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PROGRAMA NO ESCOLARIZADO DE EDUCACION 

INICIAL CON BASE F? EL HOGAR
 

TRAINING MANUAL
 

Introduction
 

This Training Manual has been developed out of experience with the
 

experimental program, "Valicaci6n del Modelo Portage". 
 The training
 

program for this project was designed through a cooperative effort
 

cf the Direcci6n General de Educaci6n Inicial and the Portage Project.
 

Together, these two agencies carried out the training of personnel,
 

both pro lonal and paraprofessional, responsible for implementing
 

PRONOEI-BH on the regional and local levels.
 

In its first year of implementation, 1978, the program was experimen­

tal. All of its components ­ training, curriculum, implementation,
 

etc. ­ were generated to offer the Peruvian educational system an al­

ternative to non-formal initial education, a task which drew on 
the
 

broad experience of the different agencies involved. 
The results
 

represented a new and fresh approach within the Peruvian context.
 

This manual reflects the knowledge acquired through all of the train­

ing programs carried out under the auspices of the program, "Vali­

daci6n del Modelo Portage".
 

Purpose
 

The manual is intended for use by trained personnel who will be res­

ponsible for training both administrative and direct service staff
 



for implementation of PRONOEI-BH.
 

The content has been prepared to enable a trainer to provide all the
 

information a team will require to effectively establish the program
 

in a community. 
That is, it includes the basic information that a para-,
 

professional will need to be able to work in the home setting with par­

ents and their young children to facilitate the child's integral de­

velopment, as well a.: 
the information a professional program coordinator
 

will need to be able to supervise her paraprofessional staff ard other­

wise coordinate all the program's activities.
 

The manual emphasizes Pre-Service training of tne paraprofessional Home
 

Teacher. 
The Home Teacher, who provides direct services to the families
 

involved in the program, has a limited educational background and lacks
 

work experience; therefore, she has the greatest training need.
 

Training Model
 

The training provided to PRONOEI-BH is based on a process approach:
 

training experiences are brief and concentrate on concrete information.
 

This approach reflects the premls 
 'l.at paraprofessionals benefit most
 

from brief educational sessions during which they develop skills they
 

can utilize in applied settings.
 

The training model developed is structured around this concept (Figure 1).
 

Personnel are first provided with Pre-Service training. Thin phase pro­

vides the staff with the basic skills and informition they munt have to
 

establish the program. 
Centered largely on the program methodology,
 



process and prccedures, this Pre-Service training phase has a duration
 

of two to three weeks, depending primarily on the participants' educa­

tional/experiential backgrounds.
 

The evaluatien if the Pre-Service training phase serves to identify ad­

ditional training needs of each participant. Program trainers compile
 

this information during the beginning of personnel field experience,
 

and channel chese identified needs to supervisors, who can focus their
 

observation on need areas during field supervision to provide ongoing
 

individualized training to program staff.
 

Field supervision also provides the opportunity to identify training
 

needs for the entire staff. As a result, supervisors can prepare pre­

sentations for the Weekly In-Service sessions, which serve to amelior­

ate problems identified in the field. The In-Service is an 
integral
 

part of the one-half day staffing that aims to improve overall program
 

functioning. This short training session attacks specific, concrete
 

problems, so 
that staff may return to the field capable of improving
 

performance.
 

Together with supervision, the Weekly In-Services aid in pinpointing
 

larger problem areas that are identified over an extended period.
 

Resolutions for these problems can then be developed and incorporated
 

into the program and staff development plan. They are then pre,;ented
 

during Mini-Training sessions. These Mini-Training., which ]abt flone 

week, offer an opportunity for group sharing and iten!,ive Jprv:,entation 

of information, and consequently ensure strengthened and broadened 

skills.
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This Model of training assures that the statf of a PRONOEI-BH receives
 

ongoing training tailored to both individual and group needs. Moreover,
 

it provides information in small, coicrete units that can be utilized
 

immediately and airectly by the individual in the field. 
Finally, it
 

encourages an informal evaluation of the program,aiding the identifica­

tion of those aspects that need modification.
 

PRZ-StRVICZ 
TRAINrNG 

//" 0/I/° 

/ / . 

":G Nwe1-U I ZXPZRzID g 

ZDDgur .Mo 

MINIGUm 

Figure 
1. Training Model of PRONOEI-BH
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TraininqParticipants
 

Two levels of participants are involved in the PRONOEI-BH trainings:
 

professional teachers, who serve as program coordinators, and parapro­

fessional Home Teachers who provide the direct services offered by the
 

program.
 

The Pre-Service Training, with which this manual is primarily concerned,
 

is attended by both levels of personnel. The professional Master Teacher
 

attends to develop insight into the program form the Home Teacher's point
 

of view and to gain understanding of the latter's responsibilities. In
 

addition, she attempts to begin establishing rapport with the Home
 

Teachers whom she will eventually supervise, to help the trainers during
 

training sessions, and to participate in an Administrative Session in
 

preparation for supervising the program in action.
 

The paraprofessional Home Teachers attend the Pre-Service Training to
 

acquire information and skills that will facilitate their implementa­

tion of program activities in the field.
 

Paraprofessionals represent a workforce that has not been exploited to
 

its potential. Given proper training ,vd adequate supervision, para­

professional teachers offer solutions to a number of problems that
 

confront the Peruvian educational system.
 

First of all, paraprofessional teachers live where they work; thus,
 

they represent a readily available labor pool with no trans]portation
 

or relocation requirements and close cultural linkn with the target
 

group to be educated. Moreover, utilizing this labor poo) in economi­
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cally feesible: because their prior work experience and educational back­

grounds are limited in comparison with those of professional, university
 

trained teachers, their salaries can be considerably lower. Of course,
 

they receive additional compensation in the training and work experience
 

that will 
serve as assets in the future.
 

Most importantly, paraprofessionals produce positive results. 
 Schor­

tinghui and Frohman 
(1974) demonstrated that paraprofessionals working
 

as Home Teachers in the Portage Project were as effective in their teach­

ing as were professionals functioning 
in the same role. While these
 

findings have yet to be replicated in Peru, preliminary results of the
 

evaluation effort, the "Validation of the Portage Model", indicate that
 

paraprofessionals were able to promote positive developmental gains in
 

children.
 

A quality pre-service training for paraprofessionals provides the neces­

sary theoretical information, but emphasizes practical skills. 
 We must
 

remember that the paraprofessional Home Teacher is 
supervised bn a day­

by-day basis by a professional Master Teacher. 
 It is important that the
 

Master Teacher be well informed of the theoretical issues; her training
 

has equipped her in this area. 
For the Home Teacher, what is initially
 

important is the ability to get out in the field with the skills needed
 

to provide educational services to the parents end preschool children of
 

her community.
 

A short pre-servJce training alone will not make a paraprofesslonal a
 

teacher, but a practical, hands-on pre-service training combined with
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adequate, enthusiaLtIc supervision and positive field experience can. 

Format of the Manual 

Thir manual is not designed to be self-sufficient; that is, familiarity
 

with the manual alone will not enable the teacher to train personnel
 

effectively. 
Such a manual would require volumes to include the neces­

sary information.
 

The trainers who employ this manual should have had previous experience
 

with PRONOEI-Bhl. 
 As each trainer acquires ri£e experience with the
 

manual and with assessing the specific needs of each training group,
 

she will undoubtedly want to add information to that contained in the
 

manual, or to change the order in which the materia] is presented.
 

Alterations such as these demonstrate a working knowledge of the ma­

terial, sensitivity to the needs of the 
individuals beinq trained, and
 

an awareness of the context in which the program will be implemented.
 

Since the intent of the PRONOEI-BH training proqram is to provide per­

sonnel with information and skills they will need to carry out the pro­

gram successfully, any modifications that would facilitate meeting this
 

goal should be encouraged.
 

The content of thiv manual is presented in a brief, deicriptive style.
 

This style invites the individual trainer to develop her own personal
 

manner of presenting the information. 
At the same time, there , s suffi­

cient information presented in succinct form, for the trlrlar to be con­

fident that she will not overlook important fatots jr i,.e,,i,, in her
 

precantation.
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The ma iual is presented in five chapters:
 

Chapter 1 contains the information that is presented to the Animadoras
 

during their initial or pre-service training. This includes concrete
 

material concerning the program, its methodology and procedures, etc.,
 

as well 
as relevant general materials on such topics as child develop­

ment, nutrition and health.
 

Chapter 2 concerns the pre-service training of program adlministrators
 

and day-to-day supervisors. It covers accountability of personnel, pro­

blem identification and solving, supervision and child progress, imple­

mentation, and success.
 

Chapter 3 ,)rovides the trainer with suggestions for planning, preparing,
 

and carryinj out training workshops. The trainer is given an overview
 

of the training process and may use this chapter as a checklist to assure
 

that all pertinent steps are taken before and during a training workshop.
 

Chapter 4 presents a sample training packet. 
This packet demonstrates
 

how the information from Chapter 3 may be synthesized to assure a compre­

hensive training. The samples provided in this chapter may be used as 

they are, or may serve as departure points for the development of other
 

tools.
 

Chapter 5 The tralner's responsibility to the program is not 
finished 

owse the pre-service training workshop is completed. The trainer must
 

follw-up on the training that has been provided. (-'ha t .t ') provides 

informa:;on that enables the trainer to follow-tp on kat rr inrii nd pro­

vide valu.%ble feedback to program jw'rionnul thott ' i1 enable them to 
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utilize their strengths m.4 successes to overcome problems.
 

Themes in Chapter 1 to be presented to the Home Teachers may be divided
 

into two parts "How" and "Why". First, the basic elements of the
 

theme are covered in a practical, "how-to" fashion with stress on pro­

cedures, methodologies, etc. Theoretical or background information is
 

then provided.
 

This approach is taken to accommodate the variety of educational and
 

experiential levels of the training participants. In general, two
 

types of individuals are trained as Home Teachers: 
 those with primary
 

level education or wno have had little or no prior work experience, and
 

those with secondary level education or who have :iad 
some prior work
 

experience.
 

The individuals with primary level education are most frequently in­

volved in rural programs. 
They often have had little contact with an
 

educational setting. For many, Spanish is 
a second language. More­

over, they usually have poor reading and writing skills. For these
 

people, training is most beneficial if they are presented, at least
 

initially, with specific, concrete information that is essential to
 

their immediate effectiveness in the field 
- "how to" information.
 

The training is characterized by translation of material3 into the
 

participants' primary language, much repetition, and as many hands-on
 

participant exercises as 
can be provided. It is wise to de-emphasize
 

theoretical background information with there individuals. Such
 

material is better presented dLring Weekly In-Services or tini-Trainings,
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when the Animadora can relate this information to her field 6xerience.
 

On the other hand, 'hose Individuals with secondary level education
 
are most ofter involved in urban programs. 
They have had more educa­tional experience and speak Spanish as a primary language. 
Generally,

they have good reading, writin 
and information processing skills.
 
They are often interested in "Why": Why are things done in this way?
What is the basis of this procedure? 
These people benefit from under­standing relevant theoretical background materials and are apparently

more motivated if provided with this type of knowledge during the Pre-

Service Training.
 

With this in mind, the trainer is aided in preparing her training pre­sentation by the format of themes in Chapter 1. Presentations to both
types of training participants will include the "How-to" information,
 
the "Why" information will also be oresented during the Pre-Service
 
training of participants with secondary level education. 
 Of course,

there will always be participants with primary education who are 
in­terested in knowing more, or those with secondary education who are
confused by theoretical issues. 
The sensitive trainer will be able
to accommodate these individuals. Nonetheless, the division of the

themes will certainly facilitate the trainer's preparation.
 

As a further aid to the trainer, information in indicated as speL.fic

to the urban or rural context when appropriate. 
 In this way, the pro­grammatic or cultural differences that influence the programs can re­
ceive adequate attention during the Pre-service Training.
 



CHAPTER I
 

HOME TEACHER 

PRE-SERVICE TRAINING
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Home Teacher Pre-Service Training
 

A note to the trainer:
 

This chapter covers the content to be presented prior to field exper-ence.
 

The order of the themes is the suggested order of their presentation during
 

the pre-service training.
 

The author encourages the trainer to adapt the information, presentation
 

or order of the themes as she feels necessary. The trainer should keep
 

in mind her own personal training style, the training situation and the
 

needs of the participants while making any adaptations.
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21NEMt INTRODUCTION TO TRAINING 

PUr-Oose 
 For an effective training experience it is important that the
 
trainers and the participants develop a mutual rapport. 
This intro­

duction provides an opportunity for everyone to get to know each other.
 

It also offers the participants an active part in the training from the
 

very start.
 

Content
 

1. Personal Introduction
 

I.i. 
 Trainers introduce themselves, giving names and backgrounds
 

NOTE: 
 If the trainer shares both professional and personal
 

interests with the group, it is easisr for the p-5rticipant
 

to realize that the trainer is a person, just as she is.
 

This will help to build confidence on the part of the parti­

cipants.
 

1.2. Participants introduce themselvjs. 
Each participant gives
 

her name and shares her personal interests with the group.
 

NOTE: 
 To vary this introduction, have the participants
 

walk around and talk with each other for 10 minutes. They
 

should discuss such questions as the following:
 

-
 What is your favorite activity?
 

-
 Tell me about your best friend
 

-
 Tell me about your family
 

- What is your favorite time of the year?
 

After 10 minutes the participants return to their seats.
 

The trainer then asks the group to give information about
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one of the participants. This is done for each participant.
 

This exercise works well with all types of people, particu­

larly with individuals who have a primary level education.
 

They are often reluctant to talk about themselves, and find
 

it easier to provide information about a friend. The exer­

cise generates laughter and can help create a relaxing at­

mosphere.
 

2. Rules of the Training
 

2.1. 	 Explain the Schedules
 

2.2. 
Discuss attendance rules; tardiness. Attendance should be
 

taken 	both in the morning and after lunch break each day.
 

2.3. Explain that the training will be informal, that everyone
 

will actively participate in the sessions and that parti­

cipants should ask questions as they arise.
 

NOTE: Participants, particultrly those who have a primary
 

level education, will need to be encouraged throughout the
 

training to ask questions.
 

2.4. 	Encourage a positive attitude toward the training among the
 

participants.
 

-
 All are there to learn from one another
 

- The training allows enough time for each person to master
 

the information
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THEME: INITIAL EDUCATION
 

Purpose: To give the participants an understanding of the framework
 

upon which the program is built, it is important to present an over­

view of Initial Education: what it is and why it is important. This
 

theme also gives the participants an idea of the different types of
 

programs that are carried out by the Direcci6n General de Educaci6n
 

Inicial, and helps them to understand PRONOEI-BH within the layer
 

context.
 

Content
 

1. Initial Education - What is it?
 

I.I. The education of young children from birth through 5 years 

of age 

1.2. Intended to help the children develop (grow) during early 

life so that they will be more successful members of their 

communities later on 

1.3. Educating young children means educating their parents too 

2. Why Initial Education is Important
 

2.1. 	What the children learn during the first 5 years of life
 

will be important for the rest of their lives
 

- Walking, talking, solving problems, caring for them­

selves, cooperating with other children
 

NOTEt Use examples. Draw the information from the parti­

cipants by asking questions about the different skills and
 

abilitier children develop at different ages.
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2.2. 	 What children learn during the first 5 years serves as
 

a foundation for future learning
 

- As a member of their community
 

- In school
 

- As people capable of transforming their reality
 

3. 	Direcci6n General de Educaci6n Inicial(DIGEI)
 

3.1. 	 DIGEI is a unit of the Ministry of Education that is
 

respcnsible for the education of children from 0-5 years
 

of age
 

3.2. P-dsent the different types of programs operated by DIGEI
 

3.2.1. 	Cunas
 

- For children from 0-3 years of age
 

3.2.2. 	Centros de Educaci6n Inicial (Jardines)
 

- For children from 3-5 years of age
 

- Formal centers with schedules, fixed activities
 

3.2.3. 	 Programas No-Escolarizados de Educaci6n Inicial
 

- For children from 3-5 years of age
 

- Flexible; not subject to the regimen of the CEI
 

- Can be carried out in homes, parks, etc.
 

- Teachers are paraprofessionals who are supervised
 

by professional Master Teachers
 

4. 	Discussion - encourage discussion and questions by the participants
 

Sumnary - Review the importance of educating chi]dren at an early
 

age
 

- Explain that PRONOEI-Bi| is one of ths PRONOEI
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- For children from 3-5 years of age
 

- Teaching is carried out primarily in the home,
 

- Teachers are paraprofessionals supervised by pro­

fessional Master Teachers
 



THEME: PRONOEI-BH HISTORY
 

Purpose: To give the participants an understanding of how this
 

alternative approach to early education has been developed.
 

Content
 

1. 	Review of Information on PRONOEIs 

- For children 3-5 years of age 

- Flexible schedule 

- Paraprofessionals 

- Do not need formal classroom 

2. 	DIGEI Wanted Alternatives
 

- Low cost
 

- Easy to implement
 

- Parent involvement
 

- Produce positive developmental gains in participants
 

3. 	Selection of Portage Project
 

- Home-based
 

- Strong emphasis on Parent Involvement
 

4. 	Development of PRONOEI-BH
 

4.1. DIGEI with Portage 

- Developed curriculum 

- Planned program 

- Trained personnel 

4.2. INIDE with Portage 

- Developed evaluation plan 



5. Program Implementation - 1978
 

5.1. Urban - Lima 

- Two communities: Villa 6ehor de los Milagros 

- Each community: 

Quince de Enero 

1 Master Teacher 

5.2. Rural - Cuzco 

9 Home Teachers 

- Three communities: Banda Occidental 

Colcca 

- Total: 

Moccoraise 

2 Master Teachers 

12 Home Teachers 

6. Program Modification - 1979
 

- Curriculum Modifications
 

- Methodology Modifications
 

7. 	Program Expansion
 

- Location
 

- Training Teams
 

8. 	Sumary and Discussion 
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THEMEs MODEL OF PRONOE-Bh
 

Purpose: The progrda model identifies all of the major activities t1at
 

the program personnel are responsible for carrying out. 
This 	presen­

tation provides an overview to the training participants of the work
 

they will perform and also helps them to organize the information that
 

they will receive throughout the training.
 

Content
 

1. The PRONOEI-BH Model - Purpose
 

1.1. Demonstrates the process used by program personnel to deliver 

program services to children and families 

1.2. Is used throughout the training and thereafter to organize 

the responsibilities of the Home Teacher 

2. The PRONOEI-BH Model - Process
 

NOTEs 
 The first time the Model is explained, keep to major points
 

of each step. 
Too much detail will either confuse the participants
 

or lead to many questions that should not be answered at this time.
 

Assure the participants that the Model will be reviewed throughout
 

the course of the training.
 

Have the participants remove their Model handout from their packets
 

to follow along. Preparation of a 'arge poster of the Model before­

hand 	will facilitate the presentation.
 

2.1. 	Child Identification
 

- First step to be completed in setting up program
 

- Procogs for enrollment of children 3-5 years of age into
 

program
 



-
 One child per family is enrolled
 

- Can be identified by: community campaign
 

door-to-door canvass
 

local 	school
 

coriununity assembly 

- The organization of this work is the primary responsi­

bility of the Master Teacher. The Home Teacher aids
 

in carrying out the activities.
 

2.2. 	Evaluation
 

-
 Begins after the children are identified and assigned
 

to a 	 Home Teacher 

-
 Children are evaluated to determine what they already
 

know and can do, as well as what they still need to
 

learn
 

- Evaluation is done in the home with the child and the
 

parent; one child is evaluated at a time
 

- The evaluation is made by 
use of a "checklist" that
 

will be discussed later on 
in the training
 

2.3. 	 Curriculum Planning
 

-
 The results of the evaluation are used by the Home
 

Teacher to plan learning activities for the child
 

-
 Each 	week the Home Teacher will develop about 3 learn­

ing activities for each child with whom she works 

- During this step, the Home Teacher a preiresreo materials, 

such as puzzles, for use in te c'hincj the child 
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2.4. Home Teaching Process
 

Program is called PRONOEI-BH because most of the teach­

ing takes place in the home 

- Home Teacher vlsts each child in his/her home once 

each week for 1 hoursi 

- Home Teacher has a schedule that is followed each week 

- Parent is always present so that the Home Teacher works 

directly ith the parent as well 

- Home Teacher- arrives at the home fully prepared with 

the lcarning activities anc materials she has developed
 

2.4.1. 	 Teacher Presents New Activity and Records Baseline 

NOTE: For the first presentation of the Model, it 

Is a gcod idea to skip over "Teacheir Obtains Post­

baseline" to avoid confusion. In future review of
 

the Model, present each step as it occurs.
 

- The first task the Home Teacher must complete
 

during the home visit is that of presenting the 

learning activities to the child and paient 

- The Home Teacher does this to see how well the 

child can already pe form the activity 

- This 	presentation also serves as a demonstra­

tion to the parent, who is watching 

2;4,2, Parent Models the New Activity 

- Once the Home Teacher p-esents the activity, 

No 
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the parent tries it with the child
 

- Parent uses th3 same presentation used by the
 

Home Teacher
 

- Home Teacher provides the parent with feedback,
 

reinforcing positive aspects of the demonstration
 

and making suggestions for improvement of weak
 

areas
 

2.4.3. 	 This presentation-demonstration process is repeated
 

with each of the 3 learning activities prepared
 

2.4.4. 	Parent and Teacher Review the Activity
 

- Before leaving the home, the Home Teacher and the
 

parent review the activities that the parent will
 

work on during the week: what will be done, how
 

often they will work on the activity, what materials
 

will be used, etc.
 

2.4.5. 	Permanent Activities
 

- Throughout the visit, usually at the beginning and 

end, the Home Teacher and the child will work on 

Permanent Activities, such as washing hands or 

drawing 	pictures
 

2.4.6. 	Teacher Obtains Post-Baseline 

- The first task the Home Teacher aill perform when 

she returns the following week is to review the
 

activities from the previous week to see if the
 

child has learned them
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NOTE: While presenting the Home Teaching Process 

use as many concrete examples as possible to 

clarify the steps that are fo.llowed 

2.5. Parent Works with Child During the Week 

- Throughout the week, the parent works on the activities 

that the Home Teacher presented during the Home Visit 

2.6. Reporting 

- Once each week all of the Home Teachers meet with their 

Master Teacher to discuss how the week has gone, to share 

the problems and successes that they have encountered, 

and to continue with their training 

3. Summary and Discussions
 

3.1. 	Review the process that is completed on a weekly basis
 

making the sequence of activities clear
 

3.2. 	Ask for questions
 

3.3. 	 Reiterate that the Model will be discussed in depth through­

out the training
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THEMEt RATIONALE FOR PARENT INVOLVEMENT AND HOME-BASED PROGRAMMING 

Purpose: PRONOEI-BH is a home-based educational program in which the 

parent serves as primary educator of the child. It is important that 

the participants une:erstand the value of using the parent as educator 

of his/her own clald in the home environment. This theme will help 

the participant understand her responsibilities toward the parent. 

Content
 

1. Rationale for Parent Involvement
 

1.1. 	 Parents are their child's first and potentially best teacher
 

1.2. 	 Parents care about their children and want them to attain
 

their maximum potential, no matter how great or limited that
 

potential may be
 

1.3. 	 Parents know their child better than others do and can serve
 

as a vital resource to the child's educational program
 

1.4. 	 Parent involvement can increase the rate of learning
 

1.5. 	Skills parents acquire through program participation benefit
 

not only the target child, but siblings as well
 

1.6. 	Parent involvement helps to assure that what the child learns
 

in the program will be maintained iCor a longer period of time
 

1.7. 	 Parents, if knowledgeable about the program that their child
 

is receiving, can be the best advocates for program continua­

tion and extension
 

1.8. 	 Involving parents can help meet the deficit of teachers needed
 

to serve preschool children
 

NOTE: Clarify each point with examples.
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2. 	Rationale for Home-Based
 

2.1. 	 Learning is occurring in the natural environment; thus
 

the problem of transfer of learning is eliminated
 

2.2. 	 It permits direct ani constant access to the child's
 

skills and abilities as they occur spontaneously
 

2.3. 	 More opportunity is available for full family participation
 

in the program
 

2.4. 	 The Home Teacher teaches on a one-to-one basis and is
 

thus able to teach to the specific needs of the child
 

2.5. 	 It is not necessary to arrange for a center or classroom
 

NOTE: Relate this information on Home-based to the infor­

mation presented on the PRONOEI-BH Model.
 

3. 	Summary and Discussion
 

- Have participants swmnarize why it is important to work with
 

parents
 

- Have participants give several reasons for working in the
 

home
 

NOTE: This information can be detailed for training of secondary
 

level participants. A brief description of this information is
 

sufficient for training of primary level participants. In both
 

cases the information should be reviewed and reinforced through­

out the year during Weekly In-Service.
 

The major thrust during presentation should be on the program's
 

emphasis on parent involvement.
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Additional Information for Advanced Participants
 

1. Parent Involvement has been supported by research
 

1.1. 	Systematic parent involvement in conjunction with a school
 

program will almost double the rate of acquisition of a
 

particular skill. Fredricks, Baldwin, Grove, 1974.
 

1.2. 	 Evidence indicates that the family is the most effective
 

and economical system for fostering and sustaining the devel­

opment of the child. The evidence indicates further that
 

active partici­the involvement of the child's family as 


pants is critical to the success of any intervention pro­

gram. Without such family involvement, any effects of
 

intervention, at least in the cognitive sphere, appear to
 

erode fairly rapidly once the program ends. Bronfenbrenner,
 

1973.
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HEMES CHILD IDENTIFICATION AND SELECTION
 

purpose: This presentation will give both the Master Teacher
 

and the Home Teacher the information they will need to enroll child­

ren in the proqram.
 

Content
 

1. 	Child Identification - When?
 

- First activity to be completed to begin the program
 

- First step in PRONOEI-B}! Model
 

2. 	What is Child Identification?
 

- Activities that are carried out to locate all of the children
 

in the community between the ages of 3 - 5.
 

- These children are then enrolled and assigned a Home Teacher.
 

3. 	What Kind of Activities?
 

3.1. Community assembly
 

3.1.1. 	 Discuss with community leaders
 

3.1.2. 	Arrange to pruisent program to community
 

- Introduce Home Teachers
 

- Explain purpose and importance of program
 

-
Explain who can participate
 

- Explain parent role
 

- Explain Home-Based
 

3.1.3. 	 Enroll children
 

3.2. Door-to-door campaign
 

3.2.1. 	 Discuss with community leaders
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3.2.2. 	Explain campaign at community assembly
 

3.2.3. 	 Go door-to-door
 

- Identify yourself
 

- Give community president name and approval
 

- Explain program briefly
 

- Ask if there is a 3 - 5 year old in the home
 

- Enroll (only one child per family)
 

- Ask about 3 - 5 year olds in the neighborhood
 

3.3. 	Poster campaign
 

3.3.1. 	 Discuss with community leaders
 

3.3.2. 	Prepare posters
 

- Short messages
 

- Explain basics of program
 

- Include drawing
 

- State 	date, time and location for enrollment
 

3.3.3. 
Locate posters in busy areas around the community
 

3.3.4. 	 Enroll children
 

3.4. 	Enroll children through the local school
 

3.4.1. 	 Discuss with community leaders and school director
 

3.4.2. 
 Enroll children for PRONOEI-Bi 
at same time child­

ren are enrolled for school programs
 

3.5. 	Combine activities 

Notes Divide participants Into group ,. one group to make 

poster; 	one group to prepare prveentation of program for a 

community assni)] y; one group to Jprepaze door-to-door cam­

paign presentation. 
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4. 	Child Selection - What is it?
 

- Dividing enrolled children among Home Teachers
 

5. 	Child Selection - How?
 

5.1. Once all children are enrolled the Master Teacher assigns
 

children to Home Teacher
 

- Maximum one child per family
 

- Ten to fifteen families per Home Teacher
 

5.2. Assignment can be made on basis of:
 

5.2.1. 	Children's ages 

- Home Teacher works with similarly aged children 

5.2.2. 	 Location of homes
 

-	 Home Teacher works with ch-ldren who live near
 

one another
 

5.2.3. 	Avoid assigning relatives or close friends
 

- Difficult to maintain professionalism
 

6. 	Su nary and Discussion
 

- Master Teacher responsible for organizing and coordinating
 

campaign
 

- Home Teacher responsible for helping to carry out activities
 

- Master Teacher chooses campaign strategy according to community
 

- Master Teacher makes child assignments
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THEME: ENTRANCE EVALUATION
 

Purpose: This presentation serves as an orientation to the PRONOEI-BH
 

Curriculum, its components and its use as an assessment tool. 
 It will
 

also explain the process used to evaluate a child's abilities.
 

Content
 

1. The 	Estructura Curricular Bgsica de Educaci6n Inicial para el
 

PRONOEI-Bl
 

1.1. What is a curriculum?
 

1.2. Three components of the PRONOEI-BH Curriculum
 

1.2.1. 	 Estructura Curricular B'sica
 

- General objectives
 

- Specific objectives
 

- Sub-objectives
 

- Relationship among objectives
 

1.2.2. 	Lista de Objetivos
 

- Relationship to Estructura Curricular Bslica
 

- Permanent objectives
 

- Parent objectives
 

- Organization and functions
 

Note: Have participants choose an objective from the
 

Lista de Objetivos, then find it in the ECB. 
 ')o this
 

until everyone can use the two documents in this way.
 

1.2.3. 	Fichero de Activtdadv,, 

- Relationship to the Iintn do Objetivon 

- Organization and function 
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Note: Have participants choose an objective from
 

the Lista de Objetivos, then find it in the Fichero
 

de Actividades.
 

1.3. 	Developmental areas
 

Note: 
 This should be basic and simple information. Devel­

opmental areas are discussed again in Child Development.
 

1.3.1. 	Area Biopsicomotor
 

- Health, prevention and protection
 

-
 Normal organic growth and development
 

-
 Fine and Gross motor development
 

1.3.2. 	Area Intelectual
 

- Cognition
 

- Intelligence
 

- Language
 

1.3.3. 	Area Socio-Emocional
 

- Personality
 

- Self-Help
 

- Socialization
 

- Emotional development
 

Note: 
 Go through each of the 3 documents to find the
 

different developmental areas. 
 Read some of the objec­

tives from each area, and discuss why the objective is
 

located 	 in that developmental area. 

2. fag 	of the Lista de Objotivos to evaluate the child 
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2.1. 	Refer to PRONOEI-BH Model
 

- Remind participants that children have already been en­

rolled and assigned
 

-	 Emphasize that now the child's skills and abilities must
 

be evaluated
 

2.2. 	Why evaluate a child's skills? 

- To determine what he can already do 

- To determine what he still needs to learn 

- Not a test; no right or wrong answers 

2.3. 	 Process of the Entrance Evaluation
 

2.3.1. 	Go to child's home
 

- Explain what will be done and why to parents
 

- Explain that parent needs to be present to help
 

2.3.2. 	Establish starting point for evaluation 

- One year prior to child's actual age; if child 

is four, start with objectives from age 3 

Notes Practice this procedure. Do not move on until
 

all participants are able to find the starting point.
 

