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FOLIOW-UP STUDY ON THE FIRST GROUP OF NINTH GRADE GRADU TES

The Study and Its Purpose
One of the ways in which Judgments atout the over-all effective-

ness of an educational system can be made is by studying the finished
product — the educated student. Data gathered from follow=-up
Studles of this kind serve as a type of "feedback” to educational
planners who must cuntinuously monitor the relevance of their system
to changing needs and its effect on students and scclety.,

This report summarizes the findings of a follow-up study on
the first group of students to finish three full years of schooling
wder the Educational Reform program of El Salvador. The students
graduated in Novenber, 197 .,

The residen: Stanford research team, supervising the evaluation
of the use of television in the Educational Reform program, had tested
approximately 1200 of these students throughout their three years of
Third Cycle schooling, beginning in February 19vy, when
they first started seventh grade.

From late July through mid-Septenber, 1972 (approximately nine
mnths after their graduation), a random sample of 400 of these graduates,
stratified by instructional condition (TV, Traditional and Control)

and by type of school (urban or rural), were interviewed.



The principal purpose of the interview was to gather infor-
mation on what had happened tc the career and educational plans of
these graduates, and what role thelr education under the Refurm had
played in furthering thece plans. Since cne of the Reform's ob-
Jectives was to provide midldle-level manpower for the country's
developrent by directing these graduates to technical-career
studles in the Bachillerato Diversificados, there was a leen interest
in the types of activities in which this first group of @ aduates
would be involved. Another important concern of the study vas tappling
the graduates' retrospective lmpressions and attitudes about thelr
three years of schoollng under the Reform.

Findings relevant to what the graduates were doing, their
attitudes toward the Reform, and general inpressions about thelr
schooling are d'scussed in this report. Particular attention ha. been
glven to those graduates who continued their education because the
mjority of the sample was found to be studying at the Fachillerato
level, and relatively few graduates were 1n the alternative categories
of "working" or "neither working nor studying.” The nuber of graduates
in these latter categories was too small to permit data analysis from

which generalizable conclusions could be drawn.

Data-Collection Procedures

After trials of different strategiles for obtaining the necessary
research ‘nformation and tracking down the sample of 400 graduates

(e.g., mailing questionnaires, contacting school officials or relatives,



newspaper announcements, etc.), the personal interview method was
selected as most feasible. An experienced staff of young Salvadorans
trained in interviewing techniques and knowledgeable about the

geography of the country set out to interview the graduates, armed

with a list of their names and last-inown addresses. The aldresses

had been provided by the students on attitude questionnaires administered
to them at the end of the 1971 school year, shortly before their
graduation,

Locating the graduates proved to be the most demanding phase
of the study. Many students either had glven partial and incorrect
addresses or had relocated in other towns and cities to seek out a
source of livelihcod or continue their studies. Thelr whereabouts
often were unknown. Likewlse, many famliles had relocated and
neighbors could not provide any clues as to their new location.

School officlals at the respective schcols where students nad
finished thelr Third Cycle proved tc be of Invaluable assistance in
locating graduates who returned frer: tine to time to visit the school
and/or haa younger relatives attending the schocl who could relay
messnges to the graduates. Thils !nforral netwerk proved to he the
ocest means of finding the majoricy cof the sonple.

Of the total 400 graduates i the sampie, 392 finally were lnter-
viewed, In most caser, the gradustes cou:d be cortacted only during
evening or very early morning hours before leaving or returning to
their homes, or on weckends when they retuwrmed t¢ thelr hore towns
to visit relatives and friends. This meant that the research staff had

to be out in the field either on Saturdays and Sundays or durlng the



early morning and late evening hours of “he weekdays.

