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The eaperisnce gainsd a Ksuys by the USAIDD Esteasicn greuwp = heiping ¢o trata
local stall i the wee of recaognised ¢measion methods oad lochniyuse 16 Summa rised
ia this madock The agproaches and malertals for the two (reining pregrams ol
Ilasd here have boen adigied from 2 mumber of sourcee; Ageary for beruasticas)
Developmont, United Mates Dogpartment of Agrirwiture, Natiomal Projectien Agri-
cultursl Comanmirstions, and The Ceutrual Regiomal Project of bes The boy werd
is adagted for B 10 the rere subject comteat Or matsrial that can be @rectly intro-
Guced into a2 local progrem

R (s the Weatioa of the axthnrs of this handiook caly 10 sugpeet that the agproaches
cutiiaed 1n this tandhook were adagied for and tried i the traiaiag of Keuys Exten-
slon staff They have booa succossful La tha( situstion

A snrvey of conditions f0r estensian training was the first step Maay ({ the situm-
tions deecribed W the survey are (oumd la most developiag coummtiries, bat an wnder-
standing of speciiic local comditions becomes necessary bdefore adagtabie recoss-
wealilions can be made B L9 Guite useless {0 omtline 3 cowrse of action from the
centirs) ofikce before the rural pecpie and their probiems have boen studied The
ugricultural methods belsg used, the crops belag growr., ami the marteting problems
sre oaly & lew of the tactore which regaire this kind of study

The survey s Keays revealed the need (or the imtruductios to the Ministry of
Agricuiture of a program of exteasion methods and techaigues direct to the whole
farm family includiag rarsl youth and bome eHension Although theee two lafter
areas are istegral parts of aay agricuitural estension program, stafl traiaing ia
them Mo boen deeigned (0 be carried g ssparately by individua!l techni lane This
separstion Ia the ‘ralaiag program allows for broader cxpioration of theee specialised
subjucts for field operstions, staff persoane) wiuld be trataed for & complete tamily-
directed extension program

Matertals, andnts. vieous! ~sds and the comtent for the laitial training seesions
Mve boon adagted 10 meet the situntion 38 tle survey of needs had suggested A
conscious attomgt has bees made (0 heep all the nater.al relative (0o the tackground
experience of the traimese I all cases, direct participgation \a discuss ions and
workshope are utegral p.rts of traiaing sessions

This hacdbook. thea 18 3 compilation of tle comtents and materials of one seriee
of griculitursl extension treiaing sessions la 3 develogdiag society B is not suggeeted
that they are the oaly aveams (0 exteasion training Rather. it 15 hoped thai this haad-
book will provide sceme dees and agproaches that may be adagtablie to other trataere
ia similsr sttuntions

The caontest of (his haadbook s arvanged la the (wo phases of treining that have

the oyllahms dave beea wed oy aadowts for trainses, and mmy bo reprodieed Oof

sections are followed by a sertes of suggestions
class sessions (s agriruitursl caiension tretaing. The
agpendiz contains the @eecrigtion aad ilastructions for & sumber of games and cther
onsrcisss hat may belp clarify poiats in the sessicns aad provide variety to the class-
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A. EXTENSION TRAINING — PHASE |

The first phase of estension traiming in Keays was dosignod W imtrodere the
mcmuwmm,mmw.mugm

extension jrogram as & family directed program

While the sampie course owiline which follows s tor & five-day Program, traimers
it Hemya )mve foumnd that more time may be required for review aad detailed dincws-
sion on the ideas presenied, either with the whole growp or with individuil trainses.
In general, however, the five day program seems to be the optimsum time both in
terms of economic Jtendance of trainees away from the daily operations and the amoust
of information retaimed.

SAMPLE PROGRAM FOR PHASE | EXTENSION TRANING

Ist day Regimration and Introductions 1/2 br.
Principles of Agriculture Extension (lecture) 1hr
Commmmicating with others {lecture) 1 1/2 hre.
Method Demonstrations (iecture) 11/2hrs.
Hand Lettering (lecture) 1/2br.

2nd day Which Visual For Me? (lecture) 1/2tr.
Adapting Nlustrations for Visual Alds {iecture) 1/2 hr.
Group Assignments for Method Demvinstrations (groups) 1hr.
Method Demonotration - (lecture)

‘‘Making & Rope Halter’’ 1 1/2 hrs.
Development of Croup Plans for a Method Demnnatration (groups) 2 hrs.
3rd duy Contisue Demoustration Plans and Preparation (groups) 1 br.
Use of Handouts - Demonstration of the Gelatine Duplicator 1 hr.
Completion of Plans Visuals, and Handouts (groups) 11/2 brs.
Presestation and Appraisal of Demonstration (tndividual groups) 2 hrs.
4th day Presestation of Demonstrations (continued) 151/2 hre.

Polish up Your Plans (groups)

Home Extension Program (lecture) 1 hr.
Demoastration Check Chart (lecture) 1/2 hr.
The Parm Vistt (lecture) 1hr.

Sth day Rural Youth Program (lecture) 2are.
Summary and Evalustion 11/2hre.



THE PRINCIPLES OF AGRICULTURAL EXTENSION
What 1s Extension?

Extension ia agricuiture (s impossible to defime in a short concise phase or
sentence. Aa aticmagt 0 defias it properly iavoives » leagthy explanation of several
priacigies. Some say i is 3 philosophy tavolviag a type of education. Others say
it is: Pecple working together to leern to solve their own problems. R is both of
these and mmch more  Another defiaition: Agricultural emtonsion is 3 system of
educalion, eMonding hymdhchumdmhdolamuvulmﬂhm,
and (s available t0 every member of the Dmily. R is 2 two-way method of taking
proves practicss tc farmers and st the seme time, sorting out the tarmer’s prob-
loses, and briagiag thews da:k to research pecple for solution. In turn, the solutions
developed by reseerch are returncd to the farmer.

In some developiag coumirtes the evolution of agricultural exteasion came abowt
very slowly The picture of extension in the United Nates today represents a wide
comtrast to the picture iRty years ago when it had its beginning. Extension has kept
pace with the times or it would Aot exist todsy. R passed through many stages while
gromag wp In the begisning, the biggest task of the extension worker was to win the
confidence of the farmer The ¢itension workers of this country today are faced with
a similar situation To wiathe confidence of your farmers you must change an attitude
that exists as the result of p-st law enforcement actions carried on by the Department
of Agriculture. In all countries it was necessary in the beginning to convince farmers
that extersion had something of value to offer farmers. N was necessary to demon-
strate to them that sciemtific farmiug has 3 practical place on the farm. When some
of the more progressive farmers became convinced, this opened the door for the ex-
tenston worker and made it possibie for him to extend his efforts to others It has
been known for many years that a respected farmer can convince others to accept
new ideas much more easily thancanan extenston worker. Tius is a fact worth noting.

To be successful, extension must start where the farmers are and gradually build
thr m wp to a level of higher standards of achievement. This has been true of every
country vhere extension is successful. When farmers saw their neighbours making
progress as the result of the assistance received from extension workers, it opened
their eyes. Unce they were convinced, they convinced others. The fact that large
uumbers of tarmers attend your demonstraiions is evidence that you have built their
confidence in you. This has been the pattern throughout the world and is taking place
in Kenya today.

From what has been said here, we can conclude that extension is a change in cul-
ture. Today, in countries where extension is advanced, the farmer seeks the as-
sistance of the extension worker. This is quite a comtrast to the attitude of years

past.

We have discussed extension in terms of some of its broader aspects. There are
several specifics which can be best described as the Principles of Agricultural Ex-
temsion. An analogy will help to clarify their significame.

There are many barriers to cstablishing extension in any country. R is much
like tryiag to cross 3 Jeep and gwift river where there is no bridge. The river rop-
resents barriers to progress. The unenlightened farmer cannot cross the river of



sarriers ualess the extension worber helps 4ima 0 bridge the gap. There are aumercus
Barriers, but the three foremost are ignorance, poverty and dissase. They do not
exist separately, bat are inter-dependent 2xd found together ia & society.

Agriculture emensios is the best hope om which to build the bridge ove: the bar-
riers t0 progress Surcesshul extonsion depends on seversl well eotablished principles.
We caa call these priaciples plasks for the bridge cver the barriers.

1.

The first plank for the bridge s A GRASS ROOTS APPROACH. This means
the! ¢xtension workers should start with farmers where they are.

AS extension worhers you hive had special trainiag to equip you for help-
ing the unralightened farmer This traiaing can become 3 handicap if you do
not learn 1o put it to use prorerily. When you can talk to the farmer ia terms
related to his own <xperience and at a level which he understands you can
then expect him to accept new ideas I you speak to him in terms of your
training you will coniuse him  Approach im at his own level - The Grasse
Roots Level.

COOPERATION 13 the basis for ex’stence of an 2xiension service. The sec-
ond plank for the ‘‘bridge’’ s cooperation Through cooperative effort people
can decide what they want and what they need The extension service nmast
cooperite to help satisfy these needs

Agricultural extension is 2 system of voluntary education VOLUNTARY
EDUCATION is tne next plank for the ‘‘bridge’’ As extension workers vou
believe you kncw what is best for the farmer Unless you know and undesi.nd
the farmer's interests, you are not equipped to understand his needs. He mly
needs what he is convinced that he wants Your business is to help him 1ec-
ognize his needs

Most jobs require a few tocls with which to work Several tools exist that
are known as EXTENSION TOOLS  Sotic of them are:

a. Pamphlets and handouts - fcr people who read

b. Radio programs - for people who have radios.

¢. Meetings - for those abie to attend.

d. Demonstrations - for those who can attend.

e. Home visits - where special assistance is needed.

A oecessary plank ts the USE OF LOCAL LEADERS. No coumtry will ever
be able to afford a sufficient number of exiension workers to meet its fall
need. As extension workers, you will never be able to vieit each individm]
iarmer. Much can be sccomplished through the use of local leaders. Local
leaders may often get more ideas accepted than the exteasion worker caa by
approaching them individaally. Local leaders who have accepted improved
practices extend them to others.

The use of irained AGRICULTURAL SPECIALBTS is the mext plaak for the
bridge over the barriers. No man can be a specialist in every fleld. Special-
ists pass heir findings on to the farmers through the extonsion worker.



Farmere ssnd their probioms back 60 the specialivts through the exteasion
worter Yeu, 80 the estonsion worker are the middie man.

7. SATEBFACTION is the plank ia the bridge which promotes extension. Whes 2
tarmer recetves satishiction as the result of the extonsion worSer’s assistance
he sosks further assistance. This promotes the growth of the eMeasion service
as well as (hut of the emtonsien worker The farmer expects no salary when
helping other farmers; he takeos pride ia showiag them his accomplishments,
thes causiang them (0 seelk your tssistaace. In this reepect, extension is a
voluliary service

5. The whole tamily must cross the "vidge of barriers to better living. EXTEN-
SION B FAMILY DIRECTED Youth chubs and home extension are as im-
portast ia your program as ‘as men farmers. The l¢aders & tGmMITTOW are
the youth of todey. Young people iearn more easily than Cuter S0250NSdG f2arm-
ers The role of womwa in the farm ‘s clear to everyome To neglect the
youth or the women would be tragedy Extension must be directed to the
family as 2 unit. We call this a belanced eateasion program

9. Extension 18 APPLIED SCIENCE in a democracy  Applied agricultural
science is a democratic prucess which works two ways. Problems are taken
to scientists for solution The solutions come back to the farmer through you.
The whule idea of extension is based on the fact that scientific farming has
betier, quicker, easier and more profitatie methods of doing the job than the
old ideas which you are trying to change.

10. The final plank in the ‘‘bridge’’ s that of CONTINUAL EVALUATION. To
know where we are, we must know where we have been. To know where
we are going. we must know how to get there. Continual evaluation ts the map
or chart by vhick we direct curselves Progress is measured by study.
Efiectiveness is measured by the change made in peovle Results are the
basis for improvement. Evaluation is the process of making these determi-
nations

We Lave represented the principles of extensic: as being planks in a bridge over
the river barring the way to progress With theee principles in use we can bridge the
gap to enabie the farmers to achieve a better living Tals process is one which builds
people Your job is to build people by helping them to learn to solve their vwm
problems. You have the training and the tools are availabie for your use. Put them

to work and dridge the gap.
Presestation Notes for the Priaciples of Agricuitural Extension

Using a2 flanneigraph, 2 bridge can be layed ot over the River of Ignorance,
Poverty aad Disease. EKach priaciple of agricultural extension is a plank in the bridge
On the starting side a family is waiting to cross the river. On the opposite side i5 3
depiction of Better Liviag. This Wuild-up has proved effective in getting and holding
sudience interest.

Each plaak should be supported by an iacident related to audience experience.
R should be one which clarifiec the meaaing of cech individual plank. For example,
whea explaising the ‘‘grase roots agproach’’ ask the traiases if they were taugit



loag division before they learmed simple addition and subtraction. The answer is
obvicusly ‘a0’. Proceed to explair that the approach to larmers is equally 18 im-
posaible 1f you do not start with the farmers where they are R would be unwise to
talk of chewmicul names for fertilizers to farmers when they are being istroduced to
them, siace the very nature of these chemicals is probably a romplete mystery to
them

The explanation given above 153 an example of the detail needed to develop the
background for each principle to be exndained. The auzation technigue 15 useful ir
the dAevelopment of this story  For e;amgle, 2 pari-ular local situation lends tteell
to good use {ocal situations are understood by the triinees

In the past, emtension as such was operated in Kenya as a regulato:y process.
Thet Question is asked of a trainee: Under which situation are ‘ou 'nost likely to
succeed with the {. mer”

1. When he asks you how to spray ki .attie for ticks”
2 When you tell him he must o so’

The visuzl for this exercise is quite easy to develop by using flannel strips for
cross members of tlke bridge Strips of flannel-backed paper large enough to con-
tain the lettering for each of the principles are mude to appeair as logs o planks.
The end can be grained A thatched roofed hut is shown with a family in the fore-
ground approaching the bridge They cannot cross the river uitil all the planks are
layed. Effective visuals multiply the effectiveness of the talk by building lasting
impressions

COMMUNICATING WITH OTHERS

The dictionary offers many defiaitions lor the word communicationg. Basically,
the word means shazing or common In this discussion, we can think of communica-
tions as the sharing of experiences or infcrmation

Obviously, at ieast two people must be involved in order for communications to
take place. At any one instant, one of these persons (or parties) acts as the aource,
or sender, while the other is the receiver, or target.

Given these two factors, there is a0 commmmicalion until there is a to
commamicate. This may be information (knowiedge), or an attitude, or a 1.

Famples: Knowiedge - hybrid maize yields bigger harvests.
Attitude - this country should produce enough food for 21l its people.
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) L\ MESSAGE

Unowledge Annudes Shills

Still seeded before commmunication can accur 5 a Changagl to carry the message.
This is the medium or vehicle which bears the message The moet common rhannels
are the voice, gestures, writing ant {llustrations

Meassage .
SENDER CHANNEL R:CEIVER

+

Veico Gesture Wiihing Ilustrghions

Bven though all of the ingredients are present f{or communication, ihe process
may aot be eftective To illustrale, let us consider an eshimo who wishes to describe
an igion to an Australian aborigine

We have a sender and a receiver The message 1s the description of an 1gino.
The channel 1 the eskimo's voice Will communication take place™ Will it be ef-
fective”? Will the aborigine understand what the eskimo ts trying to explain”?

The vernacular difference presents an almoet tnsurmountabie barrier to com-
munications Therefore, the code or language must be mutually understood for effec-
tive commmunication But the code embraces more than ‘ust words themselves I
the eskimn and the aborigine had 2 language in common, tin eskirac would probably
have difficuity in conveying his idea if he used only words He would need to talk
about snow a1l ‘ce - things which the aborigine would probably not understand because
he had never seen them They were not included in his past expurience Therefcre,
the limits of past ¢xperience limit the ability of both the ssndei and the receiver to
commmnic ate

Even in the same language. communication breaks down becaus? one word may have
several different meanings Some cocmmon causes of poor comavnication resulting
in misunderstinding are:

Inattentian. lack of interest, distraction

Vocabulary differences: borers, aphids, bheetles, spiders - dudus ®
Poor pronunciation: ‘‘sixty’’ vs ‘‘sixteen’’.

Poor articulation: Iaability to express one’s thoughts in words.
Plural meaniags: ‘‘point’’ has dosens of meanings.

Apeociationg: Meaniags attached hecaude of past experience.

sCommon Swahili term for insects.




view of ihe many chetacles imposed it is evident that the haman voice, used

=n
aloae, is not completely adequate for effective commmication, particularly vhwm mew
skiils are to be commmmicated. To be more certain that the intended meseage is
received it may be necessary to. -

Repeat Ve mossage 1n different words.
Lre examples
Use drawings or pbotographs
Try to place oneself in the position of the receiver.
Ask questions
Give personal guidance.
Lok fur feed-back.

Communication 18 a two-way process
When the receiver reacts to tie message of the sender, he autcmatically gives a

message back If he answers by voice or gestures, he then becomes the sender of
2 message, and the first sourcs becomes the receiver.

RECEIVER c’::::a'zt

Without this two-way actimity, the sender 18 nd certain that he has commmmicated.
The response or feed-back may be voral or it may be a smile, a yawn, or wild ges-
tures. Each type of response gives the sender an idea of how effectively he has
communicated. Often a compleic lack of response 1+ valuabie because it may indicate
that no communication has occurred. The teacher should heed the ‘‘feed-back’’ and
encourage it and adjpust his teaching methods accordingly One of the chie! limitations
of radio as a direct teaching medium i3 its one-way message The speaker gets no
direct feed-back from the audience, -- consequently he cannot evaluate his effective-
ness; nor can the audience ask questicns or ask for repetition

Yet another consideratior in presenting i message is the Treatment, or how the
idea is given to the receiver.

These methods may involve:
Reward - The prospect of beaefit if the message is complied with.
Peri] - The prospect of ill fortune if the message is not complied with.

Threat - A promise of legal action or physical force if the message is not
complied with.

Rivairy - Chailenging the receiver to equal or better the performance of
someons else.



s - Delttthing the sttivude o ability of the receiver.

M-w—h”hum.bm.um—nym
atier groups.

m-mmdumbrmunmm—u
otiantion

Eapletting 2 crists - Acting duriag & period whan emotions are arcused over 3
catastrophe or near tatastraophe

be used for 2 message must be carefully determined by the
his audionce, the urgeacy of the meesage, the type of reactiom

and maay other factors Ome of the above treatments, the threet. is not con-
sistent with the nuteasion sgproach. othery should be used oaly in moderation. Re-
ward and pert are probably the mast applicable, although loyailty is aften useful
(the apirtt of Harambec).

The complets dlagram &’ the ComLumnications process 18 as follows:

feodback

Message

SENDER CHANNEL RECEIVER
foedback

B oae finds that his communication is not achieving the desired result, he can often
find the breakdown by examining the schematic diagram.
* Wis there an ausience?
o Was the message clear”
e Was the proper channe! used?” {(Words may be inadequate)
o Was the tresiment appropriate”?
o Was there feed-back? What did it indicate?

Extension workers are nit interested in one-way commumication. Unless feedback
is emcouraged and heeded, there can be no proper evaluation of the comummication

process.
Notes for “Co--iugg with Others’’

Two m.ihods of presenting this subject have beer used. In the first, flannelboard
otrips were uwsed ndd attackcd in the same 0rdsr as appears on the handout. In the
second method the emtire mode! was presested witi. an overhead acetate overlay.



THE USE OF THE METHOD DEMONSTRATION
AS A TEACHING DEVICE

Priaciples of learning as appiied to the method demonstyation.

A method demonstratioa s aa organised system of teaching people how 4o @0 2
practice or skill. R has been used in maay countries siace entension first came iato
sxistence. The basic priaciple of the use of this method of teaching peapie is that the
pecple are taught a skill, one step at 2 time. ! has long been known that pecple lears
more, retain more and learn faster if the information being taught is presented in
definite, clear-cut steps, where each singie step advances the learner one stage nearer
to the completion of the skill.

The sense of hearing

The method demonstration requires a teacher and a learner. This requires a
teachur who understands how peopl? learn. An understandiag of how the senses are
employed in learning a skill i1s basic for the ability to teach. The sense of hea
plays 2 very useful and important role in learning, but it can easily be pointed owt
learning certain skills can take place without the use of this sense. A deaf persom
can be taught to do maet tasks emcept those requiring the use of the ear to do the job.
People have been taugtht rather complicated skills where the teacher and the learner
had no common language ability. Thus the sense of hearing is not absolutely es-
sential for some forms of learning. About ten per cent of the skills we learn are
attributabie to the use of the ear

Hearing has limits in learning

Imagine how limited your learning would be if hearing was the only one of the five
senses you possessed. It 1s almost impossible for a person to tell another how
painful it was when he broke his arm. Could you tell another person the difference
between paraffin and petrol” There are more effective methods cf teaching than by

just telling. Hearing alone is not enough.
The sense of seeing and jearning

There is evidence to support the argument that the use of the eyes is not absolutely
essential to learming, but admittedly, sightiessness is a far greater handicap here
than deatness. About 35 per cent of the skills we learn are accomplished through
the use of the senses of hearing and seeing. These are not hard and fast figures
since individuals vary greatly in the use of these senses. It is definite that the com-
bined use of the two senses serves the learner to greater advantage than the use of
either of them separately.

We learn skills best by doing

There is only one way of knowing that a skill bas been learned, and that is wher
the teacher actually sees the leamner doing the job that is being taught. The use of
the hands (doing), alomg with the application of heari.g and seeing, Increeses our
effectiveness in learning a skill. Seventy-five per cent of all skills learned make
use of the senses of hearing, seeing and doing. Some skills may require the sense
of tagte and gaagll., We use cur sense of taste to determine vhen milk is souring.



tivily. We @ Mdentify polcansus inssecticides by , do we detect poleonows
Sasee by smell.
mm~hu-lz.

ly? R is aot time to demonstrate cofiee pruning befors the
is plasted. luutmmammwuumumnmmm
plasted. R is aot tim2ly to teach farmers how {0 operate tractors when they do not
them, and may not for a loag time.

