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Preface
 

This study raises an issue all too often forgotten in terms of the 
planning of educational reform, including tile planning of'educa­
tional alternatives. That issue concerns the general perceptions 
held by tile teaclher, counselor, and adlministrator in the secondary 
school. %1lany educational plans bypass this link in the change 
process, oiltei assu ninug that sinice such individuals are under 
superision they will go a long with or support the plans made in 
the ministerial offices. The objcCtive o' this sttIdy is to explore the 
aittides anl val eicsof p'ospoctive seCOlldlry school personnel in 
terms ol )1prot'essionalI expectations aid orien tations, national 
dCvelopmnllt prioritiCs. CdLcational goals, anid occupational selec­
tion aind prestige. 

The investigation is necessarily exploratory in nature, ,iven the 
deart o1'previu)LLS pu bI islied research on tile perception of 

teachers. Since teachlrs, saaries oft en account for nmore than 
SO pClCCnlt of educational budgets, this lack of prior Ilata is 
someVhlt difficilt to comprehlend. ()n tile other hand, the 
training ol teachers, with emphasis on subibect matter preparation 
and instrtllional prOcCdtllres, has received considerable atten tion. 
One assumes, however, that teachers, representing ministerial 
cuirrictilar aLd illstllctiollal policies, (Io more thaii tralnslit 
intended ort lClilbCt-,ItC lleSSagCs t their students. It is felt that 
they also tlircC SLilI,'Its in Occupationll and career choice and 
potentially in fluence Ile person, valtes of" t hoIe students in 
tinintcndCd or niidelClibera te ways. In addition to Ihis link 
between the Ministry and the student, teachers represent tie 
schooling establ ishment to parents and other members of the 
COllulnt ity. 

Veneiuela is an ideal setting in which to sttidy scCndLry school 
perso)niIel. I)uri ug tile sixties there has been a rapid expMsion of 
school facilities in VeneIzela aMId currentlv a major reform il 
secondary edtication is undervay. In addition, the advent of the 
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community college coupled with increased demands for middle­
level ma npower makes tile secondary school an extremely 
important link in the development process. Thus. the perception 
of the new professional in terms of how schools function in 
relation to the process of planned change. what role dcliniti ,are 
expected in the administration and dlcci,,ion-making pricess of 
schools, and what impact isanticipatted b\ leachcrs on thl,:lives of 
their studellts are illpta)ntL11 ColsidelatiOllS illtile coltexI of 
Venezuela's eduLcation and developmnt priorilie,. 

The Latin American (enter at th LUixersity of ('alifornia. Los 
Angeles. through fuIlds grantLd by tile Agencv for lntcrnltiolial 
Developinent 21 I I d ) inlStitutiolal glInlt ]l)gralll, plovided lund 
for conducting this ttld\'. ('omlputCr timC \'-, reC iVCd i'-111 tile 
UCLA ('ampus ('omput ing Facility. ()tlestionnaire repcoduction 
pIls several weeks of staff assistance folr adili niserine tile 
questionnlaire thlrOughloul Venezuela was sl:-,Jlio( by\ tile 
VellezuelailintrIv of [Ilucation and thle six institution, partici­

patling in tile incstigalioll. 
The sttldy is an olltgrowtll of, tile Litin .\nerical (Cllter" 

current focu, onl tihe anal\ysis of Cdlcatiollal alterllali\e ill Litin 
America and was discissCd illitially ill a (jradtlltC Schlol (ofl 
EdlCAiol selllillar on educatiol in Latill Acric' diuring tile fill 
quarLter of 1970. Several covcrsatioll with Vclezuelans b, tile 
author at a subseulCnfnt L L\ ,enlijli oil te plalilli'! of 
comn11ltllity colleges in VCnuela iC'tilted ill :illilvitatioil 1() 

plrsle the research during tile ll I' 197 1 . Loreinzo lonllro. 

then l)irector of Sec)ndary and Iligli'r I.dIlcaliol 01r Ihl 
Venezuelan MiniIstry of' extclldCl tile illvifllioll.Of.ducation. 

Many individilk have assisted ill tlhe picraltioll of' tis study. I 
aim indebted to Mr. Moinlroy witioul whose aitance and dircc­
tion we WIuld 1ot have hbeenu alihI pulluc tile llVcsigal iol. I aim 

equally indcbted to Olga Allmrranl. alSO of tile \lili',ir. Whllo aided 
greatly in the translation Of the InstrulllltCl and acCdolllpalliCd lsto 

the varihLIS illutittlins to adlltinislc'r tile qu. liollllirC. I Jill 
grateful to tle prolcssors and adllillitl'aors of tlie si\ ililStitiltiolls 

For their coofperationli ill pcrmitting u with stludlIts and, t() ellet 
to tile manlly individuals Who asis'ed wilh tile AdlnilliStrAioll oF 
the ins trument. ihnally. I would like to thaik SLulsall VogClel. of 
the Venezlin Ministry of F;dtlcatioll, Raficl RCVellga, o1 tile 
Creole Fotlldation ill (aracas. and David ()'Shic a and J.1aliits 
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Wilkie, colleagues at UCLA, for their helpful comments during the 
preparation of the manuscript. 

The most substantial assistaLnce f'or tile comple tion of the study 
Came 1I'olll a doctoral student in ('ompara tive andIan Vll) ()rIman. 
Internaltional llducation at U'CLA. Although technically an
assistant..lJan paIrticipatted more as a colleague. 1 am especialy 

indeltCd to him Ibr hIk contribution1s in the design of the study
anod in prograining the computer. as weil as hs ssistance with 

the analysis, )I,the icsu Iting datau. 
Tlhis rseardh wa, conducLd Wilh tIe IilLIncia lsu!prt Of the 

Agency I()r International I)evelOpnient. Ihe iniformatioii and 
ColIclusion, contained hercin do not necessarily reflect the 
position tl ,\.1.1). or the L.S. Governmenm. 

'l'homas J.La Belle 
U('LA 
JanuaKry 1973 
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Chapter One
 
Introduction to the Study
 

In all nations. planning for future !growth and devcopnilent has 
CaMt educat ion in an lanportan t role. Educational institutions are 
being asked to train pcrsns for nCw occtpatins,, and to lcip form 
coanpa Itiblc "aodcrtI'" vl iacs that will proy coth tile input arIdb 
tile illlpCtus for CXpand ing aa1d ch:mgiAig tile structnrc of c,'OllollliC 
anid social orgai/atioil. 

l'eachers ar instrullnclLal in tile Iproccdture of implcmetting 
nCw plans and attaillilg CdtIcati0onal au111S. Qtacstions concerniit 
tile I'litliil. alld selcction Ol !cachCrs ind tile plrOle" utilization of 
their skills must he hctter n ndeCrsltod or CL' refornmC IdnationaJ 

C.In [cComCl Cfl'CtiC . lli , st ud\ seeks to e\anlillc th.. role ..
 

p)r'osplccti\c nctldlrV scool It.ClcrS ill tiecdtcIh.';.lonal proccss
by scCUring inlommati On conccrainil thcir attIituldIe, tovard cduca­
tioan, towalrd d\CVClonlnCa, and toward tile 1cchilg rolcsioan. 

tThe worldwidc cduacatiolal rcvol-ta ion' oi Ih I L e)(hhad Its most
 
draatiJia. anacit' on 1 schooling., Illost societies
0I) ,1condarx-Icvel In 
these schools hvela'c I'cn ncra ,sincl\'assicnc'd the ta sk of select ing 
and clilin indixidnals and digilatimll ,ocial functions 
(icotorl and Kitsusc. 1'13). lis rolc of scrVicinm other societal1 
instititions has laccd tile secondarv school- ill a strategic position 
witlhin tile social s\slell, all has pro'idcd these ,ch1ools with a 
si,.z, ificallt in, titutionlml fIllnclioll. 

Not oall\ is it tile inslituliolal role oft ihc secondar schools but 
,lst tihe na tll'rc off theli ilaIlp tl .0 stLdlIt Caaccr dccision­

nakcs thean achievcment ofaaking w\hich c important inl the 
national piotrilies. It is oltcn Lltaaitlg tile Wcoallalt' sc11001 agC spall 
that studcnll ma kc dccisioals c01nccI'rai ing oCC1tapaIitan. h igher 
education, ,tltlacrllloc,i alld sociopolitical ilvclx'CtICll. glradtcs 

1 1 1h 1 1 I I . ( 'o i n 1l 1 , O orl d ct il h ( "p kg i N '\ Yo l k : 0\ l rd, I 968); a lso ,,'M i 

Den-lo t)t llII 911't VI n Iar, hit al it , I'PpI' aI I'l w,uit . (P Is: 0 i(.t X a orgaat ion of1
'-mlmlwlljC ( 'a 'a10rdal~ illnd I)% Lc' lnlll 1). I909. 



of' secondary schools ar llost otcli those who eIInter t he sir .l of, 

tile Middlecklass Wxhcrc thcir .ttituiIc, anIld Cij1)fl, will inllicncC 

tlhe soCiCt\' illd .,C0l)011lV.2 .LCCOILIJ II\' 't ILIC lts 111ld 'ciadtl,Cs 

l 

()f the thrcc prim try in1pu', into the educational te,\-,lin 
rePresclt the actli\. mobile "eglnllt o , tcjt\ 

StLIden,. I.ech.e'1.Mhl", ,dd,it.liliic , leacher, r.' LI,'rhaps'IItl lll(imst 

critical bccasC (I their icl1iilnillip it tle IClaning lprtccss. 

Teachers, repre'-,nt tlh ili,C\pelsvl C 111111 (4I tile Cdltc;itioial 
' CAre t!,12 sihollsystelll. 'Ind h..C eInAllei..lt (A. 1c l!-i' both 

uY"0l tacJher,collecti\C .Illd pe).u, influenCe. Ilate ull\,l+-i t tthe" 
.lf, s,\t,1lnI.
atirninistfat i\e' and g1\cIilL'lllil] -,tftic..rtilet.n,_ thlc 

, 

le'lCle al,. inte1Mict H.tionll luip s t iclit 11d the 

ItIt\ .C01n1n111 111i~ 121 i al 'ulie nIl Ide I TI ddhitI as %\ell as, to) 
students'.. 

.cltiill e\leriIBLIt it ik in tiltl L' lea di ,t' ,klil l.-ill i n,-' nC',1C 
,that te, hci .ii p ltCeitiIhl\ i 0t etI'i Il\. t l "ItilifhlentiA. 

]ledcle's [I()[ Mllh tiamllit knu\\-thic bt thIe\ l],uu ',lfti'tlire Ihe 

\, hill ptlace , t[ll ill tile lp sitiili ()I'.le'llnine c i\ilu lnlh llt. 

I.'dltiIL\ s I.'AeorclI..,tixllt f Mur-illtlA n NWlL i l dth Iot.",)IfCCS. 

tT r I I 
1 

1 1 1Ci h ill I . I II lI I I I. I I ClJI l I' II01151 I lII' IIIIll ' ll I"Ill 0 1 L 

C IT I + llI Iil.L.I \ ( I 1" 1 \%" , .t1 l [Illi ll 'I oI NII ,IC )CII I a I I0.I1 11tuurn111 ar 41 I n .t 
11lllLCIt. l d ( r ,,% / m ,ll . l 1,h1.1I~t(It().\%, " Ihu IA A..,+.1-t) 'l, 0" . h." ol, t l,of / {ll6 1, 1 

Ilol! ,,tt It ' 

',i'tLISI,iii JtICIM CL t' TM( II i.(IL" I'l1111t 11 I It .11 l ' Il
1956) 2.S-4X. lh.m'd \1,(It'llind I /h, 1~, t .iS m ,',. \ 1 1) 

Ill 11 i IIII I~u~ 11C di1l1 1 Cl It l ' IC 
r IN-, 1,l u 11!I\,.\k fit '1/I ,f, ,',,'m Y\'allI N ,t+;lld.l90 1 mll dI illk ul .cl 

()\LMml i. p ct c/lI ,il I li fJist i It,l ' \uI is I [ 111. / I ill "I l l I'I.li t I11CI 11.I 

lI % Tt I lllil,l.1i 1 I I I 11-P r L '.L' IrIitIIIIr -et lf )i dvth, ,.; 1 at. ,11I I I II CI III I[I ',lii.'l - (h'd , i ITT t hiI% ll.. "+I .1I \ II, hillI Ii] 1, 1' Ill mu , ll' ] Il+,,all t' 

, ,11 II 'I I Si.ui hh, ?b 11 %1 .+(tu .flh\, 0 [41ii all+,l (Ils ' lIIC'it, 'I I1 I 'iiu ll, 

A IIr it t Il I.'ctll''ht1,, lii 5 ii iur, 'j II\ 1 ' (), I' ''' t I.I., ; ' "s i'rtj11IllOw l 1 idcr (I10(hird 197lir liii~c ' I ciiItui)I,.dc 1rI itI Ii 
,, . 
 I'X+,u M., ' . LtI .lle.'r',
t h ,\-,.ld llh' ', 


(l \h'4A lh da lI la/ lt ()Il ll.',,II

"l ,'llIT,,,\I)+II,Cll III lh II tlI ]I lhJll 

k 11lul, 1, . !l '~+ '. It', I 'h .l( l~l 1 1611 

tic Il icw n,, , \1lnl l,) ,-"I di,.j,l ,.I I.,( I .'11,~ll.vil'ih . I 111I -,; ) 

4 111 I111;111' 1 -u' l ' 1. fl 1111 1 11t~ IIlIl l,.h .1[ I t-lll 1'- -11l llt'[H M V+C Tic/ll l , 1"',11 11 'I', 'Il t 1 .11I V 

d I'lf11IIII ill IV+l!IN w+ ml , airt+ L -1..t 0 lt I ,.llC 'll t ] tll hlll,ill lI"A C,11+. 11 1+ lu', llJi 

i ld ,+tlll ",.'c ,l +l.,,tCl1hh.h 1,
rllciljhv,+' 111CI+r,. IllJldl .,,JNrl.111", III l 11",.r,+cil 

I 11 " 

+li +'llI t m -m',Ira ' /I, I M lll'(1111 4 l +,,untdard',.Ih w.sm t,tl itllcl t I~illn,, ltl 
,' , 
 \t.M~umt,/tca,/hlcr+i'd..
6ritlhiV c l+tic/i 11,Cl Ill (IL'I, (I.t ~ I]'f)( I , \1l1". lI 

I 1 - lhthi ln IC'S.,,
1,11litm anld A,| )( l II'm N I I w'lptll l I+ 'ld + b1t1 I Ill ,%t'l I\ + 

. l 

S~lidh ohIl h IL'IC l!'I-tI',h1 Illll I ]t'.111 ll,'+.'", ,.'1Ih%, ,Ij)ldl l, l l H 111llt'lllt'lll .111dAk] 


Itld,+
III'(h111llipm IIIC C (jllVI s'' tllC Ild') 1.11lt ltl. '1 d ,+ S,.',c 


"lI ;JcI, I,jf +da im.la /('n.(h t ' Iti (I ch. 1971))L .c' llLi Tw.Ill'it% I1111)L'
 
thu l' ,'tllile.t+ 111 ILw jllJI h "' 

tlhe,.' 

alldJ111
i I,,I rank |t +it,. ;ilidPhilp II. I-1, , o, /,+,'IVtlst
1)l610h 01.tL dib+l 

idt+I:R(l ICIfIC+.l~. l 1969 1J.I'ac'hc'" I+/'mI. & Kean I';m 



Teachers come into contact with the majority of tile youth of a 
nat ion and their ability to adequately socialize and train these 

children. md lacilit tate appropriate student decision making. very 
likely has a profound impact Ulpn)ll the future o individlals as well 

as uponI tihe iation. 
Althou gh the lroces, of tolillllg Lttitudes during youth has 

been the 1,tllibcCt of mI-uc'h theoretical and soijie applied social 

science i ve iUation. relaJiVkly little evidence Cxists which revi:aIs 

the truc r'olc ol schootling, and More specificallV. tetching. in this 

sociali/aion proce's,. Inl attempting to uldcrstand tile potency of 

tie teacher, posititon in relaitioll to the child, the ,cholar may turn 

It) i nulbkr of model,, iprovided LI ,,ociological." psychological." 

Ider,,hip. or- polliical ,ociali/,tion llhieOi'.i,...\ll]oluh very 
little is kno\\ii tactIIlv abotut tile rcldtionhip between teachiuc', 
and lclrnin,-g. )oleclpiricll evidence i,, 1OW begiil"iig to SLlport 

iltuitive lotion, tlat1l te.'achcrs, have a siIuificant impact upon th­
behauvior of their ,,tudent.' .\d"llittCdly. our s it of knowled. e 

'Is W ll aS OLr reela'h ItchlliilLC, for smtdyiig the phenoimeia ire 

still quite prinitivc. lime qetstion it elf hms implicitions. however, 

for rccruiIitiw., rainim- and 1itili/in tcachier,. a, Well Is for 

expedit i, tiew le rni proce s and direct ing individuals into 
.

OCCuat.ions1, dci0.lned rv ,)c occonomlliC lOk\\t For11cCs, 'r 'l 

'lhc collli ljoil ol "cc ' i ih ill" i l i rc ;l!liihcc ithih . ld o t :h iil\ e di'fu'e. 

oiti Plaoli . w socialroiis.l 

,S'V' PP1i(t i licoc. Ill.. I [CC i'rc". 19 I i . 
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these reasons. stutdies of the attitudes and predispositions of 
prospective secondary school personnel seem warrailted. 

In Venezuela. plhnnin- for national development has led to 
innovative educational reform proposals. nmnv of which :.,c now 
beine preptred for implcmientation. llainscn 1197U. for exaimple, 
reports the recent plan for nationial ,chool decentralization, and in 
February of' 1971 :tpublic law wts sig'ed creating ten post­
secondary technical traininIg instit!te , (coleeios Universitarios) 
thus introducing aUnew level Of ,,chooline and inCW educational 
opportuiities. Tlhese plaIS and otLIer, accent t(i.: the need for a 
brief overview ol the edtLicatiollal proces,, allt systeili inlVeneztiela. 

A. dticatioll in \'CeneCI 

The Venezuelan Col'nit,!t ion ,,et, the lo'ldatitn for free and 
comlpttlsoi-y education for All citizens, ,cvei to I' llteen years of 
age. The govr1men t school system c nit,, ol tlree phases: 

I)prcprimary and ,dtctibn: acIlelic.I 21 sc'ondary. Arilary 
technical, and normal Iprimary school te~icher iraini-) school 
education: a1nd (3) universiy-lvcl education. lrivately ,ponsored 
education, botll lsiastic aInd ,ectllar. exis, aft all lCvels and 
enrolls approxim:,toly 15 p.:rcCnt of tt.lL, idcnts i ,lie/or 

Ldzwa~iuI Q70). 
The adlli;istraltive ,StRtictturc of kystiior thethe eticaILion is. 

most par!. cenir;ilized tinder ai minister of edtLCatiln appoiitetl by 
the presilent )Ithe ntion..Mliicilptlities, and statc, also Cointrol 
some of the Ctlicational intiitutiMs, with spciatl at theAiiphiasis 
primary level. Public universities operate ild.r the principle o1 
autonomy and are or'ainized hy aI special cotinIsCi of university 
representatives. Additionally. there are smn primary, secLoldaly. 
and spLcialized schools, that are governed by goverCiiiient mintries 
other than edicatioii. [he Mi0itr of Itlicatiol. howevCr, 
controls and aullorizCs cuirrictila and educational staiidards fmr all 
educational institutions, ptblic or private, with tlc exception of 
universities. The annual governmental expenditres for thle educa­
tional system totals approximately 22 percent ()fthe national 
budget (A1cnohria y'('Ywia, Vol. 11,197 1. 
Two pCri-ods in recenl VenCzuCla histolry are charactCrized by 

their deleterious effects on lthe educa tiojial system . These periods 
include the years 1910-1935 when the dictator Juan Vicente 
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(;6Ilez was Venezuela's president, and the years 1948-1958 vihen 
Marcos PNrez Jinii.nez, also a dictator, was in power. Under both 
dictatorial leaders, Ihe formal IsChool system dLcclinLed in 1nber of 
schoolS, StIuLIItS, aid taL'hers. 1:or exailpl,., ill 188 there were 
1.957 primary schools whereas in 1935 there were only 1.432. 
The year I 935 fotllld oniV 2( percent of the school-age population 
ill school and S0 percent illiteracy amlong tile total populace. At 
the SCcondary leVel. the ,itlation was little better. In 188) the 
were thirty-six seco ndarv ,lhools in Veneizuela whiIC in 1934 there 
were forty, of which hailf' were privately sponsorCd. and All were 
stATled wy aoult 200 pairt-tIlle teachers, (Smichicz, 1903). 

Between 935 and 1948, tile Cdutcational ,yteni expanded 
ereiatly. When lrcz ,linlinc/. became influcntial, however, first 
LInder a uilitarv llnt I )48- 1952 , and ,uhscIuethlt on hi, own 
(1952-158). he ]ilubrl of public schools, teachers, and students 
declinCd oncC aLgain while private sciools flourished. lrolhlnent, 
for exvniplc, at the National Pedagogic Instilutc of Caracas, 
f'oiLded ill 1942, was oIl studelts ill 1949-1 950. and 322 
sttLdeCItS in I956-Il)57 (Sinchc/. 19 3). 

The nliverscltics camlle uldcr special at tack durine tie PTrez 
,linll,,cz period. ( CI i'J UnLivcr.it\' in (aracas. f'otlindCd in 1725 as 
tie Roal and Pontifical UnivcrsiV of1 CaraIcas. was closed durfill 
the 1951-52 a.I(CIic year. Iwo privatl universities in Caracas. 
('alhlic .AILIdr&, BI'llo0 InivCrsily and Sallta Maria Uniersily, both 
'otunidCd ill 1953., h.''lllu out oI nilecessity as a result of' tile political 
Constraints. IlhcsC 1\,,o private univcrsities oineCd the lready 
existing University of 111e .\ntics at Wkrida (1aSIO)n111d ie 
reopened 1'niversit\ of Ztilia at Nlaracaibo 11947). 

Alttei the naiinafl mnieisitics vere gtanted aIItmlioiitV ili is 
andlt will) tile reappealance olI political pariecs I:."*tmse(Iuetnce of, 
ile IrIehilh ot dlelllteallic lile. the puhlic ttmuetsitie' wee Itted 
iitt+ 11tliticatl I "lewotIds.lit l tI' svOtds. thiCit own i enelial 
sell-goveiing o css w\a: .inL!.. "vened nle MIediiCLi/ed by poliicil 
parties that vied fill ptt\,C altI p:esige. 1 rilluniversities have a 
long slatding histotv omg h;tck to tie INt2t0's of" fightling 
oppressi\'e jical regimes. IiIs precedemIC was exWtCI.sed once 
1or'e 11 tle endI.01' 1')57 alld tlhe I'Irst llloulthS of" IQ ,S whell tle 

Illi\velSiies presented :1Utiiled ]tollt to resiurate anld dileelld 
democn acy. (Revea, In)70:2) ). 

Ill I958. whetl R6tItmlo elatllcourt and his Acci61t I)eniocritica 
party assumed natiotnal leadership, a renewVed emIphaLsis was placed 
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Onl eX;)dndi n~ duc Itic II ILIn opportuitnit ies. lin 1CLL~tonll1 I ()5 for 
CX:IInpl)C. tII-Cr Were 3.8:W ,CcondaI rv CjjoI C;IkcIICr~ Wi th( )lnI V a 
third 01' thI)CnI 11,1611nc r-CCei\'Cd Itt1ral trainiiiu ( Rcvem. IQ 1 
wvhereas by 11)70-7 1. of file I 1.620 \'CrIic1,tai tIitiiic ,CC0IILIJI_\ 

selitoIllecherscF. itppio\ iiit tcl\ 00J pcrccit I \rc !riIdumtc, of ot 

SeCO11Lda rV ttIvctVriIis( (h)' &CIMrC',I I)CdL1201gtCI I) ICiil~u 01 I ~IiLI 
institnc tl0'iii,i I ( )ia. VA. 11. l ). I lic pcriol Iron 
I 958 to IM Am)aIo sj% cconchrl\ schiOlt)Ic-iilitciit o.\flmiid Ii111i 
70.000) to 4I t)S.340 .II 191):- llcm/ia It,Ob i'pw Ldm at im.i 
( *ic,,1. \')I 11I. 19~7 1 . mid il1C y)ICii11i o I LivcriLIt of 

(a; tIltbi a! \'alciici~t I I 5-S ), till! I Ii~VCl.tI Of ( )rIcnLc tCA taa 

(IQ5Qt. Sin ti I'Ifa' 1imcr'IIi A (II JrCa' I I')totndv lif 
Unive~rsity o1 ( ricait 1 19~70). a1ntI \Ictiopdllan 1iiicI'it\ 

1970J1. AI,() Mt (ar,!Cd. 111 Adit it(i til11CI t*Ilk cl dAtl dc Ii Ict~i~it 

(L1; ()CCidICntaI jiltI 1 1t1CIPudjt Cliiici SHi)IpcAl., h()tli k4-ct ill 

BUILn illtICIl. %VtFC I Ni idcICLI 111ii) i"i i ICri II 

hect wccii 11)5 Na IIt 1N7 1. At it.- tiiic (d tll, \\Hiii. iic 

adic-vc r irlt ( c IIwcI 'S hi)\Iii a cICClI 'll ll/Ciii tliicLL till) tINt 

all ,tidcii.1)70). M ikI tb hiii i hcd.i tV'.!C \ car cll cillid \ c 

whch lihic CtdCJiIt *.pdlt/c i tihCi iuiilC1 tcciiitl­

i ~d~i iic[it iiml ccIIILCach(ict1 I Oaiiii. . Aiwcc l \\I flic IIIf (Ii 

w.IhichI ii I \Il Iucl pciciicl llrc till iicd lot I lkcctiivI~CLAIC it 

\0C jiiisIII I lv jCl c IC Ii I ic Iia 1, i1ILIi~tI th1i- vCOIitt NI h 111A ri 
ic I I2 I CI. nd h ()~I lCi'It~ \Vlit I'i I WC\I9 \% I 11lC~C\CW ijl l a l- IccI 

01(1,111V Mi119711[i: mlu V IMIC 

ary tim 11 I'lIA "cc L.Ifor pri illtru il 11.1t)d" lid IA 

http:Ii~VCl.tI


secondary level teachers as well as specialists in administration. 

counseling, anI evaluation. 2 I)uring the 1967-68 academic year. 
there were 4.450 individuals preparing for secondary school 
empo)yment. ' lie enrollment was distributed as follows: Central 

University. ,"4: .tliversity (o' the Andes. 537: University of ZI lia. 

1.752: UIniversity of (arahubo. '"47: University of Oriente. 83: 
,\ndr's Iello Unxcirsitv. 353: and the two pedagogic institutes. 
.. ,38) 1.11i,.s I .lhir IdI(J(d i)1, 1909). 

IitraicC rlu ierneCnts, ditcr soiiinewhat between the universities 

and 1IhC L'lauoic ilnlSttlcs. [le schools of education at the 
univeisit ic, requiere thiat tIle applicant have either a seconidary 

school diplomna in lhC sciences or tie iMiiaiiticS, or tlhat le be 

cu ilic'd a, a primy cducation teacher and have completed at 

least three \'cars of proleSiomal c\perience. [lie universities' award 

the tille of Iicenciado to those ,uden'its who complete the 

ull i\sity Istoulr-Vear Cull'1mCthll id who p)OSSess acadelic:n111 
seCodLary ,eltl diJploia. 

'IIlntIe 1 0C '(t 11the t\%O pedagogiC illstituILe, requires a 
hihiiIIIiIiilll aim', r IcoIIlrCV iIIClIdin no lWHMIal Ilds .c01ool. 

techical-ciiiimnermillin,,titutions. [lic lirLg :St [erc mit'age of first­

year" stliit'lS 11tthe, i intii ,,,. how\eVerl, tellds to be 'ademlllic 

sectondary school r-Idiluae. :or \almpl,. bel\en 11)(,4 and 

IONS, I11te ILedalttg'ic Ilnltntc .it (*aiacs enrolled i.,";2 acaIdemllic 
s'comdar'y. ],()|4 10ormlAl. alid 77 teclminical-comimmnrcial School 

a'Idtlilleus as I'lrlt-vear1l sulidenlts., 
lhiC pedago>gic inIttells,. as \\Cll Is tme tliersities. provide a 

fourl-Vea courLe of"Stud\ illiclldim g both1 subje'.'ct Iliatte' s.peci;ali,;i­
liol aid teIcI or ollr'l" r 'ei'otal prepatio desiglled to 

II'nll Se,. ltll school perCsOiiml. ('lIIuIIItI . tlie pi-oglmlls ait both 

types , inJstitutionll proeed I'riin a u'nerll eduIcatiol in the arts 

aLld sci'nCS CO immmio liajOl's, ii eiiiphIis Onl specilitedm 1t all to 
subjecl mmatter. prots'C-siomal peI'a(ation an1d, it appropriate. 

praclicc teachilg for Ihos' pliillnng to beColle te;achers. Tlme 

Wi';.I I¢I% Ill Ih~il fied s' 01 C'OlI ,¢I lC tC IlIIVI ,,. 111nplelig ,i short COUr~e ill o~rder it)lip eveln 

;i~ cfcS W.Ctllldall al'a L-tllllmlllJcaltthe 1'i'0 I I C ll 0 I;d c (IRekhl1 l Ro.vclMg:1, PO'Nntll| ll, 

Nuwcniii 1'1721. 
1 I. 111, OlIde iP auLt'.QiCO d* i'ra sa. I~Lt riminada pot :,luiniadt',st'iczta 

d! .. r/ 'I ,c ir, liin Se'rvicioi 

[n.iatl.licI l 1. ,\i, I ecivo, I907-(8 i('iAL.IN: Pedaigogic [nstiill, nd.). 
I I.ll'\h' v )ita. %' ,ionali , 1: I g'i e Ir,. liou d'i e 
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Pedagogic Institute at Caracas is organized ar-,.ind the following 
subject matter departments: biology and chemistry: Spa nish, 
literature, and Latin: plhysical education" geography and history: 
modern langzuages: inmathelmatics tindphysics: and ed -0io . 1he 
Pedagogic Institute at Blarquisimeto consists of tie departments of 
literature and modern .tlegug.,: tlit tCs,: experimentl 
sciences: social sciences: and technical education. I he following 
list report., the Ilumber and uu1,tjor of teachers graduated f'rom the 
two pedagogic institutes during I )6S.' 

l 0ejtlnic Institute. ('aracas 

Niajor NLuber o1 iladuates 

Biology and chCiitry 78 
Spanish. literature. Latin 44 
Physical education Is 
French 20 
(eography a nd Ihistorv 52 
Modern Ilangtuages I() 

Mathematics zind physics 17 

248 

I)CdlagogiC Institute, IBa lui,,inicto 

Majdor Ntuiur of uidumes 
English and Spanish 13 
MIathleumiatics 10 
Mathemnaltics and physi, I 
Spanish and literature 13 
('hemnistry 12 
Biohlgy 14 
Biology and cheinistry 2 
listory 
(Geography 

I() 
3 

I listory ;nd (;eography I 
(hemistry and physics I 
Industrial arts 1 

82 

1hid. Inx'tituo I'cdaghgico I:ylrimniital,Intrm, AnItual 1968-69, IBirqukiilto, 
Jul)o de 1969 (BartUiSImcti: PAd ;,,.gic Imn,,ti Ic, nd.). 
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Given the rather erratic development of' education in Venezuela,
caused principally by the neglect of the system by the two
dictatoriai governments, the decade of the sixties saw an enormous
expansion of' facilities along witlh a concomitant growth innumbers of' enrolled StIuden ts. In 1970-7 1 the educational svS,,;em
at all levels enrolled 2,567,433 students, or 24.7 percent o " thetotal pO)lLtiOla . With this qtlantitative expansion, however, other
educational issnes an( problems WithI \vtich Venezuelan educa tors
arV con cernedI ave emerged. Dlropotlt 'aid fa ilIre rates, forexample. are I gin. In 190)-6) approximately one-third of' thosewho entered primary school six years before coin p!eted tlie six years and less tIhan 50 percent of' the poptLatioll tinder twen ty­
totLr years tfl" were registleed illschool ( Revenga .,IQ()Q).age 

11. ()ccupalional 'lhoice 

BIasicallyv such edtucational Statistics enianate firoin, and areintCr1wined \i'ith. social a1iLd econoni c conditions existing in thenation as whole.a lhe populat ion of Veneluiela, f'or example, is 
growing at a rate of .1.(percent per year, 54 percent of that 
pop!latioll is less hIallIlnleteel years of'"age, a11L aJ)t 05 percentof" the approxinlately IImillion inhabitanls live inurban areas
Revenga. It).. ough the cotIInry is expanding at a rapid

rate, the creation of jobs.new especially in tlie areas of'
agrictulture, hydrIaIboIIS adLIIllneS, Cnanfacting,costitiction.
and energy esou.rcsI ltSst I:lke place inorder to meet tile demandby young,, persons for elplovilnetit opportlnities as well as 
con itineud ccolloliic gro\wtllI for tlne nation. Although .jobs in these
severall scltor cutlrrentlyLxist, the deItnlLld is for skilled, as well as
lralilned middlele.vel, laIpowl\\.er which -cuCrrentlis in relatively

short supply. 
 [or example. it \was estinnated tlat in 1Q70. abotit 
SO l)'rL'eit of Ile 207,0)) p ersons who reached tleir cigliicentliblfhildayvI aditI) noteD, tha n si\ years of schooling (lReOVenga. 1900).
Ill addit ion, oflihose ,ltideint', 'Isrolh.,d t the secondaIr\ school 
level during I JoN-o), approximately 04 percent were in IC;adellic
seCConldary schoos specializin in I tuianitie. or one ol lile sciences 
(Iis v .l/orl:'/imo icifm, I )7).

()nIe of ili ost t rgent dileuitawis fCor educatiollal plaiiei's is

i1At f1'attracting Il 
d ir'cliin., qutahlil'iel illdividuals 1t fulfill

needed positions illile laor force. ('ollpetlig opportunities 

t)
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often lure the qua lityvgradual cs to particuhr sectors of the 
econlomly'. most oltcn owa;.t prt.gc fils. creating oV'rsupply in 

SOIe arcas an11d clitical Shorta!,CS in ot hrC,. Schlol, srve as Ojie 

niCChanI1lisill of social diifferctation and 11ay1\' provide SoIllc 

understa nding of the livCrC IorMcc, that iIiingez2 upon occupa­
tionl clloicc. 

(ordn LIu~ e (I t has conducted a preliNOSinary investsC­.
 

lion into this phel llicila h\ sola tine '-,(tlc varialIC, that 

illi'lu rce tile occiupati)ll pr ferecIUL.s (I sc niLdaIry scitotol 

student, hl VinIla.I.Id rctrIM that tistudnt, illhi,, a,,Ipl
 

1,i(97 percent I apied t( IItluifI I than1 to ItICr p)(,itii(1 withinI 

sU'Cict' :Ml unrealistic and inImIprctiCal LiiaI. I ICfurtil r indic;Lted 

that teacher, seIll t) be tie heist iIlIImI)()-lm ()I,liic tiIc Irs 

idertil'ed ls imlliliclicimig stutdc ,ism mimkim- their tic u l ital 

ClmiCcs,. RLumciC L lie, CoitJhudc. ml\\ r.',thl lh e i' 12'01])'Ihc ()1, 

StUdIll", \,ho arc usc, I(iIlit inIIHrmCCs" that ,Irc hiicatd11 ile 
ilh "'... nlilt
within thme sclhoIiim rIIcc,, and tlhla ',C "thcdIt', 

aIIlCc and gu(idIcl thC' pr1lof'it conSideral',I\ tt L at ,.mnIa",,V 

In 'l*th
school ICvel.'" Ill",umd\ in12 time influe.nce. (:I tcacIl.'i',, (M Cl t­

bIlllLl
Mlc. ()Itid t -IrS.l. ,,n 'ld m IdZammdILC I1i6 I Ittldllns 

that teamclhcr,, (hn t'acilit'l. rcalIl ic I.ciitit m Akimig! itmtI l,,irl()I' 

sumitI ' Im,, 1 a a!m Immtical tI Iho-p' ctlcli ( 11)7 1 ,, I Itc iallvI 

viall . t i I h111ci tiim l.ihi l' mlt: I *'lcr-, iiciih nliitt y 

h mic le C t .,ttdLcIS.l simm,litt mmviti bmi t luisi .c\ and 

vcry little sophistiatcd .ikhlas bc+.nlLoMtitmnm t'eali'l"-, to 

such pIlllemuim llmlmqii Li,f t,,liiimicnt.' 

Ihe 11-cc,, h% \0hmIicIm a o cCoinm c, tLislrih(tcdiI;pmih;iti0m i 
li iCw i illii tilt .t I, iC I I I i ,-,i C h r I F 'in'iI, IM, ,,I i II' lIii (I' 

conidir :'i.bi'o illli\ h\ ,jnr I ,i,I Al ;alI I aIn iIl,.i 

l I I 'i .I '~ll ", I I 1'1,,-,l*[ca .CI. f Lt' III ~I 'sviI h ,I)Llh t \, u ' , ',. lt d 

, 
 u '\11-p t"
r 1 N J;thul0 -. . uv l l l I, 'Ii I l ft.l~ 14) ' .111dl 11 ]I d '.IlI~ 
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nllderstUIIdin,- concerling this phenonlenon is likely to have 
implicaition,, for the role of the school, mnd the teacher. in 
infiIencingie i ndiVidt nA decision llking l ' The issue is coiplex 

hoVCer. MInd I'tl rt c.lr inquiry dea;tnd, so,{e refinement of the 
luet itlon. 

()Ine C' 1ill 71or.- investilwAion that oflIndic t\ explicit is 
the chot)ice hl\ "stLl It) ntPIeI tile [Clchll l)w_.o*lssiol. toj ald 
I'cnviain nl Icachine. I el re-ent ofl these' eradna tes back into 
the school sx stin. and coizsctl into tile position of' directin 
Ihe 'ilIC ,C11i)Ill'' C.j1w C'Ji I'or votLd thee .'e thers. imike 
alt liLCth', ic(CJl U,, p.airt culairly iniportmilt in the socializationl 
p15 scs, in i lie scool)1. I[IIs. isjilll.L te.achcrl are .1 tll que 
pIlapuItiiiui il'liing Ito the tUetiton+ )l"occllpaItional choice if we 
rCa,1d LI t I, ,c.hkol It)I C 111 \eall\ it llllllllnt I'icill tive. ' suchot 

deciion mAlk inc. 
It i, I Iasic teneCI 11fthi, inq iry that certain ittitudes 

lprdlisp)(se iithlJ\idiuls t0isr+d \.rnis u, ', ;tction (.ahilid+ 
aIlld ',aen. ItS)) ;uiil thalt al thiles, arc ditTerentiallv formed 

Rrotl"zs. I ~t)). zt to the thatl hes, 1io+ead CMnciIsiol 
tliT.r.neC-,, in ilte aittilud'. ,t tleacherus, \ill haC implication,,, for 
Ote litinrc be'ali'. or ot iclci"r. andlperhaips, for the ilnlunlce'. that 
tac.her.' h aeC Uzpoii tle JtIiti lt' ,. \Itlt',. JIld behaio\r of" 
stttunt' \l'. ii11.tiCilei',taiidil of, the ",oi,allJ/.:tionl p1'cesses 
\0i1l1i1 liec teIC.elii1 prots'l.,ioll. ad ators thatt CuICotLrCe Or 
iizhiibit o1i",e'. peitiiz11e1 li', hil1 J.IId his very' ot t01eC duties,. 
ClI I sie I Ie.iiz ill . OF zi0t . Ill elih 'zi \\ ill PI.Illit pltla l .'rS t) te' 

aCctCII l\ re.IIlit IIC LtLire tAlu[ chILacte. of theand _le tllioll's 

COililt ( 1' It.tec he .' . 

' ,I- I ll .1 I 'l i \\k i i s litslsls 1 t thi, ' co li h.itisiiii)\ .\. Mtorrison antld 
)It.\tstitmi. I, / ,hMd; /i ,,' ] t IIt.sttlsshsis. Md.: I19'l0:9is. Iii'): lis i. ,)tihaliel

smlnl /.R , hI: s, /?11, h rI1/ ';it,: iiI isgtc s it ( '1 k. N.i.: r iltice-I sit1. 197 1.t00 
,I IIIIIIwI ltlllll ll t0di I Wki tI lilp ,111 11.1\XVIWO )l L'Olllltth lC t lttil tltC U 11l,1110l);l 

Iq s ,I lll' 10tt.11.1111. dlii \\til Ito hai.'lc omc upl'onl!.111 ,~ It''llis lL tlmllue 'n.e M'ic'he.r 

tl1 Is ion,t t 1kit lll IItCItill ill A l I CC I ll i C, 1., "I I i i.it'I I'iu i XI restIige
5t)dl IC nl.1ilh I CA ' nd II I,IIas' '.. " Ill s /5151 S it'lli llh ll tl A. l)O l i.illHI MIll 1111,,"i

IhtI C'.Il.1111W I~l ", 111111Illn l d './t' d / I it,)',' I I Illiki ll I t hlaill l ,.IIl .l . ld .
 
t


1I9( ). .ll, 'l . I I/l 1,S Is I, //W nsg P/ ll itl /i l
Si'.,' lils lillsi1S .N'Fl I .It/ It'h .I 
lIntm;o (, ,, II\ \lll lll,I11 .11)., w., I \\.l, ll'~ l I .t . \ olld C ot lll'ederl;1lloll ill'(,Jl-allli," liolls+ 

III [Ihli I v', It lilt,!"I)1tII"cw, ll) )(,-

I 'h Iho, l"I'st li l ilt' is tlhesis Il1 It. it I.\'iia . Is'. it' i sA.Ags.lis 
si Nmti)l.it I )c\ 'ctshpmsiiiit A. . s.c' S utIll t I sttlllil I,hose ,itlst sl tscst ' . 5t;Ipirtot\Ylue 

illt1111%515\ ,lI tl+'s lltoll.
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C. Areas of Inquiry 

Several major issues and questions emerge as the focuses of the 

current investigat :9.). First. both the paucity and the poverty of 

existing research Oil teachers dictate tle need for a descriptive and 

demographic investigation of the individual , who make Up tile 

prospective popul ,ation of ,ccoidary, school persOn Ine . Informa­

tion of this -ort is importalnt in that it pr,%ides, J bai, for assesing 

trends in miajor fields Of' ,tLidv. institUtiolal Affiliation, and 

personal, family. ald Cdu .caional hac'kgrulnd faIcr. [hus, the 

first area of inquiry is desigiied t describ.e the populationi salnpled 

and to interrelate such descriptorN ill an attCmplt to idClntif' tIosC 

students wio are preparing to enter the CLucaition irofICssion. 

The second niajoriLeStionl thi needed to I1 asked thosehe 

concerned with the teaching force relatcd to cinployielnlt aspira­

tions and exI)ectatioItns. Ihe iirit lilc of til',e a.cls !'elates to 

the intent ions of StudCets to pl,, I tlt' he' ceCr fo which thC'y alr. 

being prepared, their collinitnent to the professiol. and thcir 

preferences l'or iat i) tetc , as t ici rsuihj cc hey Ili al. Vel 

preference for the ty'pe Illd loCcaIc of' tile c ldary scmol wh.ieC 

they alticipate being plIacCd. In lddition. i,,,uC,, coliceiling 

memberslip in teacilers' unioins, iny veiiieiit wilh the adininistlra­

tion of the schoo,. and the importaice o religious intllrtlcioll ar 

included. 

The third miaJjo0r qIustiolrlates to tieC ipeciptiotn of prospec­

tive secllndary ,elool per onilcl with rc',,lpct to VCnCIC'Iea's 

educational needs anJ. devlpient priorities. Ilecre. the inqutiry is 

aimed at ecuring attitudinal inforimation reliting to icformi. both 

(flantitatiVClV alnl quIialitativCiy. iii the educational sytelil. as well 

as informaition rclating to the lil)ic geiienall ecn'd and priorities of 

national dvelopleiiit in Veiez elati. 

A fourth airea of inqtiiry CoilcerCIS tie StidelIis pceptioil Of 

the purposes Of educatill. the role of the school in relation to 

society, 1ehOl lnllinInaieii.lt dil decision li;iking. iid the (iues­

tion of' whol has the respownil)ility fo0r Student Icariiing. 

A final area relates tio wviy people ecomc teacliers, what 

factors and peol)le influence thiis (lecisiomi. and what the l(1l12 of the 

teachcr is in guiding others ill occJ)atiola l decision inaking. 

Equally significant iii tlIiis regard is the perceptiin of prospect'ivet 

secondary school personnel of the prestige 1' t heir (Wl and other 

1 
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occupat 0iS., tile ocCUtiItioiial nCds of Venezila, 1nd the values 
guideu ,.that have teIstutdents' selhct;on for their particitlar job 

prelerences. 
[lie neeCd for studying secondary school persom.I, both d tiring

their prepara tion as well as in the field, is a first step in assessing
the acLul anld p1otenltial ilpact that such individua!:s have ol their 
Stldtllts+ perSonaI nCCIs and natjional orientations. As enrollment 
continulies to increase at all levels oh tile CduiIcitionl system, this 
need for rsearch be)cCome,,s i ncreasinlIv i ln . It is ant ici­porta t 
pated. for example. that in th e year 2000, approximately
1.5 million s1tdLets will he Cnrolled at the secondary level, and 
I5,891O ) prospective secondary school personncl will be enrolled at 
tile i)CdaLgOic institutes, a six-fold inlcrease in less tln thirty 
years. 

I). Research IMetCIods 

Approximately one academnic year (I)70-71 ) was spent in 
reviewing ti le relevant research onl teachers, developing a rationale 
for thhe iVeSi tigaItio, an1d prp)rin the (IieCstiunnaire
(Appelndix S) for securig" the necessary inforiiation from1l 
Venezuelail stadenlis. Five tmajor aCras wCrC included in the final 
questioiiairc: ( II demio-iaIhic clr-actcristics: 2)prolessional
exl)ectalioils and orientaliols: (.3)eduhcaItionall Ineds an1d dev.elol­
iIit )rioriesliC: (4) atliIltIs toVar-d eatiIlion: 
M (51OcCupa),t­
ional selctmiOu, I)rstI.e.and vlis. 

lhe survey questionlaire lilihlyed in this sttly vaIs dCvelopCd
from aIvariety of related istruienit,. I)uriiig the \vinter and sp)rine 
of 1971 survey iilsl'tIillilis Iilized ill studies hy IIa glvihirst 
(lraziliaii sccondary schoolsI), Fvlls (lteachers illU-gandl. Ruscoe 
(VCiCZuelln sLtulCis oc)Cltloulia0l asp~irations), Lducational 

estlinc Service (lPrine t(, N.J.. "'('ollege StrilCit (uestion­
nmire'). along, with other work 11hA \was slI)sCetLICjn ly rijected, 
\vere scirltinized iil reltlolln 10 the I)url)Oses of this inqt iry. 
I:ollowi ilg tl Iee revisions, each of hi l,\Us rCviC\eed by a p1,9ol of 
interested collea4ues, l final l'ghlish version of the q estionnaire 
was reduced froili the 0() original questionnaire items to the 
pI'rsent 130 qunestionus repmese mliri IS) types of information. 
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The Engl~Iish ii IlI (iIC'd olilllirC W~is IFMINIiAiCLI in to)v'crsion Of 

Spa \CnnlaIs I C I id nro lc AI V(LA. and lieIyZI (II~lS1111d 

tira nsial ionl Was 1LnbC~jILic il%vrc\ ic\d Mid olc c il J ScCOn1d 
(11' tfl ic \cncVLI.ticlversionl pi-cpII'cd with Ihlc JN'd1IinCc i akii 

NIinl\UC L ll II~I]'iilS h Itiitki\ l lilt \\L-II12. 01' 111L. I on a .nt\iof 

I:LdtcatLi lit. 

011n M Oiii , l ',ia ICg i pl .ii c\ i illad IL NccII III Ilt ltiil othlic a I) CLI ca(i 

i~ii~itc arcpc~cll~li~ccli~\ ',ccili ii N~licc' ii tiln Itit. 

c \ c ,.2c1(tic i \ cllitlicI\ii pr i clIlc I., \1cti iiclI. 

\c Llltd tIi\ io.t' 11', i IttlMl%%io IIcic d ant1C Ii IticdU c I- 11 LICd. 

it ilicJc~ il I\C.t*II laiti UiClIcN 'll tili.N 

Ir tl \ ."II" IV . i/(~ .11C1 III' 
cintpAILiilso 1 IlttNt Itid 

rC pm c I t "c cl 

ltt.'Lc )%it!icd tIln0WiLICIIhIti 11cdITC, illc a~II I ~t.'I II%. I tM Ci .l .it ild 


jI~lC\I)L'CICLI It 1 4L l( l 111 III II I
 



thce insirijiilll had 1) bC CuInIIICICLI M1111-Ili inltact Classrooms of 
'stLIiICnts: C0oNsC(ILIC1ntk [II% sjIinpling,_ straltificaltionl w\as donlec II~y 

I \Yr ) o21,ill IhC p)Cd1 )2 1CWIcoo ICrC t hII'C\ wCrC nu m11crous 
Classrom om %% 10 dI-Csiit.OOfr llich Asrr~cI\ IliL cohort McaSUred 

ris 110 

cLIrc \k as tI kc i 


il l I Il) dd-'acociL- sChl d IhltN1raificti. Ill tlic pedacghicos 
to) sCiCCt gopnNOf stUILCnlts Wvho r-ClpreCscted 

hcL',~hlr1 ~' J-l-s~l~nI llol llhtCctI- IjllIt] ()1' 11)7s
Tlt. .i 1,1~rtL I sII() Il iL' l I l.~c in . n i just Ibct'orL' 

Ilic clrnsc oft I Iic school \I. Rc~pmidcnt5 COHlIP!ICId thic sull\c
 
in inlat.' cLisNI'iih011 
 li~C. ii..t"Clcc Of tc.,t '.difllill~itnils 
\U N Ilii ill) i/I.L I) Ill1 11IC Ic)lt IllI \0oid adsoCiil nu'- tiltnc II\ \ ili
 
rndikiduls \%i~ LI11cillitCL kh"lN Iii' FC~klIiS
clit 10 ti InC 

Illilo IL'(lfIIII.55l lt-ii 1,111 iiniij 10i LCIIcICC.