The students generally were most cooperative with the
interviewers and welcomed the opportunity to talk about their career
and educational plans, the difficultles they foresaw in fulfilling
them, and general impressions and recollections about their three
years of schooling under the Reform. lMany graduates came to the
scheduled interviews in the hope that the research staff cculd help
theni find part-time jobs or galn admission to the school of thelr
cholce at the Bachillerato level. The frequency of this occurrence, and
the fact that many more students want to continue their studies than
can presently be absorbed at ihe Bachillerato level, 1s symptomatic
of the lack of opportunity which faces many of the graciates. In
1972, enrollment in the various Bachillerato programs was limited,
and in some Instcnces (e.g., the Bachillerato Pedago'gtco), there were
as many as 400 applicants corpeting for the less than 40 cpenings 1in

the program's enrollment quota.

The Interview

The interview® was 30 minutes in length and consisted of two
parts. The first part was a serles of brief screening questions whizh
helped the Interviewer leain whether the student was studying, workdiy,
doing both, or doing nelther.,

Once a student was luentified as being in one of the four
possible categorles, he was asked tu answer a set of questions appropriate
to the activities ir which he was Involved. TInis second part of the
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¥A complete copy of the interview lnstrument i Spanish !+ avadlabie
on request from the Institute for Communicatia hesearzh at Stanfore
University.



interview gathered detailed information on the particular nature of
a student's activities, his reasons for undertaking them, future work
or study plans, and retrospective impressions of his three years in
Third Cycle.

Student Characteristics

The graduates in the sample came from 34 different Third Cycle
schools throughout the country. Fifty-frive per cent were boys; 45 per
cent, girls. ‘the age span was 15 to 23 years, with 36 per cent 1in the
range of 15 to 1€ years of age and 19 per cent 19 years or older. About
three—quarters came from families where the father's ocecupation
required less than primary school education. Thirty-seven per zent
came from fatherless households*, and 21 per cent were motheri ss.

Slxty-three per cent of the graduates previously had be:n in

(13
TV classes; 12 per cent In control and 24 per cent in traditional.

What were the mraduates doing?

Of the 392 rraduates interviewed, 86 per cent were contLaulng

thelr education, as Tuble 1 indicates.

*The term "fatherless" household must Le clarified for the case
of El Salvador. It does not mean necessarily that the father 1s deceased
or divorced from the mother; the term defines a pattemn where siblings
my have the sare mother but a different father. The lather, therefore,
1s physically present in the hone only on ar Intermittent tasls and ray
or may not be rarrled to ‘he nother.

¥*To review definiti s, non~television or control classes used all
elements of the Reform system except tolevislon, In other words, they
hac student workbooks, teacher fuldes, used the new curricula and
vere taught by retralned teachers. Television classes had all of these
elaments plus the use of the TV broadcasts. Tradltional elassrooms had
none of the Reform elements.
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TABLE 1

Percentage of Graduates Involved in Different Activities

(N=392)
Studying 863  (N=33F)
Studying ad workding g (N=15)
Only working hg (N=16)
Neither working nor studying 6% (N=25)

There was virtually no difference between graduates of TV,
control, or traditional classes in the percentage continui:rg with
their educatlion. About 85 per cent in each group were studying.

Table 2 indicates that there was a slightly higher proportion
of girls than boys continuing their education. By actual number of
cases, however, the boys slightly outnumber the girls (178 versus 158).
However, when the "studying and working part-time" group 1s added
to the "studying only" group, the proportions of boys and girls

involved in some type of study activity are about equal.

TABLE 2
Percentages of Male/Female Graduates Studying
(N=392)
Boys N Girls g_
(N=217) = (N=175)
Studying 82% 178 90% 158
Studyiny, gnd working 6% 12 2% 3
Only working 5% 11 3% 5
Neither working nor studying 7% 16 5% 9




A significantly lower proportion of graduates from the

rural areas were in the "full-time student" category and a greater

Zoportion of them in the group who were""neither studying nor

vorking" (see Table 3).

TABLE 3

Distribution of Activities in which Graduates were
by Level of Urbanism (Percentages)

Involved,

(N=392)
San Other Large Med. Citles Small Towns
Salvador Cities & Towms & Towms & Villﬁgﬂ 3
(N=B0) {N=10%) (N=88) N=11
Studying 88% 90% 90% 7%
Studying and working ] 2 6 4
Only working 6 3 1 6
Neither working nor studying 2 5 3 13
A lower proportion of older students than of younger ones were

studying full-time (see Table 4), and a higher proportion of the older

students were "only working."