The Girmer must need the skill.

m-nmummmmuwmwtu:mw
allli? The fact that you feei the farmer needs to be taught 2 new method has little
beariag on the farmer’s apinions. You can say the farmer needs a skill vhen he has
80 decided for himeelf. llymcmnotcoavlucomnhm::nalmodlorlumt
you plan to demonstrate, perhaps it 18 not time to attempt to demonstrate it.

I be cannot afford it - don't teach it

The third question is: can he afford it? Again, if the farmer does not believe he
can afford it, he will not adogt your practice. R is only when be can be convinced
that he cannot afford to farm without adopting your practice that he will ask you to help
him to learn to use the information.

The materials must be availabie.

There yet remaias another question: are the materials available? It 15 of little
use to select the subject of a new hybrid maize to be planted if the seed is not available.

The questions 23ked about the subject to be domonstrated seem (o be elementary,
but many a demonsizition has been doomed to fatlure before it was started, simply
because one of these questions could not be answered - Yes.

How (0 use the method demonstration

R is helpful to think of a demonstration from the standpoint of three periods:
1. Before the meeting.
2. At the meeting.
3. After the meeting.
CMMDMMMI’O‘chdMNM.
Before the meeting

In setting up the time for a demonstration, we are not oaly to thiak of the hour, the
day, the month and the seasom. There are other comsiderations about the time. It

10
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mst be 2 good time (0 give 3 domnstiretion when you wenld rus iato compets-
or

ansther mesting, perhage a visit (o your ares by a V.L.P. Such competi-
would be difficwit.

1
i

Select the site

In regard (o a place for a demonstration, the important thing is to be certala that
you have a satisfactory gite at waich to hold if. The key point for each comsideration
ia planniag 3 demonstration is to ahodd. You can be sure tc have a site arranged
if you take the matter up well . Suaild you request a farmer to use his
shamba to hold a maize planting demonstration, it would be disappointing to leara he
ad already planted his maize the day before.

Use a title which attracts an audivnce

Selecting 2 title which has an appeal iz not always an easy job, bat it deserves
thought You select a bouk by its title, or 3 magaziae by its articles. A farmer saay
be attracted to 2 demomstration by a title which appeals to him or her, or he may
not attend because it failed to arouse his interest. If you study your audience you
can better know what appeals 10 their interests.

Teach one thing at a time

Your plans should be made to teach the farmer ome thing at a time. You will only
confuse the issue if you try to cover the entire area of coffee culture in one demon-
stration. He will remember most of the details about one phase of coffee culture,
but he may forget several vital points made at a demonstration given on pianting,
pruning, mulching etc. Plan to teach one thing at a time. It is best not to divide a
farmer's interests between several phases of an enterprise, yet a demonstration
wust provide a challenge to the farmer if he {3 to consider it worth his while to attend.

Watch your language

The r (0 be used at your demonstration may well spell success or doom
to your performance. Language is not relerred to as meaning only the vermacular
you will use, bt even more iimportast is the choice of words. Plan to wse language
at the level of your audience’s ability. People are not impressed by big words. Why
say ‘‘di-chloro-di-pheayl-trichlor-ethane'’ when you mean D. D T.7 The farmer
may nit even have hoard of D.D.T. ia which case it would be wise to refer to it as a
dawa® called D.D.T. Aristotie said: ‘‘Think like a wise man, it speak in the language
of the people’’. It is the best assurance that you will be understood.

Relate to experience

Whenever posetble relate to experience of pecple. One example of th.o was hea
at a demonstration. In placiag fe r in a ring arownd the base o< a coffee tree

was abie to relate to experience as follows: he referred to the roots of the tree

the mowth of the tree and said: ‘‘whea you wast food you put food to your mouth.
Fertilizer is tree food, put the
farmars understand this

T medizine
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stration. Even thea someone wil! ask 2 question you had not expected. Gather as much
subject iaforriation as presible before you give your demonstration. Whea you are
ashed questions for which you have mo angwer, tell the persom you do aot have an
aaswer. Idorm Mm you will fiad 1t and give it to kim ancther lime. I you give
misiniormation, you will soom be found cut. You canmut afford to lose prestige by
giviag incorrect information

Practice

You will avoid making embarassing mistakes if you will practice your presenta-
tion ahead of time. Practice unti] you become an expert at the skill you are demon-
strating. Practice makes perfect - become 3 perfectionist.

Outline your plan

The purpose of this whole exercise is to get the demonstrator to develop written
. Written plans help a demonstrator (o stay on the subject. They help him to
ve demonstration with greater certainty and proficiency. A good plin causes the
demonstrator to complete his demonstration without omitting any steps or key points
and to give the same information at each similar demonstration in his location.
The stromgest support for written plans is that when they are used as guides, each
step (s given in its logical order Aﬂulnmmbymbmntorthlbﬂm
the job being demonstrated one phase nsarertocompietion. A is information
which prevests a step from being improperly dome, or that m rwise ruin the
job. An example of a stepis: add two ownces of D.D.T. liquid to four galloms of water.
The key poimt for that step would be: otir the dawa and water to assure a uaiform
mizture. Vnstirred, the mixture would fail to do the job.

At the meeting

We have been thiking of all the things to do before the meeting. Long time planning
ahoad is the only known method of prepariag for the day of the meeting.

Plas ahoad

On the day of the meeting you should have everything you will ased ready to go.
ALl mecessary materials should be checked before leaviag your home or office so that
nothing will be forgottew. You should plaa t0 be at the demonstration site at least

¥ atore, shap.
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show onthusizom while presesting your demomstration. I you do mot appear 0 be
rested and conviaced ia what you are sayiag, it is Quite likely that your sudience
aot show interest efther. Act yoursell. Appear relaned during the demonstrs-
if you kave comfidence in your ability this will come naturally. Talk to youo
audience at all timss. There is a difference between talking to an audience and
talking at them. An audience being talked to is aware of it They can feel that they
are part of the discussiom  Avoid talking to one \ndividual for any length of time.
You can soon lose your main audience ith such methods. Each member should be
made to feel that you are talking to him.

Question technigues

Your audience should be made aware of each individual step as you present it.
They should not only clearly understand just what it is you are showing them, but
should also clearly unferstand the importance of the step to the totz] demonstra-
tion The Quesiioning technique can often be used to determine if you are being
clearly pndersigod. If you will aiso allow and eicourage the audience to ask ques-
tions you will fid 1t 2 useful means of noting your effectiveness in being unde rstood.
Each time one of your audience asks a questinn, repeat the question before you give
an anawer. First, it assures that each of your audience had an opportunity to hear the
question Secondly, it gives you time to organize your thinking and give a sound
answer Most people will not ask to have you repeat the question even though they
may have been interested Some demonstrators use the technique of having 3 member
of the audience demonstrate his ability to perform a step to give confidence to the
group. If one of them can do it, there 1s less doutt about their own ability to perform
what i35 being demonstrated.

Repeat steps whenever necessary

in testing members of the audience you may find it is necessary to repeat a step.
This i1s considered to be a good teaching technigue. Let no one leave your demcn-
stration unable to carry it out at home on his own.

Watch for the faster and slower learmers

Some members of your audience may be fagter in learning the skill than others.
When the audience is doing the demonstration, faster learners may be used to teach
or assist the slower learners. Use this techaiTue whenever practical.

Give a summary

A brief summary of what you have been demonstrating before you close helps to
refresh the audience and sends them away with the sequence of the steps in their
proper order. This period also serves to give last minute waruings of any dangers
or hazards to avold. After your summary, encourage any fiaal questions 80 that aone
may go away not kmowing. Advise them where and how to get further assistance U
needed.

13
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stration to sancunte the oSt meeting. Eves though your sest meeting may be on quite
there is the possibility thet some of the audience may contact

. lnucounmummpnma-nnmw-,m
fail 0 ammounce thet the nesxt mmuhmhnhtnoptonrdmmnl
Reomember, your presest audieace gives good promise of being your audience
| are giviag & , well-planaed demonstration today. As a part-
mey have materiais to band owt for today’s demonstration, or 3 short

Yollow-up

Although your demnastration s over for the day, it is not finished. Extension
work requires costissed evaluation. Your follow-up serves s:versl purposes, one
of which is an evalustion of your effort. If you have put on a good demonstration,
the farmers should know how to Jo it Uymhvecmnncodm-dmmdlor
practising the skill you taught them you can expect them to do it on their own farms.
If tioy do nothing to use the practice, the matter needs to be investigated All of
these thirgs are included in the follow-up.

It i not enough that you have taught Lim how to do a practice, he must be mo-
tivated t carry it oot on his farm If he has not adoptad it, it may have been:

3. too difficult
b. too coetly
c. untimely
d. poorly planned
¢ not needed

Any one of the above situations is reason enough for failure to adopt. Check the

farmers 80 You can check yourself Determine your short-comings. Correct them
and avoid future fatlures

PLANNING A METHOD DEMONSTRATION
1. Demastration title: Garlic Onions are Easy to Grow for Food and Profit.

2. Why is this demonstration important to your audience’?
a. Garlic onions are a aew crop in this area.

b. Garlic onions grow easily.
¢. Garlic onions provide a good food addition for the home.
d. There is an available market for a good crop of garlic onlons.

14



3. Materials neoded for this demongtration
Equipment .ad supplies:

(1) Planting plot  (4) Stick one loot long (T) Pogs
(3) Jembe (hos)  ($) Stick four inches long  (8) One debe® of well-rotted
(3) Hand rake (6) String farmyard mamire

(9) Garlic onion bulbe

Visusl aide and handouts:
(1) Pamphlet on ‘*Planting Gariic Onions'’
(7) Sample onion bulbs

Tolltla”

4. Presenting the Demonstration

Step by step activities Key points
I Mark out the {first row. Use a string and pegs to mark the row.
Make sure the string is tight.
1 Measure second row one foot Use stic’, 1 R loc] to measure spacing.
from the first row
I Additional rows are laid out at Keep rows straight using string and pegs.
the same spacing
o Use jembe® to dig Nrrows along the
IV Make the planting furrows 1 line of the string.
deep
V Place farmyard manure in fur- Use well-rotted manure.
rows to the level of the ground
Vi Mix the manure into the furrow Prevents burning of the buibs.
sotl.
VI Mark the planting spaces along Use &'' stick to lay out the spaces.
the furrow.
VIID Plant the bulbs at the 4’ spaces | Buldb point must be up. Firm soll aroun:i
in the furrows with: the point of ezch bulb.
the buldb up.

5. Summary of poirts made during the demonstration:

(1) Garlic onions can be planted during the long and the short rains.

(2) The plunting space is 4’ between plants in the row, and the rows are one
foot apart.

(3) Furrows are dug and filled with well- rotted manure to the level of the ground.
()] The manure is mixed in the furrows with the soll.

*hoe



(9) Awuumumv'p«uhm.
(0) The poitat of the bulb is wpward.
(7) The soil is firmed around the buld for fast germinstion.

e. ncmmmgowmbn-nwdmammum

The farmers are expected to plant garlic onioms properly for an easy cash Crop.

7.  Plaas for follow-up sad testing the effectiveness of the demonstration

(1) Viest the faimers who will plamt oaions and assist them a8 necesssry.
(1) Visit again before harvest time tc Assist them with marketing theiz crop.

sons for the Presestation om the Use of the Method Demonstration as 3 Teac

A otrip tesse chart and iour fold-up cheils can be used for this section. The
strip tease chart includes the figure of 2 man. The head is made of flannel and I8
giwed to the chart ou the right side. The chart is caade as shown:

THE METHOD DEMONSTRATION

o Hearing Ears, eyes, nose und mcuth are
o Seeing cut out of flannel to be set on
o Doing the head duving the talk.

e Tasting The vest, hands, neck and tie

s Smelling are cut out of coloured paper.

16



The words - hsaring, seeing, doiag, etc., are covered with paper striges; mounted
in pockets and 2.¢ removed as each is explained.

The talk is giver amuck as it I8 in the narrative wkich foilows "™ese inatructions.
The face parts are made of Nlaanel 90 they will cliag to the iw<! as they are placed
ia position during the progress of the talk.

B Use OF METHOD DIMONSTRATION
BEFORE THE MEFTING |
Tim§ | CPLACt IR TntE
CAUDKNCE |

AVE 10 EXPERIENCE I

s, -

The talk may be given somewhat as follows:

After telling briefiy what a method demonstration is, it is explained that to teach
people, one must have some understanding how they learn. The role of the senses
can be bmught into play by sayiag: ‘‘This man hae 2 faciiities with which (o isamn.
By giving him ears he can learn by tearing’’ (Place ears ox head). ARer explaining
how hearing is used to leamn, it ‘s Quite effective to demonstrate ite limits. This can
easily be dome with the radio-block demonstration (See explanation in appeadiix}.

When the role of seeing is being explained the eves are attached. Omne migh! iven
ask if they can ge¢ the difference between sugar and sail, or water and kerceene.
(Attach nose and mouth). Other examples of the use of the senses are: ‘‘Would you
attempt 10 dYerentiate substances by taste”’ ‘‘What if one were arseaic or pars-
thion?”' Through this build up you can demmonst: ite the interplay of the senses whon
bulldiag up to the importunce of dolag. To ciimr i this ome, ask them if they could
learn to drive a car simply by being told and shown. Should somecne say ‘‘yes’’;
merely assure him you would not care to be his paisenger uader such circumstances.

17



Vold charts allow you 0 At across ome poist ot a time. They are made wp of
phrases pasted %0 a sheut of paper. The paper is thee folded (0 allow one phrase 0
be turaed doom 2t 2 time as it is boing ¢ insd. The fold chart s definite ad-
vastages over flanme! strips for field use.

A. The talk is organised.
. R caanot get 0wt of order
c. Omissions are ncd easily made.
d_ R is easily carried.

There are four fold-up charts:
3. Decige what to tench.
b. Beicre the meeting.
C. At the meeting.
d. Follow wp.

Flansel strips have been used in place of the fold-up charts. The same phrases
are used in either case.

After the talk the trainees are given a practical demonstration. There is probably
no better method to show how to conduct 2 wethod demonstration than to give a demyon-
stration in which trainees participate. Making a rope halter was chosen as the suvject
because it :ovides s0 many opportunitiet to agply a great number of technigues.
Some of thesr sre:

The exercise \s one which few. if any, have done

It requires step-ltw-step teaching and learning to complete
R convinces them that 2 new skill has been taught.

R demonstrates the need for supervision and assistance

Trainees are bound to agree that the itnstructor has taught and the trainees have
learmned

In some instances they have beer taught where the instructor and the trainee
had no common language. This 12 Yery convincing.

(Rl o M o [

jr-

At the conclusion of the exercise the use of the method demonstration as a teaching
device can be briefly summarized by questions as:

Did ! have the material ready?
Coiad rveryone see”
Was it necessary (O present it in a step-by-step marner, etc.

oo e
(M LA

This pursuit is convincing. At least 30 mismtes requiring ‘‘yes’’ and ‘‘no’’
answers complete your summary in a conviacing manner. The questions are developad
to cover the fold chart phrases.

10



1008 MEITHOD DEMONITRATION!
AT THE MERTING

MATERIALS DONG EXPERENCE
(RIGHT ORDER BASSISTANCE
FASTER | SLOWER |
LDOING

TIME FOR QUESTIONS

19



varisty of good practics: subjects.
The

step is for each growp develop & written plaa to iaclude all of the
considerstions cmmumummr-nnmumdmmamm.

i

R may reguire as mmech as five hours for groups to develop their plans, depending
on the elaboratensss of the preparatioms, visual alde, handowts and the demonstra-
tion itself. A standard plan form follows theee notes.

Developing 8 Written Plan

ARer the grougs have selected their subjects for demonstration, close supervision
18 required to train them to write plais. Looking at the plan form; section | - Demon-
stration - \s where the title is placed. Some discussion is useful to give importance
to the titie. To call a demcastration ‘‘maize plasting’’ arouses little interest among
tarmers. They have planted maize since they were children and probably are not
fascinated by it Something more startling as a title is needed I is an tmprovement
to give it a title such as ‘‘Double Your Maize Yield With Fertilizer.'~ This effects
their pocket-book, with a little imagination you can get excellent suggestions from
the trainees The idea to be taught must be included in the title.

Why is this demonstration tmportant to your audience?

This section becomes the introduction for the demonstrator. and the motivation
for his audience io learn the skill to be waught. Without an effective buildup the efiort
of demonstrating may be wasted At a cotton dusting demonstration, the demonstrator
would explain the damage done by the weevil. Some demonstrations are important
{or severa. reasons while others may be important for only one.

The reasons must have appeal. Use as many devices as possible to arouse in-
terest. They may Ue: money, famine prevention, drougit resistance, patriotism,
pride or any oumber of other approaches that will be effective. The opening mimnes
of the demonstration meeting ptovide the opportunity to ‘‘sell’’ the idea.

Materials and equipment needed:

The best approach !omvolounﬂ'.mt\wumlmthmmwum
steps are beiag listed by asking the question: «*What do I or the participants need to
do that?*’

Viswal aids and Mandouts:

The same Questiond can be asked for development of this section of the plan.



Rep by step domanstretion:

A step is an act. A key poiat is the informatios to explain the act. Aﬂph
planting ma5 be: Mark out the rows. Sech simple, concise steps make # caste
the demonstrator to follow the logical order of the activity with a quick glance at
outline The key point fov this step may be: Three foet between ;owy ip the maxi-
mum space for best crop yvield

55

The summary section reminds the demonstrator to send farmers away from the
demonstration with a “eview of the activity {resh in their minds.

What are the peopie expected to do”

In this section the demonstrator reminds himself to be sure that his audiente
understards the activity and its purpose, and gets some assurance {rom them that
they can and will undertake its performance.

Plans for follow up:

This is to assure the audience of his availability if needed. It is also used to
remind the demonstrator of the need to plan follow-up in the field to evaluate his own
effectiveness in creating a change.
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PLANNING A METHOD DEMONSTRATION

1. Demeastration

2. Wiy is this demonstrition important to your sudieace ?
1. 4.

Sep-by - step nemonstration Key points

4. Ssmmary of poists made during demonstration.

S. What are the peaple enpected to do as a result of this demonstration.

6. Plass for follow-up and testing the effectivensss of the demonstration.
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Commen Difficuitios Exporicnced By Tratnces in Developing Writien Plans for Method

1. Dese : This is the Title of the demomstration. R should be a clearcst
has agpeal to 2 poleniial andience.

“Dehorning Cattle Grows More Beef’
‘‘New Spacing Recommendations for Nigher Yield Maise Crops’’

2. Why is this demonstration importast to your sudience?

The demomstrator should be abie to list scveral reasoms why farmers will want
(0 sttend the demonstration. These are farmers’ reasons which will affect the farmer
and kis (amily directly in terms of ecanomics or home food supply.

Dehorniag protects cattle from injuring each other.
Market quality is Impro7ed.

Market price is increased.

Closer row spacing cuts down weed gromth.
Increased crop yields higher per acre profit.

3. Materials and supplies needed:

All the ftems needed should be listed. This section provides a checkoff list of
materials to have available at thy demonstration. Rt is very embarrassing to dis-
cover the need for a length of string in the middle of a demonstration.

What other visuzl materials can you easily make to improve the demonstrition?
Charts, or photographs showing the end results may be valuable. Are handouts
available or can they be produced i they are needed? The time to think of these is
during the planning stage and not during the demonstration.

4. The body of the demonstration is a simplified step-by-step description of the
activity betng demonstrated. ~ Each separate act taken is a step. If you would teach
the skill you must teach it as a series of steps.

The key points for each step are the important information that reinforce the
step or make it successful.

Nep Key point

1. Placa . with string attached Pegs should be in ground deeply emough
in grouna at beginning of new furrow to stand uprigitt

2. Place sevord peg at other end of new

furrow
3. Attach string from 1st peg to 2nd peg Be sure string is stretched tightly so that
it does not sag
4. With jumbde, dig furrow 8'’ deeg along | Sot! should be thrown owt of furrow only
the stretched string to one side



S. Semmary:

A brief review of the purpose of the demenstration and (he steps o aceomplish 8.
Every good demonstration shouid contaia & @uick review of the total actien. R gives
the andisace 2 chance to see the whole job and remember vhat was done.

6. What are the people expacted t0 do . . .

Most demonstrations are based on lesrning 2 new technigue. This sectioa of the
plan should state our expectations of the farmers’ learning. Will you use the last
part of the demomstration for awdience peformancte? Doss your materials list show
the materials asseded for audivace membirs to demonstrate their understanding of

the new techmique?

1. l’ouo'-!:

How caa you be sure theee farmers learned what you thought they had beoen shown?
How do you fiad out if they are practicing the new methods on their own shambas® ?
I the farmers have not learned the skill or do not adopt the new method you Mave
not taught or you have not comvinced them of its value. Plan how you will follow wp
the demonstration with other meetings, pamphlets or posters on the method, or
farm visits.

If you plan your demonstrations in an organized and systematic manner after you
study the situation and the potential audience, you can be reasomably sure that your
demonstrations will ve popular and effective.

Sharms.






SIMPLE LETTERING

The illustration can be wsed as 2 handowt to istroduce the subject and 0 provide
practice. Emplaia the idee of ruling out the space ia which 2 letter is 10 agpear.
The horizsomtal tvy and bottom liaee are drs'em ligatly ia pemcil. Then vertical linee
are drawe to reprosent the width of each letter and the space betweon letters. The
ratio of the height 0 width of all letters is agproximately 4 : 3 except for ‘M’ and
‘W’ which are abowt square, and for ‘I’ which is only a siagle line wide.

Another horizsostal line midway between top and bottom serves as a guide for the
cross members in such letters as B, E, R, H, S, etc. With a block for each letter
draw ia the diagomal linee for such letters as A, K, V, Y, W, etc., or the -
corners for O, P, G, 8, U, etc.

i

Spacing betwecn letters is not always equal. Letters that have large open outside
spaces as A, J, P, and T should be spaced with other ietters to form a good viswai
appearance. This is a2 matter of eye-judgment. I it looks good to you, it will look
good to the audience.

Ink the letters over the drawn pencil lines When the ink is dry, erase the con-
struction lines and the caption or sign is complete

Three points to remember:

1. Use only simple block letters Fancy scripts are more difficult to read.

2. The width of the ink stroke is as important as the overall size of the letter
for legibility Your eye is the best judge of the readability of the lettering.

