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Preface

This study raises an issue all too often forgotten in terms of the
planning ol educational reform, including the planning of educa-
tional alternatives. That issue concerns the general perceptions
held by the teacher, counselor, and administrator in the secondary
school. Many educational plans bypass this link in the change
process, often assuming that since such individuals are under
supervision they will go along with or support the plans made in
the ministerial oftices. The objective of this study is to explore the
attitudes and values of prospective secondary school personnel in
terms of professional expectations and  orientations. national
development priorities, educational goals, and occupational selec-
tion and prestige.

The investigation is necessarily exploratory in nature, given the
dearth of previous published  research on the pereeption of
teachers, Since teachers” salaries often account tor more than
SO pereent ot educational budgets, this lack of prior data is
somewhat difficult 1o comprehend. On the other hand. the
training of teachers, with emphasis on subject matter preparation
and instructional procedures, has received considerable attention.
One assumes, however, that teachers, representing ministerial
curricular and instructional policies, do more than  transmit
intended or deliberate messages to their students, Tt is felt that
they also direct students in occupational and carcer choice and
potentially influence the personal values of those students in
unintended  or nondeliberate ways, In addition to  this link
between the Ministry and the student, teachers represent the
schooling establishment to parents and other members of the
community.

Venezuela is an ideal setting in which to study secondary school
personnel. During the sixties there has been a rapid expansion of
school facilities in Venczuels and currently @ major reform in
secondary education is underway. In addition, the advent of the



community college coupled with increased demands for middle-
level manpower makes the scecondary  school an o extremely
important link in the development process. Thus, the pereeption
of the new professional in terms of how schools function in
relation to the process of planned chunge. what role detinitions are
expected in the administration and decision-muking process of
schools. and what impact is anticipated by teachers on the lives of
their students are important considerations in the context of
Venezueld's education and development priorities,

The Latin Amertcan Center at the University of Calitornia, Los
Angeles, through funds granted by the Agency for International
Development 21 1ed) institutional grants program. provided tunds
for conducting this study. Computer time was received irom the
UCLA Cuampus Computing Facility, Questionnaire repeoduction
plus several weeks of stalt assistance Tor administering  the
questionnuaire  throughout  Venezucke  was susplicd by the
Venezuclan Ministry of Education and the six institutions partici-
pating in the investization,

The study is an outgrowth of the Latin American Center's
current focus on the analysis of educational alternatives in Latin
America and was discussed initiatly oo Graduate School of
Education seminar on education in Latin America during the tall
quarter of 1970, Several conversations with Venezuckins by the
author at a subscquent GCLA seminar on the plinning of
community colleges in Venezuela resulted inoan invitation to
pursue the rescarch during the summer ol 1971, Lorenzo Monroy,
then  Director of  Sccondary  and  Higher  Education tor the
Venezuelan Ministry of Education. extended the invitation,

Muny individuals have assisted in the preparation of this study. |
am indebted to Mr, Monroy without whose assistance and direce-
tion we would not have been able to pursue the investigation. T am
equally indebted to Olga Alberran, also of the Minisay, who aided
greatly in the trunslation of the mstrument and accompinied us o
the various institutions to administer the quetionnaire. T oam
grateful to the professors and administrators ol the six institutions
for their cooperation in permitting us Lo mecet with students and
to the many individuals who assisted with the administration of
the instrument, Finally, | would like to thank Susan Vogeler, ol
the Venezuelan Ministry of Education, Ratacel Revenga, of the
Creole Foundation in Caracas, and David OShea and  James
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Wilkie, colleagues at UCLA, for their helpful comments during the
preparation of the manuscript,

The most substantial wssistance for the completion of the study
came from Jan Van Orman, a doctoral student in Comparative and
International  Education at UCLA. Although technically an
assistant, Jan participated more as a colleague, T am especially
indebted to him for his contributions in the design of the study
and in programming the computer. as well as his assistance with
the analysis of the resulting data.

This research was conducted with the financial support of the
Agency for International Development. The informution and
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Chapter One
Introduction to the Study

In all nations. plinning for future growth and development has
cast education in an important role. Educational institutions are
being asked 1o train persons for new occupations and to help form
compatible “modern™ values that will provide both the input and
the impetus for expanding and changing the structure of economic
and social organization.

Teachers are instrumental in the procedure of implementing
new plans and attaiing educational aims. Questions concerning
the training und selection of teachers and the proper utilization of
their sKills must be better understood betore educationat reform
can become effective. This study seeks to examine the role of
prospective secondary school teachers in the educational process
by securing intormation concerning their attitudes toward educi-
tion, toward development, and toward the teaching profession.

The worldwide educational revolution of the 1960s had 1ts most
dramatic impact on secondary-leve! schooling.' In most socictios
these schools have Feen increasingly assigned the task of selecting
and certifving individuals  and  designating social functions
(Cicourel and Kitsuse, 1903y This role of servicing other societal
institutions has pliced the secondary schools ina strategic position
within the social svstem, and has provided these schools with a
stgniticant institutional function,

Not only s it the institutional role of the secondary schools but
also the nature ot their impact upon student career decision-
making  which makes them important in the achievement of
national priorities. 1tis often during the secondary school age span
that  students make  decisions  concerning oceupation,  higher
cducation, and sociopolitical involvement. Furthermore, graduates

'l'lnhp H. Coombs, The World Educational Crists (New York: Ovtord, 1968); also,
Development of Sccondary Fducatiwon: Trends and Implications, (Pans: Organization of
Feonomic Covperation and Development), 1969,



of secondary schools are most of'ten those who enter the stream of
the middle class where their attitudes and actions will influence
the society and economy.® Secondary students and graduates
represent the active. mobile segment of soviety.

Of the three primary inputs into the educational svstem
students. teachers and Tadilitios  teachers are perhaps the most
critical because of their relationship to the learning process,
Teachers represent the most expensive input of” the educational
svstemt and the permanent cadre of the school. Using hoth
collective and personal influence. teachers refate upwardly to the
administrative and sovernmmental structares aftecting the system.?
Teachers also interpret national purposes to parents and the
community. thus serving as a role model to adults aswell as to
students,

But it is in the area o directing student Tearnimg experiences
that teachers are potentially . it not actuatlys most influential.
Teachers not only transmit knowledge but they also structure the
fearning environment. which plices them me the position of
orchestrator or intermediarny between students and resourees.”

*feonomic and psyholopteal theones explan the mportance of this middle clas
predisposition to cconomie wd socb deselopientc Attades of capital tormation and
comsumption are purported to be prerequisite o economic ke of”™ tvee Walt W
Rostow, “The Tabe-oft mto Seltosustamed Growth,” Foonomine ol 66 (March
1956)  25-38%. David MeClelland  (Jhe tohicime Soce e fPrimceton. N D
Van Nostrand, 196110 and John Kunbel oSocrerv and L oomenne Growtl [ New York
Oxord, 197011 desenibe tie need ior g penonal “achievement™ onentation morder o
astinn progressive growth, OF related signiticance to s question aie the theones of
retarn on educational myestment presented prmarts by heodore WoSchulty tsee Hi
Feononte elue of Education [New York Columbig Uneeerats Pross i96 34,

SCoombs, e wWorld Lducatioal Croas . seealso twures o 0 NSO Stadintnal
Yearbook (Paris UNISCO, 19700 In Venezueks, 83 percent of the ditec b operating
evpenses of the Mimstiy of Dducation tor 1969 went tosard the pavinent ot teachers
(hstadistivas ducac onalcs, Departamento de Tovestizaciones Tdacamnades, Direcadn

de Plncarmicnto, Minsterio de Edocacién, 1971 Cuadio S Phng 237

1n many countrres. Venezueln idlnded teacher wmoie e s potent pohiical toree
Not only are governmental pohoes citenintiuenced by therr actions bt anions often
wreen members and contiol the processes of adimission. Fhey also establhish protessiotal
stundards, Two sources of mterest 1o this study are Federaciin b enesofama de Maesiron
(Mérida, Venezuctss Uniersidad de fos Andes, 196600 Abert A Blnn, edo Jewe hers
Unions and Associations 1 Comparative Studv (Urhana, T Eisersity of Hinoes Press,
1969).

“Such changes are beny pushed by papeb inmovation Jearing concepts and abso by
the developnients within the fiekd of educational tedhinology . See " he Chanpang Role ol
the Teacher.,”  Educational  Techmology, 10 (beh, 197010 entine sue. A more
philosophical discussion s Frank Musgiove and Phihp . Laylon, Society and the
Teacher’s Role (London: Routledge & Kepan Paul 1969).



Teachers come into contact with the majority of the youth of a
nation and their ability to adequately socialize and train these
children, and facilitate appropriate student decision muaking. very
likely has a profound impact upon the future or individuals as well
as upon the nation.

Although the process of forming attitudes during youth has
been the subject of much theoretical and sowe apphed social
seiencee investigation, relatively little evidence exists which reveals
the true role of schooling, and more specitically. teaching. in this
sociulization process. In attempting to understand the potency of
the teacher’s position in relation to the child, the scholar may turn
to o number of models provided by sociological.” psychoiogical.”
leadership.® or political socialization”  theories. Although very
little is known Tactually about the relationship between teaching
and learning, some cmpirical evidence is now beginning to support
intuitive notions that teachers have a signiticant impact upon the
behavior of their students.”? AdmittedIv. our state of Knowled: ¢
as well as our rescarceh techniques for studving the phenomena are
stll quite primitive, Phe question itsell has implications, however,
for recruiting, training and utilizing tcachers. as well as for
expediting  the learning process and directing individuals into

oceupations deemed necessary for sociocconomic growth. For

S he contiibution of these sciences to this field of thought are diverse and dittuse,
See, for example, the theories of social “aseription™ of Taleott Parsons, e Social
SvstenriGlencoe 1L Free Press, 1931,

7} ducativnal psychology makes various contributions to this field  sec the numeroas
referepees i learning theory, tole-modeling, personality formation ete. See, ¢.g.,
Georgra Babladelis and Suzanne Adams, The Shaping of Personality (1 nglewood CHITs,
N4 Prentice Thall, 1967).

Slora specific problematic coneepaiahization see the “opinon Ieadership™ theory of
Llitu Katz and Paul 1. Lazansteld, Personal Influence Phie Part Plaved by People in the
Flow of Vass Commoncations (NG Yotk Free Press, 193300 See abo Melvin Seeman,
Social Status and | cadershup The Case of the Sehool Feecutive (Columbus, Ohio: Ohio
State Uniersity, 19601 Wendel Bell, Richard 3o Hiti; and Charles RoVright Public
Leadership (San Franeseo: Chandler, 196 10 Many usetul theories can be found in the
literature on orguzational psy chology and on managemaent,

YN review of s Biterature, and the conceptudlization of o theory talso relating to
“occupational socibization™ to arescarcl problen i contained in David R, Evans
Teachers as igents of Natwonal Development. 0 Cave Studvoof Uganda (New York:
Pracger Spevial Studies, 19571

Wiy Feachers Mahe o Difference’ U Report on Recent Research on Pupil
Achicvement, (Washigton, US, Ottice of Fducauwor, 19700 Ned AL Flnders, Feacler
Infhucnce, Pupil Attides, and Achiorement (Waslington: UGS, Office of Fdueation,
1965).

¥



these reasons. studies of the attitudes and predispositions of
prospective secondary school personnel seem warranted.

In Venezuela, planning for national development has led to
innovative educational reform proposals. niny of which wre now
being prepared for implementation. Hansen (19709, for example,
reports the recent plim for national school decentralization. and in
February of 1971 u public Lew was signed creating ten post-
secondary technical training institutes (colegios universitarios)
thus introducing a new level of schooling and new educational
opportunities. These plans and others uccentuate the need tor a
brief overview of the educational process and system in Venezuela.

A. Education in Venezuel:.

The Venezuelan constitution sets the foundation for free and
compulsory cducation for all citizens scven to fourteen years of
age. The government school system consists ol three phases:
(1) preprimary and primary cducation: (2) secondary, academic,
technical. and normal (primary school teacher training) school
education: and (3) university-level education. Privately sponsored
education. both coeclesiastic and secular, exists at all levels and
enrolls approximutely 15 pereent of the students (Mas v Mejor
Educacion, 1970).

The administrative structure ol the education system is. for the
most part. centralized under a minister of education appointed by
the president of the nation, Municipalities and states also control
some of the educational institutions, with special emphasis at the
primary level. Public universities operate under the principle of
autonomy and are organized by a special counsei of university
representatives. Additionally. there are some primary. sccondary.
and specialized schools that are governed by government ministries
other than cducation. The Ministry of  Lducation.  however,
controls and authorizes curricula and educational standards tor all
educational institutions, public or private, with the exception off
universities. The annual governmental expenditures for the educa-
tional system totals approximately 22 percent of the national
budget (Memoria y Cuenta, Vol 11, 1971).

Two periods in recent Venezuelan history are characterized by
their deleterious effects on the educational system. These periods
include the years 1910-1935 when the dictator Juan Vieente



Gomez was Venezuela's president, and the years 1948-1958 when
Marcos Pérez Jiméncez, also a dictator, was in power. Under both
dictatorial leaders, the formal school system declined in number of
schools, students, and teachers. For example, in 1886 there were
1.957 primury schools whereas in 1935 there were only 1,432,
The year 1935 found only 20 percent of the school-age population
in school and SO pereent illiteracy among the total populace. At
the secondary level. the situation was little better. In 1889 there
were thirty-six secondury schools in Venezuela while in 1934 there
were forty, of which half were privately sponsored. and all were
statted by about 200 part-time teachers (Sanchez, 1963).

Between 1935 and 1948, the educational system expanded
ereatly. When Péresz Jiménez became influential, however, first
under a military junta (1948-1952), and subscequently on his own
(1952-1938), the number of public schools, teachers, und students
declined once again while private schools flourished. Enrollment.
for example. at the National Pedagogic Institute of Cuaracas.,
founded in 1942, was ol stadents in 1949-1950, and 322
students in F936-1957 (Sinchez, 1963).

The universities came under special attack during the Pérez
Jiméncez period. Central University in Caracas, founded in 1725 as
the Royal and Pontitical University ol Caracas, was closed during
the T951-52 academic vear, Two private universities in Caracas,
Catholic Andrés Bello University and Santa Maria University, both
founded in 1933, begun out ol necessity as a result of the political
constraints. These two  private universities joined  the already
existing University of the Andes at Ménda 1810y and  the
reopenced University of Zulia at Maracuaibo ¢ 1947,

After the national universities were granted autonomy in 1938
and with the reappeatance of political parties w: consequence of
the rebirth of democianie lite, the public universities were turned
into political battlegrounds. In other words, their own internal
sell-governing process was intervened and mediatized by political
parties that vied for power amd prestige. Qur universities have a
long standing history going back to the 1920% of Tighting
oppressive political regimes. This precedent was exercised onee
more at the end of 1957 and the first months of 19538 when the
universities presented o united front to restaurate and defend
democracy. (Revenga, 1970:29),

In 1958, when Ronlo Betancourt and his Accion Democrdtica
party assumed national leadership, a renewed emphasis was placed
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on expanding educational tacilitics and opportunities. In 1958, tor
example, there were 3.850 secondary schoolteachers with only a
third of them having received formal training (Revenga, 19710,
whercas by 1970-71, of the 1Ho20 Venezueln trained secondury
schoolteachers, approximately 60 pereent were graduates of post-
seccondary  universities Cicenciados or doctores) and pedagogic
institutes (Memoria v Cuenga. Vol T 1971, The period from
1938 10 1971 also saw secondary school enrollnrent expand Irom
70.000 to 495346 (May v Mejor Educacion: 19700 Hemoria v
Cucnta, Vol 1L 19710 and the openimg of the University of
Curabobo at Valencia ¢ 19350, the University of Oriente at Cumani
(1939 the Experimental Pedagogic Institete at Bargquisimeto
(1939). Simon Bolivar University at Caracas oformerly the
University of Caracast (19700 and Metropohitan University
(19700, also at Caracas, In addition, the Universidad de fa Region
Centro Occidental und the Polit¢enico Superior. both located in
Barquisimeto., were founded during this period.

Administrative  and  organizationsl  changes  alo occurred
between TUSS and 19710 At the time of this writing, the
administration ol schoo!s is being decentrahzed mto cight regions
Hansen, 19700, white organizationally there exists an emphasis on
preprimary - cducation and postsecondary technical institutest!
and community colleges, Inoaddition, the seconaary school s
undergoing  considerable alteration with  the mstitution ob
three-year first cvele providing o common. general education tor
all students, followed by o diversitied. bwo-vear second cvele al
which time  students speciadize in cither normal. techneal
vocational. or academic secondary subject matter fiehds,

Teacher training, however, with the exception ol new imsservice
programs and the addition of Taclities. has remamned organiza-
tionally and administratively much the same. Teachers are trained
for primary instruction in normad schools Geconds sehool
cquivalenty while personnel are tramned Tor the secondary Jevel al
cither universities or the two pedagogic mstitutes. The primary
responsibility for secondary school teacher trainig traditionally
rests with the two pedagogic institutes while universities also train

1. . f N

"V i e tirst such mstitate, the Instituto Cniversitans de Teanologra, desipned tor the
preparation of middle level tedimicians, is in operation an Cancas (Memorta v Cuenla,
Tomo I [ 1971 ).

§
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secondary level teachers as well as specialists in administration,
counseling, and evaluation.' * During the 1967-68 academic year,
there were 44560 individuals preparing for secondary school
employment. The enrollment was distributed as follows: Central
University. 884 University of the Andes, 537: University of Zulia,
1.752: University ol Carabobo, 8470 University of Oriente, 83:
Andrés Bello University, 3530 and the two pedagogic institutes,
3380 e Mas v Mejor Educacion, 1969),

Fntrance requirements differ somewhat between the universities
and the pedagogic institutes. The schools of education at the
aniversities require that the applicant have cither a secondary
school diploma in the sciences or the humanities, or that he be
certificd as a primary cducation teacher and have completed at
least three vears of professional experience. The universities award
the title of dicenviado to those students who complete the
university's four-vear curriculum and who possess an academic
secondary schoul diploma.,

Entrance to one ol the two pedagogic institutes requires a
diploma from any secondary school. including normal and
technical-commercial institutions. The largest percentage ol first-
year students at the two institutes, however, tends to be academic
secondary school graduates. Foroexample, between 1904 and
1968, the Pedagogic Institute at Caracas enrolled 1.502 academic
secondary, 1008 normal, and 77 technical-commercial school
araduates as first-year stadents.'

The pedagogic institutes. as well as the universities, provide a
four-vear course of study including both subject matter specializa-
tion and teachier or other professional preparation designed to
train secondary school personnel. Currently. the programs at both
types of institutions proceed from a general education in the arts
and sciences common to all majors, to an emphasis on specialized
subject matter. professional preparation and. it appropriate,
practice teaching for those planning to become teachers. The

e Mimstiy s alse proposed that university: praduates be certitied as secondary
teachers in their ficlds of competence atter completing o short course in order 1o prevent
the Torevast deficit o1 secondary teachers (Rafacl Revenga, personal communication,
November 1972,

VW parrictda  del Institito Pedavdgico  de Caracds Discriminada - por - Entidades
Federeles v Omas Nacionalidades, B8 Pedagdgico en Cigras, Boletin del Servicio de
Fstadistica no. b Afo Lectivo, 1967-68 (Caracas: Pedagogic Institute, nad.).
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Pedagogic Institute at Caracas is orgunized arcund the following
subject matter departments: biology and chemistry: Spanish,
literature, and Latin: physical education: geography and history:
modern languages: mathematics and physics: and pedagogy. The
Pedagogic Institute at Barquisimeto consists of the departments of
literature  and  modern languages:  mathematics: experimental
scienees: social sciencest and technical education. The following
list reports the number and major of teachers graduated trom the
two pedagogic institutes during 196814

Pedagogic Institute, Caracas

Major Number ol graduates

Biology and chemistry 78
Spanish. literature, Latin 44
Physical education IS
FFrench 20
Geography and liistory 52
Modern funguages 19
Mathematics and physics 17

248

Pedagogic Institute, Barquisimeto

Major Number of graduates
Lnglish and Spanish 13
Mathematics 10
Mathemuatics and physics l
Spanish and fiterature 13
Chemistry ]2
Biology 14
Biology und chemistry 2
History 10
Geography 3
History and Geography 2
Chemistry and physics |
Industrial arts 1

x
to

Y 1hid, Instino Pedaghgico Experimental, Informe Anual 196869, Barquisimeto,
Julio de 1969 (Barquisimeto: Ped-gogic [nstitute, n.d. ).



Given the rather erratic development of education in Venezuela,
caused principally by the neglect of the system by the two
dictatorial governments, the decade of the sixties saw an enormous
expansion of facilities along  with concomitant growth in
numbers of carolled students. In 1970-7] the educational system
at all levels enrolled 2,507,433 students, or 24.7 pereent of the
total population. With this quantitative expansion, however, other
educational issues and problems with which Venezuelan cducators
are concerned have emerged. Dropout and fuailure rutes. for
example, are high, In 1968-69 approximately one-third of those
who entered primary school six years before completed the six
years and ldess than 30 percent of the population under twenty-
four years of age were registered in school (Revenga, 1969),

B. Occupational Choice

Basically such educational statistics emanate from, and are
intertwined with, social and ceonomic conditions existing in the
nation as a whole, The population of Venezuela, for example, is
growing at a rate of 3.6 pereent per vear, 54 pereent of that
population is less than nineteen vears of age, and about 63 pereent
of the approximately 11 million mhabitants live in urban areas
(Revenga, 1909, Although the cconomy s expanding at a rapid
rate, the creation ol new Jobs. especially in the areas of
agriculture, hydrocarbons and mines, manufacturing, construction,
and energy resourees must take place in order to meet the demand
by young persons for cmployment opportunities as well s
continued cconomic growth for the nation, Although jobs in these
several sectors currently exist, the demand is for sKilled, as well as
trained middle leyel, manpower which currently s in relatively
short supply. For example, it was estimated that in 1970, about
SO pereent of the 207.000 persons who reached their cighteenth
birthday hid no more than sis years of schooling (Revenga, 1969),
Inaddition. of those students enrolled ot the secondary school
level during 1968-09, approximately 64 percent were in academic
secondary schools specializing in humanities or one of the scicnees
(Mas v Mejor Educacion. 1970).

One ol the most urgent dilemmas for cducational planners is
that of attracting and directing qualified individuals (o fulfill
needed  positions i the labor foree, Competing opportunities
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often lure the quality graduates to particular sectors of the
economy. most often toward prestige ficlds. creating oversupply in
some arcas and critical shortages in others. Schools serve as one
mechanism  of  social  ditferentiation  and may provide some
understanding o the diverse forces that impinge upon occupa-
tional choice.

Gordon Ruscoe (1963) has conducted a preliminary investiga-
tion into  this phenomcena by bsolating some variables  that
influenice the  occupational preferences of secondary school
students in Venezuela, He reports that more students in his sample
(97 pereent) aspived to professional than to other positions within
society an unrealistic and impractical goal. He turther indicated
that teachers seem to o be the least important of nine factors
identificd as influencing students in making their occupational
choices, Ruscoe does conclude. however. that there are groups ol
students who are suseeptible 1o the intluences that are lTocated
within the schooting process and that these students 70 might
profit considerably from assistance and guidance at the secondary
school Tevel,™ I studyving the influence ¢b teachers on perform-
ance aspirations of students. Rosenteld and Zander ¢1960 1) found
that teachers do Tacilitate realistic decision making on the part of
sone students, Tvans (1971 has also indicated the potentially
viable role Tor the schiool in the “occupational socualization™ ol
students, These studies are anvthing but conclusive. nowever. and
very little sophisticated work has been done relating teachers to
such phenomena of sacial development.

The processes by which o population becomes distributed
within the occupational structure of society hias heen the topic of
I-urther

[

considerable inquiry by sociologists and educators,

Prveny Iintle empinical reseorch with broad mterentid salie enists, most studies
relating teachers o ool Cnge have been parely statistiead desenption. Bos examples
refer 1o ENISCO and to the exveellent recent natonal stadies on teachess by the
Orgamization o Fconomie Cooperation amd Developnient (OFCIH.See abso 7 Teachersin
Amencan Societs,” i Chatles 88 Nam and Yohn Ko Folper Dducation of the tmeriean
Poprdationss OV shimeton, DO L Burean o the Census, PHGTE By fan the maost
valuable analytnoal studies on this question are those done by Orkindo Mboros L
Macstro v la Ddicacitni on a Socicdad Venesolang (€ acas, 1965, atd Robert 1,
Havighnrst and - Aparecida 1 Goovene Bracidin Secondary Pducation el
St Feonomie Development (Sew Yorko Pracper. 19690 Gouvens T clabarated on
the busie nuaterial presented n the jomt 1569 reportin AL Solan and SONML Lapset, Llites
i Latin America tNew York Oxtord, 1967 and chewhere,

POGee, e, collection o reports e Antar Ftzons, ed., The Seme Projessions and

Their Orgamzation INew Yotk Free Pres, 1969
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understanding  concerning  this phenomenon s likely to have
implications for the role of the school. and the teacher. in
influencing individual decision making.'” The issue is complex.
however, and further inquiry demands some refinement of the
question,

One cuse lending itsell” to more explicit investigation is that of
the choice by students to enter the teaching profession. and to
remain in teaching. * The re-entry of these graduates back into
the school system. and consequently into the position of directing
the same schooling experience tor others, would make  the
attitudes ol teachers particularly important in the socialization
process in the schooll Thuse aspivmg teachers are a unigque
population relating to the question of occupational choice i we
regard  the school 1o be an environment facilitative ot such
decision making,

ftois o basic tenet of this inquiry that certain attitudes
predispose individuads toward vierous courses of action (Jahoda
and Warren, 19000 and that a - udes are differentially tormed
(Parsonse 1949 These assumptions lead to the conclusion that
ditffarences in the attitudes of teachers will have implications for
the future behavior of teachers and perhaps for the influence that
teachers have upon the attitudes. values. and  behavior  of
students"" Ao an understanding of the socialization processes
withm the teacling profession, and  tactors that encourage or
mhibit one’s performance o his teaching duties. and his very
choiee to remam, or not. i teaching will permit planraers to more
accurately predict the futare and e character of the nation's

cohort of fcachers.

Thor o eterence wotk an this 1ole see the compilation by AL Morrison and
DoMelntses Jeachers and Teacfing 1Balnimore, Md Pengaie, 196931 also B, O thaniel
Smuthe Researdle e Feacher Dducation: () nglewood ChC, N Prentice-thall, 1971,

A number al mpettant studies have been conducted relating the occupational
prestize amd sbitus of teaching, this work seems o have sonte influence upon teacher
retention and snbaction. See G Bembaam ot al, CTana-Oceupational Prestige
Duterentition e Feachme” and e Hovie, “Professiondd Stratification and Anomie in
the Teachmy Pratession” both i Pedeedwicad Fropace o ondon W. & R Chambers,
N6 See also the sumnvay . Suncev of the Status of the Teachung Profession in the
ety by Mareante Davies i\ ashmgton, O World Contederation ol Organizations
ul the Teachimg Protession, 1964,

1 . .

Fhe assumption posted here s also the thesis of David vans ¢ Feachers as Agents

ob National Development. A Case Stady of Ugandad whose study seived asa prototype
for this mvestigation,
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C. Areuas of Inquiry

Several major issues and questions emerge as the focuses of the
current investigat'on. First, both the paucity and the poverty of
existing research on teachers dictate the need for a descriptive and
demographic investigation of the individuals who make up the
prospective population of secondary school personnel. Informa-
tion of this sort is important in that it provides a bisis Tor assessing
trends in major ticlds of study., institutional affiliation, and
personal, family. and educational background fuctors. Thus, the
first area of inquiry is designed to desceribe the population sampled
and to interrelate such deseriptors in an attempt to identify those
students who are preparing to enter the education profession,

The second major question that needed 1o be asked by those
concerned with the teaching foree related to emplovment aspira-
tions and expectations, The importance of these arcas relates 10
the intentions of students to pursue the career tor which they are
being prepared. their commitment to the profession. and their
preferences for sabjects that they wish to teach, as well as their
preference for the type and locale of the secondary school where
they anticipate being placed. Inaddition. issues concerning
membership in teachers” unions, involvement with the admimistra-
tion of the school, and the importance of religious instruction arce
included.

The third major question relates to the pereeption of prospec-
tive secondary school personnel with respect to Venezueke's
educational needs and development priorities. Hereo the inguiry is
aimed at seeuring attitudinal information relating to reform. both
quantitatively and qualitatively. in the educational system. as well
as information relating to the more general need: and priorities of
national development in Venezuche,

A fourth area of inquiry concerns the student’s perception of
the purposes of education. the role of the school in relation to
society. school management and decision making. and the ques-
tion of who has the responsibility for student fearning.

A Tinal arca relates to why people become teachers, what
factors and people influence this decision. and what the role of the
teacher s in guiding others in occupational decision making,
Equally significant in this regard is the perception of prospective
secondary school personnel of the prestige of their own and other

12
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oceupations, the occupational needs of Venezuela, and the values
that have guided the students’ selection for their particndar job
preferences.

The need for studying secondary school personnel, both during
their preparation as well as in the field, is o first step in assessing
the actual and potential impact that such individua!s have on their
students” personal needs and national orientations. As enrollment
continues o increase at all levels of the educational system, this
need for research becomes inereasingly important. It is antici-
pated. for example. that in the year 2000, approximately
1.5 million students will be enrolled at the secondary level, and
I5.899 prospective secondary school personnel will be enrolled at
the pedagogic institutes, a six-fold increase in less than thirty

VOUTS,

. Rescarch Methods

Approxinately one academic year (1970-71) was spent in
reviewing the relevant research on teachers. developing a rationale
for the investigation,  and  preparing the questionnaire
(Appendix S) for securing  the necessary  information from
Venezuelan students, Five major areas were included in the final
questionnaire: () demographic  characteristios: (2) professional
expectations and orientations: (3) educational needs and develop-
ment priorities: (b attitudes toward education: and (3) occupa-
tional selection, prestige, and values.

The survey questionnaire employed in this study was developed
from avariety of related instruments. During the winter and spring
of 1971 survey instruments utilized in studies by Havighurst
(Brazilian secondary schools), Evans (teachers in Uganda). Ruscoe
(Venezuelan  students  occupational  aspirations),  Educational
Testing Service (Princeton, N.1.. “College Student Question-
naire™), along with other work that was subsequently rejected,
were serutinized inorelation 1o the purposes of  this inquiry.
Following three revisions, cach of which was reviewed by a poolof
interested colleagues, o inal English version of the questionnaire
wis reduced from the 600 original questionnaire items to the
present 130 questions representing 189 types of information,



The English version of the questionnaire was transhuted into
Spanish by Venezuelin students enrolled at VCLAL and the
translation was subsequenthy reviewed and corrected ina second
version prepared with the assistance of olficiils of the Venezuelin
Ministry of Fducation. The final version was prete dona <nll
croup of siudents in Caracas andc folowing minor FEVISIONS,
reproduced  for this study by sttt members of the Ministry of
l-ducation.

In the original research strategy it had been plinned to imciude
only the two pedagogic mstitutes i the sample. the Instituio
Pedagogico de Caracas and the Tnstituto Pedagogico I xperimental
de Barquisimeto, the principal  tramers ot secondary level
cducaters in Venezuehi 10 was prosamed these institutions would
provide o reprosentative cross seetion of subjects Tor this mquiry.
Contacts with several other universities 1o Venezuehs generated
considerable interest in the study . however, and provaded an
unevpected  advantage. 10 s well Rnown tha adnmission to
higher-level institutions i~ both geographically and socallhy selec-
tive. ospecially m Latim Nervas Msoo e unisersities i
Venezuels detinitely display ditterent educationsl and avovty
environments which. it they do not serve toinfluence mdivaduals
ditferently, at least conter upon their graduates varying sovial
reputations. In othier words, students cither by selection or by
indoctrination. are not randomly distributed among the institu-
tions of higher education,

We o oare interested  here principally in the typical stedent
preparing tor a secondary school career., Selective dilterences
within the credentialing system (tie universitios) may begin to
explain the distribution of the target population Deing studied. A
sample ot comparable respondents drawn from oulside  the
pedagogic institules may pernnt e preater clarification ol the
influcnc: of external systemie selective tactors on this population.
While the two pedagogicos are ol principal interest to the subject.
the othier major universities with schools ot cducation permit
sample comparison, Most importantly. the tour additional mstitu-
tions that participated o ths study - provided o intersample
comparison to test the randomness and representativeness of the
respondent group.

The limited resources available Tor the study necessitated the
survey format with self-report questionnaires, Administration ol

14



the instrument had to be conducted among intact classrooms of
students: consequently the sampling stratification was done only
m the two pedagogic schools where  there Were numerous
clissrooms from which to choose. As a result. the cohort meastred
i the nonpedagogic schools is not stratitied. In the pedagogicos
care was taken to select groupings of students who represented
cach of the year-inssehool and subject MaJor categories.t

The questionnaric was administered in JTuly of 1971 just betore
the close o the school vear ?! Respondents completed the survey
M ntact classroom groupings: the prosence of test administeitors
Was minimized inan atempt to o moid assochating the study with
individuads who might precipitate distorted reactions o the
questionnaire. Respondent anonymity was assured: the question-
natre required less than an hour 1o complete,

The questionnaires were returned to the UCLA campus tor
processing and anaivsis, AL duta were meerpreted and coded by
the two investizators and transeribed (o computer cards. Three
principal computations were made of the data at the computing
faciliny: ot UCE AL I the Tirsd Andhysis routine data sereening
provided  deseriptions and summaries of the totgl respondent
groups. Inthe second analysis cross-tabulation procedures were
cmployed 1o prepare sumniaries ol item responses by subgroup
categories. These subgroup profiles permitted  interdata com-
partsons by institution and respondent’s sen. Jge. vear-in-school,
major subject. and fevel of parents’ education. The Statistcal
Package Tor the Socul Sceicnces (SPSS) COMPULCT Progriams were
utihized for these two analyses. Frnally oo mualtivanate analysis off
varinee of dhe responses oo the it -three Cagree-disagree™
attrtude items provided tests of statistical significance for cach of
the respondent subgroup categories mentioned above, Univariate
seores identitied signmificantly difterent response patterns between

respondent subgroups. <

2 e .
Protessor Alerandro Fogortes and his stat? are o be thanked for thew asistanee m
diawing the sample and adimmntening the questionnuane at the Instiuto Pedagdoico de
Caracs,

A .

