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FOREWORD 

Is it feasible to conduct a large-scale testing programme in
 
the primary schools of SEAMEO member countries? According to thisreport by Dr. Donald P. aHorst such programme is entirely feasible,

but there are numerous pitfalls which must be avoided if it is to be

successful. Above all, there is no substitute for expertise and
 
planning, be it in the preparation of objectives and tests, in the
 
translation to a variety of languages or in the administration of
 
tests to school children. Thi3 report both identifies the numerous 
pitfalls and gives many thoughtful recommendations for avoiding them
 
in the future. 

In addition to being a feasibility study, the project served as 
a vehicle to give practical research experience to educators from
SEAM4EO countries who were participating in a three-month training
programme at INNOTECH. Under the guidance of our professional staff,
the participants did the bulk of the work reported herein. Our 
thanks to them for their diligence and cheerful cooperation.
 

I also wish to extend my personal than2:s to Dr. Horst who,

during the past two years, has been untiring in his efforts to

conduct meaningful research and to assist us in the development of a

viable training programme. Our only regret is that he is leaving us 
by the end of this month to return to his home office in California.

Our best wishes to Dr. Horst and his beautiful wife INena, and espe­
cially to little Collin Horst who was born during his daddy's tour of 
duty at INNIOTECH. 

It is to be noted that this project entitled "Primary School
Readiness Testing: Feasibility S udy"' is only a preliminary study,
designed essentially for training purposes. The intention of the
 
Center is to conduct more in-depth studies and research at the primar3

level which will lead ultimately to the elaboration of a prototype
solution to the curriculum problem of the region.
 

Ly Chanh Duc
 
Director, IIflMOTECH 
September 1972 
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INTRODUCTION
 

The primary school readiness testing project was part of an 
experimental attempt to combine two klaads of long-range INNOTECH 
goals. One of these goals was to assist the member countries in 
specifying educational objectives for primary level education and 
to develop suitable measures for the attainment of these objectives.
 
The second, a major 1MOTECH training go'l, was to train change 
agents, that is, educatorc who will Ievelop or encourage the 
development of more effective met],ds of education. The strategy 
for acbieving these dual goals was to include trainees in the 
INIOTECH staff on a part-time basis, workini, under the supervision 
and guidance of permanent IN0TI;CH professional staff. It was 
intended that such procedure would not only provide more effective
 
training than a conventional lecture programme but also be of bene­
fit to INNOTECH by greatly increasing research output. 

During the first year of IITNOTECH's interim operations a three­
month training programme was established to which 24 educators from 
SEAIPE0 member countries were invited as participants. This programme 
provided for a realistic tryout of the principle of using INNOTECH
 
training programme participants as INNOTECH research staff members. 
It remained for the staff to design research projects that could be
 
conducted by the programme participants with the support of the 
available INNOTECH'staff and material resources. Three projects were 
planned, including the readiness testing project. Letters were sent
 
to the member countries requesting one staff member from each member
 
country to work on each of the projects. Included with the requests
 
were descriptions of the programme ead of the three specific projects.
 
The descriptions emphasized that participants were not coming to a
 
conventional training programme but were coming to serve as part­
time staff members in INNOTECH research projects. 

The rationale for the readiness testing project comes from
 
INNOTECH's basic commitment to a systematic approach to solving edu­
cational problems of the region. This approach set a high priority 
on a project to assist the member countries in specifying the objec­
tives of their primary level education. Associated with the need for
 
specifying instructional objectives was the requirement to adapt or 
develop test instruments to measure attainment of he objectives and 
to determine exactly what children were and were t learning in 
conventional educational systems. 
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Because of the large manpower requirement for test construc­

tion and validation in an area like the SEAMEO region with diverse
 
language and cultural groups, test developrent was identified as a
 

potentially good way for participants to assist 1UI0TECH's research
 

programmes. The participants might provide INIOTECH with the
 

required manpower, while receiving high quality training in test
 
development. The Three-Month Programme offered an excellent oppor­
tunity to try out this possibility.
 

The specific plans for the project were drawn up on the basis
 

of pragmatic considerations. It was clear that an exploratory
 

attempt to have programme participants develop test instruments
 

should not be overly ambitious. It was decided to develop readiness
 

tests for mathematics and reading, primarily because there already
 

existed some consensus among educators as to what constitutes rea­

ding and mathematics, and consequently there was extensive material
 
on these subjects for the participants to draw on.
 

The decision on level of objectives was a compromise between
 

research and training objectives. From a research stand-point, a test
 
of terminal primary objectives might well lead to the most immediate
 
application. However, from a logical stand-point, readiness objec­

tives come first. Then too, the test development concepts (criterion
 

referenced tests of objectives which were in turn based on learning
 
hierarchies) would be new to participants. For these reasons it was
 

felt that it would be more practical to start at the logical beginning
 
of the sequence. It was assumed that if the procedure of using pro­
gramme participants to develop test instruments proved effective, then
 

the remaining tests needed to complete the hierarchy for primary level
 
mathematics and reading skills could be completed in a relatively short
 
time.
 

PROJECT OBJECTIVES
 

Development of reading and mathematics readiness tests.
 

The intended product of this study was a pair of tests to indicate
 

whether children had mastered the skills recttired to begin primary
 
level reading and mathematics. It was decided to base the behaviors
 

to be measured on the model of learning hierarchies developed by
 

Robert Gagne1 . The instruments were to be developed as criterion
 

referenced tests rather than as conventional norm referenced tests
 

(Pop'ham and Husek 2).
 



Administrative feasibility of reg"onal and testing projects.
 

More important than the above specific product was the informa­
-- tion hat couldbe -gained--to--guide -flNNOTECH Isfutue test evelop7­

ment projects: 

a. 	 Testing taking saills: What kinds of tests are appropriate for 
children in the region? Can paper and pencil tests be used for 
mass testing programmes? Would the difficulty of responding to 
such tests make them inappropriate instruments for determining 
whether or not the children had actually mastered the concepts 
INNOTECH rished to test? 

b. 	 Language: What difficulty could INNOTECH expect in conducting 
large scale re_. onal testing programmes? What would be required 
in order for DITNOTECH to produce accurate translations of tests 
originally developed in a single language? How would language 
differences affect the administrationand results of tests? 

C. 	 Logistics: What kind of problems could IINOTECH expect in 
travelling to the member countries? What kinds of.difficulties 
would arise in making arrangements ith the various educational 
organizations whose cooperation is needed for such a project?, 

d. 	 Trainees as staff: Would it be feasible to use short-term
 
programme participants to carry out test-development projects?
 

PROJECT ACTIVITIES AND PROCEDURES
 

The readiness testing project included four phases: assessment/
 
training, test iwiting, field tryout, 'analysis and reporting. The 
first three phases -iere completed during the Throe-IIonth Programme, 
12 April through 25 Jime 1971. ,.The first five weeks of the programme 
wero sront on phases one and two. During this time participants 
completed an asococion.t battor F, and carr3,ed out a two-day field 

project involving:: intorviewing the director of a Singapore educational 
institution -'.nc pre0..in: a report of the interview. Based on the 
results of the assc0s:Juent, the lINHOTECH stafif selected a project 
leader mid an associ--to leader. These two p:,rticipr.ants were given 
considerable responibility for the direction and coordination of 
project activitioj. :,'ollowing the aoiesztmont assinments, partici­
pants rovie.ct! io-x_.iinr hio:rarchies, prev.r-tion of .,behavioral obj ec­
tivosi, and -riterion -- studied ofofurenced testing, and examples 

. prepared other reions
comfi. rciL.l rcadino:u: tests in 

http:rovie.ct
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The mathema-
The test writing phase lasted about three weeks. 


tics test was first tried out in one Singapore school, then revised
 

and tried out in several schools in Johore, Malaysia. After a
 

second revision, the Singapore field tryout data were collected.
 
held during the fourth week and served asThe Singapore tryout was 

field tryout in the remaininga dress rehearsal for phase three, the 
seven member countries. Following the Singapore tryout, minor revi­

weresions were made and translations into manber country languages 

completed where required.. 

Due to time pressure, the reading test was written after the 

Johore tryout of the mathematics test, and the first draft of this 

test was used in the Singapore tryout. lajor sections of the reading 

test had to be translated into member country languages. Most of the 

fifth week was spent on this translation and on reproducing the tests 

so there was time for only very limited revision. 

A major feature of the Three-Month Programme was a three-week 

study tour of the SEAMEO member countries. Phase three of the readi­

testing project was one of the study tour activities. Since tile
ness 

tests were still in rough draft form, the emphasis in phase three was
 

on determining the feasibility of regional testing or test development
 

projects. Member countries were asked to identify a range of urban 

and rural primary schools where the readiness tests could be admini­

stered, but no attempts were made to sample schools systematically.
 

Although the tests were intended for use as diagnostic instruments
 
practical considerationswith children just entering primary schools, 

dictated that the feasibility study should be carried out with the
 

first year students who were in clshs at the time of the study tour.
 

This meant that, depending on the school year schedules for the
 

different countries, children had completed from two weeks to ten
 

months of school at the time they took the test.
 

The Three-Month Prog-ramne participants were divided into two 
One group visited Indonesia, Thailand,groups for the study tour. 


Laos, and the Khmer Republic. The other group visited Malaysia, Viet­

nam and the Philippines. Testing was carried out in a total of 56
 

schools (including Singapore), ranging from three to eleven schools 

in each country. In general, two classes were tested in each school,
 

one class taking the reading readiness test, the other taking the
 
mathematics readiness test. 
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Tests were designed to be administered by the classroom teacher
 

with as little intervention as possible from the tour personnel, but
 

in some cases the teachers required considerable assistance. An
 

attempt was made to control testing procedures across schools, and
 

procedures were established for recording irreCularities that might 

affect test scores. Due to the large number of inexperienced person­

nel involved, however, it was not possible to determine the extent 

of variation accurately. 