3. Test the lettering at the distances your audience will have to read. Lettering
should be big enough for the people it the rear of the audience to see easily
without straining.



ADAPTING ILLUSTRATIONS FOR VISUAL AIDS

Frogusatly, the mon-artist msy Sesire Ulustrations for his poster, flip-chart,
flaansiboard or other visum .4 There are several ways ia which illustrations may
be ‘‘Sorrowed’’ or modified for his purpose.

i. An actusl cut-omt from 2 magasine, catalogee, or poster, if the origiaal
publication can be damaged.

3 Almhdhorﬁd“uﬁum:«»“:“dmr. With
this method, the origiaal is mot destroyed, bt may be damaged by ‘‘donting’’

placiag 3 thin sheet of paper om top of the original.
see through, ia order to follow the outline

THE ABOVF, THRILE METHODS PROVIDE ILLUSTRATIONS OF THE SAME SIZE
AS THE ORIGINAL. ONLY.

4. Enla.ged line drawings can be made by:

(a) using a suitable siide and a slide projector and projecting the image on
a mounted piece of paper, or

(b) using a printed illustration and an opaque projector ia the same fashion.

S. Enlarged or reduced copies of line drawings can be made by hand using the
grid system as illustrated on page 31.







Eslargiag or Reducing 2 Draving

AR origima] drawiag, obtaiaed from amy of the above methods is first measured
for height or widih The same dimension of the required copy is determiaed and
the two measurements are compared for scale. Thus if the original is 6 i2ches wide
anc the enlargemwat will be 12 inches wide, the scale is ZX or 21 ¥ the origamal
is M inches wide and the reduction {5 1o be 8 inches wide, the scale 19 ! 3 r 1}

A regular series of vertical and horizsontal lines 1s now drawn with penci] and
rule over the origumal drawing. This divides the original intc 2 number o sgadres
A second grid will be drawn on a paper for the new drawing. These grid lices are
spaced according to the grid on the criginal multiplied by the scale Th» spacing
of the original should be selected so that the second grid will be speced at 3 common
measurement. Thus: For a 2:]1 enlargement, the original grid may be | 2 inch
spacing. Multiplied by 2 the new grid becomes | inch With a reduction of 1'3 the
original grid may be ! 1 2 inches Multiplied by 1 3 (divide by 3’ the new grid will
be 1 -2 nch.

The original is now regarded square by square  Any lines appearing in 3 sare
on the original are drasm in the 3ame reiative position in the equivalent square of

th* new copy. The same operatin is repeated for each square until the drawing is
complete

After :nking or colouring the rew drawing. the grid pencil lines may be erased.

Uses of Clip-Art

Clip-art is drawings, skeiches, or cother kinds of pictorial material that is col-
lected for use by agricilture workers from magazines, old posters, etc. These
drawings can usually be traced, enlarged, reduced or used directly on flannelgraphs,
in local pamphlets, posters or other extension information purposes

Agricuiture extension workers should be encouraged to collect similar materials
for their own clip-art files Appropnate tllustrat:ons usually improve handouts and

demonstration programs

These samples (as illustrated on ficing page) are some of the kinds of clip-art
materials that can be collected for extension information use.
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Pregariag & Gelatia Duplicator

3
3.

© & a2 o

10.

» 2o aluminium ssucepen of at least two guarts cagpacity, put 10 volumetric
ountes of weter at room temperalure.

Add 2 small piach of alum. Sir untl] disscived completely.

Slowly add $ volumetric cumces of grammlar gelatin while stirring. Be sure
the gelatine is wet completely through

Place pan ia 2 larger pot of water Mixture must be cooked, but only in 2
water bath, or over steam; otherwise it will burn and be spoiled.

As mixture begias to meit slowly stir in 10 volumetric cumces Of giycerine.
The giycerine does not need to be chemically pure.

Contimee cooking with light stirring for twenty mimstes.

Carefully skim ff 33 much of the froth as posstble.

Pour into rectiuguisr Discutt tray approximately 9 x 1) inches.

With a stiff card or paper ‘‘wipe off’’ any remaining froth from the surface.

Set tray on a level surface to harden

Demonstration (for Agriculture Field Staff)

Title:

Use of the Gelatine Duplhicator

Why is this demonstration important to your audience?
1. Simple to use

2. Inexpensive to make (no costly equipment)
3 Copies can be made quickly

Materials needed for this demonstration:

Equipment 1nd supplies:

1. Gelatine duplicator pad S. Bond paper for copies
2. Sponge 6. Pencil or ball-point pen
3. Hectograph carbon paper 7. Basin of water.

4_ Master copy paper

Yisual aids and handouts:

Give each participant an actual copy of this demunsiration plan made on the
gelatine duplicator.



Presenting the Demonstration:

Steps

Key points

1. Prepare master copy to be duplicated

2. Moisten gelatine pad with wet sponge
for about che mimse.

3 Wipe off excess water if any with a
semi-dry sponge.

4. Bend corner of ciean sheet of bond
paper and place on gelatine pad to
blot remaining water

5 Make similar bend to corner of
master copy carrying the carbor
image Place master copy oa
gelatine pad, 1image sitde down

6 Remove master sheet from pad

7. Place clean sheet of bord papar for
over carbon image now on gelatine
Peel off after two seconds

8 Repeat with new sheet of bond paper
for as many copies as degired (up
to about 60) Let each participa.i
make a copy

9 Wash pad as tn setp 2

10. Cover pad wnith clean sheet ol paper
and store flat away from heat

Make sandwict of boad paper sheet on
top, hectograph carbon paper undermsath
(carbon surface down) and master copy
paper at the bottom.

Write or draw on hard surface.

Use gentle strokes on surface.

Bent ccrner on sheet facilitater removal.

Smaath out master copy sheet Leave
tn pliace noa gelatine pad for 11 2mimites.

Peel off mith single rolling motion

Image 18 transferred to bond paper.

To remcve some of the surface ink.

The remalning ink wll sink into the pad.
The pad can be reused with 2 new image
after about six hours.

What are the people expected to do as a result of thus demonstration?

Make and use their own gelatine duplicator to make inexpensive handouts for

farmers.

Pians for follow-up:

Class discussion on uses of the gelatine duplicator.
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1. What is the purpose?
ummxmwu-mmnmmdmmmmwz

A. Attract Altestion

Most audic or visual aide will draw peoples’ attention to your mess.ge. A
poster is an attention-geiter; the tact that you will show movies or slides is enough to
attract some peopis, regardiess of what your message is. Similarly, an exhibit, a
handout, or a loudspeaker announcement can capture attention. But once you have their
attention, you must rustair it

B. Clarify an ldea

Large scale photos, take-apart models, mock-ups, films, and slides are some
of the aids which can help your audience to understand a thougit which may be new
to them - or not within their recent past experience. Words alone may be inadequate
to descride whiat you have in mind

C. Q_rlgmu Your Message

The use of a flip chart, flannelgraph, siide set, and other aids require planning -
with the result that the speaker’s presentation is organized the way he wants it to be.
Organized thoughts mean a better presentation.

D. Multipiy Your Effort

Anothes way in which audio visual aids can serve you 1s to enable your message
to reach mare people A loudspeaker will do this - 80 will a poster, or an exhibit, or
a printed lraflet, or i taped sound recording. The effort which you expend once may
serve many people ot many occasions.

E. Lend Authority

Certain audic visual aids srovide a sense of authority to the message.

A printed booklet, 2 motion picture, or an exhibit, for example, suggest that
a great deal of study has gone into the message. The use of the name of the authority
(e.g. the Kenya Ministry of Agriculture, or Egerton Agricultural College) can also
be belpfu!l

F. Remind the Audience

Your audience will probably not remember much of your message unless there
are rominders. A handout will recall your message to their minds each time they see
it. Posters, news articles, radio programs, photos or a repeated slogan can have the
same effect.

Before you plan your audio-visual aid. determine which of the above pur-
poses it is to serve. TFen choose the aid which will best do the job.




2. Present and Futyre Use:

A. Availabulity

1s the audio-visual aid you want available toyou? If you need to make it yourself,
are the necessary production material and talent at your disposal? These may be in
the form of drawings, photographs, charts, models, etc and the ability to make them. I
some of the materials are not available. you will find it necessary to use a different
kind of aid, or improvise one from materials that are available.

B Production

Is this an 21d which »nll be made i1n only one copy, such as a flannel presentation,
or should it be reproduced in guantity, such as posters. leaflets, handouts.

C. Multiple Use

If your visual aid can be used on more than onc occasion, or for more than one
purpcse, plan for this when you make it - it may save you work in the future. (For
example: a poster announcing a farmers’ meeting in the viilage A might be re-usable
to announce a similar meeting in village B. Or the sketch of 2 cow used on 2 poster
might be usable later as a cut-out figure for a flannel presentation  Many times other
technicians can use the material {or another purpese

D. Modification
Will you want to modity your visual aid for re-use in the future? A slide set
can be changed merely by substituting different siides, but a film strip or a2 motion
picture 1s very difficult and expensive to change A poster can sometimes be made to

serve more than one purpose by leaving blank the space for title, or date, or place
to be written in for the specizl occasion

E. Ease of Use

Can the aid be used very simplyby you? Or wll you need considerable practice
or some assistance in the presentation”

F. Portability

Does it need to be light-weight and small so that it can be carried by hand?
If transport 15 necessary, is it available”

G. Universally Usable

Can it be used anywhere, in-doors and out? Or does it require a protected
area? s electricity necessary and available? Does it require additional items such
as running water, or ice, or an electric fan, etc?

H. Audience

How large will be the audience and of what character? That is, will they be
“‘captive’’ in a classroom situation, or transient as at an exhibit .t a2 show, ora



paseerdy am the street, or a chance listener to the radio” Will the sudience be selected?
Will they be all men or all aduits, or mined, men, womer and children? Wwili they be
all rurel people? All Isterste, or all just partially literste? Will they be there because
they wast to hesar (or see) your message, or do you have to capture their interest
first? Now large a growp do you want to reach at ome time” 300 persons? 302 107

Will you have encught time to get the 1id prepared for the presentation? How
wuch time will it take? Is 1t worth it?

B. Cogt
If materials or services mus: be purchased, is this within your budgetary
means? Aad will your expected results be worth this cash expenditure” Will additional
coptes reduce the unit cost? Getting multip.2 use from your good audio-visual aids
reduces the cost factor

The Agriculture Information Center

For most extension staff purposes, the simple visual aid produced locally in one or
two coples. for direct, local use will be the most useful. There will be times when
large-scaledistrict or province- wide campaigns will require multiple coples of posters,
pamphlets, charts or other materials. The Kenya Ministry of Agriculture supports
the Agriculture information Center at the Agriculture Research Station. Nairobi to
advise and assist field personne! in selecting and producing audio and vissal materials
for extension education programs.

In addition, the Agricviture Information Center regularly publishes bulletins on
agriculture practices {or distribution tc farmers and their families. There is produced
a weelkly radio program, ‘‘Mkulima Wa Kenya''  Posters on a viriety of farm subjects

are printed.

Information and communications require interchange of reaction. District office
and field staf! should be encouraged to participate actively in using the facilities of
the Agriculture Information center for the development of extension education material
for mass communicatons purposes.

TRAINER'S GUIDE FOR EVALUATING DEMONSTRATIONS

Traisers can upgrade the performance of agricultural instructors through objective
evaiuations of their method demonsirations. The discussion on the use of the method
demonstration as a teaching device is followed by instructor groups planning a practical
demonstration for their own district or locaton. Each group presents their deraon-
stration for their own Cistrict or location. Each group preaenis their demonstration
with the remaiaing instructors acting the role of a farmer audience. Following each
demonstration an evaluation is made by the officer in charge. A few pointers on con-
ductiag an evalustion give the officer a systematic agproach and make it an casier task.



A good agproach 10 the evalustion is to use the check chart. This can be 3 simple
fob 1f the demonstration is scored oa a 3-2-1 basis as indicated above the column -
Gond-Fair- Poor. While the chart can ouly serve as an evaluation guide, it is useful
to point o\t strengths and weaknesses in the presentations.

Technigue of Evaluating

A evaluator makes every effort to point out the st ims of each per-
ormance. W is quile simple to poimt the weaknesses, but ;% % be reallzed %T

we are more interested in deveioping strengths than in pointing out weaknesses.
The audience will remember the good techniques that have been used, especially
i{ they are pointed out by the evaluator We are all subject to being pleased by
favorable commems about our work.

y_u,luduitht Audience

“he evaluator should be quick to realize the berefit of including the auda. nte a8
muck as possible in his evaluation This can be done either by questions or calling
for cymments from the auvdience A combination of both techniques produces the de-
sired results The audience quickly learns to look for good techniques and to detect them.
The piocess than becomes an audience evaluation as it should be.

Additional Pointers

1. Observe how the demonstrator handles the questions during his performance.
This is where an audience can cause him to lose comtrol of the presentation.
Practice and good judgment are the only solutions to this problem.

2. Note whether or not each question asked by the audience is repeated by the
demonstrator. Some interested members may have missed it and may be
too timid to ask to have it repeated. Repeating the question gives the demon-
strator the advantage of having time to think through his reply

3. Ask the audience if they believe they can successfully perform the skill which
they have been taught. After all, this 1is the main purpnse for giving method
demonstrations.

4. When the evaluation 1s finished, the demonstrator should have gathered 2 list
of suggestions for tmproving his methods. This is acesmpiished by asking
the audience how it could be improved. Many times, the demonstrator learns
as much from the evaluation as he does from planning and giving it.
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Ihe Lewmatnater Mimes{
1. Jvesssd suiti\bly for demengirstion: aset, weil-grosmed, aftractive

2. Spesks cleariy, ast tee ioud, ser tow low

3. Siands erect, \euks plaasant, friendly, malies work ssoms aey
4. Roveals 2 thertugh endorsiaadiag of bis mbjoct, inepires confidence.

Selection of Pupioct
1. ls subject practian!, spgpropriste, timely?

2. Was subisct selecied to fill a ased, recogrized as Important by the
mewmbers of the snlience ?

3. Was the demongt ration wiikia the range of the demoastrator’'s own

enperience ani skill?
4. Wosld the demcastrulion be within the range of the enperience and
ability of the farmers?

Preggrytica
1. Was demoastrstion plasaed carefully. step by step, with all key
poists snciuded ?

2. Was demamstrator at ease, showiag he had practiosd his demon-
stration abead of time ?

3. Werv all supplics, eQuipment and visual aids on haad and witkin
casy reackh?

4. Was equipenest used agpropriste and such as wouild be arvailable
o farmere ?

S. Were wipplies uend such a8 could be obtained by the farmers

easily?
8. Was all pregarstion done ahead of time, which shauld have been

dons ?
7. Was sudience comfortable? Couwld it sse and hear well?

Pressgtatios
1. Did the introdection give the purpoee of the demonstration, why it
Mad besa arranged asd indicate apgprecistiona of methods aow s use ?

2. Now =il did the desvonstration hold the stiestioa of the farmers ?

3. Ware aperstiens pressatied slowly, step by step, with repetition

vhere assdead for understandiag ? {
4. Nas longmge used simple? lf ave woris wesre zsed, were they
eplaiasd? Did the arcaers uaderstand ?

5. Was domnenstrution compleie ? All importast stsps shown, mis-
uaderstandings anticigaied aad clarified?

§. Were key points emphasized and s clear explamatioa givea as to

why they were imporaant ?
7. Wes the domsanstration ceatered maialy ca cae activity or did the
demenetraior try to demmsastrate Loo mary things ?

8. Was arrangement of desnonstiratica syace asat and attractive ?
Could everyone sse what wes being dene ?

9. How well did demongtirator kesp work space ia order, cleariag

wp 28 he worked?



CHECK CHART FOR METHOD DEMONSTRATIONS (Cant.)

l! 3 1
Pair | Pesr

Preesntatios (Comt. )

10. Was demenstratien contisssus, n0 liag pauses which permitied
stiention of audisnce to wasder ?

11. Did visms! aids, if wsed, contribute i waderstandiag? Were
they Clasr asd to the petmt * Were they aseded?

12. If charts were used. osuld the drewiage and letteriags be
seen clearly ia the back?

13. How well was domonstratioca summarized? Was it done
with the help of the andience ?

Audience Participation
1. Whea the audience participaled in the summary, bow weil
did they report back om the steps or high points, the im-
portast thiags ?

2. Was ample opportuaity given for audience (o ash questions
about thiags they did oot uaderstand ?

3. Did the demonstre®r have audieace costrol

4. Were some members of the audionce givea an opporiynily
10 belp with the demsonstretion, or its pregaration, or
other arrangemeats ?

5. Did the audience have the opportunity Lo evaluste the product?
Taste or Mandie 11”

6. Did members of the audieance have opportunily {o try the
activity themselves under supervision ?

7. Did the demonstraior given the proper kiad of supervision
10 working individesls or groupe ?

8. How much reepomsibility did the members of the audience
seem o fee! to put the activity to practice in the home ?

9. How much respomsibility did members of the audieace

seem 10 feel 10 abow others what they had learned ? |
Scores
Excelle;t .................. 90 or above
Good ... ........ ceeeaoen 81 - &
Fair . ............ ceeena.. T4 -0
Neeods improvemest . . ......... 73 or less

ia determiaiag your score, allow three
poiats for Guod, two poiats for Fair

and oae point for psor. Total all poiats
to get fimal score.



FARM VISITS

There are a2 number of reasoms for making farm-home visits. They may come
about through a request from 2 tarmer for assistance. Perhaps he has had an inva-
ston of maize or other crop pests or diseases, or any ome of a variety of ther prob-
jems. You may be planning 3 campaign such as orgaaizing 4-K clubs. You may
want to uee mhmbradt-n-ﬂnlwulnoorymmybmmzma!m
a farm leader in gefting 3 cooperative movement started. Whatever your reasom
may be, 2 farm visit should be of w'xmmowmmmumzf
ghculd not be made at all. Certain problems are of a confidential nature and require
individual bome visits.

As with the method demonstration, good planning brings better results. There
are three periods to olan for:

1. Befo.e the Visit

In these limes of tight budgets and staf{ shoriages, it is vitally important that
every agricultural field worker make efficient use of his time. There is only one
way to approach this problem. Schedule the nse of your time. No government in
the world can have its officers traipsing over the countryside to visit farmers unless
their visits are planned for efficient time use. A schedule of visits should be entered
on your calendar so that you are not back-tracking and duplicating the route of your
travels {rom one day to the next. We have already said that every visit should have
a purpose. It can only have a purpade when both you and the farmer know why you
are making the visit. You must iaform the farmer well ahead of time ¢o that he
won't say: ‘‘Why is this man coming to see me?”’ U you have a set purpose it will
be no surprise to him and the visit can come off as you have planned it

To avold unnecessary trips you will need to have assembiled any information
needed to assist the farmer when you see him. Assemble the information a few
days before the visit to allow time to gather any information needed from other
sources.

In planning and scheduling the time for the visit, pian it for the farmer’s con-
venience. Rt would seem foolish to arrive ata time when he could not see you; OF
perhaps you might not fid him home. He must be respected as 2 human being at
all times if you intend to accomplish your purpose. Common courtesy demands that
you arrange your visit for the convenience of both you and the farmer.

I you are expected to assist him to spray his cattle, you may be expected to have
the dawa with you o do the job It is your job to know the situation. You must now
what supplies will be needed.

Well ahead of your visit, you should have asked yourself the three basic questions:

a. Is the job too difficult? Can 1 belp him learn how to do this skill or job he
wanis t0 do7  You wiil have to rely on your own judgment in this matter,
remembering the mechanics of communicating with others and demonstrating
a alkill.




b. The second to ask yourself is: Can he afford it? lf the practice
exceeds his ity to pay for it, you must either convince him he canaot af-
ford to do without it, or it should not be attempted.

c. The third basic guestion: ‘‘ls he ready™’, must be answered Yes, if the
practice is to ve attempted The schedu)s of your visit must be timed for
a period when he will be ready N would be wastefu! to plan to show a farmer
how to transplamt cabbage when the plants were not large enough to be trans-
planted. Certainly you would not teach a farmer how to prune tea when he had
just planted it. There is 2 lendency to attempt to teach an entire subject at
one sitting This i3 a serious mistake He wll forget how to pluck the tea
by the time 1t 1s ready to be harvested Teach only one thing at a time.

In our discussions on Communicatirg Witk Others we repeatedly said that what-
ever you do, relate it to his experience Don't say- Di-chloro-di pheayl-tri-choro
ethane when you mean DDT U in the farmer’s experience he haz it heard of DDT
perhaps you can simply call it a dawa

It may be necessary {cr you to prepare materials before you visit the farmer.
You may need some natls, or to sharpen pruning shears Have then ready to avoid
the unnecessary waste of time when you arrive to do the job.

You may want to brief the farmer ahead of time. Ask him to have the cattle 3

in the corral instead of waiting while hus children bring them tn from a distant graz-
ing area.

2. During the Visit

When you get 10 the farm and have made your greetings, the farmer will already
have been (old the purpose of your visit. It is then time to get down to business.
Talk with the farmer, not to him  There is 2 difference When we talk with people
it 15 a two-way conversation If you do all the talking his mind may wander and he
will not hear you. Invoive him in the discussion. Compliment him on his achieve-
ments. There is always something good to be said no matter how small it may be.
Get his views. You may be surprised what you wll learn. It is 2 compliment to him
if you ask for his views.