TSandent revoiis had el odahie scaools gust betore this suney andeed, the tinal
simple from the Unersidaa Centrad e Veneruels was sathered only hours betore a
mater not on campus which led o the deposition o the rectonn,

‘s

“In addiion o the data processed to present the descipine esults reported here,
the Otnv-thiee attitude tems that were subjected to statistical analy s OMANOV A were
turther anabyzed s to ther betetogeneity separate tactor analy ses csee Appendin 1),
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While the data analyses supply detailed comparisons between
respondent subgroups. and in some cases provocative results, the
reader should be cautioned not to generalize subgroup differences.
Comparative analyses merely served the end of scientific explora-
tion and facilitated our purpose of raising pertinent questions for
educational policy planners. The lack of a random sample makes it
unwise to imply the representativeness of any subgroup dosignees.
The patterns and trends that did emerge were tiken, however, to
provide an accurate representation of” the background. views, and
attitudes of the roral population of prospective Venezucekin
secondary school personnel.

Analyses of the data did provide some confidence in the results
and the procedures used. [t should be recognized that as a
“descriptive’ report this study has not undertaken extensive
explanation of these data. This monograph has not attempted to
go beyond the data themselves exeept to raise pertinent reseirch
questions, 1t is an empirical study and o first attempt to investigate
a particular population in Venezuela.

16



Chapter Two
The Sample

This chapter reports the background desceriptive data of the sample
population, and includes  sections  devoted  to institutional,
personal, family, emplovment, and sccondary school character-
istics of the students sampled.

Al demographic data were analvzed for the total sample and by
making subgroup comparisons for six variables that are reterred to
throughout the report: institution, sex, age. nuyor, vear-in-school,
and level of puarental'  cducation, It was expected that the
principal variation among subgroups would be found within these
categories. A cross-tabulation computer program?®  was used
cnabling within-subgroup comparisons to be made Tor every survey
ttenn. The discussion that Tollows is, theretore, directed toward
desceribing and analvzing the sample in terms  that desceribe
respondent cducational and personal buckgrounds: total sample
and subgroup descriptions are made,

The sample comprised 038 students imgjoring in education who
were atlending institutions during the month of July 19710 A
sell-report  questionnaire  with FSY 0 response items was
administered to avatlable mtact clissrooms representing select year
and subject matter groupings. The questionnaire required both
open-ended and multiple-choice responses. An attempt was made
to sample  the  attitudes  of students from  adiministrative,
counscling, evaluation, and teaching subject matter specializations

at vartous stages in their university careers.,

1.. . . . .
Father's education level was used to measure this variable.

2SPSS “Crosstabss™ run at the UCLA Campus Computing Facility,
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I. Institutional Background (Appendix A)

A. Institution Affiliation (Questions 130, 115, 110)

Students from six Venezuelan institutions of” higher education
studying for baccalaurcate degrees in the field of education were
administered  questionnaires. The sample was composed ol
education students from four major universities and from the two
pedagogic institutes in Venezuela, The institutions, representing
differing geographical arcas of the country. were the Instituto
Pedagogico at Caracas, the Instituto Pedagogico Bxperimental at
Barquisimeto. the Universidad Central de Venezuela at Caraeas,
the Universidad Catolica Andrés Bello at Caracas, the Universidad
del Oriente at Cumani. and the Universidad de Los Andes at San
Cristobal.

1y Ewrollment. The majority ol the sample was drawn tfrom the
two  pedagogic institutes which are the principal trainers of
secondary level educators in Venezuela, OF the total sample,
39 pereent  were enrolled in the Pedagogico at Caracas and
33 pereent were cnrolled in the Pedagogico at Burquisimeto.
Central University and the University of the Andes accounted for
P2 percent and 1] percent. respectively. of the sumple. while
Oriente and Andrés Bello Universities supplivd a total of 5 pereent
of the sample ttable 1o

Q) Year-in-school  Students were sampled from cach of the tour
school years: 24 pereent were first-year studenis, 32 pereent were
second-year students, F3 pereent were third-year ~tudents, and
29 pereent were lourth-year students,

Virtually all of the firstyear students sampled were fream the
two pedagogic institutes Ctable Tr Seventy percent ol second-year
students were drawn from the Pedagogic Institute ol Caracas, the
third-vear sample came primarily from Centred University and the
University ol the Andes, and the Tourth-year smmple cinme from
the pedagogic institutes. the University of the Andes and Cuatholie

e

Sinee e sample s ot representative of the vanous educition facatties in the sy
institutions, reference to particular insttutional compatsons should betreated as
exploratory leading 1o the further deselopment of hy pathieses tor reseinich
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TABLE 1

Number o Students by Institution and Year in School®

Year in School
Institution ! : 3 Jb Total
Catholic University Andrés Bello 1l 0 0 21 210347
(—l'l—l;u“]"tl"‘l'\“‘"l 71(\ - “l . 29 41 3 7401210
I'cd.:g‘\gvx‘._l;\_lillllx'. (';lx.nt.;i o o 137 12 kb AERNKL NS
Pedagogic Institute, Bargasameto Rl ——37 2 T 193 (31 4 —)
Tocwmdestnnerss |10 L5 | s T e Jewenin
Cnerin of the Oriente | " 5 A TRV
Inl.llﬂmrw - 144 » 196 B 178 61
A3 3L N Iy 200 0 oo )y

a .
T the tables and tent note that owing to vaiving response patterns the total number of
stadents answenng any one quesbon ditters,

hlncludm_‘.‘ Pootith 7 vear students, Some students mdicated they were enralied
e then fitth vear o of the total samples S pepsensh, As there was no fitth academie
vedr ecognieed byane of these mstitutions, it s presumed that these students are hold-
overs trom the tourth vear,

University Andrés Belloo This uneven distribution ol respondent
vear-in-school stratification resulted  from sampling restrictions
and not from desien,

3y Major: The sample may be divided into two broad specializa-
ton categories: administritors cadministration, counseling., evalua-
trond and teachers esubject matter specialists), The subject matter
majors came sdmost exclusively from the two pedagogic institutes.
Humanities, natural scienee, technical-vocational, and commercial
plus other nonclassitiable majors predominated at the Pedagogic
Institute at Barquisimeto, whereas inguage. physical sciencee. and
physical education majors were drawn more from the Pedagogic
[nstitute at Caracas. More than half of the pedagogy (education
pllosophy and theory) majors were drawn rom Central
University while 0 somewhat  higher  percentage of
counselhmg-evaluation-administration  majors  were from  the
University of the Andes ctable 2.
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TABLE 2

Number of Students by Major and Institution

0c

Institution
Andrés ] I Pedagogic Pedagogie
Bello PoCental | Institute, Institute, Loy Andes University
Major University Universiny : Cuaracas i Barquivimeto 1 Univerviaty ot the Ornente FTotal

Pedagogy 1 T BT | | | : i S3 0138
Counseling, admimistration, evaluation t | 23 i l 0 62 0 ST 1.8
Humanities 0 t : 37 ‘ AR 0 1) D93 015.6'0)
Language 0 ‘ t J S0 I8 0 3 LR R
Physical seience 1 x t i Yo " : 0 4 110 (18,37
Natural science t ' 0 i 23 Tt ' 0 3 21700
Techmeal-Vocational 0 1 i 2 B 0 | | el
Phyvacal cducation U f 4 17 1 I 0 ' 0 IS ¢3.007)
Commeree amd others th , 0 4 19 0 2 P2
Total 21 ‘ 4 240 188 63 14 60l

(350 (1230 1 390 (3.3 (1o ) (2.3 (100 0y




B. Mujor Ficeld of Study (Question 117)

1y Ewrollment. Specializations  in pedagogy  and  counseling-
evaluation-administration were ottered only in Central, Andrés
Belloo and Los Andes Universities. The sample was distributed by
major ficld of study as Tolloves: physical science (18 pereent),
nataral science (17 percent), humanities (1S pereent). counseling-
evaluation-administration (15 pereent). pedagogy (14 pereent),
languages (12 percent),  commercial  and  “other™  majors
t4 pereenty, physical education (3 pereent),  and  technical-
vocational education (2 pereent). As noted. these respondents
were not drawn in equal proportions from  the institutions
surveyed: rather, enrollments by mujor ficld ol study  were
constrained by the institution and  year-in-school distribution:.

mentioned.

2y Year-in-school. When the sample is stratitied by major and year
in school, several observiations are appropriate. Students majoring
in pedagogy and counseling-evaluation-administration tenrollees of
Central, Andres Bello, and Los Andes universities) were present in
the second-. third-. and fourth-vear cohorts, but this group
constituted the entive third-year sample. The first-vear student
sample included stadents only from four major fickds: humanities.
Linguages, natural sciences, and commercial and “other™ majors,
The second- and tourth-vear student subgroups are the niost
representative; the distribution i the second-vear cohort included
all majors and the tourth-year cohort included all but humunities,
physical education, and commercial majors.

S Parental cducarion. The educational liiekgroand of the parents
of students sampled reflected a heavy predominance ot students
whose parents had a primary school education or less (74 percenth.
OF the thirty-seven students who reported having parents with a
postsecondary education, approximately 25 percent were peda-
vogy nugors and 253 pereent were hinguage nugors, OF afl the
pedagopy and language mujors, however, students whose parents
had a postsecondary education accounted tor only about 15 per-
cent of the total of cach of the respective tields, Forty-sin pereent
of the technical-vocational mijors reported having parents without
any formal cducation which contrasted with 14 percent of the
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total student sample who reported having parents with no formal
education (table ). suggesting  that technicul-vocational majors
exhibit the greatest upward mobility in terms ol formal education.

C. Practice Teaching (Question FIS)

An attempt 1o assess the impact that practice teaching might
have on the attitudes of education students led us to mquire as to
the number of students who huad in fact completed their practice
teaching. Although practice teaching has not been analyzed as un
independent variable in this reporte it is important 1o note that
about 32 pereent of the sample had practice teaching experience.
Of those who had practice taught. 44 pereent were enrolled in the
Pedagogic Institute at Barquisimeto and approximately 19 pereent
cach were enrolled in the Pedagogic Institute at Caracas and the
University of thie Andes. Since 83 pereent of those who indicated
that they had practice taught were m their tourth year m schoolo it
wis to be expected that these students would cespond ditterently
to attitudingt items on the basis of age and experience differences,
As shown Tater in this report. differentiation by vear-in-school did
appear with some frequency in relation o the atiitadial atenms
included in the questionnaire,

[, Personal Background cAppendis B

AL Sex (Question 119

The total sample wis comprised of 539 pereent females and
41 pereent males. This ratio of men o women was generally the
same across alb institutions sampled.?

1y cge There was a higher percentage of Temales among younger
age students (89 pereent of  1T7-18 year olds) and o higher

*Same fregquency vanations do ocoun within subgroupings ol respotdents as they are
compared by pstitation, sex, e, tagor, and other demograplne-desonptive el
acteristios. Fhese varatons appear pomanly within particalarand asually Tess naportant
subsamples tee, the sample drawn trom Onente University contined 77 percent male
respondents: however, tis percentage represents onby 15 students or a total o1 2 pereet
ol the total respondents i the studs . Consequentiy, such varnitions walt not be reported
except as they have spect importance tor guahtying resulis which ate reported an this
study .y

T
|89)
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TABLE 2

Number of Students by Mujor and Parental Education

Major

Levelbor Parental Fducation

Not ormal I
.\'(hnulm:

Pedagogs
Counsching,
administration,
cvaluation
Humanities
Luanguages

Phy sicad science
Natural scienee
Techmeal-Vocutional
Phy stcal education
Commeree and other

Total

N

13

78
t13.6°0)

Somwe
[SITIRT Y

I ducation

25

3

(]
o

x>

[
[}9]

195
(337

b Graduate

Sonie

(

rradiate

Some

Post-

P Priman Scoondarny | Scconduarny Universiny Graduate University Row
Schaol I ducation St bl Pducation { University I-duvation Total
I 17 3 6 2 2 79 (13.8°7)
22 Il 3 [t ! 1 NS4 14.70)
23 1 4 0 2 3 91 (15.9%)
24 8 N 1 8 4] T1(12.47)
22 id 7 4 | ¢] 95116.6°7)
25 14 7 2 0 1 99 (17.37)
R 0 0 [}] 0 1 119
N 2 1 2 0 0 18¢3.1°0)
s 4 2 0 0 0 25 (447)
150 81 32 I5 14 b 573
126.27) a4 (5.6') (2.6°7) (240 ) (1007%)




percentage of males among older students (06U percent of students
age 25 and older) (table 43, The predominance of men among
students may indicate a stronger likelihood tor males to return for
teacher training after pursuing other educational or job ualterna-
tives, Women seem less likely to be pursuing university degrees in
education as they become older, a retlection, perhaps, ol Himited
freedom or opportunity for women to return to school after
employment  or marriage.  Also. the female majority among
younger students may be influenced by the more recent populari-
zation of sccondury teaching as a career opportunity for women.
This age-sex relationship was alse observed in the sumple distribu-
tion by school cluss: males constituted o larger pereentage ol the
sample as year-in-school increased.,

2) Major. There was some bius in the distribution of the sample
by sex when subdivided by subject specialization or major,
Physical science, technicalvocational, and  phyvsical  education
specializations reflected heavy enrollment by males while peda-
gogy, counseling, humanities.  Linguages. natural science, and
commerce and other nonclassibicd specilizations were dominated
by femules.

3) Parental education. ANthough the educational background of
the parents of the total sample was generadly low, variation was
observed between the education level of parents controlled by the
sex of students, Table 5 demonstrates that o higher percentage of
male students had parents with no tormal cducation while tenules
more frequently had parents who had a primary and secondary
education: females constituted 77 percent of the sumple for those
students whose parents had completed secondiry education.

This trend suggests that the cducational attainment among
males, when compuared with females, may be considerably higher,
In other words, because mades preparing for careers in secondary
cducation are morelikely  to come  from homes where the
educational level of the parents is low they are registering greater
cducational mobility than females,

In his study of secondary teachers in Brazil, Havighurst reported
that persons from a relatively high sociocconomic buckground
who were found in the teaching profession were almost exclusively
women., There secemed to be o social role perception that


http:c')llila.ry

TABLE 4
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TABLE 5

Number of Students by Sex and Parental Education
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permitted women from relatively high family status groups to
express through teaching a concern for social welfare (Havighurst
and Gouveia, 1969), It appears that men of high status or high
cducational background. in this sample and in Havighurst and
Gouveia's study, are more attracted to professions of higher
prestige and income. Males. however, still outnumber females
about two 1o one in the seecondary school teaching force of
Venezuela. This trend s apparently  changing, since  current
enrollment in the pedagogic institutes indicates a trend in favor of
women over men (Memoria v Cuenta, 1972; Mas v Mejor, 1970,

B. Age (Question 120)

The mean age of the total sample was approximately twenty-
five vears, the age median was twenty-four yvears.

Dy Institution, The sample was distributed similarly across institu-
tions with 61 pereent of the wtal sample Calling between nineteen
and twenty-four years of age. and 79 pereent of the total sample
being twenty-sin years of age or vounger (tible 6).°

2 Year-in-school and major. As might be expected, the mean age
ol students increased with vear in school, 1t wis observed. though.
that older students (twenty-cight vears old and above) were found
i cqual proportion in all tour classes, There did not appear to be
any changing trend infinencing the propensity ol older (above
bwenty-cight) students to return for a university degree. That s, it
is as HKely o find as many twenty-cight-year-old students entering
the Tirst-year class as are found in the tourth-year class. The age..
of students were generally similar when atalyzed by mayjor. In
other words, there was an approxinutely cqual proportion of
younger and older students found in cach special area off study.

3V Larcntal education. In terms of the education level of parents,
students whose parents had a secondary education or higher were

S A variation oceurred in the age distribution: of the sample drawn trom Central
University (38 pereent were 30 vears of age or older). This variation resulted from
drawing s major portion of the Central University sample from an eveming class (the only
evening cliss sampled in this study), 1was observed that many of these individuals were
teachers retuming for preparation as administrators and were, therefore, somewhat older
than students at othier institutions sampled.
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virtually all below the age of twentyv-six, Adthough this category
included only sixty-cight students it may suggest that students
from higher-educated families have only recently begun 1o select
secondary cducation as a career. [t may also reflect the rather
recent development ot mass higher educational opportunity in
Venesuelt: the children of parents educated fitfteen to twenty
vears dago, betore the period when access 1o education was
increased, are just now ol university attendanee age. These
students are part of a new generation in Venesuela: the true and
total impact they will have on education and society hus yet to be
seen. Another phenomenon partly responsible for these societal
changes may be the increased value that is placed on education per
s s educational oppertunity and experience are increased. Career
aspirations  that value education may be intluenced by greater
cducational participation ol the parents,

C.oCivil Status (Question 121

Approximately  three-quarters of the students were single,
23 percent were murried of whom 17 percent had children.” The
pedagogic institutes accounted tor a higher pereentage of single
students while Central University was represented by a consider-
ably higher-than-average number of married students with children
(corresponding  to the older population sampledy. A higher
proportion ol single students were female while the majority of
marricd students with children were males, T is assumed that men
are more likelhy (o return to school atter beginning a tamily than
women, smee the women are charged with the child-rearing
function in the home. Tt may also be assumed that males, upon
finishing sccondary school, have the alternative ot pursuing other
activitios and later returning 1o complete their education, whereas
females are more likely to continue their education immediately
upon sceondary school graduation, They are Tess Tikely to reenter
school atter they marry and bezain having clabdren. A higher
proportion of married students with children majored in humani-
ties, pedagogy, and counseling-evaluation-admumistration. Married

" Albornos (1963) reported that i s sample of Venezuelan priman school teachers,
predommantly female, 32 pereent were marned, while Gross etal. o 1968) reported that
04 pereent ot the predonnmantly Temade primarn teachers i Ciadad Guayana were

marred.
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students had parents with considerably less tormal education than
single students, an observation that relates to the higher age of
students with less-schooled parents mentioned above,

D. Residency (Question 122)

Approximately hall” the students sampled reported living with
their parents and the other halt with relatives, as head of their own
houschold, alone, or with peers. Males and older students were
more likely to live alone or with their spouse town houschold).
One obscrves that famitial ties remain strong for university-level
students.” Although it is not known whether this pattern is better
explained by geographic provimity, financial security. or value
orientations. relatively few simgle ~students (36 pereent) Live alone
or with peers. away trom their parents,

L. Urban-Rural Backeround (Question 123)

The sample was asked to report the size of the city or town
where they had spent the major part ot their lives while growing
up. The question was designed to assess the sample in terms of
rural-urban influences, The results showed that about SO pereent
of the students lived ina ity or town of more than two thousand
inhabitants while growing up. Males tended to report coming from
a rural background more frequently than females. Students who
reported that their parents had graduated trom secondiry school
or who were university educated were rased almost exclusively in
urban  arcas.® The consequence ot this s tiat prospective
secondary school teachers are drawn from arban environments,
and are hkely mtluenced by urban attitudes and values, as well as
by the aspirations of urban dwellers cwhich may explain the
difficulty in getting secondary teachers to move to the rural
setting).

TThe Fact that univensity-tevel students are more likely to live with parents has been
reported in other research carried out an Latin America. For example, Williamson
(1964), in a study of Colombian university students, found that some 640 pereent of the
students lived at home with parents.

5 . . . .
At the time of this sample there were no o rural public secondary schools in
Venezuela,
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F. Political and Religious Convictions (Questions 08, 56)

Information concerning political and religious orientations was
solicited tfrom the sample in an attempt to identify the distribu-
tion of these value sentiments within this student population.

) Political convictions. The samy le population indicated some
reservation about providing information concerning their political
convictions: one-third of the total sample chose the response
alternative ol not indicating their political orientation: thirteen
pereent failed to respond to this question, more than double the
averaee (requency of nonresponse, OF those who indicated their
political  position.  one-third indicated  they were politically
“moderate.” Individuals reporting that they were on the “left”
and Uextreme left” of the political spectrum came to 17 pereent
of the respondents and those who indicated that they were on the
“right™ or extreme right™ constituted  only 4 percent of the
sample.” Thus, of those who indicated o political pretference. the
trend was moderate and o the left. Students at Andrés Bello
University were somewhat more conservative than the total sample
wherais students at Central University were Tocated toward the
left end of the continuum, Forty pereent of the students at the
Pedagogic  Tnstitute ol Barquisimeto marked “prefer not to
answer,” While the total history ol political expression at cach
institution  wits not known. it was assumed  that o higher
percentage of prefer not to answer” responses at the Pedagogic
Institute in Barquisimeto resulted from distinet social forees in
that environment, In other words, the political sensitivity ot the
local culture wis, no doubt, partially responsible for the relatively
high percentage of students who chose to mark this political
question prefer not to answer.” Inaddition, the association of
the questionnaire with North American investigators may have
created i degree of suspicion in the respondents.t?

More male students chiose cither the “leftist™ or the “rightist™
end ol the continuum than tfemales, Females were more likely to

Yalbornos (19651 found that in his sample of primary school teachers 33 pereent
indicated they were (o the left, 28 pereent to the grght, and 40 pereent in the center,

W yen though tespondent anonymity  was assured, the apparent concern tor
pevealing sensitive information nuy imply o certain Lack of contidenee in the end
purposes of this study.
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preter not to respond to the question. The moderate position on
the political spectrum, however, was marked equally by males and
females.

Younger students tended 1o prefer not to mark ua political
preference. On the other hand. as age increased there was a
tendency tor older students to mark o preterence on one or the
other extreme of the political expectrum suggesting that older
students may not be as politically moderate. Tt may dalso suggest
that as age ircreases there is i tendency Lo incerease one’s ability to
express political preference without as much concern for how the
information will be used.

2y Religious convictions. T terms ol religious preference, 8O per-
cent ol the sample reported being Catholie, 3 pereent Protestunt,
and 2 pereent a religion other than the two mentioned: 13 pereent
claimed no religion, AN students at Andres Bello University
reported  being Catholic while o relatively high pereentage of
students at Central University and the University ol the Oriente
indicated they had no religion. The small pereentage of Protestants
in the sample was drawn almost exclusively from the two
pedagogic anstitutes. More mules than temales professed no
religion,

When religious preference is controlied by parental education,
trend emerges. Among students whose parents have little or no
formal cducation. as well as among stadents whose parents have
some university cducation, the preference for no religion remains
relutively constant and in agrecment with the overall 1S pereent of
the sumple whao claimed no religious preference. The pereentage of
such individuals tends to decline. however. when parents are
reported 1o have graduated from secondary school and tends to
increase dramatically among students whose parents have grad-
uated from university. Tt may be posited that as fevel of parental
education increases through the secondary level students tend to
become more religious, whercas when parental education goes
beyond the secondary level, there is o marked increase in the
number of students who claim no religion,
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HI. Family Background (Appendix C)

AL Parentad Education (Questions 126, 128)

Questions concerning the educational background of the stu-
dents’ parents were included in the questiosinaire.!! Seventy-five
pereent of the students reported thor iheir fathers had a primary
cducation or less and S0 pereent indicated that their mothers had
a primary cducation or less. Approximately S0 pereent ol both
mothers and tathers had not graduated trom primary school.
Although the educational Ievel of both parents is low in
comparison with  their universitv-trained  children. males are
currently exceeding females in terms o the level of education
achieved by their respective parents. 1t may be posited that higher
cducation is currently attracting more muales. or that males are
receiving more encouragement i aitend the university. The older
students report that their parents have less education than their
yvounger schoolniates,!

Fhe rather low fevel of education achieved by parents among
this sample s consistent with two carlier studies concerned with
attitudes ol Venezuelan primary school  teachers.  Albornoz
(1905) i a study of 457 teachers found 70 pereent reported that
their parents had completed primary school or less while Gross et

Yan additional set of questions concerning  the oceupation of  the  father
(Appeadin R T240 125) presented several problems. First, although the respondents
were asked to give the father's job tide @ to deseribe what he did while working at his
job, neither question was suceesstul in soliciting sutticient classifiable information.
Although almost the entire sample responded to this set of questions, the information
provided did not cnable a valid and reliable category system to be developed, In other
words, the majoraty responded with too abstract a definttion of the occupation and it
became inposible to diftferentiate between a farmer and o Large landholder, for example,
or o small and Large businessman, The secand problem began to emerge as we attempted
to classify those oceupations which swere safficiently definitive. Owing to the lack of
available prior wesearch utilizing socioceonomic analyses in Venezuela, this tisk began to
rely more upon our North American biases than on o realistic appraisal of the
Venezuelan chiss structure. 1o goped that futore rescarchers will keep these points in
mind and will tind useful not only our expericnce but the data repor ted later concerning
rankings ol a set ol accupations onaseale in accord with the prestige associated with
cach. Perhaps such o ranking will assist in the development of o seale suitable tor tuture
sacivecononmic analyses.

2. PR . . . IR . .
" s age difference may relate to the Lack of educational facilitics avaitable in rural
Venezuela before the late 1950s and the accompanying urbanization process endemic
during that and Liter periods,
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oL 1908y, in a study of primary teachers in Ciudad Guyana,
found that 83 percent of the fathers and 92 percent of the
mothers had completed primary school or Jess,

B. Employment ot Mothers tQuestion 127)

An additional indicator of tammly backeround. the pereentage of
mothers working regularly outside the home, was mcluded mthe
questionnaire. Mthough only FS percent of the ~students reported
that theiv mothers worked regulariy ourside the home, two tactors
make s finding important. Fusto students reportimg working
mothers tended  to be voune, under the age o taenly-Iwo,
Second. a somewhat hicher porcentage of workmy mothers. as
opposed o nonworking mothers, fad o secondany cducation or
more.

One may postt that the more ehhy educated the mothers of
these students, the more fikely they are to be worlimes The
phenomenon of working mothiers may relide tomereasing oppor-
tunities tor cducated women o work mourban areas, Fos dithicult
to present veritiable esphinations of the social chonees that are
taking plice in Venezuehr and other comples modermzing
wocicties. The high preterence tor expanding preschool cducation
reported i the nest chapter may mdicate trend toward the
increasing use of the schools tor custodiad cares thus providimy
more Irecdom Tor mothiers toowork, On the other hand. tie
popularity ot ¢hild development notions that promote the curh
exposure of children tosocial and fearnmyg enviromments be
the Toree that aceonnts tor g high valwme of preschoolme T does
seem  that both the desire tor preschooling and thie mereasing
cmplovment of women in the labor market are assocrited, perhaps
interdependentiy, with belaviors that are reflected inurbaniza-
ton. “modernizing” values. and other socil phenomena that
accompany twenticth-century industralized socicty.

C. Purental Place of Birth (Question 129,

In order 1o assess the participation of  second-generation
immigrants in Venezuelan higher education, and compare the
attitudes of this group to nationals. a question concerning the
place of birth of parents was asked. The results showed  tht
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12 pereent of the sample had one or both parents born outside
Venezuela,

The highest percentage of foreign-born parents was found in
Andrés Bello University leading 1o speculation that there exists
among  forcign-born Catholics an orientation toward  private
education under the auspices of the Church. There was also a
relatively higher percentage ot foreign-born parents reported by
technical-vocational  majors  which may suggest an orientation
towurd the skilled-labor occupational sector. Sinee both cises are
drawn from small segments of the total population, they should be
viewed  here as hypotheses tor further study rather than as

trends, '

IV. Student Employment cAppendin DL Questions 63, 04, 63)

The set o questions on student employvment was designed to
assess the proportion of Vencezuehm education students enrolled at
the university fevel who were emploved. Forty-three pereent of
the sample said they were emploved during the 1970-71 academic
vear. The two institutions enrolling part-time evening students,
Andrés Bello and Central University, had a higher proportion of
students who held jobs, Made students and older students were
more likely te work. A higher percentage of third- and fourth-vear
students than first- and second-year students reported holding

Jabs,

Dy Hours worked  per weeh, OF those who reported  working,
approximately 30 percent were working twenty hours or fess per
week, 22 pereent reported working less than ten hours per week.
and 17 pereent reported working thirty-siv: hours or more per
week, Women tended to work fewer hours per week than males,
and younger students worked tewer hours per week than did older
students,

2y Type of emplovment. The majority of the students who

worked indicated that they were involved in cither primary or

utre mvestigations might attempt an assessment of the background  of
immigrants and thep Children's motivations for pursuing particular careers. In addition,
one might study such immigrants in terms of their value orientations as “deviants™ in the
modernization process promoting, pethaps, career socialization patterns distinet from
those of nationals (Lipset, 1967: Bonilla, 1970).

‘o
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secondary school teaching., the two job categories accounting for
82 pereent of the working students. Women tended to report
working at the primary fevel whereas men were more often found
working ut the sccondary level, The tendency was for vounger
students to be emploved in primary schools and older students to
be employved in secondary schools, Some ditterentiation by muajor
was iabso found  with humanities students ciploved more tre-
quenthy i primary schools and natural science students more
frequently in secondary schools, In terms of the level of education
completed by parents, there was a trend among children of
less-educated parents to teach m primuary schools, whereas children
of more-cducated parents were more likely o be teaching in

secondary schools,

V. Sceondary School Background ¢ A\ppendin |

Dy Year of graduction prome sceondary school  (Question 371
About 37 percent of the sumple had eraduated Trom secondary
school between 19606 and 1971, The students wiio had graduated
betore this time were more hkelv to be foand n Central
University and the University of the Andes, Women tended 1o
constitute the more recent secondary school graduating cliasses
while men tended to constitute a maqority ol those graduating ten
or more yvedrs betore.,

)y Geograplic location of the secondary school (Question 3N,
The tocation ot the secondary  school trom which stadents
graduated  was generally found to relate to attendance at a
university in the same immediate geographical area. e only
variant to this genceralization appeared in the case ol students
attending Central University where about 31 percent were rom
schools located 1 the Caracas arca, and 21 percent were Itom
secondary schools located o the Oriente region. OF the thirty-
seven students who reported having parenis with postsecondary
education, twenty-six reported attending secondary schools in the
Curacas area.

3) Sponisoring ageney of the scecondary schiool (Ouestion 10} OF

the total sample. 81 pereent of the students indicated that they
had attended federal or state public secondary  schools while
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I4 pereent indicated that they had attended private Catholic
schools, OF the siv universities included in the sample only Andrés
Bello differed  considerably trom the others in terms of the
percentage ol students who had attended private Catholic
secondary schools. Between 12 pereent and 13 pereent ol the
sample i the other institutions reported having attended such
schools while in Andrés Bello University about 62 pereent ol the
sample idicated that they had  attended  private Catholic
sceondary institutions, The majority . or 69 pereent. of those who
attended private Catholic secondary schools were women. No
relationship was noted between level of edacation achieved by
parents and attendance ata private o public secondary school,

41 Tvpe of secondary school (Question 41, About 73 pereent of
the totad sumple graduated from o secondary school of the
academic type while 19 percent graduated from @ normal school,
A higher percentage of normal school graduates were enrotled in
the  two  pedagogic institutes whereas the academic school
graduwates were distributed evenly across all institutions. Normal
school araduates tended to be older than academic - aduates with
SO percent ot the former and 17 percent ot the latter being
twenty-cight vears ot age or older. suggesting that normal school
graduates are more kel o embark on their careers as elementary
teachers Tor a period of time before returning 1o the university for
an advanced degrees T also suggests that o number of elementary
school teachers are switching 1o seconduary school teaching atter
several vears of experienee on the job,

Commercial school and technical-vocational school graduates
decounted tor 3 pereent and 2 percent ol the sample, respectively.
These students tended to major in the same subject matter at the
university level that had attracted them at the secondary level.
Normal school graduates, on the other hand. tended to major at
the university in pedagogy. counseling-evaluation-administration,
or lumanities. Among academic secondary school graduaies about
A2 percent of the cohort was enrolled in the physicat and natural
SUICTICES.

More than 75 pereent of the students whose parents had more
than o secondary education attended academic secondury institu-
tions, The data indicated that there wias a fower pereentage of
parents who had Tess than a primary school education among
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commercial school graduates than among any other secondary
school graduates.

3y Secondary school major (OQuestion 42). At the secondary level
about 4o percent ol the sample majored in one of the sciences
tmathematios. brology, and physies) while 28 pereent majored in
humanities cnd 19 percent were normal school majors. Science
majors tended to enroll at one ot the pedagogic institutes or at the
University of Oriente whereas humanities majors tend to enroll at
cither Andrés Bello or Central University.

The duta suggest that a student’s mujor at the secondary level is
refated to his university major. For example. sciemee majors in the
sccondary school are likely to enroll e the sciences at the
university, while humanitios majors are equally astributed across
pedagogy. counscling-evaluation-administration. humanities. and
faneuages, Nornal school vraduaies are more likely found my the
stine majors  as  humanities students with the exeeption of
linguages. Secondary school technicai-vocational and commercial
majors are also prone toomajor i the same specializations at the
university. Lhere was noo relationship noted among level of
cducation completed by parents and secondary school muajor:
instead. the distribution was tound to be relatively equal across all
Mijors.

O Size of secondary school graduating clos (Question 451 A
question regarding secondary school background mquired into the
size of an individual's seconduary school graduating cliss, |he
results indicated that 40 pereent graduated moa class of between
26 and 50 students, 23 pereent eraduated ina class of ST to 100
students. 25 percent in o class of TOO students or more, and
FT percentina class of fewer than 25 students,
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Chapter Three
Professional Expectations
and Orientations

The cost of preparing o secondary school teacher. counselor. or
administrator s considerable both to the nation and to the
individual. Wastage often occurs in the training ot individuals in
both professional and technical tields when those trained cither
voluntarily or involuntarily choose alternative careers where their
training is not of practical use. Experienced teachers frequently
choose 1o Jeave reaching atter being in the profession for a
relatively short period of time. thereby increasing the cost 1o the
nation. In addition. teacher training institutions and departments
of education within universities often atiribute 1o students certain
protessional and personal attitudes toward the profession only 1o
fearn that those attitudes do not mateh institutional expectiations
among vraduates in the field.,

For these reasons, woseries of questions was asked in order 1o
assess the goals, plans, and orientations of education students
being prepared as professional educators at the secondary level,
The questions were designed 1o elicit where  the individual
intended (o work by region and type of school. the position
sotught nside or outside a school, whether additional income
through u second job would be necessary . and the anticipated
mvolvement i the administration of the school where the
individual planned to work. Included were quuestions coneerning
teacher union membership and the teaching of religion in school.