2.3.3. 	Begin in developmental area Biopsicomotor
 

2.3.4. 	Continue evaluating each objective until child cannot
 

do 10 objectives in a row
 

2.3.5. 	Go to next developmental area
 

- Use same piocess in each arni 

- Conitinue through till 3 aeas 

2.3.6. 
May need 	2 or more visits to complete the evaluation
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2.4 Procedure for evaluating each objective
 

2.4.1. 	Ask the child to perform the skill
 

-
 Provide child with appropriate materials
 

-
 Give the child several opportunities to try
 

2.4.2. Discuss the objective with the parent and ask whether
 

or not 	the child does it
 

-
 Child must be able to do it consistently
 

-
 Use this procedure only when it is impossible to
 

obberve the child
 

2,5. 
Now to 	record in the Lista de Objetivos
 

2.5.1. 
Use only the column marked "Evaluacion de Entrada"
 

2.5.2. 
If the child cannot perform the skill, or if he/she 

cannot do it consistently, mark "NO" in the corre­

sponding box. If he can, mark "X" in the corresponding box*
 

2.6. Points to Remember 

2.6.1. 
 Do not 	evaluate the Objetivos Permanentes or Objetivos
 

para Padres de Familia during the Entrarce Evaluation
 

2.6.2. 	 Involve the parent as much as possible
 

2.6.3. 	Have the child perform every time it is possible
 

2.6.4. 	This is not a test ­ if you are unsure as to whether 

or not the child can perform a skill, mark "NO" , this 

will save both you and the child problems and frubtra­

tion
 

2.6.5. Provide appropriate materials or use appropriate ob­

jects found in the home 



25
 

2.6.6. 	Make this fun for the childi make up games
 

2.6.7. 	Be positive to both parent and child
 

2.6.8. 	Stress what the child can already do, how much he/she
 

has already learned
 

2.6. 9. Home Teacher should be fully familiar with the Check­

list items before going to homes
 

3. Suggested Activities
 

3.1. 	 Trainers' Demonstration - with child or with participants
 

- Explanation to parent
 

- Introduction to child
 

- Establishment of starting point
 

- Evaluation of one area of development
 

3.2. Supervised practice with children 

3.3. Participant Role Play 

- Each participant plays a part: Home Teacher, Parent or 

Child 

- Each 	participant completes one developmental area, then
 

switches role
 

NOTE: Facilitate familiarity with Checklist items by read­

ing them and interpreting their meanings throughout the
 

training.
 

NOTE: The ability to perform the Entrance Evaluation is 

essential to program success. Practice until all partici­

pants are competent. 
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THEME: CURRICULUM PLANNING 

Purposes To train the participants in using te results of the Entrance
 

Evaluation to select objectives to work on with the child, in choosing
 

activities to present in the home; and in using the Activity Card File
 

for presenting and evaluating child progress.
 

Content
 

1. 	Review of Entrance Evaluation 

- Why Evaluate? 

- What do we learn from evaluation of the child's skills? 

2. 	What is Curriculum Planning?
 

2.1. 	Relate this step to the PRONOEI-B11 Model
 

2.2. 	Curriculum Planning is the process of targetino -k.lls the
 

child still needs to learn and planning how to - rih the 

child these skills 

3. 	Curriculum Planning Process - Selecting Ob3ectives
 

3.1. 	 Go through Checklist in each developmental area 

3.2. 	 Select first objective in each areA that the child could 

not meet during the Entrance Evw'i]uation 

3.3. 	These 3 objectives are those that will be taught during the 

next 	Home Visit
 

3.4. 	Select Perm-inent objective to, be worked on 

4. 	 Curriculum l'lanrnil ,r ,o ,.-. - ,I,,t.piat ion of Activity 

4.1. 	 Brief review of th,, Ficht-ro de Acti V.'ideuhi 



27
 

- Purpose
 

- Content
 

4.2. 	Find the Activity Card that corresponds to one of the ob­

jectives that will be taught
 

4.3. 	Study card so that 7ou are completely familiar with it Pnd
 

able to implement it in the home
 

-	 You should not "read" card in the home...you may use it
 

as a guide
 

4.4. 	Gather the materials you will need to implement the activity
 

4.5. 	Follow this procedure with each objective
 

NOTE: Demonstrate this procedure, having participants follow
 

along with their documents
 

5. Curriculum Planning - Use of the Activity Card
 

5.1. 	Analysis of the parts of the Activity Card
 

5.1.1. Age - not rigid, serves as general guideline
 

5.1.2. Objective: same as in Lista de Objetivos
 

5.1.3. Number: from ECB
 

5.1.4. Materials
 

- When necessary
 

- Use items found in home
 

- Basic materials supplied by program
 

- Construct matcrials
 

NOTE: State that materials will be discussed in detail
 

later 	on in the workshop.
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5.1.5. 	Evaluation
 

- Once you bring the activity into the home, you 

must first evaluate to see if child can already 

perform the skill (Child may have learned skill 

on 	his/her own since the Entrance Evaluation)
 

5.1.6. 	Developing the Activity
 

- Motivation: generating child's interest in the
 

activity
 

- Presentation: specific instruction on how to teach
 

the activity
 

- Reinforcement: what to do when the child success­

full' performs the skill
 

-	 Aid: what to do if the child has difficulty per­

formLing the skill
 

5.1.7. 	 Parent demonstrates the activity - how to have parent 

repeat the activity presentation in the presence of the
 

Home Teacher
 

5.1.8. 	 Suggestiors - suggestiens that the Home Teacher should
 

make to the parent regarding working on the activities
 

Liring the week
 

NOTE: Read through several Activity Cards to familiarize
 

the 	participants with their format and content.
 

6. Summary and Discussion
 

- Review briefly the Curriculum Planning procetiure
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7. Suggested Activities
 

7.1. Have the participants use the Checklists that were employed 

during the Entrance Evaluation to select objectives from 

each developmental area 

7.2. Have the participants locate the Activity Cards they would 

use to teach the objectives they selected. Then, have them 

role-play the teaching of the activity in groups of three. 

7.3. Have participants read an Activity Card, then have one 

volunteer to summarize it for the group 

Additional Information for Advanced Participants
 

1, 	Curriculum Planning - Selecting Objectives
 

In addition to sequence, objectives can be selected according to
 

the following criteria:
 

1.1. 	 Those that are prerequisites to the greatest number of
 

additional skills
 

1.2. 	Those the child can almost perform, but still needs practice
 

1.3. 	Those that will be most functional to the child
 

2. 	Curriculum Planning: Use of Activity Cards
 

- Once a Home Teacher acquires experience teaching children she
 

may want to vary hIar activity from that presented in the card
 

file
 

-	 Teacher may vary materials by p~anning ahead to use those that
 

she knows are available in the home or by making others
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- Toacher may vary Motivation, Presentat on, Reinforcement and Aid
 

by taking into account the learning style of the specific child
 

that will receive the teaching
 

NOTE: Have participants suggest modifications for an Activity Card.
 

Modification should be consistent with the format of the Activity
 

Card.
 

-Home Teacher should write down her activity modifications for future
 

group sharing.
 



THEMEi 	 TEACHING AIDS
 

Purpose: This presentation will provide the participants with specific
 

information on some techniques they can use to facilitate the Home
 

Teaching Process.
 

Content
 

1. 	Introduction to Teaching Aids
 

- Activity Cards provide much information necessary for teaching
 

- There are some useful additional techniques: Reinforcement,
 

Modeling, Physical Aid, Visual Aid, Verbal Aid
 

2. 	Reinforcement
 

2.1. 	Definition - giving the child something he likes after a
 

behavior occurs. When a behavior is followed by a reinforcer,
 

the behavior is strengthened, and therefore is more likely to
 

occur again in the future.
 

2.2. 	 Reinforcers used in PRONOEI-BH
 

2.2.1. 	Social Reinforcers
 

- Words of praise
 

-	 Smiling
 

-	 Giving attention
 

2.2.2. 	Knowledge of Correct Results 

- "What a good circle" 

- "That's right, that's the green one" 

2.3. Rules for using Reinforcement
 



32 

Reinforce the child's correct responses: "That's
-


right, that's the green one" when the child points
 

to green on request
 

Do not reinforce wrong 	responses: "Good," when
-


the child points to blue, when you have asked where
 

the green one was
 

- Always reinforce immediately...delaying a reinforcer
 

defeats its purpose
 

- Reinforce frequently, especially when the child is
 

just learring a new skill
 

- Vary the reinforcer...saying "Good" each time the
 

child is correct loses its effectiveness after a
 

while
 

NOTE: Discuss how we use reinforcers in our daily life.
 

3. 	Modeling
 

when we show someone how to do something, we are
3.1. Definition: 


modeling
 

Types of Modeling used in PRONOEX-BH
3.2. 


3.2.1. 	Paired with a verbal instruction to clarify a task.
 

If the child does not understand the instruction, we
 

may show him what we mean.
 

As an aid to help the child if he' has had difficulty.
3.2.2. 


If the child han been unnuuccensful, avoid frustrating 

him by showinq how. 
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3.2.3. Reinforcing one child who models the correct response
 

can prompt another to make the same response. If one
 

child correctly points to blue, reinforce him, then
 

ask another child where the blue object is.
 

3.3 
 Rules 	for using Modeling
 

-
 Always give the child an opportunity to try on his
 

own before helping him with modeling
 

-
 When 	using modeling paired with verbal instruction,
 

say the word at the same time you model
 

-
 Make sure the child is watching you
 

4. Physical Aid
 

4.1. Definthiont physically guiding a part of the child's body to
 

help 	him perform a skill
 

4.2. 	Types of Physical Aid used in PRONOEI-BH
 

4.2.1. Holding the child's hand while he hops, to help him
 

keep 	his balance
 

4.2.2. Providing a support to the child ­ holding onto a chair
 

while he jumps in place
 

4.3. 	Rules for using Physical Aid
 

-
 Do not use Physical Aid for Intellectual Objectives
 

-
 Give 	only the minimal amount of aid that the child requires
 

-
 Phase 	out the aid as quickly as possible
 

5. Verbal Aid
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5.1. 	 Definition: providing spoken directions or hints to the
 

child as he performs the activity
 

5.2. 	Types of Verbal Aid used in PRONOEI-BH
 

5.2.1. 	When the child can almost complete the activity him­

self, saying "rrrr...." to cue the child that the
 

color is red
 

5.2.2. 	 Reminding the child of the steps of the activity he
 

is working on or giving hints as the child ties his
 

shoe
 

5.3. 	Rules for using Verbal Aid
 

- When giving instructions, limit the complexity
 

-
 Give the child only the amount he needs to complete the
 

activity
 

6. Visual Aid
 

6.1. 	 Definition: providing the child with something that will
 

help him complete the activity
 

6.2. 	Types of Visual Aid used in PRONOEI-BH
 

6.2.1. 	Providing a circle when the child is attempting to
 

draw a circle
 

6.2.2. 	Gestures, such as pointing to an object the child has
 

forgotten
 

6.2.3. 	Using pictures to help the child retell a story
 

6.2.4. 	Having the child complete partially drawn shapes
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6.3. 	Rules for using Visual Aid
 

-
 Use only as much visual aid as the child requires
 

- Phase out the visual aid as quickly as possible
 

7. 	Swimary and Discussion
 

- Review types of Teaching Aids
 

- Stress giving the child an opportunity to try on his own
 

before giving any aid
 

- Remember to provide enough aid for the child to succeed without
 

frustration
 

8. 	Activity Suggestions
 

8.1. Have participants cite uses of the different kinds of aid 

8.2. 

used in daily life 

Read "Aid" portion of Activity Cards; have the participants 

suggest alternative aids that might be appropriate to the 

8.3. 

activity 

Have participants select objectives from Checklist, naming 

and describing the kinds of aid that could be used to teach 

the skills 
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CHILD DEVELOPMENT
 

Purpose: Through this presentation the participants will gain all under­

standing of the process of child development and the factors that influence
 

it. The integral approach to developme~nt will be explored. The discussion
 

will then turn to the component developmental areas and the major milestones
 

of each area. Finally, information will be provided regarding individual
 

differences in development and devclopmental factors to consider during
 

Curriculum Planning.
 

Content
 

1. 	What is Child Development?
 

Child development is the process by which an individual grows and
 

matures both in body and mind. It is a continuous process. That is,
 

from the moment of conception throughout the individual's childhood, he
 

continues to develop. Child development is also a cumulative process:
 

what a child learns in early life affects subsequent ]earning.
 

2. 	What are the factors that influence development?
 

2.1. Development is what occurs when the child internal processes 

interact with environmental factors. For example, an infant 

grows as he eats and his body matures. Meanwhile, hv is 

stimulated as the members of his family talk with him. The 

physical growth, due to the internal Jroce'.r. of aginj, together 

with the environmental factor,, of illiutr it j aid !t imuintion set 

the occasion for the child to learn how to talk. 

2.2. There are, therefore, certain fact-ors that affect development: 
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2.2.1. 	Aging - the physical process that occurs over time
 

2.2.2. 	Genetic factors - color of eyes, hair; heights
 

intellectual capacity
 

2.2.3. 	 Health - the child must be in good physical health ­

free of illness, disease, infection - in order for 

the child to develop 

2.2.4. 	 Nutrition - the child must have an adequate and
 

balanced diet
 

2.2.5. 	Opportunities for exercise and rest - every child
 

needs both, and in appropriate balance
 

2.2.6. 	A physical environment that is safe and free from
 

physical or health dangers
 

2.2.7. 	 Stimulation from the physical environment - materials
 

to explore and interact with, opportunities to explore
 

his surroundings
 

2.2.8. 	Interactions with other people - to talk with, observe,
 

share with, play with, etc.
 

NOtes 	 Each of these factors should be discussed with the
 

participants using examples they can relate to. Move
 

through these factors clowly as they will be Impor­

tant later during the prvevintation.
 

2.3. 	Of all of these factors, there are only two that cannot be 

manipulated: age and qenetlc facto .. Citheiwbie, the rest 

of these factors can be manipulated to positively effect the 

childs development. By optimizing each of these factors, the 

child's 	opportunity for learning is enhanced.
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3. What is learning? 

3.1. Learning is what occurs when an individual interacts with his 

environment - objects, situations, people - and this experience 

results in a chcaige iii the child's behavior. For example, a 

child learns to eat using a spoon by first interacting with the 

object: he holds it, manipulates it, and plays with it. Then 

by observing othar people using spoons, he sees that it is used 

for scooping food. Ile continues to manipulate the spoon, trying 

now to scoop with it. Finally, he learns throuqh situations 

that the spoon is used to scoop food durin, ocal time. lie now, 

through continued experience and practice has Jearned to hold, 

scoop, bring food to his mouth with the spoon, and has learned 

when it is appropriate to do this. 

3.2. Learning is active. That is, a child learns best by doing, 

through active observation, exploration, manipulation and 

feedback. 

3.3. Learning is facilitated through the use of the child's 5 senses: 

sight, touch, hearing, taste and smell. The more senses a 

child can employ in any given learning situation, the more 

effective the experience. 

3.4. Children learn from the concrete to the abstract. A child 

will first learn about concepts or relationnhips through his 

body, then with concrete ob)ect. s and finally tlhrough abstract 

representation of objects. For example, the child will learn 
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about 	positioning by first using his body (stand on, sit under,
 

stand beside the chair). Oncethe child understands thip rela­

tionship in terms of himself, he goes on to learn about position
 

of concrete in relationship to another concrete object (the toy
 

is on, the toy is under, the toy is beside the chair). Finally,
 

when the child understands the relationship among objects he
 

is ready to learn using abstract representation, for example:
 

pictures or drawings (a picture of a toy on 
a chair, a picture
 

of a toy under a chair, a picture of a toy beside a chair).
 

Note: So that the participants fully understand this point, it
 

will 	be necessary to present several examples. Try to
 

have 	the participants add more information with each
 

example.
 

M.5. 	 Children learn from the simple to the complex.
 

A child first learns to walk - then to run
 

A child first learns to draw a line - then a cross 
- then a
 

circle - then a square
 

A child first learns words - then learns sentences
 

4. 	The Integral Approach to Child Development
 

4., 
 As already stated, child de vlopment Involves the development 

of the whole child, his body as well as his mind. 

4.2. What are the activities tviat a normal child engages in 

4.2.1. Effect ive'ly ufles hini body, to move about and to 

manipulate objects 

4.2.2. Solves problems
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4.2.3. 	Cmunicates
 

4.2.4. 	 Socializes with other people
 

4.3. 	Frequently, the child engages in more than one of these 

activities at one time. For example, the child may move pieces 

of a puzzle atround with his fingers (using his body) to see how 

the piece fits in (solves problem). 

4.4. 	 We can see therefore,that the child must develop abilities and 

skills in all of these activities. This is what is meant by 

integral development: working toward developing the whole child. 

5. The 	Developmental Areas
 

5.1. 	 To nelp understdnd the different types of activities a child needs 

to learn on his way to an integral development, we can categorize 

his development in 3 major parts, or developmental areas: 

Developmental Area Biopsicomotor 

Developmental Area Intelectual 

Developmental Area Socio-1noc ional 

5.2. 	 Developmental Area Biopsicomotor. This developmental area is 

concerned with the develoment of the childs body and how he 

uses it. Several dip~ectr, ate taken in o contid(eration 

5.2.1. Health - the physical care of the child's body, 

vaccinations, medical visits, hygiiene, etc.
 

5.2.2. 	 Nutrition - assuring an adequate diet for the child 

5.2.3. 	 Motor - Gro-ss: involves the coordinated movements of 

the large muncles of the bodyl nrms, leg-, trunk 

Fine: involves the coordinated moveoeits of the small 

muscles of the bodyl fingers, hands 
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5.2.4. Examples of Motor Abilities - Gross: sitting; crawling#
 

walking; running; throwing a ball; catching a balli etc.
 

Fine: stacking objectsi picking up and holding a pencill
 

putting a puzzle piece in pla,e; etc.
 

5.2.5. Importance of Motor Abilities 
-

Motor abilities are often necessary for the child to
 

express his ability in other developmental areas. Pov
 

example: 
 to know if the child knows which of 2 objects
 

is red (a cognitiva skill), the child must point to the
 

red object (the motor skill).
 

Many motor activities are essential prerequisites to
 

intellectual skills. A child learns about the world by
 

exploring it, by manipulating it. To be able to explore
 

and manipulate the world,the child must have the gross
 

motor ability to move about in it and the fine motor
 

ability to interact the objects.
 

The more able the child is to move about freely and to
 

interact with objects and people the more opportunities
 

for learning the child will experience.
 

Note: As the participants are already familiar with the
 

ECB, it would be helpful for them to review this
 

developmental area, locating objectives that
 

correspond to each aspect considered in the area.
 

Detail why thene objectives are considered in
 

Developmontal Area Biopsicomotor.
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5.3. Develoymental Area Intelectual. This devb"h6jental area is
 

concerned with the development of language and cognitive
 

abilities.
 

5.3.1. 	Language - the development of language is considered in
 

two parts: receptive language - or the childs ability to
 

understand what people say to him, words, phrases, etc.
 

expressive language - or the childs ability
 

to communicate with other people through
 

language.
 

5.3.2. 	Cognition - cognition can also be called thinking. It is
 

concerned with the ch3$ds ability to remember by being
 

able to stole infurmetion for later recall; to see or
 

hear differences; to determine relationships between
 

ideas and uvjects; and to use thle relationships together
 

with his merory and ability to Identify similarities and
 

differences tc solve problems.
 

5.3.3. 	 The Process of Language Development - language begins with
 

the child passively listening and observing other people
 

*s they speak to one another, sing, ttc.
 

At the samie time, the child cries to express discomfort:
 

hunger or being uncomfortable. The mother responds to
 

this crying, and the child begins to understand that his
 

crying In a form of communication.
 

The child begins to make sounds and babbles. lie exper­

iments with these sounds and imitates sounds he hears in
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his onvirorant. This babbling ad experibmnting 

eventually result in the appearance of words.
 

Once the child has a vocabulary of many single words,
 

he begins to combine these words to form nimple
 

sentences, then complex sentences until finally his
 

speech resembles that of an adult.
 

The Process of Cognitive Development
5.3.4. 


Relying initially on his motor abilities such as grasping,
 

kicking, and pushing, the child begins to interact with
 

objects in his environment.
 

The very young child has a short attention span and very
 

short memory: once an object is removed from the childs
 

sight, it is out of his mind. The child is not aware
 

that objects are permanent.
 

With more experience, the child begins to understand that
 

objects continue to exist, whether or not he can see them.
 

The child ilso begins to learn about cause and effect
 

relationships. fie learns about the relationships of objects
 

in space. lie begins to see that he plays an active and
 

important part in his environment: he can move objects
 

about, etc.
 

By the time the child is 2 years old, language begins to
 

play an important part in hin cognitive development. He
 

begins to shift flom concrete to abstract operations. He
 

can now pretend and play. lie may make believe that a
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rock is a car, while before this a rock could only be a
 

rock for him.
 

The child now begins to combine the results from his prior
 

experience to predict outcomes and to solve problems.
 

5.3.5. 	The Importance of Language and Cognitive Development -

Developing language is one of the greatest accomplishments 

of early childhood. The child starts out with no under­

standing of language whatsoever, and over a period of 6 

short years develops language abilities that approach 

those of the adult. 

Language is particularly important to the child because it 

largely determines how effective the child will be in his 

interpersonal relationships, and in formal education. 

Language is critical to cognitive development and to the 

child acquiring an understanding of the complex world in 

which he lives. 

Cognition is a major component c, the child's development. 

It helps him form understanding of the relationships and 

and rules that exist in his world. 

Early cognitive develop'ment largely determines the success 

the child will vxperence In school. 

Notes The participants should review the Lista do Objetivos,. 

Area Intelectual to Identify objectives that are 

language skilln and objectives that are cognitive 

skills. Diphanize with them the close relationship 

between 	language and cognitive skills.
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5.4. DeveloP*ental Area Socio - Emocional - This developmental area 

is conceocned with the childA emotional and interpersonal
 

growth.
 

5.4.1. Socialization 
- Socialization focuses on the skills
 

needed to enable the child to live and interact with
 

other people. 
For the young child, these skills are
 

related to the way the child works, plays and cooperates
 

with his family members, peers and adults. 
 It is also
 

concerned with the way the child integrates himself
 

within groups of other people.
 

5.4.2. 
 Emotional Development 
- Lnotional development is
 

concerned primarily with the child's 
self-concept, his
 

ability to care for himself, and his role as an indi­

vidual within the context of his family and community. 

5.4.3. Examplesof Socialization Abilities 

Socialization: participating in family activities; 

sharing toys and materials with others; dancing; singing, 

etc.
 

Emotional: asfiuninq ro,.ponsibilities; demonst rating 

initiative; d(vionstrati ,q awareness of other people's 

emotional s;tates (a ger, happiness, fear). 

5.4.4. The lmPortarce of ocial - I otlonal I)evelopment 

Social - lrotiorinal nkilln Involve thone skills that 

involve th, child's living and interacting with other 

people. Thea abilitles affect the childle development 

in the other areas of developmonti playing ball with
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other children provides opportunities for-motor and 

intellectual development, as well as for social - emotional 

growth. 

Although many scial skills, such as smiling, following 

directions anc, cooperating in groups are common to most 

cultures and value systems, some socialization skills
 

are specific to a particular family or community.
 

These variations are very important and the teacher
 

must be sure that the socialization skills she works on
 

with the child are appropriate for that child's
 

context. This will help the child in his interaction
 

with his peers and other community members.
 



------------------------------------------------------------
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6. Major Milestones - Milestones are important skills and abilities
 

the child learns as he develops. There are milestones in each
 

area of development.
 

6.1. 	 Area Biopicomator - Major Milestones
 

Gross Motor 
 Fine Motor
 

Age 0-1 - Sits - Reaches for object; puts
 

- Crawls 	 in mouth 

- Stands - Picks up with thumb and one 

- Walks with help finger 

- Transfers object from one 
- Rolls a ball
 

hand to another
 

1-2 - Walks alone - Stacks 3 blocks 

- Walks backward 
 - Places pegs in pegboard
 

- Picks object up - Turns pages of a book one at
 

from floor with- a time
 

out falling
 
- Scribbles 

- Walks up and down 
- Turns knobs 

stairs with help
 
- Throws small ball
 

- Moves to mnPu;ic 

2-3 - Runs forward - Strings large beads 

- Jumps in place on - Snips with sc1ssors 

two feet - Holds crayon with thumb and 

- Stands on one finger
 

foot with
 
- Uses one hand selectively
 

help
 
- Imitates circular, vertical
 

- Walks on, tiptoe 
and horizontal 
strokes
 

- Kicks ball with
 

di rect ion
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Age 3-4 - Walks on a line Builds tower of 9 blocks 

- Runs around - Copies circle 

obstacles - Imitates cross 

- Hops on one foot - Uses simple tools 

- Jumps over low 

objects 

- Throws ball over­

hand
 

- Catches ball
 

4-5 	- Jumps forward 10 
 - Cuts on a line with 

timee without scissors
 

falling 
 - Copies 	cross 

- Walks up and down - Copies square 

stairs, alternating 

feet, without help 

- Turns somersaults
 

Self-Care
 

Age 0-1 	 - Feeds self cookie 

- Holds cup with 2 hands 

- Holds cup out arms and legs during dressing
 

1-2 	 - Uses spoon, spills
 

- Drinks from cup using one hand
 

- Takas off socks, shoes, pants, sweater
 

- Indicates need to go to toilet
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2-3 - Uses spoon, little spilling 

- - Takes off coat 

- Puts coat on with help
 

- Washes and dries hands with help
 

3-4 	- Pours from small pitcher with help
 

- Buttons and unbuttons large buttons
 

- Washes hands without help
 

- Goes to toilet without help
 

4-5 	- Cuts easy foods with knife
 

- Laces shoes
 

5-6 	- Dresses self completely without help
 

- Brushes teeth without help
 

6.2 	Area Intelectual - Major Milestones
 

Perceptiv Language
Preve _I!n Expressive Language 

Age 0-1 - Looks at person - Makes crying and non­

talking crying sound 

- Turns to source - Repeats some sounds when 

of sound alone 

- Stops on-going - Vocalizes after adult 

action when told - Communicates meaning through 

"No" 
 intonation 

- Attempts to Imitate sound$ 



---------------------------------------------------

---------------------------------

1-2 - Understands in, on 

and under 

- Follows simple 

requests 

- Undevstand simple 

phrases (Where's 

daddy?) 

- Says first meaningful 

word 

- Refers to self by name 

- Uses "my" or "mine" to 

indicate possession
 

- Has vocabulary of about
 

50 words (people, common
 

objects)
 

2-3 - Points to picture 


when common object 


is named 

- Identifies object 

when told it's use 

- Understands the 

question "what" 

and "where" 

- Enjoys listening 

to simple story­

books
 

- Forms two-word phrases 

- Gives first and last name 

- Asks "what" and "where" 

questions 

- Shows frustration at not 

being understood 

3-4 - Begins to under-

-

stand t ime concepti 

(We'll qo shoppinq 

later) 

Understands size 

- Carries out 2 or 

more unrelated 

directions 

- Talks In sentences of 3 or 

more words 

- Tells about past experiences 

- Uses plurals 

- Repeats at lWast one nursery 

rhyme 

- Speech is undorstanlble to 

straOes 
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4-5 - Follows 3 unrelated - Joins seltences together
 

commands in proper - Talks about causality by
 

order using because and so
 

- Listens to long - Tells the content of a 

stories story but may confuse facts 

- Understands sequen­

cing of events 

5-6 There are few differences between the
 

child's speech and the speech of an
 

adult. The child gives and receives
 

information. May still make some gram­

matical errors. in general, the child
 

now cc-municates well.
 

Cognitive Skills 

Ago 0-1 - Follows moving object with eyes 

- Recognizes differences among people, at times 

will cry in response to strangers 

- Responds to and Initiates facial expressions 

- Imitates qetures 

- Puts small objects in and outoZ a container 

1-2 	 - Imitates actions and words of adults
 

- Responds to words on command with appropriate action
 

- Matches 2 similar objects
 

- Will name or point to common objects in storybook
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- Recognizes differences between you and we
 

- Has short attention span
 

- Enjoys exploration
 

2-3 	 - Names pictured objects
 

- Identifies several objects in one picture
 

- Matches and uses associated objects (paste and
 

spoon)
 

- Stacks objects by order of size, with errors
 

- Recognizes self in mirror
 

- Imitates adult actions (gathering lena 

3-4 	 - Recognizes and matches 0 colors 

- Stacks by ordei of ,iizv Intentionally 

- Draws recoqnizabl1, picturvis 

- Asks questionm, for information 

- KnOWS OWl) .1I'l 

- Is easily di,.tr(act ed 

- Learns by obServln(1 and imitating adults 

- Begins awi tvn(es5 of past an( future 

- Imp~rov,', ('d,;i f 1( at ion ali(d ( oncept ual functioning 

4-5 - PInys witli wordi forminq woid combinations and own 

rhymon 

- 1ointu to and names 4 or more colors
 

- Draws a person with 2 to 6 recognizable parts
 



53 

- Draws, names and describes recognizable pictures
 

- Attention span increases
 

- Learns through observing and listening to adults
 

and exploration 

- Time concepts continue to expand 

~~----------------------------------------------­

5-6 - Retells story from picture book with accuracy 

- Sorts objects by single characterists 

- Begin to use accurately time concepts of tomorrow 

and yesterday 

- Learns through adult instruction 

- Can ignore distractions 

- Concepts of function increase as well as under­

standing of why things happen 

6*., Area SoCio-Enocional - Major Miiestones 

Age 0-1 - Respond,. diffrently to strangere than to familiar 

peopleo
 

- Smiles printativously 

- Pays attention to own name 

- Refljx)n( to "No" 

- Imitates siiiple actions of others 

1-2 	 - Hocogrni vi iielf in mirror
 

- Reforn to lf by name
 

- Ploys isy golf, fmitmte, own play
 

- Imitaten adult behavior In play 

- IllIp put things away 

WW"-------------eW--- -.t ----­
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2-3 	- Plays near other children
 

- Watches other children, joins briefly in their
 

play
 

- Symbolically uses objects, self in play
 

- Participates in simple group activities
 

- Knows gender identification
 

3-4 	 - Joins actively in play with other children 

- Shares toy; 

- Takes turns, with help and reminders 

- Begin; dramatic play 

------------------------------------------------- M---------­

4-5 - Play:; and interacts consistently with other child­

ren 

- Shows interest in exploring sex differences 

5-6 	 - Chooses own friends 

- Plays compvt I t ive qmes 

- Plays with other children cooperatively, making 

group 	declsions, role assignments, fair play 

7. Individual Similarit i U, and 1)ifvvtic,('5 in I)vvelopment 

7.1. 	 All development fot childion i s im ilar. Children pass through 

the came d(.,el|plnental tanjton, and learnrollowing the same 

genelal neq|uence. For example, all children learn to stand 

beforui they Atkrn to walk. 

7.2. 	 Dvelopment in a continuous procbss t,]t continue& tOA the 

learning of simple to complex skills and abiLitiA*. 



7.3. fEtc child is dififarnt. While his development is similar to 

tt'st of all children his rate of learning may be different than
 

that of other children. Some children may learn to hop on one
 

foot in a single day. Some children may take longer than a
 

week.
 

7.4. The sequence of learning is simliar for all children, it varies
 

among 	thert. Whereas, one child may learn to name 3 colors before
 

he learns to draw a circle. Another child may larn to draw a
 

circle 	bifore learning to name the 3 colors. This ieflects the 

fact ti-,nt all chilrien have their unique style )f learning. 

