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FOLLOW-Up SJDY ON TIE FIRST GROUP OF NINTh GRADE GRADV TES 

The Study and Its Purpose
 

One of the ways in which Judgments 
 about the over-arill effective
ness of an educational system can madebe is by studying the finished 

Product  the educated student. Data kthered from follow-up 
studies of this kind serve as a type of "feedback" to educational 

planners who must continuously monitor the relevance of their system 
to changing needs and its effect on students and society. 

This report summanrzes the findings of a follow-up study on 
the first group of students to finish three ill years of schooling 
under the Educational Reform program of El Salvador. The students
 

graduated in November, lq7..
 

The residenC Stanford research 
 team, supervising the evaluation
 
of the use of televisioii 
 in the Educational Reform program, had tested 
approximately 1200 of these students throughout their three years of 
Third Cycle schooling, beginning in February 19b ,, when 

they first started seventh grade.
 

From late July through mid-September, 
 1972 (approximately nine 
months after their graduation), a random sample of 400 of these graduates, 
stratified by instructional condition (TV, Triditional and Control) 

and by type of school (urban or rural), were interviewed. 

1 



2 

'lhe principal purpose of the interview was to gather infor

ation on what had happened to the career and educational plans of 

these graduates, and what role their education under the Reform had 

played in frthering these plans. Since one of the Reforvi's ob

jectives was to provide mIidle-level minpower for the country's 

developsent by directing these graduates to technical-career 

studies in the Bachillerato Diversificados, there was a keen interest 

in the types of activities in which this first group of gtaduates 

would be involved. Another important concern of the study .as tapping 

the graduates' retrospective impressions and attitudes about their 

three years of schooling under the Reform. 

Findings relevant to what the graduates were doing, their 

attitudes toward the Reform, and general iiprc ssions about their 

schooling are d'scussed in this report. Particular attention haL been 

given to those graduates who continued their education because the
 

to be studying at the Bachilleratomajority of the sample was found 

level, and relatively few graduates were in the alternative categories 

of "working" or "neither working nor studying." The nurber of graduates 

in these latter categories was too small to permit data analysis from 

which generalizable conclusions could be drawn. 

Data-Collection Procedures
 

After trials of different strategies for obtaining the necessary 

research information and tracking down the 400 graduatessample ofO 

(e.g., mailing questionnaires, contacting school officials or relatives, 
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newspaper announcements, etc.), the personal interview method was 

selected as most feasible. An experienced staff of young Salvadorans 

trained in interviewing techniques and knowledgeable about the 

geography of the country set out to interview the graduates, arned 

with a list of their names and last-known addresses. The a2dresses 

had been provided by the students on attitude questionnaires administered 

to them at the end of the 1971 school year, shortly before their 

graduation. 

Locating the graduates proved to be the most demanding phase 

of the study. Many students either had given partial and incorrect 

addresses or had relocated in other towns and cities to seek out a 

source of livelihood or continue their studies. Their whereabouts 

often were unknown. Likewise, rrany families had relocated and 

neighbors could not provide any clues as to their new location. 

School officials at the respective schools where students riad 

fini.hed their Third Cycle prved to be of invaluable assistance in 

locating giaduates who returned from. tine to time to visit the school 

and/or haa younger relatives attending th schocl who could relay 

messoges to the graduates. This Inforral netwcrk proved to be the 

oest means of finding the najority of' the sLii loc. 

Of the total 1400 graduates in the saripie, 392 finally were inter

viewed. In most cases, the graduates couLd be cortacted only during 

evening or very early urning hours before leavIng or returning to 

their homes, or on weekends v;hen they retur-ed tc their horroe towns 

to visit relatives and friends. 'Ibis meant that the research staff had 

to be out in the field either on Saturdays ard Sundays or during the 



early morning and late evening hours of ',he weekdays. 