Ao LEmployment Aspirations and Expectations (Appendix )

Dy Ditentions to swork in secondary schools (Question 45). In
response Lo the question. Do vou plan on working in the
secondary schools when you graduate from  this university?
94 percent of the sample answered in the alfirmative. A somewhat
higher percentage of those students enrolled in the two pedagogic
mstitutes and the University of the Andes indicated they were
planning to work in a secondary school, whereas only 80 pereent
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responded in the affirmative among students at Andrés Bello,
Central and Oriente Universities, Males outnumbered females
among those who indicated that they were not inclined to work in
secondary schools upon graduation. ; Iso noted in the results was a
tendency for pedagogy and counseling-ceviluation-administration
majors to be less inclined to work in a secondary school. Although
students who were not inclined to work in sccondary schools
amounted to only 15 percent of cach of the majors mentioned
above. this pereentage deviates from the total sumple by myjor.
Almost 30 pereent of the students whose parents had  some
university  education or higher indicated they did not intend
working in sccondary schools upon graduation,

One may hypothesize that males majoring in pedagogy and
counseling-evaluation-administration are likely to take positions in
their ficlds of preparation in other than sccondary mstitutions or
thut they intend pursuing their studies inoan allied ficld at a
university. Since a relatively high percentage of those who do not
intend working in a secondary school have parents with higher
education backgrounds it may be assumed that they o inclined
to pursue turther formal education at the university level,

2y Position sought inside or outside the secondary school (Ques-
tions 47, 46 "The highest percentage of those students who
reported thut they did not intend workig in secondiry schools
indicated a desire to pursue turther studies (31 percent). A lower
percentage indicated  thut they would teach at another level
(21 pereenty, go into administration €17 pereent). or conduct
research (10 percenty. Thus, the majority of the 6 pereent ot the
sumple who indicated they would not work in o sccondary
mstitution will uppurently pursue careers entirely related to the
wider concerns of education as a profession,

Of the individuals who indicated that they would work in
secondary  schools. approximately  three-quarters reported  that
they intended to become cither a full- or part-time teacher while
12 percent intended to become administrators, S pereent coun-
selors, und 3 percent test and  measurement  specialists, The
intentions of students varied by institution: about 19 percent of
the students at Andrés Betlo and Central University. along with
12 percent at cach of the pedagogic institutes, were planning to
pursue careers as administrators. The lust statistic is especially
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striking for students enrolled in the pedagogic institutes since a
special curriculum designed to prepare secondary school adminis-
trators is not offered at these schools.

Twenty-five percent of the students at the University of the
Andes and 10 pereent of the students at Central University were
planning to become counselors whereas 21 pereent of the students
at the University of the Andes and 7 percent of those at Andrés
Bello were planning 1o become spectalists  in tests and
measurenment.,

The data suggest that as students become older and as they
move through their university carcers there is a marked decrease in
the desire to become teachers: for older students there is o marked
increase in the desire (o pursue careers as administrators and
counselors. Thus, it may be posited that education students tend
to move away trom teaching as a carcer and into other ceducutional
speckltios as they increase in age. Owing to the number of older
students in the sample returning to the universities as part-time
students. however, it may be hypothesized that of those individ-
wals who have had experience as teachers, an incredasing percentage
tend 1o pursue  careers leading to work as counselors and
administrat ors,

In terms of work preferences by major. students preferring
positions as administrators tended to be rather cqually distributed
among all majors. while those bent on pursuing careers in
counseling and tests and measurements were usually enrolied in
those majors,

3 Long-term commitment 1o teaching (Questions ot), 61). In an
attempt to measure the intensity of the sample’s commitment to
teaching as a profession, the students were asked whether or not
they would be teaching five vears henee, and il not. what they
would be doing. The results indicated that 83 pereent of the
sample thought they would still be teaching.! Comparing this

TGrow et ul. C1968) ashed theiv sample of primary school teachers in Cindad
Guayana two similar questions, In response to what the teachers taverige of seven years'
teaching experiencs for the sampley would hope 1o duo tive vears henee, 20 pereent
indivated they would teave the tield of education, 33 pereent would remain ain teaching,
and 39 pereent would hope o be i sehool principal. When asked the same question for a
ten-year penod, 28 pereent indicated they would leave the tield of education, AMbornoz
t1965) Jound that 23 pereent of the primary school teachers he sampled desired to
change occupations at the time of the administration of the Juestionnaire (41 percent
had faught fess than tive vears and 46 pereent had taught between sin and fifteen yeiars).
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response with that of a prior question concerning whether the
students intended to become teachers, it is noted that approxi-
nately fitty individuals who were planning to pursue careers as
teachers did not plan to be teaching five years hence. Students at
the Pedagogic Institute in Caracas, along with students from the
total sample enrolled in the first and second vears of their
university careers. were more likely o think that they would
remain in teaching for a minimum ot five vears, In addition. those
students whose parents had university training or higher indicated
that they would be less likely to be teaching in five years,

The majority of the macty-one students. or 13 percent ol the
sample. who indicated that they would not be teaching in five
vears were planning to pursue iurther studies ot w university.
Lower pereentages planned cither to teach at a level other than
secondary or to pursue reseurch.

The rosults suggest that the commitment to teaching s high,
very likely higher than the actuality will prove to be five vears
from now. Thus. although the number ot teachers who actually
remain in teaching tor a five-yvear period in Venezuela, as
clsewhere. is likely to be small, the intentions of students studying
to become teachers cannot he used as o reason tooexplain the
turnover.

4y Preference  tor subject to be taught beosecondary scliools
(Question 69). OF those students who planned to teach after
araduation. the respondents were gqueried as to which subject they
would prefer teaching. The question was designed to assess the
number ot students planning to teach the subject tor wiich they
were being prepared. The results mdicated that students magoring
in o field of study which was teachuble as a subject in secondary
schools generally mtended o teach that subject. whereas, the
majority of those students majoring in pedagogy or counseling-
administration-evaluation intended to teach humanities. Thus. ot
those not majoring in subject matter arcas normally taughtat the
secondary level, there is i strong tendency to prefer humanities, a
subject presumably more dikely o accommodate varied profes:
sional backgrounds,

3) Preterence for type of secondary school (Questions 60.07) In
addition 1o our inquiry into the teaching plins of those who
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intended to teach at the secondary level, information was solicited
regarding the type of institution preferred. The question asked the
sample to - cheek academic. commercial, agriculture. vocational?
technical. normal. or “other™ as the preferred institution. The data
suggested that over 75 pereent of the sample planned 1o teach at
academic secondary schools with the remaming students choosing
4 teelmical-vocational, normal. or commercial sehool. Of those
who did not intend working at an academic school, 20 pereent of
the students at Central University and a somewhat Jower pereent-
ageat Los Andes University preferred o technical-vocational
schoolo About 40 percent of the students at Andrés Bello
University intended to work at normal schools. Students choosing
a normal school were generally older than the others and were
likely to be majors i either pedagogy or humanities.

Students majoring in subjects commonty taught in the second-
ary school preferred to teach at the academic secondary schools
and those majoring m technical vocational and commerciai sub-
Jects preterred the technical vocational and commercial secondary
schoob o respectively. OF those students preferring 1o teach at
technical vocational secondary schools, however, 23 pereent repre-
seited pedagogy majors, 23 pereent counseling-administration-
evaluation majors. 19 pereent physical science majors. and only
2 pereent technical vocational majors. Students with purents who
had less than o secondary school education tended 1o prefer
normal schools or technical vocational schools.

About 99 percent of the sample preterred 1o teach in public
swhools and only 3 pereent in private schools. Perhaps work
conditions, job security. and other benefits sueh as retirement pay
in the public system contribute to this bias, The small. privite
school preference emanated from females and primarily from
Andrés Bello University. Pedagogy, counseling-administration-
evitluation, and natural science majors constituted nearly all of

those students who preterred private schools.

Oy Additional ciploviment jor tcachers (Questions 485 491 As
has Jong been a tradition in Latin America, teachers at the
secondary and higher education levels often have more than one
job inorder not only to secure a sutticient wage but also 1o meet
the demand for individuals with their background and professional
preparation. ducation observers in Latin America. however, have
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noted a growing trend among teachers at both levels to be engaged
full-time at only one institution.® In an attempt 1O assess this
trend. students were asked whether or not they felt they would
have to carn additional income after becoming i teacher. and it s,
what type of work they thought they would Jdo for that additional
income.

The responses indicated that about 31 pereent of the sample
thought they would have to carn income in addition to their jobs
as teachers. Men tended to respond with an intent to moonlight
more  than  women. Technicalvocational.  commercial, and
counseling-administration-cvaluation majors were mory likely to
seck additional income. whereas, humanities majors were less
likely to seck such inconie.

Of those who intended 1o moonlight. some 40 pereent thought
they would be teachers while 32 pereent thought they would be
engaged in business or commerce. There wis no apparent pattern
by major among students who preferred  to teach whereas
counseling-evaluation-administration and commercial - majors
tended toward business or commercial occupittions and humanities
majors toward positions involving writing or journalism.

7) Preference for teaching by geograpliic locale (Questions 7100,
71). Two questions were designed o assess student preferences
for the geographical location where they would prefer to and
where they eapected o teach. Approximately one-third of the
sample preferred to teach i Caracas, 19 pereent in Barquisimeto,
2 pereent in the San Cristobal ared. 30 pereent in anotiier major
city. and 12 pereent in a small city or town.

Students who preferred Caracas were drawn primarily from the
two pedagogic institutes while those who preferred another large
city were from the two institutes plus the University ot the Andes.
Of students enrolled in institutions located i Caracas, the
majority preferred to teach in Caracas whereas those enrolled in
the Pedagogic Institute at Barquisimeto preferred Barquisimeto.
The majority of students enrolled in Los Andes and Oriente
Universities indicated a preference tor teaching at a large city
other than Caracas. Barquisimeto. or San Cristobal. The students

e study of primary teachers in Ciudad Guayana by Gross etal, (1968) tound that
only 5 percent of the predominantly female sample hid outside jobs.
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preferring a small city or town were enrolled in the Pedagogic
Institute at Caracas or at Central University. At the same time, of
those students enrolled at Central University and the Pedagogic
Institute at Caracas, 30 percent and 1o percent. respectively,
would prefer to work ina small city or town.,

Viewing the same data in g somewhat ditferent ay. students
enrolled in the three Caracas institutions preferred working in the
Capital District while 33 pereent of the enrollees of the Pedagogic
Institute at Barquisimeto  accounted for 85 pereent of those
preferring 1o work in the Central Western region. Forty-five
pereent ol those choosing to work in the Andes region were
enrolled at the University of the Andes while 17 pereent preferring
to work in the Northeast region were enrolled at either the
University of Oriente or the Pedagogic Institute of Caracas.
Overalle 37 percent of the sample preferred to teach in the Capital,
20 pereent in the Central Western. [+ pereent in the Andes,
Y percent in the Central. S pereent in the Northeast. S pereent in
Zuliasand 2 pereent in Guaviana,

In addition to an apparent relationship among the location of
the enrolice’™s university, his Family residence, and where he secks
cmployment. when the sample was asked where they expected to
teach rather than preferred 1o teach. 81 percent indicuted that
their expectation was the same as their preference. Thus, cither
students tend to feel they can find positions in the locale of their
choice or they preter and expect 1o teach at a locale where they
Know positions will be available,

B. Teachers” Unions (A ppendix G)

Relatively little is known about whether or not teachers in
Latin America find teachers’ unions necessary and it they do find
them necessary what service they provide to assist and supporl

teachers.

VY Intention 1o join a teachers’ union (Question 72)0 Students
were asked whether or not they would join the teachers” union
atter they  got o job teaching. Seventy- l'i\'a percent of the
uspomknlx idicated they would, whereas, 2 pereent responded
“no” and 23 pereent answered that they had not considered the
question sulticiently to respond. A considerably higher pereentuge
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of men answered in the affirmative. Younger students as well as
students enrolled in the first two years ol their university careers
were more likely to respond that they were unsure whether they
would join the union.?

2y The need tor teachiors’ unions (Questions SN 59) Students
were asked whether they thought teachers” unions were necessary.
About 98 percent answered in the atfirmative. The small pereent-
age of the sample responding “no™ was from the two pedagogic
institutes and tended to be in the first two years of schoob and
majoring in cither humanities or the physical sciencees.

With respect to why  the students thought unions were
necessary. the sample was asked to check one ot the following: to
improve conditions of work for teachers. to improve schools for
children. 1o support teaching as o profession. or to specity another
reason. The mujority (32 percenty indicated  that anions were
essential in order to improve schools for children. 24 pereent
indicated that they were necessary in order to support teaching as
a profession. and 23 pereent thought that unions were necessiry
to improve work conditions for professors. Women predominated
among students who thought that unions were important in order
to improve work conditions. whereas men predominated among
those who thought that unions were important in order to defend
teaching as a profession.

C. Teacher-Administrator Relationships CAppendix H)

1y fuvolvement in school administration (Question 30) In order
to assess student expectations regarding teacher involvement i the
administration of a sccondary school. the students in the sample
were asked what they thought their involvement would be with
the administration o the school where they would teach. They
were given the following response choices: expect to participate in
policy and planning decisions: expect to - be o consulted only
regarding matiers coneerning me: expect to be permitted to offer
my opinion: or do not expect to actively participate in adminis-
trative affairs. Sixty-cight pereent indicated that they thought

YAlbornoz (1965) found that 71 pereent of the pomary teachers sumpled belonped
W the primary schonl teachiers union in Venezueln () edesacibn Venezoluna de
Macstros).
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they should be permitted to express their opinion, 18 percent
hoped they would be able to participate in decisions ¢ 1 policy and
planning. while 12 percent indicated that they wou' ] expect to be
comsulted only in relation to matters that concerned  them.,
Students at Andrés Bello and Central Universities exceeded by far
the mean pereentage response in terims of expecting to be able to
participate in decisions on policy and planning.

2 Dvolvement with the Minisiry of Fducation (Question 51). In
order 1o provide the sample with an opportunity Lo more
readistically appraise their intentions rekitive to administrative
participation. the students were asked the following question:
USuppose araling were being considered by the Ministry of
Fducation which vou felt would be harmtul to education in
Venezuela, Hyvou expressed vour opinion on the ruling to an
official ot the Ministry, how do vou think he would react? ™
Students were asked 1o mark one of the following: he would give
your point ol view serious consideration: he would pay some
attention to your point of view: he would pay oniy little attention
Lo your point of view:or. he would ignore what vou had o Say.

About 36 percent replied that the official would pay some
attention to his opinion: 24 percent replied that the official would
pay little attention to his opinionzand 19 perc .t replicd that the
official would totally ignore what he said. Students from Andrés
Bello University. no doukt because one of their professors was
Dircctor of Secondary and Higher Education for the Ministry of
Fducation. exceeded the mean sample pereentage ol those who
believed the official would pay some attention to their opinions,
OF those responding that the official would totally ignore what
they said, men predominated. while of those responding that the
official would pay some attention (o their opinions, women
predominated. A decreasing preference until age thirty-two was
noted tor the category that some attention would be paid to his
opinion. At age thirty-two, the category tended 1o increase in
preference. Pedagogy and  humanities majors tended to pretor
Tsomeattention would  be o paid:”T counseling-evaluation-
administration majors tended o favor “serious regard would be
paid” and physical science majors tended to prefer “opinion
would be ienored.”
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3y Influencing the Ministry (Question 532). To test the intensity
of attitudes regarding expressing one’s opinion to a ministerial
official. the following question was asked: "I such a case arose.
how likely is it that vou would actuaily try to influence the
ministry”? 7 About 39 pereent replicd somewhat Hikely: 15 pereent.
very likely: o percent. somewhat unhikely: 7 pereent. very
unlikely: and 32 percent did not know. Thus. 3 pereent of the
total group el that they would attempt to influence an ofticial
from the Ministry.

When compared with the norm established by all institutions,
there was o tendency for students from Andrés Bello University to
indicate that it would be somewhat unlikely orvery unlikely that
they would try 1o influence an official from the Ministry. Men
predominated among students who thought it was somewhat
unlikely that they would try to influence an official of the
Ministry. Students in their Tater vears in school. when compared
with those in their first vear. tended to feel that it would be very
unlikely that they would attempt to influence the official. Among
the respective majors. those in pedagogy thought 4t was very
unlikely  while those in natural science thought that it was
somewhat likely that they would attempt to intluence o minis
terial ofticial.

4y Value conflict in rexponse 1o a request for teaching certain
material (Question 37). Tn an attempt to approach somewhit
circuitously the issuce of administrative involvement. reference is
made here to an attitudinal item that relates 1o what a person
would do if asked to teach material that contradicted some ol his
own values and beliets. The responses included: retuse 1o teach i
or just omit itz ask to have someone else teach itz teach it but give
your own viewpoint: try to teach it objectively. giving both sides:
teach it as requested, Keeping your own viewpoint entirely out of
it. The highest percentage of the sample (41 pereent) indicated
that they would teach the material but would also present their
own point of view. The remaining students indicated that they
would cither try to teach the material objectively . presenting
alternative points of view (26 percent)y or would teach the material
as requested. excluding their points of view (212 pereent). Less
than 10 pereent of the sample would cither omit the material or
ask someone else to teach it
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Among the responses by institution, students at Andrés Bello
tended 1o exceed the other institutional norms in the categorics
Fomit the material”™ and “present both sides.” while students at
Central University exceeded the norms tor other institutions in the
category, “present my own point of view.™ Of those who
indicated “refuse to teach it or just omit it males predominated
over females,

When viewing the sample's response by age and vear in school.
there was o tendeney tor vounger students to place more
importance on presenting “my own point of view.,” whereas older
students and those enrolled in their later veurs of school tended to
prefer giving both sides.™

D. Religion and Teaching tAppendin 1)

An important concern of all societies in the cducuation of
children relates 1o the teaching of moral and ethical values. In
socicties that deaw heavily on institutionalized religion, such as
Catholicism in Venezuela, it often implies that teachers should
reflect the orientations of the dominant redigion and mirror that
mtluence through their behavior in and out of e clussroom.

D Religious convictions (Questions 56, 551 To assess the reli-
gious orientations o the sample. four questions were posed
regarding religious membership. religious convictions. the tmpor-
tance of such convictions tor teachers. and whether or not religion
should be taught in school. The first question. concerning religious
membership, was reported in the preceding chapter. Brietly.
SO pereent were Catholic, 3 pereent Protestant, 2 pereent another
rehigion, and 13 pereent claimed no religion.

On religious convictions, the sample was asked 1o cheek the
response that best reflected  their particular orientation. The
responses included: T do not have any religious faith (14 pereent);
I consider mysell religious. but do not take part in formal religious
services (42 pereenty; | occasionally attend  religious  services
(23 pereenty | oparticipate regularly in religious services (16 per-
centiz bam profoundly religious and clways try 1o participate in
religious activities (6 pereent). Thus, the results sugeest that aboul
SO pereent cither have no religious faith or are religious but do not
take part in formal religious services.
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More students at Andrés Bello University than at the others
participated in religious activities. Males were more Likely to report
not having any religious beliets whercas females tended  to
predominute among those who reported being protfoundly reli-
gious, Third-vear students and students cnrolled s physical
science nugors exceeded the norm for those who clamimed no
religious beliets,

A trend emerged among the religious convictions reported and
the level of education achicved by parents. A parentul education
increased through the secondary level. the percentage of students
who protessed no rehigious beliets and  those who o chaimed
religious beliets but did not participate o religious services
decredsed. whereas the percentage of those who indicated that
they participated on g regular busis tended tonerease. A simikar
observation was made in the preceding chapter o that students
who cluimed no rehigion declined as parental education increased
through the sccondary level.

2y Importaice of religions heliefs for teachers (Question 341 To
draw upon religious convictions and  beliels i terms ol their
importance for cducation. students were asked the tollowing
question: “In your opinion. what importance does relizious faith
and belie! have for the good teacher? ™ The tollowing responses
were presented and students were asked 1o check the most
appropriate: it is essential €12 pereentyz it hielps (35 pereenti it is
not important (33 percent): it does not help (9 pereent): or. it
hinders (9 percent). Thus, about halt indicated that religious faith
and beliel are o some importance for the good teacher and halr
such faith and behiet” are not important ltor the good teacher, OF
students  who  felt that relivious faith and beliet were not
important. males outnumbered temales, About 90 pereent ol the
students at Andrés Bello University indicated that rehigious belies
and fuith were cither essentiad or bielptul, whercas about 39 per-
cent of the students at Central University believed that such
orientations were cither essential or helptul.

3) Religions instruction in the schools (Question 19) The Tast
inquiry concerning religion read as Tollows: “Religion should be
tuught in school” The sample was asked to mark strongly agree,
agree, disagree. or strongly disagree. The responses showed thal
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about 60 percent of the population disagreed with the statement.
The results of o multivariate analysis indicated a significant
difference (>0.0001) between males and females in response to
this statement. Females registered  more agreement  with the
statement than males. For example. of those who were in
complete agreement with the statement, 28 percent were males
and 72 pereent were females, while of those who were in complete
disagreement with the  statement 60 percent were males and
40 pereent were females,?

As Was true with previous questions concerning religion. a trend
was present when the responses were viewed by the level of
cducation achieved by parents. Viewing the trend in terms of
agreement with the statement. about 29 pereent of the students
whose parents had no tormal education were in agreement whereas
65 pereent of those students whose parents graduated from
secondary school were agreed that religion should be taught in
school.

F Aoz (1960) found that 429 0f the 457 primary school teachers in his sample
claimed to be Catholics and that 63 pereent thought religion should be taught at all
levels of the primary school. Gross et al, (1968) found that 85 pereent of the primary
teachers thought that religions instruction tand sex education) should definitely or
protably be the responsibility of the school,
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Chapter Four
Venezuelan Educational Needs and
National Development Priorities

I. Venczuelan Educational Needs tAppendix 1)

Six items were included in the questionnaire which would
provide a general assessment of the opinions ol the students
concerning the educational needs of their country. and uminate
perceived  deficiencies in the present system. These questions
attempt an evaluation of education couched in terms of existent
problems. Tt is hoped that the responses can be juxtuposed against
philosophical and attitudinal statements i order to analyze the
apparent consistency  and broader contextual meaning o such
predispositions. Because this investigation is concerned primarily
with individual attitudes and not with an evaluation of the
educational system. these data were gathered to provide a bisis Tor
the analysis of both individual philosophices ot education and the
role of educuation in Venezucela,

A secondary purpose for gathering this normative dati. how-
ever, is to enable one to make uat least a preliminary commenl
concerning the pereeived effectiveness of the present educational
system. While it was not the purpose of this study to broach
policy questions, the results of the survey do have detinite and
important implications for Venezuchmn education. There s an
intensive concern in Venezuelu. as i other nations of the world,
for planning cducational futures. The selection of criteri and
prioritics for educational plans must be based upon both public
and professional desire aad demand as well as upon reasoned
exigencices.

The opinions of the segment ol the population Hiat has been
sampled in this rescarch are particularly important to consider in
policy formulation. ‘i'hese individuals have immediate expericnce
as students and have participated in the total system of schooling,
primary school through university. They are also those who are
committed to the process and system ol education, preparing (o
become protessional educators. As future teachers, administrators,
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and specialists they will be in a position to influence the
instructional process it not the educational system itseltf., While it
is clear that those who will depend upon the institution tfor their
own weltare must retlect certiain protective biases, the fact that
the choice of education as a carcer was an individual one reflects
the coatidence that they have in the existing structure (regardless
ot where such attitudes were “learned™). These students are not
vet locked in to the system and it can be that their opinions are
those of Iriendly observers  sympathetic, yvet still from outside
the system. It s the ceritical opinion of individuals who are
dedicated to the education profession which would seem to be
most valuable to Venezuckin planning ofticials since they are the
individuals who will be asked to implement policy at the school
and cliassroom levels, Tt should further be remembered that while
stitlh experiencing formal education as “receivers.” these students
are inoan advantageous position to judge the relevance and
efficiency of school to the goals ot the fearner.

Two open-ended free response questions were asked the sample
in order to clicit attitudes that were not influenced by predisposi-
tions of the authors. For reporting purposes the responses were
grouped into general categories. A more precise statement con-
cerning the divergence ot opinion is derived from two companion
questions which are also reported below,

A. The Critical Needs ol Venezuelin Education (Question 8)

A frec-response question isked students to report what they felt
were Uthe three most critical needs of education in Venezuela
today.” The stiatements' ot these students were divided into nine
categorics which are explained in an illustrative way below by
quoting transkited protocols representative of cach category. Each
category is ddentitied with a descriptive statement suggesting the
priority area,

“Ihere were a total of forty-four nonrespondents to the question; cighty-seven of
those who did answer provided only one or two “needs.” The data indicate that rather
than delimiting precise problem areas, the respondents seemingly replied from a more
general frame of referenee: thus, they had some ditficulty in specifying as many as three
TeSPONSeS.



1. Insufficient or ill-prepared professors and staff (27 percent): for
example, mejor preparacidn profesional’™: “'se necesita mayor niimero
de profesores™; “mayor preocupacién por parte de los profesores.”

2. Insufficient or inudequate schools or classes (22 pereent): for example:
“necesidad de otros campos de estudio™ “Timitacion de cupos™; “erear
nuevos centros de educacion superior.”™

3. Need for restructuring the educational svstem or programs (20 per-
cent): for example: “los textos o materiales propios vary fa formacion
de los estudiantes™: “una mejor organizacion  de los organismos
educacionales™: “reforma completa noa medias.”

4. Irrelevance of education or educational technology  curriculum,
vihues of school, ete. 110 pereent): for example: “la talta de coherencia
en el sistema educativo™ “cambio total de los programas de educacion
por considerarlos mal acoplados con T realidad actual™: el contenida
de los programas en determinadas asignaturas.”

5. Problems with size or allocation of budget (6 percent); tor example:
*poco presupuesto o mal empleado™: “aumento del presupuesto para fa
educacion™: “falta de recursos econdmicos.”

6. Inattention to individuad student needs or to student counseling
(5 pereent): for example: “falta de libertad de expresion™: “orientacion
de la juventud™: “la pocu responsabilidad por parte de los Hamados del
poder jover.”

7. Political inefficacies: political bias in organization and leadership of
education, the need for university autonomy {5 percent): for example:
“menos politica en las universidades™: “acaparamiento politico de los
cargos educativos™ que los politicos no intervengan enasuntos
educucionales.”

8. Need to improve quality of education or standards for selection of
students (2 pereent), for example: “dar menos materias pero de mayor
cualidad™; “necesidad de mejorar el sistema educativo™: “mejoramicnto
del sistema de ensenanza.”

9. Other unrelated responses (3 pereent).

The percentage Tigures in parentheses represent the proportion
of respondents replying in that general category in terms of an
individual's first “most critical need.” When the cumulative
responses in cach category were tallied tor all three reported
“needs,”  the compuarative frequencies. with the exception ol
political ineificacy remaied the same. “That is, the rank order
and frequency distributions of these categories remain the same
(exceept for the one cuse) whether one reports the single most
critical need or a mean ranking ot all three ol the critical needs.,
Ranking these results by frequency of response provided a means
ol comparison and minimized the cffect ol classifying  und
quantifying the responses. Comparing average runkings over three
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choices also provided a gross measure of reliability indicating that
the responses were reasonably consistent.,

The category of political inefficacy in the averaged ranking of
the three needs moved from seventh most reported (5 percent of
lirst-choice  responses) to fitth most reported (7 percent of
averaged-choice responses), indicating that there was widespread
opinion identifying it as a problem arca but a secondary “need.”

Categories 1 end 20 insufficient or inadequate schools and staff,
were mentioned by nearly halt” of all respondents as the most
critical need of education. Their content seems to express the need
for providing more, it not better. education. It is quite possible
that category 5. budget allocation, also reflects a concern for
expanding education. These results, when contrasted with cate-
gory S, quality improvement and selection standards (interpreted
here as reflecting attitudes of  exclusivity toward schooling),
clearly indicate that the tormer respondents tavored mass educa-
tion and increased  educational opportunity. Given the demo-
graphic portraits ol the students reported in Chapter Two,
schooling has very likely served as a channel for upward mobility
for this group and. thus, one may expect tuvorable orientations
toward  schools us legitimizers of social  status and  toward
increasing opportunity and access to the schooling experience.

Categories 3 and < speak to the need tor reforming the content
or the technology of education and represented the coneerns of
approximately one-third of the respondents. While this statement
may seem to be in contlict with the stated desire to expand (and.
it is implicd, maintain) the existing system, such a conclusion
cannotl  be reached trom these data. It does seem apparent,
however. that there is considerable feeling on the part of the
simple that organizational and curricular reforms in the educa-
tional system are needed.

B. Sceondary School Reform (Question Y)

A second ITee-response question wis asked inorder to provide a
more  definitive answer to the general question of specifying
educational needs. In it students were asked “iv only one thing
could be changed in relation to secondary schooling, what do you
think it should be? ™ The qualilication to secondary level
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education was made in order to specify more precise problem
focuses and thereby presumably elicit a more specific response.

The issue of quantifying these data is again raised. A ranking of
general response categories independent of those specitied in the
preceding question permitted comparisons to be made without
using the same categories for the two quesiions, It was the
decision of the authors that preserving the integrity of cach
question by aggregating the data separately, and then risking 2
larger interpretative crror in comparing these results, wias more
descriptively productive.? While it is obvious that the opinions of
these students are formed through experience with the same
general environment, the interpretation ot the meaning ot these
responses must be lef't partially to the reader.

The following categories, concerning a desire to change one
thing related to secondary schools, were derived from o sampling
of responses.? Typical protocols assist in defining the content of
cach category.

1. A general restructuring of the educational system (29 percent): for

example: “quisicra que tuera una reforma total™: “la edocacion en

general™; “todo.”

Improvements in curriculum or programs (15 percent): for example: el

sistema de estudio donde todo estd basado tedricamente; se debe

fomentur mds fa prictica™ “los objetivos que ésta persigue que no estén

dr acuerdo con el desarrollo nacional™; el pénsum de estudio.™

3. Student participation in schools: student-teacher refationships: teaching
methods (14 pereent): for example: “que ademds de cultura general al
bachiller se le vaya avudando a escoger lu carrera que mds sea apto para
estudiar™; “el método de ensenanza que se ousa actualmente™: Ulas
relaciones alumno-profesor.”

4.  Examinations and methods of evaluation (10 percent): for example:
“los métodos de evaluacion™: el método de evaluacion que es muy

[§5)

Ihe alternative would be 1o construct comparable reporting categories which
represent @ homogeneous theoretical content. This procedure, however, would have
further foreed the data into arbitrary abstract constructs and away from their real
content, In this rescarch, the alternative response categories used to quantily the resalts
were derived from an assessment of the responses themselves, The authors pertormed all
data coding themselves so that assignment of a protecol to o response category rellects
only their (hopefully cautioned) bias.

There were 118 nonrespondents to this question which may again indicate that
individuals were more inclined to generalize their reply to this question than to select
from among a variety of alternutive possible responses,
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caduco y anti-humano ya que se somete al estudiante a un ambiente
muy tenso™: “los exdmenes finales.”

5. Qualification standards for professors (9 percent); for example: *“que
hubiesen mejores y capacitados profesores para dirigir la educacion™;
“personal bien capacitado para el ejercicio de la docencia™: “que el
profesional sinticra de todo corazén su labor docente.”

6. Political influences (4 percent): for example: “menos ingerencia de I
politica en la educacion™; “la politica™: “cambiar la relacién entre la
educacion v los partidos politicos.”

7. Educational standards and student selection (2 percent): for example:
“que haya coherencia en los estudios. es decir. que el alumno al salir de
la cducacion secundaria pueda realizar una labor™: “desarrollar més el
nivel de capacitacion del individuo™; “creacién de una educacion que
nos lleve a una culturizaciéon més protunda.”

8. Other (7 percent),

[t is notable that the foremost needs mentioned in the
preceding question were for more educational schools and staff,
There was no direet expression of this sentiment reflected in this
question. While the form o the question may have solicited
responses criticizing the existing system, the question itsellf does
not preclude an individual from totally supporting additions to the
existing system. It is possible that students presumed  that
providing more educational facilities or access to those Tacilities.
that is. expanding the system. could only be performed outside
the system: consequently they do not conecive of this need as a
problem  requiring change. Such an attitude reflects o rather
narrow  conceptualization of how schools may  endogenously
reconcile educational needs. On the other hand. the sumple may
not have felt that expansion of the secondary school system was
appropriate since this question was directed specifically at the
sccondary level. Support for the latter interpretation is reported
later in this chapter under “types of schools™ where the sample
appeared o concentrate  their expansion orientation  toward
preprimary and university technical institutes,

The predominant response o this question reflected a concern
for restructuring the system (29 percent) and reformulating the
content of education (15 percent). These abstract and generalized
responses did not serve to clarity the preceding question con-
cerning educational needs: they did. however, substantiate a rather
widespread concern for revitalizing, i not reforming, the existing
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educational structure. Some of the particular arcas of concern
were revealed by further responses to this question: student
participation in educational decision making, student-teacher
relationships. teaching methods, methods of evaluation and
screening, qualification standards for protessors, leadership, and so
on.

In summary, it is important to note that these students are
committed to the busic educational system and advocate its
expuansion and improvement. More specific indicators of the
direction for such change can be gathered from the following
questions,

In order to provide data that could be subjected to comparative
analysis with some confidence. two forced-choice questions were
asked.