I hct,qucs.[lulAjrCs \%LC 
 I'C I'llrnCd L.(.it) Ilic C Llncampus foir 

Iroccssill- 'li.ini Jli\ ,I,. All kht'l \%.crc mn121lcrprCid Mido COdcd h%
IIiiI Ir ill%Cst12A0FIi, .11LI 1l*,lllCclihcil t0 C01llfplILT ... I*! -Cc 

r Ilc Ipal I II11 11[11tiIIS \I lCII dLICI'k\i IrIn~. d I11' it IcItCiI1 ) LptII 112 
Aiihti1 ( \. li I[Il l ' inIsIdy I I'~ft LI IIC bt1 1 clnlnCC111-

PIll LMtidcd csciiplIllnns 1 
IlIIIlldt IllIIllll~ cl [ll ltils o1 uni FIN Iiinl 

2hr)I lyJIIsIIkT 1.11ik MI)11)pN.11n 1!hck sk.conk) I hln55Iit I'O) .'kIIIVClL \% t'crc 
CIIphil1 1% 1 1l~ V~r'IIIII'l I 'll.I l I IlLIll YI~InllHi.C 1)% 11 h it~ 1) 

C~l~i~ii~csI IIsC sil~~1"iL Ilk"L I'llliIICLIk's IIII'lLI~ C0nlil­
Imll-iils h% 
 illlil it'll arlid IVcs0~lLnn l1nt sC\..a'2C. j-il-cin 

IlliI iliII.. Jli d k I k 1 WC IIt CLL'ictOll. I lic SIltislicall
 
Piack,cpc fonr IlIC SOl-cial SCILlCncsI SPS-S I LiilIIitdlI 
 0CLTlili 
Lill/Ltl l~1,01 IllCsC I\\() u~ luril IIIari\JaIC Aitl s oh,
 
wrIlitk. ill dicii. -spL 
 ifL's It' IIIC 'i IlI\ - IhIlcILT icL -hsac
 
iIIlitLIC ICI lls ' )\niLI I lLl Iil s ljt [ iI sh'1iC
m dIIkji!L In01 Cacli Of 

PJn k'lll lOLt ll I nllk I *I O1" 111Il 111A k't 1.ik d IM 11 l 
dimOm 11 111111111CI HWi~[lk'~ 1'il IM AL~'l' .11fillnnk, licz . i Lii ti 

21SIMiiciir IL60n 1 1.1du ii' ,i1 Ill"~, I liiis (111ui1A'dk111sf 111fin 1" nul ilt t' 1111.11i 
.inllintc1 u11 ll, A1111 T ~li-dlI lld co Il,if I ' l i 4, nc~ iil0fiui10 n1in~ 

Illl in l ilipn It fill, hu I '1 c wdinilnIt , [ nlW I 1C'Ii I. tI rc orit elII 
l t- l.nniiii l i i1Vtil11111iin.11 iC111CuIt*,ii lu N c.i 'l ii .' l.11.If 1l.k\OV'inul't I\,rcli A t \t 

fill thel.11A oil .1,ollhl l \i~linl~nlcl. tkhiniI v n .l orl i~h wI~ i \tey>.Jcc' \. nl.F 
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While the data analyses supply detailed comparisons between 

respondent subgroups, and in some cases provocative results, the 

reader should be cautioned not to generalize subgroup difference,. 

Comparative analyses merely served the end of scientific explra­

of rai,,ing pertinent question, fortion and facilitated our purpose 

educational policy planners. The lack ol :araidoni sample makes it 

unwise to imply the representativeless of a nv ,ubgrtiup d,,ig ice,. 

The patterns and trends that did emerge were taken. Iihwvver. io 

provide an accurate representation of lhe backgrounl, views, and 

attitudes of t lie total pOpuIktiol of priYpecCtiVe Velie/uclan 

secondary school personnel. 

Analyses of the data did provide somc confidence ill tile results 

and the procedures used. It Should be rc( 'ilcd that as a 

"descriptive" report this study has not Undcrtakcn x\tensiw.e 

explanation of these data. Hhisn) ogra ph has lot attenpted to 

go beyond tile data thcimselves except to raise crliInc iilrccarch 
igi tcquestions. It is an empirical study and a first attempt to iiivos 

a particular population in Venezuela. 
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Chapter Two
 

The Sample
 

This chapter reports tie background descriptive data of the sample 
pop1ulation, and iuclutides, scCtiOfls devoted to institlutiona'l. 

ipersonal, fiami ly' . em lotne . and SCcondary school character­
istics of the stttdents samlIcd. 

All dCnIoraplmlic talt were 11nald 1'0or thIe totUl SampInflC and by 
m~lnu subU'grop)l compll1arisons, 1'0r ,i ,Vlriables tHiat are relerred to 
l1lti}tr.21hot It . 'epo't: ilnstilttion, .ex, age,,.1111aor., ear-ill-school, 

and level of" paJrental' lducation. It was, e\xpected that the 

principal vlrialtion zlullollp wluld bC l'0ot d Wvithimi these 
Cat.t oiI .es. A cross-tabulkitioll o p1gal'nl- u-sed.lllcomptcl wsll 
elaIblillg wilhin-sutblgr oup)COmparions Ito IIaILIe fIbC eI'V slrvy 

iCm. Ihe discssio,n Illht tlbowl vvs is. there'ore, directed toward 
describing 1m JIulyiug the samplC in term, that describe 

ICSpletHl, eduCatllAl adLI personal backroit ds: total sample 

and slb'roup)deript i1l a lredc. 

lie Sample comtpriscd ,3Nstudcnt, im;a.joring ill CdtcII.iol who 
were aIt ins t titmios, d ri i . the mon th of .1Ilv I1f71..\lending1' 

sell-report quettionna, irc with ISO) rcspollc itclls \'as 

adminitlCred to0a\ailaIble intact clasroolis rep~recsnling s lct .vealf 

an11d NLbjcCt t ittcf go'uings. [hli qLustiolnalir' reu'ltired both 

olpe-CIdI and mu ItipIe-choicc r spons. An attempt wais made 

1t Samle)I the attitudCs ol" stLdelts rI'o111 a1.dl1minitrativs. , 

1otimisc.lilg, e2VALmttioul. milId tcIL.hilg s bjct ilatter spcializa iols 
at various stags in heirr Imiel-rsitv careers. 

I t'I10i's ed ItIcaI il I evtI\\as I I .ed it Inlcastil' tIIis viriaIt'. 

ssat run thIIISPS "( IsNss ;- Iti TCIA Ca.Illpts Colniputing FaciIity. 
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1. InIStitutional, Ilackg-OU nd (Appcndix A) 

A. I ltittlion *\ffliation (Questioins 130. 115. 11 

StUdcn ts firom si x Venezuecla n institutolins of higiher ed ucatlion 

studying! tor bacca laureate dcgirccN in til ild Of Cd ucLAi li Wcr 

adini niScrcd ctinnair T he sa mplc w'I Compose~d of 
eduIcatiOl1 -tti1Cnlt' iroin1 tonir major uiniveriiesc and froim tic twio 

1lCLlId."Ot ciCist itutes in VcnczI.10la Ileicjnst iutions, rcpr-csonling 

diffcringo ,,c ogi pIiica Ir.ao i 1 11Cli coIitrv \cr i- t C, OI 1,itI [ 

PLI,1d116oic aOt (iar1aca1CIS th C ~ItI ItO IIt-i() 1',iic t Z l\Ipcri I I CIiI 

llarq11iSi InIlt10. tlc U niixcrsidaIL (c' Iira L C,'I IC ICIIIIdI i I I ( 'J1raIcaIS. 

th nvi i\'l'iLId ("alilica ;\iidr2, lil( A ( mracai,. tile 1 niVcrsLidIdl 
dICI Oriente it C1.111,111,. 11nd thc Ul'iVCrI-,dad de 1A). \IILIC, at San1 

itWOmI)Cklni!C ilitIlIC- Miici arc tile pliiiciptal ofiic~ 

SCCOndarv IC\Cl cdtLICainv) inl \"Cnc1Lncl. ()f tile Inil ~a 
P perccint Wcrce CInii01Cd inl tilc m dgigc Aat ( araca and 

33 pcrccn xxmr cnriild in the lmciii6c2iCo ai BaRqli'iiiicio. 

(Central I' ij\'r~ity and tielt'I 'i i' kil Alc;\mICOAWL Iti'iMltl­

12 pcrccnl And I I perccint. icspcii\Cly. 01t IC -,MiiilC. While 

O)riente and ,'nr Icilt) hIkIiicritic' tipLIJIIicti a b()i of 5 perceint 

of tice 'aImic Ii ahlc 1) 

2i)cu-n~ Iiool Situdent, %Ycc ,;aiiiplcil Iriiili cat mtI tlic 1011 

Schl c r 'AtIpc r cnt xxcrc I'i~-c r itd ii).3 cr-~tc \Vwcc 

SCCOItiid-ycar -,tndcnw 15 pcccnl wxrc iiiirl-vcar lndcnii\ andIL 

V'irtuali', altliiii()I-':i~imtiithci ;mipc % L'i i tic 

twoi pctlg0,w!ic itiiiiic', Ial I ).Scxctl j)LIci ill'c~id-'a 
11Stilili', \tL F d-ixiitmii HI ma'i'i niiicmn ()f aa~ii 

instiatim sm~ruitrericc i,) imrt iia L11In1ial i ' uinlipl m1)1 .lnjt lit licalmii ;1 

c~ loair i Ili mile 41 jN)(~leVlit 0IILs 



TABLE I
 

Number o!'Students by Inslitution and Year in School a
 

Yejr I cho l 

In tliiiit I 3l 4 o ! 

('atllio t 'i,Ir l, Andre,, 1-Nli (tiI ( 1 21 21 43.4'; 

(U'ntralUni+', w,,ir\ 

PIt'tl!'e44w4CItwl lijtc.'(' c -

I 

5, { 
24 

137 

4 

12 

3 

3s 

74 12.1F;I 

243 1311,(, 

I'e' 1,i1 t,. I''1 ll'4 44 . n4 0 '1', 27 2 4 1)3 431.4 4 

Io . .lndc I ' I 3 2S- - -1-1 1 
. . . .. . .. . . . . . . ... . . . - - - t 

h mtic'i.t In hOlw.'hrI 1 2.4 , 

I ft.4l 14') 1% I I , 14 

24. 4 4.'l 14 1211.(l 4 M144 

"In lt 'ITl ("t \I. "tell~lr \I 10 \ Ill. 111-'1l, ot.il m ot 'hr4C IIlJ IIW i '0 , l'lic n 1 

lild"Illc4 ml,%% cl , .1I%IT1 t' i h dl4l41. 

Iltl, L ,141I.-I ''lllII~ , t I IllhI II.' . " Iii '1 , ,ltl ll i111111 'Atll he . \ r.%C111Olll j 
, 

CIll Ohwnt Illih %,.I[I I 1,1lI I I.In, ll lc. S I It,.' . IhCI, \k\4 IItI Itha, Ad I]IW 
i, ,lIt ii i.- l ,I\ 1\t 01I t tC !1111tilth lst, 11 1 I' lll t1 .I IItI ., tt i t , arc hold­

it%Lt'\ 110111I lle 'l l Illh\ C .i 

tliVcr,,it\' \ itdrc,, I lhI. 1hi, Ile'\ dis iribuitlo o 1 r1'sponldnt 
vCatI.-il]-,.lIt I( ,)1 JIt I'iI it II csi I It d froml iSt ll pling rest rict ions 

-. )li, I Ic StnI 'IC11I\ Il di\idcd illt IWO bi'ail SpC,.'iIIi/a 
li)tll I C.IL s .Il.I , ,II lci alis tsl. CoItiduII ltt'ji Cv'ritbjItI -

I ittl 11J11.dI . 11CI I tI i.'.lttCC k11InatCd' -, Cc i irIlSI. ll . Cllbie't.OI l.l2 r 
I1l;1itq11'1 llll llHON,[ I\ I I CS.HI. C\ C It IiC I'1OIllI WO )pqdlg giu " ICIllst II ll 

1111 41 Ilii. lltlIII,Ir I j'i.l lI. I 'thllit .,IL'drtAl- itl l.n . atnt o' ll]ille' il " , Cll. InIMICldI NItt i,,,i'id h Cl IIIl[jt f" j' l-Cdlt ll iII l . I IIhC PI '' 1-'iC 

lilt i I.tIcl t I tuIi,,ittct4. \vII C'C I Itn g.1,C. phv\SiCSl scicncC. J.nd 
p it'l\CJI CIIIClJtit) 1 11.1it)I. \\'C It.I\\,, II1ol't I Il'l tilt' I L'l i . i ' 
Inlilt tc dt (C II'.Ai.' 1. \I IIIJ11 ll lo I t1le I g g (4lnCatliolL'' ill' 

pI'I i Ih ),t )III\ d[ILI I II l '\' ) II JJo s W',\ I I.' I. \ In 'l'oI ( .2tl I ",I 

t '111\ ril\ \ I\I aI' lit, I\\I ] I itrI lei PL'tC'In lauC ot 
1-.\ th I it I WVC'" I-C l'OIIl le.C.'Ot IlSCl 1 LI ll-Altlll i 1Il', I iO I IllI t ;j1"s, 

t l i\'rNiI t ltl L' ..\nIc , taSbl 21. 
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TABLE: 2 

Numuber of Students hy M~ji and isiitroll 

Majo~cr L ni4 rN'r\;l tnV~l r't\ I n~ri ~ o*'ti~ictthe~ ( Ilic I olaI 

I e d 
13.8; 

I~~~1 4 ' fIICI ISIHI 

______________________and ________________4___4,_ 
2.; 

FlaT h-4 41 1r -14 14 ___ 1 

I'h~~~~1. 0.6i4 .c100I'4 I 



B. Major Field of Study ((,)uCstion 1 7) 

l)lro/'ll/ ,It. Speciali/atiol s ill pedagogy and counseling­
e\'ahltitn-dnunistraion were ol'ered only ill('euntral, Alidrs 
lello. aLd lLO, All s Universities. The s-,mlel ws dist rbluted bV 
liAtr field ot study as lollo\.',: phy>Sical SciencC (I percent). 
Iitral science ( I? p'rc.nt I. hiuniitc- (I 5piccut ).cunln .­
eValti -AII]iniIStrItit lon 15 icent, I. pedagogy (14 ieiunt.) 
ilauIi a 12 prcu .t coiicercial Iand .other nimajors 

(4 percelnt i, p+hySical edcIa10tion (3 percent ), and te,chnical-
vOCa1't i011l1al ctljIiill( 2 p cenC.+lt ). iotCd, tlics isonLdenlts 
wereC not dra;vn inl elual p)rtoportion troin the institttions 
sulrvCCd: ralther. eiirttollicl's by 1,a'jor field of stLdy wer 
constrained b\ the inititution ud year-in-school (listtihttioli, 
ment ioned. 

"I }'cr-ill-.m/In Jo/ \Vhcil tie samiple is stratilied hv lol.r and year 
inl school, ,C\eral obsCrvatioll, are ap rie. c maJorineStudlnlt 
in ie'tuo\'V alld CoilsCl ini-'evalatioi1-aliniiilistrat io n (CIrollCCs Of 
(elltral, ,.\ndrs Cllo, and s.\nLOS iliersitestic, present inl wecr 
the scu'onl-, third-, aild th otirtht-vear colt,, bu this gi'oup 
constituld the nlir tlird-yar smilpic. he first-year studil 
sale il'ltcldd st uen tsiilv 0i1ii litlnliainitlies.tour majotr fields: 

;lln scie'nceCs, 'olllle1rc'ial an1d '' 1
Ia 's.naIIal alnd tlCI-I m tol's. 

Tlie secold- aMid utl1-'r sl t sullbgro)ps 1rc tile Most 
reprcnCalitl i: lieoldistribution lsleod-y'ar coort includedin IhC 
aill m t ouith-yer colhort included All but hunllitics.Won file 

Iphysica;ll edcat ili, alnd commctial liajors. 

3 alr'cl I'dtalioll. Ilie Clucaitional bick.rotnd of"the parents 
of StlILIlet.ls Sapl ed ctdl e''t stu isI'lI I heaviy [IlCLtOIlill tlu 
whose aIlcls had a prillir\ school cducation or Iless 174 percc nt). 
Of tihe tliily-sCvCn s!tulCns \\ho reported hlaxiing parents witlh I 

lsStslCOrLl;ll'y c approxiliill.le 25 peclit wereatinc;i.ll, pcda­
gog,. ajors aiid 25 pece'iint wrle llguage maior. ("t all tlile 
pedigogy and ligua' im os howeverl, slitLCIs whosC parNtS 
hld I l c edlllt albt1tP Slsc('IIliy atc.lion accot 1t0r onlly I5 plr­
c11 of the toAl of 'aich o the reslCcti\ve fiClds. Forty-si\ percent 
ofI lhc Icchnicl-,ocatilonal imajors reported having p'ci" \\ilhoult 

niIy f'o'ma1.ll inwhich \with oCLtc'imla c0ontralStcl 14 pirlclt tlie 
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total student saiip.C who report.e.1d havinU 1u'1r21nts with no tormal 

educatIiOll (table 3). ,igge,ig that technical-vocatlonal il;jor 

exhibit the eatest upward llobIhility n tln olOtor'm;l edu.catiotn. 

C'. Pli actic,. elacliig (.,.c'tioln I IS) 

.\n attempt to a,. th lllp t iat practico t:achillng i-ight 
'have Oil the ittitide' ()ol t.It' itllml ,tule it, lcd 1i,, ito illilli.. , to 

the nmilu vh o fiLtat co'iil+l tICl pr ctl.'Iiceh)Cr (I' ,,thnt a ll thleir 

teaching. .\ltlmizgh practice. tcachin- ha" not eeni aill\'/.d a" all 

hCIMItt,,aii ,. it t t( thati ii(L t Cllill thi,, rup t i, i tl t lte 

imit 32 percent of the ",amio:.hId practi. taching expcrien.. 

Of 1hnS ,,li W had Aci tault. 44 peC,rc.,nlt \\,.',li c.lledtI in the 

P~edaJr' 21C Illi\t II ItIoCAit l~itR iiiiiict Ilidl appiuj)\1aIn.tI~ pirce it 

eaCI I erCe l I in l,'I)-. a i It lii tiiteL,+ (III Ir Ik., attII tnIeI\ 1l1)-1l, I dt! a 

.niv.l-,,it\ () tI \i i .,. Sin e N$ peh C,1, I di tlio)-k.' \%lit) ildiL a ted 

I t IIl \ F 1 Ill ',cIll )td. iI 
1 

thatI 1112\' hahd Ilactic I t it \,e1I. il t h%.-iIF 

ws;i, i) expei+l thic',c ',tiiclcnis ,ttiht i.',, ilk ,itI.tlitl\to ethiat r 

eiii l', ifie aca tl.i . c iH 
A '.,, Sh,]t ooll k;it,+u ill thli,, FCJ~)M . d.11 -ilr i d ii l)~i I+., .h r-n .++ + did 
.ip..ll"\Vii l i c il, l-ilu. tlic. itl eli atin to) thc a;lliiud.Ii tu t.ll) 

toi .ttitlt.ldin (Mtji Ix i ,, i'-- C\ C i c c m.'n'C". 

includled il thle jLlh,,thlo ilaire. 

I. I'Cn,,()l, j;a ckcI lt d i\ B).\ppeH 

.\. Se.x I((.)u.I-tinhllI I 

Ihe total %a" etiied of 59 percent Iei.ales and,:iinlph. ., 
41 percent nake'. Ilii' ratio ()f men 10) WoMIrel WaN i2eiIVealhV tlie 
I.sIlll ca ro - all ilititUiti li'-, .aillipL l." 

I ) .ge Ilc aa highe )lcl it-g ()fliihsaloi!viiie 

age stiitdcrmt (,I perr .ril l 17-I1 S ,car d1(1',)anI a Ihii, cI 

,
Stu~ltc irt.'tIllti +\ kill~ItI i t . I,, t+ il u .llltlcuutiu uuI'' I I t Iit .ll 'l . ' It 

d; i'.It'.t,. I hK',u. vt ;i ltii'., ;;p,ir lrItii\il \t. thIin p+ihIlt tIIi . ;it It itiitl Ic. it;II)~ 

het~ N,'- t l I+) l , lll 77 11I L-111111,11c.'lI)Ill allp+' t i ;IllI!ll driw tl,. I i ,+,Ivn+ic ,i~ h ,ijl l , 

,++' II(w i, II%,llIt;,l l I 'llllt JIL-t.c.y,'lldlI, |l e 'lu+ i l+lll ll ,' I tj) L'r~ I')tl " '' I I t 2 I-11"
rk-inttsctct I ll, rcitit'.iin Ilk11 %u1k I l'tia wI d t1911;1 li ' .- ' I.Illwl %%l 11 ' 1 di 

CX.i lI N lv iy ,)C li p l lal c I ikiiv wim 1.1I 11 
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]ABLE 3 

Numllhetl ,1l.SItLRICI s h\ N~iil[ A.lld~PI'lCtt1.l d lc.11~ 

Sc c I I'.IrTL-iit I L L ll 

Major .liz.lll- buI I t,, Liiiwr~it\ I,Iz1cjtuiz, l ot 

(IS 

a1dill 

I., 
iNbtratu ut. 

t 222' IIllI 84 14.7'; 

"' II urn., ,, 

Iangzaic 

19%,, al .n c 

Natural CL.'ncC 

'1ccA rl 1-Vocatlolla1 

I% Skal cdulcatill 

Conmrct: andllitlcr 

"otal 

I 

7 

15 

I I 

5 

2 

4 

78 

1 113.6,; 

35 

18 

32 

36 

2 

6 

I10 

195 

2"--

24 

22 

28 

3 

5 

150 

-34'2 .2' 1 

II 

8 

14 

14 

(t 

2 

4 

81 

(14. '; 

4 

5 

7 

7 

0 

I 

2 

32 

(5.6';? 

Ct 

I 

4 

2 

(I 

2 

ti 

15 

(2.6';, 

2 

8 

1 

0 

It 

( 

( 

14 

12.4';t 

3 

0I 

Ct 

1 

I 

1 

0 

8 

(1.4';) 

91 15.91; 

71 (12.4') 

95 10.0,'); 

99 ( 17.3', 

I I 1 

(3. 1; 

25 (4.4";) 

573 

(1O0';) 



percentage of males among older studenIts (O1H percent of students 
age 25 and older) (table 4). The predominance of men 'anoh 
students may indicate a stronger likelihood for iales to( ret urn for 
teacher training after pursling oilier educational or job alteriJ­
tives. \Vomen seem less likely to be iniversity dcgrec, inunurg 
education as they become older, a relIection, perh of limited',ps, 

freedomL1 or Opportunity for wollell to reI t ',l.ilio ) alter 
employment or marriage .. \ so. the Ifcinale iljori ty al1lmg 
younger students may be influenced by the more rccnt poptilari­
zation of secondary teaC]lin as, a creer oI oritu nity f(or WoMlell. 
This age-sex relationship wit" a1l, observed in th samle dit ribti­
tion by class: co ilstinttd J laII'Ul" l)Cl C.llpia ltheschool iaIsC, ()I' 
sample as year-in-schoo] increcased. 

2) la/or. There va,, some bias in thC distribution fIthe s limplc 
by sex Whel stbdlivided by subject speciali/ation or ii:itr. 
Physical science. teclhnical-vocati al, and dIW.i'tpll\'sical iii 

specializations reflected lci\y elrolliiit by alc', whilC ipdL­
gOL', counselin, lMuninitiCs. 1,1WUees. natural! sci ic.e. amid 

commerce and other noncla,,sifiCl Speciali/.,atihu were d )iiateI 
by females. 

3) Pareital cducaiiu. Although tile Cducatioial IbAcrtCIIldinI 

the parent,, of the total smplc was gelerally low, vatrialiol was, 
observed between the education level Of Pareints coiit)lled hW tile 
sex of' students. Fable 5 demontrates that a hiihet r pelcclilace ()I 
mle1C stUdentS had parceis \ith1 no formial etUCi li wile IilelC, 
more frequently had parClts Who0 IIAl Japrili;ii,, :imil s )coidary 
education: CmalCs constituted 77 percent of the smil ior thosec 
students whosC pae-Cnts hia,1d cill)lkted sconIdary elIicalioil. 

This trend ,uggLst lhat the educatimal ALtta icit aimiu 
males, when compared wit IlIales,, may he considcratbly higher. 
Inl other words, bcaLsC 1epaigca , ill'c')llila.ry Mle', for 

education are inorelikely t) comienIc iim o ,,vioiii t IeIcI'ro) whe, 
educational level of the parenIs is lOw they ar,' registering ,reaer 
educational mobility th1 ICmICs. 

In his study Of secondatry techIrs ill Irazil. IIviliurst reported 
thai persons from a relatively high socioecoi imic b:ickgrmind 
who were louId in tile teach ing llCssion werC allist exCltsivCly 
wo men. There seemed to be a social role percept io n thiat 
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TABLE 4 

Numhef Sludenis by Sex and Age 

se 

Mal 

Imaic 

17-1 19-21 

13 

251 10 
2slj 

1I'N'.3 

1- 2 

'1 

' --

12 

(22.4; 
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124 

u 

4 

41 

1.5'[ 

2 -2. 

22 

-

4 

1: 

I 

2' 

1 
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TABL1 5 

Niuhbei Of~StUdenIIS hV SeX ]I'd Par1elltal Education 

se\ 
I 

scl 
rI. 
lll 

'riiijI II IIn 
I dtLd:.th'fl Sct oo 

4 _____________4 

SCL0 1 
I tdI 'fucth'- MollI.f 

S L~h~rI 

4 

%k,i~ r It "ridu I Ic 'Ili% Cril 
dI~zII Ioj 

17 1 7'__________ 

14.1 1 34.5 1 13. 4 -'.4 1(tloo 



pernitted women Ifrom relatively high family status groups to express through teaching a concern for social welfare (IIavighurst
and Gouveia, 190) . It appears that men of high status or high
educational background. in this samplie and in Ilavighurst and 
(;ou-'ea 1'stidy, irC more attracted to professions of higher 
prest iCe and income. Males. hiowever. still outlumber females
ahotl IWo 10) one ill the scColdLry school tcu'hing force of' 
Venezuela. This trend is aplarently chagig,11 since current 
enrol!lmen I in tile pCdagogic institIItes indicates a trend in favor of' 
woile i over mien (.lenoriav ( 'itta, 1972: .his v .1 ejor, 1970). 

1. Age (.)uesLioll 120) 

The ileal agwe oflthie total sample was approximately twenty­
five years. tie age median was twenty-four years. 

I ) Iu.1stitUlio. The sal ple \vas distributed sinilarly across institu­
tions wilh !Ipercent ot the total sample filling. between nineteen 
and tweity-fotlr ear, ol age, and 7) percent of' the total sample 

-being \wellt\ -six years of alge or youllger ( table 6). 

2) 'Year-il-sh'ln aid major. Aks might be expected, the meai age
o1' St tidelitS increased with year in school. It was observed, Uhotgh.
that older sdttLenltS ( tw\e'it.\-eiglIt y'aiS old a.dltl abO'e) were found 
ill equal proportion in all f'our classes. There did not aplper to be 
a nv chiangiing trelld inl'lIIncing the propensilyt' of1 olde'r (above
twetit \-eighl t ) sidlnts 1t relturn for a tltiivrsit\' deCree. That is, it 
is as likely tl find as many IwC1ty-eiglht-ye'ar-ol students entering
the firsl-year class, Is alrC l'oundl in (ie 'ourth-yeai' cIass. The aeC.,
of SIl idents were Centr lly siinilair whlen ainaly/ed by major. In 
other words, thereC was anl approxilnately eualII It'Loportion of 
yotiunger and older SlideltS f'oind ill eacl Specuial 11'ea of' study'. 

3) I/;rcw/I Cc /naii,. Ilt I'iS of1' (lie edlIcat ion level of' pa e ltS. 
stldenits \%.]lose parents had I sec.oldary edLuLation olr higher were 

V:111:111011\;i~~ilont'LIO (. illf ;1vlilIa disllibtiol1 [lietC d+ra\lS: ,+~ tll¢,I lhil';iI e illisrbi of sam pl'le nrwifrollm(elrlenralr% 

!,Iniversil 1338 ' rI t'w e 30)yeIlrs' of age or older). I his variation resulted frIll
diawing ai alljtr plortioh of lie 'entr;al University Samplet' roin all e\'enim cl;iss ( the onlv 
evelil~g class saImpled ill thlis study 1. 11wa's obsered Iti c l I~ lllilg ;d lllii inltll 1hese0C individuals Werele s t, ICol Iprep a;i lio l as stral m~s a nidt w\e re , thlere 

" 
fo re, so lIIeW ]IaII old e r 

than~%lildtllsAl oilier +Inslillio~llssampllled. 

-7
 



Nmbhci of Students by Age and Institution 

lPcdag,, h-I l dsF,) 
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virtually all below tile ace of twenty-,ix.. Althoughi this category 

included only sixty-eight students i suggest that studenlts 
from higher-edicated faumilies have only recentlV begnn to select 

Secolldlarv edcLtion als ;acareer. It 11+ay also 'elelct tile rather 
recent de\eloplllellt of IIass hichelr educational opportunity ill 

Vele/lula: tle children of parnllts ed.ucalted f'il'teel to twenty 

VearIIs acO. betorle lie periot w l to Was\vhdl CCes-1 edlCat ti1 

increased, are just mom, 01f aniver,,it at tendan:e ace. These 

sLudellts Ie o 1l0\ in tile ine an1dpart11- a generation \'ene/ueltl: 
total impact tile\ \\ill ha,ve on eductation and ,oCiet\ h,N 'et to be 

sell. Another phelolellnlloll pa.trtl re.Npllonsible for these societal 

chances, may be tie increase,,d value that is plaIced on education lPer 

Se ISedlca.tioIlaII opptunI'I.IIity Illd tIceie .Icec ilIcIse:d. Car'eel 
a.spiraition, that vatlue e.duca.ition mayi1v be inlluenlced b. creater 
ed1icat ional p',artic-a tioiO ot tile p,'arents. 

C. (i\il Staltus tQestionl 1211 

ily art.'rC, tile were\ i ailld t hree-q of stI de nt N sinle. 

23 percent werc niirried of \\hom 17 percent h.Il childien.' Ihe 
plcdac10ic illst itie cc.,OIuntCd for Ia higher peetnc ltage o1' single 
students \whilC li, erty represe nted b\ aIconsider-IIentral as 

a.bvly liiher-thal-at'ercrIte n1unmber 0f mxlrtiCd sItu1dent, \\ ith childrel 

Ct,rresponldi g to the older ilopulat itn samncpledI. A higher 
pl)opolin o iiigle \\ crc wvhile maIjor'ity o1t st udent, fIl.Ie tie 

\I 11ihililh it.Ales,. thatt mllenI 
arc loIe likCly to0 ICIIrl to sChool alter beginllin, aaln\ than1 

Wome112, m ili'e wom arIe,. \001i child-le.rIine 

mar.11'ried 'tidcitl, .. l \t.rc II is JSstIIil 

chIar'Cd the 
ItiIICtioil ill ome111C. al,, be assu-meld htIll le,. tipolltie II mlna\ Ht 
fnilliNhcng NcCOnldaIr sch]tool., 11,1e tle ale'lati\ ot ls'uin oilier 
activitiesan,tlater returnling to ,.:milctc their edueaiioii. \+,her'casl 

'eleics irc more iikel\ to coililic their ction mmlediately 

upoin s .oldai\ school g.ailmatiomn. I w.nMe l.ss likel\ to reetler 

school a ltert \Ime ,im.A.11id bCIin li.a,iig . ldiCii. \ hlighe'r 
prop1oroi.ll tI tiiaIrricd ,NIhMIlt,,\0,il1 ,hildrlCII iiajorcd iii l i iai­

tics. pe011.Nt!>. a.ld co m ln ,mlhilloI-adIll[ Mllrried1- .111-e\ [ tratit.ill. 

".\1 ! ICl'Oll.:d I~lll 111' 1,.1111111COf V C.1II' ',.'h o' 1O.Id.hl"r,.I,1I€ll~l UIlA I l llllrl' 

pI 'd~ llllilll p..' lL'lc m. i \\ itle. G;io,, et.'A. i1146,S), I".ll~ll. 5 clllld. r¢lorte.d thatl
 

I'l,,etI0llll1,1111]\e i .l e ill G ual\l641pim c.ll 01 tile I'C.lulpltll -l,,i'' Cll ad .1tla\\Oe 

InllIedlkt.
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students had parents with ConsiLerably less form, eIduCation thaln 
single Studeints, an observation that relateIA, oIto the higher ace 

stLLdeltS Wi Ih1ess-Schooled pall' s melllti.oned aoVe.
 

1). Residelncy (uestion l22 

:ApproxilIu teh' hall tle -studentS samlded re)porte0 d livil-' with 
their parents. and the other hall \ith re'latives,, as headIL 01 their own 
ho,usehold, aM. 0 r With peers,. ,lale, and Older students Were 
more likely to live alone oro ,ith their sp)ouSC IOwn houCho.I). 
One ober\c thalt famillial tie, remain stroc lor university-le:vel 

"
 st'LCdlt,,.7 Althotu,!h it i,not kniown wlctlher thi, pattcrl i,beitcr 
eXlhined h\v grahi, prxinitx. financial secturity. orI vall 
orientations. relati, l ,,e, -ndtt percent) lixe aloneingle t,13(13 
or witli peels.aw V 'ron I cii pare ntIs. 

F. Urlan-Iural l ickgimtl)nd ()uClioln 1231 

;as uke(l tile 

where they had pLI t tile tltiaparl ()Itheir live, wlile urowing 
up. [lie (ILie,tloll was', siglncd I) asse th 'sample illters of 
rul.-urbLf-han in lLICiCt.. I le re,,uItsli,, e,.d about ,(,percent 

'Ilie samlple was t) report ,i/e o the city ()"town 

tl at 
olf tile stLUdClts lived ill a Cit, ()r ttnl lior luau tM,) tlousald 

inIhahita nt ,vIwlCi !l1IVil up). Mle, tenlided to rport cinjlll. Irltjlli 
a rura llbackgrmuid tlor Iie(IlnCtl' than Ie'lh:,. StldetsIN\\iM 
reported that their arent , hid eriduated [tiill sccondary school 
or who) were llliVel"itv +dui_'ttd ,,,e as d lmst exclusively ili%r l 

urban ara,,. ' I lie 'o2lel-eI ()I lis thtlprotIspel+ctive' 
e.oiallry ,,II. tealcherare-, ar drlal l I'ni l tihalleiti cIl[iits. 
and are likelv influeiced by urlbaMn attitude", :and \,tiie',. JS Well aS 
by tile spira ions, ()Ilurbn dwe:ller, Iwhich may explain the 
difficulty ill vetullg seconcdry teachers to move to tle rutira 
set tilig). 

711lie tact Ihat tiivchsily-h.vetl ,tildts ale ullre liketly t live witll parents has hIlll 
reported in other research caried otl in Latin America. Inor eanlpl¢, Williamiston 
(19641, in a study nf' (' I)tn im uilV rsiIy ,,iul I Is,,enk,in d thIIt ni ()I)Ifercent ot ItIe 
studcnt lived at h me with Iartsl,. 

At the time of thissamnple tl.ere wefr' tI rural p iiit secttondary schtnols int 

enezntea. 
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F. Political nId IReligious Convictions (Questions 68. 56) 

InfOrmation concerning political and religiouis orientations was 

solicited from tle in ai attCmlpt to identify the distribu­th mpl 

tion ofl" hese Vale Cntillnts withil this student poulation.
 

I)l'oili'(l collrlictins. The sam1 Iclpoptlatiot indicated somie 
rescrvatill abt t 'lOvidile ili'0ol'iiial0tn ClCCiinrliil!g their political 

cOI1VictiolS: iMnc-thi'd Ot the titSil amplle cIose tle 'cSpOilSc 

altcrnative ot no()t indicating.- their political oricltltion: thirtccr 
peircnt ftijled to) rCspond to ,llsI titl. i110C thal d(otiblc the 

aVcIrgI'eI r.I' Cnt." 1t Ot thosc who inuicated their01'+ wiresPOnll,. 
politica Ipositioln. one-third itldicattd they \\,:re politically 

' 


++ 

+'lod era t e. di vid aL, it t h lte\w tile "leftt micri"I ni ui id O 

,iLi e\tIrilelt't" Ot the poIit:IIh ,pcctruinl caile to !I7percent 
t1 tile i'cIiiideiitt .It thitisC \00 ildiCAtd t11at tie\ werC oI tile 
"'ri.hit" 01 eC\trmCnlc til-it " colstittLd )IIl\ 4 ipCrcelt ol the 

SalpIlC." IIis. tIl tliO,cW\vhIO iiidiCited A 1),flitical picllrcllce. the 

tdClt w1 inltiteLC atIto tile lI't. ShtudntsCl ItA.ndr', IIello 
tJniversitv wec i. ,.flni\tythai" tile ,allpleotA 

wherea, studcl't, at itiAh I vnierity \were IloCctl tow\artl'd the 

llt Clltl of' t .e c litiiiiitIIII. Fort\ t OfiC.' tile 

l.,ll\\lit tllhe 


1 t lstiudClts At 
of I lC~ to1 

lis\,c'r. \V hWeilc t ti '1. ot, pol tical C\ p 'cs-,iol at 
Pedd¢'agoLgic IstllittCe BI RltI ,iIct Iioiil'-iCd "ma)e'prCetr 

Ic 011 hist each 
k it :is i thatlin.'tituitl w i, nt iii. \t, j IIncd i hihiier 

rtelr 0 ttpercent'lagci lI t to iWC, ieciISA, tile Pedalol,gic 
In.tlittilC in Iirthl isiillo rCelsti t 1101uin d isliinct social I*orccs ill 

that .il\'iiiiiicllt. In ollilu \w l-,.11ie p)olitical seCiiiti 1it\- ot tile 

Iticil CtiIuiic' \U,. Ii dl IIhct. pailaiilly IeCplt,ibiloti' l leatively\ 

hiIhI iL'CIc.Igl'c Of NtilitC1 1 \\ Ili) clitO C tic iolirk tlis pilitical 

(jtltI tl(ii lc l'r it! I0 hiiis\\t. IllJldilio n. 11i1' a itci. iiOIl 01' 

wilh AiiICieicii ett iatilto s illl' 
illlin sp' eitl .) 

th' q lcL' iouuiiiiirc' Noitli ill\ a I1 . 

cicaZI(CL degree C it slsuiC i t1e u .' 

.lcue iiil,1C Sli(LchiItl chCIsN, eithihc the ICeftist" (U the "rii-hltist" 

cill ol Ihle co tilliii Ihlll IFeillAcs leiC iVo likely toteiiCh.s. u 

y l\liolino/ ( 1)(5 t Ioillid Ili1llill hil;SalllllCt"t IoilliM Nr,C1h00l te.:Withls35 petrcet'it 

\\itc' it) 25 ptct'cti it" 4i1pit'cen tl 

Iol:vei l l to gh k ,l ltondlll jlllllii,1 i%l, asii 'l, t" il~par .l nt ,,c-rnfor
 

indicaUt'd tile\ Itcleft. in right, anlid in ct'elii'r. 

ii'c linii -1st'1ii ive inoi ti on n iplyil i c i'littack til't ifidtnc' in it ntld 

purpo%s tit' this sitdy. 
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prefer not to respond to the question. The Moderate position on 
the political spectrum. however, was marked eq ually by males and 
fema les. 

Y\oun.1er Student, tendedIL prefer n1ot to mark a political 

preference. On the other hand, as age increased there was a 
tendencyv foCr oClder stdentsLId.lt to mark a pirefertnce on] one or (he 
other extremne of' tL political eXpeCtiL I uggeting that Older 

tIUdeLlt t polii0t 111ll ia l hehiticaI1% iiiol.ite. It ,%alsNO ',2 e,,t 

that a ae ii..rease there is a tClllCc%to ilncreaSe olle",ability to 

express political pre'felecl e without as iiiichl Concern for ]low the 
inf orimiatiofn iII he usedCL. 

21 Ieligious ( ml'htiit s. lil term,, of reli-itu,, p eferenice. 80 per­

cent Iofti' reported 1 petcel Prltoteohit.thesalup' beilg (,tlthlic. 
and 2 percelt I rli.'ioi tthcr tlhl tIle two imeuntionied. l S1percelit 

clahiied I11 rehi.,ini ..\lII ,tlULIit, a i l s IL'1I') lhniVCI Sit\ 

reported I (aItholic h ruelti\., ir,' ofine hihc l IIIh nhtge 
,tUdLlt, At (entral t'nuversitv and tlL' HiLrit\ (d tilL, (4)icLntc 

indicated th I .\lad r0.iligiii. [I e .,maIll prntti gL k, lrotetants 
in the ,, npL' wa, dlra\l a lit -,t L'\L'l ivLl\ IlV iii tilL t MO 

pledago gic iilStittltL'-,. NfuIc' Is11v, thanl1 teilliies, prL'sed llo 

re .!ligi . 
. kiI al\\'lienn 1'hin nL isCoIltil(IIL' h Ii' ltal CLIticafioll, 

.- ,' Ilt, _ liaL' ortrend elo 're.. .\ tIIn ,tI .i\ ', paIrents litile io 

foriial educamtt . i,, ,II :asajnil ,tilL'n5l ,,IWI,, Pai.l llkIVL 

solle uiiiV.'riv '.l atiun. tLil I'lA.I Il l' ici II() +,iL i Il I'eII lils 

n1,1 t ill i tIi I %% p]LI cnt IofrelaItively 0 iit a11 a n,L'CC ith1 tile' 'al II 
the sainple Ic\', ho chuIim d l Ir)culiiot, irI- rel H.'. J l ie 'iltkagL'C o)f 
suc.Ih individlis tendsI, to dLe'iilL'. Iiluv~c,\L.I. WILi'l pa:rc'it!. aiiL' 

recporte'l tI giat tri>ll '+,t d ar\'~l+school.+] iil i t,,ls.la ~dui;tL'L ito 

inc'reas+e Llrinaticaltly ainonl sttile,-uts par. la\e grLit-VlsL' ]+lctst 
naite riI(Ii l IJ),. It Icp) II, tcat a vI f prIiili\r ity. it(Ide tal 

,. 'ld 

Il colile iilore reli OiiS. wllt.'as \VhieilI i CitAl C'llictioll "oll 
edl.latioll iii.. ' thliol lJl tilL' -e.COI .d10CLL StIldIlit , to 

beyond tile secoilltiry 1lvlh. tLer' is i miarc'd ineL'rCalSC ill the 

nllinlher of sluLCnts Who Cliiii no religion. 
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Ill. Family Iack.roui id (Al pe udix C) 

A. PIarentall F[ducaItion (Que.stioIns 126, 18) 

(LStit in CtLuCCllilLgI tihe cluca tional background of the StU­
lenits' airL' lik WCIv included in the question aiire.' Seven ty-five 
percent ol tile situdcnt, reported thl), jiteir fZitliers had a primary 
cducat iOl or less an1d 80I perCCelt ilndicated Hat thei' mothers hald 
a [,i ry cdtcatli,) or les. Approxilniatelv 5O percent of both 
11111he'rS aMid Iiathirs hAd not .radLted froill primrary school. 
A1hti,11li the Cdticitionil level of both pIrnCt 1s is low in 
couliriSOl witll telCir iunivcrit.-traiiicd childreii. iiics are 
ClIrei'llti\ e\cc.dinill I'CllCn in tl'll thlele'el 0f education 
achieved h\ their rcspCcti\C palcnts. It 1may be posited that higher 
educalion ct irCilv tlltilinw llore inales. orithat illes aire 
rece I tOtN Cr1Ctlenorlgelll , lnd the uli\e.rsitv. )leolder
 
studtsCl, i t)lI thCir hav less ednCeltion than their
tI ,!!rt, s 
y t t e cl1iMlti II;l i O t's. 1l C I 


Tlie ralllier Io\ level ot edueatil aieve~d by plecnts alllnion 

llis saiiipl i coilSist11it \\ ilh two CaliCr sttudies conicernIeLl with
 
atlliltisdc " \'cnc/tIlavII pri illarv c\ooCl clir. ,loriiO Z
J e 
I1)05 I. in i lLdy' of 457 [L'aclieS1'. found 70 percent reportLd that
 

theirirllent ,MhaL 'iipled primary school or less while Gross et
 

In additiion;tl setl (1 qlitctillis COilCi'iil ihe Oci'irMlii fllAhtof' lhe r
 

(Al eli'ndi\ R, 124, 125i pisintd ,, cra I i l)letm. h th i
Iir,,i It toi 'respondentst 

werC ;iki'd to give [lie iiiiicr' tolb itle tlio dscrit, "wh iie did while \orkilg m1his

ioh, \it ,tih , su
icither question was,, lin soliciwll flii ci,,sifiable iniorinlation.
M illiotilhal osiline cIhi.' i lkslpotl it)this sel thet'l lllt',;llplc of,qutiloln ifforinu tion , 


provided did not elic.a valid ind reliaible caliegors ss ,iii to i develolled. Iliotlhr
woids, the inalolli lepoilded i00 dIoStrti i " i)CUIMin itwill d 1fnilioi o1I'le o llld 
I.'i'aiiie illptt,,,lli te'i twelvelli fllllIt tLirand ie ilaldholder, lor c\ aiiple,to dl' e J 1lli a 
or a simill l isintisiail hielll. It'tt)tl'iOtiiILill i g e ll tlipiedtihr , l sn to rlll \ ai.tltoll,',,le Il ll 0,, CO C )ii ll,M Ulic ",l'IC,,ulTi1ulI. dcflI i'te. ()\ilw, it)tile"kick Lit 

available plil al tlili/in,i, in Veieilt t, this ltik betaiil tot¢i ii tltontnii aial v 
rliviiie uipon tit Noil .\ilteliilii bia 's tini ltl a rcaliStI alplriiil tf l0'he 
Ve'lC/illitCt', Stritll tiiC. iP tht i l.iiels keep thee poiits illlll it tpet'd fllIC Ieiei \ill 
iiiiiid \\rillt1 tint 0111 e\pl'riilC illlile d la tlet)l later eolItI'nliit1 1ii tisillll 1lt lIed 
rinkings of a set %cale inl liteli otcuipation i la attoid \\ith prestige isSOCiiLeIi with 
each. I'erhalips such a tanking\will aist illthe dev 'htpiient ol ;i,clc suitable for fture 
;ocioccot ll a ]), ,eoili .:llalv . 

1 Iiis i' ii;i hothe laik of edliu riralediflciincerelate itional Ilacilities available ini 
Vene/t,lableorc ih hlt' 195l s aid lieii'Caittiipaity ilg tlbtliiiltion procis iendenic 
di-ing that and ilter periods. 
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U,
'?I. ( I9(,8L illl tludv Of lprimaryv Itachcr, in (id d (LIVaI 

fonLI11 I i S5 pc1c1n1 thc t'aIlTic1r'Oald 92 pc'Cll[ ()I' 

11OthCr'S hd tn.'npltc plIial.' "cliI "Ic",,. 

13. LIn hpyI)NI II t ,".\A IIc ,tciCnI I 7­i[ ( t. 


A llr itiM I illdi1: ,0] thitII i c rtt l .Jtik., l'crcLlltat-''c 
 l
;ILI+LIit ( t l L 

Itlotlc -,\.t)lkil l I tull 1 \ ll 
l, 
t NILI't IWflti 11C . \t,J', iIIl ItI d in1 i L' 

1011+u:l
(u:Itllle'.ir1 I51+~i%,CrC Int(fl111C '"t~lLC11IN ruI)rt~L' 

Ilm s".\ ,qtkc"+ iLvywlIN , 1t1k.' 110111CL. 1%%,)~ ,.I~' Ilt l L t th -. t.1',ldt! 

m ake 11111 int~ln- It lt. I 11.,. ' ntUrL'1t11t,lllld t \\ ,
 

ti IC 1.-C'IIc I\\ \-I\\).tk.,l . 'hc \ IIIl tlhCl", tl [ ) nc. ilIlICr 
m1 I ICF j)"IL CIL''l , ,\\ )+L! _ IItIIIIc r",.a " S k.ci )IId . ' ",~t ''l~ t I~ilu C 

1) 110 ,Cd t, kk } l It Il~I + iiLC,.l 1 ,1,,)l 1 ;I"1I +I 1 t~ , .tI',I t ' 

111()IN. 
t)',, )I',111L'II1 ,IL'lti11C I1()I1l Ak t t II],,- ill, L' .d lIll1 )1' 

-

I ItC ( ,11LIC1)) ,. Ilk,:Lii IiL- N I1IL\ J It , IrI I I­

a )I .ItnlI 'II, IIt Kirt" I lit iu,t]k Ill .rlII,2ll II, [r­t L1n 

t ii ',t: II,. 'tl I t I IiI Id, 11 .I.I-C II I .C III)II t LtI CI.t c lt 

t . ikq. , ,..in \ i' -t ik'i,Iii itt iucat i "ill// IIt li­

"l)c ic . i I ilt , .I,tu t . Il Jd)'. 'cI,i i ,lt ',l. l ittItI, II 


)'I-1IillI . -tN, U tlcild
nrep..t:., Il IIl - t,!3i4II 

II11,and I Ct 1)iilitiita(Uiiti.l ti htiil' vt) l';ic'.il 
pi)pq~ l it3i I lild ,I lk,ll li Id (III, - t1,1 tlllltd ,cIlitcL'IN Lt,. 


(dC t, '-,I)ClIA
idt J .'lilll' 't1,illlI1 1 )cL
 

thIcI h)I- l I '') l()rI I IIIIII ,Ic;ltn1 I I 

N)),I h,.lildlLCll 


II ct I III :I I .Llt),l~ t )Lk.., 

-,k ;1 1 II;I plIll I'" ) 1 11,111-t. I .- . ",i 


i1 l l)yt I lk I \(N 1)tI IJ%I( l)', I I I . (I It'IIII M II ]I",

C,IIIAII1n k.IllI d mi .-. I 'lit 1I J I. 

V lllL) (IIt %k, I l III II .'t 

tiolS. -Ill( i/t.'li HI % ILIk.-'). ",k,(CI;Il tIfli'nIlll Il IIAtv;I M11.1Jk~Ilw t. 

:tc I l I' It111 I )1Par'.I ta 11 c ,,1C( ((Q)tI,,ti(n) _I-, 

(-, 1. t:IlM ti)II. 


1h1lill S. ill IIC 11iin :tIII 'It() 


11 I)> CI-' II) I,-',.o"-,S i i. '( It- llcr~lIit ) 

i l11lt V/.lC tL- h. 1 Ilc.rC(.IIIca titl , IIII ;Il'rIII' 

1 IItit ,. IIIo.. ,l)II C . -Cr IIill HiJ IltitLRIC, (I1 tIIkl' )lLtl t) )Im I a it II 
-
'
 IlIc 'UJ',tlllI 'ltm
Iph cc f1hirtI )I'Iparc'lt .w [',;l'-,lctl. 111 , ,,lt\ 
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I 

12 percent oW he sample had one or both parents born outside 
Venezuelai. 