7.5. In order foL a child to be able to learn a given skill, he must
 

be able to peirorm the essential related 3kills. For example, 

for a 	 child to be able to eat with a spoon, he must first be able 

to grasp the spoon, :ccp with it and bring the spoon th his 

mouth. Each sill the ohild learnn has these essential related 

skills, and it in irptporant that tihese related skills are taken 

into consideration when Leaching a child new skills. 

B. Euggested Activities 

8.1. 	Arrange observatiors sessions during which the participants write 

dNwmn the different skilln they observe children perform. These 

skills should then he classified by developmental area. 

A.2. 	 l,.ut a variety of r-inted skills ftn-m one developmental area. 

Have the participants nequence the skills in the order children 

wotId olftn them. Skills should not be so close together in 

skill level that Irdividual learning sequences would be a factor. 

'Mi the ptrticipants practice this, skills listed fo%,the exercise 

should 	be mr e "a-lqing. 
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NOTs Child Development is an important and difficult thems.
 

The trainer should prepare for the presentation bf this these
 

after the first few days of the workshop. In this way, she
 

will be familiar with the participants, their learning styles
 

and abilities. She should carefully select information to pre­

sent based on what will be functional for the specific partici­

pants and what they will be able to grasp.
 

The content of this theme should be presented in scveral short
 

presentations spread throughout the workshop as opposed to one
 

long, full day presentation.
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Purpose, To unite the information on Curriculum Planning and Teaching
 

Aids with the process utilized to teach the child in the home; to ex­

plain how to achieve parent participation and how to present Permanent
 

Objectives.
 

Content
 

1. 	Review the PRONOEI-BH Model 

- Child Identification and Selection 

- Curriculum Planning 

-	 End review at the Home Teaching Process 

2. 	Home Teaching Process
 

- Is a cycle
 

- Review the steps briefly
 

3. 	Teacher obtains Post-Test information
 

3.1. 	 First step of Home Visit
 

3.2. 	 To evaluate child's progress
 

- May be prerequisite to next objective
 

- Should not move on until child has acqtiired skill
 

3.3. 	How to obtain Post-Test information
 

3.3.1. 	 Discuns activity with parent
 

- Did they work?
 

- Itow did chkld progress?
 

3.3.2. 	 Follow evaluation procelure of Activity Card
 

3.3.3. 	 If child is'successful, mark the date in the Checklist
 



so 

3.3.4. 	 If the child cannot perform the skill acording to the
 

evaluation procedure, reprogram the objective
 

3.3.5. 	 If the objective is reprogramed, present it again as'
 

though it were a new activity, and do not present a
 

new activity from the same developmental area during
 

the same Home Visit
 

3.4. 	 Do the Post-Test on all activities from the previous weok be­

fore presenting any new activities
 

4. Teacher Presents New Activity and Records Pre-Test 

4.1. 	Explain one ncw activity to parent 

4.2. 	 Evaluate the child's ability on new activity following Evalua­

tion procedure on the Activity card 

4.2.1. If the child can already perform the skill according
 

to the evaluation procedure, mntrk the date in the Check­

list and preeint the next objective In tht ,;ame developmental 

area that t he thi 1(1 ( ould not ]rforn( during the Eilt rance 

Evalu.It ion 

4.2.2. If the child cannot perfourm the F;kill according to the 

Evaluation Procedure, u,o th', in,,tructions on the Acti­

vity Card to d Velop the activity with the child 

4.3. 	 Motivate chiild'! iterntthe m 

4.4. 	 Present the activity to the child 

4.5. 	 Reinforce the child when ho performs the skill correctly 

http:Evalu.It
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4.6. 	 Help the child when he has difficulty, giving him only thi 

amount of aid he requires
 

5. Parent Demonstrates the Activity
 

5.1. 	Be sure to pass the activity to the parent before the child
 

tires of it
 

5.2. 	 Discuss the activity with the parent
 

- Point out what the correct response is
 

- Point out how end when to reinforce child
 

- Point out how and when to give aid
 

5.3. 	 Have parent demonstrat-. the activity with the child
 

5.4. 	 Give parent feedback on d,monlstrat ion 

- Wait until parent fini ,hus demonstration, if possible 

- Reinforce po,,it ve a,pcts of the parent's demonstration 

- Give paren1It aid, explaining and modeling how she might 

be able to avoid ,;oine problems 

5.5. 	 Parents mru,;t Ii]ay _l demaon,t rate 

5.6. 	 Ask pIartit *- foi ionti too 

6. Parent and Horme T'e1, , jdvi w ActivJties 

6.1. Done at very end ol li e ho)me Vjilt, after all new activities 

have al i,,'dy ben pve(,,ltvd ind drmonntrated by parent 

6.2. 	 Encou raq p e.t iori, by the1|A tpcot'l reqa rdng the activities 

6.3. 	 Review br i fly each act Ivity to be workA on 

6.4. 	 Give suggestions to the parent as stated on the Activity Cards
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7 r PerlmInt (bj*ctives 

7.1. )Mview what they are, where they are located in Curriculm 

7.2. When to work on Permanent Objectives
 

7.2.1. Permanent Objectives related to courtesy should be
 

presented as the oHome Teacher enters the house
 

- Saying hello; general courtesies
 

7.2.2. 	Permanent Objectives related to the child's weli being
 

(nutrition, health and hygiene) should be presented
 

as the very first task during the Home Visit
 

7.2.3. 	Presentation of Permanent Objectives related to the 

Intellectual Area should follow that of the Sub-Objec­

tives 

- Drawing, building, modeling with clay, etc. 

- Presenting them before the Sub-Objectives may 

tire the child out and make it difficult to get 

the child to comply 

7.3. How to work on I'Permnient Objectives 

7.3.1. 	 Permanenit ob ve-t ivwi are pi e,;vnted through non-directive 

activitie6 (no tules or major guidelines)
 

7.3.2 	 Permanent Object iwve should be worked on regularly to 

provide the child the oploKrtunity to practice them in 

different situation and with different materials 

7.3.3. 	 While working on a Permanent Objective, the Home Teacher 

should try to bring in other skills that she has already
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taught the child, this will give the child the oppor­

tunity to practice the skill and assures that it will
 

be maintained
 

8. Considerations for Presenting Activities
 

8.1. Environment
 

8.1.1. 	 Consistent - try always to begin working in the same 

area 

8.1.2. 	Uncluttered - the work area should be organized: know 

where the materials are that will be used 

8.1.3. 	Free from distractions - be sure you are not fighting
 

distractions for the child's attention 

8.1.4. 	Bu'ine5,s-]ik, - save socializing with the parent for 

the und 	 of the Home Visit 

8.2. Materials
 

8.2.1. 	 Choon, thim i ahead of time - even materials from the 

home should il)abe ntied 

8.2.2. 	Use itcm,i already in the home as much as possible ­

avoid I i inq inq maet vri,1]. in that the parent will not 

be able 	 t o u1U d:: [in' the week 

8.2.3. 	Let the chi Id expIore t ho matet taln before working with 

them: allow the chnild to rmenipuelate them freely to 

become familiar with them, often, this manipulation 

will lead Into the activity
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8.2.4. 	Limit the amount of materials. Present the child wilth
 

just those materials you will need for the activity
 

8.3. Reinforcers
 

8.3.1. 	 Variety - vary your reinforcement, be sincere 

8.3.2. 	 Provide lots of reinforcement, particularly while the
 

child is just acquiring the skill
 

8.4. Presentation
 

8.4.1. 	Make it a game - be sure the child is enjoying the
 

activity
 

8.4.2. 	Use just enough help to ensure success - do not let
 

the child become frustrated 

8.4.3. 11cpositive when correcting incorrect responses
 

8.5. Transition
 

8.5.1. 	 Consider attention span - do not tire the child of
 

the activity before passinq it to the parent for
 

demonstrat ion
 

8.5.2. 	 Clear away provioti' inat,,rial, - don' t tm'.e materials 

for two different activit ies; -lurinq the same lorae 

Visit
 

8.5.3. 	 Be definit e - Iet t he (hil( knv ,,u aze finithin up 

one act vity b)e fore inovin; on th, thei next. one, bn 

sure thme child in aware that you are beginning a now 

activity 

. ummary and Discussion
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10. Activity Sugaeutions
 

10.1. Hav a participant review the procedure for a itep .:n the
 

Home Teaching Process, rotate participants
 

10.2. 	 Have the participants role play the Home Teaching Process
 

in groups of three, using the activities selected during t)e
 

Curriculum Planning presentation
 

10.3. 	Arrange an opportunity for the participants to make a Home 

Visit duilirn which they can practice the Home Teaching Pro­

cess under supervision. This can also be done in an Initial 

Education Cent ei , hut then lick pai ent participation. 

NOTE: Clarify t hi , pre,.entt ion with Aamples. Use the 

examples to hilqhliqht the pi e,ture
 

NOTE: i efoie ,eqiininq jctivit i(,s with the participants,
 

the traiier !hJOuld "wilk throuqh" the ontire Curriculum Plan­

ning and Home Teaching Processes for the participants.
 



Ems WNKIG WITH PAITSM 

EM es To provide the participants with information on working with 

parents in their homen: to tasure their participation and success. 

Content
 

1. Gaining the Parents' Involvement
 

1.1. 	 Establish your responsibilities and those of the parent at
 

the beginning of the program
 

- Parents should understand that they will be doing the teach­

ing during the week
 

- The Home Teacher's primary function ts tn prepare activities
 

and present them in the home
 

- The parent muE;t be present during the Home Visit 

1.2. Parents chould be informed of the importance of their parti­

cipation 

- They know their child better than anyone also 

- hey have taught the child all he has already learned 

1.3. 	 Show the pr ents that you aie capaile 

- Underntan d the litogram ( nnplet ely 

- Bo able to. ti'(h their child with their help 

- Demonstiat,, your nolf-conftidence 

- Be peJhirod to explain to parents why you are teaching a 

particular nkill 

1.4. 	 Show the jarointn your confidence in them
 

- Ask for their ideas, use them
 



1.5. 	 Start off vlowly 

- begin with one activity the first week, add oe activity 

each week until the parent is accustomed to working on 3 

activities each week 

- Reinforce the parent for good performance while toaching 

her child 

-	 Model all the activities for the parent and have her demon­

strate all the activities
 

2. 	Do's of Home Teaching
 

2.1. 	 Do be a good listener 

2.2. 	 Do be task oriented - socialize with the parent at the end
 

of 	the Home Visit 

2.3. 	 Do be flexible - let siblings participate, expect interruptions
 

2.4. 	 Do be prompt, inform parent in advance if you must change
 

your 	 Schedule 

2.5. 	Do dress appropriately 

2.6. 	 Do encour,,e a s3pecial place for program materials in the home 

2.7. 	 Do be poitive, enthusiastic 

2.8. 	 Do brinq mntfri i!. for the siblings to work with while you 

are workinq with the child 

2.9. 	 Do bt, confide.nt ial 

2.10. 	Do remo-LbWr that you are a guest in the home 

2.11. 	 Do remember that the parent is observing you throughout the 

visit 

http:confide.nt


2.12. 	no include the parent in all parts of the Home Visit 

Pemembe.r ­ the parent is the primary teacher in PRONORI-mf!
 

3. Dont'e of Home Teaching
 

3.1. 
 Don't 	bring visitors to the home without getting prior
 

approval of the parent
 

3.2. 
 Don't 	socialize with parent before the work gets done
 

3.3. 
 Don't 	talk about the family with anyone, 
you are a
 

privileged guest In their home 

3.4. 
 Don't 	exc]ude other family members from the flome Visit
 

3.5. Don't proceed with tie Home Visit if the parent is not pre­

sent (unIes prior arran, 	lifints have been made) 

3.6. 	 Don't exlptect 1,i fect ion fr tie ipar ents; if the par ent s are 

not involved it i,,your re',iohi.,,11)1 ity to make their involve­

ment wort)whl ]e to t hem 

3.7. Don't a,;k the J,,irEt to t10 , (tltiij you WOuldn't do 

3.8. 	 Don't be 1at, iia] dn't (Jo unpr ,pared to a Hume Visit 

4. Sumnary and rii,( i',,Jtr 

4.1. 	 Home Vis;it,. h-,oild lirepared wel] nough no that they flow -

they are oratii.-i-d ,ind orderly. If the parents feel that you 

are givinjq thvii Ii,Idtr,.i y iu I,,,t , tHey will qive the hild 

and y ou th ,itlt,.,t
 

NOTI: 	 (.e at, 
 lt , ' ,hi by Iivln the part ij ipanti xplain 

how they w ujld fee] ih(iit havi rg tonflno come into their homes 

to teach thoilt (11den. 



t Incourage discusmion of the role of the Home Teachor in the
 

hams of the families with which they work.
 

- Relate personal experiences you have had throughout this pre­

sentation. 



THEMN PARL)I' EETINGS 

Pur2se. To inform participants of ways in which'parents may be grouped 

and to provide information for presentation at these parent meetings to 

facilitate parent involvement in the program. 

Content
 

1. Parent Meetings
 

1.1. 	 All of the parents who are participating in the program
 

1.2. 	 Monthly meetings
 

1.3. 	 Organized and carried out by Master Teacher: Home Teachers
 

participate and aid the Master Teacher
 

2. Purpose of the Parent Meetings
 

2.1. 	 Orientation at begin ning of year 

- To 	 explain of')ofe IJPONOEI-BH 

- To 	 explain tcl e., of i-i rit and Home Teacher 

2.2. 	 Monthly imiet inq(]'. Ilij oi hout year 

- Uidat oiO , am
 

- Discum-aion with parernt, about program qcals, functioning,
 

etc.
 

Theme 	 pr.,;ent at oyin on: child deve] oIm'nit, nutrition, 

health, Vygi, tie, i,,i;rj tavice of 1it'i' al eductation, etc. 

livit d ,.,aki - Master r '(lot-r inma invite an authority 

tc '4 n'ok (,, a 1-'cific t opic reluterd xo projram sioali and 

activities 



-Nhterile Parents 	 can lmaedactea 

Vi,pryt 	*rtin" Orgqniz2tion 

3.!. ':Faent R4eetings can be:
 

- General lor all pvvits of a community
 

- Small, fox patents eac) Foryme Teacher works with
 

- Combiniat,,on - major ,?9esentation to all parents, then
 

break downi irto groilu, of parents each Home Teacher works 

w th 

3.2. 	 Prirl-.Aation 

3.2.1. 	 Mabt.r r,.scher will seiect and prepare agenda, themes,
 

activiti:,, 	 etc. 

3.2.2. 	At weekly taffing, parent meeting is discussed and 

responsibilities delegdted 

3.2.3. 	 Each stalff mc:r])r piepares for meeting according to 

rss Cr .'ibi I i t ifs del egated 

3.2.4. 	 Each Homo T -,vyu not i ries parents 

3.2.5. 	 Ma!ter T' czhe'r ar rainqe.¢; location for meeting 

,ioori;, free of list.ractions, accessible 

j.3. 	 Ca.:rying out the P t'nt Meet:ng
 

3.3.!.. Weomcj r,,enhts
 

3.3.2. 	 P1 ee:.t ,.]enda for meeting 

3.3.3. 	 Provide many opportunities for parent participation 

3.3.4. 	 Start casually and on time
 



3.ZS. 	 Compliment the parents' involvement In the progrM 

- be sincere 

3.3.6. 	Be brief - meeting should be no longer than one hourl 

45 minutes is optimal 

3.3.7. 	Give the meeting importance and purposo
 

Plan for activities and inte,'actien among parents
3.3.8. 


3.3.9. 	 Avoid correcting a parent during the meeting
 

keep the meeting moving
3.3.10. 	Be positive and on-task ­

4. 	Parent meeting follow-up
 

At next staff meeting, the parent meeting should be discussed:
4.1. 


what it accomplished, how well responsibilities were handled,
 

major points that should be reinforced with parents
 

4.2. 	Home Teachers should discuss the meeting briefly during each
 

Home Visit the following week, xeinforce the major points
 

parent 	 and encouraging questionsby dit-cu-,sing them with the 

5. Summary and Di scu-.sion 

Summarize 	 the v.,,fential procedural Information. Generate discussion 

rc)ether the participants.by briefly plainninq a parent meeting with 

--e an integral part of the programEmphasize that pazent. meetings 


and that they should therefore begin Inmediately.
 



To stablish purptile and procedures of weekly staff motingsi 

who attenda, activities; reporting procedures In-service and documenta­

tion: 

Content
 

1. Weekly Staff Meetings - Purpose
 

I.I. 	 To update staff on program progress, modifications 

1.2. 	 To share experiences of tu previous week
 

1.3. 	 To continue training of staff through In-service
 

1.4. 	 To ptocess program documentation, reports 

1.5. 	To plan for upcoming week 

2. Weekly Staff Meet ings - When? 

2.1. 	 Once each week
 

2.2. 	 Half-day s;taffing 

2.3. 	 Usually irtaiged for Friday afternoon or Monday morning 

2.4. 	 Remainder of staffing day should be held open fort
 

- Make-up visits
 

- Planning act ivitieq for upcoming week
 

- In-service Jpre,;ent ation 

3. Weekly Staff Meetings - Who? 

3.1. 	 Master '
 

- PNatrm, organi zen and carries out
 

3.2. 	 home Teachers
 

- All must be present
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,3.. 	 Regional Personnel
 

- On occasion to observe and 
tomake In-service preoentatlams 

4. Weekly Staff Meetings - Organization and Content
 

4.1. 	 Documentation 

- bl require& documbnts must be turned in before meeting 

begins
 

- Documentation should be filled out as week progresses
 

4.2. 	Program update - Announcements
 

- All important information for Home Teachers and families
 

- Program activities
 

- Program breaks
 

- Program modifications
 

4.3. 	 Informal Staffing
 

- Group approach to problem sA lying
 

- Present problems
 

- Get ideas from each other
 

- Present :uccoose
 

- Each Home Teacher presents
 

4.4. 	 Group Shar ing
 

- Ideau for .ctiviti,,s that have worked
 

- Ideas for c(luter meetings, parent meetings
 

- Ideas f[o pi(no ,am imp; ovementa 

4.5. 	 In-service
 

- Invited apakers
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- On-9.tng training bused on needs idehtifit by mester 

Teachers, review of documentation
 

W Contont may vary from general presentation on Child bevel­

opment, etc. to specific needs, such as program concerns
 

and procedures
 

- Short, hands-on presentations
 

5, Program Documentation
 

5.1. 	 Purpose
 

- To plan child's curriculum
 

- To maintain program information
 

- To permit identification of child's progress, problems
 

- To serve as a system of accountabilitty
 

5.2. 	 Curriculum Planning
 

5.2.1. 	 To be prepafIed by Hlome reacher each week 

5.2.2. 	 To be submitted to Master Teacher each week before
 

staffing
 

5.2.3. 	Prepared by Home Teacher as she prepares the activities 

to be workd on during week (During Curriculum Planning 

step of IPRONOt'I-J! Model) 

5.2.4. 	 Preparation
 

- Fill 	 in Generial Information 

- Child's name 

- Developmental atea from which chosen objective comes 

- Ntunber of the objective of the corresponding Activity 

Card 
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W Objective - write it as it appears in Activity
 

Card
 

" writ& in aach objectivo that will
 

be prerented
 

- Pro-test - Did child achieve the objective dur­

ing pre-test?
 

- Fill in YES or NO and the date
 

- Post-test - If the child did not achieve the ob­

jective, it will be included on the next
 

week's Curriculum Plan and POST-TEST..
 

Did the child achieve the objective 

during the Post-test? Fill in YES or 

NO and the date 

- Reprogrammed- if the child did not achieve the objec­

tive during the Pod;t-test, the objective 

will be inc]ud(_d on the neAt week's 

Curriculum PIlans ,ind te!.ted tjiLn. Did 

the child i iuve the object iye during 

the Rperiiuriired ,eriod? Fil11 in YES or 

NO and the da-te 

No, of weeks - Fil iin the numnber of ,,. o" teaching 

reiquiveci befoie the child achieved the 

object lye 

NOTEt Demonstrate how this is ,lculated, 



L5.3. 

3.3.4. 

5.3.5. 

man' 

PrOpared at beginning ot week, 

Preparation 

Spill inGeneral Information 

- Fill in ohildren'a nmM in order in ,hic.tty 

will be visited during the week 

-Fill in the time at Which child Weill be Vi ited 

inthe appropriate box 

Updating the Homo Visit Record 

- If a visit io not made as schedUled Oile011 

and write down the reaon in 44e entsO , 

- Rescledule the visit by m k t hO 

and writing in the new tiin 

the time' 

, 

I04 

. 

4 
_o. 

, 

of the&Ltgm, 
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in locating Mmea Teacher 

NO_ As a form is eplained, demonstrate the pro­

cedure for filling it in. 

Aide the Mater Teacher 

6. 	Stmary and Discussion
 

-
 Review purpose of Reporting Sessions
 

- Review procedures utilized
 

7. 	Suggested Activity
 

-
 Employing the information used during practice sessions, have
 

participants fill in a Curriculum Plan and then run a mock
 

Reporting Session
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lulS, CHILD 

hgroe, To prepare training participants for organizing and imple­

menting monthly grouping of children in the program.
 

Content
 

1. Child Clusters - Purpoue
 

1.1. 	 A grouping of all of the children with whom a Home Teacher
 

works
 

1.2. 	Serves as an opportunity to provide the children with group
 

experiences
 

1.3. 	 Primary pijirpose: to unoge the children in socialization
 

experience :ot pi ovidtd duting home visits; to piovide non­

directive a( t ivi t es, and to provide oppoi tunt 1es for children 

to practice and qneralize skills acquired through Home Teach­

ing Process
 

2. Organization and lzvpaation 

2.1. 	 Once each mornth ,,ch home Teacher holds one cluster with all 

of the chilldt(i with whom !,he wo kn; 

2.2. 	One week ,01 to t h tlw,te, the Nome Teacher prepares her 

Curr i cu I IumIJan I t he I t,.evr
 

NOTE: 	 i11use (rum ilum P1,in child Cluster Form to demonstrate 

prepam at inii fom ctc 

2.2.1. Sel.et tolhjf. liveU 

- |4O l I 'llictobeI ve s 

SOciaI ia tn'll ct ireso oje 



. ::." . ,3 ,, Form Pu rpme e " . 

which they,will be presente .d .: : : ::. 

-Aide in organising children's mat~risla at** 

2.3. Notify parents of day# time and lcstion of cluster meeting . 
""atGotm,'o 

severael days in advance < '' 

2.4. slec~t Parent-Aides for Cluster 

-Bach cluster should have two parents 'to servi oIoid"n 

-5a parents are a good numbers if Mdii 6A. t46,-,t ' 

cluster time is spent in at s aliqpkats theefr 

the ~~ ~e ~,"f 'j: j ~chlrnaenI"aM 

Provide Parents with~ af kt:t?.o 



3. Carrying out Child Cluster 

3.1. 	 Start on time
 

3.2. 	Sometime during session tike child and parent attendance
 

3.3. 	Begin cluster with Permanent Objectives
 

-
 Those relating to courtesy, personal cleanliness and
 

patriotic symbols
 

3.4. 	Move to table-work objectives
 

- Drawing, modeling with clay, etc.
 

- Telling stories; sharing time, etc.
 

3.5. 	Save active objectives for Last
 

- Running, JuMpI IIg, lll playing
 

3.6. 	 Empha.,ize inter act on armong the children 

3.7. 	 Be sure that there ,ite clear transitions between activities 

3.8. 	 Clear away mraterial- from cne activity before moving on to 

next 	one 

4. Parent Participation during Cluster 

4.1. 	 Be sure par ent feels needed 

4.2. 	 Determine which r,-pclmnibilities you are willing to share 

with 	pr evn ', 

4.3. 	 Determine how rim(li t ime, you will need to prepare parents for 

their 	 inc li-,o ii i t|he i(t ivit i r i 

4.4. 	 Be sure to talk to iarentt , to dotermirme their Interest@ and 

skills
 

5. Preparing the Parent Aide for the Child Cluster 



~rInq beqinning. 0!4,%I 	 -Flister, the, Hme Teacher servos au 

model to~ parent'. 

PaterxI, are qivei~ sphdA.fic res' ribilitles LIMd itas~ructions 

5 AlA 'Oetto acq~l rA mbre ex)er-.,nce, Home Teachel cin deleqate 

more l.;hijty to~ thteir 

1tit' alorie knt11.4 %ifli:.4 ai'.Oqs brlefli bfre, ~ inn the 

Ouster to inform them oi the act.vitien to be carxied out 

- What a.ttv'-tj the. potxer'- will !ie'p wi ~h (rikke it fooA-proof 

to 91.? at - -1 (r.fldr, so:,( , ! C *­

-	 Info m~ Ip-trvnza liu. onr tr ont..n.in r, :ivi(.y 

-	 t'.ha paTt sh- ': actA vi,'.V W .' ! dr--o't worv 

- k-,w tu oE(1DrijzW to'e cle-,n-up '.what tQ &i With materials, etc.) 

6. 	 Szialmary ;A4.i~c~B 

- Reiterate pi'r-MKf. *in(] orcjani z4Lici Childof C.Iusters
 

- 6trass Involvernotit for the pparents
 

- Emphasi ze tha, the H~ow?' 
 e re 	 thu he~art of the pr txWb 

7. 	 Suggested lotiv,t tis 

7.1. 	 Ihava particioant-- prefoare a Child Clus%*er usinl thot C'hild Cluster 

Cur 	icui id()1,1 

7.1. 	 IIA-ve p.s-t ip tixd rnad taroucjh tho Ch~ck lint to ideilt ify objec-

I ivrn t hat would be aiJ)Jropt~i.a u for- a chilhi lutitr 

S. 	 Additional itifoi ivi~ti103 10 Advnii ed Partic(ip~ant~s 



Selecting Objectives for the Child Cluster -
Generailsation and
 

- An important purpose of the Chi ,d Cluster is to give the child­

ren opportunities to practice skills they have learned-through
 

the Home Teachitig Process
 

- The cluster gives the child an opportunity to use his skills in
 

a variety of settings, and with varied materials
 

- Select objectiveb for the cluster that several of thei 
children
 

have worked on at home with their parents
 

-
 Present the objective to the children in a group activity, in­

cluding even children who have not previously worked on the
 

objective
 

- Observe the children: are the children who have worked on a
 

skill able to perform it? 
 Can they perform it with different
 

materials? 
Do they still need more practice? Foi the children
 

who have not worked on the skill, which of them are now ready to
 

work on it it home? 
How do the children interact with the materials? 

- These objectives ,hould not take the place of the other objectives
 

specified earlier for Child Clusters. Rather, they should be in­

cluded in addi-ti-on to these other object [ves. 

NOTE: Demonstrate how the Home Teacher might select such an objec­

tive and fill in the Child Cluster Curriculun Plan for this objective. 

NOTE: Child Clusters a.id the Less Advanced Home Teacher - Frequently, 

the Home Teacher with a primary ievel education requires much prac­

tice i& .mplementing the Home Teaching Process in order to be 



effective. In this casejt is wise not to train thu Ip.I tip nts
 

in Child Clusters during their Pro-Service training. pnstead the
 

Master Teachers should be trained in Child ClustersL they inturn#_
 

will train their Home Teacher in Child Clusters only after they
 

are comfortable that the Home Teachers are performing well with
 

their primary function, Home Visiting. Often, Child Clusters
 

will not commence in these programs unti] the first 3 months
 

of implementation.
 



~~TRIDUAION CURRICULUM PLAN-
DI" CHILD CLUSTER 

moe Teacher Name: Cluster D;> _ _ 
xmimunity: 

OBJECTIVE 
DEV. 
AREA 

CARD 
NO. MATERIALS TIME (y*G)(no) 

_iii 



____________ 

C2IILDRN IN ATTENDANCE: 
PARENTS IN ATTENDANCE: 

OBSERVATIONS: 

s---.L 
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Purposes Where activities are blueprints for teaching the child, educational 

materials are the tools used to help the child acquire now skills and abili­

ties. This presentation will aid the Home Teacher select, make and utilize 

materials to enhance the activities presented during the Home Teaching Process. 

Content
 

1. 	What are Educational Materials?
 

1.1. 	 Any object with which a child interacts that aids the child in ac­

quiring, maintaining or generalizing a skill or ability
 

1.2. 	 Objects that the child can manipulate, that stimulate the senses
 

2. 	Matching an Educational Material to the child
 

2.1. 	 Determine instructional need of child
 

2.2. 	 Interact with child to determine special learning characteristics
 

2.3. 	 Select from materials available those that relate to the child's
 

interests, characteristics as well as the objective to be presented
 

to the child
 

3. 	Choosing Educational Materials
 

3.1. 	 Sensory
 

- Should appeal to the senses
 

- Look for bright colors, interesting textures, shapes and sizes
 

- Should be easy to grasp, hold, manipulate
 

3.2. 	 Motor
 

-	 Select those that encourage the use of all muscles, gross and
 

fine
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- Select some materials that call for use of small muscle4, such 

as puzzles, crayons, scissors 

3.3. :Intellectual 

- Select materials that are a challenge 

- Select a variety of materials to stimulate language, problem 

solving 

- Be sure to include materials useful in sorting and classifying 

3.4.. Social 

- Use materials that can he shared among children 

- Select materials that facilitate contact and interaction 

4. Making Educational Materials
 

4.1. 	 Can be made to serve specific purpose
 

4.2. 	Lowers cost
 

4.3. 	 More motivating for child since they are made from familiar, com­

mon items
 

4.4. 	 Guidelines for making
 

- Make them attractive and inviting
 

- Should be well-constructed and durable
 

- Should be safe
 

- Should be challenging to child
 

- Should be fun for child
 

4.5. 	Common Materials useful as Educational Materials
 

- Cardboard boxes
 

- Egg shells
 



- Put shells
 

- Plastic bottles
 

- Empty cans
 

- Used newspapirs, magazines
 

- J v ^n .Ie tops
 

- Old clothes
 

- Balloons
 

- Calendars
 

NOTE: Have participants suggest more items.
 

5. 	Considerations for using Educational Materials
 

5.1. 	 Limit quantity of materials presented to child at any one time
 

5.2. 	 Allow the child to manipulate the materials before entering the
 

activity
 

5.3. 	 Use clear, concise directions when using the material during an
 

activity
 

5.4. 	 Clear away materials from one activity befoie starting another
 

5.5. 	 If the material is not available in the home, leave it for the
 

parents to use during the week
 

5.6. 	 During the parent's demonstration, observe the parent's use of
 

the material used, give appropriate feedback
 

5.7. 	 Explain the purpose of using the particular materials in relation
 

to the objective
 

6. 	Summary and Discussf-)n
 

- Emphasize making educational materials from recuperable materials
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bqphasize the considerations for using educational materials
 

7. Suggeiated Activities
 

7.1. 
 Read 	through Checklist having participants suggest materials for
 

teaching the different objectives
 

7.2. 	 Select a common object. Demonstrate and/or have a participant
 

demonstrate its use as an educational material. 
Emphasize how
 

the same object can be used for a variety of activities.
 

7.3. Have participants collect recuperable materials for several days.
 

Set aside an afternoon (should appear in agenda) for a materials
 

workshop and provide basic materials such as glue, paint, scissors,
 

etc.-either as an individual or group activity, have participants
 

make 	educational materials that they can use later.
 

7.4. 	 Organize participants into groups by community. 
 Together with
 

the *rsupervisor have them establish priorities for materials
 

development. 
A mdterlals development workshop can then be used
 

to satisfy materials needs established.
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ThUGS, C(OWMhHEN6VE SWUARY 

?uy 	 _e: Throughotit the workshop a lot of information was presented# 

procedures, general and theoreti(al etc.information, forms, This pro­

sentation serves as a review dur:Lng which all of the presented information 

is 	reviewed and given a 3pecific slot in the work of the Home Teachor.
 

