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PROGRAMA NO ESCOLARIZADO DE EDUCACION
INICIAL CON BASE F ' EL HOGAR

TRAINING MANUAL

Introduction

This Training Manual has been developed out of experience with the
experimental program, "Validacién del Modelo Portage"”. The training
Program for this project was designed through a cooperative effort
cf the Direccidn General de Educacidn [nicial and the Portage Project.
Together, these two agencies carried out the training of personnel,
both pro lonal and paraprofessional, responsible for implementing

PRONOEI-BH on the regional and local levels.

In its first year of implementation, 1978, the pProgram was experimen-

tal. All of its components - training, curriculunm, implementation,

etc. - were generated to offer the Peruvian educational system an al-
)

ternative to non-formal initial education, a task which drew on the

broad experience of the different agencies involved. The results

represented a new and fresh approach within the Peruvian context.

This manual reflects the knowledge acquired through all of the train-
ing programs carried out under the auspices of the program, "vali-

dacibn del Modelo Portage".

PUIEBG

The manual is intended for use by trained personnel who will be res-

ponsible for training both administrative and direct service staff
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for implementation of PRONOEI-BH.

The content has been prepared to enablé a trainer tc provide all the
information a team will require to effectively establish the program

in a community. That is, it includes the basic information that a para-
professional will need to be able to work in the home setting with par-
ents and their young children to facilitate the child's integral de-
velopment, as well aus the information a professional program coordinator
will need to be able to supervise her paraprofessional staff ard other~

wise coordinate all the Program's activities.

The manual emphasizes Pre-Service trainirg of tne paraprofessional Home
Teacher. The Home Teacher, who provides direct services to the families
involved in the program, has a limited educational background and lacks

work experience; therefore, she has the greatest training need.

Training Model

The training provided to PRONOEI-BH is based on a process approach:
training experiences are brief and concentrate on concrete information.
This approach reflects the Premise ''.at paraprofessionals benefit most
from brief educational sessions during which they develop skills they

can utilize in applied settings.

The training model developed is structured around this concept (Figure 1).
Personnel are first provided with Pre-Servica training. Thin phase pro-
vides the staff with the basic skills and information they must have to

establish the program. Centered largely on the program methodology,
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process and prccedures, this Pre-Service training phase has a duration
of two to three weeks, depending primarily on the participants' educa-

tional/experiential backgrounds.

The evaluaticn of the Pre-Service training phase serves to identify ad-
ditional training needs of each participant. Program trainers compile
this information during the beginning of personnel field experience,

and channel chese identified neceds to supervisors, who can forus their
ocbservation on need areas during field supervision to praovide ongoing

individualized training to program staff.

Field supervision also provides the oppertunity to identify training
needs for the entire staff. As a result, supervisors can prepare pre-
sentations for the Weekly In-Service sessions, which serve to amelior-
ate problems identified in the field. The In-Service is an integral
part of the one-half day staffing that aims to inmprove overall program
functioning. This short training session attacks specific, concrete
problems, so that staff may return to the field capable of improving

performance.

Together with supervision, the Weekly In-Services aid in pinpointing
larger problem areas that are identified over an extended period.
Resolutions for these problems can then be developed and incorporated
into the program and staff development plan. They arc then presented
during Mini-Training sessions. These Mini-Trainings, which last one
week, offer an opportunity for group sharing and ‘itensive presentation

of information, and consequently ensure strengthencd and broadened

skills.
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This model of training assures that the staff of a PRONCEI-BH receives
ongbinq training tailored to both individual and group needs. Moreover,
it provides information in small, concrete units that can be utilized
immediately and airectly by the individual in the field. Finally, it
encourages an informal evaluation of the program, aiding the identifica-

tion of those aspects that necd modification.

Figure 1. Training Model of PRONOEI-BH



Training Participants

Two levels of participants are involved in the PRONOEI-BH trainings:
professional teachers, who serve as program coordinators, and parapro-
fessional Home Teachers who provide the direct services offered by the

program.

The Pre-Service Training, with which this manual is primarily concerned,
is attended by both levels of personnel. The professional Master Teacher
attends to develop insight into the program form the Home Teacher's point
of view and to gain understanding of the latter's responsibilities. 1In
addition, she attempts to begin establishing rapport with the Home
Teachers whom she will eventually supervise, to help the trainers during
training sessions, and to participate in an Administrative Session in

preparation for supervising the program in action.

The paraprofessional Home Teachers attend the Pre-Service Training to
acquire information and skills that will facilitate their implementa-

tion of program activities in the field.

Paraprofessionals represent a workforce that has not been exploited to
its potential. Given proper training aid adequate supervision, para=-
professional teachers offer solutions to a number of problems that

confront the Peruvian educational system.

First of all, paraprofessional teachers live where they work; thus,
thay represent a readily available labor pool with no transportation
or relocation requirements and close cultural links with the target

group to be educated. Moreover, utilizing this tabor poo) is economi-
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cally feesible: because their prior work experience and educational back-
grounds are limited in comparison vith those of professional, university
trained teachers, their salaries can be considerably lowar. Of course,

they receive additional compensation in the training and work experience

that will serve as assets 1in the future.

Most importantly, paraprofessionals produce positive results. Schor-
tinghuies and Frohman (1974) demonstrated that paraprofessionals working
as Home Teachers in the Portage Project were as effective in their teach-
ing as were professionals functioning in the same role. while these
findings have yet to be replicated in Peru, preliminary results of the
evaluation effort, the "validation of the Portage Model”, indicate that
paraprofessionals were able to promote positive developmental gains in

children.

A quality pre-service training for paraprofessionals provides the neces-
sary theoretical information, but emphasizes practical skills. We must
remember that the paraprofessional Home Teacher is supervised bn a day-
by-day basis by a professional Master Teacher. It is important that the
Master Teacher be well informed of the theoretical issues; her :rainiﬁg
has equipped her in this area. For the Home Teacher, what is initially
important is the ability to get out in the field with the skills needed
to provide educational services to the parents and preschool children of

her community.

A short pre-service training alone will not make a paraprofessional a

teacher, but a practical, hands-on Pre-service training combined with
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adequate, enthusiactic supervision and positive field experience can.

Format of the Manual

Thif manual is not designed to be self-sufficient; that is, familjarity
with the manual alone will not enable the teacher to train rersonnel
effectively. Such a manual would require volumes to include the neceg-

sary information.

The trainers who employ this manual should have had previous experience
with PRONOEI-BH. As each trainer acquires raore experience with the
manual and with assessing the specific needs of each training group,
she will undoubtedly want to add information to that contained in the
manual, or to change the order in which the materiel is presented.
Alterations such as these demonstrate a working knowledge of the ma-
terial, sensitivity to the needs of the individuals being trained, and |
an awareness of the context in which the frogram will be implemented.
Since the intent of the PRONOEI-BH training program is to provide pexr-
sonnel with information and skills they will need to carry out the pro-
gram 3uccessfully, any modifications that would facilitate meeting this

goal should be encouraged.

The content of tbhz manual is presented in a brief, descriptive style.
This style invites the individual trainer to develop her own personal
manner of presenting the information. At the same time, there 15 suffi-
cient information presented in succinct form, for the trainer to be con-
fident that she will not overlook important factors »r insnwea in her

precontation.
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The manual is presented in five chapters:

Chapter 1 contains the information tha: is presented to the Animadoras
during their initial or pre-service training. This includes concrete
material concerning the program, its methodology and procedurces, etc.,
as well as relevant general materials on such topics as child develop-

ment, nutrition and health.

Chapter Z concerns the pre-service training of program a‘ministrators
and day- to-day supervisors, It covers accountability of personnel, pro-
blem identification and solving, supervision and child progress, imple-

mentation, and success.

Chapter 3 ) rovides the trainer with suggestions for planning, pPreparing,
and carryiry out training workshops. The trainer is given an overview
of the training process and may use this chapter as a checklist to assure

that all pertinent steps are taken before and during a training workshop.,

Chapter 4 Ppresents a sample training packet. This packet demonstrates
how the information from Chapter 3 may be synthesized to ausure a compre-
hensive training. The samples provided in this chapter may be used ag
they are, or may serve as departure points for the development of other

tools.

gﬂpgtar 5 The trainer's responsibility to the program is not finished
one the pre-service training workshop is completed. The trainer muat
follaw-up on the trairing that has been provided. Chapter 5% provides
informa:ion that enables the trainer to follow-up on a tieining and pro-

vide valuible feedback to program perconnel that wvill enable them to



ix

utilize their strengths ayd successes to overcome problems,

Themes in Chapter 1 to be presented to the Home Teachers may be divided
into two parts "How" and "Why". First, the basic elements of the
theme are covered in a practical, "how-to" fashion with stress on pro-
cedures, methodologies, etc. Theoretical or background information is

then provided.

This approach is taken to accommcdate the variety of educational and
experiential levels of the training participants. In general, two
types of individuals are trained as Home Teachers: those with primary
level education or wno have had little or no prior work experience, and

those with secondary level education or who have "had some prior work

experience.

The individuals with primary level education are most frequently in-
volved in rural programs. They often have had little contact with an
educational setting. For many, Spanish is a second language. More-
over, they usually gave poor reading and writing skills. For these
people, training is most beneficial if they are presented, at least
initially, with specific, concrete information that is essential to
their immediate etfectiveness in the field -~ "how to" information.
The training is characterized by translation of materials into the
participants' primary language, much repetition, and as many hands-on
participant exercises as can be provided. It is wise to de-emphasize
theoretical background information with these individuals. Such

material is better presented duvring Weekly In-Services or tliini-Trainings,



when the Animadora can relate this information to her field “Xperience.

On the other hand, ‘hosge individuals with secondary level education
are most oftep involved in urban programs, They have had more educa-
tional experience and speak Spanish ag a primary language, Generally,
they have good reading, writing, and information brocessing skills.
They are often interested in "Why": Why are things done in this way?
What is the basis of this bProcedure? Thesge beople benefit fron under-
standing relevant theoretical bachground materials and are apparently
more motivated if Provided with thig type of knowledge during the pre-

Service Training,

With this in mind, the trainer is aideq in Preparing her training pre-
sentation by the format of themes in Chapter 1. Presentations to both
types of training bParticipants wil] include the "How-to" information;
the "Why" information will also be présented during the Pre~Service

training of pParticipants with Secondary level education. oOf course,

confused by theoratical issues, The sensitive traineyr will be able
to accommodate these individuals, Nonetheless, the division of the

themes will certainly facilitate the trainer's Preparation.

As a further ajq to the trainer, information i indicated ag spec.ific

to the urban or rural context when appropriate. 1In thig way, the pro-



CHAPTER I

HOME TEACHER

PRE~-SERVICE TRAINING



Home Teacher Pre-Scervice Training

A note to the trainer:
This chapter covers the content to be presented prior to field exper.ence.
The order of the themes is the sugyested order of their presentat’on during

the pre-service training.

The author encourages the trainer to adapt the information, presentation
or order of the themes as she feels necessary. The trainer should keep
in mind her own personal training style, the training situation and the

needs of the participants while making any adaptations.



IHEME: INTRODUCTION TO TRAINING

Purpose: For an effective training experience it is important that the
trainers and the participants develop a mutual rapport. This intro-
duction provides an opportunity for everyone to get to know each other.

It also offers the participants an active part in the training from the

very start.

Content
1. Personal Introduction
1.1. Trainers introduce themselves, giving names and backgrounds
NOTE: If the trainer shares both professional and personal
interests with the group, it is easizr for the pirticipant
to realize that the trainer is a person, just as she is.
This will help to build confidence on the part of the parti-
cipants.
1.2, Participants introduce themselvius. Each participant gives
her name and shares her personal interests with the group.
NOTE: To vary this introduction, have the participants
walk around and talk with each other for 10 minutes. They
should discuss such questions as the following:
- What is your favorite activity?

Tell me about your best friend

Tell me about your family

What is your favorite time of the year?
After 10 minutes the participants return to their seats.

The trainer then asks the group to give information about



2.

Rules
2.1,

2'2.

2.3.

2.4.

one of the participants. This is done for each participant.

This exercise works well with all types of people, particu-
larly with individuals who have a primary level education.
They are often reluctant to talk about themselves, and find
it easier to provide information about a friend. The exer-
clse generates laughter and can help create a relaxing at-

mosphere.

of the Training

Explain the Schedules

Discuss attendance rules; tardiness. Attendance should be
taken both in the morning and after lunch break each day.
Explain that the training will be informal, that everyone
will actively participate in the sessions and that parti-
cipants should ask questions as they arise.

NOTE: Participants, particularly those who have a primary
level education, will need to be encouraged throughout the
training to ask questions.

Encourage a positive attitude toward the training among the
participants.

= All are there to learn from one another

= The training allows enough time for each person to master

the information



THEME: INITIAL EDUCATION

Purpose: To give the participants an understanding of the framework
upon which the program is built, it is important to present an over-
view of Initial Education: what it is and why it is important. This
theme also gives the participants an idea of the different types of
programs that are carried out by the Direccidén General de Educacibn
Inicial, and helps them to understand PRONOEI-BH within the layer

context.

Content
l. 1Initial Education - What is it?
l.1. The education of young children from birth through 5 years
of age
1.2. 1Intended to help the children develop (grow) during early
life so that they will be more successfuvl members of their
communities later on

1.3. Educating young children means educating their parents too

2. Why Initial Education is Important
2.1. What the children learn during the first 5 years of life
will be important for the rest of their lives
= Walking, talking, solving problems, caring for them-
selves, cooperating with other children
NOTE: Use examples. Draw the information from the parti-
cipants by asking questions about the different skills and

abilitier. children develop at different aqges.



2.2. What children learn during the first Y years serves as
& foundation for future learning
- As a member of their community
= In school

- As people capable of transforming their reality

3. Direccidn General de Lducacidén Inicial (DIGEI)

3.1. DIGEI is a unit of the Ministry of Education that is
respcrsible for the education of children from 0-5 years
of age

3.2. P-esent the different typesof programs operated by DIGEI
3.2.1. Cunas

= For children from 0-3 years of age
3.2.2. Centros de Educacidn Inicial (Jardines)
= For children from 3-5 yeurs of age
- Formal centers with schedules, fixed activities

3.2,3, Programas No-Escolarizados de Educacifn Inicial

For children from 3-5 years of age

= Flexible; not subject to the regimen of the CEI

= Can be carried out in homes, parks, etc.

= Teachers are paraprofessionals who are supervised

by professional Master Teachers

4. Discussion - encourage discussion and questions by the participants
Suimary - Review the importance of educating children at an early
age

- Explain that PRONOCEI-BH is one of tha PRONOEI



For children from 3-5 years of age
Teaching is carried out primarily in the home .
Teachers are paraprofessionals supervised by pro-

fessional Master Teachers



THEME: PRONOEI~BH HISTORY

Purpose: 'To give the participants an understanding of how this

alternative approach to early education has been developed.

Content
1. Review of Information on PRONOEIs
= For zhildren 3-5 years of age

Flexible schedule

Paraprofessionals

Do not ne=d formal classroom

2. DIGEI Wanted Alternatives
- Low cost
- Easy to implement
~ Parent involvement

- Produce positive developmental gains in participants

3. Selection of Portage Project
- Home-based

~ Strong emphasis on Parent Involvement

4. Cevelopment of PRONOEI-BH

4.1. DIGEI with Portage
- Developed curricuium
= Planned program
= Trained personnel
4.2. INIDE with Portage

- Developed evaluation plan



5. Program Implementation - 1978
5.1. Urban - Lima
= Two communities: Villa Seiior de los Milagros
Quince de Enero
-~ Each community: 1 Master Teacher
9 Home Teachers
5.2. Rural - Cuzco
- Three communities: Banda Occidental
Colcca
Moccoraise
= Total: 2 Master Teachers

12 Home Teachers

6. Program Modification - 1979
= Curriculum Modifications

= Methodology Modifications

7. Program Expansion
= Location

= Training Teams

8. Summary and Discussion
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THEME: MODEL OF PRONOEI-Bi

Purpose: The program model identifies all of the major activities that

the program personnel are responisible for carrying out, This presen-

tation provides an overview to the training participants of the work

they will perform and also helps them to organize the information that

they will receive throughout the training.

gggtent

l.

The PRONOEI-BH Model - Purpose

1.1. Demonstrates the process used by program personnel to deliver
program services to children and families

1.2, 1Is used throughout the training and thereafter to organize

the responsibilities of the Home Teacher

The PRONOEI-BH Model - Process

NOTE: The first time the Model is explained, keep to major points
of each step. Too much detail will either confuse the participants
or lead to many questions that should not be answered at this time.
Assure the participants that the Model will be reviewed throughout

Al

the course of the training.
Have the participants remove their Model handout from their packets
to follow along. Preparation of a large poster of the Model before-
hand will facilitate the presentation.
2.1. Child Identification

- First step to be completed in setting up program

= Process for enrollment of children 3-5 yoars of age into

program



2.2,

2.3.

1

~ One child per family is enrolled
=~ Can be identified by: community campaign
door-to-door canvass
local =chool
community assembly
= The organization of this work is the primary responsi-
bility of the Master Teacher. The Home Teacher aids
in carrying out the activities.
Evaluation
- Begins after the children are identified and assigned
to a Home Teacher
= Children are evaluated to determine what they already
know and can do, as well as what they still need to
learn
= Evaluation is done in the home with the child and the
parent; one child is evaluated at a time ‘
- The evaluation is made by use of a "checklist" that
will be discussed later on in the training
Curriculum Planning
= The results of the eavaluation are used by the Home
Teacher to plan learning activities for the child
= Each week the Home Teacher will develop about 3 learn-
ing activities for ecach child with whom she works
= During this step, the Home Teacher also prepares materials,

such as puzzles, for use in teaching the child
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Home Teaching frocess

Program is called PRONOEI-BH because most of the teach-

ing takes place in the home

Home Teacher visits each child in his/her home once

each week for 1% hours

Home Teacher has a schedule that 1s followed each week

Parent 11 always present so that the Home Teacher works

directly vith the parent as well
Home Teacher arrives at the home fully

the 1lcarning activities anc materials

2.4.1. Teacher Presents New Activity and

NOTE: For the first presentation

prepared with
she has developed
Records Baseline

of the Model, it

is a gcod idea to skip over "Teachar Obtains Post-

baseline" to avoid confusion. 1In

future review of

the Model, present each step as it occurs.

- The first task the Home Teacher must complete

during the home visit is that of presenting the

learning activities to the chil

d and paient

= The Home Teacher does this to see how well the

child can already pe form the activity

= This presentation also serves as a domonstra-

tion to the parent, who is watching

‘'d:4.2. Parent Models the Now Activity

= Once the Home Teacher p-esents

the activity,



2.4.3.

2.4.4.

. ,2.4.5,

N 2.4'6.

13

the parent tries it with the child

- Parent uses thz same presentation used by the
Home Teacher

~ Home Teacher provides the parent with feedback,
reinforcing positive aspects of the demonstration
and making suggestions for improvement of weak
areas

This present.ation-demonstration process is repeated

with each of the 3 learning activities prepared

Parent and Teacher Review the Activity

- Before leaving the home, the Home Teacher and the
parent review the activities that the parent will
work on during the week: what will be done, how
often they will work on the activity, what materials
will be used, etc.

Permanent Activities

- Throughout the visit, usually at the beginning and
end, the Home Teacher and the child will work on
Permanent Activities, such as washing hands or
drawing pictures

Teacher Obtains Post-Baseline

- The first task the Home Teacher will perform when
she returns the following week is to review the
activities from the previous week to see if the

child has learned them
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NOTE: While presenting the Home Teaching Process
use as many concrete examples as possible to
clarify the steps that are frnllowed
2.5. Parent Works with Cchild During the Week
- Throughout the week, the parent works on the activities
that the Home Teacher presented during the Home Visit
2.6, Reporting
= Once each week all of the Home Teachers meet with their
Magter Teacher to discuss how the week has gone, to share
the problems and successes that they have encountered,

and to continue with their training

Summary and Discussions

3.1. Review the process that is completed on a weekly basis
making the sequence of activities clear

3.2. Ask for questions

3.3. Reiterate that the Model will be discussed in depth through-

out the training
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THEME: RATIONALE FOR PARENT INVOLVEMENT AND HOME-~-BASED PROGRAMMING

Purpose: PRONOFI-BH is a home-based educational program in which the
parent serves as primary educator of the child. It is important that
the participants understand the value of using the parent as educator
of his/her own crild in the home environment. This theme will help

the participant understand her responsibilities toward the parent.

Content
l. Rationale for Parent Involvement
1.). Parents are their child's first and potentially best teacher
l.2. Parents care about their children and want them to attain
their maximum potential, no matter how great or limited that
potential may be
1.3. Pareats know their child better than others do and can serve
as a vital resource to the child's educational program
1l.4. Parent involvement can increase the rate of learning
1.5. 8Skills parents acquire through program participation benefit
not only the target child, but siblings as well
1.6. Parent involvement helps to assure that what the child learns
in the program wil) be maintained ror a longer period of time
1.7. Parents, if knowledgeable about the program that their child
is receiving, can be the best advocates for program continua-
tion and extension
1.8. 1Involving parents can help meet the deficit of teachers needed
to serve preschool children

NOTE: Clarify each point with examples.
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Rationale for Home-Based

2.1. Learning is occurring in the natural environment; thus
the problem of transfer of learning is eliminated

2.2. It permits direct ani constant access to the child's
skills and abilities as they occur spontaneously

2.3. More opportunity is available for full family participation
in the program

2.4. The Home Teacher teaches on a one-to-one basis and is
thus able to teach to the specific needs of the child

2.5. It is not necessary to arrange for a center or classroom
NOTE: Relate this information on Home-based to the infor-

mation presented on the PRONOEI-BH Model.

Summary and Discussion

- Have participants summarize why it is important to work with
parents -

-~ Have participants give several reasons for working in the
home

NOTE: This information can be detailed for training of secondary

level participants. A brief description of this information is

sufficient for training of primary level participants. In both

cages the information should be reviewed and reinforced through-

out the year during Weekly In-Service.

The major thrust during presentation should be on the program's

emphasis on parent involvement.
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Additional Information for Advanced Participants

1. Parent Involvement has been supported by research

1.1.

l.2.

Systematic parent involvement in conjunction with a school
program will almost double the rate of acquisition of a
particular skill. Fredricks, Baldwin, Grove, 1974.
Evidence indicates that the family is the most effective
and economical system for fostering and sustaining the devel-
opment of the child. The evidence indicates further that
the involvement of the child's family as active partici-
pants is critical to the success of any intervention pro-
gram. Without such family involvement, any effects of
intervention, at least in the cognitive sphere, appear to
erode fairly rapidly once the program ends. Bronfenbrenner,

1973.
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THEME: CHILD JIDENTIFICATION AND SELECTION

Purpose: This presentation will give both the Master Teacher
and the Home Teacher the information they will need to enroll child-

ren in the program.

Content '

1. Child Identification - When?
- First activity to be completed to begin the program

= First step in PRONOEI-BH Model

2. What is Cchild Identification?

- Activities that are carried out to locate all of the children
in the community between the ages of 3 - 5.

- These children are then enrolled and assigned a Home Teacher.

3. What Kind of Activities?
3.1. Community assembly
3.1.1. Discuss with community leaders
3.1.2. Arrange to prusent program to community

= Introduce Home Teachers

Explain purpose and importance of program

Explain who can participate

Explain parent role

Explain Home~Based
3.1.3. Enroll children
3.2. Door-to-door campa‘gn

3.2.1. Discuss with community leaders
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3.2.2. Explain campaign at community assembly
3.2.3. Go door-to-door

=~ Identify yourself

-~ Give community president name and approval

- Explain program briefly

Ask if there is a 3 - 5 year old in the home

Enroll (only one child per family)

Ask about 3 - 5 vear olds in the neighborhood
Poster campaign
3.3.1. Discuss witl* community leaders

3.3.2. Prepare posters

Short messages
- Explain basics of program
=~ Include drawing
- State date, time and location for enrollment
3.3.3. Locate posters in busy areas around the community
3.3.4. Enroll children
Enroll children through the local school
3.4.1. Discuss with community leaders and school director
3.4.2. Enrcll children for PRONOEI-BH at same time child-
ren are enrolled for school programs
Combine activities
Note: Divide participants into groups. One group to make
poster; one group to prepare presentation of program for a
community assenbly; once group to prepare door-to-door cam-

paign presentation,
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5.

6.
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Child Selection - What is it?

- Dividing enrolled children among Home Teachers

Child Selection - How?

5.1. Once all children are enrolled the Master Teacher assigns
children to Home Teacher
- Maximum one child per family
- Ten to fifteen families per éome Teacher
5.2. Assignment can be made on basis of:
5.2.1. Children's ages
- Home Teacher works with similarly aged children
5.2.2. location of homes
= Home Teacher works with ch.ldren who live near
one another
5.2.3. Avoid assigning relatives or close friends

- Difficult to maintain professionalism

Summary and Discussion

- Master Teacher responsible for organizing and coordinating
campaign

- Home Teacher responsible for helping to carry out activities

- Master Teacher chooses campaign strategy according to community

- Master Teacher makes child assignments
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THEME: ENTRANCE EVALUATION

Purpose: This presentation serves as an orientation to the PRONOEI-BH
Curriculum, its components and its use as an assessment tool. It will

also explain the process used to evaluate a child's abilities.