At the end of each day of testing, students responses were coded
 

numerically and transferred to IBM key punch forrs. The original test 

booklets were destroyed before leaving each country.
 

Phase four, analysis and reporting of the feasibility tryout, was 

begun when participants returned to III:OTECH for the last three weeks 

of the Three-Iionth Programme. Participants organized their notes on 

problems encountered so that their experiences could be summarized 

later by the IiOTOH staff. Analysis of stadent responses to the 

tests was begun in order to identify the kinds of revisions required 

in the test materials. 

RESULTS AND RECOMIENDATIONS 

testing 1ro~jects.Administrative feasibility of regional 

The use of paper and pencil tests for young children was generally 
rural areas there were few major problems withsatisfactory. Even in 


Of course there were specific problems with the content or
procedures. 

format of particular items. These problems are discussed below.
 

The difficulties of conducting a large scale testing project were
 

well documented in diaries kept by project staff members during the
 

study tour. Excerpts from the diaries are reproduced in Appendix B.
 

It is clear from the reports that most of the difficulties encountered
 

were simply those to be expected with an inezperienced staff on a pre­

liminary tryout. rroblems of language and logistics arose, but most
 

could be avoided with adequate experience and preparation.
 

The problems indicate that unless project ztaff menibers are 

experienced and data collection procedures for a specific project are
 

carefully developed, the model of using a bi .tff to collect large 
regionquantities of data in short amount of time from the entire SEWIO 

The use of short-term progrmume participants com­is probably unsound. 

pounds the problen. It would, in general, be more effective to work 
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flexible time schedule. Sufficientwith a smaller staff on a more 
time must be set aside to develop basic procedures thoroughly, plan
 

and make the necessary arrangements in each geographicalcarefully 
area of data collection. Tryout and revision of procedures in each
 

area also is necessary before committing the staff to a massive data
 

collection programme. 

Development of reading and mathematics readiness tests. 

areThe test instruments in the versions that were tried out 

found in A'ppendix A. Appendix A is divided into two parts. Part I 

is the reading readiness test. Part II is the mathematics readiness 

test.
 

The reading ,nd mathematics tests are each divided into three 

Section A contains the set of specific behavioral objec­sections. 

tives which the test items were intended to measure. Section B con­

sists of the teacher's materials for administering the test, inclu­

ding the translations from the English version into six member
 

country languages. Section C consists of the test booklets used by
 

the pupils as anzs:uer sheets. 

For the reading test, Section C (test book-lets) includes an 

English version plus seven translations into member country languages. 

The test booklet for the mathematics test includes only symbols and 

drawing-s wthich are not language specific, so there are no translations 

of the test booklet for the mathematics test.
 

Development of hierarchical objectives.
 

The tests were intended as criterion referenced, diagnostic
 
depends on both diagnosticinstruments. UltiLiately, their usefulness 

and predictive validity. That is, if the hierarchy of objectives
 

adequately represents the component readiness skills needed by most
 

children, and if the test items measure mastery of these skills ac­

curately, then the tests will tell us both who is not ready to read 

or learn matheriatics, and what specific skills he lacks. 

The objectives included in the readiness tests suggest some
 

confusion between conventional predictive tests and learning 
hierarchy-bnsed diagnostic tests, because some of the objectives do
 

not appear to represent important pro-reading s:ills. For example,
 

it is obvious that the various "discrimination' skills contained in
 

the objectives must be mastered before conventional reading is begun,
 

and in that sense, the skills are critical. Ilo-;ever, the feasibility 

study suggests that the test items probably are not testing "discrimi­
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nation." In particular, a normal child who can discriminate well 
may not be able to follow the instructions and respond correctly. 
"Instruction following" and appropriate 'responding" are probably
important pre-reading ski ls, and the items may test them well, but 
they are not the skills stated in the objectives. As a second
 
example, the objective that calls for children to sequence a set cf
 
three pictures may not be relevant to any specific skill needed for
 
beginning reading. 

Scores on the test items for these objectives may very well 
correlate highly with speed in learning to read. That is, a child 
who cannot understand the question as read by the teacher and then 
mark the correct answer may very well be a child who also has diffi­
culty in reading. As predictive items they may be quite satisfactory. 
But as diagnostic items they are of dubious value. it seems unlikely
that the child who fails either these items or the discrimination 
items would be helped much in his attempts to learn to read by recei­
ving training on additional disc,,'imination problems of the same type, 
or on additional picture sequencing problems.
 

On balance, however, programme participants did a creditable job 
on both objectives and tests given the time constraints within which
 
they had to worh. The confusion between diagnostic and predictive 
testing is understandable; numerous authors and reserchers fail to
 
make a clear distinction. If the objectives developed for the present
 
study are to be revised, careful attention must be given to this
 
distinction, and additional time should be devoted to a more-thorough
 
examination of learning hierarchies.
 

Development of instructions for testers
 

Section B of the reading and mathemtics tests consists of two
 
parts: first, orientation materials and instructions for the tester
 
(teacher), and second, the script that the teacher is to use in
 
administering the test. These materials were found to be unsuitable
 
for use by untrained classroom teachers.
 

Several kinds of problems were encountered ;_th the instructions. 
Perhaps most important was that many teachers did not understand why 
they needed to follow the instructions closely. Another problem was 
that project staff members expected to suppler.cnt the printed direc­
tions with verbal briefings. These briefings were often ineffective
 
due to language problems. These problems cannot be solved by impro­
ving the materials. 
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Implications for future hINOTECH testing projects depend on the 
intended use of the tests. Where iNOTECH is usinga test to collect 
data for research purposes the most effective procedure would normally 
be to use carefully trained test administrators. In such projects, 
theycaraerista!i oftester orientation anuals, if an" would depend 
on the specific tester trainin system requirements. 

The presence of strangers disrupts the classroom, but the yttempt 
to use the regular classoom teachers did not solve this problem in the 
personnel. The test administrators should be from the area in which 
they are working in order to preclude language problems.' This means 
that most projects which cannot use regular IMTOT2OH staff should sche­
dule adequate time for on-site training of test administrators. 

Tests which might be developed as INNOT2CJI products for use by 
classroom teachers in the region present a different problem. The 
level of testing sophistication varies greatly in the region, but it
 
appears that even the most sophisticated teachers did not follow the
 
readiness testing instructions very well. A careful research programme
 
would be required to determine what types of tests would be suitable 
for use in the various member countries. Ultimrtely, IIO CHImay be 
able to cooperate with national teacher training institutions in up­
6Tading training in the area of testing. 

All of the above coaments apply to a lar3o Scale use of tests in 
the immediate future. In some small scale research studies it may be 
possible now to select enough sophisticated teachcs who could conduct 
tests with very little additional training. Eventually, we can expect 
to find more teachers wirith adequate testing soohistication. in either 
case, the readiness test teacher's instructions and script would need
 
revising to improve the organization and sim-plify the format. Several 
successive tryouts an revisions should be scheduled. Based on the 
feasibility study, the following preliminary revisions are suggested: 

a. 	 The teacher's mnterials include three types of information: (1) 
orientation and backround, (2)prepxations for testing, and 
(3) script for tho test itself. These should be clearly separa­

ted into three sections. If done properly, the teacher would 
need to read the oriEtation section only once, that is, at the 
time he is first learning to administer the test. The prepara. 
tion section would serve as a check-list to be used in preparingr 
for the test each time the test is gi.ven. The script .ou6. be 
the only part needed during actual testing.
 

j
 

1 .
 

I 

.....	 ........ ....
.... .
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b. The script and preparation check list should be printed in a 
simple format. Teachers should be carefully trained in the
testing procedures, and all repetitive instructions to the 
teacher should be deleted. For example, it should not be
 
necessary to include with eac'a item the instruction for the

teacher to wait until each pupil has marked his answer. The
teacher should be trained to do this before he administers the 
test. 
Items might be separated by lines, or extra spaces to

make it easier for the teacher to follow the script in the 
testing situation.
 

Development of test items
 

This section deals with the test items developed to measure
attainment of the reading and mathemati s readiness objectives.

Because of the theoretical problems with the objectives raised above,

it is premature to attempt a rigorous validition of specific items.

However, there are several 
general problems with the tests, as well
 

variety of problems with specific items tatas a should be corrected 
before further tryouts are scheduled.
 

a. "Testing njmn"ts skill vs. stated objectives: As discussed
previously, test taking skill appeared to be a major source of
variance among classrooms. According to project staff reports it waL
probably confounded with teacher variables, especially the extent to

which the teachers gave clues to the correct answers.
 

The format of items seemed to contribute substantially to
varian-e among This be.tems. should distinguished from the contents 
and the objectives of the items which have been discussed above. In
particular, it seems likely that the varietyj of' item formats was

confusing to pupils.some Changes in format were often accompanied
by drops in the proportion of correct responses, especially when there were no examples preceding the new format. It is recommended, therefore,

that consistent item formats be developed and sufficient examples be
provided to insure that the pupils understand what is expected them.of 

b. Reliabilitv of short tests asa 
problem in diagosis: Reliabi­
lity is a second fundamental problem and is relatively independent of

the item format problems. The reliability problem reflects the con­
fusion between predictive and diagnostic uses of the test, discussed

previously. 
For simple predictive purposes a respectable rcliability

for the toLal scores would be sufficient. (It must be noted that the
?articular reliability model chosen for these tests i, critical and,
.Jnparticular, the heterogeneity of items precludes the application of 
some popular split-ha:lf procedures.) However, if the diagnostic uses 



- 10 ­

of the tests are to be teken seriously, then the tests muut permit
 
reliable, 'alid measurement of each objective.
 