The h1igliest percentale fI' lreiu-born pIren ts was founid in 
,\ndros Belk) Universitv leadine to speculition thit there C\ists 
airitrili! ciun-horn (Ialtholies an orientation toward private 
edLiUcAroir nuder ihe I',rsices ol the (lI reh. lhere was aIM) a 
relaltiv highrer per-cealige (1 torei.ii-lorli pareits reported by 
tecliIcal-\vocait ll ILi P, vrliswih 1lii1y tLIlu'st ail OriltLtioll 
tow\,ard the ,killed-hor tCcnrpaLtional sector. Since both CatLses ire 
drain\'fl'iii si'iall segicnIrt, Of tre total p1op'ulition. tihe\ s1o1lh.l be 
viewed here I" lll'JOHI\tl.Cese 0br lulither sttIdv rillel' thaii ais 
trends., 

W\. SttRdcnt Itiriph1\ irient (.\plpedi\ I). (,)nStiont, (. ()4. 05) 

l qutestion',n (ldellt . dsined to0 
IesS hthCIrep*t)11tiol Vo.?leneInrel;l dIlCatioll stLdenls enrollCL1ed at 
the tIllniVelsitV le.\l who w\'ere unlploI\ ed. t:oiil-llreIereiult of 
(ile salliple: sAid IllV \el'ree loyed lrig lie 197(2-7 1 acaidelllic 
yeI. The t\\ instiutions enrolling IMIrt-trlne C\elillg students, 
Aldl's lloh aid (eCIIrall Universily. hal a hiigh,. propor iloll of' 
SnldCIls W1h held jo"s. alle studentCs ;ild older 'student \ere 
rnrore likely to' \\ork. A higher perc+..entage Of third- and t' urli-C;Ir 
stiudillts tllan first- id second-year stundeintS reported lioldinre 

Ihe set stI e'mIlploVIIlnt s 1 

I, Mr.' InO]t'd( /4T' ri'!']. ( )1 troC \\1r0 reported \vorkilrg, 
alPpr'\iilate.lv 5t percent \ere \orking t\reIt InIuirs or less per 

reportd less tl ri honrs 
ind 17 peircent reprLted workirre thirt \ -,i\ horlir, or rniOre per 
week. Wo0rr11 .CtIlo\\ork t'en\ thil riiles. 

week, 22 percent worlk irig Ia 1,.11 per week. 

el hotrs per wCek 
anl1d 'nglller sntsI.lC1, worked F'e\weur lionrs pr \eck t1Ian did older 
stltdetms. 

2) :I-"1, I curp/)IrMu',h. Ile iiaIIjorily of tire stu1idlts who 
worked indicatd rliar tirev were involved ill either prirniary or 

litlltle ill, u itolls Illigiir aulirlllil 11 laNwsIlt.'li ill' ihe I tekgroiiild of 

hiltheie's llioliti fll purtttinig aiddiioi . 
tolle, Inlip.hl study such iIIIIIIIIIIank ill Il.e IIm, ill" Ihf.ek %'Auct. orivllf;ilionl; sa "tdeviailts- ill the 
illinigtl ,, ;nd thee i h t ttiit-uiiu career,. Il 

Ittd rt'lli/i +.llIt s, i1ottnolilti, ,et is, .tarer so+.'i;li/ patterns frot 
ihose nmilionatt; (Ihi lsei, I97; Itonilh, 197I). 

n ' ih ilitl distinct 
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secondary school leaching. tihe two job categories accou nting for 
82 percent of tihe working st udents. Wormn tended to repoirt 
working at tI i c I I] C I Ie t IM. e o1t'Irimr %l\ i ll c Ie o' t n IdLI 
working at the ,ccondarv levl. lie tendency wi,, lbr \ttIIeLCr 
studcnts to he emlpoyed ill l Cclit!k ind 'l]der ,ItIuleCt'I to 
be emplo)ed inl ,,cC,>dr\ "cl100l". SOHIC dillt ni tiqH l,\ 111ii l" 
Vas ,llSO 'tt)tlllLl \%ithi I ii mltli tnito' mt cnil h1\ d lim re ire­
jtrLuritl\ rCirmmk\r l l cC , ML, ire1in dCI,i 11M .11 I I imtlel.N 

freqtne . ill ,L-Cll'VLr\ Ch100l. Ili teLT)r ( t he leVel.I 01e tliIioI 
col elcted [v pirelt,. t Herel i 1111c1L i lc r ll Ofl Cm 

., i m m i1 NJ IN.ICsNI-CL.duCAted p;r'll t,1 pI m r lClI \\Ille.r'mt\ , Lilldl'en 
o nhm0re-CeLUclACi dpIre -t \l"c iLmoe li l h t he. te.l.ii'Lii i 
NeConida ry ,chls.ilN 

V. SecOMId' SCeltt liickikrttuMld ( \ppeLrdi\ 1I 

I \u l /r~m Nc fmdari i o/ I()imt,iju, )jYcl gr'adlmt:'bm 
l .td,h)otrt 57 p ereur (t the Nammile 1dlt.i Litll'It t1tM 11 Nes.' ltd;r 

schIIml h \eMeii I')(( Aminl 1971. 1lie ttldent' \ t ) lidA gtmltltitetl 
beflre thi, tille \\ere inCre likl\ t ,I e L t' Iuld Ill ( e Irumlil 
LJuiIVersr mdittlIe l li\ rql\ t)I tIe Aimh.',. \\VMmlU mitl d t 
c0t111i 1C ti ie i neI.' reee lt see.trmdt \ s.h(t )td tIt i i l1ri elui-s.' 
while 111i t .lnd.d ito ll i t ue trnIitut, ilt l t m.'l lm It ll'' 
or mo1Ire \car , K.t ire. 

2j ( ' r014)](c I at /l , ill Il (' m dl Ni't1t1I/ ((mlmr-iln *5'). 

Ahlie IttCittimI (d IIe -,,.tmiti liv ,. l 1l.( ,,\1 .tmltie ts 
gr, ltattl %,,, !- rllJ\ I l ie. ItI I ;I 

I ltil which 
,_c., tItIm t .ittCimil(.)d at 

tiuivcIity iv tI1 i tC Igmap, ;ll Iare I lm Imnly,,I1111 mnnutell ge m . ' 

variait tI 1e iz t ;1rn mm ime of it ,ti lmiti- -lmmer ti l lt;trCd t ' ts, 
attendilg (e' m itni Livm'rit\ %lle' A Mit SI iCree'I nrc 1*1)Ill 
sclhools lc ted in the ( AIaL';l Ar1,1. r .l Ie c Wn't' il lll 
sccijldlar'' "cimuk in th.eii(I)llu thirly­cared time l time 
seven1 idClmI'rit, V,'1i1u reLiMrled liuiVni, pIrrlINl, t\lilli p i mimctlir\' 
.duLa.lti iil. twVenitv-si\ r ICel)trtd ;ittlC'ltiuIMP , uir ry, C'lm uls ill tIme 
Caracas arei. 

3) S r.''i.ig ng,'c -iu/ M s , I .-0). ()1'' li/ e lu dar ' iw u/i (Qu'xlit 
tire total samlc. SI percent Ili s mtdents' irdicAt.d tlmt tlhcy 
had attee tdLral otr I-t plullit: secoriCLiy s->cis wkWhile 
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14 percent iiidicated tindt they ha~d attended private C'athliic 
Schools. Of thle "i\ uiniver~it iCS inludedLCL if) thle SMIuple 011iv A\ndr S 
BCI U di tCied blv t ile Ut lers ill tI', t1UiCdiIsidhI\ tiuII orr Ilie
 
pecenC~tage-' 01' studentIS Wil)ho d atterJCIJed ritc(,itll()lie
 

sec~idai siils. IICI\ CCi 12 perCen'It a11d 1.5 Ilte
oeren 

samiple ill tin:, other illsiittItioiis, FCI)Mrled 1,1 laine attendedCL sIch
 
schol Mhile Bellht aIh0LIt.( peceCIlt t, tIle
ill ,\ridl -nxrst 

SariilI)I iIiCJiI.id tha;t they IIhA atciided( rIt..rre ( atiulic
 
SCL:()ilui;1\ illslitlltiulls. I ILlaiir 01' 69 percent. utho Mo
I li 

'itteri1ded Iprivate C at10liheSeCCilaysiUl\CI'\tll. U
 

relationlship \'as lileild hct\\eerr levC ot edumtim aIceed b\v 

l/h t'mid/ar' i hnm percent ()I41 it w hind (Oiw 4/). .\bmmt 
tilhe tOta I sa uphe eada td tIn a secMnda schiutf of I tle 
aICaulellie t\ I)C \\' IiI I ') peCentII 'grAdujateil Iron11 J iiiirii,ni school. 
A\ hi2gher perCeurIC (d' jimull1ib Ischool gauts\\eie eiiitoiicd~ ill 
thle t\MO 11stItutes ilie aIcademIlic sChoolj)inoe)LIL: the 

!iadiate d\rI',Isiritucd C Cri\;ilk s l in"Iitltjil. \orII[
 
serI I(I I adI lltC" tCIueI lI 11,11lderCIIIacademic. fih
(It he tha \diae 
50 )Ci-CCeutO thtle oI'0merC id IT p~eiLCI 01' tIre hi (e I l ei I 
t\\CIlt\-i21It\erC Itt01' k sugs ingIat0im111Ai SCI~I00iii lilr 
4r!IAdt11Iates dire 1110rV Iikcl timCIilIIs11kOH their. .'Icreer J" eeICeI~ht;ii'\ 

seliiui" echr a reo (flithiic to101 teimidtcinle tI~eahig alter 

several fl 's pe r~ittll"o tile'jib. 
(umrrrrreCI-iai ',hiitOIt iJ le IlrrIIical-o.mtioilwl schooim ~lluae 

aIccimurrited tii 3 per-cent Mid , ptercent oIt thre sml.rsetiv 
tHese Students" (Culed tO IirJJIi Inl tile ineC slliCCLL' Iflatter at tlit 

III.lIer AtIik-iist I'n ci lrtH im at at ICI tile's'iria\lvl 
Norlia SCInIttu Ortuae.tll [dried atire tither. hauIlI. ti0 Ilhal 
liii. uinr Itill Collagmv.etu Ito1-al ratI ion.11iselillu-C\'ta~ i n i is 
ort lrurrrnarn1ities. .\rrMOMU' aICatIdCnIic seCCtihiiar sC11tl001ll1ll ' bi 
412 Ii.pelntl tnt [leii cutliuit \vas enitnlicd ill thle pih\sic:l arid( nat uraxl 

studenC~ts mImi'c 
Iranll J SeCOMLdAr educarlitmi atirdeId JLACaderii emrdr ilSt itti­
in1s. the ildicatedI tIC- Ja oifrinreitg 

Miore than 75 pecent tI teIr wirus parent ha-~l"1,d 

datat that hicie a0VI 
paM I'IS Whommi tCS I prHi1uia SeliIn0 Iniumli!lessI HIan CLdticatioil 
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commelrcial I.C1100 uiTadtlates than aInR!n. any\ otlher SCC4JIldl-

SC100L1ldc. 

5 )ScclfaryN //()()/ ,naj' (UOusi'n 42). At tile SCCOLIJdNr IeVel 
about,1 40 percent ()I' the ,iampIC nhiJji)Ieil ini( fl thle ~in 
niatheliati4.". h4g. anhd I ph\iNeC W\hifle -2S I)l'tereet inajiuedL in 

hllilliiie id 14 cjl1C4.Ilt 14rini inlaiI~i-.I ) \tere schtl4) S4cienIce 

Inaj44r' tendLcLI a c the pedapic tt atit4)nn! 11 (41) inilts ) thle 

L'Iiver',ity Of1 ( )riLcntc \YICereai, huiialitiec.ia4)' tendA to)el)Il at 

evl 

related 1t) is unli\clit\ 111a14)r. 14()r eVIaiihph. ~C4"Cl1Idj44l, in tile 

.'CC4)ndry art44I 1ii- 4I\ o.l!44I 'CicliCC' thle 

I hi dala ~ugethtat J '1I4IC1t" Ina1lj4W at tile ICC4)I1LHIaIVC 

., 1t) ill 111 at 

Utii~l'SitI. \M I) C ILL11.41liit.ILmii~4)-c ]c 11IiI ~kirihiltcd. acn)4', 

la1121aCC,. ~4lI1.lIL~l444 111 II\I\14)1,1411. II)II1.II4.lI~C~ 11444. 

IL II 11 LIICI I \ ISam1e 11a(4t4 r i iiiia t IC 'I t I II I Ch .Ce I)41 441)II 

t. \% "I JII 11 J11W ,L'Ilc\Lill k lsi N I helCc I ()4 l-Cl I I 11l) ()41 Ii c Ie t)lI 

(I ti,'4 1.il"I'teail. tilk dli'.trihLitll %%;I', 14I)Ld 14) ho' IC I C 11 )'. all 

.0/2)S 44j Nc44( i l ,( //,),I/ graduatilig /h ((hicstj~i I)1. A 
4ILICSt 1411 il -*z-;l- lha im l11 111111 LI 11144)tile,ht k 21441dry 

Si/C ()I' all illLi\ ihualK,1" '.eCundalrv '.1144 I1litillCt- chli'.. Ie11 
reSltIS hildiCate~l that 40J I)tACCC1l ildiaehIn J cla'' ()I h~etwci 

26 and 5(0 swtdent'. elCIlCt A 1 525 lli~dt ()II' t11(100 

studentv. 25 pcnt in a (li')1' stIRet''I 1111 44r and 

I I pecent in a cla'' 1 lewr thaii 25 ',Ind.enlt'. 
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Chapter Three
 
Professional Expectations
 

and Orientations
 

I 1The ost pre p'llill ase.olldrv schoolteacher. counselor., or 
AdllilliSir i , lSonsidriable hoth 10 [lie natiol lld to the 
indiVidual. \V s',la oftCe oCCurs" ill the [rdillini.! Ofl ijldiVidL ls in 
bt)th le,,isnlal Jlai tcCl lical lieltd l1i Ilo,), tralil)Cd either 

hlullilt'ih' or ill\hlultarihv chi',ss alteralive careas \where their 
trlillil ik ltrl If'plactical UNC. lA-i elicellCd te her l~ht'!eCl Cly 
chooset ol evL'laC.hill ter h'eCl ill the p)le0 ' in tar a 
reltii 	 cl\ ,lhirt Ieriod ' ti il, tilerelhy incr easing the cost tothe 
lilion ll.Il a a il , taCh r iirininlg in itiisa s,alnd lCplrtmntll.llt.S 

ofl ellUicatisail \%inhin unieiiiC, st'ten ttlibItC 1) ,tUntsLCI CCIain 
Iprsalsi'sial 11 t Y'1"Ma L ttides toward psae1' sail saV.tIhe )Ra'N 01 10 
Ilarli tlitl I[lsae lliiuilC, d() 1sat Watch il.stitutisalal Cxpectalill s 
aInl011g grad1tLume, ill tie klhid. 

r1 I' '"iese.lsaVr1ie, .. a 0. lUiCSisla Vas aLed ill order to
 
aSs.s , 
 IL' oalsI. pkllli. and' ariliid Of L Idlt.icat ll stlldell. 

as l. scoLnLr level.heinl 	 [reared J1apiClesill ecat [hL.UtA(le 

IhIIi Cl N
The luit 0 %Ie ildt to elicit \%hire tle individul
 

ill cnded to \\ ork b\ eg oi l l t\idi sts1c ool. tilte positioll
 
stlgU'llt 
 ils'iilC Or OulI l i a scl01. \ lether allldditiollal incomlle
 
Illgli a -CtC01i(l .oh \\01.i d iil lt
he MilI'ytIle icilpated

iil\'~vemienlt ill tie adtllillistratissil of, the schioIo \\where the
 
md iidu,tl Ipl[mlcd tIo \work. 
 I inc] h'id were lne',[ 10is conlcerni[I­
teaclic uinions illellihishi and time tC+ile ol rCligiionl ill schoo0l.
 

A. Iil)h Illt \,lspirti ns Aid ld\tecttls , (..\ppendix 1 

I) h/act'itis t Is) ov-A in .ssc sodsar'vschoo.s (Qestsx'ioni 45). Ill 
reSloil', WI[ lhme ll N,itl. -)0 \.Oil plin oil workiig ill the 

scholts raltld hlll thissecollI'r i 'when vol Ir'1 uliversity " 
I4 pemeeli sal ithestlmlpl answered ill Ie all'illaveli'..\ Somewhat 
tlighter prcCl'taI'Ug' al ts e'lrolledthose studM iiLlietwo pdCIlgogic 
illstilleCs ILd lie University 01 the *l\tds wereildicatCd they 
planninig to work ill a s coldary school. whereas onl S) percent 
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responded in the affirmative among students at Andrs Bello, 
Central and Oriente Universities. Males outnumlbered flemlIs 
among those who indicaLIed that tiIe!' were not iIIcli ned to work in 
secondary schools upon gradua tion. , ]sO noted in tile resulls was at 
tendency for pedagogy and counSeling-evl ILtI loiio-ad nli nisrat ion 
majors to be less inclined to work in a secondary schootl.. Althlotil 
students who were not inclined to in r 1choo swork Secondar$"
amlounted to onlly 15 percent of' eaich of the lors mentioned 

above, this perceltaige deviates from the total sainple y lllalj or. 
Almost 30 percent of the Sttident, Mi sC parCnt', hald sol e 
university elcaltion or higher in.dica:ted they did lot intend 
working inl Secondary Schools upon gradutlationl. 

One may hypothesie that males, iajorinl in )eLIagogy illd 
counseling-evaluation-tdInlinistraIiolt re likei\,olo take position, in 
their fields of preparation in other tha1n secondry institutiolns or 
that they intend pursuing their studies in aall a]ied field it aI 
universitv. Since t relitively ihigh perccntage otf those who do not 

intend working in a secoClldary school have parenl, wilh higher 
eLucation backgonds it ialy be assumdLI that tley ;I'. inclined 
to pUrStite further formal edcation at th lieuniveriy level. 

2) Tosition soug/t insitic o ' )tlSi/t' ./C ' %(tr( I (() c -SC( ' 

tiuns 47. 46) ' lie highest percenta,,c (t' those students who 
reported thatt they did' not in tend wt)rkin, in sect)nldiry ,cllols 
indicated a desire to )ursue further ,tuldi Cs 3)1 lertcenl. A lower 

percentage inlicaited thlt they wonICd teatch it iioter level 
(21 percent), go into adininstration i 17 percent). Or coLdutl 
research 110 percent. Ilius. the majority of the () iprccit Of the 
sample who indlicited they would ilot %%ork ii t ,condary 
ilstitutioin will alaIrCntly misiCe career entirely relited to (lie 
wider concerns of' edLnCitiol a, it)lssiol. 

(1f tie individulils who iniLcaiL:ited that Ihey would work ill 
secondary schIools. ;ip)prolxiiilaCly lire-(lu~arlcr,, reported Ihat 
they iItCndCd to becoiiiC either J lull- or ia,rt-tiilIC tei.ic' while 
12 percent intended to become admiiistr;itor . percent coull­
selors, and 3 l)erceiit test iild l'ieSL ieltC spciailists. iThe 
intentions of Students varied by inlstiltionl IbOLt l 1)percent Olf 
the stUdents at Aildr~s Hello and Central University. along with 
12 percent iat each of the )Cagogiic inltitlultCs, were i)lanniig to 
)Ursic careers as adinistrators. lhe last statistic is especially 
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striking for students enrolled in tile pedagogic institutes since a 
special curriculuni designed to prepare secondary school admin is­
trat ors is not offered at these schools. 

Twenty-five perceit of tile strident,;at the University of the
Andes and I0 percent of tire students at C(en trl University were 
plil. ingto become CoL.!.eloi-s whereaS 2 1 percent of the students 
at the i t iAdes aid 7 percent of' those at A ndr~s 
Bello were planniig to become specialists in tests and 
111ca.l .tii'e illnc1 t 

The data sugeCest that as stuiden ts become older and as they
MoVe throuhir their versity careers there is a iarked decrease in
the desire to become teaclers: tOr older students there isaI marked 
inIcrease ill tIreesire 1o Llrsue cfee-S as adllinistlators and
counselors. 'Tis. it nlay be p)sited thal education students terd 
to lilove away\ Irori teaciellerSpecialties as they ircrease in ace. aid in1to othr edIUcItion1alwing to the nun1her f older 
stLdents ill tie samlple retrning to the univesities as part-time
students. hrowever it Illay be hlrpot hresited thrat of those individ­
ials wh) hIave had experie ne as teachrers, .Ill increasin percentte
ted to pursue carLeers le.ldill to work as CO ilselorS alld 
ad niiii istral'rs. 

In terms of work preferences by nrajor-. student, iref'errring
 
pOSit ions a,, adlriristrators, tended 
 to be riat her equally distribthed
alliOngi all iaor,. while those bent on PuIr'slUil careers in
cOtrirselill anid test, aid lasuLrellerit,S wele usially enrolled in 
those rmajors. 

3) L flio,'-ICF')l fela11h'I ni]' (Qulst'is)lls (),(im')lleljllolll l ON1). Ill aill
atlterlipI to+tIrIc'ltl'C tile illtellSil of tile llil ie's corrrlriitnrcrll to 
teachiii as a p'rofCssiol, tIe stideirts \\ere asked whelIer or rot 
lic'y would b' teaichhl f'iVC yNe'ar hencC, alid if ilot. What they

would be doirre. Ire iCsults ildicaedi thrat S5 peclel of' tIe 
Sairlple Ilrtr-tl I thev would still be teacJh irI.. ('Orirpaiill this 

I(;roN ti i. 1I1908) ;i'kcd It u ,.Ii lc olf ililnmiit ) iiool lc'adLile-ri) ('iidtt 
hICWhinlg t' p ' I~i 0 1. IL-l N;11111110 %%01lld 1101V t CIc' 20l tl)CIC, iil(it ) lI'iL' I-tlC, 
indit':lled Ihoy \\tll [icI h ofild of cithicalioli. 33 Iporcomli woldh re'ilaiin III l 'hiing, 
alud 3') pt'ttch \l\ ul l p it,r' Jit'L lttoI irlc1[ rir. \VIt1, aiikt' ih Nlil' queNtllt'iiol ftf';IIl-yT"Mi iWliod, li t'l th iihl 1Cax i25 i)C[r0.t, k-Aiid 110 .t011y \ lh l'f -lllk'JilOll. ;\lb0FJil /,
1 1I 5 ou n d i l 2 3 1 i of' p i s k l ibo l ICifth~ I hl ctl, ,l l flie ml a ry t ,lN'l de sire dC'hanige rA [lie. ' (ii e, k' oil , lit' queslil

lie " S a iip le d too c'ipa llo Itc fId I of ii (41 percet 

h:d, I luigllilt,',li an liv' ' ' ars anld 46 pt'ic'ni lhad riuighiirlIV t''iI i\ idt I'illCt'n vt'ais). 
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response with that of' a prior question concerning whether the 

StUIdLlts, intelde.'d 1t lecomel teachers. it is no ted that Ipproxi­

ma tel' tilty individls1, \0ho wele plaun ing to pttrsu e carler, a 

teachers did n1ot lanlJto he teaChhliW five Vears hence. Studelt , it 

the Pedagogic Ilntitute inl aracas. alone with studelnts from the 

total .a,11le1 enrolled il tle f'irPt aId seconnd \car,, ot their 

university ca+recr,. wecrc more likelv to think thait tlel' wllld 

remain in tcliine for aiiiniil uillol t ive ylear,. In aiddilio. tho"e 

stuLCnts \vliosC parCllts hld Liliritv traiini or liieit indicaited 

that they \Voulld hC les lik l\ to be tck1chlin, in live' \Car . 

The mjority of the iiety-ole.' studCltS. o 1 prcentCCil of the 

samilple. who indicated thit the\ outlld lot be' te'clin il live 

pIlinJ to iversitv.Ve1is \c'rC lugill'-puls"utic iurlther li id ie,At i u 

Lower pereiltag-c, plaincd citlhir to t ic at I le\Cl otlhir thai 

secondary or to ptlrNL+C rch. 
The rCults ue'st tt coml oclllt0cii is hifli.the tnllltlitl 

very likely higlheor than the atuaAlity vvill 10' be lie \yearir to 

frollo 1w.lhu. altugh tlh nillbr of tcler, \wh icltuilly 

remain in tailn tora lie':-year period in uclai. as 

elsc%wlcr. is likel to he s, the inlentions o ,otudentsAludyiiie 

teachls . sl,Cd a rson 
turnoVer. 

to I)ecoIlle cannt e as to e\plaiil the 

bticit , 11,4) lhrctercm c lor .m t,) 1)c, 1/1ill N(('w ldan LNo/1,'f)/, 

(Q110.I ll. ) those sdents vvIn0) lanned to teach a1t1,'r 

graduaition. the repondents v C LriiCtLI as to liCi SimbicC IhCy 

would pre.er teaching. 1he' qlicstll \d,i,,dl toiassess the 

nmlibe1 .'r t' student , ilai)iC to teach thle' tur v Inllch they\sutbeict 
were being prcpaired. I lit:elts idicAtCd that stutents iliariug,­

rin i flid of stil v,liich \ls teclillC a, a slbjcl illscondary 
s<chls inltendeto .,ch that sueti.i'l. \v the)> eene.rallv teal hereas., 

thoses tudtc Im tdA'gi cM iii()11liH,­majority ol l liaioirgiil g- or 

h +"eI ins .ad.uillill'tralioin-cvaliaIioin illCi cl to tec i Uhiiiit . oh1 

thoe nlot iiiljorilg in sub1jc't limmatleCr areas I1i11All% lticlit t thC 

secolndarN le l. there is a,stion t c y to Ireer ]illllilic . ai 

subject tprsCullly IMore! iikely to j Cilliilo1te vaiol le"­
bakg-sionlal Ili . rni md s,. 

lot I./) . l.'to 'is'hijl t'In ,n5) /In'Ir'l'uL' pc c' /lld/ (6Q)I 6(, 6 7). Ill 
dditio to inquiry the teaching plan those who(rill into) of 
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intended to teach at the secondary level. information was solicited 
regarding tihe tyWe of institution preferred. The que stion asked the 
saminple to check academic. cormcrcial . agriclture. vocational, 
techlnicail. normal. or "'other- a, tie preferred institution. The data 
sugg'ested hat over 75 percent of the sample planned to teach at 
acadmCliC ,econlary Sclools, With the remaining stldcll clhooing 
a lecliical-vocational, normal0",, collmllercial school. Of those 
M1ho did not intend working at ail academic school. 20 percent of 
tile students at ('cnlrlI [llrsilv ald a somewhat lower percent­
age at lo Andc,, Hnivcr,,it \ preferred a techlnical-vocational 
school. \btot I4t) percent Of the studlnts at ..\ndrs Bello 
lni\ersit\ intlCldCd It) \rok at normlal schools. Stludellts choosing 

a normadl , \ older'chool e0e ncrall. than tle othCrs and were 
likely to be ainjr, in cither pedaoy or liiiilanit iC,. 

Studctlis ilajorilg coonlyh taugtin sulbject, ill the second­
lV schvlool pIeferCeCLd to teaich at tile acadCmlic secondary schools 

and hose majorin, in tcCh llical vocatiollal ald COnilrciai sib­
jec t)s prCferCd ti1 tcCliical \ocationlal and coImiIercial secondary 
scols. repcti,,l,,. (Of those studeit, preferring to teach at 
IcC1liiCa, vocatioiial secolLdai school, hover. 25 perccill repre­
s'enlcd pedagm,, majors. 23 percent conl ICliug-adnuillilra tioll­
eva.lation1 limajorS. IN0 percetphll Iysical science Imajors,. and onl\' 
I2 percent Ieclinical \ocationil llajor,. StildelIl, \ith parents who 
had Iles Ihian scColdary School education tended to prefer
IlOrlll ,chools or tehn ical vocatonal schools. 

Aboutl04 percCnt of tlie s,,ileprCferCrd to teach in public
School'. and only 3 pelcill in piVate Schools. Perhaps work 
condilion,, jo ,ccurity. and oilher benefit t such as retirement pay 
in Ime public s',stin collribtle to thi, bias. [he small, private
school pIreferecle elmCiadCd frOll fellle, and priarilylr'l 
Andrs Bello 1'ni\crsil. Pedagogy. Conuse liug-adnlilistration­
evalhialiol, and natural "cielcC ilaJors constituted iearly all of 
Ihose St iudelils hh Iered priVate 1eools.iore 

I :.(i/il ma! p'l m'li .n; r t'alhcr.\ ()Quc.%[i ll.u 4,. 41). .As 
hIa,, long beeii a tradition in Latin m\nlerica, teachers at time 
secomidarv and hi.,._her CduItCiioll levels often have mo1re tta ollte 
job in order lot olly to secure 1,ulicienl Wage but also 1o meet 
the deLIa1id for individuals wit II their backgroun dILaLd profesSional 

Iwpa raliotn. Idunealiol observers in Latil America. howvee, have 
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noted a growing trend among teachers at both levels to be engaged 

full-time at on ly one institution. In an at tempt to assess thiis 
t hey wouldtrend. students were asked whether or not they fell 

after becom in- a teacher. anl if so.have to earn additiolal incmlel 

type of work they thougllt they \wuld do for that additionalwhat 
income. 

The re,,ponses indicated thit ahout 31 percent of tle sam ple 

earn ilncome in addition to their jobsthought they would have to 
re,pond xith an intent to moonlightas teachers. Men tended to 

more than women. Iechnical 'tocational. commercial, aid 

majors Were more likely tocounselinc-administratio-CvalLIat io 

seek additional in/ComC. hCrC., huM1lalitiesICS 1ljlrs were less 

likely to seek such income:. 

Of those who intended to iomililit. some 40 peCrcenl t1o1ught 

they would he teachels \\bhile 32 percent thoL'ugh1t they \would he 

engaed ill buiness orf cominlircc. I lcre v,, no llp'llet pat'tern 

1)y major amlonie stLdents ho prCfercld to teld Whereas 
conu nseling-evalat ion-administration and cominiecia! majors 

tended toward business or cominCreali ocCtpitiol, and Ihtnina nltiis 

majors toward po,itions inlving riting or jourlalism.v 

7) Prt'rc/ice ]or teaching by engriapl ic localec (Uutj.tions 70. 

71). TWo quCstiol were designed to asse,,s student preferences 
prefer to andfor the geographical location vOihere they would 

where they Cxlectd to leach. Approximately mc-third of the 

teach in Caracas, iliBarquisimeto.sample preferred to P) perccnt 

2 percent in the San C'risfohal area.30 percent in anothier maor.l 

city. and 12 percent in a small city o- to% 11. 

Students who preferrcd Caracas were dra wn primarily from the 

two pedagogic institutes while thoise wMo prelerred another large 

city were from the two institutes pIus the University of the And-s. 

OF students enrolll in ilsltitutions locateid in Caracas. the 

majority prl'erred to leach in Caracas wvhicreas those enrolled in 

the Pedagogic lIntitutC at lBaRI~hisilnet,) pleferrld lal'qUiSillleto. 

The majority 0of stuilen ts enrolled in IL)s Anics and )riente 

Universities indicated a preference for teaching it a large city 

other than Caracas. Barquisimneto. or San Crist)hal. The slUdCeits 

2The study ol primary Icacc i in (iudad (iuaya la by ( ;ros et ,a. (1908) 1iund thiI 

only 5 percent o1 the prcduminantly leiale sample had ouwtsidc libs. 
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preferring a smalll citV or towii were enrolled in tile Pedagoglic
Institute at ('araca, or Centralat University. At tle same time, of 
I oSC stiI ent:-, enrolled itCentral University and [ie Pedagogic 
1nstitl te It (arz,ca'i. 30 pCCCnt id I i perccnt. respectively,
would prefer to \ork illa small cit, or to\nl. 
V 1iewinlhIC salie datl il a soll\vIlat dilfTreljt V av. SILuents 

enrolled in thC three araCcas iistltllt iols,preferred ,or'kine in the 
Capi l )i.stlrict while 35 )crcenlt of the enrolhlee,s of the Iedaioeic 
Inltilute at [afrliinillto accOinued for N5 perceCnt of thlose 
preferring It(o rk in lie (entral Westelrn region. Forty-five 
percent ot tho,, col),i., to \towork illthe AnldeS l'eion1 w'r'e 
enrolled al nicr,,itv ofthe .\ildcsMalie while 17 percent preferrino 
to ,kork ill lie Northcit rcgioil vcre cnrollcd at either tile 
University of ()rientc or ihePekdLigOic InstitutLe of ('a'acas.
Overiall, 37 pacit f thc ,.mpIcprcferrCd to teac intlhll a ital,
20 iCrcenl ilil1 Weser'n. ill('eCil'ta 14 p,ercelnt Ah,.rides. 
')pecnctill illthc (cntral. S percent illthe Norhi,,t percent ill 
Ztllia. aid 2 [IClC ll ill(;tli\JInM.
 

Ill aldit io k an T111 li'
to .,l ritcla among lheIloca tion of 
1liC 'uillee nniversl, hisk fiJluil\ resiCncC, and wherc lie seek.,, 
eiIIlpltoVluiiei. MlCHn lie a,,le waJsaked \hre tey totile%-xpected

teich raller tihaun prfclrrcd to teach, ,I p-rcll irndicatLd that
 
their expctlaion\ii %\,I" the
, sa casths 1cir 1re'fe'rclle.. ]hls, eiller
 
studentls teid to I'to.l can
IheC find I)osilions in tile locae o1 Iheir
 
Choic. or le\, prlfer and e\pct 
Io tacl at a locale he'i tlle'
 
know posilions Will be available.
 

i. Teachers' Uinions tAppendi\ C) 

RelativLely little is known aboutL whetlher or tea;chlersnot in
 
Latin Aiierica find tealchers' ulnions necCsslryV and if they do find
 
lill Iliecessa ry what service tihey provide assistto arnd support
 
leachers.
 

I ) hI '11nll 1t h(ill 41 1uw I( S'11h1it (QIWt'[)ltl 7). SILt u lts 
were asked whIther r o1t they wOuld join tlhe tealClS uliOll 
after [lhey got a,job teachiiig. Seveity-five percent of tlie 
respol deili[s iudicated [leiy would, wherea';s. 2 percent resp),onded 
'o" .and 23 perIent answered tlhl IhC had not considered ile 

qutl ion sufficienll to respond.. A considerably pighertercenutage 
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of men answered in the affirmative. YoUtngwer Students as well as 

students enrolled in the first two years )f their un iversitv careers 

were imore likely to respond that they were unsnre whether they 

would join the 1niO. 3 

2) M/c hN"r 110i1 1 .5S. SttldcntsiI'cd 'd. icm'' ( Q tc. flu/IS ,9). 

were a,.ked whether tey.' lht uglt111., teacher,1 were ncessa,,Jry. 

:\oIt QS percent anter'eCd in the affirmativc. Ili ,mall perccnt­

agle ofile "elllple. reponding no' w rin the tw1o pedagoOgI)CL,.Oic 

institutes and tCnded to he ill the Iir',t tMO offr,chol Alld 

majoring in either humanitic,, o the ph,,ical sciences. 

With repecCt to why the stodCnts, th',Inglit (111ion we 

lneces'sary, the salmplc \wa a,,k.-d to check ne ( tie ollmh ,n: to 

ilprovc conditions (lr work taci,li. toi ilnprlll-mc "Cl tlostr 

children, to uppo'rt tech)ing as a prolion.,o to sccifv aolltller 

reason. lie majoriy i 521percent) indicted that1 tillioll were 

essential ill order to improvc sclo()k 't childrcni. 24 ipcrl nt 
indica;ted that ,.,ere ,,,,am inl trd ,e 0t s, ttihey ie.ce r r p p t~t ct h ingzas , 

11t mIccee""ya profe',ioli. aLnd 23 percent thoolug thtl llioll- .CrC 

WmlmiteclprId'm-
amlong ,tLLCiltd , i IgI n crc ill order 
to improve wl'k conditlin, for lrhle',',,-. Women 

Mnt llt t11at iuih', illilprtait 

to impov'e wik CLnd itiolls. wherea II l) Cd)intCd aitolm2 

thosC wIho thou.-iht thalt Unio,, were imoportami in order to defend 

teaching as a proflc,ion. 

t ,e, lationship,ij)'\nCIlixs Il1C. TeachCr-,Adlilli,nirator 

l ) hi i'olh'c''ic'ii illn ll//0) adl/lijislr liim ( Q) cSli')li 50). In 1 l er 

10 ISSeS',s student expetatim', rC'rdilg tCcr inv)lvCIent ill lie 
administrati, n a ,,comid'ify 1l l, tcli ill ,aipleile studlenit the 

were a,,kcd what they tho2ught tlheilr involvo-Illcil I woMil I vith 

whr 1 

were given tile fhll ving r-, lw,,e ,.hicc,: expect Ito partici'ate in 
the admilis.tratimol t he ,clhol tlhey wMld tec12h. They 

hrnlycomi.,tedpolicy and planing l,.cisiom: expect It he 
' ,regarding 11at0e2s Co1nl-Clllin1g file: eXpeCt to he pertllittlcl to oiler 

my umpinion: Or do 1ot expect to ac.tively Imticip'c in zdlllillis­

trative affairs. Sixty-eight percent ildicated tlat tiley tl)tghilt 

{AtI bornuo ( 1965 Imju I that 71 ph'~c n l f()rI* Iy IL:I)Ilth 'II 'IIfI.ii i ht hIlled 

it) the p r li ry so ,I' teacher', lhlli(ll ill VOWle/.n t;i I I C LTA'iIl Vellk, ltlll ti1' 

Maetro,,. 
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they should be permitted to express their opinion, 18 percent 
hoped they would be able to participate in decisions I1policy and 
phnnin,. while 12 percent iLdicated that they woW-1 expect to be 
consulted only ill rel.iLion to mat tIers that concerned them. 
Studelts at A ndrcL' Helh and ('ent ral Universities exceeded by far 
tile Imeanl percentagc response ill terms of expecting be able t,to 

partiCilpal ill deciions Oll policy ald iplanning.
 

ennut .hiirlr2) hiircmc, with Mc U Edutatiu, (Questioll .5/). Inl 
order It) provide tile snllltplc with an opportulnity to more 
realistically appraJisc their intentions relative to administrative 
parlicipation. [lI tndent,, were askCd tile following question: 
'Suppo~se a ruling wecre being c sonsidered by the Ministry of 
Iducation which \0on f[lt \wuld be itarmIul to education ill 
\etneCIzlt. I' \oi expressed yoir opinion on [le ruling to an
 
oflicial o l the Ninitr 
 , how do you think Ile \ould react?"
 
StLude.'nts \\eL. asked o ma1,nrk one ow the folloWing: le would give
 
VOlll p()illt o vie ser'l'iOtls collsideratioll lie would pay Solle
 
attenlholl to 
 yOLur poinlt o\iCw: le \wo uld pay onl\ little attltioll
 
to \()lr point o1\ie\\: r, !!o \woild iollOl'e what votl had to say.
 

'\bottLt ,310 lkCe ICelplied HIa the offlicial \\ould pay 
 some
 
attention to Ili,, thpinion: 24 percenL replied thai ti0e of'icil would
 
pay little altIlltioll to hi, opinion: and lI petL .t replied that the
 
official wuld totally icore 
 hAt lie said. Stutdents,, f*rolmn ,.\lldr s
 
Hcllo /nkici\,ity. 
 no loul.t bcuse one of tlci" professors was 
D)irector of SecondaVry and Il uier Ldttcaion fo0r tile Iiiiistry of 
IItlcatiol. exceeded tIe Call "milple percentage of those who 
believed tHe oflicial would pay someC attention to their opinions. 
(f t hose that official \\oul totally ',whartrelpondinI the ignore 

hlhe. said. iieI predonina tcd. \lilc of those responding tha1t ile 
official \\mold pay soillc t tntlion to their opinions, wollell 
Iploi(iiniiited. A dceCasing preference until ae thirty-tw'o was 

the 11noted for ct-eor.that on11 aIteii 'iotlld be paid to his 
opillioll.. agl Ilirlv-tw o, tle category tellIded Ito increase ill 
pIreferencJ.Ielagg- and Iluiina nitlies 1tajos tended to prefer 

sO Ille a tt entl o otn Id be paid:" coInselh il-evlIation­
adinilra lion IniJors tended to fIvor "serious regard would be 
paid :" and physical science m1latjors tended to prefer "opinion 
\\oIIld be ignoreld." 
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3) Infhiencing the *linistrv (Questiun 52). To test the intensity 

of attitudes regarding expressing one s op inion to a innisteral 

official, the following questit wis ,asked: "Ifsuch a case atrse. 

how likely is it tha t you would actuatily try to influence the 

ministry? "About 31) pecment replied solewlhat likely: 15 perucent. 

very ikely: percent. snl t unlikely: 7 percent, very 

u Clikely: and 32 percent did not know. I hu,, 54 percent of the 

total group l lltht they \(ald ,tllnt to influence an official 

from the Ministry. 
When compared with the norn C,ta lisliCd by all intitutiols. 

there \wa, a tendenc' tor Student,, frol .\ildr ,,ICll ni ersitv to0 

indicate that it Would he somewlC.ha.t unlikely or \Cry unlikcly that 

they would try to influence an otfIicil Ifro the MIinistry. Men 

predotminated among! student, wh IlIu,-'Ilt it ,t YA'n .,.,hat 

unlikely that they \olld try 1 influence an Ofticial td the 

Ministry. Student, in their later r iin co,,l. when cMpal'Cl 

with thosc in their fir,,t t. tendCd )It'.that it \wuld be .ery 

unlikely that they \,ould attempt to influence the official. .\mliony 

the respective major,,, thosC in ped;gog,-'.\ thout,A'ght itiwas, vCIy 

unlikely while thoe in natural scienc tho111ullt that it \a, 

somlewhat likely that they would atteillpt to influence a minlli­

terial offlicial. 

4) lu/tie cmif'lic hii) 1L.l)m. ' l't( a r, I. (' 'll. c(rhlilt 

miaiterial (Qmic.stium .57). In aln attcnillt to applroacli sonewlat 

CirCUitoL',il the i,,L Of diministrative invl\cnieit. reference is 

mtade here to an JtitudinAIl itCl that rCItes 1to whait a pistili 

would do if askcd to teach mtcrical that contradicted sonic of his 

own values and bCliCfs. lIhresponsCs included: rCtuC Itoeach it 

or just o1mit it: ask t,have smconc cl,c teach it: teach it. but1t --ivc 

your own vicwpoint: try to teach it obhjectivcly. giving sIt ide: 

teach it as rclusted, keeping your own viewpoint entirely out of 

it. The highest percentage oflthe sample (41 percent) indicated 

that they wouttlld teach the tnaterial but Would als p(resent their 

own point of view. 'lhe rCmaining student, indicated that they 

would either try to leach the matcriil obeclively, presenting 

alternative points of view (26 percent) or Would tlech the material 

as reque,tcd. excluding their points of view ( 22 percent). L.ess 

than 10 percent ()f the samplnle would either oimit the imaterial or 
ask someone elsu to teach it. 
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Aniong tile responsCs by institu tion, students at Andres Bello 
tended to exceed the olher institutionaI norms in the categories 
"oini t the material'. and "present .sides.' whilebotih students at 
(en tral nivCrSi ty exceeded the nrms for other institutions in the 

CatI 'oI'', "-esCnt Illv okVll point of View." Of those who 
irndicICted "reus'Le to teach itOfr 011it it."iUSt mle,rdominated 
over l ,., 

When viewing ile ,.Iluplcs response by age and year in school. 
Ihere was, a tenlency flr \'OLingeUr studCnts to place more 
iilportau cen pr.senting ''" o\n point of view.'" whereas older 
stidlits aild those e nrolled in tlie ir later years of school tended to 
prefer "'giving both sides." 

I). Religion amld Tacdhing t:lAppjerndi\ I 

An inlportant con1cern Of 'll ,ociCties in the education of 
childreii 'elats 1t the tclhiiu of' moral and ethical values. In 
soc'liCs that llw;\\ oln i ,titLtionatli/Cd religion, such as 
(atllolicisiln in \e11CUI;,la. it oftenI ilnplies th1t teachers sho.lh1d 
reflect tile orientations of tile doiiiinlit religion nd mirror that 
in'llnIc tIroTuglI I heir bIehaCvio r in an otut of the claSsloomn. 

I ) R/elih 'ioirihtim. (Quc.tious 50, 55). To assess tile reli­
gio, OriClitatlion', o1' thie IImle,. follr lui:LtiOn, were posed
regirding religiC'ous iieibtrship. religious coiivictiois. the ilupor­
taiiCe Of ','oIVi.litll, for teacllrs. aind whetsuch erlor not reliion
shotilld he lauight in 'ch100. first, Ilesti ll.li cocerLning religois 

iiiiberIship, wa, rCpolrted il tile precediig chapter. Briefly. 
,'() eicil- were (CIath li +.,percen.tlrteStart 2 percent another 
reliion. and I5 Iercnt clailCd no rCligion. 

()n Ireligion" colnvictlioin, Ih lesaliple wai ,skCd to check the 
IC',11201iSC thati re.flctCeICdIbCe their IMarticuiar orientilion. The 
reslolin', included: I do not hae\C 1i1V religious f;iith ( 14 percent).
I cInsidCr reliiti hylfutt do not tak part in forlil religioLs
serv'ices (-42 prce,nII I occaisi0 nll alitn I-icioti. s servicCs 
2.1 )crc nt I;I p-rticipate regulirly il rCli-i ouis se'vices I 10 per­

ce.lffl: I dill t~l~o10lttimL11 I'elilclions a't1ryi H to participate in
reliiois activitC( Is0lpceit )i. iThus.tlie resuilts sgt that about 
50 percent Cither have lio ilig,_ious f;iith or'are religiois bIutLdo 1ot 
take part in foriiiailreligious services. 
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Miore St tdcn ts at .\ndr~s BellJo U~niversity 1IlAn t hc Ot hc-S 

p.±rt iCipat c ill rcli iOISu aCt i\'it iC'.. MAC' ~ inore likely to reportaWCN 
not hax in, anl\- religiiou s bdic l's whc rca'.icni te tofecds cndcd 

iprCd0oiIliAc alinonc M10 )lng 0Ild1I iio0'.C r-cpItMCL jpwton Iv Cii­
-Iis. Ihird-\car SttIidCnts, IInL StcIIiC'.1 cnrtiico. a'. physical1 
SCICnIcc Major's CcckCLI~ 11iC 1101rnl tt01r i10S Moscx C iiicd nok 

rcligiouIS bdClck. 
.trc ud CHinCrcLi 1111011-il111 IiChUn!oLis CttiVI\CI in. rptrc and 

rkhCC. '11rvicrthegioiis 01c'. ldcinttu 11paicptll\ ~l:1S ,IIC1hic(Ittn'. 

o 0s 1)xa1'() \'C,- Ilk)~i CII L1 )CI Jiiccli d a IIicI l, I IIn I L ' CiHiciLI 

\vhi)cv itioii\h 'I rcII I i lltitcu.hi beI'L a I'. ' I N11)iii. Liittil "ILIci clil :1 

thiro~il!l thc SCCttntlIAr Icvcl. 

tli-iW LIpol)Il r-CiiL'iotl' II Ilit l ldn hichii ill icriiis (d, tik.1i 
importance 1'tir cdtiLI 1ill. isv.cc\\ttidei 'kcd I heit tilt twiil 

(iLIid b lc iiavc 01 ilio l \ (I W' Ic I Ic'. it'.lt)L ie Icr.'ItII Lttihtwil , 

werc prICsclltk~i aiLi sttLidciiis \\cre a'.kck.d it) elicek iiic iibt'. 
appropriaic: iti'c.cta 12ecil iiip.I3 cci :iii 

110t iiiijIttitant 33 j) cn : it Lhttc'.on l hicij )I () ICIckL11H 01'..~ I'C I it 
hindcrs (() pccnt. Ibos. ltt halt illaiCALi tIl iccttiA Ikiith 
anld hCicc ar1C (dt'.ic iiibIInraibcC IttM ilIC Ut(tt)I b~~it.. il .11,111al 
SLuch Itth anillld A c -CntNilipmtri it tr. i1iC d L,))I icalcici. Of) 

imtt. 11iioiIcitti l;iiiI hIclic-1 (cdc1t1ircljtijttti 'nd 

SttidclitS A A\dr ', Bcli1t h1iivcr indicaied i1i.ii h~i~t~slclicis 
andI faithi were: vitlici- eciiiiai mr iipiiil. hici-cas ;Itttii 39) )tt­
ccnlt Of 11iC SItRiCIeiS at ceiitrai1 hiiVcr'ity hdhe-Vcd 111ai suIch 
orientations wecic cithici essciai m-rlicipil. 

3) Rciiu.s iv.xruio imi hi/ihc .shtuu/. ( Qic.'tiui / t)), IThiels 
inl(Jtiiry co1CInering'- Iiiiotii rcad as, lti1itVS: -Rcliittn SIitUild lhc 
tauiihit ill Iic ,aiipilc was, askcd ito imaik ,irmigLlyH~iti. agrce, 
algr-CC d iSagic. Or strong11ly Ihicrpjo ilscs slit 11liaThesgrc wco 

SO 

http:Lhttc'.on


about 60 percent o1 tile population disagreed with the statement. 
The results of a mu Itivariate analysis indicated a significant
difference (>0.0001 between femalesmales and in response to 
this statement. Fenales registered more agreement with the 
statement than malcs. I:or example, of those who were ill
coinplete agreement with the statement, 2N percent were males 

females, while of hose who wereand 72 percent were W in complete
tisagree i enitvilli the slatcme t 00 percent were males and 
40 pereent were ftemales. 4 

As was Irue witlI previous ilnes lions concerning religion. a trend 
was present when the responses were viewed by the level of 
edlucaltion achieved 1b pMr us. Viewi ng the trend in terms of' 
agreei.ent wilh lietC state inc t. abotll 21) percent of' the students 
Whose parents, had no lorinal CIducation were in agreenment whereas 
65 percent of thos stidClls Whose parents gradtlated frol 
secondary1 'chool w,\ere agreed tlhat reliigion should be tauz,,ht in 
school. 

'\ltlilljo/ ( 9611) 1hlt .121) offound hlie 457 prilmary school teachers in his saniplectlliled o t ( hlioic and ha m65 percent ithoug tlireligion should be taugit at all
levels o1 th' .110 I;ro,, elprinir 0Lhil. al. (1968) foun d tha 85 plrcll ol' lie primary
teacicrs l hli thiai religious instruclion (and s'\ etl |cation) ishould tilfinitelv or 
prolaly ihtil ie i of iih0 school.lesponsibili 


51
 



Chapter Four
 

Venezuelan Educational Needs and
 

National Development Priorities
 

1. Venezuelan Educational Needs (.\ppendix J) 

Six items were included in tile (jLtesltiollZire wit iclI would 
provide a general assessment of the opinions of tile SLtLdents 

concerning the educational needs ot their country, ald illuminate 

perceived deficiencies in ile present sytlel. iiesv Ituestimls, 

attenlpt al eValiLatioii o educattioin cLuchied ill tellls of" '\i'tenL 

problems. It is hoped tiat the responses Call be juxt.apltoLd agailnst 

philosophical tild attitudinal stAtenielnts ill )rdCr 1o 11,aly/c tile 

apparent COlsistelcy ctIroader IIIC.llillIg stili.ad lLXthal 

predispositions. BecaLise thIs investigat io iis coued primarily 

with individual attitLuCCs and no1t wilhl an evalua1tlion (t tlh,. 

educational svsteIM. tIiese data weri gatlIlhe.d it prvidc a basis, to 

tile analysis of both individual philoopies o1t educaltioll alid the 

role of education in Venezuela. 
l11101A secondary ptiirst-' fbr gal ieinig tlhis lit ie dat a. 'how­

ever, is to enable )ne to make at leaSt prelilmiiary coiilill 

concerning tle pcrccived e[l-'ctiveness,, ()I the plr-sCnit dticatitmal 
system. While it was not the pIit C of this s lidy to broach 

policy quesLtions, the iesilts of the s1rvetll'y dol have detiiilt and 
imlportant iiplications fr Ve'e.zuelal educaitiol l . here is an1 
intelsive conctI-rn in V it.,e.uCla. Is iii other iatio "l, tile \%orld, 

for plalnninlg ducaLtional fulures. ile sfctioii (t crilCriii ald 

priorities for eductionail pilanS liiiis bt baseJd upoll bothi public 

and prolessional desire a.dLt deinalnd as well is uipll ieaSiiCd 
exigencies. 

