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RISE PROJECT

The RISE Project addressed USAID’s Annual Program Statement on providing basic
education activities to underserved children with special emphasis on three objectives:

1. Increased learning opportunities for pre-primary and primary aged children to
improve retention and completion;

2. Increased access to learning for underserved children; and

3. Selected strategic support for sector policy reforms.

Through this project, USAID Tanzania aimed to contribute to the efforts of the
Government of Tanzania to increase access to quality learning programs for children
disadvantaged by poverty, gender, ethnicity, disability, and distance from school as a
strategy to achieve Universal Primary Education (UPE).

The core strategy of the RISE Project was to strengthen instructional support from the
community and schools to enable underserved children to achieve higher learning gains.
Interactive Radio Instruction (IRI) is at the center of this strategy, guiding trained mentors
and teachers, who in turn are supported by their local community and primary school.
RISE also committed to building capacity within the formal education system to develop,
use and promote IRI to support learning of underserved children and thus achieve
Education for All (EFA) goals.

To achieve this goal in Zanzibar, RISE both developed and adapted IRI programs with
support materials for pre-primary and early primary. It also assisted communities to
establish community based Tucheze Tujifunze “Play-to-Learn” Clubs, and piloted IRI in
primary classrooms. In Mainland Tanzania, RISE assisted isolated communities,
specifically pastoralist and coastal villages, to establish Mambo Elimu Community
Learning Centers (MECLC) and worked with the Ministry of Education and Vocational
Training (MoEVT) to introduce IRI into government primary schools.

RISE activities were carried out collaboratively with district education officials in remote
and underserved areas of Mainland Tanzania (3 districts) and Zanzibar (3 districts)
reaching disadvantaged children with the support required to enroll in school, stay in
school and complete their primary education.
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|. Executive Summary

The Radio Instruction to Strengthen Education (RISE) in Tanzania
project exceeded its targets and deliverables in every aspect of the
project: More primary and secondary beneficiaries were reached, more
trainings were conducted, and more resources and equipment were
distributed than estimated. These figures are principally due to the
commitment of the RISE team and the level of the confidence in the
program by national institutions (Ministries of Education and VVocational
Training and the Tanzania Institute of Education), district officials,
schools and local populations.

Except for the initial year, actual numbers of direct beneficiaries (students) exceeded projected
numbers. Overall actual numbers exceeded estimated numbers by 1377 (0.05%). These numbers
confirm our belief that although skeptic at first, once local populations began to witness the
benefits of the locally adapted programs, they were willing to participate fully.

RISE built capacity of communities, districts and national institutions for the establishment and
maintenance of 180 Tucheze Tujifunze (TuTu) centers in two districts in Zanzibar and 95 Mambo
Elimu Community Learning Centers (MECLC) in seven districts in Mainland Tanzania. In
addition, RISE reached 246 classrooms in Zanzibar. RISE produced and distributed resources:
Interactive Radio Instruction (IRI) programs, Interactive Video Instruction (I\VI) programs, guides,
classroom kits and song and story books. In addtion, RISE distributed user friendly and sustainable
equipment (solar radios, MP3s and MP4s) for audio and video training and in-class support, and
trained local staff in their care, use and operation. RISE conducted trainings for education mentors,
teachers, shehas, head teachers, school management committees, teacher center staff, district
officials and district coordinators. It also built the capacity of MOEVT employees in the design,
development and production of IRI and IVI programming, printed materials and training programs.

Regular monitoring and face-to-face visits of RISE centers and participating classrooms were
conducted by District Coordinators and District Officials. The RISE M&E team also regularly
conducted surprise visits of RISE centers and classrooms. In Zanzibar, both a baseline and
outcome tests were administered to treatment and control group samples of Standard One-level
students to assess learning gains as a result of RISE’s IRI activities. Impact Study results showed
that RISE’s IRI beneficiaries outperformed control students by 7.5 points out of 75 total points (or
10%), overall. In Mainland, pre- and post-tests were administered to children/youth that completed
the RISE Standard 1 or 2 Mambo Elimu programs, and overall gains in learning and teaching for
the four districts included in the study were a promising indicator of RISE’s contribution to
educational gains in beneficiary communities.

Both in Zanzibar and Mainland, RISE focused on building the capacity of district teams to manage
and sustain the RISE activities after project closure. In Zanzibar, RISE worked with several
MOoEVT departments, and in Mainland RISE collaborated with the TIE during the first phase and
MOoEVT’s Department of Adult and Non-formal Education (DAENFE) during the second phase.
A noted accomplishment when RISE closed was that 18 MECLCs were registered as formal
primary schools and 10 were in the process of doing so. Furthermore, the MoEVT in Zanzibar and
northern districts in Mainland have incorporated the mentor salaries and center inspection and
maintenance in their budgets.
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RISE project staff shared knowledge and information with other institutions through
collaborations, visits, presentations and media coverage. Information sharing and collaboration
helped improve educational policy and practice as well as increase the effectiveness and impact of
RISE initiatives. Over 100 visitors from 30 institutions visited RISE activities in Mainland and
Zanzibar to learn from and observe the project.

The RISE project was successful and several lessons were learned along the way. These include
the importance of:

Community mobilization and outreach;

Designing a project to be sustainable from the onset by substancially including government
institutions and communities;

Building the capacity of staff and local institutions, and consulting with them regularly;
Collaborating with other sectors and building on previous initiatives;

Developing and implementing strategies for handing over non-formal education activities
to national and district institutions;

Adapting to the population;

Conducting ongoing training, monitoring and support;

Establishing a baseline and measuring real impact early on; and

Integrating children with special needs.
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© RISE 2008 RISE Center, North A’ Unguja

ll. Technical Activities, Deliverables, and Impact

A. Zanzibar

1. Tucheze Tujifunze Radio Series and Materials

Under the RISE Project, three series of Interactive Radio Instruction
(IRI) programs were produced for preschool, Standard One and
Standard Two students. IRI programs were each 30 minutes in
duration and covered life skills (environment and health), Kiswahili,
English and math. Programs integrated the government curriculum
with Zanzibari songs, stories, riddles, games and other creative and
cultural-based activities. A number of learning and teaching
materials that were designed to accompany and complement the IRI
programs were developed, printed and distributed.

All IRI programs underwent Formative Evaluation in either a non-formal or formal classroom
before they were aired on national radio. The Standard One series was tested in both a formal and
non-formal classroom. Observations and comments from the evaluation were incorporated into the
program revisions and final production.

Learning and Teaching Materials Developed, Produced and Distributed
# Produced | Description Details # Distributed
276 IRI Programs 78 Preschool, 99 Standard 1, 99 Standard 2 837 total aired
3 Mentor’s Guides Preschool, Standard 1 and 2 795
1 Songbook Songs for children in English and Swahili 8400
covering literacy, math, language and life
skills
2 Student Workbooks Standard 1 and 2 8400
4 Flashcard Sets Numeracy, alphabet, shapes and animals 748 sets
4 Story Cards Pictures and text 748 cards
1 Classroom poster set 6 pages (English Alphabet, Kiswahili 800
Alphabet, Body Parts, Domestic Animals,
Wild Animals and Marine Environment)
1 Learning Kit Colored cubes and dices, string, seeds, 190
seashells, cloth, chalk, slates, rope, sticks,
bottle tops, numeracy and literacy flash
cards, exercise books, pencils
1 Teaching Kit Chalkboard, chalk, tape measure, scissors, 180
cards and paper, rubber bands, story cards
and story books
Radios Lifeline wind-up and solar charged 591
10 Story Books Zanzibar story books for children (10 titles) 975
donated by Rotary Club
10 Story Books Zanzibar story books for children (7 titles) 1000

Additional Deliverables
e Eight MoEVT staff mastered writing and production of IRI programs (6 scriptwriters, 1
Formative Evaluation Specialist and 1 studio technician)
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2. English Language Training Program (ELTP) through video

One of the major pedagogical challenges teachers and
mentors noted during RISE sponsored trainings was English
language instruction. In order to address, this challenge the
RISE team developed an Interactive Video Instruction (IV1)
training series for Teacher Center (TC) personnel to use with
in-service Standard One teachers. The aim of the ELTP
videos is to help teachers improve their comprehension of
the English language as well as their ability to teach English
content in their classroom using activities based on child
centered and active learning pedagogy. There are four 30
minute videos that incorporate:

= K< # - \“l " v .
© RISE 2009 Dion Grahm and Studio team

o the first four topics of the Zanzibar curriculum: 1) formal and non-formal greetings and
farewells, 2) introduction of self and others, 3) polite commands/instructions and
requests, 4) teaching the alphabet and early literacy;

techniques for teaching English: puppets, games, songs, and role playing;

classroom examples and modeling;

activities and brainstorming;

reflection and self-evaluation; and

activities to apply newly acquired knowledge and skills in the classroom.

All ELTP videos underwent Formative Evaluation at the Teacher Center in North A, Unguja with
in-service Standard One teachers and TC coordinators and subject advisors. While each video is
only 30 minutes in length, with structured time for activities and interaction the video frames a
four- hour training day. Each video comes with a Trainer’s Guide that leads the trainers through
the structured activities in the video.

Deliverables

e Four 30 minute ETLP videos produced and downloaded to portable players (MP4)

e One Trainer’s Guide that accompanies the videos (70 printed)

e 10 MP4, hand held projector and solar charging devices distributed to 10 Teacher Centers

3. RISE Centers and Classrooms

One-hundred-eighty non-formal RISE learning centers were established in North A and West
Districts, Unguja and Micheweni District, Pemba. Prior to the establishment of the centers, RISE
staff mobilized and sensitized communities about the importance of early childhood development
and the 2006 policy of compulsory preschool, the Tucheze Tujifunze series, and the management of
RISE centers. Communities that agreed to establish RISE centers in their locales identified space
for the center, eligible mentors, and how the School Management Committee (SMC) would
support management of the centers. RISE centers targeted both preschool and Standard One-age
children who were not enrolled in government schools for various reasons including: distance to
school, special needs, financial constraints, etc. Centers offered two classes (preschool and
Standard One) three times a week where students participated in both pre, during and post radio
broadcast activities. RISE worked together with communities to establish centers, train mentors,
provide materials and equipment, monitor centers, train SMCs to manage the centers, and provide
a link between the non-formal centers and formal government primary schools.
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In addition to working with communities and non-formal centers, RISE also trained teachers, head
teachers and provided equipment and materials for 246 Standard One and Two classrooms in all
65 government primary schools in North A, Unguja and Micheweni, Pemba. The IRI series helped
promote innovative and quality instruction and content, child-centered teaching and other best
practices for formal school teachers.

As of May 2010 there were 180 centers in three different districts:
e North A District, Unguja (81)

e West District, Unguja (8)

e Micheweni District, Pemba (91)

Deliverables

e 180 non-formal RISE centers established

e 246 formal primary classrooms listening to the IRI series (classrooms in all 65 primary schools
in North A and Micheweni Districts are RISE beneficiaries)

4. Trainings

RISE trained the following beneficiaries in topics
including but not limited to IRI pedagogy, operation
and care of radios, management of centers and
classrooms, principles of early childhood development
(ECD), monitoring and evaluation, and English
language content and pedagogy.

© RISE 2009 RISE Mentor Follow-up Training

¢ Mentors (out-of-school youth, caregivers and other adults that have a basic formal
education but are not trained teachers. Mentors are trained under the RISE project to
facilitate all activities in RISE non-formal centers)

e Teachers (certified primary school teachers employed by the government)
¢ Shehas (government appointed village leaders)
e Head Teachers (principals/heads of the government primary schools)

e School Management Committees (government appointed committees that oversee
education matters in their constituencies)

e Teacher Center staff (government in-service coordinator and subject advisors that oversee
professional development in their districts)

o District Officials (government appointed officials that oversee education and other sectors
in their districts)

e District Coordinators (individuals identified by the district offices that were trained under
the project to monitor RISE centers/schools, facilitate and coordinate trainings, manage
delivery of materials to centers/schools, and other project related activities)

Below is a table with all the RISE trainings. All training sessions were conducted in two locales,
Pemba and Unguja, with the exception of the ELTP trainings.
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2007 (Q4) 3 days Initial New Mentor’s e  RISE program overview e 2007 mentors e 45(29) Dodeani (Pemba)
Training e TuTu routine e Head Teacher e 10(2 and Mkwajuni
e Teaching ECD  District e 4 (Unguja)
e Development of materials e DiCo ¢« 2
¢ Radio care and operation e TC staff e 5
e M&E e Shehas e 8
Total: 74 (31)
2007 (Q4) 1 day Follow-up Mentor’s Training | ¢ Classroom management e 2007 mentors e 40 (24) Dodeani (Pemba)
e Facilitating activities e 2007 At. Mentors | e 40 (28) and Mkwajuni
e Monitoring e TC staff e 3 (Unguja)
e DiCo o 2
Total: 85 (52)
2007 (Q5) 1 day Follow-up Mentor’s Training | ¢ Using the mentor’s guide e 2007 mentors o 37(22) Dodeani (Pemba)
e Troubleshooting e 2007 At. Mentors | o 36 (25) and Mkwajuni
e Working with communities e DiCo o« 2 (Unguja)
e TC staff e 1
e District e 1(1)
Total: 77 (48)
2008 (Q6) 4 days Initial New Mentor’s e Same as in training #1 e 2008 mentors e 86(69) Dodeani (Pemba)
Training e 2008 At. mentors | e 86 (71) and Mkwajuni
e Head Teachers e 10(1) (Unguja)
o District (1-day) o 1
e DiCos o« 2
e TC staff e 17(1)
Total:202 (142)
2008 (Q6) 1 days Follow-up Mentor’s Training | ¢ Facilitating post-radio e 2007 mentors e 40 (25) Dodeani (Pemba)
activities e 2007 At. mentors | e 39 (28) and Mkwajuni
e English language content Total: 79 (53) (Unguja)
2008 (Q6) 2 day New Standard 1 Teachers e Same as training #1 but less e 2008 teachers e 60(42) Dodeani (Pemba)
ECD pedagogy o head teachers" e 19 and Mkwajuni
Total: 79 (43) (Unguja)