Inspection of the test materials in Appendix A shows that
 
each objective is tested by from one to four items. This small
 
number of items must raise immediate questions about the potential
 
reliability of such a test. Of course, there is no theoretical
 
reason why a small number of items cannot provide a reliable mea­
sure, but it is we. known that in practice it is highly unlik ly. 
The data from the tryout suggest that the readiness test, are quite 
typical in this respect. In cases where twho or more items were
 
constructed to measure a single objective, each item appears to be
 
very similar to the others in format, difficulty, etc. However, 
intercorrelationa among items designed to measure a single objective
 
are low, ranging from low "30' s" to middle "50' s" (Appendix G). It 
should be clear that these coefficients are lower bounds for split­
half reliability coefficients. That is, the correlation between two 
items is the split-half reliability coefficient for a one item test.
 
If it is corrected for test length (for the objectives which have
 
two, three, or four items) the valuen will be somewhat higher. It
 
is also possible that test-retest reliability would be considerably

higher for many items. However, it must also be noted that low item 
intercorrelations (and low reliabilities for single items) are 
characteristic of multiple choice tests. In short, there is no way

of determining whether a student answers a single item correctly, 
because he "1lnows" the answer or because he made a lucky guess. 

The solutions to the problems of test-taling okills and 
test reliability are not obvious. The simple procedures of train­
ing students to take tests, and of lengthening the test are probably 
not practicable for widespread esting of pre-school children. A 
possibility that right be explored would be the development of a 
two-tiered test system. The first step would be to develop a valid
 
set of -'eadiness objectives. Then a "screening" test could be deve­
loped whLich could be administered to an entire class, including
 
appropriate examples and a reasonable number of items (say, five or
 
ten) for each objective, Separate tests designed for "in-depth" 
measurement of each objective would also be developed. These tests
 
would be administered tc individuals who failed to meet the criteria
 
for corresponding sections of the screening test.
 

This solution would be difficult to implement. The level
 
of testing sophistication required of the test administrators is not 
widely available in bhe region, and the development of the tests 
would require a major research effort. 



SUMMARY OF RESULTS 

1. 	 Regional testing projects are entirely feasible provided ade­
quate resources and training time are 	available. 

2. 	For research training projects, INNOTECH would be well-advised
 
to use a relatively small and experienced staff with a fairly 
flexible time schedule.
 

3. 	Project staff members who are to construct and administer tests
 
must have more experience and training than can be realized in 
a three-month programme. 

4. 	 The use of untrained teachers as test administrators is unsound. 
When language in an area precludes the use of INNOTECH staff for
 
test administration, adequate time for on-sitetraining of local
 
test administrators must be scheduled. 

5. 	Instructions and scripts for test administrators must be subjected

to a series of tryouts and revisions before being used in the 
field. 

6. 	 Paper and pencil tests can be given satisfactorily to children
in the first year of primary school. (Note that separate answer 
sheets were not used in this study.) 

7. 	 If item formats do not remain constant thruughout a test, time
should be given before each new format to instruct children 
through additional samples and practice. 

8. 	 Tryout and revision of procedures in each geographical area 
should precede data collection.
 

9. 	 The distinction between diagnostic and predictive testing must be
clearly drawn. The distinction must begin with a thorough exami­
nation and critique of objectives, and it must be followed by the
development of test items designed to measure each objective.
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PRIMARY SCHOOL READINESS TEST
 

PART I : READING 

Section A : Instructional Objectives
 

Visual Discrimination
 

Item 1
 

When shoim a picture with a definite shc-e the child is able
 

to identify a picture of similar shape and size from a set
 

of three pict'ares. 

Item 2 

.en shou.n a picture with a definite shape, the child is able 

to identi fy a picture of similar shape but of different size
 

fron a set of three pictures.
 

Item 3 - 4 

Uhen shoin a set of pictures, one different in shape from the 

others, the child is able to identify the picture that is 

different from the rest.
 

I tem 5 

hen sho.n a letter, the child is able to identify a similar 

letter from a set of three letter uith similar size and shape. 

Item 6 

When shoi.m a letter, the child is able to identify a similar 

letter of different size from a set of three letters.
 

Item 7 

%-hen shoi.m a group of 4 letters, one different from the others, 

the child is able to identify the letter that is different 
fron the rest. 

Item 8 

When shoirn a word, the child is able to identify a similar 

word of the same sh.pe and size from a set of three words. 

Item 9 

When shown a word, the child is able to identify a similar 

word of the same shape but of a different size. 

Item 10 

',-hen shoim a group of 4 words, the child is able to identify 

the w.or-d that is different in size from the rest. 
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II. 	 Auditory 

Item 11 - 12 

When two sounds of letters of the alphabot are pronounced 
by the teacher, the child is able to discriminate whether 
they are the same or different. 

Item 13 - 16 

When two words are pronounced by the teacher, the child is 
able 	 to discriminate whether they are the same or di:ferent. 

III. 	Vocabulary
 

Item 17 - 20 

Jhen the teacher names an object the child is able to identi­
fy the picture of the object fror., a group of three pictures. 

Item 21 - 25 

When showm three pictures the child is able to identify the 
picture that indicates the action nentiored by the teacher. 

IV. 	Spatial Discrimination
 

Item 26 - 29 

'Jh'en the teacher reads a spatial direction, the child is able 
to identify which of the two pictures represents it. 

V. 	 Story Seauence 

Item 30 - 33 

When shown three sequence pictures, the child is able to 
identify which comes first, ne.:t .nd last. 

VI. 	Reasoning
 

Item 34 - 5
 
JI1hen shov.n three pictures, the child is able 
 to identify which 
of the three helps a plant to groui. 

Item 36 - 37 

When 	shown four pictures of sets of boys/girls, the child is
 
able 	to indicate which set he wrishes to have when he growrs up. 
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VI. Recognition 

Item 38 - 39 

When a letter of the alphabet is said by the teacher, the 

child is able to identify it from a set of three letters. 

Item 40 - 43 

When a phrase/sentence is said by the teacher, the child is 

able to identify it from a set of three phrases/sentences. 
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PRIMARY SCHOOL READINESS TEST
 
PART I : READING
 

Section B : Instructions for Tester 

General Directions
 

The test may be administered by the class teacher assisted by the 
INNOTECH staff. The language used will be that of the medium of 
instruction of the clkss. 

Due to time factor the test may be administered to the whole class 
at the same time. Certain parts of the directions that follow are 
indented, enclosed in quotation marks and preceded by the word 'SAY'. 
These directions are to be read to the pupils. Be sure to read
 
slowly and pronounce each word distinctly.
 

Each pupil will be supplied with a Test Booklet and a marker. 
Please ensure that each child has a pencil and eraser. The pupils 
will be required to answer in the Test Booklet. 

The teacher should fill in the identifying data on the cover of the
 
Test Booklet prior to distributing the booklets to the pupils.
 

Steps should be taken to make the pupils feel at ease before the 
test. The test should be treated as a game. Explain to the pupils
that they are not Lo talk during the game and they are each to do 
it on their owh. The pupils are also to understand that they are 
to list,, carefully to what the teacher says. 
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Specific Directions
 

I. 	Purpose:
 

1. To determine the level of reading and mathematics develop­
ment of early level I. 

2. It may be used to diagnose tests in existing classrooms to 
find out how much the child has learned after a period of
 

instruction.
 

3. 	It may be used as a research tool for future development 
projects. 

4. 	 It may be used as a tool to evaluate teaching techniques in 
innovative ways. 

NOTE: 	In view of the above aims, it is important that the teacher
 
does not prompt or give clues to the pupils and care should
 
be done that children do not copy from each other.
 

II. Administration of Test:
 

1. 	The tester should demonstrate the direction to pupils, i.e.,
 
be sure that she shows step by step what the pupils should
 
do.
 

2. The instruction manual should be held at the back of the 
test booklet.
 

3. 	 Pupils should be told to put down their pencils on the table 
or desk when they finish answering each question. 

4. 	 Make sure to have your marker at h.n-d. 

5. 	Please read the General Directions _'nd the Specific Direc­
tions carefully.
 

6. 	Please collect the Test Booklets and the marl-rs at the end
 
of the test. 

7. 	 Please conduct the test in such a way that it will not be too 
slow or too fast. The test should normally be finished in
 
40 minutes for Part I (Reading Readiness) and 30 minutes or 
Part II (Ilathematics Readiness). 
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Specific Directions for Testing
 

Part I
 

SAY: 	"THIS IS A BOOKIET. EVIORYONE OF YOU HAS BEEN GIVEWN THIS BOOK-
LET. TODAY YOU ARE GOING TO DO SOMETHING ON YOUR BOOKLET. 
LISTEN VERY WELL TO 'WHAT I SAY AND THIEN DO VUAT I TELL YOU TO 
DO." (Pause). 

"PUT UP YOUR BOOKLET, (Pupils do so). PUT THEM DOWN. PUT UiC 
YOUR PENCILS. (Pupils do so). PUT THEM DOWN. (Pupils do so). 
PUT UP YOUR MARKERS. (Pupils follow). PUT THEN DOWN." 

"NOW WE APE READY TO BEGIN. TURN OVER THE FIRST PAGE OF YOUR 
BOOKLET LIKE THIS. 

Show to the class he Test Booklet turned to page 1. Be sure that 

each pupil has turned to the right page. 

SAY: "PUT YOUR MARKER UN4DER TUE FIRST ROW OF PICTURES." 

Hold up your booklet and show the objects in the first row. This is 
the example. Have it drawn on the board before test starts. 

SAY: "7OW, hVERYBODY LOOK HERE. THE LRAWIHGS ON THE BOARD ARE THE 

SAIE AS THOSE YOU HAVI IN YOUR BOOKLET." 

Point to the drawing on the left. 