Contant

1. The Estructura Curricular Bisica de Educacidn Inicial para el
PRONOEIi~-BH
1l.1. what is a curriculum?
1.2, Three components of the PRONOET-BH Curriculum

1.2.1. Estructura Curricular Bisica

- General objectives

Specific objectives

Sub-objectives

Relationship among objectives
1.2.2. Lista de Objetivos

Relationship to Estructura Curricular B&sica

Permanent objectives

Parent objectives

Organization and functions
Note: Have participants choose an objective from the
Lista de Objetivos, then find it in the ECB. Mo this
until everyone can use the two documents in this way.
1.2,3. Fichero de Actividades
= Relationship to the Lista de Objetivos

- Organization and function
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Note: Have participants choose an objective from
the Lista de Objetivos, then find it in the Pichern
de Actividades.
1.3. Developmental areas
Note: This should be basic and simple information. Devel-
opmental areas are discussed again in child Development.
1.3.1. Area Biopsicomotor
- Health, prevention and protection
= Normal organic growth and development
= Fine and Gross motor development
1.3.2. Area Intelectual
- Cognition
= Intelligence
= Language
1.3.3. Area Socio-Emocional
= Personality
= Self-Help
=~ Socialization
=~ Emotional development
Note: Go through each of the 3 documents to find the
different developmental areas. Read some of the objec-
tives from each area, and discuss why the obLjective is

located in that developmental area.

i. U'se of the Lista de Objetivos to evaluate the child
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2.1. Refer to PRONOEI-BH Model
= Remind participants that children have already been en-
rolled and assigned
- Emphasize that now the child's skills and abilities must
be evaluated
2.2. Why evaluate a child's skills?
- To determine what he can already do
- To determine what he still needs to learn
- Not a test; no right or wrong answers
2,3. Process of the Entrance Evaluation
2.3.1. Go to child's home
- Explain what will be done and why to parentg
= Explain that parent needs to be present to help
2.3.2. Establish starting point for evalvation
=~ One year prior to child's actual age: if child
is four, start with objectives from age 3
Note: Practice this procedur2. Do not move on until
all participants are able to find the starting point.
2.3.3. Begin in developmental area Biopsicomotor
2.3.4. Continue evaluating each objective until child cannot
do 10 objectives in a row
2.3.5. Go to next developmental area
= Use Bane process in each area
= Coutinue through all 3 arcas

2,3.6., May nocd 2 or more visits to complete the evaluation
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2.4 Procedure for evaluating each objective
2.4.1. Ask the child to perform the skill
- Provide child with appropriate materials
- Give the child several opportunities to try
2.4,2, Discuss the objective with the parent and ask whether
or not the child does it
= Child must be able to do it consistently
- Use this procedure only when it is impossible to
observe the child
2.5. How to record in the Lista de Objetivos
2,5.1. Use only the column marked "Evaluacion de Entrada"”

2.5.2, 1If the child cannot perform the skill, or if he/she

cannot do it consistently, mark "NO" in the corre-
sponding box. If he can, mark "X" in the corresponding boxe
2.6, Points to Remember

2.6.1. Do not evaluate the Objetivos Permanentes or Objetivos
para Padres de Familia during the Entrarce Evaluation

2.6.2. 1Involve the parent as much as possible

2.6.3. Have the child perform every time it is possible

2,6.4. This is not a test - if you are unsurc as to whether
or not the child can perform a skill, mark "NO" , this
will save both you and the child problems and frustra-
tion

2.6.5. Provide appropriate materials or use appropriate ob-

jects found in the home
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2,6.6. Make this fun for the child; make up games

2.6.7. Be positive to both parent and child

2.6.8. Stress what the child can already do, how much he/she
has already learned

2.6. 9. Home Teacher shouvld be fully familiar with the Check-

list items before going to homes

3. Suggested Activities
3.1. Trainers' Demonstration - with child or with participants
- Explanation to parent
- Introduction to child
- Establishment of starting point
= Evaluation of one area of development
3.2, Supervised practice with children
3.3. Participant Role Play
- Each participant plays a part: Home Teacher, Parent or
Child
- Each participant completes one developmental area, then
switches role
NOTE: Facilitate familiarity with Checklist items by read-
ing them and interpreting their meanings throughout the

training.

NOTE: The ability to perform the Entrance Evaluation is
essential to program success. Practice until all partici-

pants are competent.
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THEME: CURRICULUM PLANNING

Purpose: To train the participants in using the results of the Entrance
Evaluation to select objectives to work on with the child; in choosing
activities to present in the home; and in using the Activity Card File

for presenting and evaluating child progress.

Content
1. Review of Entrance Evaluation
- Why Evaluate?

- What do we learn from evaluation of the child's skills?

2. What is Curriculum Planning?
2.1. Relate this step to the PRONOEI-BH Model
2,2, Curriculum Planning is the process of targetinog ~kills the
child still needs to learn and planning how to " ach the

child these skills

3, Curriculum Planning Process - Selecting Objectives
3.1, Go through Checklist in each developmental area
3,2, Belect first objective in each arca that the child could
not meet during the Entrance Evaluation
3.3. These 3 objectives are those that will be taught during the
next Home Visit

3.4. Select Permanent Cbhjective to be worked on

4. Curriculum Planning Yrocens - Preparation of Activity

4.1, Brief r1ceview of the Fichero de hActividades
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4.2.

4.3.

4.4.

4.5.

5.1.
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- Purpose

- Content

Find the Activity Card that corresponds to one of the ob-

jectives that will be taught

Study card so that you are completely familiar with it ~nd

able to implement it in the home

= You should not "read" card in the home...you may use it
as a guide

Gather the materials you will need to implement the activity

Follow this procedure with each objective

NOTE: Demonstrate this procedure, having participants follow

along with their documents

Curriculum Planning - Use of the Activity Card

Analysis of the parts of the Activity Card
5.1.1. Age - not rigid, serves as general guideline
5.1.2. Objective: same as in Lista de Objetivos
5.1.3. Number: from ECB
5.1.4. Materials

- When necessary

Use items found in home

~ Baslic materials supplied by program

Construct matcrials

NOTE: State that materials will be discussed in detail

later on in the workshop.
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5.1.5. Evaluation
- Once you bring the activity into the home, you
must first evaluate to see if child can already
perform the skill (Child may have learned skill
on his/her own siince the Entrance Evaluation)
5.1.6. Developing the Activity
- Motivation: generating child's interest in the
activity
- Presentation: specific instruction on how to teach
the activity
~ Reinforcement: what to do when the child success-
fully performs the skill
- Aid: what to do if the child has difficulty per-
forning the skill
8.1.7. Parent demonstrates the activity - how to have parent
repeat the activity presentation in the presence of the
Home Teacher
5.1.8. BSuggestiors - suggesticns that the Home Teacher should
make to the parent regarding working on the activities
uuring the week
NOTE: Read through several Activity Cards to familiarize

the participanis with their format and content.

6. Summary and Discussion

- Review briefly the Curriculum Planning proce-iure
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7. Suggested Activities

7.1. Have the participants use the Checklists that were employed
during the Entrance Evaluation to select objectives from
each developmental area

7.2. Have the participants locate the Activity Cards they would
use tc¢ teach the objectives they selected. Then, have them
role-play the teaching of the activity in groups of three.

7.3. Have participants read an Activity Card, then have one

volunteer to summarize it for the group

Additional Information for Advanced Participants

1, Curriculum Planning - Selecting Objectives
In addition to sequence, objectives can be selected according to
the following criteria:
l.1. Those that are prerequisites to the greatest number of
additional skills
1.2, Those the child can almost perform, but still needs practice

l.3. Those that will be most functional to the child

2. Curriculum Planning: Use of Activity Cards
- Once a Home Teacher acquires experience teaching children she
may want to vary har activity from that presented in the card
file
= Teacher may vary materials by planning ahead to use thoge that

she knows are available in the home or by making others
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- Teacher may vary Motivation, Presentat.on, Reinforcement and Aid
by taking into account the learning style of the specific child
that will receive the teaching

NOTE: Have participants suggest modifications for an Activity cCard.

Modification should be consistent with the format of the Activity

Card.

-Home Teacher should write down her activity modifications for future

group sharing.
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THEME: TEACHING AIDS

Purpose: This presentation will provide the participants with specific
information on some techniques they can use to facilitate the KHome

Teaching Process.

Content

1. Introduction to Teaching Aids
- Activity Cards provide much information necessary for teaching
- There are some useful additional techniques: Reinforcement,

Modeling, Physical Aid, Visual Aid, Verbal Aid

2. Reinforcement
2.1. Definition - giving the child something he likes after a
behavior occurs. When a behavior is followed by a reinforcer,
the behavior is strengthened, and therefore ir more likely to
occur again in the future.
2.2, R;inforcers used in PRONOEI-BH
2.2.1. social Reinforcers
= Words of praise
- Smiling
= Giving attention
3.2.2. Xnowledge of Correct Results
- "What a good circle”

- "That's right, that's the green ona"

2.3, Rules for using Reinforcement
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Modeling

3.1. Definition:
modeling

3,2,
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Reinforce the child's correct responses: "That's
right, that's the green one” when the child points
to green on request

Do not reinforce wrong responses: “"Good," when
the child points to blue, when you have asked where
the green one was

Always reinforce immediately...delaying a reinforcer
defeats its purpose

Reinforce frequently, especially when the child is
just learring a new skill

vary the reinforcer...saying "Good" each time the
child is correct loses its effectiveness after a

while

NOTE: Discuss how we use reinforcers in our daily life.

when we show someone how to do something, we are

Types of Modeling used in PRONOET1-BH

3.2.1.

3.2.2.

Paired with a verbal instruction to clarify a task.
If the child does not understand the instruction, we
may show him what we mean.

As an aid to help the child If he has had difficulty.
If the child has been unsuccessful, avoid frustrating

him by showing how.
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3.2.3. Reinforcing one child who models the correct response
can prompt another to make the same response. If one
child correctly points to blue, reinforce him, then
ask another child where the blue object is.

3.3 Rules for using Modeling
- Always give the child an opportunity to try on his
own before helping him with modeling
- When using modeling paired with verbal instruction,
say the word at the same time you model

~ Make sure the child is watching you

4. Physical Aid
4.1. Definition: phfsically guiding a part of the child's body to
help him perform a skill
4.2, Types of Physical Aid used in PRONOEI-BH
4.2.1. Holding the child's hand while he hops, to help him
keep his balance
4.2.2. Providing a support to the child - holding onto a chair
while he jumps in place
4.3, Rules for using Physical Aid
= Do not use Physical Aid for Intellectual Objectives
= Give only the minimal amount of aid that the child requires

= Phase out the aid as quickly as possible

5. Verbal Aid
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5.1.

5.2,

5.3.

k1]

Definition: providing spoken directions or hints to the

child as he performs the activity

Types of Verbal Aid used in PRONOEI-BH

5.2.1.

5.2.2.

When the child can almost complete the activity him-
self, saying "rrrr...." to cue the child that the
color is red

Reminding the child of the steps of the activity he

is working on or giving hints as the child ties his

shoe

Rules for using Verbal Aid

= When giving instructions, limit the complexity

= Give the child only the amount he needs to complete the

activity

Visual Aid

6.1.

6.2.

Definition: providing the child with something that will

help him complete the activity

Types of Visual Aid used in PRONOEI-BH

6.2.1.

'6.2,2,

6.2.3.

6.2.4.

Providing a circle when the child is attempting to
draw a circle

Gestures, such as pointing to an object the child has
forgotten

Using pictures to help the child retell a story

Having the child complete partially drawn shapes
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6.3. Rules for using Visual Aid
- Use only as much visual aid as the child requires

= Phase out the visual aid as quickly as possible

Summary and Discussion

=~ Review :types of Teaching Aids

- Stress giving the child an opportunity to try on his own
before giving any aid

= Remember to provide enough aid for the child to succeed without

frustration

Activity Suggestions

8.1. Have participants cite uses of the different kinds of aid
used in daily life

8.2. Read "Aid" portion of Activity Cards; have the participants
suggest alternative aids that might be appropriate to the
activity

8.3. Have participants select object:ives from Checklist, naming
and describing the kinds of aid that could be used to teach

the skills
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CHILD DEVELOPMENT

Purpose: Through this presentation the participants will gain aa under-
standing of the process of child development and the factors that influence
it. The integral approach to development will be explored. The discussion
will then turn to the component developmental areas and the major milestones
of each area. Finally, information will be provided regarding individual
differences in development and devclopmental factors to consider during

Curriculum Planning.

Content
l. What is Child Development?
Child development is the process by which an individual growg and
.matures both in body and mind. It is a continuous process. That is,
from the moment of conception throughout the individuals childhood, he
continues to develop. Child development is also a cumulative process:

what a child learns in early life affects subsequent learning.

2. What are the factors that influence development?

2.1, Development is what occurs when the childs internal processes
interact with environmental factors. For example, an infant
grows as he eats and his body matures. Meanwhile, he is
stimulated as the members of his family talk with him. The
physical growth, due to the internal proceass of aging, together
with the environmental factors of nutrition and st imalation set
the occasion for the child to learn how to talk.

2.2. Therxe are, therefore, certain factors that affoct development:



2.3,

2.2.1'

2.2.2.

2.2.3.

2.2.4.

2.2.5.

2.2.6.

2.2.7.

Nota:
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Aging - the physical process that occurs over time
Genetic factors - color of eyes, hair; height;
intellectual capacity

Health - the child must be in good physical health -
free of illness, disease, infection -- in order for

the child to develop

Nutrition - the child must have an adequate and
balanced diet

Opportunities for exercise and rest - every chilg
needs both, and in appropriate balance

A physical environment that is safe and free from
physical or health dangers

Stimulation from the physical environment - materials
to explore and interact with, opportunities to explore
his surroundings

Interactions with other people - to talk with, observe,
share with, play with, etc.

Each of these factors should be discussed with the
participants using examples they can relate to. Move
through these factora :clowly as they will be impor-

tant later during the prescntation.

Of all of these factors, there are only two that cannot be

manipulated: age and genetic factorws. Otherwise, the rest

of these factors can be manipulated to positively effect the

(]
childs development. By optimizing each of thase factora, the

child's opportunity for learning is enhanced.
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wWhat is learning?

3. 1.

3.2.

3.3.

3.4.

learning is what occurs when an individual interacts with his
environment - objects, situations, people - and this experience
results in a change au the child's behavior. For example, a
child learns to eat using a spoon by first interacting with the
object: he holds it, manipulates it, and plays with it. Then
by observing other people using spoons, he sees that it is used
for scooping food. He continues to manipulate the spoon, trying
now to scoop with it. Finally, he learns through situations
that the spoon is used to scoop food during meal time. He now,
through continued experience and practice has learned to hold,
scoop, bring food to his mouth with the spoon, and has learned
when it is appropriate to do this.

Learning is active. That is, a child learns best by doing,
through active observation, exploration, manipulation and
feedback.

Learning is facilitated through the use of the child's 5 senses:
sight, touch, hearing, taste and smell. The more senses a
child can employ in any given learning vituation, the more
effective the experience.

children learn from the concrete to the abstract. A child
will first learn about concepts or relationships through his
body, then with concrete objecty and finally through abstract

represcntation of objects. For example, the chi1ld will learn
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about poeitioning by first using his body (stand on, sit under,

stand beside the chair). oncethe child understands this rela-

tionship in terms of himself, he goes on to learn about position

of concrete in relationship to another concrete object (the toy

is on, the toy is under, the toy is beside the chair). Finally,

when the child understands the relationship among objects he

is ready to learn using abstract representation, for example:

pPictures or drawings (a picture of a toy on a chair, a picture

of a toy under a chair, a picture of a toy beside a chair).

Note: So that the participants fully understand this point, it
will be necessary to present several examples, Try to
have the participants add more information with each
example.

Children learn frum the simple to the complex.

A child first learns to walk - then to run

A child first learns to draw a line - then a cross - then a

circle - then a square

A child first learns words - then learns sentences

4. The Integral Approach to Child Development

4.1.

4.2.

As already stated, child development involves the development

of the whole child, his body as well as his mind.

What are the activities that a normal child engages in

4.2.1. Effectively uses his body, to move about and to
manipulate objects

4.2.2. 5Solves problems
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4.2.3. Cosmunicates
4.2.4. Socialires with other people

4.3, Freguently, the child engages in more than one of thuse
activities at one time. For vxample, the child may move pleces
of a puzzle around with his fingers (using his body) to see how
the piece fits in (solves problem).

4.4. Ve can see therefore, that the child must develop abilities and
skills in all nf these activities. This is what is meant by

integral development: working toward developing the whole child,

5. The Developmental Areas
5.1. To nelp understand the different types of activities a child needs
to learn on his way to an integral development, we can cateqgorize
his development in 3 major parts, or developmental areas:
Developmental Area Biopsicomotor
Developmental Area Intelectual
Developmental Area Socio-kmocional
5.2. Developmental Area Biopsicomotor. This developmental area is
concerned with the develcpment of the childs body and how he
uges it. Several aapects are taken into consideration
5.2.Y. Health - the physical care of the childs body,
vaccinations, medical visits, hyyiena, etc.
5.2.2. Nutrition - assuring an adequate diet for the child
5.2.3. Motor - Gross: involves the coordinated movements of
the large muscles of the body; arms, lege, trunk
Fine: involves the coordinated movenmeats of the small

muscles of the body; fingers, handa
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5.2.4. Examples of Motor Abilities - Gross: sitting; crawling;
walking; running; throwing a ball; catching a ball; etc.
Pinae: astacking objects; picking up and holding a pencil;

putting a puzzle piece in pla/e; etc.

5.2.5. Importance of Motor Abilities -

Motor abilities are often necessary for the child to

express his ability in other developmental areas. For

example: to know if the child knows which of 2 objects
is red (a cognitive skill), the child must point to the
red object (the motor skill).

Many motor activities are essential prerequisites to

intellectual skills. A child learns about the world by

exploring it, by manipulating it. To be able to explore
and manipulate the world, the child must have the gross
motor ability to move about in it and the fine motor
ability to interact the objects.

The more able the child is to move about freely and to

interact with objects and people the more opportunities

for learning the child will experience.

Note: As the participants are already familiar with the
ECB, it would be helpful for them to review this
developmental area, locating objectives that
correspond to each aspect considered in the area.,
Detail why these objactives are considered in

Developnuntal Area Biopsicomotor.



5.3.

42

Developmental Area Intelectual. This devalopmental area is

concerned with the development of language and cognitive

abilities.

5.3.1.

5.3.2.

5.3.3.

Language - the development of language is considered in
two parts: receptive language - or the child; ability to
understand what people say to him, words, phrases, etc.
expressive language - or the childs ability
to communicate with other people through
language.
Cognition - cognition can also be called thinking. It is
concerned with the childs ability to remember by being
able tc stoire infurmetion for later recall; to see or
hear differences; to determine relationships between
ideas and upjects; and to use tlie relationships together
with his merory and ability to identify similarities and
differences tc solve problems.
The Process of Language Development - languiage begins with
the child passively listening and observing other people
as they speak to one another, sing, utc.
At the same tiwme, the child cries Lo express discomfort:
hunger or being uncomfortable. The mother responds to
this crying, and the child beqgins to understand that his
crying is a form of communication.
The child begins to make sounds and babbles. He exper-

iments with these sounds and imitates sounds he hears in
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his environment. This babbling and experimenting
eventually result in the appearance of words.
Once the child has a vocabulary of many single words,
he begins to combine these words to form simple
sentences, then complex sentences until finally his
speech resembles that of an adult.

5.3.4. The Process of Cognitive Development
Relying initially on his motor abilities such as grasping,
kicking, and pushing, the child begins to interact with
objects in his environment.
The very young chiid has a short attention span and very
short memory: once an object is removed from the childg
gight, it is out of his mind. The child is not aware
that objects are permanent.
With more experience, the child begins to understand that
objects continue to exist, whether or not he can see them.
The child ilso begins to learn about cause and effect
relationships. He learns about the relationships of objects
in space. He begins to see that he plays an active and
important. part in his environment: he can move objects
about, etc.
By the time the child is 2 years old, language begins to
play an important part in hie cognitive development. He
begins to shift from concrete to abstract oparations. He

can now pretend and play. He may make believe that a
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rock is a car, while before this a rock could only be a
rock for him.
The child now begins to combine the results from his prior
experience to predict outcomes and to solve problems.
5,3.5. The Importance of Language and Cognitive Development -
Developing language is one of the greatest accomplishments
of early childhood. The child starts out with no under-
standing of language whatsoever, and over a period of 6
short years develops language abilities that approach
those of the adult.
Language is particularly important to the child because it
largely determines how effective the child will be in his
interpersonal relationships, and in formal education.
Language is critical to cognitive development and to the
child acquiring an understanding of the complex world in
which he lives.
Cognition is a major component ¢. the child's development.
It helps him form understanding of the relationships and
and rules that exist in his world.
Early cognitive development largely determines the success
the child will experience in school.
Note: The participants should review the Lista de Objetivos, .
Area Intelectual to {dentify objectives that are
language skilla and objectivens that are cognitive

akills. Bmphamize with them the close relationship

between language and cognit.ve skills.
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Developmental Area socio ~ Emocional - This developmental area

A“il concerned with the childs emotional and interpersonal

growth.

5.4.1. Socialization - Socialization focuses on the skills
needed to enable the child to live and interact with
other people. For the young child, these skills are
related to the way the child works, Plays and cooperates
with his family members, peers and adults. It is also
concerned with the way the child integrates himself
within groups of other people.

5.4.2. Emotional Development - Imotional develcpment is
concerned primarily with the childs self-concept, his
ability to care for himself, and his role as an indi-
vidual within the context of his family and community.

5.4.3. Examplesof Socialization Abilities
Socialization: participating in family activities,
sharing toys and materials with otheras; dancing; singing;
etc,

Emotional: assuming rasponsibilities; demonstrat ing
initiative; demonstrating awareness of other peoples
emotional statoes {anger, happiness, {ecar),

5.4.4. Tho Importance of fSocial - Imotional Development
Social - Imotional mkills involve those skills that
involve the child's living anda Interacting wieh other
People. Theme abilities affoct the childs development

in the other areas of davelopment) Playing ball with
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other children provides opportunitioil for motor and
intellectual development, as \;ell as for social - emotional
growth.

Although many sc:ial skills, such as smiling, following
directions an¢. cooperating in groups, are common to most
cultures and value systems, some socialization skills
are specific to a particular family or community.
These variations are very important and the teacher
must be sure that the socialization skills she works on
with the child are appropriate for that child's
context. This will help the child in his interaction

with his peers and other community members.
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Major Milestones - Milestones are important skills and abilities

the child learns as he develops.

area of development.,

6.1.

There are milestones in each

Area Biopsicomator - Major Milestones

Gross Motor

Sits

Crawls

S_ands

Walks with help

Rolls a ball

Walks alone
Walks backwaraq

Picks object up
from floor with-

out falling

Walks up and down
stairs with help

Moves to music

Fine Motor
= Reaches for object; puts
in mouth

- Picks up with thumb and one
finger

- Transfers object from one

hand to another

~ Stacks 3 blocks
~ Places pegs in pegboard

=~ Turns pages of a book one at

a time
- Scribbles
- Turns knobs

- Throws small ball

Age 0-1 -
1-2 -
-3 -

Runs forward

Jumps in place on

two feet

Stands on one

foot with

help
Walks on tiptoe

Kicks bhall with

direction

= Strings large beads
- Snips with scigssors

- Holds crayon with thumb and

finger
~ Uses one hand selectively

- Imitates circular, vertical

and horizontal strokes
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Age 3-4 -
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i

i
Builds tower of 9 blocks

Walks on a line

Runa around -~ Copies circle

obstacles Imitates cross
Hops on one foot - Uses simple tools
Jumps over low

objects

Throws ball over-

hand

Catches ball

Jumps forward 10 - Cuts on a line with
timex without scissors

falling - Copies cross

Walks up and down - Coples square

stairs, alternating
feet, without help

Turns somersaults

S8elf-Care
Age 0-1 -
1-2 -

Feeds self cookie
Holds cup with 2 hands

Holds cup out arms and legs during dressing

Uses spoon, spills
Drinks from cup using one hand
Takaes off nocka, rhoes, pants, aweater

Indicates need to go to toilet
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2-3 -~ Uses spoon, little spilling
~ Takes off coat
= Puts coat on with help
=~ Washes and dries hands with help
3-4 - Pours from small pitcher with help
- Buttons and unbuttons larqge buttons
~ Washes hands without help

- Goes to toilet without help

4-5 -~ Cuts easy foods with knife

- Laces shoes

5-6 -~ Dresses self completely without help

= Brushes teeth without help

Area Intelectual - Major Milestones

Perceptive Lanquage Expressive Lanquage
Age 0-1 -~ Looks at person - Makes crying and non-

talking crying sound

- Turns to source - Repeats soma sounds when
of sound alone

- 8tops on-going - Vocalizes after adult
action when told ~ Communicates meoaning through
"No" intonation

= Attemptm to imitate mounds
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1-2 - Understands in, oﬂ

and under
Follows simple
requests
Undevstand simple
phrases (Where's

daddy?)

Points to picture
when common object
is namegd
Identifies object
when told it's use
Understands the
question "what"
and "where"

Enjoys listening
to simple story-

books

Regins to under-
stand time concepts
(We'll go shopping
later)

Underatands aire
Carries out 2 or
more unrelated

directions

Says first meaningful
word

Refers to self by name
Uses "my" or "mine" to
indicate possession

Has vocabulary of about
50 words (people, common

objects)

Forms two-word phrases
Gives first and last name
Asks "what" and "where"
questions

Shows frustration at not

being understood

Talks in sentences of 3 or
more words

Tells about past experiences
Usen plurals

Repeats at least ono nursery

rhyme
Speech is understandable to

strangers
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4-5 - Follows 3 unrelated - Joins seiitences together

commands in proper - Talks about causality by

order using because and so
- Listens to long - Tells the content of a
stories story but may confuse facts

- Underdtands sequen-
cing of events
5-6 There are few differences between the
child’'s speech and the speech of an
adult. The child gives and receives
information. May still make some gram-
matical errors. in general, the child

now comnunicates well.