Because your time 1s limited you must be able to cut him off when the conversa-
tion has reached the end of its usefulness You are trying for short but effective
visits. Time i3 money, when your governmert is paying the bill. Do nat waste
time or money. Be sure the purpose of your visit is understood. Learn to design
your questions to give you exactiy the information you wish to get. Don’t say: ‘“‘Do
you spray your cattle”’ Say: ‘‘What do you think abast spraying cattle”’ Try to
phrase Questions to bring answers other than ‘‘yes'’ or ‘'no’’. Uf you want to make
progress with a farmer you must gain his confidence. Askinx his views and including
him in the conversation is one method of gaining confidence. There are other useful
devices for accomplishing this. Complement him on his children, his dog, and his
cabbage. Another way to do this s to help him to have cunfidence in himeel!. You
my assist him with the job until he tecomes skillful. At jeast you will know he can
do the job after you leave. He will develop confidence in you if he sees you are an

expert in doing it yourself.
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or any commitments duriag the couree of your discussion
r. take notes and refer to them when back at your headguarters Later

keep your promises

¥ the tarmer happens to disagree with your opinions, respect his viewpoint. He
may have good reasons for them R may be the result of previous iastructions which
caused a fa'lure RNad out why he disagrees, bat be tactful 1n your efforts to convince
bim of your viewpoiat Never leave the farmer without giving him a chance to ask
final questions Ne may be sby. he may fear you will think him stupid Relieve his
fears of this when gaining his comfidence At this point it would be wise to give him
any bandowts you may have R 13 not possibie to have 2 handoat for every visit,
it may not be necessary, at where they can be used to strengthen the purpose of
your visit and will leave a summary of your instructions they can be useful

?
E

3 Follow Up

Will you need to make NAsture visits to follow up or his progress” This shoald
be known before leaving the farmer, 80 arrangements can be made for the visit.
The future visit may be made with him at a group meeting R is wasteful of your
time to travel to bis farm to see hm i the same purpose can be accomplished at
a meeting yOu are haviag ia the near future.

Agaln you ehould be thiskiag of the asxt visit and of any materials needed 4]
would be 2 disagpoiatment to the farmer Uf you forgut to briag some special seed
you hed promised Mm. Keep promises if you wish to keep his comfidence. Make
certain that he has your imstructions for actiom clearly in miad. Ouly you can be
sure o. this. Should he make a reguest for assistamce for a sture date, note this
in your dlary and heep the dste.

4. Record of Vigst
A cummiative record of visits will prove valmbie to you, or to as officer follow-
lag you.
FARM ANXD BOME VEITS
Advastaces Limitations
1. *A. L gets firet hand indor matica 1. Time consumiag.

shet farmers’ probioms.

SA.l. (Agriculture lastrector) exmilar to Extension Worker



Advastages (Cont. ) Limitationp (Cont.)

Develaps good will. 2. Limits samber of iarmers contacted.

Builds tarmers’ confidence in AL 3. Comtacts are imited by echodulisg
difficuliics.

Easbles Al to locate leaders and 4. Neighbours act visited may be dis-

cooperastors. appointed.

Rimuintes interest of farmers. S, There is a tendency (0 visit some
farmere repeatedly, neglecting
athers.

Visits are a source of newue. 8. Cost is above average.

More practices adopted through this

method,

Opportunity for {amily approsch to

problems.

Opportunity to make new contacts.

USEFUL HINTS FOR MAKING FARM VISITS

1. Human problems are individual and often are best dealt with individually.

Complex problems that are extremely important to the farmer and his family
are not likely to be of enough interest to others to make 2 group meeting effec-
tive. In such cases a farm visit is more useful

Confidential farm family problems are best deait with individually and kept in
confidence.

Success is often measured by 2 known standard. Your goal is not to produce
standard farmers. They are individuals and must be respected as such.

A farm visit can be a success only when both you and the farmer are at ease
with each other.

LISTENING

1.
2.
b

Be a good listener.
Save your advice until you have heard his full story.
Sometimes ‘‘Silence is golder.’’.

QUESTIONING

1.

You can betray attitudes by the way you ask a question. ““Don’t you believe...... i
mymuugoodu.“uovdoymm ...... .

The farmer can profit from you advice only when it becomes his opinion.

You can get useful information and provide valuable assistance by asking proper
questions.

4. You can direct the discussion wwwmmnnvmw.

You can miss valuabie information by implying the answer. “Don’t you thiak......"
myuuhupodu,"“tmywdom ...... ’”



ADVICE

You may be asked questions at first to test you.

Talk to them in the language and vocabulary of the farmer’s family. Use com-
mon terms.

I they ask you what to do aboust acommproucmnutul-htdunhn
done abowt it.

Encourage them tomlhmcirmdecum,hmuuvmmmmutocmr
up your ignorance.

THE PART OF VISITS IN YOUR PROGRAM

1.
2.
3.

The object of a visil 13 the family being served.
Visits can be helptul in the discovery of problems vital to your program.

Visits can reveal o7 help you locate materials and information for result
demonstrations

PLANNING VISITS

1.

Have your note book and pencil ready to take notes when you visit.

2. Put a note of your planned visit into your calendar.

3.

Always be sure the {armer snows what you're noting, and why.

THE RECORD OF YOUR VISIT

1.

There are six items of 2 visit of which you should keep 2 record.
a. Name of the farmer

b. Time, date and place of visit

c. Purpose of visit

4. Observations you mide

e. Help given to the {armer

{. Evaluation. What results did you get?

g. Follow-up required

Keep visit records in the order of the vists made and keep each family’s visit
records clipped together.

WHY WE MAKE FARM VBITS

l.

All visits are made to help the farmer with his probliems.

2. Yos visit them to know them, understand their situation, and to get first hand

iaformation.

3. llyw:rnmamn.lcnhhmtho'mm!ormmu.



4. I the farmer asks you to visit, review the purpose of your visit with him at the
outset.

S. Be prepared to shift your assistance to adapt it to existing conditions.

TYPE OF vEITS

1. Visits to encourage participation.

a.

b

Yace to face contact gets you the confidence of the farmer.
Encourages more farmers to come in to 8 program.

2. Visits t0 help farmer understand his gosls.

a
b

Individua) discussions help the farmer to recognize his own goals.
Helps to separate important {from unimportant goals.

3. Viaits to help larmer see other approaches.

a.

Visits Gften cause families to make long term decisions.

HOW TO MAKE A VISIT

Points to consider:

a
b.

Look the farme~ in the face.
Your own views may not be the only possible solution to a farmer’s problems.

¢. Respect the farmer’s viewpoint with sericusness.

d Respect his time and busy periods.

e. Look for something to praise him for (don’t try flattery, he is not stupid).

{ Praise makes good conversation starters - use It, tut don’t be diverted from

the main purpose of your visit

g Let the farmer talk. Let him know his views are important.

b. Develop a sense uf timing. A short, but effective visit is the most desirable.
OBSERVATION

l. Things you see d0 not appear the same as they do to the farmer. You ave the
benefit of many experiences.

2. Notice the pbysical surroundings:

What things are most important to him?

b. What he has to work with?

C.

What is his financial situation?

45



EVALUATE YOUR FARM VISITS

BEFORE THE VINT

1.

13.

14.

mnyouocuawmumuammmummm
efficient use of your time?

Does the farmer know you will visit him?
Does he know the purpose of your visit”?

Do you have all the information needed (0 help him with the
problem to be solved”?

Is your visit timed for the (armer’s coanvenience”?

Will you have a notebook 2nd pencil to record the details of
your visit?

Will any supplies or equipment be needed ”?

Ls the practice or skill you propose 100 difficult for him to
achieve”

Can he afford the practice you propose ?

Is he ready tous» it”

Does the practice related to the farmer’s experience?
Do you plan to teach only one thing at a time”

Will you need to prepare any demonstration materials or
hand-outs ”

Will you brief the farmer on current and future agricultural
events as on marketing tips, seed and fertilizer purchase, etc”?

DUKING THE VISIT

1.

Did you talk directly to the farmer?

2. Did the farmer get an apportunity to express his views?

3.

Was he complimented for any of his good points or past
achievements?

4. Was your visit short but effective?

Yes

No




EVALUATE YOUR FARM VISITS (Cont.)

DURING THE VISIT (Coantinued)

11,
12

13.
14.
15.

1€,

Did he understand what he was to do to accomplish the
purpose of your visit”?

Were your questions designed to avold “"'Yes' or ""No"
answers”

Did you gain his confidence ”
Were you able t1 give direct assistance to the farmer?

Was the farmer interested to the pol.2 =% acting on your advice

. When you left, did the farmer have a clear uncerstanding of the

object of your visit”
Did you record the details of your visit ™

Were any commitments made oa your part, or on the farmer's
part, which will require future visits”

Were you a good listener during your visit”
Did you respect the farmer’e viewnpoints *

Did you request final questions from the farmer before you
left him ™

Was he given literature or handout material?

FOLLOW-UP

Were plans made for a future visit?
Will additional materials be riceded for a later visit?

Was the farmer left instructions for future actions on his
part?

Did the farmer request further assistance from you or
others ?
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Yes

No
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RECORD OF FARM VISIT

[ ]
.

Name of Farmer

Loi:ior: of Farm

The ¥ it - Time Date Place

““N

Purpose of visit _ .

§. Obeervation you made

6. Help given to the farmer __

7. Evaluation or follow-up.
Date of follow-up.
What results did you get? .

Signature of officer:
making the visit.

NOTES FOR ‘‘FARM VISIT’’ TALKS

A good approach to the farm visit presentation is similar in many respects to
the one for demonstritions. It is divided Into three stages: Before the visit, At the
visit and After the visit As tn the demonstration talk, it is important to relate to
the farmer’s experience LIf you are to convince the trainee of the importance of details.

In explaining the cost factor and limiations of farm visits an effective approach
‘nay use a local example. To introduce the subject the followning questicas will help:

1. How many farmerr 40 you serve In your locations”
{(The average was 700.)

2. How many days a month do you have staff meetings?
(The average was two.)

3. Anmial leave”? {1$ days)
4. Sick leave? (Average 10 days.)
$. Work days per year: (300.)



In this example it may be seen thit less than 100 work days can be used for mak-
ing farm visits. The distance traveled Dy instructors to make a visit were as much
as 30 miles each way. Coasidering the location, the trainees conclude that an aver-
age of two farmers was ail that could be vigited in any one day. On this basis an
instructor would see each farmer every three years if he was to see them all. The
punch question came when they were asked: ‘‘What would the farmer think if at the
conclusion of your visit, you said- Thank you, Mr Farmer, | will return to see how
yOu are getting on in three years time ' The question needed no answer and the
response was a loud laugh from the audience It ts such related incidents which drive
home their significanc..

NOTES FOR THE RECORD OF "ME FARM VISIT

A simple record on a small card is sufficient There are many good reasons
for keeping 2 record. A few are:

1. It provides a2 permanent record of the visit. If 700 farmers are an average
for each instructor, it would be quite difficult to keep all the details on the
visit in your head  Why not let a piece of paper swore this information for
future use”

2. Records provide material {for reports.
3 Help you to check your commitments.
4. Give the instructcr the appearance of being businesslike

S Serve as a reference They may prevent him from being embarrassed at a
future date should he forget what took place at the time of the visit.

6 They are uyseful in {cllowning up

7. They provide useful scatistics

The discussion period followming the talk on visits has often run overtime. The
talk usually requires about 40 minutes; the questions have required up to one half
hour. It is good to have long question periods where (nstructors can unload their
problems for duscussion by the entire group. It makes others feel good to know that
they are not alone with t »ir problems One question seems to stimulate two more.

Flannelstrips have been used on whica the talk can be developed. Although the
strips do not tell the whole story by themselves, they terve to provide cuntinuity and
prevent omissions {rom being made.

A handout is given which compares the advantages ard limitations of visits and
provides a few useful hints for making them. The visit evaluation sheet helps the
extension worker to plan his individual visits.

®



AGRICULTURAL EDUCATION
{An Extonston Rurel Youlh Program for Developing Kowye ia 8 Chaagiang Worid.)

The youth of Keaye today sre similar (0 youth all over the worid. Although the
solting io different, thelir prebloms are basically the same. Dully aews reports maks
it impossibie for any of us to deny the fact that youth is 3 problem.

lmmu"um“mumbrmumm". The rural
youth of Kewys are idie today, not because there is nothing for them to 40, but be-
caupe this vast source of potential energy is not being guided into useful channels.
In a Goveloping country such a¢ Kenys, much work and maay wseful activities remain
to be expioved. We mmust also understand that youth will be guided by undesirable
cloments i positive, worthwihile programs are aot provided for their guidaace. So
youth, being the same the worid over, will {ind sommething to do whether it be con-
strective or destructive.

Keaya today is an agricultural coumtry. The land, the farms, the crops, the
farmer, his wife and his children are a umnit and caanot be deait with as separate
ontitios. The Nture development of agricultural youth is a great challenge for all
of we in the Ministry of Agriculture and Animal Nusbandry

There is 2 way to accomplimn this task This method has been proven again
and again diring the past helf century in over sisty countries around the world.
Agriculture Extension Youth Clubg can be the tool with whick to shape their future -
and the future of Kenya

Nere are some of Uw major prchiems facing Kenya youth which we must con-
sider when developing effictive Rural Youth programe:

T _Problems Pacing Farm Tad

A. Not isterested in farming: The young Africin of today is generally not in-
terasted in farning as a career or in agriculture as a future occuptation. Farming

may be the result of African culture, the Kenya schoci system, past agriculture
policies, or other tvlueaces. Although this situdiion is improving, it still remains
a serious problem ayd must b) considwred when a rural youth program is developed.

B. Considers fare 88 womens work: The African main considers cultivation
the lnnd women's il dirls’ work. Tribal customs and traditions, no doubl, bring

this attitude. A part of this attitude may be infimenced by his inability (0 see
iaccme beiag derived from the growiag of crops, and he oaly thinks of farming
moeans of securing fond for the family. The present trend in Keuya agriculture
28 more cash crops are grown by the African family, the men: of the family
more imterested in farming and do more of the actw] work on the farm.

R
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aress must produce more -hﬂ-c : Today four-Nifths of the

te ownmed by rs who produce oaly one-fifth
the saleahle export crope. Mhuymm-ﬁm the African
rmer ia all areas must produce more cagh crops, both for doissstic and export
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markets. In most areas todey, little work on the farm is accomplished by the Afriean
youth. Past experience in many countries indicates that extemsion rerwal yowth
programs caa help to change this situstion through individusl farm projects. This is
a real chalienge to the Ministry of Agriculture, and youth can assist ia
more Crope.

D. Ten mu;am%wmmnm: Leoss thas tea pereent
o(themniﬁodyunh. today 18 en in sec ry sc s. The lack of secondary
schools for youth may become more critical in ensuing years Yecause of the iacreas-
ing number of students in intermediste schools. The vast majority of youth not
attending secondary schools, as well as many of the secondary students, will in the
future be engaged in agriculture. Herein lies another real challenge to the Ministry
of Agriculture. The small percentage of youth enrolled in secondary schools must
be considered when programs are developed through these schools.

E

E. Lack of off-farm jobs: The youth in Kenya today, especially those with little
education, find few off-farm jobs avatlable to ihem. Kenya is essentially an agri-
cuitural country and it is likely to remain 80 ‘.r many years to come.

F. Agricultural programs in schools have met with limited succeas: The Minie-
try of Agriculture has attempted t0 utilize agricultural instructors as teachers in the
primary and intermediate schools. This teaching has tncluded lectures and practical
work itn the schoo! gardens. This effoit, in general, has nit been successful. The
average teacher’s negative attitude towards farming, the agricultural instructor’s
lack of status in the community and poor teaching methods have contributed to this
faslure.

G. Youth centers cannot meet riculture’'s needs: The Kenya youth centers,
operated by the Min'stry ci Social Services, are essentially day schools featuring
academic and vocationai subjects. Present trends indicate that as the number of
intermediate and secondary schools increase in an area, the nevd for youth centers
is reduced. The youth centers are making a reai conmtribation, especially towands
the delinquent youth, *' teaching trades such as carpentry and tinnery. Few youth
centers today are en.;-asizing agriculture as a subject and those that are teaching
agriculture are, (n general, doing a rather poor job. They lack the staff to teach
agricultural subjects.

[i._The Need for Grassroots Agriculture Training is Great

The need for agricultural and home encomics training at the grassroots level is
great. The Ministry of Agriculiure has the trained staff to meet the challenge if
the probliem is properly approached with proven extension methods. The | pproach
should de adapted to Lhe needs of the peopie of Kenya.

Ill. These Problems Are Not Unique to Kenya

Sixty-two countries around the world have moved to meet thas need for a grase-
roots program in agriculture for rural youth. Agricultural extension rural yowth
programs have again and agaia proven themselves as a useful tool in the develop-
ment of the agricuitural community and the economy of various countries.

1]
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A. Teoach rural boye umwmu-—mm-\nw
tribute towasds botter sutrities, health and & higher standard of liviag.

B. Give coch member first-hand, practical experisace through projects ta con-
ductiag & farm or home -mmw.ummaunw
practices.

c.mmmumdmuwmmua
profession.

D. Provide activities which tead to reduce delinguency.

E. Direct the energy of the youth into proper and productive channels.

7. Produce food, feed and fiber for home and market.

G. Prepare young people to be better farmers and home makers in the future by
developiag farm and hosme making skills, leadership ability co-oparative spirit,
good citisenship and good character.

H. Prepare young people to be better citizsens of the future by teaching them
democratic practices and principles and how to work together for common benefit.

I. Teach young people the value of keeping records and how to handle money
wisely.

J. Teach young people to assume responsibility and take pride {n a job well
done.

K. Develop interest and participstion in health improvememt for the individual
and the comarunity.

L. Progrees with their friends in work, fun, play and fellowship through their
local extension rural youth club. Rural youth club programs adapted to meet the
need of the youth have proven popular and successful on every continent.

V. Bow Can This Be Done?

A. JMaff Trainiag
The Ministry of Agriculture’s fleld staff needs to receive training in exten-
sion methods and techniques with respect to extension rural youth programs. Re-
turning U.S. participants, A.l.D. Extension Advisors and others are aseisting with
this training, as arranged by district agricultural officers. Staff members at farmers
training cemters are also giving high priority to extension rural youth trainiag.

B. Voluateer Leaders

Volusteer lsaders for the local rural youth clubs are still needed as the
program develops and expands. Volunteer leaders are able to help the agricultural
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also assist ia iocalizsing the clubs. Vchmtesr
loaders are difficuit 0 fiad, however, thoy are availehie and a start can be made

calisting wapaid voluntesr leaders. School teechers, progres-
stive farmers and students st farmers training conters are polential vohmteer leaders.
C
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. Rural Youth Clubs Must Belong to the Rural People

The rural youth of the loczl clud, as wwll as their pa~ents, must feel that
the local clubd is theirs and not a goverament clud. The local agricuitural iastrector
merely helpe them with their club. They should run their own club, elect their own
officere and work with their own leaders.

D. Rural Youth Club Activities Operate Best When Home and Farm Centered

The major activities of the extension rural youth program can be most ef-
fective i centered in the home and farm. A club by might work on & pouitry or
garden project at the home Parents must be involved and interested ia the club
member’s projects {f the program is to succeed.

E. Support for Rural Youth Club Program Needed At All Levels

The field extension worker in Kenya must receive support from divisional,
district, regiomal and national officers to be successful. The field worker will need
advice, training, visuil aids and other material to effectively carry ot an exten-
sion rural youth program.

Support from agricultural, civil and private organizations will continue to
be needed as the program devclops.

William F. Litwiller,

Rural Youth Advisor (USAID)
Ministry of Agriculture
Republic of Kenya






8. TRANING OFFICERS FOR AGRICULTURAL
EXTENSION PROGRAM PLANNING

One of e major problems of 3 ésveloping country is Bt of foreign enchasge
10 purcha® Be aecessary squipment and sugplies directly sggporting e dvelopment
and expensica of agricelture. Tractors and equipment are nsodad 1 Lacrease he
acreage of emportable crope. Pertilisers and chemicals for increasing production
must be purchased from olwer countries. The oaly source of ¢achange is Grough
the sale of agriceitural commodities.

Kewys agriculture has in ®e past been aimost exclesively compomd of small
swbeistonce farms. With independsnce, he deweiopment af cash crop piodection
by Alricans became nscessary W preveat a sericus decline in e Groes Natiomal
Production, the greatest part of which had in e past been prodeced by Evropsans.
A plaa for development of existing resources was produced by the Ministry of Ag-
riculture 0 sssure a stable chamge cver. The comversion of African smallscals
farmers 10 cash crop Operations was a tremendours wndertaking. The implomenta-
tios of the [tational Development Plan required horough planning, down 0 the iadivideal
farmer. Field staff of e Department of Agricuiture had limited experience in
gearing 3 local plan t0 a natiomal program. The need for planning at the district
and Jocal levels was urgent. A systemalic sgproach adapted 1o East Alricaa condl -
tions was introduced 10 meet this need

Approach to Program Plamning

The Geme suggesied for use al the (raining sessions is '"Plan with People -
Not for Them'™. A philosophy is needed t0 redirect staff thinking from a regulatory
system 0 an extension type service.

To introduce the idea of including farmers in the plaming of programs rep-
resentaiive farmers can be selected to participals 4t each of the courses offered
in the individeal provirces. Planning bas not useally incleded direct {armer rep-
resentation at the Agricultural Department meetings, other than information collected
during individeal farm visits and at meetings. Farmers, like other individuals,
enjoy having a hard at making plans which directly affect hom.

The marrative o2 “Pacts About Program Planning” points out how officers can
be mistaken in identifying the farmers’ actual problems. Saff assumptions may
cause hem 10 set unrelaled cbjectives. The farmers’ evaluation of past iaterviews
at training ssssions has aitea caused Be (ield staff (o change Beir perspective in
relation 10 a actsal problems and cbjectives. When scheduling training seesions
for Program Plamaing, esperience has taught us 10 arrange ssveral éstails well
in advance.

The Proviacial Otfficer should be briefed oa e coaoepts of planniag. He may
be reguested 0 cutline the agriculiural sitmation 10 Be trainses at e official open-

ing of e course, providing guidelinee {cr emphasis nseded on the currest priacipal
crop and livestock priblems.

Sample sttmstions should be presented (0 help Ge trainses understand e process
of determining %e situation for a specific crop. The exampie ueed for e treatment
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of B0 situsties Ia G0 aarvelive may Sorve 88 & guids (© extension tralssrs plasmisg
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Prom B simation sad Be iawrviews e problems were idwatified for which
solutions wers determined Methods for solving Be problems were selected by
each growp for eir particular problems.