The students generally were most cooperative with the 

interviewers and welcomed the opportunity to talk about their career 

and educational plans, the difficulties they foresaw infulfilling
 

them, and general impressions and recollections about their three 

years of schooling under the Reform. Many graduates came to the 

scheduled interviews in the hope that the research staff cculd help
 

them find part-time jobs or gain admission to the school of their 

choice at the Bachillerato level. The frequency of this occurrence, and 

the fact that many more students want to continue their studies than
 

can presently be absorbed at the LBachillerato level, is9yirptomatic
 

of the lack of opportunity whlch faces many of the Lrac ates. In
 

1972, enroilnient in the various Bachillerato prograrm was li1mted,
 

and in some Instonces (e.g., the Bachillerato PedagLico), there were 

as many as 400 applicants competing for' the less than 40 openings in 

the program's enrollment quota.
 

The Interview
 

The intervimq* was 30 minutes in length and consisted of two 

parts. he first part was a series of brief screening questions which

helped the interviewer learn whether the student was studying, working, 

doinr both, or doing neithe-. 

Onc a student was idtntlflea as being in one of the four 

possible categories, he was asked to answer a set of questions appropriate 

to the activities inwhich he was involved. iz second part of the 

*A complete copy of the interview Instrien! '.;:pa1sh 1c a" diabi.= 
or request from the Institute for Corruncatior hseai.h at tanfor 
University. 
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interview gathered detailed information on the particular nature of 

a student's activities, his reasons for undertaking them, future work 

or study plans, and retrospective irrpressions of his three years in
 

Third Cycle.
 

Student Characteristics
 

The graduates in the sample came ftom 34 different Third Cycle
 

schools throughout the country. Fifty-five per 
cent were boys; 45 per 

cent, girls. The age span was 15 to 23 years, with 36 per cent in the 

range of 15 to 16 years of age and 19 per cent 19 years or older. About 

three-quaters came frort families where the father's occupation
 

required less than prLrary 
 school education. Thirty-seven per 2ent
 

came from fatherless households, and 21 per cent were motherl, ss.
 

Sixty-th-ee per cent of the graduates previotsly 
had be rn in 

7%' classes; 13 per cent in control and 24 per cent in traditi)nal. 

What were the 'aduates doing? 

Of the 392 kaduates interviewed, 86 per cent were contLiuing 

their education, as Table I indicates. 

*The tent "fatherless" household must clarified forbe the case 
of El Salvador. It does not w:ean necessarily that the father is deceased or divorced from the nether; the term defines a pattern where slblirgs
nay have the sanir mother but a different father. ',1v father, therefore,
is physically pxiesnt in the hLr:e only o) an intennittv.nt basIs and vay 
or ray not be rarried to the mother. 

**To review definitrs, non-televislon or control classes used allelements of the Refoi,. system except television,. In other words, they
hac student workbooks, teacher guideo, newused the curricula and 
were taught by retrained teachers. Television classes had all of these
elements plus the use of the TV broadcasts. Traditional classroom had 
none of the Reform elements. 

http:intennittv.nt


TABLE 1 

Percentage of Graduates Involved in Different Activities
 
(N=392)
 

Studying 86% (N=33")
 
Studying gxdiworklng 4% (N=15)
 

Only working 4% (N=16)
 

Neither working nor studying 6% (N=25)
 

There was virtually no difference between graduates of TV,
 

control, or traditional classes in the percentage continuO..g with
 

their education. About 85 per cent in each group were studying.
 

Table 2 indicates that there was a slightly higher proportion
 

of girls than boys continuinF their education. By actual nunber of 

cases, however, the boys slightly outnumber the girls (178 versus 158). 

However, when the "studying and working part-tine" group is added 

to the "studying only" group, the proportions of boys and girls
 

involved in sore type of study activity are about equal.
 

TABLE 2
 

Percentages of Male/Ferrale Graduates Studying
 
(N=392)
 

Boys N Girls N 

(N=217) - (1N=175) -

Studying 82% 178 90% 158 

Studying adworking 6% 12 2% 3 

Only working 5% 11 3% 5 

Neither working nor studying 7% 16 5% 9 
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A significantly lower proportion of graduates from the
 
rural areas were in the "full-time student" category and a greater
 

. oportion of them in the group who were""neither studying nor 
working" (see Table 3).
 