TABLE 4
Age Differences Among Graduates in Various Activities
( N=392)
15-16 yrs, 17 18 19 or oider
Studying 96% 81% 81% 76%
Studying and working 2 5 2 10
Only workdng - 3 9 7
Nelther working nor studying 2 11 8 7
(N=139) (N=89) (N=91) ( N=73)




Althowd a sizsble wroup of the graduates come from {amilies
where the father ls classified as having a "low-level occupation®,
a larger propertion of graduates from middle and upper soclo-econumic

levels were stadying (see Tablie 9).

TABLE 5

Distribution of Graduates Involved in Various Activitles,
According to Father's Occupation (Percentages)
(N=392)

Low Level Middle Level Upper [eve.

Studying 8ug 96% 96%
Studying and working L - -
Only working b 2 ”
Nelther working nor studylng ] 2 ¢
(N=268) (N=88) (N=3€)

Graduates Continuing Their Education

of the 33 graduates continuing thelr educatlon, about half were
able te enroll in a Fachilleratr in the sare clty or town where they
fMrdshed thelr Third Cycle education, but the otner 5C per cent either
nad to commute Lo other cltles and towns on a dally Lasiv (06F) or haa

to establish their residences in new locations (242).

*]ow-level occupations are those requiring little or no prieary
education, such as hand latorers, domestic help, drivers, stret vendors,
etc.; middle-level oceupaticns riquire primary, Plan E£sico, and in most
cases IMichillerato cducation or specialized tecrnical trainiiy (rogre,
teacher, secretary, accountant, electriclan, radio announcer, rechardc,
medical assistant, offlce clerk, ete.); and upper-level occupatione require
university training and include such professions as law, diplomacy, sclience,
rnedicine, etc.



About 50 per cent of the graduates who were continuing wit'h
Treir elucation followed the Academic Bachillerato (the most
conventiona? choice), with & proportionately larger nurber of
tradiiional and control, rather than 7V, graduates choosing this
option (see Table 6). Thirty-two per cent of the ;raduates continudng
their —aucation were studylrg commercial or tusiness adminisrration

v

careers (Bachillerszto Comerc’al and Carrera Corta), elght per cent
were i the industrial bachillerato; and about 10 per cent were
dispersed among the various new bartiilleratos (e.g., agriculture,
“isting and navigatior.,, hyglene ard health, hotel and tourism,

teacter training, fine arts, etc.),

TABLE 6

Distribution of Graduates Among Different Bachillerato Programs (Percentages)
(N=336)

Academic Comm. or bus.
Program Administration Industrial Others N

Total 504 32% 8% 168 336

Students who were in
TV classes 43 37 9 12 209

Students from centrol
classes 60 8 25 6 48

Students from tradi-
tional classes 63 22 6 9 79
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What Motivated Graduates to Continue Their Education?

Four predominant goals, not unrelated, motivated the ninth grede
graduates to continue their studies. They eitner aspired to (1) under-
take university studies; (2) better their chances for a good Jobj
(3) wmprove their over-all knowledge; and/or (U) earn a degree or

title. Table 7 presents the re~sons they gave.

TABIE 7

Reasons Graduates Gave for Continuing Their Educavion
(in percentages)

(N=336)

1. Aspirations for university studles 35%
2. Better one's chances for a good job 32
3. Inprove one's general knowledge 27
4, Obtain academic degree or title 21
5, Better adapt to the changing times 11
6. Secure prestige and status associated with

education 10
7. Better prepare oneself for the role of

parenthood 9
8. Eam more money ]

what Future Plans did Graduates llave?