The opinions of the segliit of tlhe popillilill Illiat has heeil 

sampled ill this research are particularly illpllralilt to considCr ill 
policy forillulation. Tliese individuals lha\C iiied iac experience 

as stLdeils and have participated ill tile t)tAl sysii()If'Schinigii, 

primary school through university. They are also I1th who are 

committed to the process and systeim of e-dcalhoii, !repan ug to 
become prolessional C(L nCalors. As fltlrC irc hersa.iidinistrators, 
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and specialists they will be in a position to influence the 
instructional process if not tile e.ducationll systell itself'. While it 
is clear that those who will depend upon t lie institution for their 
own wCtarC in uSt re l'cct certain protective biases, the fact that 
ilie choice of ed ucalion Js a career was an individual one reflects 

tle coifidnceC that they haVe in the existing structur (regardless 
ot, w,,hcrc such atlitulcs were "learned'). hCse studcrts are not 
yet locked in to ihie SNisCll and it Cil be that their olinions arc 
those o friCndly obsCrvCrs SyIpllethic. yet still from outside 
the systlm. It is the critical opinion of1 individuals who are 

dedicat ed to ihe Cdiicalion pol'tssion w hich would seelm to be 
most valualC to VCnezelclall planning officials since they are the 
individuals, who will be asked to impllentcl policy at the school 
and classroom levels. IIt slould flrt]rhCr be remembered that while 
still CxpCriCncinl lo rina education as "'receivers." tlhes.' stLudnls 

e illa1 adaltoluL'OS position to judge lie releanCeV alld 

efficiency of school to the goals of the learner. 
Two opcil-e ldcd trC response quLiestions were asked fle sample 

illOrder to Clicit at ilLides hat Were not influetnccd by prCdisposi­
tions o Iilie anlihor,. 1:o rCploring p-urposes the responses Vere 
grou ped inlto genCral catcgoriCS. A more precise Stltellent Col­
cCrn ilt'g lhe LitVrgencC of opin ion is derived front two coimpa nion 
quslt ions wl chiCh below.arC also rCporLd 

A. Tlie ('riical Needs o1 Ve neIuelan ldu.caIt ion (Question 8) 

A I'rCC-rCponsC qunestion asked sLudCnts to rCport What they felt 
\VCwC -1lie thIree Most critical needs o1 education in Ve ntezuCla 
today.' The SIatCICts Of thesC StudCnts were divided in to nine 
cateeories which arc explained in aii illustrative way below by 
quoting translated protocols representative oh each categOry. Each 

calcgory is identif'ied with i descriptive slient suggesting the 

priority aiea. 

Ihcre ',e a lohl tit' I'ml y-iour nonrespondtenls to the questiot; eighty-seven il' 
those who did answer provided only onc m Iwo "ntds." The dala indicaie that rather 

than dclirnlinL precise pioililn areas, [lhe replied frollnnorerespoldenls seemingly a 
gencral Irametot rl-rcnce: thus. they had some difficulty inspccifving as many as three 
responsks. 
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I. 	 Insufficient or ill-prepared professors and staff (27 percent), for 
example, mejor preparaci6n profesional : "s necesita mayor n1imero 
de profesores" "mayor preocupacion por prte de los profesores." 

2. 	 Insufficient or inadequate schools or classes (22 percent ):for example:
"'necesidad ie otros campus de estudio": "limitaci6n le cupos"; 'crear 
nuevos centros de edulcaci6n superior." 

3. 	 Need for restructuring tlheeduct ional system or programs ( 20 per­
cent); for example: "'I()s textos o mtcriales propio oara ItLormaci,(ln 
de los estudianles": "'una mejor orgaii/acion de los orgillismos 
educacionales": "'refrnia completa no a imedias."* 

4. 	 Irrelevance Of eLuc.il) or educatiOnal techmnolov curriculum. 
values of school. etc. 10t for example: "1afalthpercent ): iLe colerencia 
en of sistemn:m educativo": "camubio total Le los proggrama, Lieduccim6m 
por cunsiderarlos rual aco)pladOs coll lI realidad actu,1' "el conmtenid'j 
de los pr'granas el ICtermniadas h.,ilturas." 

5. 	 Problems with si,'e or allocatiom of budget (0 percemt): f(or exanple:
"'poe+ presupueshm 0 1lual emmple1aIdt ": -''amnelto del pr, upuesto par;, la 
educaci6n": "'falta Lie recursos eclon6m11mctms.­

6. 	 InateliOll to individual stmdelmt needs or to sludent counseling 
(5 percent): I0r examiple: "falta ielihertad de expresim ":'orieltacion 
de lajuventud"; "Ia pucOa reIpTmsabilidad por parte de los Ilaimados del 
poder jovem;.'" 

7. 	 Political inefficacies: political bias in organi/alion amd leadership of 
education, the need for university autonmmomy, t5 percent ): for example:
"menos polflica ei las universidaLes"; "'acapramiei1)to ',fticO ielos 
cargos educativos"; 'que los polftiCos m intervemgan eliasuntos 
educacionales." 

8. 	 Need to improve quality of educatiom or standards for elcclion of 
students (2 percent); f r example: "dar menus materias perO Liemayor 
cualidad": "necesidad de mejorar el sistema educativo''; "mejoramiiemtto 
del sistema de ensean/a. 

9. 	 Other unrelated responses (3 percent I. 

TIhe percenitagC figures in parentheses represent tihe proportion 

of respondents replying in thai gencral category in lerms of an1 
in1dividual's lirsi ''most critical necd." When the CUmulAtive 
respost.s in cach cat ego'y were ialied for ill three reporlCd 

"'imceds," tihe comparative lrcqeltincics. with theL,xcCpIlion fll 

political inefficacy remained the simc. 'lha is. tIe raink ilT 
and frequency dislribtlliolls of ttee caec'gories ieliail Ihe saue 

(except for tile ole casvC) whlether o)te reports the single ios 

critical need or a mean ranking of all thrCC of the critical ileTs. 
Ranking Ihese restIlIs by fre'qucncy of res)On1s' iprovided a icallS 
of colparisoll and iillitizeld the effclt1 of classifying and 
(quan1tifyilg th res)onses. (Colmparing average rankittgs (ver Ile 
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choices also provided a gross measure of reliability indicating that 

the responses were reasonably consistent. 
The category of political inefficacy in the averaged ranking of 

the three needs moved from seventh most reported (5 percent of 
first-cloice responses) to l'itth most reported (7 percent of 

averaged-choicc responses). indicating that there was widespread 
opinion idcnlifying itas a problem area but a secondary -need." 

Catecories 1 a,;d 2.insufficient or inadequate schools and staff. 

were inntio ned by nearly halIf of all respondents aisthe most 
critical iced )f'education. Their COltelt seemis to express the need 
fr providing more. ifnot better, educationl. It is quite possible 

that category 5. budget allocation, also reflects a concern for 
Cx pa ndig CIucaLtioll. These resulIts. when conrasLted with cate­

gory 8, qLality improvement an1d selection stan1dlLds (interpreted 

here as refletine attituI des of exclusivity toward schooling), 
clearly indicate that the forier respondents tavored mass educa­
tionlland iIicLea:d educatiolal opportunity. Given the demo­
gra ph ic port'a itlso1 the students reported in ('hapterTwo, 

ichooling has very likely served as a chla ne[ '0r up'ard mobility 
lor this group alld. Ins, OnIe ma,.y expect favorable orientations 

Ioward schools of'leitniierstitlIS and towa.ldas social 
increasilg oppo rtuitnity la1n acces to the schooling experience. 

('at eories 3 and 4 speak to tie iieed for re'orming the contenut 
o1 letcclh nohogv of etiLcatioll and represented tle concerns of 
approxiilltcly oC-t-Iird of the respondents. While this statemhent 
Illay seellI to hC illconflict With the stated desire to expand (and, 
it is implied, iuaiitaiil the xitiiig system, such a conclusion 
Ciiii11ot be reached fr'oili these data. It does Seell alpparenlt, 

however. thal there is consid cra hle feeling on tie part of t lie 

sample that orgali,.atiollal and Curricular reforlis illthe educa­

iollal ,I are
yscillii Lleeded. 

0 1,rii )I. Secondu aty Schioo IRe (Qutestion 

order to provide a 

more definitive answer to ile genieral question of specitying 

educational iiceds. Il it st udeiits Were asked "'ilolly one thing 
could be cha nged inrelationIo seconidarv schiooling, what do vou 
(hink it shIouIld be'? " The (Itnalil'icat ion to s(comar' level 

A second I'ree-response quest ion was asked ill 
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education was made in order to specify more precise problem 
focuses and thereby presumably elicit a more specific response. 

The issue of quantifying these data is agcain raised. A ranking of 
general response categories indel)Cndenlt o thosC SpecifiCd in the 
preceding qusCtion permitted compn apriso ns to be tmdC withotnt 
using the samenc categories 1'fr the two LtttC',iiol.s. It was Ie 
decision of the Zuithors that preserving the integrity of' cach 
question by aggregating the data scparatelv. and then ri,k ine a 
larger interprctative error in co piraing, lhese resultS, Wa1, inore 
descriptively productive.2 While it is, oblviou, thatt the oplinions, of 
these A1tudntC 1isre forned thIlrtuhI CX rcnnce with the same 
general environment, the interpretation (f the meaiing ofi these 
responses must he IClt pZtially, to tile reader. 

The following cat-gories, concerning a dascire to chanve ole 
thing related to seco ndary school,. Were derived from ,ampling 
of responses. 3 Typical protocols, assis in dliliiine Ile colltCllt Ol 
each categ ory. 

1. 	 A general rest rc turing ofl the educational system 21) percent): I'r 
example: "quisiera quC f'ucra una rel'orma tuttl" -13 eLdncaci6n en 
general"; 'todo." 

2. 	 Improvements in curriculmI Or prograns ( 15 percent ):for eamimle: -el 
sistema de estudio donde todo est:i ),asado teoricamnenlc; se debc 
fonientar mns Ia prctica": los objetiv os que tSta persiue que no est61) 
d acuerdo con el desarrollo nacionma": "el p6itsum de estudio." 

3. 	 Student participation in schotuos: studcnt-teacher rehlit ilships teaching 
mnethtods (14 pcrcenl); I'r example: "quc adelnl, Le cuLtura gcnCral at 
bachiller se lc vaya ayudando aIescoger a crrera tlie nuis sea a)to !ar 
estudiar"; -el m6todo de enisefialn/a qu s s: acltalimcnite': -las 
relaciones alumnno-prf'esor." 

4. 	 Examinations and methods of evatluation ( 10 percent): for exatmple: 
"los m6todos de evalu,ci6n": "'el m6todU de evaluaci6 (1uc Cs niuty 

2The 	 alternative would be to cmIructL cmpariable c rhpWlin C:It, !orie,, hich 
represent a hoopgeicous theoretical conicl. 1lii% procedure, lt\\evel. would tiavC 
further forced the dala into arbitrary abstract c m)mtct% antd away fromi ilhcii eal 
content. In this research, tIhe alternative respune calcgoric, ued I qulmmily the resattl, 
were derived ton anmasesmenmt of the rcspllsc\ theum seivcs. i tic author%pertformmed Al 
data coding thecinselves so thai ; .sigjjcnmentof i prtcol Io a rcspints calegory rtcllett 

only their (Ihlipcfully CultitonCld hias,. 

3There were 118 ionrcesptndent Ito this ltuCSlitll which IItY Igaill ldiLIC IthA 
individuals were more inclined to generalize their reply to li, questio than to ,lc.:t 
froin aio ng a variety of' alternative po,,ihlc resi ,nises. 

56 



caduco y anti-huniano ya que se somete al estudiante a un ambiente 
mIuy tenso": "los ex menes finales." 

5. 	 Qualification standards for professors (9 percent): for example: "que
hubiesen mejores y capacitados profesores para dirigir la educaci6n";
"personal hien capacitado para el ejercicio dc la docencia": "que el 
profesional sintiera tie todo coraz6n sU labor docente." 

6. 	 Political influences (4 percent ): for example: "'menos ingerencia de la
 
polftica en 1a educaci6n'" -la pohftica": -cambiar la relaci6n entre la
 
educaci6n N los partidos lpol ( icos."
 

7. 	 Ed ucatiOnal standards and student selection (2 percent): for example:

"que haya coherencia en los estudios, es decir, que el alunlll) 
 al salir de 
la cducaci6n secundaria pueda realizar una labor": "desarrollar m111s el 
nivel de capacitaci6n del individno"; 'creaci6h dIe tuna educacin que 
nos Ileve a una culluri/aci6n m,is profunda." 

8. 	 Other (7 percent). 

It is ntle that the lu'trenlost needs mentioned ill the 
preceding IL ,teSt \ere for ti ore educAtional schools and staff.
 
There was no direcl expression of this sentiment reflected in this
 
question. Vhile tile 	 ftrill ofti le question ma' h,lVe solicited 
rCsponsCs critic iz itng the Cxistinog sy ste iii. the qLesl ion itself does
 
no preclude itdiViduail totally supporting additions to (lie
an 'rum011 

existitg syStCm. II is posiblC that stulents 
 presttLIed tlhat
 
providine more educational facilitics or access to Ilose facilities.
 
that is, expalldtlilg tile syVstC. coUIld on1l' be perfiurtitCd otside
 
tle S.vstilll: cOn,SC.,ltuetily they dto 1ot conce o 01' this nleL ZS a 
problem riequtiring change. Such an at1lituILIC reflects rathera 
tiarrTOw concCptlulia;liol of liOw schools iay CndiogellOtsly 
'eCocil edttcaIld nll neeCIS. ()n1 tile other 11ta11d. ile Slplc lmlx 
not have fell that expallsion oI' Ile secondary school systel was 
appropriate since Ihis questlion was klilectcd specifically at tile 
seconda rx IcvcI. Suippt fort(le latter ititel'ptCtation is reported 
later in this chiaptet' titde' "t'ypes of schools" where tile sample
appeaired to concentrate their expansion toward-rdatitln 

prepriiarv atidh uni\Crsily techtnical instilltu1s. 

The predollillll SIpOnse to this ClLestioll l'ecteCI a.CollCerll 
for restrttc(taring tile system ( 2 ) percei t) aid reformulating the 
content Of etl ucatiou (15 Iprcen!). These abstral-ct anid generalized 
responses did tot serve to clarify the preceding question con­
cerning etlcational needs: they did. however. substantiate a rather 
widespread C'oiCeln for revitalizing, if not reforming, the existing 
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educational structure. Some of the particular areas of concern 
were rcvealed by further responses to this question: student 
participation in educational decision making, student-teacher 
relationships, teaching methods, methods oC evalua tion and 
screening. qualifiaitioll standards for professors, leade rship, and so 
o11. 

In suimmary, it is important to note that these students are 
committed to the basic educational system and advocate its 
expansion and improvement. More sl~eciic indicators of the 
direction for souch change can be gathered from the following 
questions. 

In order to provide cata that could he so bjected to con paralive 
analysis with some con fidence. two forccd-clioice questions were 
asked. 

C. Educational Quality I ion 53)CQuest 

A variety of problematic constraints known to limit the quality 
of ed ucation in other areas 01f the world were selcted and 

presented as response possibilities t( the (jIStioll: "'Which three 
of the following f'actors are most inflIenLtial in limiting the quality 
of education in Venezuel(a?" Students were not asked to order the 
importance of their responses. conSequenLtly he data are reported 
in order I preference by cumulaltive frequency. Tliat is, the total 
numiber of individuals who coiisidered a given factor to he oiie of 
the three most limiting actors are tallied and reporled aS an 
aggregate figure (table 7). \Vhile (tiualitative ilterl'actor compari-
S011S cannot he made with this procedure. qualiltive coilpari­
sons are possible. 

An apparent reordering of priorities is reflected by these da.ta 
which place the area of political influence Is a lMICh IMore pt(elt 

issue of concern than in the preceding questio ns. While limited 
financial resources and too few lacilitics are considered to 
constrain the quaily of education, clearly of greater importance 
to these students is the interference of partisan politics and 
inadequate studen t-teacher contact. It might have hen ex pecled 
that these prospective teachers would have heen more concerned 
with salary levels of teachers than they were, or with tile role of 
teachers in educational decision making. It should he not ed that 
the apparent reordering of problem areas emanating from his 
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TABLE 7 

Factors [hat Linit tile Quailty of Education in Venezuela 

Cu itl tat iVC 
F'rcqunt:v of 

aR¢spons Ltimiting I actor 

4012 InterltrcL'c of' partisan politics in Ctducatij al affairs 

355 Largo school classcs and little contact between teachers 
and pupils 

278 I.intitcd CCnnt0ilc C,pCnditurcs in support of' education 

240 tack of teaching iatcrials and tacilitics for cflicict
 
teaching
 

172 )isinterest hN taclchers in keeping Lp-to-datc in their teach­
ing fie ls 

135 Lack of interest on the part of sttuLdcnts 

1211 Inadequatc rcprcsnItatton of teachers in cdtucational decision 
Itlakinll 

88 Little cooperitiol troul parcnts 

58 tot salary le\cl of teachers 

indicate actorSA.kt reslo f t 0ttitt lic tlth1 c that limit [ie qtality ol' cdtLcatioLI 

in \encue la. I here s\crc II ot11¢,csponItses to tle qtuestionl. l single-tactor
 
reponsc,, and 30 rc'potL'S %%
Itil t\o factors iIIa s\ er to til question. The CIttIILI­
lativc¢ frCiluCnc. totalS rcp¢,ICsCrt the nu ber of' tintes a particular t'aclor was indi­

question, as opposed 1o the two prior questionls. may relate to the 
IOeIts beiM o I ctt reCt qualitative limits rather than on normative 
needs and clllleS. 

It is important for educational planners to note that several of 
the factors that were considered to limit most the quality of 
education concerned relationships and processes within the system 
rather than inputs or resources: political partisanship, student­
te.1cher contact, and teacher and student interest (commitment). 
Some of these f'actors, while 11ot easy to Lie limit in problematic 
terms. represent colditions that can be inllenced xwithou t 
utilizing any imore resources. The implication is that substantial 
gains in tile qua lity, and, iperhaps, the efficiency, of' education may 
be attained by revitalizing or remanaging the system. 
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D. Types of Schools (Question 1) 

Students were also asked to choose from a list of school levels 

felt was most important for Venezuela'sand types which they 
needs. The question was: *'Itis oftcn said that Venezuela does not 

have enough schools. In your opinion, what two types of schools 

are most urgently needed?'" A ranking of these two responses in 

table 8 permits some comparisons to be made. 

There is a clear concern for expanding technical-vocational 

schoOling? At both the uni iversity ald the secondarIy levels. Tlhis 

opinion wouId seem to indicate a practical orientation toward 

schooling which recogniizes hoth the lack of. alid the nIccd for. 

technicians and vocationally trained workers. Pllillip [oster has 

shown in his Ghana study that studen ts about to enter the labor 

market are very sensitive to employment opportunities and that 

that the more highly educated shunthe traditional stereotype 

8a
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Types otfSchools Needed in Vene/uelai 

t'
I [-C'(lit'lC 

lur I 1r~t old4 ht St' C114)cc 
Scond Iiii c ('hcrc entagc'I vpr 4) School 

247 1)
1. University' technical institutes 

199 20
2. Preschools 

10
3. Secondary vocational-tcchnical schools 191 

4. University pedagogic institutes 175 12 

82 105. I'rinary sdCho)ols 

6. Academic secondary schools (bachillerato) 74 6 

7. Secondary agriculture ,chools 72 6 

72 38. ;eneral university level education 

3(0 29. Oilier catcgories 

a[lhere were sixty-two nonlirspioidents to this quetion. 
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mechanical occupations or training is false (Foster, 1965). It 
seems, rather. that students will attempt to enter an occupation 
where they can maximize the probability of succeeding. The 
tlUeStiol bCcomes COmlelCx as onC accou nts for the inlue nces of 
factors that motivatc illdividuals to seek stattus-roll congruence 
such as maxillmin income and social prestige withi n the con­
straints of variable market opportlity and of cost sensitivity. 
Nevertheless, it is important to note that these h1igh ly ed ucated 
and socially SuIccessfll stuldents valtle vocatiollal-techlical training 
as al trellt need. While it is not in ferred that these students 

woLId coslLir stuChclILcatiolal altCrn1alivCs for tliemselves (tile 

niajority want to work inl academic secondary schools), they do 
seemin to valItie the lfunctional role of schools and they appear 
concerned with pilanning priorities ill terms o1 national leeds. 

The premiiise above is ItrtIher sLbstaltiatted by the rChftivCly 
il rq tie nt choice of academic secondary schools or tinivCrsitiCs 

of 'erinle cInICr Iecition as the most criticallv nccdcd instit u­
tions. Tle IIoIilitist aIttitulC i licatCd 1y these results is 
colsistent with tile olii1011S coLnccrinlg Cduca~tional needs already 
reported. 

()Ile lotCwrthvy Mii lxpeci tl filidil'g preschools toadll slhowed 
be reported by 2o percent ( first choice) of' all respondent., as the 

type o1 school ',i rgen tly needed. Oic of of 11aio11S tile philnmlalll 
expainding labor iinirket aiid ot ioderni/il u social tiC\Cldellllllt 11a.v 
be an in creased lClIiidl for preschool CdLIitiol. a desile that may 
reflect both ( I an attitude of grantilig to schools the responsi­
bility for early childhood sociali/aioll and ( 2) tile Ileed for child 
ctstodial care thus freci l,, 1mothers to accept iob opporttilities 
which are iicreasingly becoiing ava',iaVble to thmCl. There is some 
indlicltiol thai VCeetiela iS ti]dergoilg both these changes and 
hiIs tile desire for ipreschohOl ClLcation may be a1result of these 

recent social and economic developmiie nts. The observation ill 
ChalptCr Two that iiiore highly educated \w'omnC are mole 

frequently employed raises tlie qttnCstioll of lwhether preschooling 
is dlciil.a iided j lst to iprovidC cstod ial care for working mothers or 
for otHer" rCasonS. I1 one aSStilmCS that such iiiothers are illore able 
to a'ford LoiiieStic help 1t care.' for their childrel, an additional 

explanat iol for t lie priority given preschools by this sample is 
allppOlmriatC. It miay be that the stUtdelnts ill the saiiple are familiar 
With tile receiIt resC'rch oii child lICvCloImellt which siggests that 
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early childhood learning accoints for the majority of the variance 

in both cognitive and personality develople nt (e.g.. 1loom. 

1964). A formal environment for learning am1ong tihe preschool 

children of the general population of Venezuela. therefore, may be 

perceived hV the sample as being of conSideCrale' importance. 

Given the averag-ed importan1e ol1r'sel oli ediictIion ( 17 per­

cent COinbLIt as)opposcd 20( perceit first choice). it seemsa , to 

that there were a large tn inber of individiial, who stAed tile need 

to be paranwoUnt hit that the averace s!ntinent across the 

remainingI1o)LtIiion was not as concerned with this prohlem. 

Only 8 oercent of those who did not specify preschool eciucation 

as their first choice specificd it as the sCcond nost Urgen t need. 

Analysis of the patterns of response to this qunestion iw tile 

itndependent variable subgroupings yieId further i nsight into tile 

distribu t ion of reported sentitent s. Students etrolled at Anidrs 

Bello and (entra l Universities re ported a tMC ligher freq itency 

of concern for prsCCI(il edicatI ion (alpproximnately 55 percent. 

first choice) than those at other institutions. Only 12 percent of 

the students enrolled at the Pecdagogic Institute of (aracas 

indicated presehooling as their first concern. There was also a 

slight upward trend reflecting a greater concern for providing 

preschool education as the age of tile respondents increasCd. Since 

employnent opportiutity increases with ige. this plienoiienlin was 

to be expected. 
In suLmary, it is ohsived thait tile sMiIItpled stildcots iholid a 

he tilefunctional view of CLucaioni when siting what hCy see to 
areasneeds for Cduiicatiol. Whenl asked to report specific probhle-n 

for education they include process ati ilinter;ictioti dinlensions of 

schooling. indicating that the quality of Ilieir experience may hc 

enlhanced by noncost reforms. Their general helief is that 
education needs to be expanded, possibly signiflying that more 

olportunity for receiving the beiieflits of edLutCat otI Should le 

provideI. 

11. National )evelopment Priorities (Appleundix K) 

Research relatiig edii cation and tie process of nia tionial develop­

ineit indicates t system formial generallythai ,'lie of educatioti 

subserves doininatn t political, economic, and social in terests. 

Schools, legitim ized and financed as they are by ruling polities, are 
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unable to establish priorities independently of the larger social 
system. Consequently, the priorities and goals of government and 
the place that is afforded formal schooling in relation to 
government objectives is relevant to the present discussion. For 
this reason two questions were includCd which asked tihe sample 
population for their opinions concerning goals o' the Venezuelan 
overlienit. 

A. Goals Ior National l)evelopmlcnt (Question 7) 

Students were asked the free-response question "what do you 
feel are tle three most critical goals which Ve nezuCla must attend 
to in fostering national developileltn " The same analytical 
proced LireUsed to r port tile tree-response items above-mentioned 
was eml loyed in this case.4 Table '9 reports tle categorizations 
made to qoantify responses: typical protocols are provided to 
fltuher define each category. 

Tahle ') iiidicates a variation in tie ranking of responses on the 
cimulative versuis tile first-choice scales. The cumulative frequency 
Iignries are considered to be more representative of the sentiment 
of the total respoiideiit L'Otlip. 

In tile opiliion of these students the most critical goals for the 
gOeine it to piIIrste foc used principally on edLcation alld 
secondarily tIIpOll industrial and economic development. Becau se 
the rela tionship ot educational needs to government objectives is 
an issue of central Concern to this study, educational goals were 
diVided in to two distinict categores: (I ) increasing opportUniity, 
that is,providing more schools, and (2) restructuring tie educa­
tional system. A predoni nanlt concern for exp1and ing educa tiOin, 
expressed in responses to other questions, was also relIected here. 
InI addilion, studenls reported a detinite, though less treqilett, 
concern for instilling a[ sense of public social aware ness. This 
attitude seems compatible with tile goal of exptanding educational 
opportuiilfity. ()Ie cotlhl even speculate that tihe intent of tile goal 
to restructutare tie educational svsteii was to further democratize 
schools alld create anl egalitaria society. 

4 hel wc to i 3 II\Iv2Lt13ies is this question aid resrondenscnlld,I, 0i9 
provided 

in l',tl)etiilpliCS. f i INhigh Ievel io irespioii; Ilati is Clliv'C (' Illayindicate ie 
tltleslioni stlaled llelal hie thai of thevas illulh tsch liins als to nclar, or IleConlenl 
t iolin;ilis so compilc thalr were dificull to IIIke.,sponscs 
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'TABLE 9 

Critical Goals for Venezuela's National Development 

Combined 
Frequency
 

for All Three - First Response 
Goal 	 Responses (Percentage) 

1. 	Increasing educational opportunity; e.g.: 341 34 
"incremento de laeducaci6n"; "educaci6n 
del mayor n6mero de sus pobladores"; "hacia
 
una educaci6n que Ilegue a todo clpueblo."
 

2. 	 Industrial and economic development; e.g.: 324 16 
"fomentar laindustria venezolana"; "creaci6n 
de nuevas fuentes de trabajo"; "explotaci6n y 
mejor utilizaci6n de recursos naturales." 

3. 	 Increasing a sense of social awareness; e.g.: 173 10 
"hacer tomar conciencia al pueblo de lo 
importante que es eldesarrollo"; "estimular 
y promover una concientizaci6 n de todos 
los habitantes"; "dar mayor cultura a su 
pueblo." 

4. 	 Restructuring the educational system; e.g.: 145 13 
"mejor desarrollo de laeducaci6n"; "crea­
ci6n de escuelas t~cnicas"; "lograr una
 
refonna total en laeducaci6n."
 

5. 	 Agricultural development; e.g.: "fomentar 141 6 
nuevos cambios en el desarrollo agricola": 
"larefomia agraria"; "desarrollo (ICla 
reforma agraria." 

6. 	 Promoting nationalistic interests; e.g.: 132 9 
"nacionalizaci6n del petr6leo"; "elnacion­
alismo"; "independizarse del n.'o­
colonialismo."
 

7. 	 Technological development; e.g.: "la II 8 
tecnilicaci6n"; "fonnaci6n de tdcnicos en 
todos los campos"; "abrir los campos iuis 
avanzados de tecnologia." 

8. 	 Decreasing political intervention; e.g.: 68 2 
"menor presencia de lapolitica"; "no ser
 
tan politico"; "reemplazar a los politicos
 
con especialistas en el desarrollo econ6mico."
 

9. Other responses 	 48 

64 



Goals of increasing industrial (economic, agricultural, and 
technological) development reflect a practical orientation toward 
providing employnent opportunitV and economic (personal 
wealth) growth. The responses grouped as nationalistic interests 
were most often expressed as !ln admon ition that foreign-owned 
industry be nationalized and expatriate participation in the 
VenceuCla1n economy dissolved. The nationalization of North 
American imdustry in ('hile 1y tihe Allende governinen t only weeks 
be fore the savii plin, and the politickal and economic pressure by 
fhe Ve netIlan governunei nt on foreign oil corporations in 
Veneztlcl at the Sameitine llay have influenced this response. 

A subgroup ana lvsi of these responses showed certain group 
variations. Twice as many incn thlan wollell mentioned nation­
alistic interests. This response y1 men is significantly more 
frequent than can be Cxpect ed L chanice. Men also responded far 
more 'reqItien tlV to tie seldom used ca tegor 01 political inter-
Ven titn. It Also that nell a forwas nloted wo cxpressed concern 
educational goalsiMore fre(luentlV than might be expected, though 
not significantly so. 

SubgrouP amll\sis of all these questions tii rned Li P only slight 
variations ra tier thanl significant differences for Most of the 
questions. 0mi the question oft national goals. for example, both 
vocatiolalitec.lliCal id nlatural science majors expressed a higher 
proportionate concern forI lie devel+opi)nellt of illdLstr'y vhiich may 
reflect an intere,,t in insurinig Iavorale emlloyment opportunities 
in their own area of specializtation. Similarly, students i) 

pedagoy,' ctiNiscliig-ad inistraion-evalton. and acadelic 
subject llatter speciali ttions cx piessed a Iiigier irolport ioia te 
concerl f'or tie deVehIlopllC v1 of educational op0port1li itics. As 
stated, however, all variaiions were slight. The most notewort hy 
finding of' all subgroulp analyses performed on these data was that 
there was ra n.Ldomu) v.ariatlillinlresponses across all su bgrotl ps and 
very little variaice hchuTCH gro.1ps. 

It is important to note that there is a range of concern for 
national objectives among this grollp of students. ('oltrary to the 
pIOlulari/ed ster'eotypes that often portray university students, 
)articularly l.atin A miericans. as a homogeneous body of critical 

radicals whose opinions are quite politici/.ed, these students 
showed concern for expandinlg social growth and awareless, 
building tie most nllderdeveloped areas of the economy, and 
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increasing educational opportunity. In general, their opinions 
reflect a practical awareness of current social problem areas. 

B. Priority Goals of the Venezuelan Govern ment (Question 3) 

A companion question to the one above asked which goals -the 
Vellezlelal government regards ismost important.- "his was a 
forced-choice question for which the sam ple waJS reqNested to 
make two choices. The intClt of tile qIestion was to elicit an 
opinion of goal priorities and governmineni tal commitmentis. The 
degree of agreeinent between tile plreCedinug Luestiol which 
national goals sidchts feel are most important and this 
quest ion on Q4O) prioritie,, )rovides,, aperceiVed ]I'llll('!Il geleral 
estimate of the Compatibility or alienation between this sltldentl 
population and the publiicleadership. 'Ihe l1easnre of alienlatioll of 
prospective teachers from tie national political structure is 
important if one il,tCles thiat teachers serve ta, 0odelIsAtilt role 
for students ald influence their social valuies an1d attitudes. 

The response alternatives to this question irlo\iled gL'lal 

categories representing broad areas o1 governmcni tal clcerl. 
These categories and the frequcncies of response are found in 
table 10. 

(overnmet Priorities Ioi Veie/mcla,k National )evelopment" 

( iillhlll.'t 

I i*Ijt*Ij~'l 

hir I listolldt I list( ( holtt' 

i'ru i St, Illti(l1um, v' W .r,ellilapi' 

,

I.Producing mlore high Ivi,., irdlrl luu.uu ',l. 31 1 28 

2. 11iI'll!"iJA MI . 111)[ 283 24& )MC111uu rIMu11LM' J(hs 

'
3. Ipu.,lrid ll C Iillt~ll r tl utlldi It hl i ill II 278 26 

4. Social aild c i,11inn 139 11plhtil uMi 

5. Apricullural dct uil, ind w iurn 122 7 

6. Otier Laticiri". 47 4 

;'tl tc_
'herewere lnlmely-I lits 1,) (iltt¢11011INIi(l llnt, 1Ils litll. 
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Tile patterns of the first and second responses show the results 
to be fairly consistent. Tile cumulative rankings placed the 
production of high-level manpower and industrial development as 
the perceived top priority objectives of the government, with the 
expansion of education a close third. Social and political uniica­
tion, agricultural development, and other goals were clearly 
perceived as being of less importance to the government. 

These results contrast with the rankings of priority goals 
specilied by tile respondents as being most important in their own 
opinion. Fducation was distinctly the top Iriority goal in the 
student ranking, and twice as important as the second goal, 
industrial and econoi ic developmlent. On the other hand, the 
governen t is perceived as promotilng high level manpower, a 
categorv that, while somewhat related to industrial development. 
seels to be most closely associated with the seventh-ranked 
studenit prioritV, tech nological development. One consequence of 
manpower plan ning throughlout the world has been a concen­
tration upon the training of top-level specialists while relegating to 
a low priority tile edIcat jional needs of the masses. The students 
may be suggesting that they are not satisfied with the extent to 
which MtiOlal resources are expended on producing highly 
trained specialist iiianpower without providing equal educational 
0)polwrttlnit y for tile inajori tV. Thus. alt hotigh these Students are 
amoing tile educationatl elite of tile country, they seem to be 
aLdvocating mCe opportunity f'or all rather than the preservation 
of their exclusive distinction. 

StudenIIts also p laced More im1portance on tile goal of increasing 
a sen:se of social awareniess thian they f'elt tile govern ment placed 
u1pon pro)ii()ting social and political uiil'ication. While these two 
categories seem to represent slight ly ditferent connotations, 
students do seem to feel that this concern is of lesser interest to 
tle government. It is perhaps notewort lvy that the categories that 
wVere preSpecified for tIis question did not correspond closely With 
tIle categories dervied froi the responses to the free-response 
qlestion, an indication of tile hilitatiols that Must be placed 
11p)o1 ilterpreting tile 1iiearIiing of forced-choice attitude or 
opinion surveys. The efforts that have been made in this study to 
describe nJld report enipincalI data will holpefully raise research and 
policy questions both for education ists and pla nners. 
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The results of a later question asking students to list occupa­
tions regarded to be most important for development in Venezuela 
(see Chapter Six) are appropri'ate to the discussion here. A set of 
arbitrary occupational categories was created to ileltily those 
sectors which students felt were most critically needed for 
national development. The following areas were reported as being 
the most urgent: technology (engineer. scientilic investigator, 
laboratory technician) accUNILnla ted 571) tzIlies f'r the lost 
important. or iirst priority, sector: teaching (elcutenita ry school 
teacher, secondary school teacher, university prolessor) tallied 505 
responses and was the secold mlloSt important secor: prolessional 
(medical doctor. lawyer) tallied 144 responses: agricuIltilrC tallied 
131 responses: id ustry (econoni st and othir non descript indus­
trial occupations) tallied 129 response . Thu s thie ove rwhel m lig 
occupational needs for national perceived isdevelo pmcn t a.s y tlh 
group seems to be focused onl the general areas oI techiological 
growth and of education. 

The resuIts of the qunest ion concerning occupltio:ld selectinM 
tend to reinforce the pervasive concern for CxIard i,ng educational 
opportn ity and economic growth among mernhers of the siampIc. 
The high placement o t ciI ology-re liatCd jobs anod rliC relatively 
low placement of industry-related jobs. however. indicates that 
these students do seem to feel that highly trained spCcialists are 
required for overall growth. The inca us hy which sucI specialists 
are to be trained con tinies to posc a cIal lenging tLiestion for 
educational planners and administrators. 
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Chapter Five
 
Attitudes Toward Education
 

A. The Purposes of l:ducatrol (Appendix I.) 

As suggested earlier, it is assumed that the attitudes of' potential
secondary school personnel are impo, ... t in tire ,national planning
and progammatic thrust Anof education. understanding o' thIe 
perceptions o1f tonioIrows teachers toward their roles in tileschools as well as their perception of tile schooling process and its 
potential impact )n society are delmed esselntial to tile discoveryof what curricular- and instructional policies are mot. likely to ,gainl
their conidence lind stllp)rt..\s educatIoMal priorities a-eIrevised,
Ilew 0orgaiiliZItiOrialaid adlilliStlI*tjVe pl'ogrlllS are irIIplellelited.
and the instructional pr)cess itself tiiidergoe. alteration, tile 
attittdes arld behavior, of, secoritlarv school pelsolnel. especially
Ile teacher, arc crucial iil teraris f01iIcreasiig the probability of 
acceptalnce (tf challes at th,, classroolll level. 

The atritldilal itelS inicltnded in tile questionnair-e arid tile 
secliol.s relportil rg flie results a1re organtlied a.CCOrdillg to f'oLur" 
rlajtor areas: pnrrpcses 01 education school's relationship to 
society, p)altici pation ill school ranageriMCn t mnid decision riia king,
aid responsibility for stIrderit learnilg. 

I) Ld Icti)lill i )/hyp)ih/s(- (Nt. Oi S/ ). Tile seriCs of"qInest ions 
directed toward assessing tHe sample's attilttdes toward the ..en eral 
purp)ses Of edlaLtiOll were,+ based 11p1011 fotr fat' ol'S or n iLa­tiOtis arid atteniiped Itplace tIe respondent in sitlttiorIs VIhere Ile 
would rave to favor one factor or orientation over another. The 
ftr orierltatioris were: education as preparation for an occtrpa­
tioall Ifuture, education for tile schrolarly prrstit of' knovledge
arld file culliVaitio of tile intellect, education as a ulk,.ns of 
reaching tile o).jecti'es arrd needs of' tire greater society, ar1Ld 
education geared to ird ividual ist ic interests and styles as \ell is to 
ai concern for personal identity. 
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-These tfor-personali philosophies-of- edtucationwere briefly . 

described in the questionnaire and students were asked to order 
hierarchically the four descriptions in accord "with the way in 
which each portrayed his own point of view. The question reads as 
follows: 

Students hold a variety of attitudes about their own educational 
purposes and goals. Below are descriptive statements of four such 
"personal philosophies" which there isreason to believe are quite 
prevalent. As you read the four statements, attempt to determine 
how closeeach comes to your own philosophy of education. 
PILOSOPIHY A: 	 This philosophy emphasizes education essen­

tially as preparation for an occupational 
fiutre. Social or purely intellectual phases of 
life are relatively less important. 

P1111LOSOPIIY 1: 	 This philosophy, while it does not ignore 
career preparation, assigns greatest 
importance to the scholarly pursuit of 
knowledge. It attaches greatest importance 
to interest in ideas and to the cultivation o' 
the intellect. 

Pll LOSOPitY C:' 	 This philosophy emphasizes the objectives 
and needs of the greater societ;'. The indi­
vidual is seen as a contiibutor to national 
growth and development rather than as one 
who works independently for his own per­
sonal future. 

PI IILOSOPI 'IY1: 	 This philosophy emphasizes individualistic 
interests and styles and concern for personal 
identity. Traditionally lIeld value orienta­
tiuns or aspirations of the society at large are 
relatively less important. 

Rank the accura,.v :ith which each plhilosophy portrays your 
own poinl f v,c.(PLce I Inh the philosophy most descriptive 
of you~r xt mst descriptive, (3), andino then 
(4) by it,l, , ,trot,:,ur personal views).whmlk it .%t. 

The results showed , ,,upt;ort for viewing education as a 

means of'reaching the um,-i wz, d nced,:.-of society') Viewing the 
res)onses of the satnple only by the philosophy accorded the 
highest priority, 55 percent indicated their preference for societal 
objectives and needs. In second and third places the preferences 
were, equally divided between education for an occupational 
future and education for the scholarly putrsUit of knowledge. The 
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last preference. individualistic interests and personal identity was 
clearly accorded the lowest priority as 72 percent of the sample 
reported it was of le,:st importance of the four possible responses. 

Students at (ientral and Los Andes Universities, as well as 
majors in thnuman ities. physical education, and commerce tended to 
rate societal objectives and needs as of lesser importance. A 
percentage of atfirnatlive preferences slightly i igher tihan the norm 
was recorded by students at the edagoic Inst itIite of 
BZarlquisiilCehto for educaLtioll as prePataion tor an occupational 
tluttlre. while students, at the 1Universitv of the .\ndes tended to see 
this preference as of less iinporta nce. ('ounseline-evaluation­
admlinisrat in iia~iors also viewed occupational futures as less 
important than the norm while students maj.oring in technical­
vocational. physical education. a.ld CoiiiiieCIce vie\Ved educaLtiOll Is 
occupatiolal preparatio llmore positively than the norim1. Students 
enrolled in the fi rst \e ar. a, opposed to those ill tie last. were 
inclined to vie\ prepalraI ll tor occupation More faor'ably.n111 
StidenLits a ihe two pedagogic inst tillitCs. and those majoring in 

1IaL aILI science. \ere more t'avorabV disposed-'uaCe phlsica 
towalrd tie sciota rly pursui it of' knowledee orient at ion thian the 
respective normis. whercas iCClInical-\ocaL innal and phyvsh'al educa­
tion ina iors wer iO r negative[l' disposed toithis preference. 
More negative appraisals ot the philsophy oriented toward 
individuali iilterests, alld persiial idleity were reported froll 
A dre" Bello and ('enirat I.Liversit ie and from tie Pedagogic 
Inst iitlL ait BarqltIisi:nCih. [here \was a tendenc\' tor students to 
view ed CAtitn itor inldiiLtdal n111dinItcrests piesonat iLeil tity more 
positivelV as they prOU'ssed tiliroti,_Ih their respective institutions. 

To assess th1e reliability of student responses ill terms of their 
perceptinns of' the purposes of edtcation. ilajor COillponen ts ot' 
tile tnlr Ih ilosopliCs were placed one 'against tie ot her in a series 
t1 it1estionlln ire stAemints. StUtiLeIts were instructed to indicate 

wheL tICr they agreed Or disa,',recLl \ithI tile stateinenits on a 
1011r-poiit scale. \s with all atIdtillinal (ultestioins. a nultivariate 
analysis was tlisd it test I'or difterences amlong respoindents 
accordling t the stildelit's inistittilionial attiltion. age. sex. 
year-iii-school, major, allnd the level oh eLticat ion achieved by his 
parents. Sign ificaII I LIiffeCre1ncCs were tOInld a illong the sex. 
'eair-in-schi not ailL inaior fiel of sl tLd\' categories. 
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The eight statements used to assess the reliabilitv of the 
respondents' perception of the purposes of'education emphasized 
the development of the intellect, preparation for an occupation, 
curltivation of the individual, arid social needs and objectives. Lach 
statemenIi t posed two )Lrl)ses, eilpl)asizilg tile ii po)rtan ce of one 
over another, and tile eight stAterIments i Cl tded All possihle 
combinations. Table I I lists tire eight statermcnts and re ports tile 
means for each of' the four response categories: tables 10, 17, 18 
report the results of all inultivariate analyses by sex, major, and 
year in school. 

2) hzte/lectuil er'lopmenret (Ui1d 0cclipdtiicaI truilting (Miles­
tions 22. S4). The first of the eight sta ternicnts rCad a" follows: 
"Schools shoutld emphasite the develo icnt )Ithe intellect rather 
than the developrment Of ().Ccolpzatiorrl skills." (n ia fotr-poi it 
agree-disa ee scale '2 perceit of the samlple disagreed with the 
statermenit. When tire first- ard seconLtl-yea,;tr strtlCII1 IdCSentrep,s were 
compared with those of tIhe third-, [nut rt-.aIid fifth-year tudelts. 
a signiificant diffcrence (> ).0004) iliiivor ol the lowcr c:lissnlell 
was noted in.licatiu n()rie agreenielit with tile statemiecit hy tile 
first- and second-yc:r stutdents. A ",lililar staltecent. this olle 
el1lphasizing a sound acadermic backgromnd ()ver Occtrpatio)ral 
training foLrnd 72 percent il disargreerricrt but II)sigilificMIt 
differences between groups. 

3) In Ictil' r lo//nt. persuta ili',*iv a/0 Imvtel)liola/t 

training (Question.s 20. 92). A third statenicnit erlrph"si/d tie 
development of' tire intellect over thre scho()l'-, role iii contribUtijng 
to a student's lersonal identity. (O)nce again. general disagrecrirent 
was registered, with 80 percent indicating that tihey c()thl l(l t 
support the idea that ill was more iiportair Ito dvlv) Ire 
intellect of students than, in this case, to contribtnte to their 
personal identity. A difference. I wever, iii the resionse pat tern 
among studeits according too major ficld of study ()ccurred 
(> 0.01 1. Students enrolled iil pedagogy arid courriseliri , 
admiiistrtiori-evalttioi peceived tire statemileit tire Iimost nlegal­
tively while huallllnities arid language llajors perceived the 
statement the most positively. lhe remaiinirg fields ()Istudy were 
founld between these other gr()upi)ilgs. ,eversirig tile st erilenit in 
another section of tile (Luestionin aire , all 1o)p()site rCsp)ise pattern 
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TABLE I I 

Edo. .ational Phil soph 

-

u',tionnair.r 
Number 

22 

84 

26 

92 

95 

96 

97 

S11 

8 tatenen t 

Schools slould ciphaiec the d'veelopnlent of the intellect 

rather than the dcoclopinent "o _+iupatitonal skills. 
It is more imprant hor the s,.h-ls to provide a sounld 
academic bacL-oiund than to provide occupational traiinm. 

It is more important tor shools to develop the intellect of 
ttUdetll s than to cOItriteI to their pers(inal identity.1fie cmotiomnd anti per'onal development of a iident should 

I h a, inpoitlant to a teaahcr as his intellectual devclopment.
I SlIl Nlold be coincCrrle.d %ktlil providing individuals with 

tie knolh_ l-dL:c to solve pressting soLial problient ralhcr than 
. ili) tralnlun2 tl-enih or specili jils. 

Schoools shouul leach kno. lci.,huc anid truth rather than being 
concrncd v. it soLial values ard iiorims. 

Schools should hc ,uidcd i ore b the individual interests of 
studetits than ho tle wCltarC of tihets'eictv at large. 

Subject matter in school shoulh relate less to trainiii, 
stuilet ts (or jobs antid relate inore to the L.ultivatioin oh the 
individual. 

M,'an 

2.346+ 

2-131 

1.971 

3.440 

2.782 

2.029 

1.997 

2.524 

Standard 
I),.viatiol 

(I.')13 

0.765 

0.797 

(1.597 

0.792 

0.842 

0.739 

0.815 

in 'crccntaL'es) 

Stronidl 
..\r,. Ar' ree 

13 25 

8 20) 

5 15 

48 49 

18 47 

18 33 

5 14 

I I 39 

l)isagrec 

45 

00 

52 

2 

30 

43 

59 

42 

Stronglv 
Disagree 

62 

13 

28 

] 

5 

6 

23 
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among students was apparent although1no statistically significant 

differences among groups were noted. The staltelent read: "rie 

emllOtional and peCtSOnlal developnlCt o1' a stUdent sirOtL d be as 

important to a teacher as hi,, intellectu+al devetlIlent .- Ninety­
seven percent of tile sample agrecd. 

4) [lwele/ tua' dc clplrcill. NotiI i~t'.%. 0/1(1 i)(1't' l i sl / lI//ill­

iurg ((21trstiou.i, 95. 9o. 17, ]]]). lie Iifth nct ry stated thal 
"Sclrools honl d be conIcrnedmore Witih providing individuals 

with the knowledge to solc social problems than with training 
them for specific jobs.- icresori ilCits were generCallv illfav r Of 

tie statement with W5 percent in agreement. Male and feWale 
respondents differed riull (> 0.03) their tosi C,nllliv in rcictionls 

this statement with nales agrecing mr: strwiply thalln terles that 

knowledge for soiving social probie'lrs is mo)re important thall JI 

training. 

Stldentris we re divideR (51 percent in agreericen.i) over I 

statement that the school's niaj,,r conrlns should place "kll)wl­

edge and truh' (ovr''social valles and inrms." 
When asked t0 agre or lisaigre that tile sCool ''sirould be 

gIuided more by iidividtM l interests, o1 studentsl than hy tietile , 

welfare of the so icty at large." 182 prCCil )f tire salniple 

disaggrced. Students cnrofllCd ill their trhird. fuirtr. Mr filth velr t 
stu~dies were in sintlifiCArrlly II 1.1 I .,sdiaree erIt with tile 

statement than sturdenits enrollcd illtheir first o)r ecoild \car otf 

studies. linallv. strdeit were divided irr their IresponIse to tire 
statement that currriCri lr Cotinterr SMirrhl be rClated I(rrr to tile 

cUiiitivat rOf tile individIal tlan to job trarin ig. 
The responlses to these eirihrt -tatelllirt gllcrally surpported tile 

response t) tile hr rIder "per"orrrl ililos)tilric, qlestioni rep(rrtl 
abOVe. It ill be rctl1,rrrberCd that tile nlrlarjoitv' oI the strrlrtsCn (55 

percent) rankCd tilr need s aind oljcctives of1 ,(rictN as nost 

important illrespo se to that (iL.,tioll. Illtile ',Ceiar;te StAlrt..n ts. 

tlrC sttudCnts gencrally rejected an itellectIral or caderlric edtlca­

tiornal Orientation when it was pIaced against occtIpational arrd 

personal oriCrtatio rs burt accepted knowlcdgc to solve sscial 

problems when placed against ocrlprtion. "lie smrple was Wiided 
in its response I( krrowledge arid truth when inclurded witi soci;il 

values arrd rMrorrrs. 'lrS. one iriglirt ConIcltrdC t(rll tlre sa'rrIpC was 
generally anrti-irrtCiicctuHal wier i cairc to knowlcdrC Itor its oWl 
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sake, and was generally pro-intellectual if knowledge was prag­
mat ic and utilitarial. The students also indicated that they were 
more likely to be concerned with the collective welfare of society 
than with the individual interests of members of that society and 
were equally divided when asked to choose between occupational 
traiining and the cultivation of*the individual. 