When all of the information has been assembled the writien plan can then be
It is suggested that 2a workshest bs made on 8 plece of paper the sise of
the final plan. A sheet of Light cardboard 22 1/2° x 17 1/2" bas been used {or the
fina] plan. The following headlines can be ased across e long edge of e paper:

5

Heading Wik of column
Problem t B V2 &
Objectives s 172
Plan of action 41/
When i1/2
Mumber of dsys 11/
Person responsible 4
Evaluation s 1/4"

trainses take pride in their plans and will be more apt 1o pin it wp in Gelr
M it is neatly writen. The idea of waing & worksheet {irst is recommended.
he worksheet is far emcugh aloag for Be trainer © know the trainses have
grasped Be idea of the jrocess, 1 sample developed by the trainer should be piamed
wp for em o sve. It iz a betier scheme 1 have e trainses ge! he knack of drawing
w Geir own idess first, or Thasir complet~d plans tend to be a stereotype of e
o model. Alter complrting the drafted plaa, a growp discussion serves ©
wostul ideas to others who may have ommitied essential stepe to follow,

i

Evaluation is a contineows process in program planning, consequesily an eye
0 e foture must be maiatained throughowt the plan development. The sample
shows e columan headings of a suggested program plan.



Appraisal of he Program Plaa

On Be final day of e course, e Proviacial Officer should be suncouraged t» ad-
tend. N be has not been able L attend all of e meetings it is most impertant Bt
he aticnd the last session 10 review individual plans, mabe hs recommendations and
ultimately give agproval. It is directly (o his interest (0 give Bis {inal agproval siace
the sum wtal of the division and district plans mabe wp his proviacial program.

Pollow-up Plamning

Every trainer should make follow-up visits 0 he areas for which plans wer: &-
veloped. If it is not possible 1o visit each officer trained at his station, a random 2am-
pling is 0 be encouraged The information collected from hese visits serves
measure the seccess and shortcomings of the training. Additiosally, valusble guid-
ance can be given vhich willassist the planner in improving his plaas for future years.

SAMFLE PAOGRANM PLAN
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Notes for Officer Training (Training Trainers)

Kenya is divided into six provinces which are in many ways independent of the
natioral headyuarters. The provinces carry out their own day to day administration
aad staff businees, overall policies being set by e head office. A mational
program in extension is a series of provincial programs when viewed from the




central office. It is aot poseible for a matiomal traisiag offiesr o conduct Overy
extension (raining sessicn to be given in B¢ cowstry, but 2 qualified person Wi
adeguate training cculd train officer staf! 10 train subordiastes i Wwra.

The nature and size of the covatry, the differences in ecological sonse sad e
independence of provinces in scheduling their programs, all precieds 3 hi'd and
fast national tralning schedule. These and oler faclors make il necessary (o train
trainers on a provincial basis. The advantage of this agproach is the flexibility it
provides. The disadvantage is the difficulty of planning and scheduling.

One week is about all the ume that district and divisional officers can usually
be away {rom their headquariers. Even then there may be periods when there are
administrative maiters which interrupt attendance. In such a short period of ime
only a2 part of normal Phase | course canbe given. At officers’ training, more
time is required 1o present the information, develop the malerials and allow for
practice. It is estimated that two weeks would be required L properly train officers
o conduct a full one week course. Majr emphasis should be given at the officers’
cosrses (o the method demonsgtiration use,

The suggested procedure is W introduce the use of e method demonstration first
as 2 (eaching device. In every session there will be some officers whi) have had
no extension training. Those who have, generally will make no complaint about
repetition. It may be advisable o use them as resource persuns. By asking
questions directed occasionally o them, good audience parlicipaticn and more abjective
answers may be provided. One must be certain they can (eed back the same material,
of course it can be put into their own words. A narrative on the subject has proven
useful.

After completing visuals the officers are given ume 0 gracluce their presentations
as they will give them lo their trainees at their Own sessions. A {ull day is required
for the preparation of visuals and practice. Before the officers undertake the talk
on demonstrations they should try their hand at developing a written plan. The second
day of training is suggesied for planning and giving demonstrations. This enables
them to plan, give, evaluate and rate their own trainees. The demonstrations should
be conducted as they were {or instructor training. After an evalualion by the Wchniclan
giving e course, officers are encouraged to lake part in the remainung ¢ /aluations.
The demonstration check chart is used as their guideline (Gr evaluations.

WEEKLY EVALUATION OF CONFERENCE

Will you please help us o evaluate the session this week? You can belp us Lo
improve our future meetings. Circle the word which you think best {its. Please
do not sign your name on this paper.

1. Did you get any new ideas {rom the program this week?
Many Several Some A few None

2. Did you find the program interesting ?
Very much Quite 2 bit Not much Not at all
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3. What parts of e progrem will be most wesful © you ?
(1
fn
)

4. What could we do 0 improve thess sessions ?
a. Have (more) (Jess) growp discuseions, or abrul the same.
b. Teaching periods (oo long) (00 short) or about right.
c. Subjects taught (00 many) (WO few) or about right.
d. Practicals (0o many) (WO few) or about right.

S. Bow did you like the tota]l program tis week”
Circle the word which you fiink fits best.
Excellent Good Fair Poor  Useless

AGRICULTURAL EXTENSION PROGRAM PLANNING

Some Facts About Planning

Every successful businessman in the world today works from a plan of acuon. There
arez jobs to be dont and actions to be taken which require planning. Farming is no
exception; it is a business, regardless of the size. As officers in the Department of
Agriculture, you have a majo- role in the business of farming. Although you may not
share in the profits and losses directly, the success or failure of the farmers in the
ares of your responsibility must ulumataly effect your personal welfare.

You are directly charged by the Department of Agriculture o advige, assist, teach
and organize a program whizh is benificial o the farmers as well as to your country.
The sum ®tal of all he farming in your ares is a big Lusiness. The fact that your
influence is only indirect makes your task more difficult. You can advise the farmer
when bhe should plant his maize; you cannot force him to plant it when you want him to.
Remember it is the farmer who decides L and when the seeds shall be planted,

We have some {orces at hand ehich help t0 make our influence with farmers more
active. To get maximum action on the farmer's part requires thorough planning. I
you are an officer who arrives at the office in the morning and says: '"Now what
should I plan to do today 7" Itis cbvicus that you have not planned very far in advance.

There are more aspects of planning that must be clarified before we can define
what extension program planning is. Every normal individual accepts plans more
readily when he has a hand in making some of the decision alfecting his action. You
like 10 make your own decisions on how you will sperd your money, buy your clothes,
or choose your enertainment. The farmer is no different. He wants to decide which
crops be will grow and how be will cultivale hem.



You have one importast savantage over the farmer. You have the technical know-how
be needs. In many situstions he may not be aware that he aceds help; then your job
becomes even more difficult. It must Mclede him not waiting o use the advice
you are able W give him. The old Maxim: "You can lead a cow 0 waler, bul you
cannnot make her drink’ 1s the key o your relations with the {armer. I you can make
him thirst for your information, you are prepared to salisfy his wants. The most
effective means of developing this thirst(or knowled# 1s through good, sound planning.
It requires a2 systemalic approach o gel e [armers to knotv’ what they want and how
to proceed o get it

What is Agricultural Extension Program Planning ?

It is an outline of acuivities tn be foliowed by extension workers and {armers
toward solving a problem the {armers want to have solved.

NOTE: It has been stated that the problens are those that the farmers want to have
solved, Before problems can be solved 1tis necessary (o have 2 mutual understanding
of what the problems are. We are walking on dangerous ground when we assume ©e
know what are the farmers’ problems. At one program planning session, a group of
agriculture officers decided that the cottonfarmers’ biggestproblem was in harvesting
the crop. An interview with several of the typical, local cotton farmers revealed that
they were more concerned about geling insecticides atthe right tme and of being able
to pay lor them. Had the cfficer group proceeded W plan o solve the harvesting
problem, the farmers would prabably have lost interest in the {inal program because
it woyld not have metl their most important (elt need. We must not presume 0 know
what the problems are until wo have the facts tn support cur appratsal. The use of a
systematic approach wil] strenglhen a program with {acts,

The Scope of 2 Program

Before proceeding, there are snme important questions to be answered. Who
develops this program ” ltisa‘askof the ex:vnsion worker to write down the program,
but it must be developed with the farmers, 1o help them solve their own problems, using
your assistance, Notonly must itmeet their needs, but 1t must meet those of the local
area, district and the nation. Should these basic requirements not be met it will be your
program and you alone will not be abhle o carry it through., Thus, a well planned
program is broad-based and meets tie needs of a large rumber cf pecple. By pro-
ceeding one step at a2 lime we can achieve that cbjeclve.

A system for Planning Programs

A laig\ number of {acts are needed before we can draw conclusions as o what are
the problemii. We need o know the situalion before we can make an appraisal.

The situation

We collect and analyze faclts o understand the situation. A study of the situation
for one crop will serve as an example {or a typical approach.
(Extract from: the Kenya Development Plan, 1968-70, pp 33-59)

"Coffee has been one of Kenya's principal export crops for many years. It has enjoyed
a considerable share of the world market. This share has been as much as 3% of the
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total marhet and aot lees Gan 174 siace coffiee was established in Kenya. The worid
supply 18 in curplue, Bus competition for the market is increasing. New plantings have
been stopped in view of Bhe siteation, constquently any increased production must come
from e acresge already planted

*“The high quality of Kenya cofiee gives it an advantage in compeltion {or the world
demand. Unless this Quality is maintained it may lose s advantage. Over half of
the 230,000 small growers in thig country have hi: little experience and raining in
improved coffee husbandry. The colfee societies’ management have become lax in their
grading and processing of the crop. Colfee Berry Disease is spreading {rom higher
to lower elevations in the last few years and has destroyed more than 90% of the crop
onanumber of hold xs. Firstquality crop is declining while 1~ferior grades increase.”’

Analyzing the facts

Now let us analyze some of the facts.

If e {ariners were asked about the situation wy would probably say that colfee
growing is becoming less profitable, and in part this may be a fact. A closer look
at the situation will reveal other perunent facts, possibly hicdden to them. It is {or
this reason that the extension worker is needed. You can see things {armers are
unaware of. They may not be in Wouch with world production {igures. They may not
realize that by increasing the amount of top grade colfee their proflits . an equal
yield can increase. They may no! know how to increase tcp grades through cultrual
practices. Extension workers have the know-how, Farmers are ot likely to be con-
scious of the effect of lower grades on the country's foreign exchange situation.
These {acts are known 0 the extension workers. For every situation there are basic
facts which come o light when the situatinn i1s analyzed by the extension worker in
cooperation with the farmer.

Identifying the problem

From the situation, the problems canbe tdentzfiedif the [acls are properly analyzed,
In the analysis above, it is clearly stated that top grade coffee productior 18 dechaing.
From the standpoint of the country, the problem seems W be a de:-line I1n {onvgn
exchange due to Udecreased sale of premium priced colfee,

AS an extension worker you realize that a decreased premium grade can be czused
by poor cultural practices and processing. If the farm2r bas not been trained (0 use
improved practices he fails to understand why his profits are declining. The role
of the extension workers becomes qQuite clear.

When all of the probems have beer identified the next step must be undertaken.

Establishing the objectives

We know where we are by studying the situation. The objectives tell us where we want
to go. Ui grade cne coffee is found to be 40% of the tolal production and we want it to be
100% ®at would be our objective - to increase grade | colfee {rom 40% o 1003
Although admittedly such a goal would be extremely desirable, it may not be realistic.
There are several requirements for setting up good, realistic objectives. They must
be attainable. We might be able to increase Grade 1 coffee from 40% to 80 or 0%,
that would seem realistic, and consequently more attainable. Having set figures, it
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gives us vomething to measure. Just 0 say: “Increass Grade 1 codee™, I8 not measur-
able. We can determine (rom productio. {igures an amount such as 10 or DY WGat
is something measuresble. The cbject.vrebere is to increase grade | coffee production.
The goal is (o increase it some definite amount, 10 or DY U e farmers can be made
o understand what we are aiming at and what is required o achieve it, e cbjective
and goal are understandable. Every objective must be writlen 8> it can be ynderstood
by thoee who are o achieve (L

Before an objective will be achieved, it must be wesirable. The fact that calfee is
paid for on a grade basis and because Grade 1 coffee commands a higher price, you
have good reason to assume that it will be desirable.

We can only be sure an objective is degirable when we are certain that the réturns
are in balance with the effort requiredto achieve that abjective. Further, e increased
returns mus! be wanted enough tn cause the {armer (o expend the necessary effort. It
132y require agreatdea! more effortandexpense on some farmer's part to get mulching
material for his plantation, if mulching s a requirement {Gr producing an increased
amount of hugh grade coffee.

Objeclives which meet all goals are beiter {ognded %an those which only parually
meet 2 few. [f increased p grare cofiee production benefits e nation, the province,
distiict, division and the farmer as well, Uwre 1s more reason L Lelieve it 18 O be
achievabie than if 1° only benwfl s the country at large.

When setling up Grjectiver il must be kept in mind that heir funclor 18 W change
the situation from Wwhit it is D what is desired. There are three means of moving tn
the direction of ach'evement. We, as e¢xtension workers can change knowledyge,
attitudes and skills. Some times all three factors must be changed to achieve an
objective,

Duermumi the solution

So'utions must relate to cbjectives and the objectives must relate W the problems.
We are very likely to find some problems which have no immediate solutions. u
world markets are {looded with commodity we may not be able to solve their prublem.
The only possible alternative might be to increase quality and efficiency, thereby
becoming more able to compele with declining prices. We may not be able to aliminate
East Coast Pever in cattle, but we do have a relatively effective control. Even then
the slternative solutions must be economically practical. Furthermore, th solutions
must be thoroughly understood before the desired results may be realized. This often
requires educating the farmers in the use of the rew methods. Our p a8 extension
workers is o teach new and improved methods,

Selectling the methods

When known and practical solutions exis! the methods of getung farmers W adopt
the practices must be chosen. The more umes people are exposed o 2 new idea
through a variety of channels, the more likely they are to adopt the :dea. This can be
taken 10 mean that U you use radio, rewspapers, meelings, and demonstration, the
farmers are more likely to adopt the idea than they are if you reach them with a
single method.
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or e Calondar. Which ever youprefer 1o call it, ane imporiant feature 18 Gt it must
be writton. 1t must also includs the thinking of e farmers. lavolve pecple in e plan-
ning, e operstions, and Be {insl evaluation, otherwise, it wil! be your plan and only
yosrs. Deeign it 80 you can sey; This is our plan, not mine. A good plan desigantes
responsibilities. [t wlls who will be regponsible for what, bow, when and where. Con-
sequently, w2 pian with peaple, not for them.

A good program

A good program can be measured by 1's characwristcs. It develops Jeadership M
you plan wi'a pecple. The leaders come 0 the op vhon given e opporteaity 0
participate. Their usefulasse 0 you and the program is almost walimited. A part of
your job 18 © recognise leaders and o mahe uoe of Beir quatities. it kas long been
known (o extension worhers hat e local isader has more influence in getting farmers
10 accept new ideas tha.: has e worker himeell.

A requirement of a good prugram is that (1 18 {amily directed. In countries where
women commonly cultivate e crope it would be s mistahe not 10 include hem in the
program plans. Demonstrations in he {ield or courses sl farmer raining ceniera may
be designed (o include them. Tie importance of youth's inflluence must be congidered
when it is known Hhat they are less resistant (0 change than their parents. Many new
ideas are accepwed Dy the parents aler seeing their children succesafully adopt
practices. A program is destined tr fail if the women and childten who grow and
Rarves! crops reject the idea of plantiw, thetn.

Who participaws ?

Certainly the farmers must participate becawse it is Geir program. Among the
{armers are the local farm leaders. They will be your must usetii participants. You,
a8 an estension worker will tahe s leading role in the plan of action. You give it direc-
tion. The district and provincial staff provide coordiszation by assisting you in making
it possible to get seed, insecticide, fertilizser and other malerials and assistance
beyond your resch. They alss coordinste activities {rom your level up 10 the nailonal
goals. Specialists are needed to help solve problems for which Gy are more capsble
and tetter !rained. Others who may be needed are sugply ruse represeniatives,
chiefs, sub-chiels and occasionally officers of he admiristrative branches of govern-
ment. The more people you can involve the greater are the chances for a succesaful

program.
Evaluation

Evaluation, the cbesrved measuremeni of &e planned program, must be con-
tinwous at every stage of operntion. As each planmed action is comph'ed, e results



muet be examined against the cbjectives of Gt artior. U the activity was fucresstul
we should be able to describe . Equally, if the action was not successful wo should
also be able 10 nols the reasons. y hen can an extension service be truly effective.

Evaluation at any stage may affect the {uture planned pregram aclions. More activity
In the form of demonsirations may be needed; more information media may nedd Lo
become involved 10 reinforce the presentations, or it may indeed be that the rate of
programmsed improvement is faster than anticipated Source of he {eatures of the
pian can be modified as evlustion suggests.

Progress reports at ail levelsarebasedon thase evaluations; in factl the walgauons
are the progress reports.

The Action

The best written pragram plan is only a piece of paper uniil 1t 18 carned oul by
action. Hanging it on the wall {or all to see creates an interesting roomn decoration,
but it remains only that unless the actions planned are carried into the field. The
prograc: plan is your working plan and it must be worked (o be valuable.

PLAN YOUR WORK — WORK YOUR PLAN.



C. EXTENSION TRAINING
Phase |



C. EXTENSION TRAINING — PHASE I

Phase 11 is he second couree in extension training offered in Kenya. It is degigned
10 extond e ideas presenied in B firet cceres for method domoastrations. In-
struction is added on effeclive methods of holding meetings, uwse of local leaders,
and sudionce management.

Phase 11 should be schedulrd after officers and field staff have had an opportsnity
10 experiment with the exiension methods studied in Phase I.

SAMPLE PROGRAM FOR PHASY [ - EXTENSION TRAINING

1st day Registration and Introdictions 43 min,
Review of Principles of Agriculture Extension 45 min,
(lecture-dincussion)
Understanding your Audience 1-1/2 hrs.
(lecture)
Reviews ol Method Demonstration 1br,
(\ecture-discussion)
Group Selections and Subjects for Demonstrations 1 hr.
(work shop)
2ad day How Farm Pecple Accept New ldeve 1 hr.
(lecture)
Develop Your Demonstration Plans and Vieuals 3 hrs.
(work shop)
The Learning Process 1hr.
(lecture,
Method Demonstration Plans 1hr,
{wosk shop)
Srdday Audience Masagement | 1hr.
(lecture)
Demonstraticn Presentation 3-1/1 s,
(groupe)
Polish Your Plaas for Reproduction 1 hr.
(groupe)
4&th dny Conducting 4-K and Farmer's Mostings 1hr,
(lecture)



4k day The Ovder of Businses 1he,

(cont) Qlectare)
Selectien of Officers - Acting on Motions 1-1/2 e
(lecture -demonstration)
The Use of Local Leaders 1 hr.
(lecture)
Tour of the Experiment Riation 1 hr,
(BeM trig)
5th day What is Moary? 1hr,
(\ecture)
The Fleid Day Check Chart 1hbr.
(lecture) .
Evaksation of Course 1-1/2 hrs,
(dlscussion)

UNDERSTAN )ING YOUR AUDIENCE

In our efforts 10 understand the peopls whom we are trying 10 reach in agricultural
teaching, wo must conaider e basic motivations of every individial. These are
sometimes stated as he wants and fears of the individsal. You can probably name
ssveral specific needs such as food, water, and protection. The list can be very
long, but if analyzed, all of the {lems can be growped under a {ew headings. Some
sociologists may have different groupings, bet e following will serve for cur
discussion:

Basic motivations

Security (ror self and family). This incledes food, prowection {rom
enemies, clothing, warmth, health, shelter.

Re tion or He wants his associates (0 recognize him ;3 an individual,
Regponse somewhat different from everyons else, but not too different

He wants response (Or love) {rom e members of his family.
Belonging

He also wants W0 be considered a member of a growp.

New Experiences The faclor that picbably most sets man apart {roe other
species. He is curious, adventuresome and very aften not
content with things as Hhey are. B¢ wants to try something
new, it is this characweristic which enabies change age=ts 0
introdyce new ideas.

RBach person follows two distinct behaviour patieras - his behavicur as an iadi-
sal, and his behaviour as a member o 8 . 5o may express one aplnion
\f agproached individually, but a Mﬁuhhpmdlm



The latter opinion may esvea vary i he moves (rom cae growp © anclher, for eash
individeal belongs 0 many growps, formal and iformal. Por eaample: ome pereca
may be 2 member of the followiag (ormal groups:

Political party, covperative, rel.gious organization, busimess organisation, com.
munity or.amzat:o&.

At the same time bhe may belong 0 severa! informal growpings, determined by:

Economic wealth, sccupation, nationality, tribal orig:a, schooling, family, sex
group, iniliation group, age group, social group. eports organisation. You can
probably thisk of many othere.

1a any crganizsation there is a2 rank of authority. The person s is an ordinmary
member of his community may te president of Ms cooperative.

Ancther person may be an elder in his Wwibe, but only an ordinary member of
his cooperative. The relationships between thess two men will vary according 0
the group situation in which they {ind hemeelves.

By way of analogy, you have probably noticed a line of authority in the {aim
chicken flock. In each {Jock there is one boss rocsier. He is the ‘bwans Mkubwa''®
and has the right w0 peck all other roosters and all of the hens. Another roogter
will be "second in command”. He has the right 10 peck ali other roosters (except
the buoss rooster) and can boes all of the hens. Any other roosiers {all into a deliaite
poeition in the hierarchy. The hens, 100, hive a gystem of senicrity with each hen
having the right to peck all hens below her in status, but never may she peck a hen
above her or a rooster. This is referred W a3 ihe ''pecking order’.

In buman society a similar “‘pecking order” exists in all organizations. There is
the story of e family man who was reprimanded severely one day by hll employer.
This damaged the man's desire for security and individuality. To copensate for
this, when he arrived home atl night he vented his anger on his wife, cursing bher
unjustly. The wife's self-respect was s damaged, s0 she turned on the next
lower person in the "pecking crder”, bar 8-year old son. She slapped him soundly
for some insignificant matter, !eaving the boy with an injured ego. He was 80 pro-
voked he went outdoors and kicked the dog (the next one down the "‘pecking order’).
The dog could not taks revenge on e father or the mother or the boy, because ey
outranked him. The dog's only recourse was L chase the cat up a tree. The cat
escaped urburt and by this time the chain of anger and vengeance had exhausied
itoel. .