Cognitive Skills

Age 0-1

Follows moving object with eyes
- Recognizes differences among people; at times
will cry in response to strangers
~ Responds to and initiates facial expressions
- Imitates gestures
= Puts smal'l objects in and outol a container
1-2 -~ Imitates actions and words of adults
- Responds to words on command with appropriate action
- Matches 2 nimilar objects

- Will name ur point to common objects in storybook



2-3

4-3

s2

Recognizes differences between You and re

Has short attention span

Enjoys exploration

Names pictured objects

Identifies several objects in one picture
Matches and uses associated objects (paste and
spoon)

Stacks objects by order of size, with errors
Recognizes self in mirror

Imitates adult actions {(gathering lera

Recognizes and matches 6 colors
Stacks by ordar of size intentionally
Draws recognizable pictures

Asks questions for Information

Knows own aqe

Is eanily dintracted

Learns by observing and imitating adults

Beginy awareness of past and future

Improves clausiticatfon and conceptual functioning
Plays with wordu forming word combinations and own
rhyrion

Pointn to and names 4 or more colors

Drawa a person with 2 to 6 racognizable parts
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- Draws, names and describes recognizable pictures

- Attention span increases

=~ Learns through observing and listening to adults
and exploration

- Time concepts continue to expand

5-6 - Retells story from picture book with accuracy
=~ Sorts objects by single characterista
- Begin to use accurately time concepts of tomorrow
and yesterda
~ Learns through adult instruction
- Can ignore distractions
= Concepts of function increase as well as under=~

standing of why things happen

6.3, Area Boclo-Emocional - Major Miiecstones
Age 0-1 - Responds differently to strangere than to familiar
people
- Smiles spontancously
- Pays attention to own name
= Responds to "No"”
- Imitates simple actions of others
1-2 - Recognizes welf {n mirror

= Referns to salf by name
= Plays 1y melf, imitates own play
= Imitates adult behavior in play

~ Helps put things away
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2-3 -~ Plays near other childreﬁ
- Watches other children, joing briefl& in their
play
- Symbolically uses objects, self in play
- Participates in simple group activities
- Knows gender identification
3-4 -~ Joins actively in play with other children
- Shares toys
- Takes turns, with help and reminders

~ Begins dramatic play

4-5 - Plays and interacts consistently with other child-
ren

- Shows interest in exploring sex differences

5-6 ~ Chooses own friends
- Plays competitive games
- Plays with other c¢hildren cooperatively, making

group decinions, role assignments, fair play

7. 1Individual Similaritice and Ditferences in bDevelopment
7.1. A1l development for childiren in similar, Children pass through
the same develospmental sataqes, and learn following the same
general nequence. For example, all children learn to stand
baforn they lenrn to walk.
7.2. Dovelogpment is a continuous process that continues Irca the

learning of simple to complex skills and abilities.



1.3'

7.4.

7.5.

L1

Baéﬁ child is dififerent. While his development is similar to
tret: of all childreﬁ his rate of learning may be different than
that of other children. Scme children may learn to hop on one
foot in a single day. Some children may take longer than a
week,

The scquence of learning is simliar for all children, it varies
among theri. Wheceas, one child may learn to name 3 colors befcre
he learns to 4Araw a cirsle. Another child may learn to draw a
circle bufore learning to name the 3 colors. This zeflects the
fact tl'»t all childven have their unique stylz »f learning.

In order fci a child to be able to learn a given skill, he must
be able to perrorm the cssential related skills. For example,
for a child to be able to eat with a spoon, hLe must first be able
to grasp the spoon, noocp with it and bring the spoon th his
mouth. Each skill the child learnc has these essential related
skills, and it is impor:tant that these related skills are taken

into consideration when teaching a child new skills,

8. Buggeated Activities

8.1.

8020

Arrange observatiors sessions during which the participants write
dowm the aifferent skillsa they observe children perform. These
sk11ls should then he classified by developmental area.

L.t a variety of related skills fiem one developmental area.
Have the participants sequence the skills in the order children
would learn “hem. Skills should not be so close together in
8111 level that {ndividual learning sequences would be a factor.
an the purticipants practice thim, skills listed fol the exercise

should be mors vhéllenging.



NOTE: Child Development is an important and difficult theme.
The trainer should prepare for the presentation &f this theme
after the first few days of the workshop. 1In this way, she
will be familiar with the participants, their learning styles
ard abilities. She should carefully select information to pre-
sent based on what will be functional for the specific partici-

pants and what they will be able to grasp.

The content of this theme should be presented in scveral short
presentations spread throughout the workshop as opposed to one

long, full day presentation.
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TTHERR: ROWE TEACHING PROCESS

Purpose: To unite the information on Curriculum Planning and Teaching
Aids with the process utilized to teach the child in the home; to ex-
plain how to achieve parent participation and how to present Permanent

Objectives.

Content

l. Review the PRONOEI-BH Model
- Child Identification and Selection
- Curriculum Planning

- End review at the Home Teaching Process

2. Home Teaching Process
- Is a cycle

- Review the steps briefly

3. Teacher obtains Post-Test information
3.1. First step of Home Visit
3.2. To evaluate child's progress
~ May be prercquisite to next objective
- Should not move on until child has acquired skill
3.3. How to obtaln lost-Test information
3.3.1. Discuss activity with parent
- Did they work?
- MNow did child progress?
3.3.2. Follow evaluation procedure of Activity Card

3.3.3. 1f child is’'succesaful, mark the date in the Checklist



3.4.

3.3.4.

3.3.5.

If the child cannot perform the skill acoording to the

evaluation procedure, reprogram the objective

If the objective is reprogrammed, present it, again as
though it were a new activity, and do not present a
new activity from the same developmental area during

the same Houme Visit

Do the Post-Test on all activities from the previous weok be-

fore presenting any new actjvities

Teacher Presents New Activity and Records Pre-Test

4.1.

4.2,

4.3.

4.4.

4.5,

Explain one new activity to parent

Evaluate the child's ability on new activity following Evalua-

tion procedure on the Activity Card

q4.2.1.

4.2'2.

If the child can already perform the skill according

to the evaluation procedure, mark the date in the Check-
list and present the next objective in the same developmental
area that the child coultd not perform during the Epntrance
Evaluation

If the child cannot perform the rkill according to the
Evaluation Procedure, use the instructions on the Acti-

vity Card to develop the activity with the child

Motivate the child's intervent

Present the activity to the child

Reinforce the child when he performs the skill corxrectly


http:Evalu.It

5.

4.6,

Help the child when he has difficulty, giving him only the

amount of aid he requires

Parent Demonstrates the Activity

5.1.

5.2,

5.5,

5.6.

Be sure to pass the activity to the parent before the child

tires of it

Discuss the activity with the parent

= Point out what the correct response is

- Point out how end when to reanforce child

- Point out how and when to give aid

Have parent demonstrats the activity with the child

Gilve parent feedback on demonstration

- Wait until parent finishes demonstration, if possible

- Reinforce positive aspects of the parent's demonstration

= Give parent aid, explaining and modeling how she might
be ablce to avoid goume problems

Parents must always demonstrate

Ask parents for suggest tons too

pParent and Home Teacher Keview Activities

6.1'

Done at very end of ‘he Home Vigit, after all new activities
have already been pmecent ed and demonstrated by parent
Encourage quest fonn by the parentya regarding the activities

Review briefly cach activity to be worked on

Give suggestions to the parent as stated on the Activity Caras
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Tr Nn-qﬁnt. Gbjectives
7.1. Review what they are, where they are located in Curriculum

7.2. When to work on Permanent Objectives

7.2.1. Permanent Objectives relataed to courtesy should be
presented as the llome Teacher enters the house
- Saying hello; general courtesies

7.2.2. Permanent Cbjectives related to the child's well being
{(nutrition, health and hygiene) should be presented
as the very first task during the Home Visit

7.2.3. Presentation of Permanent Objectives related to the
Intellectual Area should follow that of the Sub-Objec-
tives
« Drawing, building, modeling with clay, etc.

-~ Presenting them before the Sub-Objectives may
tire the child out and make it difficult to get
the child to comply

7.3. How to work on Permanent Objectives

7.3.1. Permanent Obje¢tives are presented through non-directive
activities (no rules or major guidelines)

7.3.2. Permancnt Objectives should be worked on reqularly to
provide the child the opportunity to practice them in
different situationn and with different materials

7.3.3. While working on a Permanent Objective, the Home Teacher

shoutld try to bring in other skills that she has already
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taught the child, this will give the child the oppor-
tunity to practice the skill and assures that it will

be maintained

Considerations for Presenting Activities

8.1. Environment

8.1.1.

8.1.2.

8.1.3'

8.1.4.

Consistent - try always to begin working in the same
area

Uncluttered - the work area should be organized: know
where the materials are that will be used

Free from distractions - be sure you are not fighting
distractions for the child's attention

Business-like - save socializing with the parent for

the end of the Home Visit

8.2. Materials

8.2.1.

8.2.2.

8.2.1.

Choose them ahead of time - even materials from the
home should be planned

Use items already in the home as much as possible -
avoid bringing materials in that the parent will not
be able to une during Lthe week

Let the child explore the materials before working with
them: allow the child to manipulate them freely to
become familiar with them, often, this manipulation

will lead into the activity
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8.4.

8.5.
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8.2.4. Limit the amount of materials. Present the child with
just those materials you will need for the activity

Reinforcers

8.3.1. variety - vary your reinforcement, be sincere

8.3.2. Provide lots of reinforcement, particularly while the
child is just acquiring the skill

Presentation

8.4.)1. Make it a game - be sure the child is enjoying the
activity

8.4.2. Use just enough help o ensure success - do not let
the child become frustrated

8.4.3. Be positive when correcting incorrect responses

Transition

8.5.1. Conslder attention span - do not tire the child of
the activity before passing it to the parent for
demonstration

8.5.2. Clear away previous materials - don't use materials
for two different activities Jduring the same Home
visit

8.5.3. Be definite - let the child know pon are finishing up
one actlvity before moving on the the next one, be
sure the child is aware that you are beginning a new

activity

Summary and Discussion
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6)

Activity Suggestions

10.1.

10. 2.

10.3.

Have a participant review the procedure for a step .n the
Home Téaching Process, rotate participants

Have the participants role play the Home Teaching Process

in groups of three, using the activities selected during the
Curriculum Planning presentation

Arrange an opportunity for the participants to make a Home
Visit dwing which they can practice the Home Teaching Pro-
cess under supervision., This can also be done in an Initial
Education Center, but then lack parent participation.

NOTE: Clarify this presentation with cxamples. Use cthe
examples to highlight the procedurce.

NOTE: 8efore beginming activities with the participants,

the trainer should "walk through" the ontire Curriculum Plan-

ning and Home Teaching Processes for the participants.



TNDE: WORKING WITH PARENTS

Purpose: To provide the participants with information on vorking with

1

parents in their homes: to ¢esure their participation and success.

Content
1. Gaining the Parents®' Involvement
1.1. Establish your responsibilities and those of the parent at
the beginning of the nrogram
- Parents should understand that they will be doing the teach-
ing during the week
= The Home Teacher's primary function Iis to prepare activities
and present them in the home
- The parent must be present during the Home Visit
1.2. Parents should be informed of the importance of their parti-
cipation
- They knuw their child better than anyone else
= They have taught the child all he has already learned
1.3, S8how the parents that you are capable
= Understand the program completely
= Be able to teach their child with their help
= Demonstrate your nelf-confidence
= De prepared to explain to parents why you are teaching a
particular skill
l.4. Bhow the parents your confidence In them

- Ask for their {deam, use them



2.

lls.

Start off slowly

- Begin with one activity the first week, add one activity
each week until the parent is accustomed to working on 3
activities each week

- Reinforce the parent for good performar.ce while toaching
her child

= Model all the activities for the parant and have her demon-

strate all the activities

Do's of Home Teaching

2.1.

2.2,

2.3.

2.4.

2.5.

2.6.

2.7.

2.9.

2.10.

2.11.

Do be a good listener

Do be task oriented - socialirze with the parent at the end

of the Home Visit

Do be flexible - let siblings participate, expect interruptions
Do be prompt, (nform parent in advance if you must change
your schedule

Do dress appropriately

Do encouraye a special place for program materials in the home
Do be poaltive, enthusiastic

Do bring materials for the siblings to werk with while you
are working with the child

Do be contidential

Do remewber that you are a guest in the home

Do remember that the parent is observing you throughout the

viseit
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3'

2.12.

Do include the parent in all parts of the Home Visit

Remember - the parent is the pPrimary teacher in PRONOEI-BH!

Dont's of Home Teaching

3.1,

3.2,

3!3'

3.4.

3.5.

3.6.

3.7.

3.8.

Don't bring visitors to the home without getting prior
approval of the parent

Don't socialize with parent before the work gets done

Don't talk about the family with anyone, you are a
privileged quest in their home

Don't exclude other family members from the Home Visit
Don't proceed with the Home Visit if the parent is not pre-
sent (unleas prior arrangs ments have been made)

Don't expect perfection from the parents; if the parents are
not involved it i your responsibility to make their involve-
ment worthwhile to them

Don't ask the Jarent 1o do something you wouldn't do

Don't be late and don't yo unprepared to a Home Visit

Summary and Discuanion

4.1.

Home Visit« <hould he prepared well cnough no that they flow -
they are orqganmised and orderly. If the parents feel that you
are qgiving thesr o« hildy e your bheat, they will give the child
and you theyr hent .

NOTE:  Generate divcu nron Ly having the Participantn explain
how they would feel aLout having someone come into their homes

to teach thnh_ children,
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NOTE: Encourage discussion of the role of the Home Teachor in the
hoaes of the families with which they work.

= Relate personal experiences you have had throughout this pre-

sentation.



THEME: _PARENT MEETINGS
4

Purpose: To inform participants of ways in which parents may be grouped
and to provide information for presentation at these parent meetings to

facilitate parent involvement in the program.

Content

1. Parent Meetings
1.1. All of the parents who are participating in the program
1.2. Monthly meetings
1.3, Organized and carried out by Master Teacher: Home Teachers

participate and aid the Master Teacher

2. Purpose of the Parent Meetings
2.1. Orientation at beginning of year
- To explain purpose of PRONOEI-BH
- To explain roles of parent and Home Teacher

2.2. Monthly mcetaings throughout year

Update on program

- Discussion with parents about program qgcals, functioning,
etc.

« Theme presentations on: child development, nutrition,
health, tygiine, importance of initial education, otc.

e Invited speakers - Master Teacner may invite an authority

ta speak o0 o peeific topic related Vo program qoals and

activitiea
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- Materials mnho\u( - Parents can halp make odueltlonll
hatoriule
3. y,ﬁ;brit Veoting Organization
3.1. 'Parvent [teetiings can be:
'« General for all pavents of a community
~ Small, for pa:rents eacl Fpme Teacher works with
= Combinat'on - major Q:eéenﬂatinn to all parents, then
break down irto qroups of parents each Home Teacher works
with
3.2. Praparation
3.2.1. Master Toacher will secliect and prepare agenda, themes,
activiticer, etlc.
3.2.2. At weekly staffing, parent meeting is discussed ané
responsihjlities delegated
3.2.3. each staff member prepares for meeting according to
rasperaibilities delegated
13.2.4. Each Home Teavher notifies parents
3.2.5. Master Teacher arranges location for meeting
- ‘ndoors, free of distractions, accesgible
3.3, Casrying out the Farent Meet!ng
3.3.2. Welrome parents
3.3.2. Picsent agenda for meeting
3.3.3. Provide many opportunities for parent participation

3.3.4. start casually and on time
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3.3.6.

3.3.7.
3.3.8.
3.3.9.

3.3.10.

n

Compliment the parents' involvement in the program

- be sincere

ﬂe brief - meeting should be no longer than one hour;
45 minutes. is optimal

Give the meeting importance and purposu

Plan for activities and interacticn among parents
Avoid correcting a parent during the meeting

Be positive and on-task - keep the meeting moving

Parent mecetine follow-up

4.1. It next staff meeting, the parent meeting should be discussed:

what it accomplished, how well responsibilities were handled,

major points that should be reinforced with parents

4.2. Home Teachers should discuss the meeting briefly during cach

Home Visit the following week, reinforce the major points

by dincussing them with the parent and encouraging questions

Summary and Discussion

Summarize the esnential procedural information.

Generate discussion

by briefly planning a parent mecting tc jether with the participants.

Emphasize that parent meetings »re an integral part of the program

and that they should therefore begin inmediately.
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DR MEPONTING
Purpogse: To establish purpitie and procedures of weekly staff meetings:

who attends; activities; reporting procedure; In-service and documenta~

tion.

Content
1. Weekly Staff Meetings - Purpose
1.1. To update staff on program progress, modifications
1.2. To share experiences of t<e previous week
1.3. To continue training of staff through In-service
1.4. To process program documentation, reports

1.5. To plan for upcoming week

2. WVWeekly Staff Mectings - When?
2,1. Once cach week
2.2. Half-day staffing
2.3. Usually arranged for Friday afternoon or Monday morning
2.4. PRemainder of staffing day should be held open for:
- Make-up visits
- Planning activities for upcoming week

- In-service presentation

3. Weekly Staff Meetings - Who?
3.1. Master Teacheo
- Plann, organizes and carries out
3.2. home Teachers

- A1l must be present
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3.3. Megional Parsonnel

= On occasion to observe and to,make In-service presentations

Weekly Staff Meetings - Organization and Content
4.1. Documentation
= 1)l requirei docursnts must be turned in before meeting
begins
= Documentation should be filled out as week Progresses
4.2. Program update - Announcements
= All important information for Home Teachers and families
=~ Program activities
= Program breaks
= Program modifications
4.3. 1Informal Staffing
= Group approach to problem s lving
= Present problems
= Get jdeas from each other
= Present succenses
= Each Home Teacher presents
4.4. Group Sharing
= Tdeas for activities that have worked
= Idcas for cluster meetings, parent meetings
= Ideas for program improvements
4.5, In-service

= Invited spcakers
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~ On-going training based on needs identified by Master

Teachers, reviaw of documentation

= Contant may vary Froim general presentation on ¢hild Devel-

opment, etc. to specific needs, such as program concerns

and procedures

= Short, hands-on presentations

5. Program Documentation

501.

5520

Purpose

- To plan child's curriculum

- To maintain program information

- To permit identification of child's progress, problems

- To serve as a system of accountability

Curriculum Planning

5.2.1.

5.2.2.

5.2.3.

5'2.4'

To be prepared by Home Teacher cach week

To be submitted to Master Teacher each week before
staffing

Prepared by Home Teacher as she prepares the activities
to be worked on during week (During Curriculum Planning
step of PRONOETI-BH Model)

Preparation

Fill in General Information

- Child's name
= Developmental area from which chosen objective comea
~ Number of the nbjective of the corresponding Activity

Card
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- Objective write it ap it appears in Activity
Card
. » write in each ohjsctive that will

be presented

- Pre-test Did child achieve the objective dur-
ing pre-test? ,
~ Fill in YES or NO and the date

- Post-test If the child did not achieve the ob~

jective, it will be included on the next

week's Curriculum Plan and POST-TESTEL.

Did the child achieve the objective
during the Post-test? Fill in YES or
NO and the date

= Reprogrammed - if the child did not achieve the objec-
tive during the Post-test, the objective
will be included on the next week's
Curriculum Plans and tested agyain. Did
the child achiceve the objective during
the Reprogrammed period?  Fill in YES or
NO and the date

« No. of weeks - Fill in the number of . .¢%“o 0. teaching
required before the child achieved the
object ive

NOTE: Demonstrate how this is alculated,






= Aides the Master Teacher in locating a Home Teacher
NOTR: As a form is explzined, demonstrate the pro-

cedure for filling it in.

6. Suwmary and Discussion
= Review purpose of Reporting Sessions

= Review procedures utilized

7. Suggested Activity
~ Employing the information used during practice sessions, have

participants fill in a Curriculum Plan and then run a mock

Reporting Session









THENE: _CHILD CLUSTERS
Purpose: To preparw training participants for organizing and imple-

menting monthly grouping of children in the program.

Content
1. Child Clusters - Purpoce
1.1. A grouping of all of the children with whom a Home Teacher
works '
1.2, Serves as an opportunity to provide the children with group
experiences
1.3. Primary purpose: to engage the children in socialization
experience not provided during home visits; to provide non-
directive actavities, and to provide opportunities for children

to practice and generalize skills acquired through Home Teach-~

ing Process

4. Organization and Picparation

2.1. Once each month cach Home Teacher holds one cluster with all
of the chaldren with whom she works

4.2. One week priov to the cluster, the lHome Teacher prepares her
Curriculum Plan tor the «luater
NOTE: Use Curraculum Plan Child Cluster Form to demonstrate
preparation far Cluster,
2.2.1. Select objedt fved

=  Pormanent objoctives

= Socialization objectives






3.

4.

"n

Carrying out Zhild Cluster

3.1.
3.a.

3.3.

3.‘.

3.5,

3.6.
3.7.

3.8.

Btart on time

Sometime during session take child and parent attendance

Begin cluster with Permanent Cbjectives

-~ Thuse relating to courtesy, personal cleanliness and
patriotic symbols

Move to table-worX objectives

- Drawing, modeling with clay, etc.

- Telling stories; sharipg time, etc.

Save active objectives for last

= Running, jumping, ball playing

Emphasize interaction among the children

Be sure that there are clear transitions between activities

Clear away materials from cne act.vity before moving on to ,

next one

Parent Participation during Cluster

4.1.

4.2,

4.3,

‘.‘U

Be sure parent feels needed

Determine which reoponsibilities you are willing to share
with parente

Determine how much time you will need to prepare parents for
their incluvion an the activitios

Be sure to talk to pments to determine thelr Interests and

skille

Preparing the Parent Aide for the Child Cluster
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before npjinning the
tluster to i1nfovr them ¢ the activitien to be carried out
- What actiiity the parert will he'p wiih (make it favl-proof

i

to syt - 2 gian, song, ey,

{

= Info m parent ho long te .ont.nur activiiy
= What parent shola 4o ) activity deson't wary

- oW toe organize tre clean-up ‘what tq &, wich materials, etc.)

5.5. ReinvYorce porant participation

6. Bunrary sad Discussior
= Reiterate purpose and organiailicn of child ¢lusters
= biress Involvemaat for the parents

= Emphasize that the Home Visity ¢ye the heart of the prhyrsa

7. 8Suggested 2otiv.,tics
7.1. Hava partic.inants prevare a .Child Clus:er using fhe Child Cluster
Curriculum Plan
7.3, Have participints raad tarough the Chercklist to jdent ify objec-

tives that would be appropriate for a thild Cluster

8. Additional information for Advanced Particlpante



ﬁ%eleczlhq cbjgctivol for the Child ciultcr - Generalization and

‘Maintenanze

An important purpose of the Chi)d Cluster is to give tﬁ‘ child-

ren opportunities to practice skills they have learned through

the Home Teaching Process

The cluster gives the child an opportunity to use his skills in

a variety of settings, and with varied materials

Select objectives for the cluster that several of the children

have worked on at home with their parents

Present the objective to the children in a group activity, in-
cluding even children who have not previously worked on the

objective

Observe the children: are the children who have worked on a

skill able to perform it? Can they perform it with different
materials? Do they still need more practice? Fox the children

who have not worked on the skill, which of them are now ready to
work on it at home? How do the children interact with the materials?
These objectives should not take the place of the other objectives
specified earlier for Child Clusters. Rather, they should be in-
cluded in addition to these other object ives.

NOTE: Demonstrate how the llome Tcacher might select such an objec-
tive and fill in the child Cluster Curriculum Plan for this objective.
NOTE: Child Clusters a.d the Less Advanced Home Teacher - Frequently,
the Home Teacher with a primary ;evel education requires much prac-

tice ir. .mplementing the Home Teaching Process in order to be



effective. In this case it Vi- wise not to train these participants
in Child Clusters during their Pre-Service training. Instead, tho”
Master Teachers should be trained in Chi;d~¢;g§§ggglﬁ5§gy"in“;urn,,_
will train their Home Teacher in Child Clusters only after they

are comfortable that the Home Teachers are performing well with
their primary function, Home Visiting. Often, Child Clusters

will not commence in these programs unti) the first 3 months

of implementation.
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CURRICULUM PLAN

i DItel CHILD CLUSTER
Bol: Teacher Name: Cluster Do ~.
Community:
DEV. |CARD IMPLEMENTED
OBJECTIVE AREA NO. MATERIALS TIME (yes) (no)




CHILDREN IN ATTENDANCE:

PARENTS IN ATTENDANCE:

OBSERVATIONS :

LM elR
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THEME: EDUCATIONAL MATERIALS

Purpose: Where activities are blueprints for teaching the child, educational

materials are the tools used to help the child acgquire new skills and abili-

ties. This presentation will aid the Home Teacher select, make and utilize

materials ta enhance the activities presented during the Home Teaching Process,

Content

1'

3.

What are Educational Materials?
1.1. Any object with which a child interacts that aids the child in ac-
quiring, maintaining or generalizing a skill or ability

1.2. Objects that the child can manipulate, that stimulate the senses

Matching an Educational Material to the child

2.1. Determine instructional need of child

2.2. Interact with child to determine special learning characteristics

2.3. Select from materials available those that relate to the child's
interests, characteristics as well as the objective to be presented

to the child

Choosing Educational Materials
3.1. Sensory
- Should appeal to the senses
- Look for bright colors, interesting textures, shapes and sizes
~ Should be ecasy to grasp, hold, manipulate
3.2, Motor
- Select those that encourage the use of all muscles, gross and

fine
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= Select some materials that call for use of small muscles, such
as puzzles, crayons, scia;ors

3.3. lIntellectual

=~ Select materials that are a challenge

- Select a variety of materials to stimulate language, problem

solving

=~ Be sure to include materials useful in sorting and classifying
3.4, Social

- Use materials that can Le shared among children

=~ Select materials that facilitate contact and interaction

4. Making Educational Materials
4.1. cCan be made to serve specific purpose
4.2. Lowvers cost
4.3. More motivating for child since they are made from familiar, com-
mon items
4.4. Guidelines for making
- Make them attractive and inviting
= Should be well-constructed and durable
= Should be safe
- Should be challenging to child
~ Should be fun for child
4.5. Common Materials useful as Educational Materials
- Cardboard boxes

- Egg shells



- MNut shells

- Plastic bottles

- Empty cans

- Used newspapers, magazines
- J2y and de tcpsrn

- 014 clothes

- Ballcons

- Calendars

NOTE: Have particijpants suggest more items.

5. Considerations for using Educational Materials

5.1. Limit quantity of materials presented to child at any one ctime

5.2. Allow the child to manipulate the materials before entering the
activity

5.3. Use clear, concise directions when using the material during an
activity

5.4. Clear away materials from one activity befere starting another

5.5. If the material is not available in the home, leave it for the
parents to use during the week

5.6. During the parent's demonstration, observe the parent's use of
the material used, give appropriate feedback

5.7. Explain the purpose of using the particular materials in relation

to the objective

6. Summary and Discussi-n

- Emphasize making educational materials from recuperable materials



- Ewphasize the considerations for using educational materials

¢

7. Suggewted Activities

7.1.