C. Educational Quality (Question 53)

A variety of problematic constraints known to lmit the quality
of cducation in other arcas of the world were selected und
presented as response possibilities 1o the question: “Which three
of the following tuctors are most intluential in limiting the quality
of education in Vencezuela?” Students were not asked to order the
importance ol their responses. consequently the data are reported
in order of preference by cumulative frequency. That s, the total
number of individuals who considered o given luctor to be one of
the three most limiting factors are tallicd and reported as an
aggregate figure (table 7). While qualitative interfactor compiri-
sons cannot be made with this procedure, quantitative compari-
sons are possible.

An apparent reordering of priorities is reflected by these data
which place the area of political influence as a much more potent
issue of concern than in the preceding questions. While Timited
financial resources and too few facilities are considered 1o
constrain the quality of education, clearly of greater importance
to these students is the interference of partisan politics and
inadequate student-teacher contact. Tt might have been expected
that these prospective teachers would have been more concerned
with salary levels of teachers than they were, or with the role ol
teachers in educational decision making, 1t should be noted that
the apparent reordering ol problem arcas emanating tfrom this
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TABLE 7

Factors That Limit the Quality of Education in Venezuela

Cumulative
Frequeney of
Response? Limiting I actor
42 Interference of partisan politics in educational affairs
1585 Large school classes and little contact between teachers
and pupils
278 Limited cconomic expenditures in support of education
246 Lack of teaching materials and facilities for efticient
teaching
172 Disinterest by teachers in Keeping up-to-date in their teach-
ing fields
135 Lack of interest on the part of students
120 Inadequate representation of teachers in educational decision
muking
88 Little cooperation from parents
58 Low salary level of teachers

TAsked respondents to mdicate the three tactors that limit the quality of education
in Venezuela, There were T nontesponses to the question, 19 single-tactor
responses, and 30 responses with two tactors i answer to the question, The cumu-
Lative frequency totals represent the number of times a particular tactor was indi-
cated by the respondents,

question. us opposed to the two prior questions, may relate to the
focus being on current qualitative limits rather than on normative
needs and changes,

It is important for educational planners to note that several of
the factors that were considered to limit most the quality of
cducation concerned relationships and processes within the system
rather than inputs or resources: political partisanship, student-
teicher contact, and teacher and student interest (commitment).
Some of these factors, while not casy to delimit in problematic
terms, represent  conditions that can be influenced  without
utilizing any more resources. The implication is that substantial
gains in the quality, and. perhaps, the efficiency, of education may
be attained by revitalizing or remanaging the systen.
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D. Types of Schools (Question 1)

Students were also asked to choose from a list of school levels
and types which they felt was most important for Venezuela’s
needs. The question was: It is often said that Venezuela does not
have enough schools. In your opinion, what two types of schools
are most urgently needed?”” A ranking of these two responses in
table 8 permits some comparisons to be made.

There is a clear concern for
schooling at both the university
opinion would scem to indicate
schooling which recognizes both

expanding technical-vocational
and the secondary levels, This
a practical orientation toward
the luck of. and the need for.

technicians and vocationally trained workers. Phillip Foster has
shown in his Ghana study that students about to enter the lubor
market are very sensitive to employment opportunities and that
the traditional stereotype that the more highly ceducated shun

TABLL 8¢

Types of Schools Needed in Venezuela

Combined
Irrequency
tor Lt and Farst Choiee
Type of School Scecond Choice (Percentage)
1. University technical institutes 247 19
2. Preschools 199 26
3. Sccondary vocational-technical schools 191 16
4, University pedagogic institutes 175 12
5. Primary schools 82 10
6. Academic secondary schools (bachillerato) 74 6
7. Secondary agriculture schools 72 6
8. General university level education 72 3
9, Other categories 30 2

L here were siaty-two nonrespandents to this question,
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mechanical occupations or training is false (Foster, 1965). 1t
seems, rather, that students will attempt to enter an occupation
where they can maximize the probability of succeeding, The
question becomes complex as one accounts tor the infhiences of
factors that motivate mdividuals to seck status-roll congruence
such as maximum income and soctal prestige within the con-
straints of variable market opportunity and of cost sensitivity.
Nevertheless, it is important to note that these highly educated
and socially successtul students value vocational-technical training
as an urgent need. While it is not inferred that these students
would consider such educational alternatives for themselves (the
najority want to work in academic secondary schools), they do
seem to value the functional role of schools and they appear
concerned with planning priorities in terms of national needs.

The premise above s further substantiated by the relatively
infrequent choice of academic secondary schools or universitieos
offering general education as the most critically needed nstitu-
tions. The nonelitist attitude indicated by these results s
consistent with the opinions concerning educational needs already
reported.

One noteworthy and unexpected finding showed preschools to
be reported by 20 percent (first choice) of all respondents as the
type ot school mos: urgently needed. One of the phenomena of an
expuanding labor marketand of modernizing social development may
be an increased demand for preschool education, a desire that may
reflect both 1) an attitude of granting to schools the responsi-
bility tor carly childhood socialization and (2) the need for child
custodial care thus frecing mothers to daceept job opportunities
which are increasingly becoming availuble to them. There is some
indication that Venezuela is undergoing both these changes and
thus the desive for preschool education may be o result of these
recent social and cconomic developments. The observation in
Chapter Two  that more highly cducated women are mote
frequently employed raises the question of whether preschooling
is demanded just to provide custodial care for working mothers or
for other reasons. 11 one assumes that such mothers are more able
to altord domestic help to care for their children, an additional
explanation for the priority given preschools by this sample is
appropriate. [t may be that the students in the sample are familiar
with the recent research on child development which suggests that
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early childhood learning accounts for the majority ot the variance
in both cognitive and personality development (e.g.. Bloom,
1964). A forma! environment tor learning among the preschool
children of the general population of Venezucla. therefore, may be
perceived by the sample as being of considerable importance.

Given the averaged importance of preschool education (17 per-
cent combined as opposed to 26 percent lirst choice). it seems
that there were a large number ot individuals who stated the need
to be paramount. but that the average sentiment across the
remaining population was not as concerned with this problem.
Only 8 pereent of those who did not specity preschool education
as their first choice specified it as the second most urgent need.

Analysis of the patterns of response 1o this question by the
independent variable subgroupings vield further insight into the
distribution ot reported sentiments. Students enrolled at Andrés
Bello and Central Universities reported a much higher frequency
of concern tor preschool education tapproximately 335 pereent.
first choice) than those at other institutions. Only 12 pereent of
the students enrolled at the Pedagogic Institute ol Caracas
indicated preschooling as their first concern. There was alswo a
slight upward trend retlecting w greater concern for providing
preschool education as the age of the respondents inereased. Since
employment opportunity increases with age. this phenomenon was
to he expected.

In summary. it is observed that the sampled students hold a
functional view ot education when stating what they see to be the
needs tor education. When asked to report specific problem arcas
for education they include process and interaction dimensions of
schooling. indicating that the quality of their experience may b
enhanced by noncost reforms. Their general belief is that
education needs to be expanded, possibly signifying that more
opportunity for receiving the benefits of education should be
provided.

[I. National Development Priorities (Appendix K)

Research relating education and the process of national develop-
ment indicates that the system ol formal education generally
subserves  dominant  political, economic, and social interests.
Schools, legitimized and financed as they are by ruling politics, are
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unable to establish priorities independently of the larger social
system. Consequently, the priorities and goals of government and
the place that is aftorded formal schooling in relation to
government objectives is relevant to the present discussion. For
this reason two questions were included which asked the sample
population for their opinions concerning goals of the Venezuelan
government.

A. Goals for National Development (Question 7)

Students were asked the frec-response question “what do you
feel are the three most critical goals which Venezuela must attend
to in fostering national development?”™ The same  analytical
procedure used to report the free-response items above-mentioned
was employed in this case.” Table  reports the categorizations
made  to quantify responses: typical protocols are provided to
further define each category.

Table Y indicates a variation in the ranking of responses on thie
cumulative versus the tirst-choice scales. The cumulative frequency
figures are considered to be more representative ot the sentiment
of the total respondent group.

In the opinion of these students the most critical goals for the
povernment to pursue focused  principally on education and
secondarily upon industrial and economic development. Because
the retationship of educational needs to government objectives is
an issue of central concern to this study, educational goals were
divided into two distinet categores: (1) increasing opportunity,
that is, providing more schools, and (2) restructuring the educa-
tional system. A predominant concern for expanding education,
expressed in responses to other questions, was also retlected here.
In addition, students reported a definite. though less frequent,
concern tor anstilling o sense of public soctal awareness, This
attitude seems compatible with the goal of expanding educational
opportunity. One could even speculate that the intent of the goal
to restructure the educational systern was to turther democratize
schools and create an egalitarian society.

Tihere were 113 nontespoidents o this question and 69 respondents provided
incomplete replies, This relatively high level of nonresponse may indicate that the
question wits stated in such general terms as to be unclear, or that the content of’ the
question is so comples that responses were ditticult to make,
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Goals of increasing industrial (economic, agricultural. and
technological) development reflect a practical orientation toward
providing cmployment opportunity and cconomic (personal
wealth) growth. The responses grouped as nationalistic interests
were most often expressed as en admonition that toreign-owned
industry  be nationaiized and expatriate participation in  the
Venezuelan cconomy  dissolved. The nationalization of North
American industry in Chile by the Allende govermment only weeks
betore the sampling, and the political and cconomic pressure by
the  Venezuelun  government on  foreign oil  corporations  in
Venezuely at the same time may have influenced this response.

A subgroup analysis of these responses showed certain group
variations, Twice as many men than women mentioned nation-
alistic interests. This response by men is significantly more
frequent than can be expected by chunce. Men also responded far
more frequently to the seldom used category of political inter-
vention. Tt was also noted that women expressed a concern for
educational goals more trequently than might be expected, though
not significantly so.,

Subgroup analysis of all these questions turned up only slight
variations rather than significant difterences for most ol the
questions. On the question of national goals, for example, both
vocational/technical and natural science majors expressed a higher
proportionute concern for the development of industry which may
reflect an interest in insuring favorable employment opportunities
in their own arca ol specialization. Similarly, students in
pedagogy.  counscling-administration-evaluation,  and  academic
subject matter specializations expressed a higher proportionate
concern for the development of educational opportunities. As
stated, however, all variations were slight. The most noteworthy
finding of all subgroup analyses performed on these data was that
there was random variation in responses across all subgroups and
very little variance henwveen groups.,

It is important to note that there is a range of concern for
national objectives among this group of students. Contrary to the
populirized stercotypes that often portray university students,
particularly Latin Americans, as a homogencous body of critical
radicals  whose  opinions are  quite  politicized, these students
showed concern for expanding social growth and awareness,
building the most underdeveloped areas ol the cconomy, and
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increasing educational opportunity. In general, their opinions
reflect a practical awareness of current social problem areas.

B. Priority Goals of the Venezuelan Government (Question 3)

A companion question to the one ubove asked which goals “the
Venezuelan government regards as most important.” This was a
forced-choice question for which the sumple was requested to
make two choices. The intent of the question was to elicit an
opinion ol goul prioritics and governmental commitments, The
degree of agreement between the preceding question which
national  goals  students teel are most important and  this
question on pereeived gorermiment priorities provides a general
estimate ol the compatibility or alicnation between this student
population and the public leadership. The measure ol alienation of
prospective  teachers from  the national political structure s
important it one assumes that teachers serve as adult role models
for students und intTuence their social values and attitudes.

The response alternatives to this question provided general
categories representing broad uarcas ol governmental concern.
These categories and the frequencies of response are found in
table 10.

TABLE 10

. . . . . oo i)
Government Priorities tor Venezuela's National Development

Combmed
frequency
tar st and st Chonge
Priority Sevond Chotces (Percentaged
1. Producing more high level, triuned nanpower RIR 28
2. Industrial development, producing morse jubs 283 24
3. Bapansion of cducational opportunities 27N 20
4. Social and pohitical unttication 139 11
5. Agricultural development, land retonm 122 7
6. Other categories 47 4
here were nimety-hive nontespondents to this question,
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The patterns of the first and second responses show the results
to be ftairly consistent. The cumulative rankings placed the
production of high-level manpower und industrial development as
the pereeived top priority objectives of the government, with the
expansion ot education a close third. Social and political unifica-
tion, agricultural development, and other goals were clearly
perceived as being of less importance to the government.

These results contrast with the rankings of priority goals
specified by the respondents as being most important in their own
opinion. Education was distincetly the top priority goul in the
student ranking, and twice as important as the second goal,
industrial and cconomic development. On the other hand, the
government is perceived as promoting high level manpower., a
category that. while somewhat related to industrial development,
seems to be most closely associated with the seventh-ranked
student priority, technological development. One consequence of
manpower planning throughout the world huas been a concen-
tration upon the training of top-level specialists while relegating to
a low priority the educational needs of the masses. The students
may be suggesting that they are not satistfied with the extent to
which national resources are expended on producing  highly
trained specialist manpower without providing equal educational
opportunity for the majority. Thus. although these students are
among the educational elite of the country, they scem to be
advocating more opportunity tor all ruther than the preservation
of their exclusive distinction.

Students also placed more importance on the goal of increasing
a sense of social awareness than they felt the government placed
upon promoting social and political unification. While these two
categories  seem Lo represent slightly  ditterent connotations,
students do seem to feel that this concern is of lesser interest to
the povernment. 1t is perhaps noteworthy that the categories that
were prespeciticd Tor this question did not correspond closely with
the categories dervied from the responses to the free-response
question, an indication of the limitations that must be placed
upon interpreting  the meaning of forced-choice attitude or
opinion surveys, The efforts that have been made in this study to
describe and report empirical data will hopetully raise rescarch and
policy questions both for educationists and planners.
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The results of a later question asking students to list occupa-
tions regarded to be most important for development in Venezuela
(see Chapter Six) are appropriate to the discussion here. A set of
arbitrary occupational categories was created to identity those
sectors which students felt were most critically needed for
national development. The following areas were reported as being
the most urgent: technology (engineer. scientific investigator,
laboratory technician) accumnulated 379 tallies tor the most
important. or first priority, scctor: teaching (elementary school
teacher. secondary school teacher, university professor) tallied 505
responses and was the second most important secior: professional
(medical doctor. lawyer) tallicd 144 responses: agriculture tallied
131 responses: industry (economist and other nondescript indus-
trial occupations) tallied 129 responses. Thus the overwhelming
occupational needs tor national development as perceived by this
group seems to be tocused on the general arcas of techaological
growth and ot education.

The results of the question concerning occupational selection
tend to reinforee the pervasive concern for expanding educational
opportunity and economic growth among members of the sample.
The high placement of technology-reluted jobs and the relatively
low placement of industry-related jobs. however. indicates that
these students do seem to feel that highly trained specialists are
required for overall growth. The means by which such specialists
are to be trained continues to pose a challenging question for
educationul planners and administrators.
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Chapter Five
Attitudes Toward Education

A. The Purposes of Education (Appendix 1)

As suggested carlier, it is assumed that the attitudes of potential
secondary school personnel are impos ..t in the national planning
and programmatic thrust of education. An understanding of the
perceptions of tomorrow’s teachers toward their roles in the
schools as well as their pereeption of the schooling process and its
potential impact on society are deemed essential to the discovery
o' what curricular and instructional policies are most likely to gain
their confidence and support. As educational priorities are revised.,
new organizational and administrative progrims are implemented,
and the instructional process itselt undergoes alteration, the
attitudes and behaviors of secondary school personnel. especially
the teacher, are crucial in terms of increasing the probability of
aceeptance of chiamges at the classroom level.

The attitudinal items included in the questionnaire and the
sections reporting the results are organized according to four
Mjor areas: purposes ol educiation. school's relationship  to
society. participation in school management and decision making,
and responsibility for student learning.

D Educational philosophy ( Question ST, The series of questions
directed toward assessing the sample's attitudes toward the general
purposes ol education were based upon four factors or orienta-
tions and attempted to place the respondent in situations where he
would have to favor one factor or orientation over another, The
four orientations were: education s preparation for an oceupa-
tional future, education for the scholarly pursuit of knowledge
and the cultivation of the intellect, education as 4 moans of
reaching the objectives and needs ol the greater society, and
cducation geared to individualistic interests and stvles as well as to
deoneern for personal identity.,
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last preference. individualistic interests and personal identity was
clearly accorded the lowest priority as 72 percent of the sample
reported it was of least importance of the four possible responses.

Students at Central and Los Andes Universities, as well as
majors in humanities, physical education, and commerce tended to
rate socictal objectives and needs us of lesser importance. A
pereentage of affivmative preferences slightly higher than the norm
was  recorded  byoostudents at the Pedugogic  Institute  of
Barquisimeto tor education as preparation tor an occupational
future, while students at the University of the Andes tended to see
this preference as ot less importance. Counseling-evaluation-
adiministration majors also viewed occupational futures s less
important thun the norm while students nuajoring in technical-
vocational. physical education, and commerce viewed education as
oceupational preparation more positively than the norm. Students
enrolled in the first year. as opposed to those in the list. were
inclined to view preparation for uan occupation more tavorably,
Students at the two pedagogic institutes. and those majoring in
language and  physical science. were more  tavorably disposed
towurd the scholurly pursuit of knowledge orientation than the
respective norms, whereas technical-vocational and physical educa-
tion mijors were more negatively disposed o this preterence.
More negative appraisals ot the  philosophy oriented  toward
individual intevests and  personal identy were reported  from
Andres Bello and Central Universities and from the Pedagogic
Institute at Barquisimeto, There was o tendeney tor students 1o
view ceducation tor individual interests and personal identity more
positively as they progressed through their respective institutions,

To assess the rehability of student responses i terms of their
perceptions of the purposes of education, mujor components of
the four philosophies were placed one against the other in a series
ol questionmiire statements, Students were instructed 1o indicate
whether they agreed or disagreed with the stitements on a
four-point scate. As with all attitudinal gquestions, a multivariate
analvsis was used o test tor differences among respondents
according 1o the student’s institutional attiliation, age. sex.
year-in-school, major, and the level of education achieved by his
parents,  Significant differences were found among  the  sex.
year-in-school, and major field ot study categories.
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The cight statements used to assess the reliability of the
respondents” perception of the purposes of education emphasized
the development of the intellect, preparation for an occupation,
cultivation of the individual, and social needs and objectives. Each
statement posed two purposes, emphasizing the importance of one
over another, and the eight statements included all possible
combinations. Table 1 lists the eight statements and reports the
means for cach of the four response categories: tables 1o, 17, 18
report the results of wll multivariate analvses by sex. major, and
yedr in school.

2) Intellectual  development and  occupational training | Ques-
tions 22,84) The first of the cight statements read as tollows:
“*Schools should emphasize the development ol the intellect rather
than the development of occupational skills.™ On a four-point
agree-disagree scale 62 pereent of the sample disagreed with the
statement. When the first- and second-vear student responses were
compared with those of the third-, tourth-, and fitth-vear students.
a significant ditference (> 0.0004) in favor of the lower classmen
wias noted indicating more agreement with the statement by the
first- and second-year students. A similar statement. this one
emphasizing @ sound academic background over occupational
truining found 72 pereent in disagreement but no significant
differences between groups.

3) Intellectual development. personal identity, and occupational
training (Questions 26, 92). A third statement emphasized the
development of the intellect over the school's role in contributing
to a student’s personal identity. Once again, general disagreement
was registered, with 80 pereent indicating that they could not
support the idea that it was more important to develop the
intellect of students than, in this case, to contribute to their
personal identity. A difference. however, in the response pattern
among  students according to major ficld ol study oceurred
(> 0.0b).  Students  enrolled in pedagogy  and counseling
administration-evaluation perceived the statement the most nega-
tively while humanitics and  language  majors pereeived  the
statement the most positively. The remaining fields of study were
found between these other groupings, Reversing the statement in
another section of the questionnaire, an opposite response pattern
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TABLE 11

Eduzcational Philosophy

tin Percentages)

Quuestionnaire Standard Strongly Strongly
Number Statement Mean bBeviation Agree Agree | Disagree Disagree
22 Schools should emphusize the development of the intellect 2.346 0.913 13 25 45 62
rather than the development ot occupational skills.
84 It more imporrant tor the schools to provide a soud 2231 0.705 8 20 o0 13
; academic backg-ound than to provide occupational training,
26 | Itis more important tor schools to develop the intellect of 1.971 0.797 S N 52 28
students than to contribute to their personal identity,
g 92 The emotional and personal development of a student should 3440 0.597 48 49 2 ]
] be as important to a teacher as his intellectual development,
95 Schools should be concerned with providing individuals with 2.782 0.792 18 47 30 5
the Knowledee to solve pPressing social problems rather than
with traming them for specific jobs,
96 Schools should teach knowledge and trath rather than buing 2.629 (1842 18 33 43 6
concerned with social values and norms.,
97 Schools should be guided more by the individual interests of 1.997 0.739 5 14 59 23
studuents than by the weltare of the society at large,
Il Subject matter in school should relate less to training 2524 0.805 11 39 42 9

students tor jobs and relate more to the cultivation of the
individual.




among students was apparent although no statistically significant
differences among groups were noted. The statement read: “The
emotional and personal development ol a student should be as
important to a teacher as his intelfectual development.™ Ninety-
seven pereent of the sumple agreed.

3 Drellectual development, social issues, and occupational train-
ing (Ouestions 93, Yo, 97 111 The Hitth entry stated  that
“schools should be more concerned with providing individuals
with the knowledge to solve social problems than with training
them for specitic jobs,” The respondents were generally in favor off
the statement with 63 pereent in agreement. Male and female
respondents ditfered siviuticantly (> 0.03) in their reactions o
this statement with males agreeing mors stroagly than females that
knowledge for solving social problems is more important than job
training.

Students were divided (31 percent inagreement) over
statement that the school’s major concerns should place “knowl-
edge and truth™ over “social values and norms.”™

When asked 1o agree or disagree that the school “should be
guided more by the mdividual interests of students than by the
welfare of the society at large.” 82 percent ol the sample
disagreed. Students enrolled in their third, fourth. or fifth vear of
studies were in signiticantly G- 0.01) fess disagreement with the
statement than students enrolled in their tirst or second vear of
studies. Finally. students were divided in their response to the
statement that curricular content should be related more 1o the
cultivation of the individual than to job training.

The responses to these cight statements generally supported the
response to the hrogder “personal philosophies™ question reported
above, It il be remembered that the majority ol the students (53
percent) runked the needs and objectives of society as most
important in response to that question, In the separate statements,
the students generally rejected anintelectual or academic educa-
tional orientation when it was placed against occupational and
personal - orientations but accepted knowledge 1o solve social
problems when placed against occupation. The swmple was divided
in its response 1o knowledge and truth when included with social
values and norms. Thus. one might conclude that the sample was
generally anti-intellectual when it came to knowledge Tor its own
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sake, and was generally pro-intellectual it knowledge was prag-
matic and utilitarian. The students also indicated that they were
more likely to be concerned with the collective weltare of society
than with the individual interests of members of that society and
were equally divided when asked to choose between occupationai
training and the cultivation of the individual.

5y Objectives ol the secondury school (Question 2). In a some-
what more direct and forthright approach to the purposes of
education, a multiple-choice response question was used to assess
what the sample felt the principal objectives of the school tor
vouth twelve to cighteen vears of age should be. The choices were
university preparation, civice responsibility. the improvement of
character.  general  culture. occupational  preparation, and  a
capacity to reason. The respondents were asked to give their first
and second choices. The overall results of the combined choices
indicated that “to prepare students for an occupation™ was ranked
first, followed by general culture, university preparation. and civie
responsibility. The older students in the sample were more likely
to mark occupational preparation whereas the younger students in
the sample were more likely to mark general culture, Similarly,
students enrolled in their later years ot schooling were likely to
nark oceupational preparation, while students in their carly vears
tended to rank civie responsibility as important. As the level of
education achieved by the parents increased. it was more likely
that students ol these parents would consider choices other than
occupational preparation as important,

The responses here tend to be at odds with the prior questions
il one interprets general culture as  the  cultivation of the
individual, university preparation as intetlectual formation, and
civie responsibility as needs and objectives of society. It might be
assumed  that since  this  question directed attention  toward
students ol secondary school age whereas the tormer questions
reterred to teachers, schools, or education in general, the sample
wis - inclined 1o recognize Veneszuell's need for middle-level
technical and skilled manpower and thus altered considerably their
oricntation towird the role of schools generally, These distinet
response patterns suggest that considerable importance should be
given not only to the format for inquiry into attitudes but
to the specific level ol schooling involved. since in this case
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the general orientation to  education was  distinet from  an
orientation toward the function of sccondary schools.

Before turning to the policy implications of these response
patterns it is necessary to turn to some additional inquiries into
the factors atfecting occupational training, tostering individuality,
and addressing social problems included in the cight statenients.
These additional  statements required  agree-disagree  responses
(table 12).

6) Occupational training (Questions 82, 93) The sample was
asked to respond 1o two statements on occupational training:
(1) schools shiould be used o train individuals tor jobs and
(2) students should be permitted to carm schoot credit by working
i a factory or as an apprentice fearning a skill. Both statements
found the sample in strong agreement, with 83 pereent concurring
with the first and 86 percent concurring with the second, First-
and second-yvear students, when compared with third-, fourth-, and
fifth-year students. diftered signiticantty ¢ 0.006) in Favor of the
upper classmen with regard to students being able to secure school
credit for learning a SKill outside of school. One may hypothesize.
theretore. that as students progress through school they tend to
see agreater need tor sharing the educational responsibility with
other social institutions. This orientation showed up carlier when
the sumple disagreed with the statement “schools should empha-
size the development of the intelect rather than the development
of occupational Skills.”™ with Tower classmen expressing signifi-
cantly more agreement with the statement than upper clissmen.

T Individuality and freedom (Questions 15, 25 15 A second
factor for additional inquiry was the arca of individuality and
freedom for students. The statement, ““Schools should emphiasize
student freedom. inttiative, and creativity™ Tound 98 pereent of
the sumple in agreement, 70 pereent ol them in strong agreement.
Statistically signiticant differences were noted among ses (> 0.01)
and  year-in-school (2 0,03 s oories with mades and  third-,
fourth-o and fifth-year stucnt o greater agreement with the
statement than females and i oty in their first two vears,
Students also agreed (92 percent) with the stiatement “Second-
ary school teachers should ercourage students to pursue their own
individual interests.”™ When the swmmple was contronted with the
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statement that students should be permitted to plan their own
individualized program of study rather than adhere to an already
established one. however, 54 percent of the saumple disagreed. A
statisticully significant ¢ 0.000 1y ditTerence was noted among the
students by major tickd ot study with pedagogy and counseling-
administration-evaluation najors agrecing more than humanities
and lunguage majors. and both groups agreeing more than the
remaining majors.

The results here suggest that although prospective secondary
school personnel are close 1o ununimity i terms of sanctioning
reedom, initintive, and creativity on the part of students, they are
not vet ready to relinquish their control over the establishiment of
the curriculum to which students should be exposed. Thus, when
asked generally about the notion of student freedom., initiative
and creativity they overwhelmingly concur but when queried ona
specitic aspect ol traditional school policy which might accom-
plish these objectives, they chiose to aceept instead the traditional
policy.

8) Social problems and issues (Chiestions 25, 90 27, 89830 The
lust factor explored in regard to the purposes ot education was the
area ol social problems and issues. The five statements included in
this section attempted to clartty the position of the school and the
teacher in promoting socially relevant experiences for students.,
The first statement suggested that secondary school teachers
should relate the content of thelr courses to current social
problems.™ Nincty-five pereent of the sample agreed. A signiticant
dilference €2 0.03) appeared among major ficlds of specialization
with pedagogy and counseling-evaluation-administration majors in
most agreement. followed by humanitios and Linguage and then all
remaining nrjors, Seventy-lfour percent ol the sample concurred
with the statement, “School is equal to lite and real lite problems
must be emphasized in school.”™ The results indicated that males
were significantly (- (L0O3) in more agreement in their responses
than  females, The  third  statement  attempted  to assess
whether or not the sample would view controversial issues us
appropriate subject matter tor clssroom  discussion. Fighty
pereent  of  the sample  was in agreement  and  sianificant
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differences emerged among mujors and between sexes.! Pedagogy
and counseling-udministration-evaluation majors agreed with the
statement more than did huamanities and language majors, and
both groups were in more agreement than other majors (>0.001).
Males agreed signiticanty (>0.007) more than females. The last
two statements were concerned with the area of values and
assessed the respondent’s orientation to continually analyzing such
values in the context of schooling. The statement. “Social values
are relative to s given time and place and must be continually
questioned™ was agreed with by 75 percent of the sample with
males in significantly (>0.005) more agreement than females. The
final statement that “teachers should encourage students to
question and examine social values™ produced results indicating
that 94 pereent of the sample agreed.

One may conclude that the sample is very positively oriented in
teris of their attitudes toward directing the schooling process to
confront social problems and issues. Males tend 1o be in stronger
agreenment with this orientation than females and pedagogy and
counseling-administration-evaluation majors were more  positive
than humanities and Linguage majors. who in turn were more
Cavorable than the renaining majors.

Stmmary and conclusions. Several conclusions may be drawn
from the responses of the sample o the questions and statements
pertiaining to attitudes toward education. Regarding the purposes
ol cducation, occupational preparation at the secondary school
level and mecting the needs and objectives of the society for
cducation in general were the apparent trends in the data, These
results suggest o rather pragmatic orientation, one in which
intellectual values are of lesser importance. 1t can be hypothesized
that prospective secondary school personnel are open 1o the
priorities ol national development planning and are willing to
expend energy and devote  themselves to meeting such ends
through their potential activities in the school and classroom, For

"Albornos (1965) found that §4 pereent ol his sample of primary schood teachers
theuht that sex education should be taught at all Tevels of the primary school while
Gress etal, (1968 reported 85 pereent of their sample thought that ses education (and
religious instiuction) should defmitely o1 probably be the responsibility of the school.
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example. the students seem o be ready for some experimentation
with educational alternatives since they were close to unanimity in
their feeling that students should be permitied to carn school
credit while working on the job in apprenticeship positions in
industry. They uare less clear, however, in their willingness to
permit students to plan their own courses ol study even though 40
pereent of the sumple are in agreement, The students are in favor
of involving themselves with social, even controversiul, isstes in
the clussroom, thus bringing into the school activities that coneern
real life problemns.,

Muales tend to be more liberal than temles in their orientations
to these areas, When significant difterences did occur by sex. maldes
were inomore agreement than temales with statemoents that would
apply  knowledge 1o solving social problems, bring real hile
problenss into the school. bring controversial issues into the
classroom, and question social values, Males also tended 1o be
more  favorably  disposed  toward  schools encouraging student
freedom, initiative, and creativity,

Students enrolled in their third. fourth, or Gt vear o studies
tended to he more fiberal than students in their first two veuars off
study, They were generally more inclined to fuvor occupational
training, to favor promoting individual interests of students, to
permit students to carn credits Yor work in industry . and to value
student freedom, initiative, and creativity. These signiticant dil-
ferences among students by year-in-school are probably related to
the fact that the advanced students were more likely to be
returning to the university atter some experience in schools and
because of their increased training were more aware of, and more
inclined 1o take o stand on, the issues that they know are
confronting Venezuelu and its educational system. Pedagogy and
counseling-udministration-evaluation nugors were generally more
fuvorable in their orientation toward these same issues than
humanities and Limguage majors, who, in turn. were more inclined
thun other mujors to be inagreement. These results indicated that
this ordering by major was true tor more favorable perceptions
toward statements that suggested that students shouid be per-
mitted 1w develop their own course of study, that classroom
content should be directed toward social problems, and that
controversial issues should be discussed in the classroom. Pedagouy
and counseling-administration-cvaluation mujors were also the
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most negative toward a statement that suggested that intellectual
goals should be given more weight in the educational system than
goals that concern personal identity.

Thus, one can suggest that in terms of this sample, prospective
sccondary school personnel are a relatively flexible population
with whom change and innovation are feasible. Males and
pedagogy-administration-evaluation majors are the most tlexible in
this regard. Students who are in their later years of study are
likewise more liberally oriented. 1t should be noted that pedagogy
and counseling-administration-evaluation majors were found only
in Central, Andrds Bello, and Los Andes Universities. These nujors
constituted  the only third-yvear students in the sample although
some individuals majoring in these areas were enrolled in the
second and fourth yvear ol studies as well,

B. The School's Relationship 1o Society (Appendix M)

There were thirteen agree-disagree statements assessing the
school’s relationship to society. The content of these statements
addressed the issues of educational relevance. social class dif-
lerences in terms of aceess to schooling, and  parental and
community involvement in the educational process (table 13).

V) Educational velevance (Questions 34, 104, 101). The first
statement read as tollows: i general the overall curricutum
taught in secondary school is relevamt and usetul to national
development in Venezuela.™ The results indicated that 83 percent
of the sample disagreed with the statement, with males signiti-
cantly (> 0.004) more in disagreement than females. In response
to g similar statement, Secondary schools are providing students
with the knowledge. attitudes and values which are relevant to
their future lives.™ 39 percent of the sample was in agreement.
This stark contrast between the two very likely rests with the
wording of the stutements, The sample disagreed  when the
statement suggested curricolar relevance tor national development,
whereas the sample agreed when the statement suggested school
relevance for an individual’s tuture. This clearly  important
distinction indicates that the sample is perhaps suggesting that
schools are currently relevant to the status quo but that the
curriculum is not attuned to the needs and objectives ot a rapidly
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changing society. The potential for the school to be a resource for
national development is avparently accepted by the sample as 85
percent agreed that “*Schools can change society by instilling
appropriate  attitudes and values in students.”™ The  previous
responses suggest, however, that the student sample feels that
currently this change is not oceurring to the extent it should.

2y Parental and conununity involvement (Questions 24, 33, 83,
S0, 102) The next group of statements was addressed to whether
the fumily and community or the school were best equipped to
teach children.