5) Ohic'li'c.s )/ thc .ACCO',dari sc'hool (Oesti/n 2). In a some­
what more direct and forthright approach to the purposes 01 
education, a IIn lti ple-choice response question was used to assess 
whilt the sample f'elt the principal objectives of the school for 
\otlih twelve io Cigl' ten years of age should be. The choices were 
university pireparation, civic responsibility. the improvement of 
character. geleral cultture, occupational prelparatiol, and a 
capacity to reason. The respondeits were asked to ive their first 
Ind second clioices. The overall results of tie combined choices 
indicated that "'to prepare students for an1occupation" was ranked 
filrst,fllowed b\ general culture, university prelariationI. and civic 
respiisibilitv. The older students ill the sample were more likely 
to iimark oCClMatlia6ll prelparatl whereas the younlger students ill 
lie sample were more likely to mark general culture. Similarly. 

students eirolled ill their later \'ears of schooling were likely to 
mark ocCtl ;,tiolal preplaralion. while students in their early years 
tended to rank civic responsibilitv as iiiiportant. AS the level of 
education achieved by the prents icrea',sed. it was more likely 
that sttileits of tlhese parelits wonlId consider choices o ther than 
occtipationial pleparation as imlportait. 

Tie ,espo'mid0s here tcudto be at odds with the prior queSt iOns 
il'one ilierprets gemeral culture as the cultivation of the 
iiidividual. Lmieisitv Zi intellectual tion, alldpI'elpar tioti ormaI'tw 
civic responusihility as needs and objectives of'society. It might be 
assumed mha since this tquleStion directed attention towIrd 
Students oflsecollJar school age whereas [lie fCorner questions 
referred to Iachers. schools, or education in general, the sample 
\waS illciineL to recoCieilc \'enetucIla's needIfor inliddle-level 
tc, 1Iical ,Lidskilled manpower iid thus alIered considerably their 
orientat ion toward the role oh schools genmerally. These distinct 
respOIIsc pat termns suggest that coiisideraIb'e im portaice shotuld be 
given not oiil to the flomima 1'0r inqluiry illto attitudes but 
to tlie specific level of schooling iinlv\'\ed,. siice in this ,ise 
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the general orientation to educLation was distinct from an 
orientation toward the fn ction of secondary schools. 

Before turning to the policy inplicaltions of these response 
patterns it is necessary to turn to sone 'additional inquiries into 
the factors atfecting occupational training. fostering individuality, 
and addressing social problems included ill tile eight statemnl ts. 
These additioinal statenells requti ired agreC-dilree responses 
(table I2t. 

6) Occutpa tioal oaihii,, ( Qtcwtiofms S2. 9) The samplc was 
asked to re:,poiid to two statellnts OilnOCCtlipatiolll traiiillte: 

( ) schools should be used to train individual-, for Jobs and 
(2) students should be pernit ted to earn ,chfol credit !L\ working
 
iii a factor\' or as an apprentice learning ai skill. Both slateneits
 
fouind tile ;aIliplc ill str ng reemient. with ,3 percent cOiicturing
i, 


with tihe first and 80 percelt coctiurrin.,., with the sCconl. First­
and secoiid-year ,ttdCtIts. wlien colmlparCd with thilird-, olurth-, and 
fifth-year students. differed significaiitlh (> ().000)inllavor Of teie 
Lipper classinein with rgard 1t ,ttildts being al! tsC S,chl1sec 
credit For learning a skill outside of school. ()lie ina lipOthesi/c. 
therefore. 'hat as student,, progrCss tlioulle sCllool they tend to 
see a greater need fo shiaringn the clucational respouisbilitv \vill 
other social ihstitulions. [ his Orientation showed ip aCrliCr wh1eii 
the saiple.C disagreed with the stateelnt "scholssliotild Cilii­

size the dvCefoelul)Cllt Of the inltllect ritliCr than the devchelOill.lt 
of Occtipational skills." with (lo\vr classiinec Cxprcssing signifi­
cantly more agreecnilt withilie statement tliain upper clisiiiell. 

71 hndiiidtualit' and Ir'cdo,,l (mic.d , I).S5. 25, /). A seclld 
factor for Additional inquiry was the area of indi%iduality inl 
freedom for studnts. Tie statement. "Schools should ciplnasi/e 
student freedom initiative. and creativity" found 98 pceit Of 
the sample iii agremnt., 70 percent of them ini stonig agleeiut. 
Statistically sicniic'ait di ffre!cCs were noted ainiiig sex t.(I I 
and year-in-school ,.>-.(03 'l'ies With iiilC and third-, 
fourth-, and filfth-year sill . greater agreement with the 
sttement thmami s !,!i ill their firstfemale and .:., two> years. 

Studnts also agreed (9)2 wicit) with tlie statement -S'ctil­
ary school teacher, shotld lrcourage studentsi0 purstic their own
 
iidividual interests." When Ile sample was conlliinted withi the
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StItC1flcflt tilit St idecnt IshOuLd be perHiiIted to) p~kl their own 

jndfiiduliIIZd prograM1 01 stttld\ ate thanI adHere- to an1lrad 
esta bI islmed one . homwe %cr1. 54 perCIe 11t (t t Ie a mu I d)IC( ared Ap" 
StItiStmCJli\' Sieniieant 1,- 0.0001~ ) dmtleklnCe wa's no0tedlamimn thle 
StudenltS bV llajmr feld ()t sIttiy with Pedai!4H.!L\ anld LMIlllseIi! 
-diiistr~ltiom-evaILIlatkmmi a4roa[ren4. mll(Ie thanl hutimanities 
an1d kll-t2ai.!.. IIlaj4. 111d ih4)thlI44l~aiI~ Il 1101 thammtile 

renlalmntI mafomN 

Thie meC~ltil hereC SLILgeC t thalt JmltlIOI!!hi jIm 4 j'etie 5eCC4Ilar\ 
Scihool plM41111llc1 ;m42cloet4lldl~lt IIlteil ,,I ill(ioIii'II! 

I*reed)m) nai. aIi1d reItikit\ 4411the Iut()I s1tldents. tHIC% ale 
111)1yet rea'dy11 I Hli h(itlil E~lln culi~ 141 ' 111Ctheesahhi"1 llelit ()f 

the euLrriCimlnumI 14)which stUdelst sh111.ld he o. ed 'I hIts. Whem 
asked generally11 a)out the! 1144ti4)Il ()! 1ludvt tlII)1 1jltiatiVC 
and. cr aIt\' t ilmiII 1)111 heinm 4MI1mvl-mclrw~l CM411e11 MICH qeie~ a 

pl isli thcs4. 1lie. Llfl()e t44 acCept) isleatd t~le tl'Raitioliidi 

8)~ 4\SchjaniAji'~(Ult\jrl~ . . lih)~ 11(.Su/ ) 7! \9,\ 

laIst 1a4.toI' eXplore~kd ill rcmLIard to) thlcpll)4~ 1)1'educoim Wa tile 
area ()f "(oCIA pm blemusII anld issues lime live stateilt' imltIILe ill 
thiS sectionl attempted t(o claitv1 thme pilsiti)l Id44 the and444tmile14 
teacher Ill pl441i44ting1. sliIclo le~mt CICimCst~ iiei 

The lirst. stutcmlemmt sumu._!_eeted 111iA C4~~l el)i e im 
Shiouldi reate thic LC4litcllt I4 their to115scullrilt SoCiailI 

prohlenis.. Ninety-li \ pe.rlemit ()I' thme smIile ird. A sigmmiicImnt 
dilferenlce I- mIWIj) ) seiaiatm(0.03, appeare1Id aill) (lit! 41lids 
WVitIi ilgomg\' amild C)41ms!leei i 1-mli iti i 1 ia(45ill 
Ilmst agreemienit. llili[Wflliti s IImI.L'tI12(e Mill tutu1 all1byl4)vtlh\ ILI 
remaimliminumajrs. Scvt'elity-tll Ipemoilt ()I tile: s,;imIIple ComnemieTCI 
With tile StAviemmh..t. "Schoo)l is,C2111,1 to) life NMI rel- lie r'c e~i 
m1ust be eII)mmilslid inl sChoOL.' Thlc est imdIottd that mules1c 
were significanmtly (.> iii a1CI)Irelmt 1Il0.04) : '14m ill epone 
than Feimales. Imhe third statemnemlt alttemp~jted to aes 
w01ethe2r M1 110t1 time SamIple)I woitmiti\'iVeoii)esa issus" ajs 

appropriate SLlbjC4J t oI' (Iist~i II.1'i) CAISm4 4))II ,c , IlI t V
 
perICmIt fd time SaIII WaS ill dageem11)eI t am(' id ' caIt
sinli 
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differences emerged anmong majors and between sexes. I Pedagogy 
and comnseling-adni rustration-evaluation najors agreed with the 
statement more than did hUiianiites and language majors, and 
both groups were in more a10ncrnleme nI than other majors (>0.001). 
Males agreed ,ignficanily (>0.007) more thai fenales. File last 

w\VO sta tem is wer'e cOnlCerneld With tile area of values and 
assessed Ilhe responde ici's orientaltion to con tinuall' anal'zin, such 
values in the context of schooling. The sta tenient. "Social values 
are relative to a ,iven lime and place and imlust be continually 
(llestoCd'" wa, agreed with by 75 percent of the san ple with 
males in signiticanllv (>005) more agreent than females. The 
final stateiimei that "teacher, should encourage Sttud'lts to 
(ltlustioll lnd CXanllline social alLues''-produced results indicating 
that 94 percent o1' tile IaplegrCd.
 

()ne my c
c wllodeall',t tile SaNiiple is ver'c positively oriented in 
terilIS of their atlttides tow'ard direct ing tile school ing Process to 
Coitroit Social problems and ismics. Males tend to be in stronger 
agrecillell wi ti this orientation thl Ianelales and pedagogy and
couseliiig-adinitrat ion-evlution IJors \\crc 11101 positiVe 

thin in malities alnd lamiallg ii lajOr'S, who ill turn were monre 
favorable than the rcnmining majors. 

. 'ollrll"am/ (' lilhldob, . Several conclusions may be draWnl 
I1'11oi the responsCs of tile sm:11ple to the .IlueStiOlls and StatellentS 
l)rt;iiingIo attittliCs t ward CdIcaiioil. Regarding the purposes 
1 CdIlicatioll, oc'cutpationIal lr'plal'tion at the st'onldal'y school 

lc\cl and Iceeting tie meeds and objctCiVCs of the society 1or 
edtication ill general were tile alpparelit trends in the data. These 
r'stil" slntgcst a Irllcr praguilit ic ori011latioll, one in which 
itllecLiial alliCeS aire l lscr imprta'llcc. It call be liypolhesied 
th'it prospeCliv secoldarly sChool persoinel arc open it) the 
Plri~li iitioif aillnl devCloplient plnning and are willing to 
CXp)'Cild irgv' ai1d lCevt tliellISlvCCs to icitilg such Cids 
Ililrolghltheir potcntial aicti\'itiCs in ilie school aild classrooiii. [:or 

SIhorno/ ( 1965) finid Im 5-1 per il of l is samipl of i ri;iir-t school Iaclilcrs 
Ii;:hl IthatSC\ ediicaliioi Niolold li, I;iugi ;t all l'vcls tit' h' irinary scliool while 
t is :1 6Ii rclliorid 85 pnmil f it cir sample iought thai e\ edu;cation alld 
rieig:nis ili: iiclioni shouil d li;lcily ol pro lbnlb lie fhi lespolisibiliy oi itilc school. 
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example. the students seem to be ready for some experimentation 
with educational alternatives since they were close to unanimity in 
their feeling that students should be Iprmitted to earn - IOO 
credit while working on the job in aipprenticeship po sitions in 
industry. They are less clear. lowCver. ill thir willinun,ess t( 
permit studenls to plan their own Cotlf,,c )ISlId\v even tlomigol 40 
percent of the samplC a1re illigrecinll!ent. JHIe ,lidCnls are' illf'awor 
of' involving themselves with s)cial, evens citrverial. i , ill 

the cliSSroomll1, thus bringiil int the Cschool acti itie, that coMcCrn 
real life problem,,. 

.Males tend to be moreH-,. liberal than tCiiialCS in tllir MietLtaions 
to these areas. When siulifieant differences did cclir bh\s,,',,.males 
were in more agrCement than teinaes with slat-mnts'Ils that would 
apply kn wledge t ( s dlng )ci lI r 1)bhClI,. 1)ri i- ral hifeil2 

prohleiwi, into time school. hri12 Comltroxersial ilhi 111Vtie,-s 

classrooM. ild quCstiol social valucs. \ales also tclide.d to be 
more IavoraIblv disposCd toward schols . studeltcimc'ttlliaci-' 

freedom, initiativc, and creativity. 
Studelts enlrollCd int their third, ltMIrthi. or fith ear )Isltudies 

tended toh lbeo liberal thiamI their tirst two) yCars oIIhmre studeits ill 
study. They werC genCrallv' tmrC incliined to favor occupaional 
training, to lavor p),ro>immotimi2 inldividual interests ofl studCnts, to 
permit students to cain credits omr \vork ill iiiditstry. inlto valtue 
studle1t freedom, initiative, andc creativity. hise ,,,igiliicat diL 
f'erenlces amon1 1 are prcbalv re'lated+itolg ,tudents byea,'+r-Ji-'school 

the fact that the ,adVaIced students wereC ,I IikCly tI) he 
returning to the university alter soii C\pericIice il chols and 
because of' their increased trimmml WCi t.,. andawVllc more 
inclined to take a stand oin, time issuCs that liey knIw are 
conlronting VenezIuel and its educational systeii. Pcdagogy and 
couIseling-idlllilistratiom-valtlatio i illi;jors were geellrally ilcle 

favi"rable ii, their oriemitatioml toward these smiiiic issues tlali 
huiimlanities and hlngulage liliajo -, wi, ill tirl. \vere, inC iimcliiie 

thaln other iIjors to be ill agrmt.lill. IhCse silts inldicatCd that 
this ordering by ima.j r was true oI'r ilr liurable pelciCpio 
toward st;aieiets thait suggested that Stuiilits iould he pci­
mitted to develop their owii coule- 1'tudy, tlat clasSro)il 
Colntent sihuld be directed toward social l)rohleiins, aild that 

coil troversial issues should be d isciusse. illtiie clhissr omii. Pledagny 
and coiiselig-adtimIllinitioni-evanatio iajors, were also t. 
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most negative towa rd Iastatement that suggested that intellectual 
goals should be given more weight ill tile educational system than 
goals that concern personal identity. 

Thus, one can suggest th1at ill terms of this sample, prospective 
secon dary school personnel are a relatively flexible population 
with whom change and inn valion are feasible. Males and 
pedagogv-adli nistr:tion-evaltLion majors are the most flexible in 
this regard. Sludents who re in their laer x'ear': of study are 
likewise more li heralIV orienled. It should be noted that pedagogy 
lld CoUllSeling-adlIlliiSttl"I.ion-eval;imtiOll ma1.joirs were touIld oly\ 
il Central. Andres BCHl(, and Lo Andes Ukniversities. These Iajor,s 
constituted tile mlly third-ycar Stludent s in tile saminple Ailhough 
sollie individuals iniaio rinl in these areas Vere enrolled in tile 
second and fourth year oi .tldics ;is well. 

B. The School's Relitiolship to Society (Appendix M 

There were Ihirteen laree-disaulree statements assessil, tilhe 
school's relaiionshil Il society. The Content of, these statements 
addressed the issucs of educational relevance, sociail class dif­
feullCeS in teIrmS o accss to schooling, and paIrentall alnd 
community involvenent in the educational process (table 13). 

I ) IUhicamul rc/(i(IH( c ( ()u'.slib,. 14. 104. 10)1). The first 
stateCenl Ic;IL is llhows: "ill genleral the overal cIIuriculull 
t'lighlt ill econlidarv school is ieleCvalt and Lseful to nationail 
de\elopintn in \',.nCIela.'" The I'esulls iildicated that 83 percenl 
oft lie samnplc dkisa,_eed with the statement, with mlellcs signifi­
caitl " ('-0.004) ill Lhanl Ilmoitre d ic'emCiiiceit felales. espouse 
to a siliilar tatiiCllletll 'Scondary schols are' proiding StldellS 
with the knowledge. itt iludes and values which are relevanlt to 
their l ire' lives.' 51) percent oft tile Samllllc was in agreellilent. 
This stark contrast between (he two very likely rests with the 
wordiig of tle Staienlts. Ilie sainIple disagreed when tlhe 
stlellmnl sgte,CdSCLd Cutricllir ilvce'C for nion1al developent.llll. 
whereas ile saminple agreed w'hen llm slStatemiemit suggested school 
ielevllice for a111ildihluail's fulurC. This clearly imlport'llt 
distinction indiclie. Ihal tI saiinple is perhaps suggestingllthat 
Schools are cuirrently relevamit lo the stalus quo but that the 
curriculluil is not attIied 1o the needs aILd o0jectives of' a rapidly 
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changing society. The potential for the school to be a resource for 
national developnent is apparently accepted by the sample as 85 
percent agreed that "Schools can change society by instilling 
appropriate attitLides and values in students." The previous 
rCsponses suggest. however, that tile student sample feels that 

currentl.v this chance i., not occurring to the extent it should. 

tnmittiul.v in r/r'elmenIt (Out'stions 24, 33. 
0."/02). The nIext grotp of statements was addressed to whether 

tile tallyily and (ommutit.\ or tie school were best equipped to 
teach children. 

Inl tespollse to tl'e Statellenl "Students are influenced imor' by 
W1hit they lear'n' otliLdC o1 school than by what tile\, learn in 
schoo0l" the sample wt, dlitided. with 5 1 percent in disagreement. 
Males difTered siinifticalily -. 0.01 ) from felCs with the former 
in greater agreeient thanu the latter, and thirid-, fourth-, and 
fit"Ih-yCJI studcnts were ,,iif'icantv (> 0.002)in mllore awgreelient 
than Iit'st- and secNld-.veat ,tLidCts. A sienilicant (> 0.01) 

differeic also occutrted am1oi1 ilajors with pedagogy a.nd 
ctilIseile-ad Ill mt.1jors more agreement 

2) f'',lal mid c(dm1 85. 

ill isxvtin-vitlt oln ill 
thall ]Ill illalli ties aiIdlanguaegtl'e ia;.jors. and both of the above 
groups ,¢Clv in more atrleentlcll with the stadelmlent thai tihe 
iremain ing olltjrs. Iesp me at sotnewvh at idealisticlhis suggets 
orientati n tvoward the illipact of the school since considerable 
iter'al tire ind(licattes that social :ilnl ccOolic sutrroulldillgS. 
especil v:ll.uirinmgil ' earl clhildhood years, have l oVerh\Vlehtnliin 
impact on the tiornation ot tile individual both cogiitively and 
eittIti1Iall. ( e.' .g.. Iloom. It)-.. I[his oiien tation toward tile 

scho)l's iJnlpalCt telds to be supported by tile Samriple's response to 
the s.tatcuteit, "Students who remaitn in school become better 
citi elus th.an those who drop ont of school.' The results indicated 
that 53 percent of tie salple agreed. Similarly, 70 percent of the 

sanIiple disagreedL that "citieIIship training should be done by tie 
collllulit v an111 . tile school.''tile fanily not 

At least half of thi'erospctive sCcoldary school personnel 
S,illlpled seeIn to be COilVi nctL that schools not only make a 
difference to 1hCtll' re of all itldiVitdtial tld to the futtire of 

societv, but a Ihigher percentalge also seem to feel that schools may 

be til only institution that Call dojLstice to the teacliIln-learniIn 
process relating to ciliteniship training. Two additional statements 



were presented to the sample to further test such orientations. 
One statement suggested that -'students learn discipline for adult 
life by listening to adults.- and the other that "most Venezuelan 
parents are caplable of teaching their children about life in a 
modern society." Sixty percent 01 tile sample disagreed With tlhe 
first statement. with a significant (> 0.02) difference evident 
among majors. Pedagogy and cou nseling-ad Il iln istra tion-evaluatiolt 
majors disagued the most, folloved by htumaii ties !nd language 
majors, and then by the remaining majors. Seventy-ome percent 
disagreed with tlhe second statement concerning the capabilities of 
VelLeZLelan prIenits. 

These last two responses tend to support attittIdes expressed 
earlier. The sample is generally liberal in its orientation to student 
freedom and initiative and thus one may suspect that the 
instructio;ial process as perceived by the sam ple is not of the 
teacher-lecturer variety so that liten iniIg to ildlis is not tile most 
appropriate mode of learning. This )rieltatioti does ii t detract, 
however. from the general institutiomil bias evident in the 
responses of the sample. Ideal learning may not occur by listening 
to adults, but such learning,iaccording to tile sample. apl xtreti tly 
does occur primarily inside schools or other formal institUtiIlls 

ratlier than under the auspices of parents or members (If tile 
COmmnllnity. 

3) Social class backgroinoZs and access to uh/ools (Questilrs 36, 

HS, 109, 35, S6). The third area of ilticstigation regarding the 
school's relationship to Society coicernied access to schoo)ls with 
special emphasis oi the social class backgrotunds ()' stude:ti. The 
recent empirical literature (('oleli;tii, 19(: (Cenral Advisory 
Council on ELducation, 1966) as well as the writlilg of schl(lars and 
critics (illich, 1970) suggests that the social class background of' 

students is a primary casual factor ill student achieveiiciit and also 
indicates that schools in devel)ping countries serve plinlaril 
children fromi middle and uppCr class families rather titan 

children from lower class tamilies. Thu s, although some 
resea:rci shows mobility for class ntigsterssoiic t lower y ill 

secondary school at tetlda ne (Ilavigh itrst a11d (iottveia, ]909) 

it has long hen known that lower class yountgsters predoli­
nate amiong dropouts and repeaters at the elementary school 

level and are relatively seldom fron,' at the secondary school level. 
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The first statement in this area read: "A secondary educa­
tion is a privilege rather than a right." Tile responses found 
80 percent of ',he sample in disagreement with a significant
(> 0.04) difference noted among students by year-in-school.
Third-, fourth-, and f'ifth-year students disagreed with tle 
statement more than first - and second-year stuLdei1 ts. A 
second statement, "As a highly educated minority, secondary
school graduates have every right to expect jobs which do 
not req ui re ,hysical work." foun d 66 percent of the sample
in disagreement. The responses to these inquiries generally 
support the atlitudinal responses reported earlier, that is, ai 
rather liberal or open orientation to the needs of society
and to thle importance of occupational preparation. In this 
case tie sa inplIc foinad secondary education a right rather 
than aiprivilege aiPd seemed to feel that graidualtes should b,
prepared to engage inlphysical work. It mllay support the student's 
bias toward n''st-secondarv school techni:Cal institItes reported in 
tile preceding chapter. 

Thlec additional statements. these concerning the social class 
backgrounds of students, were also inclded in this section. The 
first read as follows: "Middle aind tipper class families prepare their 
childrein to aclieve Lit Li higlher level in shool tliai di lower class 
fLialilies.'" Tie SLIinle was divided on ti is stateinent with 5 1
 
perceii ilmagreine nt. iThus, olic might
Liassunle that inure thall lill

lie students are awari of' the rither well-established statistical dLita
 
regarding Ilie inli]uCce of social class 
on stident achievelinenlt 

ReCLirting the ipoinats mLide by Illich and others. however, tile 
sanple was in generll disagzrceinen t. To tile stateient, "'Tie 
school is society's wav of,sepalraling ilie rich from tlie poor," 6 
percent disagreeCd. TO t le sthllienct, "Secondary scliools me
desiginCd to serve tlie stude nts frol in tiddleindLtlipper clIass 
f'Linilics ralher tihan from lower class fnilies,'" 73 percent of' the 
sainplt disgrceed with feinLles signilicintlv (> 0.003) ilore in 
disagreement thin ilnles. One ialy assuine, oi the baisis of' these 
Im'spollses, tat ilie .samlple clearly perceives schools Lis serving
euaLilly il sociIl clisses. Such Li pa tern of response miay\well be 
dtC to Ihe mnobility LchievetL by 110ay of the respoatden ts 
thiemselves. Although we werc unable tt) selIre sociil claiss 
inldicai urs frol t lie saiIple to test this isslinp tion , it is known 
Ihat i si1ll iinority of tile stidents paIreits hadhid1I who 
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graduated from secondary schools or had post-secondary school 
exposure. On this basis one might hypothesize that these 
statements were generally alien to the student's own personal 
experiences since they themselves had exceeded the level of 
education achieved by their parents. 

Sl111/11(11-. and cu/.ssions. The sample's general orientation to 
the role olI schools in societv revealed. first, that althouii it 
perceives schools as being capible of changing societv by instilling
attitudes and values in students, it does not find the current 

curriculumi in appropriate to this end. Instead the striden ts respondl­
ing indicated that currently tile e\periences eniicoin tered in scho1)l 
are appropriate for individual needs bUt n10t kfr the needs of a 
developing society. Second. tile samplc gcncrall perceived tile 
role of' the schools in th1e education process as more important 
than the role of parents and the coMnnnitv. 'THiN institutional bias 
in lavor of schools, if' widespread, may not Lnger well for tIie 
establishment of, alternatives to schools if+ the alternltives imply 

placing a heavier load on parel,ts and the cointlini tv . On the 
other hand. responses to an earlier stateincnt suggcstirg tIle 
granting oI' school credit for pursuing on-the-job traii ng, indi­
cated general acceptance. suggestinrg perhaps that if ;l tcrlatives to 
schools were to be fOste-ed thicy woUld be More aceptahle t1 
secondary school personnel if they were plaiined instrlctional 
programs carried out inside institutions through which students 
could earn school credits. 

Third. the sample was generIlly agreed that secondary educa­
tion is a right rather than a privilege and that secondary sclihool 
graduates should not consider themselves an elitist mlinority unable 
to engage in physical work. Ftirthcrmore. althtllgh the ,,amiple was 
divided as to whether iMiddle arid tipper cls, palrents, iprCpalred 
their children to achieve ait a higher level in school than lower clss 
parents, the responses did indicate substlantiail disagrelCient Illat 
tile secondary schomml was (lesignedl to betier serve tile Heeds of 
middle and tipper class lalmilics than those ol lower class Iimiiies. 
This disagreement may have stcmmed froim1 tile stulent's own 
backgrounrid and Cx periecee, for time mnaj ri ty of t lie respondenits 
came from other than iiddle or upper cla"s falilies, thus they 
responded to ilie statements as persons served well hw secondary 
schools rather than as persons alienated by such schools. 
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The general trend ,,,ready established in the significant 
differences occurring among the various groups appeared to hold. 
Males tended to be both more critical and more liberal than 
females; more males than 'ema'es disagreed that the secondary 
school currictii um was relevant to national development in 
Venezuela: males agreed more strongly that studelts are 
influenced more by what they learn outside of school: and they 
registered inore agreement that secondary schools are designed to 
serve tile students from middle and upper class families. Among 

students grouped according to fields of specialization, pedagogy 
and coI nselinug-ad ministration-evalation majors were more critical 
and liberal than humanities and language majors, and both former 
grOiips were more so oriented thIan the latter majors. Tile same 
ranking was apparent in agreeing that stiudenuts are infl uenced more 
by What tile\' learn outside of school and in disagreeing that the 
student learns diScipline for adult life by listening to adults. More 
first- antd second-year students agreed that secondary education 
was a privilege rather than :1right: and more third-, fourth-, and 
fiftlh-year studenits agreed that stud.ents are intl uenced more by 
what tile, learn outside of school rather than by what they learn 
illschool. 

C. Sclhool NIamage inciit aiid Participation in Decision Making 

(AlpMeldix N) 

A series of attituide stateinen ts was directed tovard uncovering 
time percept ions of students toward the management of schooling 
focusing on tie particilpation of government, teachers, students, 
and parents in the decision-making process (see table 14 for 
results). 

I ) .A ,lIh (Qt1estiuons 29, 9M.dminisIra m- IT( , iulivincn 
.57. //O). In ('hater Tihree on irofessiolal expecta tionus it was 
iepIorted that 68 percent of tile samle indicated that they Would 
expect to have Ile liberty to express their opinion on involvenent 
illtile adimiiist ration of tile school ill wiich tihey were working. 
Th irtv-six percent inidicated that an official from the Ministry of 

idtlcatiion wouId pay little atten tion to a teacher's opinion if thuIt 
teacher felt that a ministerial ruling would pro'e harniful to 
eLucatioll il VeleZUela. Iil addition, it was reported that 54 
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TABLE 14 

School Management and Participation in Decision Making 

Questionnaire
Number Statement Mean 

Standard
Deviation 

(In Percentages) 

Strongly
Agree Agree Disagree 

Strongly
Disagree 

29 A strong central govcrnmint ik tei 
ctlc\v in Venieuela' educational 

best \ va 
stem. 

to avoid ineffici- 2.(,72 0.9(13 p ) 4 I 29 11 

9S 

110 

lcaclicrs should havc con.idcrabl\ more to say abot lio\\ 
',chools operate. 

If contror 'ital i.,uc, ire di cuscd in the classroom. thie 
teacher. a, civil scr\ ant. ,liorrid tie pc nnitted to exp ress 

3.455 

3.12 I 

0.521 

o.728 

47 

31) 

53 

55 

I 

12 

1 

3 

108 Iupils should pariiiate In cstabliShni tle policic,, tla 2.533 0.861 I1 44 32 13 

1O 

21 

90 

99 

Scc,- ar. school Icachicrs should invite tludcnts to help 
ma.c class,+ pla, or polh,'\. 

Secondar\ schtoo tacher, should inlmite studcnt to criticite 
their ldc'. . 

Altliough many studcrit, arc claiiioring for nc\\ trccdoins, fw 
are capable of u i10 tl,,c 'rccdlorn, rcsfreeobv. 

I'arcnt' II'uld be c\pCctcd to Jil tle 1, iol in cduicatinc 
their ,liuldrcn. 

2.975 

3.312 

2.987 

3.507 

0.7510 

0.754 

0.75 ) 

(.586 

23 

46 

23 

55 

56 

44 

57 

43 

17 

8 

15 

2 

4 

3 

5 

1 

107 imal decisions, about education loiUld bc made b% profes-
sional educators rather th.n b\ parents. 

2.561 0.858 16 37 39 10 



percent would actually try to influence a ministerial official if 
such a ruling was being contemplated. A related statement 
concerning government involvement in education is reported here. 
The statement read "A strong central government is the best way 
to avoid inefficiency in Venezuela's educational system." Sixty 
percent of' the sampled concurred. Females were in significantly 
(> 0.02) more agreement with the statement than males and first­
and second-year students were in significantly (> 0.0008) more 
agreement with the statement than third-, fourth-, and fifth-year 
students. 

Central government involvement apparently does not mcan, 
however, that teachers should not participate in the formulation 
of school policy. When the sample was presented the following 
stateme:it, "Teacheis should have considerably more to say about 
how schools operate."' 9) percent agreed. 

In an attempt to reconcile somewhat the question of centralized 
versus decentralized autthority, two items relating to the teaching 
of controversial issues were included. 'File first was a question, the 
results of which were reported in Chapter Three, and was posed in 
the f*ollowing maine r,"Sulpplse you were asked to teach material 
which contradicted soic of youl" OXll \'vaues aLd beliefs: what 
would you Io?" About 41 percent of the SamnplC replied that they 
would lteach the m,:erial but present their own point of view. The 
other inquiry in this regard was an agree-disagree statcment and 
read. "If' controversial issues are disct,;sed in the classroom. the 
teacher, as a civil servant, should be permitted to express personal 
oin i(ins.- lighty'-fiVe percenit of the sam ple agreed. 

This series of it ems leaves a In clear iplii Pression as to tile 
percept ionl of secoi y scooI perso IieI regarli uig th e roe off tile 
governmient versus the teacher in the operation of schools. It can 
be assumed that tile sample is generallIv agreed that for Iprposes of 
efficiency a centralieL government is most advantageous. At the 
same time, the r,:sponses of tie sample idicate that "teachers 
shot1 I alae considerably iore to say a0out 1owh schools operate." 
The two responses may reifer to dist inc t areas of decision making 
as peIrceivCL by the stIuLen ts. When a soMewhilt less obtrusi\ve 
approach to this area of inquiry is used, cetllterig ol tile teaching 
of con rov'ersial issues, the saniple generally concurred that they 
would teach iiiaterial that contradicted their own values if' asked 
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to do so, but at tile same Lime they would not hesitate to express 
personal opinions or their own point of view. 

2) Studcst im!olr/t/mcftt (i')eewioms I0S /03. 21. 9O). A second 
series of statemenItsII school m u.1elellmenlll Concern the involve­
ilent 01 stUtldCIts in the op)er;ntioil Of schools. Fle first s;.ltcnlent 
read. "~lt)iils should piarticipate in estiblishing the policies of' a 
secondary c.'hool.'" Ab ut 55 IpcIcrnt of' the SaIC IgrCCd wiith 
tile statCmCnt with , SiLIniicnit dilfer.n'c (> 0.02! occurring 
alm1Oiii studlnt, accordill,, to \'entr-iil-SChIool. Tlhird-. Iot1rth-, and 
fl'th-yar student>s wCre more ill ,igreCeinent with tile stateent 
than first- and secold-yeadr Stlidei is. ('nsidertbly More 
aigreement . 71) percent was regitLire illrep',)ne t) tlie sin tenlltl, 
"Secondatrv SCthoo0l tlcher, ,h)uld invite sludent tlohelp mllake 
class pIan>s Or i)licV."" PCdngogy' and coLn!,t li lg-ld llillitr'iJioill-
Cvaliti l mjors reuistCrCd ollore di ceinen t than i ii inn lties and 
language ma1,Ijors. lld both g'oti, were More ill'Vor thlinthie 
renii ning m11i(tis (>0.000-1).-L lven I ),__c IcII t was,.t r itu'eeII 
recordCL illte'mlS o' tile statCmet. 'SCo,".lla\ sehol tel.chers 
should in\vitC StutdCntS to Criticiie their idesl-,.'' In tills ,')instaince 
percent (I the samplei mrked either Jtriinuree or ii.ree and 
signil'icint diteeiiTces o.'c.currdT.L bv sC\ 0.>1.(1 illd iiijor 
(>0.01 ). 
CoLIinliidll 

Mile" lguured more tliii I'iiiel" 
-ldlliiI.istrzatioil-e\;[ltIalili iljrs 

aid pedagogy and 
more t]han Ither 

hlunmanitiCs ,tnd liILnetiC or remlin ini miors. 
Thus. one may nzi, mle that secondary school pers"onnlel aIre 

inclined to invite ,tudCnts both to iSit in the dcvelent Ot 
class plns and o()licy :and to critici/e the scoahir schoo)l 
teacher's ideas. The sample is not n,strongly agreel.d, however. thint 
students sulII particilpaItC ill the Cstnlishmnnt of seCeoIlIiry 
school policies. 

An additional statcment, this 0 (Clesignidto fulrthe.r ;ssess tle 
area of student i-ivolvencnt. re:id as follows: ',Althouglh mniy 
studelts are clanmoring for new lredom. fe'w n ca);be )I'tisine 
those Irlcdi mins respolnsib)ly." Igihty percc it ;greed Vitli sithili­
cant dilferences (ic.Li'rilig inoii Stldo'iitS ill;iCc 'dlwith veni-ii­
school (> (.0M) anL iiljor fiClds I' ',pinli/,itioi ( 0.03) 
ctCgolie. More third-. huirh-. and filth-year sltieiiis agreed 
with the Statement thalldid First- and secoiid-yca.ir Stidcnts, while 
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IhunaniitiCs and language majors agreed with the statement, the 
most and pedagogy and counseling-admlinistration-evaluation 
majors disagreed with it the most. 

3) Parental ium'r'cnt'nt (Quwstiums 99. 107). The final set of' 
questions oil school management included two related to the 
involvement of parents. One statement, "Parents should be 
expected to aid the school in educating their children,". found 
general agreement by Q7 percent of the sample. To the second 
statement, "'Finl decisions about education should be made by 
professional edlucators rather than by parents." however, only 51 
percent of the sample was ill agreement. 

Summar*v (ld concltiuns. Although the questions regarding 
school policy and decision making are lacking both in breadth and 
depth of inquiry, several tentative statements 'iay be made 
regarding some lpparent trends. First, the sample sees a combina­
tion of centraliled and decentralized policies for the operation of 
the schools. Al tLoughi they en'Vision a major role for teachers in 
the operation, tihey do not neltate the importance of' having a 
strong central governmciit manage the educational bureaucracy. In 
terms of" student involvenme nt, generally the sample appears eager 
to have stldlents asSumIe a1critically active role in the instructional 
process at the Classroom level. On the other hmd, 55 percent of 
the sampl)le felt thai students should be involved in the establish­
ilent ol" secoldllry SChotol policies. Ft rtliermore. tile salple 

clearly agreed that al though 'students are clamoring for new 
freedoins, few are capable o I"using tIise 'reeLoms responsibly.' 
The sample was highly Supportive of parental tparticipation in the 
school's edtucational Imctions. At tile same time. the inmple was 
generallly divided over whet her professional educators or parents 
should be vested with the power and responsibility of' making f'inal 
decisions abOtlt Cdtlcatiol:. 

sinificmi ieMales were ty More in f'avor of' teachers inviting 
shltlnts to criticize their ideas thai females., While males and 
students enrolled ill their three of school were in lesslast 0e1'rs 
agreeinent than their respective counterparts with the notion that 
a strong central gover nmelt is lhe best way to avoid inefficiency 
ill VCnezulela's educational s\'ste in. Upper classmen were also in 
more agree menit tian lowver classiei that pupils should participate 
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in the establishment of secondary school policy and similarly that 
few students are capable of using new found freedoms responsibly. 
Among majors, pedagogy and contseling-adnministration-evaluation 
studentWs were in more agreement than either humanities and 
language majors and, 'n turn, than tile remaining majors, that 
teachers should invite students to help make class plans or 
policy and that teachers smonlId invite students to criticize 
their ideas. On the other hand, IhIuman itiCs anld language 
majors were in most agreement and pedagogy and 
counseling-ad miii istra tion-evalu atiol majors leastwere in 
agreement, that "although many Students are clamoring for 
new freedoms, are capable thosefe w of using freedoms 
responsibly." 

D. Responsibility for Student Learning (Appendix 0) 

The final section of this chapter concerns tile attitudes of tile 
sample toward learning, with special emphasis ol teacher behavior 
and responsibility (,cee table 15 ). More specifically. the results of 
the agree-disagree "tatenents reported here conlcernl student and 
teacher responsibility for student learning, the involvement of 
teachers with students iii the learning process, and the climate 
under which learning occurs. 

I) Teacher-.spu/d'ni re)isibilit. (Outcxi, I (JO, 112.l .¢/1,
106, ,'7). On th quIestion if respolsibility I'mr student learn ing, 
54 percent of the sample disagreed that "The teacher 'l oul 
decide what knowledge the child is to learn." Although the 
responses to this question were generally divided bet ween students 
who agreed and disagreed, the results appear to stIbsta itiate a 
tr A:d based on prior responses on inimagenent .in decision 
making where there was general agreement thiat teachers siIonIld 
solicit student assistance in classroomnl plllS alld policy, and that 
teachers should invite students to criticiie their ideas. Further­
more, the sample was almost evenly divided in responMIse to tile 
statemneilt, "Fiial decisions about education should he Illadc by
professional educators rather than by parents" (see ta le 14) The 
fact that tile student sa1i pIe registered some disagrecimment 
with the idea that teachers should decide what time child is 
to learn while at time same tilmle iliica timig that parents and 

92 



re-c 
o. 

V
, 

-t 
-

--. 
; 

lc
1
0
 

I 
0
 

s 
0 

. 
t 

0 
0
0
 

S 
E

 

-~
~

 
m

 
0 

1
. 0 

-2
 

t.. 
3
 

, 
'. 

.=
 

-
-

j 
o 

00 
0.

0
 

1 
, 

. 
0 

0
1
 

V
)0, 

0e 

E
 

m
 

rio
 

0
1
, 

0
1
 

0
 

m
 

U
) 

~ 
.~

 
0
0
.9

3
 



students should be involved can, therefore, be interpreted as an 
orientation toward sharing that responsibility with parents, 
students, and very likely officials at the ministerial level. 

In an attempt to further delimit teacher as opposed to student 
responsibility, two statements concerning strident failure and two 
statements concern ing Stuldel learning were presented to the 
sample. Ninety-one percent disagreed that ''when a sItileIIt fails in 
school. only lie is to blame.'" First- aild secodLt-year stIden ts 
agreed with the stalement sinificantly (> 0.01 ) more than third-, 
fourth-, and fili-yc',r students. Oin tile second stlteinent, -'When 
a student fails in school, the teacher must accept respfibitv for 
his failture'" m(,re than 74 percent of the sample 'agreed, with 
males significantly (> 0.02) more in agreemlent than fCmlles..2 On 
the third statement. "All lteacher can do is present the ma',terial: 
it is tip1 to the stIdent to learn" 85 percent i)Ithe sample 
disagreed. Finally. 73 percent of the sainpIC agreed IHat "'hIe 
classroom perhormance Of a stidcnt shioild be Cval'ated in 
relation to his capacities." 

l:roin the I)rCgoing resilts it can be colnclRded thalt teachers ill 
trainin- are somewlhat divided illterms of their orienlation towilrd 
Who Sihoult decide.C whal childrcn learn iinschool. Fumrtheinmoire, 
there is geieral auremneit that teachcrs, ratlhcr Ht stdell 
should be held rcspoilsi)le, for sludCnlt Iailure. IIhai studenlts ,Ihould 
be evali.lated in terms of their calclities. aid that tCachClS lilusltdo) 
more thail 'present [he imiteriall" if they want students to learn. 
Thls, ilhoughl whlhat the children shmould learn is depnCIdent 1.11n 
ilpult froml severall' >ti rces. the sa inple f'els that once decided, lie 
teacher intis I )r responi blity fr hot h strident leari rigaccept naCIt 

and failtire. 

2) (imah' Pf" Icarniig (Ques.eio. J /, 10.2 //,7,2s, 1/4, 1). 
The second area oh concern with regard to attitudes toward 
learning oil the part of the sample rests with the general area of 
climate and iriCluides stateiliints concerned vitli teacher iivo lve­
111meit and motivation 1or1 learning. 

2In [ihe study iy (;r(js etial. 1968) conlcerning primiary ,cho(l Itc;Jit r,,90i perCIil 
of the samnple .xpresed i)Uilive reaciOll, 1i iw in it, ha ICI'iC t iC;itehtr'%' 
oiligaion tIohelp pupiltwilh learning diflic'ul ithei,,, while 40 percent iiidjaled ihail 
pupils, not tihe teacher, %ioulludihe huld respm ,iic for it,iicillaruin, dir'icoullic. 
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Two statements attempted to assess the sample's orientation 
toward involving teachers with the personal and emotional 
concerns of students. The first statement read as follows: "A 
teacher can be effective wi thout personally involving himself with 
his studenIs." Sixty-nine per,:ent of the sample disagreed with the 
statement while first- and second-year students were in signifi­
cantlv (> 0.006) more agreement than third-, fourth-, and 
fifth-vear students. This orientation toward tea,'her involvement 
was sustained I'r the next statement as 82 percen, of the sample 
agreed that "itis a tcacher's responsibility to help stwdents with 
personal problems they may have." 

In terms of an ideal climate for learning, several statements were 
supported by the sample which indicated an orientation tow-ard an 
open, as opposed to a closed, classroom setting. For example, 86 
percent disagreed that 'schools cannot be fun since students must 
work in order to learn anything worthwhile," and 90 percent 
agreed tilat "secondary school teachers should try to present 
materials in an entertainim-g way.' Similarly, 94 percent concurred 
that "teachers should act so as to reduce the excessively 
colpetitiVe natire of the school s\stem and to promote a spirit of' 
cooperat ion and grou p efftort." Additionally, when presented with 
the statement "'student freedoms should be limited in the interest 
of5 learning, 56 percent disagreeCd. With fe'nales in sign ifica ntly 
{> 0.03) Illore agreemenCt thal inales. 

Such an ideal setting, however, would apalren tl\' not find 
st ldellIrCedoLins tin li iied. As noted earlier in this chapter 
(Section A) tile sample was agreed that schools should emphasize 
stL:nlt freedom, initiative, and creativity and that teachers should 
encotI rage stuLdenls to pursue their owii individtial interests. At the 
sam e time there was some disagreement (54 percent) reported 
earlier whI li eLds to be sti pported beloW, t1at Students be 
permitted to establish their own illdividualized course or program 
of' study. The additional Sulpport bor the idea that the sample 

desires to I'etail sn111c atlthority over student activity and learning, 
results I11t le 55 peIccit of the sample who agreed that 
"'with l1 tests and grades to prod lienii, lmOst students would 
learn little.'" lhu,, it may be assumed that although the studeLlt 
sample is positixely oriented toxva'd in]creasiig pupil involvemeit 
ili 'he leariig process, thal sallle sample is Inot as united in its 
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feeling that either pupil-directed instruction or complete freedom 
for Ipupils is in the be ',ih~ercst of learning. 

Sumumariv and conclhsions. The response to the statements in 
this section tends to support the idea that teachers should share 
the responsibility for educitional decision making with parents, 
studen ts, a1nd ministerial oflicials. The results also suggest, 
however, that the sample feels that teachers rather than students 
shoUld accept the responsibility for student failure and learning 
aid should become inlvolved with the personal and emotional 
concerns of students. This somewllt idea role for the teacher, 
deliiited b tile respondents, was carried over into the area of 
learning climate. While disagreeing that learning cannot be fun and 
agreeing thalt teachers should present material in an entertaining 
way. the sample also iindicited that the%- felt teachers should 
reduce tle cominpetitive nature of the classroom. A somewhat 
Sinzaler percenltage o1" the sample disagreed thit sttden t freedoms 
had to be limited in the interest of leairning and agreed that 
without tests and grades to prod them. Most students would learn 
little. 

(enerall, one 1my concltde that the student sa', lple is anxious 
to serve tie ILeeds an1d interests of children anLI to see thlt children 
are able to partici pate inithe schooling process. At the same time, 
it also a1ppeal-s thtl the sample is willing to take the responsiblity 
for student ICaning anld Iailure hut wishes to lilmit somewhat 
Studtlent autonoimv in time learning pocess through retaining grldes 
as rather tralditio nallmeanS 01 loti\'ation allnd limiting student 
lreedosllS illtie interest of learning. 

Fiemles along with the first- a1d secolld-Vear students, tended 
to differ Irom their respective counterparts in agreeing signifi­
cantly more with the sta tement that "a teacher can be effective 
wi thout lerstCullly inlving himsellf with his students.' More 
femaihles tha iaes aereed witi the statement "'student f'reedomls 
should be linited ill time interest of learning" while more first- and 
secodl-year stulents thami third-, foturth-, aInd fifth-year students 
agreed with tlme stadtement that ''when a* stIdent fails in 
school, only lie is to blame." Males, on the other hand, 
perceived lie statement "when a student fails in school, 
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the teacher must accept responsibility for his failure" more 
positively than females. These subgroup differences tend to 
reinforce the pattern mentioned earlier in this chapter. 
which finds that females and lower classmen are somewhat 
more conservative and traditional in their orientations. 

100
 



Chapter Six 
Occupational Selection, Prestige, 

and Values 

A. OcculItional Selection (Appendix P) 

In an expaiding economy. the task of developing skilled 
manpowCr aid o1' efficiently assigning individuals to posi­
tions within the lIabor market is usually assigned to tIL' 

system of fornml schooling. Also, schools themselves are a 
large Cniployer of trined rmipwer and must prepare indi­
viduals for careers illCducaltion. O011n, howvUer, when it 
Comes to competing with private and public service sectors 
for qualified gradtutes., educaLionl is uSually unablC to attrac. the 

.
most Capable caILlidtACs. I:tlrth lmor. it is COilll1011 'onSl Liotls.n l

especially iii dcveloping arcas, to operate withi large n n'ers of 
Unql,1ified staf because they are uinabic to train a sllfficicnt 
nuImber of'workers at the level of tialificatiol reqtuircd. 

BcCltuse schlIs ;arC chatrged with the responsibility of guiding 
occupational choice and certifying qualification, the role of the 
teacher in iiiflulnciz ilidivilA studeiint oCCUptionl decisioins 
becomes a topic of cCntral ilntCrsCt in' this stuLdy. While it is 
appareit that ouit-of-school v'ariables (i.e., paremits, expectations, 
falnily StatUS, CI' hIVC il mc studentIu. groill) more1-C iCme on 
acadClic a'hiCVCmiiilt tiii time fornill scl;ooing P1ro1'sS 
('olem zii. I0W (Cntral Advisory Council on dlneationM INOW 
Averch, et a., 1972), there is no evidence tol Show h\ow st udemt 

occlpat ional decisiomn imiing occurs iinrelation to one's academic 
Career selection. It one assimes that teachers have al impact both 
on guiding tile educaiolwl choices of stuidenits and on socialiing. 
stuldelts iito tle ednCational-scloo CIltire, it ma,1y Also be 
aSStlmled tht tleyk' ill] C eil I)'OCe'ss Olocc)ational sociAliza­
tion that must occur iinorder for a studenmit to become a 
priol'ssional edicla tom. 

One1C scCiion of this stl dv waS designed to Cxam iiC tile infllicC 
of schIool-relaiCL ac'tors poIll tile dcisiol of' tcse studCnlts to 
become professionlal educators. This student population, being 
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enrolled in a professional university program, has already made a 
nulmber of definitive academic career preparati n choices. ('onse­
quentlV, it is of specific interest to know what influences afTected 
their personal decision to pre'pare aIs a Ca'ler educator. A series of 
questions were asked to determine (I) why persons become 
teachers: ( 2) what faictorS inIfLuenced their personal decision to 
become teachers, and their relative importance: (30 wiich people 
most infliuenced this decision: (4) i i and in what way, teachers 
illuelCe students" career choices: aill ( 5 ) IioW satisfied stuidenills 
were with their career decision. 

These questions lOSe, in part as ,i restil t of earlier work carried 
out bv the Latin American ('Cinter an11d the (lritite School of 
Educaitioil At the Uniiversity of ('alifornii. Los Aiigclcs. coicerniiig 
tile deCelopmenlt Of technicail vocatioial coinninilfy e llCgCs in 
Vene.Zuela. It was felt tlhlt coInnnlnitv coliCges would experience 
difficully in atrlCiin1 seconail',.' school 1raaleAilCs silIcC, is 
Williams ( 199) has shownl in Gaetialla. ;inl RtLscoc (I 908) ill 
Veneziel.i, the recrlitlllent of sCcoindlary sciMo "ttldclts depends 
upon competing alternative carCer opt tiitiiis for th clatively 
small number oh' ildi';iduils vlo arC secoiidarxv schooc)l graidlaltes. 
Furthermllore, the career oriiitatioiis of sttidellts have beei sli \VllI 
to relate to sociocconomic backgrotuld Iac.ors that teiid to limit 
the population of Sccoiidarv studCnlts wl11 would m1ost likely 
pursLe tcChIicaliv(icatioial carcers. 