This entire chain of events followed a '‘pecking order’ and resulwed {rom one
act of discord between the fater and his employer. In each case, a burt pride was
avenged and each characwer ro-established his position in the “peckiag order”.

The extension worte: must be sensitive (0 @< position of each individsal in any
particular group. A mis-sisp may cause burt feelings and antagonism. Uneapected
reactions from an individeal can often be raced (o his position within he growp.

Development projects must give recogaition 10 e leaders of he various groups
in B¢ community. Leaders of some growps may not be sble to contribute 0 he

sHead man.



positions o Gat

Piaally, aay proposed projoct aseds 0 be aimed atl mevting At least cae of the
Yoit steds” of e individeals ia your amdience. K you plan 10 latroduce a new
platisy method, you will msed 0 relate Gis idse ©© B0 porsonal degires of e

This discusesion has arcused more intLrest than many of he sessions. Perhaps
it 1s bocomses hees types of pecple are in amy growp. Our ussal approach is ©
introduce the swbject by ssking he trainses 0 waich for types they have experienced
at Getr meeiings. Oddly enowgh, it ssems 10 make no difference where this dis-
cusgion is tried, B¢ same types exist all over the world. 1t is interesting to {ind
fhat almost everyone has emperienced each individual type. The terms: Hair-
splitter, eager-beaver, and fence-sitter should be éxplained, since their significance
msy not apply o ome society as they might to another. Audience types is a part
one seasion, e other being sitmations and remedies. The type of person is
descrided and explained, such 28 "eager-beaver”. Then ask hem if ey have ever
Gis type of person at heir meetings with (armers. In every instance, s has
much comment and considersble lawghter. No doubdt they have specifis indi-
in mind for esch type. In discuseing the latter, Be situation is read then
are ashed for remedies. Aler ey offer their ideas the possible
remedy is read to determine how clossly they agree. The combination of types
followed by siteation and remedies is a real interest-greater. The types described
become the

-
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staadard for use in discussion of possible remedies. Once again the
value of ssdience participation is demonstrated when you have tis session.

Antweace Typee

Attsation-soeksr The individsal who wants (0 altract atteation 0 himeelM.
e enjoys drawing asdience atention away {rom the chair-
man or Mader. He may use oms or more of ssveral
techaiques 0 accomplish his purpoee.

Bair-gplitter This persca is so affected by little unimportant details
@2t he can't sse the forest for the trees. He might
argee Gat a glass is hali emply whon some one says it is
bal full, or tf the Ilaitructor says: ‘''Plant the seed 2

deep’’ he may want ©0 vary it by 1/4 inch.



Yesce-sitier

Silent member

Jalker

Distractor

Sympathy-seeker

This one s always ready 0 go furGer Gen B Amit.
N %0 growp @cides © Goaate 2 b © 2 gosd conse e
wants o give 510. N @e growp wants ©o mest oace
mont, b wvants om 0 meet twice. Ne volmatsers 0
2ssist with everying sad often cannot meet his promise.

This one can never make wp his mind HNe fears taking a
step wilh kis right foot for fear the lef willact follow. Be
would rather put off 8 growp decision watl]l e nest meeting
if possible. U all members were as mdecided no growp
decisions would ever be mads.

In his own opinion Gis one has yet (o make his {irst mistaks.
He always has an angwer for every problem of e group.
Be is easily offendsd if his opinions are not accepted. He
uses Be form ‘1" Wexcess. "Tthink...."” 7T would not do..."”

This one is always s problem at a meeting. NO ome ever
knvws wha! be is thinking, wvhat be wants, or how he would
d it A roomful of an asdience of his type is e “kise of
death of any meeting.

This one is ofwen found at the back of the room. His remarks
are seldom complunentary. If be is calledon {or an opinion
he seldom Ahas any contribution 10 make. Often he uses the
stage voice whigper which can be heard by everyone, but
not intended Lo be heard by the chairman,

He usually {indds some excuse to be moving aboutl doing some
unnecessary thing. Perhaps it 18 going for a drink of waler,
or somewhere tlse. LU nothing else, he managee 1o tap his
foot or drum with his pencil.

This one is always playing off the audience igainst the
chairman. If the growp voles 1o contribute & 30/~ each for
a good cause, he starts complainiag about hardship. U they
volunteer t give an hour of time (o help with 2 4-K club,
he is working tno hard already. He is easily burt but always

ready 0 accepl any sympathy offered. He always feels be
and his kind are being overlooked.

HOW FARM PEOPLE ACCEPT NEW IDEAS

Before an individual will adopt a new idea - whether it is 3 new practice, or &
new crop variety, or a new food dish, he goes through an evolution of {ive stages:

AWARENE ":

This is his exposure ©0 the new idez. He may see it, or hear it
from f{riends, or on the radio, or read about it in a magesiow,
newepaper or extension bulletin.

Al some later time he relased e idea to his own sitsation and
becomes curious about its possibilities.

n



EVALUATION Before he will Ury e new idea, he asks questions of himssl,
of his neighdor, or of e agricultural field man. Wkat is he valee
of the new idea for me? HOw much will it cost in money, Ume and
work? What are the righs involved? Have any of my {riends ried
11?7 K the answers do not satisfy him he may never go beyond this
stage. U his curiosity persists he will go 1o the next stage.

TRIAL He indicales his willingness 0 try e new idea on a small scale.
It may mean trying il on a very smali part of his shamba, cr on
part of his berd, or by tasung just a little bit of 2 new {ood at a
home demonstration.

i the trial is satisfying, tat is, i il promises sosuething Letier
than he kas had in the past {interms of higtier yield, or lower cost,
or better quality, or less work, or some other type of satisfaction)
bhe will probably move tc the [ina] stage.

ADOPTION Al this stage the new tdea is incorporatedinto the person's regular
routine. He is also likely 0 try to seli the 1dea o Others.

The speed with which people move {rom the awareness stage (o the adoplon stage
varies {rom person to person and depends upon many factors. Some people may have
more exposure (o the new ideas through radio, newepapers, and meelings. Some may
be in a better position economically o try something new. Some people are more
receptive or eager o try new things.
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In general, the normal curve of adoplion looks about like this for large groups of
people under average circumstances. The curve shows approximate division of
adcption groups. In small groupé, segments may merge and it may be impossible
to identify clearly separate classes of adoptlers.

The innovators are the small percentage of a group who are willing and able o
try something n:w. They should be sought out by the agricultural instructor, and
encnouraged ir: the initial stages.

These “‘pioneers” open the door for the subsequent adoplers. lnnovalors usu-
ally have one or more of the following characteristics: more education, more
widely traveled, more contact with agricultural institutions and specialists, higher
social status in the community, more access Lo the msss media, belong to several
organizations.



Notes on How Farm Pegple Accept New ldeas

This seesion usually requires abowi 1-1/2 hours to comduct It has stimulated
rathsr lengthy discussions a2t the conclusion, sad is rased high by he trainees.

One instructor apens with a story o establish an ides:

There was an up and coming exWeusion agent who bad cutstanding Sewccees in
getting farmers t0 his meetings with he esception of ome holdout. He was old Joe.
Jos had never atiended 3 single one. This bothered he ambitiocus extension ageat
to no end. One day he thought; ‘1 will Grop by and see Joe Woday'”. Arriving at the
farm, ®e worker was faced wilth a complewly rundowr 7ard and house. The ageat
explained ®hat he wanted to have a talk with Jos about his farm. Joe seemed agree-
able and asked him what he would like toc see. The extension worker sald: "lLe(s
have 3 loock at your cows” Joe replied: "They are right over Bere in he shed
Come along and we will have a look”. The cowshed locked even mores rundown
than the house. A good puff of w . ¢ might easily have flationed L, but Jos stll
used it. Suanding at the stalls wers wo very scrubby looking cows and a bull which
had an ancestry of several breeds. Beirg the diplomat, the young agent said: “How
much milk do you get {rom these teu cows, Joe?'' ''Ch, about two quarts | gueses,
but it's enough for me”. “You know, the agent said, if you would got rid of these
two animals and buy ond good one, you could get six times as much milk and have
some left over to feed a tuuple of pigs. And that bull there, you don't need him at
all. Farmers are using artilicial insemination these days, 80 a bull is not needed
by every farmer. Besides that, you get much better grade calves.” ''No,” said Joe,
‘both my father and grardiather kept animals like ®em, they were good encugh
for him, so they are good enough for me™".

The agent was not about W give up &t this poinl. Viewing the maize field he
saw a miserably poor stand. There was no uniformity, the plants looked disvased
and there was just about everything a good farmer would not want in a maize fleld
“Joe'', he said "Why don't you get some hybrid seed and grow a rsal crop of maize’?
""Well, said Joe, 'My father planted this kind of maize and my grandiather did before
him, 80 it i good enough for me''.

A visit (o the paultry coop and the pig pen resuliad in the same wall of -esistance.
Finally the extension agent was ready tn call it a hapeless endeavour. He attempled
to excuse himself by mentioning an appointment he had W keep. Joe said: "Mr.
Agent, you have been kind encugh (o pay me a visit, the least | can do is have you
in for a2 cup of coffee’”. "O.K" said the agent, ‘dut | have only a few minutes”.
The house inside was 2 real mess. Dirty dishes were on the table and in the sink.
Jos had W wash out the coffee pot and two cups before he could make and serve
the coffee. As a last effort the agent made one more try. ''Joe”, be said, "Why
don't you get married? A wife could tidy up the house ard give you more time on
Be farm”. 'No” said Joe, “my {ather never got married nor did my grandiather,
and that's good enough for me’".

Although we have not experienced an wproar f{1om Be trainees in most cases,
the point is well taken. When they are asked if there are any ''old Joes" 1n their
districts there is a unanimous ""Yes''. There are Old Joes in every comntry. This
story leads into the talk on How Farm Pecple Accept New ldeas.




Extonsioa worhers are change ageats. You work W0 change farmers L adopt now
deas. This @eecussion 1§ sbwt Bow Parm Pecple Ohange. Two processes work

%0 bolp bring about change:
}; Dffusion - The period during Shich e ides 1o being spread

& Adptca - The pericd detwesn Be time pocple heer of Be idea wntl] ey
pet 1t 1ako pracuce.

Before pecple adopt s new (dse By pass Grough 2 series of stages.

The five stages caa Do micely developed weing an amalagy. These are underlined
on e board as It s develogped To esplain eee stages Be slory of 3 farmer
wil] asetst

A part-Ume farmer lved jxat ouiside 8 small village. Ne worked several boure
esch day for a shopheoper. ERach day be traveled Bae same route W and {rom work.
One day e noticed 3 asighbor giviag his cow 2 balh. It seemed unusual Riing o do,
but made no difference 0 him. Agaln on the sext Saturday Be farmer was bathing
the cow. Owt of curicsity our tarmer called out and asked the other tarmer why he
balhed the animal every Saturday. The tarmer explainsd that he was nct bathing his
aalmal, but spraying it (or ticks. This was the firet Ume cur man had been aware that
cows are sgrayed for Ucks. He bhad now reached e fizst of Be (Ive stages nec-
essary for adoptor. of an ides - averenegs. It was no concern of his that hig
seighdbor sprayed his cows for Ucks and he knew nofhiag else aboul it, but bhe was
aow sware @atl pedple epray Geir cattle. The picture changed when tis man's
deughter was masried. As 2 bride price he received some good grade milk cows.
On ®e following Saturday he again sav e {armer spraying his cow. This time be
slapped L talk. Ne enguired sbowt e cow, B ticks and the reason for spraying
hem. HNis neighdor explained Bat Ucks carry eickness that eifher kills cows or
makes Bem 80 sick Bt Gy produce litle milk. This iaformation gave cur man
8 startL. ‘What U my cows get sick”. "What U they should dis.”’ These and many
olher Questions ran through Ais mind Ne had 20w reached Be second stage of -

adopting - Lrtereet,
He was inwresied bocanse it could sericusly affect his wealth.

Returning from work @Wat aflerncon he stopped again 0 talk with his neighbor.
He had many questions L ask Ais aeighdor. "How much dose the epray material
cost”? “From where do ] get It"? '‘What does e spray pamg cost”? “Now do
you miz he material’”?

He had now pragressed from Be stage of awareness L0 Ba! of evaluation. Me
Vas Uylsg 0 make @ bMs miad During B¢ conversetion his neighdor had affered
0 lond Mm ©¢ apray pamgp. The farmer got Be name of he spray material and

somt

day. That afteracon be stapped again at his seighdor’s
pump. WA e lastrections for using It he set off home.

P 3



As tired as he was from ©e long walk home, be was in 20 mood 0 wal! any longer.
Witout any delay be mined ©e spray a8 be had been instructed. He feolt a bit clumeoy
at first, but he Ad a raer Gorough job of IL The larmer had now reached e
next stage towards sdoplion - trial. Returuing from work Be nest evening he walhed
somewhat faster Ban useal. He had one Qing in mind. "Mad ©e spray killed e
Uchs? Ne bDurried W see the cows. In looking 3t hem, he octiced Baat almast
overy Uck had drapped off. There were 2 (ew in some rather hiddes places. He
ashed where be could get bolp and was (old of e local agriculural iastructor
(often known as e eswnsion agent \n some cowntries). The nest day be looked
wp e instrector who went with Mm (o Ms farm. The instructor gave Mm more
complets information on how o spray e cows. The next day there was not a Uck
to be found on the animals. He kad now tried the skill.

He knew be could do the job, bat wondered Byw 1t --uld alfect hio a~imals. Alter
severasl weeks of spraying, be was convinced Bat e animals looked better. They
had increased their milk prodection - enowgh In {actl o more than pay for e coet
of e malerials. Ne concluded that it 1s nol only important o spray, but it ie ee-~
seantial. When be received his next pay be boaght a spray pump. When Be agri-
cultural instructor drapped in 0 check the results of Be spraying, he farmer said
‘1 ®ink Bat is 3 good 1dea of mine 0 eArt spraying my cows’. When he saw oder
cattle owners after Matl, be would stop to Ascuss cattle prablems with them. Some-
how he would manage 0 bring up e subject of e imporrance of spraying them
for Ucks. Now be had reached e {ith stage knowT: u‘%ga‘ He was completely
sold on ®e idea and wanted to tell others about I1L He Iy adopted e 1dea.

This Littde story clearly points out the {ive stages of adopuon:

1. awareness
L interest
3. evaluauon
4. trial

3. adopuon

it applies L0 every new ide introduced; buying a car, 3 08w radio, OF even 3 DOW
shirt, requires @at e adopter pass Wirough Gem before adoption takes place.
These stages are as inseparable as the links ina chain. Should any Link (stage)
be broken, adoption will not take place. When 2 {armer passes {rom the Avarenses
to Be Interest stage, the Instructor must follow @rough. To drop bim at any ome
of ese stages 18 L0 miss getling him W adoptl

Speed of adoption
Several tings effect the apeed at which pr- cuces 2re adapled.

1. Cost of retarn

Practices which are high in cost tand o be slowly adopted. However, i e
cost is high but gives fast returns ©e practce Ls adopted faster han hoee requiriag
long periods before returns come. Getting pecple (o plant ‘ree crops is dfficult
because of the long wail for returns, even though evenially Bey may bring good
returas.




2. Complexity of e ldes

New \deas that are simple are adopted faster than complicated ones. Itis
ouurtogﬂamtoadnptmldudtncnutdurumcrummwptnotur
ton&vtm:n'lmawu{nuuurmnuud never used it before.

3. Visioility

Ideas showing easily visible results are adopted faster than those nol so
visible. Irrigation shcws visible effects as compared (o the idea of rodent poisoning
where the dead animals die in their burrows. The results in the latier are not a8
readily visible and are slower (o be adopted.

4. Divisibility

deas which can be carried out on a trial basis are much more readily adopted
than those that cannol. It is easier to get farmers to adopt the tdea of fertiiizer
use than those of building milking parlors. Fertilizers can be tested on trial plots
while the milking parlor must be a complete unit with no opportunity for a trial,

. Compatability

|

Idsas which are consistent with existing ideas and do not clask with present
customs are adopled more easily than some others. Itis inconceivable to think
you could introduce pork production t a Muslim who cannot by religion eat, or
handle pork. Contour planting, where the cusiom for hundreds of years has been
that of planting up and éown hill, ts a difficult one (o sell as an idea.

Categories of Adoptlers

When 2 new idea is introduced to {armers some seem lo take hold and adopt
later and still others at a later period. Some may never adopt. About 2-1/2%
of the people adopt within a reasonably short time. These are the Innovators -
the f{irst people to make a charge, the first to accept 2 new idea. For every good
new idea a few people are first to try iL Here are your local leaders. You need
1o keep your eyes open for them. If there were no innoYalors no new 1dras would

be accepted.

The innovators open e door for the next group who are known as the early
adaplers. They compose about 13-1/2% of farmers. The early adopter is somewhat
more cautious than the innovator. He wanils someone else 10 get his feet weot {irst
He would like to see the idea tried before he takes a chance on getting hurt. With
him "seeing is telieving”. Ouce convinced, he is ready o go.

At this point we have included 16% of the people. There is still the largest
segment of the people who have not adopted up to this point. As the early adopters
acqept, another group, the early majority are beginning to become interested aftler
a long period of awareness. They begin to realize that the early adopters are prof-
iting from the idea. Not wanting to be left oo far behind, they begin to jump on

the vagon.

Early mas compose about 4% of the farm populatiocn. With this group
adop we now have some 0% of the farm population who have accepled.
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There must be some bhope for e remaiader. Asoer group of MY known as Be
who

late majority are those drag Beir feet in resisting chasge. They have & reason:
Mmdwﬂtz.ummrmur@t.ammd-ﬂmmm

Competition may force them (o change their minds. They are slowly conviaced,
but not until 0% of the people bave adapted.

There are 16% of the farm people who are Be lar’, Some of hees never do
get around o accepling. These are the “‘old Joes”. May be their (athers and grasd-
fathers d&id it the old way 8o it is good enongh for them. It may be that Gy never
became interested or even awz'e of the new idea. Whalsver the reascon, hey are
the last to adopl. Some never do, no matter how much Ume is spent trying o get
them to change.

Knowing how people adopt, we cua better use our ume and e{fort when introducing
new (Zeas. Scme questions will help oo o dectde,

1. With which group would you spend the most time in the initial stages of
introduction of a2 new (dea?

2. With which group would you work next?
@ow much time would you spend with the litle adopters?

!D

4. Bear in mind that the five stages «f adoption influence each group. It is
all 2 matter of planning o use ynur ime W get the best results.

THE LEARNING PROCESS

When a human being 18 born, he comes into the world with two types of herilage -
biolagical and cultural. In additior, he pcesesses c=riuin i2acticas which are called
instincls. His biological beritage, mure commonly called heredity, comprises
his physical capacities and his sense (sight, heiring, faste, etc). His cultural
heritage, usually referred lo as eanvironment, is the situation inlo which he is born
and includes f.e society, the culture, the family and his physical surroundings.
From the moment the child is born the learning process begins and is dependent
upon his instincis, his heredity and hig savironmenl

In this discussion, we shall study the chiid’'s behaviour, since it may be easier
to understand. It must be remembered, however, that the learning process becomes
more complex as a person matures, becayse of the knowledge he has already acquired
and the limitations imposed by his environment

The child's natural instinct to cry serves as the starting point for the learning
process which will continue throughout his life. When e baby cries, the first
reaction o' his mother or nurse s %0 give him milk. After a few experiences the
child leains that he can obtain food by crying. During his {irst few months of life,
crying is his only means of expression and he {inds that this also serves to provide
him hiz other wants.

His mother at the same time, learns to distinguish the baby’s needs by the time
and the manner in which he cries. Both have learned by a n.ethod called
The child soor acquires other knowledge as be {inds the same person attending (o
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, Skills and sttitudes which have become

The mirror demonstration used in this emtension training

of is. Although e practical essrcise of he demonstration
st e cutset, he istroduction of Be mirror wsually canses

reade after 2 person reachss maturity.
complets confusion for Ge participont. Similar tashs may bave Y .en done befors,

quickly children can learn new languages,

to
how
As pecple grow older here is both 2 mental and

This, however, is very amalagows 10 he simation in which he farmer

but here B method i altered slightly. This resuits in {restrati o, both mentally
or bis wife find emsslives, when attompting 2 sew method of aperation. The change

and physically, as the participant attempts o do somethisg in s sighUly unfamiliar
sdvocated 3y e Agriculiural Instreuctor may be relatively mimor, but if the first

further effort to adopt e practice.

Mmanner.

It is at @is point hat assistance and encouragement are most vitally needed
tiompt. Originally s is
From %he second attempt onward, one kriras

The mirror demonstration also indicates hat ance e initial (Tustration is crercome,

@ ek can be performed with more seccess at each 8

learnsd Wrough trial amd error.
throsgh developing new motor skills. Once retisfection ' desived here '3 something



%
%
i
1
%
:
i

With a person’'s cultural heritage or gavirumgpent, we are confronwwd with many
chetacies 10 e acquisition of new knowledge, attitedes cr skills. A persom’s eavi-
rooment, regardiess of where be may be in e world, involves written and wawritien
reles concerning cesioms, Uadiions, religious beliets, morsl standards, prejudices,
all e social lawa, All hees may affect a person’'s readiness (o accopt new idoas
or practices.

In view of the difficulties in learning a new practice, a person may seek an
encuse for not adopting it This excuse may be {ound in the many “‘rules’ o his
colture amnd his society. Here is wherc one encounters the argument of: "This
is how my father did it, and his father bsfore him.” Or: “We have always done
it this way.” A person may wanl to improve his lct but not at the cost of being
rejected by his neighbors. Whatever new ideas are introduced, one must take care
htﬁ-ydowtcodnctstmmouﬂmnmm-dmmdﬂmdormmm

AUDIENCE MANAGEMENT

When pecple are given an opportunity o participate in growp discussions, demon-
strations or meetings, situstions often arise which make it difficul? 0 manage thera
offectively. When a leader allows his audience (o get out of hand he is po loager
the leader.