All the graduates in the sample {including those graduates who

were "only working" or "neither working nor studying") were asked about
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their future plans. As Table 8 indicates , the mujority of the
graduates had plans to continue their studles on either a full-tire
or part-time basis; and of these, 88 per cent opted for the
Bachillerato studies. Table 8 outlines the percentage breakdowns
on the various work-study combinations the graduates cited.

TABIE 8
Future Work/Study Plans Proposed by Graduates
(Percentages)
(N=392)
1. Continue with present Bachillerato studies 68%
full-time
2, Begln first year of a Bachillerato program 3
full-time
3. Look for part-time job and continue Bachillerato 17
Continue with a Carrera Corte program 4
5. Begln Carrera Corta program 2
6. Look for part-time job and continue Carvera
Corta 3
7. Part-time or full-time work only 2

What General Inpressions Did Graduates Take Away from Their Schooling
under the Reform?

In reminiscing about their years prior to the Educational Reform
(grades 1 to 6), only four per vont of the graduates felt their studies
had been difficult, whereas 91 perr cent described their Third Cycle

studles under the Reform as "difficult" (see Table 9).



Graduates' Perceived Level of Difficulty With Studies,

Before/During

TABLE 9

Reform (Percentages)
(N=392)

12

Very difficult
Difficult

Nelther difficult nor
Easy

Very easy

Grades 1-6 Grades 7-9
Befo."e_Reform During Reform
1% 3%
3 88
easy €0 7
36 2

At the same time, 84 per cent of the graduates felt that thelir

teachers considered them either as an "average" or a "good" student

(see Table 10, below).

TABLE 10

Graduates' Perception of How Teachers Classified Them as Students,

Based on G

rades (Percentages)
(N=392)

Worst Student in Class
Bad Student

Average Student

Good Student
Excellent Student

Best Student in Class

1%

52
32
11




13

About one-thid of the graduates indicatea that they had no
major difficulties or anxieties throughout their school days
(Table 11), but two-thinds cited economic difficulties or fardly
sacrifices as particularly tryviny concerns during thelr Thiid Cycle
studies. Lack of food and adequate clothing, perscral or tamily
illness, transportaticn difficulities to ang irom s:hool, death
of a loved cre, and personal racrifices made bty ~he students' fanily
were cited as the chief anxietles. heliated Ll "resc concerms were
a reported lack of disciplire irn study hatits and di{ficulty In coping

with subject ratter,

TAELE 12

Difficuities Faced by Graductes During Third Cycie Schiocling
(Perceritages ir. agreerent with Statement)

(H=392)
1. Had no real, big difficultles 32%
2. Llack of food and adequate clothing 1€

3. Personal sacrifices made by family sc
student cowid centirue studying 15

4, Personal or family illness which prevented
student fron curcertrating on studles 11

5. Transportation difficulties in getting to

and from schiocl 10
6. Death of a family merber or loved one 7
. 7. Lack of discipline in study habits 7

~n

8, Difficulty in coping with subject matter
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When asked what things the graduates most valued about
their Third Cycle education (Table 12), more than 50 per cent of them
cited the abllity and dedication of their classroom teachers (26%) and/
or particular subjects taught (25%). Television only was mentioned
by 13 per cent of the graduatec as being of some value, tylng with

the category '"fellowship with other students."

TABLE 12
Aspects of Schooling Most Valued by Graduates (Percentages)
(N=392)
1. Ability and dedication of classrocm teachers 26%
2. Particular subject matter 25
3. Fellowship with other students 13
I, Educational television 13
5. Extra-curricular activities 9
6. Everything was of value 7
7. The curriculum 4
8. Miscellaneous (workbooks, school facilities, etc.) 3

English was cited as the subject matter which was most useful
to them, followed vy mathematics. Spanish was seen as the least
useful, Table 13 presents the rank order distribution of mecat use-

ful subjects selected by the graduates.
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TABLE 13

Rank Order of Subjects Most Valued by Graduates
(in percentages)

(N=392)
English 30%
Math 26
Science 19
Social Studies 18
Spanish 5
No response 2

Commentiny; on school activities, 55 per cent of the graduates
felt that individual or group research and investigation projects were
by far the most useful (Table 14). And 76 per cent of the graduates
thought that more attention during Third Cycle should be glven to these

types of activities.