In response to the statement “Students are intluenced more by
what they learn outside of school than by what they learn in
school™ the sample was divided, with 51 percentin disagreement.
Males differed significantly (> 0.0 1y from females with the tormer
in preater agreement than the latter. and third-, fourth-, and
fifth-vear students were significantty (> 0.002) in more agreement
thun  lirst- and  second-year students, A significant (> 0.0D)
ditference also oceurred  among  majors  with pedagogy and
counseling-administration-cvaluation majors in more agreement
than hunumities and language majors, and both of the above
aroups were inomore agreement with the statement than the
remaining majors. This vesponse suggests w somewhat idealistic
orientation toward the impact of the school sinee considerable
literature indicates  that  social and - cconomic  surroundings,
especially during the carly childhood years, have an overwhelming
impact on the formation ol the individual both cognitively and
emotionally. (see. c.ee. Bloom, 19o-h) This orientation toward the
school’s impact tends 1o be supported by the sample’s response 1o
the statement, “Students who remain in school become better
citizens than those who drop out of school.” The results indicated
that 33 pereent of the sample agreed. Similarly, 70 percent of the
sample disagreed that “citizenship training should be done by the
community and the Family, not the school.™

At least hall of the prospective secondary school personnel
sampled seems to be convineed that schools not only make a
ditference to the future of an individual and to the future of
society, bat a higher percentage also seem to feel that schools may
be the only institution that can do justice to the teaching-learning
process relating to citizenship training. Two additional stiatements
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were presented to the sample to further test such orientations.
One statement suggested that “students learn discipline for adult
life by listening to adults,” and the other that “"most Venezuelan
parents are capable of teaching their children about life in a
modern society.” Sixty percent of the sample disagreed with the
first statement. with a significant (> 0.02) ditterence evident
among majors, Pedagogy und counseling-administration-evaluation
majors disagreed the most. followed by humuanities end language
majors, and then by the renuiining majors. Seventv-one percent
disagreed with the second statement concerning the capabilities of
Venezuelan parents,

These last two responses tend to support attitudes expressed
carlier. The sample is generally liberal in its orientation to student
freedom and initiative and thus one may suspect that the
instructional process as pereeived by the sample is not of the
teacher-lecturer variety so that listening to adults is not the most
appropriate mode of learning. This orientation does not detract,
however. from the general institutional bias evident in the
responses of the sample. Ideal learning may not oceur by listening
to adults, but such learning, according to the sample, apparently
does oceur primarily inside schools or other Yormul institutions
rather than under the auspices of parents or members ol the
community.

3) Social class backgrounds and access to schools (Questions 36,
88, 109, 35, 86) The third arca of investigation regarding the
school’s relationship to society concerned aceess to schools with
special emphasis on the social class backgrounds ¢ students. The
recent empirical literature (Coleman, 19662 Central Advisory
Council on Education, 1966) as well as the writing ot scholars and
critics (1llich, 1970) suggests that the social class background of
students is a primary casual factor in student achievement and also
indicates that schools in developing countries serve primarily
children from middle and upper  class families rather than
children  from dower class  families. Thus, ualthough  some
research shows some mobility for lower class voungsters in
secondary  school attendunce (Havighurst and Gouveia, 19069)
it has long been Known that lower class youngsters predomi-
nate among dropouts and repeaters at the elementary school
level and are relatively seldom foun.d at the secondary school level,

84



The first statement in this area read: “A secondary educa-
tion is a privilege rather than a right.” The responses found
80 percent of the sample in disagreement with a significant
(> 0.04) difference noted among  students by year-in-school.
Third-, fourth-, and fifth-year students disagreed  with  the
statement more  than first-  and  second-year  students. A
second statement, “As a highly educated minority, secondary
school graduates have every right to expect jobs which do
not require v hysical work.”™ found 66 percent of the sample
in disagreement. The  responses 10 these inquiries  generally
support the ttitudinal responses reported carlier. that is, a
rather liberal or open orientation to the needs of society
and to the importance of  occupational preparation. In this
case the sample found  secondary  education o right rather
than a privilege and scemed 1o feel that graduates should be
prepared to engage in physical work. It may support the student’s
bias toward vost-secondary school technical institutes reported in
the preceding chapter.

Three additional statements., these concerning tie social class
backgrounds ol students, were also included in this section. The
first read as follows: “Middle and upper class families prepare their
children to achieve at a higher level in school than do lower class
families.”™ The sample was divided on this statement with 51
percent inagreement. Thus, one might assume that more than half
the students are aware of the rather well-established statistical data
regarding the influence of social class on student achievement

Regarding the points made by Hlich and others. however, the
sample was ingeneral disagreement. To the statement. “The
school is society’s way ol separating the rich from the poor,”” 8¢
percent disagreed. To the statement, “Secondary schools are
designed  to serve the students from middle and upper class
families rather than from lower class families.” 73 pereent of the
sample disagreed with females significantly (> 0.003) more in
disagreement than males. One may assume, on the basis of these
responses, that the sample clearly pereeives schools as serving
equally all social classes. Such a pattern of response may well be
due to the mobility achieved by many of the respondents
themselves. Although we were unable to seeure social class
indicators from the sample to test this assumption, it is known
that o small minority of the students had parents who had
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graduated from secondary schools or had post-secondary school
exposure. On this basis one might hypothesize that these
statements were generally alien to the student’s own personal
experiences since they themselves had exceeded the level of
education achicved by their parents.

Sunumary and conclusions. The sample’s general orientation to
the role ot schools in society revealed. first, that although it
perceives schools as being capable of changing society by instilling
attitudes and values in students, it does not find the current
curriculum appropriate to this end. Instead the students respond-
ing indicated that currently the experiences encountered i school
are appropriate for individual needs but not tor the needs of a
developing society, Second, the sample generally perceeived the
role of the schools in the education process ias more important
than the role ot purents and the community. This institutional bias
in tavor of schools, it widespread, may not auger well tor the
establishment of alternatives to schools it the alternatives imply
placing a heavier load on parents and the community. On the
other hand. responses to an carlier stitement suggesting the
granting ol school credit for pursuing on-the-job training, indi-
cated general acceptuncee. suggesting perhaps that it alternatives to
schools were to be fostered they would be more acceptable to
secondary school personnel if they were plunned instructional
programs carricd out inside institutions through which students
could earn school credits,

Third. the sample was generally agreed that secondary educu-
tion is a right rather than a privilege and that sccondary school
graduates should not consider themselves an clitist minority unable
to engage in physical work. Furthermore, although the sample was
divided as to whether middie and upper class parents prepared
their children to achieve at a higher level in school than lower class
parents, the responses did indicate substantial disagreement that
the secondary school was designed to better serve the needs of
middle and upper class fumilies than those of lower cliss Fmilies.
This disagreement may have stemmed from the student’s own
buckground and experience, for the majority of the respondents
came from other than middle or upper class families, thus they
responded to the statements as persons served well by secondary
schools rather than as persons alienated by such schools,
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The general trend  2iready  established in the significant
differences occurring among the various groups appeared to hold.
Males tended to be both more critical and more liberal than
females: more males than fema'es disagreed that the secondary
school curriculum  was  relevant  to national development in
Venezuela: males  agreed more  strongly  that  students  are
influenced more by what they learn outside of school: and they
registered more agreement that secondary schools are designed to
serve the students from middle and upper class families. Among
students grouped according to fields of specialization, pedagogy
and counscling-administration-evaluation majors were more critical
and liberal than humanities and Language majors, and both tormer
groups were more so oriented than the latter majors. The same
ranking was apparent in agreeing that students are influenced more
by what they learn outside of school and in disagreeing that the
student learns discipline for adult lite by listening to adults, More
first- and second-vear students agreed that secondary education
was a privilege rather than o right: and more third-, fourth-, and
fifth-year students agreed that students are influenced more by
what they learn outside of school rather than by what they fearn
in school,

C. School Management and Participation in Decision Making
{Appendix N)

A series ol attitude statements was directed toward uncovering
the pereeptions of students toward the management of schooling
focusing on the participation of government, teachers, students,
and parents in the decision-making process (see table 14 for
results).

VY Administrator-Teacher  involvement  (Questions 29, 98,
57, 010). In Chapter Three on professional expectations it was
reported that 68 percent of the sample indicated that they would
expect to have the liberty to express their opinion on involvement
in the administration of the school in which they were working.
Thirty-six pereent indicated that an official from the Ministry of
Lducation would pay little attention to a teacher’s opinion il that
teacher felt that o ministerial ruling would prove harmful to
cducation in Venezuelr, In addition, it was reported that 54
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TABLE 14

School Management and Participation in

Decision Making

(In Percentages)

Questionnaire Standard Strongly Strongly
Number Statement Mean Deviation Agree Agree | Disagree Disagree
29 A strong central government is the best way to avoid inettici- 2672 0.903 19 41 29 11
ency in Venerzuela's educational system,
98 Ieachers should have constderably more to say about how 3455 0,521 17 53 1 1
schools operate,
110 It controverstal issues are discussed in the classroom, the 3021 0,728 30 5s 12 3
teacher, as civil servant, should be pemnitted 1o express
pensorl opinions,
108 Pupils should participate in establishing the policies of a 2,533 0.861 11 44 32 13
secondary school,
103 Sceor tuny schiool teachers should invite students to help 2975 0.750 23 S6 17 4
mare class plans or pohey,
21 Secondary schoeol teachers should invite students to criticize 3.312 1,754 46 44 8 3
their wdeas,
90 Although muany students are clamoring for new treedoms, few | 2987 0,759 23 57 15 5
are capable of using those freedoms resporaably,
99 Parents should be expected to aid the school in educating 3507 0.586 S5 43 2 1
their cluldren,
107 Final dectsions about education should be made by protes- 2.561 0.858 16 37 39 10
stonal educators rather than by parents,




percent would actually try to influence a ministerial official if
such a ruling was being contemplated. A related statement
concerning government involvement in education is reported here,
The statement read A strong central government is the best way
to avoid inefficiency in Venezuela’s educational system.” Sixty
percent of the sampled concurred. Females were in signiticantly
(> 0.02) more agreement with the statement than males and first-
and second-yeuar students were in significantly (> 0.0008) more
agreement with the statement than third-, fourth-, and fitth-year
students,

Central government involvement apparently does not mean,
however, that teachers should not participate in the formulation
of school policy. When the sample was presented the following
statement, “Teachers should have considerably more to say about
how schools operate,” 99 percent agreed.

In an attempt to reconcile somewhat the question of centralized
versus decentralized suthority, two items relating to the teaching
of controversial issues were included. The first was a question, the
results of which were reported in Chapter Three, and was posed in
the following manner, “Suppose vou were asked to teach material
which contradicted some of vour own values and beliefs: what
would you do?™ About 41 percent of the sample replied that they
would teach the meaterial but present their own point of view, The
other inquiry in this regard was an agree-disagree statement and
read, I controversial issues are discussed in the classroom, the
teacher, as a civil servant, should be permitted to express personal
opinions.”™ Eightyv-tive pereent of the sample agreed.

This series of items leaves an unclear impression as to the
pereeption of secondary school personnel regarding the role of the
government versus the teacher in the operation ot schools, 1t can
be assumed that the sample is generally agreed that for purposes of
efficiency a centralized government is most advantageous. At the
same time, the responses of the sample indicate that “teachers
should have considerably more to say avout how schools operate.™
The two responses may refer to distinet areas of decision making
as perceived by the students. When a somewhat less obtrusive
approach to this arca of inquiry is used, centering on the teaching
of controversial issues, the sample generally concurred that they
would teach material that contradicted their own values if asked
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to do so, but at the same time they would not hesitate to express
personal opinions or their own point of view.,

2) Student involvement (Questions 1OS, 103, 21, 90). A second
series of statements on school management coneerns the involve-
ment of students in the operation of schools, The first siatement
read. “*Pupils should participate in establishing the policies of a
secondary school.™ About 35 percent of the sample agreed with
the statement with o significmt ditference > 0.02) oceurring
among students according 1o veuar-inschool. Third-. tourth-. and
fitth-year students were more in agreement with the statement
than  first- and  second-vear  students, Considerably  more
agreement, 79 pereent was registered in response to the statement,
“Secondary school teachers should invite students 1o help make
class plans or policy.”™ Pedagogy and counseling-administration-
evaluation majors registered more agreement than humanities and
language majors. and both groups were more in favor than the
remaining  majors  (>0.0004), LEven stionger agreement  was
recorded in terms of the statement, “Secondary school teachers
should invite students to criticize their ideas.”™ In this instance 89
pereent of the sample marked cither strongly agree or agree and
significant  difterences occurred by sex (2 0.002) and  major
(> 0.01). Males agreed more than Temales and pedagogy and
counseling-administration-evaluation  mujors  more  than  cither
humanities and Linguaage or remaining majors.

Thus, one may assume that secondary school personnel are
inclined to invite students both to assist in the development of
cluss plans and policy and 1o criticize the secondary school
teacher’s ideas. The samiple is not as strongly agreed. however, that
students should participate in the establishment of secondary
school policies. ;

An additional statement, this one designed to further assess the
arca of student iavolvement. vead as follows: “Although many
students are clamoring for new freedoms, few are capable of using
those freedoms responsibly.™ Eighty percent agreed with signifi-
cant differences occurring among students in accord with vear-in-
school (> 0.01) and major fickds of speciadization (- 0.03)
categories. More third-. fourth-, and fifth-vear students apreed
with the statement than did first- and second-year students, while
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humanities and language majors agreed with the statement, the
most  and pedagogy and  counseling-udministration-evaluation
nmijors disagreed with it the most.

3) Parental imvolvemenr (Questions 99, 107), The final set of
questions on school management included two related to the
involvement of parents. One statement, “Parents should be
expected toaid the school in educating their children,” found
general agreement by 97 percent of the sample. To the second
statement, “Final decisions about education should be made by
professional educators rather than by parents.”” however, only 51
pereent of the sample was in agreement.

Stnninary and conclusions. Although the questions regarding
school policy and decision making are lacking both in breadth and
depth of inquiry. several tentative statements may be made
regarding some apparent trends. First, the sample sees a combina-
tion of centralized and decentralized policies tor the operation of
the schools. Although they envision a major role for teachers in
the operation, they do not negate the importance of having a
strong central government manage the educational bureaucracy. In
terms of student involvement, generally the sample appears cager
to have students assume o critically active role in the instructional
process dat the classroom level, On the other hand, 55 pereent of
the sample felt that students should be involved in the establish-
ment ol secondary school policies. Furthermore, the sample
clearly agreed that although “students are clamoring for new
freedoms, few are capable of using those tfreedoms responsibly.”
The sample was highly supportive of parental participation in the
school’s educational functions, At the same time, the sample was
generadly divided over whether professional educators or parents
should be vested with the power and responsibility of making final
decisions about education,

Males were signilicantly more in favor ot teachers inviting
students to criticize their ideas than females, while males and
students enrolled in their last three yvears ol school were in less
agreement than their respective counterparts with the notion that
a strong central government is the best way to avoid inefficiency
in Venezuela's educational system. Upper classmen were also in
more agreement than lower classmen that pupils should participate
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in the establishment of secondary school policy and similarly that
few students are capable of using new found freedoms responsibly.
Among majors, pedagogy and counseling-administration-evaluation
students were in more agreement than cither humanities and
Limguage majors and, in turn, than the remaining majors, that
teachers should invite students to help make class plans or
policy and that teachers should invite students to  eriticize
their ideas. On the other hand, humanities and language
majors  were  in most  agreement  and pedagogy  and
counseling-administration-evaluation  majors  were  in least
agreement, that “although many students are clumoring for
new freedoms, few are capable of using those freedoms
responsibly,”

D. Responsibility for Student Learning (Appendix O)

The final section of this chapter concerns the attitudes of the
sumple toward Iearning. with special emphasis on teacher behavior
and responsibility (see table 15). More spectfically, the results of
the agree-disagree statements reported here concern student and
teacher responsibility for student learning, the involvement of
teachers with students in the learning process. and the climate
under which learning oceurs,

1) Teacher-simdent  responsibility: (Questions 100, a2,
106, 87). On the question of responsibility for student learning,
54 pereent of the sample disagreed that ““The teacher should
decide what knowledge the child s to learn.” Although the
responses to this question were generally divided between students
who agreed and disagreed. the results appear to substantiate o
trd based on prior responses on management and  decision
making where there was general agreement that teachers should
solicit student assistance in classtoom plans and policy. and that
teachers should invite students to criticize their ideas. Further-
more, the sample was almost evenly divided in response to the
statement, “Final decisions about education should be made by
professional educators rather than by parents™ (see table 14). The
fact that the student sample registered  some disagreement
with the idea that teachers should decide what the child s
to learn while at the same time indicating that parents and

92

“






students should be involved can, theretore, be interpreted as an
oricntation toward sharing that responsibility  with parents,
students, and very likely ofticials at the ministerial level.

In an attempt to turther delimit teacher as opposed to student
responsibility, two statements coneerning student failure and two
statements concerning student learning were presented to the
sample. Ninety-one pereent disagreed that “when a student fails in
school, only he is to blame.™ First- and second-year students
agreed with the statement significantly (> 0.01) more than third-.
fourth-, and fitth-year students. On the second statement. “When
a student Tails in school, the teacher must aceept responsibility for
his failure.™ more than 74 pereent of the sample agreed. with
miles significantly (> 0.02) more in agreement than females.? On
the third statement. “All a teacher can do is present the material:
it s up to the student to learn™ 85 percent of the sample
disagreed. Finally, 73 pereent of the sample agreed that “The
chassroom performance of a student should be evaluated in
relation to his capacities.”™

From the foregoing results it can be concluded that teachers in
training are somewhat divided in terms of their orientation toward
who should decide what children learn in school, I'urthermore,
there is general agreement that teachers, rather than students.
should be held responsible Tor student failure, that students shoukd
be evaluated in terms of their capacitios. and that teachers must do
more than “present the material™ i they want students to learn.
Thus, although what the children should Tearn is dependent upon
input from several sources, the sumple feels that once decided, the
teacher must aceept major responsiblity Tor both student learning
and fuilure.

2) Climate for learning (Questions 32, 105, 20, 17, 28, 94, 16).
The sccond area of concern with regard to attitudes toward
learning on the part of the sample rests with the general arca of
climate and includes statements concerned with teacher involve-
ment and motivation for learning,

2In the study by Gross et abl (1968) concerning primary school teachers, 90 pereent
of the sample expressed positive reactions (o two items that reflected o teacher’s
obligation to help pupils with learning difficultics, while 40 percent indicated that the
pupils, not the teacher, should be held responsible for their leamning difficulties.
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Two statements attempted to assess the sample’s orientation
toward involving teuachers with the personal and emotional
concerns of students. The first statement read as follows: “A
teacher can be effective without personally involving himself with
his studenis,”™ Sixty-nine percent of the sample disagreed with the
statement while first- and second-vear students were in signifi-
cantly (> 0.0006) more agreement than  third-. fourth-, and
fifth-year students. This orientation toward teacher involvement
was sustained for the next statement as 82 pereen. of the sample
agreed that =it is a teacher’s responsibility to help siedents with
personal problems they may have.™

In terms of an ideal climate tor learning, several statements were
supported by the sample which indicated an orientation toward an
open, as opposed to a closed. classroom setting. For example, 86
percent disagreed that “schools cannot be fun since students must
work in order to learn anything worthwhile,”™ and 90 pereent
agreed  that “secondary school teachers should try to present
materials inan entertaining way.” Similarly, 94 percent concurred
that  *“teachers should act so as 1o reduce the excessively
‘competitive nature of the school system and to promote a spirit of
cooperiation and group effort.”™ Additionally, when presented with
the statement “student freedoms should be limited in the interest
of Jearning,” 56 percent disagrecd. with females in significantly
(> 0.03) more agreement than males.,

Such an ideal setting, however, would apparently not find
student freedoms unlimited. As noted carlier in this chapter
(Section A) the sample was agreed that schools should emphasize
student treedont, initiative. and creativity and that teachers should
encourage students to pursue their own individual interests. At the
saime time there was some disagreement (54 percent) reported
carlicr which tends to be supported below, that students be
permitted to establish their own individualized course or progrim
of study. The additional support for the idea that the sample
desires to retain some authority over student activity and learning,
results Trom the 35 percent of the sample who agreed that
“without tests and grades to prod them, most students would
[earn Hittle.” Thus, it may be assumed that although the student
sample is positively oriented toward increasing pupil involvement
it the learnipg process, that same simple is not as united in its
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feeling that cither pupil-directed instruction or complete freedom
for pupils is in the best naterest of 1earning.

Stmmary and conclusions. The response to the statements in
this section tends to support the idea that teachers should share
the responsibility for educational decision making with parents,
students, and  ministerial - officials.  The results also  suggest,
however, that the sample feels that teachers rather than students
should accept the responsibility tor student failure and learning
and should become involved with the personal and emotional
concerns ol students, This somewhat ideal role for the teacher,
delimited by the respondents, was carried over into the area of
fearning climate. While disagrecing that learning cannot be fun and
agreeing that teachers should present material in an entertaining
way. the sample also indicated that they felt teachers should
reduce  the competitive nature ol the classroom. A somewhat
smaller percentage ol the sample disagreed that student freedoms
had to be limited in the interest of learning and agreed that
without tests and grades to prod them, most students would fearn
little.

Generally, one may conclude that the student sanple is anxious
to serve the needs and interests of children and to see that children
are able o participate in the schooling process. At the same time,
it also appears that the sample is willing to take the responsiblity
for student Jearning and Cailure but wishes to limit somewhat
student wtonomy in the fearning process through retaining grades
as riather traditional means of motivation and limiting student
freedoms in the interest ol learning.

I'emales along with the tirst- and second-year students, tended
to differ Tfrom their respective counterparts in agreeing signifi-
cantly more with the statement that “a teacher can be eftective
without personally involving himself” with his students.”™ More
females than males agreed with the statement “student freedoms
should be limited in the interest of learning™ while more first- and
second-vear students than third-, fourth-, and fifth-vear students
agreed  with  the statement  that “when a student  fails in
school, only he is to blame.™ Males, on the other hand,
perecived  the  statement “when a student  fails in o school,
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the teacher must accept responsibility for his failure” more
positively than temales. These subgroup differences tend to
reinforce  the pattern  mentioned  carlier in  this  chapter.
which finds that females and lower classmen are somewhat
more conservative and traditional in their orientations.
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Chapter Six
Occupational Selection, Prestige,
and Values

A. Occupational Sclection (Appendix P)

In an expanding cconomy, the task of developing skilled
manpower  and  of efficiently assigning individuals  to posi-
tions  within the labor market is usually assigned 1o the
system of tormal schooling. Also, schools themselves are a
large emplover of trained manpower and must prepare indi-
viduals  for carcers in cducation. Often, however, when it
comes o competing with private and  public service sectors
for qualificd graduates, education is usually unable to attrac. the
most capable candidates, Furthermore, it is common for schools,
especially in developing arcas, to operate with large numbers of
unqualificd  stalt because they are unable to train o sutlicient
number of workers at the level of qualitication required,

Because schools are charged with the responsibility of guiding
occupational choice and certifving qualilication, the role ol the
teacher in influencing individual student occupationsd decisions
becomes o topic of central interest i this study. While it is
apparent that out-of-school variables (e, parents’ expectations,
family  status, peer group) have more influence on student
academic  achievement  than  the  formal  schooling  process
(Colteman. 19660 Central Advisory Council on Lducation, 1900:
Averch, et al., 1972), there is no evidence to show how student
oceupational decision making oceurs in relation to one’s academic
carcer selection. It one assumes that teachers have an impact both
on guiding the educational choices ol students and on socializing
students into the educational-school culture, it may also be
assumed that they influence the process ol occupational socializa-
tion that must occur in order tor a student to become a
protessional educator.

One section ol this study was designed to examine the intluence
ot school-related Tactors upon the decision of these students to
become protessional educators. This student population, being
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enrolled in « professional university program. has already made a
number of definitive academic career preparation choices. Conse-
quently. it is of specific interest to know what influences affected
their personal decision to prepare as a carcer educator. A series of
questions were asked to determine (1) why  persons become
teachers: (2) what fuctors influenced their personal decision to
become teachers. and their relative importance: (3) which people
most influenced this decision: (b if, and in what way. teachers
influence students™ carcer choices: and (5) how satisficd students
were with their career decision.

These questions arose, in part as a result of carlier work carried
out by the Latin American Center and the Graduate School of
Education at the University of California. Los Angeles. coneerning
the development of technical vocational community colleges in
Venezuela. Tt was felt that community colicges would experience
difficulty in attracting secondary school graduates sinee. as
Williams (1969) has shown in Guatemala, and Ruscoe (1968) in
Venezuela, the recruitment of secondary school students depends
upon competing alternative career opportunities for the relatively
small number ol individuals who are secondary school graduates.
Furthermore, the career orientations of students have been shown
to relate to sociocconomic background factors that tend to Jimit
the population ol sccondary students who would most likely
pursue techinical/vocational careers,

Williams (1969) found that although students were trained for
specific careers at the secondary level they had little intention of
pursuing those carcers given the material and nonmaterial rewards
in alternative carcer patterns. Ruscoe (1968) in 2 study of
secondary students in Venezuela concluded that national develop-
ment planning was contingent upon providing long-term incentives
to sccondury school students, He suggested  that information
should be directed at lower sociocconomic students who are more
likely to feel that income, working conditions, job satistaction.
and the needs of the country were important considerations when
choosing an occupation. Havighurst and Gouveia (1969) comple-
ment these findings as they indicate that Brazilian scecondary
school student attitudes in the urban. industrial areas are more
conducive 1o the issues related to social change. One implication
of these studies is the actual and potential role of scecondary
school teachers in shaping student career choices. In addition, it

102



would seem to be of some importance to discern the attitudes of
potential secondary school teachers in terms of their own career
decisions. An attempt was made to secure information concerning
questions related  to occupational and career choice and the
intluence that might potentially be used by teachers in orienting
students into particular career patterns.

1)y Why persons become teacihers (Questions 4, 6, 113, 114). A
series of questions was asked to solicit the general opinion of these
students concerning why persons choose to become teachers. The
first was framed in an abstract “third person™ context seeking
opinions concerning the general case: it asked. “why do persons
usually become teachers?™ The open-ended question was designed
to clicit from students Iree responses that were not constriained by
prespecitied alternatives. For reporting purposes artificial cate-
gorics were derived from a sampling of” actual protocols and all
results were categorized according to content. These results were
quantitiable only in most general terms owing to the abstractness
of muny responses.

The responses were organized into two general groups: the first
category of incentives centered princaity on individual attributes,
the second was “other™ oriented. About 60 percent of the sample
provided the tollowing types of reasons Tor why persons choose a
career in teaching: vocstional aptitude toward teaching, ability to
teach.  attitudes  towaird  teaching, ability to understand and
comprehend others, and personal satisfaction derived from teach-
ing. The second type of response included 40 pereent of the
sample and concerned the contribution teachers can muake to
society, service to vouth, contributions they can make to the
profession ot education. the need for teachers in the country, and
the desire to educate or teach others. ' The results suggest that the
majority ol students believe the principal incentives to becoming a
teacher are personal orientations and individual needs for deriving
satistaction  from  being a  teacher. They included not only

TGross ot al. (1968) in their study of primary sehool teachers in Ciudad Guayana
found that 41 pereent indicated their prime motive for becoming teachers was “teaching
was their vocation,” while 17 pereent indicited it wirs due toa “desire to be o service to
others.”™ The stady of primary teach.ry by Atbomosz (1963), also reported a high
pereentage (53 pereent) of the sample who indicated vocation as the primary motive.
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In an attempt 10 determine more specifically what factors
influence an individual to pursue a teaching career.,
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G companion
set of questions was asked. Each of these questions was structured
with alternative-mesponse  possibilities and  cuch became more
realistic by asking the respondent what factors influenced his own
career choice. The first of these questions asked what “fuctors
influenced yvour decision to become a secondary school teacher?™
Three responses were requested. The results are summarized in
table 19, It is notable that the ranking of" the determining factors
across choices remained constant as second and third preferences
were made and total frequencies tallicd (e, first column in
table 19). The overwhelming influence motivating these students
to become teachers was hunanitarian— the Copportunity to help

TABLE 19

Factors that Influenced the Decision to Become a Secondary School T eacher

Cumulative

Determinme I actor

L. Opportunity to help others

|35

Become a protessional

3. Working in a satistying environment

4, Being creative

5. Being treated with dignity and respect
6. Job Scecurity

7. Being in control ot what you do

8. Income and tinancial benefits

9. Other

Number of
Responses.
[hree € howees

SE?
250
2
210
138
109

47

Hd

54

Percentape
Responding
as b st Chogee

Sy

1

*here were 26 nonrespondents to this question but 115 of the resnondents failed
to provide all three requested responses,

104



others.” The prominence of this motive seems to reverse some-
what the findings of the preceding question which observed that
people become teachers more often for “service™ reasons that for
individual satisfactions. It is possible that the true meaning of
these factors is not clearly articulated by such a dichotomization.

The sccond comparison question was structured to solicit the
rank in importance of nine factors of the potential influence of
cach on the student’s own career choice. The question asked cach
student to mark whether he thought the factors listed were “very
important.” “somewhat important,” or "ol no importance™ in the
selection of his career, and it also asked which of the nine factors
mentioned the respondent considered the most imnortant, The
results are reported in table 20.

In contrast with the preceding question, students overwhelm-
ingly specified the “need of the country for educators™ as the
most important incentive and the “opportunity to know oneselt
better™ as the next most important. The “satisfaction derived
from teaching”™ which wus so predominant in response 1o the
question “why do persons usually become teachers™ now takes the
form ol “opportunity to know onesell” better.” Since a tactor
refating specilically to the teaching act was not included in the last
structured question, it is not possible to relate this set of responses
to the open-ended question asked earlier. Another factor that
received o relatively high pereentage of support from the student
sample in the structured response question above was “conditions
ol work.™

The precise forees that cause these tactors to be significant are
not clearly understood. FFor example, it is possible that the need
for specialists, so clearly mportant, represents an awiareness of
pragmatic reality, the incentive offered by job opportunity. The
extent to which students will enter occupations where there is
high demand may indicate an ccomonice deterministic influence in
their decision making, On the other hand, it is also possible that
this category represents a degree of social awareness whereby
students are cognizant of basie educational and societal needs and
they are responding in a hunanitarian way,

ICis also informative to note that the majority of students
found family influence. the influence of tricnds. the influence of
“people that yvou have known who do the same Kind of work,”™
and the influence of teachers to be relatively ol no importance™
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TABLE 20

importance of Fuctors that Influence Career Choice

thn Pereentages)
tost \ery Somew hat O No
Determining Factor? lmportant | Important | Important | Importance

AL Famibv antluence. counseliny O 10 3 3 60
or tradition

B. Conditions of work 13 26 57 18

. Possbility ot obtaining high | 1 6 47 47
Waages

D. Opportunity to know one- I8 49 39 12
selt better

E. Need o the country for 46 74 21 s
specialists i this career

I, Iniluence ot teachers that 8 18 15 47
vou have Known

Gl Soctal prestige of the + 18 47 34
Careder

H. Anevample of the miluence N 18 30 51
ot people that you have
known who Jo the same
kmnd ot work

I. Counselorimtloence of R} Y 28 6
frivnds

@
Ihere were 142 nonrespondents to the question,

in influencing  their carcer selection. Ono the basis of this
information one may conclude that individuals, irrespective of
their relationship to students. are not perceived by current
education majors as providing important or consequential input
for career selection. Factors of “soctal prestige™ and “high wages”
too, were only moderately important in the intluence they
reportedly have onanindividual’s choosing a career in sevondary
educution.

2y The influence o other persons on the decision 1o he a teacher
(Question 3). In this same set of questions students were requested
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to indicate persons who had had a major influence on their
decision to become a teacher. The question asked, “which two
people would vou say intTuenced you the most in yvour decision to
be a teacher?” When one sums the responses to both the first and
sccond choices in this free-response question it is noted that
students listed secondary school teachers as being most influential
nearly twice as frequently as any other category or individual. In
descending order of importance. the other responses included
“friends.” UselfT Cfamily T tmother.”™ no other person.” **pri-
mary teachers.” and “father”

Since the preceding structured question revealed that students,
whein not foreed to name an individual, diminish the influence of
others on their career choice, it is questionable how to weigh the
importance of the last question. Considering these results as a
measure of the relative intluence ol persons on these decisions, it
is striking that secondary teachers head the list by a relatively wide
margin over the next most important individuals, Tt suggests not
only that there is a great potential for the secondary teacher to
influence individual student decision making, and that teachers are
apparently aftecting students”™ lives, but also that education
students believe that secondary teachers have the potential to
influence their students,

3 The influence of reachers on carcer choice (Questions 13, 14),
A turther clucidation of this point was obtained in vet another
question which asked  whether or not teachers do. in fact,
“influence their students™ career choices. Sixty-three percent of
the student sample indicated that they thought teachers did have
an influence on their students” selection of a career, providing
further evidence 1o support the supposition that important
persons influence carcer choice. Inan attempt o understand how
this ittuence might occur, an ingquiry was made of those who
responded  affirmatively that “teachers had wn influence on
student carcer selection.”™ Tt was ¢ free-response question asking
how teachers influence their students” carcer choices. The largest
number ol respondents reported that teachers influenced student
choices by providing vocational orientation and by directing
students toward arcas ot interest or abilitv, The second most
[requent response related to influencing student choices by the
manner in which teachers present material, The third manner of
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influence perrained to the communication of facts and informa-
tion regarding job opportunities and requirements. Other cate-
gories included preferential treatment of students, providing role
examples, and communiciting personal opinions,

This set of responses suggest that there is a tendency tor
education students to perceive the influence of the teacher in both
a deliberate and nondeliberate wayv., In the delibercee mode,
teachers are able to influence student carcer choice by directing
them 1o arcas of student interest and ability or by providing
vocational information.  Since school counsclors are few in
Venezuela, the counseling of students is often assumed as o matter
of course by teachers. On the other hand., some education students
tend to feel that teachers influence student carcer choice i a more
nondeliberate fashion by providing a role model. by communicat-
g opinions. by reacting to students inoa certain way and by
influencing student choices by means of biased curricular presenti-
tions. This assue lies at the very heart ol the assumption that
schools and teachers may intluence student decision making and
carecer aspirations and theretore demands much more rescarch and
observation.,

B. Occupational Prestige (Appendix Q)

Status differentials between occupations are known to have
some influence upon professional stratitication. Hovle (1969) has
argued, for example. that within the sector ol education alone
status differentials create artificial prestige differences between
levels of position which cause teachers to seek promotion to
administrative or directorate positions ol higher status, Hovle
attributes this desire for a gain in status to a feeling of relative
social deprivation  which results from social stratification. In
acknowledging the contlict that arises between one’s own profes-
sional commitment and his perception ol career succeess, he
suggests that teachers often reflect a good deal of ambiguity in
their opinions regarding the prestige of their profession,

Bernbaum (1969) has veritied thut prospective entrants to the
teaching profession are, indeed, sensitive to difterent prestige
categories within the teaching profession and the educational
system. He shows, however, that there is i trend toward narrowing
these differentials. While it s unclear how prestige and stiatus
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perceptions influence students’ carcer aspirations, it does seem
that prestige is differentially associated with occupational cate-
gories and that rankings of occupational prestige are  fairly
constant both over time and cross-nationally (Bendix and Lipset,
1960).