Content
 

1. 	The PRONOEI-BH Model
 

Review the Model briefly to identify the process employed
 

2. 	Detailed review of the PRONOEI-BH Model
 

Review each step of the Model, discussing the major points, procedures,
 

forms, etc. used
 

NOTE: 
 This review should he carried out by asking questions of the par­

ticipants. The trainer should merely guide the review and assure that
 

all major elements are included. Encourage the participants to detail
 

the informnaLion 
as 	much as possible. 
Be sure that all of the partici­

pants have an opportu-ity to offer their ideas and comments.
 

2.1. Child Identification and Selection
 

2.2. Curriculum Planring 

2.3. Home Teaching Process 

2.3.1. 
 Tcacher obtains Post-baseline
 

2.3.2. Teacher presents new activities and obtains baseline
 

2.3.3. Parent dimonstrates new activities 

2.3.4. Permanent Objectives/Activities
 

2.3.5. 
 Teacher and Parent review activities
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2.4. Parent and Child work on A,,tivitiea
 

2.5. Reporting
 

3. Child Clusters
 

4. Parent Meetings
 

5. Summary and Discussion
 

- Emphasize the importance of having an understanding of how the pro­

gram operates and the Home Teacher's responsibilities. 
This summary
 

should serve as an opportunity to generate questions and general
 

discussion.
 



CHAPTER II
 

ADMINISTRATIVE SESSIONS
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Administrative Sessions
 

A note to the Trainert
 
I' 

Administrative Sessions are intended to prepare Master Teachers for their
 

primary responsibility: supervising the implementation of the PRONOEI-BH.
 

If they are to be effective in this position, the Master Teachers must
 

participate 'n all of the Pre-Service Training Sessions intended for the
 

Home Teachers. Fully understanding the Home Teacher's responsibii ,ites
 

will aid the Master Teachers in knowing what to focus on as they set up
 

and supervise their program.
 

Therefore, the Administrative Session must be held at a time when the
 

Master Teacher is not attending a Home Teacher Pre-Service Session. This 

can be accomplished if Administrative Sessions are held £rior to the Home 

Teacher Pre-Service Training, or at the end of the Pre-Service Training. 

The second alternative is favored, since the Master Teacher will have 

all of the background information ,he will need to organize the pre­

sented information, relating it to inforijtion already acquired. 

This scheduling is possible if the Admlni, trative Sessins are carried 

out by one trainer while the other works on group activities with the 

Home Teacher participants: materials workshop, group practice sessions, 

Bringing It All Together, and Evaluation of the Home Teacher participants. 



Purpose 
 To train Master Teachers in the preparation and iplwaeatation
 

of weekly staffing sessions: whot to include, how to prepare an agenda,
 

and how to carry out the session are included.
 

Content
 

1. Reporting Sessions 
- Purpose
 

1.1. 	 Update on program activities
 

1.2. 	On-going training of staff
 

- Group sharing 

- Present&tions 

2. Preparation of the Weekly Staffing
 

2.1. 	 Identify progrum news/modifications
 

2.2. 	 Identify staff training needs
 

- From olservat ion; from review 
of documentation; from results 

of Pre-Sveiv ce Traininq Evaluat-ion 

2.3. 	 Obtain staff input
 

- Intere!,t, for on-qoinq 
 training
 

- Informat ion !,t dff warits to s,.are
 

2.4. 	Prepare ai, ,tqenda 

2.4.1. Write It out 

2.4.2. Ife]ps organize session 

2.4.3. H~elps staff prepare for session 

2.4.4. Help!, plan time 

- Staffinqu are half-day sessions 

- Time should not be overplanned 



95
 

3. Carrying out the Weekly Staffing
 

3.1. 	Pass out agendas or post an agenda in advance so that staff
 

knows what will be discussed and can make necessary prepara­

tions
 

3.2. 	 Collect week's documentation.., all records must be turned in
 

(signed and dated by Master Teacher) before staffing begins
 

3.3. 	 Open staffing by discussing agenda... make clear what must be
 

accomplished
 

3.4. 	 Keep session moving.., lagging staffing encourages lack of
 

interest, participation, and, eventually, failure to attend.
 

3.5. 	Program staff participation... staffings need not be lecture
 

sessions... 'ticourage round table di!.cussions
 

3.6. 	Stick to N, 4- agenda... keep on taik and on topic and discourage 

drifts in coive .,,ation and t opic bivikdown 

3.7. 	 Staff ings are not 01)1)()l t U11 It C, for upda Lt nq records... t1A,A 

should boe (ione,by each itldivid,j] , wh(,thtr hlome Teacher or 

Master Te(,1hwr, 4n hem( own worki iiq t lIme 

3.8. 
Be brief, Nt ),t tu,htd.., mk, ,.m( all le t i neit information 

is includ-d, but d( not (11,t( wit thv,''A". 10on 

t iri-seat 

and ]ect'ur,,, 'Jimldi flbe i of 

3.9. Save 9zoujp it t ivite- f ,r nid 1f *t,tff I nq: discussion 

e I I tmh't *,ea.ion 

3.10. 	Requize ,t tewl.imt. I il1 ,t, f 

3.11. 	Make thv in fuin; build fizoup cohesionj discourage competi­

tion otx)gi(j lhmie To .th'rs 



96
 

3.12. Encourage group problem solving 

- Sipqctfic problems a particul&r Home Teacher may be having 

- Progr&amatic problems faced by entire staff 

3.13. Be clear that right to decision making is held by Master 

Teacher 

3.14. Give encouragement and reinforcement to staff during Weekly 

Staffings 

4. 	Summary and Discussion
 

Walk through procedures, step-by-step, for planning and carrying out
 

Weekly Staffing. Encourage discussion of possible topics that could
 

be presented during a staffing. Have Master Teachers target informa­

tion that they feel they would present to their staff based on inter­

action and observations during Pre-Service Training.
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TA 	 ,%' POGA4 O.ANIZZATIO - SETTING UP 

Purpomes T'o help Master Terchers prepare for initiating program imple­

mentation. Information is proVided for making the community and local 

school officials aware of the program, child-find, assignment of case­

loads 	and organization of staff.
 

Content
 

1. Program Awareness
 

1.1. 	 Community Awareness
 

1.1.1. 
Present program puipose and basics to community leaders;
 

introduce Home Teachers
 

1.1.2. 
Enlist leader support and presence for a community-wide
 

awareness meeting
 

- Invite entire community; emphasize importance of
 

mothers' attendance
 

- Introduce Home Teachers to community; emphasize their
 

Pre-Service Training, qualifications
 

- Explain program: purpose, functioning, role of parents
 

- Enroll children - 1 per family
 

2. Enrollment of Children
 

2.1. 	 Community meeting
 

2.2. 	 Door-to-door carnpdign
 

2.3. 	 During local school enrollment campaign
 

NOTE: See Child Identitication and Selection
 



3. Assignment of Caseloads
 

3.1. 	By location of homes
 

3.2. 	By age of children 

3.3. 	 Assign 10-15 per Home Teacher
 

- Assign to Home Teachers equally
 

- If a Hon.e Teacher has difficulties, assign her fewer cases;
 

do not 	make smaller caseload a privilege
 

4. Organization of Staff for Initial Field Experience
 

4.1. 	Preliminary meeting with all Home Teachers
 

4.1.1. 	Assignment of caseload
 

4.1.2. 	 Identification of homes
 

4.1.3. 	Rehearsal:
 

- Personal introduction
 

- Program presentation
 

- Explanation of Evaluation
 

4.1.4. 	Review procedures for Evaluation
 

4.1.5. 	Chart out order in which Home Teachers will visit each
 

home
 

4.2. 	Preliminary Field Experience
 

4.2.1. 	Master Teacher in field as Home Teachers begin
 

- Make spot checks on all Home Teachers
 

- Spend additional time with those Home Teachers who
 

have 	diffcrultiuw
 

4.2.2. 	Home Teachers notify each fami]y when they will visit
 

to do Evaluation
 



4.3. "Entire stAff nets briefly each morning to check Sn, check 

on progress, review Checklists, discuss difficuities observed/ 

experienced, and engage in general problem solving 

5. Organization of Staff during Subsequent Activities
 

5.1. 	 Have each Home Teacher establish schedule of Home Visits as
 

quickly as possible
 

- Each family should be visited on the same day of week, at
 

the same time, barring exceptional circumstances
 

- Post Home Teachers' schedule
 

H.T. NAME H.T. NAME H.T. NAME H.T. NAME
 

family name
 
M 	 time
 

T 

W 

R 

F 

5.2. 	 Establish day of week for Staffings
 

- Only make-up home visits should be made on this day
 

5.3. 	 Responsibilities for Parent Meetings should be delegated to
 

Home Teachers equally
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- Start slowlyj gradually adding responsoilitip as Hom
 

Teacher acquires experience
 

5.4. Child Clusters
 

-
 Begin as soon as staff is able to handle the additional
 

responsibility
 

-
 Master Teacher should supervise planning and execution of
 

all clusters initially. As Home Teacher demonstrates com­

petency, Master Teacher can gradually relax amount of
 

supervision/input
 

6. 	Summary Discussion
 

Encourage questions regarding set-up of program 
and organization of
 

staff
 



101
 

THEEs PROGRAM COORDINATION 

Purpose: To establish program links with regional DIGEI technicians 

and 	local school officials.
 

Content
 

1. 	Purpose of Program Coordination
 

1.1. To inform appropriate officials of program progress, diffi­

culties, etc. 

1.2. To secure input and suggestions from outside sources 

1.3. To provide data to DIGEI for program implementation records 

1.4. To demonstrate that program is satisfying national, regional, 

and local objectives established for it 

2. 	Coordination
 

2.1. 	 Coordination visits - by regional or local Master Teachers, 

trainers 

- During staffings 

To observe Home Visits 

- To review documentation 

2.2. 	Weekly meetings with N.E.C. Director/Initial Education Promoter
 

- Chronogram of activities for week
 

- Update on program progress
 

- Staff problems
 

3. 	Summary and Discussion
 

- Have participants 7amiliarize themselves with Monthly Report Form
 



Purpose, To prepara Master Teacher for supervising, program islementatlon 

and Hcas Teachers' field performance. The presentation viii include pro­

cedures foi supervising as well as instruments that may be used to eval­

uate Home Teacher performance. 

Content
 

1. Purpose of Field Supervision
 

1.1. 	Accountability
 

- Assure that program activities are in fact being carried out
 

-	 Assure that visits are being made on schedule
 

1.2. 	Provide direct input to Home Teacher
 

- Help overcome problems
 

- Serve as positive model
 

1.3. 	 Identify Program Needs
 

-	 Need for modification in procedures, activities, curriculum,
 

etc.
 

1.4. 	IdentLfy Staff Training Needs
 

- Individual
 

- Group
 

2. Field Supervision
 

2.1. 	Spot Checks
 

- Verify Home Visits being made
 

-	 Verify Home Teacher schedules 

-	 Verify Home Teacher preparation 



103o
 

-
 Several Home Visits should be verified each'6ay
 

2.2, Home Visit Observation
 

2.2.1. 
At least one Home Visit observation per Home Teachsr
 

per month
 

2.2.2. 
Notify Home Teacher several days in advance that you
 

will be making Home Visit Observation
 

2.2.3. Meet with Home Teacher prior to visit
 

- Review Curriculum Plan
 

-
 Fill in Chapter I of Supervision Record
 

- Scoring: 1 = 100%, 2 = 75%, 3 = 50%, 4 
= 25%,
 

5 - 00%
 

NOTE: Demonstrate use of Supervision Record: 
 Master
 

Teacher may either use this form as is or use it to
 

develop another that better suits her needs.
 

2.2.4. Observe total Home Visit
 

- Be unobtrusive during visit
 

- Intervene if Home Teacher has difficulty
 

- Use Supervision Record to rate Home Teacoer perfor­

man'e 

- Avoid "taking over" the visit; make your role clear
 

before entering home
 

2.2.5. 	Observe Documentation Update
 

Help clarify difficulties
 

-
 Fill in Chapters III& IV of Supervision Recoid
 



2.2.E. 	Schedule Interview with Home Teacher
 

-	 Should be as soon as possible after Home Visitl 

definitely same day 

3. 	Master T6 Uher-Home Teacher Interview
 

3.1. Preparation
 

3.1.1. 	 Fill in Chapter 5.1. and 5.2.
 

3.1.2. 	Prepare ideas for Monthly Objectives
 

3.2. Interview
 

3.2.1. 	 Review Supervision Record with Home Teacher
 

3.2.2. 	 Discuss ratings, comments, impiovements and suggestions
 

3.2.3. 	Determine whether or not Monthly Objectives from pre­

vious month have been achieved
 

3.2.4. 	Set new Monthly Objectives with Home Teacher 

- Set two objectives 

- Be specific and concrete, stating exactly what change 

the Home Tvicher must demonstrate 

- Make sure that the objectives are attainable in a 

one month period 

- Discuss how the Home Teacher might work on objective 

3.2.5. Date Supervision Record, sign and give copy to Home 

Teacher for her records.., maintain original 

4. 	Summary and Discussion
 

Have participants share ideas/concerns for supervising Home Teachers. 
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Ift*ise that supervision of Home Teachers servm as A way to con­
time their training by providing an opportunity for individualized 

instruction based on each teachers' specific need. 



THEME: PROGRAM DOCtWNATION-MAINTNANCE AND W)NITORING 

PuU203 Program implementation is facilitated by rec'rd k'eplng. This
 

presentation will demonstrate how program records may ie maintained to
 

ensure organization as well as accessibility. in addition, participants
 

will be shown how to use the information provided by program forms to
 

identify child progress and problems and for general implementation.
 

Content
 

1. Program Documentation - Purpose
 

1.1. Accountability
 

1.2. Demonstrate Child Piogress
 

1.3. Identify program and child problems
 

1.4. Identify proL'lems Home Teacher may have with particular families
 

2. Review of tk)cumentation us;ed by Home Teachers 

2.1. Curriculumn Plan
 

2.2. Home Visit Record
 

2.3. Curr'culu'm Plan for Child Cluster (used by Master Teacher initially)
 

2.4. Curriculum Checklist
 

3. Documentation used by Master Teacher
 

3.1. Review S;upervisory Ruport
 

3.2. Review supervision Record
 

3.3. Introduce Child Proqr'oj.. Record
 

3.3.1. Filled in wekly by Master Teacher
 

3.3.2. Infoxmation gathtred from Curriculum Plan
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3.3.3, 	 One kept for each child ii program 

NOTE As this form is explained, demonstrate its use. 

3.3.4. 	 Fill in pertinent data
 

3.3.5., 	From Curricular Plan transfer information that is
 

specific to child
 

3.3.6. 	 Update Date Accomplished and No. of weeks requil7ed
 

3.3.7. 	 Observations to include: 
 reason for failure to achieve
 

objective; reason for postponing teaching of objective;
 

etc.
 

4. Infc'-siation available from each document/form
 

4.1. Home Visit Rccord
 

4.1.1. 	 Petcent of Home Visits accomplished by each 4ome Teacher
 

4.1.2. 	Percent of Home Visits rescheduled by each Home Teacher 

4.1.3. 	 Percent of r-Lc-wduled Home Visits made by each Home 

Teacher 

4.1.4. 	 Identify fimi if,,, th t ml,,-, many vikits 

- Parent/Home T(',tiher interact ion problems 

- Family mtmlit, fit(qt ly ill - may indicate need for 

visit to (hO( tor 

- Frequt'iit lh m. Ti,, her illnrtews 

4.1.5. 	Frequent failua1re to make fHore Visits indicates Master 

Teacher i nt (-j vent ton 

- Interview with Home Teacher to discuss problem 

- Obscervation visit with Home Teacher 

- Visit to family to Identify/verify problems
 



4.2. Curriculum Plan
 

4.2.1. 	 Verify advanced preparation for Home Visit
 

4.2.2. 	Determine appropriateness of activities for child (in con­

junction with Curricular Checklist: sequence, prerequisites,
 

etc.)
 

4.2.3. 	Determine teaching success 
rate of Home Teacher across all
 

children taught
 

4.2.4. 	 information for Child Progress Record
 

4.3. Curriculum Plan for Child Cluster
 

4.3.1. 	 Percentage of Child Attendance
 

4.3.2. 	 Parent Attendance: indicator of parent interest, involve­

ment
 

4.3.3. 	 Appropriate selection of Objectives for Cluster
 

4.3.4. 	 Appropriateness of Objective ( in conjunction with Cur­

riculum 	Plans for previous month)
 

4.3.5. 	Verify advaince preparation for Child Cluster
 

4.4. Child Progres keport
 

4.4.1. 	 Information P'J p'jbdiproqess of each individual child
 

4.4.2. 	 Verify whether cr not child's Curriculum Plan offers
 

integral balanced instruction In each developmental area
 

4.4.3. 	 Identify pro]em,; noting number weeks
by mean of child 

requir.s to achieve objctives 

4.4.4. 	 Verify that child has prerequisite skills for those being
 

taught
 

4.4.5. 	 Appropriateness of sequence of presentation of objectives
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4.5. Supervis~on Record
 

4.5.1. 	 Home Teacher effectiveness
 

4.5.2. 	 Identify staff tilining needs
 

4.5.3. 	Home Teacher effectiveness improvement - monthly objectives
 

4.5.4. 	 Overall measure of program implementation
 

4.6. Supervisory Re port
 

4.6.1. 	 Documents program activities
 

4.6.2. 	 Seives Regional Supervisois to identify program problems,
 

needs, 	 chdniges 

4.6.3. Serves as formal record of program communication
 

5. Organization oi t,r gram DoCumIIt,at ion 

5.1. Supervisor should miintain one folder on each child one on
 

each Home Teacher, general program files, Materials Log
 

5.2. Child Folders
 

5.2.1. 	 Child Progress Record - most recent in front of file
 

5.2.2. 	Notes particular to child's ihvolvement in the pogram;
 

notes relating specifically to child's fimily
 

5.3. Home Teacher File
 

5.3.1. 	 Turned in Curriculum Plans
 

5.3.2. 	Turned in Jiome Visit ) ,cords
 

5.3.3. 	 Supervision o(om(1,';
 

5.3.4. 	 Curritultim Han - ('hil(d Cluster
 

5.3.5. 	 Notes that ,]Iate ,.J,,,'tfic'ally to the Home Teacher's func­

tionilnq In the folder: daye minsed, days nick, etc.
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5.4. General Program File
 

5.4.1. 	Supervisory Reports
 

5.4.2. 	 Information from Regional Office
 

5.4.3. 	Notes from Weekl, In-Service or Staffings
 

5.4.4. 	 Acts
 

5.4.5. 	 A log of the Supervisors' daily activities
 

- Iuividual Home Teacher interviews
 

- Record monitoring
 

- Supervision visits
 

- All should have observations
 

5.5. Materials log
 

5.5.1. 	A log should be kept of all of the materials available
 

for use by the Home Teacher
 

5.5.2. 	Log should indicate:
 

- When the material was added to the materials library 

- When it was borrowed 

- Who bovrowed it (which Home Teacher) 

- To which home it was to be taken 

- When it was to be returned 

- Date 	actually returned
 

5.6. Flexibility of Document Organization
 

-	 Each Master Teacher ma", find a better method, or one more
 

comfortable fo. her, to maintain the program's documentation.
 

The system presezted is suggested until the Master Teacher
 

becomes experienced with all of the documents
 



6. Sumiary and Discussion
 

6.1. Stress importsnce of document maintenance 

6.2. Stress importance of maintaining documents on a daily basis; 

avoid building backlog 

6.3. Documentation is not just for keeping records. Use the infor­

mation they provide to improve your program 

Suggested Activity
 

Have participants discuss each form, indicating type of information pro­

vided, what the information indicates and how they can use the information
 

to improve their program.
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___ 

CURRICULUM PLAN
 
Ite 
 er Name _ _f_:_ 

Community:
 

CHIIZ N.ME DEV ACT OBJECTIVE 
 PRE-TEST POST-TEST tPROGRMM 30 of 
l(yes) 
 (no) (yes) (no) ! (yesj (no) V--S 

_ _ _.i 

_-____
 

T_~ 

I_ _____ 

I I; 



ISUISWTR OV-UCATION 
DIGL- HOME-VISIT RECORD 

BEom-teachers 
Wemk of: 

Name: Comunity: 

KEY: 9:00= hour scheduled ( visit made ) = visit rescheduled 

CHILDS NAME M T W Th F S COMMENTS 

_DATE 
 RECEIVED:
 



MinV'*Sry of Education 
# DIGEI 
 CHILD PROGRESS RECORD 
 PRONOEI-BH
 

Child's Name: 
 Period: from: to:
 
Home-teacher's Name: 
 Community:
 

Objective 	 CardDev. Date of Date No of
 
No. Area Pre-test Acheived Weeks 
 Observation 

-I­

1__1 



SUPERVISORY REPORT 

PEFTH:___ 

PREPARED 

PPARED 
FOR: 

BY:________________________________ 

COMMUNITIES: 

DATE SUBMITTED:_ _ _ 

D'EACTIVITY IACHIEVEMENTS PROBLEMS OBSERVATIMS 



i E C SUPERVISION RECORD
 

HOME-TEACHER: 
FAMILY VISITED: 

DATE: 
TIME: START: END: 

ICUR2ULUM P ROGRA M, -~ 

1.1, Teacher is prepared with 3 activities 
I1 

I1 
1 

2;3 
1I 1 SeSee 

~ 

I. 

1.2 Activities selecte-d are appropriate for child 
1.3 Activities reoresent eacn develop:mental area _______ 

.­ _4Teacher nas the materials necessary to implement activities 
1. Teacher states order of presentation of activities 

- p - -r- with perman rt activitei P 

HOM0E-VISIT OBStRVATION 
2.1 Teacher arrives on time 
2.2 Teacher talks with narent recarding previous weeks teaching
2.3 Teacher iplements the Home Teaching Process with all activities-Teacher obtains Post-baseline 

Teacher oresents new Activity and Records Baseline 
-Parent demonstrates Activity

2.4 Teacher presents Permanent Activities 
2.5 Teacher reinforces child and parent appropriate responses
2.6 Teacher includes all pertinent steps of Activity
2.7 Teacher gives parent appropriate and adequate suggestions
2.8 Teacher pases activities to parent befor child tires 
2.9 updates parents on program news, activities, etc.f-10 TeacherTeacher reviews activities for week with parent 

I 

-

I 

I I 

-

-

-

_ 

_ 

_ 

_ 

_ 

3.1 Teacher updates Curriculum Plan based on Home-Visit '_. 

3.2 Teacher updates Curriculum Checklist 
3.3 Teacher updates Home-Visit Record 

J
J I 

_-__ 

_ _ 

VV. COMENTS 



V. OBJECTIVES FOR COMING MONTH
 

5.1 Improvements noted since last Supervision Visit
 

5.2 SUGGESTIONS AND RECOMUMENDATIONS
 

5.3 OBJECTIVES
 

5.3.1
 

5.3.2
 

DATE OF INTERVIEW: 

I
SIGNATURE OF SUPERVISOR: 

-NNATURE OF HOME-TEACHER: 



NINZSTRY '-DUCATION CURRICULUM PLAN 
DIGtI CHILD CLUSTER 

Home Teacher Name: 
Cluster Date: 

C~m,2.ity: 

DEV. 
AREA 

CARD 
NO. TDIE 

IMPLEETZ 
(ATERIALS(ye.) (no) 



CIRE? IN AMENDiNCE: PARE14-S it; AT-E*,DjNcE: 

MSEMIATIONS: 
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1TRM & STAP? DIULOPMENT
 

Purpoes Paraprofessionals can be good providers of educational services,
 

but their training needs are great. This presentation will help the Master
 

Teachers provide ongoing training to their paraprofessional staff.
 

Content
 

1. Need for ongoing staff development
 

1.1. Preservice training is short
 

1.2. Participants have limited education/experience
 

1.3. Each individual's training needs vary; ongoing training can better
 

address these individual needs 

1.4. Develop your s-,t ff - improve your program 

1.5. Maintain ,staff motivation 

2. Opportunities, for .,taff development 

2.1. Weekly S;taft i11:, 

2.1.1. Identify training needs 

2.1.2. Supervi!,or presients theme or invites expert to address a
 

specific area of content 

- brief
 

- concrete, ,;J)cific material 

- infoiiratiorn --hould be directly applicable irx field work 

- Use d'lmol(, trat ionl 

- vrovid,, staff with opportunity to practice skills during 

staff t r.1illnq session 

2.1.3. Follow-up sitaffing pretientation during supervision visits, 

guiding Home Teachers in application of information 



119 

2.1.4. 	 Theme suggestionst
 

- use of a material for many activities
 

- use of comnmon objects as educational materials
 

- role playing of parent involvement; providing feed­

back to parent after parent demonstrates activity
 

- child development
 

- language stimulation
 

- games and songs
 

- implementing activities
 

- guest speakcrs: 

nutritionist - usin foods available for a better 

diet 

first grade teacher - expectations for first grade 

personnel from medical post-services offered 

- other
 

2.2. Bapervision visits 

2.2.1. 	Direct observation of Home Teacher in home
 

2.2.2. 	 Use opportunity to identify Home Teacher's individual 

traininq nee(ds 

2.2.3. 	 When pos;.-ible, without disrupting home visit, model for 

Home Teacher or verbaly prompt her through a problem 

she is hayVin.., remember to reinforce work well done 

2.2.4. 	 Give Home Teacher feedback Irnnediately atv r hoflme vsi t 

while v ,,it i., ntill fre.-J Ii, both of your mi::dn: 

2.2.5. 	 Arrange Interview for name day for in-depth review of 

home vinit - If not posnible, immedlatly after visit 
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With Home Teacher, set objectives that 	
she wil work on
 

2.2.6. 


during month
 

Follow-up on monthly objectives 
during supervision visit,
 

2.2.7. 


etc.
 

2.3. Mini-training
 

common 	to Home Teachers
 
2.3.1. 	 Identify training needs 


Arrange mini-trainings with PRONOEI-BH 
trainers
 

2.3.2. 


2.3.3. 	One mini-training per 
academic year
 

One week in length
2.3.4. 


2.4. Participation in courses
 

to Lima proqrams.NOTE: This applies 

in relevant coursesof Home 	 Teachers
2.4.1. 	 Arrange enrollment 


or INIDE
offered 	by DIGEI 

jobwith outstandingHome TeachersCan be 	arranged for2.4.2. 


an
performance as incentlve 

position re!)onlibilities2.5. 	 Expansion of 


Home Teachers
2.5.1. 	 For outstanding 


abilities
of arh1,li,,tratlve2.5.2. 	 Development 

tasks of Master Teacher: more routineBegin by takinq on2.5.3. 


- updating file, 

and Materials Log 
- maintaininJ mdterl,1s 

tasks
train Home Teacher in administrative 

2.5.4. 	Gradually 

- monitor inq I,'0 f (dT 

- spot chec-kinq home vi,,ttiL 

2.5.5. 	Servea as incentive for staff 
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2.5.6. 
Frees Master Teacher's time for more direct supervision,
 

planning, etc.
 

2.5.7. 
Suitable Home Teacher should be selected carefully;
 

should be satisfying all primary responsibilities suc­

cessfully
 

3. Summary and Discussion
 

3.1. Emphasize importance of staff development
 

3.2. Identify staff training as 
a primary responsibility of the
 

Master Teacher
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THES s STAFF SELECTION 

PUrpose: To introduce the Master Teacher to the procedures and information 

for selecting paraprofessionals for Home Teacher positions. 

Content
 

1. Home Teacher qualities and qualifications
 

1.1. Age 

- Urban programs - 18 years old minimum 

- Rural programs - 16 years old minimum 

1.2. Language 

- Fluency in Spanish 

- Fluency in language spoken by members of community 

1.3. Education 

- Urban programs - secondary completed 

- Rural programs - primary completed 

1.4. Literacy 

- Ability to read with comprehension and write 

1.5. Location 

- Must live in community in which she will work 

2. Campaigning for staff
 

2.1. Contact local school officials
 

2.2. Contact community leaders
 

2.3. Present position opening at Community Meeting
 

3. Personal Interview
 

3.1. Arrange interview in comfortable setting
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3.2. Converse with interviewee: interests, accomplishments, family 

work experience, etc. 

3.3. Look for: 

3.3.1. Dependability 

- Would carry out tasks independently 

- Would not need constant supervision 

- Would meet obligations on time 

3.3.2. Enthusiasm 

- Demonstrates interest in position 

- Is energetic 

3.3.3. 	Initiative
 

-
 Would take necessary actions on her own
 

-
 Would follow through on suggestions
 

-
 Would be interested in improving performance
 

3.3.4. 
Self confident
 

-
 Would be able to interact with children
 

-
 Would be able to interact with parent
 

-
 Could develop ability to speak In front of groups
 

3.3.5. 	Community acceptance
 

-
 Would work well with people from her community
 

-
 Has approval of community leaders (particularly in
 

rural programs)
 

3.3.6. 
Personal appearance
 

-
 Has a clean, orderly appearance
 

-
 Would be a positive model
 



3.3.7. 	 Personal warmth 

- Friendly 

- Genuine and sincere 

- Out going 

3.3.C. 	 Cooperative 

- Would be able to work along with other Home Teachers 

- Would not foster competitive atmosphere
 

- Would work toward common goals of program
 

3.3.9. 	Communication
 

- Can express own ideas
 

-	 Would be able to communicate effectively with parents/
 

children/staff
 

3.3.10. 	Interest in children and families
 

- Demonstrates interest in working with young children
 

- Recognizes parents as child's first teacher
 

4. 	Summary and Discussion
 

4.1. 	Emphasize that quality of program is determined by quality of
 

personnel
 

4.2. 	Have participants share ideas of other qualities not mentioned
 

that they feel would be important for a Home Teacher to have to
 

function successfully
 



CHAPTER III
 

TRAINING 
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Training
 

A note to the trainer:
 

The information in this chapter is to help the trainer prepare and carry
 

out training workshops. The chapter offers substantial background for
 

organizing the workshop as well as techniques that may be employed during
 

the actual training.
 

While each trainer will develop her personal style, and is encouraged to
 

do so, it is helpful to have specific information to rely on until she
 

has several training experiences in this particular program.
 

It may seem odd that information regarding the preparation for training
 

be presented at the end of the manual. 
The manual was prepared in this
 

way because this information will be used the least, while the informa­

tion in Chapters 1 and 2 will be used during the actual training presen­

tations.
 

Each trainer should become familiar with this chapter and then, through
 

personal experience, adjust and modify its contents so that the final
 

product-truly reflects her character and knowledge.
 



Preparation of the "Academic Proqram"
 

1. 	Introduction to the Academic Program
 

The Academic Program establishes the major activities that are to be
 

accomplished during any training workshop.
 

The Academic Program identifies:
 

1. 	Both general and specific objectives of the workshop
 

2. 	The content of the workshop that will be presented to achieve
 

each objective
 

3. 	The methodology that will be employed to present the content
 

4. 	An estimation of how much time will be needed to present the con­

tent
 

5. 	The name of the person responsible for presenting the content
 

6. A statement of how the session will be evaluated
 

The following format is used:
 



ACADLEMIC PROGRAM FOR 

Training (location) 

Training (dates) 

Name of Preparer 

GMERAL OBJECTIVE SPECIFIC OBJECTIVE CONTENT METHODOLOGY TIME PRESENTOR EVALUATION 

1.1. .1.1. 1.1. 1.1. 1.1. 1.1. 