TABLE 14
School Activities Chosen ?ﬁ I;Igig Useful by Graduates (Percentages)
1. Activities involving individual and/or 33%
group research and invertigaticn
2. Group projects or classroom assigments 22
3. Athletics 20

4. Field trips and exposure to cultural activities 18
5. Community projects - ~rties and raffles 7
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Although TV was mentioned as being of value by only 13 per
cent of the graduates, 76 per cent did feel television should be
extended to other grade levels; the rajority selected the Bachilleratc
as the most appropriate level (seemingly projecting their concern for
their present educatioral activitles). Table 15 presents the percentage
distributions of the various grade levels selected by the graduates
to extend TV. The 24 per cent who advised against extending TV cilted
the fact that it either would be impractical or too costly, that

people would not like it, or that one learns less with TV.

TABLE 15

Grade Levels Selected by Graduates for Extending Television
( Percentages)

(N=392)
Bachillerato Diversificado 38%
Primary grades (1 to € 17
Kight school (Third Cycle) 12
Carrera Corta 6
niversity 3
Should not be extended 24

In declding upon what they would be doing after finishing Third
Cyc.e, rore than half of the graduates (53%) had received some type I
orientatlon or guldance from outside sources. Parents and relatives

were credited as the principle sources providing yuldance
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During their Third Cycle schooling, only a small number of
graduates (3%) held part-time Jobs. Most of these worked at the end
of the school year as seasonal farm hands (coffee plcking or sugar
cane cutting), trade apprentices, street vendors or household domestle
helr (malds, baby sitters, hcuseboys). The average nunber of hours
spent in part-time woerk totaled about 25 per weel, and the earmiings
varied fran 40 o 100 colones per month ($1f *o 40)., ™e need to
pay Jor sciicol experses or supplerent the family income was the
chlef reascr. which prompted students to hold down part-tire jobs
durtng their years in Third Cycle, Elghty-six per cent of the
graduates, however, lnulcated a desire to have worked during Third
Cycle but cited the lack of erployment possitilities or the difficulty

of thelr studies as deterivrits.

Attitudes Toward Third Cycle Educaticn Under the Reform

In the concluding section of the interview, the graduates

were asked to respond to a serles of 37 attlitude statements designed

to ellelt reacticn to three areas assoclated with thelr education under
the Reform: (1) the kinds of things they had learmed and the relevance
of these things to their present everyday life; (2) impressions about the
quality of teaching, including attitudes toward televislon, the classroom
teacher, the school environment, facilities, and personal relations

with fellow-students; and (3) general attitudes toward achilevement and

success in life,

Thirty-two of the statements were phrased so that agreement with
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the statements reflected a positive attitude tcward the & 2 in
question; five questions were phrased so that agreement reflected
& negative attitude. A five-point scale was used, ranglng from
"completely agree" to "completely disagree." Tables 16, 17, and
1€ respectively provide a full picture of the graduates' attitudes

toward each of the three areas under consideration,

How the Graduates felt they had benefitted from Third Cycle

“able 1f sumrarizes aspects in which the graduates felt
thelr Third Cycle education played an inportant role. It appears
that the rajority of the graduates are exceedingly positive about
thelr experiences under the Reform and think their schooling has
been of great use to them in everyday 1life (Statements 12 and 13).