7.2,

7.3.

7.4.

Read through Checklist having participants suggest materials for
teaching the different objectives o
Select a common object. Demonstrate and/or have a participant
demonstrate its use as an educational material. Emphasize how

the same object can be used for a variety of activities.

Have participants collect recuperable materials for several days.
Set aside an afte{noon (should appear in agenda) for a materials
workshop and provide basic materials such as glue, paint, scissors,
etc.—either as an individual or group activity, have participants
make educational materials that they can use later,

Organize participants into groups by community. Together with

the T supervisor have them establish priorities for materials

development. A materials development workshop can then be used

to satisfy materials needs established.



THEME: COMPREHENS]VE SUMMARY ;

Purpoga: 'l‘hroughow't the workahop a lot of information was presanted:
procedures, general and theoretical information, forms, etc. This pre-
sentation serves as a review during which all of the presented information

is reviewed and given a specific slot in the work of the Home Teachor.

Content:
1. The PRONOEI-BH Model

Review the Model briefly to identify the process employed

2. Detailed review of th: PRONOEI-BH Model
Review each step of the Model, discussing the major points, procedures,
forms, etc. used
NOTE: This review should be carried out by asking questions of the par-
ticipants. The trainer should merely guide the review and assure that
all major elements are included. Encourage the participants to detail
the information as much as possible. Be sure that all of the partici-
pants have an opportuiity to offer their ideas and comments .
2.1. Child 1dentification and Selection
2.2. Curriculum Planning
2.3. Home Tedaching Process
2.3.1. Tcacher obtains Post-baseline
2.3.2. ‘Teacher presents new activities and obtains baseline
2.3.3. Prarent demonstrates new activities
2.3.4. vPermanent Objectives/Activities

2.3.5. Teacher and Parent review activities
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2.4. Parent and Chiid work on Astivities

2.5. Reporting
Child Clusters
Parent Meetings

Summary and Discussion
- Emphasize the importance of having an understanding of how the pro-
gram operates and the Home Teacher's responsibilities. Thig summary

should serve as an opportunity to generate questions and general

discussion.



CHAPTER Il

ADMINISTRATIVE SESSIONS
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Administrative Sessions

A note to the Trainer:

Administrative Sessions are intended to prepare Master Teacheéé for their
primary responsibility: supervising the implementation of the PRONCEI-BH.
If they ure to be ecffective in this position, the Master Teachers must
participate ‘n all of the Pre-Service Training Sessions 1ntenéed fqr the
Home Teachers. Fully understanding the Home Teacher's responsibiixiies

will aid the Master Teachers in knowing what to focus on as they set up

and supervise their program.

Therefore, the Administrative Session must be held at a time when the
Master Teacher is not attending a Home Teacher Pre-Service Session. This
can be accomplished if Administrative Sessions are held prior to the Home
Teacher Pre-Service Training, or at the end of the Pre-Service Training.
The second alternative is favored, since the Master Teacher will have

all of the background information she will need to organize the pre-

sented information, relating it to information already acquired.

This scheduling is possible if the Administrative Sessions are carried
out by one trainer while the other works on group activities with the
Home Teacher participants: materials workshop, group practice sessions,

Bringing It All Together, and Evaluation of the Home Teacher participants,




N '
THEME: _STAPFINGS -
’ e : .
Purpose: mltrain Master Teachers in the preparation and implementation
U,

\
of webkly staffing sessions: what to include, how to prepare an agenda,

and how to carry out the session are included.

Content

1. Reporting Sessions - Purpose
1.1. Update on program activities
1.2, oOn-going training of staff

= Group sharing

- Presentations

2. Preparation of the Weekly Staffing
2.1. Identify program news/modifications
2,2. Identify staff training needs
- From observation; from review of documentation; from results
of Pre-Service Training ELvaluation
2.3. Obtain staff input
= Interests for on-qgoing training
= Information staft wants to sl.are
2.4. Pcepare an agenda
2.4.1. Write 11 out
2.4.2. Helps organize pession
2.4.3. Helps staff prepare for session
2.4.4. Helps plan time
= Staffings are half-day sessions

= Time should not be overplanned



3.

Carrying out the Weskly Staffing

3-1.

3.2-

3-3.

3.4.

3.5,

3.6.

3.7,

3.8'

3.9.

3.10.

3.11.

Pass out agendas or post an agenda in advance so tﬁnt staft
knows what will be discussed and can m;ke necessary prepara-
tions

Collect week's documentation... all records must be turned in
(signed and dated by Master Teacher) before staffing begins
Open staffing by discussing agenda... make clear what must be
accomplished

Keep session moving... lagging staffing encourages lack of
interest, participation, and, cventually, failure to attend.
Program staff participation... statfings need not be lecture
sessions... »ncourage round table discussions

Stick to v.ur agenda... keep on task and on topic and discourage
drifts in conversation and topic bicakdown

Staffings are not opportumties for updating records... this
should be done by each 1ndividual, whether Bome Teacher or
Master Teacher, on her own working time

Be bricf, but not rushed... mahe cure all pertinent information
is included, but do not drag out the sewaion

Save group activities for end of staffing: in-seat discussion
and lecrures <hould he first order of sension

Require attendance of all otaff

Make the session fun; build yroup cohesion; discourage competyi-

tion among Home Teachers



3.12. Encourage group problem solving
- Specific problems a particular Home Teacher may be having
- Programmatic problems faced by entire staff

3.13. Be clear that right to decision making is held by Master
Teacher

3.14. Give encouragement and reinforcement to staff during Weekly

Staffirgs

Summary and Discussion

Walk through procedures, step-by-step, for planning and carrying out

Weekly Staffing. Encourage discussion of possible topics that could

be presented during a staffing. Have Master Teachers tarqget informa-
tion that they feel they would present to their staff bssed on inter-

action and observations during Pre-Service Training.
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THUEME: PRMOGRAM ORGANIZATION - SETTING UP

Purpoues To help Master Terchers prepare for initiasting proqrn- 1nplo-
[

mentation. Information is provided for making the community and local

school officials aware of the program, child-fjnd, assignment of case-

loads and orxganization of staff.

Content
l. Program Awareness
l.1. Community Awareness
1.1.1. Present program purpose and basics to community leaders;
introduce Home Teachers
1.1.2. Enlist leader support and presence for a community-wide
awareness meeting
- Invite entire community; emphasize importance of
mothers' attendance
= Introduce Home Teachers to community; emphasize their
Pre-Service Training, qualifications
- Explain program: purpose, functioning, role of parents

- Enroll children - 1 per family

2, Enrollment of Children
2.1. Community meeting
2.2. Door-to-door campaign
2.3. During local school enrollment campaign

NOTE: See Child Identitication and Selection



3. Assignment of Caseloads
3.1. By location of homes
3.2, By age of children
5.3. Aggign 10-15 per Home Teacher
- Assign to Home Teachers equally
~ If a Hone Teacher has difficulties, assign her fewer cases;

do not make smaller caseload a privilege

4. Organizaticn of Staff for Initial Field Experience
4.1. Preliminary meeting with all Home Teachers
4.1.1. Assignment of caseload
4.1.2, 1Identification of homes
4.1.3. Rehearsal:
-~ Personal introduction
- Program presentation .
-~ Explanation of Evaluation
4.1.4. Review procedures for Evaluation
4.1.5. Chart out order in which Home Teachers will visit each
home
4.2. Preliminary Field Experience
4.2.1. Master Teacher in field as Home Teachers begin
- Make spot checks on all Home Teachers
- Spend additional time with those Home Teachers who
have diffienlties
4.2.2. Home Teachers notify each family when they will visit

to do Evaluation



4.3.  Entire staff meets briefly each morning to check in, check
on progress, reviaw Checklists, discuss difficulties observed/

experienced, and engage in general problem lolbinq

5. Organization of Staff during Subsequent Activities
5.1. Have each Home Teacher establish schedule of Home Visits as
quickly as possible
- Each family should be visited on the same day of week, at
the same time, barring exceptional circumstances

- Post Home Teachers' schedule

H.T. NAME H.T. NAME H.T. NAME H.T. NAME
family name
M time
T
W
R
FI

5.2. Establish day of week for Staffings
- Only make~up home visits should be made on this day
5.3. Responsibilities for Parent Meetings should be delegated to

Home Teachers equally
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= Start slowly;, gradually adding responsibilities as Home
Teacher acquires experience

5.4. Child Clusters

- Begin as soon as staff is able to handle the additional

responsibility
- Master Teacher should supervise planning and execution of
all clusters initially. As Home Teacher demonstrates com-

betency, Master Teacher can gradually relax amount of

supervision/input

Sumnary Discussion

Encourage questions regarding set-up of brogram and organization of

staff
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THEME: PROGRAM COORDINATION

Purpose: To establish program links with regional DIGEI tachnicians

and local school officials.

Content
1. Purpose of Program Coordination
1.1. To inform appropriate officials of program progress, diffi-
culties, etc.
1.2. To secure input and suggestions from cutside sources
1.3. To provide data to DIGEI for program implementation records
1l.4. To demonstrate that program is satisfying national, regional,

and local objectives established for it

2. Coordination

2.1. Coordination visits - by regional or loocal Master Teachers,
trainers
- During staffings
2+ To observe Home Visits '
-~ 7o review documentation

2.2. Weekly meetings with N.E.C. Director/Initial Education Promoter
= Chronogram of activities for week

- Update on program progress

Staff problems

3. Summary and Discussion

- Have participants ‘amiliarize themselves with Monthly Report Form
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THENE: 'SUPERVISION

Purpose: To prepora Master Teacher for supervising. program ilplnuentatiéﬁ
3

and licme Teachers'’ field performance. The presentation will include pro-

cedures foi. supervising as well as instruments that nay be used to eval-

uzte Home Teacher performance,

Content
1. Purpose of Field Supervision
1.1. Accountability
- Assure that program actlivities are in fact being carried out
~ Assure that visits are heing made on schedule
1.2. Provide direct input to Home Teacher
- Help overcome proklems
- Serve as positive model
1.3. Identify Program Needs
-~ Need for modification in procedures, activities, curriculum,
etc.
1.4. Ident.fy Staff Training Needs
- Individual

- Group

2, Field Supervision
2.1. Spot Checks

- Verify Home Visits being made

- Verify Home Teacher schedules

- Verify liome Teacher prenaration
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- Several Home Visits should be verified sach Gay
2.2, Home Visit Observation
2,2.1. At least one Home Visit Observation per Home Teachar
per month
2.2,2, Notify Home Teacher several days in advance that you
will be making Home Visit Observation
2.2.3. Meet with Home Teacher prior to visit
= Review Curriculum Plan
- Fill in Chapter I Jf Supervision Record
= Scoring: 1 = 100%, 2 = 75%, 3 = 508, 4 = 25%,
5 = 00%
NOTE: Demonstrate use of Supervision Record: Master
Teacher may either use this form as is or use it to
develop another that better suits her needs.
2.2.4. Observe total Home Visit
=~ Be unobtrusive during visit
= Intervene if Home Teacher has difficulty
- Use Supervision Record to rate Home Teacier perfor-
manr e
- Avoid "taking over" the visit; make your role clear
before entering home
2.2.5. Observe Documentation Update
~ Help clarify difZiculties

= Fill in ChaptersiIIl & 1V of Supervision Reco:d
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2.2.%. Schedule Interview with Home Teacher
- Should he as soon as possible after Home Visit;

definitely same day

3. Master Te ‘ther-Home Teacher Interview

3.1. Preparation
3.1.1. Fill in Chapter 5.1. and 5.2,
3.1.2. Prepare ideas for Monthly Objectives

3.2, Interview
3.2.1. Review Supervision Record with Home Teacher
3.2.2. Discuss ratings, comments, improvements and sujgestions
3.2.3. Determine whether or not Monthly Objectives from pre-

vious month have been achieved

3.2.4. Set new Monthly Objectives with Home Teacher

Set two objectives
- Be specific and concrete, stating exactly what change
the Home Teacher must demonstrate
- Make sure that the objectives are attainable in a
one month period
~ Discuss how the Home Teacher might work on objective
3.2.5, Date Supervision Record, sign and give copy to Home

Teacher for her records... maintain original

4. Summary and Discussion

Have participants share ideas/concerns for supervising Home Teachers.
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Emphasize that supervision of Home Teachers servas as a way to con-

tinue their training by providing an opportunity for individualized

instruction based on each teachers' specific need.
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THEME: PROGRAM DOCUMENTATION-MAINTENANCE AND MONITORING

Purpose: Program implementation is facilitated by recurd‘iaeping. This
presentation will demonstrate how program records may e maintained to
ensure organizatjon as well as accessibility. 3in addition, participants
will be shown how to use the information provided by program forms to

identify child progress and problems and for general implementation.

Content
l. Program Documentation - Purpose

1.1. Accountability

l.2. Demonstrate Child Piugress

1.3. 1Identify program and child problems

1l.4. Identify proulems Home Teacher may have wlth particular families

2. Review of Documentation used by Home Teachers
2,1. Curriculum Plan
2.2. Home Visit Record
2.3. Currfculum Plan for Child Cluster (used by Master Teacher initially)

2.4. Curriculum Checklist

3. Documentation used by Master Teacher
3.1. Review Supervisory Rueport
3.2, Review Supervision Record
3.3. Introduce Child Progress Reocord
3.3.1. Filled in weekly by Master Teacher

3.3.2. Information gathered from Curriculum Plan



4.

3.3.3,

3.3.4.

2.3.5..

3.3.6.

3.3.7.

107

One kept for each child ih program

NOTE: As this form is explained, demonstrate its use.
Fill in pertinent data :

From Curricular Plan transfer information that is
specific to child

Update Datae Accomplished and No. of wecks requi;ed
Observations to include: reason for failure to achieve
objective; reason for postponing teaching of objective;

etc.

Inferwation available from each document/form

4.1.

Hcme Visit Rccord

4.1.1.

4.1.4.

4.1'5.

Pexrcent of Home Visits accomplished by each Home Teacher

Percent of Home Visits reschedul ed by cach Home Teacher

Percent of roscheduted Home Visits made by each Home

Teacher

Identify families that mioas many visits

= Parent/Home Teacher anteraction problems

- Family member froquently 111 - may indicate need for
visit to doctor

= Frequent Home Toacher 11lness

Frequent fairlure to make Home Visits indicates Master

Teacher intervention

= Interview with Home Teacher to discuss problem

= Observation viait with Home Teacher

- Visit to family to {dentify/verify problems



4.2.

4.3.

4.4.
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Curriculum Plan

‘lz.l.

4.2.2.

4.2,3,

4.2.4.

Verify advancad preparation for Home Visit

Determine appropriateness of activities for child (in con-
junction with Curricular Checklist: sequence, prerequisites,
etc.)

Determine teaching success rate of Home Teacher across all
children taught

Information for Child Progress Record

Curriculum Plan for Child Cluster

4.3.1.

4.3.2.

4.3.3.

4.3.4.

4.3.5.

Percentage of Child Attendance

Parent Attendance: indicator of parent interest, involve-
ment

Appropriate selcection of Objectives for Cluster
Appropriateness of Objectives ( in conjunction with Cur~
riculum Plans for previous month)

Verify advance preparation for Child Cluster

Child Progress Report

4.4.1.

4.4.2.

4.4.3,

4.4.4,

4.4.5.

Information reqardiry progress of each individual child
Verify whether or not child's Curriculum Plan offers
integral balanced instruction in cach developmental area
Identify problems by noting mean number of weeks child
requires to achieve objectives

Verify that child has prerequisite skills for thnse being
taught

Appropriateness of sequence of presentation of objectives



5.

‘.5.

‘.6‘
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Supervision Record

4.5.1. Home Teacher effectiveness

4.5.2. 1dentify staff training needs

4.5.3. Home Teacher effectiveness improvement ~ monthly objectives

4.5.4. Overall measure of program implementation

Supervisory Report

4.6.1. Documents program activities

4.6.2. Seives Regional Supervisors to identity program problems,
needs, changes

4.6.3. Serves as formal record of program communication

Organization oi Program Documentation

5.1.

5.2,

5!3.

Supervisor should maintain one folder on each child. orns on

each Home Teacher, general program files, Materials Log

Child Folders

5.2.1. Child Progress Record - most recent in front of file

5.2.2, Notes particular to child's involvement in the program;
notes relating specifically to child's family

Home Teacher File

5.3.1. ‘'rurned in Curriculum Plans

5.3.2. Turned in Home Visit Records

5.3.3. Supervision Records

5.3.4. Curriculum Plan - Child Cluster

5.3.5. Notes that relate specifically to the liome Teacher's func-

tioning in the folder: days miused, days sick, etc,
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5.4. General Program File
5.4.1. Supervisory Reports
5.4,2. 1Information from Regional Office
5.4.3. Notes from Weekly In-Service or Staffings
5.4.4. Acts

5.4.5. A log of the Supervisors' daily activities

Iixaividual Home Teacher interviews

Record monitoring

Supervision visits

All should have observations

5.5. Materials log
5.5.1. A log should be kept of all of the materials available
j for use by the Home Teacher
5.5.2. Log should indicate:
| "= When the material was added to the materials library
- When it was borrowed
= Who bovrowed it (which Home Teacher)
= To whuch home it was to be taken
- When it was to be returned
-~ Date actually returned
5.6, Flexibility of Document Organization
- Each Master Teacher mav find a better method, or one more
comfortable fo. her, to maintain the program's documentation.

The system presented is suggested until the Master Teacher

becomes experienced with all of the documents
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6. Summary and Discussion
6.1. Stress importance of document maintenance
6.2, Stress importance of maintaining documents on a daily basis;
avoid building backleg
6.3. Documentation is not just for keeping records. Use the infor-

mation they provide to improve your program

Suggested Activity

Have participants discuss each form, indicating type of information pro-
vided, what the information indicates and how they can use the information

to improve their program.
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Tltm-teapher Name :
Week of:

CURRICULUM PLAN

Community:
CHILD NMME DEV ACT OBJECTIVE PRE-TEST POST-TEST { FEPROGRANED | Mo of
REA | ARD (yes) (no) (yes)(no) i (yes)(no) |wEmxs
1

11:




SIWISTRY OF SUCATION

DIGE. HOME-VISIT RECORD
[ ]
Home~teachers Name: Community:___
Yeek of:
KEY: 9:00= hour scheduled <9:00=>visit ‘made 8= visit rescheduled R
CHILDS NAME M T W Th F S COMMENTS v_"

. DATE RECEIVED:




Min¥#™\ry of Education
¢ DIGEI

Child's Name:

Home-teacher's Name:

CHILD PROGRESS RECORD PRONOEI-BH
Period: from: to:
Community:

Objective

Card| Dev.|Date of Date Na of

Ro.

Area} Pre-test| Acheived|Weeks Observation

14




SUPERVISORY REPORT

COMMUNITIES:

DATE SUBMITTED:

PREPARED BY:
DATE ACTIVITY ACHIEVEMENTS PROBLEMS OBSERVATIORS B
g:f
L

v T st

~—py >
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Teacher pdates parents on program news, activities, etc.

:EI SUPERVISION RECORD
HOME-TEACHER: DATE :
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THEMR: STAFT DEVELOPMENT

Purpose: Paraprofessionals can be good providers of educational services,
but their training needs are great. This presentation will help the Master

Teachers provide ongoing traiaing to their paraprofessional staff.

Content
1. Need for ongoing staff development
1l.1. Preservice training is short
1.2, Pparticipants have limited education/experience
1.3. Each individual's training needs vary; ongoing training can better
address these individual needs
1.4. Develop your statf — improve your program

1.5. Maintain staff motivation

2, Opportunities for otaff development
2.1. Weckly Staffings
2.1.1. Tdentify training needs
2.1.2. Supervisor presents theme or invites expert to address a
specific area of content
- brief
= concrete, specific material
= dnfoimation should be directly applicable in field work
= use demonstration
= rovide staff with opportunity to practice skills during
staff training nession
2.1.3. PFollow-up staffing presentation during supervision visits,

guiding Home Teachers in application of information
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Theme suggestions:

- use of a material for many activities

- use of common objects as educational materials

- role playing of parent involvement; providing feed-
back to parent after parent demonstrates activity

- child development

- language stimulation

-~ games and songs

- implementing activities

- gquest speakcrs:

nutritionist - usin, foods available for a better

diet

first grade tecacher - expectations for first grade

personnel from medical post-services offered

- other

2,2. Buparvision visits

2.2.1.

2.2.2.

2,.2,3.

2.2.4.

2.2.5.

Direct observation of Home Teacher in home

Use opportunity to identify Home Teacher's individual
training needs

When possible, without disrupting home visit, model for
Home Teacher or verbally prompt her through a problem
she is having... remember to reinforce work well done
Give Home Teacher feedback immediately after home visit
while viait is sti1l fresh in both of your minds
Arrange intervicew for same day for in-depth review of

home visit — 1f not possible, immediately after visit
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2.4.

2.5,
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2.2.6. With Home Teacher, set objectives that she wijl work on
during month

2.2.7. Follow-up on monthly objectives during supervision visit,
etc.

Mini-training

2.3.1. Identify training needs common to Home Teachers

2.3.2. Arrange mini-trainings with PRONOEI-BH trainers

2.3.3. One mini-training per academic year

2.3.4. One week in length

participation in courses

NOTE: This applies to lLama programs.

2.4.1. Arrange enrollment of Home Teachers in relevant courses
offered by DIGEI or 1NIDE

2.4.2. can be arranged for Home Teachers with outstanding job
performance as an incentive

Expansion of position responsibilities

2.5.1. For outstanding Home Teachers

2.5.2. Development of adminiotrative abilities

2.5.3. Begin by taking on wore rout ine tasks of Master Teacher:
- updating files
- maintaining materials and Materials Log

2.5.4. Gradually train Home peacher in administrative tagks
- monitoring recordy
- npot checking home viaits

2.5.5. Serves as incentive for staff
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2,5.6. Frees Master Teacher's time for more direct supervision,
planning, etc.

2,5.7. Suitable Home Teacher should be selected carefully;
should be satisfying all primary responsibilities suc-

cessfully

3. Summary and Discussion
3.1. Emphasize importance of staff development
3.2, Identify staff training as a primary responsibility of the

Master Teacher
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THEME: STAFF SELECTION

Purpose: To introduce the Master Teacher go‘the$prgpe§urelwand information

for selecting paraprofessionals for Home Teacher positio?s.
{

Content
1. Home Teacher qualities and qualifications
1.1. Age
- Urban programs - 18 years old minimum
- Rural programs - 16 years old minimum
1.2. Language
- Fluency in Spanish
- Fluency in language spoken by members of community
1.3. Education
- Urban programs - sccondary completed
- Rural programs - primary completed
1.4. Literacy
- Ability to read with comprehension and write
1.5. Location

- Must live in community in which she will work

2. Campaigning for staff
2.1. Contact local school officials
2.2. Contact community leaders

2.3. Present position opening at Community HMeeting

3. Personal Interview

3.1. Arrange interview in comfortable setting
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3.2, Converse with interviewee: interests, accomg&ishmént;, f&mily
work experience, etc.
3.3. Look for:
3.3.1. Dependability
= Would carry out tasks independently
= Would not need constant supervision
- Would meet obligations on time
3.3.2. Enthusiasm
- Demonstrates interest in position
- Is energetic
3.3.3. Initiative
- Would take necessary actions on her own
= Would follow through on suggestions
= Would be interested in improving performance
3.3.4. self confident
= Would be able to interact with children
= Would be able to interact with parent
= Could develop ability to speak in front of groups
3.3.5. Community acceptance
= Would work well with people from her community
- Has approval of community leaders (particularly in
rural programs)
3.3.6. Personal appearance
- Has a clean, orderly appearance

-~ Would be a positive model



3.3'1.

3.3.8.

3.3.9.

3.3.10.
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Personal warmth

= Friendly

= Genuine and sincere

= Out going

Cooperative

= Would be able to work along with other Home Teachers

- WOula not foster competitive atmosphere

=~ Would work toward common goals of program

Communication

- Can express own ideas

=~ Would be able to communicate effectively with parents/
children/staff

Interest in children and families

- Demonstrates interest in working with young children

- Recognizes parents as child's first teacher

4. Summary and Discussion

4.1.

4.2.

Emphasize that quality of program is determined by quality of

personnel

Have participants share ideas of other qualities not mentioned

that they feel would be important for a Home Teacher to have to

function successfully



CHAPTER III

TRAINING
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Training

A nots to the trainer:

The information in this chapter is to help the trainer prepare and carry
out training workshops. The chapter offers substantial background for
organizing the workshop as well as techniques that may be employed during

the actual training.

While each trainer will develop her personal style, and is encouraged to
do so, it is helpful to have specific information to rely on until she

has several training experiences in this particular programn.

It may seem odd that information regarding the preparation for training
be presented at the end of the manual. The manual was prepared in this
way because this information will be used the least, while the informa-
tion in Chapters 1 and 2 will be used during the actual training presen-

tations.

Each trainer should become familiar with this chapter and then, through
personal experience, adjust and modify its contents so that the Cinal

product. truly reflects her character and knowledge.
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Preparation of the "Academic Program"

1.

Introduction to the Academic Program

The Academic Program establishes the major activities that are to be

accomplished during any training workshop.

The Academic Program identifies:

1.,

2.

6.

Both general and specific objectives of the workshop

The content of the workshop that will be presented to achieve
each objective

The methodolegy that will be employed to present the content

An estimation of how much time will be needed to present the con-
tent

The name of the person responsible for presenting the content

A statement of how the session will be evaluated

The following format is used:



ACACEMIC PROGRAM FOR

Training (location)

Training (dates)

Name of Preparer

GENERAL OBJECTIVE

SPECIFIC OBJECTIVE

CONTENT METHODOLOGY TIME

EVALUATION

1.1.

1.1.

1144

1.2.

1.2.1. 1.2. 1.2,

1.2.2.

1.2.3.

1.2.4.

1.2,

1.2,
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While developing the Academic Program the trainer is actually organ-
izing the workshop. She makes decisions regarding how the information
should be presented depending on the type of participants that will be
attending. She identifies the people that will be involved in the
training and targets their specific responsibilities so that the pre-
sentorscan better prepare for the presentation they are responsible for.
Most important she outlines the goals of the training, so that each per-
son that reviews the Academic Program understands what will be accom-

plished by the training.