Williams (I1969) found hatllialtlholgi slitluents were traiiied for 
Specif'ic careers at (lie secoidar'y level they itaid little inlentioin Of 
puLrsuing those L'arcerCClS giiven tlic matirial aLd noiiinateriail rCwlrls 
in alternative career patterns. RIuscoC (1960 ) ill a ,i tidy of 
secondary stLtleilis in VeiiCztUla coichLtided tiha Iiiaia develop­
illent planning was contingent tipoii providing Ilig-telni iIncentives 
to second try school studenlIs. I IC suggested tliaI ii frnii,iItion 
should be directed at lowCr socioCcoiiiiiic StultlClvS Who are more 
likely to feel that income, wvorkiiig coiiditioiis, job satisaiction, 
and tlhe needs of tihe cotinltry were iiiportant co isideratioiis whien 
choosing an occupation. I lavighurst and (OtliVCia ( 90)) colnplc­
nleni these findings ;is they indicate that Iraziliaii secondary 
school stLudent attitLudes in flhe rbaI. iidtistrial aireas arC lliore 
cond ucive to the issues relate'd to social clha nec. One illlllicatinli 
of these studies is the actLual aid pltCnial role o)f seColidary 
school teachers in shaping studenlt career choices. Ill addilion, it 
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would seem to be of some importance to discern tile attitudes of 
potential secondary school teachers in terms of' their own career 
decisions. Al attempt was made to secure information concerning 
questions related to ocCupational and career choice and the 
inl ue nce that might poten tiallV be uscd by teachers in orienting 
students into particular career patterns. 

I) t'hy /)r ')ls hcumt' Ical(hers (Quc.stinis 4. 6, 113, 114). A 
series of questions was asked to solicit the general opinion of these 
students concerning why persons choose to become teachers. The 
first was fra med in an abstract 'third person" context seeking 
opinions concerning the general case: it asked, "'Wl\' io persons 
usually become teachers?" The open-ended question was designed 
to elicit from students free responses that were not constrained by 
prespecilied alternatives. For reporting purposes artificial cate­
gories weIe derived from a sa mplhng 01' a.ctual pIrotocols and all 
results were categ' ri/ed according to content. These results were 
qualltifiable only ill llost geLer'al terms owvl 1o the abstractness 
of mall rcspoil Sc;. 

lie responses weiC organied iinto tWo general groups: the first 
categorv of incentives centered pri1i ., on individual attributes. 
the second was "othtier'' oriented. AhoUt 00 percen t of the sam ple 
provided t1C following types of reasons for why persons choose a 
career iI teaching: voct:ional aptitude toward teaching, abil:ty to 
teach. attitudes tov d teaching. abilit\' to understand and 
conmprehend otlers, and pelSol[ Sa1tislaction derived from teach­
ing. '[hie ,ec, md vype of response inmcluded 40 percenIt o tile 
sample and colcerled the contribution teachers can mAke to 
society, se\i'e 1t von tlih, co t ribtltions t hey can make to tie 

prolt'essioll o1 eth..A.ioll. the nleed for teachers ill the conun try, and 

the desire to educate or teach others. The results suggest that tile 
majority 01 students believe tile principal incentives to becomling a 
teacher are1l per'sona orientatiollS and individual .eedsfor deriving 
satisfaction Irom being a teacher. TlIev included not only 

(1968) tieir stid teacherI.;rss ot al. ill u of ,Llm.rv sl i'chool in (illdad Guay:ln1i 
Iound thai 41 pertli t iitlicaled Iiheir prin Ilhloive for b'coin g teaclers was i't;teching 

wai Ihiir \'tixlioI'," while 17 pll'erCL-ldii;iiL'd 11i\\i;i, d to aI de iro it be iof seivice it)i i 

others." ' e sluiidy of primary iaChiir by Albooi ( 19651, also reporlid a high 

pircnmage 153 p a'l.,nl) 1r ilk' Sinpvl' who iidicail'd ,ocil ion ;Is ihe primary Illotive. 
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abilities and attitudes but the desire on the ofpart such 
individuals to secure a level of satisfaction from teaching 
itself. 

In an attempt to determine more specifically whlat factors 
intluence an individual to pursue a teaching career. a coirmpaiion 
set of questiolS was asked. EacI of these q ueSti ins was structured 
with alternative-"esponsc possibilities cachand bcaCe iiore 
realistic by asking the respondent what faIMol illLI..ecl hik own " 
career choice. The first these tics tiof '. asked what -factors 
influenIced youlr Lecisin to beclic'a sccoidary school teacher?'' 
Three responses were requested. The rcsults 'arc sum mna ri/cd in 
table 19. It is notable that thie ranking of tile detcrinnimi factors 
across choices as ncctlrealliCd ,(uISt111at and.
 thlird pie frleilices 
were Made aid total frequencics tallied (i.e.. fir'st co)lllllll inl 
table 19). The overvhcling illfluicIcc IltiatilL'ng thesW StudiCilt.s 
to become teachers wa,, humanitarian the "opportunity Iohelp 

IABII. I') 

Factors that Influenced the I)ecisimtl, Becmic a SecomdimY Schiul I ;achier 

111111.1 WCi~-- -- -,- ...[......-...
 

1. ()pporttnlt toc ip il 51cr7 55 

2. lecomic pruihrlna 1I251 

3. Working ina satli lyiII t'vi lroin.'lrt 222 II 

4. Being treative 2111 5 

5. Being treated xi th dignity and rcspect 13H 5
 

6. Job Security 109 3 

7. ili nilllton i of \kIla li1 1(17 3 

8. IlloInt! aid linanial ht'lldih 14 2
 

9. Otihcr 54 3 

were 26I'liere nonreypondtnls to thi%quetion biut 115 ol litr',:)onifI lt failed 
to provide all lirte reqIi ted re iponc%. 
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others." The prominence of this motive seems to reverse some­
what the findings of the preceding question which observed that 
people become teachers more often for "service" reasons that for 
individual sa tisfictions. It is possible that the true inea ning 01 
these factors is not clearly articulated by such a dichotomization. 

The secon d comparison question was structured to solicit the 
rank in importance of nine factors of' the potential influence of 
each on tile student's own career choice. The qunestion asked each 
student to mark wlte thi er he thought the factors listed were "verV 
iimportait. "Sonl 'lihat iliportant," or "of lo illiplortalce" ill tile 
selection of' his career, aind it also asked which of' the nine factors 
illeltioned tile respoiidelt considered the most imnortan t. The 

results are reported ill table 20. 
Ill contrast vith tile precedinig question. sttUdents overwlelil­

inglv spefCiied tile "'need of tile con itry for ecdlucators" as the 
Most importanit incentive aid tile "opportunity to know oneself 
better" :is the iext nost imiporta nt. The "sa tisfaction derived 
frlml I 'chinc'" which waUs so ledonliiiiiaiit ill response 10 the 
question -why do perstns usually becoeti teachers' " now takes the 
1orlil of, "opport uity to know oneself better.' Sinice a factor 
relatingz specifical, to the leachinge act waS not included in the last 
str ctUred q uestion, it is not possible to relate this set of leSpoilSeS 
to tile open-cilded qunestioni asked earlier. Another ,factor that 
received a rela tivelv Iugh percentage of sLii plp0t froMii tihe stuhent 
sanilple ill tile st rue ttr'd iesp)nise quest ion above \was 'coiditions 
of work.-

Tle precise flrces tiat cause tliese tactol, to bie significant are 
11ot clearly uiide'stocl. :or exati)nle, it is possible that tile need 
for specialists, so clearly .lriitiortailt.represents ali ar\'ieicss of 
pragmatic reality. (lie incentive offered by job opportniitv. The 
extent 1t which StidelitS Will CIIter OCClulat ionS where there is 
high .enialld iia.V iidicate ani ecOloidtlic nchceriiisticinfluence in 
their decision making. On the other 1iamid, it is also possible thal 
this category represenlits a degree of social awareness \whereby 
students are cOuli/:It Otf baMsic educat1onal MiLd sociCIal needs and 
they are responding in a hiuniiitariail way. 

It is also iin'orlimativc to note that tCe majority of students 
fIMihid faiilv inl'huetCe, the intl,'nce .f fri'ieiicds. the inlluence ot 
"'peCOIle tha you have known Vhto do tie same kind of work,-' 
and the influence of teachers to be ielatively "of no importance' 
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TABLE 20

1 1'erIimportance of Factrs th nluence c Choicehr 

ItT1m Lin t .l t.ll tal.t 

Ht. ('tndt1,nI \ktrk I VII2 57N . 

tUlliih kitni v
1). 1 l)n;rtli.1\ I ktnmk tic- is 49) 39t 12
 

I Iwttfr
 

I. >.cLI Of (11 omnr\ 1,r 46 74 2!1 5 

t"tII. 	 11111ICtuc 'c jjCrS l1,ti1 0 18 35 47 

3411). ()lO t ut''I 1111, L-1 ,C "1nu 38 	 2814. 	 ttt, . I li1 4 2(18trcli 47 34
 
,.I c tr
 

.11\ ( r, nl 18I'.;hAttrc i 142ii(d iiifiliLlikr, p -w httli1d hcc Iarth 5 ic'mi 37 51 

kt m t -" It t 111 '
 

kind -0 \0m
 

h; + dub. 1rt l .II ­to , I\ ,+,cL2 II yt il( t. l 1 1 

k
itlorI Ilat i mlI 0th I1t:\1tihaI c"iitludc ti;It i.' iii " 1.tIc cIti\c I I 

tIicir re IcIatiuIIish i i t) 1II ;Ic it pc I ci\%(c d h culrti 

()ctts"'0 j)lCCIigc WJttLs."for 	Career tijiccti ut. I' uI1 itiul '1igh 

reportedly h)Ia'c (tn :ilt hidividLlhlI ChitiuiSiiig A CAIC ill 

C (LIC i Itlti tll h 

, lo/i li 1ii/h a (ut/i2) 77ic,miii. IIrIolfc'iit) /'i. tulli (i dc1t 

(Qiw uclto5). itll this sainc stcr of (,llcStiionSS dthS vcriC r fCi hICSIC 
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to indicate persons who had had a major influence ol their 
decision to become a teacher. The question asked, "which two 
people would you say influenced you the most in your decision to 
be a teacher?" When one sums the responses to both the first and 
secon d choices ill this free-response question it is noted that 
students listed secondary school teachers as being most influential 
nearly twice as freq ueiItI as any other category or individual. In 
descenid ing Order of inporItance, tie other responses included 
"'friends.- "sell.' ... amilv .... imother. "no other person," "pri­
lliary teachers,' and 'father.' 

SincC tIlc preced ing struictured qunest ion revealed that students, 
when not forced to name an individual, diminish the influence of 
others on their cireer choice, it is qunestionable how to weigh the 
iln tallH'|ltCe ot tile latSI cleStion. Considering these results as a 
measure of tie reative intlncce of persons on these decisions, it 
isstriking that secondary teachers head the list by a relatively wide 
margin over tile ne \t most 1importint ildividuatls. It suggests not 
oinly that there is a great potential for the secondary teacher to 
influence indi\idual studelt decision iiking, and that teachers are 
apparenty affeeting stlidenits' lives, but also that education 
stideinls bClieve that secon dary teachers have the potential to 
illtlince their studeints. 

3) /ic it/nwm c (q ', OtF.%-. 'a'ccrclu4icc (Ouesiuons 13, 14).mi 
A fturther elucidation t1 this point was obtained in yet another 
qu11estion which asked whether or not teachers do. ill fact, 
"inlfluemice their students' career choices. Sixty-three percent of' 
the stiident samle ildicated that they thought teachers did have 
an ilfluIemnce Omtheir studentS' selection of a career, providing 
further evidence to Slp)rt tile sti pposition [1at important 
prClsllns inifluemice career choice. Il ;an attempt to lnderstald how 
this influence mihiit OCCurl, an1 inquiry was made of those who 
respoinded affirmnatix'elv that "'teachers had an influence on 
student career sclection.'" It \as tree-respoIlse question asking 
IiOm' teachers illfluence their Stoldein ts' career choices. The largest 
ittlln1ber Of respo0denis reptorted that teachers inlltuenced student 
choices by pnrOVidiing v' ca tiomal oricntation and by directing 
stllIdelt S [towaLrd Ireas of interest or ability. The second most 
frehue t responSe related to inllnenciing stuIide n t choices by the 
manner iii which teachers present material. The third manner of 
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influence pei-iinvd to the communication of1aCts and in forma­
tion regarding job opportunities and requirements. Other cate­
gories included preferential treatment of' students, providing role 
examples. and communicating personal opinions. 

This set of responses suggest that there is aI tend eny for 
education stiudeIts t perceive the inlluence of the teacher in)both 
a deliberate and nondeliberaite way. In the deliber: LC Mode, 
teachers are able to inllince stdet career choice by directing 
them to areas 01 student interest and ability r Iw pr)viding 

vocational inlormnation. Since ,chool coutnselors are le\ in 
Venezuela, the con nseli ng (I'st tdedn t,is 0 tell asLume.d as almatter 
of course by teachers. ()n the Other hall. ',ome educaLtion ,tudents 
tend to feel that teachers inf1luenIcC student catrCCr cl)ice ila more 
nondeliberate fashion by providing a role model, b\ coml nuttntiC,t­

ing opinions. by rea!cting to ,tudents in a ccrtain wa\ and hy 
inluCnCinlg Studnlt choices h\ means of bia'sCd curriculakr presettt­
tions. This issue lies at the vcry heart (f the ,assutmiption that 
schools and teatchers nmy in fluence student dCcision making and 
career aspiration,, and therCefre demands much more research and 
observation. 

B. Occup Ititmual Prestige I.A'pCndix () 

Status dilferentiAl between ocCl)atiIIs are known to Ihiave 
some influence upton professumoal stratific;tiom. IHoyle (I 909) has 
argued, For example, that within the sector of" educatiol alone 
status differentials create artificial prestige dilferences hetween 
levels OF po(sition whlich cause teachers to seek promiotion to 
administrative or directorate positiown, of higher staLs. I IOVle
attributes this desire for atgain in status to a feelinu of relative 

social deprivatimn which results from social Iratilic;ttion. Il 
acknowledging the conflict that arise , between me's owui proles­
sional coniiitieiit and huis perception oflcareer sutccess, lie 
suggests that teachers ()ltell reflect a good deal ofI' ambiguity ill 
their opinions regarding the prestige of their profession. 

Bernbaum1 ( 190 9 ) has Verifled that prospective entrants to the 
teaching professinm ;are, inideed. sensitive to liftfereit prestige 
categories within the teaching prof'ession and thme ediucat olnal 
system. I le shows, however, that tI ere is a trend towarrd narrowing 

these dilferentials. While it is unclear how prestige ,ifd stattis 
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perceptions influence students' career aspirations, it does seem 
that prestige is differentially associated with occupational cate­
gories and that rankings of occupaLtional prestige are fairly 
constant both over timeIncad cross-na tionally (Benidix and Lipset, 
1900). 

Sociologists have freIultly shi o xvii the imin portance of status to
idolescents. Whether or not this influence evolves in Latin 

American cultures in the salle Vv'tI as it does in the United States 
is a qLestion for social research. [here is evidence, however, that 
fhe ConcCpl ()f statuLIS lld prestige is highly inllucntiAl within 
elite-ordered societics. and nu meIous social scie ntists would 
describe the enerA Latir, ,American culture Is do1inited by 
various ciitist gitiups. 

Ill-. growirg hody Ot litCitture. atlng w'ith the iml POIrlnce oi 
descri hiLig occupational status 111ld prestige as peC ivd by 
prospecti\C I L'i ICs Vi 0 thICI'nselves ha\e the potential oI 
iiluliiucciiU studCnt career choice, prompted us to include in this 
work a m;laSure oCl Occupational prestige. including vZarioLs 

professioual edLcatiolln cateCoriCs. 

I ) I'rc.w 'c. l in ()r.\li 1.s 11). nco, 0 /0. Since inforna tion was 
uncovered concc'ruiiu 'ii icr occupattional classifications in 

VC1ne/ela or tIhe per'cept ions of edu'Caiontlll students regarding such 
Classiic;tion". .I list of thirtV-twoo OCcuplations, eatch with al 
five-point scale rating troml low to high, was inchlded in the 
questionnaire. [lhe set olti,'stions wa s designed to. first. elicit 
conccptions of the prestige o1, series of occupations, second, rank 
fie ost iresligel. atnd third, idCitil\ fle three Most important 
for VcuC/ICl:a, CnurtelI needs. Since proslctiv'e secoiudary school 
tcaci e is hlbc CUll Slown to perceive their roles Is Ocinlg 
iloitartt ill ,haping career decisions, the inlo(rnuation gleaned 
'l'oill tilt qulCstionllair'e shotld assist those couceined With 

directiUg towal\ idCInified nationl needs not only teachers but 
also 'uttll'e csC.' lal l\ sttldellt geluliatiolls. 

The first tluestion in the series askCd indi\viduals to rate eatch Of 
the thirlty-i wo occuJpatiotns kil a sivc-potcalce low"from "very 
to veryI hi" (ltabl211). TlIe student ranking of occuipations by 
prestige relecte'd the pihaccnl of a1high prioriy oIL edUcationatl 
positions: tile position of primary school teacher was ranked 
twelfl' Ii 1rom ile lizhihst ill pr'stige, director o1' a secondary 
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TABLI- 21 

Occupational Prestige Rankings 

(Occupationa 
. Standard J)cviationMean 

Invcstigador (ienttifco 4.524 41.8I1 
Proio(or unllertiarho 4.3,4 11.730 
M ,d ico 4.282 1( .8 5 
Ingeniro 4.15) 0.4,88 
J'rot'¢sor secundaria 3.45() 0.833 
I conom ia 3.859 0(.74 
Director Lie cNucla ,¢cund.iria 3.S34 01. I1 
Alto cmr,h.VdA VbI.rndMeMnIaL 3.844 I.0492 
Oficili de I iier/j' Arrmada,. 3.040 1.051) 
A\ogtdo 3.5244 0.883 
'I cJic o Lit I ,r;uior 3.5( , 0.828 
I'criodiN1,1 3.482 0.754 
%(tro ciucI, prlmarila 3.454 1.062 
1Il 11r dCtiC tI(Clo 3.361 1 0.87 
Ilaccid;do 3.340 0.951) 
'lraaiailor SOiCI 3.337 (. 18 
Sacirdotl 3.2 16 I .09() 
MINiL 3.125 1.894 
CO)ntddor 3.0475 1.7447 
A Ior 3.0127 0.949 
I.ricrnicro 2.988 0).975 
I Icctricisia 2.897 04797 
Jutitdor diCbji±blo 2.843 4.835 
M(III a 2.773 1.0479 
0 fit lista 2.73 1 4.7448 
Sccretaria 2.644 4.(85 
'Irah4apdor arriLOIJ 

ataz Clen , 4 a 'S ri';, 
2.62 1 
2.445 

1.112 
4.77') 

(aporal el una hacienda 2.384 41.888 
SoltaL, 2.198 1.0441 
Policia 2.0458 1.0447 
I.inpiador di ,alli 1.85') l.06(,4 

Sti AppiL1d\ () hr I itillil iIll l[M oll. 

school was ranked Seventhi. WCOildary sciol teacher fifth, 
and university profles,,,()r 18eC1(d. 

When tile St u4.lell s were asked to rank tilL five mo st pres­
tigioLS O)CetlpatiJlns., the I(tal uIllber 1f leslp)olles across the 

live choices indicated tlhat scientific investigatoir. university 
professor, medical doctor, swciOndary sclho) leatclher, and 
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engineer, in that order, constituted the hierarchy. Once again, the 
status accorded s(ientific investigator, university professor, and 
secondaiy teacher, are worthy of note. 

2) l"'ne':uel'S occupaltinal needs (Question 12). When asked to 
list the three occupations Most important for national develop­
men t in Venezuela, the sample resporded with the following 
occu pations in their order of cumulative preference: engineer, 
scien tific investigator, Medical doctor, economist, and secondary 
school teacher. It is important to note 'fhat although it was a 
free-response question, the occupational-needs hierarchy tends to 
resemble closely the prestige hierarchy mentioned above and once 
again delmonstrates the perception of students regarding the need 
for secondarv school teachers. 

A set of arti ficial occupational categories was Created to 
identifv which sector of the work force demanded the most urgent 
attenltiOn according to st uden ts. In the order of most trequent 
mention, the categories were technology (engineer. scien tific 
investigator, laboratory technician, etc.): teaching (primar:, 
secondary, and uinixe rsi ty ): professional (medical doctor, lawyer, 
etc.): followed by aricullture, and, fit'ally. industry. One may 
suggest that the overwhellingin concern for national development 
among this grou p xvas focused On tlie geleral aCrea of teclnological 
growth ind the area of profcssiollal education ald teaching. 

3) .. The tinal questionlle',alire career £'hu ic (CQtIsllun (2). in 

this series asked the stuldent to analyze his career choice in terms 
of possible alternaltives. If lie was given the opportunity to start 
over again, and lie had sufficient lleals, for What kind of work 
would lie prepare hilnsel'? I lalf the sample wouIld purue an 
acade mic career: 21 pe rceit would pu rsue a professional career: 
ISpercent had not thought sufficiently to answer the question: 
and approximately 9 percent indicated business, technical or cra ft 
work, and the arts. Inl other words, about 30 percent would 
change their careers while 50 percent would most likely repeat a 
similar course of mAdy. There xas a sligh t trenrid atiiio1rig fourth­
year students, xvhe coin pared With first-year students, to indicate 
a stronger likelihood of altering their career choice it' given the 
oporitulnity to begin again. 

Ill 



When comparing the response to this question with the data 
presented in Chapter Three that 85 percent of the sample thought 
they would be teaching five years hence, there is apparently 

30 percent of the sample who is currlltNly entering the teaching 
profession with some collscious dissatisfaction. One iniglit pursue 
the question in order to better c.nnprehend reasons for leaving tile 
teaching career after oniv a relatively short experience. For 
exam1ple, do the Students who would alter theu :areer patterns it' 
given the opportunity endII Up being the most likely to leave the 
profession alter a short period ot time In the classroom and is it 
possible to identify such individuals while tile\! are still en rolled in 
the university? 

C. Work Values (See Appendix R.Questions 73-80) 

The attitudes or predispositions of individuals are assumed to 
relate to a wide va rietv of botl iindividual and social conseqluences. 
Psychological deterininists often attributc societal advancenent 
and superiority to causa l'orces deriving from individual "need­
achievement" or status recognition seeking. Indeed. whether we 
can credit such psych d vuamnic characteritics vwith the success of 
the landed aristocracv of lIiglad, or tie enlre)ree'urs of 

Antioquia in Col mbia. is ,peculative. but it is sa to a'ssliine that 
tlere exists a strong relations]hip between tile values of peUople and 

the level of socioeconomic developmrent. 
It is not wlether modern attitudes and values irc prede­

terminants oIfdevelopiniit thlat is imp)ortait to this ,tudy, but 
rather it is the importncc (o such predispositions ill termns of 
influencing individual deciion making. Individuals., Ia' choices 
that determine their academic pursuit, 'a(1 lhir evential ()CCtipI­
tion. It is M of tie asSIniIptiol1s, of' this inlquiry tlat tile 
distribution ()Iindividuals within the econoim y and society has a 
strong inllunce )nsocial developmCnt, and that time C(uicationl 
and occupational decisions made by individuas ill a detmcratic 
society -ire very inp)rt,mt iinreflecting both the incentives ()fthe 
market place and the priorities ()Iindividuals. 2 

2W ilietile edliLcafi pac . llhdyualllics that relate ,i]pwlltils It) Illlllil hpirallo ad 
iater to job success are not known, it i% clear thai tilre i all ;~sllil)iOll Ietween 
education and occupati)nal traijication '()ljir%,, 1971), and ithalthe selectio (it' 
academic career%dues not occur entirtly withill "lree arket" Civrollllen. 
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One of the factors that apparently influences career aspirations 
is a measure of ambition or "risk-taking." Psychometric measures 
indicate that individuals are distributed along a continuum with 
regard to personal ambition and that they are willing to act upon 
these inherent desires to the extent that they wrill take risks in an 
at tempt to achieve success. 

Because illdiViduail predisposing factors are suspected to 
influence euLcational alld occupational choice, a measure of 
personal ambition and risk-taking was included in the IInest ion­
naire,. The i IstruIen t used was developed by Lawrence K. 
Williams (I9b2) and has been used by William F. Whylte in Perw 

IqQ2 an d by Robert J. I avigi urst and A. J. Gouveizl in Brazil 
19 0 )). n)e IeaoiI ior tie Selection of this scale was that it had 
bei' usIed oi Latin Americam pop! litions anId, therefore, provided 
Solle Copllarati\ datla. 

lt'j/Ihi, iim, Q ci.I,-a,'iliiams developed his scale as ac. 
imeasure of life propensity t tAke risks vesuSS the propensitv to 
seek suecurily. lie Id, ised eiglit pairs of brielV staled job 
chiraacleriSt ics \hiich were ciVeun in a forcedL-choice florin to 
re,.,,,'ndenis who \were asked to select one of' eaich pair as their 
prelureine. .As the imeiil, are drawin froli a single uni\ee" the 
Score for this sCale V, a ,illlpe Coull of the numlllber k," re,ponses 
iinale ireferringTIh ic)b describeLl as "the studenIt s deire for 
aliotll lll' or self1-direct ion in his work anId willingness to take 
risks' (Ilav'ighitmist. INo): 137t. lhe score may ramge from 1)to 8. 
aol 1he mean ikusual\ about 4.- F ie risk-taking instrumnent used 
ill thle l)iLeIll sItIL\' is pI 'SeiiteLl behbw. 

II( Mllll ll waleJ.111J J used Il ik \ ;% d e i e Vi l l l ,' l g l l l lr l l ll . II Jib Ihtlr ol 
and ( ;tlmela i r.,il ifand \\ ]in\, Peril Id ouh itrouirtn.eer, hi ,,inig fiactor alaiy I c 
it'hnim le , ihat there \\ere eC i ,ilpyinot ile but Ithrce faclors to Ihis Scale. Tille 
I'iruvian and mamlliiiazi IrmvL'sliiations. however, dtsi,zied as Ill wiat ih e fIacior, were. 
Whyte noted t alll ta (I\%d'k I atillde iowI\'rd Iollo Ittl lk "l l tIv risk-takin2 iile' 

akti.oI ,iLtv&., l amid i\i udc ros \ri k \\h6i h olfci, cluilemien as 03oi oi ils re\\arid 
l11 IaihI' I'Aunl atluo illo I ifme I. 2. 5).'ere th' l\ 11i e. ii llth and (;kut c.i 

risk- IAkim!I Ilils 4, (1. 7, X Ianid li'fr*CI I oi c n r LI I l ci'iraIlhc !h sf insrucItlinN 

I ilcIll *i1, Is IlhcI llI vc I w ,t, . 

I1 ITI, Il4 Ill 'I iIhiu! lSoi lh' Ilplt'. .I 'coiv of )lk iolf rcaIl iik-laking Isponll,' was 
gI''lI. I! ,I Indi iai.iLd Io Ih NI' tll1i l O 1o 0 * ilke eiL ll, s \%;INhll iid.i lll iNrol'iI 
oil!lId ll o i lloi 1iI Ih(.iuul ioll. If li inid iuIl i.',il d io lesponld it, oIl ilin . ili w\lie 
gIi\ l hIs, Illoii l. olv I'oIlii [ik' olh l ililIlN. 0)111kll hec 030,bsiludIIN \\1ho rspondcd tO 
Ihis st iif queliosh s. only. 3I failed to nilw eIlhicil prl'l icL'eoill two or more of tlh 
eightl
II hles. 
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1. 1prefer: (check one) 
a. 	Ajob where I am almost always on my own. 
b. 	 A job where there is nearly always someone available to help me 

on problems that I don't know how to handle. 

2. 	 1 prefer: (check one) 
a. A job where I have to make many decisions by myself. 
b. A job where I have to make a few decisions by myself. 

3. 	 1 prefer: (check one) 
a. 	 A job where my instructions are quite detailed aid specific. 
b. 	 A job where my instructions are very general. 

4. 	 I prefer: (check onie) 
a. 	 A job where i am almost always cei tan (fl'my ability to perforn 

well. 
b. 	 A job where I am usually pressed to the limit of my abilities. 

5. 	 I prefer: (check onle) 
a. 	 A job where I am the uinal authority on mv work. 
b. 	 A job wher there is nearly alwaxs a person or a procedure that 

will catehimy mistakes. 

6. 	 I prefer: (check one) 
a. 	 A job where I could be either highly successf'ul or a comp1lete 

failure. 
b. 	 Ajob where I could never be tot)o successful but neither could I be 

a comlplete laihile. 

7. 	 I prefer: (check one) 
a. 	 Ajob that is changing very little. 
b. 	 A job that is constantly changing. 

8. 	 I prefer: (clheck oe) 
a. 	 An exciting I hut nillewhich might be done away wilhi a 

short time. 
b. 	 A less exciting jol) but onlle which would undoubtedly exist inl the 

c,)mpaiy for a lon, time. 

Table 22 presents the results of the risk-taking scale amuonug tite 
Vncztielal StiplleiC aS well :iS that of tie t'Chr'e ipr.,vious studies 

condutcted in the UnitCd States, Brii anid Pfltl. and it perlits a 

conparison ainong thIte seve' I groups ol both lhe peruceitage 

choosing the risk-taking option as vell as ol overall mcali scores. 

Ituil I , where the person Cooli ,s between a Job in which lie is 

ol his own or ill which there is smcnl ol hand to help hii with 

tm'heresults ot the three previous sltdics n mi ahh 22 are rollistiow tilkell 
Itaviglours amtnd 1969:273).( ,omVcia 
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TABLE 22 

Comparison of U.S.A., I'crtl,Brazil. and Venezuela on Job Preference 
InvenlTr% of Risk-Takinig Scale 

(Percentage favoring a given characteristic ofjob) 

t SA Adult. ru .Adult Peru Bo%, Bra.il lovs Venezuela 
Item r \i,hc orkn I'ubh Pl'rvaic North Soith 

Numher (haractcristic (Collar la" 
S9 

lass 
4ti 

SchIo Schooll 
6 

Braid Bra/il
27 

Men Women 

Ia0%%directions 77 57 41 67 69 73 

2 Many decision" 80 87 77 62 t)3 66 81 84 82 

3 (;eral Instruction,, 52 49 26 24 28 40 35 18 16 

4 Ability Pressed 25 39 33 410 39 29 46 7 4 

5 I nii authority 66 91 86 39 69 67 74 52 59 

6 ScL'CCeSor failure 45 75 7(0 65 78 30 54 78 81 

7 Constant change 61 68 42 22 30 61 79 66 66 

8 Ixciting j1li 17 44 39 25 44 30 55 46 42 

Mean score 4.18 5.12 4.14 3.37 4.2(0 3.92 5.06 4.18 4.15 



problems. finds the Venezuelan students preferring to be on their 
own. The students compare favorably with teruvian boys and 
adults but are less likely to prefer autonomy than are United 
States adults or Brazilian secondary school boys. 

With regard to item 2, the Venczuelan sam pie ilicated their 
general fpreference for a job where they have to make many 
decisions by themIselvCs. OnIy the PeruvianiMiddle class adults 
exceed the percentag- of Venezuela studenIts ch usi ug this 
option. 

The results of item 3 suggest that the Venezuelan sal ple prefers 
detailed and specific rather than general instructions in their jobs. 
contrary to what might have been anticipated given the data of tile 
comparison p)opulations. This finding may be iLe, in part, to the 
nature of the teaching prolessioll itelf. Prospective teicllcrs have 
been instructed throtghllut their careers on such pCdaLgogical 
practices as lesson planning 'and preparing units (f instructionl. II 
addition, as university stludents, thex' have been di rec ted as to 
vhat to study and how to prepare assigmiimeiis. IlII other woids, in 

terms of both their ideal prol'cssional role model as well as ill their 
customary activities as sttdeo.its they have come ti expect and 
support rather specific and detaiied instructions. It may be
assumed that tile sainple would find general ad d iflTsc iistrIc­

tions unproductive 1')r their chosen careers. 
Item 4, too. offers results oppositc [[hil IA I ighi t have bell 

anticipated given the fiindings (l the OtiCI studies. The VCne.ueiaiIll 
sample chose (xverwhelmingly the response that inlicated prefer­
ence for a job where they would llloSt lxVdays be Cl'raill of' their 
ability to performn well rather than til'e response where hevwould 
have a job that would pr ss theim to the limit oh their abilities. 
Once agaiin, tile most piansilble reasom for the preference Wouldl 
seem to rest xvithi thilrenature of the teaching professioii itself. The 
results presented earlier iil this cllapter suggest tIta OIic of the 
prime reasons iiidividtiuals bcCoIC teachers isiIe Cxistence (I 
a vocational aptitude toward teaching. In ()tiler xvorts, 
students become aware off teacher role rCq tiircniits aid they 
assime that, because oh their own particUlar atJittIds, they 
can become successful teachers. Teie perceptiothll hc, is in()t 
one that demands that a person be pushed to) the liinit of 
his abilities but instead one that takes advantage of the 

116 



abilities (vocational aptitude) that already exist. ' The result is 
complete compatibility between the expectations of the profes­

sional role and the inherent abilities of' the individual aspiring to 

that role. 
The fl'fth item finds the VenezuelnM students somewhat less 

inclined than the other groLps studied to prefer having final 

authiori tV over their work. This mly relate once again to their 
extended experiences ais students where they have become 
,Iccustomled to others. prim:irilv teachers, checking anod correcting 
their work. In their future positions as teaichers they are likely to 

find somewlihat greater aut1om1 v thM tile\' did as students 
although they will likely face aInew gr0.ll 1IlldSterS iCltLlillg the 

SChoo0l principlal and the iIrCnts inltie community where they 
teach. 

Items 0. 7. anod 8 find tile Vene/tuelan sample cotmlparing 
favorabIlV With the otle r studies using the risk-taking scale. In 
itein 0, they prefr a joh when' either coin pIe te success or f'ailure 

can he achieved: iii item 7 the silple preferred a, job that 
unllder'goes cosUtat. lll'hange: illiteIl S they tend to ':avOl SolleWhalt 

a jolb that is less exciting htll which will likely be in existence I'or a 

relatively long perilod of time rather thaAfa.n job thakt isexciting but 
v with in a short tillle.

7 

which utiuiht be done 
l:tctors such as those included in the risk-taking scale provide 

Olly a1few components of' a total colstellatioll of, elements which 

in interaction collbine to explain in individual's career choice. 

The 'act that a similar percentage of' miales and fetniales indicated 
similar prelcelces tends to Support the appallrent influence that 

tile eLuLcatiol profession has on its prospective rnicthers. Whether 

such congruence can be aIttribu ted to Mticipaltory socialization, to 
flie plol'essiO IIaI cLIrriclit inl. Or toIaI)rior self-selecting le chalnisll 

remains to be tested. Althbough males anod femnales have been 

(,Ani emerging Ieliel anioing soiIc scihlalrs of k)ccupatinal decision making is that 

studets sc!eci Carecls iiotMhere thev will ina\imim/e their s;tus/ilctmoe but whelre they
 
sitiot
1' their i pcc 

(Marlin ('arm.y, persOmal commlln 
call taxitnli/ tileprkihability l sicsx til all il;hle stlttl /iltlcmllle 

ttllieaitl). 

7It is impttll;it to ote that.cwoss-tlttural coitw;llisots are sutbic'tprwtlemns ofi to 

v'alidiv sinlce litte cmilrol cail be enercised over either the translalion or the 
sores ralther single itemsatdmnisalitti ot the instrtmnetI. he use oll' owerall scale llall 


hir ctipalristills acoss national alldt
cultural hotmilndaries are perhaps inwre likely to give 

valid resnits. 
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shown to differ significantly with regard to certain attitudinal 
items reported earlier in this study, it is apparent that interms of 
risk-taking they perceive their job preferences similarly and 
represent a rather liomnogeneous population. This is especially 
apparent with items 3 and 4 where the two groups are similar hut 
differ considerably from the other adult and von th p)Op~ulaltionS 
investigated in Latin America and the United States. 
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Chapter Seven
 
Summary of Findings
 

This investigation was designed to survey the attitudes and values 
of Vene/zuelan prospective secondary school personnel in terms of 

prolessional cxpectations anld orientations. national development 

priorities, CdlucItiMal go,1ls. and oCCulatioM selection and 

prestige. It is issumed that such personnel arc important to 

national an11dlo cal caltCatioll plans,andMl development priorities. 
asIlcCItisC the F'inial sipol't of sc'hool pCrsonnel iln VCezuela, 

for major educatiOalClsCwhCiC. IccOUntS ti port i o1 the 

bilgCl, andl beLcu eiiiatlith placed in fornial schools for stability 

and callauge in Socie tv ineit'tl lrests,, with Such persolneil, the 

aal'sis of their ait1udCs a1Lnd viluC is tho1ughl to be essell­

tial Ior ecatluional pIlaniIing ald reloriml. 

A. The Sample 

1 was 
nlld the IwO idoggic ilstilultes rclpresciting dif[ferent geographic 

ftgiOims in VC iie tiC l. IProsc tivC .seconlairy sch ool te.~leahe 

colslllor . a itoi .. and isLmii.lllent specialists were 

iichldL ill the SAiimlplC. 
Appro\imtel. 72ipercent of the sample \cre enrolled ill the 

ipdlgg1ic inltitutle t IAituisillCto aind Caas and represented 

tihle miriy 01'f 1iu iltS iltlnding to beCOme tcihCIs. The 

The Samplc Of03Studellnts driWn1 flrom1 foir un iversi ties 

<o 
drawn from the University of" LosrmiilainlC Of the sl was 

Andes., tme Ummiersit of ()riente. Central Uniersitv. and i\ndres 

\ conIS1titteid the the 

careers a scondary school Counselors, administrators, 
Bello Umiversii and maijority of stidlntS 

ptirstlig 

an11d ilcasurilllt Specialists ',S well aIs thosC majol.il'illg ill II agog.
 

of the sample ha.d
In tcrms oh' backerounlld 'a.ctors. 74 tercentI 
12 percent o1comipleted or 


liet' Irc its were' foreign borln: 15 ileorted

piCrItS Who mai priary school less: 

per.icnt of the sttiCe'l ' 

that lheir mnothers worked outside of the home: 50 percent of the 

stllnts lived with thCir pieilCl ts While elrolleL ill school. 
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The sample included 59 percent females and 41 percent males. 
The females were younger than males and reported lving parents 
who had achieved Ihigher level of education. The average age of 

tile sample was twenty-five. with the najority between tweinty­

two and twenty-eiglh t. Students whose palrcnts coin plCted second­
ary cducation or higher were c'leall below twc,lt\'-six. 

Approxima tely 75 percent of'the samplc was single. and of this 
roup.ai higher proportion wcre c mliales. -ighty-six percent of the 

sample reported growing u P in a city or town )f morc than 2.000 
inhabit.,Lts. Malcs and older ,ttilCiits prcdominated among the 
43 percent who reported working while cnrollcd in their respective 
institoutions. Of thosc who worked. did tweniity50 plrce it M, 1'()Ir 

hours or less per week, and 80 perccnt wcrc tc:ching at the 

primary or secon dary level. 
ligtv-oii pic t 0f the Studlnts d fClCral or staterl aitCitic 

public secon darv scho ls while 14 percen t ,itcndtd private 
Catholic schools. Fifty-sevCei pCrCCnt had graduatIed friul sCcoiil­
ary school since 1906. AcadCin ic sCcondary int it ut ois were 
attended by 75 percent of the sample, while n(irmil ,chools werc 
attended 1b'19 perceint. ()I thoC who atteiided icadclnic sco.ntld­
ary inStitutiols. 46 percent mIored in tic scicls., aid 2H erc)it 
in the humanitiCs, lorty percent Of thC sample.' gradZluIated Lroil 

sCcondlry schools witlh tweinty-six to fifty clIsinalltc, wiilc 
50 percent gradiatCd with a clas of imre than fifty stuldmns. 

A positive rclatimhip w:Is fouind bctwecll major i c'oOndl, 
school and ma1;jor aIt the univermiy. ('oiiierlcial and teclinical 

secondary school majors as well as acetclllik scince ma1ijor, WCre 

likely to enroll in similar majosl, :itthC uiivC'sit\' ICvCl. IluinanitiCs 
ma jors were C(lItlMlV distributed icros,, pe ogy, c InCliig­

evailuation-idninistrationl, huinMinitiCs, ;and laingage'1 s l the 
university level wherea-s normil school graditels \ere likely to 

enroll in these majors with the exception of laniguligcu,. 

PIhysicaZl sciCnce, natUral scicilC., fiiinl itiC", tllScliilg­

evalua.ition-adiniiiistritioin, and pedagogy Inai, o isaccon 1nlted for 
approximately I16 percent of tlie saiin le, respectively, while 
langlaCge majors co.lnsitiCd 12 percent, and Coneiliic.iah aiid 

nonclassifiable, physical education, anld techin cal-vocational 
edIcation c for les, than 4 perce nt ctach. Iwcnty-foun riCinted 

percent of the sample was enr lled in thcir first year, 32 perceint ill 
their second year, 15 percent in their third year, 28 perceint ini 
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their fourth year. and 1 percent in their fifth year Of studies. 
Thirty-two percent reported that they had practice-teaching 
experience. 

ligh ty percent o tile sampiel claimed ,tCatholicisma as their 
religion, with males more likely not to claim any religion. 
Polilically. one-third of the samplpe reported being moderate, 
17 percent on the left. and 4 percent on the right. About 
33 percent inlicaItCd that they prelerred not to indicate their 
poiitiCal oriCltations. Soni may find tile molderate and left 
orientation to be Ihw, aith ough onc hypothesize that professional 
ecaltolrs are r, lly i0lCmolnCoratC tlld somtCtiCs conlserva­
tive in their political oricntations. The relatively high percentage 
Of stLdCnts prefterring not 1t 'sp)dll to tlheCquestion iV result 

fromn gene ral a xiety and inisltrIt of this tv pC of surveyCv and its 
effect on later job placelleilIt. or Iloi the political climate existing 
ill Veile/lie at thi e tIc (imethe srtlvy. 

The C\idCncC gaiii 'stiece'.t co0nsidCrablC ill tCr'iiratiolla 
ecltiolal ol()bilit\ amon011g thle majority 0te saimlple otla,­

lion. Thie fact that 50 percent of" the sample had parents Who hid 

11t LgitelUld fromL i0a1r11 school attests it) this mobility. 
Without kiowiig how such mobility Compares with other profes­
sions, tile datal ellable" olle to Conclude that tie teaching 
prless)i is il importillt paih lr Immobility ill Venclmucla. Given 
the rcnCt1 deVelC e)ntlof InLILeducitioll facilities ill VcLICtila 
resulting fromt ile llln)\'CllCllt a more1-. demcuI10Cratic politicailv Ioward 

clilaC as sug'stld in (' )iIer this Mobility w;iln. 	 the 
eucaitionl 	 )'o'SSiml I11A I'Cl;ltC to the ilcreased access anid 

potlItvto )iirSlC I'orlmai sCeioolinig evilCn ill VCne.uetla 
IMSl op1'C et 'rcdurilg le tel to il iS. Th Ort0linllitv strtl 

llay Also r imilrased ilmtumbC'r o1 wlonp'Stlillgaccount tlile Wln011 
caLtiC;olln c;iCes xvhin tlrladitionally' the fiCld has been011olilaLd 

by Illies. Siilc lCs CvidcelCL mIa'leMiCs,ratrmnobility than the 
icsults indicate thatl mlcs 'roiI highC st1AItus (catlCioil) batck­
grounds have\'et to tlim to atClioln i Irole'ssiml career. lThe 
,lltlr comlisil il;i be chillgillg, howCv'r, sillce tihe rCSlts 

sugg.est that llgcl Stlt(idln t ,IlC 1t011n atelCZtami liCs.betIer-Cet d 

TLIus, ihlg With access to educatio'ial facilities. tle roles of ililes 
a1nd I'ClICs With iCespeCC tt oupaCtintaiil elmic appear to be 
changing, as attested to by Ihe l heavier inlliux o1 wollell and 
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an increasing tendency anon0g young students to be from 
better education backyrounds. 

TIhe sample population i, not inl\perienced in terms ()I' 
prior teaching responsibilities: o' 43 pcr ccilt (I te studen ts who 
reported working v'i Ilpursuing thienr sniveritv 0t&)per-
Cent Were in,'olvCd in teaClii ;ictivitiCs. Il addition, about 
32 percent rortep d havit hi p Ictice-teach ing xperience. Thhiad 

results suggest that altlhoul t hese students a.,bing pretpa red in a1 
preservice program . many 'are not mli\Ilv approaching IiheldN tli, 
without prior contact, with students in a tealiinI.'-learning 
situation. a!point th,1t should be kept in mind d, the results oI this 
stuidy' a.re anali/ed and co1mlr d With other iI,Io1nlo "suba­
tional data. Inl other wmrds, it is luestionaIble Iow mnytUdeiits 
preparing or careerN in education in other countrie Wwould lie 
had such expcriences prr I" hng credentialed. 

Other conciu,,im, drawn I this prilaril. dciligrapiic data 
are that lBspe' i sellchoul personilel large.lyv froitive\se.' )iiday are 
urban sn tIil, I.ra CF u'lrIxI \'III,ltIitinlld d tes aCademicCCo'( is. 

SillCC VenlaC/ LC I1I,, virtually 1) rural ,..ecIIdtrv scholIols. t is 

Urban hia',kCxpected anld explain part vliv m student',ill '-,t 


desire to wo(rk- iii large uirlhai ccnterN u1) gnaduatioin. lie lact 

that the ii()II't', o ' the t 411adtltld 1ltiii acaldemnic"Itdellt, 


secnidary institution' l easily exiiis cs e\plainwd tlltlg'h 
ulli'ersities, reCltIre that all A'ideCIllic coidir dilma he 
olbtaiIied h~t~i admllit(ted dd'iit. Although"l thebig a, 1k'glJiisii 

pCdagoic il,,tittlt,-, haVe II( such r-.qu-e lleneint. school 

graduates do not appear to preler these institutionl,, tovr 

un iversi ties. 

B. Prolessional lxpectatisn l Orientation,, 

Nincty-lour plricciltI of the siII 1p inIteIn uId to work in 
secondury schoo(ls. 1lw ii',jvriiy oh the,,e iildividilais \ve-.' plaIuuing 
to becoIiin lull- or part-tilme teahelrsii',l to still he teaching 
within live years. Ill addition. those students Whovere .ajorin,v iii 

subject matter rCeSCoIi)ll11olly included illthe seimd;llV schol 
cUrriculullml Ver' Colliltted to) t,.'aliiig tlie ,;llIe suhjects or)I 
which they werc I.imi tra,,ined at tleir reslpe.'ctive ilntitutious. 

01" those who reported they wo'uld iMnt purse a cJCareer in 
secondary sclools, th lmjority were llinning toI r'inill ill tle 
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professional education field by pursuing further university studies, 
teaching at a level other than secondary, or becoming involved in 
administration or educational research. The majority of those who 
reported that they would not be teaching in five years indicated 
they would be studying at a university. One may conclude that the 

me mbers of the sample are highly committed to pursuing the 

career for which they are being trained. The results of this survey 
suggest if more than 0 percent of the sample leaves tile positions 

for which they are being trained at the secondary school level, the 
ca use Will apparently not be related their expressed intentionsI to 
While ttildergoing that trainiig but instead will relate to personal 
and social factors ye t undetermlined. 

Ninety-funr percent of' the sample intended to seek positions in 
public federal or public state schools rather than religious­
spmOsolred instit utions. In addition, 75 percent of' the students 
were planninlg to work in acadenic as opposed to normlal or 

tech lical secon dary schools. The sample's preferences and expec­
tat i ns for the geographical locatiOli of the secolidary school 
where they intended to work was related positively to the location 
of the illitilte or Iiiersit viicwhere tile\ were enrolled. Two-thirds 
of" tile students anticilpated working ili Caracas. Barquisi me to, San 
('rist61al. or another nliajor city, with only 12 percent intending to 
teach ill a small city or town.I Tl irtv-olie percent of the sample felt 
that it \vouILd be necessary to earn additionll illCOme by working
at a second job once a teaching position was secured. Most of' 

these individuals plaIIned to acquire Asecond teaching position or 
involve tlicliiselves ill business enterprises ill order to earn this 

suppleientary inlcoille. 
The data coiiceriing studenit perceptions of teacher's unions 

indicated that Q8 percenlt toun id sIcI orgali.ations necessary and 
75 percent were planning to become members. A slight majority 
of tile stIdelit s tlout,11 that uiiiolis were necessary in order to 

improe schools lr children while the remaining students thought 
tlhe\ were necessary to iliprove teaching as a profession or to 
illlplOVe WOrk ing CollditiollS for teachers. 

The 1iliatori t of tie sani plc Were 1ot in tending to become 
lieavily involved in tle administra tion of the school where they 
\voultd teach. Inlstcad. tlhey indicated that they would be satisfied 
if they had an opportlunity to Cxpress tlheir opiniiions or to be 

cthSllted On matters that concerned them. When asked how an 
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official from the Ministry of Education would react if a teacher 
indicated that a ministerial ruling would prove hiiarmful to 
education ill Venezuela. 36 percent of the students said the 
official would pay some attention to the teacher's opinion, while 
43 percent said he would pay little attention or totallv ignore the 
opinion. The students were also asked how likely it would be that 
they would attempt to influence the Ministry if the occasion 
arose. Fif tv-lour percent replied that it was very likely or 
somewhat likely that they would take the opportunity to 
influence the official. The sample then responded to a question 
concerning the teaching of material that contradicted a teaciler's 
vaiLIes and beliefs. The llaj Irity replied tllat they wOLILI teach the 
material even 1ih1u1gh it contradicted their orieltatil,s alnd that 
they would include eitlher their mvi )r alterliative poilit,, ()I view. 

Finallv, data were reportCd conce rling religious bel iefs and 
practices as well as tile teachiilg of rcligioln ill clol()ls. While 
80 percent of the sapllpie indicated that tiler were (atllolics, oIIIV 
45 percent said that tiley occasillally, regolarly, 0r always 
participated in religious activities. Ilalf tile re5Ps tl elits felt that 
religious beliefs and faith were essential Ori heltiftil to tle god 
teacher. while tile other half IClt that suchI faith and heliefls were 
no) important. (m-Ililldcred tie good teacher. lortv perellt of' the 
sample felt that religion shUld l)e taight ill scllO while tile 
remaining 60 pcrcent disagreed. Responses to sevcral of the 
(ILestiohls concerning religion indicated a str(mlg p()sitive relation­
ship between religi(msness and tile level of education aci jeved by 
parents through tile completionl ()! te scod(larV scho)l. 

C. Venezuelan LIduca inal Need, and I)evehelpment Priori tics 

The students felt that tile three m(st critical nceds ol education 
in Venezuela !oday were: first, insulficiclt or ill-prpclared prf()Cs­
sors and stafl: second, ilnMtficient or illadC(ilate scio()ls or classes: 
and third, a need f'or restructurilng tile educational systelli and its 

rograms. Tle ranking ()I tile prelercilces generally renaiLed the 

same whether (nle was concerlned with the first cloice of the 
Salnpi e or tlie Cti mula tive rCsp )illsCs ('r()SS tile tIrr, ' ii)ices. 

In response to tile questi(., "if only on1e thing could be 
changed in relation to secoidary schooling, what do you think it 
should be," the sample indicated that their first concern was with 
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restructuring the educational system while their second and third 
concerns were directed at improving the school curriculumI and 
improving student-tealcher relationships including methods 0t' 
teaching. 