They cite Third Cycle education as being particularly helpful
to them in instllling a desire to achieve and to better themselves
as well as a spirit of independence and self-confidence (Statements 7,
8 and 10). These findings are consistent with the patterns resulting
from the attitudinal data collected in previous years of the research
program, which show a marked Increase in student aspirations. A
corollary to these findings is the fact that 89 per cent of the graduates
feel that thelr schooling under the Reform prepared them to be able to
continue with other studies (Statement 15). 'This rise in aspirations
and the desire for more schooling underscores the tremendous demands
that students in E1 Salvador will be making both on the educational
system and the soclety in the coming years. By all present indicators,

however, these desires and demands may be thwarted by the stark
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TABLE 16

Benefits Graduates Derived from Schooling under the Educational Reform
(Percentage of Graduates in Agreement with Statements)

(N=392)

1. Developed my ability to reason and analyze. 90%
2. Increased my intellectual curiosity for under-

standing the world. 88
3. Developed in me an appreciation for art and other

cultural experiences. 68
L, Helped me to resolve vocational uncertainties. 57
5. Helped me to develop job skills for possible

future erployment. b7
6. Helped me to develop better personal relations

in dealing with people. 89
7. Instilled i1n me a desire to achleve 91

8. Instilled in me a desire to better my family
social level. 76

9. Gave me better understanding of government and the
soclo-economlic realities of my country. 49

10. Instilled in me a spirit of independence and
self-confidence, 90

11, Provided me with ideas for possible jobs and careers. 33

#12, Proved to be a waste of ny time that might better
have been used on a job. 10

%13, Generally was of little use in my everyday life. 10

14, Provided me with knowledge I would not have
obtained from other sources. 93

15. Prepared me to be able to continue with other
studies. 89

#Items worded so that agreement reflected a negative attitude.



reality of limited opportunities in the labor force and/or limited
errolltent in institutions of secondary and higher educatiorn.
Prustration and possible soclal difficulties ray lie ahead when
nny of these young people find thatthe.e zmve not sufficlent places
for Lher elther i, the universities or the prefessions.

tnevy-per cent of the graduates also feel that the Reform
helped ther to develop thelr copnltive reasening abllities; 88 per
cert feel 1t increased their intellectual curiosity about the world
fltatements 1 oand 2);  and 93 per cent foel 't provided them with
Aewledge tney would not have recelved from other sources (3tatement
1), Trey also feel that thelr Tuind yele educatlon helped ther te
develop better personal relations In dealing with people (Staterent €

There are sove areas, however, in winich the graduates feel
thefr Third _yele educatlon 0011 shert. The graduates are not
positlve about tne role their schoollng has played in developlng
rarketatle Job skills. They Inleate tha' the't schoollng did
ot totully resolive thelr uncertalnties about future career
yossibllities and vocational interests or provide them with recessary
Job skills (Sratements 4, 5, and 11). Whether in actual fact this is
a yual or ot jective which Third Cyele education, as presently concelved
in E1 Balvader, should or could fulfiil is open tc some discussicr. and
Jebate,

There were no significant intra-group. differences betweer, TV
ard non-TV, mule and ferale students in these attltudes. However,

there appears to be a tendency for a slightly larger proportlon of TV



1 cale stulents to be In ageemnt with She sua erent s, tha nor-Ty
A Uerale sudents, respect’vely. A shinilar patiern was e e

ver te attitudes coward major clenernts of the Hefowm e vty of

overeit and success In 1ife, whicl, are discussec in the

witg seetions of thls report.

A%t ades Toward the Major Eiements of the Teachdng-eandi e Poocess

The upirit of hamory wong fellow srudent s ano the rplerdiy

tap Lot that exdsted botwes, Seuchers and studer: s hond ke 1400 @

5. .erents witr which ‘e rajority of sraduates wers most ir areene:
Suddne tne veaching-lewmin, process under the eform.,  Table 17
sotrariies those ettirades, v pieasw tness of the sohor el reoeere

wer clted Ly Y3 por cent of oh sraduates, "oilowed closely witr
fneatllivardar valae of the student wIrgbooks (C.oper et oL anout

e Ay o the praduates oltoo he capal 11ty o8

vith pe-ard co televislorn, poure than half of the (raduat.es
Iyuceled that they were not always satistlea wih the Juallty of
the TV lessons. The malorivy of the graduates als: carplained about
the lack of adequate litrary fzollitles and egulprens. for the scolence
laborat dos. About one-thilrd of the graduares ind!-ated that as
stulerts they found !t difficult to follow sehocol repzlations apd
poileies and felt a laer of student particliati~. in adminls' rative
serocl declsions,

"wer-all, 1t appears that the graduates werce quite satisfied with

Interperscral relatiornships involving thelir ‘euciiers and peers, but, with
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the exception of their workbooks, voiced quite a bit of dissatisfaction
with school facilities, materials, and the quality of televised

instruction.