1.1.2. 

1.1.3. 

1.2.2. 

1.2.3. 

1.2.4. 

2.1. 2.1.1. 2.1. 2.1. 2.1. 

2.1.2. 
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While developing the Academic Program the trainer is actually organ­

izing the workshop. She makes decisions regarding how the information
 

should be presented depending on the type of participants that will be
 

attending. She identifies the people that will be involved in the
 

training and targets their specific responsibilities so that the pre­

sentorscan better prepare for the presentation they are responsible for.
 

Most important she outlines the goals of the training, so that each per­

son that reviews the Academic Program understands what will be accom­

plished by the training.
 

2. Preparing the Academic Program
 

2.1. 	The Academic Program should be prepared well in advance of the
 

scheduled training. Once prepared, the original must be turned
 

in to the trainer direct supervisor. The supervisor will be
 

responsible for having it approved. This approval must take
 

place before the training can take place.
 

2.2. 	Most Pre-Service trainings for a year will be very similar. There­

fore, once objectives are estalished for the Pre-Service training 

for a given year, it is ne-,,sary to make only minor modifications 

regarding the piesentor, edc. 

2.3. 	 It is important that the t:ainer consult with presentors while pre­

paring the Academic Program. This way, the presentor will provide 

input on content arid the time necessary for the particular presen­

tation. 

2.4. 	 In as much as it is possible, the trainer should utilize the imme­

diate training staff for training presentations. When this is
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not feasible, a guest presentor may be invited to present. Theme
 

arrangements and their approval should be worked out with the
 

direct supervisor.
 

3. General Considerations Regarding the Academic Program
 

3.1. 	An Academic Prcram must be prepared for any training to be car­

ried out by staff trainers. While the trainer may need to make
 

small modifications in the Academic Program for one Pre-Service
 

training to the next, she may need to develop a new Academic Pro­

gram if she intends to do a short on,!-day in-service at any parti­

cular 	program site.
 

3.2. 	 The trainer who prepares the Academic Program for a particular 

training will be responsible for that training. This responsibi­

lity includes: having the Academic Program turned in to the direct 

supervisor for approval ; notifying appropriate people of the dates 

of the training, location, etc; preparing training packets; pre­

paring the training evaluation; analysis of the cvaluation results 

and reporting the evaluation results.
 

Of course, the training team may help one another complete any of
 

these tasks, but the ultimate responsibility for them remains with 

the trainer that prepared the Academic Program. 

3.3. 	 The direct. ,,upervisnor Jr, re!,ponsible for as;signment of a training 

to a trainer. Th',;e arrangements should be balanced amongst the 

training team. 
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3.4. 	 The trainer should always keep a copy of the AcAdemic Program 

she prepares. They will help to prepare future Academic Programs 

as well as assure that a training is fully prepared for. It is 

wise for the trainer to keep a personal copy of any document she 

produces. 
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Preparation of the Daily Agenda 

1. Introduction to the "Daily Agenda"
 

The Daily Agenda specifies the training activities of any given
 

day of the training workshop. It identifies the topic to be
 

presented, the day and time it will be presented and the nwame
 

of the person responsible for the presentation.
 

In addition to helping the trainer organize the training work­

shop, it helps the training participant keep in touch with what
 

is going on in the training and in preparing for each day of the
 

workshop.
 

ThE following format is used:
 

Daily Agenda for ............
 

Training in (location)
 

Training (dates)
 

DATE HOUR 
 THEME 
 PRESENTOR
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2. Order of Presentation of Pre-Service Training Themes
 

The themes for the Pre-Service Training are presented in the manual 

in 'he same order thet they are usually presented during a training. 

This 	sequence is the same at 
the sequence of information that the
 

Home Teacher will use in her work. 
Thus, 	it helps the particinant
 

understand how she will use the information in the field. Additionally,
 

this order facilitates learning because the information presented early
 

in the Pre-Service Training often serves as 
a prerequisite to the infor­

mation presented later on.
 

3. Preparation of the Daily Agenda
 

3.1. 
 The trainer should adhere closely to the time alloted for a pre­

sentation in the Academic Program while preparing the Daily Agenda.
 

3.2. 	 In general, the entire theme should be presented at the same time, 

so as not to confuse the information being pre,,ented from several 

themes. This is not the ca,,e with thatthose! themes cover qeneral 

information such as Child l)evelopment or LEucational Materials. As 

those themes do not rev.,pond to a p,irticuilar task the Home 'Ieacher 

must routinely carry out, but rather are pertinent to 11] of her 

work, they may be dividvd into ',everal pi e',entations, in the 1,illy 

Agenda. In such a a-'w, t he, trainer should he careful to diivide 

the theme into leoi cal sub themen s. -if we con,(i]r again C1i11 

Development, it Iendsi it;eIf t o beinq divided into at leasit three 

sub-themesi lio-p,.ycho)motor d('velopment; Inltellectuli developinent; 

and Social-emot ional deve,] 	 pment. Th(,ese nub-themes can be presented 

whore 	most convenient in tile Daily Agenda.
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3.3. 	Whenever possible, a theme that will consist mostly of lecLure
 

(refer to the "Methodology" chapter of the Academic Program),
 

should 	be scheduled before a theme that will permit participant
 

activity. 
This helps to maintain participant interest and moti­

vation.
 

3.4. 	 Time should be scheduled for review of preschool information. It
 

is wise for a brief review session to be held on a daily basis.
 

3.5. 	When in doubt, it is preferable to schedule more rather than
 

less time for a presentation. 
This 	will allow for the overflow
 

that will undoubtedly occur with some presentations. 

4. General Considerations Regardlng the Daily Agenda 

4.1. 	 Once prepared, the Daily Agenda !hould be reviewed by all presen­

tors for input and final changes. 

4.2. 	 After the Daily Agenda hat, been ieviewed by the presentors, it 

should be turned 	in, along with the Academic Program, to the 

direct supervisor for approval.
 

4.3. Each participant of the training workshop should be given a copy
 

of the Daily Agenda.
 

4.4. 	 During training, the presentors should follow the Daily Agenda as 

much 	 as possible. The Agenda should, howover, be flexible, allow­

ing the presentor to meet the neved-; of th, puarticipants. Time 

overruns are common whvn trainirng, Lut shoul d be limited ectualto 

needs of the participants, not for non-task oriented discussions. 
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Or anizaton of tho Training Session 

Training Presentatin Organization
 

1. Each training session is characterized by several steps that work to­

ward participant acquisition of the information presented. The follow­

ing diagram shows the steps that are generally followed during a sessior
 

Training Presentation Flow-Chart
 

PRESENTATION OF THEME 

Lecture 

A.V. Presentation
 

DISCUSSION 

PARTICIPANT ACTIVITIES
 

Written Materjial/Work5,heets
 

Modeling/Role-11 I1ay
 

Practice
 

EVALUATE 

CRITkTIA }-- NO 

GO TO NEXT 

TIIEMI 
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step 1 - Presentation of Theme 

The presentor makes initial presentation of them, includ­

ing all pertinent information. This lecture may be accom­

panied by an audio-visual presentation.
 

Step 2 - Discussion
 

Although questions are encouraged during Step 1, the pre­

sentor must remember to always include a period for general
 

discussion during the presentation. Frequently, partici­

pants are reluctant to raise questions during a presenta­

tion. This is particularly true during the first few pre­

sentations of a workshop. 
Yet questions and discussion are
 

one of the most important parts of any presentation. Ques­

tions and discussion indicate to the presentor how well the
 

participants are handling the information, what points need
 

clarification and how to guide the partici-Ants through the
 

remainder of the presentation to maximize the effect of the
 

training experience.
 

Step 3 - Participant Activities 

Activities in which the participants take part provide an 

opportunity for each person to directly interact with the 

materials presented during Step I. Activities may include
 

role-play or practice sessions, demonstrations, reviewing
 

handouts or using worksheets. The essential part of any
 

participant activity is 
feedback from the presentor. Ve
 

presentor should attempt to give individual feedback as
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the activity progresses. Once the activity__04g,_t- pr,_ 

senior can provide general feedback to the entire group 

based on what was observed during the activity.
 

To maintain gzoup cohesion and individual motivation the
 

presentor should remember some simple rules of providing
 

feedback:
 

A. Emphasize the positive. 
The general tendency is to try to
 

help the participant overcome a problem, usually by
 

pointing out what she is doing wrong. 
It is prefer­

able to point out to the parricipant what she is doing
 

light before identifying her problem to her. 
So,
 

always look for something good to say before showing
 

what was done wrong.
 

B. 
Feedback is for everyone. Avoid targeting only the weak
 

participant for feedback, everyone can improve.
 

C. Whenever possible, iemonstrate the cozrect procedure. 

It is easier for a particlpant to self-correct if she 

sees the correct procedure demonstrated. Therefore, if 

a problem is identified during an activity, the presentor 

should dennstrate how to perform the skill correctly and 

then have the participant try it again. Be sure to rein­

force improvement.
 

D. 
Once the activity is over, the presentor should discuss
 

her observations. 
Be sure 
to mention the Positlve obser­

vations as wll as the negative. It is helpful to mention
 



the positive observations including the name of the par­

ticipant observed. However, isit not a good idea to 

mention the name of a person who had difficulty. 

Step 4 - Evaluate - The primary purpose of Evaluation is to determine 

how successful the presentation was and thus determine whe­

ther or not the participants are prepared to use the infor­

mation presented.
 

Two types of evaluation are used:
 

1. Session evaluations. 
These evaluations may consist of
 

the use of a worksheet, a role-play, a practice session
 

or a question and answer period. 
While this type of
 

evaluation may at times be somewhat subjective, it pro­

vides sufficient information to the presentor to decide
 

whether or not the presentation has been sufficient. 
If
 

it has been, the next theme can be presented, if not the
 

presentation should continue by returning to Step 1, Step
 

3 or some combination of these two.
 

This type of evaluation is particularly useful when the
 

presentation covers practica] 
skills that the presentor
 

can observe the participants employ.
 

Post Test Evaluation.
2. A post test should be prepared for
 

each workshop. Information should be covered on the post
 

test from all of the presentations. 
The questions pre­

sented should represent the minimum information one would
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expect the participant to understand to be able to per­

form in the field. Practical skills that were evaluated 

during Session evaluations need not be covered, particu­

larly those that were evaluated in a role-play or prac­

tice context.
 

The results of the post test evaluation will help in the
 

final selection of Home Teachers, and will also serve to
 

identify specific areas of difficulty that the Master
 

Teacher will need to %ork on during in-service sessions
 

and the field experience.
 

2. Preparing the Training Site. 
The setting for the training is important
 

to maintain the interest of the participants. There are several factors
 

to keep in mind when selecting and setting up the training environments
 

2.1. Pick an appropriate room. The room should be neither too larqg 

nor too small for the number of participants to be comfortable. 

It should be well liqhted, relatively free of outside noises and 

distractions and well ventilated (but not cold). 

2.2. Make sure everyone caln see and hear the presentor comfortably from 

their seats. The following seating arrangement is generally facili­

tative of the workshop atmosphere. 
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PRESSHTOR 

+ + LII ++
 

Participants should be seated close 
 together to encourage
 

interaction, but each should have sufficient workspace. 
Tables
 

are essential.
 

2.3. 	A blackboard is invaluable during a workshop. 
Be sure there is
 

one in the room before you begin.
 

2.4. 	 Know who should be consulted if a problem should arise with the
 

room 	being used for the workshop.
 

2.5. 	Provide appropriate materials. Each participant should have a
 

training packet, a notebook and writing utensils. The training
 

packet should include: an agenda, all handouts and all work­

sheets.
 

2.6. 	 Provide name tags. These are very helpful during the first few 

days. They encourage familiarity arikonq the group and help the 

trainers to get acquainted with the names of the participanta. 

The trainer should be able to name, each participant by the 

morning of the second day. In general, first names on the tags 

is sufficient. Each presentor should also have 
a name tag.
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Ireparation of Handouts and Worksheets
 

1. Introduction to Handouts and Worksheets 

Handouto and worksheets are good learning aids. They should be used
 

to supplement a training presentation. The handouts and worksheets
 

can then be used after the workshop to refresh thl information
 

presented. Handouts and worksheets mt'at be carefully prepared to
 

avoid 	confusing the participant.
 

2. Preparation of a Handout 

2.1. 	The handout i- usually awritten zyno-ais of the training seuion 

it corresponds to. Therefore its purpose must be defined: 

- What do you hope to accomplish with the handout? 

- Will it be useful to the participant after the workshor? 

- Will the handout synthesize or supplement the information 

presented durinq the session? 

2.2. 	 Once the purpose is identified, an outline should be prepared. 

Major headings and their sub-headings should be included. 

2.3. 	Review the outline
 

- Are all the important points included?
 

- Is there too much detail?
 

- Keep the piurpose of the handout in mind 	 as you review 

your 	outline
 

2.4. 	Fill in your outline
 

- Be brief, concise
 

- Keop your audience in mind# 
terminology should be appropriatei 



reading level should be appropriate for intended audio=e* 

- Use examples to emphasize a point 

2.5. 	Review your copy
 

- Is the sequence of presentation logical?
 

- Is it interestinv to read?
 

- Is the information clear?
 

- Is the handout too wordy?
 

2.6. 	Have the handout reviewed
 

- By person knowledgeable in field discussed in the handodt
 

for a;Curacy, flow, asid ove-all design
 

-
 By a person similar to those that will ultimately utilize
 

the handout, for reading ease and comprehension
 

2.7. 	Make necessary adjustments
 

2.8. 	Have the handout typed and prepared for use during workshop
 

- Heading and sub-headings should be capitalized or underlined
 

- Underline the major points
 

2.9. 	Obtain feedback on handout from works'-o participants for further
 

modifications
 

Preparing a Worksheet
 

3.1. 	 Frequently a handout is accompanied by a worksheet. The work­

sheet gives the participant an opportunity to practice a skill
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and the trainer an opportunity to see how well the participant
 

is able to use the information that has been presented.
 

3.2. 	Define the purpose of the handout
 

- What is the specific skill the participant should practice?
 

- What is the anticipated outcome of the practice?
 

-
 Will the practice be worthwhile to the participant once the
 

workshop is over?
 

3.3. 	 Prepare your worksheet
 

- Items should be specific, with only one possible correct answer
 

- Item difficulty should be progressive, gradually requiring more
 

information from the user
 

- Instruction for use of the worksheet should be clear
 

3.4. 	 Have the worksheet reviewed/filled in by:
 

- Person knowledgeable in the field
 

-
 A person similar to those that will ultimately utilize
 

the worksheet
 

3.5. 	Make necessary adjustments
 

3.6. 	Have handout printed for use during workshops
 

3.7. 	 Obtain feedback from workshop participants for future modifications
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Trainift 	Techniques 

aThe more trainer presents at training workshops, the more expert 0.* 

becomes. Each trainer develops her own style and technique. This is
 

very important because this individual approach makes the workshop more
 

interestinl,personal and successful. Nonetheless there are some general
 

guidelines that any new trainer should keep in mind both when preparing
 

for a session, as well as during the presentation. These guidelines are
 

listed here for the trainers' convenience. It would be wise for each
 

trainer to add these techniques to her manual as she gains more experience
 

in the program.
 

1. Getting Started
 

1.1. 	 Start on time. 
 Tardiness can be a major difficulty of your work­

shop if you are not careful. Be a positive model for the group.
 

Be on time, prepared and ready to start.
 

1.2. Be 	casual. 
Too much formality can frighten your participants.
 

Remember that they are primarily paraprofessionals, and not used
 

to formal meetings, etc. Being casual but profession,l will help
 

the participant feel that you are part of the group.
 

1.3. 	Be coi Adert. Let the participants know that you are competent 

and serious. Your workshop is Important and you will make it 

worthwhile to the participant. 

1.4. 	Let the participants know that they will have to work hard and 

that you 	expect results. Without being threatening, you should
 

make it clear that there will be a lot to learn and that all of
 

you will need to work hard, but that together you will enjoy a
 

good learning experience.
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1.5. Let the participants know that you value their opinions and 

judgments. Encourage them to actively participate from the 

onset of the workshop. 

1.6. 	Be careful not to show favoiitism toward any one or group of
 

participants. All should be treated equally.
 

1.7. 	 Demonstrate energy and enthusiasm. Make your participants feel
 

that the learning may mean work, but that it will be fun.
 

2. 	Making the Present 4 ion
 

2.1. Start off \'here the previous presentor left off. Review what
 

the participants already know and then inform them of how your
 

presentation fits in.
 

2.2. 	Go Slowly. Do not make the assumption that you are being under­

stood. Verify by asking questions and then go on. Repeat major
 

points using different wording.
 

2.3. 	 Practice. Demonstrate to the participants frequently. Use
 

many examples. Ask participants to give an exampl.a using the
 

information you have just presented.
 

2.4. 	During the presentation, be sure that you:
 

- are clear
 

- encourage questions
 

-	 are enthuskiantic 

-	 reinforce the 1articipants 

-	 are malntaini motivdtion 

3. 	Prepuring for the !;Izr, of the Training Group 

While a difficult aspect of your presentation to control, size of 

the group in an Thiprtant colnideratLion. Since the information pre­

sented at PRONOEI-DII workshops in very specific and in geared toward 



slkll asqueti., Individhal attention for each participant is essential. 

Waes to ran.ber are i 

3.1. Do not e'erocend yourself. If you will be presenting alone, 

save praotical experience for a later time when you will have help. 

3.2. A good trainer/partLcipant ratio is 1/10 

3.3. Enlist the help of the Master Teachers in carrying out activities. 

Organize them prior to the presentation so that they will know 

what they will need to do to help. 

4. 	Incorporating Flexibility into the Session
 

The workshop participants will undoubtedly represent a wide variety of
 

personalities, learning styles, and interests. In order to maintain
 

a positive atmosphere, you will necessarily have to be flexible during
 

the presentation.
 

4.1. Individual personalities and acccn.aodating them during the workshop.
 

4.1.1. The quiet non-participator
 

- be encouraging
 

- reinforce sincerely any attempt to participate
 

- try not to sit them in between to "talkies" as they will
 

let the other speak for them
 

- be non-threatening
 

4,12. The "talker"
 

- if it is constructive participation, don't inhibit this
 

person
 

- often other participants will encourage the "talker" to
 

quiet down. This is preferable to your inflicting your
 

authority.
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- Preface a atraining session with statment soh as 
*We have a lot to accomplish this afternoon so please 

try to lin-ti your coments. We really need to stay 

on task" 

- If you havp a non-stop talker, avoid eye contact with her 

and avoid giving her the floor when it would be counter­

productive to allow her to being a ramble session
 

- If necessary, cut in. 
 Be tactful so aa not to alienate
 

the participant. 
Thank her for her input but explain that
 

you must move on.
 

-
 Most importantly, be sure that your participants are not
 

quiet or overly talkative because your presentation is
 

either moving too slowly or uninteresting
 

4;2. Accommodating different learning styltL,
 

-
 The slower learner often benefits from visual experiences.
 

Demonstrate, use the blackboard and many examples that they
 

can rel ite to their own experience.
 

-
 Provide many activities to give this participant practical
 

experiences
 

-
 Try to seat this participant beside a strong participant who
 

can help them out
 

-
 In group activitien, put the participant with a strong
 

participant who will survo an a oisitive model 

- Repeat your Information, varying the wording 

- If necessary, hold special sessions during which you review 

problem information with the participants who are having
 

difficulty
 



and reinforaing with theeo p~atoi]?P&tAt 40!irn 
- 0positive 

Your preentation. 	 Often, once they are encouraged and Mvo 

have scuething worthwhile to contribute 
found that they too 

and are more 
are able to self-correctto the group, they more 

attentive during presentations.
 

The advanced participant
4.2.1. 


The greatest risk with this type 
of participant is
 

-


that they become bored
 

Match this participant with a 
weaker participant.


-

a team
Establish them as 


Give this participant additional 
responsibility:
 

running a group practice session, 
reviewing information
 

presented, etc
 

Provide this participant with 
additional readings related
 

-

to the preuentations
 

During a prenentItlon, direct 
questions at this participant,
 

asking their opinion, or otherwise 
draw them into discussion
 

-

their motivationto maintain 

4,3e Tips on Adult Learnin 

4.3.1. Adults learn be-.t when they want to learn, feel a need 

for learninq and feel that the information is 
important, 

relevant and worth learning. This clearly indicates the need 

for eitnb] irihint motivation and maintaining it throughout the 

workshop. 

an adult 
ltarn by doing. Research has shown that if 

4.3.2. Adultu 

unn what they have learned, the 
and contLinues topracticen 

for a greater period of time. 
learning in retained 
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4.3.3. 
Adults benefit and require feedback. Adults appreciate
 

knowing how they are doing and are usually able to accet
 

positive criticism without feeling they are being judged.
 

4.3.4. 
Adults prefer an informal learning environment. Unlike
 

children who often respond best to a structured and
 

disciplined setting, adults are more able to be responsible
 

for themselves and are self-directed. 
Adults can be offended
 

if the training environment is over organized for them.
 

4.4. 
Overall, the trainer must be able to identify the differences that
 

exist among the participants of the workshops and demonstrate
 

flexibility,adjusting the training to t,e individual needs of each
 

participant so 
that each may make the m st of the training ex­

perience, while enjoying it.
 

5. Presentation Methods
 

5.1. The Lecture
 

5.1.1. 
A lecture is a presentation by which the trainer can directly
 

transfer information to the participants. Often the lecture
 

presentation is accompanied by audio-visual aidjs. These can 

be as complex as filism; and rlide-tapes or as simple as charts 

or using a blackboa, d. 

5.1.2. The lecture Is mos;t useful when the information to be presented 

is purely factual or descriptive and completely now to the 

particiant n. 

5.1.3. The lecture should be brief - maximum of 45 minutes 

5.1.4. For bent tesultn, be nuro that all of the participants can 

nee and huar clearly 

5.1.5. A lecture limits ptirtijc ,mtIon. Frlcouraging questions helps 

overco,e this problem and allows the trainer to evaluate the 



ISO
 

pttilplants Underetanig of the infomation preamted. 

5.2. Nolo-Playing 

5.2.1. 	 The role-play is a method by which participants can experience 

or practice the role of a specific type of individual. It is 

stepping out of oneb own role and into that of another, trying
 

to feel and understand the individual she is playing
 

5.2.2. 
Role-playing is a good method for giving the partJcipants an
 

opportunity to practice skills, or for demonstration to the
 

group. 
It also gives the trainer an opportunity to observe
 

the participants implementing skills, to determine the need
 

for additional training.
 

5.2.3. 
When using a role-play, the participants should be given
 

narrowly defined roles. 
 They should be given specific
 

instructions and an understanding of the desired outcomes.
 

5.2.4. 	The participarts can be divided into smiall 
jroups, giving
 

each a role to act out. For instance, one can play the role
 

of the 	Home Teacher, another a parent and another a child. 

During the role play, each participant should have an 

opportunity to play edc, role. 

5.2.5. The trainer should obser-'o each qroup, providing each parti­

cipant 	with feedback regarding their enactment of each role 

as they play it. Feedback should be cnacrete, focusing in on 

the skills the. participants are trying to develop. This is
 

best accomplished while the role phLy is in action. The
 

trainer should stop the role-p'ay when she wants to relate an
 

observation or idea, being sure that the participants under-


Otatld it and then ha"r. the enactment continue. 



5.2.6. The greatest hazard of the role-play is that it often turms 

into a game and not taken seriously. The trainer should tke
 

care to stress the importance of the activity. During the
 

role-pl&y, the trainer should be attentive tx indications
 

that the role-play is losing its impact. While a method that
 

can be fun for the participants, the primary function of the
 

roli-play is skill acquisition.
 

.5.2.7. 	A good way to ensure that the role-play will lie on target
 

is for the trainer to model the role-play ornce. This will
 

help the participants conceptualize the intent of the ectivity
 

as well as tc demonstrate appropriate role bohavior.
 

5.3. Small Work Groups
 

5.3.1. 	 The small work group is a useful method to generate ideas,
 

for problem solving and to stimulate large group discussion.
 

5.3.2. 	 To prepare for this method, the trainer states a problem, a
 

situation or a question. She may state a series of problems,
 

situations or questions. These statements are usually related
 

to the information presented just prior to the small group.
 

These questions, etc. are then written on large sheets of
 

paper or 	on the blackboard.
 

5.3.3. 	The total group is then divided into smaller groups of no
 

more than 5 participants each. Group sie is important: too
 

many people resultsin weak participation of some individuals
 

while too many groups will complicate the activity when the
 

total group reassembles. Avoid breaking the group into more
 

than 4 	small groups.
 

5.3.4. Each group then works on the solution to the problem, etc.
 

assigned 	to their group.
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5.3.5. 	 The trainer must provide some guidelines to each group 

to help tha define the limits of their discuaiion. One 

problem may have several ramifications or solutions. 

Rather than having each group discuss each of these, it is 

more productive to have each group discuss a different 

aspect of the problem.
 

5.3.6. 	A certain time limit must be set and adhered to to ensure
 

success. In general, a period of 10-20 minutes allows
 

enough time for the group to analyze their task and pro­

duce suggestions. A selected representative should take
 

notes on all suggestions.
 

5.3.7. 	Once the small groups have finished, all return to larger
 

groups. One representative will report the suggestions for
 

their group. This consists of simply stating the suggestions
 

while the trainer writes them down for the entire group
 

to see. No discussion should be carried on at this point.
 

5.3.8. 	After the representatives from each group have reported,
 

the trainer, with the help of the group should group the
 

suggestions into categories.
 

5.3.9. 	General discussion is then carried out with all partici­

pants sharing ideas and points of view. The trainer
 

must be careful to keep the discunsion on target. This 

may mean limiting the amount of time any one idea can be 

discussed or any one person can speak.
 

5.3.10. To conclude, the trainer reviews the problem and draws 

together the general conclusions.
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5.4. Srainstorming 

5.4.1. 	 araingtozaing is similar to mall work groups. /ovver, 
rather than breaking into small groups, the entire group treats 

a problem together.
 

5.4.2. 	Brainstorming should be used only when the problem, situation
 

or question is specific.
 
5.4.3. 
 The trainer defines the problem narrowly and writes it in
 

view of 	all the participants. 
Statements are added to
 
specify the aspect of the problem to be discussed.
 

5.4.4. 
 Participants simply call out their ideas and the key words
 

of the 	ideas are written down.
 
5.4.5. 
To avoid 	alienating any participant, all ideas are recorded,
 

whether 	they appear relevant or not. 
There are as many points
 

of view as there are participants.
 

5.4.6. 
When ideas start becoming repetitive, or there are long pauses
 
in between, the trainer states that no more ideas will be
 

accepted 	after one minute.
 

5.4.7. 
 Ideas are then categorized and discussed.
 
5.4.8. 
 The trainer finishes the activity by summarizing the problem
 

and drawing general conclusions.
 

5.5. Individual Practice
 

5.5.1. 
 This method is very useful when it is important that all
 
participants master a particular skill.
 

5.5.2. 
Each participant is responsible for carrying out a specific
 

task such as filling in a form or evaluating a child.
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5.5.4. 	 The trainer explains the activity and exactly what is to be
 

accomplished. The participants should be well prepared for
 

the activity before it is carried out. This is especially 

so when it involves meeting with people who are not in­

volved in the training, such as parents and children. 

5.5.5. 	All details for the activity should be worked out in advance
 

by the trainer. For example, if the practice will be going
 

to a home to attempt a home visit, parents must be talked with
 

to get their approval, a date and time must be specified and
 

the participant(s) for each home must be selected, all in
 

advance.
 

5.5.6. 	 It is important that each participant is supervised during the
 

practice. Enroll the help of the Master Teacher to accomplish
 

this. Be sure that the participants who will require more help
 

receive more supervision.
 

5.5.7. 
 Steps should be taken to ensure that neither the families nor
 

the participants are made to feel uncomfortable. Point out
 

that it is a practice session, and that everyone will m&ke
 

some mistakes.
 

5.5.8. 	 In addition to giving individual feedback during the actual
 

practice fiession, tne trainer should discuss her observations
 

with the total group when it reassembles. Both successes and
 

problems should be discussed. This group feedback providee a
 

good opportunity for discussion.
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6. Training Techniques - General Considerations 

6.1. rAowledge of the subject matter to be presented is an important 

basis for the soloetion of training techniques. The traior-met--­

be completely familiar with the information in order to select
 

appropriate techniques and methods.
 

6.2. 	 Often, trainers will select a specific technique or method because
 

they prefer it without considering whether or iiot 
it is relevant to 

the subject matter of the presentation or the participants. For 

.axample,a trainer who uses a handout as the basis of a brain­

storming session with a group of participants with poor reading
 

skills has not appropriately considered her group when selecting
 

techniques.
 

6.3. 	 When a choice of techniques exists, it is best to choose that one
 

which 	will more actively involve the participants.
 

6.4. 	 Rarely is just one method used during a presentation. The trainer
 

may begin her session with a brief lecture, then move into a
 

role-play activity. 
At some other point during the workshop,
 

she may return to work on an individual practice activity. 
The
 

combination you choose will depend on 
the type of Infotmation
 

to be presented.
 

6.5. 	When teaching new skills, the trainer should remember that each 

participant may develop their own persona] method for carrying 

them out. This is fine, as long as the end result is appropriate, 

the trainer should encourage these individual differences. 

6.6. 	Regardless of the technique or method that the trainer selects to 

employ, aho should strive to use It to 	encourage a spirit of 

cooperation among the participants. Since the participants will 

torm work teams once the workshop ends, they will need to learn 

to cooperate with one anothor during their pre-Oervice OVVeSoe. 
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Activities that would develop a competitive attitude would be 

counter-productive.
 

6.7. 
To design a good training session it is necessary to experimont,
 

adapt and invent. 
None of the chapters contained in this manual
 

would be effective if applied as it appears. 
The trainer must
 

consider the training situation and the participants in order to
 

be successful.
 



CHAPTER IV
 

SAMPLE TRAINING PACKET 



Sample Training Packet
 

A note to the trainer:
 

This chapter provides the trainer with examples of what may be included in a
 

training packet. 
The examples begin with Academic Programs and Daily
 

Agendas. 
Following these, samples of handouts and worksheets are included.
 

The trainer may initially want to use some of the handouts and worksheets
 

as they appear here. 
This is fine. However, eventually the trainer will
 

probably choose to develop her own so 
that they are more closely aligned
 

to her presentation of a certain subject matter. 
This is better. The
 

handouts and worksheets presented here are only examples. 
The trainer
 

is encouraged to adapt, modify, delete, and add any information, handout
 

or worksheet as she works toward perfecting her presentations.
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. 1.3. £1 PP.FF. y la 
Eval':acdn de En­
trada 

18.1.4. El PP.FF. y 
las visltas al
Hogar 

842. Brindar alas An., 2.1 Oc=ctivo de las1 madoras Informa--- reunzcnes 
ci6n sobre las Re IaiM 

-­inedelo .p2.2.Organizaci6nunlones de losPa 
dres de amilia ­ de las reupiones 

de los PP.FF. 