1 . L .
Numbers in parenthesis indicate females trained.
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2008 (Q7) |7 1 day Follow-up Mentor’s Training | ¢ Teaching basic writing e 2008 mentors o 84(69) Dodeani (Pemba)
e Storytelling and literacy e Asst. mentors o 84(71) and Mkwajuni
e Facilitating free play time e District/TC e 2 (Unguja)
e DiCo o 4
Total:174 (140)
2008 (Q7) | 8 1/2 day Follow-up Mentor’s Training | ¢ Teaching basic writing e 2007 mentors e 41(26) Dodeani (Pemba)
e Storytelling and literacy e District/TC o 14 and Mkwajuni
Total: 45 (26) (Unguja)
2008 (Q7) |9 1 day Follow-up Teacher’s e TuTu Lesson Planning e 2008 teachers e 61(42) Dodeani (Pemba)
Training e  Storytelling and literacy e DEO o 1 and Mkwajuni
e Facilitating post-radio e TC Staff e 2 (Unguja)
activities e DiCo o /4
Total: 68 (42)
2008 (Q8) | 10 | 2 days Follow-up Mentor’s Training | ¢ English language contentand | ¢ 2008 mentors 84 (68) Wingwi (Pemba)
pedagogy e 2008 Asst. Ment. | 84 (69) and Mkwajuni
e Facilitating activities e DiCos 5 (Unguja)
e Teaching Kiswahili double e District/MoEVT 2(1)
letters and syllables. e TC staff 1
Total:176 (138)
2009 11 | 3 days Initial New Mentor’s e  Same as training #1 e 2009 mentors e 3(3 Dodeani (Pemba)
(Q10) Training e Asst. mentors e 30(28) and Mkwajuni
e New shehas e 4(1) (Unguja)
Total: 37 (32)
2009 12 | 2 days Follow-up Mentor’s Training | ¢ Facilitating activities e 2007/8 mentors e 120(92) Dodeani (Pemba)
(Q10) e English content e Asst. mentors e 120 (105) and Mkwajuni
Total:240 (197) | (Unguja)
2009 13 | 2 days New Standard 2 Teacher e Same as training #1 with less | e  Std 2 teachers e 60(38) Dodeani (Pemba)
(Q10) ECD pedagogy e Head teachers e 20(0) and Mkwajuni
e DEO o 2 (Unguja)
e TC Staff e 1
e DiCo e 5
Total: 80 (38)

2 . L .
Numbers in parenthesis indicate females trained.
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2009 (Q11) | 15 | 2 days Initial New Mentor’s e Same as training #1 2009 mentors e 3(2 Wingwi (Pemba)
Training (replacement 2009 assistant o 11(9 and Mkwajuni
mentors) mentors Total: 14 (11) (Unguja)

2009 (Q11) | 16 | 2 days New Standard 1 Teachers e Same as training #1 lessECD | ¢ 2009 Std 1 e 30(24) Wingwi Pemba
pedagogy and with working teachers Total: 30 (24) and Mkwajuni
with large classes e DiCos Unguja

2009 (Q11) | 17 | 2days Follow-up Standard 2 e English Language content e 2009 teachers e 59(39) Wingwi (Pemba)
Teachers e Lesson planning and M_kwajuni

e Facilitating activities Total: 59 (39) (Unguja)

2009 (Q11) | 18 | 1day Follow-up Standard 1 e Same as training # 17 e 2008 teachers e 29(15) Wingwi (Pemba)

Teacher ¢ DiCos e 6 and Mkwajuni
Total: 35 (15) (Unguja)

2009 (Q11) | 19 | 2 days District Coordinator (DiCo) e Learner and teacher e 2007&09 DiCos e 3 Bububu, Unguja

assessments e TC Officials o 2
e  Support and management e District Officials o 2
e Planning and Reporting Total: 7
2010 (Q13) | 20 | 2 days Follow-up Standard 1 e  Peer observations e 2008/9 teachers e 59 (41) Wingwi (Pemba)
Teacher e English language pedagogy ¢ DiCos o5 and Mkwajuni
Peer observation Total: 64 (41) (Unguja)
2010 (Q13) | 21 | 2 days Follow-up Mentor’s Training | ¢ Community participation e 2008/9 mentors e 111 (89) Dodeani (Pemba)
e Team teaching/large classes | e 2008/9 asst. mentors | e 114 (103) and Mkwajuni
e Peer observations ¢ DiCos o5 (Unguja)
e English language pedagogy Total:230 (197)

2010 (Q13) | 22 | 3 days School Management e Activities and objectives of e Head Teachers e 42 (4) Dodeani Pemba
Committee (SMC) TuTu centers e SMC Members ¢ 98 (32) and Mkwajuni

¢ Roles of SMC in managing e District o1 Unguja
and monitoring centers e DiCo o5
e Community participation Total:146 (36)
2010 (Q14) | 23 | 3 days Initial New Mentor’s e  Same as training #1 e 2010 Mentors e 61 (58) Tumbe School,
Training e 2010 Asst. Mentors e 60 (59) (Pemba) and
e Head teachers 8 Mkwajuni TC,
e SMC e 12 (6) (Unguja)
¢ DiCos o4
Total:145 (123)

3 . L .
Numbers in parenthesis indicate females trained.
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2010 (Q14) | 24 | 2days Initial Standard 1 Teacher Same as training # 1 less ECD e Teachers 2010 e 57 (39) Tumbe School
Training pedagogy e HT 2010 o8 (Pemba) and
e SMC e 13 (4) Mkwajuni TC
¢ DiCos o4 (Unguja)
Total: 82 (43)
2010 (Q14) | 25 | 2 days Initial Standard 2 Teacher Same as training #1 less ECD e Teachers 55 (36) Tumbe School,
Training pedagogy o HT  10(1) Pemba and
e SMC ¢ 15(5) Mkwajuni
e DiCos o4 TC,Unguja
Total: 84 (42)
2010 26 | 2 days Follow-up New Mentor e English language practice e 2010 Mentors 2010 e 61 (58) Tumbe school
(Q15) Training e Uses of Mentor’s guide ¢ 2010 Asst. Mentors | e 61 (59) (Pemba) and TC
e Improving attendance and e DiCo e 5 Mkwajuni
retention Total:127 (117) | (Unguja)
e Team teaching
o  Community partnerships
2010 (Q15) | 27 | 2 days Follow-up New Standard e  English language practice e Teachers 2010 e 56 (37) Tumbe School
Two Teachers Training e Uses of Teacher’s guide e Head teachers e 1(1) (Pemba) and TC
e Improve attendance/retention | e DiCo o2 Mkwajuni
e Team teaching, large classes | e District °2 (Unguja)
e Community partnerships Total: 61 (37)
2010 (Q14) | 28 | 1day ELTP Video 1 Non-formal and Formal Greetings | e Teachers 2010 e 57 (41) Wingwi TC
and Farewells e HT o1 (Pemba),
e Resource Teachers e 6(4) Mkwajuni TC
e TC staff e 4 (1) (Unguja)
e District e 2
e DiCo )
Total: 72 (46)
2010 (Q14) | 29 | 1day ELTP Video 2 Introduction of Self & Others e Teachers 2010 * 34 (26) Mkwajuni TC
e Resource Teachers *4(3) (Unguja)
e TC Coordinators e 2(1)
e Assistant DiCo o1

Total: 41 (30)

4 . L .
Numbers in parenthesis indicate females trained.
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2010 (Q15) | 30 | 1day ELTP Video 3 Polite Commands and Requests e Teachers e 32 (24) Mkwajuni TC
e Resource Teachers e 5(4) (Unguja)
e TC Staff o2
e District e 2
Total: 41 (28)
2010 (Q15) | 31 | 1day ELTP Video 4 Teaching the English Alphabet e Teachers e 32(24) Mkwajuni TC
and Early Literacy e Resource teachers e5(4) (Unguja)
e TC staff «3(1)
e District o1
e Total: 41 (29)

5 . Lo .
Numbers in parenthesis indicate females trained.

The RISE Project Final Report 11



5. Monitoring and Evaluation (M&E) and Impact Study

Regular monitoring and face-to-face visits of RISE centers were conducted by District
Coordinators and District Officials. The RISE M&E team also traveled regularly to all districts to
conduct surprise visits of RISE centers and classrooms.

In addition to the formative evaluation of the Tucheze Tujifunze IRI programs and ELTP videos,
summative evaluations were also conducted. In 2008 RISE conducted an Impact Study to:

» Measure the learning gains of IR beneficiaries, and

« Investigate the effectiveness of different IRI delivery models.

Baseline and outcome tests were administered to treatment and control group samples of Standard
One-level students to assess learning gains as a result of RISE’s IRI activities. Impact Study
results showed that RISE’s IRI beneficiaries outperformed control students by 7.5 points out of 75
total points (or 10%), overall. The greatest subject gains were made in Kiswahili. When
comparing results by gender, student learning gains among treatment girls were shown to be
greater than gains made by boys, thus demonstrating that IRI programming is girl-friendly and
inclusive. Results also showed that non-formal and formal groups increased their test scores
relative to the control group by approximately 9 (12%) and 11 (14.6%) points, respectively, as a
result of RISE interventions. Finally, students who had previously attended preschool scored
nearly 4 points higher, on average, than their counterparts who did not attend preschool. This result
is evident, to varying degrees, across groups, disciplines, genders, and districts, regardless of
whether this early childhood education took place in an IRI, formal or non-formal/community
preschool setting.

6. Building Sustainability and Capacity
RISE was initially a two-year project, and from the onset was designed to be sustainable by

building the capacity of MoOEVT in the implementation and management of RISE activities after
project closure. RISE was largely able to achieve this goal.

Sustainability was built in the following areas:
e Capacity built of eight MoEVT staff to design, write and produce IRI and VI programs;
e Capacity built of two MoEVT staff in database design, M&E and execution of impact
studies;
MoEVT assumed payments for RISE mentors in their yearly budget;
MOoEVT has a studio for recording and producing programs;
Voice of Tanzania, Radio Zanzibar has the capacity to broadcast educational radio;
District and TC staff have the capacity to train, monitor and oversee RISE center and
classroom activities;
e SMCs were trained in RISE center management and support, and have agreed to work with
communities to oversee RISE centers; and
e Continuous assessment cards and a transition strategy were developed to support transition of
RISE center students to formal schools.

The RISE staff will continue to work with EDC under the Zanzibar Teacher Upgrading by Radio
(ZTUR) project, which commenced in October 2009 and will close on January 4, 2011. Under
ZTUR, MoEVT staff will gain additional capacity in writing teacher training IRl programs and a
distance learning series.
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©RISE

B. Mainland

1. Mambo Elimu Community Learning Centers (MECLCs)

RISE assisted communities to establish 95 centers in seven districts in the
Mainland (Mtwara rural and urban, Lindi urban and rural, Kilindi, Kiteto,
and Ngorongoro). Centers were established in locales identified as hard-
to-reach by districts through community mapping. Hard-to-reach locales
1 generally lacked a government primary school within a close proximity,

& had large numbers of out-of-school children and youth, and/or had
pastoralists or other populations that historically had low school
attendance.

Community mobilization and sensitization meetings were held with
district officials, local leaders, and influential parents and adults to
introduce Mambo Elimu programming and to gauge community support
of MECLCs. As in Zanzibar, communities agreed to establish RISE and
identified a MECLC committee that would support management of the
I~ center. RISE then supported the MECLCs by training the mentors,

2008, Mtwara MECLC distributing learning and teaching materials and equipment, and providing
on-going monitoring support.

4 Mentor’s Guides Standard 1 to 4 498
4 Student Workbooks Standard 1 to 4 10,959
4 Storybooks (Mutare) Pictures and text 490
Learning Kit Notebooks, pencils 6,701
Teaching Kit Chalkboard and chalk 139
Radios Lifeline (solar, wind-up) 105
Radios Lifeline (solar, wind-up) 1100
Note: this was a donation from FreePlayand
RISE team facilitated the delivery & distribution
MP3 and Kits 50

RISE centers, or MECLCs in southern Tanzania were handed over to district management and
MOoEVT in October 2008 while centers in northern Tanzania were officially handed over to
MOEVT and districts in May 2010.

As of October 2008 there were 51 MECLCs in southern Tanzania:
Mtwara Rural (6)

Mtwara Urban (17)

Lindi Rural (20)

Lindi Urban (8)

As of May 2010 there were 44 centers in three different northern districts:

e Kilindi (24)

o Kiteto (13) *Note: One center closed during the drought as pastoralist families had to relocate to another area.
e Ngorongoro (7)
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A noted accomplishment when RISE closed was that 18 MECLCs (9 Kilindi, 3 Kiteto, 4 Lindi, 2
Mtwara) were registered as formal primary schools and 10 were in the process of registering.
Through RISE activities and MECLCs, communities were mobilized and nurtured to lay the
foundation for formal schools in their locale.

Deliverables
e 95 non-formal RISE centers established
e 28 MECLC:s in transition to formal schools

2. Trainings

RISE trained the following beneficiaries in topics
including, but not limited to, IRl pedagogy,
operation and care of radios/MP3s, management of
centers and classrooms, transition from non-formal
to formal schools or vocational programs,
monitoring and evaluation, life skills education
(with an HIV/AIDS education and reproductive
health emphasis), English language content and
science pedagogy.

"© RISE June 2009, Kilindi
MoEVT DAENFE Officer co-facilitating the MP3 training

¢ Mentors and Assistant Mentors (out-of-school youth, caregivers and other adults that
have a basic formal education but are not trained teachers. Mentors are trained under the
RISE project to facilitate all activities in MECLCs)

e Head Teachers (principals/heads of the government primary schools)

e District Officials (government appointed officials that oversee education and other sectors
in their districts)

e District Coordinators (individuals identified by the district offices that were trained under
the project to monitor RISE centers/school, facilitate and coordinate trainings, manage
delivery of materials to centers/schools, and other project related activities)