TABLE 3
 

Distribution of Activities inwhich Graduates were Involved,

by Level of Urbanism (Percentages)
 

(N=392)
 

San 
Salvador 

BT3 

Other Large MT1. Cities 
Cities & Towns &Towns 

(N=106) -- (U--3) 

Srall Towns 
& Villages 

(N--6 
Studying 88% 9o% 90% 77% 
Studying and working 4 2 6 4 
Only working 6 3 1 6 
Neither working nor studying 2 5 3 13 

A lower proportion of older students than of younger ones were
 

studying full-time (see Table 4), and a 
higher proportion of the older
 

students were "only working."
 

TABLE 4
 

Age Differences Among Graduates inVarious Activities
 
(N=392) 

15-16 rs. 17 18 19 or oder 
Studying 96% 81% 81% 
 76%
 
Studying and working 2 5 2 10
 
Only working 
 - 3 9 7 
Neither working nor studying 2 11 8 7 

(N=139) (N=89) (N=91) (N=73)
 



Althout4. a 3izablc O-oup of the graduates coe from famrilles 

where the father Is classified as having a "low-level" occupation*, 

upper socio-econumica larger proportion of O'aduatcs I orm middle and 

levels wei- stidying (see 'Iatle C). 

TABLE 5 

Distribution of Graduates Involved in Various Activities, 
Accordi4ig to Father's Occupation (Percentages)

(N=39i) 

Low Level Middle Level U2r ev,. 

Studying 84% 96% 96f 

S:.udyirng and working 4 -

Only working 2 

Neither working nor studying 8 2 2 

(N=268) (N=88) (1=3) 

Graiuates Continuing Their Education 

Of the 33( graduates continuing their educatlon, about half were 

able to enroll Ln a BacIlleratc in the sa,'r, (tt!! or town wlxre th y 

firdshud ther.r ThIrd Cycle education, but the otrer 5C per cen;t either 

had to cor-nut e to other cities arid towns on a dally Lasi" (?) cr haa 

to establish their residences in new locations (24T). 

*Low-level occupations arv, those i-quirirga little or no prti;ar 
stre't vundor ,education, such) as hand labencrs, dornstic help, drivr's, 

Plan basico, ard In rramtetc.; rLiddlt:-level occupaticns r,'quire prirrar-y, 

cases 1.'chillerato education or specialized techical trainig.t: (r.e.,
 

teacher, secetary, accountant, electriclar., radio announcer, ircha iic,
 

medical assista.t, office clerk, etc.); and upper-level occupatirns require
 

university training and include such professions as law, diplomacy, science,
 

redicine, etc.
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About 50 per cent of the graduates who wore continuing with 
'r.tf eucation fc-'3owed the Academic Bachillerato (the most 
c,,'nventiona choice), with a Prcportionately larger, nuriber of 
trtL , lona xid control, rather, than 'TV, CradUates choosing this 
optior (see Tfable 6). Uhirty-two per cent of the L'aduates coiltiulng 
thcIr -aucation were studyir- commercial o:' tusiness adrktnis ration 

'aeers (Bachillerato Cormro'al ant Carrera 'or!a), eijit per cent 
we!, In the industrIal bach-llerato; and about 10 per cent were 
dlpzrseed amng the various new baiillleratos (e.g., agriculture, 

si~tirg and navi~ptior., hygiene and health, hotel and tourism, 

teacher training, fine arts, etc. ). 

TABLE 6 
Dist"-iution of Graduates Among Different Bachiljerato Progranm (Percentages) 

(N=336) 

Academic 
Program 

Corrr,. or But:. 
cLnidstration Industrial Others N 

Total 50% 32% 8% 1LI 336 

Students who-V classet were in 43 37 9 12 209 

Students from controlclasses 60 8 25 6 48 
Students from traditional classes 63 22 6 9 79 
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to Continue Their Education?What Motivated Graduates 

not motivated the ninth gradeFour predominant goals, unrelated, 

(1) undergraduates to continue their studies. They either aspired to 

(2) better their chances for a good job;
take university studies; 

earn a degree or
(3) iriprove their over-all knowledge; and/or (4) 

title. Table 7 presents the re,'aons they gave. 

TABIE 7 

Reasons Graduates Gave for Continuing Their Education 
(in percentage 

(N=336)
 

1. Aspirations for university studies 35%
 

32

2. Better one'n chances for a good job 

Inprove one's general knowledge 27
3. 