The distinct responses to these two questions were felt to relate 
to the specific emphasis in the latter question toward changes in 
tile secon dary schools as opposed to tile emph asis on education in 
the former question onl critical needs in general. Thus, the 
niemibers of the sample were more likely to view edtucation in 
Venezuela as needing more and better schools and staff while they 
saw secondarv schools in need of a general restructUri ng with 
special enlphisis Onl cutrricular change. 
When asked to choose trom a list of lfactors that igilh t possibly 

liiiit edlucatiollal quality in VenezLela, thL sample indicated that 
the interereice ot' partisa n politics, large class size. limited 
financial allocations. mnd a1lack of teachin. lmaterials wre. in that 
order, tlie llost illlportalit. 

On tile types o" schools needed liost b\' Venezulae. tile 
fre'nce was for in iyersi tv aii d seconldary techliCll institLites, 

supporting a tlunctional and uitilitarialn orientation toward school­
ing. The seCOLd Most IneededL school type, according to tile sailiple, 
was the preschool, which was t'elt to relate to the need t'or Child 
care and f'o1rnial socialization in urban Venezuela Iswell Isto tile 
recent educational research demonstrating tile importance o1' the 
early childhood years ill ternis of alflective and cognitive 
development. 
Two qutlestions were posed to alssess the students' attitudes 

toward itiolnal development priorities. The first concerned the 
three liost critical goals of Venezuela ill terills of n... ;ial 
develcllle. The stullents indicated thatt the gove rnnenlt should 
be concerned primarily with piroviding eater educationl 
oplportiiliiy and secon darily with illdustrial and economic 
developlment. Ill alditioll, they reported tlit attention should be 
diriccted toward in'reasingiW social atwareness ai1d restruct Irilg the 
educational system. The Coiil :tnion question solicited op~inions 
regrding wIAt Ile Velleztclan gov\erlllnelt, ratther than the 
students themselves, felt to be the im nortal t national goals. The 
salple peiceived tile gove rn 11W0ill as proliotilng high level, trained 
11a 1piiwer., illLIstrialI develOpInclt, and increasel educational 
opportuti ies. 
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Tie student sample was generally oriented toward change 
within the educational system, calling for a restructuring of 
programs along with a general improvement and expansion of' both 
staff' and schools. Partisan politics, class size. budgetary sLpport, 
and a lack of teaching materials were lfelt to be factors limiting 
educational kluality. Priorities were on technical/vocational schools 
and preschools, with the former relating positively to the strIdent's 
concern for industrial ,,;icl economic development. (Generally. the 
sample tended to emphasizC edlca tional opportunitv and expai­
sion of national developmenl t priorities whereas they Perccived the 
government as placing more attention on the training of' high-level 
manpower. Both Ifactors relate to the imlportance of education in 
the development process. 

I). Attitudes Toward lIdtucation 

The sample viewed occupaLtional preparaition as the primary 
purpose of seconlaryv eduication, aId meeting the needs and 
objectives of society in general as the primary pu rpose of 
education ill general. Thu,. the orientationi was rather pragimtic. 
with intellectual valt les placCd in a IoSit ion o1 lesser imilportance. 
The finlings suggCt an o)pennCsS, to the cturrent national develop­
111mnt priorities in Venezuela and to ,tubscrilb toI ai readies,, 
planning e'orts. Iln addition, it apl1peared tlhat the samle would be 
willing to share sonIC o1 it' education1al resptOlsibilitieS with 
iinstituitiolls other tlal schools. especially institutions concerned 
with occupational training. An emplasi, wa,, also placed ol 
addressing controvcrsiall issues and real-life problem"n through the 
school curriculuLm. Males, ipCdatgogy-adminlitratinn-evahtation 
majors, and students cnnlled in their later years of stuly. ratther 
thall their respective coUniterparts, were inclietd to be most 
flexible and liberal in their attitudtles toward what the ptrposes of 
education should be. 

The sample generally supported time idea that schools are 
capable of changing society by iltstillilg attitudCs and values in 
students but Ilt that tHie present SChoo0l curriculumn is nt 
appropriate Ii r fostering such Cha uge. Schodl,, were thu itighlt to be 
more important for citizenship Iraining than parents of the con­
munity thus demonstrating a bias in favol of' platlied, institution­
alized programs of insti iictiOn. The samplc viewed secondary school 
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as a right rather than a privilege and felt that secondary school 

graduates should be prearCd to engge in physical work. There was 

an equal division among tile members of the sam ple as to whether 

tipper class parents prepare their children to achieve at a higlier level 

than lower class parents.\while there was considerableI disagreeinent 
that tile ,ecoindarv School i, dCsigned to better servC the lCeds of 

middle and tipper clas, tailili, than tho,,e of lower class families. 

[lie sign ilicalit diftfrene-s a"1,11nrig subgroups by tile various items 

tended to support the trend alre:idv inCiitioned. Males., pedagogy 

and coun,,elirc-.hministration-evlu:tion majors. a1nd Students 

enrolled in their tll ird fourt Iind lilthIiyear of studies were gener­

ally More critical and liberal th1an femIal . other majors, and stu­
den Is en rolled in thiir first twvo ycar,, of sidy. 

Regardi Ig the serics of :tlitide statelents directed toward 

school mallanaigelllei and particilpa.tion il deision-alakiiig activities. 

tile items placed an eiplliasis on gov.unillerlt. teaclv'r, student, and 

parent involvemeint. Generally. tile I-esonSes indicated an orienta­
ion IowaMrd both cuntIralied and decentrali ted policies for school 

dcision making. II this regtrd tle Sillple expressed both a need 

for a major role for tCacI"ers iii terms of such operatiois aid the 

need for a strol, celitral govelnmlletl to ilialtaitie the educational 

syste III. Student iiivol\eI\tnucnt ill SecoiidaIy school policy lormtila­

lion was viewed less favora blv thn Studemi t i:lnvoleIIIt in tile 

instructional p'ocess at the classroom level. while at the same time 

lie sa gei.ra, concurtcd that atli,.1ugh areiile ICll "students 

CIimn lil 1for neC.w treedolis. Ic v, are capable of using those 

I'rCedoliis respolisib.. hlie s ipIelc was divided in its attitude 

toward parelits aind proI'essioial edcaLIto'rS ISto Who should make 

firial dc.isiomis about elIcatioii. while at tile same time the sample 

Stipported te idea tII mat parental iniolvenit il school and 
educational fuIct lions is ne1e.ssaly' arid iimuportant. 

Males wermC more favorable toward teachers invitilng st rtlts to 

eriticite their ideas ',rid, :long withtutipper classmen, were less 
fIVOrable I Word tile ied lor a StlOllg c.entrlI government to 

avoid ineficieh'nv ill \'el.IueIa'S edmca tiorial system. Students in 

their last hiree Tars ol school were in more a'reemelt tIhan other 
students that pupils should participate iii the establishment of 

sco.'Ln;arv school policy. amid similarly. that few students are 

capable of tinsilg new-lou id freedomins responsibly. Pedagogy aid 
otinse,] iii g-ad nui liit rat ion-e Il ti n lmajors were ill more 
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agreement than other majors that students should he invited to 
help make class plans or policy and that teachers should invite 

students to criticize their ideas. 11uman ities and language majors 
were in most agreement tha few of the students who are seeking 

new freedoms are actual lV capable otf tLsing sLch treedolls 
responsi bly. 

The last section of concern in this area is tle sample's 
perceptions regarding student learning, with special emphasis on 
student and teacher in olvement in tie learning process and ln tile 

climate under which learning toccurs. 
The results indicated that the sample is inclined tosupport 

sharing with parents. stUdents. and ministerial oficials tie 
responsibility for educatioMl dccision-makilrg, hW isinltldi n l 
taught. Teachers rather than iistudents. h)wever. were eli to he tle 
ones to be held responsible 1r stludent failure and learni Inll. the 
area of learning climate, the sample disagrecd that learning cannot 

be 1.n and agreed thati teachers should preseiit iiatCrial i an 

entertaining way. Furthermiore, it was felt that teacher, sh(uld 
reduce the eml)hasis ()n co)petition in tie clssroiil. Thcre was 
general disagreement that student freecdomm) had () h linmitcd in 
tile interest of learning Mnd gCleral agrment that without tests 
and grades to prod them. nmoa students wotUld learn little. The 
subgroup diIierences in this section cotnlinued to riilorce the 

patterns mentioned above, that is, femmales andloltwer classllell 
were soinewhat more conservative and traditional ill their riniIta­

tions than their respective cotil terparts. 

E. OccLpatioali Selection. Preslige, and Values 

A series of (Iueslt15s wits asked to determine ( I ) why person1s 

become teachers. (2) what Iact(ors influen ce a pe rs nal decisioil to 
become a teacher, (3) which people are most inflnitial in this 
decision. (4) if, and in what way teacCers inllmicmcC studtienits" 

career choices, and (5) flow satRi"icd stideits are witli Cir career 

decision. The restilits suggest tihat people Ibecmlne tcachers citlicr 
because of a vocatiMal aptitude and a, p'ositive lrtCdispo)siti"Ii 

toward teacihing (sclf-satisfIcti(ii) or because oh tile cOitrihiti(ll 
teachers are able to make to their society and to othcrs (serving 
others). These orintatlions f toheC ittwo were 0) hl dPcniden 
whether tie question asked was open-ended or whether it involved 
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a selection among a series of structured alternatives and whether 
tile question was directed to the individua! himself or asked the 
individual to make judgments as to why others might choose 
educa tion as a career. 

When directed to indicate the relative importance of certain 
factors on carcer choice, the majority of the students indicated 
that "other persons'" were of little or no inportance. When asked. 
"which two people would yo' say intl uenced vou the most in 
your decision to be a teacherl"however, the students indicated 
that secondary school teachers were nMost influcn tial. In addition, 
aimajority of the students felt that teachers io. in fact, influence 
their stdlents' career clhoices either in aildeliberate (e.g.. providing 
information ) or nondeliberate (e.g.. actinu as a role model) way. 

The results suggest that prospective secondary school personnel 
generally perceive the teacher as a potentiail source of influence on 
student career clioicc. In a coun tr\' that is curre n tlV experiencing 
shortages of technical-vocational middle-level manpower, tie 
Cvi deuce would seem to suggcst the possibilitV of SUlipl)yillg 
inlormation to prospective secondlry' school personnel concctnill 

Clrent an1d anticil)atCd mauin power needs so that as teachers they 
wtulId be better eqnipped to guide their stude nts toward occupa­
tional goals iat fiullfill not only the students' individual aspirations 
but tile objectives ofl' the wider society as well. 

Re,,gardi uing tile l\Cl of' satistact ion Cvilenced by the sample 
towa rd their Current career choice, 30 percent said that givenif" 


the opportunitv to begin again they would change their careers. 
Such evidence raises the issue of dissatisfaction with the ed uca­
tionlal profession before entering it alnd suggests the possibility of 

ide utit'y'in g suCII ildividtlnlIs befkwe tluche assulinc teaching or other 
eLucatiolal p)otsitioIns in an attetnpt to reduce rapid ttiroxver 
within tle profLssion. 

The sample was direcLed to indica te tle prestige of a list of 
tlirtyv-two occulpations and to identifx the three occupaltions Illost 
important for Veiezicla's current needs. As iiiigh t be aiticipa ted, 
a prestige ranking of' high priority was accorded to educational 
career positionls. When tilie studcilts were asked to rank the five 
Most prestigiols ocCupations, the hierarchy iluded scientific 
investigator, university professor, medicai doc tor, engCilneer., nild 
secondaryv school teacher. In listinrg the occupations in ost 
importan t for national development in Venezuela, the sample gave 
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the following occupations in their order of cunL lativC preference: 
engineer, scientiftic investigator, medical doctor, econonI ist, and 
secondary school leacher. As is evident, both the prestige ranking 
ani the needs hierarchy were similar. The areas of tech nological 
growth antd proFessional educa tio1i emerged as tile iMost) plnlllnllt 

concerns for nation1al developlllellt. 
A set queStions concerning risk-takilg showed the meano n 

scores of the sample to cominarc uavoral'% with Other United 
States ld Latin A\IceriCall pOfltilatiOlS 1'r Wh10om1 r-esults are 
available. Item analysis reveals that both ldes and female, in the 
Velezuelan sample perceive rik-taking similrly. ienr'I. they 
prefer a job where I lthv are ahl to make mny- decis.ionls by 
themlstelves. (2) where tile%' are almos',t allwa\s Oi their own. 
(3) where they have final authority over their work. (4) where 
thei-e is colstallt Clhange. (5) Where ilntrtUctions, are detailed 'and 
specific. (0) where they call be either highly succesful or a 
complete failure. (7) where tile\. are certaill o their abilities to 
perform well. and ,8) where the job is ICs c\CitinIg bui Will e\ist 
for a long period ofI tine. 

The item ImIalv iS, lso reveal, distinctions that set tile 
Venezuelan samnple ofT [')l0111 the othcr tested populations. Illost 

proninently the need ')r dettiled and specil'ic instruction. aiid tie 
notion that the% lut Ihiave i jot) where tile are certain of their 
abilities to pertorm well. It is argued that such orientations are 
very likely related to time activities inherent in the prle.,ional 
education role mlodel and ill the sample', current status as 
university students. 

F. ('oneliLsioIns 

The sample perceives lormal schooling as an indispensahle tool 
ill changing society. acid in leeting tile neds Of a developiing 
economy. There is a tendency to v'alue seC01uhry schoIls l fr 
occupatioM al preparation rather than 1or itellectual or pIrsomal 
goals, while for educationl ill general tile ohjective is to relate 

schools to society's wider needs. One nay asstllle that becalse of, 
the considerable',h educattio)n:tl m1obility malil',",tstd by this l)pOplal­
tion, such faith ill schoolIs is to be e.xIected. Since the lmobility 
occurred during a rapid CXp)ulsioml of school fIacilities anld tinder 
somewhat special circuistances, specilically tle change fromi 
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dictatorial to democratic politics during the fifties and sixties, it is 
questionable how long it can be sustained and evidenced in future 
professional cohorts. Tile positive bias toward education and the 
schools is also present in the sample's view of educators in 
Venezuelan society. When compared with other occupations, tile 
sa mple places ed ucators high in terms of prestige and high on the 
list of Venezuela's needs. 

Other indicators of this vested interest in schools are present 
when tihe development priorities of the sample are assessed. The 
stludenIs feel that formal education should be the first priority of 
Venezuela's development goals whereas they perceive the govern­

ment to be more prone to favor industrial and economic priorities. 
Alt hough edtlcaliOll an1d economic goals are far froin incom­
patible, it is nevertheless striking that tile students \vould 
differentiate between their own as opposed to the government's 
aims and that tihey would assume that schools are more likely to 
change society rather th:!- I) changed by it. 

Anotlher inudication C, tid sample's faith in schools to change 
society arises from their ieel ing that schooling is not biased in 
favor of' the middle and Uppler classes. Once again this is assLled 
to be partiallv explained by the fact that their own mobility was 

achieved through'li the schools. It is questionable how such a view 
can be sustained, liowever, when past research indicates a h igzh 
ipositi\e relatioiishi bet ween social class and school success. The 
studies by .1.Coleina n in tile United States, tile Cen tral Advisory 
('ouncil on Iducation iinEngland, and T. 1 lusein illtwelve 
developed countries all indicate that tie major portion of' the 
variance illcognitive success of stidents in school derives from the 
social class backlOtllon o1tlie students. If' one accepts SLch 
evidence, the rather optimistic orientation of' tile students in this 
sample is likely tie result of' faith, personal experience, and a lack 
of kllo\Vledge of tile sociological in terf'ace between schools and 
their clients. 

\Viile my Observalions are grounded il tile data, it is apparent 
Ihat the sample is crlltica! o1' the condition of the schooling 
enlerprise in V nezuela. The rather deelp dissatisfaction With 
several aspects of the syslem is evidenced by the student's 
incliation to see a need f'or better professors ald staff i schools 
and, more spec ifically regarding tile secondarv level, a need for 

restruclturilng le system \vi ti considerable curricular ald 
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instructional alteration. One may question whleher the plan ned 
comprehensive high schools illVeniezuela will act to satisfy this 
criticism. The revised system will more likely satisfy this group of 
individuals if it incorporaics consilCrahlc currictlar anld ilnslruc­
tional rather than oriaLli/atiida and structutral changc. For 
example. although they wcrc priarilV academic sco v schooliCOM; 

graduates, the ,tudelts ,ccm to he rch,lling aaiust an illtCCual 
bias iii the schools. They [eMd to prCeer occutpational prep arat ion 
and wider sociCtal lCed, to itllectual anid prso)mal oiectivCs. 
They also feel that ,chools ,,hould lC concCId withL colltroversial 
issues a11d social prohlenis railicr tIlan with ollm( tract aills. 
This cgalitarian an1d annt-inll1cualis11 amper, iirilCr ,utimed 
through the stLudCnt's pe2rcC)tiol 0ol thC schools as, a riUhi ratlier 
than a privilege. their desire to miiake lcar ing full. tIme 1micrial 
ent rtaining, anld to e1 ur a les, onmpetitive leirnli c.linlaic. 
Although ,uch chanlgCs ma,' beC terimmCL liberaCl railiCr thain 
conservative, the ,ample is apl)arlltly' uinlikcly to huck vcry far 
outside ,chools for ay assistanc in carryimie out thleducaive 

process. For example. vicw schoolk More illm rtant for1thcy as llm 
citizehi itrainin hal cilCr lthk fmily or IIC comII1nitv anld 
would pr id school credits or those studClnt involvCd ill 
alternative activitics outside ,chol,,mly ilthe ltudclnts' activitics 
were related to a,ppren1ticeship1 or ou-thmc-iol- t raiuIi of a 
vocational-tccliical nature. 

The sample is Sinelvha iill whoM shouldIess clear idCtif'yilg 
make dCcisionms aol)ut lie schooliing proccss. Il part. this iclates to 
the degree of indClldelce ald the level )Iconlideec the 
students evidence il their attitudes, toward ,chool tdliimitratlioln. 
The a1mbivalence iii dccision nmaking cmucs hiot() munch at Ihe 
classroom level where the samll is willing to listCn to StiLeClt 
conccris and assumIIIC rCpOnsil)ilitv f)r student lcarimg. hut at the 
school level wliere thev see )ther factors illipilgillg ipo)il their 
responsibilitic,,. Fmr example, the effcLIt of patisan politic , ad 
limited fIlnlicial resmrces the scl(:ls, b) oA whiclh tcid tooi otl 

explain SoilC Of the )VClwhCliligsuppot givC to teacllcr unions 
as a lobby for teacher md studnL interests. were among the 
constrainits the sample mntioled aimd which can bc iii lerred to 
limit dcCCiltralization an)d teacher autononmy. 

Another factor allcCtig the studClt's perceived role in (lecisioli 
making is a rather clear orientation toward not desiring to become 
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involved to any appreciable extent in the administration of the 
school. Instead, tile majority of these students expect to have an 
opportunity to express their opinions only regarding the institu­
tion's nanagement. This lack of involvement, however. may not 
lean that tile Sample is against assumfling more responsibility 

within the limits set by finin sterial guide lines. Part of the problem
appears to he a det;lclImelt fr'olll two-way coin mutnication with 

representaive ()' the Ministry of -tlucatiol. as ws aplparent 
when 50 percent of tie s>ample indicated that if they were to 
collnttiicate Solle dissa,,it'act io to an ollicial troim the .liitrv. 
thei r sgtlt.r'CSimH would not1 be listelCd to or acted utpoll. 

Some of time lack of initiaive inl school adininistra tionl appears 
to be sustaii ned \ tlie samnple's desire to be given deLailed and 
specific iitrNctios in their work Ind only to be placed in 
p)sitiom' in which tihe arc certain ofl(their abilities.. The notion of 
dependence nild lack of confRideicte may result as mILmClI fr'oml1 a 
pol0]onged depn.'ldllCe a:JsStLidenlts ill schol as it does 'lin 

recclitmit lo the fact that there C\ists to real expcClation that 
school pe'SOMICIl shMld hei active in mnaking CLucational decisions. 

Lveni tlotmgli tile s1tudeLntlls recogni/e their dependence on highler 
aulhoritic, tihe hClie\e that wha'it the\' do in tile classroIm can 
have ;In impact MI their siidelIts,. This influence is manifested at 
the individul teaclher level VerC both a deliberate and aI 
n1on deli bermte in pact is believed to exist in guidinrg stideitS ill 

making career decisions. Whelher or not teachers inlutecI their 
stludeits' ocCLpJational lulitire, is perhaps less importai than tile 

fact that time samnple believes that it has tile potential to influelnce 
sltdents. If these I'lture pro)fe>'ssiolJs llea committed to this belief, 

tile Mliinistr\'01 Ioducation is ill pss(,SCsitlu ol"a crOLip o1 ilividuaLls 
who iiiglit not only miake a di fferentce ill tile schools but assist in 
reaching wider de cxloInnenl goals through clanmncling se'cotndarv 
school gl'adtiates into C;areer.i thai arc deemed essential for future 
eCooIInlli 1groS\0t1. 

The attitude of sccomular' 1chool iersonnel tOWard imtflmu­

cl1CiIIg Ce .'cisioIISof would toIIle sltldellts appeal illleract 
with the saitnple c' CO i mertll to pMtLtie tile careem lor 
which I hey arc Ibeic, trained. .\l lhough allost all of the 
idividuials salnlpled are iiitent on working in time secondary 
school>s illi lie s>pecific field>s f'0 which time were trailed, 
ab1)out 30) rcenl would chanlge their careers if given a 
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second ot~portunity. In order to better understand this com­
itien t and to screen out such individ uals, furt her explora­

tory work xv ith attit udina I instruments is necCssa.ry and 
appropriate. The imlplication of' discovering So high a pIrcellt­
age 01 individulas who ,.Otdld change their careers may be a 

need for earlier counueling and for a more prol'otld assess­
ment than that promided here regarding the sample", expecta­
tions regarding the prolessional career they are entbering. 
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Appendix A
 
Institutional Background
 

130. Indicate the name Of the instilItion where you are currently enrolled. 

I15. In what year ot your ltiversitv cnereer are you enrolled? 

f__irst
 

Secolld
 
third 
foulth
 
1it
 
o__other. explain: 

II i. When do you expect to graduate frot this school? 

117. WIa is yOUl m11ajor arCa (suthjecd) 01' Sjeciali/atiOn': 

118. Ilave you c mpleted yourt pr0ctice eachiin' 
___ yes 

n1o 
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Appendix B
 
Personal Background
 

119. 	 Sex: 
male
 

female 

120. 	 Age. What month were you born?_ I What year? I 

121. 	 Civil status: 

__ 	 single
 
married. no childien
 
married. with children
 

-	 other. please specify: 

122. 	 With whom are vonI presently living? 

at home witi parents 

Witi other relatives
 

____ alone, o with s ouse
 
_____with friends, 

___ 	 o~ther, please specify: 

123. 	 In what si/e cito'rM town did yoU SpML iOI tol' your lime while 
growing up? 

__ 	 a town or city ()lmorme than 2.(00 peopie 
__ 	 a town ofI less than 2.0)00 Ipeople 

a111__ of small VillageisolatCd rural fariII 

68. 	 I:rom a political Slandpo)int, how would you deScibe youlsell'? 
-very liberal 

liberal 

___ mde rate 

____conservative 

-	 very conser Vllive 

-_ 	 p+cf Ie t Ito an.swer 
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56. What isYour religion'? 
I_none 

Catholic 
Protestant 

I Other? Please specify: 
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Appendix C 

Family Background 

126. 	 How much fornmal education does (did) your father have'? (Check only 
the highest level lie conpleted.) 

no fornial schooling 
__ some primal y schooling
 

finished pri mary school
 
__ sonic sCcondary lChooling
 

finished secondary school
 
some university
 
finished university
 

__ attended graduate or pnofessional school
 

127. 	 Does your mother have a regulai job ouLside the horn," 
yes __ no 

128. 	 Ilow much formal education does (did) your mother have? 
__ no formal schot'ling 
- some primary schooling 

finished primary school
 
sonle secondary scholing
 
finished secondary school
 
somue university
 
f'iised university
 
attended graduate or liril'essional school 

129. 	 Were either of your parents hoIn in a country other tIhan Venezuela? 
.yes __ ito 
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Appendix D
 
Student Employment
 

63. ttave you held a job during this school year'? 
yes
 

_no (If no, skip to question 66)
 

64. Ifyes, how many hours a week did (do) you work on this job? 

65. If yes, what did (do) you do in your job'? 
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Appendix E
 
Secondary School Background
 

37. 	In what year did you graduate fron secondary school? 

38. 	 In what city is this secondary school located? 

40. 	 Frotm what kind of secondary school did you graduate? 

public-fede,al or state school 

- public-local school
 
- private-Catholic school
 

- private-other. please specify:
 

41. 	 What type ofsecondary school was this? 

__ academic ___agricultural 

commercial e__tchnical/vocaional 

__ normal __ other, please specily: 

42. 	 What specialization did you have in secondary sciool? 

43. 	 About how many stuldellts were thCC in your secondaY school 
graduating class'! 

__ 	 1 -l0 

11-25 

26-50 

51-100 
101 or more 
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Appendix F
 
Employment Aspirations and
 

Expectations
 

45. 	 Do you plan ol working in the secondary schools when you graduate 
from this University? 

___ 	 Yes l--I 

47. 	 It you 1o /W prla on working in the secondary schools, what are you 
plannitig to do?_ 

4 6. 	 If yes, whal kind ofa position ill lite ,econdary school will you seek? 

60. 	 Do von tlhinik vou will he a seCOn1daly SChoolI teacher five years froill 

yes 
it)- f____ 

(1 .	 If 11o, Wlat do von think vou will he doing Please specify. 

01). 	 Al'li gladhllterl, wihit subjects) would von UI'r to teach? 

t6. 	 1poll ctuoln lill .)ill Ilaitliln ;IS . taclie.l , ill what type of scho0ol 
wt)uld yotu /rtjf'r to leach.' (('heck the kind of scho0ol, public zn1/o1 
privale) 

Public IPlivalte 

academic 
- .Collillilc1 ial 

agrictiltrC 4__ 
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Public Private 

normal
 
__ other, please specify:
 

67. 	 In what type of school do you 'XpeCtCl yonl will he 1ile to get a job? 

48. 	 If you become a teacher, do you expect to have to eain additional 
income, above yOur teaching salaly, to Support yourself (and your 
family )' 

yes 

110 

4). 	 If yo expect to have an additional job. what type of woik do you 
think you will do'.' 

70. 	 What is the name of the towt or city where yon uuh like to leach (or 
hold somc other jl) after giadualioti? 

71. 	 What is the name of th- town or city where you expect to work alter 
graduation? 
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Appendix G
 
Teachers' Unions
 

72. 	 Will you join the teacher's union as soon as you get a teaching job? 
-yes I no 

58. 	 Do you consider teachers' unions necessary? 
yes no 

59. 	 If"yes," why are they necessary? (check one) 
I_ to improve conditions of work for teachers 

-to improve schools for children
 
-to support leaching as a profession
 
Iother, please specify:
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Appendix H
 
Teacher-Administrator Relationships
 

50. 	As a teacher. What do you expecl yIour henMent will be with the 
administration of the school where you leach? (check one) 

-	 expect t)participate in policy and planning decisions 

expect to he consulted onl.y iegarding nat lels coicerifin me 

to be peit tilted lo oier iiy Opillioll 

do not expect to actively parlicipa.t in adiniit iLti\ve aft.ilS 

______expect 

51. 	 Suppose a ruling were heing ConideIed hV die Nlinistiy of I'ducalion 
which yo felt woUld he haimfn to educatiol in Veieuela. If you 

expressed your Op~llOII Of tihe lnling to an tileoflficial ofl Minisrlly, iow 
do youtl hink lie would ieacl. (check Oie) 

liewould eive yolr poilll ot viCw selilnioI CoaisideialioIi 

he would pay sole altelitloil lo Oljipoill ofview 

li__le would pay Only a little alleilil to vol pOnilt of view 

lie would igioie what yLm MIhad to say 

such aose. would acluallr I1"1 

inlluence the ministiy'? 
52. 	 If a cae how likely is it lhat vonl to 

likely-very 

_ 	 somewhat likely
 

somewhat unlikely
 

very unlikely
 

don't know 

57. 	 Suppose you were asked to teach niateiial which contradicled solne of 
your own value- and beliefs: what would you do?
 

_ refuse to leach it Of just oiIiit it
 

iask to have somneoie else teach it 

it, but give you mivn viewpoint
 

- try to teach it objecti ely, giving both sides
 
__teach 

teach it as requested. keeping your own viewpoint entirely out ol 

it 
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Appendix I
 
Religion and Teaoihing
 

56. 	 See Appendix B. 

55. 	 Wh'lich of tie following statements best fits your present religious 
convections'! (check one) 
___I do not have any religious faith 

_____I consider INyselt religious, but do not take part in formal 
religious selvices 

_ 	 I occasionall at tend leligious services
 
I participate regullly in religions services
 

_ 	 I am prolouidly religious and always try to participate in 
religious activities 

54. 	 In your opinion, what inlmpoitauce does religious faith and belief have 
for tile good teacher? (check one) 

it is essen tial
 
__ .it helps
 

__ 	 it is n1ot ilnlpoltll
 

it does ilot help
 
it hindels
 

19. 	 Religion should be taught in school. 
Stiongly Agree -Agree 

St rongly i)isagmee -Disagree 

147 



Appendix J
 
Venezuelan Educational Needs
 

8. 	 What do you teel are the three most critical needs of education in 
VeneLuCela today? 

1 

3.
 

9. 	 If only one thing could be changed in relation to seconday schooling. 
what do you think it should be? 

53. 	 Which three of the following Iactols ae most influential in inliiting te 
quality of education in Venezuela? (check lhrce)
 

lack of interest oi the part of st udents
 
low salan y level of teachers
 

I 	inadequate repreent:iion of teachers in educational decision 
making 

interference (flpltisan ptOlitics in educalional affairs 
limited economic expenditures in support educationfjl 


lack of teaching materials and facilities for efficient teaching 
little cooperation fom parents 

large school classes arid little contact between teachers and pupils 
disinterest by teachers iinkeeping up-to-date in their teaching 
fields 

I. 	 It is often said that Venezuela does iot have emugh schools. It your 
opinion what two types of' schools are most urgently needed? ( Place ( I ) 
next to the type most needed and (2)next to the type second trst 
needed.) 

preschools - secondary vocational/technical 

primary schools __ university technical institutes 

secomndary academic __ univet sity pedagogic institutes 
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secondary commercial university general preparation 

I secondary agricultural other, please specify: 
- secondary normal] 

I professional schools 
(law, medicine) 
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Appendix K
 

National Development Priorities
 

7. 	 WhV~at do y'OL fed ain Ol hi /i mot ci..il gojI1tals which WIIC/Llci 

I1lUst attenid tO ~i ItIA oiiil dcLICeOpII)VII I.l oIIig 

3. 	 WViit~l t'() 0I IlIC toIloIjic V0,11' Lit VOUl 1111k (11C VC1CIic1,11ui 

gioverliiilit ICL'Iil LIS ;1' nltli iiipi11~ 'i (I (CC (I I nc.\I Io toui Iiist 
chloice. ,iIid(2) iicXl too ui Secoiid C1nicc 

_____indUSt: li! dJCvcI(n~IiCJIit. IpIOducAIIu iiuuce jOI"
 

______gi.riCuItuim dcoclojpiucii. k~inud clii ii
 

11____0rdLuCIIu-mic high leivel. t rained iiim-,e'
 

-othl. please "PCci _____________________________
 

_____olhi. please ,pcifyv: ____________________________________ 
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Appendix L
 

The Purposes of Education
 

81. 	 Students hold a vaie te of' Atlitide.S about their own educational 
purIIptoses 	 alld LOAls. BlCow ale descriptive statements of tour such 
persolill philosophies'' which there is reasoll to helieve are quite 

prevalent. As you lread the tour statements, attemtipt to determine how 
close each comes to vlur own philosophy of edicatiol. 

PI11 LOSOPI IY A: 	 This philosophy eiplhasi/es education essenl­
lially as preparioln fol an1 Jtuliltliomld 
futrc. Social 01 p)urely intellectual phases of 

lifea e relatively less important. 

III LOSOPI IY B: This pthilosoplhy. while it loCs lot i-lor0'e 
Cailce pleparatio assign gleatest ilmportailce 
to the schlYw/i' t'suil of kllowlcdi, . It 
atllacics greatest inlp1oltance to interest ill 
ideas ainid tile inlellect.to the cullivationil 

PIll LOSOPI IY C: 	 This ipilosopiy epiphiasi/es the ohjcrires ad 
Ilt .o. iIt, ,'c'l"hT 50iCI'tl. The iildividual is 
seell as a Cottrilulor It Iational glo\tll and 
develpittl raithei tIhian as olle who works 
iiidepelldenily for his Own persortal luture. 

PIILOSOPlIY ): 	This philosophy elliplasi/es indiridualistic 

i1r'.Sf. '1 styles and Colcerill for personal 
idntlity. Taditi lliy held value orieltaiOllS 
ol aisplatiolls of [Ile society It larte are 
relatively less illtpoltalit. 

22. 	 SLltools should entphasi/e tie deOelolilCll of the ilntellcC'triither thall 
the developiteii tof occutit ional skills.
 
- Srongly Agree Agree
 

____ 	 St r'ugly I)isaigre __ )isagrec 

84. 	 It is iole impolrant I'r the schools 1t I1 ovidC a Sotild academic 
hackiziound thilai itopi'ide occupational trainiit. 

_Strongly Agree Agree
 
- St roligly Disagree )isagree
D___ 
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26. 	 It is more important for schools to develop the intellect of students 
than to contribute to their personal identity.
 
__ Strongly Agree -Agree
 

__ 	 Strongly Disagree _ Disagree 

92. 	 The emotional and personal development of a student should be as 
important to a teacher as his intellectual development. 
__ Strongly Agree - Agree 

__ 	 Strongly Disagree __ Disagree 

95. 	 Schools should be concerned with providing individuals with the 
knowledge to solve pressing social problems rather than with training 
thein for specific johs.
 

- Strongly Agree _ Agree
 

- Strongly Disagree _ Disagree 

96. 	 Schools should teach knowledge and truth rather than being concerned 
with social values and norms. 

_ Strongly Agree - Agree
 
_ Strongly Disagree - Disagree
 

97. 	 Schools should be guided more by the individual interests of students 
than 	by the welfare of' the society at large.
 

Strongly Agree Agree
 
Strongly Disagree -Disagree 

I 11. Subject matter in school should relate less to training students fbrjobs 
and relate more to the cultivation of the individual. 

Strongly Agree __Agree 

Strongly Disagree - Disagree 

2. 	 In your opinion, what should be the principal objectives of the school 
for youth 12 to 18 years of age? Indicate below the two which you 
consider most important. tPlace I I ) next to the most important, and 
(2) next to the second most important.) 
- to prepare students Io the university
 

__ to develop civic responsibility
 
-- to improve character
 
- to give a good general culture 

to prepare students Ior an occupation
 
to develop reasoning capacity
 

___ other, please specify: 
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82. 	 Schools should be used to train individuals for jobs.
 
Strongly Agree - Agree
 
Strongly Disagree - Disagree 

93. 	 Secondary school students should be allowed to earn school credit by
working in a factory or as an apprentice learning a skill. 

Strongly Agree . Agree 
Strongly Disagree - Disagree 

15. 	 Schools should emphasize student freedom, initiative, and creativity. 
-	 Strongly Agree - Agree
 

I Strongly Disagree - Disagree
 

25. 	 Secondary school teachers should encourage students to pursue their 
own individual interests. 

Strongly Agree - Agree 
Strongly Disagree - Disagree 

18. 	 Schools should permit students to establish their own individualized 
program of study rather than providing an established curriculum. 

Strongly Agree -Agree 
- Strongly l)isagree - Disagree 

23. 	 Secondary school teachers should relate the content of their courses to 
current social problems. 
-	 Strongly Agree 
-	 Strongly Disagree 

91. 	 School is equnal to life and real 
school. 

-Strongly 	 Agree 
Strongly Disagree 

Agree 
- Disagree 

life problems must 

Agree 
-	 Disagree 

be emphasized in 

27. 	 Controversial issues should be discussed in the classroom. 
Strongly Agree Agree 
Strongly Disagree ___ Disagree 

89. 	 Social values are relative to a given time and place and must be 
continually questioned. 

Strongly Agree .. Agree
 
Strongly Disagree - Disagree
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83. 	 Secondary school teachers should encourage students to question and 
examine social values. 

Strongly Agree - Agree
 

I Strongly Disagree - Disagree
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Appendix M
 
The School's Relationship to Society
 

34. 	 In general the overall curriculum taught in secondary school is relevant 
and useful to national development in Venezuela.
 

Strongly Agree -- Agree
 

Situngly Disagree Disagree 

104. 	 Secondary schools are providing students with the knowledge, attitudes 
and values which are relevant to their future lives.
 

__ Strongly Agree - Agree
 

- Strongly Disagree Disagree 

101. 	 Schools can change society by instilling appropriate attitudes and values 
in students. 
I Strongly Agree Agree
 
-Strongly l)isagee Disagree
 

24. 	 Students are ilfheitced ,moreby what they learn outside of school than 
by what they learn in school. 

Strongly A:., _.____ Agree 

-Strongly l)isagree - Disagree 

33. 	 Studenlts Who remlain in school become better citizens than those who 
drop out of school. 

Stiogly Agree Agree
 

__ Sti ongly l)is:,grce __ Disagree
 

85. 	 Citi/enlship training should be done by the commnity and the family. 
not the school. 
- S trongly Agree __ Agree 

__ Stiongly Disagree l)isagree 

30. 	 The student ICains discipline for adult life by listening to adults. 
Stiongly Agree __ Agree
 

- Strongly I)isagree isagree
D__ 
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102. Most 	Venezuelan parents are capable of teaching their children about 
life 	in a modern society.
 

-Strongly Agree - Agree
 

Strongly Disagree - Disagree 

36. 	 A secondary school education is a privilege rather than a right. 
Strongly Agree - Agree 

Strongly Disagree _ Disagree 

88. 	 As a highly educated minority, secondary school graduates have every 
right to expect jobs which do not require physical work. 

IStrongly 	Agree - Agree 

Strongly Disagree __ Disagree 

109. 	 Middle and tupper class families prepare their children to achieve at a 
higher level in school than do lower class families. 

Strongly Agree - Agree
 

Strongly Disagree )isagree
 

35. 	 The school is society's way of separating the rich from tile poor. 
Strongly Agree - Agree 

. Strongly Disagree l)isagree 

86. 	 Secondary schools are designed to serve the students from middle and 
upper class families rather than from lower class families. 

IStrongly Agree Agree
 

-Strongly Disagree Disagree
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Appendix N
 
School Management and Participation
 

in Decision Making
 

29. 	 A strong central government is the best way to avoid inefficiency in 
Venezuela's 	educational system.
 

Strongly Agree - Agree
 

-	 Strongly Disagree - Disagree 

98. 	 Teachers should have considerably more to say about how schools 
operate. 
- Strongly Agree - Agree 

-	 Strongly )isagree Disagree 

57. 	 See Appendix If 

110. 	 If controversial issUes are discussed in the classroom, the teacher, as a 
civil servant, should be permitted to express peIsoflal opinions. 

Strongly Agree Agree
 
Strongly Disagree Disagree
 

108. 	 Pupils shotuld participate in establishing the policies of a secondary 
school. 

Strongly Agree - Agree
 

Strongly Disagree _Disagree
 

103. 	 Secondary school teachers should invite students to help make class 
plans or policy. 

Strongly Agree 	 Agree 

Strongly )isagree l)isagree 

21. 	 Secondary school teachers should invite students to criticize their ideas. 
-	 Strongly Agree - Agree
 

Strongly Disagree Disagree
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90. 	 Although many students are clamoring for new freedoms, few are 
capable of using those freedoms responsibly. 

-Strongly 	 Agree __ Agree
 
Strongly Disagree Disagree
 

99. 	 Parents should be expected to aid the school in educating their 
children. 

IStrongly 	Agree - Agree
 

Strongly Disagree l)isagree
 

107. 	 Final decisions about education should be made by prtfessional 
educators rather than by parents. 

__ 	 Strongiy Agree - Agree
 

Strongly Disagree - Disagree
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Appendix 0
 
Responsibility for Student Learning
 

100. 	 The teacher should decide what knowledge tile child is to learn. 
Strongly Agree Agree
 
Strongly l)isagree Disagree
 

31. 	 When a student fails in school, only he iS to blame. 

Strongly Agree - Agr ," ? 

Strongly t)isagree Disagree 

112. When 	 a student fails in school, the teacher must accept responsibility 
for his failure. 

-Strongly Agree 

Strongly l)isaglee 

106. 	 All a teacher can do is 
learn. 

Strongly Agree 

Strongly Disagree 

- Agree
 

- Disagree
 

present the 	material, it is up to the student to 

Agree 

Disagree 

87. 	 The classroom perl'ormance of a student should be evaluated in relation 
to his capacities. 

Strongly Agree - Agree
 

Strongly l)isagree - Disagree
 

32. 	 A teacher can be effective without personally involving himself with his 
students. 

Sthongly Agree 

Strongly I)isagree 

105. 	 It is a teacher's responsibility 
they 	may have. 

Strongly Agree 

Strongly l)isagree 

- Agree
 

I)isagree
 

to help students with personal problems 

-	 Agree 
-	 )isagree 
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20. 	 Schools cannot be fun since students must work in order to learn 
anything worthwhile. 

.. 	 Strongly Agree _ Agree
 
- Strongly Disagree - Disagree
 

17. 	 Secondary school teachers should try to present materials in an 
entertaining way. 

__ 	 Strongly Agree Agree 

I Strongly Disagree - Disagree 

28. 	 Teachers should act so as to reduce the excessively competitive nature 
of the school system and to promote a spirit of cooperation and group 
effort. 

__ Strongly Agree _ Agree
 

__ Strongly Disagree _ Disagree
 

94. 	 Student freedoms should be limited in tie interest of learning. 

__ 	 Strongly Agree Agree
 

Strongly )isagree Disagree
 

16. 	 Without tests and grades to prod them, most student, would learn little. 
Strongly Agree - Agree
 

__ Strongly Disagree l)isagree
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Appendix P
 
Occupational Selection
 

4. 	 Wy do persons usually become teachers? 

6. 	 Wat other factors influenced your decision to become a secondary 
school teacher? Indicate the thrc'' most important. (Place (I) by the 
principal factor affecting you, (2) by the second most important, and 
(3) by the third most important.)
 
__ be in control of what you do
 

-job security 
__i__ icomne and financial bent'eits
 

_ working in a satisfying environment
 

b__e treated vith dignity and respect
 
- opportUlnity to help others
 

- be creative
 
__ Ibe a prolessional
 

__ other, please specify: ___ 

113. 	 Upon choosing your career, how much were you inlfluenced by each of 
the following factors? (Mark one column after each of the phrases) 

Not 
Very Very 
Much Sontewhat Much 

a. 	 Fanmily influence or advice 

b. 	 Professional working conditions 

c. 	The possibility of obtaining a
 
high income
 

d. 	 The opportunity to learn to
 
know yourself better
 

e. 	 The country's needlfor spe­
cialists in this career
 

f. 	 The influence of teachers you
 
have kiown_
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Not 
Very Very 
Much Somewhat Much 

g. 	Social prestige of the career 
h. 	 Examples or influence from ­

others you know who do the
 
same type of work
 

i. 	 Advice or in fluence offreinds. 

114. 	 W ich of the leasons, ytou indicaled iI the ahOve itjestil Would you 
say intluenced you 111ostIle Selection ol'y'ot to the in] catci' (Reltr 
previolus, qtestion, and mark onee will a iiclc) 

5. 	 Which tWO IpCOpIC \,ould 'OU ',:Iay itlluenlcd \on IheImIo ill\,our 
decision to he a teachli? Iltndicate theii iektio,,hip to von by listing. 
for example, mlIt., fathe, ulncle leeta.tI.r.V schootl tcWlhe'. seconld­trCIC. 

ary school classmate. etc.) 

13. 	 )U you think secondary school teacheis influence their studels' caleer 
choices? 

yes_____ 
flit
 

14. 	 If you answered "'yes" on tlUCstion 13. how do you lhink leachels 
influence theii students' caite choices? 
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Appendix Q
 
Occupational Prestige
 

10. 	 Please indicate yvr conceIiption of Ilhepv,'cste 0Ceach of the following 
occupations: (check one fOr each occupation) 

Very Very 
acIliolt Mediunm Low Low 

.journlalist 

haseball player 
btlsilICSSM.an
 

electrican ..
 
lal
ge lind ownel ... .. .............
 
officer in the at ned forces
 
high gove rutienlt oItficial
 

eC lloItlist
 

pinllary school leacliel
 
IrI I t.I v , .... ...... ..
rke .. ..... . .
 

etigi neel 
11ittci 	 aCtor ____________11li~l d0t)


niedical doct o _l
 
sectilda.lly schooltlezIclle r____________ 

policeitait 

lawye_
 

liVei sil y p olessolt 

smal Ibusiness clerk 
sold iei ___ 

11blll eel cleaner 
secre I r _____ 163 
l'oreitii in a ;ctory _______ _______ 
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Very 	 Very
 

sigh woih Medium Low Low 

social worker___________ __________________________ 

scientific investigator 

farm manager 

laboratory technician 
secondary school principal .... .. 

II. 	 From the list above, please rank the five most pletigefti occup, tilns, 
by older of status. (For nmber one. write the most prestigelul. for 
number two. tie second most prestigeful. etc.) 

4.
 

.5.
 

12. 	 Which three occuiations ate llost Imporlant right ntow for the needs 
and growth of"Venezuela? 

I. 

3. 

62. 	 It' you had tilechance to start over again and von had su fficient means, 
what 	type of life would yon )ICIale yoUrself for? (check one) 

a__ reseatch. other scholarly wolk)an academic life (teaching. 


a busine s lite
 

- a professional life (doctor, lawyer. engineer, etc.)
 

a life of a trained lechllician o cIat.sillan
 

____ a life centering upon sme aspect of the creatlve arts
 

__ I have not givel sufficient thought to this matter to say 

- other. please specify: 
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Appendix R
 

Work Values
 

73. 	 I prefer: (check one) 
(a) A job where I am almost always ol my own 

__ 	 (b) A job where there is nearly always someone available to 
help me on problems that I don't know how to handle 

74. 	 1prefer: (check one) 

__ 	 (a) A jotb where Ihave to make many decisions by myself 
(b__ A job where I have a few decisions by myself) 	 to make 

75. 	 I prefer: (check one) 

- (a) A job where my instruclions are quite detailed and specific 
___ (b) A job where my instluctions are very' Ceneral 

76. 	 I preFer: (check one) 

__ 	 (a) A job whele I anm almo,, always certain ot moy ability to 
per forii well 

(b) 	 A job where I anl osually p)ressel to the limit oF ly abilities 

77. 	 I prefer (check one) 
_I (a) A job whee I an the final atilhority on my work 

(b) 	 A job Miere there k nearly always a ImSOn or a procedlic 

that will catch II\' mtlmakes 

78. 	 1 prefer: (clheck one) 
(a) 	 A job whete I could be Cithel highly suIccesstul o1 a 

comIplete faill.e 

()__ A job where I could iever too successful but neitherb be 

COld I be 3 Ompltle failure
 

7). I prefer: (check one) 
__ (a) Ajob that is changlling very little 

- (b) A job that is conIstantly clanlging 
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80. 	 Iprefer: (check one) 
(a) 	 An exciting job but one which might be done away with in 

a short time 
(b) 	 A less exciting job but one which would undoubtedly exist 

in the company Ior a long time 
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Appendix S
 
Questionnaire
 

I list ru cc ioncs: 

Este cicst jollaro es paric tie un trabajo die invest igaci6n, 
11rCpa radO 101 dION prolCsorcs de la Un iversidad tie (CalIifornia. Los 
AllgClCS, lla Sido) LciSei-1dO Jpara pi)kar- las opin ioneS Lic O lot Uros 
pro)ICSOres" Lic CLId Cc C Med ia. FI1 Ii in11CtLid io enlsino0 cS p~artec t 
er-an cscaa sob re cnl venl ras aICLi lcsor-CS VCIICLIla 01'I 1[e I 
intiiido(k. \' Csta Cii-Clikdido Coll 1.1coopelacion total dle MIinisieriO 
tic [:LIiknc i '~e ca DI)iCCCi6Il Li estai VIC1IJ'Lie l I uSti I Ci6n1. 
Sc Ie pid dln ill or-iiiaci6nl. las ra/zones por las cuales escogi() Li 
Clscriaiiia Colim camel-ra. y lo quc tisted piclnsa tie otias 
oCLipaJCioilCS Vti LiJ CdltCicc)i enl ienciai. La intOriiacioni 
stinlinlisi macia o", C.S[jF(ZAM)/l/t, mo)ith'lUc. 1L1 lilii!i Caso se 
s"iinijils(i~ ia-ilon-iilici6l acci'ca tic laS r-cspticstaS tie tin1 iilcliVitLio 
ell 1,CIxir i.0 Losrestlos li cniclusta apar-CCCrInJ COMOci tic 
mt'sti ic ucs Cst ati slicos lpmcpIaados enl li UC LA y li iden t i icacion 
tie n11ind i' itlio SCrI,' iupol sihlC. 

lPor fal-m coii Icsi c I hre y espon tzi ncalic nic: esit) it) es uli 
C.'aiiiCen. 11 iV mVF'ICsNstaS '*comme-CiaS' Ili "CWratias. Los 
m'CSIlatioS tic CNic CSIIcio SCImVinIJlI dl NI iillCo tie lticaci6nl \ a 
LairIcccit'nl dic cSta lust ittuciOii para solticionlar lis elect ivalinente 
]los prhiCInaIS neLJicIonaloS Coil li Lmpnc~profe1'sores eilie 
V c i ctlici 

IPara 1Il CSit' CtIic onanjo.( trahajc coilaiit y' i-ipidainente. 
L~a iilavortfi tic lak~ iiis pueiell colitesia'se Clieclucantlo / 
Uina tic V'iaS ali-Inal ivaS. DIC SC' retinen iilom11iiiise 
Cslec(flea. iI'C tie SenCI'pC~Hii 0, peMo 1t) g-aSte ilIiICII liCIllI elci 
ilia soLi prct'lila. Si ciuiclimta unla preuta1.1L title ICconfuntl11a. por1 
fav-or., colieSila 10loi CJ1 (111C CII SNvaSe inamiz"Ciique Vita tiel Si 
IilCeSital JaaIi S11-eSpueISia1. 

NiUCliaS '-''ZCiIS 101r Sti COOp)CnJCio II. 
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1. 	 A menul~do se dice que Venezuela no t iene su lcientes escuelas. A\ so 
parecer. cies sonl los this tipos de escuelas (ILe SCnOcesit.1n tlnas 
Urgentemente? (Fscriha M junto aI tipo nis teccsario ()2 O[to0 at 
segundo ). 

_____Intiilmone, Iir ~ _____ i~ititi L~i~i 

I dilndriaIL'It'tin 	 rsifi io' scc unk . 