TABLE 17

Attitudes Toward Teachers, Fellow Students, School Environment , Facilities
and Materials (Percentage of Graduates in Agreement with Statements)

(M=392)
Statement Percent who amee Undecided
1. Generally speaking, the teachers were quite 66% 22%
capable.
2. There always was a friendly rapport between 85 -
teachers and students,
3. A spirit of harmony and good fellowship existed 87
among my fellow students. -
%4, Students never tcok part in administrative school 32 21
decisions.
*5, The majority of the students found it difficult to 38 32
follow school repulations and policies.
6. The school environment always was pleasant. 83 -
7. You were satisfied with the quality of the 45 8

television lessons.

8, The school library was adequately equipped for 22 -
the needs of the student body.

9. The school sclence laboratory had all the necessary 17 -
equipment for study exercises and experiments.

10. The student workbooks were an indispensible part of 81 -
our studies.

%Statements worded so that agreement reflected a negative attitude.
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What did the Graduates think about Achievement and Success in Life?

Table 18 summarizes those images of achlevement and success
in life with which the graduates were most in agreement, The general
findings suggest that their aspirations are contlnuing to reflect
highly traditional educational values and expectations.

The majority of graduates feel that it is important to succeed
economlcally in life and reach a comfortable standard cf living. They
see the continuation of their studles as an important step 1n reaching
this goal: 95 per cent prefer tc continue studying. They are almost
wnanimous in indicating that in which ever area you work, you should
put forth your best effort.

Most of the graduates have humanitarian ideals and concerns about
maldng the world a better place to work, feeling that they should con
tribute to the progress of science even if it means personal sacrifices
on their part. However, two-thirds of the graduates do not feel a
compulsion to be gulded by religlous principles and think it !s preferable
to be detached from the rany problems of society. Thls assertion
seemingly appears to be In contradiction with their high humanitarian
concerns.,

Friends and family life also loom large in graduates' notions
about success in life, with about three-fourths of the graduates in
agreement with the fact that life 1s more comfortable when you have
many friends and that they would be happy being a good parent.

More than half of the graduates aspire to become famous people and
well over two-thirds of the graduates feel that they should take an

active role in politics and government in their country.



There were no significant differences between 1V and non-TV,
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mle and female, students in the proportion agreeing with the statements.

TABLE, 18

Attitudes Toward Achlevement and Success in Life
(Percentage of Graduates in Agreement with Statement)

(N=392)
Statement Per cent who agree Undecided
1. It is very important to succeed 86% -
econoinically in life,
2, It is important to contribute to making 94 -
the world a better place to live,
3. In whichever j:-b you vork, you should put 96 -
forth your best effort.
4, You would like tc te a famous person. 56 3%
5. A citizen should take an active role in 67 -
politics and govermrent,
6. You prefer to continue studying. 95 -
7. Life is more comfortable when you have many 76 -
friends.
8., Individuals should live according to their 36 3
religlous ideals or principles.,
9. You would be happy being a good parent. 76 -
10. It is important to reach a comfortable 9L _
standard of living.
11. All men should contribute to the progress of 87 -
science, even 1f personal sacrifices have to
be made.
#12, 1t is preferable to be detached from the many 66 -

protlems of soclety.

®Statement worded so that agreement reflected a negative aitltude.



Conclusions and Implications

This follow-up study has provided the first hard cvidence on
what happened after graduation to students schooled under the new
system. The results present a series of interesting patterns with
much "food for thought."