Preparing the Academic Program

2.1. The Academic Program should be prepared well in advance of the
scheduled training. Once prepared, the original must be turned
in to the trainer'% direct supervisor. The supervisor will be
responsible for having it approved. This approval must take
place before the training can take place.

2.2. Most Pre-Service trainings for a year will be very similar. There-
fore, once objectives are estaklished for the Pre-Service training
for a given year, it 1s neccusary to make only mincr modifications
regarding the presentor, efc.

2.3. It is important that the trainer consult with presentors while pre-
paring the Academic Program. This way, the presentor will provide
input on content and the time necessary for the particular presen-
tation.

2.4. In as much as it is possible, the trainer should utilize the imme-

diate training staff for training presentations. When this is
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not feasible, a guest presentor may be invited to preﬁent. These
arrangements and their approval should be worked out with the

direct supervisor.

3. General Considerations Regarding the Academic Program

3.1.

3.2,

3.3.

An Academic Prccram must be prepared for any training to be car-
ried out by staff trainers. While the trainer may need to make
small modifications in the Academic Program for one Pre-Service
training to the next, she may need to develop a new Academic Pro-
gram if she intends to do a short on:-day in-service at any parti-
cular program site.

The trainer who prepares the Academic Program for a particular
training will be responsible for that training. This responsibi-
lity includes: having the Academic Program turned in to the direct
supervisor for approval; notifying appropriate people of the dates
of the training, location, ctc; preparing training packets; pre-
paring the training evaluation; analys.s of the cvaluation results

and reporting the evaluation results.

Of course, the training team may help one another complete any of
these tasks, but the ultimate responsibility for them remains with
the trainer that preparcd the Academic Program.

The direct supervisor is responsible for assignment of a training
to a trainer. These arrangements should be halanced amongst the

training team.
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3.4. The trainer should always keep a copy of the Academic Program
she prepares. They will help to’prepare future Academic Programs
as well as assure that a training is fully prepared for. It is
wise for the trainer to keep a personal copy of any document she

produces.
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Preparation of the D@ily Agenda

1‘

Introduction to the "Daily Agenda"

The Daily Agenda specifies the training activities of any given
day of the training workshop. It identifies the topic to be
presented, the day and time it will be presented and the name

of the person responsible for the pPresentation.

In addition to helping the trainer organize the training work-
shop, it helps the training participant keep in touch with what

is going on in the training and in preparing for each day of the

workshop.

The following format is used:

Daily Agenda for ............

Training in (location)

Training (dates)

DATE HOUR THEME PRESENTOR
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4. Order of Presentation of Pre~Service Training Thames
The themes for the Pre-Service Training are presented in the manual
in the sare order that they are usually presented during a training.
This sequence is the same as the seguence of information that the
Home Teacher will use in her work. Thus, it helps the participant
understand how she will use the information in the field. Additionally,
this order facilitates learning because the information presented carly
in the Pre-Service Training often serves as a prerequisite to the infor-

mation presented later on.

3. Preparation of the Daily Agenda

3.1. The trainer should adhere clesely to the time alloted for a pre-
sentation in the Academic Program while preparing the Daily Agenda.

3.2. 1In general, the entire theme should be presented at the same time,
§0 as not to confuse the information being presented from several
themes. This is not the case with those themes that cover qgeneral
information such as Child Development or Lducational Materials. As
those themes do not respond to a particular task the Home Teacher
must routinecly carry out, but rather are pertinent to oll of her
work, they may be davided into several presentations in the baily
Agenda. In such a rase, the trainer should be carcful to divide
the theme into logical sub themes. 1f we consider again Childqd
Development, 1t lends 1tself to being divided into at leant three
sub~themen:  Nio-paychomotor development; Intellectual development;
and Social-emot fonal develcpment.  These gub-themes can be presented

where most convenient in the bDaily Agenda.
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3.3. whenever possible, a theme that will consist mostly of lecture

3.4.

3.5.

(refer to the "Methodology" chapter of the Academic Program),
should be scheduled before a theme that will permit participant
activity. This helps to maintain participant interest and moti-
vation.

Time should be scheduled for review of preschool information. It
is wise for a brief review session to be held on a daily basis.
When in doubt, it 1s preferable to schedule more rather than
less time for a presentation. This will allow for the overflow

that will undoubtedly occur with some presentations.

General Considerations Regarding the Daily Agenda

4.1,

4.2.

4.3,

4.4.

Once prepared, the Daily Agenda should be reviewed by all presen-
tors for input and final chanqges.

After the Daily Agenda has been 1eviewed by the presentors, it
should be turned in, along with the Academic Program, to the
direct supervisor for approval.

Each participant of the training workshop should be given a copy
of the Daily Agenda.

During training, the prescentors should follow the Daily Agenda as
much as possible. The Agenda should, however, be flexible, allow-
ing the presentor to meet the needs of the participanta. Time
overruns arc common when training, Lut should be limited to ectual

needs of the participants, not for non-task oriented discussions.
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Organization of the Training Session

Training Presentatiin Organization
1. Each training session is characterized by several steps that work to-
ward participant acquisition of the information presented. The follow-

ing diagram shows the steps that are generally followed during a sessior

\ Training Presentation Flow-Chart

PRESENTATION OF THEME

Leclure <§-

A.V. Presentation

DISCUSSION

PARTICIPANT ACTIVITIES
Written Material/Worksheets
Modeling/Role-Play

Practice

EVALUATE

CRITERIA  }= ~ NO i
A J R
GO TO NEXT

THEME




step 1 -

Step 2 -

Step 3 -
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Presentation of Theme
The presentor makes initial presentation of theme includ-
ing all pertinent information. This lecture may be accom-

panied by an &udio-visual presentation.

Discussion

Although questions are encouraged during Step 1, the pre-~
sentor must remember to always include a period for ¢eneral
discussion during the presentation. Frequently, partici-
pants are reluctant to raise questions during a presenta-
tion. is is particularly true during the first few pre-~
sentations of a workshop. Yet questions ané discussion are
one of the most important parts of any presentation. Ques-
tions and discussion indicate to the presentor how well the
participants are handling the information, what points need
olarification and how to guide the particinants through the
remainder of the presentation to maximize the effect of the

training experience.

Participant Activities

Activities in which the participants take part provide an
opportunity for each person to directly interact with the
materiale presented during Step 1. Activities may include
role-play or practice sessions, demonstrations, reviewing
handouts or using worksheets. The essential part of any
participant activity is feedback from the Presentor. Tle

presentor should attempt to give individual feedback as
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the activity progresses. Once the activity ends. the pre-._

sentor can provide general feedback to the entire group

based on what was observed during the activity.

To maintain gcooup cohesion and individual motivation the

presentor should remember some simple rules of providing

feedback:

A.

Emphasize the positive. The general tendency is to try to

help the participant overcome a problem, usually by
pointing out what she is doing wrong. It is prefer-
able to point out to the Parvicipant what she is doing
right before identifying her problem to her. So,
always look for something good to say before showing
what was done wrong.

Feedback is for everyone. Avoid targeting only the weak

participant for {feedback, everyone can improve,

Whenever possible, demonstrate the cosrect procedure.

It is easier for a Participant Lo self-correct if she
sees the correct procedure demonstrated. Therecfore, if

a problem is identified during an activity, the presentor
should demonstrate how to perform the skill correctly and
then have the participant try it again. PBe sure to rein~
force improvement,

Once the activity is over, the pPresentor should discusa
her observations. Be sure to mention the positive obser-

vations as wall as the neqgative. It is helpful to mention
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the positive observations including the name of the pag-

Y ;
ticipant observed. However, it is not a good idea to

mention the name of a Person who had difficulty.

Step 4 - Evaluate ~ Thé primary purpose of Evaluation is to determine

how successful the presentation was and thus determine whe-

ther or not the Participants are brepared to use the infor-

mation presented.

Two types of evaluation are used:

1.

Session evaluations. These evaluations may consist of

the use of a worksheet, a role-play, a practice session
or a question and answer period. while this type of
evaluation may at times be somewhat subjective, it pro-
vides sufficient information to the bPresentor to decide
whether or not the bresentation has been sufficient. If
it has been, the next theme can be presented, if not the
Presentation should continue by returning to Step 1, Step

3 or some combination of these two.

This type of evaluation is particularly useful when the
Presentation covers practical skills that the presentor
can observe the participants employ.

Post Test Evaluation. A post test should be prepared for

each workshop. Information should be covered on the post
test from all of the presentations. The questions pre-

sented should reopresent the minimum information one would
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expect the participant to understand to be able to per-
form in the field, Practical skills that were evaluated
during Session evaluations need not be covered, particu-
larly thoée that were evaluated in a role-play or prac-

tice context.

The results of the post test evaluation will help in the
final selection of Home Teachers, and will also serve to
identify specific areas of difficulty that the Master
Teacher will need to work on during in-service sessions

and the field experience.

Preparing the Training Site. The setting for the training is important

to maintain the interest of the participants. There are several factors
to keep in mind when selecting and setting up the training environment:
2.1. Pick an appropriate room. The room should be neither too large
nor too small for the number of participants to be comfortable.,
It should be well lighted, relatively free of outside noises and
distractions and well ventilated (but not cold).
2.2. Make sure everyone can see and hear the presentor comfortably from
their scats. The following scating arrangement is generally facili-

tative of the workshop atmosphere.
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2.4.

2.5.

2.6'
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FRESENTOR

V4 +V T

Participants should be seated close together to encourage
interaction, but each should have sufficient workspace. Tables
are essential.

A blackboard is invaluable during a workshop. Be sure there is
one in the room before ycu begin.

Know who should be consulted if a problem should arise with the
room being used for the workshop.

Provide appropriate materials. Each participant should have a
training packet, a notebook and writing utensils. The training
packet should include: an agenda, all handouts and all work-
sheets,

Provide name tags. These are very helpful during the first few
days. They encourage familiarity among the group and help the
trainers to get acquainted with the names of the participanta.
The trainer should be able to name each participant by the
morning of the second day. 1In general, first names on the tags

is sufficient. Each presentor should also have a name tag.
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Preparation of Handouts and Worksheets

1.

Introduction to Handouts and Worksheets

Handouts and worksheets are good learning aids. They should he used
to supplement a training presentation. The handouts and worksheets
can then be used after the workshop to refresh th® information

presented. Handouts and worksheets muat be carefully prepared to

avoid confusing the participant.

Preparation of a Handout
2.1. The handout is usually a written syncysis of the tralning session
it corresponds to. Therefore its purpose must be defined:
= What do you hupe to accomplish with the hanaout?
-~ Will it be useful to the participant after the workshor ?
= Will the handout synthesize or supplement the information
presented during the gsession?
2.2, Once the purpose is identified, an outline should be prepared.
Major headings and their sub-headings should be included.
2.3. Review the outline
= Are all the important points included?
= Is there too much detail?
= Keep the purpose of the handout in mind as you raview
your outline
2.4. Fill in your outline
- De brief, concise

= Keup your audience in mind: terminology should be appropriate:
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reading level should be appropriate for intended audience
= Use sxamples to'-phnin a point
2.5. Review your copy
- Is the sequence of presaentation logical?
= 1Is it interesting to read?
= I8 the information clear?
= 1Is the handout too wordy?
2.6. Have the handout reviewved
~ By person knowledgeable in field discussed in the handoat
fer accuracy, flow, and overall design
= By a person similar to those that will ultimately utilize
the handout, for reading ease and comprehension
2.7. Make necessary adjustments
2.8, Have the handout typed and prepared for use during workshop
= Heading and sub-headings should be capitalized or underlined
= Underline the major points
2.9. Obtain feedback on handout from works}t -o participants for further

modifications

}J. Preparing a Worksheet
3.1. Frequently a handout is accompanied by a worksheet. The work-

sheet gives the participant an opportunity to practice a skill
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and the trainer an opportunity to see how well the participant
is able to use the information that has been presented.
3.2. Define the purpose of the handout
-~ What is the specific skill the participant should practice?
- What is the anticipated outcome of the practice?
- Will the practice be worthwhile to the participant once the
workshop is over?
3.3. Prepare your worksheet
- Items should be specific, with only one possible correct answer
- Item difficulty should be progressive, gradually requiring more
information from the user
- Instruction for use of the worksheet should be clear
3.4. Have the worksheet reviewed/filled in by:
= Person knowledgeable in the field
= A person similar to those that will ultimately utilize
the worksheect
3.5. Make necessary adjustments
3.6. Have handout printed for use during workshops

3.7. Obtain feedback from workshop participants for future modifications
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Training Techniques

The more a trainer presents at training workshops, the more expert ‘xﬁ
becomes. EFEach trainer develops her own style and technique. This is
very important because this individual approach makes the workshop more
interesting, persconal and succ;ssful. Nonetheless there are some general
guidelines that any new trainer should keep in mind both when preparing
for a session, as well as during the presentation. These guidelines are
listed here for the trainers' convenience. It would be wise for each

trainer to add these techniques to her manual as she gains more experience

in the program.

1. Getting Started

l.1. Start on time. Tardiness can be a major difficulty of your work-
shop if you are not careful. Be a positive model for the group.
Be on time, prepared and ready to start.

1.2. Be casual. Too much formality can frighten your participants.
Remember that they are primarily paraprofessionals, and not used
to formal mecetings, etc. Being casual but professional will help
the participant feel that you are part of the group.

1.3. Be co! .idert. Let the participants know that you are competent
and serious. Your workshop is important and you will make it
worthwhile to the participant.

1.4. Let the participants know that they will have to work hard and
that you expect results. Without being threatening, you should
make it clear that there will be a lot to learn and that all of
you will need to work hard, but that togethar you will enjoy a

good learning experience.
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3.

1.5,

1.6.

1'7-
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Let the participants know that you value their opinionn and
judgements. Encourage them to actively participate from the
onset of the workshop.

By careful not to show favoritism toward any one or group of
participants. All should be treated equally.

Demonstrate energy and enthusiasm. Make your participants feel

that the learning may mean work, but that it will be fun.

Making the Present.‘ion

2.1.

2.2'

2.3.

2.4.

Start off \‘here the previous presentor left off. Review what
the participants already know and then inform them of how your
presentation fits in.

Go Slowly. Do not make the assumption that you are being under-
stood. Verify by asking questions and then go on. Repeat major
points using different wording.

Practice. Demonstrate to the participants frequently. Use

many examples. Ask participants to give an exampl 2 using the
information you have just presented.

During the presentation, be sure that yous

- are clear

= encourage questions

= are cnthusdastic

= reainforce the participants

- are maintaining motivation

Prejuring for the Size of the Training Group

While a difficult aspect of your presentation to control, size of

the group im an important consideration. Since the information pre-

sented at PRONOEI-BH workshops in very specific and is geared toward
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akill soquisition, individual attention for each plttlcip;qt'il essential.
Rules to remember are: =
3.1. Do not cyerssiend yourself. If you will be presenting alone,
save practical experience for a later time when you will have help.
3.2. A good trainer/participant ratio is 1/10
3.3. Enlist the help of the Master Teachers in carrying out activities.
Organize them prior to the presentation so that they will know

what they will need to do to help.

Incorporating Flexibility into the Session
The workshop participants will undoubtedly represent a wide variety of
personalities, learning styles, and interests. 1In order to maintain
a positive atmosphere, you will necessarily have to be flexible during
the presentation.
4.1. 1Individual personalities and accormodating them during the workshop.
4.1.1. The quiet non-participator
- be encouraging
- reinforce sincerely any attempt to participate
= try not to sit them in between to "talkies" as they will
let the other speak for them
- be non-threatening
4.1.2. The "talker"
- 1if it is constructive participation, don't inhibit this
person
- often other participants will encourage the “"talker" to
quiet down. This is preferable to your inflicting your

authority.
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- Preface a training session with a statement such as
"We have a lot to accomplish this afternoon so pPlease
try to lini: your comments. We really need to stay
on task"

= If you have a non-stop talker, avoid eye contact with her
and avoid giving her the floor when it would be counter-
pProductive to allow her to being a ramble session

- If necessary, cut in. Be tactful so as not to alienate

the participant. Thank her for her input but explain that
You must mave on.

= Most importantly, be sure that your participants are not
quiet or overly talkative because your presentation is

either moving too slowly or uninteresting

Accommodating different learning styles

The slower learner often benefits from visual experiences.
Demonstrate, use the blackboard and many examples that they
can relgte to their own experience.

Provide many activities to give this participant practical
experiences

Try to scat this participant beside a strong participant who
can help them out

In group activitien, put the participant with a strong
participant who will serve as a positive model

Repeat your information, varying the wording

If necessary, hold npecinl sennions during which you review
problem information with the participants who are having

difficulty
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- Be positive and reinforcing with these participants during

your

prolontntion. often, once they are encouraged and have

found that they too have scmething worthwhile to contribute

to the group, they are more able to self-correct and are more

attentive during presentations.

4.2.1.

Tips on

4.3.1.

‘03.2-

The advanced participant

The greatest risk with this type of participant 18

that they become pbored
- Match this participant with a weaker participant.
Establish them as a team
- Give this participant additional responsibility:
running a group practice sesstion, reviewing information
presented, etc
- Provide this participant with additional readings related
to the presentations
- Dpuring a presentation, direct questions at this participant,
asking their opinion, or otherwise draw them into discussion
to maintain their motivation
Adult Learning
Adults lcarn best when they want to learn, feal a need
for lcarning and feel that the information is important,
relevant and worth learning. This clearly indicates the need
for esntablishing motivation and maintaining it throughout the
workshop. .
Aduits learn by doing. Research ham shcwn that if an adult
practices and continues to use what they have icarned, the

learning is retained for a greater period of time.
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Rdults benefit and require feedback. Adults appreciate
knowing how they are doing and are usually able to accept
positive criticism without feeling they are being judged.
Adults prefer an informal learning engironment. Unlike
children whp often respond best to a structured and
disciplined setting, adults are more able to be responaible
for themselves and are self-directed. Adults can be offended

if the training environment is over organized for them.

4.4. Overall, the trainer must be able to identify the differences that

exist among the participants of the workshops and demonstrate

flexibility, adjusting the training to il'e individual needs of each

participant so that cach may make the me 5t of the training ex-

perience, while enjoying it.

5. Presentation Methods

5.1. The Lecture

5.1.1.

8.1.2.

5.1.3.

5.1.4.

5.1,5.

A lecture is a presentation by which the trainer can directly
transfer information to the participants. Often the lecture
presentation is accompanied by audio-visual aids. These can
be as complex as films and slide-tapes or as simple as charts
or using a blackbhoard.

The lecture is most useful when the information to be presented
is purely factual or descriptive and completely new to the
participantsa,

The lecture should be brief - maximum of 45 minutes

For best results, be sure that all of the participants can
see and hvar clearly

A lecture limits particination. Irzouraging questions helpas

overcome this problem and allows the trainer to mvaluate the
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participants’ understanding of *he information presented.

Mole-Playing

S.2.1.

5.2.2,

5.2.3.

5.2.4.

502.5.

The xole-~play is a uth;d by which participants can experience
or practice the rule of a specific type of individual. It is
stepping out of ones own role and into that of another, trying
to feel and.underatand the individual she is playing
Role-playing is a good method for giving the participants an
opportunity to practice skills, or for demonstration to the
group. It also gives the trainer an opportunity to observe
the participants implementing skills, to determine the need
for adaditional training.

When using a role-play, the participants should be given
narrowly defined roles. Tney should be given specific
instructions and an understanding of the desired outcomes.
The participarts can be divided into small qroups, giving
each a role to act out. For instance, one can play the role
of the Home Teacher, another a parent and another a child.
During the role play, each participant should have an
opportunity to play eacl role.

The trainer should observe each qroup, providing each parti-
cipant with feedback regarding their cnactment of each role
as they play it. I'cedback should be ceacrete, focusing in on
the skills the participants are trying to develop. This is
best accomplished while the role pluy is in action. The
trainer should Btop the role-play when she wante to relate an
observation or idea, being sure that the participants under-

atand it and then have the eanhactment continue.
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The greatest hazard of the rcle-play is that it often turns
into a game and not taken urio\fnly. The trainer should g;._
care to stress the importance of the activity. During the
role-play, the trainer should be attentive to indications

that the role-play is losing its impact. While a method that
can be fun for the participants, the primary function of the
role-play is skill acquisition.

A good way to ensure that the role-play will Le on target

is for the trainer to model the role-play once. This will
help the participants conceptualize the intent of the activity

as well as Lo demonstrate appropriate role bchavior.

Small Work Groups

5.3.1.

5.3.2.

5.3.3.

5.3.4.

The small work group is a useful method to generate ideas,
for problem sulving and to stimulate large group discussion.
To prepare for this method, the trainer states a problem, a
Bituation or a question. She may state a series of problems,
situations or questions. These statements are usually related
to the information presented just prior to the small group.
These questions, etc. are then written on large sheets of
paper or on the blackboard.

The total group is then divided into smaller groups of no
more than 5 participants ecach. Group size is important: too
many people resultsin weak participation of some individuals
while too many groups will complicate the activity when the
total group reassembles. Avoid breaking the group into more
than 4 small groups.

Each group then works on the zolution to the problem, etc.

assigned to their group.
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5.3.7.

5.3.8,

5.3.9.

5.3.10.
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The trainer must provide some guidelines to each group

to help them define the limits of their discussion. Ons
problem may have several ramifications or solutions.
Rather than having each group discuss each of these, it is
more produciive to have each group discuss a different
aspect of the problen.

A certain time limit must be set and adhered to to ensure
success. In general, a period of 10-20 minutes allows
enough .time for the group to analyze their task and pro-
duce suggestions. A selected representative should take
notes on all suggestions.

Once the small groups have finished, all return to larger
groups. One representative will report the suggestions for
their group. This consists of simply stating the suggestions
while the trainer writes them down for the entire group
to see. No discussion should be carried on at this point.
After the representatives from each group have reported,
the trainer, with the help of the group should group the
suggestions into cateqgories.

General discussion is then carried out with all partici-
pants sharing ideas and points of view. Tho trainer

must be careful to keep the discussion on target. This
may mean limiting the amount of time any one idea can be
discusved or any one person can speak.

To conclude, the trainer reviews the problem and draws

together the yeneral conclusions.
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Brainstorming

5.4.1. Brainstorming is similar to small work groups. Howovcf:m“
rather than breaking into small groups, tﬁ;Aeﬂtire group treats
& problem together.

5.4.2, Brainstorming should be used only when the problem, situation
or question is specific.

5.4.3. The trainer defines the problem narrowly and writes it in
view of all the participants. Statements are added to
specify the aspect of the problem to be discussed.

5.4.4. Participants simply call out their ideas and the key words
of the ideas are written down.

5.4.5. To avoid alienating any participant, all ideas are recorded,
whether they appear relevant or not. There are as many points
of view as there are participants.

5.4.6. When ideas start becoming repetitive, or there are long pauses
in between, the trainer states that no more ideas will be
accepted after one minute,

5.4.7. 1deas are then categorized ang discussed.

5.4.8. The trainer finishes the activity by sBummarizing the problem

and drawing general conclusions.

Individual Practice

5.5.1. This method ig very useful when it ig important that all
participants master a particular skill,

5.5.2. PEach participant {g responsible for carrying out ¢ specific

task such as filling in a fomm Or avalusting a child,
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The trainer explains the activity and exactly what is to be
accomplished. The participants should ba well prepared for
the activity before it is carried out. This is especially

80 when it involves meeting with people who are not in-

volved in tHe training, such as parents and children.

All details for the activity should be worked out in advance
by the trainer. For example, if the practice will be going

to a home to attempt a home visit, parents must be talked with
to get their approval, a date and time must be specified and
the participant(s} for each home must be selected, all in
advance.

It is important that each participant is supervised during the
practice. FEnroll the help of the Master Teacher to accomplish
this. Be sure that the participants who will require more help
receive more supervision.

Steps should be taken to ensure that neither the families nnor
the participants arc made to feel uncomfortable. Point out
that it is a practice session, and that everyone will make
some mistakes.

In addition to giving individual feedback during the actual
practice session, tne trainer should discuss her observations
with the total group when it reassembles. Both successes and
problems should be discussed. This group feedback provides a

good opportunity for discussion.
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6. Training Techniques - General Considerations

6.1.

6.2.

6.3.

6.4.

6.5.

6.6.

Enowledge of tho subject matter to be presented is an important |
basis for the selection of training techniques. The trainer muet
be completely familiar with the information in order to select
appropriate techniques and methods.

Often, trainers will select a specific technique or method because
they prefer it without considering whether or 1ot it is relevant tog
the subject matter of the presentation or the participants., For
example, a trainer who uses a handout as the basis of a brain-

.

storming session with a group of participants with poor reading
skills has not appropriately considered her group when selecting
techniques.

When a choice of techniques exists, it is best to choose that one
which will more actively involve the participants.

Rarely is just one method used during a presentation. The trainer
may begin her session with a brief lecture, then move into a
role-play activity. At come other point during the workshop,

she may return to work on an individual practice activity. The
combination you choose will depend on the type of information

to be presented.

When teaching new 8kills, the trainer should remember that each
participant may develop their own personal method for carrying
them out, This is fine, as long as the end result is appropriate,
the trainor should encourage theso individual differences.
Regardless of the technique or method that the trainer selects to
employ, aho should strive to use it to encourage a spirit of
cooperation among the participants. Since the participants will

form work teams once the workshop ends, they will need to learn

to cooperate with one anothor during their pre-service nqu;teacc.
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Activities that would develop a competitive attitude would be
counter-productive.

To design a good training session it is necessary to experiment,
adapt and invent. None of the chapters contained in this manual
would be effective if applied us it appears, The trainer must
corsider the training situation and the participants in order to

be successful.



CHAPTER IV

SAMPLE TRAINING PACKET
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Sample Training Packet

A note to the trainer:

This chapter provides the trainer with examples of what may be included in a
training packet. The examples beqin with Academic Programs and Daily

Agendas. Following these, samples of handouts and worksheets are included.