SAY: 	 "LOOK AT THIS PICTURE. (Pause). NOW LOOK AT THE OTHER PICTURE2S 
OF GIRLS (Indicate). FIID TIE GIRL THAT LOOKS THE SAKE AS THIS 
ONE. (the one you are pointing to) W'HICH ONE IS IT? (Call a 
pupil). NOW, PUT A CHECK ON IT. (Pupil puts a check on the 
picture of the girl). EVERYBODY, DO THE SANE ON YOUR BOOKLET." 

Be sure that each pupil does the right thing.
 

(1) 	SAY: "MOVE YOUR ,ARKER TO THE NEXT ROW OF PICTURES." 

Hold up your booklet and show the objects for Item 1. Check if 
each 	pupil's marker is in th3 right place.
 

SAY: 	 "PUT YOUR FINGER 011 THI] FIRST PICTURE. (Pause). LOOK AT 
THE OTHER PICTURE2. PUT A CHECK ON THE PICTURE THAT IS THE 
SAME AS THE ONE YOU ait2 POINTING TO." 

Wait 	until each pupil has marked a I on one object. 
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"MOVE YOUR MARKER TO THE NEXT ROU OF PICTURES."
(2) 	SAY: 


Hold up your booklet and show the objects for Item 2. Check if
 

each pupil's marker is in the right place.
 

SAY: 	"PUT YOUR FINGER ON THE FIRST PICTURE. (Pause). LOOK AT 

THE OTHER PICTURES. PUT A / ON THE PICTURE THAT LOOKS 

LIKE THE ONE YOU ARE POINTING TO." 

Wait 	until each pupil has marked a I on one object.
 

(3) 	SAY: "MOVE YOUR MARKER TO THE NEXT ROW OF PICTURES."
 

Hold up your booklet and show the objects for Item 3. Check if
 

each pupil is pointing to the right place.
 

SAY: 	"LOOK AT THE RABBITS. (Point to the rabbits in the row). 

FIND THE RABBIT THAT IS DIFFIRENT FROM THE OTHERS. PUT A 

J ON THAT RABBIT." 

Wait 	until each pupil has marked a I on the rabbit. 

(4) SAY: "TAKE YOUR MARKER AWAY FROM THE PAGE SO THAT YOU CAN SEE
 

THE LAST ROW OF PICTURES."
 

Hold up your booklet and show the objects for Item 4. Check if
 

each pupil is pointing to the right place.
 

SAY: "LOOK AT THE PICTURES. FIND THE CUE THAT IS DIFFERENT FROM
 

THE OTHERS. PUT A J ON THAT PICTURE."
 

Wait until each pupil has marked a , on the object.
 

SAY: "TURN YOUR BOOKLET TO PAGE 2.
 

Hold the booklet turned to page 2, check if each pupil is on the
 

right page.
 

(5) 	SAY: "PUT YOUR MARKER BELOW THE FIRST ROW OF LETTERS."
 

Hold up your booklet with your marker below the first row of
 

letters. Check that each pupil has his marker in the right place.
 

SAY: 	"PUT YOUR FINGER ON THE FIRST LETTER. LOOK AT THE OTHER
 
LETTERS. PUT A CHECK ON THE LETTER THAT IS THE SAME AS THE
 
ONE YOU ARE POINTING TO."
 

Wait 	until each pupil has marked a I on a letter. 
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(6) 	 SAY: "MOVE YOUR MARKER ON THE NEXT ROW OF LETTERS." 

Hold up your booklet with your marker below Item 6. Check that
 

each pupil has his marker in the right place.
 

SAY: 	"PUT YOUR FINGER ON THE FIRST LETTER. LOOK AT THE OTHER
 

LETTERS. PUT A CHECK ON THE LETTER THAT LOOKS THE SAME AS
 
THE ONE YOU ARE POINTING TO." 

Wait 	until each pupil has marked a on one letter. 

(7) 	SAY: "MOVE YOUR MARKER TO THE NEXT ROW OF LETTERS."
 

Hold 	up your booklet with your marker below Item 7. Check if
 

each 	pupil has his marker in the right place. 

SAY: 	"LOOK AT THE LETTER. PUT A CHECK ON THE LETTER THAT IS
 
DIFFERENT." 

Wait 	until each pupil has marked a I/ on one letter.
 

(8) 	SAY: "MOVE YOUR MARKER TO THE NEXT ROW." 

Hold 	up your booklet with your marker below Item 8. Check if
 

each 	pupil has his marker in the right place.
 

SAY: 	 "PUT YOUR FINGER ON THE FIRST WORD. (Pause). LOOK AT THE 

OTHER WORDS. (Pause). PUT A CHECK ON THE WORD THAT IS THE 

SAIlE 	 AS THE ONE YOU ARE POINTING TO." 

Wait 	until each pupil has marked a I on one word.
 

(9) 	 SAY: "MOVE YOUR MARKER TO THE NEXT ROW OF WORDS." 

Hold 	up your booklet with your marker below Item 9. Check if
 

each 	pupil has his marker in the right place.
 

SAY: 	"PUT YOUR FINGER ON THE FIRST WORD. LOOK AT THE OTHER 
WORDS. PUT A CHECK ON THE WORD THAT LOOKS THE SAME AS THE 

ONE YOU ARE POINTING TO." 

Wait 	until each pupil has marked a I/ on one word.
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(10) 	 SAY: "LOOK AT THE LAST ROW OF WORDS. PUT A CHECK ON THE WOEW 
THAT IF DIFFERENT. " 

Wait until each pupil has marked a V on one word. 

SAY: "TURN YOUR BOOKLETS TO THE NEXT PAGE."
 

Hold up the booklet turned to page 3.
 

(i) SAY: 	 "PUT YOUR MARKER UNDER THE FIRST EMPTY BOX." 

Point to the empty box for all pupi]s to see in Item 11. 

SAY: 	 "LISTEN CAREFULLY. I WILL SAY TWO SOUNDS. IF THE SOUNDS 
ARE THE SAME, PUT L / IN THE EMPTY BOX. IF THE SOUNDS 
ARE NOT THE SAME, PUT A X IN THE EMPTY BOX. LISTEN CARE-
FULLY: (give the sounds slowly and clearly). b, b (Pause) 
b, b.
 

Wait 	until each pupil has put a mark in the empty box. 

(12) 	 SAY: "MOVE YOUR MARKER TO THE NEXT EMPTY BOX." 

Point to the empty box in Item 12 for all pupils to see. 

SAY: "I WILL SAY TWO SOUNDS AGAIN. PUT A ,j IN THE EMPTY BOX 
IF THE SOUNDS ARE THE SAME. PUT A X IF THEY ARE NOT THE 
SAWE. NOW, LISTEN CAREFULLY: a, a (Pause) a, a. 

Wait until each pupil has put a mark in the empty box. 

(13) 	 SAY: "MOVE YOUR MARKER TO THE NEXT EMPTY BOX." 

Point to the empty box in Item 13 for all pupils to see. 

SAY: "I WILL SAY TWO SOUNDS AGAIN. PUT A j IN THE EMPTY BOX 
IF THE SOUNDS ARE THE SAME. PUT A X IF THEY ARE NOT THE 
SAME. LISTEN CAREFULLY: sit - bit (Pause) sit - bit." 

Wait until each pupil has put a mark in the empty box. 
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(14) SAY: "MOVE YOUR MRKER TO TH2 NEXT EMPTY BOX."
 

Point to the empty box in Item 14 for all pupils to see.
 

SAY: "I WILL SAY TWO SOUNDS AGAIN. PUT A J IN THE EMPTY BOX 
IF THE SOUNDS ARE THE SMZ. PUT A X !F THEY ARE NOT THE
 
SAME. LISTEN CAREFULLY: run - run (Pause) ru - rLu." 

Wait 	until each pupil has put a mark in the empty box.
 

(15) SAY: "MOVE YOUR MARKER TO THE NEXT EMPTY BOX."
 

Point to the empty box in Item 15 for all pupils to see.
 

SAY: 	 "I WILL SAY TWO SOUNDS AGAIN. PUT A / IN THE EMPTY BOX 
IF THE SOUNDS ARE THE SAME. PUT A X IF THEY ARE NOT THE 
SAME. LISTEN CAREFULLY: just - jazz (Pause) just - jazz." 

Wait 	until each pupil has put a mark in the empty box.
 

(16) SAY: "MOVE YOUR MARKER TO THE NEXT EMPTY BOX." 

Point to the empty box in Item 16 for all pupils to see. 

SAY: 	 "I WILL SAY TWO SOUNDS AGAIN. PUT A J IN THE EMPTY BOX 
IF THE SOUNDS ARE THE SAME. PUT A X IF THEY ARE NOT THE 
SAME. LISTEN CAREFULLY: cut - cat (Pause) cut - cat." 

SAY: "TURN YOUR BOOKLET TO THE NEXT PAGE." 

Hold up the booklet turned to page 17. 

SAY: "PUT YOUR M,1ARKER UNDER TH FIRST ROW OF PICTURES." 

Hold up the booklet and show the pictures in the first row. 
This is the example. 

SAY: "LOOK AT THE THREE PICTURES. FIND THE PICTURE OF A CHAIR. 
PUT A J ON IT. (Pause). HAS EVERYBODY PUT A / ON THE 
CHAIR?" 

Check if each pupil marked a J on the chair.
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(17) SAY: "VERY GOOD. (Pause). NOW MOVE YOUR RKER TO THE NEXT 

ROW OF PICTURES." 

Hold up the booklet and show the pictures in Item 17. 

SAY: "FIND THE PICTURE OF A BEICH. PUT A / ON IT." 

Wait until each pupil has marked a I/ on the picture. 

(18) SAY: "MOVE YOUR MARIR TO THE,ITEXT ROW OF PICTURES." 

Hold up the booklet and show the pictures in Item 18.
 

SAY: "FIDD THE PICTURE OF A BOTT!.±E. PUT A / ON IT."
 

Wait until each pupil has marked a I on the picture.
 