Sociologists have frequently shown the importance of status to
adolescents. Whether or not this influence evolves in Latin
American cultures in the same way as it does in the United States
is o question tor social research, There is evidence, however, that
the concept of statas and prestige is highly infTuential within
clite-ordered  societies. and  numerous social scientists  would
describe the general Lative American culture as dominated by
various clitist groups.,

The growing body of literature, along with the importance of
describing  occupational status and - prestige as perezived by
prospective  teachers  who  themselves have  the  potential of
influcncing student career choice, prompted us to include in this
work o measure of oceupational prestige. including  various

professional education categories.

1y Prestige rauking (Questions 10, 1) Since no intormation wais
uncovered  concerning - cither  oceupational  classifications  in
Venesuelr or the pereeptions of education students regarding such
classitications, a0 list of  thirty-two  occupations, cach with 4
five-point scale rating from low to high, was included in the
questionnaire. The set of questions was designed to, first. elicit
conceptions ol the prestige of o series of occupations, second, rank
the most prestigetul. and third, identify the three most important
for Venezuela's current needs. Since prospective secondary school
teachers have  been shown to pereeive their roles as being
important in shaping career decisions, the information gleaned
from the questionnaire should  assist those concerned  with
directing toward identificd national needs not only teachers but
also future secondary student generations.,

The first question in the series asked individuals to rate vach of
the thirty-two occupations on a five-point scale from “very low™
to “very high™ ttable 21, The student ranking of occupations by
prestige retlected the placement of o high priority on educational
positions: the position of primary school teacher was ranked
twellth from the highest in prestige, director ol a secondary
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TABLE 21

Occupational Prestige Rankings

()-.'-:up;monu Mean Standard Deviation
Investigador Cientitico 4,520 0.811
Profesor universitario 4,364 0,730
Médico 4,282 0,6K5
Ingeniero 4,159 (LORK
Protesor secundarta 34959 (833
Fconomista 3859 L674
Director de escucela secundaria RILRE nxtl
Alto empleado gubernamental 3.801 1.0
Ofictal de lFuerzas Armadas 1640 1,084
Abogado 1520 (.88 3
Téenico de laboratono 3506 0,828
Periodista 3482 0,754
Maestro escuela primana 3454 1.062
Hombre de negocios 3361 0.887
Hacendado 3.340 1LYs6
Trabajador social 3.3 0818
Sacerdote 3216 1.090
Musico 3125 0,894
Contador 3.075 0,717
Actor 3.027 0,944
I 'ntermero 2 UKH 0,475
I lectricista 2.897 0,797
Jugador de béinhol 28413 0.833
Monja 2773 1.079
Ofivinista 2,731 0,708
Seeretariy 2.644 (),6KS
Trabajador agricoba 2,621 1112
Capataz en una thhnica 2445 0,779
Caporal ¢n una hacienda 2,384 0.8K8
Soldado 2198 1,041
Policia 2,054 1.047
Limpiador de calle 1.859 1.060

RIS
See Appendin O for Eanghsh transhstion,

school was ranked  seventh, secondary  school teacher [ifth,
and university  professor second.

When the students were asked to rank the five most pres-
tigious occupations, the total number ol responses across the
five choices indicated that  scientific investigator.  university
professor,  medical  doctor,  secondary  school  teacher, and
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enginceer, ia that order, constituted the hierarchy. Once again, the
status accorded scientific investigator, university professor, and
secondwy teacher, are worthy of note.

) Venezuela's occupational needs (Question 12). When asked to
list the three occupations most important for national develop-
ment in Venezuela, the sanmiple resporded with the tollowing
occupations in their order of cumulative preference: engineer,
scientific investigator, medical doctor, economist, and secondary
school teacher. It is important to note ‘that although it was a
free-response question, the occupational-needs hierarchy tends to
resemble closely the prestige hicerarchy mentioned above and once
again demonstrates the perception of students regarding the need
for secondary school teachers,

A set oof artificial occupational  categories was created to
identify which sector of the work foree demanded the most urgent
attention according to students. In the order of most {requent
mention, the categories were  technology  (engineer. scientific
investigator,  laboratory  technician,  cte.): teaching  (primar:,
secondary, and university ). proflessional (medical doctor. lawyer,
ete): Tollowed by agriculture, and, finally, industry. One may
suggest that the overwhelming concern for national development
among this group was Tocused on the general arca of technological
growth and the area of protessional education and teaching,

3) Alrernative carcer choice (Question 62). The final question in
this series asked the student to analyze his career choice in terms
of possible alternatives, I he was given the opportunity to start
over again, and he had sufficient means, for what kind of work
would he prepare himselt? Halt the sample would pursue an
academic carcer: 21 percent would pursue a professional career:
18 percent had not thought sulticiently to answer the question;
and approximately 9 percent indicated business, technical or cralt
work, and the arts. In other words, about 30 percent would
change their careers while S0 percent would most likely repeat a
similar course of study., There was a slight trend among fourth-
year students, when compared with first-year students, Lo indicate
a stronger likelihood of altering their career choice il given the
opportunity to begin again,
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When comparing the response to this question with the data
presented in Chapter Three that 85 percent of the sample thought
they would be teaching five years hence, there is apparently
30 percent of the sample who is currentiv entering the teaching
profession with some conscious dissatisfaction. One might pursue
the question in order to better eomprehend reasons for leaving the
teaching career after only o relatively short experience. For
example, do the students who would alter thew career patterns il
given the opportunity end up being the most likely to leave the
profession after a short period of time in the classroom and is it
possible to identity such individuals while they are still enrolled in
the university?

C. Work Values (See Appendix R, Questions 73-80)

The attitudes or predispositions of individuals are assumed to
relate to a wide variety of both individual and social consequences.,
Psychological determinists often attribute socictal advancement
and superiority to causal torees deriving from individual “need-
achievement™ or status recognition seeking, Indeed. whether we
can credit such psychodynamic characteristios with the succeess of
the landed aristocracy of bEngland, or the entreprencurs of
Antioquia in Colombia, is speculative, but itis saf to assume that
there exists a strong relationship between the values of people and
the level of socioeconomic development,

It is not whether modern attitudes and values are prede-
terminants ot development that is imporamt to this study, but
rather it is the importance of such predispositions in terms of
influencing individual decision making, Individuals mad e choices
that determine their academic pursuits and their eventual occupa-
tion. It is one of the assumptions ol this inquiry that the
distribution of individuals within the cconomy and society has a
strong influence on soctul development, and that the educitional
and occupational decisions made by individuals in a democratic
society are very important in reflecting both the incentives ol the
market place and the priorities ot individuals. *

While the dynamics that relate educationad pursints to occupational ospiration and
later to job success are not known, it is clear that there s an assocition between
education and occupational stratitication (Collins, 1971), and that the selection of
academic careers does not occur entirely within o “Iree market” covironment,
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One of the factors that apparently influences career aspirations
is a measure of ambition or “risk-taking.” Psychometric measures
indicate that individuals are distributed along a continuum with
regard to personal ambition and that they are willing to act upon
these inherent desires to the extent that they will take risks in an
attempt to achieve success.

Because  individual - predisposing  factors are suspected  to
influence  educational and  occupational choice. a measure of
personal ambition and risk-taking was included in the question-
naire. The instrument used  was  developed by Lawrence K.
Williams 1962y and has been used by William F. Whyte in Peru
(19627 und by Robert J. Havighurst and A. J. Gouveia in Brazil
(1969). One reason for the selection of this scale was that it had
beer used on Latin American populations and, therefore. provided
some comparitive data.

Willions Risk-Tuking Scale. Williams developed his scale as a
measure ol the propensity o take risks versus the propensity to
sceksecurity. He o devised  eight pairs of  brielly stated  job
characreristios which were given in a foreed-choice form to
respondents who were ashed to select one ot cach pair as their
preference. As the diems are drawn from a single universe* the
score tor this scale is @ simple count ol the number ! responses
made preferring the fob deseribed as “the student's desire tor
autonomy or self-direction in his work and willingness to take
risks™ (Havighurst. 1909: 137y, The score may range from 0 to 8,
and the mean is usually about 4.7 The risk-taking instrument used
in the present study is presented below:,

*Guttman seale anabvsis was used to derive Williams's original instrument, Havighurst
and Gouvern i Brazil and Whyte in Peru found, however, through using factor analy tic
techniques that there were seemingly not one but three factors to this seale. The
Peruvian and Brazilian anvestigations, however, disagreed as to what these factors were.
Whyte noted that attitnde toward work autonema, attitude toward risk-taking for the
sake ol suecess, and attitude toward work which ofters challenge as one of jts rewards
were the three tactors, while Havighurst and Gouveia found autonomy titems 1, 2, 3),
msk-tiking atems 4, 6, 7, 8) and preference for general rather than specific instructions
titem 3, as the three Lactors,

*In determimmg means of the sample, a seore of one tor cach tisk-taking response was
given. 1 an idividual Faled to respond o two or more ol the items, his profile was
omitted from tial Gbulation, I anindividual failed to respond o one item, he was
given his modal score from the other items. Qut of the 630 students who responded to
this set of questions, only 30 Guded to indicate their prefetence on two or more of the
cight ttens,
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I prefer:
a.
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I prefer:
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. | prefer:
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b.

(check one)

A job where | am almost always on my own.

A job where there is nearly always someone available to help me
on problems that 1 don’t know how to handle.

{check one)
A job where | have to muke many decisions by myself.
A job where | have to muke a few decisions by mysell,

(cheek one)
A job where my instructions are quite detailed and specitic.
A job where my instructions are very general.

(cheek one)

A job where 1 am almost always certain of my ability to perform
well.

A job where Tam usually pressed to the limit of my abilities.

(cheek one)

Ajob where Fam the final authority on my work.

A job where there is nearly always a person or a procedure that
will cateh my mistakes,

(cheek one)

A job where T could be either highly successtul or a complete
faiture.

A job where | eould never be too successtul but neither could T be
4 complete failure,

(check one)
A job that is changing very litde.
Ajob that is constantly changing.

(cheek one)

An exciting job but one which might be done away within u
short time.

A less exciting job but one which would undoubtedly exist in the
company for a long time.

Tuble 22 presents the results of the risk-taking scale among the
Venezuelan sample as well as that of the three previous studies
conducted in the United States, Brazil, and Peru.” and it permits a
comparison among the several groups on both the pereentage
choosing the risk-taking option as well as on overall mean scores,

ftem |

. where the person chooses between a job in which he is

on his own or in which there is someone on hand to hielp him with

SThe results of the three previous studies shown in table 22 are taken from
Havighurst and Gouveia (1969:273).
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TABLE 22

Comparison of U.S.A., Peru, Brazil. and Venezuela on Job Preference
Inventory of Risk-Taking Scale

(Percentage fuvoring a given characteristic of job)

USA Adults Peru Adults Peru Boys Brazil Bovs Venezuela
Item W hite Middle | Working Pubhie Privaie North South
Number Characteristiv Collar Class Class School | School Brazil Brazil Men Women

1 Own directions 77 39 41 60 6Y 71 82 69 73
2 Many decisions 80 87 77 62 63 66 81 84 82
3 General Instructions 52 49 26 24 28 40 35 18 16
4 Ability Pressed 25 39 33 10 39 29 46 7 4
5 I inai authority 66 91 86 39 69 67 74 52 59
6 Success or tailure 45 75 70 65 78 30 54 78 81
7 Constant change 61 68 42 22 30 01 79 66 66
8 Eaciting job 17 44 39 25 44 30 55 40 42

Mean score 4.18 5.12 4.14 3.37 4.20 3.92 5.06 4.18 4.15




problems, finds the Venezuelan students preferring to be on their
own. The students compare favorably with Feruvian boys and
adults but are less likely to prefer autonomy than are United
States adults or Brazilian secondary school boys.

With regard to item 2, the Venezucelim sample indicated their
general preference for a job where they have to muake many
decisions by themselves. Only the Peruvian middie class adults
exceed the percentage of Venezucelan students choosing this
option.

The results of item 3 suggest that the Vencezuelan sample preters
detailed and specific rather than general instructions in their jobs,
contrary to what might have been anticipated given the data of the
comparison populations. This finding may be due, in part. to the
nature of the teaching protession itsell, Prospective teachers have
been instructed throughout their careers on such pedagogical
practices as lesson planning and preparing units of instruction. In
addition, as university students, they have been directed as to
what to study and how o prepare assignmients. In other words, in
terms of both their ideal professional role model as well as in their
customary activities as students they have come to expect and
support rather specific and detailed  instructions. 1t may be
assumed that the sample would find general and diffuse instrue-
tions unproductive for their chosen careers.,

Item 4, too, ofters results opposite from what might have been
anticipated given the findings of the other studies. The Venezuelan
sample chose overwhelmingly the response that indicated prefer-
ence for a job where they would amost abways be certain ol their
ability to perform well ruther than the response where they would
have a job that would press them to the limit of their abilities.
Once again, the most plausible reason for the preference would
scem Lo rest with the nature of the teaching prolession itsell. The
results presented carlier in this chapter suggest that one of the
prime reasons individuals become teachers is the existence of
a  vocational  aptitude  toward  teaching, In o other  words,
students become aware of teacher role requirements and they
assume  that, because of their own particular aptitudes, they
can beconmie suceesstul teachers, The perception, then, is not
one that demands that a person be pushed to the Limit of
his abilities  but instead one  that takes advantage ol the
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abilitics (vocational aptitude) that already exist.® The result is
complete compatibility between the expectations of the profes-
sional role and the inherent abilities of the individual aspiring to
that role.

The fifth item finds the Venezuelan students somewhat less
inclined than the other groups studied to preter having final
authority over their work. This may relate once again to their
extended experiences as students  where  they  have become
accustomed to others, primarily teachers, checking and correcting
their work. In their future positions as teachers they are likely to
find somewhat greater autonomy than  they did as students
although they will likely face a new group of masters including the
school principal and the parents in the community where they
teach.

Items 6. 7. and 8 find the Venezuelan sample comparing
favorably with the other studies using the risk-taking scale. In
item 6, they prefer a job where cither complete success or failure
can be achieved: in item 7 the sample preferred o job that
undergoes constint change: initem 8 they tend to favor somewhat
a job that is less exciting but which will likely be in existence fora
relatively long period of time rather than a job that is exciting but
which might be done away with in a short time,”

FFactors such as those included in the risk-taking scale provide
only a few components of a total constellation of elements which
in interaction combine to explain an individual’s career choice.
The fact that a similar percentage of males and females indicated
similar preferences tends to support the apparent influence that
the education profession has on its prospective members, Whether
such congruence can be attributed to anticipatory socialization, to
the professional curriculum. or to a prior self=selecting mechanism
remains to be tested. Although males and Temales have been

“An emerging beliel among some scholars of occupational decision making is that
students seleet careers not where they will maximize their status/income but where they
can ninimize the probability of their srecess in an aceeptable status/income position
(Martin Carnoy, personal communication).

"1t is important to note that cross-eulural comparisons are subject to problems of
validity since little control can be exercised over cither the translation or the
administration of the instrument. The use of overall scale seares rither than single items
for comparisons across national and cultural boundaries are perhaps more likely to give
valid results,
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shown to differ significantly with regard to certain attitudinal
items reported carlier in this study, it is apparent that in terms of
risk-taking  they perceive their job preferences similarly  and
represent a rather homogencous population. This is especially
apparent with items 3 and 4 where the two groups are similar but
differ considerably from the other adult and youth populations
investigated in Latin America and the United Stutes.
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Chapter Seven
Summary of Findings

This investigation was designed o survey the attitudes and values
of Venezuelan prospective secondary school personnel in terms of
professional expectations and orientations. national development
priorities. cducational  goals, and occupational selection and
prestige. 1t is assumed that sueh personnel are important o
national and local educational plans and development priorities.
Because the financial support of school personnel in Vencezuela, as
clsewhere. accounts tor the major portion ol the educational
budget, and because the faith placed in formal schools for stability
and change in society inevitably rests with such personnel, the
analysis of their attitudes and values s thought to be essen-
tial Tor educational planning and reform.

A. The Sample

The sample of 638 students was drawn from four universities
and the two pedogogic institutes representing dilferent geographic
regions in Venezucla, Prospective secondary school  teachers,
counsclors.  administrators. and  measurement specialists were
included in the sumple.

Approximately 72 pereent of the sample were enrolled in the
pedagogic institutes at Barquisimeto and Caracas and represented
the majority of the students intending to become teachers, The
remainder of the sample was drawn from the University of Los
Andes. the University of Oriente. Central University. and Andrds
Betlo University and constituted  the majority ol the students
pursuing careers as secondary school counsclors, administrators,
and measurement specialists as well as those majoring in pedagogy.

[n terms of backeround factors, 74 percent of the sample had
parents who had completed primary school or less: 12 pereent of
the parents were Toreign born: 15 pereent of the students reported
that their mothers worked outside of the home: S0 percent of the
students lived with their parents while enrolled in school.
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The sample included 59 percent females and 41 percent males.
The females were younger than males and reported having parents
who had achieved a higher level of education. The average age of
the sample was twenty-five. with the majority between twenty-
two and twenty-cight. Students whose parents completed second-
ary education or higher were all below age tweaty-six.

Approxinutely 75 percent of the sample was single. and of this
group. i« higher proportion were temales. Eighty-six percent of the
sample reported growing up in a city or town of more than 2.000
inhabitunts, Males and older students predominated among the
43 percent who reported working while enrolled in their respective
institutions, Of those who worked. 30 pereent did so for twenty
hours or less per week, and 80 percent were teaching at the
primary or secondary level.

Eighty-one percent of the students aattended federal or state
public sccondury schools  while T4 pereent attended private
Catholic schools. Fifty-seven percent had graduated trom second-
ary school since 19660, Academic sccondary institutions were
attended by 75 percent of the sample, while normal schools were
attended by 19 percent. Of those who attended academic second-
ary institutions, 46 percent majored in the sciences and 28 pereent
in the humanities. Forty pereent of the saumple graduated trom
secondary  schools  witlt twenty-six  to ity clussmates, while
50 percent graduated with a cluss of more than fifty students,

A positive retationship was found between major at secondary
school and muajor at the university, Commercial and  technical
secondary school maiors as well as acidemic scienee nujors were
likely to enroll in similar majors wt the university level, Humanities
majors  were  equally  distributed  across pedagogy, counseling-
evaluation-administration,  humanities, and  languages  at  the
university level whereas norml school graduates were likely to
enroll in these majors with the exception ol Fanguages.

Physical  science. natural  science, humanities,  counscling-
evaluation-administration, and pedagogy majors accounted for
approximately 1o percent of  the sample, respectively, while
language majors constituted 12 pereent, and  commercial and
nonclassifiable,  physical  cducation,  and  technical-vocational
education accounted for less than 4 percent cach., Twenty-tour
percent of the saumple was enrolled in their fivst year, 32 percent in
their second year, 15 percent in their third year, 28 pereent in
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their fourth year. and 1 percent in their fifth year of studies.
Thirty-two pereent reported that they had  practice-teaching
expericnee,

Eighty percent of the sample claimed Catholicism as their
religion, with males more likely not to claim any religion.
Politically, one-third of the sample reported being moderate,
17 pereent on the left, und 4 percent on the right. About
33 pereent indicated that they preferred not to indicate their
political orientations.  Some may find the moderate and left
orientation to be low, although one hyvpothesize that protessional
cducators are generally more moderate and sometimes conservi-
tive in their political orientations, The relatively high percentage
ol students preferring not to respond to the question may result
from general anxicty and mistrust of this type ol survey and its
efTect on Later job placement, or from the political climate existing
in Venesuela at the time of the survey,

The evidence gathered suggests considerable intergenerational
cducational mobility among the majority of the sample populi-
tion, The fact that 30 pereent of the sample had parents who had
not  graduated  from primary school attests to - this mobility.
Without knowing how such mobility compares with other profes-
sions, the data cnables one to conclude  that the teaching
prolession is an important path tor mobility in Venezuela. Given
the recent development of mass education tacilities in Venezuela
resulting 1rom the movement toward a more democratic political
climate as suggested in Chapter One. this mobility within the
education profession may - relate to the increased access and
opportunity to pursue formal schooling evident in Venezuela
during the past ten to lifteen vears. The opportunity strueture
may also account for the inereased nuniber of women pursuing
cducation carcers when traditionally the field has been dominated
by males. Since males evidenced greater mobility than females, the
results indicate that males Trom higher status (education) back-
grounds have vet to turn to education as a professional career. The
latter conclusion may  be changing, however, since the results
suggest that younger students wre from better-educated families,
Thus. wlong with access to educational facilities, the roles ol males
and females with respect to occupational choice appear to be
changing, as attested to by the heavier influx of women and

121



an increasing  tendency  among  voung  students to be  from
better cducation backgrounds.

The sample population is not inexperienced in terms of
prior teaching responsibilities: ot 43 percent ol the students who
reported working while pursuing their university studies, 80 per-
cent were involved in teaching activities, In addition, about
32 pereent reported having had practice-teaching experience, The
results suggest that although these students are being prepuared ina
preservice program, many are not naively approaching this field
without prior contacts  with students in o a teaching-learning
situation, 2 point that should be keptin mind as the results ol this
study are analyvzed and compured with other national or subnu-
tional data. In other words, 1t s questionable how many students
preparing tor careers in educiation moother countries would have
had such experiences prior to being credentialed.

Other conclusions drawn trom this primarily demographic duta
are that prospective secondary school personnet are Largely from
urban settings and graduates of academic secondary mstitutions,
Since Venezuela has virtually no rural secondary schools, this
urban bias is expected and explains in part why most students
desire to work in farge urban centers upon gradoation. The fact
that the majority of the students graduated  from academic
secondaryinstitutions is Jess casily o esplained  even though
universities  require  that an academic secondary diploma be
obtained betore being admitted as a regular stadent, Although the
pedagogic institutes have no such requirement. normal school
graduates  do not appear to o preter these  institutions over
universities,

B. Proftessional Expectations and Orientations

Ninety-four pereent ot the sample intended o work in
seconduary schools, The majority ol these individuals were planning
1o become full- or part-time teachers and to sl be teaching
within five vears. In addition, those students who were majoring in
subject matter arcas commonly included in the secondary school
curriculum were committed to teaching the same subjects for
which they were being trained at their respective institutions,

OFf those who reported they would not pursue a career in
secondary schools, the majority were planning to remain in the



professional education field by pursuing further university studies,
teaching at a level other than secondary, or becoming involved in
administration or educational research. The majority of those who
reported that they would not be teaching in five years indicated
they would be studving at a university. One may conclude that the
members of the sample are highly committed to pursuing the
career for which they are being trained. The results of this survey
suggest if more than 6 pereent of the sample leaves the positions
for which they are being trained at the secondary school level, the
cause will apparently not be related to their expressed intentions
while undergoing that training but instead wiil relate to personal
and social tactors vet undetermined.

Ninetv-four percent of the sample intended to seck positions in
public federal or public state schools rather than  religious-
sponsored institutions, In addition, 75 pereent of the students
were phinning to work in academic as opposed to normal or
technical secondary schools, The sample’s preferences and expec-
tations tor the geographical location of the secondary school
where they intended to work wis related positively to the location
ol the institute or university where they were enrolled. Two-thirds
of the students anticipated working in Caracas. Barquisimeto, San
Cristobal, or another nijor city, with only 12 percent intending to
teach in u small city or town, Thirty-one pereent of the sample felt
that it would be necessary to carn additional income by working
at a second job once a teaching position was secured. Most of
these individuals planned to aequire a second teaching position or
involve themselves in business enterprises in order to carn this
supplementary income.

The data concerning student pereeptions ot teacher’s unions
indicated that 98 pereent tound such organizations necessary and
75 pereent were planning to become members. A slight majority
of the students thought that unions were necessary in order to
improve schools for children while the remaining students thought
they were necessary to improve teaching as a profession or to
improve working conditions for teachers.

The majority of the sample were not intending (o become
leavily involved in the administration of the school where they
would teach. Instead. they indicated that they would be satisfied
il they had an opportunity to express their opinions or to be
consulted on matters that concerned them, When asked how an



official from the Ministry of Educution would react if a teucher
indicated thut a ministerial ruling would prove harmtul to
education in Venezuela, 36 percent of the students suid  the
ofticial would pay some attention to the teacher’s opinion, while
43 percent said he would pay little attention or totally ignore the
opinion. The students were also asked how likely it would be that
they would uattempt to influence the Ministry it the occasion
arose. Fitty-tour percent replied that it was very likely or
somewhat likely  that they  would tuke the opportunity o
influence the ofticial, The sumple then responded o a0 question
concerning the teaching of muterial that contradicted a teacher’s
values and beliefs. The majority rephied that they would teach the
niaterial even though it contradicted their orientations and that
they would include either their own or alternative points of view,

Finally, data were reported coneerning religious behiets and
practices as well us the teaching of religion in schools. While
K0 pereent ot the sample indicated that they were Catholies, only
45 pereent suid  that  they occasionally, regularly, or always
participated in religious activities, Hulf the respondents feft that
religious beliets and fuith were essential or helptul to the good
teacher, while the other halt felt that such taith and beliets were
not important, or hindered tie good teacher. Forty percent ot the
sample felt thut religion should be taught in school while the
remaining 60 percent disagreed. Responses to several of the
questions concerning religion indicated a strong positive refation-
ship between religiousness and the fevel ol educittion achieved by
parents through the completion of the secondary school.

C. Venezuelan Educational Needs and Development Priorities

The students felt that the three most eritical needs ol education
in Venezuela today were: first, insulticient or ill-preparved profoes-
sors and staft: second, insutticient or inadequate schools or classes:
and third, a need for restructuring the educational system and its
programs. The ranking of the preferences generally remained the
sume whether one was concerned with the first choice ol the
sample or the cumukbiative responses across the three choiees.

In response to the question, it only one thing could be
changed in relation to secondary schooling, whiat do you think it
should be,” the sample indicated that their first concern was with
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restructuring the educational system while their second and third
concerns were directed at improving the school curriculum and
improving  student-teacher relationships including methods of
teaching,

The distinet responses to these two questions were felt to relate
to the specific emphasis in the latter question toward changes in
the secondary schools as opposed to the emphasis on education in
the former question on critical needs in general. Thus, the
members of the sample were more likely to view education in
Venezuela as needing more and better schools and staff while they
siaw secondary schools in need of a general restructuring with
special emphasis on curricular change.

When asked to choose from a list of factors that might possibly
imit educational quality in Venczucela, the sample indicated that
the interference of partisan politics, large class size, limited
financial allocations. and a lack of teaching materials were. in that
order, the most important.

On the types of schools needed most by Venezuela, the
nreference was for university and secondary technical institutes,
supporting a functional and utilitarian orientation toward school-
ing. The second most needed school type, according to the sample,
was the preschool, which was felt to relate to the need for child
care and formal socialization in urban Venezuela as well as to the
recent educational research demonstrating the importance of the
carly - childhood years in terms of affective and  cognitive
development.

Two qguestions were posed  to assess the students” attitudes
toward national development priorities. The first conecerned the
three most ceritical goals ol Venezuela in terms of n.. waal
development. The students indicated that the government should
be  concerned  primarily  with  providing  greater  educational
opportunity  and  sccondarily with industrial and  cconomie
development. In addition, they reported that attention should be
directed toward increasing social awareness and restructuring the
cducational system. The companion question solicited opinions
regarding what the Vencezuelan  government. rather than the
students themselves, felt to be the important national goals. The
sample pereeived the government as promoting high level, trained
manpower, industrial  development, and increased educational
opportunities,
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The student sample was generally oriented toward change
within the educational system, calling for a restructuring of
programs along with a general improvement and expansion of both
staft and schools. Partisan politics. class size, budgetary support,
and a lack of teaching materials were felt to be factors limiting
educational quality. Priorities were on technical/vocational schools
and preschools, with the former relating positively to the student’s
concern tor industrial wid cconomic development. Generally, the
sample tended to emphasize educational opportunity and expan-
sion of national development priorities whereas they perecived the
government as placing more attention on the training of high-level
manpower. Both fuctors relate to the importance of education in
the development process.

D. Attitudes Toward Education

The sample viewed occupational preparation as the primary
purpose ol secondary education, and mecting the needs and
objectives  of society in general as the primary purpose of
education in general. Thus, the orientation was rather pragmatic,
with intellectual values placed in a position of lesser importance.
The findings suggest an openness to the current national develop-
ment priorities in Venezuela and o readiness 1o subscribe to
planning cfforts. In addition, it appeared that the sample would be
willing to share some of ity cducational responsibilities with
institutions other than schools, especially institutions concerned
with occupational training. An emphasis was also placed on
addressing controversial issues and real-life problems through the
school curriculum.  Males,  pedagogy-administration-evaluation
majors, and students enrolled in their Later years of study. rather
than their respective counterparts, were inclined to be most
flexible and liberal in their attitudes toward what the purposes of
education should be.

The sample generally  supported  the idea that schools are
capable of changing society by instilling attitudes and values in
students but Telt that the present school curriculum is not
appropriate for fostering such change. Schools were thought to be
more important for citizenship training than parents of the com-
munity thus demonstrating a bias in tavor of planned, institution-
alized programs of instruction. The sumple viewed secondary school
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as a right rather than a privilege and felt that secondary school
graduates should be prepared to engage in physical work. There was
an equal division among the members of the sumple as to whether
upper class parents prepare their children to achieve atahigher level
than lower class parents, while there was considerable disagreement
that the secondary school is designed to better serve the needs of
middle and upper class families than those of lower class families.
The significant ditferences among subgroups by the various items
tended to support the trend atready mentioned. Males, pedagogy
and counseling-administration-evalustion majors, and  students
enrolled in their third, Tourth, and fifth yvear of studies were gener-
ally: more critical and liberal than females, other majors, and stu-
dentsenrolled in their first two years of study.

Regarding the series of attitude statements directed toward
school management and participation in decision-making activities,
the items placed an emphasis on government., teacher, student, and
parent involvement. Generally. the responses indicated an orienta-
tion toward both centralized and decentralized policies for school
decision making. In this regard, the sample expressed both a need
for a major role for teachers in terms of such operations and the
need Tor o strong central government to manage the educational
system, Student mvolvement in secondary school policy formula-
tion was viewed less favorably than student involvement in the
instructional process at the classroom level, while at the same time
the sample generally concurred  that although “students are
clamoring tor new freedoms, tew uare capable ol using those
freedoms responsibly.™ The sample was divided in its attitude
toward parents and professional educators as to who should make
final decisions about education, while at the same time the sample
supported the idea that parental involvement in school and
cducational functions is necessary and important.

Males were more favorable toward teachers inviting students to
criticize their ideas and, along with upper classmen, were less
favorable toward the need for a strong central government to
avoid ineflicieney in Venezuela's educational system. Students in
their tast three years of school were in more agreement than other
students that pupils should participate in the establishment of
secondary school policy, and similarly. that few students are
capable of using new-tound frecdoms responsibly. Pedagogy and
counseling-administration-evaluation  majors — were  in more
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agreement than other majors that students should be invited to
help make class plans or policy and that teachers should invite
students to criticize their ideas. Humanities and language majors
were in most agreement that few of the students who are seeking
new  freedoms are actually capable of using such freedoms
responsibly.

The last section of concein in this arca is the sample’s
perceptions regarding student learning, with special emphasis on
student and teacher involvement in the learning process and on the
climate under which learning oceurs.

The results indicated that the sample is inclined to support
sharing  with  parents, students, and  ministerial oilicials the
responsibility for educational decision-making. including what is
taught. Teachers rather than students, however, were felt to be the
ones o be held responsible tor student taiture and learning, In the
arca of learning climate. the sample disagreed thuat learning cannot
be fun and agreed that teachers should present material inan
entertaining way. Furthermore, it was felt that teachers should
reduce the emphasis on competition in the clissroom. There was
general disagreement that student freedonms had to be himited in
the interest of fearning and general agreement that without tests
and grades to prod them, most students would tearn fittle, The
subgroup differences in this section continued to reinforee the
patterns mentioned above, that is, females and fower clissmen
were somewhat more conservative and traditional in their orienta-
tions than their respective counterparts.

E. Occupational Sclection. Prestige, and Values

A series of questions was asked to determine €1 why persons
become teachers, (2) what factors infTuence a personad decision to
become a teacher, (3) which people are most intluential in this
decision, (4yif, and in what way teachers influence students’
carcer choices, and (5) how satisfied students are with their career
decision. The results suggest that people become teachers cither
because of a vocational aptitude und a positive predisposition
toward tesching (self=satisfaction) or because of the contribution
teachers are able to make to their society and to others (serving
others). These two orientations were found to be dependent on
whether the gquestion asked was open-ended or whether it involved
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a selection among a series of structured alternatives and whether
the question was directed to the individua! himself or asked the
individual to make judgments as to why others might choose
cducation us a career.