I 	%ciielci' rilediriai 

- ducaickii 1110tiii. ier,i ale iidi% ereioii. e i na 

I 	 oIliai.i mIrtiliveqI 

)n 	 iI du~acioi, d iji noirmoa 	 nvnr 

n~kiawt~cin-	 porduccin 	 Oto ior uziC r'IC­

2. 	 A su parecer. cu:1les deberfan ser los objetivos prinIjICS die h escuela 
para j~venes de I12 :i I S a(ioY.sIridiqIH iic j )hlIOS (10S (que IIsted 
COunsidere ser Iwn ika iipiirtaiites. I Flscriba I jupnto Al objetivo iis 
iniportantC -2j>1 AtSegiindti).pito 

VN____Iriir V~tiiLJ1l~lf\ JIMA Id I i1 l11AiI.hI 

P-Njciiar lu hr. ir.a 

3. 	 D~e las ,iguiicc metas ,efiale Lis lot (pie wised ciea el gobieriii 
venetokiiii cowiider:i mai impirtaiitc . (Escrilia II a] lado die su 
pribnera seleccii'mi V I2 al atIdn de la wguiiida I. 

_______i 	 ewill iii de Ii tji ILi l jij Ii dl I Ii 

Ii fiultilI_____1%,rrOllo : iii. rIL C1iii1i I-ii 1liiiiu dC ~ijL 
-	 1.1 (ICNdrroiI) JCriCoh)Id. LTL 1u1ifil- ii 

- AU ilu;Kiu6ii N ii11 .uicii1 

La_____IpruilUCCIui (IL'MANpIMI-MAiI LInttit 11M VijhriiYi repairaciuil 

o_____utri,1mr dviii V LI iIiJC - - - --­

______tra, por laj~ur evcciiu: -____ 
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4. 	 A so juicio, cutiles crec usted quc scrian los motivos fundamentales para 
laselecci6n de una carrera en el campo de ladocencia? 

5. 	 Noncione dos personas que tovicron mayor influencia en so decisi6n de 
hacerse profesor. (I ndique c6mo est~i relacionado con usted, 
escribiendo. p01" ejeltulo: madre, padre, tfo, maestro de primaria, 
compaflero de bachillerato, etc.) 

2.
 

6. 	 Qud otros factores influveron e.. . decisi6n de hacerse profesor de 
educaci6n media? Indique hns fres tinds importantes. (Escriba (I' junto 
al title l segundo, y (3)jiAtO altercero)imis leiniltuy6. (2) junto 


civiI.CO i t.'n.r aiittonlottia enlsti trabajo
 

_ ]__a cSt;bilidad dcl citplco
 

larcmuneracit'n y Io0bchCfiCio,, ,tciAics
 

- eldeset.cde trahajar en tin ainbint. sati,,tactorio
 

el__cso tic Nr tratatio con ditmidtad yN rpcto
ci 

_____ 	 la portniiul;id tic ayutiar a otros 

Ci1 O.otitsCtcrcativo
 

CiLlc,'o tic ,crprotcsionai
 

__ ottro. por favor -pccifituec:
 

7. 	 (06les son lis tres metas inis criticas atlas cuales deberia dirigirse 
Venezuela para fomtentar el desarrollo national? 

3.
 

8. 	 ('ilCs sOll LIs Irisnccesidades imis criticas de laeducaci6n venezolana 
tloy dfa? 

2.
 

3.
 

o. 	 Si supicra qtie s6lo una cosa relacionad a con laed caci6amediai it se 
pudiera cambiar, cut-il quisiera que fuera? 
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10. Por favor indique su concepto acerca del prestigio de cada una de las 
siguientes ocupaciones: (Marque una por cadaocupaci6n).
 

Mny 
 -

.Alto Alto Mlediano.llajo -muY Ijo. 

Contador 

Periodista 

Jugador de b6isbol 
Ilonibre de negocios 

Electricista 

Ilacendado 
Ofticial de las Fuerzas Armadas 

Alto empleado gubernamental 
Economista 

Maestro de esceila primaria
 

Trabajador agricola
 

Ingeniero
 

Actor 
Wldico 

Profcsor de cducaci6n iedia
 
.W4lsivut
 

Scrdotc 

Oficilisil=
 

Soldado
 
Limpiador de t._llc
 

Secretaria
 

Capata. en una f'ibrica
 

Trabajador social
 
Invcstigador cientlwico
 
Caporal cn tilt:hacienda
 

TNcflico de labor~atorio
 

Director de escucla meilia
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______ 

11 . DOela lista presentada arriha, ponga enl orden jcnirqolico las cico 
ocupaciones die mayor prestigio. (Use ntimero un0 para la dc ni~s 
prestigio, iioi1cro dos para ki SegLIoda. etC.) 

1. 

2. ____________________________________________ 

12. 	 ('LICS Soil LIS INcS ocIpaciolics iniis iniportailtes IIov' dia para atender a 

I l 	 cccSi'.IdCS Vi el rSrolio de VCi1ICzocl? 

I,. 	 Ilicoisa listed title los piofCS0rcS Lie ctiLicaIcito ocldi.1 cjcrtce intluencia 
eil SUS11i11imii0S cii 1,1'ScleCCi6i Lie stis carrcras? 

14. 	 Si listed comesct6 -sf- a ki prcgunu! ;ffiicro 13. cOL111incra influyco 
los profcsoics aisus alommios ell la scIcccioo de sus carrcras? 

imidit(Iic elad Lie AC"'dc ordOI0 dCSacocrdl,)otitl iCI iiStcd coin cada iioa 
de las sh-ioicotcs afirimacioocs. iPor 1Favor. &k miia rcspmcsta oIVICada 
atfiriimaciti Is oko amei iillQi(ipiso i10rctLxeiooO 11r1g'io ilar NUi11riolicra 
latO Sohrc ca3da raIIC. Iui:I S)I1,I I0imjocSONO 	 v rcspiicsias l scidc CSSO 

1:1i DeUcsacocdO. 0 ('0oiopicianicmiic el DCii~cscOcrd0). 

15. 	 LaIs c~i tich'iam piWicr h~ifa-sis cll 11 iibcriad. illiciatiVaeCI dia\ 

tcativititi estiidiaiiiil.
 

Ilk.___c ticcido 	 ______I it I) cuirdo 

I0. 	 si no io1vieraii eailiciics v iiolas title Ics IlooliV-,Ia.I 1himIVoria tie lOS 
siiaicsapr-coicerf; inti poco. 

dt, 

cAiirdo 

17. 	 lo0S i Locst Iicd:Iii6ii iiICd~i-
omlatcrias ell toiiii1a cliiircicoida. 

Coiiple i'lilt'i 1 c .\cuilk' 

De A ct fd 
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18. 	 Las escuclas deberian permitir a los estudiantes establecer sLos propios 
programas ifndiVidaLIAZZdos, en vez de' proporcionarles un prograia 
preestabhi cido. 

_______(oipiet Llien[t' c e *Xctjeldo _________( oiii leleOe L-1 De~.ieierdo 
_____De' Aceirdo I Desil-LirOIn 

19. 	 Se debe ensefiar reli,,i()n en la escuela. 
_______ Xnpleaiclnete tie A\cjirdo C_____(oinplei D e~acuerdodinn ii enl 

iDe A kmerdo __ 1__ I esactierdoIn 

20. 	 Las escel~as not puLeden ser agradables ya (pAL' los i's!udiantes, para 
aprender enuiiquiir cosa vaiiosa. tienenitleni trabajar. 

______(irleijre~edte \ ICueIO _______(npetiiente inl IDe~.iiierdo 
Dc___li .cuerdo____ 	 I it Ih,.tuerl) 

21 .	 Los profesores Lie edllnCk'Il~ inedia deberiari inducir a 1:1critical die sus 
ideas pot parte de' Ios i'Sniliiti's. 

- (nIIIIpltttrnWCre (iC AL LIedTI) npltalcimenelin IDi\,iiCo______( irdo 
lDe .ACUiirdO 1 1I Nii hr' 

22. 	 La edLIeaCi()n di'hcrfa dar ina, unlfasis al desarrollo dei intelecti qnc al 
desarrollo dleI' libilidi:idi'S ocupacionali'. 
...... InlIraC1,1I'e di' .\Lrd - pIclamntc ni IDesjierdio 

____D_ e Actiordo 	 I n_____ii I rd 

23. 	 Los prolesori's di' ei'icacit'i media (Iihi'rialI ri'laciuar ci con lienido de' 
SL0SCUrsos conl prolileinas social's ciSli'Iti's. 

_______ 	 Ie 1_____es.LL telA tierdo 	 iiI1I 

24. 	 Lo (]Le apreiideii its estudiaiitis fnera de' la iscnela ejerce intis 
influncia ell i'iios ti h) til ipreiider di'itro de' ella. 

Cttnpl~jIelIiierlV tit' Activido ...... (tpetreii Dll~e~terdo 

_______IXc Ac:1erdI 	 In Doa______ 

25. 	 Los profesori's de edncacitmh iedia debe fall estlnkr. y icriir a sus 
estUdianites hi reaili/.ici('n dei'us inntereses iniiidnales. 

liev :ctiertit 	 it Iiejinerdo 

26. 	 Es imis inupori-n1ti' Ia 1;1eSCIIel desarwtllm, el ifileleciti de los 
estudjantes (liii cointrilniir al dearrilitie i' liesnid. 

-(____ Iti.'(tiili~i enlDt-saiiit'rdo.\iri( M1tiiipltINIVitiii 

D_____leActiterli 	 1 11I )esietiirilo 

27. 	 Se dcbcn discutir lennas connroversiales en el st6in Lie elaSe. 
(Coipleiaiieniit ieAcitii-o (oinpleiaiieffoe enliJeoiiiertfo 
D______leAi terdo 	 F_____it Ihesaieiierillo 
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28. 	 Los profesores deberian tratar de reducir cl cardcter excesivamente 
competitivo del sistema escolar para prornover un ambiente de 
cooperaci6n y esfierzo comfin. 

__ 	 Completaiente do Acuerdo __ Completamente en Desacuerdo 

Do Acuerdo inI)esacuerdo 

29. 	 La mnjor manera de evitar laineficiencia en un sistema educacional 
seria mediante una centralizaci6n educativa. 

--	 _ollpletamtenlc tie Acuerdo __ Coinpletamente en lesacuerdo 

Do Acnerdo En Desacoerdo 

30. 	 El estudiante adquiere ladisciplina de su vida adulta escuchlando a las 
perS~ll'ilS Ill,1yorles, 

_______ (*lpletalite ie' Acuerdo __Coinpletanlente in Desacuerdo 

I)eAcuerdo 	 1it I)eacuCrdo 

31. 	 Si el estudianlte falla en Ilaescuela es 6i'nicamente por culpa suya. 

Comp'onipnletl ne Acuerdo o inl__ pletamente en l)esacuerdo 

Ie Acuerdo [IFn l)esactcrdo 

32. 	 Un priifesor puede ser elicaz sin inmisctUirse en los asuntos de sus 
aIhllllntus. 

('Olmnple di Acurdo ________ ti Ii) cuirdotamint (oolplttaiii-en 

Ie Actuerdto _ I.n liesacuerdo 

estudiatItes peinlnileCCll mejores 
cindadattOs LIU aItUellos quc laabandtMaI. 

_ upt Completaientt e etn Desacuerdo 

33. 	 LOs title ell1i1escuela Ilegan a ser 

tipIctdl.iiiantie .,Aicuerdto 

Ie Acuerdo Fun I)esacuerdo 

34. 	 En general, los progranias actuales de educaci6n media son al)ropiados y 
ftiles piu'a eldesarrollo venezolatno 

___Xolpletaieneite ti'Acnerdo ___.('onpletatent en liesactlerdo 

Ie Acurdo 	 Fn llesacuerdo 

35. 	 La escuela es elvehiculo mediante elcual lasociedad separa a los ricos 
de 	los pobres. 

Conmplefalctii ltdi Aciterdo __ ('ottnplletintt cn IeWacuerdo 

Io Acuerdo 	 In_iilesa:cuerdo 

36. 	 Una educaci6n media es un privilegio y no un derectho. 
__('oinlietainiitt-- di' Ac ncrLo _ C_('tpiletaiinent elilIesacuerdo 

D Ic 	 In DeCai lierdo1-t11rd 


37. 	 En qu afio egres6 usted de laeducaciin media? 

38. 	 En qui5 ciudad esli siituada dicLIa esiela'? 

39. 	 (6no se Ilama laescuela media en lacual se grILdud'? 
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40. 	 En qu6 clase de escucla media se gradu6 Listed'? 

SceI I 	 Clild piit l) I ) eisaa~C ni li .alla 


S_____ JIICcJia j)6hhik 1111.11111ip11
CLICIai : 

____I %cueIa Incd(Ia pmi ada La t~lica 

______.trai ecca media. ilor l CpCIC.l 

41 . Qu6 Ofio de esciuelk es'! 

_________ I h)JIIIIICrTii ______ i lCI-VO~iL~jII,I 

_____coiercial 	 oirti__ por cslpck iliqui:11.1 iav.or 

42. 	 QuiI eSpeOCialidad Ob RIV listed enlk I-SCL;ceki nedla?. 

43. 	 Aproxinmidamnite cuintos e.SlltilijieS Se gradiiaron en su promoi(cioJC 
de educaci~ui media'? 

_______~~~~ 	 ____ C12 1110 

44. 	 Si usted posce otro tulb de edca,1c,1i ,lperioi, inidique su 
denoitnacioti 

45. 	 PienISa UACLd trahajar en unla eSCula1 MiCdia cuajido se giadficenci esta 
ills tituIi i C 

46. 	 Si Listed pielisa trabajar en una escuela incdia. qILIC piCicionC buscaria 

iisted'? 

47. 	 Si Listed n',',s trahajar cenmiia eseCila media. quc piLelia liacer'! 

48. Si Listed sc dcdici a la cusciant.a, atlcis de mu micld(i oiInCi oceie 
esjpera Cistcd tclCer que gaii alguim iiigiCS() aIdicioll:l. pam- SI)SICccse ;Ia 

mfislim :I Ilaiiilia)i.aS1 

49. 	 Si Listed cspera lelier (.ie gaIlir aigii inlesli atliCiICal, (ilie lipi) de 
tralbajo piciisa (jie Carla?.- ________ 
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50. 	 (Nmo profesor, ttl tipo de relaci6n espera tener con la direcci6n de ]a 
escuela dondc usted eiiscfia? (Marque uo) 
_____I.spcro parlicipar cn dtccisiotisu retpoh'tica y planificaci6ti 

lspcro Sercttltlti ltah) !aiti ei On as tios quti filetio cit relaci6n ii o, 

ctit iernen. 

Ispero iteerIiberiid de c\prcsir inio[pitiin.la 

No cspero participar actilvattient en astontos adtninistrativos. 

el Milisterio de 

dccisi6tt que usted piens:a 


51. Supoiga (lite lducaci6ti estuviera consideral)do tlla 
hari'a dfit :a lacducaci6ii venezolana. Si 

listed cxpresara sitopitni6tlccrca de ella aluttfunciotnario calificado del 
Miltisterit, ct6tili piell titlereacciotari'a? (Marquc to)ci 

1_coiisiticrairf; eriai lte siiti utiit ie viia. 

11 Iprelirii ilLctnta alict'i6n ais.p1i 1tt11tic Vi,,a. 

___I I iotaA AlMiti l Nil VISI.'rea t It1litt tic 


II igtitratia it tAl ntc h titie tisted
Iediria. 
52. 	 Si tal caso se presettara, cuii probable serfa tlie usted re'almente
 

tratara tic iiifiir ein el %lintisterio?
 

ii%III__prtob;lte 

__ IPtsible
 

I_ Impro atlble
 

__ Muy iimiprobable
 

NoNt, 

53. 	 Seleccioiie ente Its sigilienites flactores los Ir's title consideralisted 
liinitil, cllpaIc., 1.ic;llidad tic Iaeducaciii venezolana? (Marque tres) 

La li tic initvrN 1ot parte tieIts\ esiudttimes 

___I_ I Imilo iivel tiesutico tic los procso-es.
 

I aircpettlc iONIIAn ilLiCCtIataie los pro.scres
aCI or 	 n Il proceso tiedecisioncs 

________ I ititervctciotn ieI iolftica parttlisit in ;tstlnto etliticiivos. 
___.o% litiithtios rectsort ecoltlitcos isigtl;ldtiivor tic Ia ethcci6i.,ell 


________I AtI tielllcriillc, y fac1iiidldts IMNr iill lIst'ttattI|/t ciictz. 
- ]L.i cooper.cioli tielos padres y rcprcstiiattcs tic los IlillttS.pot 

t itt__II _ lII n-l tic"alltitos por ilawk v el cscaso cot i Iaci'tii ere proesores y 

- _ll1 1__ t islll tit itt ra11eCILllo - sc ,i tal cile sitsI cl Iiiillellitnetit.rsc 
eslt'i~ilttlitl itIuicat;lls. 

54. 	 A sti lrlecer. tliiimnoprtalatia tielcit pira fltl buen piolesor si I'V 

creeicia 	rcligiosus'? (Mlarqlc lillt)
 
- St__ Lot eCsII(C No .iViittii
, S 


______ I-Has .vii.tllll 
 Soti ottsiict1ios 
____--. No sotl imtpl lltli. 
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55. 	 Cuzil de las siguierites afirinacioncs describe mejor sus preseuites 
coniVcciofles religiosus? (Marque uno) 

No ttiLOCoIn OIingia crec Ticia rellilt) sa 

Me coii ideC rc ii o~u, jwrttit) CIen sri(ioN rC igio~oN flurmoaIC s.i partici p . V 

_____Aslo. iica~iilmnllcli.1a cr%Itios religiosos 

P'artl. 	 po repiofar mec1c l sc TviioN relIigios. 

prolICIMdaite rcfhlnoso traito J,.c participar______Six o v siemprC 	 en llctividades 

56. 	 CiO es sot ref igikon 

_____otr, poor favor. CcIclifiqiC ____________ ________________________ 

S57. 	 SuIpooca1 (lit SCekpidiera enseflir material LILe contradijcra algoilos de 
suts propios valores \ creencials. qotit laria isled'! f arqie u000) 

Pe____'diriai 	 a iolra il il 1c I , iiwfwi~ra. 

-- I ralania de)c lx Iio l~iicic III p)IlIltil)S trltienwCIIarlki 

hoi elnschlria l,11 ~LI11M it cla il lai.c\tlu flv c l d ifi 1 Prflir)II)110 tiie. 
VistIa. 

58. 	 (Thisidera tisted liecesarias his ,\sociajciolies de i'rilesilres? 
___Si 	 ___No 

59. 	 Si Listed conest() al'ilolalvamielie a la pregunlta limtero 58, por qti 
sotn liccesarias las asoci:tciimes die profesotres'? OlNarquie uilof 

_____ llicirir 	 tiic 1,) 'ilirCM_iara L11 LillII.iJIMCN d.Ii lr 

meljorarP______Iarai Ia cliscilai/a 

________Iara tICICliIU: 1,1 iiiCclILtIJ i01ii prIlcIViii 

lra. pw ir 	 __________(O_____ vxir VNi10k IflIii: 	 ______________ 

60, 	 flietsa tied (lite cilltimii sieiidi profesote cieercicio de CLIitc:ici(uttl 
miedia deuitro de cioci i afl15' 

____Si 	 _ __Ni, 

61, 	 Si usted clontest() liegativaiiicite it hapreglita ilioi 00i, qti piefisa 
usted esfar hacicildi'!l? ir favor especiliquc. - ____________ 

62. 	 Si tisted tuviera hi o, ii w de cnmpezir die itmew v tuviera lls 
icdios stificieoics, pa,%. i po de lrahajii se preparairia? (Marqute 

Utto) 
_______ 	 tIratiajii iit iif illkiI (Ciisciiatita, ill VCStlgd ilJ, 121C.) 

[)t irafiaji i l% nieitgociiis 
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____Una carrera proil'sional (in~dico. aboizado, inL'cniero, etc.) 

_____Un trabajo tWcnico o artesanal 

______tn trabajo entbeando algini aspecto de las artes crettivas 

No lie pejisado suiicienteinite este asunto. 

-ot ro par favor epc iJtc 

63. 	 IlIa tenido nstcd tin empieo durante este aio escolar? 

___si ___No 

(Si sit respuesta es tiegativa, pasc a la pregunta inimcro 66) 

64. 	 Si tisted 'ontest6 afirmativaiente a la pregunta niniero 63, CLIdntas 

lioras por seniana trahaj6 (o cst~i trabajando ) en este enipico? 

65. 	 Si trabaj6 (o cstui trabajando ) este afio qnc tipo de labores estnvo (csti) 
desarrollaitdo? Por favor especifiqne: 

66. 	 Al teriinar sit proparai'in lde profesor. en (qnI 6t (I C SCneA 1n'de 

enseflar? (Indiqoc Lla lase de esCnLCa. pfiblica vN'jprivada)
 

l,611lica 
______Acadcica i lailiilleralo _______ _______________ 

______Agrico Ii 

Normal
 

- t ra. p0 r t~avo r e cc i N 01': ___________
 

67. 	 Lnqit11 tipoL (Ie O'ctelki espoCra listed poller cotisegnir un enipico? Por 

favo r especi liqute: _________________________________________ 

08. 	 IDesde ef Int0oCdevista pol1itico, ednio SCdcscribiria ostdd a Si nilsino1? 
(Marqune tun) 

I 1o 	 iiquier 

M____Noderado 

lDcredua 

_______ tremii a di' icham~ 

- iiro, mor favo r epc i 1 il:_____________________________________ 

______PrItiel ait)0 ii star 

69. 	 IDespuits de si graduacion, qite nateria (s)/)tflfrrirti ensefnar? 
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70. 	 H-a pensado en la citidad o1el pueblo donde le guslaria eiiserlar (o 
desempeflar ahgtfn otro empico ) despu~s de su graduaci6n? Iodiquc el 
nonibre de ese Itigar. 

71. 	 (Yimo se llamia ]a citidad o el pueblo doiide listed cx'Itraihajar 
despuL de suorauc~n 

72. 	 Se limri miembiro de hi Asociacii'ti de iProtesores'? 
_______ No _______No 10 hICpIhe[IN~O. 

L'i !rihjpi dif iinri rL~pna)iiii. 

('11 tfilbaj Lilt Li C11,11Ci liiipre tleiiri .gi e iisLipoiiiiiiaiL tjidarmied~ p.I 
if resoheVLr pro hiliii . 

74. 	 Prefiero: ( Malrqute U110) 
10 traiiaj, vii Li1 cid %o, (Liii. ili tiiiir iiLii'LLi.)ipoir fill cueniIla. 

75. 	 Prefiero: (Miarquie mmn) 
if en Iii'ruiiL'kiLI,____triwi. Li Lili fill, scani i,imiite k-spLcificas 

Li tll lill. 

_______t rahjii lc LILJ ll tiuiiitrmii onieL .Leiii miu% -licraiLcN. 

76. 	 Prefierti: (MNarqiue unt 

I it triiaji Lii L1 qIui 	 hiij ",i 1i.1ii.iiiiil 1.1\1111 ticLtt L1iiii)L 

77. 	 Prefiero: (Ma~rqiue iiu 

('ii trili;), LiiLL1 it.ui %i i!) i i la L idoii ('ma Lii1 l Llife L LeriL I fill 

trahaI .i 

78. 	 Prcficro (Mlarque unii il 

79. 	 Prefl ro: (MNarque lion) 

________IiiI ralmaj u lv Liiiiiii~l lll01 p 

80. 	 Prefiero: (Marque liii)) 

'If o Cip MilliiililIL',I).I_____Iriii il t Iu lrii LCSMi('11 LflillilLi 1110i1110I1i. 
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81. 	 Los estudiantcs apoyan variadas ;actituldCs acerca do suLspropios metas y 
prop6sitos educativos. A Contintiacioni So presentail descripcloucs do 
cuatro de tales fIIIoso hias personales. A med ida LIuC lea estaS 
descripcioiics trate de determinar cuan parecida es cada una do ellas a sit 
priipia filosoia educativa. 

I isiiliai A: I sla 1itiiSij1 110fic 11ii ellj la CLIU~aCidil cSCIICiaiiiiciitC 

LI iii picip .ric iim pa1ra Lil jii firo ociipaioal. L as tas 
socialL's o 11lirailicilL jiiitccctialcs de ]a Vi Lla SOTI 
reltivaiineiiicOilis iporlill iLs. 

IitIlostia B: I sta~ iiti"ti. ainique i'i gnoa lat pr[L'airciil 

Licil acioli isignia illivr iii porialicia at la bii~viluc'J 

ihf'h't 1II dcl I- pone miayor 'il Ils/(. uiiewo'i~. la el 

ell ci int e por las idea'.\ eil ci cizitivo (l iclcio. 

Iilisofid C: I.Nla liloxol ia poli~ci i i'js ell lIo, obiii'- v lit'isidacs 

(/'IIIL SOL III~' i Cr \IC Ari i~ iMI L cllII I iLL tetitle110Lilli 

c o i I 	 i It~ i i li I L L 11II I 0cxii.t~ or I~~lcacjli'(li 

ICplO kld10sII~ IIIi L 2ILIl 1viln~i cLas oienciic iLti N 

Ebalfic jeriltic.Iiilte h: piccisiL~n con (ite caila I'ilosofia retleja sit 
171riit pttilti) Lie \it i~t ESI 11M 1i 1 al1lil Lie ki t'ilOSOCC (itLIIIC)i/' 

descriha sitl tlio LIe visid. I -1 1 LIO LiL'13 LIil siU-m.lueg. o (3) y (4) Al 
l:1Iii Le aILJItICLaS Lil IIICItOS Se aIjttstal:uiasus apreciacioneCS ie estas 

I Ilklxo 	 a Ai 

I iloxkiif BiI 

I Iloxolia.C 

I 11)511lia 1) 

lInditue L1 tI-raLlO ii :ICiiCRlO 0 IleS;icticRIO(10tle iie listed Coll cad, unla 
die LIS Sjgujiites al-Irtacioiies. Ptir flavor- liCua l'Spl'~StIl 1)0dh' 

aiiilitiii [Is llsrsitiuiira m~iicrai iitpresit :ito piellsL largoiilelijo 111 
ratti siihre c~ida Itisc. No htay respueStaS iltcoiCS- 10 tilie So plidO O Su 
tipilliklii persoiiial. (\I~irqtte (Xiiiipfletutteiit do \CUeRIlO. D~e .\LIlerd1. 

Fit lDesatilrdo o('oliplctaimeite oit lDsacuicrdo I. 
uI Cdiicicjii1 Ille~liLOS luiCIulCS, LIe 	 LeheIfiiM eStintlar1,1 a1los estudjantes 

831. 	 Los prolLsoiL'cs tic L'LIiiUciti illedla dI~ci estititiLar :1los estudlites a 
cuaillillmr \ Ciestionl his xaltues SolLi~ilS. 

Coiill)IcLIiLiIlL.\iL'LL)tieiII1I'IiiiL'iiL _____ li I)L%acie'Ido 

Dv Ac-1iclkdo 	 1-____iii I)salcirlo 
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84. 	 Es rn~s imiportante quIc las eciieas proporcionen s6lidos cunocimientos 
acad~inicos clue enseianza octipacioiiai. 

('o inplt ailln ie Aellerd o ______ o ip Ic alli c itell c.'a cirdo 
______De A cterdo1 	 )11DWI ac-crd i 

85. 	 La enseftan/a civica deheria ser- proporcioniada por hi c0itIninuidad1. v' IZ 
tainilia . nou por Ia esceel 

- (Xiplctanicitic tic N\cicrdot Co____(tnpIciatiiciic ell I)c,.icucrto 

- IAe cttcrdo 	 I___lit IDcsacuerdo 

So. 	 Las escuelas mod ias sirven :1 IOS eSt Udiati Les do Ias ICtnilis' do ciase 
mnedia y al ta en veu de .1C~t Udkiats do ciase haj a. 

_____('0irtp[limnntc Lie Acucrdo COMI_______II[ cit I(.itpaiii 1C\.turd 

Dec Ac~ucrdtt 	 1____itDCSJalurd011 

87. 	 La :ICRuaciii de Ln alinino en celania deberfa ser evAittda enl relacioti a
 
sus capacidades.
 

-- (tIIpl)CIMImcIIt* tiC AUCtIcdO- (Comit;'I 1cic ell DecI.tietrdoi 

88. 	 Los eoresados tie ha escttel inetia tieciten CI detCICtA ; esperai ettpleois 
que no reqitierait trahbajo tlfiie en ra/tin a ,it preparattitit. 

D~cAcictkd 	 1_____I~cttIvtrj11Dvi 

89). 	 Los valores S(ittlies estailin ait I tll tiemif ti lt'ttlesocpeCiiets y 
tienen (lit scr CLIteS60oitd()s cint finiamitite. 

DL- ALU-Ici 	 ______ 1i1 i)CI.tL Litri 

90. 	 A pestr d (Ilite imtttits t'tttdiaites estait pitdieidt) ma's Ihertades. pilCis 
son capaces du ttsarias repoisabiemtete. 

iDe_____Atticid,i 	 1 it DIttI~kI(iiit 

91. 	 La csecica es represeittaikva ti ittttdo e\eriio y pttr lIot[auto los 
prtibieiiis totitlianos debeit wr aerttiadtts cit ella. 

litc AtkiL.1d,) 	 I Ii I)~tALIrIttIIk 

92. 	 EA1d.-sarrtdlit personai eicioitai de till estttiatte tiebetia ser- tll 

93. 	 lDcheria perititirse aiits estidiauites ie mtedia tt[)letter tretltts esttiiares 
po ci frahbtjo cetuadit cit tia [Jiiia o conto aprendices tie aigcuiI 

__________li lXttitede AotId iUm~tacv eicvatticitju 

http:AtkiL.1d


94. 	 Las libertades estudiantiles deberian ser limitadas en el interds de la 
C!iseflanza. 

- 'Complctamnctcde Acuerdo - Complctamente en Desacuerdo 

De Acucrdo En__.I: Desacterdo 

95. 	 Las esctelas deberfan preoctparse por suministrar a los estudiantes el 
Co0Ociniento necesario para resolver problemas sociales urgentes, en 
vez de prepararlos para cmpleos espccfficos. 
_______ (oninpleta 	 i. (onpl ente en i)csacucrdontc de A:cuerdo niplet 

D e Acucrdo 	 E.InI)csacticrdo 

96. 	 Las escuelas deberfian coinonicar el conocimien[tt v la verdad, en vez de 
preocuparse por los valores y iorinas sociales. 

________ (t'tni pIc i a i itc Acuerdo __ ( Oinpleianente enm Desacuc rdo 

lDe Acuerd) I_ En Desacuerdo 

97. 	 Las escuelas deberian ser guiadas mis por los intereses individoales de 
los estudiantes qtc por el bienestar de Ia sociedad en general. 

-_ 	 Collnl tallincille tie Acuerdo __ CoinleItamnte en Dcsacuc rdo 
IDeAcuterdo F'_nI)csacucrdo 

98. 	 Los prtofesorcs deberian ser coitslItados i:is a menudo acerca del 
ftiticionatnnieni o de I, esctCla. 

- ('oinlctat.nctn i ..\crdo ___ Conmpletancinte en l)csacucrdo 

Ie A'crdo 	 1'.1l )csactuerdo 

99. 	 l)eberia esperarse tit los padres ayuden a la escuela en el procCso de 
etocar a sits Iijos. 

-	 ('11o1ipleactiiieiii tic Acrdo __ C'oiillctaillen e ell I)sactlcrdo 

)e Actcrtlo __ .F___Dcsactcrdon 

100. 	 EI pr,'of'cstr deberfa decidir c:iles conociflienltos debe apreoder el 
esto diattte.
 

__ ('oip - CoilnpIctaine en
llletalliciiie dc Acrdo 	 )s:icnc rdo 

ei)Acertlo 	 __ FFn l)csacucrdo 

101. 	 Las escuelas pteden iitspirt':do C11cambiar Ia sOtcicdad nos Csttodiantes 
los valores V actiti des a prolpia dos. 

u('01111lctLllient tiet'.\CllVr1o C ei i)csacucrdo__ (oinplctalllncltC 

lDOActlldo lI)csacrtLo1_:11 

102. 	 L.a mayor (ade los padics VlitcZallOs Son1CapaaCes ie Cnsefltr SUS hiJos 
Io (te deben sAMr ICC'C.I de Ia vida eni iota sociedad otoderna. 
- Con,,Il.' ciiiic it tic ACiil .ido __ Ic[Ulncltale en l)csactuerdo(._Co1in1p 

lDe Acuerdo 	 I_n I)csacutctlo 

103. 	 Los iprofcsorcs de mtledia dcbcrit soliciH laraavtda dc los cstudiantcs 
Ci11 IMe l acitil, tiest a tlacs y progratmas Lc sos clases. 

__ 	 ('IoIplctainlte tic A.'crto -- _ ('tiplaleiien,¢ cii i)esactcrdo 

De__Aeilcrdo Ein I)csacttcrdoI 	 ___ 
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104. 	 Las escuclas modias pruporcionan a los estudiantes conlociicintos, 
actitudes y valores apropikidos para su v'ida futtira. 

C_____(omipli'tamniti de' ACIeirLdO ______(oiipli'iaiii'iri ieii Dei'aciriio 

De____I i Xcui'rdo 	 I i' .c~ac'rdo 

105. 	 Es ]i reSponIs;Ibhdad de tin 11rot1eSOr ;iviidar aios esttidiatites cii la 
rcsoiucion de los priibiemias per;oiaics (lite piicdai tciicr. 

- (ol'01111 nI'nlIt' d' .. CLIiirdo -- onpli'taiiintic inl Decie'iiirdi 

De____1k.Xtii'rdo 	 I____DCNIt i'IICfI'rO 

106. 	 lodo It)que puede hacer el prolestir e's preselitar ei nuitcriai de ciasc: 
aprenderlo cs ]:I rcspolbiihiiidad (110'Stiidianlic'. 

107. 	 Ljs deCisiones 1-iales aice!-c . dec Li cdiicac:ioi dciheriaii ser toinaiiai po
 
los edtucadores12 prol0csiiiruleS V HO 1' 1por
lpddics. 

DC' ..\Ui'rdi 	 It Dt-Ncii 

108. 	 Los cstI1j1AHIiCs d~b.heial partiLcir ell ci C',I~hieCjiIiCIIill LIC 1.1 
p)OlitiCds dic Li CSCUcl iidial. 

- -)ruuit ICIuuI uII, ki I IIv i. k III)_ i eI t t'ic 	 I I L'I JtII'Iti IICC111)C.'I 
k A ( U CD I 11 	 1t ,rt IiIiiu 	 I)V'A uc 

109. Las ftailihaiis de las ciascs, Iiidia \ alia preparari a sus ilis) pal-a (ite se 
destaqucii lejor cil :i,, aciivdAdcS OC~clIrCs titleIC 1S ifiS d-' llihAS dC 
la ciase baja. 

110(J.I elc casti de qie asluilos coritinversialcs Scanl disciti dus cil ci aiila. 
dchcria periti 'icle al pridestur. coml scrvidor dc Li sociedad. c\picsar 

U1,11 	 iiii' (Ii' %i iiird. -_____I t11 I';'.1 I IL il Ie .,1i 

IlIlI. 	 [-,, imleiria ci)caida eii las cscuici delieria icicijise ilens"a k 
Iprclariiciii de his cstudiaitc', par ei tialitu y ii;I ciliivu del 
iii diVi dLIO. 

112. 	 FAlI'riuesir dec icejitarl a iespii"Abilidad Si ,ts c'stldiais lianl. 
C____oiiipli'iliie' de' Aciiirdo i jillIt' I~I'l) )CI eIVN~l 

Di' Actiiirdo 	 iI)'.ii'd 
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113. 	 Al escoger su earrcra, qu6 importancia tuvo para ustcd cada uno de los 
siguicntcs puntos? (Marqluc una columina dcspu&ld de cada punto). 

MuLy A I.-o Sill 

d.Co~g.iifliiiencia o iradicion 

1). 	('otd iciiic- de. i ribajo
 

La poin'ilidad de iibiienir ailto%
 

d. 	 Aprieidcr . L01Ciini.ccIIlCjor
 

LC.I.. i iII~d 1 LI 1IJ dbICC J
 

cimlisiai 	 eni t \ii carrera
 

I iliiuciaLI iiai.'4ro%ktiC
 

h. 	 I'rIc'inp'i o iluenl i.a dC0ILra 

t~h 1iliCCII L! IliII'IIA CIii LIC.irahaht ________ 

i. 	 ('.1v1CIO I11ii1L1ii. a dc. aiiiiieo 

1 	4. (ii: de 1.1~ ,'ie 1idiCAdIS eit la pregillna anterior considera que 
ilitINC nal'enl h elece iton Lie sn carrora? (Vulva a h pregnnta anterior 
%,inarque mim soka coni un c rcnlo I. 

1.5. 	 h)EnI i.;ui iii e sti carrera universitaria esthi tisted iserito? (Marque 

I'r inicro 

______(iario 

( tro, por 1'Jvor c-spi.i Iiqiii: 

I I1(. ('niido espera graduaise enl esta instituci6ii? ____________________ 

117. 	 Ctnud es sit especial ibid deii(rim de sn earrera? ____________________ 

118. 	 11;1 C01i1ip1e31.1 iiSted Sii pa LIcOCeitte? 
_____ 	 Si ____No 

Ii11). 	 Se v : 

120. 	 1Idad: 
ai!_______0?_______1:11Ljlii. mvii naiLi listedI 	 L_________________;i0u 
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121. 

1 22. 

123. 

124. 

125. 

126. 

Estado Civil: 
___Soltero 

____Casado. ;iii hijo% 

____Casado. con hiijos 

oi ro, por I* i vor e~pL'cl iquei: _______________________________________ 

Con qui& vivc usted actoalmente'? 

ell casa. -orrl padres~ 

conl ot ro tailare% 

solo,_ot. 0 ct~nylli!~ oil sU 

_______LtI 1alrlOl 

rt ro. po r Iavo r espec lifique: _______________________________________ 

Cudi es el taina~fio de li cioidad o ei puLcblo dondc listed vivi6 lailmayor 
partc de sot oifi/. 

una ciudad o un puelo dc in.i%de 2.001 ) altes 

_____Un puchlo Lie mlcnols Lie 2.00)0 Irahitantc 

U_____na Irac id a rural o ii i cast r o aisliado 

Cudi es li octopaci~ro de soi padre? (Si so padre est~i jobilado o moerto. 
inldi(qoc SLIocupaci~ri pasada) 

lDcscriba ell ona ( dos iraiscs h iopacii de sot padre. Trate de dar ila 
idea clara de lo titl hace (t) hacia). Por ejemplo. si es onll ibrero o tin 
empicado p~ihiico o un llombier tic rcgocioN. etc. diga 11)Lille Ilacc ell ]a 
flibrica, ofliina. o) ngocio en tille trabajai si es till hornbre tic rcgociris 
diga tanhi~n eii qu6 lip) de cinpresa trahaja: si es no pridtcor o 
maestro. diga col qol tiplo de escoela (l inihieitcr eiise,-i priomaria. 
secoodaria, o Soperior, etC. 

Qud nivel de edoJCaciojil formal alcant.6 sot padre? (iiidiqoc silainte ei 
m~is alto nivel 

n____ I nriia)iniguna ediicacoi 

______aigrna ed(ircLa nnl prirrrr a 

_______Irrrorr ajt-drcatior primiaria 

algunia eduL.jciuii irredia 

______lcrrrrir6 IdcdUC;Ia61on rrCLI 

______aiguira eduIcakil~l rrniveritarla
 

______ItrrMl1 cccor11116uiversi Carla
JLdLaI 


_______sih6 cuorsmr de posi -grado
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127. 	 Trabaja su madre regularmente fuera de la casa. 
Si No 

128. Qud 	 nivel de educaci6n formal alcanz6 su madrc? (Indique solamente 
el mis alto nivcl)
 

ninguna educaci6n formal
 

alguna cduca 6n primaria
 

tciniin6 la cd c ci6n prinmaria
 

- alguna educaci6i; sectndaria
 

terrin6 la cducaci6n scundaria
 

alguna cducaci6n universitaria
 

I_ terrin6 la cducaci6n tuivcrsitaria 
__ se graduO6 cn una escuela profesional (pox ejemplo, derecho, medicina o 

siglui6 cursos dc post-grado). 

129. 	 Naci6 alguno de sus padres fuera de Venezuela? 

Si No 

130. Indique el nombre dc la instituci6n cl la cual csti matriculado. 
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Appendix T
 
Factor Analysis of the
 

Research Instrument
 

Included in tile survey questionnaire was a set of fifty-three
"agree-disagree" statements (questions 15-36, 82-11 2) designed to 
sample the attitu des of respondents regarding the educational 
process and the Ipurpose of education. While these items were 
drawn independently fronm a variety of sources it was anticipated 
that the content of the items had a high degree o association. In 
an attempt to verily the statistical v.,lidity of this asstmption. 
factor analysis was employed to look for clustering within tlie 
range of variables in order to establish the statistical heterogeneity 
of the data. 

As the principal Use of these data was to provide descriptions of 
respondent attitudes, it is,important that those abstract qualities 
which we refer to as attitudes be identified as preci ,ely I.,possible. 
In most survey reports such as this. attitudes are described from 
the content of the qttestion wIich measures them, rat her thain by 
describing the universe (factor) of which the individua lquestion 
was merely an expression. IFactor analy.;is is tiseftil for analy/ing 
the internal structure o1 many intercorrelated variables such a., 
those included here, and tlcccting dimie siols o1 con monal ity. 
Positive restilts will permi t the reductioll of the body of test 
variables to fewer, more Iea iingflt Llimension s.' 

Variables 

The fifty-three qIestionnaire attitude items tested for associa­
tion were responded to (n1a four point Likert-type continuotus 
scale. Quantitative values from 4 (agreement) to I providte ecall 
scores for this analysis. 

The fifty-three variables were selected because they represented 
specilied dimensions or "lactors" which are presumed Il describe 

t:nk RtOgLr Hiskc, c ( radat 
for his assistancc with Iis analysis. 

IIwisi. ot a stiIdenI in IhI IeSchool of I tlcadiioi, U l(1.A, 
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separate domains of educational activity. This presumption derives 
frol explications of educational theory and the work of'other 

Inintuitive evluationresearchers. From the selection criteria ald 
of the items it was speculated that eight disparate domains might 

be represented by these items: (1) the purposc of schooling,
2) teacher role. (3 student freedom and initiative. (4) adminis­

trative decision making, (5) school and curriculul reform, 

(6) parental involvement. (7) political inflences, and (8) the 

impact of school uIIpon inudividuals and society. 

Assumptions and l)elimitations 

attitudes are differentiallyThis research has assu mCd thai 
foried and are randomly dIistributed, anIL that they are measur­

able, with statistical consistency. by means of the scaling 

tecin iqeic emlo)yed in the q uestionnaire. It has also been assumed 

that the respondenlt cases represent zinormal distribution. 

Analytical Model 

D~ata frint tie 023 cases was used for tile analysis. The data 

were factor analy/ed looking for princilal component common­

alitv and an orthogonal matr ix was used to indicate the cuniu lative 

portion of variance .ncaceountiedfor by each basic factor. A ctL-ofT 

point accoutintillig to ttle IMajori ty of present variance, and also 

redtucing tlie fact ors to a more manageable number. was accolll­

plisied . Veri max rotation was then pertormled to idenlt ify tile 

factor loadinus. I:acIor interpretation and iden t i ficat ion was used 

to be drawl. A secolldto Ipelllit tile ll~prmPriJ.te COnclutSiOlS 
uence of principalanalysis was theni performed to exanin tihe infli 

ax is conim ali tv in an attetpt to identify only tle specific 

variance Common to tie correlation matrix. 

Results 

I. 	('oiidlclitig a pFrincipal Conipl1otic fItactor anialy sis We deter­

of tile total variance in the correlationmined that t)percent 


matrix \ontlld be accouI1ted for I\ fiileen fact ors. We then rot ated
 
factors antd aialyted tile
(orthogonal) the principat fit'teen 

proPorlon of 'ariatIce (r2 ) accotIltIted for illeach factor. The 
as input into aarbitrary point below which we rejected variables 
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factor was .40. We also arbitrarily rejected any factor that had 

fewer than four variables contributing significantly (> 0.40) to it. 
Results are as follows: 

Factor I included items 24. 30, 31, 32. 33, 34, 36. 37, 39. 40, 41, 
42,44, 45, 46, 47. 48, 51, 52. 53. 

Factor 2 ilcluded items I. 3. 4. 7.
 

Factor 3 included items 2. 16, 19. 20.
 

Factor 4* included items 21. 22 27.
 

Factor 5* included items 12. 25.
 

Factor 6* inclded items 8. 25, 36.
 

Factor 7* included items 13, 35. 4).
 

Factor * included item I8.
 

Factor 9* included item 17.
 

Factor 10* included items 28. 29. 30.
 

Factor I I* included items 23, 24, 26.
 

Factor 121 included item 6.
 

Factor 13 included items ). 10, 11, 13.
 

Factor 14* included items 38. 43.
 

Factor 15* included no items.
 

*Factor not analyzed because of less than four items contributing 

to the factor. 

The model is thus reduced to ftactors I. 2. 3. and 13, comprising 
half of the total test items: 1. 2.3,4.7, 10. 11, 13, 1 . ), 20, 31, 

33. 34, 36. 37. 3). 40. 42. 44. 45, 46 47. 49, 5I. 53. 
I1. In the principal axis factor analysis, specific variance and 

error are eliminated using a correlation coefTicient that takes into 

account only con1mon varia nce. ligenva Ities by the principal axis 

method include a number of negative figure . As only the positive 

eigenvalties were used in coinpu ting tile CtIII lat iIvproportion of 

total variance, only 43 percent of' the total variance was accounted 

for by using the twenty-nine variahles yieldi Ig J positive eigen­

value. Rotating fif[teen factors again, we analyzed tile variables 

using the same cut-off point of r =: 0.40. below which we would 
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not retain an item. Again, factor I had by far tile most variables 
with high correlation coefficients. 

Results are as follows: 

Factor I included items 24, 3!1-34. 36, 39-42, 44-49, and 5 1-53. 

Factor 2 included items 1, 3, 4, 7. 

The rest of the factors that were comprised of' items with 
significant correlation coefficients ( 0.40) had loadings With 
I',ewcr than four items: 

Factor 3 included itellS 8, 25. 

Factor 4 included items 2. 10. 

Factor 6 includel iteIns 2 1. 22. 

Factor I0 included item 24. 

Factor I2 included item I I. 

iactor 14 inclded item 4(). 

('omparing the two results, we note that the item loading for 
factor I is about the same in both tests, and that for factor 2 is 
exactly the same. Thereafter, however. the factors are comprised 
of fewer than four items that have an r > 0.40 and the variables 
are not at all the same as in the first test. 

Analysis and Interpretation 

Looking at the variables that have an r- relationship with 
factor I. we note that the iteins tested refer to a broad area of 
inquiry with little seeming hmoogeneity. There is little statistically 
identifiable intervariable commonality, but, rather. the range of' 
attitudinal items seems to represent disparate qualitative contexts. 
In factor 2, lie groltping of' itenis can be pZrtially identified as 
relating to the subject of ''teacher prescn tation and student 
coil tribl tions.'' That is. a seeming factor represented by items I, 
3. 4. and 7 regarding the teacher< reception to chiange from 
tralitiolal prescIItain. opealllevS to critici.,Il. and hIudeln inpul 
to Ihle sclloolillg poce,,. ilcl;diIlg curricutIni (rcfer to Ile 
specific itetm, il Ihe ules oolltl Iiir ). 

l:aclor 3 Seeimingly petai us 1t "'studelt classrootI Lepartl1letlt" 
IeflectinC studnts'l at tittiLdes toward externally i riposed tliscilpline 
anlld its effects Oil sclIolastic anld ext rascholasic behavior. 

189 



Factor 13 seems to relate to educational "relevance" (the included 

items referred to tile applicability of school content to social 

problems and the need for and desirability of learning out side tlie 

classroom). 

Conclusions 

The first fact or. however amorphous it may be. incluLdCs filfteCn 

or so items that are highly correlated. Factor I accounted for 

60 percunt of the total variance of these altitude ite s. The wide 

distribution of test items wiich was observed and lie icrlatively 

low intercorrek:lion values sn.-gest. however, that tihe questlon­

naire asks such a broad range of questionI s fltt it would be highly 

spculative to reduCe the tiftyv-iliree SedatC itell, il1 'er 

common I'actors. 
As the instrtilelt wvas not filly prete ted olniie questions 

remain as to wla: is heing measured. The questions seem 

unamlllbiguous alld to be desigIed Lo0 elicit relevant a,t itildilil 

measures. In a visual comparison of item correlation coefficient., 

soie oh the iteis that Shouald SeeCiingly have had highl illtCrcorre­

lation did not. trther indicating the distinct quality of each 

attitude item. 
2 

2 
WhiIh une coutld( also qelltln tile internal reliahilityiv tile nenott rit ruentlll 

from those results, ite Ito% ctrrelation Itl not e) ;III itdicationi ti itiv reliahility for 

Iirst, coutld hatuieell ;ipp(eaSrlii 1w) 
, 

two reastl . rspttOldects int rccvid lie 

lichollJlntous merl- , as ing two tI' lI %ttt.'iiclltisl-. 10 tU l tJtll itiC Ilt+l, 17 and 

53 (17: "When a student fails it) schtltt tely he is to Ilttti " 53: "Whenl I siud t nt 'ils 

in school the teacher 'mIlt accept lhsilit\ ithr his ililit.') ltsttildttills ttulrL'ttnpo 


e\onerialc b tl the leaicher mid the 1.hilt . lieu tailure_ l'suIts, I hIts. 
 dlilotltl liet illtI ll 

is t fle sIttth Ii t. , .Ul IlC th l) il t OHt le 
, 

tf the tlUtitclln to rce r, ltldM ltl t lttvs i , lII 

of ilte Itwo, he tnlv hive >IhttIoilth A strI itt i ior crat .' Ite II!it I r tI e1Ihte'r W. 

ctlpabtle. SVtlid, alhitlIli thue ti%, l' 
+ 

ils N CII IIILt rtlalitn was h V llitill %% ii itt oitt 

i ;;rt rr .'eillI 1 It itI eIV(Iiuestions we were t h ci. tit.tII! Ito fp iatIittl I i'\ ,I1, 10 it 

sttlt ly t ttlle ist. were i1t lltttedeteriniite whthtet otr it ,+t.i t sittlel.nts htilditl, . 
likely to feel the. ,,III,,_ %,,U% Ahomtl ;111\' (Ith,: IF ',i,+u1 IJ, C' hl~d,+C,.d, k Illt, lh,+l Sl (11 thel 

tsl liethi odoi oltVt V11 1h1tare v l krittm ii ,tto tstltttlet11satj.tical tLeItliitI u tid 
ill . t tIlk ittlleC peris aietttt) ll ftor a lair de',ee ti tutuiigitil,' tIlese riti'ts I he iltll) illl It 

ht i tit'illill, ilitietttldt ttndis, how'ever, thal item, reported hiere tt elt h ito 
t h i'tt tiltmetsitt. tite siltl taiut'separate dala aid iti tione lace o a hoter t ut I itt 

itenu, are2 sed lereini In a Italilner t.tt ,isit.'l with ihis CtUlthSIttll. 
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