Below is a table with all the RISE trainings.
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2007 3 days Initial Mentors’ Training | e RISE program overview e 2007 Mentors e 51(18) Kilindi/Kiteto,
(Q3) e Mambo Elimu routine e Head Teachers o 46(7) Lindi/Mtwara
e Development of materials e District e 14(2)
¢ Radio care and operation e DiCos ° 4(2)
o M&E Total:115 (29)
2007 2 days Follow-up Mentors’ e Teaching lessons e Mentors e 40(18) Kilindi/Kiteto,
(Q4) Training e Facilitating activities e District ® 5(2) Lindi/Mtwara
e Developing local materials e DiCos * 3(2)
e Maintenance of radio Total:48 (22)
2008 2 days Initial Mentors’ Training | e Same as training #1 e 2008 Mentors e 45(13) Mtwara, Lindi,
(Q5) e Head teachers e 21(4) Kilindi & Kiteto
o Officials e 12(2)
¢ DiCos e 4(2)
Total:82 (21)
2008 3 days M&E Training e Testing students ¢ DiCos e 4(2) All seven districts
(Q6) e Teacher observations o District *7(2) (Dar es Salaam)
¢ Reducing bias/subjectivity Total:11 (4)
2008 3 days Initial Mentors® Training | ¢ Same as training #1 e Mentors e 4(1) Ngorongoro
(Q7) e Mp3 technology e District 2
e DiCo o1
Total:7 (1)
2008 2 days Follow-up Mentors’ e Facilitating activities e 2008 mentors e 49(12) Kilindi/Kiteto,
(Q7) Training e Reading techniques e District e 5(1) Mtwara/Lindi
¢ Development of materials ¢ DiCo * 5(2) Ngorongoro
¢ Classroom management Total:59 (15)
2008 1 day Follow-up Mentors’ e Teaching science, civics, literacy | ¢ Mentors e 46 (17) Kilindi, Kiteto,
(Q8) Training e HIV/AIDS &reproductive health | e District e 6(1) Lindi & Mtwara
e Transition to formal schools e DiCos e 4(2)
e Community support Total:56 (20)
2009 2 days Follow-up Mentors’ e Same as training #7 ¢ 2008/09 mentors e 4(2) Ngorongoro
(Q11) Training e 2008/09 Ast. mentors o1
¢ District e 2(1)
e DiCos Total: 7 (3)
6 Numbers in parenthesis indicate females trained.
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2009 9 2 days Follow-up Mentors’ e Utilization/care of MP3 Player e 2009 mentors o 7(3) Kilindi and Kiteto
(Q11) Training and MP3 training | e Facilitating activities e 2008 mentors e 13(2)
e Monitoring and assessing e 2007 mentors e 4(2)
¢ Transition to formal schools e DiCos e 2
e Vocational opportunities e District e 42
Total:26 (9)
2009 10 3 days Initial Mentors® Training | ¢ Same as training #5 e 2000/10 mentors o 2 Ngorongoro
(Q13) e Community management e 2000/10 asst. mentors e 3(1)
e HIV/AIDS and reproductive e 2008 mentors e 4(1)
health e 2008 asst. mentors e 3(1)
e Head Teachers o 4
e DiCos e 1
o District Officials e 2(1)
Total: 19 (4)
2009 11 2 days Follow-up Mentors’ e Operation of MP3 Player e 2009 Mentors e 33(9) Kiteto, Kilindi,
(Q13) Training and MP3 training | e Facilitating activities e Assistant mentors e 9(6)
¢ Building center sustainability o Head Teachers o 17(1)
¢ Transition to formal schools e District o 3(1)
¢ Dicos o 2
Total: 64 (17)
2009 12 2 days Follow-up Mentors’ e Same as training #11 e 2010 Mentors e 3 Ngorongoro
(Q14) Training and MP3 training e 2010 Asst. mentors e 5(2)
e 2008 Mentors e 3(1)
e Head Teachers e 6
e DiCo o 1
e DEO o 1
Total: 19 (3)
2009 13 1 day Sustainability e Successes and challenges in e District Officials e 3 Kilindi, Kiteto
(Q14) Workshop for District management of MECLCs e DiCo e 3(1) Ngorongoro (Dar es
Officials and Staff e Sustainability strategy Total: 6 (1) Salaam)

7 . L .
Numbers in parenthesis indicate females trained.
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3. Monitoring and Evaluation (M&E) and Impact Study

Regular monitoring and face-to-face visits were conducted of RISE centers by District
Coordinators and District Officials. The RISE M&E team also traveled regularly to all districts to
conduct surprise visits of RISE centers and classrooms.

The 2008 Mainland Impact Study was structured slightly different from the Zanzibar Impact
Study. Pre- and post-tests were only administered to children/youth that completed the RISE
Standard 1 or 2 Mambo Elimu programs. There was no cohesive counterfactual group that could
be used as a control for both pre- and post-tests because beneficiaries are out-of-school
children/youth, and/or school dropouts. However, RISE did find the overall gains in learning and
teaching for the four districts included in the study a promising indicator of RISE’s contribution to
educational gains in beneficiary communities.

Test results in the southern region Maximum total test score: 75 points
were the most conclusive,as = —T———T—mm—m o oo s s s e e s e
fluent Kiswahili is spoken by the
nearly all student beneficiaries
and mentors. The data from the
southern region (Lindi Urban,
Lindi Rural and Mtwara Urban)
show that Standard One students 48
increased their overall exam

7.3

]| I

30.6

performance by an average of :

difference

17.5 increase
251 increase

17.1% (overall scores include e 5.5
written and oral Kiswahili, Math -
. . Feb Nov Feb Nov
and English subject area scores). 208 2008 2008 2008
Standard One female students, on control group treatrent group
(non-IRI participants) (IRI participants)

average, scored higher than
males, with an overall increase of
22.8%. The subject with the highest improvement for males and females was mathematics, with a
22.5% increase for males and females. Females made remarkable improvements with a 34.7%
average increase.

In Standard Two, MECLC students in the southern region improved on their overall scores by
17.4%, while females improved by 19.2%. The largest subject improvement was in English, with
the average gain of 22.7% for all, and 25.1% for females. Although males scored higher on
Standard One pre-tests, female students had the highest increase on scores overall.

In the northern region, Kilindi Standard One students scored 14% better on post-tests as compared
to pre-tests, while Standard Two students scored 8.6% better on post-tests. Male and female
Standard One students improved most notably in English, with 20.8% and 36.2% increases
respectively. Math was the subject with greatest gains made by Standard Two students with males
increasing by 15.7% and females increasing by 16.8%.

Females made, on average, higher gains in all districts tested. Remarkable gains made by females
suggest that MECLCs not only made an effort to reach females, but encouraged their success.
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As noted in Zanzibar, RISE focused on building the
capacity of district teams to manage and sustain the
RISE activities after the project closure. RISE
worked with the Tanzania Institute of Education
(TIE) during the first phase and MoEVT’s
Department of Adult and Non-formal Education
(DAENFE) during the second phase.

4. Building Sustainability and Capacity

©RISE 2008 North A TC Staff assessing students
for the RISE Impact Study

Sustainability was built in the following areas:

MoEVT (Mainland and Zanzibar) assumed payments for RISE mentors in their yearly
budget speech (July 2010);

Districts assumed responsibility for management of RISE Centers during respective
handover ceremonies (Mainland and Zanzibar);

District staff have the capacity to train, monitor and oversee RISE center and classroom
activities (Mainland and Zanzibar);

MoEVT and District staff have the capacity to conduct impact studies on teaching and
learning gains for projects (Zanzibar);

SMCs (Zanzibar) and MECLC Management Committees (Mainland) and neighboring
primary schools were involved in managing RISE centers from the start, and will continue
to support the mentors and students with materials, advice and other in-kind support; and

Continuous assessment cards and a transition strategy were developed to support transition
of RISE center students to formal schools (Mainland and Zanzibar).
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l1l.Beneficiaries

A. Primary Beneficiaries®

Year | Year |l Year Il Year IV
Program Type 2007 2008 2009 2010
Estimated | Actual | Estimated | Actual | Estimated | Actual | Estimated | Actual

Zanzibar: TuTu Centers and Classrooms

Pre-primary

(non-formal) 1250 1053 3125 2971 3150 2672 4650 4603
Standard 1

(non-formal) 0 0 3125 2896 3150 2423 4650 3140
Standard 1

(formal) 0 0 2700 3965 2700 3689 5400 6902
Standard 2

(formal) 0 0 0 0 2700 3824 5400 6705

Total Zanzibar 1,250 1,053 8,950 9,832 11,700 12,608 20,100 21,350

Mainland: MECLC

Standard 1 to 4
(non-formal)

Total Mainland 2250 2213 2250 3896 1,890 2,140 2,025 2,152

RISE TOTAL 3,500 3,266 11,200 13,728’ 13,590 14,748 22,125 23,502

B. Secondary Beneficiaries

Year | Year Il Year Il Year Il
Program Type 2007 2008 2009 2010
Est. | Actual Est. | Actual Est. Actual Est. Actual
Zanzibar: TuTu Centers
Mentors (TuTu centers) 50 90 75 172 0 47 60 121%°
Teachers (Formal) 0 10 60 60 60 oo™ 120 113
Officials/Head Teachers 2 11 9 49" 0 122" 20 7t
Mainland: MECLCs

Mentors (MECLCs) 40 46 60 47 0 51 3 0
Officials/Head Teachers 3 58 17 551° 3 5t/ 3 0

RISE TOTAL 95 215 221 383 67 269 206 241

8 Group size for TuTu is 25 and group size for classrooms is estimated at 45 children. MECLCs enroll children who have never been to school.
MECLC group size is estimated to be 45 children. All centers will target an enrolment of 50% girls. Enroliment by gender is reported in each
quarterly report. Actual beneficiaries are at times over or under the estimated target number depending on class size and enrolment for the target
classroom or club.

® Please note that Y2 includes children who were enrolled in TuTu Preschool centers and MECLCs in Y1 and matriculated into the next level in Y2.
0 This number is double as Assistant Mentors were also trained.

™1 30 teachers were trained in 2009 to replace teachers from 2008 that moved grades or to other districts. They have had 3+days of training.

2 Two RISE DiCos attended a second new mentors’ training in Y2 but were not included in the Y2 totals as to avoid double counting. 31
government preschool head teachers, TC advisors and MoEVT officials in Unguja and Pemba were trained in radio operation and care but as the
training was less then one day these individuals have not been counted.

%3 These include 3 new DiCos, 1 acting DEO, 16 Head Teachers, 4 Assitant Head Teachers, 2 shehas, and 96 SMC members who received 3+ days
of training this quarter.

* These include 3 HT and 4 resource teachers. SMC members attended 2 days training but were not counted as they did not reach 3+days.

%5 These 5 mentors and assistant mentors are from Ngorongoro district. They recieved 3+ days of training prior to Dec. 2009, instead of in 2010.

'8 4 RISE DiCos attended a second new mentors’ training in Y2 but were not included in the Y2 totals as to avoid double counting.

7 5 head teachers and officials are from Ngorongoro. They recieved 3+ days of training prior to Dec. 2009, instead of in 2010.
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C. Project Performance Monitoring Plan (PMP)

# [Indicator Locale CumulativeF M (Classrooms/UnitTotal F M  |Notes
to Quarter
14
1 # of learners enrolled in USG- Zanzibar 11299 180 4063 2103 1960 Non-formal centers

supported pre-schools or
equivalent non-school-based
settings (disaggregated by sex)

2 # of pre-primary Zanzibar 309 14 11 3 Non-formal
teachers/educators trained with
USG support

3 # of learners enrolled in USG- Zanzibar 8459 180 3140 1576 1564 Non-formal
supported primary schools or  zanzibar 25085 236 13607 6594 7013 Formal
equivalent non-school-based  \15injand 8188 44 2152 943 1209 Non-formal

settings (disaggregated by sex)

4 # of primary teachers/educators Zanzibar 430 121 117 4 Non-formal
trained with USG support
Zanzibar 160 113 75 38 Formal
Mainland 98 Non-formal
5 # of technical staff, officials and Zanzibar 182 122 87 35 head teachers, village leaders,
other institutions trained in IRI. 5 5 district officials, MoEVT
Mainland 118
6 # of IRl and video programs Zanzibar (produced) 276 4 audio and video
produced and broadcast Zanzibar/Mainland (broadcast) 653 122

(Mainland & Zanzibar)
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7 #of learning materials Storybooks/cards 3,213
produced/distributed by type Student book 19,359
(teachers’ guides, radios, learning fiashcard sets 748
material kits, flashcards, etc.) Posters 800
Blackboards/Teaching Kits 319
Learning Material Kits 285
Teaching Guides & Songbooks 1543
Radios 1796
MP3s or MP4s/projectors 60
TOTALTLM 28,123
8 monthly attendance rate Zanzibar Preschool 15 74% for 15 centers in non-
Zanzibar 15 73% permanent shelters. Jan.
attendance not included as
schools/centers opened on
Standard 1 Jan. 26th.
Mainland Number of centers reporting
was at about 80%
St. 1-4 68%
9 % of non-formal centers that meetZanzibar 165 92% permanent and semi-
in permanent or semi-permanent Mainland 40 91% permanent shelters have a
shelters roof and/or walls
10 # of students who transitioned Zanzibar 1732 858 874 #is a lot less than actuals due
from RISE centers to formal Mainland to reporting challenges in the
schools 554 209 345 districts

Note: Zanzibar non-formal teachers (295) are trained in both pre-primary and Standard One instruction and are recorded under indicators two and four.
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V. Communications, Outreach and Collaborations

In addition to implementing RISE activities, project staff shared knowledge and information with
other institutions through collaborations, visits, presentations and media coverage. Information
sharing and collaboration helped improve educational policy and practice in Tanzania and ensure
that RISE activities were more effective and produced greater impact.

A. Institutional Collaborations

Aga Khan Foundation (Zanzibar Madrassa Resource Center): Co-wrote the ECD
inventory, collaborated on preschool curriculum development, co-started the EDC Working
Group with MoEVT, attended each other’s trainings and events.

Amani ECD: RISE DCoP hosted an ECD informative program on Tanzania radio.

Chumbe Island Coral Park: Co-wrote marine ecology/life skills sections of TuTu
programs. Lead Marine Biologist is a character in the preschool series.

Fulbright (English Language Fellowship Program): ELF fellow built the capacity of RISE
scriptwriters in developing programs and activities in English language instruction.

International Youth Foundation (BridgetlT): Exchanged information on activities in the
field, and BridgelT helped recommend video teams for RISE’s ELTP work.

Kilimani Sesame: Distributed Kilimani’s books for children and caregivers to RISE
classrooms and centers, and trained teachers and mentors on how to use these storybooks
with their students.

Presidential Malaria Initiative: Informed scriptwriters on how to educate children and
adults on malaria treatment and prevention for TuTu programs.

Roots and Shoots (Jane Goodall International): R&S staff helped inform
environmental/life skills sections of TuTu programs and RISE recorded their
Qasida/Madrassa environmental programs.

Rotary Club Stonetown: Rotary donated money for books for government RISE schools.
RISE organized the donation and ceremony.

Save the Children, UK: Co-wrote TuTu life skills programs on child rights and safety.
Shared training programs and agendas.

Voluntary Service Overseas (VSO): Three VSO volunteers were placed at RISE, who
helped with technical work and capacity building of staff. Four other VSO volunteers visited
the project to get information to support their work with MoEVT.

TEN/MET: RISE staff attended member meetings, policy discussions and other TEN/MET
sponsored activities.

TLMP (South Carolina State University): RISE staff attended SCSU events and shared
RISE activities and information to inform their work.

Winrock International: RISE staff trained community teachers in using Mambo Elimu
programs in Winrock centers. RISE also secured a donation of 50 radios for their centers.