Exposici6n 
Diglogo 

Una 
Hora y

athMedia 

RESPONSABLE
 

Craig
 
I~ftin 

h

Ruth 

Crdenas
 



PROGRARAC'IN DIAMIA DEL RNTRMQKNXWIV 

DEL PROGRAM NO ESCOLARTZAO DE EDCA-

CION INICIAL CON BASE FN EL HOGAR 

Logi6n do Educaci6n - Cuzco 
NEC No. 14 de Quiquijana 

1979 

FECIHA HORA TEKA RESPONSABLE 

Lunes 30 

de abril 
8.30 a 9.00 
9.00 a 9.30 

Palabras de Bienvenida 
Introducciones 

Alfonso Bravo 

9.30 a 10.00 

10.00 a 10.30 

El Entrenamiento 

- Prop6sitos 

- Reglas 

Introducci6n General al 

PRONOEI-BH 

Craig Loftin 

Craig Loftin 

10.30 a 12.00 La Educaci6n Inicial 

- Importancia (it,la 

Educaci6n Inicial 

Doris Vera Hermosa 

- Objetivos 

- Progiamas Escolarizados y 

no Escolarizados 

12.00 a 1.00 Almuerzo 

1.00 a 2.30 El Programa PRONOEI-BH 

- Antecedentes 

Craig Loftin 

-

-

-

Fundamentaci6n del Trabajo 

en el Ifogar 

Sintesis lliftorica del 

PRONOEI-fl|l en el I'er6 

El modelo del IPrograma 

PRONOEI-BIl 

2.30 a 2.45 Descanso 

2.45 a 3.3' La Funci6n Bgsica do la Ruth CArdonax 

3.30 a 4.00 

Animadora 

Repaso 
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WR3 TM RERPOTDGA 

mattes 1 
do yo 

8.30 a 

9.00 a 
9.00 

9.30 

Repaso del Modelo 

La Identificaci6n del Nifio 

Craig Loftin 

Craig Loftin 

9.30 a 10.30 La Evaluaci6 n del Nifio Docente 

- La Importancia de la 
Coordinadoras 

Evaluaci6n 

- El Pre y Post-Examen 

10.30 a 10.45 Descanso 

10.45 a 12.00 La Evaluaci6 n de Entrada Craig Loftin 

Uso de la Lista de Objetivos 

12.00 a 1.00 Almuerzo 

1.00 a 2.30 La Lista de Objetivos Docentes 

- Anglisis del Documento Coordinadoras 

- An~lisis de los Objetivos 

2.30 a 2.45 Descanso 

2.45 a 4.00 Anglisis de los Objetivc~s Docentes 
Coordinadoras 

Miarcoles 8.30 a 9.00 Repaso General Ruth Cardenas 

2 de nlayo 
9.00 a 10.30 El Desarrollo Integral del 

Nifio do 0 a 5 Afios 

10.30 a 10.45 Descanso 

10.45 a 12.00 La Estructura Curricular Doris Vera Hermoza 

BMsica do Fducac16n Inicial 

PRONOEI-1111 

12.00 a 1.00 Alnuerzo 

1.00 a 2,30 Prfctica en ul Uso do la 

Lieta de Objetivos 



1N 

2.30 a 2.45 Descanno 

2.45 a 4.00 Interpretaci6n do lon Regul- Craig Loftin 

tados do la Evaluaci6n do 
Entrada 

FECHA HORA TeMA RESPONSABLE 

,Jueves 3 
de mayo 

8.30 a 9.00 
9.00 a 10.30 

Repaso General 
Desarrollo del Nifio 

Ruth Cgrdenas 
Dagni Sumari 

Area de Desarrollo Bio­

psicomotor 

- Estimulaci6n 

- Aprestamiento 

10.30 a 10.45 Descanso 

10.45 a 12.00 La Programaci6n Curricilar Craig Loftin 

- Selecci6n de Objetivos 

- Documentaci6n 

- Adaptaci6n de las Activi­

dades a la realidad del 

nifio 

12.00 a 1.00 Almuerzo 

1.00 a 2.30 El Fichero de Actividades Ruth Cfrdenas 

- An~llsis del Documenti 

- Anlisis de las Fichas 

de Actividades 

2.30 a 2.45 Doscanso 

2.45 a 4.00 Anglilis[ de as Fichas de Docentas 

Act] vidads Coordinadoras 
............... 4++4 4... 4 + + ++ ....44 .. ..++ 4 4+ 4 + +++++++++... .. . .. . +4 ++ + + + ++ + ++ f 

FECHA HORA TF1MA P1ES PNSABLFE 

Vlornes 4 8.30 a 9.00 Repaso General Doris Vera Ifermdia 
do mayo 
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EMA HOR 	 TEMA IRBPOMABLN 

9.00 a 10.15 	 Desarrollo del Niiio 

Area do Desarrollo 	Intelectual
 

-	 La Inteligencia 

- El Desarrollo de la
 

Comunicaci6n
 

10.15 a 10.30 Descn.so 

10.30 a 12.00 Estimulaci6n
 

Aprestamiento
 

12.00 a 1.00 	 Almuerzo
 

1.00 	a 2.30 Tgcnicas de Ensefianza Doris Vera Hermoza
 

- El Descubrimiento
 

2.30 a 2.45 	 Descanso
 

2.45 a 4.00 El Proceso de Ensefianza en Craig Loftin
 

el Hogar
 

- Actividades Preliminares
 

- La Animadora realiza el
 

Post-Examen
 

-	 La Aniradora presenta las 

Nuevas Actividades 

-	 El Padre Deinuevtra la 

Actividad
 

- Activdadv s Permanentes y 

f recuentes 

- El Padre y la inlmadora ro­

pasan las act ividades 

... . . .	 .+. +44++++++++++++++++.+.++++++.+++++++++++++++++++v I ........ .+++++++++++..+.. 


FFCIIA HORA T:MA 'TSPONSABLE 

Lunes 7 0.30 a 9.00 Repaso General Ruth C~rdenas 
de mayo 9.00 a tO.30 Dosarrollo del NIio Dagni Sumari 

Area del Dearrollo 	Soo r 

omocLonal 

-	 Entimulaci6n
 

- Aprestamiento 

- Zntegrack6n *l Meto 

http:Descn.so


FCAHORA 

10.30 a 10.45 


10.45 a 12.00 


12.00 a 1.00 

1.00 a 1.30 


1.30 a 2.30 

2.30 a 2.45 

2.45 a 4.00 
..
.... J4f+++ 
............ 


FICIAIIORA 

Mart es 8 8.30 a 9.00 

(1e Hfiyo 9.00 a 10.30 

10.30 a 10.45 


10.45 a 

12.00 a 


1.00 a 


2.30 a 


2.45 a 

12.00 

1.00 


2.30 


2.45 


4.00 
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TEM 


Descanso 

El Procoso do la EnseflanzA an 

el Hogar 

- Anflisis de las Actividades 

Preliminares 

- Anflisis do las Actividades 

Preman ntes/frecuentes 

Almuerzo 

El Proceso de la Enseianza en 

el ilogar 

- Repaso de los Pasos a
 

Seguir 

Anglis i' de las Fichas 

Descanso 

[l Reforzanielnto 
+ ++
 + + +++ + + +
+
 .......
4+44
+0{4+++40+it 


TE MA\ 

Repaso General 

Pr~ctica (101 I'roceso do 

lnt,cfanzI en el Ilogar 

Dcic,,.o
 

Ticnlicw dL Enneflanza 


Almuwro
 

1. 	 kcia d. la Converma-
,j~tt Convergon­1A. 

too y divorpgenteU 

Descano 

AnAlinin de 1chas 

do Actividades 

R86IONSABLE 

Ruth-Cirdena 
Craig Loftin
 

Craig Loftin
 

Docentes 
Coordinadoras
 

Craig Loftin 
+ 4 + +  4
4 + +444 +44 44 +1
 

RES PONliAIX
 

Craig ILottin
 

Craig Loftin 

Ruth C~rdena5 

DOOntOe 
Coordinsdoras 
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flOA MORA TEMA 

Mierc'oles 8.30 a 9.00 Repaso General 
9 do mayo 9.00 a 10.30 Trabajando con el Padre 

de Familia 

- El Papel del Padre de 

Familia en el Programa 

- Interacci6n Educativa entre 

la Aninadora y los Padres 

de Familia 

- Juego de Roles 

10.30 a 10.45 Descanso 

10.45 a 12.00 El Padre de Familia y la 

Evaluaci6n de Entrada 

El Padre de Familia y las 

Visitas al flogar 

12.00 a 1.00 Almuerzo 

1.00 a 2.30 Prctica en el Proceso de 

Ensenanza en el Ilogar 

- Aplicaci6n de las Tcnicas 

de nFsefianza 

2.30 a 2.45 Descanso 

2.45 a 4.00 Las lPunion, Semanales do 

Informes 

- Procedimicntos 

- Responsibili(dds de In 
Docente Coord imirlorn 

- Responsna]lidid do In Animadora 

- El Entre neiento en Proceso 

- Document.aci on 

- Proqramac16n Currlcul,-gr 

- Registro do Visitau 

RESPONSABLE 

Craig Loftin
 

Ruth Cardenas
 

Ruth Cgrdenas 

Dagni Sumari 



172
 

R11OSA TEMAMR m 
Jueves 10 8.30 a 9.00 RePatso General Ruth Crdenas 
dewVyo 9.00 a 10.30 Las Reunjones de los Nifios 

- Procedimientos
 

- Organizaci6n
 

- Participaci6n de los Padres
 

de Familia en las Reuniones
 

10.30 a 10.45 Descanso
 

10.45 a 12.00 
 An~lisis de las Actividades a
 

realizar durante las reuniones
 

de los nifos
 

12.00 a 1.00 Almucrzo
 

1.00 a 2.00 Reuniones de los Padres de 

Familia 

- Prop6sito 

- Procedimientos
 

- Organizaci6n
 

2.00 a 4.00 
 Anlisis de las Actividades des­

tinadti~. a los Padres de Famil~m 
4+++++++++++++++++ f+++++++++++++f+++4 + +- 4-++ +++++ +++++++++++++ 

FECIIA HORA TEMA RESPONSABLE 

Viernes 11 8.30 a 9.30 Repaso General 
9.30 a 10.30 Pr5ctica en v] Modelo 

10.30 a 10.45 Dv,,can,,o 

10.45 a 12.00 La 1Programac16n Curricular 

12.00 a 1.00 Almuerzo 

1.00 a 2.30 EI Proceno de la Ensefhanza en 

ol flo(a r 

2.30 a 2.45 Doacannlo 

2.45 a 4.00 
 La Roun16n Somana] do Informom
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FELHA DORA TEMA RU PONSADL3 

Lunew 14 8.30 a 9.00 Repaso General 
de mayo 9.00 a 12.00 Nutrici6n Marina de Martinet 

12.00 a 1.00 Alrduerzo
 

1.00 a 2.30 Material Educetivo Ruth Cgrdenas
 

- Importancia del Material Doris Vera Hermoza 

Educativo
 

2.30 a 2.45 Descanso
 

2.45 a 4.00 Material Educativo
 

- El Material Concreto 

- El Mateiial Represerntativo 

++tf++f++++........................................... ++++++++++++++++++++++++++++++++++++++
 

FECIIA IIOIRA TEMA RESPONSABLE 

Kirtes !5 8.30 a 9.00 Repaso General 
de mayo 9.00 a 12.00 Salud Marina de Martinez 

- Relaci6n de Vacunas 

- Tratarnierto (!- pequenas 
herid, 

- Sexvicio!. de la Posta 
Sanitaria 

- Enferinedades. comunes y 
Como Evitarlas 

12.00 a 1.00 Almuerzo
 

1.00 a 2.30 Elaboracion de Material Ruth C~rdenas 

Educativo 

2.30 a 2.45 Descanso 

2.45 a 4.00 ApI iaic6n de Material Doris Vera lernza 

Educativo 
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Riersvleo 8.30 a 9.00 Repaso General 
16 do myo 

9.00 a 12.00 Higiene larina de Martine 

- El Aseo Personal 

- La Higiene Ambiental 

- Contaminaci6n Ambiental 

- D6nde realizar las 

Necesidades (orinar y 

ensuciar) 

12.00 a 1.00 Almuerzo 

1.00 a 2.30 An~lisis de Fichas de Ruth C~rdenas 

Actividades 

2.30 a 2.45 Descanso 

2.45 a 4.OC Elaboraci6n de Material Doris Vera flermoza 

Educativo 

........4 +,+ +++++++++++,+++.......... f+ ++ ,+ +++++++++++++++44+f............ 4..44++++44++4+++++4 

FECHA HORA rFEMA RESP0NS;AB LE 

Jueves, 17 
de Mayo 

8.30 a 9.00 
9.00 a 12.00 

Repaso General 
Demostrdci6n y Pr~ctica en 

Marina de Martinez 

la Preparaci6n dr- AlimenLos 

y In |1144eno Al i enticia 

12.00 a 1.00 Almuerzo 

1.00 a 2.30 Aplicaci6n dl] Material Ruth Cirdenas 

Wlcat ivo 

2.30 a 2.45 Dv,,cnrlso 

2.45 a 4.00 Angliih de Fichas do Dorim Vera IHermoza 

Actividaeu 
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DWAOM TEM4 R3SPMWA=L 

Viormes 18 8.30 a 10.30 Repaso General del Proce­
d Mayo dimiento y Metodologta del 

PRONOEI-BH 

10,30 A 10.45 Descanso 

10.45 a 12.00 Organizaci6n del Trabajo 

durante las primeras somanas 

12.00 1 1.00 Almuerzo 

1.00 Evaluaci6n de] Entrenamiento 

y los Participantes 

CLAUSURA 
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o 	 1 1 ...T, , 
dC Proguntas convergontos
 

10 aayuda quo no uvamos Actividados del Argi ocu *,
on 	 eA4 ' a. Ayuda Verbal 	 ­

b. Ayuda.Visual 
a. Ayuda Nloica 
d. Pregunta Convergentes y Divergentes 	 • i ji 

110 	 Una pregunta quo permit* una sola rospuesta,speofca ot(pOv *I
 
"Ijuanito # do qui color es tu chompa?") as Una progunta s
 

a. Convergent.
 
b. Divergent.
 
C. Diffcil
 

#4do Incoupleta
 

12. 	 11 maestro principal do lox niflos on *I PROWO35M ec 
a. La Docents Coordinadora
 
b. Los padres do faztilafail
 
c. La Animadora
 
d, El dirigente do Is comunidad
 

13. 	 E1 Area Socio-emocional eotA relacionado cons .. 

a. Z desarrollo del cuerpo del nifio 
b. La inteligencia del nifto 
a. LA higtone
 
do La habilidad do relacionarse con. los domh
 

14. 	 Cuando Seleacionrlawsob~etio Park enecftaI44 
a. Loo nsefiacs ax oos, qo,y c. 	 ... L-­

b2oo nsefiamoo de II 
p.Laenef~ coo, prtq$ 

C, TA fuh~ d,1,' 



5. 	Ip nom - es. Un pCogrm do. Mucacianr Iniciml tIPO, 
a. 	 jaxjin 
b. MI 
a. 	 no escolarisado 
d. 	 Para ni. Gieo0 a 3 aa 1ed ad 

15. 	 Cmunio un nifb tione dificultad al recorder *I nombre del color
roJo, y Is dOcImou " RR..." le eatamos proporcionando ura: 

a. 	Ayuda visual
 
b. 	Ayuda flsica 
c. 	 Ayuda verbal 
d. Reforsaxiento
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A10 DE ilSTROS iOES IM IA GLUM L PACIFICO' 

MINIST41TO DI EYJCACIOI! 
I.N.I.D.E. PROGRAMA 14 ESCO1ARIZMO 

SUB-DIRCION DE IVNESTIGACIONiES -11CACION If ICIAT 
TREA 30.31.07 CO'J BASE Ell EL HCO-Av 

IIAYO. 1979 

LDS NICOS APREIM4 LO QUE VIVEN 

Si un nfio vvE criatcado 

aprende a condenar 

Si un nifio vive con hostilidad 

aprende a pel(eir 

Si un niflo vive avergonzado 
aprende sentirse culpable 

Si un niho vive con tolerancia 

aprerT-e a ser tolerante 

Si un nifio vive con estinulo 

apicnde a confiar 

Si uL1 nino vive apr'eciado 

aprende a aprcciar 

Si un nifio vive con seguridad 
aprcnde a tener fe 

Si un nino vive con equidad 

apreryte a ser justo 

Si un nfiSo vive con aprolxci 6 n 

aoren.Ae a quererse 

Si un niho vive con aceptacibn y amistad 

aDmride a ' ailar amor en el munO 

http:aoren.Ae


ISO
 

Cuaociiera aaa sa. orlrgen
 

K1 Nihfo es tin 1Hey
 

Y no puac~d csjx~rar 

De 6il depende 

El *hvvna 

Colaborenos tor tn 'lundo rnejor. 

(PRO:DL-I-BHi). 

Es necesa-rio quer= a estas criatn'as tal ccao son.
 

Cuando se -mua i tn ser, se 1'- *3m tal !am es.
 

Como tin p3dr:., que enseia a nadar a sti hIjo en la
 
corrientc del rio. 

Y quj pi.-rtiC-4Tci do dos -2ntimafrtos. 

Pox' un lado, S1 10 SOSTien,- Sio-iprm y der.usiado, 
L: iflfo s3 conT*49XM1a v flmY3 aDr2nd:!ra a nadar.
 

Pox' otro, 52. no lo sostic- e.- cl ronorinto nreciso.
 

el nifio bcb~xa un ml traro.
 

Ch.*P~n 
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!W~rO. ACEPIATC 

Ay madre no maldigas la hora 

en que yo naci
 

Porque todo 1o que tengo lo he
 
recibido de t
 

mi color mi cabello
 

Ay, cesa no lores mrns, canta una 
canci6n para mI. 
Aquella ]a canci6n de aquel mamento 

en que fuimos uno,
 
De aquel instante en que yo estuve
 
debajo de tu coraz6n
 

10 es que la has olvidado ya?
 
Preguntale a pa.5, 61 la ha de
 

recordar. 
Tiempo de sobra hay para llorar 

Salgamos -ara de' cdlido sol 
yp oder disfrutar 

lluestrame los p~i] jis y las cabras 
Ay. con 1Asti . )o me debes mirar 
cuando a o-,aos nifios veas juciar 
ni sientas verucnnz cuando alguien 

nos veTeg a visLtar 

Ruega por ni alin, porque yo 

no pu(bdo hac'rlo 'x)or nu 
Querj salyx cu-n hermosa 1i vidca 
de tu hijo ha de sev des-,uots de esta 
Breve mJestra tristeza ha de ser 

Ay, madre no 1] ores vs canta 
una canci6n para mi. 
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Pr~grnaNo Esoolarizado 
de Mumci&, rntcia4 

con Base enel Hoewtv 

*HojadeTrabajo 

1. eIscribe en Pocas palabras c&it es tu cxxnunidad. 

2.- Describe 10 clue hace un n-ilio dulrante 
la maflana: 

Tarde: 

/1....
 



193 

3.-	 Describe lo que hace una tMadre de FamiliKAvurante 

LAmgdiana: 

Tarde 	 : 
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• ua iao Esoolarizao 

"'deEducaci6n Inicial 

an Base en el Hogar 

Cuestionario 	de opiniones 

Ncubre: 

.-	 Qu piensas que sea lo mfs importante que se debe tener 
en cuenta para ccnseguir un d&sarrollo cxrpleto en un 
nifio wenor de 5 afios ? 

2.- L C6wi crees que lxxorias realizar una labor cnjimtn entre 
padres e hijos ? 

/....
 



3.- Con t~f c1abraCA~r ce cre u pdis ya 
un iho en su hogar. mPdisaur a 
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" 
CAZACO-

,I'UACIONAL, 

MODELO DEL PROGRAMA 
NO ESCOLARIZADO 

CON BASE EN EL HOGAR 

EVALUACION 

*AEDE EVALUACION 

ENTRADA 

P ROGRA-m-ACI ON 

CURRI CULAR 

EL PADRE Y 
LA ANI?@fORA 
F-EPASAN LAS 
ACTIVi DADES 

W> WS PADRES TRRAAN 

LA SD5MA 

IM PADRE 

rimumnA LES 

I N0 S 



CA ~ 
llsoa 

fO 

Padm 

sae'axeSiste1iajjjervosa 9 
*Glandulos au 

Peso 

spectos Fisicos da dv=4. 