(19) SAY: "IMOVE YOUR 1,1ARIER TO THE IT.XT ROEJ OF PICTURES." 

Hold up your booklet and shoo the pictures in Item 19. 

SAY: "FILD THE PICTURE OF A FLO'R POT. PUT A / ON IT." 

Wait until each pupil has marked a I on the picture. 

(20) SAY: "PUT YOUR MARIKR AWAY. " 

Hold up your booklet and show the pictures on Item 20. 

SAY: "FlID THE PICTURE OF A WI],TMDO'. PUT A J ON IT." 

Wait until each pupil has marked a I on the picture. 

(21) SAY- "TUR! YOUR BOOKLET TO THE NEXT PAGE." 

Hold up the booklet turned to page 5. 

SAY: "PUT YOUR IARIM UNDER TME FIR3T ROW OF PICTURES." 

Hold up the booklet showing the pictures in the first row. 

SAY: "LOOK AT TIE THREE BOYS IN TIE PICTURES. EACH BOY IS 
DOING S0iDTHING. FIND TIl BOY .FHO IS WALKING. PUT A 
0N IT." 

Wait until each pupil has marked a on the picture. 
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(22) 	 SAY: "MOVE YOUR IWRKER 'TO THE NE.CT iO.J OF PICTURES." 

Hold up the booklet and show the pictures in Item 22.
 

SAY: "LOOK AT THE THREE PICTUREJ. liiD Ti{ PICTURE OF A BOY
4


11110 IS SIINiJNG. PUT A / 0. IT."
 

Wait -itil each pupil 
hias marked a I on The picture. 

Y03B ARR TO TIE(23) 	 SAY-. O 1ThX'T ROW OF PICTURES." 

Hoi16 up your booklet showinf the pictures in Item 23.
 

SAY: "LOOK i2 THE 'Hrf.EE 1IiD
IJE. T E PICTURE OF A GIRL 
,,R{ITT,:. PUT A / 01 IT." 

Wait 	until each pupil has marked a / on the picture.
 

(24) 	SAY: "MOVE YOUR MIARKER TO THE NEZAT ROUJ OF PICTURES. '' 

Hold up the booklet showing the pictures in Item 24. 

SAY: "FI]) THE PICTURE OF A BOY IEPI LG. PUT A CHECK ON IT." 

Wait 	until each pupil has marked a I/ on the picture.
 

(25) 	SAY: "PUT YOUR 1MARI3R AAY."
 

Hold up the booklet showing the last row of pictures in Item 25.
 

SAY: "LOOK AT THE PICTURES IN TH1E LAST ROW. 
FIND 	THE PICTURE OF
 
A BOY J7t1,PING. PUT A / ONl IT. 

(26) SAY: "TURNd! YOUR BOO.UET TO THE IT'EXT PAGE."
 

Hold up the booklet turned to page 6.
 

SAY: "PUT YOUR NALkRKER UNDER THE FIR7.T R07 OF PICTURES.
 

Check if each pupil has the marker on the right place.
 

SAY: "LOOK FOR THE BOX ':ITH A BALL IILIDE. PUT A / ON IT." 

Wait until each pupil has marked a I on it. 
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(27) SAY: OVE YOUR 1,kRIM TO TOE 121:T ROW OF PICTURES." 

Hold up your booklet shovrinr- the pictures in Item 27. 

SAY: "LOOK AT THE PICTURL2,3. FT TIE" PICTURE OF A CUP UI'TDE 

TL TABLIE . PUT A J ON IT." 

Wait until each pupil hrs rln')xkcd a I on it. 

PICTURES."1.10CEI TIE I] 

Hold up your booklet and show the pictures in Item 2P. 

CAN YOU S2] THE 

(28) SAY: "1]OVz" YOUit Z TO RO.: OF 

SAY: "LOOK AT THE 	 PLAiITS Ii TII, '2.40 iICJI 
THE PLANT ',ITHBhITTIRPLIES FLYING TILU? (yes) FID] 

ON TlHT PICTURE."
 
A DUTTERFLY FLYING ABOVE IT. PUT Ai 

marked a j on the picture.Wait until each pupil has 

(29) SPY: "TAJ" YOUR IKhIKER AAY." 

Hold. up your booklet showing the pictures in item 29. 

OF A GIRL LEFT HANlD UP. PUT ASAY: "11FI11D THE PICTURE b[ITH IBIR 


,' Oil THAT PICTURE."1
 

until each pupil has marked a . on the picture.Wait 

(30) SAY: "TU]i TYOUR BOOILET TO THE 4 T PAGE." 

Hold ii the booklet turned to page 1. 

) TlE ?IRT RO. OF PICTURES."SAY: "PUT YOUR ILIER U1ER 


Hold up the booklet and show the pictures in Item 30.
 

SAY: "LOOK AT THE 	 PICTURES CAREFULLY. TI[]Y TELL A STORY BUT 
MIXED UP. PUT A j ON THE FICTRE THAT SHIOWSTHEY izRE ALL 


T17" BEGE'T]IhG OF THE STORY."
 

Uait until each pupil has marked a j on the picture, 



-14a­

(3 rSi'"MOVE YOUR11AKERTOQ H NZZ1toirop PICTUE 

Hold UP the booklet and show the pictures in Item 31. 

SAY: "LOOK AT THE PICTURES CAREFULLY. TBEY TELL A STORY BUT
THEY ARE ALL DNIXE UP. PUT A ON THE PICTURE THAT SHOWS 
THE END OF THE STORY." 

Wait until each pupil has marked a J on the picture. 

(32) 	 SAY: "MOVE YOUR DMLIn TO THE NF, T ROW OF PIC-bTRES." 

Hold 	 up the booklet and show the pictures in Item 32. 

SAY: 	 "LOOK AT THE PICTURES. THEY TELL A STORY BUT THEY ARE ALL 
NlXJ' 1I'. PUT A j ON THE PICTURE, THAT CONmaS LAST IN THE 
STORY." 

Wait 	until each pupil has marked a I on the picture.
 

(33) 	 SAY: "TAE YOUR YARKERS AWAY." 

Hold 	up your booklet and show the pictures in Item 33. 

SAY: 	 "LOOK AT THE PICTURES. TIMY TELL A STORY BUT THEY ARE ALL 
I UP. IF YOU ARRANGE THEM- ACCORDING TO THE STORY,

WHICH ;ILL BE THE SECOND PICTURE? PUT A V ON THAT PICTURE." 

(34) 	 SAY: "TURN YOUR BOOKLET TO THE NZ'T PAGE." 

Hold up the booklet turned to page 8. 

SAY: "PUT YOUR MAR1ER UNDER THE FIRST ROW OF PICTURES." 

Hold up the booklet and show the pictures in Item 34. 

SAY: "LOOK AT THE PICTURES. FIND THE OITI THAT SHOWS SOMETHING 
THAT HELPS A PLANT GROW. PUT A j ON THAT PICTURE." 

Wait until each pupil has marked a Ion the picture. 
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(35) 	 SAY: "MOVE YOUR MARKER TO THE NEXT ROW OF PICTURES." 

Hold 	up your booklet and show the pictures in Item 35.
 

SAY: 	 "LOOK AT THE PICTURES. FINED THM ONE THAT SHOWS WHERE RAIN 

COMES FROM. PUT A j ON THAT PICTUPE ." 

Wait 	until each pupil has marked a J on the picture. 

(36) 	 SAY: "MOVE YOUR MARKER TO THE NEFXT ROW OF PICTURES." 

Hold up your booklet and show the pictures in Item 36. 

"LOOK AT THE BOYS IN EACH SET OF PICTURES. (TeacherSAY: 

points out the increasing number of boys in each set).
 

IN THE FIRST SET, THERE IS NO BOY; IN THE SECOND SET THER1E 

IS OINE BOY, ETC. IN SOKE FAILIES THERE ARE A FEW BOYS, AND 

Ill OTIERS THERE APE MATY. T,HEIN YOU GROW UP, HOW IAY BOYS 

DO YOU WdANT TO HAVZE IN YOUR FA1iILY. l,'I-D TIIAT OUT IN THE 

SETS OF PICTURES. PUT A j Oil THAT PICTURE. (Give enough 

time 	fop pupils to choose). IF YOU WANT TO HAVE MORE THAN 

4 BOYS IN YOUR FAMILY, WRITE THE IVI iB.]R OF BOYS YOU WANT 

TO HJkVE IN YOUR FAMILY." (Indicate the end of the row 

where children will write the number. 

Wait 	until each pupil has made a choice.
 

(37) 	 SAY: "TAKE YOUR MARKERS AWAY. LOOK AT THE LAST ROW OF PICTURES." 

Hold .p your booklet and show the pictures in Item 37. 

Repeat the instructions givein in Item 36. This time use the
 

word 	girls in place of the word .
 

Wait 	until each pupil has made a choice.
 

SAY: "TURN YOUR BOOKLET TO THE 1N-EXT PAGE."
 

Hold up your booklet turned to page 9.
 

YOUR IIAkRKE UNDER THE FIRST RO! OF LETTERS.
SAY: 	 "PUT 

Hold up the booklet and show the letters in the example. Have it
 

drawn on the board before test starts.
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SAY: 	 "NOW, EERYBODY LOOK HERE. THE LETTERS ON THE BOARD ARE 
THE SAIME AS THOSE YOU HAVE IN YOUR BOOKLET. FIND LETTE)
'a' AND PUT A J 	ON IT." 

Call a pupil and let him do it on the board. Let pupils do the
 

same on their booklets.
 

Wait until everybody has marked a I on the example.
 

(38) SAY: "MOVE YOUR M,1ARKER TO THE NEXT RO'J OF LETTERS." 

Hold up your booklet and show rhe letter; in Item 38.
 

SAY: "FIND LETTER d. PUT A / ON IT."
 

Wait until each pupil has marked a I on a letter.
 