Zanzibar Outreach Program (ZoP): Doctors from ZoP informed RISE scriptwriters on
how to treat emergency situations (such as accidental poisoning and burns) and safe hygiene
(care of ears, eyes, nose, etc.) to incorporate into the TuTu life skills segments.
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B. Public Presentations
e RISE staff made presentations at nine international conferences/workshops:
1. USAID Tanzania’s Education Partners’ Round Table, Tanzania (October 2007)
USAID Africa Education Regional Workshop, Ethiopia (April 2008)
ECD Symposium for Eastern and Southern Africa, Zambia (August 2008)
ECD Working Group, Senegal (September 2008)
EDC Chief of Party Summit, Washington DC USA (July 2009)

World Bank’s Fast Track Initiative (FTT) ECD Regional Technical Workshop, Zanzibar
(October 2009)

4™ International Early Childhood Development Conference, Senegal (November 2009)
Comparative & International Education Society, Chicago USA (March 2010)

9. MoEVT Mainland’s Non-formal Education/COBET Evaluation Workshop, Morogoro
Tanzania (April 2010)

o RISE staff participated in an additional six international/national workshops.
1. EDC Chief of Party Summit, Washington DC USA (September 2007)

2. Dar Institute of Technology’s Conference on Open Technologies, Tanzania (November
2007)

M&E for Education Projects, Zambia (June 2008)
Eastern and Southern Africa Curriculum Organization (ESACO), Tanzania (August 2008)
International Reading Association Conference, Tanzania (August 2009)

The Mitchell Group’s Tanzania Monitoring & Evaluation Management Services
Workshop, Tanzania (April 2010)

o gk wN

o ~
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C. Visitors

L

Over 100 visitors from 30 institutions visited RISE activities
in Mainland and Zanzibar to learn from and observe the
project (MOEVT and other partners are not included). Some
of the institutions and individuals include: Cambridge
University, FreePlay Foundation, Government of Comoros,
Government of Mali, Government of Zambia, First Lady of
Zanzibar and her staff, Hewlitt Foundation, Open Society
Institute, President’s Office (Mainland), Radio Netherlands,
Rotary International (Canada and UK), School for
International Training, SIDA (Sweden), UNICEF,
UNESCO, US Foreign Relations, USAID (Africa Bureau),

© RISE 2009 First Lady of Zanzibar visiting a us Embassy’ and the World Bank.
RISE Center in North A, Unguja

D. Media Coverage and Public Relations

e May 4, 2007: The commencement of the RISE Project in Zanzibar, and the opening hosted by the
US Ambassador and President Karume was cited in “Isles to Invest More in Education” in the
Daily News.

e May 4, 2007: The commencement of the RISE Project and the opening ceremony was also
covered in Zanzibar Leo in the article “Wazazi wasaaideni watoto wanufaike na elimu kwa
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redio” and on VoTZ, Radio Zanzibar.

October 5, 2007: RISE Studio Producer was pictured in the Zanzibar Leo donating Lifeline
radios and computer equipment to the Voice of Tanzania, Radio Zanzibar. News of the donation
was also broadcast on Radio Zanzibar and Spice FM news.

October 2007: Mambo Elimu was featured in a half-hour documentary film on the international
television French network TV5. The documentary film is part of a 12 program series on
innovative initiatives with children in developing countries. The DVD is available from EDC-DC
upon request.

April 17, 2008: A media article on Tucheze Tujifunze (“More than Just Child’s Play”) was
published in Zanzibar Leo.

Summer 2008: RISE Senior Project Director was featured in “EDC Update” quarterly magazine
and spoke about RISE’s ECD work in Zanzibar.

July 2008: The RISE Project was acknowledged in the Ministry of Education and Vocational
Training’s “MoEVT Minister Haroun Ali Sulieman’s Budget Speech: Estimated Expenditure and
Revenue for the Financial Year 2008-2009” (pages 24-26).

March 2009: RISE’s partnership with VSO volunteer Ms. Daphne Sharp is featured on the VSO
website: http://www.vso.org.uk/story/23256/daphne-sharp-teacher-trainer-tanzania.

June 7" to 10™, 2009: A journalist from Channel Ten-Tanga filmed the RISE team during the
Kilindi MP3 training and monitoring visits. Footage of RISE activities appeared on the Channel
Ten news.

July 2009: The RISE Project was acknowledged in the Ministry of Education and Vocational
Training’s “MoEVT Minister Haroun Ali Sulieman’s Budget Speech: Estimated Expenditure and
Revenue for the Financial Year 2009-10” (pages 22-23).

August 2009: A RISE mentor from Ngorongoro was on the Channel 10 news discussing how the
drought has affected northern Tanzania and how his MECLC had to halt activities as a result. All
sources of water (including their public water pump) dried up. Some of his students were walking
over 15 kilometers every day in search of water, and families lost huge percentages of their
herds. The mentor pleaded with the government
for support on behalf of his community.

October 2009: Channel 10 and TV Zanzibar
broadcast a stories on RISE’s ELTP activities
during their news programs.

December 2009: RISE’s Teacher and Mentors’
Day Celebrations were highlighted on the US
Embassy in Tanzania’s website :
http://tanzania.usembassy.gov/pr_12112009.html.
(See Appendix A for the Press Release) 2 el

December 2009: US Ambassador to Tanzania, © RISE 2009 MoEVT Principal Secretary MoEVT

5 e Zanzibar & USAID Education Advisor presenting a
Alf(_)nso_ E. Len_hardt s visit to the RISE/ZTUR mentor with an award at the Teacher and Mentors’ Day
Project in Zanzibar was featured on the US Celebration, Unguja

Embassy in Tanzania’s website:
http://tanzania.usembassy.gov/pr_120820010.html (See Appendix A for the Press Release)

January 2010: RISE’s participation in the World Bank’s ECD Regional Technical Workshop and
a photo of a TuTu center were exhibited in “Early Childhood in Africa”, Newsletter of the Africa
Early Childhood Care and Development Initiative, Issue II.

February 2010: RISE’s innovative approach in ECD was highlighted on the EDC International
Development Division home page website. The video segment and story can be accessed at
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http://idd.edc.org/resources/video/beyond-child%E2%80%99s-play.

e February 2010: RISE’s 2008 Impact Study on learning gains in Zanzibar can also be found on
EDC’s website at http://idd.edc.org/resources/print.php?id=156.

e February 23rd, 2010: RISE’s work in Mainland districts and collaboration with MoEVT,
Mainland was highlighted in the Daily News, “Education NGOs Help Pupils”.

e April 2010: RISE handovers in Kilindi and Kiteto was aired on Channel 10 TV.

© RISE 2010, Deputy Minister, MOoEVT Mainland, USAID
Education Advisor and EDC partners accept traditional dress
from MECLC communities at handover celebration in Kiteto
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IX. Lessons Learned and Recommendations

During project implementation several lessons learned and accompanying recommendations
surfaced. They are described below.

1) Importance of communlty mobilization and outreach:

£ 3 Lessons Learned: A big component under the RISE project
was community mobilization and sensitization. This
activity was critical for a number of reasons. In Zanzibar,
communities had little knowledge about MoEVT’s ECD
. policy and why preschool education is critical for the
| development of their children. In a number of communities
they saw the new policy and RISE centers as a challenge to
the religious studies system, or Madrassa schools.
Transparency and local ownership was critical in ensuring
that RISE centers were managed and sustained and that
~communities saw non-formal learning centers as an
~ opportunity and not as a threat.

© RISE Nov 2009. Community Mobilization in
Naoronaoro District

In Mainland, RISE worked in remote and isolated communities within largely rural districts.
Beneficiary communities were often marginalized, as was the case of the pastoralists in
northern Tanzania, and community meetings and establishing ownership early on was critical
to ensuring that the RISE centers were inclusive and not exclusive of their children and
youth. Community mobilization was especially important for ensuring that parents and
communities enrolled girls, orphans, children with special needs, and others that are often not
well integrated into the formal system.

Recommendation: Ensure that community mobilization and outreach is central to the
project’s strategy and reflects MoEVT’s policy of working with communities.

2) The value of designing a project to be
sustainable from the onset by subtantially
including government institutions and
communities:

Lessons Learned: RISE was designed from the

beginning to build sustainability and therefore a

number of arrangements were made early on. In

Zanzibar, RISE facilitated:

a) secondment of MOEVT employees as RISE

staff,

b) utilization of MOEVT office space, -

¢) use of MOEVT syllabus, curriculum and other © RISE 2008 Pemba DEO discussing how RISE
materials has helped surpass enrolment targets

d) review of RISE IRI programs and materials by MoEVT,

e) integration of RISE activities (center costs and monitoring) into the MoEVT budget,
f) capacity building of district offices in training and monitoring,

g) capacity building of SMCs to manage and monitor centers and schools, and
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h) the integration of community leaders (shehas), madrassa school teachers and head teachers
into RISE to build community support.

In the Mainland, RISE facilitated:

a) capacity building of district offices in training and monitoring,

b) capacity building of communities to set up Mambo Elimu Management committees,

c) integration of local primary school head teachers and local leaders to build support for the
centers,

d) integration of RISE activities (center costs) into the MoEVT budget, and

e) capacity building of TIE and MoEVT staff in training, monitoring and evaluating.

Thinking of sustainability from the on-set of the project was key to ensuring that management
and ownership could be sustained by MoEVT, districts and communities at the end of the
RISE project. While a number of challenges arose along the way in local, district and
MOoEVT leadership and ownership, RISE used available resources and staff to ensure that
these challenges were addressed.

Recommendation: Set up an official sustainability strategy agreement from the on-set
of projects and get MoEVT central and district offices to sign these agreements,
and/or to incorporate them in the project’s MoUs, to ensure their full collaboration.

3) The importance of building capacity of staff and local institutions and consulting
with them regularly:

Lessons learned: Investing considerable time and resources
in the capacity building of TCs, district offices and
officials, and other local institutions was essential in
ensuring that these institutions could take over the training,
monitoring and management of RISE centers after RISE
project closure. Also, regular consultations ensured that
approaches and activities were complementing each other
and that local institutions could troubleshoot and solve
problems on their own as they arose.

v L 4 . o
© RISE 2010 Mainland District Officials and Recommgndatlpns. Ensu_re that Iocql |ns_t|_tut|ons are
Coordinators deve|0ping a strategic p|an for SyStematlca”y InC|UdEd In the SUStaInabI“ty Stl'ategy and
RISE centers with EDC and MoEVT staff that they come to a clear agreement as to how they will

partner with the project from the on-set.

Viungo vya Mwili
4) The value of collaborating with other sectors and building ) ~
on previous initiatives: =
Lessons learned: It became clear during the implementation of = RN =
RISE activities, and design of TuTu programs, how important it is = JE Y =
to build on work that has already been done and to integrate with .y /ﬁ% )
other sectors. RISE materials, trainings, and other activities =1 JJL P
utilized materials and plans created under the first phase of the g W
Mambo Elimu implementation funded by USDOL, MoEVT 1
curriculum and materials, ZMRC materials and trainings, and /R T
other available resources so as not to reinvent the wheel. In

Zanzibar, RISE staff collaborated with institutions representing © RISE 2008 RISE Paster for life

skills lessons
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social services (women and children), people with special needs, and health in the ECD
working group and education policy and strategy meetings and worked with institutions like
Save the Children, Roots and Shoots, ZOP, and Chumbe Island Coral Park in the
development of life skills segments. In Mainland, RISE staff met with AMREF and other
organizations working in the health sector to discuss areas where collaboration could take
place. If RISE had been a three and half year project from the on-set more extensive
collaboration on activities with other partners and institutions would have been possible.

Recommendation: Work with health and other initiatives implementing school health
programming, HIV/AIDS education and awareness, child advocacy and rights,
environment education programs to design holistic and integrated activities. RISE
provided MoEVT with contact information for organizations for possible future
collaborations upon closure.

5) The importance of developing and implementing strategies for handing over non-

formal education activities to national and district institutions:
Lessons learned: In Mainland, RISE served only non-formal communities through project
activities. Therefore, the switch of partners from MoEVT’s Tanzania Institute of Education to
the Department of Adult and Non-formal Education (DAENFE), which is responsible for all
non- formal act|V|ty implementation, was critical to facilitating sustainability at the district

: : and central level. DAENFE was not only

supportive, but fully took ownership of the RISE
project and suggested strategies for sustaining
centers based on past lessons learned. In Zanzibar
and Mainland, RISE worked with local primary
school head teachers, SMCs and other formal school
mechanisms to ensure that RISE non-formal
- students were ready to follow formal enrolment and
~  exam procedures so they can integrate into the
schools. Finally, RISE developed continuous
assessment cards based on the official MOEVT
cards to help promote the transition of non-formal
students to formal schools.

© RISE 2008 RISE Preschool Center UngUJa

Recommendation: Incorporate the non-formal to formal transition piece into the
sustainability strategy from the on-set of the project and ensure that non-formal
education departments are on-board in design and implementation. In addition,
working closely with non-formal education institutions to build their knowledge and
experience can enrich non-formal components of an education program, and also
improves sustainability.

6) The critical importance of adapting to the
population:
Lessons learned: The IRI programs and technology
were created to reflect the needs, culture, and
lifestyles of the population. These programs were
tested in Zanzibar through the formative evaluation
process to make sure they were age and culturally
appropriate, as well as to ensure the pedagogy and
content were clear and relevant. In Zanzibar, IRI

© RISE 2008 A RISE center in Kiteto that works
largely with pastoralist children

The RISE Project Final Report 28



programs worked with Islamic educationists to ensure that music, rhymes and lessons were
respectful and reflective of local culture and religion and would not raise controversy.

In Mainland, MP3 technology was introduced in areas where radio reception was scarce and
where communities needed to repeat programs to accommodate the large number of children
who do not speak Kiswabhili as their first language. The technology also allowed communities
to be mobile, to fit their pastoralist lifestyle. In both Zanzibar and Mainland all technology
was solar charged as the majority of communities to do not have access to electricity or
generators. Designing programs and technology that is reflective of the population was key
to securing accessibility and intended utilization.

Recommendation: Ensure that formative evaluations and other input from
communities are intentionally gathered throughout implementation and that the design
and implementation of programs and activities reflect the population.

7) The importance of on-going trainings and monitoring:
Lessons learned: The RISE trainings were designed to include initial
and follow-up trainings. This was to ensure that teachers and
mentors had on-going support and that they were able to build and
reflect on their skills continuously. While this model took time and
financial resources, it ultimately ensured that mentors and teachers
were able to improve their teaching pedagogy as they taught, and to
ensure that solutions to challenges were found. Also, the function
of DiCos was key to ensuring that there was a link between RISE
centers and Teacher Centers and District Offices, and that mentors
and teachers had adequate support.

© R'StE 2}?08 't“ RISE Staflf showing  Recommendation: Make DiCos a district position that is first paid
amentorhowto measure feaming — ynder the project but then integrated into the district budgets so the
districts assume the position after the project closes.

8) The importance of establishing a baseline and measuring real impact early on:
Lessons Learned: RISE’s 2008 Impact Study in : -

Zanzibar was not only key in informing RISE
activities and making important changes for
subsequent years, but also gave MoEVT and
communities a picture of how effective IRl was in
their communities. The RISE M&E team brought the
results to the communities and districts through local
dissemination meetings. One of the comments made
by a local head teacher at a dissemination meeting
was, “Thank you for coming to do an evaluation after
such a short time so we know the impact. Other © RISE 2008, Post-tests in North A Unguja
projects come and go but we never hear about the

benefits/impacts.” Discussing results was key to thinking about how communities and
schools can improve the quality of learning in their locales, and also increased their level of
contribution and support to centers. The 2008 Impact Study in the Mainland did not follow an
experimental design but nonetheless helped inform about the ways girls and pastoralists were
being impacted by the project, and to identify areas where they needed additional academic
support.