irpacidad de Producir Sonidos =~* **j 
____ _______ Exz~~ i6n 

4enes +Cr=,o do Amdza 

Contacto Hurano 
s mm ; nd uc a s "' w i i a 

Z4 



C EDUC"ICS,IST-EVO.E 

PROGRAMA NO ESCOLARIZACO
"AO DE LA UNION NACIONAL" ' EDUCACiON i IA ­

-DIRECC O CE . S .CON I, BASE EN EL HOGAR 

TA;;[A 30.16.12 
NOV. 1977 

DESARROLLO DEL NIO 

~~~~~DESARROLLO 
 DLNN..L
 

FISICO MOTO.R 
 LENGUAJE COGNICION
 

-BiO-PSiCOFTOR 
 INTELECTUAL
 
LSOCIO-EMOCIONAL
 

E57T;L''CT.RA O .
TC'l-,
ESLPD'CRAA O,,-),EESAS RAS
ICA DE EDUCACION INICAL PARA
 

EL PROG,;Ay C SCOLARIZADO CON BASE EN EL HOGAR
 



PROGRAMA NO ESCOLARIZADO DE EDUCACION INICIAL
 
CON BASE EN EL HOGAR
 

El siguiente cuadro ha sido adaptado de N.R. Halmowltz (1973),Shirley (1933). Lenneberg (1967) yy Smart Smart (1973). Aunque -estas son )as edades promedlo para la adqulslci6n de las alfeventeshabilidades, existe un margen considerable entre los bebis para al­canzar cada nuevo nivel de destreza. Por lo tanto, estas normas nodeben torn.,dre come abcoluts. Sin cmbargo, el orden en )a adquisi­cl6n de esdestrezas altamente constante entre todos los bebgs de ­
nues tra cultura. 

Nacimiento El comport.imlento motor es altamente variable y pasa­
jero.
La vigilia no se diferencla unarcdamente del sueibo.

El beb6 no se queda en una posicl6n por mucho ticrmpo.

Huestra conductas reflejas.
Voltea la cakea de un lado pari otro miemtras est5

acostado boca jrriba, levanta )a cabeza por
tiempo cuindo est5 boca abajo 

poco 
pero h, deja caer 

cuando no tiene apoyo. 
I MOB La cabeza todavha no se sostdene par si sola. 

Mira fljamente a su alrededor. 
Empieza a seguir con la nir.ada. 
Levanta el menf6n cuando esti boca abajo. 

2 meses Levanta el t6rax.
 
Mantlene la erguld secabeza cuLindo le sostlene.
 

3 mesa$ Slenta los pies cuando 
 se le -ostienv erguido.
Sostlene la cabeza ergIulda y ('Stable.
Trata de alcanzar la pelota pero no lo logra.Cuando estg de lado !.c VOlt,1 tld" ILued.r boca artiba.
 

4 mses La es
cabeza estable y 0iLto . ('.tenida; puede levantarla 
cuando est5 Ioci ibajo y la 'wntiene eustable mientras 
se lo sostiene. 

Abre y cierra ls. ',mos.
Trata de alLwniar lu-, objetou quc estin cerca pero toda­

, vla no logra .i ar ritlot ryuy bien. 
Contempla los obJeto,, qur sostiene en la rnano.
Reconoce el bilI-rc-n. 
Sus ojo.s ,,I(JLj-n ol jetwo n"5s di. .fantes. 
Jueqa con 1w. vs nw,, y Ii ropa. 
Sostilew el torax. 
Hace "on,ir y mia f lj.ww'nte el onaJero que le colocan 

en l a urino, 
Se %iento ton ,9yuayda. 

5 mes$ Se Si-rnt. en el rr.gazo. 
A!).#t a I w,! (.ljv t os
 
Se ponre 
 l 1ado cs tando boca arrlba (no en forms acciden­

tal).
6 moses Cuanikj r.15 *,cnte.do, e .dobla hfncla *delante y usa fI, 

mano% (OriC apOyo.
Puede %opottar el peso cuando so I# pone do pies. h*(L 
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//...
 

7 mesas 


8 meses 


10 meses 

12 meses 

13 mesas 

14 mess 


15 mess 


18 mess 

2 flos 

2 1/2 afos 

adn no puede pararse agarr~ndose de algo.

Alcanza objetos con una mano. 
Todavra no hay aposlci6n del pulgar cuando ag~nra.


Puede pasar los objetos de una mano a )aotra.
 
Suelta el cubo que sostlenen en la mano cuando se le 

da otro. 
Se sienta solo, sin apoyo, por un momento.
 
Levanta )a cabcza.
 
Intenta arrastrarse.
 
Estando boca abajo, de Ia vuelta y queda boca arr iba.
 
Se para con ayuda,
 
Se arrastra (con el abdoren en el suelo, los brazos
 

tiran del cuerpo y IP, piernas).

Incluye el pulgar en el movimlento de los dedos.
 
Gatea con manos y pies (el tronco libre; los brazos y
plernas se alternan).


Se sienta f~cilmente.
 
Es capaz de pararse.
 
Puede poner un objeto encima de otro.
 
Camna con apoyo. 
Puede sentarse solo en el piso.
 
Sube los pe1da-onde la escalera.
 
Se sienta.
 
Se para solo.
 

Camina solo.
 

Corre torpemente; se cae mucho. 
Puede construIr una torre con dos tres objetos.
o 

Pnede halar y ermpuJar juguetes.

Las acciones de alcanza, agarrar y asir est'n totalmen­

te desarrolladas.
 

Camina bien. 
Corre baitar,te ben, con implitud en ( I paso.
 
Patea una pcIlota qrnde.

Sube y baja las escalera% solo.
 
Construye tina torre de tres otbJetos.
 
Salta 30 cm.
 
Voltrnlas painas de un 1 ibro', una 
 por una. 

Salta con los do-) pies.

Se para en un plie dir.irte dos egundos menos.
do, m5s 
Da unos poros pasos en las puntas del pie. 
SalIta dr de una sIllIa. 
Ti ene buena (ooi dinac 16n mano- de do%.
Puede nl1ver los dedos Independlentemente. 
Construye torre de clnco bloques. 



3 aflos So par& en un pie. 
tionta en triciclo. 
Dlbuja cTrculos. 
Puede servilr de una Jarra. 
Sabe abotonar y desabotonar.
 
Camlna en )as puntas del pie.

Tiqnen buenu rnhnlpulacl6n de los objetos.
Puede construir una 
torre de sels cubos.
 
Co'rre ficllmente. 
Sube y baja las escaleras alternando los pies.
 

SICOLOGIA DEL DESARROLLO
 

-DIANE E. PAPALIA
 
-SALLY WENDKOS OLDS.
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PROGA ICESCO1APJZAD0 It MDJOCION INICIAL 

CON BASE l EL HOGR 

DESARROUO DE LENaIrlA EN EL NIO 

EDAD .UAdJf 
D(IRESIVO 


0-1 Fre-lenguaje 

llora-balbucea 
cortactos visuales 


1-2 Palabrs sueltas o solas
 

Usa 1 a 3 palabras 

(12 meses) 

10/15 a los (15 meses) 

15/20 a los (18 meses 

y cerca de 100-200 a ­
los 2 ahios. 
Conoce nobre de objetos 

que usa. 

Nombrn personas eco2alia. 


2-3 2 pa.abras con sentido
 

Vocabulario se incremen-

ta de 330 a 500 palabras. 

Usa generalmente frases 

de 2 palahras "quiero 
papa" "tcma mam", 

Trases 3/4 paabras 

Utiliza de 600 a 1090 
y se hace nhis conciente 
del lengtuje. Emplea 
frases combinando 3 6 4 
pa]abras. Dnploa adje-
tivos, articulos, esen-

cia.nente el y o, c,"ta 
soliloquio. I-regunia
 
cons tantemente.
 

LZNG A 
RFCEPTVO
 

escucha sonidos
 
responde con gestos.
 

canienza a relacionar
 
objeto3 con su sign-'
 
ficado.
 

Acepta comentarios.
 
Responde cuando se le
 
dice "dame eso" "sien­
tate" "pax'-ite" 

Cormrende pregmtas sen­
cillas y puede recono­
cer 120-250 palahras. 

l<pido incr-nento en 
ccmlprensi6n de voca­
bulario que puede al­
canzar hksta 800 pila­
brs. Respc)nde a ­
denes y puede r.?conocer 
ubicaciones de ipsici6n
debajo, encia y dhcir 
que coutenga 2 acciones 
relcionadas "cane r%­
pido" "estate quieto""coQme despicrio". 

Comrr'ende t 1500 
palahras a 1',; h4afios. 
Responde ;,pn'gimutas 
simples. Reconoce plu­
rees y oraciones r,'s
 
camplejas.
 

3-4 



4-5 
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//...
 

LWflUAJE 
EXI RSIVO 


Expansi6n y Generalizaci6n 

Su vocabulario se incremen-
ta 1000-1600 palabhas, Iii-
cia oraciones sirples. 
Preguntas con sentido 16gi-
co y secuencia. Utiliza ­
bien los adjetivos, prepo--
siciones, plurales y la pro-
nunciaci6n es clara. 
Puede i)tilizar pasado y fu­
tumr. 

GUJ
 
RDCEPIVO
 

Comprende 1500 a 2000 
pa-labras, Entiende &r­
denes m~s complejas ­
con 2 6 3 acciones ­
conjuntas. Ccmprende 
explicadiones cn uso 
del porque... cuando... 
si... entras... 



P""Im"1I K EDUACION 194 USMANt 

I,2i-IRECCION DC INVESTIGACIONES 
TAREA 20.18.12 

CON BASE EN EL 

NOV. 1977 

CARACTERIST]CAS DEL DESARROLLO DEL NIO
 

1. El desarrollo es semejante en todos los nihos, se ajustan a un patr6n
 

-semejante de desarrollo en el que cada fase desemboca en la sijuiente.
 

2. El desarrollo pasa de las respuestas generales a las especficas 

(Ejemplo: el niio agita sus brazos en movimientos generales antes de 

ser capaz de una respuesta tan especifica como agarrar). 

3. 	 El desarrollo es contTnuo. El desarrollo es continuo desde el r omento 

de la concepci6n hasta la muerte, pero se produce con velocidades dife­

rentes.
 

Como el desarrollo es continuo lo que ocurre en una fase tiene influencia 

sobre la fase siquiente. 

4. 	El desarrollo se produce con velocidades diferentes. (El niho crece
 

mucho el primer aho de vida y menos los siguientes). 

5. 	 El desarrollo puede desviarse. 

El desarrollo estS influido por el viedio ambiente y por los potenciales 

hereditarios, las condiciones ambientales desfavorabl s pueden hlterar 

el patr6n predecible de modo temporal o permanente. Ejemplo: si se 

interfiere con el desarrollo fetil (rayos X, medicaientos), mal nutric;6n, 

privac16n emocional, falta de incentivos para aprender y otro, factores, 

pueden alterar la velocidad normal. 

6. 	 Cada individuo es 6nico. 

No podernos esperar la misma conducta en todos los niios. 

7. 	Todos los aspectos del desarrollo del niho: Bio-Psico,otor, Intelectual, 

Socio-Erocional, est~n irterrelacionados.
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PROGRAMA NO ESCOLARIZADO DE EDUCACION INICIAL
 
CON BASE EN EL HOGAR
 

DESARROLLO INFANTIL
 

A contfnuaci6n presentamos una Iista de aspectos que deben tenerse en 

cuenta al trabajar con nlihos pequeflos. 

1.-	 El desarrollo infartll se da como un proceso integrado. 
2.-	 Los factores m~s importantes se dan en dos ITneas:
 

Herencla (raza, color, cabello, etc.); y
 
Ambiente (influenclas externas).
 

3.-	 Tod( el desarrollo de da en forma ordenada y sigue una secuenclede
 
modo que ciertas conductas favorecen el ogro de otras.
 

4..- Va de lo simple a lo compleJo(cuando m6s avanza el nifio en su desa­
rrollo ms complicadas las interacciones que se establecen),
 

5.- El nliio es un ser blol6glco-pslcol6gico, sccial. Este enfoque permi­

tire 	utilizar todos los elementos que Intervieneri en el desarrollo In­

fant il. 
6.-
 La separaci6n en Sreas: bio-psicomotor, intelectual y socloemocional 

se hace con fines dld5cticos, pero se debe recordar ]a primera nota 
-
qtie el desarrollo es algo completo e integrado.
 

7.- La nutric!6n es un elemento de suma fmportancla que condiciona el dd.­

sarrollo intelectual y el fisico.
 
8.- La famllia tiene una fuerza condicionada y grande dentro eel desarro­

llo, es ella la que a travs de )a estirnuiaci6n brindada puede favo-­
recer o retrazar el desarrollo del nifo.
 

9.- En los primeros cinco allos de vida del 
ser humano se producen los cam­
bios y desarrollos m5s 
lntensos que gobernarg el desenvolvimlento fu-­
turo del nl~o, se asegurd que el 50% del desarrollo intelectual tiene
 
lugar en este perTodo. 

10.-	 Las experlencias tempranas 6 exposici6n del 
niho 	a )a explorac16n,mani­

pulacl6n y todo contacto con personas, objetos, lugares etc, son d ­
vital Importancla en esta etapa. 

11.-	 Muchos padres plensark que nada sucede, en bebg y mientras este se encuell' 
tre b.en abrigadite, y blen alimentado, y cuanto mi tranquflo este mejor 
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I,... 

esto es falso porque ya s~bemos que los nis importantes procesos se 

est~n desarrollando en esta etapn. 

el desarro­
12.- La relac16n armonlosa entre padres e hijos es b5sico para 

ilo de su personalidad, esenclalmente en una primera etapa el contac­

to materno es decisivo. De estas retcTones empezarg el nihoa a per­

cibir el mundo con caracterlstlcas determinadas. 

su contactoedades tempranas es positivo para
13.- El hablar a] niio desde 

los demas y para el desarro-Io del lenguaje. Nunca se dirg'quecon 
-le habla desde pequehilto a~n cuando el

el tiempo es perdido si se 

nihlo no entiende o.no 	responde.
 

entre padre y madre favorecen la
Los patrones de crianza estable.14.-


en el niio, el cual va aprendiendo que
formaci6n de aspectos 	 b5sicos 

conducta son o no aceptados y que permiten o no 
aspectos de su propla 

sus padres.
 

(radio, televisi
6n, peri6dcos) tienen
 

15.- Los medlos de comunicaci6n masiva 


ca­
una acci6n vital que puede ser positiva 6 negativa de acuerdo a la 

lidad del estTmulo que se les brinde. 

son elementos que adquleren gran valor dentro 
16.- La comunid;-I y la esculea 


y ayud5ndolo a que se
 
del desarrollo del nihio, transmitigndole waores 

relacione con los den5s participando cooperadamente 
e integrandose ac­

tivamente al medio.
 

ellos serSn los responsables de
 rol de los padres es fundamental;
17.- El 

de sus nios de acuerdo alr.etardar potenclalacelerar, favorecer o el 

que ellos tengan en la educaci 6 n de sus 
grado y tipo de participacl 6 n 

hijos.
 



PROGUM N SCOLARIZAO0 K EPUCACION INCIAL' 

CON BASE EN EL HOGM
 

HOJA DE TRABAJO
 

1.-LQui aspectos son importante para el desarrollo del niuo? 

2.-LA que 5reas corresponden las siguientes acciones? (Bio-Psicowotor, 

Inteltaal. socio-emocional). Area 

a- Corta I 'neas rectas 

b- Patea una pelota 

c- !{econoce los sTmbolos; de ]a patria 

%- Idencifica sonidos de la naturaleza 

e.. Relaa cuentos 

f- Ayuda a su marn5 a las tareas 

g-	 Salta soga 

h-	 construye torres 

I-	 Reconoce colores y formas 

J-	 Agrupa objetos de acuerdo al 

3.- Indique que es m~s ficil para el 

a- Patear una pelota 

c-	 Sube las escaleras_ 

e-	 Cortar con tijeras 

g-	 decir su nombre 

I-	 Prestar mus cosas a 
otrs n FIos 

de la casa 

tamao 

nifio; ponga un aspa en cada linea. 

6 b- Recibe la pelota con 
ambas manos. 

6 d- Baja las escaleras 

6 f- cortar con los dedos 

6 h- sabe su direccl6n -­

6 J- Ayudo a ,sm on_*w 
qehcere, , 
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Wihist6rio do Educaci6n 
 PKNOEI-BH
 

V legi6n do Educaoi6n - Cuzco
 

COMO USAR LA LISTA DE OBJETIVOS PARA
 

LA EVALUACION DEL NINO
 

La Lista de Objetivos le sirve a la Animadora para indicar las habilidades o
 
destrezas que el niuo ya puede hacer, tal como las que el nio todayfa no puede
 

hacer.
 

Al aplicar la Lista de Objetivos, la Aninmadora sehala las cosas que tiene que
 

enseharle al niio.
 

USO DE LA LISTA DE OBJETIVOS PARA LA EDUCACION DEL NINO.- La primera vez que
 
la Animadoma usa 
la Lista de Objetivos, es cuando realiza la Evaluaci6n de En
 

trada. La Evaluaci6n de Entrada, quiere decir que la Animadora eval5a al niho
 

cuando entra al Programa.
 

La Animadora lieva una Lista de Objetivos y los materiales necesarios para eva­

luar al niio en su hogar.
 

Primero la Animadora explica a la Madre o Padre del nio que va a realizar muchas
 
actividades con 61 para determinar qu6 cosas tiene quo enseAarle despu6s. 
 Tam­
bi6n explica que va a realizar preguntas a los Padres en cuanto a las cosas que
 

ellos creen que su hijo puede o no hacer.
 

Ahora la Animadora da al niuo unos materiales para juqar. De esta manera el 
niho se pone c6modo y no se atemoriza durante la 'valuaci'n de Entrada. 

Mientras que el niio juega con los mteriales, la Animadora anota el nmbre del 
niho, la fecha de su nacimiento y se edad exacta, en la cara do la Lista de 

Objetivos.
 

En este momento la Animdora comienza a evaluar al nio. Comienza en el Area 
Bio-psicomotor. Para determinar con qu6 objetivo comenzar, tieno que fijar la 
Ldad del UKb y comienza UN ANO ANTES A LA EDAD PCTUAL DEL NINO. Es decir, si 
tl nWio tiene 3 aion, hay con comenzar con los objetivos de 2 alos. Si el nio 
tiene 4 aos do edad, hay que comenzar por los objetivos de 3 ahos.
 

Ahora lee el objetivo y da al niho una pautas para determinar su puede hacerlo
 
o no. Por ejemplc, si el objetivo dice: 
"Se lava los pies cuando est~n mucios",
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la Animadora le diri al nifio: "Juanito, me puedes mostrar c6mo lavas tus pies?",
 

.d~ndole egurA para que se lave.
 

Si el nifto puede hacer el objetivo tan como estS expresado en la Lista de Obje­

tivos, la Animadora escribe "SI" en la columna correspondiente a "Evaluaci6n de
 

Entrada". Si el nifio no puede hacer el objetivo, la Animadora escribe "NO" en
 

la columna (ejemplo: si Juanito lava los pies dejandolos limpios, la Animadora
 

escribe "SI", pero si Juanito lava los pies dejindolos sucios, la Animadora es­

cribe "NO".
 

La Animadora sigue asi par el Area de Desarrollo Bio-psicomotor hasta que el nifio
 

no puede hacer 10 objetivos seguidos. 

Una vez quo la Animadora haya identificado 10 objetivos seguidos, pasa al Area de
 

Desarrollo Intellectual, y trabaja de la misma forma.
 

Una vez que la Animadora identifica 10 objetivos del Area de Desarrollo Intellec­

tual que el nifio no puede hacer, pasa al Area de Desarrollo Socio-emocional. La
 

Animadora ha terminado la Evaluaci6n de Entrada del Nifio.
 

La Evaluaci6n do Entrada puede requerir dos o tres visitas al hegar. No es po­

sible cumplirla en una sola visita.
 

Es muy necesario que la Animadora tonga mucho cuidado en la Evaluaci6n de Entrada, 

porque su trabajo con el nifio durante el afo, esti basado en esta evaluaci6n. 

Si se equ±',oca durante la Evaluaci6n de Entrada su trabajo de,pu6:, e r s 

dificil.
 

LA PROGRAMAC ION CURRICULAR 

La Animadora ha term'nado la Evaluaci6n do Entradai del nifio. Ahora estf pro­

parada para la Programaci6n Curricular. 

La Programaci6n Curricular consiste en vscogqer 3 objetivos a 1or presentados al 

nifio durante la pr6xima visita al hogar. 

Pero, zc 6 mo escoge la Animadora lo,, 'i objetivom? IDueno, par a escoger objetivos 

la Ani midora revi.a el Area de I)-,;airollo io-ps.ic-omotor on la Lista de Objeti­

von del ni no. Husca el r'rimot Objettivo que dice "NO", quo quiere dec. r quo es 

un objetivo clue el niiio no pudo lograr durante la Evaluaci6n do Entrada, pues 

es algo quo la Animandora tieno quo ensefiarle al nifio.
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Ahora la Animadora anota el n6mero del objetivo y escribe el objetivo en el
 

Formulario "ProgramAci6n Curricular". Despues, la Animadora escoge un Obje­

tivo de la misma forna en las Areas de Desarrollo Intelectual y Socio-emocional.
 

Al final, la Animadora tiene 3 objetivos para presentarle al nifio.
 

La Animadora usa el mismo Proceso para hacer la Programaci6n Curricular para
 

todos los niios que tiene a su cargo. Repite esta Programaci6n Curricular cada
 

semana.
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CONSIDERACIONES AL PRESENTAR LAS ACTIVIDADES 

I. EL 	 AMBIENTE 

" Consistente
 

" Libre de distracciones
 

" Ordenado
 

" Serio
 

2. MATERIALES
 

• 
No use 	los mlsmos materiales para dos acciones durante la misma actividad
 
Esc 6jales con anticipaca6n
 

Use materiales disponibles en el hogar
 
Permita al nifio manipular y explorarlos
 

Limite 1d cant 
idad dV 	 mater .ales 
* Antes de conm mxar uia nueva actividad, renueve los materiales de la 

actividad rlOr 

3. )RES ENTAC-I ON 

Gane el intit 1v del nifio 

*facer(o colmo si fuer i un juego 

* Prove,, *.uf'cintc ,ayuda p;lra asegurarle 6xito 

* Reqitre eI'lP(r - LXIHITWI 

4. 	REFUERZOS 

D 1)],v II l)w1. l loaCdP 

Sea con'. It ent ( 

S fu(, I, v tatito( al 'd(idre de Familla como t1 nifo 

5. TRANS ;CION 
Ilast la a't ividad a1l Padie de lamilia antes de quo el ni~o no canoe
 

, CaIcule 
 bf di I pvI 	 do att nci6n1 dhl niio 
* Ronueva t do'i ion fimaterJalen uandoni previamento 

* Sea 	 precIna 
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lErgamaNo Escolarizado de Educacion Inicial con Base en el Hogar 

HoJa de Trabajo 

1. Cudntos tipos de motricjdad hay? 

2. En las sigulerites actividades escribe a uue tipo do motriciiiad 

pertenecen 

a. Saltar soga 

b. Escojer el arroz 

C. flojear un libro 

d. Trepar un irbo] 

3. Qu4 tipos de lenguaje hay?
 

4. Por que es importante evaluar a] niflo?
 

5. Si un niflo tiene 3 anos, edad soa que le debe comonzar la
evaluaci61r de entrada? 

6. C6mo ev-11 fas. T-t IUivuT.tv actividadi El nilno seflala objetos
y largon por cmiparac6n. 

..........
....
 

http:IUivuT.tv


--- 41
 

qmcocor ol ito ad apreiasdtiiQ 

Wa~noraci& espec~ftc quo shctwd 

entrada y e. procso do cbse vci&i g utlarA r 4 1 

do un proqgrarra do ensdianza, para al niflo. 

La Ctservacidn nlo tiono roglsi5tzuCradaSaecI do y 

hacer, q~jS cmnductas deban oar anotis a o lnterpr,ti I1~*f 

cim'n cbtenstda par quePeof hay ciertos factors* ospJcljco ps 40, 

una irejor idea do Jae conductas del niho. Par ejswplo: Zntalti 81 k 
sWio ejecutar la actividad prqx2osta? zO~1nto do 3a actvid 

llzar 01 niiio? zc~o reaccicn6 el nifio al prosentarlo *I wa?£u 

I­fOcil do irotivar? et=.----
re1aciones entX4rA observaci& tmibi nos pevdm taa laxiw1 6 

padrer y 01 nili. LDspende o ilAO do wu pedrf IrAdr* u otrOs MTdwrQi, 

do la fanilla para vestirsep a a bacer 0So ODOMdaes 

Ion padres osa dopendancia? a~inconan los padnes a OQ"h Os 

jFSEwestas a pregwitas "MO isas"PlantsRdrM. 

dt entrada, non :Indicmanckc~ responds *1n$ 

?W,10 tnta nos OAZIAda =V 

hillvdj, do' 
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hcirervaio que el nifio tlene mie&o de subir o, bajar grwa~s a solas y 

Jos padres se prurupan par la seguridai del nifio. la animadora no car.­

zarfi con una actf'vidad que irivobicre el subir o, bajar gras~. Sin acxuar 

go, 6sto no ixrplica que la aninmxdora dejar& de lado esta acivida1 sino 

ras bien esperarg un tienpo pnudencial que le pexudta cbtencr forraci~n. 

scbre situaclanes que hayan gener ado o generen dicha corxducta. 
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ftivas, 1665 c 4tug CC=Op~tom, rag *SON On4sp~S.~ 

doex' a olidaid mio ioocm o*rr
.

lis, actitudes, clfratwvidaos
etc) tit,logradqsbm#donOtjmntoogA. ditnt 
 a parRA#ag 
 puori 4i 

Apenla.. pa D cbr ono e.. !elloi 1 pon~ s~ ~
 
temindominonjtv 
phar edJdsmooe iescbrjlmntQ, os;ldeisr ctitne~ cos~ueI 
oo a par enta:a
 
o niioadlglsubisint'a,~
par i sos.Pouwa.
 
Oala 
 l capcidad o resolver polemag.upX prOg4 i 4!2 

as.rendbo ofroor Prescamint.dadEs.do#pra, od I *C4*J 

Una idoa form. do lor aaode descubrinminto.
 
Elr deatorile a 4osnitos paqu
mogou
va'su no a doci tcn pare nsfiraprnoraciartir of ols , Podo*WA*a. 
prndizop. Luo $poo ra sfos alos 
cons uv, qo 

ast *betof ecer raon a ntd d sd r ciasd xl rcado dsqed,,e-.anpulcnduet.nZ 

Un.d an f r a o l g r a a ~ o es u r m on o ,s resar~~~~~~~~ s ~ ma el l ~a pa ris no
a q o l og l s y 

http:e-.anpulcnduet.nZ
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I capi,
Una do las habilidades bsias que debemos promover 

an 

didad de descubrtr y buscar respuestas. Recordemos que los 

concentos no se ensefian, lo tnico que pdemos hacer es crearz 

presentar situaciones y experien&±as que ayuden al niio a for­

max los. 

No debemos olvidar de dar la nifo la oportunidad de rranlpular y
 
obdervar, 6sto permitirg gue a travs de sus ensayos y tanteos
 

o sea descubrimientos vaya interiorizado las acciones a reali­

zar:
 

La observaci6n se convierte asT en el instrumento mrs impor-­
tante para hacer descubrimientos por cuanto permite una corn -­

prensi6n organizada. El nifio frente a un objetivo o situaci6n 

1o analiza, su atenci6n se dirige seg6n su esquema de observa.­

ci6n a las distintas caracterfsticas de los objetos, como los 
niios, a6n les falta la habilidad de la direcci6n consciente ­
en 
la observaci6n, el adulto debe orientarlo cuidadosamente, ­
lo importante es orienta" su atenci6n hacia las caracterfsti ­
cas dcil mismo y dejarlos hablar sobre ello. Se debe dejar cue 

los objetos impresionen varics 6rganos de los sentidos. 

La observac16n no debe set un proceso pasivo y solo espontneo.
 
sino que tiene que desenvclverse en forma activa, consciente y
 

oicanizada.
 

DIGEI/PR de A.
 
nAC/UTE
 
L. Aocha D.
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PRAMA WD ESCDLAMM7A E UMrMION MIAL 

CON BASE EN LHOGAR 

AYUDAS PARA 12, APRENDIZAJE 

Hay muchos pasos involucrados en el aprendizaje de una nueva destre­
za . Nos hems olvidado lo difilcil que es aprender a caninar. ] hacwros 
de manera tan autoratica, que no nos parece tan dificil. La 6nica vez que 
nos damos cuenta lo diflcil que es caminar, es cuando nos lesionamos una ­
pierna y necesitamos que alguahn nos ayude. 

Los niflos pequefios, asimismo, requieren a]gi'm -tipode ayuda pare apren­
der una nueva destreza. La ayuda asiste al ninho a tener 6xito en tareauna 
sin frustrarse. Ua vez que el nifio mejora en una destreza, usted puede 
reducii- gradualmente la cantidad de ayuda hasta que lo este haciendo pot sP 

solo. 

Las ayudas para el aprendiLzi)je estain clasificadas seg n la natureleza 
de ellas en: 

A. Ayuda Fisica 

B. Ayuda Visual - Gestos 

C. Ayuda Verbal 

D. Moelaje 

A. AYUnL FISICA 

La ayudt flisica proporciona mayor apoyo al. niflo. Este tipo de ayuda
 
le hace sentir que ha tenido 6xito en la culminaci6n de una actividad.
 

Ejemplos serlan:
 

1. Ensefiindole a brincar d -ndole la mano ai nino. 
2. Ayudrindole a abotoar~se, etc. 

B. AY"U VISUk,- Gestos 

Los gestos ,on otTN for~na de ayudar al nifio. Estos pueden usarse ­

junto ran indicxdors v'erhxies o solos. 
Ejemplo: Si P- nifio est, aprenliendo a decir "por favor" y "gracias" 

un gesto como inclicar con el dedo, o dirigi~ndole con una mirada puede ­
servir como pauta pipa decir. "gracias". Su gesto sirve para que diga las 
palabras en el orrrmnto opartuno. 

C. AYUfL VXPAL 

Ayuda verbal proporciona oc entaqiones o pautas hablad l nift mia­
'Was hace lea a&tivldmd. Ayuda verbal puop daw" dwte vja W Atti­
vidad. Le do indiawianm. mu m, toana *Amu& m U 
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o el modelaje. A menudo es efectivo emplearlo cuando el niflo casi
 
puede hacer la actividad por si mismo. Por ejenplo, si el niflo tiene
 

algunr dificultad en nanbrar el color, verde, usted podria dar una pa­
ta verbal diciendo el primer sonido de la palabra ("Este color es vvv.")
 

Otro ejemplo serla donde el niio se traba al repetir una rhna y necesita
 
ayuda verbal para la pr6xina palabra para ccmpletarla. 

Ejemplos ser'an: 

I . Cuando le pedimos al nifio que coja la pelota al rebotar, le podemos 
decir "ya" cuando el ninho debe cojerla. 

2. 	 Cuando el nifio estA aprendiendo a abotonarse, le podemos decir, DE­

puja el bot6n, sigue empujando hasta que salga por el ojal".
 

D. 	MODELAJE 

Una de las ayudas que puede propcrconar al nifio es el Modelaje. El 
Modelaje quiere decir mostnarle lo que debe hacer el n/ifo. Usted puede­

dar 	el modelo despues de haber observado en el nifio la destreza, habili­

dad, etc., que espera que 61 logre. Este modelo se dard al nifo cuantas 

veces necesite ver u oir lo que se espera de 61. Desde luego, cuando el 
nifo va aprendiendo, usted iodelar5 menos. 

Ej~rplos de dar un m odelo al nihio sexan: 

1. 	Despues de haber demostrado el niflo su habilidad para construir una ­

torre con bloques, Ud. le da un modelo de c ro mejarar dicha construo­

ci6n antes de pedirle que 61 lo haga de nuevo. 
2. 	Pedirle que nnhre eI color del objeto que sefialamos. Si eI niho no ­

ha acertado, darle la respuesta correcta, y preguntarle al nifho nueva­

mente el color. 

LA CANTJYAD DE AYUDA 

La cantidad de ayuda dada debe pCmitir al nifio completar la tarsa con 

fxito y .sin fru,,arse, pero no tanto que no se estimule. Trite de no con­

fundir al niiio con derrsiada ayuda. No espera dcmsiado de 61, ni deje que 

il espena darkisiado de usted mitzno. 
Es importante observar de cerc-a al niho mientras hace la actividad, Podrr 

ver que esig aprejndendo hacer akis por sl mismo y usted puede disminuir la 
cantidad de ayuda que le da. Las actividades deben estar dentrv del alkan­

ce del nifio, y sin embargo proporcionarle un reto. 

-2­
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DOM~f DE L-AS AYMrM 

El momento que usted escoge para ayudar al nifio es impnrante.-
Cuando 6l empieza a trbaljar en alguna actividad y su logro no sea ­
6ptimo, debe darle ayuda ir nediatamente. Por ejemplo, si el nifio vu 
a aprende& a saltar (brincar), usted empezarla con cogerla la mano y
ensefiarle 10 que hay que hacer, Cuando el nifio ya ha aprendido una 
parte de la destreza le dejara enpezar solo y espere hasta que tenga 
difioultad para luego ayudarlo. Par ejonplo, si el nifio sabe annrr­
rompecabezas muy simples, y ahara va a aprender axm r uno con seis ­
piezas, dejele coger las piezas para intentar armar el rompecabezas. 
Esto le da la aoportunidad de hacerlo solo si puede. Cuando ha tra­
bajado un rato y tiene dificultad, se le podrr guiar su mano al sitio 
correcto o decir que "de la vuelta" etc. De esta manera, se le darc 
al nifio la canticbd de ayuda que necesita antes de que se frustre y 
pierda interns en la actividad. 

Debe darle ayuda s 6 lo cuando sea necesario, porque si el nifio -
sabe lo que hay que hacer y c6mo hacerlo, no necesita ayudarlo. 
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PROG NO ESCOLARIZADO DE DU2ACION INCIAL 

CON BASE EN EL HOGAR 

HOJA DE TRABAJO 
AYUDAS PARA EL AFRENDIZAJE 

Anote al lado de cada ejeuplo el tipo de ayuda para el aprendizaje. 
1. "Agarrado de la silla" Ayuda: 
2. "Primero este 	ar y luego e1 

otro" 
Apada: 

3. "Guiar la mano del nifio para 
encajar la pieza en el ­
aguj ero" 


Ayuda: 
4. "Paso, salto, paso, salto". Ayuda: 
5. "Este color es rr ... ." Ayuda: 
6. 	 "Con su mano sobre la del 

nifio". 
Ayuda: 

7. "Som-eir cuando se acerque
 
la pieza correcta".
a 	

Ayuda: 
8. "Aparear una pelota con la
 

figura de una pelota, pd:Ale
 
al nin-o que lo haga". 
 Ayuda: 
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MINISTERIO DE EDUCACION 

,ireccl6n General Ide Educaci6n 

Inicial Programa No Eit'olarizado
 
de Educaci6n In.clal 
con Base en el Rogar 

MATERIAL EDUCATIVO
 
(Instrumentos Auxiliares del Proceso Educativo)
 

El niio desde que nace se 
relaciona con el mundo que lo rodea:
la familia, los objetos, 
los animales, los ruidos, los colores,
las formas, etc. Por ello es necesario darle materiales que ­le permitan:
 

1) Manipularlos
 

2) 1acer observaciones
 
3) Oler, gustar, escuchar el sonidor etc.
 
4) 
 Combinarlos, transformarlos
 
5) Ejercitar sus m6sculos gruesos y finos.
 

Ass, es como los materiales educativos constituyen valiososcursos que sirven de apoyo para el logro de los re
objetivos edu­cativos por cuanto favorecen los aprendizajesal sentir su forma, textura, olor, temparatura, 

en el nino, pues 
var su color, etc. no es 

sonido y obser 
larlo sino m~s bien 61 irg 

cue el niiio se entretenga al manitu -encontrando c:iractersticas, propie
dades, que le permitirnn ir estableciendo conceptos, iclecs.
 
Es important 0 tener presente que Jos materiales educat ivos se­rfn utilizados a travs de situacionesdescubrimiento. de jueoo, 3nVesti(, C: 6 n,_El adulto debe rermitir al nifio que piens : -Qu6 hacer con el material y c6mo hacerlo, procurar, 