(39) SAY: "MOVE YOUR MARKER TO TIE NEXT ROW OF LETTERS." 

Hold up your booklet and show the letters in Item 39. 

SAY: "FIND LETTR g. PUT A / O1 IT."
 

Wait until each pupil has marked a I on a letter.
 

(40) SAY: "MOVE YOUR MARKER TO THE NEXT RON,." 

Hold up your booklet and show the phrases in Item 40. 

SAY: "N10W, "LISTEN TO ',HAT I WILL SAY. (Pause). PUT A I ON 
'THIS IS'."
 

Wait until each pupil has marked a I on a phrase.
 

(41) SAY: "TAKE YOUR MARKER AWAY. LOOK AT THE LAST ROW." 

Hold up your booklet and show the phrases in Item 41. 

SAY: "LISTEN CAREFULLY TO IHAT I WILL SAY. (Pause). PUT A 
01 ' BIG BOY' ." 

Wait until each pupil has marked a I on a phrase.
 

SAY: "TURNI YOUR BOOKLET TO THE LAST PAGE."
 

Hold up your booklet tarned to the last page. (page 10)
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(42) 	SAY: "PUT YOUR MARKER ON THE LONG LI12." 

Hold up your booklet and show the dividing line so that the
 

pupils can see clearly the phrases written in the 3 boxes.
 

'oneSAf: 	 "LISTEIT TO IWAT I WILL SAY. (Pause). PUT A , ON 

long pencil' ." 

Wait 	until each pupil has marked a v1 on a phrase.
 

(43) SAY: "TAKE YOUR MAR[ERS AWAY. LOOX AT THE SENTENCES IN THE 

LAST THREE BOXES." 

Hold up your booklet and show the sentences in the 3 boxes. 

SAY: "NOW, LISTEN VERY CAREFULLY TO ',.,AT I IILL SAY. (Pause). 

PUT A , ON 'I saw him'." 

Wait until each pupil has marked a % on a sentence. 

COLLECT ALL MATERIALS
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in rhed3drden 

te 6i3 kouge
 

one Ione )enci
 
42. 

I saw him.
 
I was here
 

I sow them. 
43. 
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PRIMARY SCHOOL READINESS TEST
 
PART II : MATH1MHTICS
 

Section A : Instructional Objectives
 

I. 	 Shapes 

Item 1 - 2 

When shown a shape, the child is able to identify a similar
 
shape from a group of other shapes.
 

Item 3 - 4 
When shoirm a seb of shapes the child is able to identify the 

shape different from the "est.
 

II. 	 Relativity 

Item 5 

Given a set of shapes of three different sizes, the child is 
able to identify the biggest one. 

Item 6 

Given a set of shapes of three different sizes, the child is 
able to identify the smallest one. 

Item 7 

Given objects of three different lengths, the child is able
 
to identify the longest one.
 

Item 	8 

Given objects of three different lengths, the child is able 
to identify the shortest one. 

III. 	NWber -Conce]2ts 

Item 9 - 10 

Given a number of objects, not more than five in a set, the 
child is able to identify the set that has the same number of 
objects. 

Item 11 

Given three sets of numbers, not more than five in a set, the 
child is able to identify the set that has the most objects. 

Item 12 

Given three sets of numbers, not more than five in a set, the 
child is able to identify the set that has the least objects. 
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Item 	13 - 16 

Given three sets of objects, not more than ten in a set, the
 
child is able to identify the set having the same number of
 
objects as called by the teacher.
 

IV. 	Number Recoaition 

Item 17 - 1S 

Given five numerals between 1 - 10 the child is able to 
identify the number called out by the teacher. 

Item 19 - 20 

When shown an object, the child is able to identify a similar 
object of a different size. 

Item 21 - 22 

When shown a numeral between 1 - 10 the child is able to 
identify the set of objects having the same value as the 
numeral. 

Item 23 - 24 

When showm a set of objects, the child is able to identify
 
the numeral equivalent to the number of objects in the set.
 

V. 	 Sequence
 

Item 25 - 27
 

When shown symbols or objects arranged in sequence, with one
 
or two parts missing, the child is able to complete the pattern.
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PRIMARY SCHOOL READINESS TEST
 
PART II : 1UTHEIIATICS
 

Section B : Instructions for Testers 

The test may be administered by the class teacher assisted by the 
INNOTECl stiaff. The language used ;rill be that of the medium of 
instru,:' on of the class. 

Due to : Ti factor ;he test may be administered to the whole class 
at the 2ame Lime. Certain parts of thie directions that follow are 
indented enclosed in quotation marks and preceded by the word 'SAY'. 
These directions :Lre to be read to the pupils. Be sure to read 
slowly and pronounce each word distinctly. 

Each pupil will be supplied with a Test Boolet and a marker. 
Please ensure that each child has a pencil and eraser. The pupils 
will be required to answer in the Test Booklet.
 

The teacher should fill in the identifying data on the cover of the 
Test Booklet prior to distributing the booklets to the pupils. 

Steps should be taken to make the pupils feel at ease before the
 
test. The test should be treated as a game. Eixplain to the pupils
 
that they are not to talk during the game and they are each to do it 
on their own. The pupils are also to understand that they are to 
listen carefully to what the teacher says.
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Specific Directions for Testing
 

SAY: 	"This is a booklet. Everyone of you has been given this booklet.
 
Today you are going to do something on your booklet. 
Listen
 very 	well to what I say and then do what I tell you to do."
 
(Pause).
 

"Put up your booklet, (Pupils do so). 
 Put them down. Put up
your 	pencils. (Pupils do so). 
 Put them down. (Pupils do so).

Put up your markers. (Pupils follow). Put them down." 

"Now 	 we are ready to begin. Turn over the first page of your
booklet like this. 
You should see a picture of a ball at the
 
top of the page. Do you see the ball?"
 

Show 	to the class the Test Booklet turned to page 1. Be sure that

each 	pupil has turned to the right page. 

SAY: 	 "Put your marker under the first row of pictures." 

Hold 	up your booklet and show the objects in the first row. 
This 	is
the example. Have it drawn on the board before test starts. 
SAY: "Now, everybody look here. The drawings on the board theare 

same as those you have in your booklet." 

Point to the drawing on the left. 

SAY: "Look at this picture. (Pause). Now look at the other pictures.
(Indicate). Find the picture that looks the same as this one.(the 	 one you are pointing to) 1Wich picture is it? (Call apupil). Now, put a check on it. (Pupil puts a check on the
leaf). Everybody, do the same on your booklet." 

Be sure that each pupil does the right thing. 

(1) 	SAY: "Move your marker to the next row of pictures." 

Hold 	up your booklet and show the objects for Item 1. Check if
each 	pupil's marker is in the right place.
 

SAY: 	 "Put your finger on the first picture. (Pause). Look atthe other pictures. Put a check on the picture that is the 
same as the one you are pointing to." 

Wait 	until each pupil has marked a I on one nbject. 
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"Move your marker to the next row of pictures."
(2) 	SAY: 

Hold up your booklet and show the objects for Item 2. Check if 

each pupil's marker is in the right place. 

SAY: 	 "Put your finger on the first picture. (Pause). Look at 

the other pictures. Put a I on the picture that is the 

same as the one you are pointing to." 

a one object.I1'fait 	until each pupil has marked I/on 

(3) 	 SAY: "Move your marker to the next row of pictures." 

Check ifHold 	 up your booklet and show the objects for Item 3. 

each 	pupil is pointing to the right place.
 

SAY: 	 "Look at the flowers. (Point to the flowers in the row). 

Find the flower that is different from the others. Put a 

J on that flower."
 

marked a J on the flower.Wait 	until each pupil has 

so can see(4) 	 SAY: "Take your marker away from the page that you 

the last row of pictures." 

Hold 	up your booklet and show the objects for Item 4. Check if 

each 	pupil is pointing to the right place.
 

SAY: 	 "Look at the pictures. Find the one that is different from 

the others. Put a I/ on that picture." 

Wait 	until each pupil has marked a I/ on the object.
 

(5) 	 SAY: "Turn the page of your booklet, you should see a picture
 
of a train. Can you see the train?"
 

Hold 	up your booklet turned to page 2. Check to see that each
 

pupil is on the right page. 

SAY: 	 "Put your marker under the first row of pictures." 

Hold up your booklet and show the objects for Item 5. Check if 

each pupil's marker is in the right place. 

SAY: "Look at the cats. Find the biggest cat. Put a check on 

that 	cat."
 

Wait 	until each pupil has marked a I on the object. 
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(6) SAY: "Move your marker to the next row of pictures."
 

Hold up your booklet and show the objects for Item 6. Check if
 
each pupil's marker is in the right place.
 

SAY: "Look at the dogs. Find the smallest dog. Put a I on 
that dog." 

Wait 	until each pupil has marked a I/on the object.
 

(7) 	SAY: "Move your marker to the next row of pictures."
 

Hold 	up your booklet and show the objects for Item 7. Check if
 
each 	pupil's marker is in the right place.
 

SAY: 	"Look at the pencils. Find the longest pencil. Put a
 
on that pencil.
 

Wait until each pupil has marked a / on the object.
 

(8) 	SAY: "Take your marker away from the page so that you can see
 
the last row of pictures." 

Hold up your booklet and show the objects for Item 8. Check if
 
each pupil's marker is on the right place.
 

SAY: 	"Look at the trains. Find the shortest train. Put a
 
on that train.
 

Wait 	until each pupil has marked a I on the object.
 

SAY: 	"Turn the page of your booklet, you should see a picture of
 
a house. Can you see the house?"
 

Hold up your booklet turned to page 3. Check to see that each
 
pupil is on the right page.
 

(9) 	SAY: "Put your marker under the first row of pictures."
 

Hold up your booilet and show the objects for Item 9. Check if
 
each pupil's marker is in the right place.
 