The RISE Project Final Report 29



A teacher behavior change study was also attempted in 2008 and 2009, and while results gave
information that helped with training and planning, they were not conclusive. Lessons learned
are being used to improve the observation tool for ZTUR.

Recommendations: Improve the testing and observation tools for future learning and
teaching impact studies, and incorporate research and field testing into the
development of assessment and evaluation tools and activities from the start of the
project.

9) Integration of children with special needs:
Lessons learned: Although RISE mentors and
teachers were not given additional training to identify
and work with children with special needs,
integration and inclusion of special needs children
was encouraged. Because centers were in close
proximity to the beneficiaries’ homes, children with
special needs attended centers although they had not
been able to enroll in formal school. Also, RISE
worked in areas where girls’ education is often not
valued by the community; therefore, the project
actively included girls, and RISE center and

© RISE 2008 A RISE center student with
classroom attendance was nearly equal for boys and cerebral palsy demonstrating for the class

girls.

Recommendation: Work with MoEVT’s new Inclusive Education Policy team and
other institutions that serve children with special needs to ensure that centers and
classrooms are not only inclusive and accessible, but that teachers and mentors have
basic skills in how to identify and work with these children.
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V.Appendices

A. List of RISE Beneficiary Schools and Centers'®

1. Zanzibar TuTu Center Information

# Ward Clubs Mentor Assistant Mentors Pre-Primary Standard One
T | | B T | g | B
Pemba: Micheweni District

1 Kifundi Bandari Kuu Said Abdalla Al Mwanaid Hamad Salim 12 11 1 19 9 10
2 Kifundi Kifundi Shufaa Rashid Abdalla Moza Salmin Fikirini 35 18 17 24 14 10
3 Kifundi Kiuyu Kipangani Ali Abdalla Al Mauwa Ramadhan Abeid 20 10 10 21 12 9
4 Kifundi Matangatuani Mtumwa Khamis Juma Saade Ali Gharib 30 16 14 7 3 4
5 Kifundi Mijileni Asha Mnubi Abass Rehema Kombo Mwijaa 22 10 12 12 5 7
6 Kinowe Bule Bijuma Abdalla Omar Sakina Ali Rashid 23 8 15 24 13 11
7 Kinowe Changaawe Asha Haroun Juma Fatma Hamad Rashid 26 13 13 16 8 8
8 Kinowe Chimba Fathiya Rashid Kassim Khadija Abdalla Omar 30 15 15 20 11 9
9 Kinowe Jiso Hamad Ali Nassor Sakina Makame Salim 27 15 12 29 15 14
10 | Kinowe Jitenge Mtumwa Seif Khamis Asha Suleiman Hamad 26 16 10 30 11 19
11 | Kinowe Chanjaani Kinowe | Hadia Said Abeid Nunu Adam Al 22 11 11 25 9 16
12 | Kinowe Rahikani Mtumwa Mbaruku Said Nusura Khamis Haji 20 10 10 26 10 16
13 | Konde Chonja Asha Haji Hassan Khadija R. Matango 20 7 13 12 9 3
14 | Konde Kipange A Salma Moh'd Omar Mgeni Haroun Salim 21 9 12 20 12 8
15 | Konde Kipange B Fatma Yahya Al Mtumwa Said Abdalla 34 16 18 34 14 20
16 | Konde Kwa Manda Fatma Salim Moh'd Abdalla Khamis Hamad 22 10 12 21 11 10
17 | Makangale Kijijini Fatma Moh'd Makame Fatma Hamad Bakar 40 25 15 40 17 23
18 | Makangale Mawe Matatu Isha Moh'd Al Ache Idrisa Mkadam 32 17 15 17 11 6
19 | Makangale Mivinjeni Assaa Moh'd Ali Salma Omar Ali 30 13 17 32 12 20
20 | Makangale Sokoni Salma Ali Bundalla Thomasina M. Stanslous 29 18 11 30 15 15
21 | Makangale Tondooni Mayasa Ali Suleiman Sada Hamad Haiji 40 24 16 31 21 10
22 | Mgogoni Chanjaani Aziza Salim Abdalla Asha Ali Suleiman 17 9 8 28 6 22
23 | Mgogoni Kwale Abuu Shaib Nassor Raya Seif Salim 30 20 10 11 4 7
24 | Mgogoni Meli Saba Abeda Salim Al Hidaya Said Hamad 32 19 13 20 8 12
25 | Mgogoni Meli Sita Fatma Nassor omar Mwajuma Hamad Salim 24 12 12 7 2 5
26 | Mgogoni Mpakani Hamad Kombo Hamad Sada Haji Omar 19 6 13 5 1 4

18 Data presented is as of May 31, 2010.
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# Ward Clubs Mentor Assistant Mentors Pre-Primary Standard One
T | 6| B T | 6 | B
Pemba: Micheweni District (cont.)

27 | Mjananza Kilimni Rashid Sanani Masoud Mboje Hussein Bakari 21 12 9 11 3 8
28 | Mjananza Kinazini Riziki Suleiman Khamis Maryam Abdalla Ali 23 13 10 13 5 8
29 | Mjananza Mjananza Ali Hamad Yussuf Time Hamad Juma 21 13 8 10 4 6
30 | Mjananza Tanzania Salum Said Abdalla Riziki Abdalla Kombo 19 9 10 20 9 11
31 | Mjini Wingwi | Chupwe Amina Idisii Buda Mkitu Shaame Faki 35 17 18 35 17 18
32 | Mjini Wingwi | Dodoma Halima Ali Faki Bizume Ali Khamis 35 16 19 31 13 18
33 | Mjini Wingwi | Mjini Wingwi Biache Shaame Mbwana | Zawadi Nahoza Khamis 35 13 22 30 12 18
34 | Mjini Wngwi | Sebudawa Asha Ali Khamis Fatma Abdi Ame 30 14 16 34 19 15
35 | Mlindo Kibendera Riziki Ali Khamis Kombo Salim Haji 24 7 17 14 8 6
36 | Mlindo Kichangani Khalfan Khamis Ali Saumu Said Ali 15 5 10 17 8 9
37 | Mlindo Mabandani Siti Khamis Haji Hamad Faki Hamad 16 8 8 11 4 7
38 | Mlindo Mlindo Ali Khatib Faki Maryam Omar Ali 21 11 10 14 7 7
39 | Mlindo Mtakao Shemsia Ali Addi Amina Azzan Fakih 11 7 4 10 6 4
40 | Mlindo Mtakuja Maryam Issa Omar Ali Khamis Hamad 30 17 13 20 11 9
41 | Msuka Mtongwe Bikame Ali Abdalla Mtumwa Abdalla Said 27 9 18 17 6 11
42 | Msuka Pingwe Jokha Fadhil Abdalla Amina Ali Omar 24 13 11 26 15 11
43 | Msuka Sebleni Maryam Khamis Juma Khadija Ali Rashid 25 17 8 8 6 2
44 | Msuka Taponi Mtumwa Rashid Mussa Kulthum Mbarouk Ali 17 8 9 15 7 8
45 | Msuka Ungi Fatma Seif Sheha Biisha Hani Juma 26 15 11 15 9 6
46 | Mtemani Chokaningayo Mwajuma Kh. Nyange Ali Khamis Al 26 17 9 11 7 4
47 | Mtemani Mafya Mgeni Said Mbwana Issa Bakar Khamis 24 15 9 12 8 4
48 | Mtemani Mtemani Maryam Ali Hamad Othman Juma Abdi 30 14 16 18 9 9
49 | Mtemani Pwana Salim Ali Othman Rehema Moh'd Ali 20 14 6 12 3 9
50 | Njuguni Dodeani Fatma Shaaban Moh'd Zuleikha Nassor Ali 29 11 18 8 4 4
51 | Njuguni Kibuyuni Raya Khatib Bakar Halima Ali Hamad 23 10 13 14 3 11
52 | Njuguni Kichungwani Asha Mwiyaka Haji Assaa Ali Hassani 30 12 18 30 10 20
53 | Njuguni Kidutani Tatu Nassor Massoud Suleiman Ali Khamis 17 10 7 24 11 13
54 | Njuguni Kikunguni Wingwi | Amina Haji Juma Fatma Abdalla Omar 30 11 19 14 4 10
55 | Njuguni Kitaalani Massoud Ali Juma Bikombo Salim Moh'd 30 15 15 12 4 8
56 | Njuguni Limani Juma Kombo Mgeni Biyamu Omar Mbarouk 30 15 15 30 15 15
57 | Njuguni Mianzini Khatib Khamis Sharif Hadia Omar Hassan 19 11 8 16 8 8
58 | Njuguni Michungani Zawadi Ali Abdalla Rehema Khalid Massoud 13 6 7 8 5 3
59 | Njuguni Mikinduni Fatma Juma Abdalla Hadia Hassan Faki 21 13 8 7 4 3
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# Ward Clubs Mentor Assistant Mentors Pre-Primary Standard One
T | 6| B T | 6 | B
Pemba: Micheweni District (cont.)

60 | Njuguni Njuguni Khamis Othman Haiji Viwe Haji Abeid 17 8 9 10 3 7
61 | Shumba Chamboni Maua Omar Matta Shahida Khamis Ndumo 34 18 16 30 17 13
62 | Shumba Mkunguni Lakima Ali Othman Pili Haji Mussa 30 18 12 9 2 7
63 | Shumba Momogu Sara Jangoli Al Bikaje Mwinyi Othman 25 11 14 18 11 7
64 | Shumba Msasani Yusra Ahmada Hassan Mbasho Rashid Hussein 25 15 10 12 6 6
65 | Shumba Mtamaduni Zuwena Bakar Khamis Maryam Kombo Hamad 30 14 16 20 15 5
66 | Shumba Mzambarauni Amina Hamad Juma Time Shehe Nassor 26 17 9 12 10 2
67 | Shumba Nduaga Jamila Hassan Swaleh Maimuna Mattar Khattor 18 9 9 13 5 8
68 | Shumba Vumbini Bimvua Khamis Ndumo Wardat Suleiman Bakar 30 18 12 21 12 9
69 | ShumbaVy. | Gombe Sada Juma Bakar Raya Nassor Said 29 18 11 25 19 6
70 | Shumba Vy. | Kibubunzi Maulid Hamad Ali Salama Khamis Said 30 13 17 18 6 12
71 | Shumba Vy. | Kichungwani Mbasho Moh'd Al Bihola Hamad Khamis 29 15 14 24 11 13
72 | Shumba Vy. | Kikunguni Laila Hamad Khamis Rehema Ali Bakar 23 7 16 24 14 10
73 | Shumba Vy. | Mgeni Nje Fatma Hamad Khamis Raya Moh'd Khamis 25 11 14 26 12 14
74 | Shumba Vy. | Mihogoni Fatma Ali Faki Zakia Salim Abdalla 28 17 11 20 11 9
75 | Shumba Vy. | Muondoni Hemed Juma Said Khadija Omar Abdi 20 13 7 20 11 9
76 | Shumba Vy. | Uwaani Asha Khamis Mbarouk Rahma Issa Mbarouk 17 7 10 16 8 8
77 | Shumba Vy. | Uwondwe Ali Kombo Issa Fatma Said Rashid 28 17 11 16 4 12
78 | Tumbe Chanjaani Kiji. Fatma Yussuf Haji Sada Abshir Said 20 11 9 21 12 9
79 | Tumbe Kaliwa Mchanga Mwinyi Silaha Salma Juma Hassan 25 20 5 32 18 14
80 | Tumbe Kibiriti Fatma Khatib Mkandi Tima Ali Haji 30 15 15 22 10 12
81 | Tumbe Kikunguni Magh. Fatma Ali Bakar Hamad Faki Juma 23 11 12 15 8 7
82 | Tumbe Kikunguni Mash. Sharifa Suleiman Al Khadija Omar Hamad 31 15 16 24 14 10
83 | Tumbe Kojifa Magharibi Halima Mussa Amour Yamu Khamis Ali 24 12 12 16 10 6
84 | Tumbe Kojifa Mashariki Khadija Suleiman Kassim | Fatma Suleiman Rashid 22 8 14 14 8 6
85 | Tumbe Kwa Sheha Salim Gharib Salim Amina Hamad Rashid 25 14 11 11 7 4
86 | Tumbe Kwapengo Said Hamad Juma Shaame S. Shaame 15 9 6 12 6 6
87 | Tumbe Makadara Salama Khamis Juma Zuwena Massoud Al 30 16 14 26 15 11
88 | Tumbe Mitungujani Khatib Rashid Abdalla Fadhila Hamad Bakari 30 16 14 30 15 15
89 | Tumbe Mpakani Moza Khatib Kombo Saumu Ismail Hamad 30 15 15 26 14 12
90 | Tumbe Nyikani Magh. Rukia Khamis Hamad Hadia Ali Faki 30 17 13 28 15 13
91 | Tumbe Nyikani Mash. Amina Bakar Khalfan Maryam Faki Juma 28 14 14 35 28 7
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# Ward Clubs Mentor Assistant Mentors Pre-Primary Standard One
T | | B T | e | B
Unguja-North A' District