Below are a few of the situaticas that arise and some suggesied remodies:

Situation Possibie reciedies
1. A member of the audience asks » Thank the person and tel) him that his
good relawd question that will be question will be . nswered before you have
answered l2ier in your appearance. {inished; then make cortain you do
angwer it
4. A member asks a question un- Tactully inform Wis person that although
related 10 he work of the day. his question is a3 good ome it might be
better to dscuse It at another meeting.
Offer 0 talk to him asbowt It after the
meeting.




A momber 3shs 3 question. Some
may not have heard it

a. Permits allinvrestwed member L0 hear.

b. Allows ycu thinking Ume, avoiding
kasty, impulsive answers.

A iew member of your sudience
hold individual conversations
during your demonstration or

meeting.

This is a danger signal to you. Either
your work is uninleresting to them or
the individuals concerned need (nore im-
portance.

2. Ask one of them <« Question about
their work.

b. Call their attenuion to an important
step NCW in progress.

c. Engage one of them in a manual part
of the skill being demonstrz ted.

d. In general, give them some importance
or attention.

Someone asks you a question
closely related to the work of
the day but for which you do not
have the correct answer. You
fee] your reputation is at stake.

Admit you do not have the answer at
present. No one has all the angwers W
everything.

a. Promiss an answer in the near {uture
and ther keep your promise.

b. Suggest you will make an effort 0
{ind the answer and then do it

¢c. Ask i any member knows a possible
answer, or who might know of someons
who does.



Posebis remedies

1.

Members arrive late (or your
sork causing s disturbance by
groeting heir {riends after
your demomstration or meeting

Make it known sheed of time Gat you plan
0 start on Ume. Reguest your sudience
10 be here on time.

has started. 3. Use a gumg or other warniag sigmal.
b. Use audience sympaly as it agplies L

their own time and convenience.
5. Your demonstration or meeling It may or may not be your speed of de-

seems (o be going too slow (a few

of he signals are:

2. 2 restive apdience
b. Individeal conversations

¢c. Long pauses occur in youy
delivery.

livery.

a. Speed up he rate of progress.

b. Swp belabouring small points. lavolve
everyone in an acuvity if possible,
looking at specimens, Lrying an oper-
ation, assisting someone else, paseing
oul handouts, picking up tools etc.

¢. Pracice your work 80 as W be able to
have 3 running comment! during the
demonstration.

A noisy tractor or lorry passes
nearby where you are giving
your vork.

a. Pause long enough o have it pass by.

b. Make some commaent about it and then:
“Now back (0 your demonstration’.

Choose your sile and time to avold
these distractions i possible.

10.

Members of sudience appear not
to understand a point.

It is dangerous to assume thal people know
something. You must be certain. Avolid
saying: ‘1 think we all know bow W do...”
Say: 'Is there anycne whe does notunder-
stand or {eels he camnot do....."

1L

An atsention seeker wants the
members ©© know he is an
suthority on the subject.

An audience vould resent your ridiculing
him but if he is given reasonable Ume,
the andience will give you Beir sympathy,
when it becomes clear what be is doing.
Point out that we must move oa in We
interest of ime of e andiencs.

12

A member of your ssdience
heckies you in undertones
inandible o you.

Solicit his upinions. Invite him topresent
his views.

)}



Poseible remedics

13. A member asks you 2 Question
@Gat runs on 10 sech longth Bhat
e idoatity of it is Jost in & Jong

speech.

Ask him 10 put e quostion inafew words,
waderstandable to he apdience.

14. A member of your audience S0OmS
0 wast t0 argee with you.

Keep cool, you canmol win an Argumeat
Sand on e asthority of e Ministry of
Agriculture. Use it as your asthority.
Never chalienge them from a persomal
stand,

Occasionally the gesstion can be thrown
back v the asdience {or their comment.
This me®hod must be carefully used.

15. Nonsense questions. Some
questions are both unrelawd and
of no use. Such as How many
potatoes are there in 100 bbe ?

Such questions consume Ume andare of no
use. Be diplomatic. Do not {eel abligated
to have an answer.

CONDUCTING A MEETING

HOW TO LEAD A MEETING

L Open the meeting
o Put group at sase,
o Sate cbjectives and explain plan,
o Arcuse interest.
o Start on time.

IL Present or get {acts and ideas

oL

¢ Maks sure (acis are clearly presentisd.
o Stimulate and direct discussion
o Ksep discussion moving on subject.
e Encourage the thinking of everyone in the group.
o Use ®e blackhoard or other vissals,
Weigh (acts and ideas
o Belp grouwp weigh and analyse ideas.
o Get growp acceptance or agreement.
¢ Summarise {reguently.
o Avold experting.




Iv. hg
o Summarise agresment or conclusions.
o Indicate action needed or actioa (o be taken,
o Make {ollow up assignments.
® Close on time.

Preparing for Meeting
1. Determine cbjectives.
2. Develop plans.
3. Anncunce meeting.
4. Arrange site and materials.

llo'toludamnur!

1. Open the meeting.

2. Present cr get facts and ideas.
3. Weigh facts and ideas.

4. Sum up.

Conducting meetings

Some meetings succeed while others fail. Well planned meetings are more
apt to su: ced than ®ose poorly planned. An cutline is provided bere Lo serve
a8 2 guide with your plamning. If you have no formula which is better, you may
{ind this one helpful.

Preparing for 3 meeting
1. Determine the abjective:
3. What do | plan to0 accomplish with this group over a long period of ime?

b. What specific things do | propose Lo accomplish by this particular meeting
that would contribute toward my general cbjective?

c. What will | present as the acbjective of this meeting {rom the viewpoint
of he growp (sdapied to heir needs).

Develop your plan

1. Select he growp (0 attend,
a. Invite proper sized growp.
b. 4 %0 40 cptimmm size.

c. Plan for growp (o have the asthority (0 make docisions and (0 have hem
prepared to make them.

d. Each member (o contribule as well a8 (0 receive.




4 Check availability of member sudionce.

a. Do not 2ssume sedience will be here, check shead.
b. Avold ueceesity of aviagy substitates.
c. Avold meeting date coaflicts.

3. Set timn, place and date.
2. Time - consider:

£ Se880n o transportation
o tumelinese o traditions

o weather ¢ customs

e roads @ urgency

o holidaye o conflicts

4. Detern\ine type of meeting to be held:

a. Informational
b. Instructional

c. Action plaoning.

Anncunce the meeting

i. Plan meeting nolice.
a. Objective and subject.
b. Date, time, place.
c. Who calls the meeting.
d. Statement of purpose.
¢. Who is to attend.
f. Time allotted for meeting.
g. What is expected of attending audience.

2. Determine necessary matsrials,

a. Send out list of materials to be discussed.
b. Mimutes of last meeting, i any.
¢. Organizational or functional charts.

3. Prepare and issue notice and materials.

a. lssue sefficiently in advance.
b. Indicate what receiver (s o do with materials.



4. Make assigaments.
a. fpecial reporta.
b. Indicale specialists needed
¢. Takes minstes.
d. Arrange {or calls and mesaages.
¢. Provide directions % place.

1. Holels, tranaportation, eating, etc.
g- Report advance information to press.

Arrange plice and materials

1. Have equipment and malerials ready.
a. Use meeting readiness check chart,
2. Check physical facilities:
a. Seating.
b, Ligiting.
c. Ventilation.
d. Audience comfort.

How to lead the meeting

1. Open the meeting.
(1) Put the group at ease.
a. Be at ease yoursell
b. Tell the story.
c. Relate tn current events,
d. Use well modulated, low voice.
e. Make introductions.

(1) State objictives and axplain plan.
a. A clear statement starts off the meeting with proper direction.
b. Sitate overall cbjectives.
¢. Siate immediate cbjectives.
d. let the group make every decision possible.
(1) Who will take the minutes ?
() How long will he meeting last?
3) What about tea breaks?
(4) Are individual noles necessary?




(3) Are questions permisesble ?
8) Ars special speaksrs needed?
(1) Wil individeal aseignments be made ?
(8) What form of summary will be given?
(9) Will mimeo summaries be mailed to members ?
G1) Arowse inlevest
s. Develop {riendly attitude toward the growp-
b. Establish 2 need for heir thinking and cooperstion.
c. Associate abjectives and subject with the gt ~ap's experience.
d. Point out personal benefits.
e. Use {riendly competition.
{. Use visuals, elc.
2. Present the {acts
(1) Present the facts clearly
2. Clear thinking precedes clear expression
b. Present one idea at a time.
c. Relate ideas.
d. Use language for group level
e. Gt {acts on blackboard.

(1) Stimulate and direct discussion.

ep. 7'ow would you do it in your district?
b. Where would you get the information?
c. What evidence is there that this is true?
d. Give us an example of what you mean,
e. U tis is Lrue, what shill we do0?
{. When shall we put it inlo effect?
g. Who is most concerned in your district?
h. How would Mr. X's tdea work?
i. Why is il necessary to do this?

NoTE

The dhow questonss s sampirs of boe 10 mourige decesmce. You guestaias pow brtwe. bt douge hem to
fn G stests wnd > g ost e fats

(iif) Keep discussion moving.
5. Use chalk board for the cbjectives.
b. Re-stating the¢ cbjectives.




¢. Askiag guestioas.
d Appoist someons 0 study questions which as: deubtfel a9 o wse.

e. When e purpose of the merting (s accomplished bring it (0 3 clese.
(iv) Encourage thinking by every individual pressat.

a. Do not allow ane or two persoas (0 daminate the discussion.
b. Keep a perticipation chart.

3. Weigh the facts.

(1) Help ©e gron,. weigh the facts.

a. Condense ideas into short statement.
b. Weigh actions against objectives.

() Get growp acceplance.
a. Use blackboard to list abjectives.

(i) Summarize {reguenty.
a. "Let's see where we are novw”
b. Use questions to sharpen the {acts on the cbjectives.
c. Use questions to stewr the group.

4. Sum up.
() Summarize agreements or conclusions.
a. The chairman is responsible fcr "nailing down” the conclusions.
b. Get down in wriling the cold facts concluded.

(1) indicate the action deeded.
a, What is going to be done about it
b. Where are we going {rom here?
c. Get the group o indicate action needed.

(1) Make follow-up issignments.

a. Who (s o0 do the work.

b. Write down the assignments.

c. Appoint a commitiee for further study.

d. Regquest special rrports from individuals.
e. Write up, distribute ard file minutes.

f. Report the meeting o the press.



g- Inform shesat members of actions.
A Assign responsihiliy for fsture meetings.

Ov) Clege on Gupe.
a. Thiak of your andience
b. N it rens over time, ences® those who mast go.
c. Unfinished businese can be carried on at future meetings.
d. Do mot plan 10 do more thes is possible in e time scheduled.

HOW GROUPS PROPOSE AND TAKE ACTION AT MEETINGS:

One of he main purposes of meetings 18 io roaduct business. Aay sction ex-
preesisg the will of a gruwp s considered (0 be businees and reguires s uniform
espreasion on Ge sart of e members. A staadard procedure 19 available for use
at meetings that simplifies and expedites action. This can be “.ne through the
process of praposiag and paseing a molion. A motion is a proposai by an individual
of a growp for the members’ coastderation and sction.

To give an example, let us stwly a typical growp action. During the course of
2 meeting 2 member was discuosing the benefils 10 be gained by the group from a
visit o the nearby agricultural eperimental station. From his report others agreed
it would be a worthwkile twur. There are two poseible sources for group action:

a. The chairman of the growp can call for a motion by saying: '"Would some
member care to pat this in the form «f a motion?”

b. The other source for actiori comes {rum a single member.
Whatever ®e source of action it can be handied smocthly through what we call
the motion process.

The Motion Process

A member may propose 3 motion for the action of the growp by standing and
addressing the chair. He rises to his feet and says: "Mr. Chairman”. The chairman
recognizes he member by saying: "Mr. (name of member)”. When recognized
the member may proceed: 1 would like to move that tis group make a tour of
the emperimental station’. The Chairmian responds as follows: "A motion has
been made by Mr. that this group take a tour of the experimental station.
Would someone care (o second this motion?” Any other member of the group may
second the motion. Uf no one does, the motion cannot be acted wpon. If a member
wishes o give the motion support he says: “Mr. Chairman”. When properly rec-
ognized by the chairman the member says: 1 second e motion.” The chairman
replies: "It has been moved and seconded that this groyp make a tour of the ex-
perimental station’.

Call for discygaion
At this Hime the chairman ssys: Is Gere iny discussion? Now members may
express Beir opinions. They may:




a. Take cpposition.

b. Swpport it
c Mmabauu-..-ﬂc.

d. Inguire about traasport.

if teoe details can be worked omt o umtdhmum
mybouhdombynvohm.oprmrpw.

Voting Procedure

When discession has cessed, the (hairman says: "There being no further dis-
cussion we will now vols on the motion. All those in favor will say: “Aye”. The
members who swppor: the motion respond with “aye’. The Chalrman says: "All
those who appose the motion please say “"No". The opposing reply: ""No.”

If ®ere appears 0 be rater equal division in the vols 3 member can request
a standing vols. Thelllmmcmﬂcuulunmxvohbyrmmmmbno
supporting e motion to stand. The secretary rounts and reports. i more than
half of the memb3rs SuppOTt it the motion is passed. It is considered good procedure
to have the opposition rise for 3 count mwﬂmwmmm‘:uﬂod.
When e vole bas been determined, the chairman announces the result by saying:
"The motion is carried”, or “The motion has been defealed”’ whichever the case
may be.

In the event of a He vote, the chairman has the privilege to vote. He, otherwise,
abetairs. A good chairman will aften not vole in any case, since such close decisions
are not considered o be popular decisions.

The process described is 2 fair and just method of group actica. Once you
have tried it you will like it

RIGHTS AND PRIVILEGES OF GROUP MEMBERS AND CHAIRMEN

Chairman Memiars
Qulls meeting to order Attend meetlings
Condacts business Discuss business when recogmized by
Chairman
Calls for motions Make motions
Conducts the vote Discuss motions

Yots on motions
Call for standing vots

Appoints committee members and Serve on committees and act, whea ap-
committee chairmen pointed as chairman

Qalls for commitiee reports Give commitiee reporis

Calls for adjournment Move {or adjourament

Calls for vols on adjournment Vots for adjcarnment



WRITING MINUTES FOR THE MEETING

It is sometimes helpful (0 have an outline for writing up 3 set of mi.mtes for a
growp or cleb meeting. The oulline provided here is useful in setting a patiern for
writing minutes. The pattern or style should be constant (or the saks of uniformity
and having e members uaderstand them.

Place:
Date:
Time:

The regular monthly mee¢ling of the {(name of club or group)
wag called 0 order by chairman (name). (number)
members were present. The minutes of e previous meetling were read and ap-
proved. The cheirman of e (name of commitiae) gave a progress

report on the f{indings of their commitise which met cn a previous date. (Fill in her”
with ®e nain points of the report). (Member’'s name) moved that the report oe
adopted. The motion was seconded and passed by a vole of the members. Gdemrer's
name) suggeswd that the members of the group make 3 tour of the Kiambu Zoultry
producers’ cooperative in the near future. Cairman_______(name) appoinied
a committee 0 investigate the possibility for a date to visit and o list any problems
related W the trip. The following members were appointed {members’ names)

’ ’ N and Mr.
10 serve as chairmar of the commitiee. The next item of business
to come before the group was the (month, date) meeting. The
chairman appointed , (members’

names) as a committee of three i contact the Regional Agriculural Officer as 2
possible speaker on the Coffee Berry Disease problem in the zrea.

There being no further business it was moved, seconded and passed that the
meeting be adjourned.

Respectiully submitted:

Secretary

Notes for Conducting Meetings:

In omgunizing youth clube or meetings with farmers, eatension workers usually
have a need for a knowledge of basic parliamentary procedures.

A simple approach can be used. After an introduction (o the purpose and {unctions
of meetings, the motion process should be explained. The instructor assumes the
role of emporary chairman. Action is taken as {ollows:

1. Tre temporary chairman calls for nominations for chairman. Itis explained
0 the trainees u.>t It {8 not necessary to second nominations. [t is not uncommon
to want 0 nominate almost everybody. It may be explained that if 8 candidates were
proposed out of a grcup of 17, it was possible that the election could be won by a



candidate with only 3 voles, assuming that all others received 2 votes esch. Tuere
may be a primary and a {inal election. This will probably satisfy heir urge W want
everyone to be in Be election. Alter nominstions are made sad ciosed, balloting
can be explained

2 The chairman is sested and a few mock moUons are acted on © explain
the sieps.

Flanne! graph and strips can be used as each step occurrs and is enplained:

a. Proposal of the motion
b. The second
¢. Discussion
d. Presentation (for vote)
e. The count
{. The result
3. The order of business should then be explained. Flanneigraph strips may
again be used to introduce tach step. [he standard ordrr of business is as follows:
a. Call w order
b. Roll call of members
¢. Reading of minutes
d. Treasurer's report®
e. Committee reports
{. Call for old business
g. Call for new business
h. Adyournment
i. Recreation*®

*Kenya 4-K clubs have no treasurer and this should be explained 1o the trainses.
**Recreation is a regular club activity.

The agends should be designed o satisfy requirements of youth club meetings.
it is planned to be as simple as possible, bul 10 meet the minimum requiremen(s.

Full coverage of business meetings is included in the owtline following explanation.
It will probably be found, however, ®hat the lime required W put 3-;vee the basic
principles makes it impossible o give greater coverage. It is better W cover lees
inaterial thoroughly than ©© attempt to cover the field in 3 hit and miss manner,
&i=ply because it is prepared,

When time permits, the audience masagement session {its in very appropriately
kere. It has been used here or sepaiately depending on the time available.

1)}
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Did loader do all that shanid have toen dane s
afvanse of the medting te prepare for the
mesting? ..... .00 ceetssesren e
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Westhograwp st e@®e? ........c.c0vrccn-
Was the preblem or abjective cloarly defined ? .

. Was the greup gemniasly intorested in the
SOt ? . ... ... e

10. Wero facts and ideas cisariy precented 7 . . . . . ..
11. Was the leader skilitul in the uw>a of questions ? . . .

13. Did the lsader keep the disccssion movisg pro-
gressively on the subject?. . . . . ... ... ... .

13. Did the isader wtilise the thiaking of everyons

14. Was the dissussien clacified asd spoeded wp by
the efiective uee of the blacikbeard or other
viowal alB? . . .. .. e e et

15. Was tho lender apen-minded? . .............
16. Did the leader help the greup weigh and amalyse 7 .
17. Did he ot gensral agreomest from the grawp? . . .
1. Was the mesuiing olissti‘vely summarised? . ... . .

10. Were lagieal decisions reashisd, action ploaned
ez, the chjoctives atherwise accomplished ? . . .

2. Didheo mestingclope ma time? .. ...........




WILL YOU ACCEPT HELP TO MAKE YOUR JOB EABER?

USE LOCAL LEADERS

oWHO fs this issal leader we refer to?
*WEERR is be losated?
*WRAT can be do for ymu ?
oJJQW caa you fiad him?

5
(4
»

armer oa your beat that has some qualities oer farmers may
sot have. He is e individual who (s seccessful and stands out cver olher farmess

He ia an achisver. He may be slightly wealthier %an his neighdours, but his
efforts in doing a betser job of farming. Ne is reapected
jor his secosss. They often ask him for advice. N+ is a {rieadly
, Gms he encourages Weir Quastions. OWwr farmers resy. sct his advice.
Pur@ormore, he is gewmirous with bis time. Alough hs is usually busy, be soems
0 tatk with khis asighbours when they need belp. The Agricultural
Instrector often s%0ps in © see him. He is s'ways welcome at this farmer’'s shambe
becsuse @y oxchasge isformation. The farmer has lsarned much from ®e AL
and Hiwwise @e A.L often gets valasbis information frosa the farmer. This farmer
% everyoms. His word is as good as gold. He has aa open miad and

if he thinks the A. L has a better method of planting maise, be listens t0 the instructor
and Ginks sbout the new method. Afte. Ginking it over be usually uses a amall
part of his shambe to Wst out B results. This farmer is always on the Jook out

!
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worker for you he can multiply your effect.

4-K clubs are gowing in Kenys. Their success is dependent oa voluntary leader-
ship. Why not help select a incal loadvr? He lives within your location.

HOW MANY LOCAL LEADERS ARE NEEDED?

You can begin (o see that ome local leader could not poasibly begin (o do all the

a good cottorn grower. yet another may be a good dairyman. You will need leaders
in all of hess fields. Women best inflwence other women. Why not have z lady
lsador? The home extension workers use hem.

BOW CAN YOU INCREASE THE EPFECTIVENESS OF LOCAL LEADERS?

Tou can always make frieuns by listeniy o farmers’ problems. Listen and
Gon discuss their problems with tem. You may learn a great deal from them.
Bow better can you gain their confidénce? Tlsre may be occasions when you wish
© coniinct & campaign. At such a time, 2 meeting with the local leaders would be
a2 wise move. You can plan with twm for the organising and conducting of much
projects. Keep them informed af your plam of action. You wi'l be amased at the
Assistance they can provide for the entire operaticn. When you (ind that you can
wse local leaders you will alsc see your work load lightea. Your prestige as aa
extongion worksr will grow. The streangth and effectivensss of the Ministry of
Agriculture will grow at the same time. More practices will be adopted. Con-
ssguontly e farmers will bs more progperous. What is e cost of such service?
There is a very small price. Give the leadsr recognition for his efforts. That is
all he expocts {rom you. It costs so little 10 say ""Thank you'' in {romt of the growp.

You may have e idea that using iockl Jeaders has no pi¥alls. It would be well
10 consider a few cautions to be talea before setting out unprepared.



speek loudsr Gar words. Occasiomally, you will be disagpoiated o find
local leader twurasé sut (0 be 8 Walier. You cammei win

t
Occasiomlly you will {ind a persomality clash. For no particularly good reases
you come wpom & man who iJ antagomistic Wwward you. Ia other respects he is a good
farmer, and a potsntial leadsr. You can {ind somecns ¢lse who would botler serve

It has bees said: "You can work a good horse 0 deatk’’. Doa't overwosrk your
leadsr. Use him, but don't sbuse him. Divide the hred betwesn leaders wherever
posadle. Thess are a2 fow of the precautions 10 be taken in the use of local leadsrs.