SAY: 	"Put your finger on the first set of pictures. Look at the 
other sets. Which set has the same number of pictures? 
Put a I on tihat set." 

Wait 	until each pupil has marked a I on the set.
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(10) 	 SAY: "Move your marker to the next row of pictures." 

Hold up your booklet and show the objects for Item 10. Check 
if each pupil's marker is in the right place. 

SAY: 	 "Put your fingar on the first set of pictures. Look at 
the sets of pictures. Put a . on the set that has the 
same number." 

Wait 	until each pupil has marked a . on the set. 

(11) 	SAY: "Move your marker to the next row of objects." 

Hold up your booklet and show the pictures for Item 11. Check 
if each pupil's marker is in the right place. 

SAY: "Look at the sets of pictures. Find the set that has the 

most number of pictures. Put a J on that set. 

Wait until each pupil has marked a I on the set. 

(12) 	 SAY: "Take your markers away from the page so that you can see 
the last row of pictures.
 

Hold 	up your booklet and show the objects for Item 12. 

SAY: 	"Look at the sets of pictures. Find the set that has the
 
least number of flowers. Put a I on that set." 

Wait until each pupil has marked a I on the object. 

(13) 	 SAY: "Turn the page of your booklet. You should see a picture 
of a hen at the top of the page. Do you see the hen?" 

Hold 	up your booklet turned to page 4. Check to see that each 

pupil is on the right page.
 

SAY: 	 "Put your marker under the first row of pictures." 

Hold up the booklet and show the pictures for Item 13. Check 
if each pupil's marker is in the right place. 

SAY: "Look at the sets of airplanes. Find the set that has 
three airplanes. Put a J on that set.' 

Wait until each pupil has marked a I on the object. 
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(14) SAY: "Move your marker to the next row of pictures." 

Hold up your booklet with the marker under the objects fcr
 
Item 14. Check if each pupil's marker is in the right placa.
 

SAY: 	"Look at the sets of dolls. Find the set that has 5 dolls.
 
Put a I on that set."
 

Wait 	until each pupil has marked a / on the set.
 

(15) 	SAY: "Move your marker to the next row of pictures."
 

Hold up your booklet with the marker under the objects for
 
Item 15. Check if each pupil's marker is in the right place.
 

SAY: "Look at the sets of balloons. Find the set that has 7
 
balloons. Put a I on that set."
 

Wait until each pupil has marked a .Jon a set.
 

(16) SAY: "Take your marker away from the page so that you can see
 
the last row of pictures.
 

Hold up your booklet and show the objects for Item 16.
 

SAY: "Look at the sets of pineapples. Find the set that has
 
10 pineapples. Put a / on that set.
 

Wait until each pupil has marked a I on the set.
 

(17) SAY: "Turn the page of your booklet. You should see a tiger at
 
the top of the page. Do you see the tiger."
 

Check if each pupil has turned to page 5.
 

SAY: "Put your marker under the first row of numbers."
 

Hold up your booklet with the marker under the objects -,or
 
Item 17. Check if each pupil's marker is in the right place.
 

SAY: "Look at the numbers. Put a I orA number 2."
 

Wait until each pupil has marked a J on the number.
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(18) SAY: "Move your marker to the next row of numbers."
 

Hold up your booklet with the marker unier the objects 
to
 

Item 18. Check if each pupil's marker is in the right place.
 

SkY: "Look at the numbers. Put a on number 7."
 

t until each pupil has marked a on the number.
W 


(19) 	SAY: "Move your marker to the next row of pictures."
 

Hold up your booklet with the marker under the objects 
for
 

Item 19. Check if each pupil's marker is in the right place.
 

Look

SAY: "Put your finger to the first picture on the left. 


on the picture that is
at the other picp'tures. Put a 


the same as the one you are pointimg to."
 

Wait 	until each pupil has marked a / on the picture.
 

(20) SAY: "Take your marker away from the page so that you can 
see
 

the last row of pictures."
 

Hold 	up your booklet and show the pictures for Item 20.
 

SAY: 	"Put your finger to the first picture on the left. Look
 

at the pictures. Put a I on the picture that is the
 

same as the one you are pointing to."
 

Wait 	until 6ach pupil has marked a on the picture. 

(21) SAY: "Turn the page of the booklet. You should see a picture
 

of a chair at the top of the page."
 

Check if each pupil's booklet is turned to page 6.
 

SAY: 	"Put the marker under the first row of objects."
 

Hold up your booklet with the marker under the pictures for
 

Item 21. Check if each pupil's marker is in the right place.
 

(Point to the number).
SAY: 	"Look at the number on the left. 

Then find the set of bananas that tells something about 

this number. Put a I on that set. 

Wait 	until each pupil has marked a I on the set of bananas.
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(22) SAY: "Move your marker to the next row of pictures."
 

Hold up your booklet with the marker under the pictures for 
Item 22. Check if each pupil's marker is in the right place. 

SAY: 	"Look at the three sets of combs. Point to the number at
 
the left. Put a I/on the set of combs that has the snu,o
 
number."
 

Wait 	until each pupil has marked a j on the set of sombs.
 

(23) 	SAY: "Move your marker to the next row of numbers."
 

Hold up your booklet with the marker under the numbers for
 
Item 23. Check if each pupil's marker is in the right place.
 

SAY: "Point to the set of shoes. Find the number that tells
 
something about it. Put a I on that number."
 

Wait until each pupil has marked a I on the number.
 

(24) SAY: "Take your marker away so that you can see the last row
 
of numbers."
 

Hold up the booklet and show the last row of numbers.
 

SAY: "Point to the set of rings. Find the number that tells
 
something about it. Put a check on that number."
 

Wait until each pupil has marked a j on the number.
 

SAY: "Turn the page of the booklet. Ycu should see a rabbit
 
at the top of the page. Do you see the rabbit?"
 

Check if each pupil's booklet is turned to page 7.
 

SAY: "Put your marker under the first row of drawings."
 

Check i. each pupil's marker is in the right place.
 

Draw the same example on the blackboard.
 

-iAY: "Everybody, look at the drawing on the blackboard. This
 
is the same as the drawiing in the first row of your booklet." 
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Check if the pupils are comparing the drawing in the booklet 
with the drawing on the blackboard, 

SAY: 	"Look at the drawing in each box. ('how the drawings on 
the blackboard). Can you see the box that has no drawing? 
(Call a pupil. Let the pupil point to the empty box.) 
You are going to draw something in the empty box." 

"IIIow 	 look at the drawings again." (Point at each drawing 
on the bl-ckboarl).
 

"One of these pictures should go into the empty box. Do
 

you Imow now what to draw in this empty box?" (Call a 
pupil to do it.)
 

"Everybody, do the same thing on your booklet."
 

Be sure that each pupil makes the correct mark in the empty box.
 

SAY: 	 "Ilove your marker to the next row." 

Check if each pupil's marker is in the right place. 

(25) SAY: "Look at the drawings in each box. Can you find the empty 
box? (Pause). One of these drawings, (show the drawings) 
should go in the empty box. Put the correct drawing in 
that box." 

Wait until each pupil has made a narh in the box. 

SAY: "Ilove your marker to the next row of drawings." 

Check if each pupil's marker is in the right place. 

(26) SAY: "Look at the drawiings very carefully now. Find the empty 
box. (Point to the row of drawtings). One of these drawings 
should go in the empty box. Put the correct drawing in that 
box, 

Wait 	until each pupil has made a marh in the box.
 

SAY: 	"iovc the marker to the next row of drawings."
 

Check if each pupil's marker is in the right place. 



- 40a ­

(27) SAY: "Look at the drawings very carefully again. (Point to the
drawing). Find the two empty boxes. Two of theso drawingsshould go in the two empty boxes. Put the correct drawing
in each box."
 

Wait until each pupil has made the marks in the two boxes. 

SAY: "Take your markers away so that you can see the last row of 
drawings."
 

Hold up the booklet and show the last 
row of drawings. 

(28) SAY: "Look at the drawing very, very, carefully now. (Point tothe drawings). Find the two empty boxes. Two of thesedrawings should go in the two empty boxes. Put the correct 
drawing in each box."
 

Wait until each pupil has made 
 the marks in the two boxes. 

SAY: "You have finished the test." 

Collect the testing materials. 
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EXCERPTS FROM PROJECT STAFF REPORTS
 

1. "At this kindergarten the medium of instruction is Javanese.

I realised that the teacher would not only have to understand the
 
instruction manual already translated into Indonesian but also to
 
interpret the contents impromptuto Javanese.
 

My guide helped by explaining the instruction manual to
them (the teachers) in Indonesian. They carried out the 
test, one

reading the instruction manual and the other giving an immediate
 
interpretation while illustrating with the booklet.
 

This did not work. Firstly, I could not make sure whether
 
the interpretation to Javanese was correct. 
If it had been done in
Indonesian, I would have been able to follow because it is very close
 
to Singapore Malay.
 

I decided to watch the children closely. At No. 11 page 3,

I realised that all (or most of the children) marked the 'least'

instead of the 'most'. Therefore, the two testers, one reading and
 
one interpreting while demonstrating, were not synchronizing.
 

I politely pointed out that there had been a mistake.

guide who was a very young intelligent mor saved the situation. 

My
He
 

came up to mc and asked if he could be the tester. I gave him

permission to do so. 
 It went on very smoothly. He did the inter­
pretation impromptu and illustrated and drmonstrated very well.
 

So far, I notice that the children respond to the test in

the same way as the children we have tested in Johore Bahru and
Singapore,i.e.,when it is 
a good school the children on the whole
 
do well. In a poor school, the frustration of repeating the instruc­
tion and making sure that the children understand what they would do,
 
is experienced."
 

2. "When I was told that 
there were seventy-four in the class,

I knew that conditions for testing were not conducive. 
 At a quick
glance I noticed that five children were sitting at one desk of about
five feet long. They were su 
crammed -- sitting shoulder to shoulder.
 