92 | Chaani Bandamaiji Tatu Ali Bakar Kazija Haji Kundi 15 7 8 20 9 11
93 | Chaani Mchezashauri A Kijakazi Khamis Salum Rehema M. Makame 30 18 12 0 0 0
94 | Chaani Mchezashauri B Salma Khamis Juma Mpaji Sijaamini Mkombe 30 22 8 0 0 0
95 | Chaani Mchezashauri C Siti Mcha Abdalla Wanu Mwadin Pandu 34 8 26 0 0 0
96 | Chaani Mdodoni Hidaya Moh'd Mahmoud Tatu Simai Faki 30 13 17 18 11 7
97 | Chaani Njaro Ashura Kundi Khamis Dude Juma Makame 20 10 10 12 5 7
98 | Chaani Sebushari Kipi Mtumwa Yakoub Sauda Hakim Khamis 21 12 9 16 10 6
99 | Chaani Sokoni A Asha Yahya Makame Asha Mustafa khamis 38 17 21 32 13 19
100 | Chaani Sokoni B Sichana Juma Hakim Mwanakheir M. Kheir 35 16 19 21 9 12
101 | Chaani Sokoni C Nachia Ame Khamis Asha Vuai Mngana 18 10 8 19 4 15
102 | Chaani Tengoni Mwamvua R.Abdalla Pili Adam Khamis 18 9 9 14 5 9
103 | Gamba Moga A Jina Moh'd Mahmoud Asha Moh'd Haji 29 16 13 30 22 8
104 | Kidoti Migogoni A Mpatiwa Ali Silima Miza Machano Ame 15 7 8 11 5 6
105 | Kidoti Migogoni B Yankifu Amour Simai Semeni Bakar Hamidu 16 8 8 11 4 7
106 | Kidoti Ditimo Imani Kheir Pandu Patima Mmanga Haji 20 14 6 9 6 3
107 | Kidoti Jondweni Ashura Othman Kheir Asila Khamis Ali 30 12 18 21 10 11
108 | Kidoti Kibondeni Rahma Abdalla Moh'd Masika Imani Rashid 30 13 17 10 5 5
109 | Kidoti Kichungwani Miza Haji Ali Siyaleo Haji Chumu 17 9 8 10 4 6
110 | Kidoti Kidagoni A Mwatamani Sh. Juma Issa Juma Makame 17 10 7 14 4 10
111 | Kidoti Kidagoni B Ngwali Adam Juma Hawa Mtwana Al 20 14 6 10 5 5
112 | Kidoti Kidagoni C Fatma Ali Kheir Mtumwa Hamad Al 21 13 8 10 3 7
113 | Kidoti Mboriborini Miza Machano Zubeir Mnono Abdalla Moh'd 20 5 15 11 6 5
114 | Kidoti Mchecho Salma Juma Ali Mwanaidi Haji Mcha 28 20 8 12 5 7
115 | Kidoti Mibuyuni Asha Mtumwa Nahoda Pili Mussa Juma 30 13 17 22 11 11
116 | Kidoti Midodoni Mwanaisha Ny. Fadhil Khadija Nyange Fadhil 22 14 8 16 9 7
117 | Kidoti Mijikati Khadija Simai Haji Zulfa Juma Dafa 30 18 12 0 0 0
118 | Kidoti Mpandeni A Tatu Ali Haji Mseme Simai Haji 14 6 8 15 10 5
119 | Kidoti Mpandeni B Miza Hamad Vuai Tatu Ame Makame 15 9 6 15 8 7
120 | Kidoti Urejua Chembe Bakari Simai Mwaka Ali Faki 14 10 4 10 6 4
121 | Kidoti Uwandani Zainab Ame Silima Mchukizi Ame Haiji 18 7 11 14 6 8
122 | Kinyasini Kinyasini Braniji Mwajuma Khamis Rajab Nezuma Ussi Kheir 28 19 9 22 10 12
123 | Kinyasini Kisongoni Tuwe Khamis Makame Shindano Juma Adam 19 7 12 15 6 9
124 | Kinyasini Kidimni Mjaalia Moh'd Mtumwa Zawad khamis Silima 22 12 10 22 10 12
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# Ward Clubs Mentor Assistant Mentors Pre-Primary Standard One
T | | B T | e | B
Unguja-North A' District (cont.)

125 | Kinyasini Ngava Khadija Jeilani Makame Mwaka Ali Abdalla 26 18 8 9 0 9
126 | Kivunge Kae Mossi Juma Al Uchungu Ussi Haji 12 7 5 15 10 5
127 | Kivunge Kinazini Tuza Abdalla Haji Mtumwa Ali Khamis 0 0 0 15 7 8
128 | Kivunge Kirimdomo Mwashamba Kh. Mkubwa | Bahati Shaame Mwadini 13 6 7 16 8 8
129 | Kivunge Mbuu Cheche Tatu Ali Mussa Mwamboni Sh. Makame 8 4 4 12 8 4
130 | Matemwe Kachongwa Ali Abdalla Pili Rashid Tano Abdalla 16 10 6 17 7 10
131 | Matemwe Kidikoni Jabu Makame Haji Mboja Khamis Simai 17 7 10 15 9 6
132 | Matemwe Kigomani A Patima Mwepo Juma Siyaleo Makame Juma 23 15 8 20 8 12
133 | Matemwe Kigomani B Hidaya Abdalla Ali Bimossi Othman Jabu 15 7 8 14 8 6
134 | Matemwe Kigomani C Miza Haji Mdigo Khadija Ali Kisheti 13 5 8 15 8 7
135 | Matemwe Kijagi C Mboja Kule Kundi Zainab Simai Makaame 10 6 4 11 5 6
136 | Matemwe Kijambani Makame Haji Faki Hamidi Haji Faki 10 3 7 14 7 7
137 | Matemwe Kijiwe Mnara Zawadi Ramadhani Issa Patima Haji Ali 14 9 5 8 4 4
138 | Matemwe Kikwajuni Hambali Sharif Makame Juma Mtumwa Haiji 11 4 7 16 8 8
139 | Matemwe Kivinjeni Haji Makame Haiji Tabu Haji Hula 11 6 5 12 6 6
140 | Matemwe Kureke Siti Liuku Khamis Tatu Haji Pili 8 2 6 10 4 6
141 | Matemwe Mbuyu Popo Jabu Adam Moh'd Mtumwa Juma Nuru 23 10 13 10 2 8
142 | Matemwe Mlimboni Jabu Pili Shauri Tatu Ali Shauri 12 7 5 12 8 4
143 | Matemwe Mtakuja Silima Makame Kombo Mcha Machano Faki 10 4 6 9 6 3
144 | Matemwe Zingani Khadija Simai Makame Dawa Ali Haji 16 10 6 11 5 6
145 | Mkokotoni Geuni Fadhila Makame Mngana | Patima Juma Haji 17 9 8 0 0 0
146 | Mkokotoni M-balungini Kombo Haji Ussi Salma Suleiman Juma 13 8 5 15 8 7
147 | Mkokotoni Shangani Tatu Haji Kombo Arafa Haji Haji 0 0 0 15 13 2
148 | Mkwajuni Bondeni Asha Ali Juma Aziza Sheha Abdalla 11 7 4 13 7 6
149 | Mkwajuni Kibuyuni Tatu Khamis Shauri Mwanaid Juma Khamis 17 8 9 20 12 8
150 | Mkwajuni Kodombo Fatma Ali Haji Tatu Sheha Juma 21 10 11 13 6 7
151 | Mkwajuni Muembe Mtamu Kazija Iddi Silima Subira Alawi Makame 16 8 8 10 6 4
152 | Mkwajuni Shingwiuyagu Miza Jaku Al Mkasi Khatib Mlekwa 14 11 3 15 12 3
153 | Mkwajuni Sokoni Sinahaja Dube Jabu Jena Mganga Al 20 10 10 9 5 4
154 | Muange Funguni Mwajuma Haji Haji Mwaka Khamis Al 16 9 7 24 14 10
155 | Muange Kijuuni Pili Haji Yahya Kondo Nyange Yahya 16 9 7 18 12 6
156 | Muange Mtuhaliwa Tatu Makame Haji Tatu Haji Makame 20 9 11 15 8 7
157 | Muange Muembe Kung. A | Namboto Mlekwa Foum Mwanaisha K. Makame 20 10 10 19 11 8
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# Ward Clubs Mentor Assistant Mentors Pre-Primary Standard One
T | G B T | 6 | B
Unguja-North A' District (cont.)
158 | Muange Muembe Kung. B | Acha Haji Makame Patima Mila Kheir 20 12 8 14 8 6
159 | Nungwi Kilindi C Zainab Mw. Mshenga Kombo Amin Mussa 10 6 4 30 16 14
160 | Nungwi Kaskazi Pavu Ali Said Siti Makhfudhi Simai 20 11 9 16 7 9
161 | Nungwi Kilindi A Hindu Mussa Ali Khadija Haji Hamad 30 17 13 26 11 15
162 | Nungwi Kilindi B Halima Ali Khatib Ziada Haiji Al 30 19 11 14 8 6
163 | Nungwi Mwambale A Mamu llyasa Mwevura Sauda Haji Haji 15 8 7 15 9 6
164 | Nungwi Mwambale B Zawadi Ali Makame Halima Haji Khamis 15 6 9 15 8 7
165 | P/Mchang. P/Mchangani A Sihaba Fadhil Machano Kazija haji Mweleza 30 13 17 30 13 17
166 | P/Mchang. P/Mchang. B Mchanga Ame Mussa Mwanakhamis U. Moh'd 30 10 20 30 10 20
167 | P/Mchang. Kandwi Kusini Hassan Mossi Mgeni Pangua Ali Mati 33 13 20 30 15 15
168 | P/Mchang. Kichanjaani A Kazija Haji Silima Mtaha Mtumwa Pandu 25 15 10 20 13 7
169 | P/Mchang. Kikobweni A Tatu Abdalla Moh'd Mossi Hamdu Mkali 21 10 11 17 14 3
170 | P/Mchang. Kikobweni B Fatma Ame Mati Pili Ali Juma 30 20 10 26 14 12
171 | P/Mchang. Kikobweni C Sada Daudi Al Kitumo Sheha Pili 25 8 17 19 10 9
172 | P/Mchang. Kikobweni D Tatu Silima Mcha Kazija Makame Haiji 25 11 14 21 7 14
West-District-Unguja

173 | Bububu Kibweni Rabia Suleiman Mussa Asha Moh'd Baraka 24 12 12 14 8 6
174 | Bububu Kigamboni Asha Seif Bakari Fatma Ussi Haji 44 17 27 30 13 17
175 | Bububu Kijichi Zulekha Juma Kali Mboja Juma Kali 16 12 4 23 13 10
176 | Mbuzini Mbuzini Miza Hassan Ali Mgeni Mzee Ramadhan 11 5 6 13 5 8
177 | Mbuzini Mkanyageni Salha Mwadini Haji Biubwa Abdalla Ferouz 12 6 6 19 10 9
178 | Mwanyanya | Mwanyanya A Kijakazi Kombo Hamza Raya Makame 6 1 5 6 4 2
179 | Mwanyanya | Mwanyanya B Taybah Moh'd Mahmoud 30 21 9 21 11 10
180 | Mwanyanya | Mwanyanya C Rauhiya Kombo Al Miza Mcha Al 21 9 12 8 2 6
TOTAL 4063 | 2103 | 1960 | 3140 | 1576 | 1564

Note: Two centers do not currently have preschool enrolments but this is being followed up at present.
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1. Zanzibar Formal Standard One Classrooms

# Ward ‘ School/ Class ‘ Teacher ‘ Head Teacher Students
Pemba: Micheweni T G B
1 | Finya Finya Std 1A Rukiya Salim Haji Fakih Kh.Fakih 35 18 17
2 | Finya Finya Std 1B Saumu Omar Ali Fakih Kh.Fakih 34 18 16
3 | Kinowe Kinowe Std 1A Salma A. Msellem Rashid K. Abdalla 85 37 48
4 | Kinowe Kinowe Std 1B Mchanga S. Hamad Rashid K. Abdalla 84 42 42
5 | Kinowe Kinowe Std 1C Zaituni Salim Said Rashid K. Abdalla 54 29 25
6 | Konde Kipangani Std 1A | Amina Famau Ahmed | Rashid J.Khamis 48 25 23
7 | Konde Konde A' Std 1A | Mishi Moh'd Nassor Ahmed Kh.Moh'd 83 44 39
8 | Konde Konde A' Std 1B | Sada Juma Hassan Ahmed Kh.Moh'd 90 35 55
9 | Konde Konde A' Std 1C | Halima Faki Kombo Ahmed Kh.Moh'd 79 37 42
10 | Konde Konde B' Std 1A | Rahima Amour Ali Khamis O.Khamis 77 34 43
11 | Konde Konde B' Std 1B Riziki Salim Said Khamis O.Khamis 81 43 38
12 | Konde Konde B' Std 1C | Fatma S. Hamad Khamis O.Khamis 77 36 41
13 | Konde Makangale Std1A | Bakar Ali Khamis Makame A.Kombo 75 35 40
14 | Konde Makangale Std1B | Bakar Ali Khamis Makame A.Kombo 75 31 44
15 | Konde Mkia Ng'. Std 1A | Khalid Juma Hamad Kassim H. Khamis 35 19 16
16 | Maziwang' | Kiuyu Std 1A Naomba K. Makame | Mussa K. Makame 90 24 66
17 | Maziwang' | Kiuyu Std 1B Omar Haji Makame Mussa K. Makame 90 40 50
18 | Maziwang' | Kiuyu Std 1C Faki Bwadia Ismail Mussa K. Makame 90 51 39
19 | Maziwang' | Kiuyu Std 1D Ali Bedui Ali Mussa K. Makame 90 48 42
20 | Mgogoni Kinyasini Std 1A | Bijuma Omar Juma Abdalla Ali Abdalla 51 26 25
21 | Mgogoni Kinyasini Std 1B | Omar Khamis Kombo | Abdalla Ali Abdalla 51 25 26
22 | Mgogoni Mgogoni Std 1A Suleiman Juma Jabir | Suleiman Masoud 56 32 24
23 | Mgogoni Mgogoni Std 1B Harusi Juma Nassor | Suleiman Masoud 56 30 26
24 | Micheweni | Karume Std 1A Bakar Khamis Juma Bakar K.Juma 53 20 33
25 | Micheweni | KarumeStd 1B Bakar Khamis Juma Bakar K.Juma 54 27 27
26 | Micheweni | MicheweniStd 1A | Omar Ayoub Hamad | Kai Pandu Kai 105 39 66
27 | Micheweni | MicheweniStd 1B | Kombo Sh.Kombo Kai Pandu Kai 90 41 49
28 | Micheweni | MicheweniStd 1C | Khamis Khatib Juma | Kai Pandu Kai 90 52 38
29 | Msuka Haroun ASStd 1B | Asha Juma Shehe Said Hilali 67 35 32
30 | Msuka Haroun ASStd 1A | Safia Mb. Khamis Said Hilali 70 38 32
31 | Msuka Msuka Std 1A Saumu Ali Abdalla Abeid A. Zubeir 73 39 34
32 | Msuka Msuka Std 1B Habiba Kassim Moh'd | Abeid A.Zubeir 69 34 35
33 | Njuguni Mtemani Std 1A Omar Rashid Khamis | Wahida S.Hamad 60 20 40
34 | Njuguni Mtemani Std 1B Maryam N.Hamad Wahida S.Hamad 61 24 37
35 | Njuguni Mtemani Std 1C Hamad Omar Shoka | Wahida S.Hamad 45 22 23
36 | Njuguni Mtemani Std 1D Salma Haji Abeid Wabhida S.Hamad 60 25 35
37 | Njuguni Wingwi B' Std 1 A | Kassim Mw.Kassim Nassor O. Bakar 41 18 23
38 | Njuguni Wingwi A' Std 1A | Maembe Abeid Ali Ali Rubea Othman 58 29 29
39 | Njuguni Wingwi A' Std 1B | Bikwao N.Hamad Ali Rubea Othman 60 25 35
40 | Njuguni Wingwi B Std 1B | Asha S. Hamad Nassor O.Bakar 34 14 20
41 | Njuguni Wingwi B' Std 1C | Halima H. Abdalla Nassor O.Bakar 39 17 22
42 | Shumba ShumbaV. Std1A | Salma Ab.Hemed Salim H. Salim 61 27 34
43 | Shumba ShumbaV.Std 1B | Ghanima R. Hamad Salim H. Salim 77 35 42
44 | Shumba ShumbaV.Std1C | Abdi Said Kombo Salim H. Salim 69 35 34
45 | Tumbe Sizini Std 1 A Othman Haji Abeid Bakar N.Suleiman 66 27 39
46 | Tumbe Sizini Std 1B Mshamata Ali Abdalla | Bakar N.Suleiman 68 29 39
47 | Tumbe Tumbe Std 1A Maulid Hassan Ismail | Saleh S.Khamis 54 25 29
48 | Tumbe Tumbe Std 1B Seif M. Kassim Saleh S.Khamis 86 40 46
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Pemba: Micheweni (cont.) T G B