4. Obtain academic degree or title 21 

5. Better adapt to the changing times 11 

6. Secure prestige and status associated with 
10education 


7. Better prepare oneself for the role of
 
9
parenthood 

4
8. Earn more money 

What Future Plans did Graduates Have? 

the graduates in the sample (including those graduates who
All 

were "only working" or "neither working nor studying") were asked about 



their future plans. As Table 8 indicates, the majority of the 

graduates had plans to continue their studies on either a full-tije
 

or part-time basis; and of these, 88 per cent opted for the 

Bachillerato studies. Table 8 oitlines the percentage breakdowns 

on the 	various work-study combinations the graduates cited.
 

TABLE 8
 

Future Work/Study Plans Proposed by Graduates
 
(Percentages)
 

(N=392)
 

1. Continue with present Bachllerato studies 
 68%
 
full-time 

2. Begin first year of a Bachillerato program 
 3 
full-tile
 

3. Look for part-tine job and continue Bachillerato 17
 

4. Continue with a Carrera Corta program 
 4
 

5. Begin Carrera Corta program 
 2 

6. 	Look for part-time Job and continue Carrera
 
Corta 
 3 

7. Part-time or full-tie work only 2 

What GeneralImpressions Did Graduates Take Away fromTheir Schooling
 

under the Reform?
 

In reminiscing about their years prior 
to the Educational Reform 

(grades 1 to 6), only four per oc-nt of the graduates felt their studies 

had been difficult, Mereas 91 per cent described their Third Cycle
 

studies under the Reform as "difficult" (see Table 9). 
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TABLE 9
 

Graduates' 	 Perceived Level of Difficulty With Studies, 
Before/During Reform (Percentages) 

(N=392)
 

Grades 1-6 Grades 7-9 

Befo..e Reform Diring Reform 

Very difficult 1% 3% 

Difficult 3 88 

Neither difficult nor easy 60 7 

Easy 36 2 

Very easy --

At the same time, 84 per cent of the graduates felt that their 

teachers considered them either as an "average" or a "good" student 

(see Table 	10, below). 

TABLE 10 

Graduates' Perception of How Teachers Classified Them as Students, 
Based on Grades (Percentages)
 

(N=392) 

Worst Student in Class 1% 

Bad Student 2 

Average Student 52 

GooJ Student 32
 

Excellent Student 
 11 

Best Student in Class 	 2 
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About one-thid of the graduates indicatea that they had no 

noJor dlfficulties or anxieties throughout their school days 

(Table 11), but two-thirds cited economic difficulties or fai:ly 

sacrifices as particularly tziNng" conce ns during their Thud Cycle 

studies. Lack of food and adequate clothing, petscr,al or fanily 

illness, transportation difficulties to ana ro. s_,hooi, death 

of a loved one, and personal ,acrifices made ty 'he stidents' flrdly 

were cdted as the chief anxietles. F-elated :- '.nesc cernsepn were 

a reported lack of disclpliine in study haLlto and d fi1:In coping 

with subject ritter. 

':ABLE 11 

Difficulties Faced by 3raduates Lur!.-4 ThIirj iyc~e Sc!,oAlrng
(Percentages in apreerent with Statement) 

"1= 392) 

1. Had no real, big dl!ficult-es 	 32% 

2. Lack of food and ,deqlate clothing 	 16 

3. 	 Personal sacrifices made by famly sc 
student coulj continue studyiig 15 

4. 	 Personal or family illness which prevented 
student fro:. c-,r.centrat Lng on studles 11 

5. Transportation difficulties ingetting to 

and from schc-l 10 

6. Death of a fadly metber or loved one 7 

7. Lack of discipline in study habits 	 7 

8. Difficulty in coping writh subject natter L 
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When asked what things the graduates most valued about 

their Third Cycle education (Table 12), more than 50 per cent of them 

cited the ability and dedication of their classroom teachers (26%) and/ 

or particular subjects taught (25%). Television only was mentioned 

by 13 per cent of the graduates as being of some value, tying with 

the category "fellowship with other students." 