The trainer may initially want to use some of the handouts and workshests
as they appear here. This is fine. However, eventually the trainer will
probably choose to develop her own so that they are more closely aligned
to her presentation of a certain subject matter. This is better. The
handouts and worksheets presented here are only examples. The trainer
is encouraged to adapt, modify, delete, and add any information, handout

or worksheet as she works toward perfecting her presentations.
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PROGRAMACIYN DIARIA DEL ENTRENAMIENTO
DEL PROGRAMA NO ESCOLARTZADO DE EDUCA-
CION INICIAL CON BASE EN EL HOGAR

Fegibn de Educacibn - Cuzco
NEC No. 14 de Quiquijana

1979
FECHA HORA TEMA RESPONSABLE
Lunes 30 8.30 a 9.00 Palabras de Bienvenida Alfonso Bravo
de abril 9.00 a 9.30 Introducciones
9.30 a 10.00 El Entrenamiento Craig Loftin
~ Propdsitos
- Reglas
10.00 a 10.30 Introduceidn General al Craig Loftin
PPONOEI-BH
10.30 a 12.00 La Educacidn Inicial Doris Vera Hermosa
- Importancia de la
Educacibn Inicial
- Objetivos
~ Programas Escolarizados y
no Escolarizados
12.00 a 1.00 Almuerzo
1.00 a 2.30 El Programa PRONOEI~BH Craig Loftin
- Antecedentes
-~ Fundamentacidén del Trabajo
en el Hogyar
- Sfntesis Histdrica del
PRONOEI-BH en el rerf(
-~ El Modelo del Programa
PRONOEI~NH
2.30 a 2.45 Descanso
2.45 a 3,37 La Funcién BAsica de la Ruth C&rdenas

Animadora
3.30 a 4.00 Repaso



FECHA HORA

Martes 1° 8.30
‘de mayo
9.00

9.30

10.30

10.45

12.00

1.00

2.30

2.45
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Mizrcoles 8.30
2 de mayo
9.00

10.30

10.45

12.00

1.00

9.00

9.30

10.30

10.45

12.00

1.00

2.30

10.45

12.00

1.00

2,30
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TEMA

Repaso del Modelo
La Identificacibn del Nifo

La Evaluacibén del Nino
- La Importancia de la
Evaluacidn

- El1 Pre y Post-Examen
Descanso

La Evaluacién de Entrada

Uso de la Lista de Objetivos
Almuerzo

La Lista de Objetivos
- Analisis del Documento

- Anilisis de los Objetivos
Descanso

Andlisis de los Objetivcs

Repaso General

El Desarrollo Integral del

Nifio de 0 a 5 Afhos
Descanso

La Estructura Curricular
Bisica de¢ Educacién Inicial
PRONOET-BH

Almuerzo

Préctica en vl Uso de la
Lista de Objetivos

RESPONSABLE

Craig Loftin
Craig Loftin

Docente
Coordinadoras

Craig Loftin

Docentes
Coordinadoras

Docentes
Coordinadoras

IUTTTTTTTTRTERER SRS ES RS S S S8 S S S S S

Ruth Cardenas

Doris Vera Hermoza
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2.30 a 2.45 Descanso

2.45 & 4.00 Interpretacién de los Resul- Cralg Loftin
tados de la Evaluacibn de
Entrada

+++++++++++++++++++'H++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++

FECHA HORA TEMA RESPONSABLE
Jueves 3 8.30 a 9.00 Repaso General Ruth C8rdenas
de mayo 9.00 a 10.30 Desarrolio del Nifo Dagni Sumari

Area de Desarrollo Bio-
psicomotor
- Estimulacidn

- Aprestamiento
10.30 a 10.45 Descanso

10.45 a 12.00 La Programacibén Curricnlar Craig Loftin
- Seleccién de Objetivos
-~ Documentacién
- Adaptacién de las Activi-
dades a la realidad del

nifo
12.00 a 1.00 Almuerzo
1.00 a 2.30 El Fichero de Actividades Ruth CArdenas

- Andlisis del Documento
- Analisis de las Fichas
de Actividades

2.30 a 2.45 Descanso

2.45 a 4.00 Anfdlisis de Jlas Fichas de Docentas

Actividades Coordinadoras

MASASAASASARRARRSSR AR SRR RS REE SRR Ry R R PR N Y S T T O SIS

FECHA HORA TEMA BESPONSABLE
Viernes 4 8.30 a 9.00 Repaso General Doria Yera Hermdza

de mayo



:

9.00 a 10.15

10.15 a 10.30

10.30 a 12.00

12.00 a 1.00

1.00 a 2.30

2.30 a 2.45

2.45 a 4.00
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TEMA

Desarrollo del Niilo

Area de Desarrollo Intelectual
- La Inteligencia

- El Desarrollo de la

Comunicacién
Descnaso

Estimulacién

Aprestamiento
Almuerzo

Técnicas de Ensenanza
-~ El Descubrimiento

Descanso

El Procesc de Cnsehanza en

el Hogar

- Actividades Preliminares

- La Animadora realiza el
Post-Examen

- La Animadora presenta las
Nuevas Actividades

- El Padre Demuestra la
Actividad

= Actividades Permancntes y
frecuentes

- El1 Padre y la aAnimadora re-

pasan las actividades

Doris Vera Hermoza

Craig Loftin

R T T S T T N N O L L L L L L L T T SRy eps

FF.CHA HORA
Lunes 7 6.30 a 9.00
de mayo

9.00 a 10.30

Repaso General

Desarrollo del Niio

Aroa del Desaxrollo Soa »~
emocional

-~ Estimulacibn

= Aprestamiento

« Integracibn al Medis

"ESPONSABLE
Ruth CArdenas
bDagni Sumard
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PECHA HORA TEMA RESPONSABLE
10.30 a 10.45 Descanso
10.45 a 12.00 El Proceso de la Enseflanza en Ruth Clrxdenas

el Hogar Cralg Loftin

- Anflisis de las Actividades
Preliminares
- An&lisis de las Actividades

Premangntes/frecuentes

12.00 a 1.00 Almuerzo
1.00 a 1.30 El Proceso de la Ensehanza en Craig Loftin
el Hogar

- Repaso de log Pasos a

Seqguir
1.30 a 2.30 AnSlisis de las Fichas Docentes
Coordinadoras
2.30 a 2.45 Descanso
2.45 a 4.00 L1 Reforzamiento Craig Ioftin

++++++++++++++6+6++++t++++++++++1++++0+0+++4+++++*+++++++++++++++++++++++++++++0++60++4+++0+

FLCHA HORA TLMA RESPONSABLL:
Martes 8 8.30 a 9.00 Repaso General Craig lottin
l¢ ma
de mayo 9,00 a 10.30 Préctica del Proceso de
Insenanza c¢n ¢l Hogar
10.30 a 10.45 DesCanLo
10.45 a 12.00 Técnicas de Ensenhanza Craig Loftin
12.00 a 1.00 Almucrzo
1.00 a 2.30 ! wcia de la Conversa- Ruth C&rdenasn
" preguntan Convergen-

tas y divergentouo
2.30 a 2.45 Descanso

2,45 a 4.00 . Anflinia de I'ichas Docsntes

de Actividades Coordinadoran



PECHA HORA
Miercoles 8.30 a 9.00
9 de mayo

9.00 a 10.30

10.30 a 10.45

10.45 a 12.00

12.00 a 1.00

1.00 a 2.30

2.30 a 2.45

2.45 a 4.00

in

TEMA

Repaso General

Trabajando con el Padre

de Pamilia

- El Papel del Padre de
Familia en el Programa

- Interaccién Educativa entre
la Animadora y los Padres
de Familia

- Juego de Roles
Descanso

El Padre de Familia y la

Evaluacién de Entrada

El Padre de Familia y las

Visitas al Hogar
Almuerzo

PriActica ¢n el Proceso de
Ensenanza en ¢l Hogar
- Aplicacién de las Técnicas

de Enscnanza
Descanso

L.as Reuniones Semanales de
Informes
- Procedimientos

= Responsibilidades de la
Docente Coordinadora

=~ Responsabllidnd de la Animadora

= El Entrenemiento en Proceso
- Documentacidn
- Programacién Curricularx

- Reglstro de Vigitas

RESPONSABLE

L ey

Craig lLoftin

Ruth Cardenas

Ruth C&rdenas

Dagni Sumari
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| PECHA HORA TEMA RESPONSABLE
Jueves 10 8.30 a 9.00 Repaso General Ruth Crdenas
de mayo .00 a 10.30 Las Reuniones de los Nifos

- Procedimientos
- Organizacidn
- Participacibén de los Padres

de Familia en las Reuniones

10.30 a 10.45 Descanso

10.45 a 12.00 Andlisis de las Actividades a
realizar durante las reuniones

de los nitos

12.00 a 1.00 Almuerzo

1.00 a 2.00 Reuniones de los Padres de
Familia
- Propdsito

- Procedimientos
-~ Organizacidn
2.00 a 4.00 Andlisis de las Actividades des-

tinadas a los Padres de Familia

++++++++++++++++++4+++++++++++++++++++++4o+++++o+++++++++++++++++++++++++++++++++++++++++++++

FECHA HORA TEMA RESPONSABLE

Viernes 11 6.30 a 9.30 Repaso General
de mayo 9.30 a 10.30 Préctica en ¢l Modelo

10.30 a 10.45 Descango

10.45 a 12.00 La Programacién Curricular

12.00 a 1.00 Almuerzo

1.00 a 2.30 El Proceso de la Fnsefianza en

ol Hogar
2.30 a 2.45 Descanso

2.45 4.00 La Reunibn Semanal de Informos



FECHA HORA
Lunes. 14 8.30 a 9.00
de mayo 9.00 a 12.00
12,00 a 1.00

1.00 a 2.30

2,30 a 2.45

2.45 a 4.00
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TEMA

Repaso General
Nutricién

Alnmuerzo

Material Educativo
- Importancia del Material
Educativo

Descanso

Material Educativo

- El Material Concreto

- El Material Representativo

Marina de Martinex

Kuth CArdenas

Doris Vera Hermoza

R L LR R e TN R L R S A n e S RS TS SRR AR

FECHA HORA

Martes 15 8.30 a
de mayo 9.00 a 1

12.00 a

1.00 a

2.30 a

2.45 a

9.00
2.00

1.00

2,30

2.45

4.00

TEMA

Repaso General
Salud
~ Relacion de Vacunas

- Tratamiento ¢- pequenas
heridas

-  Servicios de la Posta
Sanitaria

- Enfermedades comunes y
Como Evitarlas

Almuerzo

Elaboraciidn de Material
Educativo

Descanso

Aplicacidbn de Material

Educativo

RESPONSABLE

Marina de Martinez

Ruth C&rdenas

Doris Vera Heimoza



FECRA NORA
Niercoles 8.30 a 9.00
16 de mayo

9.00 a 12.00

12,00 a 1.00

1.00 a 2.30

2.30 a 2.45

2.45 a 4.0C
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e

Repaso General

Higliene

-~ El Aseo Personal

- La Higiene Ambiental

- Contaminacifén Ambiental

- D6nde realizar las
Necesidades ({(orinar y

ensuciar)
Almuerzo

Anfilisis de Fichas de
Actividades

Descanso

Elaboracién de Material

Educativo

BESPONSABLE

larina de Martinesz

Ruth CArdenas

Doris Vera Hermoza

T O e S R L R LA R R R R R R O N O AL

FECHA HORA

8.30 a 9.00
9.00 a 12.00

Jueves 17
de mayo

12.00 a 1.00

1.00 a 2.30
2.30 a 2.45
2.45a 4.00

TEMA

Repaso General
Demostraci6n y Prlctica en
la Preparacidn de Alimentos

y la Higiene Alinenticia
Almuerzo

Aplicacién del Material

Educativo
Descangso

Andlisiu de Fichas de
Actividadoes

RESPONSABLE

Marina de Martinez

Ruth C&rdenas

Doris Vera Hermoza

A



————

Viernes 18
de mayo

HORA

Sodtinm-

8.30 a 10.30

10,30 a 10,45

10.45 a 12.00

12.00 1

1.00

' 178

TEMA

Repaso General del Proce-~
dimiento y Metodologfa del
PRONOEI~BH

Descanso

Organizacién del Trabajo

durante las primeras semanas
Almuerzo
Evaluacidn de) Entrenamiento

y los Participantes

CLAUSURA

;
g
E

l









15. El PRONORI-BN es un programa de Mducacibn Inicial tipos
a. Jardina
b. Cuma
€. Mo escolarisado
4. Para nifios de C a 3 afos de edad

16. Cuando un nifo tiene dincultod_ll recordar el nombre del color
rojo, y le decimos " RRR..." le estzmos proporcionando una:
a. Ayuda visual
b. Ayuda fisica
€. Ayuda verbal
d. Reforzamiento
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AY0 DE WJUESTROS iiLROES DX LA GUZRRA LEL PACIFIZO®

MINISTYRIO DE EDUCACION

I.N.I.D.E.

PROGRAMA NO ESCOLARIZADO

SUB-DIRECCION DE INVESTIGACIOHES EXJCACION IMICIAL

TARCA 30.31.07

MAYO. 1979

Si

Si

Si

Si

Si

Si

Si

Si

Si

CO:l BASE EN EL HORAR

LOS NIT0S APRENDEN LO QUE VIVEN

un

un

nifio vive criticado

aprende a condenar

nifio vive con hostilidad

aprende a pelear

nifio vive avergonzado

aprende sentirse culpable

nifio vive con tolerancia

apremde a ser tolerante

nino vive con estinulo
apvende a confiar
nifio vive apreciado
aprende a apreciar
nifioc vive con seguridad
aprende a tener fe
nio vive con equidad
aprerde 1 ser justo

ifio vive con aprohicion

anrevze a quererse

nifio vive con aceptacién y amistad
aprende a hallar amor en el mundo


http:aoren.Ae
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Cuzigaiera 321 sd origan
Ll liino es un iloy

Y no puede esporar

/

De &1 depende
.. L1 "tad4na

Colaborenos por un 'fundo mejar.

(PROIOEI-BH).

Es necesario quarar A estas criaturas tal como son.
Cuando sc 1ma a un ser, se 1~ ama tal ~omo es,

Como un padr: que ensei2 a nadar @ su hijo en la
carrient del rio.

Y qu: particiva de dos <ontimicntos.

Por un lado, si1 lo sostien: sionpre y demasiado,
£l nifio s2 confiwréd v nunza aprandara a nadar.
Por otro, si no lo sosti~n: en el omento “reciso.

el nifio bebera un mal trago.

Ch. Pégng
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MATRE . ACEPTA'C

Ay madre no maldigas la hora

en que yo naci

Porque todo 1o que tengc lo he
recibido de ti

mi color mi cabello

Ay, cesa no llores mis, canta una
cancion para mi.

Aquella la cancidn de aquel mamento
en que fuimos uno,

De aquel instante en que yo estuve
debajo de tu corazdn

¢0 es que la has olvidido ya?
Preguntale a papd, &l la ha de
recordar,

Tiempo de sobra hay para llorar
Salgamos mara de' cdlido sol

y~ poder disfrutar

Mu€strane los pdjiros v las cahras
Ay. con léstimia no me debes mirar
cuando a o oS nifnos veas' jugar,

ni sientas verzuenza cuando alguien
nos venga a visitar

Ruega por mi alma, porque yo

1o puedo hacerlo nor mi

Quien sabe cuan hermosa 13 vida

de tu hijo ha de ser des>ués de esta
Breve muestra tristezs ha de ser
Ay, madre no llores mis canta

una cancibén para mi.
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ng_r_gm No Escolarizado
de ¥ducacibn Inicial
oon Base en el Hogar

Hoja de Trabajo

l.- Describe en pocas palabras cfmo es ty cammnidad,

2.- Describe 1o que hace un nifio durante -

Ia manana :

leoon.
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Describe 1o que hace una Madre de Familiz durante :

La mafana :

Tarde
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‘Frograma 'No Escolarizado
" ‘de Educaciftn Inicial
con Base en el Hogar

Cuestionario de Opiniones

Nombres

1.~ ¢ Quf piensas que sea lo ms importante que se debe tener
) en cuenta para oonseguir un desarrollo ccmpleto en un
nino menor de 5 an

2.~ ¢ CAmo crees que podrias realizar una labor conjunta entre
padres e hijos 7

Y7887
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3.~  Con th colaboraciby’ '
, 2 actb’ G
un aifico en su hOgar.c&m crees’q(\e podrias ayudar




¢
MODELO DEL PROGRAMA

NO ESCOLARIZADO
CON BASE EN EL HOGAR

CARACTERD
ZACION

, ﬁI'I UACIONAL X

EVALUACION
FORMAL

%

EVALUACION
DE
ENTRADA

PROGRAMACION
CURRICULAR

-y
«> | 10S PADRES TRABRJAN

QN SU HIJO DURANTE
LA SEMANA

EL PADRE Y
1A ANTMADORA
rEPASAN LAS
ACTIVIDADES

FL PADRE \ - ;s
TEMUESTRA LAS L&
ACTTVIDATES %0

MNTMADORA
PRESERTA 1A
NUEVA ACTIVIDAD
Y ICALIZA
FL
FRE-IXWEN

ANIMADORA
KEALIZA EL
POST-EXAMEN







I
NISTERID OF EBUCACIGH PROGRAMA NO ESCULARIZADO

“4‘!_0_‘5_ "ARQ DE LA UNION NACIONAL" ngugﬁgéogﬂxﬁcm&a
B-DIRECCIOH £ i4vEISTIGACIONES ,

TAREA 30.35.32

S 19:77 DESARROLLO DEL NIWO

| DESARROLLO DEL NIFQ
FISICO MOTOR

|
LENGUAJE  COGNICION socraL ' EMOZIONAL

. Bi0-PSICOROTOR INTELESTUAL * SOCIO-EMOCIONAL
L .

1
|

: ICULAR 3ASICA DE EDUCACION INICAL PARA
i EL PRIGRAMA K0 ESCCLARIZADD CON BASE EN EL HOGAR

{

ESTRUCTLRA CLRR

192

‘g8t
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PROGRAMA NO ESCOLARIZADD DE EDUCACION IKICIAL
CON BASE €N EL HOGAR

El slgulente cuadro ha sldo adaptado de N.R. Halmowltz (1973),
Shirley (1933), Lennsberg (1967) y Smart y Smart (1973). Aunque -
estas son las zdades promedlo para la adquisicion de las diferentes
habillidades, existe un margen conslderable entre los bebés para al-
canzar cada nuevo nlvel de destreza. Por lo tanto, estas normas no
deben tomerse como absolutas., Sin cmbargo, el orden en la adquisi-
cién de destrezas es altamente constante entre todos los bebés de -
nuéstra cultura.

Nacimiento El comportumiento motor es altamente variable y pasa-
jero.

La vigllia no se diferencla marcadamente del sueio.

E1 bebé no se queda en una posiclén por mucho ticmpo.

Muestra conductas reflejas.

Voltea la cabeza de un lado pars otro mlemtras esta
acostado boca arriba, levanta la cabeza por poco
tlempo cuando est3 boca abajo pero 1o de]a caer
cuando no tiene upoyo.

1 mes La cabeza todavia no se sostiene por si sola.
Mira fljamente a su alrededor.
Empleza a sequir con 1o mirada.
Levanta el men{6n cuando estd boca abajo.

2 meses Levanta el térax.
Mantlene la cabeza erqulida cuando se le sostlene.

3 meses Slenta los pies cuando se le sostiene erguldo.
Sostlene la cabecza ergulda y estable.
Trata de alcanzar la pelota pero no lo logra,
Cuando estd de lado we volta hasta quedar boca arriba,

b meses La cabeza es cstable y autonontenida; puede levantarla
ouando estd Loco obalo y la wantiene estable mientras
se lo sostiene.

Abre y cierra las manos.

Trata de alcanzar los obJetos que estdn cerca pero toda-

vla no logra agarrarlos muy bien.
"Contempla 1o obJetow que sostiene en la mano,

Reconoce el biberdn.
Sus ojos «lguen objetos mis distantes.
Juega con lus manoy y la fropa.

Sostienr €1 tarax.
: Hoce sonar y mira (1]amente el wona)Jero que le colocan
en la muno,
Se <lenty con wyuda.,

5 meses Se slienta en el regazo.
Agatra los obletos,

S5¢ pone de lado estando boca arrlba (no en forms acclden~

tal),

6 meses Cuando eu1d wentido, se .dobla hacla adelante y usa las
maNOS COMD apoyo,
Puede soportar el peso cuando se le pone de ples, pric
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] meses

8 meses

10 meses

12 meses
13 meses

14 meses
15 meses
18 meses

2 afos

2 1/2 ahos
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! aln no puede pararse agerrindose de algo.
Alcanza ob]etos con una rano.
Todavlia no hay aposliclSn del pulgar cuando aganra.
Puede pasar los objetos de una mano a la otra.
Suelta ¢l cubo que sostlenen en la mano cuando se le
da otro.

Se slenta solo, sin apoyo, por un momento.

Levanta la cabcza.

Intenta arrastrarse.

Estando boca aba)o, de la vuelta y queda boca arriba.

Se para con ayuda,

Se arrastra (con el abdomen en el suelo, los brazos
tiran del cuerpo y 1a. piernas).

Incluye el pulgar en el movimiento de los dedos.

Gatea con manos y ples (el tronco libre; los brazos y
piernas se alternan).

Se sienta facllmente.

Es capaz de pararse.

Puede poner un objeto encima de otro.

Camina con apuyo.
Puede sentarse solo en el plso.

Sube los peldaios de la escalera.
Se sienta.

Se para solo.
Camina solo.

Corre torpemente; se cac mucho.
Puede construlr una tcrre con dos o tres obJetos,
Puede halar y empujar Juguetes.

Las acclones de alcanza, agarrar y asir estan totalmen-

te desarrolladas.

Camina bicn.

Corre bastante bien, con amplitud en ¢ paso.
Patea una pelota grande.

Sube y baja las escaleras solo.

Construye una torre de tres objetos,

Salta 30 om.

Voltrn las piqinas de un libro, una por una.

Salta con los dos ples,

Se para eo un ple durante dos seqgundos mis o menos,
Da unos pocos pasos en las puntas del ple,

Salta desde una silla.

Tlene buena coordinaclén mano-dedos .

Pucde mover los dedos Independlentemente.
Construye torre de clnco bloques.
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3 afos
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Se para en un ple.

Monta en triclclo.

Dibuja cTrqulos.

Puede servir 'de una Jarra,

Sabe abotonar y desabotonar.

Camina en las puntas del ple.

Tlenen buena manipulacién de los objetos,
Puede construir una torre de sels cubos.

Corre facilmente.

Sube y bajJa las escaleras alternando los ples.

SICOLOGIA DEL DESARROLLO

-DIANE E. PAPALIA
=SALLY WENDKOS OLDS,
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CON BASE EN EL HOGAR

DESARROLLO DE LENGUAT= EN EL NIRO

LENCZJAJE
EXPRESIVO

Fre-lenguaje
llora-ballucea
cortactos visuales

Palabras sueltas o solas

Usa 1 a 3 palabras

(12 meses)

10/15 a los (15 meses)
15/20 a los (18 meses

y cerca de 100-200 a -
los 2 afos.

Conoce naombre de objetos
que usa,

Nambra personas ecolalia.

2 palabras con sentido
Vocabulario se incremen-

ta de 330 a 500 palabras.

Usa generalmente frases
de 2 palabras "quiero
papa" "tana mami",

Frases 3/4 palabras

Utiliza de 600 a 1000
Y se hace mis conciente
del lenguaje. Dmplea
frases combinando 3 6 4
palabras. Dnplea adje-
tivos, articulos, esen-
cialmente ¢l yo, canta
soliloquio. Pregunia
cons tantanente.,

192
PROGRAMA NC ESCOLARIZADO LE LDUCACION INICIAL

LENGUAJE
RECEPTIVO

escucha sonidos
responde cop gestos.

camienza a relacionar
objetos con su signi-
ficado.
Acepta comentarios.
Responde cuando se le
dice "dame eso" "sien-
tate"” "parite"
Comprende preguntas sen-
cillas y puede recono-
cer 120-250 palahras.

Kapido incremento en
ccmprension de voca-
bulario que puede al-
canzar hasta 800 pala-
bras. Responde a &r-
denes y puale raconocer
ubicaciones de posicién
debajo, encima y decir
qQue contenga ? acciones
relacionadas "core ra-
pido" "esia(e quieto"
"came despicio'.

Comprende hasta 1500
palatras a los b afios.
Responde # praguntas
simples. Reconoce plu-
rales y oraciones ras

complejas.
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LENGUAJE “
EXPRESIVO

Exvansidn y Generalizacién

Su vocabulario se incremen-
ta 1000-1600 palabras, Iri-
cia oraciones sirples.
Preguntas con sentido 16gi-
co y secuencia. Utiliza -
bien los adjetivos, prepo--
siciones, plurales y la pro-
nunciacidn es clara.

Puede vtilizar pasado y fu-
turo.

LENGUAJE
RECEPTIVO

Comprende 1500 a 2000
palabras, Entiende &r-
denes mis complejas -
con 2 6 3 acciones -
conjuntas. Camprende
explicaciones ¢bn uso
del porque...cuando...
si... entras... .



Wwig BE EDUCACICH e
lo'u .« !
SUR-OIRECCION DE INVESTIGACIONES

TAREA 20.18.12
NOV. 1977

CARACTERISTICAS DEL DESARROLLO DEL WINO

£1 desarrollo es semejante en todos los nifios, se ajustan a un patron

-semejante de desarrollo en el que cada fase desemboca en la siguiente.

E1 desarrollo pasa de las respuestas generales a las especficas
(Ejemplo: el nifio agita sus brazos en movimientos generales antes de

ser capaz de una respuesta tan especifica como egarrar).

El desarrollo es continuo. E1 desarrollo es continuo desde el momento

de la concepcidn hasta la muerte, pero se produce con velocidades dife-

rentes.
Como el desarrollo es continuo 1o que ocurre en una fase tiene influencia

sobre la fase siquiente.

E1 desarrello se produce con velocidades diferentes. (El1 nifio crece

mucho el primer afo de vida y menos los siguientes).

E1 desarrollo puede desviarse.