49 | Tumbe Tumbe Std 1C Ali Abdalla Hama Saleh S.Khamis 67 34 33
50 | Tumbe Tumbe Std 1D Ali Abdalla Hamad Saleh S.Khamis 57 24 33
51 | Tumbe Tumbe Std 1E Khamis Dadi Khamis | Saleh S.Khamis 57 26 31

Unguja: North A' District
1 | Bandamaji | Bandamaji Std1A | Fatma Mussa Juma Juma Foum Ame 46 18 28
2 | Bandamaji | Bandamaji Std1B | Fatma Yahya Hamdu | Juma Foum Ame 49 23 26
3 | Chaani Chaani Std 1A Pavu Ali Zubeir Mzinga M. Kombo 48 30 18
4 | Chaani Chaani Std 1B Asha Haji Ibrahim Mzinga M. Kombo 40 21 19
5 | Chaani Chaani Std 1C Ali Yussuf Yakoub Mzinga M. Kombo 47 30 17
6 | Chaani Kikobweni Std 1A | Asha Jecha Khamis Haji KonaMtumwa 60 27 33
7 | Chaani Kikobweni Std 1B | Mwajuma H.Makame | Haji KonaMtumwa 60 32 28
8 | Gamba Gamba Std 1A Mweni S.Silima Salum Ahmad Al 49 23 26
9 | Gamba Gamba Std 1B Fatma M.Tamim Salum Ahmada Al 51 25 26
10 | Gamba Moga Std 1A Ali Mashaka Omar Ali Mashaka Omar 62 26 36
11 | Kandwi Kandwi Std 1A Tano M.Hassan Khamis Ali Ali 47 26 21
12 | Kibeni Kibeni Std 1A Jokha Hamdu Fadhil | Sheha H. Hussein 55 30 25
13 | Kibeni Kibeni Std 1B Mila Khamis Mossi Sheha H. Hussein 51 24 27
14 | Kibeni Kibeni Std 1C Mtumwa Ame I|ddi Sheha H. Hussein 55 26 29
15 | Kidoti Fukuchani Std 1A | Tatu Rajab Haiji Khamis M.Sheha 90 44 46
16 | Kidoti Fukuchani Std 1B | Tano Haji Pili Khamis M. Sheha 90 41 49
17 | Kidoti Fukuchani Std1C | Fatma Mcha Mganga | Khamis M. Sheha 45 20 25
18 | Kidoti Fukuchani Std1D | Rukia Moh’d Khamis M. Sheha 43 20 23
19 | Kidoti Kidoti Std 1A Sida Juma Omar Moh'd Ame Wadi 60 30 30
20 | Kidoti Kidoti Std 1B Maua Foum Simai Moh'd Ame Wadi 57 26 31
21 | Kidoti Kidoti Std 1C Machano Ali Faki Moh'd Ame Wadi 40 29 11
22 | Kidoti Kidoti Std 1D Mwajuma H. Suwedi | Moh'd Ame Wadi 57 26 31
23 | Kijini Kijini Std 1A Haji Faki Makame Omar K.Khamis 40 20 20
24 | Kijini Kijini Std 1B Time Ali Faki Omar K.Khamis 39 19 20
25 | Kinyasini Kinyasini Std 1A | Mwanaidi Ali Kadir Jamila Said Issa 50 26 24
26 | Kinyasini Kinyasini Std 1B Kijakazi K. Juma Jamila Said Issa 50 22 28
27 | Kinyasini Kinyasini Std 1C | Ashura A.Machano Jamila Said Issa 48 23 25
28 | Kivunge Potoa Std 1A Dawa M. Makame Mtumwa Makame 72 35 37
29 | Kivunge Potoa Std 1B Kombo Jaku Ali Mtumwa .Makame 73 35 38
30 | Kivunge Potoa Std 1C Pili Hesabu Ali Mtumwa M akame 73 35 38
31 | Kivunge Potoa Std 1D Tiba Machano Ngwali | Mtumwa Makame 73 29 44
32 | Matemwe | Kigomani Std 1A | Mwanahamis H.Issa | Silima Mcha Haji 90 60 30
33 | Matemwe | Matemwe Std 1A | Asha Abdalla Ahmed | Hamad K.Haji 37 14 23
34 | Matemwe | Matemwe Std 1B | Pili Juma Faki Hamad K.Haji 50 23 27
35 | Matemwe | Mbuyute. Std 1A | Ali Faki Makame Simai Haji Mcha 56 32 24
36 | Matemwe | Mbuyute. Std 1B | Mosi Pili Shauri Simai Haji Mcha 40 29 11
37 | Matemwe | Mfurumat. Std 1A | Mtumwa Ali Khamis Ali Mlekwa Hamad 75 38 37
38 | Mkokotoni | Mkokotoni Std 1A | Asiata Bakar Dhamir | Zahor Moh'd Ussi 61 34 27
39 | Mkokot. Mkokotoni Std 1B | Miza Bakar Kombo Zahor M. Ussi 64 33 31
40 | Mkokot. Pale Std 1A Fatma M Moh'd Hussein Mbarouk 45 15 30
41 | Mkwajuni | Kibuyuni Std 1A Asha Ajuweid Mrisho | Kheir Haji Mdungi 50 23 27
42 | Mkwajuni | Kibuyuni Std 1B Aziza Chande Juma Kheir Haji Mdungi 49 17 32
43 | Mkwajuni | Mkwajuni Std 1A | Miza Silima Khamis Kombo M. Ibrahim 53 33 20
44 | Mkwajuni | Mkwajuni Std 1B | Mwamini Kh. Juma Kombo M. Ibrahim 45 23 22
45 | Mkwajuni | Mkwajuni Std 1C | Mkasi D. Makame Kombo M. Ibrahim 53 29 24
46 | Mkwajuni | Mkwajuni Std 1D | Fatma A.Abdalla Kombo M.lbrahim 47 23 24
47 | Mkwajuni | Mkwajuni Std 1E | Kauthar Mahzum Ali Kombo M. Ibrahim 52 24 28
48 | Mkwajuni | Mkwajuni Std 1F | Hamida Kh. Al Kombo M. Ibrahim 51 22 29
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Unguja: North A (cont.) T G B
49 | Nungwi Kigunda Std 1A Patima K. Ngwali Simai M. Mngana 56 28 28
50 | Nungwi Kigunda Std 1B Mariam Fikirini Ruya | Simai M. Mngana 56 29 27
51 | Nungwi Kilindi Std 1A Juma Haji Ameir Haji Sharif Haji 74 40 34
52 | Nungwi Nungwi Std 1E Tamima Hamza Ussi Makame Ali 61 32 29
53 | Nungwi Nungwi Std 1A Hanuni Bakar Haji Ussi Makame Ali 60 26 34
54 | Nungwi Nungwi Std 1B Mwanahija K. Moh'd Ussi Makame Ali 58 29 29
55 | Nungwi Nungwi Std 1C Juma Ali Pandu Ussi Makame Ali 65 35 30
56 | Nungwi Nungwi Std 1D Mwajuma Ali Faki Ussi Makame Ali 62 30 32
57 | P/Mch. P/Mchan. Std 1A | Vuai Hassan Al Haji Simai Mcha 54 22 32
58 | P/Mch. P/Mchan.Std 1B Kazija Haji Juma Haji Simai Mcha 57 23 34
59 | Tumbatu Jongoe Std 1A Asha Hamdu Khamis | Ngwali M. Ngwali 34 19 15
60 | Tumbatu Jongoe Std 1B Hamsa Haji Khamis Ngwali M. Ngwali 34 17 17
61 | Tumbatu Jongoe Std 1C Yega M.Makame Ngwali M. Ngwali 34 20 14
62 | Tumbatu Tumbatu Std 1A Haji Haji Ngwali Haji M. Silima 45 23 22
63 | Tumbatu Tumbatu Std 1B Adam Shaame Ali Haji M. Silima 46 22 24
64 | Tumbatu Tumbatu Std 1C Miza Ali Makame Haji M. Silima 45 20 25
65 | Tumbatu Tumbatu Std 1D | Sida Sheha Haji Haji M. Silima 46 21 25
TOTAL 6902 | 3329 | 3573
2. Zanzibar Formal Standard Two Classrooms

# | Ward ‘ School/ Class ‘ Teacher ‘ Head teacher Students
Pemba: Micheweni District T G B
1 | Finya Finya Std 2A Hasina Salim Juma Fakih Kh.Fakih 38 21 17
2 | Finya Finya Std 2B Ali Hassan Bakar Fakih Kh.Fakih 40 15 25
3 | Kinowe Kinowe Std 2A Mariam Omar Maalim | Rashid K. Abdalla 76 34 42
4 | Kinowe Kinowe Std 2B Omar Kh.Abdalla Rashid K. Abdalla 77 33 44
5 | Kinowe Kinowe Std 2C Moye Hamad Al Rashid K. Abdalla 73 28 45
6 | Konde Kipangani Std 2A | Bisiwawi Khamis Ali Rashid J.Khamis 66 38 28
7 | Konde Konde A' Std 2B | Anipae Amir Manalla | Ahmed Kh.Moh'd 62 31 31
8 | Konde Konde A' Std 2B | Daud Ali Hamad Ahmed Kh.Moh'd 67 32 35
9 | Konde Konde A' Std 2C | Tambuu Said Omar Ahmed Kh.Moh'd 66 32 34
10 | Konde Konde A' Std 2D | Asha M.Khamis Ahmed Kh.Moh'd 58 33 25
11 | Konde Konde B' Std 2A | Saada Said Mussa Khamis O.Khamis 103 42 61
12 | Konde Konde B' Std 2B | Asha Salim Seif Khamis O.Khamis 90 40 50
13 | Konde Konde B' Std 2C | Sharafe Moh'd Azzan | Khamis O.Khamis 65 24 41
14 | Konde Makangale Std2A | Sada Said Rashid Makame A.Kombo 41 20 21
15 | Konde Mkia Ng'. Std 2.A | Masoud Ali Kombo Kassim H. Khamis 28 17 11
16 | Maziwang' | Kiuyu Std 2A Kai Mwinyi Suwedi Mussa K. Makame 53 19 34
17 | Maziwang' | Kiuyu Std 2B Maryam M. Kombo Mussa K. Makame 48 18 30
18 | Maziwang' | Kiuyu Std 2C Jaffar Juma Shaame | Mussa K. Makame 47 26 21
19 | Maziwang' | Kiuyu Std 2D Amina Kom. Hamad Mussa K. Makame 50 20 30
20 | Mgogoni Kinyasini Std 2A | Maria Kassim Abdalla | Abdalla Ali Abdalla 59 29 30
21 | Mgogoni Kinyasini Std 2B | Fatma Mussa Omar Abdalla Ali Abdalla 58 24 34
22 | Mgogoni Mgogoni Std 2A Zakia Omar Khamis Suleiman Masoud 44 22 22
23 | Mgogoni Mgogoni Std 2B Fatma Said Rashid Suleiman Masoud 46 15 31
24 | Micheweni | Karume Std 2A Juma Hamad Juma Bakar Kh. Juma 79 36 43
25 | Micheweni | Karume Std 2B Juma Hamad Juma Bakar Kh. Juma 80 46 34
26 | Micheweni | Karume Std 2C Juma Hamad Juma Bakar Kh. Juma 84 34 50
27 | Micheweni | Micheweni Std2A | Kombo Faki Haji Kai Pandu Kai 72 32 40
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# | Ward School/ Class Teacher ‘ Head teacher Students
Pemba: Micheweni District (cont.) T G B
28 | Micheweni | Micheweni Std2B | Bijuma Jabu Khamis | Kai Pandu Kai 65 29 36
29 | Micheweni | Micheweni Std2C | Bijuma Jabu Khamis | Kai Pandu Kai 64 30 34
30 | Msuka Haroun AS Zuwena Mohammed | Said Hilali 72 36 36
31 | Msuka Haroun AS Std2A | Fatma Khamis Juma | Said Hilali 77 43 34
32 | Msuka Msuka Std 2A Moh'd Khamis Khatib | Abeid Ab.Zubeir 63 36 27
33 | Msuka Msuka Std 2B Rehema H.Sharif Abeid Ab.Zubeir 77 40 37
34 | Njuguni Mtemani Std 2A Salma Haji Abeid Wahida S.Hamad 82 39 43
35 | Njuguni Mtemani Std 2B Aminia Nassor Shoka | Wahida S. Hamad 87 33 54
36 | Njuguni Mtemani Std 2C Maryam N.Hamad Wabhida S. Hamad 81 35 46
37 | Njuguni Mtemani Std 2D Hamad Omar Shoka | Wahida S. Hamad 78 36 42
38 | Njuguni Wingwi A' Std 2A | Kassim Abd.Hamad Ali Rubea Othman 54 28 26
39 | Njuguni Wingwi A' Std 2B | Juma Abdalla Ameir Ali Rubea Othman 53 27 26
40 | Njuguni Wingwi A' Std 2C | Shaaban Ali Mwalim | Ali Rubea Othman 40 24 16
41 | Njuguni Wingwi A" Std 2D | Shaaban Ali Mwadin | Ali Rubea Othman 40 22 18
42 | Njuguni Wingwi B' Std 2A | Hadia Said Salim Nassor O. Bakar 40 15 25
43 | Njuguni Wingwi B Std 2B | Ali Khamis Khator Nassor O. Bakar 41 15 26
44 | Njuguni Wingwi B' Std 2C | Rashid Juma Haji Nassor O. Bakar 44 27 17
45 | Shumba ShumbaV.Std 2A | Fatma Juma Salim Salim H. Salim 58 30 28
46 | Shumba ShumbaV. Std2B | Ali Khamis Kombo Salim H. Salim 45 25 20
47 | Shumba Shumba V.Std2C | Raya Massoud Said Salim H. Salim 57 30 27
48 | Tumbe Sizini Std 2A Khalfan S.Khalfan Bakar N. Suleiman 81 38 43
49 | Tumbe Sizini Std 2B Hidaya Moh'd Khamis | Bakar N. Suleiman 76 31 45
50 | Tumbe Tumbe Std 2A Salim Ali Hamoud Saleh S.Khamis 56 25 31
51 | Tumbe Tumbe Std 2B Asha Hamad Mbwara | Saleh S.Khamis 57 28 29
52 | Tumbe Tumbe Std 2C Ali Hamad Suleiman | Saleh S.Khamis 57 25 32
53 | Tumbe Tumbe Std 2D Salma Abdalla Ali Saleh S. Khamis 58 29 29
54 | Tumbe Tumbe Std 2E Thabit Fakih Kombo Saleh S. Khamis 55 24 31