TABLE 12 

Aspects of Schooling Most Valued by Graduates (Percentages) 
(N=392)
 

1. Ability and dedication of classroom teachers 26% 

2. Particular subject matter 25 

3. Fellowship with other students 13 

4. Educational television 13 

5. Extra-curricular activities 9 

6. Everything was of value 7 

7. The curriculum 4 

8. Miscellaneous (workbooks, school facilities, etc.) 3 

English was cited as the subject matter which was most useful 

to them, followed oy mathematics. Spanish was seen as the least 

useful. Table 13 presents the rank order distribution of most use

ful subjects selected by the graduates.
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TABLE 13 

Rank Order of Subjects Most Valued by Graduates 
(in percentages) 

(N=392) 

English 301' 

Math 26 

Science 19
 

Social Studies 18
 

Spanish 	 5
 

No response 2 

Comientine on school activities, 55 per cent of the graduates 

felt that individual or group research and investigation projects were 

by far the nost useful (Table 14). And 76 per cent of the graduates 

thought that mre attention during Third Cycle should be given to these 

types of activities. 

TABLE 14 

School Activities Chosen 	 as Most Useful by Graduates (Percentages) 
(N=392) 

1. 	 Activities involving individual and/or 33%
 

group research and invertigation
 

2. Group projects or classroom assigaients 22 

3. Athletics 
 20
 

4. Field trips and exposure to cultural activities 18 

5. Community projects rties and raffles* 	 7 
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Although TV was mentioned as being of value by only 13 per 

cent of the graduates, 76 per cent did feel television should be 

extended to other grade levels; the majority selected the Bachilleratc 

as the most appropriate level (seemingly projecting their concern for 

their present educational activities). Table 15 presents the percentage 

distributions of the various grade levels selected by the graduates 

to extend TV. he 2J per cent who advised against extending TV cited 

the fact that it either would be inpractical or too costly, that 

people would not like it, or that one learns less with 'IV. 

TABLE 15 

Grade Levels Selected by Graduates for Extending Television 
(Percentages)


(=392) 

Bachillerato Diversificado 38% 

Primary grades (0 to 6) 17 

Iight school (.hird Cycle) 12 

Carrera Corta 6 

University 3 

Should not be extended 24 

In deciding upon what they would be doing after firishing Thi7rj 

Cyce, more than half of the graduates (531) had received soe typt. A' 

orientation or guidance from outside sources. Parents and relatives 

were credited as the principle sources providing guidance 
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During their Third Cycle schooling, only a small nunber of
 

graduates (3%) held part-time Jobs. 
 Most of these worked at the end
 

of the school year as seasonal 
 farm hands (coffee picking or sugar
 

cane cutting), trade apprentices, street vendors or household domestic
 

helj. (raids, baby sitters, hcuseboys). The average nunter of hours
 

spernt in part-tire work totaled 
atout 25 per veek, and the earnIngs
 

varled frrn t1 100 colones pi:- month ($I( 'o C). 7;e need to
Io 


pay .7or scitool expenses or suppleirent the farily Ir,come was the
 

chief reason, whi~ch propted students to hold dowT part-tire Jobs
 

during their years in 'hird Cycle. Eihty-six per cent of the 

graduates, however, inuicated a desire to have worked during TIrrd 

Cycle but cited the lack of erployrient possiLilities or the difficulty 

of their studies as detervut,ts.
 

Attitudes loward Third Cycle Education Under the Reform 

In the concluding section of the interview, the tpaduates 

were asked to respond to a series of 37 attitude stateenits designed 

to elicit reaction to three areas associated with their education under
 

the Reforr-: (1) the kinds of 'nings they had learned and the relevance 

of these things to their present everyday life; (2)impressions about the 

quality of teachinug, including attitudes toward television, the classroom 

teacher, the school environment, facilities, and personal relations 

with fellow-students; and (3)general attitudes toward achievement and 

success inlife. 

Thirty-two of the statements were phrased so that agreement with 
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the statements reflected a positive attitude tcward the a- a in 

question; five questions were phrased so that agreement reflected 

a negative attitude. A five-point scale was used, ranging from 

"conpletely agree" to "completely disagree." Tables 16, 17, and 

18 respectively provide a full picture of the graduates' attitudes 

toward each of the three areas under consideration. 