Ascumientras chrlojuega, c serv7=-d-olo--Y corve:suir sobre las cosas que -estA haciendo.
 
CRITFRIOSPAA 
 EL DISERo, EL7,'3 OJCION Y SELECCION DEL, MA'j CR. AL 
EDUCATIVO 

- Deben permitir el logro de] objetivo que nos hemos propuesto.
- Debo scr decuaidof los 
interer...S, necesidades y ;na­nivel de 

durez y de aprer zaje If_ IPI 1 1F7).

- D,-be coniuc-_re la calidad con el bhicA costopor Ic ­lo cue recursos Daaturales y d-;-c~;b;,; ->'fct-n en la Cunf ca.­ben !.or consiCerados coI'o .a-U a ls fur, .ntcles 

rcal zaciGn 


r para la ­
do ]as -xperiencias. 
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- Deben posibilitar-la manipulaci6n, exploraoi6n activa usando
 
todos los sentidos (vista, tacta, olfato, gusto oido) y asi­
mismo deben posibilitar la so]uci6n de problemas.
 

- Deben ofrecer seguridad y durabilidad (resistente al trato z
 
fuerte de los nihos).
 

- Debe brindarse variedad de materiales por cuanto un anico ma
 
terial puede producirse r~pida mecanizaci6n y p~rdida de in­
ter~s del nifio.
 

No debemos olvidar que los 
recursos naturales y recuperables ­(desechables) de la comunidad deben ser utilizado-
 como mate ­rial fundamental para la realizaci6n de las acciones educati 
-
vas por ejerip-
 arena, greda, tierra, algod6n, panca de cho-­clo, viruta, semillas, piedras, paja, corteza de 
Srboles, etc.
 

Si como objetivo nos proponemos qtie: "Juan, tirar6 la pelota 
-
en una caja sin errar.........
 
La pelota pdrS ser elaborada de:
 
- medias (rellena con acerrfn, retazos de tela, pajilla, etc.).
 
- retazos de tela 
(rellena con paja, acerrfn, algod6n, etc.). 
- vejiga de: vaca, carnero, chancho, etc. (inflada)
 

Terendo en cuenta este objetivo el material educativo se elabo
rarg de acuerdo a la realidad socio-econ6mica de la familia y

la comunidad.
 

DIGEI/RR de A
 
DAC/UTE
 
L. Rocha D.
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dJO M0- NOUST'RUS H-,--IuS D.0 LA G;U.-RRA DPL PAC.IFICO It 

MflISTJR1O D'i 2DUGAGIONJ 
DIR.3CCION 02J.RAL DE 
13DUCkUION flUCIAL 

PRILR TALL35H NACIONAL PARA M P 7 :.o.AL T.CNIC0 R259PONSA1l13 D-11 ?ROY2CTO5X 
-


ASESORAMIENTO Y EQL!IPAl'TIE1'iTO DE 18 CIENTROS DE EDUCACION INI-CIAL CON COOPERACION DEBL GOBIERNO NICERIANUrS" 

M A T ERIA L ES P A R 

BE J B R 0 1 T A C 1 0 N7 P S I C 0 m 0 T 0 R A 

E1 J A RD IN D EEL 

I N P A N T E S 

AUTOR 11artho, D. do Kappelmroyr
 

Lilia F. do 1WflQeazzo, 

.,DITCRIAIL Lotin:, S.C.A. 
* 
 Buen ,1.Z~ ..L PNTabO eat4 cc-flpueetr) Pc:r unnf baf~v d( m-tcriai reristento nor­for.'.,y pnlilla s 4e mzadera- do distint s gr cnrcrs y/o, clornent-z' '4-­gurntivos. Los polillos o clelcertor, rs introducido3 on Ins perfornOiones do In bc'se, dindr .luger n In ejercitncien kle '"Plantar". 

Eh I.- fig. 1 Obnc rvarir uno firura tivo, con (cmojtos que oCfl2(fo 
unc, on;cvnc .
 

En 1,- fig. 2 pod m~s obrncrv 'r un pdnrit43d0 clfmnico rontesoriano, qluouflO -' Inn p(Slbilidader, deC ejercitacirm vinc-motorn do Iplontar" Irdiccrirninnci(tn de color.
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determnndri 
L iod04-? lmnoprin(rr * uoio )n 

diecias-d l,c), L entr djleinta irtird: plantnd oltur. 

color. 

M'-,NARTAD cotn it inprc (it wir) mnb Ulende n ejot; pvrdcridicuti) ruct zirrtr( ducenr ohJ t,,- e rcr r-io(1.
Goncmalmente tjou Thbriccjduv eun den 
Lac ail( r-.iclnv; ci~t' I )r, dw~ztt; til 0 c,r tic v'flrta,jtpcr: eitfr dz'drna 

n) Ln Ctn tid-(I c-)ida(Ld de It,r, perj, ridicuh-rt;, 
 I-

En In fi,-. 5p- dvm r. (litirwivr ujn 6ri cc'en In fitjtrj It Lien 
eje ci i ndri c.)cjcruCi lindric-m3 y on In fig. 5tun (,Ji- Ct'llic
 

b) . Ln c'nt 
 id tic 1ritz-n prn &'nwrtnr. 
Fl ecertr-tic do In fig. 3 constm ei1c do doa pioz-r,trots ,ue ti do ;:ia*n1,- fig. 4 eftftA czmpuoatc p-r nuevo 3,r3 
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c0. Los tiprs de c~rtos de Ins figuras n'enarrtar.
 

Podumcs cbsvrv::r on Is 1-ig. 3 Un onevrtedo conl c.--rt, ci­
nuoso, que orienta oi niflo en In tnres do ensortzr, rc ­
componied... ccrrcct-mento is figur' (autoccerrector); y zn 
13 fig. it un ensartado do cortea rectoa (no - corractor). 

d). Los tipa3 do piezc'cs. 

Lns n-iez~s pueden presentar irn~genes con sores u cbjot,,s 
fnmiinros (figurrntivos). Los fig. 3 y 4 muostr-n ananr­
t-dos fipurativos, y Is fig. 5, uno no figurntivo. 

NJ 
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L"I enc-je plino,c nsiste en 
una siluetn, 
con o sin cortos,
que se inserti on unn 
plincha d& In cu~i fue c'-1ada. Gc
nerilmente est5n reiliizdos 
en 
maderai 0 acr11icc).
 

Lr fig. 6 nos rnue.trv ur t~rmc do enc3je ;~~n.d:'nde p,-dc,-us
obsorvn-r:
 

a). Urna figurn sin c rtes y
 

b). Unn piincY-i c:nL su c )rresr-'ndicnte c-l'Thd*-, dcnde soencuentrn In~ siuetc del pato. 

L:- fig. 7 nvz mucbtrn un enc-ije p2.-n c,)ri c..rtcr,; ctso~n lqc- , ruese;rn prtcstur que cnfiguras c ,n s ivntid - , on si n etruc ­m isnns.lor5 Corter por:- ser l-gir)b Enr el p aito d l fcJc!.ap 1udebor, renpet:pr p-,rtes t 2.c."COM" c,-bL-z. Pic( cue rp-,, cclP,- pc tt'n, etc. 

http:fcJc!.ap
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Cuandvi 
Ira c'.;rte ePmplend-a scn 
il~eicos o nntc'jndiz-s, 
.­tomo8 en prese?!cin de un rrmpec-ibezns. 

Observrmos mhrra unn mismn.im6gen
en In c-ljda d 

en in cun-I in diferenci-'do cclrtcs permite obteor dos juegos diferm tos. 
L fig. 8. a ruestrn una niia en 
lo quo Ins lincosdrs indicvn puntc7- ul-os cortes VJgicus que l in fvitrtendo enc-jo en un jnrt rir.1pil'nr- c n c,,rtos,
Son con 

io fig. 8. b miuostrn In miLm1 i.!corte iligi cos quo sccr'i-.nss nrbitrqrinmentecoflvirtiendolc cl 'ooen ur ro)mecnbeznr . 

Q)) 

00­

/1~ 0 / 

F 16 
A/ ip c b z se 


o t- j jq o p r o mre 

B mpoc bzat;nee creloase 
urn bin ndo trc en 

ton jimg pm otpu 8fi ura ccr -~s cnd i u c o ~ auii a rt ' 
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Acrf lice Y Puc'd~n pre5cntarsb an I'crma de, cubos,Inlusi vit9 
Inoajcn c.onsartadca vorticales. 

Lc qua distingu, 
un cncaj-
Zas, ti.ric qu-

planc ccn cort,;s & un rcmpecabov,-r mis ccn c.1 prcc~sc mcntal quc e~ige, qu i
Conx ld 6j~rCitL(Lf vlscmctcra En. si. 


e '6
ncaic Pl~flc Ccn certes 16gict' 61 ni?,c dcb
la Partav - "Orlcajar"
.-crrspcndi~ntcs, y l~a 
 saluzta de
lada l~a plancha ca-Ic Oula :n tsta roccMpor-icitr; .e dacirDminic de l~a cj'rcjtaci6n ViSCMLtera per scbrE 
quc bay pradc-

In rejac16n
paz'tc-to-dc,.
 

M1 rotnpccabczapF puodE pre-s~ntarsc
planc, y zv, c nc En fcrma dou --nLajc­unaidc 
a su ccrtcs il~giccs, ha Lz
fic al reccravi-.r qua el ni­91 tcdc, apc-1o mis al rrccidentiiicacdi~n c njzntal ic ­de ]as partas y l~a 
 b15squoda de indicadcrcs j
 

Ifc s _1 ­ :r -c ., 
Vcr l e
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fL~ K~i40 
Un tabcr baocnfduaSa 

lmn *9sUCre 
distribuldo 
 1ncg~rn 

- tinajea bo co s idrraf af1.mtopU COtosso co4n-~
 
tidad 6quivalonte a Ian dol tablwro 464n, para 9UPeOCrpc 

Scn onaocciensdax in madaz'a c oarten; 
h~ta g.t
PrcnI~dn un minimc do CUatrzo Oasill*c. y uc 3,u411do teicz. 
La ..jPzcitaciCna quo efreon Ocnalto on Cl spasmal.
tc Y PuporPcolcifL'nA Ian taz'aotas gCb'C Ise IalQuo lisuran on hs Planoha-baget Idefileac~ r~iogi.no. cntro ambcs, 

Lo tipo do :elaoion4P mis frzfcu~atfa hana Una clauif~paoi6a do dd IIs~m~ital. qua darPrt- Ooc o "x6*,'~ol Ice~,.ef~1n, e,"Iaov4' 
qu,. pZ'Cpcno 
 d4 

Aof podcm..# Claifj Is 
).Lotoarlas ds 
 d'togg
 

-b~). Lotods d, iestrst-l a- par 

lea 'Ict,*'t s do 
9 ,-ti 
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'En 18 fig. 11 PCdezncs cbservar una Icter-1 pars ojercitev"±&ndr, pceicicnc,, y en la fig. 12, una lc'teria nctual pars, ej~zr
citaci6n dc f~crmas ycclcres.
 

\17
 



Las Ictcefaaa, do An~AeaolCn parta-todc (vt.r fid-. 13) Con& 
ta do s 

- Una Osooba-base ccn imitcenan cenmpletaw :n cada cau±
 

lclro.
 

- Tarjotao quo ccompletan esas _ibnrs y cc d._ben su­
poncl-s. en el CLASilio ccrreFspcndi-antc. 

En oste ti~ic de lcterfpv es preferible que las tar-etas
 
est~n ccnizccionadas en material transpar-nc 
(pl~aticc C'
 
3cri1icc), puza peraiten visualizar MijL~r la 
rclacitn par
 
te-tcdc.
 

'I)I_ 

_________________________________R3____
T 
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Las letazr!as da rclacics constan do i 

- Una planciha-baso cLn l iwgc.n~s u c~rms elemcnta. 
- Tarjotas ccn iwig.cnce figurativis, palabras -~simb.Ice, fip'l 

rativas, palsbras c sfmbLICS; fleurac ,Amettricas, Gtc.; quc 
deben sulp,-rpcn-rse e casiller. Oc la planc1ha-basc, przvavfl 
identifica-ciCn dc In ralaci~ra 
existulnte ent~c aznbcs.
 

3stas htcrfas prcmuevEn ascciacicoes entrE Ifzrmas y cbjatz-s, -
C01CreS Y CbjtLs, cbjEtcS C~n situacL1 'ies. 

iZn la f16- 14 Obs* rvaMLS una icterf1a d: aecciaci5n do Icrnas ­
escc.ndida.-, C--ndc 'Z1 ni~ic debe relacicnar fipguras 6,Ecflitricas 
CcLn cbjcLLE-. 

IL­



C 
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6. lIJOMIO 
 La Un jUo, C.MpuestC iCr ;.iCham -r4-Wan'ularts, divldl­das cn&E cuadradesp cada un. do ILS cuill--.
dc : irpresc Ilva marcaun clcr c una imi~on. Las 2m.genes r'ucdCnscT ri: figuratj~as (sf.nLbclcs

£Qf.urativar. C imng ncr .S:cuittricas)Tantc uni c crc..x
a] ni,;ic cl Eralc-

tipc d- im'g--n prcp:nc 
68 ..asif1icadcs en base 

L~s dminc
 
a Ics distinic; tipc~s &~ asci
* 
Ciones qu-. Permit-en establcer.
 

Al !L4ual qu: 
las Icterfas pcdemcse clasificar Ice: 
d~aninc
CS C'i tr.:G grupcsa
 

b) Dcinin,:% d& integracic'n partc-tcdi­

c) Duzzjnces d-= 
r,:acicnep.
 

Ccri lce domin"-1 
 dc id~ntio-s cl ruiiic JuE~a
do, Its--Ctc-xuc- dc buscandc .yurnienaqumllas fichas'-ue mu:pti-an ima4genes i­gual1e s.
 

La fi8. 15 n~s mu;Estra un dcmjn6 de idrnticcs, &~ cbj~atfsfauniljarc s.I 
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L1
 

Ba 1cs dtminc',s do intc~raci~n parto-tcdc cada sectcr de la 
fioha muestra la partk de un "tcdc", 

11 niFc idt-n'ifica lan partes y las unE. 

3n la figura 16 pcdamcs cbsiarvar un dLrnin6 dc intagraci~n 

parte-tcdco 

/--L)m 



.7. asa-ronios a Ice Juegcs do TARJJ].AS TABLI1LAr..
 

"n xiii~ierc variabley de 
tree a dece, las larjetas Confeccicnadas
en 
cartc'n 0 material sint~tioc y las tablil1he do madera c.RerfliCO, Permit~.r al nuihc actividaden 1t6dicas dc ap~arearmiertc u c37denaci(5n dc gzries c sccu~ncias, se~n Iee cascse 

8. LOS LAB3RIN-i'LO on matcrial ccncre-tc 
Entan pccc difuindides en
nuesti-c- mc die y pr~cticam~nte suplaltadc's per AvcA tralficcs.LUs tratarci. ,s, igualnwnte, pcr ccnsidarar quC cn-nstituyc valic
 sep auxiliarcn para el desarrcllc 
dc 
inn nccicncs do cricrntaci~n

6especial.
 

Los laberint'~s sE- pres, iann 
on 'ntcriai cc:ncrc- u.(madcra, acr-Yii­cc c metal). _Ccnstan_-de varics- caciwr; r~ctcr c cnucrcns, do ­Ic~e cuale s 6 lc uric unc- el punt( irnacai c (IL pdjrtia, c(fnunpuntc final c de 116gada. 
­

7,n nuestrc m~diL, G'~Ic oc c-ncucontx an labc rint. cirfc cci cr~adcson madera, pcrc lEn hay rcali7,idc-sn nIan [;ralc, pThr'rithtndL atravis de cun camin%., tac dcnplnai. dl~crintc, tridincrici(nan]scome realizar trazcs.
 

Pcdemca diI'cr-.nciar labzrint c:-
 rij'ndc TIax. intcr ccrnrojcn.LUs simplec przrtEntan un r<)c ci.-inc quc c-nducc a] puntc fanai(fg 17); on ltp ccrp]ci~n, (hr, c 'iL oilmin--v ih(van a In mtac piuntc dc Ilogada (fig.J8). 

http:TARJJ].AS
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9. 	 Finalmente incluiromoo Ires JUJIUOS D)3 1VONSTMULGOw X; SA
0 C9 juegon de mini ccnstru-cTi7Wque aburidan on diferentou ma­tezriale. 	 y fcrnms de pjrepintaci.'n, en lar jubueprlas* 

Podamxor, facrupar tadita varlodad z~n doe grdndc-s tipoa 

a).-	 Zqui,)cs 6e 
Ccnstruccjcn pcr superpcsairiLn dc piozas.
 
3
b).-	 "quipcs dE ccnsprucci6n pcr encastre c ensamblaje de
 
pic zas.
 

Los equipco dca 
ccnstruccic'n pcr sup~rpcoicicr. 61. pi~zas se 
ccn­feccicnan, Lcncralm~nte, prcducido5 en inadora c plai'ticc., y secwpcneni 	dc ;uerpcs tridime-ncicnales entre cuyas 1Lrnas prcodcr-i
nan ics 	cubcs, cilindrcs, arcc~s y pecquefi~s blcqu:s. 
 Las medidas
Lscilan - nta'tres y vwirie ccontfnmetrcs dE altc; pcr 5 a' 30 c-i&de largo,.y 2 a' 4-cm. de ancbc (fig. 19). 

QiN,
 

-II­
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Los 6quip~a de 6crnstruccikn p..r 
encastre c enaartadc do
piGzam, ac (,itp,-nen da s 
requifire la uni~r. de 

vclllmcn-o srcmetric~acuya as1.ructure
la piezas entrk s4~, pcoibilitaldc Is.


-reaj4.zaell-m.e ma*.rucictnes fijas. 
­

-uepl. tii~ad 
~~ u~s)cOfaituyc los 6quipc.
"!Raati"l c "Lis )adrilILS"

d-ca tipc 

(fib. 20)l y ics armadcs dinimicce"Tavil ,c"Rascaci~lco" (fig. 21).
 

IIV 

4 to
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Tanto 1La cquipcF d6 ccriatrucci6n pvP superpcsici&n de picezas 
ccme lea dc cLc-ntrucci&n pcr encastre c ensariadc, apalan al 
desarrcllc dc la irmatinsci~r. dEl nin-c; pcrcl 6asdc el puntc do
vista mztr.. , miL-ftras Ice prinmercs, le prcpcncn p1riodipalmon­
te un desal.{c de eguiliLbric, lice segund,,s lc ejercitan mis on 
Bu USTCUICS fincs. 

D1OP/RUd#A.
 

MCC cgdo
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Este es un divertido juego de destre
 

za,
 

Los participantes se agrupan en ios
 

filas de iglal nirero de ju~aiores.
 

Frente a cada uno de los Drimeros par
 

ticipantes se nondr6 una silla y enci
 

ma de ella cuatro carreteles vacios,
 

uno sobre otro.
 

El juego consiste en lo siguiente:
 

A la voz de unodos y tres,los pri­

meros de las dos filas levanbarin los 

carreteles,sostenl6ndol o Iel m; aba 

Jo entre el puloar e inlice do unri de 

sUS mfnos;i los mantendran on enuili­

brio y daran una vuelta alred,-Tor do 

la fila que les corresponla y los dejp 

rin de nuevo sobre in silln. 



En una bolsa cuslquiera colocvios 

sin quese ien cu nta los niibtici 

pantes diversos o'.jetos,que pue ­

den ser un sacorchos,una chapita,
 

un borrador,una moncJa,un encende
 

dor,etc.
 

E1l juego coniiste en lo sirUiente:
 

Los part icipantes a su turn, t-n­

reE,.n los owjetos; (lue IP 'tn:j­

tro de la o3.so e Srlii; ,Civi, nnlo
 

el nomb.-e del objeto que suponin
 

era.
 

Ganarg el que acierte mayor canti
 

dad.
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Para emnpezai- est- jueg'o le i~~enti 

ficaci6ni le sonilop,,uno le los par 

ticipxrit,!s se ocultarr6 detras de 

un hi-ombo o am! pucrta entrealier­

tai cortinn, etc, lond~e tenl.r6 -pre-ra 

rado alg.uno! o jntos 2scetiles, 

de S(-r i"nT) LfiCt]0.'; por el ruilo 

que prodlucini:- co eflo(1. 

El quc djii' el jmvo' erjtre,-ar6 a 

Cada Uflo 10c 10" -,)Aprt LCI p uite(! 3 't 
pe). i lalpiz, pair lue nnroten l o.- I'fl 

Aos que crean ell.02r'.X 

Por ejojnppio el ruidnqu -,1Y-<i'cdJe 

filar un cuch iiio , Voi' 1111onp ' T)( 

grueso,rnl ole , 'cn !(); vn 
lea de lijtir,poiiei mri :n1chijl n 

dentro de, LIT o' U~~n-l "rijv"O 

sa,vorter aj ; pr) in o
 

una teila,(tc.
 

.En Oaito -mt~ (-I1 vl Orti ci prn
 

te quo, nere tsiUor n~nti dni cIt,
 

noni ion. 
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L A AB
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Este juego es f£cil y entretenido y
 

ademgs nos servir& para hacer la
 

prueba de que tambi~n conocem.s el
 

diccionario.
 

Se elegir6 entre todos los partici­

pantes un director de juego que se
 

encargar6 de mencionar las letras
 

con las que se iniciara el juego de
 

palabras y m's palabras.
 

Digamos quc efpezaremos con la le# 

tra "A" y al que a su turno le to­

que,deber6 mencionar todas las pa­

labras que conozca con dicha letra.
 

Asf se podr6 continuar con tulas
 

las letras del tIlfalbto. 

Se har6n lzn noticiones corresPon 

dientes y ;' r qui,',n pronuncie 

mos palrbraS con la letra con la 

que so lo invit6 a htcerlo. 
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Enbocar botellas es un juego muy
 

entretanido y fq'cil de ejecutar en
 

cual:quier lugar y ambiente.Atas un
 

anillo de esos que se utilizan en,
 

las cortinas a un cordel. ;l otro
 

extremo lo sujetas a un prilo y lue
 

go colocas una hot ella vacia an
 

el suelo.
 

Desde una listancia alecuada,y co 

mo ccn una cnha de pescL- arrojas 

el anillo i tirris ir-itando de em­

bocaro on el cuello de la botil.)a 

Cada uno do los, particiadtes no­

dr4 tener trts chrincr; y habr4 un 

premio estimu) o ira ]or que embo.­

quen lo. t-e, iiros..,l juego pue­

de roaliz:,rs;, con varias prirejas, 

aumentando eI nurmero de botellas 

y pal os,, 

//­



Este Juego es muy interesante y en­

tretenido y aemas nos sirve Para ,
 

conocer qu( eqtan buenos somos pa­

ra el arte.
 

Caia uno de les particip3ntes, por 

turno iron re-istrando varios tinos 

de emociones,tal como si entuvieran 

en el escenario de un teatro lleno 

de espectadoren. Realizdrenos ece­

nas de amor,a e;rlfq,dolor ,enpanto 

enojo,admiraci6n,etc.
 

Un Ju- 'do quo haI sido etarlecido 

de antemano calificarli al mejor o 

mejores inte'rpretes. 



En un baile i con lox ojos vendaios 

es una encantalora liversi6n. 

Todas las damitus forman un circulo 

El director del jue--o venda a los 

1arones y por turno, los hace girar 

varias veces on neclio del circulo, 

pare desoricntorlo!. Y cadu uno de 

ellos se dirjie a nrobar u ruerte 

en la elecci6n .i;n e-t oportuni ­

dad todos is tuvi eirn; y !, (In es­

perar que los que t---)itn !Q )roce 

dimiento la teniun ts LIen. 



Sfia estrecharnoS las manos, pero con
 
lOS OJOE venialos. 
Este entretenirliento 
es rnuy divertioo.
 
Se eimpezara' Por forrmar parejias y uric per
 
BoflS se encar~nra' do veninrlenj los 
ojos 
yv ubicnrlos en extrenos Or)uo,;tOn le 1.9 ha 
Uitacio'njfrentr. a frente. 
A la orderi de lat--ae1.~zi.!rn pri­
rej-r, dosie 1,,1,i1i0, con "Ip'~,~at de 
estrechurse In rwirio d ereclin. fi nt rats t ra­
tan de hne' nvi l ]#'ncia ls 
lencio, pora que lio puehi or (flnrs in 
equivoc-:,Cionr3 T005 prolci~cr.n f;x'nn hialari 
dad. 

- n-e 



Este es un jueguito que no nos 

cansar6 mucho y tambi6n muy di 

vertido. 

Consiste en colocar un sombre­

ro n determinada distancia cla
 

ro esta' que con la copa incia
 

hacia abajo los particip antes 

nos arrolillaremos y con un jue 

go de naipes cjdih uno y a su turno 

no t itaremon de erablcar las car 

tas en el ,3om -rro co:no en el no 

p u l a r iue ;o ! e o,p 

Aparte de Iiv.,rtirno,- mucho,com 

prob-remons qup In cos,- nol tan 

sencill.a como purecia. 

v~I?
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LAS CUATRO B I 

Se hace con cinco jugadorep y se elige un
 
lugar amplioldisponiendo -'ustro de ics nifios
 
en los cuatro 6ngul' s de une hahitncio'n, Si
 
se jueCga 
en un esriacio abiertolen cuntro luR
 
gares equihsta'ntes-rcadosj 
 por alguna se­
fial:un farollu) porto'n,un a'rbol 
etc. 
C0l0C~ido-5 as{ lon fljfios, al quinto queda na­
turalnpnte sin puosto y se sitan en el cen­
tro.Entonces los otros curitro d',ber~ln inter-
Camcdarse los puostos onlro E-i ,,provechanlo 
pFira -~11o- que e1ni; dei centro ost6 s o 
monos distri] 1O.,%cto m-rll 1-'stinte 
porque pr~cis Jient~e elc or,!li1Q( (3Th 
s i St e en eut ,r ti Prto a a, r ov r 
plazamnior (le lo., ct'r-). cu:tror 
uno de los sitios quo !eJvn librer . 
amente. Cuando lo hFmyS oloqui 

lificil, 

'este conl­

los i-> 

ocupar 

w),rentane 

niio, 
que pierde el sitio, o pupsto smititluye a 6ste
 

y vuelve a comenzar el juof o.
 

OW& 
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CARACTERISTICAS DE LA ANIMADORA
 

1. 	Adaptabilidad
 

- Ajusta los planes a los padres individuales y a las habUidades del, niio
 

- Ajusta los planes y acciones a situaciones nuevas
 

- Ajusta horario a acomodar las necesidades de la familJa
 

2. 	Autosuficiencia
 

- Lieva a cabo sus tareas con poca supervisi6n
 

- Cumple con sus obliqacione a tiempo constantemente
 

3. 	Entusiasmo
 

- Muestra inter6s, cnergla y dcdlcac16 a la, tareas 

4. 	Iniciativa
 

- Inicia las acciones necesarias por cuenta propia
 

5. 	Distancia Emocional
 

- No so complica personalmente con las familias
 

- No lleva los problemas a su casa
 

- Mantiene sus propios problemas, inhibiciones separadas del empleo
 

6. 	Integridad
 

- Es honrada en los tratos con los demn5s
 

7. 	 Fuerza 

- Muestra fuerza ffsica adem5s de fuerza emocional y aguante
 

- Puede ser firme, incluso enfadado cuando es necesario
 

- No so asusta en situacions pr'(o -orri42ntes
 

8. 	 Conoc-imiento',- (]e Sii Mde, 

- Es corwc ient , d , w, InteO, 'n wpqint ar piesiones 

- Puede 'orluin I-,ar ;liv, jw( (',,idad-', prolqias 

-	 plwe(I 2f!('1 e~ek it -,] ~ 

9. 	 Flue -Modlo parf% i ,'ami ias 

- Tiono bIf'na reJputaci6n do Ia comugidad, buen mode1o para lag familias 

- B3uuna apai,,ncit, 01 ,rda y aniEdda 

- Interesado on enrv Iquecer snu propio conociryIentoo 
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10, 	 SimPitica 

- nace amigos con la familia, establece relaciones con adultos y niios 

- Muestra energia, interns, no l~stima 

11. 	 Respeto Mutuo
 

- No impone valores a las familias
 

- No permite que la familia se le impone valores
 

- Mantiene la confidencialidad de las relaciones
 

- Respeta la intimidad de la familia
 

12. 	 Alienta la Independencia
 

- Reconoce y enfatiza las fuerzas de la familia
 

- Alienta la autosuficiencia de la familia 

- Fomenta iA confianza de si mismo en la madre, sentido de valor 

13. 	 Planea Cooperat vamento
 

- Implica a la familia a establecer las metas, hacen planes juntos
 

14. 	 Una Comunicaci6n Efectiva
 

- Puede comunicar al nivel do los padres y al nivel del nio
 

- Puede comunicar las necesidades de ]a familia a profesionales
 

15. 	 Diplom~tica
 

- Indica probelmas con respeto y consideraci6n, critica constructiva
 

- Habla y actua apropiadamente sin ofender
 

16. 	 Organizaci6n
 

- Sabe organizar su tiempo
 

17. 	 Expresi6n
 

- Sabe expresarse claramente por escrito y oralmente
 

18. 	 Experiencla 

- Puede partitlpar en problemas pars evltar]ou 

- Trata efectivamnte con la comunidad, no se siente intimidada 

- Puede ,,vaIuar con proecisi 6 n Ian necenidades de la familia 

19. 	 Conoc-ir Vn t )..; 

- Tiene (nojICJiii ntoq bsJcos de ]on 1r incipion de desarrollo infantjl 

-	 Comprende educacl6n en el hogar, alzando el papol do los padres commo 

los primeros educadores 
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- Tiene conocimientos de salud y principios do la nutrition y
 

seguridad
 

- Puede proporcionar t6cnicas educativas para la casa y sabe
 

utilizar los materiales existentes en la casa
 

- Sabe como incluir a los padres en Las actividades educacionales
 

del programa
 



CHAPTER V
 

TRAINING FOLLOW-UP 
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Training Follow-Up
 

A note to the trainer:
 

With the completion of the training follow-up, the trainers direct respon­

sibility to a program comes to a close. The program staff have been trained, are
 

involved in field experience and would now benefit from an additional con­

centrated training experience designed to help them improve the quality of
 

the services they provide. This additional training is the focus of the
 

follow-up: providing input that is specific to a program's needs so that
 

the staff can work toward self-improvement.
 

This chapter is designed to help the trainer effectively follow-up on a
 

training. The process presented represents the optional follow-up. Time,
 

budget restraints or other problems may prohibit following the entire pro­

cess. The trainer should set priorities for the follow-up, balancing
 

carefully the program needs and restraints.
 

The PRONOEI-BH training model helps to put the purpose and process of the
 

training follow-up into pLrspective. It would be useful to review the
 

training model presented in the introduction of the manual.
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Training Follow-up
 

I. The Technical Report
 

The technical report serves to report training outcomes to appropriate
 

personnel and should be prepared immediately following each Pre-Service
 

Training.
 

1.1. Contents of the Technical Report
 

1.1.1. OBJECTIVES-A statement of the General Objectives of the
 

training
 

1.1.2. LEGAL DIRECTIVES-A 
statement of the legal directives for
 

the training
 

1.1.3. EDUCATIONAL ZONES-The educational zones affected by the
 

training
 

1.1.4. SCHEDULE-A statement of the length, daily schedule and
 

the location of the training
 

1.1.5. PARTICIPANTS-A description of the participant,,of the
 

training, their educational and experiential levels
 

and the age range
 

1.1.6. ORGANIZATION- List all agenciep;, orqarliIit1on, and r'ertonnel 

responsible for organizing ciarid ryin,;-out thel raining 

1.L07. FINANCING-A financin] breakdown of th, eo),t! of ;,1el, aration 

and carrying-out the t ,ainiari hn Id be )inic((] 

1o1.6o DOCUMENTS I) ]P;T )I)- 1i-,.t ill handout,,, worklieets or 

other matvria] p r ovidvil to *he r~n tIci pantiA during the 

training 

1.1.9. ACADEMIC lJ.PAM-Inclucir a copy of the academic program 

that correxponds to the training 
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1.1.10. EVALUATION-Each method of evaluating the participant 

should be described. 
Tests and worksheets should be
 

attached. Practical experiences should be included.
 

Evaluation results should be presented.
 

1.1.11. ACHIEVEMENTS-Based on the evaluation results, Individual
 

and 	group strengths should be presented. Also include 

general observations.
 

1.1.12. DIFFICULTIE.S-Also based on the evaluatlon results, 

individual and 91,oup weaknus,.; .ihou1d I identified. 

Also include q(Jonral olh,.ervations. 

1.1.13. SUGESTIONS-List here 	 '.ng(;e:;tlon,, for 	working on weakness 

identified. Idea! f,hould be aimed at the Ma,.ter Teacher 

and should be complete enough that she will be tl .( to 

develop plans for implementing ideas during the field 

experiences.
 

L1..14. ANEXES-Include copies of all handouts, worksheets, daily
 

agendas used during the training
 

1.2. 	 Betding out the Technical Report
 

Once prepared, copies of the report should be sent to your direct
 

supervisor, each responsible organization and to each Master
 

Toacher involved in the training.
 

2. 	Program rollow-up Visit 

Between 2 and 4 months after the program has begun its implementation, 

the 	trainer t0hould viiiit th. 'roqgam.
 

.. RVI IW [DO)t IM! W1'I;TI ON ­

2.1.1. Iltefi,, the vinitt review the technical report to be able 

to det imine during the vinit whether or not progress lam 
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been made during implementation. Notify Master Teacher
 

of 	visit dates.
 

2.1.2. 	During the visit: 
 review a sample of each Home Teacher's
 

Home Visit Record to determine percentage of visits made,
 

problems encountered. Review a sample of each Home
 

Teacher's Curriculum Plan to see if planning is appropriate.
 

Review the Child Progress Records to determine progress,
 

identify problems. Also review Curriculum Plan-Child
 

Cluster 	 to verify appropriate planning, child and parent 

involvement. 

2.2. Maki Home Vi.it­

2.2.1. 	 if pos:ible, rmtkc one home visit with e--ch Home Teacher. 

If not, s;elcct viIts hased on documentation review. 

Mastc, Teza(hr ',hould be observed during a home visit. 

2.2.2. 	 Take n)tv,, T:h .ii ob!( eviitionv. . Provide feedback to the 

individu-,1,, h.xvt.nI I7,dlat.ly following the visit. 

23. Meet with the 1,,ai tey 'e.chtvr 

2.3.1. 	 Di-,cus, yout q.*nt ,lq,'m v.*t ions 

2.3.2. 	 Discus, home eL. i.',,tvat ion 

2.3.3. Discuss trainin, nve(Ji identified by Master Teacher 

3. 	 Preprin the J,olow- tip ''rnn rv 

The Proqram Ioll(,u ull ':"; t L, . 1ji vided suffirient information 

for ,r.v]l4 I I J t, " 1 .0,11 .1 h .. I the ,(,t(C from observations and 

the d ti.-i+n:., w1, th, h1:- 7' aihe:, nw, the Master Teacher while
 

setting obje 
 tfv 	 , an!i tf.l)Ihqtx ai teinq. 

3.1. J'rc'nre the Acadvmic Fro~itam - nere Chapter 3 

http:I7,dlat.ly
http:h.xvt.nI
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3.2. 	 Prepare the Daily Agenda - see Chapter 3 

3.3. 
 Prepare the necessary handouts and worksheets - see Chapter 3
 

3.4. Follow procedures outlined in Chapter 3 for approval of the
 

kcadianic Program, Daily Agenda, Handouts and Worksheets.
 

4. Carrying out the Follow-up Traini9jM
 

4.1. 	 Review Chapter 3 on traininq techniqueL and methods
 

4.2. 	Utilize available resources. The programs Master Teacher can
 

serve as a valuiable resource during the training. She knows her
 

staff well by this point. Utilize her for presentations dnd
 

for individualizing the information to each Home Teacher,' needs.
 

- Personnel fxoi. the NEC, the Medical Post, 	 et(. should be 

utilized for !pecific purpo';e prosentations. Be. sure however, 

that these pre:,entors have an urilerstanding of the program and 

the way the Home Teacher will use the information they present. 

This will help the lpr c entor,prepare their pre;entation ,o that 

it is relevant to the needs of the pLigram. 

4.3. 	 As much as pxoLniblo, px e,.vntation% should zero in oi, an identified 

program need. Infoiznation -,hould be specific, practical, and 

presented In a way that w3 11 aid t ran;fer of the informiattion to 

the field (nnttin. ienexai*nfouination ,nd broad, all encompassing 

topics should he cont,idvrrd "icing on the cake," not the thrust of 

the trainii,,. 

4.4. Hemb,,i - I!] ow-up traindl j Lxpeilences provide tile Home Teacher 

with a hrooy fx rm their normal woik routine. This dual purpose of 

the training iohuld ( kerqt in inli: it nerves as an Intensive 

learning ,xp I ,nce and an i, vacrtion from the normal routine. 

Balance the lvarnitag with oppor,.unitieo, for the Home Teachers to 

enjoy themselves anid one arg)ther. Sesuions should be structured 
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and serious, but enjoyable too. If possibla, arrange an outing
 

with the group. Encourage interaction and group sharing. The
 

follow-up training should revitalize the Home Teachers. 
New,
 

improved skills with fresh enthusiasm will have a strong effect
 

on the programs success.
 