When directed to indicate the relative importance of certain
factors on career choice, the muajority of the students indicated
that ““other persons™ were of little or no importance. When asked,
“which two people would yoru say influenced vou the most in
your decision to be a teacher?” however, the students indicated
that secondary school teachers were most influential, In addition,
a migority of the students felt that teachers do. in fact, influence
their students” career choices either in a deliberate (e.g.. providing
informationy or nondeliberate (e.g.. acting as a role model) way.

The results suggest that prospective secondary school personnel
generally perceive the teacher as a potential source ol influence on
student carcer choice. In a country thut is currently experiencing
shortages  of technical-vocational  middle-level  manpower, the
evidence would scem to suggest the possibility of supplying
infornation to prospective secondary school personnel concerning
current and anticipated manpower needs so that as teachers they
would be better equipped to guide their students toward occupa-
tional goals that fulfitl not only the students” individual aspirations
but the objectives ot the wider society as well.

Regarding the level of satistaction evidenced by the sample
toward their current carcer choice, 30 percent said that if given
the opportunity to begin again they would change their careers.
Such evidence raises the dissue of dissatistaction with the educa-
tional protession before entering it and suggests the possibility of
identitying such individuals before they assume teaching or other
cducational positions in an attempt to reduce rapid turnover
within the profession,

The sample was directed to indicate the prestige of a list ol
thirty-two occupations and to identify the three occupations most
important tor Venezuela's current needs. As might be anticipated,
a prestige vanking of high priority was accorded to educational
carcer positions. When the students were asked to rank the five
most prestigious occupations, the hicrarchy included scientitic
investigator, university protfessor, medical doctor, engineer, and
secondary  school  teacher. In listing  the  occupations most
important tor national development in Venezuela, the sample gave
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the following occupations in their order of cumulative preference:
engineer, scientific investigator, medical doctor, cconomist, and
secondary school teacher. As is evident, both the prestige ranking
and the needs hierarchy were similar, The areas of technological
growth and professional educition emerged as the most prominent
concerns tor national development,

A set of questions concerning risk-taking showed the mean
scores of the sample to compare favorably with other United
States and  Latin Anerican populations tor whom  results are
available. Ttem analysis reveals that both males and temales in the
Venezuelan sample perceive risk-tuking sinilarly, Generally, they
prefer o job where (1) they are able to make muny decisions by
themselves, €2y where they are almost always on their own.
{3) where they have final authority over their work. (4) where
there is constant change. €3y where instructions are detailed and
specific. 6y where they can be cither highly successtul or u
complete failure. (7) where they are certain ol their abilities to
pertorm well, and (8) where the job is less exciting but will exist
for a long period of time.,

The item analysis  also reveals  distinctions that  set the
Vencezuelan sample oft trom the other tested populations, most
prominently the need tor detaifed and specttic instructions and the
notion that they must have a job where they are certain of their
abilities to perform well Tois argued that such orientations are
very likely related 1o the activities inherent in the prolessional
education role model and in the sample’s current status as
university students.

[. Conclusions

The sample pereeives Tormal schooling as an indispensable tool
in changing society and in meeting the needs of o developing
ceonomy. There is o tendency to value secondary schools tor
oceupational preparation rather than for intellectual or personal
goals, while for education in general the objective is to relate
schools to society’s wider needs. One may assume that beciuse of
the considerable educational mobility manifested by this popula-
tion, such faith in schools is to be expected. Since the maobility
oceurred during a rapid expansion ot school Tacilities and under
somewhat special  circumstances, specifically  the change from
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dictatorial to democratic politics during the fifties and sixties, it is
questionable how long it can be sustained and evidenced in future
professional cohorts. The positive bias toward education and the
schools is also present in the sample’s view of educators in
Venezuelan society. When compared with other occupations. the
sample places educators high in terms of prestige and high on the
list of Venezuela's needs,

Other indicators of this vested interest in schools are present
when the development priorities of the sample are assessed. The
students feel that formal education should be the first priority of
Venezuela's development goals whereas they perceive the govern-
ment to be more prone to favor industrial and economic priorities.
Although cducation and cconomic goals are far from incom-
patible, it is nevertheless striking  that  the students would
differentiate between their own as opposed to the government’s
aims and that they would assume that schools are more likely to
change society rather thun be changed by it.

Another indication ¢ the sample’s faith in schools to change
society arises from their reeling that schooling is not biased in
favor of the middle and upper classes. Onee again this is assumed
to be partially explained by the fact that their own mobility was
achieved through the schools, It is questionable how such a view
can be sustained, however, when past rescarch indicates a high
positive relationship between social cliass and school success, The
studies by 1. Coleman in the United States, the Central Advisory
Council on Education in England, and T. Husein in twelve
developed countries all indicate that the major portion ot the
variancee in cognitive suceess of students in school derives trom the
social class background of the students. If one aceepts such
evidence, the rather optinistic orientiation of the students in this
saanple is likely the result of faith, personal experience. and a lack
ol knowledge of the soctological interfiace between schools and
their clients.,

While my observations are grounded in the data, it is apparent
that the sample is entical of the condition of the schooling
enterprise in Vonezuela, The rather deep dissatisfaction with
several aspects of the system s evidenced by the student’s
inclination to see a need for better professors and statt in schools
and, more specitically regarding the secondary level, a need tor
restructuring  the  system with - considerable  curricular and
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instructional alteration. One may question whether the planned
comprehensive high schools in Venezuela will act to satisty this
criticism. The revised system will more likely satisfy this group of
individuals il it incorporates considerable curricular and instruc-
tional rather than organizationad and  structural change. For
example. although they were primarily academic secondary school
graduates, the students seem to be rebelling against an intellectual
bias in the schools. They tend to preter occupational preparation
and wider socictal needs tointellectuad and personal objectives.
They also teel that schoolbs should be concerned with controversial
issues and social problems rather tuan with more abstract aims.
This cgalitarian und anti-intellectualism appears further sustained
through the student’s perception of the schools as a right rather
than a privilege. their desire to make feaming tun, the material
entertaining, and to ensure w less competitive learning climate.
Although such changes may be termed liberal rather than
conservative, the sample s apparently unlikely to look very far
outside schools for any assistance in carrving ont the educative
process. For example. they view schools as more important for
citizenship training than cither the Gimily or the community and
would provide school credits tor those students involved in
alternative activities outside schools only it the students” activities
were related  to apprenticeship or on-the-job traming o o
vocational-technical nature.

The sample is somewhat less clear in identifying who should
make decisions about the schooling process. ITn part. this relates to
the degree of independence and the level ot conlidence  the
students evidence in their attitudes toward school administration.
The ambivalence in decision making comes not so much at the
classroom fevel where the sample is willing to disten to student
concerns and assume responsibifity for student learning, but at the
school fevel where they see other fuctors impinging upon their
responsibilities. For example, the effects of partisan politics and
limited financial resources on the scheols, both of which tend to
explain some of the overwhelming support given to teacher unions
as a lobby for teacher und student interests, were among the
constraints the sample mentioned and which can be inferred 1o
limit decentralization and teacher autonomy.

Another factor affecting the student’s pereeived role in decision
making is a rather clear orientation toward not desiring to become
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involved to any appreciable extent in the administration of the
school, Instead, the majority ol these students expect to have an
opportunity to express their opinions only regarding the institu-
tion’s management. This lack of involvement. however, may not
mean  that the sample is against assaming more responsibility
within the limits set by ministerial guidetines. Part of the problem
appears to be a detachment from two-way communication with
representatives of the Ministry ol Education. as was apparent
when 50 pereent of the sumple indicated that it they were to
communicate some dissatistaction to an official from the Ministry,
their suggestion would not be listened to or acted upon.

Some of the lack of initiative in school administration appears
to be sustained by the sample’s desire 1o be given detailed and
specilic instructions in their work and only to be placed in
positions in which they are certain of their abilities. The notion of
dependence and lack of contidence may result as much from a
prolonged  dependence as students in school as it does trom
recognition ol the fact that there exists to real expectation that
school personnel should be active in making educational decisions.

Fven though the students recognize their dependence on higher
authorities they believe that what they do in the classroom can
have an impact on their students, This influence is manitested at
the individual teacher level where both a deliberate and a
nondeliberate mpact is believed 1o exist in guiding students in
making carcer decisions, Whether or not teachers intluence their
students” oceupational futures is perhaps less important than the
fuct that the sample believes that it has the potential toinfluence
students, 11 these future professionals are commitied to this belief,
the Ministry of Education is in possesston o a group ol individuals
who might not only make o difference in the schools but assist in
reaching wider development goals through channceling secondary
school graduates into careers that are deemed essential for future
cconomic growth,

The attitude of secondary school personnel toward intlu-
encing  career decisions of students would appear to interact
with  the  sumple’s  commitment  to pursue  the  career for
which they are being trained.  Although almost all ot the
individuals sampled are intent on working in the secondary
schools in the specitic ficlds for which they were  trained.
about 30 percent would  change  their careers i given  a
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second opportunity. In order to better understand  this com-
mitment and to screen out such individuals, further explora-
tory work with attitudinal instruments is  necessary and
appropriate. The implication of discovering so high a pereent-
age o6 individuals who would change their carcers may be a
need for carlier counseling and for a4 more profound assess-
ment than that provided here regarding the sample’s expecta-
tions regarding the protessional career they are entering.


http:necCssa.ry

Appendix A
Institutional Background

130. Indicate the name of the institution where you are currently enrolled,

F15. In what year of your universitv career are vou enrolled?
first

second

_—_third
__tourth
___fifth
—_other. explain:

HTo. When do you expect to graduate from this school?

117, What is your major area (subject) of specialization”

TS, Have you completed your practice teaching”

ves

o



Appendix B
Personal Background
119, Sex:
male
_female

120. Age. What month were you born? What year?

121. Civil status:
_____single
married. no children
_ muarried. with children
other. please specity:

122, With whom are vou presently living?
_____at home with parents
with other refatives
_alone, or with spouse
with friends
—__other, please specily:

123. In what size city or town did you spend most ol your time while
growing up?
—___d town or city ol more than 2,000 people
__atown of less than 2.000 people
_anisolated rural tarom or small village
68.  From a political standpoint, how would you describe yourself?
__very liberul
_ liberal
___ _moderate
___conservative
___very conserviltive
other:

prefer nol to answer



50.

What is yvour religion?
____none

____ Catholi¢

___ Protestant

Other? Please specity:




Appendix C
Family Background

126. How much formal education does (did) your tather have? (Check only
the highest level he completed.)
_no formal schooling
____some primary schooling
__finished primary school
___some secondary schooling
__ finished secondary school
___sumie university
___finished university
__attended graduate or professional school

127. Does your mother have a regular job outside the home”
yes no

128. How much formal education does (did) your mother have?
__no formal schocling
___some primary schooling
___finished primary school
____some secondary schooling
__finished secondary schoal
______sume university
_linished university
__attended graduate or professional school
129. Were cither of your parents born in a country other than Venezuela?

yes no

140



Appendix D
Student Employment
63. Have you held a job during this school year?
____yes

no (If no, skip to question 66)

64. If yes, how many hours a week did (do) you work on this job?

65. If yes, what did (do) you do in your job?
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37.

40.

41.

43.

Appendix E
Secondary School Background

In what year did you graduate tfrom secondary school?

In what city is this seccondary school located?

From what Kind of secondary school did you graduate?
—___public-federal or state school
. public-ocal school
____private-Catholic school

_ private-other. please specify:

What type of secondary school was this?

academic agricultural
commercial technical/vocutional
normal other, please specify:

What specialization did you have in secondary school?

I

About how many stadents were there in your secondary school
graduating class?
— 110
1125
2650
—__51-100
101 or more



45,

47.

40,
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o1,

oY,

OO,

Appendix F
Employment Aspirations and
Expectations
Do you plan on working in the secondary schools when you graduate

from this University?

yes no

I you do nor plan on working in the secondary schools, what are you
planning to do?

1T yes, what kind of a position in the secondary school will vou seek?

Do you think yvou will be a secondary school teacher five vears from
now’’

ves

no

IEno, what do vou think you will be doing? Please specity.

After graduation, what subject(s) would you prefer to teach?!

Upon completing yvour training as a teacher. in what type of school
would you prefer to teaeh?! (Check the Kind of school, public and/or
private)

Public Private

academic

commercial

agriculture

vociational/technical




67.

48.

49.

70.

71.

Public Private

normal
__other, please specity:

In what type of school do you expect you will be able 1o get a job?

If you become a teacher. do you expect to have to earn additional
income. above vour teaching salary, to support yoursell” (and your
family )?
I

no

It you expect 1o have an additional job. what type of woik do you
think you will dv?

What is the name of the town or ¢ity where you would like to teach (or
hold sonie other job) after graduation?

What is the nume of the town or city where you expect to work alter
graduation”
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72.

58.

59.

Appendix G
Teachers’ Unions

Will you join the teacher’s unjon as soon as you get a teaching job?
yes no
Do you consider teachers’ unions necessary?
yes no
It **yes,” why are they necessary? (check one)
to improve conditions of work for teachers
_to improve schools for children
to suppor-t teaching as a profession

other, please specify:

145



Appendix H

Teacher-Administrator Relationships

50.

51.

57.

As a teacher. what do you expect vowr involvement will be with the
administration of the schoot where you teach? (check one)
____expect to participate in pohey and planning decisions
__expect to be consulted only regarding matters concerning me
____expect to be permitted to otfer my opinion

_donotexpect to actively participate in administrative alfairs

Suppose a ruling were being considered by the Ministry ot Education
which you felt would he harmtul to education in Venesuela. It you
expressed your opinion on the ruling to an otiicial of the Ministry  how
do you think he would react? (check one)

he would wive your point of view sertous consideration
____he would pay some attention to your point of view
_ he would pay only a Iittde attention to your point of view

he would ignore what you had to say

If such a case arose. how likely is it that you would actually trv to
influence the ministry”?

very likely

somewhat hkely

somewhat unlikely

very unlikely
don’t know

Suppose you were asked to teach material which contradicted some of
your own values and beliets: what would you do?

_—refuse to teach it or just omit it
ask to have someone else teach it

_teach it but give your own viewpoint

1ty to teach it objectiwly, giving both sides
teach it as requested. keeping your own viewpoint entirely out of
it
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Appendix I
Religion and Teaching

56.  See Appendix B.

wn
wn

Which ot the following statements best fits your present religious
convections? (check one)
—__bdonot have any religious faith
1 consider myselt religious, but do not take part in formal
religious services
I oceasionally attend religious services
I participate regularly in religious services
b am profoundly religious and always try to participate in
religious activities

54, In your opinion. what importance does religious faith and beliet have
for the good teacher? (cheek one)
—__itisessential
__ithelps
___itisnotimportant
—_itdoes not help

it hinders

19, Religion should be taught in school.
Strongly Agree Agree
Strongly Disagree Disugree
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9.

53.

Appendix J
Venezuelan Educational Needs

What do you feel are the three most critical needs of education in

Venezuela today?
I,

[FEI o ]

If only one thing could be changed in relation to secondary schooling,
what do you think it should be?

Which three of the tollowing tactors are mose intluential in limiting the

quality of educution in Venezuela? (check three)

—_lack ofinterest on the part of students

—low salary level of teachers
inadequate representation of teachers in educational decision
making

___interference of partisan politics in educational affairs
limited economic expenditures in support of education

lack of teaching materials and facilities tor efficient teaching

little cooperation from parents

farge school classes and little contact between teachers and pupils
disinterest by teachers in keeping up-to-date in their teaching
fields

It is often suid that Venezuela does not have enough schools. In your
opinion what fwo types of schools are most urgently needed? (Place (1)
next to the type most needed and (2) next to the type second maost
needed.)

preschools secondary vocational/technical

primary schools university technical institutes

secondary academic university pedagogic institutes
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secondary commercial university general preparation
secondary agricultural other, please specify:
secondary normal

professional schools
(law, medicine)
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Appendix K
National Development Priorities

What do you feel are the tiree most cniical goals which Venesuela
must attend o in fostering national development?

1.

Y

5
\}

Which rwvo o the following goals do vou think the Venesuehan
govermment regards oy most nmportant”? (Place (1) next 1o your linsl
choice.and (2) next 1o your second chowee )

—expansion ol educational opportunities

industrial development. producing more jubs

agricultural development. Land reform

social and political unification
producing more high level, trained manpower

other. please specity:

other, please speaty:
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81,

84.

Appendix L
The Purposes of Education

Students hold a variety of Attitudes about their own educational
purposes and goals. Below are descriptive statements of four such
“personal philosophies™ which there is reason to believe are quite
prevalent. As yvou read the four statements, attempt to determine how
close each comes to your own philosaphy of education.
PHILOSOPHY A: This philosophy emphasizes education essen-
tially as preparation for an occupational
Jutwre, Social or purely intellectual phases of
life are relatively less important.
PHILOSOPHY B: This philosophy. while it does not ignore
CUTCCT Preparation, assigns greatest importance
to the scholarly pursuit of knowledge. It
attaches greatest importance o interest in
ideas and to the cultivation of the intellect.
PHILOSOPHY € This philosophy emphasizes the objectives and
needs of the greater society, The individual is
seen s @ contributor to national growth and
development rather than as one who works
independently for his own personal future.
PHILOSOPHY D: This  philosophy  emphasizes  individualistic
interests and styles and concern for personal
identity. Traditionlly held value orientations
or aspirations ol the society at farge are
relatively less important.

Schools should emphasize the development of the intellect rather than
the development ol occupational skills.

Strongly Agree —Agree
Strongly Disagree Disagrec

[t is more important Tfor the schools to provide a sound academic
background than to provide occupational training.

—_Swrongly Agree — Agree

____Strongly Disagree _Disagree



96.

97.

[$S)

It is more important for schools to develop the intellect of students
than to contribute to their personal identity.

Strongly Agree Agree
Strongly Disagree Disagree

The emotional and personal development of a student should be as
important to a teacher as his intellectual development.

_ Strongly Agree . Agree

__ Strongly Disagree __Disagree

Schools should be concerned with providing individuals with the
knowledge to solve pressing social problems rather than with training
them for specific jobs.

— Strongly Agree —Agree

—_ Strongly Disagree — Disagree

Schools should teach knowledge and truth rather than being concerned
with social values and norms,

__ Strongly Agree —_ Agree

— Strongly Disagree —_ Disagree

Schools should be guided more by the individual interests of students
than by the welfare of the society at large.

—_ Strongly Agree — _Agree

— Strongly Disagree ___Disuagree

Subject matter in school should relate less to training students for jobs
and relate more to the cultivation of the individual.

—Strongly Agree __Agree

_—_ Strongly Disagree ___Disagree

In your opinion, what should be the principal objectives of the school
for youth 12 to I8 years of age? Indicate below the rwo which you
consider most important, (Place (1) next to the most important, and
(2) next to the second most important.)

—to prepare students for the university

—_todevelop civie responsibility

to improve character

1o give a good general culture
1o prepare students Tor an occupation
to develop reasoning capacity

other, please specify:
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82.

93,

(o)
(75

91.

89.

Schools should be used to train individuals for jobs.

Strongly Agree Agree
Strongly Disagree Disagree

Secondary school students should be allowed to earn school credit by
working in a factory or as an apprentice learning a skill.

Strongly Agree Agree

—— Strongly Disagree — Disagree

Schools should emphasize student freedom, initiative, and creativity.
Strongly Agree Agree
Strongly Disagree Disagree

Scecondary school teachers should encourage students to pursue their
own individual interests.

Strongly Agree Agree
Strongly Disagree Disagree

Schools should permit students to establish their own individualized
program of study rather than providing an established curriculum.

—— Strongly Agree —_ Agree

Disagree

Strongly Disagree

Secondary school teachers should relate the content of their courses to
current social problems.

Strongly Agree — Agree

Disagree

— Strongly Disagree

School is equal to life and real life problems must be emphasized in
school.

—Strongly Agree —_Agrec

—_Strongly Disugree Disagree

Controversial issues should be discussed in the classroont.
Strongly Agree Agree
Strongly Disagree Disagree

Social values are relative to a given time and place and must be
continually questioned.

— Strongly Agree — Agree

—— Strongly Disagree —— Disuagree
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Secondary school teachers should encourage students to question and
examine social values.

—__Strongly Agree — Agree

__ Strongly Disagree _ Disagree
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Appendix M
The School’s Relationship to Society

In general the overall curriculum taught in secondary school is relevant
and useful to national development in Venezuela.

Strongly Agree —_ Agree
Strongly Disagree Disagree

4. Secondary schools are providing students with the knowledge, attitudes

o
v

and values which are relevant to their future lives.
Strongly Agree Agree
Strongly Disagree Disagree

. Schools can change society by instilling appropriate attitudes and values
in students.

—__Strongly Agree _ Agree

—Strongly Disagree — Disagree

Students are influenced more by what they learn outside of school than
by what they learn in school.
—Strongly Aurae Agree

Strongly Disagree Disagree

Students who remain in school become better eitizens than those who
drop out of school.

Strongly Agree Agree
Strongly Disagree Disagree

Citizenship training should be done by the community and the family,
not the school.

Strongly Agree Agree
Strongly Disagree Disagree

The student learns discipline for adult lite by listening to adults,
Strongly Agree Agree
Strongly Disagree Disagree
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102. Most Venezuelan parents are capable of teaching their children about
life in a modern society.

Strongly Agree Agree
Strongly Disagree Disagree

36. A secondary school education is a privilege rather than a right.
Strongly Agree Agree
Strongly Disagree Disagree

88. As a highly educated minority, secondary school graduates have every
right to expect jobs which do not require physical work.

Strongly Agree —_ Agree

—Strongly Disagree —_ Disagree

109. Middle and upper class families prepare their children to achieve at a
higher level in school than do lower class families.
Strongly Agree Agrec
Strongly Disagree Disagree

35.  The school is society’s way of separating the rich trom the poor.
Strongly Agree Agree
Strongly Disagree Disagree

86. Secondary schools are designed to serve the students from middle and
upper class families rather than from lower class tamilies.

Strongly Agree — Agree

— Swrongly Disagree __ Disagree
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Appendix N

School Management and Participation

29.

98.

110.

108.

103.

in Decision Making

A strong central government is the best way to avoid inefficiency in
Venezuela's educational system,

—_Strongly Agree —_ Agree

—Strongly Disagree — Disagree

Teachers should have considerably more to say about how schools
operate.

— Strongly Agree — Agree

— Strongly Disagree - Disagree

See Appendix H

It controversial issues are discussed in the classroom, the teacher, as a
civil servant, should be permitted to express personal opinions.
—__Strongly Agree —— Agree

—— Strongly Disagree — Disagree

Pupils should participate in establishing the policies of a secondary
school.

——Strongly Agree — Agree

— Strongly Disagree — Disagree

Secondary school teachers should invite students to help make class
plans or policy.

Strongly Agree Agree

Strongly Disagree Disagree

Sccondary school teachers should invite students to criticize their ideas.

____Strongly Agree — Agpree
Strongly Disagree Disagree

157



90.

99,

107.

Although muny students are clamoring for new freedoms, few are
capable of using those treedoms responsibly.

—_Strongly Agree —_ Agree

_—_Strongly Disagree ___ Disagree

Parents should be expected to aid the school in educating their
children.

——Strongly Agree — Agree

___Strongly Disagree Disagree

Final decisions about ceducation should be made by professional
educators rather than by parents.

____Strongiy Agree —_ Agree

—___Strongly Disagree — Disagree
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Appendix O

Responsibility for Student Learning

100.

3.

1006.

87.

105.

The teacher should decide what knowledge the child is te learn.
Strongly Agree _ Agree
Strongly Disagree Disagree

When a student fails in school, only he is to blame.
Strongly Agree Agr:
—Strongly Disagree . Disagree

When a student fails in school, the teacher must accept responsibility
tor his failure.

. Strongly Agree __ Agree

—__Strongly Disagree — Disagree

All a teacher can do is present the materialt it is up to the student to
learn.

Strongly Agree __ Agree

Strongly Disagree — Disagree

The classroom performance of a student should be evaluated in relation
to his capacities.

—_ Strongly Agree — Agree

—Strongly Disagree — Disagree

A teacher can be effective without personally involving himself with his
students.
— Strongly Agiee — Agree

Strongly Disagree _ Disagree

It is a teacher’s vesponsibility to help students with personal problems
they may huve.

— Strongly Agree — Agree

_— Strongly Disagree ____ Disagree



20.

94,

16.

Schools cannot be fun since students must work in order to learn
anything worthwhile.

Strongly Agree Agree
— Strongly Disagree Disagree

Secondary school teachers should try to present materials in an
entertaining way.
Strongly Agree Agree

Strongly Disagree Disagree

Teachers should act so as to reduce the excessively competitive nature
of the school system and to promote a spirit of cooperation and group
effort.

Strongly Agree Agree
Strongly Disagree Disagree

Student freedoms should be limited in the interest of learning.
Strongly Agree Agree
Strongly Disagree — . Disagree

Without tests and grades to prod them, most students would learn little,

Strongly Agree Agree
Strongly Disagree Disagree
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Appendix P
Occupational Selection

Why do persons usually become teachers?

What other factors influenced your decision to become a secondary
school teacher? Indicate the rhree most important. (Place (1) by the
principal factor affecting you, (2) by the second most important, and
(3) by the third most important.)
—— bein control of what you do
— job security

income and financial benetits
— . working in a satistying environment
—_be treated with dignity and respect

opportunity to help others
be creative

be a professional

other, please specify:

Upon choosing your career, how much were you influenced by cach of
the following factors? (Mark one column after each of the phrases)
Not
Very Very
Much  Somewhat Much

a. Family influence or advice

b. Professional working conditions

¢. The possibility of obtaining a
high income

d. The opportunity to learn to
know yourself better

¢. The country’s need for spe-
cialists in this career

f. The intluence of teachers you
have known
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114.

Not
Very Very
Much  Somewhat Much

g. Social prestige of the career

h. Examples or infTuence from
others you know who do the
same type of work

i. Advice or influence of treinds.

Which of the reasons you indicated in the above question would you
say intluenced you mostin the setection of your career? (Return to the
previous guestion and mark one with a cuele)

Which rwo people would yvou say influenced you the most in your
decision to be a teacher? (Indicate then relationship to you by listing,
for example, mather. father. uncle. elementary school teacher. second-
ary school classmate. ete.)

~

Do you think secondary school teachers influence their students” career
choices?
yes

no

If you answered “yes™ on question 13, iow do you think teachers
influence their students” career choives?
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Appendix Q
Occupational Prestige

10.  Please indicate your conception of the prestige of each of the following
oceupations: (check one for cacli occupation)
Very Very
High High Medium  Low Low

deecountant

journalist

haseball player

businessmuan _

clectrician __ U

fnge land owner__

officer in the armed forces

high government ofticial

ceonomist

primary school teacher
farm worker . —

engineer

IMOvie actor

muedical docton

secondary schoal teacher

musicin _

policeman

clergyman

lawyer

nurse

nun

univensity prolessot

stall business clerk

soldier

mban street ceaner

secretary

foreman ina factory
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social worker
scientific investigator
farm manager
laboratory technician
secondary school principal

12

Very Very
High High Medium  Low Low

From the list above, please rank the tive most prestigetul occupations,
by order of status. (For number one. write the most prestigetul. for
number two. the second most prestigetul. ete.)

1o

o

=

=N

Which three occupations are most important right now tor the needs
and growth ot Veneruela?
IR

“

3.

If you had the chance to start over agaim and you had sutficient means,
what type of hite would you prepare yourselt for? (check one)
an academic lite (teaching, research. other scholarly work)

4 business lite

a professional lite (doctor, lawyer. engineer. ete.)

a life of @ trained technician or craftsman
—_ alife centering upon some aspect ol the creative arty
— 1 have not given sufticient thought 1o this matter to say

other, please spectty:
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Appendix R
Work Values

73. I prefer: (check one)

(1) Ajob where am almost always on my own

(b} A job where there is nearly always someone available to
tielp me on problems that I don’t know how to handle

74. 1 prefer: (check one)
(1) Ajobwhere | have to make many decisions by myself
() Ajob where | have to make a few decisions by myself’

~J
N

I prefer: (cheek one)
—_ () A jub where my instructions are guite detailed and specific
(b) A job where my instructions are very general

76, 1prefer: (cheek one)
(1) A job where T am almost always certain of my ability to
perform well
—_(b)  Ajob where Fam usually pressed to the limit of my abilities

77. | prefer: (check one)
__(a)  Ajobwhere Lam the linal authority on my work
____(b)  Ajob where there is nearly always a person or a procedue
that will catch my mistakes

78. I prefer: (check one)

(a1} A job where | could be cither highly successtul or a
complete failure

(b) A job where 1 could never be too suceesstul but neither
could I bea complete tailure

79. 1 preler: (cheek one)
(1) Ajob thatis changing very little
(b)) Ajob that is constantly changing
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80. I prefer: (check one)

(a)  An exciting job but one which might be done away with in
a short time

{b) A less exciting job but one which would undoubtedly exist
in the company for a long time
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Appendix S
Questionnaire

Instrucciones:

Este cuestionario ex parte de un trabajo de investigacion,
preparado por dos profesores de la Universidad de Calitornia, Los
Angeles, ha sido disenado para pulsar las opiniones de los futuros
profesores de educacion media. EI mismo es parte de un estudio en
eran escala sobre profesores en Venezuela v oen otras partes del
mundo, v oesti circulundo con L cooperacion total del Ministerio
de Educacion de Venezueta vode La Direccion de esta Institucion,
Se leopide dar informacion, las razones por las cuales escogio Ta
cnsenanza como carrera, v 1o que usted  picnsa de otras
ocupaciones v ode o cducacion en general. La informacion
suministradit o~ eserictarnenie confidencial. Enoningan caso se
sununistrard mtormacion acerca de las respuestas de un individuo
en particular. Los resultados de la encuesta aparecerin como
restimences estadisticos preparados en ke GCLA v Lo identificacion
de un individuo serd imposible.,

Por favor, conteste libre voespontineamente: osto no es un
exdanen, vono hay respuestas UCeorrectas” ni Uerraduas”. Los
resultados de este estudio servirdn al Ministerio de Lducacion v a
i Direccion de esta Institucion para solucionar mds etfectivamente
los problemas relucionados con Lo preparacion de protesores en
Venezuela.

Para Henar este cuestionario. trabaje constante v ripidamente.
La mavoria de las preguntas pueden contestarse chequeando (V)
war de o ovarias alternativas, Donde  se requicre  informacion
especitica, trite de ser explicito, pero no gaste mucho ticmpo en
uni solia pregunta. Siencuentra una pregunta que le confunda, por
favor, contéstela lo mejor que pueda, v osirvase del muargen si
necesita aclarar su respuesta.

Muchas gracias por su cooperacion.,
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Cuestionario

1.

A menudo se dice que Venezuelay no tiene suficientes escuelas. A su
parccer. cudles son los dos tipos de escuelas que se necesitan mds
urgentemente? (EFseriba (1) junto al tipo mads necesario v (2) junto al
segundo).

.
lustituciones preescoliares Institutos tecnicos
UNIVETSLTITION.

Fscaelas primarias
Institutos pedagdgicos
— Educacion secundaria univenstarios,
thachillerato)
e Iscuclas protesiona-
Iducacion media comereral les tderecho, medicina,
vte.)
Fducacion media agricola
tormacton universita-

.
I ducacion medi normal i en peneral,
I'ducacion media vocacional o OlTO, POT LAvor espe-

téemic, eitique.

A su parecer. cudles deberian ser los objetivos principales de Ta escuela
para jovenes de 12 a I8 anos? Indigue abajo los dos que usted
considere ser fos mids importantes. (Eseriba (1) junto al objetivo niis
importante v (2 junto al segundo).

e Preparar estudiantes para Lo Uniersidad,
Desarrollar responsabihdad Gvica,
Mejorar ef cariacter,

Intundirles una buena cultura general.
e Preparar Tos estidiantes para una ocupacton

— Desarroldlar Ly tacidad para el razonamiento

otro, por tavor espectigue

De las siguientes metas senale Las dos que usted crea el gobierno
venezolano considera s aimportantes. (Bseriba (1yal lado de su
primera seleccion. v 2y al Tado de Ta sepunda).

— Laexpansitm de las oportunidades educacioniles

,
Il desarrollo iduistrials imncrementan el ndimero de ampleos

1 desarrollo agricol, L retorma agrana

La untsticacidn social y politica

L produccidn de mds potencial humano de alto nivel v mejor preparacion

otri, por favor espectfique:

otra, por favor especttigue: ____
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0.

A su juicio, cuiles cree usted que serian los motivos fundamentales para
la seleccion de una carrera en el campo de la docencia?

Mencione dos personas que tuvieron mayor influencia en su decision de
hacerse  profesor.  (Indique  como  estd  relacionado  con  usted,
escribiendo, por ejemplo: madre, padre, tio, maestro de primaria,
companero de bachillerato, ete.)

I
5

Qué otros factores influyeron e.. . decision de hacerse profesor de
educacion media? Indique Jos res mids importantes. (Escriba (1) junto
al que ms le influyd, (2) junto al segundo. v (3)junte al tercero)

— cldeseo de tener autonomia en su trabajo

la estabilidad del empleo

la remuneracion y los beneticios sociales
chdeseo de trabajar en un ambiente satistactorio
el deseo de ser tratado con dignidad y respeto

Lo oportunidad de ayudar a otros

el deseu de ser creativo

el deseo de ser profesional

otro, por favor especitique:

Cuiles son las mres metas mids criticas a las cuales deberfa dirigirse
Venezuela para fomentar el desarrollo nacional?
I

3

K

Cuales son las rres necesidades mas eriticas de Ty educacion venezolana
hoy diu!
1.

o

KR

Si supiera que solo una cosa relacionada con la educacion media se
pudicra cambiur, cuidl quisiera que fuera?
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11.

24

16,

De la lista presentada arriba, ponga en orden jerirquico las cinco
ocupaciones de mayor prestigio. (Use niimero uno pary la de mis
prestigio, niimnero dos para la segunda, ete.)

I.

5

3
4.

N

Cules son las tres ocupaciones mis importantes hoy dia para atender a
las necesicades v el desarrollo de Venezuela?
1.

3y

3.