Pow the Graduates felt they had benefitted from Third Cycle 

'.'able l( summarizes aspects in which the graduates felt 

their Third Cycle education played an important role. It appears 

that the rajority of the graduates are exceedingly positive about 

their experiences under the Reforn and thir their schooling -as 

been of great use to them in everyday life (Statements 12 and 13). 

They cite Third Cycle education as being particularly helpful 

to them in instilling a desire to achieve and to better themselves 

as well as a spirit of independence and self-confidence (Statements 7, 

8 and 10). These findings are consistent with the patterns resulting 

from the attitudinal data collected in previous years of the research 

program, which show a marked increase in student aspirations. A 

corollary to these findings is the fact that 89 per cent of the graduates 

feel that their schooling under the Reform prepared them to be able to 

continue with other studies (Statement 15). 7his rise in aspirations 

and the desire for more schooling underscores the tremendous demand, 

that students in El Salvador will be mak-ing both on the educational 

system and the society in the coming years. By all present indicators, 

however, these desires and demands may be thwarted by the stark 
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TABLE 	 16 

Benefits Graduates Derived from Schooling under the Educational Reform 
(Percentage of Graduates in Agreement with Statements) 

(N=392)
 

1. Developed r ability to reason and analyze. 90% 

2. Increased nW intellectual curiosity for under
standing the world. 	 88
 

3. 	 Developed in me an appreciation for art and other
 

cultural experiences. 68
 

4. Helped re to resolve vocational uncertainties. 57
 

5. Helped me to develop job skills for pozsible
 
future erployment. 47
 

6. 	Helped me to develop better personal relations
 
in dealing with people. 89
 

7. Instilled inme a desire to achieve 	 91
 

8. 	 Instilled in me a desire to better rrWfamily
 
social level. 76
 

9. Gave re better understanding of governrent and the
 
socio-economic realities of rV country. 49
 

10. 	 Instilled inme a spirit of independence and
 
self-confidence. 90
 

11. Provided me with ideas for possible jobs and careers. 33 

'12. Proved to be a waste of nV time that might better 
have been used on a job. 10
 

*13. Generally was of little use in my everyday life. 10
 

14. 	 Provided ne with knowledge I would not have
 
obtained from other sources. 93
 

15. 	 Prepared ireto be able to continue with other
 
studies. 89
 

*Items worded so that agreeent reflected a negative attitude.
 



reality of limited opportunities in the labor force and/or limited 

erroljL:rnt In institutions of secondary and higher education. 

Paitation and possible social difficulties ray lie ahead when 

•,izy of these young people find thatthc.e aoe rot sufficient places
 

fr their, etherz ii. the universities or the pr( fessions.
 

Ninety-per cent of the graduates also feel that the Reforn 

helped ther. -t develop their cognltive reasoning abilities; 88 per 

sen~t feel i Increased their intellectual curiosity about the world 

,'.'tarene~nts 1iad 2); aid 93 per cent feel It provided them with 

,q,owledge tney would not have received ,hom other souru;es (Statement 

14). vh..yalso feel ttat th!ir '7iu: J Jycle education heipd ther. tc 

develop better pe sonal in d with people (f::tecnt .n'laticns v:allg 

ihere a.e so: ar-eas, howt'ver, in nriich the graduates feel 

1helr ThrdJyc>: ,ducal 1c: f, ll shcrt. '1he graduates are not 

p)livt [about trv, role their, scholing has playeci i deve lopirg 

ur-ketatle jot skills, :!;ey lniI ot e tha" the& sohoolir di 

riot totally resolve their .,certalnties bout future career 

; oszbilIt les arid vocational interests or proride ther. with necessary 

Job skills t3 ateirents 4, 5, ard 11). Whether in actual fact this is 

a ial or ntJective which ",hird Cycle education, as presently conceived 

In El Sal.ad.r-, should or could flulflil is open to sore discuasion and 

debate. 

Therv were no sigdficant intra-grour. differences between '1V 

and non-7', male and ferale students in these attitudes. However, 

there appears to be a tendency for a slipihtly larger proportion of TV 
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the exception of their workbooks, voiced quite a bit of dissatisfaction 

with school facilities, materials, and the quality of televised 

instruction.
 