E1 desarrollo estd influido por el medio ambiente y por los potenciales
hereditarios, las condiciones ambientales desfavorablzs pueden alterar

el patron predecible de modo temporal o permanente. Cjemplo: si se
interfiere con el desarrollo fetil (rayos X, medicamentos), mal nutrician,
privacion emocional, falta de incentivos para aprender y otrosr factores,

pueden alterar la velocidad normal.

Cada individuo es dnico.
No pccemes esperar la misma conducta en todos los nifos.

Todos los aspectos del desarrollo del nifio: Bio-Psicomotor, Intelectual,

. Socio-Emocional, estdn interrelacionados,
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PROGRAMA NO ESCOLARIZADO DE EDUCACION INICIAL
CON BASE EN EL HOGAR

DESARROLLO INFANTIL

A continuacion presentamos una lista de aspectos que deben tenerse en

cuenta al trabajar con niRos pequefos.

1.- Ei desarrollo infantil se da como un proceso integrado.
2.- Los factores mis Importantes se dan en dos |7neas:
Herencia (raza, color, cabello, etc.); y

Ambiente (influencias externas).

3.- Todc el desarrollo de da en forma ordenada y sigue una secuencia,de
modo que ciertas conductas favorecen el ¢ogro de otras.

h.- Va de 1o simple a 1o complejo(cuando mss avanza el nific en su desa-
rrollo mds complicadas las interacciones que se establecen).

5.~ El nifio es un ser bioléglco-psicolégico, sccial. Este enfoque permi-
tird utilizar todos los elementos que intervienen en el desarrollo in-
fantil.

6.- La separacién en dreas: bio-psicomotor, intelectual y socioemocional
se hace con fines didicticos, pero se debe recordar la primera nota -
que el desarrollo es algo completo e integrado.

7.- La nutricién es un elemento de suma importancia que condiciona el déw
sarrollo intelectual y el flsico.

8.- La familia tiene una fuerza condicionada y grande dentro del desarro-
11o, es ella la que a través de la estimulacién brindada puede favo--
recer o retrazar el desarrollo del nifo.

9.- En los primeros cinco afos de vida del ser humano se producen los cam-
bios y desarroilos mas Intensos que gobernari el desenvolvimiento fu--
turo del nifo, se asequru que el 50% del desarrollo intelectual tiene
lugar en este perfode.

10.- Las experiencias tempranas 6 exposicién del niho a la explaracién,mank-
pulaci6n y todo contacto con personas, objetns, lugares etc, son de -
vital Importancla en esta etapa.

11.- Muchos padres piensan que nada sucede en bebé y mientras este se encuen-

tre bien abrigadito y blen alimentado, y cuanto més tranquilo esté; mejor
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12.-

13.-

14.-

‘S--

16.-

17.~
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esto es falso porque ya sibemos que los més Importantes procesos se
estin desarrollando en esta etapa.

La relaclén armoniosa entre padres e hljos es basico para el desarro-
110 de su personalidad, esenclalmente en una primera etapa el contac-
to materno es declsivo. De estas retaciones empezard el nifioz a per-
cibir el mundo con caracterfsticas determinadas.

El hablar al nifo desde edades tempranas es positivo para su contacto
con los demis y para el desarrodlo del lenguaje. Nunca se dira’que
el tlempo es perdido si se le habla desde pequeiilto aiin cuando el -
nifio no entiende oano responde.

Los patrones de crianza estables . entre padre y madre favorecen la
formacién de aspectos bdsicos en el niiio, el cual va aprendiendo que
aspectos de su propla conducta son 0 no aceptados y que permiten o no
sus padres.

Los medios de comunicacién masiva (radio, televisién, periédicos) tienen
una accién vital que puede ser positiva 6 negativa de acuerdo a la ca-
11dad del estimulo que se les brinde.

La comunids1 y la esculea son elementos que adquieren gran valor dentro
del desarrollo del nlfio, transmitiéndole valores y ayudidndolo a que se
relacione con los dem3s particlpando cooperadamente e Integrandose ac-
tivamente al medio.

El rol de los padres es fundamental; ellos serdn los responsables de
acelerar, favorecer o retardar el potencial de sus nifios de acuerdo al
grado y tipo de participacién que ellos tengan en la educacibn de sus
hijos.
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PROGRAMA HO ESCOLARIZADO DE EDUCACION fNCIAL
CON BASE EN EL HOGAR

HOJA DE TRABAJO

1.-LQué aspectos son Importante para el desarrollo del niho?

2.-lA que areas corresponden las sigulentes acciones? (Blo-Psicomotor,

Inteltoal} soclio-emocional).
a- Corta liTneas rectas

b- Patea una pelota

c~ Reconoce los simbolos: de la patria

Area

Jd- ldentifica sonidos de la naturaleza

e~ Relaia cuentos

f- Ayuda a su mami a las tareas de la casa

g- Salta soga
h- construye torres
I- Reconoce colores y formas

J- Agrupa objetos de acuverdo al

3.- Indique que es mas ficll para el

a- Patear una pelota

c- Sube las escaleras

[

e- Cortar con tijeras

g~ decir su nombre

[ —

|- Prestar wus cosas a
otros nihos

tamafo

nlfo; ponga un aspa en cada linea.

6

b- Recibe la pelota con

ambas manos.

o

d- Baja las escaleras

f- cortar con los dedos

h- sabe su direccibn -~

J= Ayuda a su mamf en

quehaceraes.

I

P A ——————

I S o
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COMO USAR LA LISTA DE OBJETIVOS PARA
LA EVALUACION DEL NIfO

La Lista de Objetivos le sirve a la Animadora para indicar las habilidades o
destrezas que el nific ya puede hacer, tal como las que el nifo todayia no puede

hacer.

Al aplicar la Lista de Objetlvos, la Animadora sefiala las cosas que tiene que

enseiiarle al nifo.

USO DE LA LISTA DE OBJETIVOS PARA LA EDUCACION DEL NIRO.~- La primera vez que

la Animadoca usa la Lista de Objetivos, es cuando realiza la Evaluacidén de En
trada. La Fvaluacién de Entrada, guiere decir que la Animadora evalda al nifo

cuando entra al Programa.

La Animadora lleva una Lista de Objetivos Y los materiales necesarios para eva-

luar al nifio en su hogar.

Primero la Animadora explica a la Madre o Padre del nifio que va a realizar muchas
actividades con €1 para determinar qué cosas tiene que ensefarle después. Tam-
bién explica que va a realizar preguntas a los Padres en cuanto a las cosas que

ellos creen que su hijo puede o no hacer.

Ahora la Animadora da al nifio unos materiales para jugar. De esta manera el

nifio se pone cdémodo y no se atemoriza durante la Ywvaluacioin de Entrada.

Mientras que el nino juega con los materiales, la Animadora anota el nombre del
nino, la fecha de su nacimiento Yy se¢ cdad exacta, en la cara de la Lista de

Objetivos.

En este momento la Animedora comienza a evaluar al nifio. Comienza en el Area
Bio-psicomotor. Para determinar con qué objetivo comenzar, tiene que fijar la
vdad del nino y comienza UN ARO ANTES A LA EDAD PCTUAL DEL NIRO. Es decir, si
+1 nino tiene 3 afos, hay con comenzar con los objetivos de 2 afos. Si el nifio

tiene 4 ahos de edad, hay que comenzar por los objetivos de 3 afios.

Ahora lee el objetivo y da al nifio una pautas para determinar su puede hacerio

0 no. Por ejemplc, 8i el objetivo dice: "Se lava los pies cuando estfn sucios",
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12 Animadora le diri al nifio: "Juanito, me puedes mostrar cémo lavas tus ples?®,
.d8ndole aqus para que se lave.

Si el nifio puede hacer el objetivo tan como est& expresado en la Lista de Obje-
tivos, la Animadora escribe "SI" en la columna correspondiente a "Evaluacidn de
Entrada". 8i el nino no puede‘hacer el objetivo, la Animadora escrlbe "NO" en
la columna (ejemplo: si Juanito lava los pies dejindolos limpios, la Animadora
escribe "SI", pero si Juanito lava los pies dejandolos sucios, la Animadora es-

cribe "NO".

La Animadora sigue asi por cl Area de Desarrollo Bio-psicomotor hasta que el nifo

po_puede hacer 10 objetivos segquidos.

Una vez que la Animadora haya identificado 10 objetivos seguidos, pasa al Area de

Desarrollo Intellectual, y trabaja de la misma forma.

Una vez que la Animadora identifica 10 objetivos del Area de Desarrollo Intellec-
tual que el nifio no puede hacer, pasa al Area de Desarrollo Socio-emocional. La

Animadora ha terminado la Evaluacién de Entrada del Nino.

La Evaluacidén de Entrada puede requerir dos o tres visitas al hogar. No es po-

sible cumplirla en una sola visita.

Es muy necesdrio que la Animadora tenga mucho cuidado en la Evaluacidn de Entrada,
porque su trabajo con el niifio durante el afo, estd basado en esta evaluacidn.
Si se equi‘roca durante la Evaluacidn de Entrada su trabajo después serd mas

dificil.

LA PROGRAMACIUN CURRICULAR

La Animadora ha term'nado la Evaluacidn de Entrada del nino. Ahora est8 pre-

parada para la Programacidn Curricular.

La Programacién Curricular consiste en escoger 3 objetivos a ser presentados al

nifio durante la prdxima visita al hogar.

Pero, lcdmo escoye la Animadora los 3 objetivos?  Dueno, para escoger objetivos
la Animadora revisa el Area de Desarrollo Blo-psicomotor en la Lista de Objeti-
vos del ninio. Busca el Primer Objetivo que dice "NO", que quiere decir que es
un objetivo que ¢l nino no pudo lograr durante la Evaluacidén de Entrada, pues

es algo que la Animadora tieno que ensefiarle al niifo.
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Ahora la Animadora anota el niimero del objetivo y escribe el objetivo en el
Formulario "Programacién Curricular". Despu&s, la Animadora escoge un Obje-
tivo de la misma forma en las Areas de Desarrollo Intelectual y Socio-emocional.

Al final, la Animadora tiene 3 objetivos para presentarle al nifio.

La Animadora usa el mismo Proceso para hacer la Programacidn Curricular para
todos los nifios que tiene a su.cargo. Repite esta Programacién Curricular cada

semana.
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CONSIDERACIONES AL PRESENTAR LAS ACTIVIDADES

EL AMBIENTE

Consistente
Libre de distracciones
Ordenado

Serio

MATERIALES

No use los mismos materiales para dos acciones durante la misma actividad
Escdjales con anticipacidn

Use materiales disponibles en el hogar

Permita al niho manipular y explorarlos

Limite la cantidad de materiales

Antes de comemxar una nueva actividad, renueve los materiales de la

actividad an_erior

PRESENTACION

Gane el 1nterdés del nifo
Hacerlo como s1 fuera un Juego
Provea suf:ciente ayuda para asegurarle &xito

Registre ¢l Pre-Examen

. REFUERZ0S

Bplece una var 1edad
Sea conuiatente

Refuerce tanto al bpadre de Familia como vl nife

TRANS1CION

Pase la actividad al Padre de Familia antes de que el nifio se canse
Calcule el perfodo do atencidn del nifo
Renueva todos los materiales usados previamente

Sea precisa
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Programs No Escolarizado de Educacion Inicial con Base en el Hogar

Hoja de Trabujo

1. Cuantos tipos de motricidad hay?

—— [ ——

2. En las siguientes actividades escribe a rue tipo de motricidagd
Ppertenecen:

a. Saltar soga

b. Escojer el arroz

€. Hojear un libro

d. Trepar un irbol

3. Qué tipos de lenguaje hay?

4. Por qué es importante evaluar al nifio?

5. 81 un nifio tiene 3 anos, a que edad se le debe comenzar la
evaluacion de entrada?

— e e .. - e o e e e i . e

6. Como cvaluarfan la siyuiente actividadr El nifio schala cbjetos
Y largos por camparacidn,

Pt e s s+ % e e i ey e T e v i e vmcmapen e o

e e ot 0 A kit g e g
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ha cbservado que el nifio tiene miedo de subir o bajar gradas a solas y
los padres se preocupan par la sequridad del nifo. la animadora no coren
zar§ con una actfvidad que involucre el subir o bajar gradas. Sin emcar
go, Esto no implica que la animadora dejard de lado esta actividad sino
mas bien esperari un tiempo prudencial que le permita cbtener informacifn
scbre situaciones que hayan generado o generen dicha corducta.
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Una de las habilidades bSsicas que debemos promover as lm:capé‘
didad de descubrir y buscar respuestas. Recordemos que los -~
concept0os no se enseinan, lo Gnico gue pdemos hacer es crear y

presentar situvaciones y experiencias que ayuden al nifio a gﬁi‘

marlos.

No debemos olvidar de dar la nino la oportunidad de manipular y
observar, &€sto permitir8 que a través de sus ensayos y tanteos

o sea descubrimientos vaya interiorizado las acciones a reali-

zar.

La observacibn se convierte asf en el instrumento m&s impor -~
tante para hacer descubrimientos por cuanto permite una com --
prensibn orcanizada. El nifio frente a un objetivo o situacifn
lo analiza, su atencidn se dirige segfin su esguema de observa-
cibn a las distintas caracterfsticas de los objetos, ccmo 1los

ninos, ain les falta la habil.dad de 1la direccibn consciente -
en la observacidn, el adulto debe orientarlo cuidadosamente, -
lo importante es orientar su atencibn hacia las caracteristi -
cas d=1 mismo y dejarlos hablar sobre ello. Se debe dejar gue
los objetos impresionen varics 6rganos de los sentidos.

La observacibn no debe ser un proceso casivo y solo espontdneo

sino gue tiene que desenvclverse en forma activa, consciente y

orcanizada.

DIGEI/PR de A.
ZAC/LTE
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CON BASE EN KL HOGAR

AYUDAS PARA El, APRENDIZAJE

Hay muchos pasos involucrados en el aprendizaje de una nueva destre-
2a . Nos hemos olvidado lo dificil que es aprender a caminar. D hacemws
de manera tan autamitica, que no nos parece tan diffcil. La finica vez que
nos damos cuenta lo dificil que es caminar, es cuando nos lesionamos una -
pierna y necesitamos que alguién nos ayude.

Los nifios pequefios, asimismo, requieren algiin tipo de ayuda para apren-
der una nueva destreza. la ayuda asiste al nifio a tener &xito en una tarea
sin frustrarse. Um vez que el nifio mejora en una destreza, usted puede -
reducir gradualmente la cantidad de ayuda hasta que lo esté haciendo por si
solo.

Las ayudas para el aprendizaje estdn clasificadas segiin la paturaleza
de ellas en:

. Ayuda Fisica

Ayuda Visual - Gestos
. Ayuda Verbal
Modelaje

_t:vnsz::>

A. AYUMA FISica

La ayuda fisica proporciona mayar apoyo al nifio. Este tipo de ayuda
le hace seritir que ha tenide éxito en la culminacidn de unma actividad.
Ejemplos serian:
1. Ensefidndole a brincar dindole la mano ai nirio.

2. Ayudindole a abotonarse, etc.

B. AYUDA VISUAL - Gestos

Los gestos son otra forma de ayudar al nifio. Estos pueden usarse -
junto con indiciadores verbales o 50l10s. .

Ejemplo:  Si el nifiv estd aprendiendo a decir "por favor" y "gracias"
un gesto como indicar con el dedo, o dirigiéndole con una mirada puede -
servir com pauta para decir "gracias". Su gesto sirve para que diga las
palabrus en el momento oportuno.

C. AYUDA VIRBAL .

Ayuda verbal proporciona orientagionm o pautas hablade® al nific mien-

tras hace la actividad. Ayuda verbal puel darse durente cualquier acti--
vidad. Le da indicrciones. Darc no tants ‘mmd csmn 1aessde ffates. .
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0 el modelaje. A menudo es efectivo emplearlo cuando el nifio casi
puede hacer la actividad por si misme. Por ejemplo, si el nifio tiene
alguna dificultad en nambrar el colar, verde, usted podria dar una pa-
ta verbal diciendo el primer sonido de la palabra ("Este color es vwv.™)
Otro ejamplo seria donde el nifio se traba al repetir una rima y necesita
ayuda verbal para la proxima palabra para completaria.
Ejemplos serian:
1. Cuando le pedimos al nifio que coja la pelota al rebotar, le podemos
decir "ya" cuando el nifio debe cojerla.
2. Cuando el nifio estd aprendiendo a abotonarse, le podemos decir, Em-
puja el botén, sigue empujando hasta que salga por el ojal'.

D. MODELAJE

Una de las ayudas que puede proparcionar al nifio es el Modelaje. El
Modelaje quiere decir mostrarle 1o que debe hacer el nifio. Usted puede-
dar el modelo después de haber observado en el nifio la destreza, habili-
dad, etc., que cspera que &l logre. Este modelo se daré al nifio cuantas
veces necesite ver u oir lo que se espera de él. Desde luego, cuando el
nifio va aprendiendo, usted modelard menos.

Ejenplos de dar un m odelo al nifio serian:

1. Después de haber demostrado el nifio su habilidad para construir uma -
torre con bloques, Ud. le da un modelo de c&mo mejorar dicha construc-
cibn antes de pedirle que &1 lo haga de nuevo.

2. Pedirle que namhre el color del objeto que sefialamos. Si el nifio no -
ha acertado, darle la respuesta correcta, y preguntarle al nifio nueva-

mente el color.

LA CANTIDAD DE AYUDA

La cantidad de ayuda dada debe permitir al nifio completar la tarea con
éxito y.sin frustarse, pero no tanto que no se estimile. Trate de no con-
fundir al nifio con donisiada ayuda. No espera demasiado de é1, ni deje que
81 espera demasiado de usted mismo.

Es importante observar de cerca al nifio mientras hace la actividad, Podrd
ver que est aprendiendo hacer mis por s{ mismo y usted puede dismimuir la
cantidad de ayuda que le da. Llas actividades deben estar dentro del alcan-

ce del nifio, y sin embargo proporcionarle un reto,
[ ]

L]

-2-
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EMPLID DE LAS AYUDAS

El momento que usted escoge para aywlar al nifio es impartante. -
Cuando & empieza a trabajar en alguna actividad y su logro no sea -
éptimo, debe darle ayuwda immediatamente. Por ejemplo, si el nifio va
a aprender a saltar (brincar), usted empezaria con cogerla la mano y
ensefiarle 1o que hay que hacer, Cuando el nifio ya ha aprendido una
parte de la destreza le dejard empezar solo y espere hasta que tenga
difioultad para luego ayudarlo. Pap ejanplo, si el nifio sabe armar-
rompecabezas muy simples, y ahara va a aprender armar uno con seis -
piezas, déjele coger las piezas para intentar armar el rompecabezas.
Esto le da la aoportunidad de hacerlo solo si puede. Cuando ha tra-
bajado un rato y tiene dificultad, se le podrd guiar su mano al sitio
correcto o decir que "de la vuelta" etc. De esta manera, se le dari
al nifio la cantidad de ayuda que necesita antes de que se frustre y -
plerda interés en la actividad.

Debe darle ayuda sblo cuando sea necesario, porque si el nifio -
sabe 1o que hay que hacer y cémo hacerlo, no necesita ayudarlo.
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PROGRAMA NO ESCOLARIZADO DE EDUEACION INCIAL

CON BASE IN EL HOGAR

HOJA DE TRABAJO
AYUDAS PARA El, APRENDIZAJE

Anote al lado de cada ejemplo el tipo de ayuda para el aprendizaje.

1. "Agarrado de la silla" Ayuda:
"Primero este aro y luego el
otro" Ayuda:

3. "Guiar la mano del nifio pa~a
encajar la pieza en el -

agujero" Ayuda:
k. "Paso, salto, paso, salto". Ayuda:
5. '"Este color es rrr..." Ayuda:

6. "Con su mano sobre la del
nifio". ‘ Ayuda:

7. "Sonreir cuando se acerque
a la pieza correcta". Ayuda:

8. "Aparear uma pelota con la
figura de uma pelota, pidale
al nifio que lo haga". Ayuda:
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TERIO DE EDUCACION : I.N.I.D,E. ,
roonie Programa No Estolarizade

; : General de Educaci6
'lreccitn Inicial . de Educacifn Inicial
con Base en el iiocar

MATERIAL EDUCATIVO
(Instrumentos Auxiliares del Proceso Educativo)

El nifio desde queé nace se relaciona con el mundo que lo rodea:
la familia, los objetos, 1los animales, los ruidos,; los colores,
las formas, etc. Por ello es necesario darle materiales que -

le permitan:

1) Manipularlos

2) Hacer obkservaciones

3) Oler, gustar, escuchar el sonido, etc.
4) Combinarlos, transformarlos

5) Ejercitar sus mGsculos gruesos Y finos.

Asi, es como los materiales educativos constituyen valiosos re
cursos que sirven de apoyo para el logro de los cbjetivos edu-
cativos por cuanto favorecen los aprendizajes en el nino, pues
al sentir su forma, textura, olor, temparatura, sonido Y obser
var su color, etc. no es gue ¢l nino se ¢ntretenga al manipu =
larlo sino mds bien €l ira& encontrando caracterfstices, propie
dades, gque le permitirfn ir ¢stablecicndo concepios, ideas. —

Es importante tener presente que los materiales cducat1vos se-
ran utilzados a través de cituaciones de juego,jnvostiguCJén,—
descubrimiento. E1 adulto debe permitir al niio que piense: -
Qué hacer con el material y como hacerlo, procurars escuchzarlo

mientras Juega, cbservandolo Yy conversar sobre las cosas gue -
estd haciendo.

CRITERIOS PARA EL DISERO, ELABORACION Y SELECCION DEL MAY-=RIAL

EDUCATIVO

= Deben permitir el logro dgel objetivo que nos hemos Propuesta

= Debe ser adecuados los intcreses, nccesidades y nivel de ma-
curez y de aprendizaje ¢el o,

= Debe conjucarsne 1a calided con el bzia cesto bor lo cue 1lcs -
Fecursos naturales y Cencchablos eyisten en la corunidag ce-
Len ser corsicderados COiro celcriales funderezntalng cara la -

realzacitn de lag cxperiencias.
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- Deben posibilitar la manipulacién, explcraewibn activa usando
todos los sentidos (vista, tacta, olfato, gusto oido) y asi-
mismo deben posibilitar la solucifn de problemas.

- Deben ofrecer seguridad y durabilidad (resistente al trato =
fuerte de los nifios).

- Debe brindarse variedad de materiales por cuanto un Gnico ma
terial puede producirse réplda mecanizacibn y pérdida de in-

terés del nino.

No debemos olvidar que los recursos naturales y recuperables -
(cesechables) de 1a comunidad deben ser utilizados como mate -
rial fundamental para 1la realizacidn de las acciones educati -
vas por ejemplc: arena, dgreda, tlerra, algodbn, panca de cho--
clo, viruta, semillas, piedras, paja, corteza de drboles, etc.

Si como objeleo nos plooonomoo que: "Juan, tirars la pelota -
én una caja sin errar........."Y
La pelota pdr& ser elaborada de:

- medias (rellena con acerrin, retazos de tela, pajilla, etc.).

- retazos de tela (rellena con paja, acerrin, algoddbn, etc.).

- vejiga de: vaca, carnero, chancho, etc. (inflada).

Teniendo en cuenta este objetivo el material educativo se elabo
rard de acuerdo a la realidag socio-econbmica de la familia Y

la comunidad.

DIGEI/AR de& A
DAC/UTE
L. Rocha D,
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"n aRO D2 NUBSTRUS HIRU3S D3 LA GUZRRA D3L PACIFICO "

KINISTSRIO D3 3DUCACION
DIRICCION GINRAL Dz
EDUFACION INICIaAL .

PRILCR TALLIR NACIONAL PARA 3L P.720.4AL TICNICO RISPONSABLS DL PROYZCTU

- A——— ————— ——— -

" ASLSORAMIENTO Y EQUIPAI{IENTO DE 18 CINTROS DE EDUCACION INI-
CIAL CON COOPERACION DEL GOBILRNO NLZRIANDLS"

MATERIALES P AR ﬁ

"EJERCITACTION PSICOMOTORA

EN EL JARDIN DE
INFANTES

AUTOR : Martho D. de Kappelmaycr
Lilia ¥, de hencgozzo
SDITCRIAL : Lotino S.Cuh.

, Buen s “irces.

Te &L L. NTALO est® cempuceto por unn bate dc materiol resistente nere
fora's, y pnlill-s de mcdera de distint s grocores y/o ¢lement-z fi-
gurctivos. Los palillos o elementos son introducidos en las perfora
eiones de 1z bese, donde .luger a 1a ecjercitacién de “plantor',

En )~ fig. 1 Obscrvamcs une figurativo, con elementos que comnene
Und o0scenle

En 1» fig. 2 podcmus obnerver un plantado clfsico montesoriano, auo

une ¢ los posibilidades de ejercitocidn visc-motora de "plontor: 1r
diccriminaciln de color.
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Fig, 2

Las diferencios entre 1.5 distintos tinos de plantndo ecitfn

ﬂ)o

b).
C)l

.T:'I_.._ .'J.I\J:S‘A‘R‘Tf._f_)_(_) consta
L. ye,

n).

b).

determinndus nap
L) tipo de elementos pora inscrtnor: figurativos o ne i1
gurotivas ( abstractos, peométricos),
Lo centidag de icn elemento o inserter,

La colidad de los element o intertar grooor, alture
color,

Gene: almente von fabricados cny oodera.

L:e aitcr-acing cntre 16 dictinton tires de encartade esthn dedns

Lz cantidag Y ¢nlidad de 1o, ¢jes perpondiculeres o 1-
b-fie,

En la fi~, 3 Pedem 6 observar up unice eje cilindricng
en 1o fapura 4 tgep ejcn cilindricvn, Y en lo fig, 5,
un ¢3¢ conic

La cnntidod qe Iicern para ensartor,

El encertrde de 15 fig. 3 constn aflc do dos piczre, ‘iien
tres que ¢1 de 13 fige b cuth Compuostc per nusve 4 s .op.

B
4
N .

Llompre de uno o moe ejes perdendiculnree : una
ende 6e intrcducen objcton perforados,

¢
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Los tipes de c:rtes de las figures o ensr-rtaor.