Piensa usted que Tos profesores de educacion media ejercen intluencia
en sus alumnos en la seleccion de sus carreras?
Si_ No

.

Siousted contestd s a la pregunta ntmero [3, en qué manera influyen
los profesores a sus alumnos en L seleecion de sus carreras?

Indique ¢l grado de acuerdo o desacuerdo que tiene usted con cada una
de Tas siguientes afirmaciones. Por favor, Jdé una respuesta por cada
afirniicion. s mejor anotar su prinmera impresion: no reflexione largo
rato sobre cada rase. Ne hay respuestas “mejores™ o que se pide s su
opinion persomal. (Marque: Completamente de Acnerdo, De acuerdo,
En Desacuerdo, o Completamente en Desacuerdo),

Las escuctas debertan poner éntusis en la libertad, iniciativa v
creatividad estudiantil.

o Completamente de Acuerdo —_Completamente en Desacuerdo
De Acuerdo ____I'nDesacuerdo

Siono tvieran exdmenes v onotas que fes motivara, ko mayoria de los
estudiantes aprenderia muy poco.,

Completamente de Acuerdo Completamente en Desacuerdo

De Acuerdo i Do acuendo

Los profesores de educacion media deberian tratar de presentar sus
nirterias en forma entretenida.
Completamente de Acuerdo Completamente en Desacuerdo

e Acuerdo b Desacuerdo
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18.

19.

17

to
LS}

J0.

Las escuelas deberian permitir a los estudiantes establecer sus propios
programas individualizados, en vez de proporcionarles un programa
preestablecido.
Completamente de Acuerdo —_ Completamente en Desacuerdo
De Acuerdo e b Desacuerdo
Se debe enseniar religion en L escuela.

Completamente de Acuerdo Completamente en Desacuerdo

_De Acuerdo Fn Desacuerdo

Las escuelas no pueden ser agradables va que los estudiantes, para
aprender cualquier cosa valiosa, tienen gue trabajar.
Completamente de Acuerdo e Completamente en Desacuerdo

De Acuerdo _En Desacuerdo

Los profesores de educacion media deberian inducir a la critica de sus
ideas por purte de los estudiantes.
_ Completamente de Acuerdo Completamente en Desacuerdo

, De Acuerdo I Desacuerdo

La educacion deberia dar mis énfasis al desarrollo del intelecto que al
desarrollo de las habilidades ocupacionales.
——Completamente de Acuerdo ———Completamente en Desacuerdo

De Acuerdo I n Desacuerdo

Los profesores de educacion media deberian relacionar el contenido de
sus cursos con problemas sociales existentes,
Completamente de Acuerdo ——Completmente en Desacuerdo

De Acuerdo Fn Desacuerdo

Lo que aprenden los estudiantes fuera de la escuela cjerce mds
influenciu en ellos que 1o que aprenden dentro de ella,
_Completamente de Acuerdo Completamente en Desacuerdo

De Acuerdo In Desacuerdo

Los profesores de educacion media deberian estimular v permitir a sus
estudiantes la realizacion de sus intereses individuales.
Completamente de Acuerdo Completamente en Desacuerdo

e Acuerdo _ I'n Desacuerdo

Ls mis importante para L escuela desarrollar el intelecto de Jos
estudiantes que contribuir al desarrollo de su personalidad.
Completamente de Acuerdo e Completamente en Desacuerdo

De Acuerdo I'n Desacuerdo

Se deben discutir temas controversiales en el salon de clase.
Completamente de Acuerdo Completamente en besacuerdo

De Acuerdo En Desacuerdo



Los profesores deberian tratar de reducir el caricter excesivamente
competitivo del sistema escolar para promover un ambiente de
cooperacion y esfuerzo comun,

Completamente de Acuerdo Completamente en Desacuerdo

De Acuerdo En Desacuerdo
La megjor manera de evitar la ineficiencia en un sistema educacional
seria mediante una centralizacion educativa.

Completamente de Acuerdo Completaimente en Desacuerdo

De Acuerdo En Desacuerdo
El estudiante adquiere la disciplina de su vida adulta escuchando a las
personas mavores,

Completamente de Acuerdo Completamente en Desacuerdo

De Acuerdo _ _ EnDesacuerdo
Siel estudiante falla en la escuela es inicamente por culpa suya.
Completamente de Acuerdo _ Completamente en Desacuerdo
De Acuerdo __EnDesacuerdo
Un profesor puede ser eficaz sin inmiscuirse en los asuntos de sus
alumnos.
Completamente de Acuerdo ____ Completamente en Desacuerdo
De Acuerdo —_kEnDesacuerdo
Los estudiantes que permanceen en la escuela llegan a ser mejores
cindadanos que aquellos que la abandonan,
Completamente de Acuerdo _____Completamente en Desacuerdo
De Acuerdo _ EnDesacuerdo
En general, los progrimas actuales de educacion media son apropiados y
utiles para el desarrollo venezolano
Completamente de Acuerdo ___Campletamente en Desacuerdo
De Acuerdo __ FnDesacuerdo
La escuela es ol vehiculo mediante el cual la sociedad separa a los ricos
de los pobres,
Completamente de Acuendo ___ Completamente en Desacuerdo
____DeAcuerdo —_EnDesacuerdo
Una educacion media es un privilegio y no un derecho.

Completamente de Acuerdo Completamente en Desacuerdo

De Acuerdo I'n Desacuerdo

En qué ano egreso usted de Ly educacion media?

Ln qué ciudad esti situada dicha escuela?

Como se Hama La escuela media en la cual se gradud?




40.

41.

44.

40.

47,

48,

49,

En qué clase de escuela media se graduo usted?
Fscuely media publica nacional o estatal
Fscuela media piblica municipal

I'seuela media privada ctohics

otra escucly media, por favor especitigue:

Qué tipo de escuelu es?

académica (hachilleratoy téenico-vocacional
. comerciul o 0lro, pur favor espeatiyue:
normal

agricola

Qué especialidad obtuvo usted en la cseuela media?

Aproximadamente caintos estudiantes se graduaron en su promocion
de educacion media?

110 St 1on
123 101 o mis
26 50

Siusted posee otro titulo de educacion superior, indique su
denominacion.

Piensa usted trabajar en una escuely media cuando se gradie en esta
institucion,

Si No_
Si usted piensa trabajar en una escuels media, qué posicion buscaria
usted?

Si usted 1o picnsa trabajar en una escuela media. qué piensa hacer?

Siusted se dedica a Ta ensenanza, ademids de su sueldo como docente,
espera usted tener que ganar algin ingreso adicional, pari sostenerse i st
mismo (v asu tamilia)?

L NO
Siusted espera tener gue ganar algin ingreso adicional, qué tipo de
trabajo piensa que haria?
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4
to

)

p¥4
‘v

Como profesor, qué tipo de relacién espera tener con la direccion de la
escuely donde usted ensea? (Marque uno)

Expero participar en decisiones sobre politica y planificavion

— _Fspero ser consultado solamente en relacion con los asuntos que me
conciernen,

Fspero tener La libertad de expresar mi opinién.

No espero participar activamente en asuntos administrativos.

Suponga que el Ministerio de Educacion estuviera considerando una
decision que usted piensa haria daiio a la educacion venezolana. Si
usted expresara su opinion acerca de ella a un funcionario calificado del
Ministerio, como piensa que ¢l reaccionaria? {Marque uno)

Bl consideraria seramente su punto de vista,

EI prestaria algona atencion a su punto de vista,

BLpresta i poca atencion a su punto de vista.
e Flignoraria totalmente lo que usted le diria.
Siotal caso se presentara, cuin probable seria que usted realmente
tratara de influir en el Ministerio?

Muy probable

Posible

— Improbable
Muy improbable

No

Seleccione entre los siguientes factores los tres que usted considera
limitan, en parte, la calidad de la educacion venezolana? {Marque tres)
La talta de interdés por parte de los estudiantes
IEbajo nivel de sucldo de tos profesores.
La representacion inadecuada de los profesores en el proceso de decisiones
vducacionaes,
Lamtervencion de la politica partidista en asuntos educativos.
Los Timitados recurnsos econdmicos asignados en favor de la educacion.
Ialta de materiales v facilidades para una enseianza eficas.
La poci cooperacion de Jos padres v representantes de los alumnos.
F gran ntimero de adumnos por anla v el eseaso contacto entre profesores y
altmnons,
L poco interéds que muaestran los profesares on mantenerse al dia on sus
especiahidades educativas,
Asuparecer. qué importanciy tienen para un buen profesor su fe y
creencia religiosas? (Marque uno)
Son esencides e Noavidan

Fllas avudan Son obsticulos

No son importantes



55,

56.

58.

59,

60.

6l.

Cudl de las siguientes afirmaciones describe mejor sus presentes
convicciones religiosas? (Marque uno)

No tengo ninguna creencia religrosa

Me considero religioso, pero no participo en servicios religiosos tormales.

Asisto, ocasionabmente, a servicios religiosos

Participo regularmente en servictos religiosos,
Soy profundamente religioso v siempre trato de participar en actividades
religiosas
Cudl es su religion?
— Ninguna

Catdlica

Protestante

otra, por favor, espeatique:
Suponga que se le pidiera ensefar material que contradijera algunos de
sus propios valores v creencias. qué hara usted” (Marque uno)
Me negaria a ensenarlo, o simplemente lo omitiria
Pediria a otea persona que Lo ensefara,
Lo enseiaria, pero presentaria mi propio punto Je vista.
__lrataria de ensenurlo obyetivamente, presentando Jos puntos alternativos.

Lo ensenaria tal como me tuera sobicitade, excluvendo ma propio punto de
vista,

Considera usted necesarias las Asociaciones de Profesores?

Si . No

Si usted contesto afimmativamente @ la pregunta ndmero 58, por qué
son necesarias las asocinciones de profesores? (Marque uno)

Para mejorar Las condiaones del trabago de los profesores

Para mejorar Lo ensefianza

Para detender Lo docencia como profesdn

otri, por tavor espeatique:

Piensa usted que continuard siendo profesor en cjercicio de educacion
media dentro de cineo anos”?

Si __No
Si usted contesto negativamente a la pregunta nimero 60, qué piensa
usted estar haciendo? Por favor especifique. _

Si usted tuviera fa o, orvended de empezar de nuevo y tuviera los
medios suficientes, pas: oo epo de trabajo se prepararia?  (Marque
uno)

Un trabajo académico enseianza, investigacion, cte.)

Un trabujo en los negocios
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64,

00.

67.

08.

09,

Una carrera profesional (médico, abogado, ingenicro, ete.,)
—— Un trabajo téenivo o artesanal
e Un trabajo entocando algin aspecto de las artes creativas
— No he pensado suticientemente este asunto.
e 0110, por favor especitigue:
Ha tenido usted un empleo durante este afio escolar?

Si No
(Si su respuesta es negativa, pase a la pregunta niimero 66)

Si- usted contestd afirmativamente a la pregunta ntimero 63, cudntas
horas por semana trabajo (o estd trabajando) en este empleo?

Si trabajd (o estd trabajando) este ano, qué tipo de labores estuvo (estd)
desarrollando? Por favor especifique:

Al terminar su preparacion de profesor, en qué tipo de escuela preferiria
ensenar? {Indique la clase de escuela, pablica v/ privada)

Piblica Privada

Académica (bachilleratoy

Comercial

Agricola

Téenico-vocacional

Normal

_ otrd, por favor especilique:

En qué tipo de esenela espera usted poder conseguir un empleo? Por
favor especifique:

Desde el punto de vista politico, como se describiria usted a si mismo?
(Marque uno)

I\ trema izquierda

lzquicrda

Moderado

—Derecha

Iatrema derecha

—— otro, por favor especitigue:

Preficro no contestar

Despuds de su graduacion, qué materia (s) preferirfu ensenar?
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70.

71.

74.

76.

77.

78.

79.

80,

Ha pensado en la ciudad o el pueblo donde le gustaria enseiiar (0
desempenar algin otro empleo) después de su graduacion? Indique el
nombre de ese lugar,

Como se Hama Ta ciudad o el pueblo donde usted espera trabajar
despuds de su graduacion”!

Se hard miembro de L Asociacion de Profesores?

. .
Si No Nolo he pensado,

Prefiero: (Marque uno)
Un trabago cast o mi entera responsabnilidad.
Un trabgjo en b cual cast siempre tendria alguien dispomible para ayudarme
a resolver probleman.

Prefiero: tMurque uno)
Un trabugo en el cual vo tenga que tomar muchas decisiones por mi coenta.
Un trabajo enel cual yo tenga que tomar pocas decistones.

Prefiero: (Marque uno)

Un trabajo enoel cual mis anstrucaones sean bastante especificas y
detalladan,

Un trabajo en el cual nis instrucciones sean muoy generales,
Prefiero: (Marque unuo)

Un trabajo en el que osté cast siempre seguros de mis habididades paca
desempetirlo bien.

— Un trabajo en el que esté generalmente bajo presion hasta ol maiasino de
mis habtlidades.

Prefiero: (Muarque uno)

En trabgjo en el cual yo tenga L deaston tinal en lo que concerne a mi
trabayo,

e Un trabajo donde so siempre tenpa ung personas o un procedimiento que
descubra mis errores

Prefiero: (Marque uno)
Un trabajo donde pueda tene indistintamente éxto o fracaso completo,
Un trabajo en el cual nanca pucda tener completo Sato o fracaso.
Prefiero: (Marque uno)
U trabigo que cambie muy poco
Un trabujo que cambia constantenente
Prefiero: (Marque uno)
Un trabajo estimulante, pero que podria cesar en cuadquier momento.

Un trabujo menos estimulante, pero que, indudablemente, permineceria
mis estable.
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. Completamente de Acuerdo

Los estudiantes apoyun variadas actitudes acerca de sus propios metas y
propositos educativos. A continuacion se presentan descripeiones de
cuatro de  tales  filosofias  personales. A medida que lea estas
descripeiones trate de determinar cuan parecida es cada una de ellas a su
propia filosolia educativa.
Lilosofia A: I'sta fifosotia pone enfasis en fa educacion esencialmente
COmMO preparacion para un futuro ocupacional. Las fases
saciales o puramente intelectuales de o vida son
refativamente menos importantes.
lIilosolis B: Fata o dilosotia, wunque no o dgnora la preparacion
ocupacional, asigna mayor importancia a la hisqueda
intelectual del conocimiento, VAl pone ¢l mayor éntasis
en elinteres por Las ideas v oen el cultivo delintelecto.
Filosotia Eata tilosotfa pone éntasis en los objerives v necesidades
de la soctedad. Seove al mdividuo mis como un ente que
contribuye al crecimiento v desarrollo nacional gue
como unoser gue trabaie indepeadientemente por su
propio tuturo persongl.
Filosofia D: Eata filosotfa pone éntasis en los intereses individuales v
se preocapa por kodentidad personal. Las orientaciones o
asprractones de s los valores tradicionalimente mantenidas
por L sodiedid enogeneral, son relativamente imenos
mportanies,
Evaltie jerirquicmente la precision con que cada filosofia refleja su
propio punto de vista thseriba (Dral lado de Ta ilosol?y que mejor
deseriba su punto de vista, (2) al lado de Ja que siz, luego () y (4 al
lado de aquetles que menos se ajustan a sus apreciaciones de estas
nterias ),
. Frlosotin A

Filosotia B

I'ilosoltia ¢

e hlosofia b

Indigue el grado de acuerdo o desacuerdo gue tiene usted con cadi una
de fas sigaientes afirmaciones. Por Tavor dé una respuesta por uda
afirnicion. Es mejor suministrar su primera impresion: no picnse largo
rato sobre cada frase. No hay respuestas “mejores™ lo que se pide es su
opinion personal. (Margque Completimente de Acuerdo, De Acuerdo,
En Desacuerdo o Completamente en Desacuerdod,

Los profesores de educacion media deberian estimular a los estudiantes
A para el trabggo.

Completunente en Desacuerdo

De veuendo _ Fa Desacuerdo

Los profesores de educacion media deberia estimular a los estudiantes a
examitr y cuestionir Jos valores sociales,

_Completamente Je Acuendo Completaniente en Desiicuerdo

De Acuerdo Fn Desacuerdo
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8.

80.

87,

88.

89,

90.

91.

92,

Es mds importante que las escuelas proporcionen sdlidos conocimientos
académicos que enseianza vcupacional,

Completamente de Acuerdo Completamente ¢n Desacuendo

De Acuerdo - Desacuerdo

La ensenunzy civica deberfa ser proporcionada por o communidad v ta
familia. no por la escuela,

Completamente de Acuerdo Completamente ¢n Desacuerdo

De Acuerdo o Desacuerdo

Las escuelas medias sirven a los estudiantes de lus familias de clase
media y alta en vez de a estudiantes de cluse buja.
Completamente de Avuerdo —_ Completamente en Desacuerdo
De Acuerdo b n Desacuerdo
La actuacion de un alumno en el aula deberia ser evaluada en relacion a
sus capacidades.
—— Completamente de Acuerdo ——— Completamente en Desacuerdo

De Acuerdo Fn Desacuerda

Los egresados de i escuela media tienen el derecho a esperar empleos
que no requieran trabajo fisico en razon a su preparacion.
Completamente de Acuerdo Completamente en Desacuerdo

De Acuerdo Fn Desacuerdo

Los vatores sociales estin ligados w un tiempo y un espacio especiticos y
tienen que ser cuestionados continuamente,
Completamente d - Acuerdo Completamente en Desacuerdo

e Acuerdo I'n Desacuerdo

A pesar de que muchos estudiantes estin pidiendo ms libertades, pocos
son capaces de usarkias responsablemente,

Completamente de Acuerdo —— Completamente en Desacuerdo
De Acuerdo o besacaerdo
L escucla es representativa del mundo externo v por 1o tanto los
problemas cotidiznos deben ser acentuados en ella,
Completamente de Acuerdo Completamente en Desacuerdo

F o Desacaerdo

CDe Acuerdo .

El desarrollo personal v oemocional de un estudiante deberia ser tan

importante pira un profesor como su desarrollo intelectual.
Completamente de Acuerdo e~ Completamente ¢n Descuerdo

De Acuerdo b Desacuerdo

Deberia permitirse a los estudiantes de media obtener eréditos eseolares
por el trabajo efectuado en una fibrica o como aprendices de algin
oficio.

Completamente de Acuerdo . Completamente en Desacuerdo

De Acuerdo In Desacuerdo
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94.

95.

96.

97.

99,

100.

101

102.

103,

Las libertades estudiantiles deberfan ser limitadas en el interés de la
ensenanza.
Completamente de Acuerdo Completamente en Desacuerdo

De Acuerdo En Desacuerdo

Las escuclas deberian preocuparse por suministrar a los estudiantes el
conocimiento necesario para resolver problemas sociales urgentes, en
vez de prepararlos para empleos especificos.

o Completamente de Acuerdo — Completamente en Desacuerdo
De Acuerdo __ En Desacuerdo

Las escuelas deberfan comunicar el conocimiento v la verdad, en vez de
preocuparse por los valores v norms sociales.

— Completamente de Acuerdo Completamente en Desacuerdo

De Acuerdo En Desacuerdo
Las escuelas deberian ser guiadas mds por los intereses individuales de
los estudiantes que por el bienestar de la sociedad en general.

Completamente de Acuerdo _ Completamente ¢en Desacuerdo

De Acuerdo En Desacuerdo
Los profesores deberfan ser consultados niis a menudo acerca del
funcionamiento de la escueka.

Completamente de Acuerdo Completamente en Desacuerdo

—__De Acuerdo ____ bkn Desacuerdo
Deberia esperarse que Jos padres ayuden a la escuela en el proceso de
eduear a sus hijos.
Completamente de Acuerdo Completamente en Desacuerdo
De Acuerdo En Desacuerdo
Ll profesor deberia decidir cudles conocimientos debe aprender ¢l
estudiante.
Completamente en Desacuerdo

Completamente de Acuerdo
De Acuerdo _Fn Desacuerdo
Las escuelas pueden cambiar la sociedad spirando en los estudiantes
los valores v actitudes apropiados.
Completamente de Acuerdo —_ Completamente en Desacuerdo
De Acuendo —____ FnDesavuerdo
La mayoria de los padres venezolanos son capaces de ensenar a sus hijos
lo que deben saber acerca de fa vida en una sociedad modemna.
Completamente de Acuerdo o Completamente en Desacuerdo
___De Acuerdo o En Desacuerdo
Los profesores de media deberian solicitar la ayuda de los estudiantes
en Ja preparacion de sus planes v programas de sus clases,
Completamente de Acuerdo ___Completamente en Desacuerdo

De Acuerdo I'n Desacuerdo
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104. Las escuelas medias proporcionan a los estudiantes conocimientos,
actitudes y valores apropiados para su vida futura.
Completamente de Acuerdo —_ Completamente en Desacuerdo
De Acuerdo __ InDesacuerdo
105, Es la responsubilidad de un profesor avudar a los estudiantes en la
resolucion de los problemas personales que puedan tener.
Completamente de Acuerdo __— Completamente en Desacuerdo
De Acuerdo _ InDesacuerdo
106. Todo 1o que puede hacer el profesor es presentar el material de clase:
aprenderlo es L responsabilidad de! estudiante.
—_ Completamente de Acuerdo —— Completamente en Desacuerdo
De Acuerdo e B Desacuerdo
107. Las decisiones finales acerc. de Ta educacion deberian ser tomadas por
los educadores profesionales v no por los padres.

Completamente de Acuerdo . Completwamente en Desacuerda

Do Acuerdo . bFnDesacuerdo

108. Los estudiuntes debertan participar en el establecimiento de Jas
politicas de la escuela media,
Completamente de Acuerdo . Completamente en Desacuerdo
De Acuendn b Desscuendo
109, Las familias de Tas clases media v alta preparan a sus hijos para que se
destaquen mejor en las actividades escolares que los ijos de familias de
la cluse buja.
Completamente de Acuerdo e Completamente en Desacuerda
De Acuerdo b Desacuendo
1O, En el caso de que asuntos controversiales sean discuados en el aula,
deberia permitinsele ul protesor. coma servidor de L sociedad, expresar
sus opiniones personales,
Completamente de Acuerdo o Completimente en Desacuerdo
De Acuerdo _ L besacuendo
La materia ensenada en las escuclss deberia referirse menos o la
preparacion de los estadismtes para el trabujo vomids cultivo del
individuo.

It

Completumente de Acuerdo — Completamente en Desacuerdo

De Acuerdo o besacuerdo
1120 El Profesor debe aceptar la responsabilidad si sus estudiantes fallan.
Completimente de Acuerdo e Completamente en Desacuerdo

De Acuerdo I Desacuerdo
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113. Al escoger su carrera, qué importancia tuvo para usted cada uno de los

134,

s,

1o,

117.

-

11,

120.

siguientes puntos? (Marque una columna después de cada punto).

Muy Algo Sin
tmport. | Import. | Import.

1. Conscjo, intluencia o tradicion
famihar

h. Condicione: de trabajo
profesional

e La postbilidad de obtener altos
ingresos

d. Aprcndcr 4 conoeerse mcjur

.
¢ Lanecesidad en el pais de espe-
clalistas en esta carrera

Lo InfTueacta de niestros que
conocia

e Prostino soctal de Lacarrera

h. Fremplo o intleencia de conocidos
que hacen Ly misma clase de trabajo

Lo Conneo o mtluencia de amigos

Cudl de las razones indicadas en la pregunta anterior considera que
influyo mas en Ly eleccion de su carrera? (Vuelva a la pregunta anterior
v arque una sola con un cireulo),

En qué aido de su carrera universitaria estid usted inscrito?  (Marque
uno)

e Pomero

—_ __ Segundo

_ lereero

__Cuarto

0 Quinto

_Otro, por favoer especifigue:

Cuindo espera graduarse en esta institucion?

Cual es su especialidad dentro de su carrera?

Ha completado usted su prictica docente?

St No

Seao;

Mascudine IF'emenino

ldad:

Fn qué mes nacid usted? En qué aho?
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122

123.

124,

125,

Estado Civil:
Soltero

Cusado. sin hijos

Cusado, con hijos

otro, por fwor especifique:

Can quién vive usted actualmente?
e casi, Lon sus padres

con otros tamiliares

solu, 0 von su conyuge
__con amigos

otro, por favor especitigue:

Cudl es ¢l tamuno de la ciudad o el pueblo donde usted vivio la mayor
parte de su nifiez.

una ciudad o un pueblo de mas de 2,000 habitantes

un puchlo de menos de 2.000 habitantes

Una hacienda rural o un caserio anslado

Cudl es la ocupacion de su padre? (Si su padre esti jubilado o muerto,
indique su ocupacion pasada)

Describa en una o dos frases [y ocupacion de su padre. Trate de dar 1na
idea clara de lo que hace (o hacva). Por ejemplo, si es un obrero o un
empleado publico o un hombre de negocios, ete. diga lo que hace en la
fabrica, oficina. o negocio en que trabuaja: si es un hombre de negocios
diga también en qué tipu de empresa trabajus sioes un profesor o
maestro. diga en qué tipo de escucls o institucion ense™ iy primaria,
secundaria, o superior, etc.

Qué nivel de educacion formal alcanzo su padre? (Indique solamente el
mas alto nivel)

— ninguna educacion tormal
alguna educacidn primara

termino ta educacian primaria

alguna educaciin media
termind ta educacion media

alguna cducacion universitar

termind ta educacion universitana

siguid cursos de post-grado
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129.

130.

Trabaja su madre regularmente fuera de la casa.

Si No
Qué nivel de educacion formal alcanzd su madre? (Indique solamente
¢l mais alto nivel)

ninguna educacion formal

alguna educa  On primaria

terming la educacién primaria

alpuna edueacion secundaria

termino la educacion secundaria

alguna educacion universitaria

termind la educacion universitaria
se gradud en una escuela profesional (por cjemplo, derecho, medicina o
siguic cursos de post-grado),
Nacio alguno de sus padres fuera de Venezuela?
Si No

Indique ¢l nombre de la institucion en la cual estd matriculado.
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Appendix T
Factor Analysis of the
Research Instrument

Included in the survey questionnaire was a set of fifty-three
“agree-disagree” statements (questions 15-36, 82-112) designed to
sample the attitndes of respondents regarding the educational
process and the purpose of education. While these items were
drawn independently from a variety of sources it was anticipated
that the content of the items had a high degree ot association. In
an attempt to verify the statistical volidity of this assumption,
fuctor analysis was employed to look for clustering within the
range of variables in order to establish the statistical heterogeneity
of the duta.

As the principal use of these data was to provide descriptions of
respondent attitudes, it is important that those abstract qualities
which we refer to as attitudes be identitied as precisely as possible.
In most survey reports such as this. attitudes are described from
the content of the question which measures them, rather than by
describing the universe (factor) of which the individual question
was merely an expression. Factor analysis is usetul for analyzing
the internal structure of many intercorrelated variables such as
those included here, and detecting dimensions of commonality.
Positive results will permit the reduction of the body ol test
varigbles to fewer. more meaningful dimensions.”

Variubles

The fifty-three questionnaire attitude items tested for associa-
tion were responded to on a four point Likert-type continuous
scale. Quantitative values from 4 (agreement) to | provide mean
scores for this analysis.

The fifty-three variables were selected because they represented
specified dimensions or “factors™ which are presumed to describe

T wish, to thank Roger Riske, a studentin the Graduate School of Educaiion, UCLA,
for his assistance with this analysis.
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separate domains of educational activity. This presumption derives
from explications of educational theory and the work ot other
researchers. From the selection criteria and an intuitive evaluation
of the items it was speculated that eight disparate domains might
be represented by these items: (1) the purposc of schooling,
() teacher role. ¢3) student freedom and initiative. (4) adminis-
trative  decision  making. (5)school and curriculum  reform,
(6) parental involvement. (7) political influences. and  (8) the
impact of school upon individuals and society.

Assumptions and Delimitations

This research has assumed that attitudes are differentially
formed and are randomly distributed. and that they are measur-
able. with statistical consistency. by meuans of the scaling
technique employed in the questionnaire. 1t has also been assumed
that the respondent cases represent o normal distribution.

Analytical Model

Data from the 623 cases was used for the analysis. The data
were factor analyzed looking Tor principal component common-
ality and an orthogonal matrix was used to indicate the cumulative
portion of variance accounted for by cach basic factor. A cut-oft
point accounting for the majority of present variance, and also
reducing the factors to a more manageable number. wis accom-
plished. Verimax rotation was then performed to identify the
factor loadings. Factor interpretation and identification was used
to permit the appropriate conclusions to be drawn. A second
analysis was then performed to examine the influence of principal
axis commonality in an attempt to identify only the spevific
variance common to the correlation matrix.

Results

[. Conducting a principal component factor analysis we deter-
mined that 60 percent of the total variance in the correlation
matrix would be accounted for by fiiteen factors. We then rotated
(orthogonal) the principal fifteen  factors and analyzed  the
proportion ol variance (r2) accounted tor in ecach factor. The
arbitrary point below which we rejected variables as iput into a
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factor was .40. We also arbitrarily rejected any factor that had

fewer than four variables contributing significantly (> 0.40) to it.
Results are as follows:

Factor 1 included items 24. 30, 31, 32. 33, 34, 36. 37, 39. 40, 41,

42.44,45,46.47. 48,51, 52.53.

Factor 2 included items 1. 3.4, 7.
Factor 3 included items 2. 16, 19, 20.
Factor 4% included items 21, 220 27,
Factor 5* included items 12, 25.
Factor 6* included items 8. 25, 30.
Factor 7% included items 13,3549,
Factor 8* included item 18.

Factor 9% included ttem 17,

Factor 10* included items 28, 29, 30.
Factor 11# included items 23, 24, 20.
Factor 127 included item 6.

Factor 13 included items 9. 10, 11, 13,
Factor 14* included items 38,43,
Factor 15% included no items.

*Factor not analyzed because of less than four items contributing
to the factor.

The model is thus reduced to factors 1. 2. 3. and 13, comprising
half of the total test items: 1.2.3.4. 7,10, 11, 13, 16. 19, 20, 31,
33.34,36.37.39.40.42,344,45,46.47.49,51.53.

1. In the principal axis factor analysis, specitic variance and
error are eliminated using a correlation coefticient that takes into
account only common variance. Ligenvalues by the principal axis
method include a number of negative figures. As only the positive
eigenvalues were used in computing the cumulative proportion of
total variance, only 43 percent of the total variance was accounted
for by using the twenty-nine variables yielding a pesitive eigen-
value. Rotating fitteen factors agam, we analyzed the variables
using the same cut-off point of r= 0.40. below which we would
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not retain an item. Again, factor 1 had by far the most variables
with high correlation coefficients.

Results are as follows:
Factor | included items 24, 31-34, 36, 39-42, 44-49_ and 51-53.
FFactor 2 included items 1, 3, 4, 7.

The rest of the factors that were comprised of items with
signiticant correlation coefticients (> 0.40) had loadings with
fewcer than four items:

FFactor 3 included items 8, 25,
Factor 4 included items 2. 106.
IFuctor 6 included items 21, 22,
Factor 10 included item 24.
FFuctor 12 included ttem 11,
Factor 14 included item 49,

Comparing the two results, we note that the item loading for
fuctor 1 is about the same in both tests, and that for factor 2 is
exactly the same. Thereatter, however. the factors are comprised
of fewer than four items that have an r > 0.40 and the variables
are not at all the same as in the first test,

Analysis and Interpretation

Looking at the vartables that have an re relationship with
factor 1, we note that the itens tested refer to a broad area of
inquiry with little seeming homogeneity. There is little statistically
identifiable intervariable commonality, but, rather. the range of
attitudinal items seems to represent disparate qualitative contexts.
In factor 2. the grouping ol items can be partially identificd as
relating 1o the subject of “teacher presentation and  student
contributions.” That is, a sceming tactor represented by items 1,
3. 40 and 7 regarding the teachers’ reception to change from
traditional presentation, openness to eriticism, and student input
to the schooling process, incliding  curriculum  ¢refer to the
specilic items in the questionnadire),

Iactor 3 seemingly pertains to “student classroom department™
reflecting students™ attitudes toward externally imposed discipline
and its effects on scholustic and  extrascholastic behavior.
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Factor 13 seems to relate to educational “relevance™ (the included
items referred to the applicability of school content to social
problems and the need for and desirability of learning outside the
classroom).

Conclusions

The first factor. however amorphous it may be. includes fifteen
or so items that are highly correlated. Factor 1 accounted tor
60 percent of the total variance of these attitude items. The wide
distribution of test items which was observed and the relatively
low intercorrelztion values suggest. however, that the question-
naire asks such a broad range of questions that it woulkd be highly
speculative 1o reduce the fifty-three separaie items into fewer
common factors.

As the instrument was not tully pretested seme questions
remain as to what is being measured. The questions seem
unambiguous and 1o be designed to elicit relevant attitudinal
measures. In o visual comparison of item correlation cocelticients
some of the items that should seemingly have had high itercorre-
lation did not. turther indicating the distinet quuality of cach
attitude item.?

2While one could also question the internal reliability ol the measuring instrument
from those results, the low correlation might not be an indication of low reliabiity tor
two reasons, First, responderts could ave perceived statements appesring (o he
dichotomous merely as being two of many alternatives. To use an example itenss 17 and
53 (170 “When a student fails in school onty hie is to blame:™ 53 “When a student Tails
in sehool the teacher must accept responstbility for his Tailure™) respondents could
exonerate both the teacher and the child when failure sesults, Thus, although the intent
of the questions is to force the respondent to choose between placing the blame on one
of the two, he may have thought that extrancous forees beyond the control of either was
culpable. Second, although the correlation was fow, the variation was such that i maost
questions we were unable, owing tu varianee approachmg or exceeding 1.0, to accurately
determine whether of not certain students holding strongly to one 1ssue were abso more
likely to feel the same way about any other given s, Indeed, criticisms ot the
statistical technique snd test methodolopy which are well known to measarement
experts account for a fuir degree of ambiguity in these results, The important conclusion
is, however, that items reported here do seem 1o be representing independent and
separate data and not one tucet of a longer homogencous dimension. | he gquestionnaire
items are used herein in a manner consistent with this conclusion,
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