SUMMARY

In summurising, plan your selection of local ieaders. Stedy your location before
jumping into &s selection. Select them cerefully. When you discover them develop
them (o be most useful for your purposs. Use them wisely but well. Encourage
them and Gank them for (eir assistance. Give them credit for your accomplish-
ments. It costs you nothirg. You will {ind your work easier, yet more sffective.
Your prestige will grow with ihe {armer’s success.

Notes for the session on The Use of Local Leaders

It may be a starting belief among afficers and agriculturzl instructors thal loeal
leaders do not exist in the commaurity. The idsa of the absence of leadsrs caa be
largely dispelled when the 4-K progiam is examined. Each clab requires two adslls
to take part in organizsing and aseisting 4-K clubs in e communities. There are
now over 1,300 such adult local leadsrs.

Chiefs and sub-chiefe have always been local leaders of a sort, although they may
nct always be the most important person o consuit when trying o introduce a new
farm practice.

Instructors and officers often have the mistalsn belief that local lsaders should
be well educated. A great deal of leadership is a matter of attitude anc' understandiag,
and it is not necesearily connected with forma) education. This approach may holp
clarify trainses’ thinking on the matter of local leaters. In the seaNONn on "Now
Farm People Accept New ldeas’ the business of ianovators and early adiplers holps
sxplain whet makes 3 local leader. When speaking of innOValors trainees may
be asked if they woald class them as leadsrs. This idea is usually accepted quickly.

From Whis point on the talk on Local Leaders can be developed along B lines
of the narrative. Plip charts with phrases describing e local leader can b of-
fectively wsed. To provide variety the flip charts may be converted to ‘strip-tease’
charts by making pockets W0 hold e strips which cover the phrases. The stripe
are removod oms at a time 0 reveal the key comments as the talk un the subject
progresses.
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made from a strange material he had never ssen belore. The clothes were a bright
red colour and they mmefiately took his fancy. The stranger called his matertal:
cloth. The stranger was equally iaterested in the bow-maker’'s weapon and they
0 make an exchange. Tue prablem was that the cloth maker
wanted two bows for encugh cloh 0 mabe a Suit {or e bow-maker. The bow-maker

i
4
K
:

to coms 0 lerms for an eschamge. On his way homie the bow-maker met another
stranger who also became facinaisd with @e bow-man's weapon. He wanted one,
but had no food to exchange for it

Arcund e neck the stranger wore a neckiace of round, shiny, yellow abjects
which caught the eye of the bow-man. Whea asked what theoe were, he strasger
npludht.tywnawnuannuhtmlmmmdnadmmm
He further said that they were very scarce. The bowman began 0 think: ""Bow can
1 have these decorations?’ It ssems e stranger was willing 0 part with three of
hem, but he would not part wilh more %an that sumber becsaess it was so difficuit
to replace hom. The trads was {imally made for three dscorations. Maa has since
given these a name, we kxow them as ordins. Walkiag back 0 his cave, the bowman
GOt & now idss. He thought: ¥ | am williag 0 trade a bow for thres coias perhaps
@ clothmaker would be willing 0 trade a clo®h suit for oas bow and three colas.
Some days later the bowman and e cloth maber met agaia. The cloth maler noticed
the ccins immediately, and wished be could have a bow as well as the coins. After
a healthy discussion an agreement wus reached whersby the bowman exchanged
ons bow and three coins for a cloth suit.



dstant plece
or a . Ooins were scarce becass? he aetal was difficult to get, but
to These coias had value because ey Wwre Scarce
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Often pecple are mistaken about the true aature of momey. They cannot unds retand
that money in itoslf is worth mot what it says it is, but worth oaly what it will actsally

buy.

Let us look further into e nature of mosey. We kmow that money is priated oa
paper by almoet every gcvernment in the world. Wiat would hagpen i the goresrament
ran their printing presses day and night and turned out stacks of monsy and in tara
gave every persoa a large bundie of paper no'es? Some coustries in fact ave dons
just this. What followed was disastrous. Almost immediately the price of commod-
ities started to rise. In one cowntr7 it eveniually required ssveral thousand large
notes just 0 buy ome loaf of bread. It became cbvious that this paper monsy was aol
moasy at all, but merely printed paper. When pecple realizsed this Uy Quit vsing
that moany and weat batk (o trading merchandise for merchandise. A systom WO
call barter. They sold Geir jewelry made of gold, silver and precious stones, for
thess had value within their own country as well as in others.

Before the government that had prinied the money realizsed what had happoned
it was beakrupl. It had no momey a! all bui instead it had stacks of worhlees paper
in its treasury. It could not buy anything {rcem oler countries because no merchint
wanted 0 exchange commodities for he worhiesa papor. To recover it Tas mec-
essary for olher countrios to loan this governnen! gold 10 strengthen iLs currency.
M,ulumhteoluorpquwnmmn)uoﬂytuduuuvm‘w

Money can be used {or two [urpoees. When it is spent 0 buy comaoditiss that
are quickly ussd wp, such as food or clohing, hat monsy is gons, On e other
hand, when the money is used 0 buy something Gat will bring back money, it is
alhd%l. Captmuhcolhcuoadgootmwmouthpnacﬂndour

value of these capital goods is measured in their ability to do this.

The tools and animals oa a farm are capital goods if they are us)d to produece
their initial cost. The farmer uses his moasy (O purche )0 & ROW 0V,
also provids housing, feed, spray, imoculations W prowct e cow. The
and calves, if she is properly masaged, which are

saisable for momney. Over a period of time, the valus of e sale of milk aad calves
encoods cost of the cow and its support. The monsy (rom contisuing prodection
r cow or oler prodective goods which ia turw uill



Meney s bo incriased ia aaother way be loeaing it (0 sumecas who i segaged
s engitel produstion. o @Gis case e lounsr shares in e profit retura. But loans
are almest alvegs gua™muissd by e borsowsi’s property or by Ms ecord of good
predustive performines. Weuld rou loas &0 0 a streager o buy 8 cow? You
@ st lmow Mm, cor ¢ you inow hat ke coa & with e c0w. You would be mcre
williag ©© locan ©e momyy ©© & former Who aAlready Owa- & cow iad vho has proved
his ability ®© got a good milk eupply {rom ber. In addition you would waat 10 have
e former Jremiss ® poy back e loan plus a part of B profit from e sale of
e milk, You would aleo want e fyrmer O promise o give you the first cow
U bs could not repey B ia & cortaia amount of time. The cow is security
for G loas.

Ioaa
Losan can be made omly waes B birrower shires (he risk. Y Ge farmer has
offered ©ae cow as security for e ken, e do cveryting poseidble 0 protect
ia M be has borrowed t: total amount 0 buy a cow
bs Mas nothing to lome if he fails. Thie is
loeners vest escurily whee By kcan mosey. Loans or credit (unctions oaly
it is bazhed w with sound iZvestanst, good mesagement and reasonable security.

As mgricultare sxisasion stif, you caa help farmers understand how loans and
ctodit work. Every farmer you bely learas W istablish credit and use it wisely
wiil be strengihening e otomsny of e cowdt’y and building employment.

One form of momdy Gat is frequsnily cosfesizg © rural people is the check.
A check is in fact an order !5 pay moasy 0 a specific person from funds depoeited
in the bank by e writer of the checi. I yox recievo a check for sh M0/ - you can
oaly be sure it is not worthiess when e bank kas paid the money {rom the wriler's
aspnait.  Por @is reason checks are usually scceplei as money only (rom people
whn are known (0 be reliable.
his

The persoe acoepting the check acknowiedges receipt of the money by signing

e on he back of the check. [He may pass the check 0 ancther person as
moaey, bat by o0 doing Mo accepls the responsibility for the value of the check.
Checks may be paseed {som ome person to another for as long as the next person
will accept it, but this system is not commidered w0 be a good idea. Until the check
is cleared by We bank and money zctually paid, the writer of the check cannot tell
where it is and this keeps his money on deposit tied up o guaraniee the rhsck.
A check i3 money only when it is backed with money.

The following story will help 10 explain how the circulation of monsy works:

E

Mr. Njoroge scw an excelient cow .4t he wanted (o buy {rom Mr. Kiguru. He was
ashed S 000/ - for it, which ssemed 10 be quits reasonable. He wrote a check .n
the amount of Sk 800/ - and gave it w Mr. Kiguru for the animal. Mr. Kiguru knew
Mr. Njorage s0 there was no question about the check.

Mr. Kguru had it in mind 0 buy a transistor radio w.iich his sons h-~d been
urging him ¢ buy. Haviag reveived the money from the sale of his cow he felt
prosperows and could think of =m0 better time 10 buy a radio which was selling for
S 7%/-. When the deal had been cloeed with he radio salesman, Mr. Kiguru



endorged Njoroge's check and gave it 10 he radio man who gave him & 89/- ia
change.

Now the radio maa had been prosperows of late and thought to buy some clothes
for himssM and his two sons who were doing Quite wel at schorl. The mext day be
st off for Nairobi with Ais two sons and e check he had received for e 23\le of
a radio. This cheek of course was the same one written by Njoroge for e vow
and was eadossed on e back by Mr. Kigure and e radiom:a. The cost of e
cloling camie 0 & T90/-, ‘lopylc s hem he added his name 10 the other who had
endorsed B0 check and turned it over 10 the clotier who gave him th 10,- in change
for the difference.

The clothier had a large shop and sold man; Qings besidus radics. e had
hardware, food, and in {act a3 gemeral siore of merchandige. CO:» :tam be deals ia
is maise. He had heard repozis that the price of maise was going W iocrease socon
20 ba Zicide” 0 make 3 trip W0 the country and buy a stock of taaise. (e had kmowm
Mr. Njoroge, ihe original writer of the check for many years). Me dropped la on
him and lesrned (o nis satiefaction that Mr. Njoroge happered to have maizs for sale.
They mads a deai whmreby the clothier-merchant bought S #00/- worth of maise,
the axact amount of the check by had received from the radko man.

We now recall that this cheque had passed from Mr. Njoroge, the writer, 0
Mr. Kiguru, the man who sold the cow, and from Mr. Kigu:u (o the radio man. Ae
further recall Ghal the radio man had endorsed the check and passed it 20 the clkcdier
who now had it in his possession. The clothier no™ gave the Uriginal check to Mr.
Njoroge {the check writer) in exchange for maize. Mr. Njorge tora up s check
since be had written it in the [irst place when he bought the cow from Mr. Kiguru.
This exctiange of money poses several questions:

a. Was momsy used to buy the [ollowing items?

! cow Sh 800/-
1 radso Sh 750 . Sh. 50 change
Clothes worth Sh 790 » Sh. 10 chaige

Maize worth Sh 800

Sh 3140 . Sh. 60
b. How much money actually changed handa?
¢. Does this exercise clarily or confuse the question - What is mouay ?
d. Is money actually necessary?

Notles for use with 'Ill is Monoy ?

The story of Njoroge buying a cow with a check is difficult for Uainees o under-
stand unless yiu explain that be would have had the money again had nolss Hoen used
instead of the check. A look at the story about The Check wiil explain the situation.
To keep trainses clear on the transactichs that took place several visuais may be
used:

Nanneigraphs illustrations:

1. A cow




2 Treasister redie

3. Well-drressd man and (WO Sons
4. Pils of suchs of graia

S, Aa calarged model of 3 cisck

6. The back of 8 chock model has Bhe names of he eadorser. A slip sheet
€2 same cuicur is slid dowu each tUme another porson sadorses he check. Being
same sine a8 he mcdel of e check & aow name can be soen at sach e dorsement.
B check is rewmowd {rom &2 fleandl it is inter-changed with the one showing
ondorsed sides.

The priat shich most dsturbed e trainces was when Njoroge lore @ his own
check. The audience enjoyed this pressatation probebly because they had never
knowr emetly how a check fuactions. The oaly danger in giviag the talk on money
et he trainges come wp W some rather difficult questions. The best respoase
8 questioa for which you have no auswer is 1 doa't know, if | did perhaps | would
Asve more for myssi®.

The flannels used are not only effective in helping the trainees see the story

wilh anima‘ed illustrations. Tiey maks the preseatation much easier (o give for
the instrector.

geEr

g6

SUGGESTED FIELD DAY CHECK CHART
A.A.0’'s AND AA.l's

As the result of a discassion aeld following a field demonstration day, a request
was made for the devzpraent of a check chart for field staff, 10 be used for plan-
ning and conducting fis)d days. It would be useful for making your plans, as well
as assisting you in upgrading your work and improving your demonstrations.

L E' .ﬁncl: Yes o

1. Is the farmer ready 0 use the improved practice L
be demonstrated?

2. Does he nsed the skill or practice?

3. Canbe afford it?

4. Have you selecied a title that appeals 0 him ?

5. Have you plazned W teach only one thing ata time?
6. Have you coliected all availabie information on the subject?

1. Bave you decided which language or vermacular you will
ueer?

6. Are you certain the practice or skill b be taught is not
too difficult for him to learn?

Il. Plass mads {or the period before he meeting:

), Have you arranged ©e time and date for your meeting ?
*3. Have you arranged for the demonstration site ?

100



°1l.

Will esch farmer who cClisnde your demonstration be
able 10 899 your actions ?

Have you aseembled all of e materials you will be
sesding ?

Ave you planning your demonstrations (0 relate (0 (he
farmer’'s experiencos?

Have you practiced your demoastration watil you can
do it to perfection?

Have you deveioped your demoustration usisg i standurd
plan?

Did you wrik down each stap?
Have you listed ail o! the key points?

Are your instrvctions wrillen in a simple, understandable
mamer?

Were signs and/or posters iad (0 direct the farmors
W your demonstration?

OL Plans made for the peviod 2° the meeting. (Plan before the

moeting, check result; after the meeting).

1.
' 8
3.
4.

=) &
* e e

e »

11
12

13.
14
°13.
°16.

Did you present your demonstration with enthusiasm?
Did you act yourself ?

Did you talk Lo your audience?

Was your demonstration explained to the farmers, siep-.
by-step?

Are you certain you were understood ?

Did you allow time for questions from the audience?
Did you repeat steps when necessary ?

Did you assist the slower persons when they fell behind?
Were faster persons used (o assist you ?

Were the importast stsps summarized at the conclusion
of your demonstration?

Were final questions encouraged?

Was reference material handed out at the counclusion of
your demonstration?

Were the farmers told where to get additional advice?
Was there a list made of attending farmers?

Was your meeting held without conflict of other meetings?
Were photographs taken of activities at the meeting?
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Yes e

*17. Were records hopt of he mesting for future wde?
°]18. Were credit and recogaition givea 10 local {armers who
contributed (0 your demonstration ?

IV. Plans made for e period (ollowing the meeting:
1. Wasn e farmers left e mesting, did they kno'v what
0 do oa Beir shambas?
*2. Were plans made for e next meeting?

°S. Were By toid whal material, f any, would be needed
for e next meeting ?

*4. Were ey id 0 be Winking of e probiems involved
for the subject of the next mesting ?

*S. Was aay publicity given tc your meetir; by the press,
nows release or radio?

ePress
oNews Rel.ase
oRadio

V. Plans made for the follow-up:
1. Have the farmers changed over to use of the new practice
at you demonstrated? .
2. Will you provide additional assistance \f requested?

3. Have the farmers called on you for further assistance
in using your new practice? |

After the check chart has been used once W plan and conduct a domonstration
field day, it woald be necessary © re-check only hoss numbers with an asterisk *
for each repeat performance. The check chart should be used, however, for each
different demonstration being pianned.
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The Nine Dots

The Nine Dois pussls goss well with the section on "Now Farm Pecple Aczept
New ldsas.” Pecple are gensrally prons to follow rules based oa previcus eRperieacs
and agply Gem K new sitations. When @e old rules {sil 0 provide solutions,
{rustration often fcllows.

1t will be a rare occasion if trainees draw their lines beyond e pattere, "getting
outside the limits of e Nine Do’s” «ven hough it is ne essary W solve this pussie.
When the solutio: is shown afwer individeal a.templa, the poiat can be explained at
it is scmetimes rnecewary to go beyond the prablem for & {resh Yook al a solution.

Al later stages in the course program trainnes who resist change in approaching
problems can be reminded o "get outside the Nine Dots™.

THE NINE DOTS

® o L
® ® o
o L ®

OBJECT OF EXEQRCISE:

In o series of four continuous straight lines, connect oll
nine dots.

(Note: To assure that lines ar. r~ntinueus, the pencil
sihould not be litted lrom the paper alter starting. Eech
chenge of direction counts as another streke. Only fteur
strokes are permitted).

103



NINE DOTS SOLUTION
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SOLUTION:
Dees it follow the rules?

Why did so ‘ew pecpie (or no one) find
the selution?

Did the rvies sey not te go outside the de’s?

Why are people reluctant to go 'outside
the nine dots’’?



Pad @9 Asyow
The real message a & ik or amenstratics may «fton bo untatontionnlly confused
by @& iastrecter vhian b (aclede mnscsemry Gtails or inagprepriot® metestel
ia Gis ecmsrcise participeate aasusred Gnee e arveoue e G
camgls o @0 Jarge pattora. Those arveue are soldam loeated boscuse of B iater-
forence of B strassens linss. The extra @atails hide G0 real ncesnge.
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il Ge
a initiative of individuals generally varies
according 0 e task 0 be performed and Be growp ia which Mey are working.

The damonsivation caa be related 0 e idea of e rale at which people adopt
ideas and how the local leader who is probebly an innovator or early adopier cas
10 help promots improved practices.

Modern commuaication relies om a great many symbols that descride a function
or aa activity either with no words, simple initials or a very short phrass. A se-
lection of these symbols reprodeced on cards can be used in show trainees that
symbols are valuable as @ori-culs 0 information, but only afier they have been
loarned The symbol mest first bYecome associated with ®e real function before
it will stand by itssM t0 represent the real thing. If this association has not been
made the use of he symbol provides no commiunication.

A short ‘lash-cayd ‘wet of a series of symbols will Quickly ds:aonstrate this
10 the trainees.

Radio Blocks

The purpose of this gimmick is 10 demonstrate that instructions given and re-
ceived oaly o e ¢ar of an sudience may not be entirely succesaful.

Select twu volunteers from the group of trainees W0 act as the "'radio anncuncer”’
and as e "'radio awdience.” Give each one {ive similar blocks of wood (prepared
in advince) approximately 1" x ¥ x 4. Give the announcer a 2agram of a pettern
of e blocks, such as e ons In the diagram below. The audience representative
has no pattern. He will follow the verbal instructions of the announcer.

Place the participants back to back at tables. The announcer plices his blocks
on the pattern one by ons and explains, using only words, what be has doai.

The ""sudience'’ tries to place his blocks o duplicate the pattern {rom the "radio
instructires.”’ He may not ask questions since the "'ammouncer is ia the studio many
miles away."

It is virtually certain that the amdisnce will not duplicate he pattern. i is more
likely that his pattern will not even closely resemble the origimal.

A discussion with the whole grouwp on why this was s0 should lead 10 the conclusion
that heariag 2lome (¢ not encugh 0 learn a skill,

o Why did &e andience fail?
o What was lackiag ?
eBow could the announcer improve e instreuction ?
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The Mirror Emrcise

Materials nseded:
1) Sar diagrams
2 A mumber of small pockst mirrors
3) Pencils
4) A watch or other second timer

Sslect {rom vol-mnau-hrdmmubuwlhn-hrd mirsrors
you have, but not more thaa Pal @ sumber ¢f trainses. You need Ge other dalf o
halp with Gis game. Give sach voluntser a sheet of paper with the star diagran.
They are instructed W place Beir pencils at e starting poiat and trace a line
between the two printed lines following the mumbers 1, 2, 3, etc. The pencil line
should not ouch the printed linss. (astrector should demonstrals)

Any questions? Simple encugh, isw’t it?

There will be one additiomal imstruction. {(iastrector gives eactk participast a

small mirror) You will be required o do tis by looking oaly into the mirror at
the reflected image. Therelore we will ask one othe: persom to stand behiad sach

participant and cbetruct his direct view of the diagram with a book or sheet of
peper. rFia'e TNI pencil at the starting point and make sure you caa 89¢ it in
the mirrvr. You have 43 seconds (0 gO as far as you can. H you get completely
around, stop and wait for e rest.

o Everybody ready ?

¢ Go!

Record the resuits of each participust for distance accomplished and he sumber
of line-mch errors.

Repeat the emrcise with the same participants and again record the results.
Repeat again if time permits and record e results. Have each participaat compare
his resuits. Discuss what happened.

1. Wiy did the results improve?

i. Bow was learning accomplished?

3. What was the participant’s sensation during the first trial? {§restration,
panic, etc.)

4. How does this emrcise apply to asking a farmer © change his old method
of operation?

S. Why doss he of:en give @ With the first a%tampt?

6. Why is encouragement (follow-up) important in learning a new system of
operations?
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TEST ON FOLLOWING iNSTRUCTIONS.

Mead carefully ALL of the followiag directioas before doing anything.
’dumr-.-.hullm.o-uqunlouonq."!-o".

Draw s circls arcund he word "ALL" ia he direction number 1.

Undezline e word '‘name’ in e direction sumber 1.

In direction mumber ¢, draw a circle arcund the word "uaderline'’ and
in senteonce number 1, cross out the word “asy®ing''.

Now, draw a circle arcund the title of Gis paper.

Circle ®o numbers of ssnwnces 1, 2, 3, 4, and 5 and put an X over number
.0

la the ssatsnce number 7, circle the even numbers, and underline the odd
sumbers. Putl a circle around the number 4 in the {ifth sontence.

Write '1 can follow directions” above the title of this wst. Start direcly
above the word ""Test"

Underline the sentence you have just writien.

Draw a square about 12 inch to the side of the upper left hand corner of
this paper. Draw a circle around the square.

Cross out the numbers 8 through 12. Now circle the same numbers.
Put an X in the square insids the circle in the upper left hand corner.

In the space under the last direction on this paper, copy naatly, in writing,
direction number one.

Now that you have read all of the directions as stated in direction number
one, follow direction number two only. Do not follow any of the other
directions, omit them endrely.

Please do not give this test away by any comment or exclamation. If you
have read tis far, just prelend that you are still writing. Let's see how
many people {ollow directions correctly.
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