Podemcs :bserver en la fig. 3 un enscrtedo con cort. ci-
nuoso, que oriente al nifio en la tares de ensortcr, re -
componiuvdu ccrrect-mente la figuro (autocerrector); y on
la fig. 4, un ensartado de cortes rectos (no - corructor).

Los tip.s de piezrse.

Las niezzs pueden presentar imfgenes con scres u objotus
familiores (figurctives). Lss fige 3 y 4 muestr-n onsar-
t~dos figuratives, y la fig. 5, uno ne figurativo.
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3. G I3 PLANO

1 enc-je plano ¢ nsiste en una siluetnr, con o sin cortes,
que se insertn on unc plancha de la cual fue c-lodz. Ge -
nernlmente est4n realiz:dos en madera o acrflicon,

" Le fig. 6 nos muoestrc ur tire de encaje planz d-onde prdenus

obsorvar :

a). Une figura sin c rtes y ' .

7 L .
b). Una plancin czn su corresn ndiente c~1adv, donde so
encuentrn 1o siluete del pato.

Lo fig. 7 nts mucstra un encaje pl-n cun curtes; cesntes
son 1'gic s, Tucs Stitran partes que c:nfigur n estruc-
turas con sentide on si mism?s. En el pato del € jeunlo
los cortes parc ser 1égicns deben respeter partes t len
coms :  cobezn, picc, cuerps, ccl~, pctos, ete,
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be RCITLC..BTunS

- Camwn

Cuando 1rs esrtes emplend-~s scn 1l8gicos o antejadiz-~s, .5~
tomos en presercia de un rempecabezns,

Observemos zhera un> mismz.imfgen en 1a cunl la diferenci-
en la c~lidad de cortes permite obtener dos juegos difercontes,

L> fig. 8. a muestrs una nifa en 1o que las lincas puntor
drs indicen los cortes lhgicus que 1a convierten en un -t rinl
de enc~je plen~ ¢ p cortes, la fig. 8. b muestra 1o miea- i0f-
gen con corte il?gipns que scecitnsp arbitrqriamente ¢l toco
convirticendole en un rompecabezas.

Fié SA

Fig &

“nmpecnbczas 8 todc jurgo para COMPUREr
unn figura cembinando trczos, en cadn unc de lea cu~lee hoy

una parte ¢ porcifn de 1n misma. El colnpy Y las 1{ncus cug-
len guiar dich- recomposicién,

PV
-8 rompeccbezas puelen ¢ r.feccionarse en madera cortada o

/e
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acrilicec y pucd:n prestntarse en ferma de' cubes, #noajce ¢,
'1nclusive,_onsartadca virticales.

k)
Le qua distingus un cncajv planc ccn cortes de un rempécabs
2as, ti.nc¢ qu: Vor mis cen <1 pree.ac mental quc saige, qQuo
con la ejcrcitacién viscmctera er si.

Zn ) :ncajc planc ccn ccrics 18gice €1 nific de bt "ancajar?
lag partse vtrrespendiintes, y la Bllucta de¢ 1a prlancha ca-
lada 1lc (ufa :n zgta recompericiéng Le dscar qQut hay pradc-—
minic de¢ 1la ¢J.rcitacién viscmctora per scbre la relacién
partic-tedce.

Sl rompceabezae pucdé presintarsc ¢ no en fcrma de tnca je
planc, y <BiC, unidc a Fus ccrieg ilégices, hac: qusc ¢l ni-
fic al reccripca. r 51 tcde, apels mig al preceec mcntsl dg -
identiticacién de 1ag partes y la bisqueda de indicadcres 3
I{ncgs,hcglcr-s, 6tc. (Ver tige.)w

~

/.
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Ln la fig. 11 pc-de'mca cbreérvar una lcteris para ojercitacién
de pcsicicnce, y en la fig. 12, una lcterfa nctual para €j:r
citacién dc firmas y cclcres.
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Las lctco{ae de in:sgraciln parte-tode (ver fi,. 13) cong,
ta de S

- Una g}lnohn-baae ccn imdpenés completar :n cada casi
llero., _
- Tarjotes que ccempletan &sas Lmmdgincs y ¢uc duben su-

ponciac en <1 casillre ccrrespeondizntc.

En oste ti,c de lcteries es preferible que las tarjetas
estén ccnizccicnadas en material transpar-ntc (pldsticc o
acrflicc), puss permiten visualizer mejer la rclacidn par
te—tcdc.

AV .
T

AN | T
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Las lctarfas d: rclacicones ccnstan ds
- Una plan(ha-ﬂaso cen imdginis u cArcs e€lemcnt.s.

~ Tarjotae con imdgince figurativas, palabras - sfmb.lcs, figu
rativas, palabras c¢ sfmbilis) figaras .&«mltricas, ctc.j quec
debsn supcrpcnerse én 1 casiller. de la planchka-basc, pr:ivaia
jdentificacidn dc 1a rélaciin existinte cnt.c ambcse

3stas l:tcrfas promuevin ascciacicnes entre formas Yy ¢byetcs, -

celeres y objctes, cbjetes cuen situacicnes.

Zn la fig. 14 Observamcs une lcterfa d: ascciaciZn de {crmas -
esccndidas, ¢ondc 1 nific debe relacicnar figuras gecmdtricas
ccn cbyatee.

D | /.




/-

6. LL JOMINO

8y
b)
c)

223

€® un juigl cimpuestc per fichpsnrggtnngulares, dividi-

das cnace Cuadrades, cada unc dé¢ lcg Cucl:zs llova marca

dc © impresc un coler ¢ una imducn. Lag 1ragenes pued.n
8¢r n: figurativas (sfubcles ¢ imfgene e gccmétricas) ¢

figurativae. Tantc_unc geme ctre tipe d- ic’gzn prepene
al nific ¢l estableqigigntc_da_ascciacicncs. Lis deming

€8 .lasificadcs en base a lcs dintinicg tipcs d¢ as:ciz

cicnes qu. psrmitzn eatableczr.

Al igual qu: las lcterfas pcdemes clasificar 1cg d.minc
£t Cn tres grupcss -

v

"Dchii?éé'de"idénticca

Dcminzzg @ integracién partc-tedc

10

Dcnincess 4: rilacicnes.

Cen lee dominecs ac idintioes ¢1 rific Juéga buscandc y uricn
de lessectores dc aqusllas fichas que mu:rtran imdgenes i =
8ualesg. . .

la fig. 15 n.s mussira un deminé de idénticca, de tbjeteg -
fanmiliarcs. )
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Bn lcs dumincse de integraciin parte-tcdc cada sccter de la
ficha muestra le parts de un tcde,

31 nific idcnvifica las partes Yy las unc.

Sn la figura 16 pcdomcs cbservar un duminé de intsgracidn
parta—~tcdc,
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1 7 Pasarﬁmcs“; les jueges de TARJTIAS TABLILLAS,:

. 3n nfinerc variables de tres a dcce, las tarjetas confeccicnadas
en carti{n o material sintéticc Y las tablillas d¢ madera c. aerf
lice, permiterd al nific actividades lddicas de apareamicntc u cr
denaciln dc szries ¢ sicuincias, ségin los cascss

Naoy ‘.f,\_\“ T
\ y L\\/Q
| o

-~ 1

S 7 R - ?
' o
"1“/".:' M n “\\-\h T ll-.
PN
8. £Q§_££§§§l§}9§ tn matlerial ccncretc estén pccc difundides en

nuéstrc medic y précticamente suplantadcs per deos prificces.

Les tratarcr.cs, igualmente, pcr censaderar qu¢ c-nstituye valic
scr auxiliaris para el desarrcllc de lag nccicnes de cricntacién
éspacial.

Les laberint g ge pPréscaitan cn matcrial ccncrcuc(madcrn, acrili~
oc c_getal)t__anﬁlﬁn_de veriis cawinces rocter o elnucres, de -
les cuales s€lc unc une el puntc dnicial ¢ de partida, cicn un =~
puntc finil ¢ de 1lsgada.

2n nuestrc mcdic, gélc ge eéncuentran labcrint.: confcceicrades

6n madeéra, pcrc los hay reelizades «n imanlgrafc, p.rriticnde a
través de cus camince, tanic desplaiar clomantc - tridinencicnales
ocomc realizar trazcs.

Pedémes difcronciar labirinter cimplos dc labi.intcer conplojee.
Les simples prementan un rllc cnmang qQud conducc al puntc final
(fig. 17)3 on lgp ccmpleyen, den ¢ rY, eamines 1lcvan a la meta
¢ puntc dc llogada (fig.18).
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Finalmente incluiremcs lre JUIGOS D3 CONSTRUCCION D N3S4
© e jusgos de mini cunstrucciln que abundan en diferentes ma-
teriales y fcroas de proeontaci’n, ¢n lar Jugucterias.

’

Pcdemes a.rupar tanta variedad ‘sn dee grandes tipos .

8)e— Jdquincs de Censtrucciln per supeérpcsiciln de piczas.
b).- Squipcs de censsruccién pcr encastre ¢ ensamblajec de
PiC2&as.

Les equipce d: censtruccién per superpcsicién 4o piczas se cen-
feccicnan, cCneralmente, prcducides en madera c pldrticc, y se
ccmpenen de :usrpcs tridimencicnales eéntre cuyas f.rmag predeci
nan lcs cubes, cilindres, arccs Y peéquéhics bliqu:ss. Las medicdas
tscilan gniro-tres y veints centfmetros de éltc; pcr 5 4 30 co.
de large.y 2 & 4-cm. de anchc (fig. 19).
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Les equipes de construceidn p.r encastre ¢ cnsartadc de lag
plezae, s¢ ¢.1pinen ds veliminos gécmétriccscuya asiructura

réquiere la uniérn de la plezas cntre s¥, pcsibilitandc la -
- realizaciin.de cinstruccicnes fiyas. ' ‘

(L]
Sjemplus tipices de é8tis jus.cs 1c oonstifuye les squipes
,"Rasti" ¢ "ig ladrillcg" (fis. 20)y y lcs armad:-s dindmiccs

'd§ tipy "Tavi" ¢ "Rascacislcgh (f1g. 21).
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Tantc lus cquipce d6 ccnstruceién po# supirpceiciln de piezas
ceme les dc construccién per encastre ¢ eénsarvadc, apelan al
deésarrclle dc la irapcinaciér del nific; perc, desd: 6l puntc dg
vista mitri., micniras lcs primercs, le prcpencn prindipalmen-
t6 un desafic de equilidric, lcs segundes lo ejcrcitan mds en
sus misculcs fince.

D1031/RRdeA.
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Este es un divertido Juego de destre

z8.

Los psrticipantes se agrupsn en dos
files de igial nilimero de jusadores.
Frente a cada uno de los primeros par
ticipantes se pondré una silla y enci
ma de eclla cuatro carreteles vacios,
uno sobre otro.

£l juego consiste en lo sigviente:

A la voz de uno,dos y tres,los pri-
meros de las dos fizas levantarin los
carreteles,sosteniéndolos lel mis aba
Jo entre el pulgar e indice de una de
sus manos;i los mantendran en equili-
brio y darén una vuelta alrededor de
la fila que les corresponia y los deja

rdn de nuevo sobre 1la silla.

BrEnREIT3IESI ST D RED D




En una bolss cuslquiera colocemos

sin que.se 1en cu nta los -nttici
pantes diversos o'. jetos, jue pue -
den ser un sacorchos,una chapita,
un borrador,una monela,un encende
dor,etc.

El juego condiste en lo siruiente:
Los participantes a su turnn tan-
tea.:an los orjetos ave estin dep-
tro de 1a Yolca ¢ irin n'ivinanio
el nomb.;e del objeto que suponién
era.

Ganaré el que acierte mayor canti

dad.
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Para empeza. este jueco de identi

ficacibn de sonilos,uno e los par
ticipantes se ocultard detris de

un rtiomto ¢ une¢ puerta entreabier-
ta ,cortina,etc, londe teniré nprena
rado algunos ofjetos sucentibvles,

de scr identificilos por el ruido

que producirin con ello.

Z1 que dirise o1 oo entre,card a
cada uno dc los participimtes mna-

pel i lépiz,pars que anoten losn rui

dos que crean ellos perci 1o,
Por ejemplo el ruido que :roduce -

filar un cuchillo,racrar un panel

grueso,moler caflé [rotar log pape-—
les de lijar,poner unt cucharilla
dentro de un v o,servie unn nang
Ba,varter ajuo en unn copa,ranggap
una telua,ctc.

En oste jue, o canard e) rarticipnan
te que ncaierte mayor zoantidad de

noniton.

ToaMLE IR AR
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Este juego es fécil y entretenido y
ademés nos servird para hacer 1a
prueba de que‘también conocen.s el
diccionario.

Se elegird entre todos los partici-
pantes un director de juego que se
encargard de mencionar las letras
con las que se iniciard el juego de
palabras y més palabras.

Digamos que enmpezaremos con la les
tra "A" y al que a su turno le to-
que,deberd mencionar todas las pa-
labras que conozca con dicha letra.
Asf se podrd continuar con todas ,
las letras del alfabeto.

Se hardn las unotaciones correspon
dientes y enard qui‘n pronuncie
mhs palabras con la letra con 1la

que s¢ le invitd a hacerlo.

ERErE o= e- Lol -3 2 -4




Erbocar botellas es un jueso muy

entretenido y fécil de ejecﬁtar en
cuatquier lugar y ambiente.Atas un
anillo de esos que se utilizan en,
las cortinas a un cordel.’l otro
extremo lo sujetas a un palo 7 lue
g0 colocas una hot ella vacia en
el suelo.

Desde una distancia ailecuada,y co
mo ccn una cana de pescu~ arrojas
el anillo i tiras tratando de em-

bocario en el cucllo de la botrlla

Cada uno e los partirinaﬁfﬁs DO-
dréa tener tres chuncas y habra un
premio estimulo para Jos que embo-
quen Jlos tres tiros..l juego pue-
de rcalizurse con varias puarejas,

aumentando el nimero de botellas

y palos,,




Este juego es muy interesante y en-
tretenido y ademis nos sirve vpara ,
conocer qué estan buenos somos na-

ra el arte.

Cala uno de 1les participantes, por
turno irén recistrando varios tinos
de emociones,tal como si estuvieran
en el escenario de un teatro lleno
de espectadores, realizurenos esce-—
nas de amor,alecria,doler ,espanto

enojo,admiraciodn,etc.

Un jur*do que hu sido e¢starlecido

de antemano calificard al mejor o

mojores intérpretes.
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En un baile i con los ojos vendados

es una encantalora Adiversidn.

Todas las damitas forrman un circulo
El director del jue:o venda a los
rarones y por tueno, los hace girar
varias veces cn medio del circulo,
pars degsorientarlos. Y cada uno de
ellos se dirive a nrohar su suerte
en la eleccidén .in esta ovortuni -
dad todos la tuviernn; y =a de as-

perar que los gue renitan 21 nroce

dimiento la tencan ta tien.

et v v L AEP ] eF o Gaves 2



8{,a estrecharnos las manos... pero con
los ojos vendados.

Este entretenimiento es muy diverticdo.

Se empczari por formar parejas y una per
Bona se encargard d» vendarles los ojos

Yy ubicarlos en extremos opuestos de 1a ha
Witacién,frente a frente.

A 1la orden de listos,ya,enpezarén las pa-
rejas desle cada 1ado,con »1 pronojito de
estrecharse 1la muno derecha.lli ntiras tra-
tan de hacerlo,nalie debve gltepar el si-
lencio,pura que no puedan orientarse las
equivoc:ciones nos producirin gran hilari
dad,
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Este es un jueguito que no nos
cansard mucho y tamwdidn muy di
vertido.

Consiste en colycar un sombre-
ro a determinada distancie cla
ro esté que con la copa “acia
hacia abajo los participantes
nos arroiillaremos y con un jue
go de naipey cuds uno y a su turno
no twataremos de enmbocar las car
tas en el sombr-ro como en ¢l DO
pular jueso el sapo.

Aparte de ‘livertirnos mucho,con
prob-remos que la cost no es tan

sencil'a como purecia.




Esgye es un Juepo muy viejo,nero no por ello
menos divertido.
Se hace con cinco jugadorer y ge elige un
lugar amplio,disponiendo cuatro de lc¢s nifios
en los cuatro &nrul~s de una habitaciédn, =i
se juega en un esracio atierto,en custro lue
gares equilistantes,m.rcados por alguna se-
nal:un farol,un portén,un 4rbnl atc,
Colocados asi los nifos, 2l quinto queda na-
turslmente sin puesto y se sitlan en el cen-
tro.Entonces los otros cuantro deberin inter-
cameiarse los purstos enire fi,sprovechando
psra ~llo que o1 ni%o del centro esté mas o
menos distraido..rto serd boctante 1ificil,
porque rrecisimente el coretido de éste con-
siste en est r alerta o anrovechar los 0=
Plazamienton de los ¢ troas custro para ocupar
uno de los sitios que deden lihrer, morentane
amente. Cuando 1o haya conseiuido, el nifio
que pierde el sitio o ruesto sustituye a éste
Yy vuelve a comenzar e Jjuero. .

-y
-
\
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V REGION ANIMADORAS
cUZCo PRONOEI-BH
1979

CARACTERISTICAS DE LA ANIMADORA

Adaptabilidad

- Ajusta los planes a los padres individuales y a las habilidades del nifio

- Ajusta los planes y acciones a situaciones nuevas

- Ajusta horurio a acomodar las necesidades de la familia

Autosuficiencia

- Lleva a cabo sus tareas con poca supervisidn

~ Cumple con sus obligaciones a tiempo constantemente

Entusiasmo

- Muestra intercés, cenergia y dedicacién a las tareas

Iniciativa

- Inicia las acciones necesarias por cuenta propia

Distancia Emocional

- No se complica personalmente con las familias
~ No lleva los problemas a su casa

- Mantiene sus propios problemas, inhibiciones separadas del empleo

Integridad

- Es honrada en los tratos con los demnas

Faerza
- Muestra fuerza f{sica ademis de fuerza emocional y aguante
- Puede ser firme, incluso enfadado cuando es necesario

= No se asusta en situaciones pnco ¢nrrientes

tonocimientos de Si Miomo

- Es conciente de sus 1imites en aguantar presiones

= Puede comuniear sus necesidades proplas

-  Puede refrse de 51 miamo

Buen Madelo para las Familias

= Tiene burna reputacién de la comunidad, buen modelo para las familias
= Buena apafenciia, orndenada y aseada

- Interesadu en enrelquecer su proplu cunocimienton
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1.

12.

13.

14.

15.

16.

17.

18.

19.
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Simggtica

-

Race amigos con la familia, establece relaciones con adultos y nifos

Muestra energfa, inter8s, no i4stima

Respeto Mutuo

No impone valores a las familias
No permite que la familia se le impone valores
Mantiene la confidencialidad de las relaciones

Respeta la intimidad de la familia

Alienta la Independencia

Reconoce y enfatiza las fuerzas de la familia
Alienta la autosuficiencia de la familia

Fomenta la confianza de si mismo en la madre, sentido de valor

Planea Cooperativamente

Implica a la familia a establecer las metas, hacen planes juntos

Una Comunicacidn Efectiva

Puede comunicar al nivel de los padres y al nivel del nifo

Puede comunicar las necesidades de la familia a profesionales

Diplomética

Indica probelmas con respeto y consideracidn, critica constructiva

Habla y actua apropiadamente sin ofender

Crganizacibn

Sabe organizar su tiempo

Expresibn

Sabe expresarse claramente por escrito y oralmente

Experiencia

Puede partitipar en problemas para evitarlos
Trata efectivamente con la comunidad, no se siente intimidada

bPuede evaluar con precisién las necesidades de la familia

Tiene conocimjentos bAsicos de los principios de desarrollo infantil
comprende educacion en el hogar, alzando el papel de los padres como

los primeros educadores
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Tiene conocimientos de salud y principios de la nutrition y
seguridad

Puede proporcionar técnicas educativas para la casa y sabe
utilizar los materiales existentes en la casa

Sabe como incluir a los padres en las actividades educacionales

del programa



CHAPTER V

TRAINING FOLLOW-UP
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Training Follow-Up

A note to the trainer:

With the completion of the training follow-up, the trainer's direct respon-
sibility to a program comes to a close. The program staff have been trained, are
involved in field experience and would now benefit from an additional con-
centrated training experience designed to help them improve the quality of

the services they provide. This additional training is the focus of the
follow-up: providing input that is specific to a programs needs so that

the staff can work toward self-improvement.

This chapter is designed to help the trainer effectively follow-up on a
training. The process presented represents the optional follow-up. Time,
budget restraints or other problems may prohibit following the entire pro-
cess. The trainer should set priorities for the follow-up, balancing

carefully the program needs and restraints.

The PRONOEI-BH training model helps to put the purpose and process of the
training follow-up into pcrspective. It would be useful to review the

training model presented in the introduction of the manual.
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Training Follow-up

1.

The Technical Report

The technical report serves %o report training outcomes to appropriate

personnel and should be prepared immediately following each Pre-Service

Training.

l.1l. Contents of the Technical Report

1.1.1.

l.1.2.

1.1.3.

' 1.1'40

1.1.5.

1.1.6.

N lnln"o

1.1.8.

1.1.9.

OBJECTIVES-A statement of the General Objectives of the

training

LEGAL DIRLCTIVES~A statement of the legal directives for

the training

EDUCATIONAL ZONES-The educational zones affected by the

training
SCHEDULE-A statement of the length, daily schedule and
the location of the training

PARTICIPANTS-A description of the participantsof the

training, their eduvcational and expericential levels
and the age range

ORGANIZATION-List all agencies, organiszations and personnel

responsible for organizing and carrying-out the training

FINANCING-A financial breakdown of the costs, ol preparation

and carrying-out the training :hould be included
DOCUMEN'I‘S_J_)};}_’]'H1]4”'1‘) D-Tast all handouts, worksheets or
other material jrovided to *he participants during the
training

ACADEMIC I'MOGHAM-1nclude a copy of the academic progranm

that corresponds to the training



2.

1.3,

1.1.10.

1l.1.11.

l.1.12,

1.1.13.

1.1.14.
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EVALUATION-Fach method of evaluating the participant
should be described. Tests and worksheets should be
atcached. Practical experiences should be included.
Evaluation results should be presented.
ACHIEVEMENTS-Based on the evaluation results, individual
and group strengths should be presented. Also include
general observations.

QEEEECULTIQE—AISO based on the evaluation results,
individual and group weaknessces ohould be rdentified.
Also jinclude general observations.,

SUGGESTIONS-List here wuggestions for working on weakness
identified. Ideas should be aimed at the Mauter Teacher
and should be complete enough that she will he uble to
develop plans for implementing ideas during the field
experiences.

ANEXES-Include copies of all handouts, worksheets, daily

agendas used during the training

8¢rding out the Technical Report

Once prepared, copies of the report should be sent to your direct

supervisor, each responsible organization and to each Master

T¢acher involved in the training.

Program Follow-up Visit

Between 2 and 4 months after the program has bequn its implementation,

the trainer should vinit the proyram,

2.1,

REVIEW DOCUMENIATION-
2.1.1. Before the vislt: reviow the technical report to be able

to determine during the vimit whether or not progress has

.
a
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been made during implementation. Notify Master Teacher
of vizit dates.

2.1.2. During the visit: review a sample of each Home Teachers
Home Visit Record to determine percentage of visits made,
problems encountered., Review a sample of each Hume
Teacher's Curriculum Plan to sec if plarning is appropriate.
Review the Child I'rogress Records to determine progress,
identify problems. Also review Curriculum Plan-Child
Cluster to verify appropriate planning, child and parent
involvement.

202. "ﬂk‘ Home Visits

2.2.1. If possible, make one home visit with e¢rch Home Teacher.
If not, sclect vinits based on documentation review.
Mastc:r Teacher thould be observed during a home visit.

2.2.2. Takc notes on W11 obs ervations. Provide feedback to the
individual obieerved sreediately tollowing the visit.,

2.3. Meet with tle Mauter icacher

2.3.1. Discuss your qeneial obuervat tons
2.3.2. Discusy bhome vinit vhyervations

2.3.3. Discuss training necds identified by Master Teacher

3. Prengr{ggugﬂg“}pl)pw'pr Traning
Tha Program 1ollow up Vi1t will have provided sufficiont information
for preparing the imina fraindng. Une the notes from obnervations and
the dascuc iony wirh the Hore feachors and the Manter Teacher while
Botting objectivern an dersaning the tratning.

J.1. VPrepare the Academic Progyram - nee Chapter 3


http:I7,dlat.ly
http:h.xvt.nI

3.2.
3.3.

3.4,
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Prepare the Daily Agenda - see Chapter 3
Prepare the necassary handouts and worksheets - see Chapter 2
Follow procedures outlined in Chapter 3 for approval of the

Rcadumic Frogram, Daily Agenda, Handouts and Worksheets.

Carrying out the Follow-up Training

4.1.

4.2.

403.

4.4,

Review Chapter 3 on training techniques and methods

Utilize available resources. The programs Master Teacher can
serve as a valnable resource during the training. She knows her
staff well by this pcint. Utilize her for preseniations and

for individualizing the information to each Home Teachert needs.

- Personnel fron. the NEC, the Medical Post, etc. should be
utilized for uspecific purpose presentations. Be sure however,
that these presentors have an understanding of the program and

the way the Home Teacher will use the information they present.
This will help the presentoruprepare their presentation so that

it is relevant to the needs of the progranm.

As much as possible, presentations should zero in on an identified
Program need. Information <hould be specific, practical, and
presented in a way that will ai1d transfer of the information to
the field setting. Gencral information and broad, all encompassing
topics should v considered "ifcing on the cake," not the thrust of
the training.

Remember - (cllow-up training oxperiences provide the Home Teacher
with a breok from their normal work routine. This dual purpose of
the training should be kept in mind: {t ferves as an intensive
learning exparience and as » vacation from the normal routine.
Balance the learning with opportunities for the Home Teachers to

enjoy themselves and one another. Seswione should be structured
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and serious, but enjoyable too. If possible, arrange an outing
with the group. Encourage interaction and group sharing. fdhe
follow-up training should revitalize the Home Teachers. New,

improved skills with fresh enthusiasm will have a strong effect

]
on the programs success.