TABLE 17
 

Attitudes Toward Teachers, Fellow Students, School Environment, Facilities

and Materials (Percentage of Graduates in Agreement with Statenents)
 

(1r-392) 

Statemnt Percent whoa,'ree Undecided 

1. Generally speaking, the teachers were quite 
 66% 22%
 
capable.
 

2. 	There always was a friendly rapport between 85 -
teachers and students.
 

3. 	 A spirit of hamniny and good fellowship existed 87
 
among iay fellow students.
 

*4. Students never took part in administrative school 32 21 
decisions.
 

*5. The majority of the students found it difficult to 38 32 
follow school regulations and policies. 

6. The school environment always was pleasant. 83 

7. You were satisfied with the quality of the 45 8 
television lessons.
 

8. 	 The school library was adequately equipped for 22 -
the needs of the student body.
 

9. The school science laboratory had all the necessary 17 
equipment for study exercises and experiments.
 

10. The student workbooks were an indispensible part of 81 

our studies. 

*Statements worded so that agreement reflected a negative attitude. 
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What did the Graduates think about Achievement and Success in Life? 

Table 18 summarizes those images of achievement and success
 

in life with which the graduates were most in agreement. The general
 

findings suggest that their aspirations are continuing to reflect
 

highly traditional educational values and expectations. 

The majority of graduates feel that it is important to succeed
 

economically in life and reach a comfortable standard of living. They
 

see the continuation of their studies as an important step in reaching 

this goal: 95 per cent prefer tc continue studying. They are almost 

unanimous in indicating that in which ever area you work, you should 

put forth your best effort. 

Most of the graduates have humanitarian ideals and concerns about 

making the world a better place to work, feeling that they should con

tribute to the progress of science even if it means personal sacrifices 

on their part. However, two-thirds of the graduates do not feel a 

cmpulsion to be guided by eiUiious principles and think It is preferable 

to be detached from the rzany problem of society. This assertion 

seemingly appears to be in contradiction with their high humanitarian 

concerns.
 

Friends and family life also loom large in graduates' notions 

about success in life, with about three-fourths of the graduates in 

agreement with the fact that life is more comfortable when you have 

many friends and that they would be happy being a good parent. 

More than half of the graduates aspire to become famous people and 

well over two-thirds of the graduates feel that they should take an 

active role in politics and government in their country. 



There were no significant differences between T1Vand non-TV, 

male and female, students in the proportion agreeing with the statements. 

TABLE 	 18 

Attitudes Toward Achievement and Success in Life
 
(Percentage of Graduates inAgreement with Statement)
 

(N-392)
 

Statement 	 Per cent who agree Undecided 

1. It is very important to succeed 	 86%
 
economically in life. 

2. 	 It is important to contribute to making 94
 
the world a better place to live.
 

-3. In 	 whichever j :b you work, you should put 96 
forth your best effort. 

4. You 	 would like to te a fumous person. 56 323 

5. A citizen should take an active role in 67 
politics and goverrnont.
 

6. You 	prefer to continue studying. 95 

7. 	 Life is more comfortable when you have many 76
 
friends.
 

8. 	 Individuals should live according to their 36 3; 
religious ideals or principles. 

9. You 	would be happy being a good parent. 76 

10. 	 It is important to reach a comfortable 94
 
standa-d of living.
 

11. 	 All non should contribute to the progress of 87
 
science, even ifpersonal sacrifices have to
 
be made.
 

*12. 	 It is preferable to be detached from the many 66 
problerm of society. 

*Statement woried so that agreement reflected a negative a&ntitude. 
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Conclusions and Implications 

This follow-up study has provided the first hard tvidence on 

what happened after graduation to students schooled under the new 

system. The results present a series of interesting patterns with 

much "food for thought." 

On the one surface, the findings are encouraging. Over 90 per 

cent of the students are continuing their education. The Reform 

is to some extent achieving its objective of stimulating more students 

into the diversified technical career progrars at the PIchillerato 

level. Also, a significantly hig-,er proportion of the students who 

have been educated in the new system than those who have con through 

the traditional classes are enrolled in the careers-oriented bachillerato 

prograns. To this extent, therefoee, the Reform is nving oward 

fulfilling Its objectives.
 