On the one surface, the findings are encouraging. Over 90 per
cent of the students are continuing thelr education. The Reform
18 to some extent achieving its cbjective of stimulating more students
into the dlversified technical career programs at the bachillerato
level, Also, a significantly higher proportion of the students who
have been educated in the new system than those whe have come through
the traditional classes are enrolled in the career-oriented tachillerato
prograns. To this extent, therefore, the Reform is moving toward
fulfilling its objectives,

Below the surface, the results are less encouraging. Half of
those students continuing thelr education are enrolled in the most
traditional of the Bachlllerato programs, leading hopefully Lo the
urdversity., This suggests that these young people whose parents, on
tiwe average, have not gone beyond prirary school, are aspiring chiefly
t¢ higher education and professicnal carcers, tather than to the mlddle-
level technical and business areas the Educational Reform had hoped to
™11, Trustration and possible social difficulties my, lie ahead wn=n
many ~f these young peovle 1'Ind that there are not sut'ficient -liaces
r them either in the universities or the professions, and in some

instances even at the Bachillerato level.
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There appears to be a need, therefore, to provide systematic
counseling and career guidance which can direct students to altermative
Bachillerato programs which do not necessarily lead to the university,
but rather are almed at developing middle-level, technical manpower.
A corollary to this finding suggests a need for broadening enrollment
opportunities in the various Bachillerato Diversificados in accordance
with a careful analysis of the labor market.

Another finding seems to suggest that conditions are set for
a migration of Third Cycle graduates to the bigger towns, citles,
and the capital, further retarding the development of rural areas and
leading to overcrowu..g of urban areas. The 50/50 percentage split
between graduates who were able to continue thelr education in the
same place where they finished ninth grade and graduates who were
forced to commute to othertowns and cities or establish their residences
in new locatlons suggests an urban migration pattern. This may
argue for a greater decentralization of schools away from urban areas
and/or the development of viable non-formal schooling alternatives in
the var'-us geographic localities of the country.

The considerably higher proportion o7 graduates from the rural
areas who are neither working nor studying and the lower proportion
of rural-students among full time students also argues for the above
altematives by suggesting an inequality of educational opportunities
for the rural student. 'The fact that a larger proportion of older
students are working instead of studying suggests that economic
Hmitations and/or family responsibilities may be preventing a number

of these older students from continuing their education.



Planners of Third Cycle education should take note of the
fact what the graduates were not positive abou: the role that their
sche:ling has played in helping them to develop marf~table job
ekills.  Alsc worthy of mention 1s student rilssatisfactior, wi'h the
qua ity of the TV lessons, the lack of adequate librury facllitles,
and e scarcity of equdpment for sclence laboratories in most of
the schouls. Te this must be added the economic difficulties and
trr.. 1y saeriflces that preoccupled two-thirds of the graduates
‘hroushout thelr Third Cycle schocling: chiefly, the lack of food
and agequate clothing.

In a more positive vain, teachers and curriculum planrers
mipht consider the high value graduates placed or Third Cycle
activities Involving individual or sroup research and investigatior.
projects. More than threc-fourths of the graduates teel that rore
atten“ion should Le pglven to these types of activites, and over half
of the graduates clte them as belng the most useful and relevant
aspects of thelr own schooling.

Also encouraging 1s the fact that the gr-duates credit their
Third Cycle education as being particularly helpfil tc them in instilling
a desire tc achleve and to better themselves, as well as a spirit of
independence and self-confidence. Concomitantly, there is the almost
unanimous feellny =mory graduates that the Reforr has helped them
to develop their cognitive reasoning abilities, lncreased their intellectual
curiosity about the world, and provided them with knowledge they

would not have recelved otherwise.
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Zecause thls firs!{ group of graduates was studied only
nine months after their graduation, all findings must be taken as
tentative and preliminary. The "tentativeness" of the findings, however,
should in no way diminish their importance for they offer a type
of "feedback" which is of immediate relevance to educational planners.
Continued surveillance of Third Cycle graduates is encouraged as
well as the institutionalization of systematic, follow-up procedures
for students terminating at other grade levels in the Salvadorean educatizaal

system.