I made a quick decision. I gave the booklets to only the
pupils sitting at both end of each table. 
This therefore solved the
problem of children looking into one another's booklet. The children
 
in between acted as barriers. I know that I was 
taking the risk of
distraction that might be caused by these children in between. 
However,

the rural children were so polite that they looked on without making
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any noice. They have had so few opportunities that just looking on 
and being given the chance to side-glance at the pictures in the 
booklets kept them absorbed. 

The test was therefore carried out smoothly." 

3. "The children in this school have had only 9 days of school.

They have not been to any kindergarten. They cannot make a / mark.
 
We have to accept any mark they make."
 

4. "After the example was done and the teacher illustrated the
mark on the board, I noticed that a- number of children did not do

anything at all. A few had some mark that looked like this /\ . I 
decided that a check mark was difficult for them so I asked the 
teacher through the interpreter to show X mark on the board. She
continued the test and I noticed that all children except two were
attempting to do the test. 
 This change was effective."
 

5. "At item No. 6, i noticed that nearly all the children made
 
a mark on the biggest dog. It should have been the smallest. I
 
went up to the teacher and asked if she had asked for 'big' or 
'small'. She understood me and replied that she asked for 'big'.

I asked the interpreter to tell her to instruct the children to
 
clean off their marks for Item 6.
 

This was done and the instructions were given again.

time it wz-s right. 

This
 
The children marked the 'smallest' ." 

6. "Unlike Bangkok where the schools have just commenced, here
 
we are testing children who have had schooling since September 1970.
 
They are now going to close for their holidays, June 15th."
 

7. "The teacher started without checking whether they had pencil.

I stopped here after the example. Children were supplied pencils by

borrowing from those who were not taking the test." 

8. "I had to take out the children sitting in the centre of every
three in a row and one table. Thus 42 children were tested. The
class had more than 50 children. They were too close to each other." 

9. "For page 7, item No. 26 - The teacher gave too many clues ­she said one, two, one, two, for the boxes. I pointed it out to her 
(not to do so), so that she would not do the same in the next two 
patterns. 



I watched and listened carefUlly, I think this time she 
asked them to look at the boxes without describing the drawings in 
the boxes. Sometimes I wonder if such mistakes cou*.d have been 
overlooked previously by me or other members of the group -- anyway 
I have followed closely at all times. I hope the othors have." 

10. "The reading Test started at 3.30 p.m. This clasa was .'n a 
shed. Two other classes were also in this shed. Soon after we 
started the reading test the Math Test was carried out in the same 
shed in the class to the right of us. This created a slight dis­
traction, but there -was nothing we could do about it. We carried on 
with the test." 

11. "In addition to this distraction the physical conditions were
 
not conducive for tests. The children were seated three to a table
 
of about 4 ft. There were longer tables, about 6 ft. and seven child­
ren were seated in a row. Altogether there were forty-two children. 

The tester kept on reminding to do their own work and not 
to look at one another. This was the best that could be done. However, 

some children did look at another's work." 

12. "Our tester is from the south, so his intonation is somewhat
 
different from the children's. After page one, the form teacher took
 
over. The children responded better." 

13. "Quite a number of children had no pencils. The teacher 
borrowed pencils from the class next to this in the shed. I think for 
rural schools, we should bring a set of 40 pencils in addition to the 
markers and booklets. The pencils should have erasers on them." 

14. "Notes. Tuesday 

a. On reflecting, the experiences in the countries so far iisited
 
have shown that it is better for the 3-month participants to go 
back to their respective countries to administer the tests. The
 
Tanguage barrier will be solved. 

b. Schools to be visited must be briefed beforehand to get the class 
ready for a test i.e. children are placed in po.i±tions with no 
opportunities of looking at one another's work. 

c. Briefing teachers to conduct the test i: not satisfactory. Some 
teachers catch on the idea very fast, some are so slow, some are 
so anxious that they give cluez -- e.g. this afternoon reading 
test, for the section on sequence of story, he was telling them 
about the growth of the plant (I asked the teacher what he was 
saying) they tend to teach as they conduct the test." 
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11.15 a.m. - 11.45 a.m. The 
15. "I supervised the Maths test. 

children were normally dismissed at 10.30 a.m. They had to be kept 

back so that we could conduct the test. I wondered if hunger and 

anxiety would affect their performance. On observing the children
 

(Their academic year is from September.
closely, they had done well. 

iio conducted the test did it 

They have this advantage). The teacher 

well." 

the Math Test for one Primary
16. "We supervised and. assisted in 

Inspite of
 
I class. The teacher-in-charge administered the test. 


the fact that we made it clear at the briefing prior to the test 
to be fcllowed very
that the testing directions in the manual have 


way,closely, she tried to administer the test i- her own i.e., she 

put the testing manual aside and marked the supposed answers with 

(which she did in the 15-minute allowance for studying
small crosses 

and started the test in 

or going thru the test and testing manual) 
to what the cor :ect responsesasChinese, all seemingly full of clues 


would be. I had to interrupt her several times during the first 5
 

to her) of the testing manual.
minutes to remind her (even to hand 


I felt that she was a bit irked by this although I honestly 
believe
 

that I tried my best to be very polite about it."
 

17. "One of the participants was greatly bothered about it 
(i.e.,
 

the teachers'disregard for the testing manual) and told 
me that I have
 

to something about the oituation. This time, I told
simply got do 
the teacher in a very detarmined and explicit manner that she 

must,
 

by all means, stick to the testing directions. I convinced her by 

saying thot it's not only the test that's being tried out for purposes
 

of improveLent/revision of the future, but also ditto with the 
testing
 

So, how can we find out whether the testing directions were
manual. 

simple and clear enough to the pupils unless we actually go through
 

Even the testing directions must undergo assessment, I said.
them? 

She agreed and said that she's sorry not to have understood that
 

She read all the
point well. Everything went smoothly after that. 


testing dirc.ctions from the testing manual and she did not need much
 

supervision and assistance anymore because we could see that she 
is
 

very capable of handling her class."
 

18. "We supervised the Math test in a Primary I class. The
 

teacher in charge couldn't speak Chinese, only Malay, so she decided
 

to administer the test in English (this being the medium of instruc­

tion). We observed that many of the children couldn't iiderstand her 

for the class was a mixture of Chinese and Malay. One child did all
 

sorts of marking on his paper.
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After conferring with the teacher in the middle of the test,
 
we 
 decided to get in another teacher, one who could speak Chinese, as
 
there are more Chinese children in the class than other groups. The 
procedure up to the end of the test was: 
the teacher read the testing

directions in English first, then she translated them into Malay

which in turn was translated into Chinese by the helping teacher who
 
was called in.
 

Result: the pacing of the 
test was much improved and there
 
were no more problems."
 

19. "We again supervised the Math Test. The teacher who was
 
supposed to give the test had a very soft voice and couldn't be heard
 
by the whole class. I sensed that she was so nervous and had lost her
 
-toice. I called in the team leader from the next room (where he was
 
supervising the reading test going on) and told him to exchange places

with me. He had tc administer the test for the first page of the test

and when the teacher finally gained her voice (which was really soft)

she was given the chance to continue giving the test. But then a steam
 
roller, so noisy at that, started the leveling works on the grounds

just outside the class being tested. So the team leader had to pitch

in again and to repeat the testing directions that the teacher said
 
first.
 

On the other hand, the teacher who administered the test in 
reading was very capable so we had no problem with that class." 

20. "a. The children were crammed up into long benches. Although
they were spaced out, nothing could be done to stop the children from 
looking at each other's booklet. 

b. Too many teachers, officials and project members crammed

into the classrooms. 
I think they were over anxious. The children
 
were uneasy,
 

c. Not all children had good pencils. Some had none.
 
(perhaps it would have been better if the project manager carried a
 
box of 40 pencils for lending purposes)."
 

21. "a. Our accompanying officers briefed the teachers without
 
looking at the manual themselves. As a result even the test admini­
strators went on with the test without referring to the manual.
 

b. A slow child: it was discovered after some time thiat
 one boy just kept staring at the pictures, without answering. Obvious­
ly he missed the first instructions. I instructed the teacher to stop

tor a while and run the instruction once for him. He then caught up

with the class. I advised the teach3r to make sure 
that each child
 
finished answering before moving to the next item."
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22. "The children were asked to hold up their pencil with their 
elbow resting on the table each time they finished answering. This 
proved to be effective because then she didn't have to go round the 
class." 

23. "During the test she committed a serious mistake of drawing 
the check this way. I corrected immediately but some of the 
children insisted on following their principal. She also scolded 
the children for checking the wrong answers." 

24. 'The problems in every country took a common pattern. 
Project-wise there were three broad areas: 

a. Physical conditions - children were seated too close to one
 

another and though we tried our best to minimise the possibility of 
children looking at one another's work it was not possible to 
eliminate this problem and I think it should be considered in 
collating our data. 

b. Briefing teachers on arrival at the schools and then 
expectinr them to administer the tests according to our requirements 
was not altogether satisfactory. This brought about anomalies in the 
administration of the tests - some teachers caught on the idea fast,
 
some were very slow, some were very nervous, some felt that it was an 
imposition on them.
 

c. Language barrier reduced us to supervisors who could follow
 
at best only the mechanical process of the administration but not the 
content of the instructions. W'hether extra clues were given or not 
we were none the wiser. I discovered e few instances of extra clues 
in one or two cases more by intuition than knowledge. Also, I 
discovered that the wrong instructions were given for certain items 
by watching what the children were doing. In at least three cases, 
the teacher skipped to the next item in her instructions without 
realising that the instructions were not for the item in the booklet. 
, discovered this by watching the children closely. If the whole 
class put a check on the 'least' for the 'most' that showed ti at the 
wrong instructions were given." 