Below the surface, the results ae less encouraging. Half of 

those students continuing their education are enrolled in the most 

trad'Atonal of the Backiillerato progranis, leadring hopefully to the 

university. Thlis sugjgests that these yon4_ people whose parents, on 

tUe average, have not gone beyo)nd prL.ax; -chool, U-e aspiring, chiefly 

to hi&her education and professional careers, rather than to the middle

lvel technical and business areas the Educational Refo.,r, had hoped to 

:"Il. Irustration and possible social difficulties rn, lie ahead w,'r I 

qnij -if these young people find that there are not sufficient niaces 

fnr them either in the universities or the professions, and in some 

instances even at the Bachillerato level. 
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There appears to be a need, therefore, to provide systematic 

counseling and career guidance which can direct students to alternative 

Bachillerato programs which do not necessarily lead to the university, 

but rather are aimed at developing middle-level, technical manpower. 

A corollary to this finding suggests a need for broadening enrollment 

opportunities in the various Bachillerato Diversificados in accordance 

with a careful analysis of the labor market. 

Another finding seems to suggest that conditions are set for 

a migration of Third Cycle graduates to the bigger towns, cities, 

and the capital, further retarding the development of rural areas and 

leading to overcrowu-g of urban areas. The 50/50 percentage split 

between graduates who were able to continue their education in the 

same place where they finished ninth grade and graduates who were 

forced to connute to othErtowns and cities or establish their residences 

in new locations suggests an urban migration pattern. This may 

argue for a greater decentralization of qchools away from urban areas 

and/or the development of viable non-fornal schooling alternatives in 
4 -the var us geographic localities of the country. 

The considerably higher proportion of' graduates from the rural 

areas who are neither working nor studying wid the lower proportion 

of rural-students among full ti;e students also argues for the above 

alternatives by suggesting an inequality of educational opportunities
 

for the rural student. 'The fact that a larger proportion of older 

students are working instead of studying suggeits that economic 

limitations and/or family responsibilities may be preventing a number 

of these older students from continuing their education. 



Planners of Third Cycle education should take note of the 

fa' '.nat toe graduates were not positive abouit te role that their 

-ch,,ing has played in helping then to develop marik,.able jot 

slsk s. Al-sc worthy of mention is student dissatIsfactio, wilh the 

ju;.v-1y of the TV lessons, the lack of adequate libr%,y facillt'es,
 

;Lnc '.:,e scarcity of eqtaipnent for science laboratories in most of' 

tn< .;choois. To this rmust be added the economic difficulties arid 

,11%ly sacrifices that preoccupied two-thirds of the graduates 

tthr',.out their Third Cycle schooling: chiefly, the lack of food 

and saequate clothirg. 

In a more poslIve vain, teachers arid curricLui. planner-3 

mr.),t consider the iiiji value graduantes placed on "hird Cycle 

activities involvin_ individual or Lroup ,-search and [1ivestibat or. 

projects. More than tiuret-four'tlhz of the tTaiaates feel th.t riore 

atterlon should Lf; given to these types of' activies, and ov~r half 

of the graduates cite them as being the mast usefl and relevant 

aspects of the'Ir own schooling. 

Aiso encouragirg is the fact that the gr'duates cLedit their 

Third Cycle educatior as bei,-ig, particularly helpfl to, them i instilling 

a desire tc achieve and to better themselves, as well as a spirit of 

independence and self-confidence. Concomitant ly, there is the almost 

unanimous feelinw "-rnoncgraduates that the Refct., has helped them 

to develop their cognitive reasoning abilities, increased their intellectual 

cwu,1os1ty about the world, and provided them wiLh knowledge they 

would not have received otherwise. 
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Because this firs' group of graduates was studied only 

nine months after their graduation, all findings must be taken as
 

tentative and preliminary. The "tentativeness" of the findings, however,
 

should in no way diminish their iirportance for they offer a type
 

of "feedback" which is of immediate relevance to educational planners. 

Continued surveillance of Third Cyclr- graduates isencouraged as
 

well as the institutionalization of systematic, follow-up procedures 

for students terminating at other grade levels in the Salvadorean educatl.aal 

system.
 