Unguja: North A' District
1 | Bandamaji | Bandamaji Std2A | Zaitun Hakim Foum Juma Foum Ame 42 26 16
2 | Chaani Chaani Std 2A Sahira Omar Juma Mzinga M. Kombo 42 20 22
3 | Chaani Chaani Std 2B Fatma Ali Mzee Mzinga M. Kombo 45 17 28
4 | Chaani Chaani Std 2C Miza Khamis Haji Mzinga M. Kombo 47 26 21
5 | Chaani Chaani Std 2D Fatma M. Makame Mzinga M. Kombo 60 31 29
6 | Gamba Gamba Std 2A Rahma Omar Mussa | Salum Ahmada Al 60 31 29
7 | Gamba Gamba Std 2B Mwanaisha B. Juma | Salum Ahmada Al 62 32 30
8 | Gamba Moga Std 2A Sharifa M. Tano Ali Mashaka Omar 64 34 30
9 | Kandwi Kandwi Std 2B Mcha Faki Khamis Khamis Ali Ali 38 20 18
10 | Kandwi Kikobweni Std 2A | Zainab R. Abrahman | Haji Kona Mtumwa 70 36 34
11 | Kandwi Kikobweni Std 2B | Mwajuma M.Rehani Haji Kona Mtumwa 79 49 30
12 | Kibeni Kibeni Std 2A Rahma M. Kombo Sheha H. Hussein 51 21 30
13 | Kibeni Kibeni Std 2B Kazija Khamis Sheha | Sheha H. Hussein 52 27 25
14 | Kibeni Kibeni Std 2C Maryam Jabir Hija Sheha H. Hussein 53 28 25
15 | Kidoti Fukuchani Std 2A | Mwanakhamis Haji Khamis M. Sheha 58 24 34
16 | Kidoti Fukuchani Std 2B | Zainab Omar Mussa | Khamis M. Sheha 53 28 25
17 | Kidoti Fukuchani Std2C | Zainab Omar Mussa | Khamis M. Sheha 31 14 17
18 | Kidoti Kidoti Std 2A Hakim M. Kudura Moh'd Ame Wadi 50 26 24
19 | Kidoti Kidoti Std 2B Tataba Khamis Haji Moh'd Ame Wadi 53 26 27
20 | Kidoti Kidoti Std 2C Mboja Hakim Noti Moh'd Ame Wadi 54 31 23
21 | Kidoti Kidoti Std 2D Zainab Simai Mgeni Moh'd Ame Wadi 57 30 27
22 | Kijini Kijini Std 2A Ali Haji Ame Omar Kheir Khamis 37 18 19
23 | Kijini Kijini Std 2B Hassan S.Pandu Omari Kheir Khamis 32 14 18
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# | Ward School/ Class Teacher Head teacher Students

Pemba: Micheweni District T ‘ G ‘ B
24 | Kinyasini Kinyasini Std 2A | Mwajuma Moh'd Said | Jamila Said Issa 63 35 28
25 | Kinyasini Kinyasini Std 2B | Fatma Vuai Makame | Jamila Said Issa 54 22 32
26 | Kinyasini Kinyasini Std 2C | Kijakazi R.Pazi Jamila Said Issa 62 33 29
27 | Kivunge Potoa Std 2A Mwajuma H.Mtumwa | Mtumwa |. Makame 70 35 35
28 | Kivunge Potoa Std 2B Miza Mosi Al Mtumwa I. Makame 64 32 32
29 | Kivunge Potoa Std 2C Miza Vuai Haji Mtumwa |I. Makame 69 38 31
30 | Kivunge Potoa Std 2D Riziki Abdalla Mussa | Mtumwa I. Makame 69 29 40
31 | Matemwe | Kigomani Std 2A | Wache J.Makame Silima Mcha Haiji 46 23 23
32 | Matemwe | Kigomani Std 2B | Wache J.Makame Silima Mcha Haiji 54 27 27
33 | Matemwe | Matemwe Std 2A | Asha Sheha Haji Hamad Khamis Haji 44 24 20
34 | Matemwe | Matemwe Std 2B | Foum H.Makame Hamad Khamis Haji 44 17 27
35 | Matemwe | Mbuyuten.Std2A | Ali Faki Makame Simai Haji Mcha 54 30 24
36 | Matemwe | Mfurumato.Std2A | Khadija Kh.Kiringe Ali Mlekwa Hamad 75 33 42
37 | Matemwe | Mfurumato.Std2B | Nali Mac.Makame Ali Mlekwa Hamad 65 31 34
38 | Mkokotoni | Mkokotoni Std 2A | Mashavu Faki Juma | Zahor M. Ussi 52 20 32
39 | Mkokotoni | Mkokotoni Std 2B | Kazija H. Mwadini Zahor M. Ussi 71 38 33
40 | Mkokotoni | Mkokotoni Std 2C | Fatma Ame Ame Zahor M. Ussi 52 32 20
41 | Mkokotoni | Pale Std 2A Raya Nyona Haji Hussein H. Mbarouk 31 14 17
42 | Mkokotoni | Pale Std 2B Mwashamba Shadhil | Hussein H. Mbarouk 31 17 14
43 | Mkwajuni | Kibuyuni Std 2A Pili Juma Machano Kheir Haji Mdungi 58 35 23
44 | Mkwajuni Kibuyuni Std 2B Khadija Haji Hussein | Kheir Haji Mdungi 59 30 29
45 | Mkwajuni Mkwajuni Std 2A | Mayasa M. Khamis Kombo M. lbrahim 46 20 26
46 | Mkwajuni | Mkwajuni Std 2B | Salma J. Mdungi Kombo M. Ibrahim 43 25 18
47 | Mkwajuni | Mkwajuni Std 2C | Halima H. Saleh Kombo M. Ibrahim 44 20 24
48 | Mkwajuni | Mkwajuni Std 2D | Mboja M. Silima Kombo M. Silima 44 20 24
49 | Mkwajuni Mkwajuni Std 2E | Mtumwa Vuai Haji Kombo M. lbrahim 43 26 17
50 | Mkwajuni Mkwajuni Std 2F | Khadija M. Mlekwa Kombo M. lbrahim 44 21 23
51 | Nungwi Kigunda Std 2A Matlubu Ali Haji Simai M. Mngana 44 22 22
52 | Nungwi Kigunda Std 2B Fatma K.Makame Simai M. Mngana 45 22 23
53 | Nungwi Kilindi Std 2A Miza Makame Sued Haji Sharif Haji 53 25 28
54 | Nungwi Nungwi Std 2A Juma Moh'd Sheha Ussi Makame Ali 69 38 31
55 | Nungwi Nungwi Std 2B Simai Shaaban Mati Ussi Makame Ali 68 37 31
56 | Nungwi Nungwi Std 2C Hidaya Ussi Haji Ussi Makame Ali 68 34 34
57 | P/Mchan. | Kandwi Std 2A Haja Kombo Ali Khamis Ali Ali 40 24 16
58 | P/Mchan. | P/Mchang.Std 2A | Hija Fadhil Hija Haji Simai Mcha 35 17 18
59 | P/Mchan. | P/Mchang.Std 2B | Atike Hesabu Al Haji Simai Mcha 35 16 19
60 | Tumbatu Jongoe Std 2A Yega Khamis Haiji Ngwali M. Ngwali 31 15 16
61 | Tumbatu Jongoe Std 2B Miza Ali Shariff Ngwali M. Ngwali 31 17 14
62 | Tumbatu Jongoe Std 2C Maryam K. Ngwali Ngwali M. Ngwali 30 14 16
63 | Tumbatu Tumbatu Std 2A Mkasi Hamadi Kali Haji Mwadini Silima 47 18 29
64 | Tumbatu Tumbatu Std 2B | Juma Juma Omar Haji Mwadini Silima 47 22 25
65 | Tumbatu Tumbatu Std 2C | Tum Haji Haji Haji Mwadini Silima 48 22 26
66 | Tumbatu Tumbatu Std 2D | Salma Yussuf Kombo | Haji Mwadini Silima 45 25 20
TOTAL 6705 | 3265 | 3440
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1. Mainland MECLC Information

# Ward MECLC Mentor Assistant Students
Mentor T | G | B
Ngorongoro
1 | Olgosorok | Lemishiri S2 | Lekopile Koyie EzekielLempira 26 10 16
2 Mondorosi S4 | John M. Rana 26 16 10
3 Soitsambu Njoroi S2 | Godfrey Masago NgokaKassone 28 12 16
4 Soitsambu S2 | Felista Gabriel Eliafile Jackson 19 7 12
5 limaselek S1 | Kenyata R. Naimobu | Monika Nanyoi 29 11 18
6 Arashi Mbuken S1 | Isack John Keko Math.Mbotonyo 12 3 9
7 | Digodigo | Meje S1 | John Naido Malanju | Philip Karitani 25 6 19
Kiteto
8 Lerug S3 | Mwajabu R. Kitegile | Sikiyo Meeli 37 16 21
. S4 62 23 39
Kijungu - -
9 Ngapapa S3 | Thomas OleNguyaki | Mariam H. Julla 31 16 15
S4 40 21 19
10 Engong'ong. | S2 | Mariamu Y. Kilungu 20 7 13
S3 21 7 14
11 | Lengatei | Lesoit S4 | Moga Makau Semb. Kimaya 16 7 9
12 Magomeni S4 | Hossein K. Hassani | Juma Mbugira 46 20 26
13 OlKitikiti S3 | Stanley Mburnyuk Maria Simanga 29 10 19
14 Alimakarik. S2 | Elizabeti Naata Alais 59 26 33
15 Makame Lalarami S4 | Sion Fupi Eman. Thomas 24 10 14
16 Lorgum S1 | Bahati SekiToroboni | Helena L. Saan 33 13 20
S3 25 2 23
17 Ndedo Ng'abolo S2 | Musa Ngoja Chisiwa 29 13 16
S4 46 31 15
18 Njoro Ndorkon S3 | Joseph Lukumay Kessya Ming'ati 12 1 11
S4 11 2 9
19 | Olboloti Mwitikira S2 | Musa S. Kizenga Lemburis 40 6 34
20 Asamato S3 | Hellena H. Gurti 26 11 15
Sunya
S4 29 16 13
Kilindi
21 Jailo Selewa S1 | MambarakaRugundi 27 12 15
S2 27 12 15
22 Ndwati S1 | Michael Pandila 50 12 38
Kikunde , S2 ; 26 11 15
23 Magomeni S2 | Valentina Botto 15 11 4
S3 17 13 4
24 Kilindi Kwediyomb. | S2 | Rajabu O.Mganga 14 14 0
S3 29 4 25
25 Kwasaluge S3 | Rashidi J. Kanyoro MwajumaOmari 21 10 11
26 Mazasa S3 | Waaziri Fungo 21 9 12
. S4 29 13 16
Kimbe ;
27 Mnembule S4 | Issa Ally Mbuguni 44 22 22
28 Mnyingwa S2 | ShelukindoM.Jembe 17 7 10
S4 18 12 6
29 | Kisangasa | Makingo S3 | Mariamu A. Mvungi 54 22 32
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# Ward MECLC Mentor Assistant Students

Mentor T | G | B
Kilindi (cont.)
30 . Kwedigole S2 | Peter Omari 97 47 50
Kwedibom
S3 28 28 0
31 Lusimbi S3 | Amos Ms.Chedego 28 15 13
S4 8 6 2
Lwande
32 Ngeze 'B' S2 | Yohana S. Chedego 27 16 11
S3 38 15 23
33 Mkindi Soni 'A' S1 | Habiba I. Mohamedi 73 31 42
34 Kwamngwaji | S2 | KanamkiraPallangyo 43 18 25
S3 29 16 13
35| Msanja | Kweingaje S2 | Rajabu A. Mkomwa 24 11 13
S3 48 20 28
36 Tilwe S3 | Hamis Kuwi 28 10 18
37 Luhanga S3 | Ramadhani A.Bakari 45 16 29
Mvungwe - -
38 Sangeni S1 | Habibu Mchayungu 49 21 28
39 Kimamba S3 | Bahati Abdi 48 26 22
40 Negero Kweisasa S3 | Syprian Mchalumbi Flor. Stanley 58 28 30
S4 41 22 19
41 Lumotio S1 | Shukuru W. Mmangi 40 13 27
42 Pagwi Masilei S2 | Angelina Katambo 58 24 34
S4 16 8 8
43 Saunyi Njurai S3 | Thomas Abraham Daudi Gumbo 32 9 23
44 Laipera S3 | Amina Abd.Lugendo 29 13 16
Songe

S4 55 23 32
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3. Ngorongoro District
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4. Mtwara District
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5. Lindi District
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B. RADIO STRATEGY

Radio Instruction to Strengthen Education
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Acronyms

CENAMEC Center for Upgrading Science and Mathematics Education
COBET Complimentary Basic Education for Tanzania

DED District Executive Director

DEO District Education Officer

EDC Education Development Center

FAWE Forum for African Women Educationalists
GoT Government of Tanzania

ICT Information and Communication Technology
IRI Interactive Radio Instruction

IYF International Youth Foundation

ME Mambo Elimu

MECLC Mambo Elimu Community Learning Center
MEMKWA Mpango kwa Elimu Maalum kwa Watoto waliokosa

MEU Media Education Unit

MoEVT Ministry of Education and Vocational Training

MoU Memorandum of Understanding

ORS Orkonerei Radio Service

OLSET Open Learning Systems Education Trust

PMP Portable Media Player (Mp3 or Ipod)

PRT Parapanda Radio Tanzania

QUESTT Quality Education Services Through Technology
RFA Radio Free Africa

RISE Radio Instruction to Strengthen Education in Tanzania
RTD Radio Tanzania Dar es Salaam

TAMPS Tanzania All Media Products Survey

TBC Tanzania Broadcast Corporation (formally RTD)
TIE Tanzania Institute of Education

TuTu Tucheze Tujifunze

USAID United States Agency for International Development
VOTZ Voice of Tanzania Zanzibar
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l. Background

Radio remains the most widespread and effective mass communication tool in Tanzania. Even with
the growth of media such as TV and Internet, people in all regions of the country continue to listen to
radio on a daily basis. From 2000 to 2006, an increase in the number of licensed radio stations from
14 to 45 indicates that radio is the number one people’s choice in media.

The national stations include:

Radio Free Africa (RFA) - a private FM network

Radio One - privately owned by IPP media)

Tanzania Broadcast Corporation (TBC) - formerly Radio Tanzania Dar es Salaam, or RTD)
Para Panda Radio Tanzania (PRT) — a public FM station set up to counter competition for
young listeners from private stations

e Voice of Tanzania-Zanzibar (VOTZ) — a public station.

Of the national stations, TBC covers 85% of the Tanzania’s Mainland geographical area and has, by
far, the highest frequency of listenership in rural areas. In a recent survey of five regions (Dodoma,
Morogoro, Kilimanjaro, Iringa, and Mtwara), TBC ranked first in signal strength and coverage, as
well as the station most listened to by all demographic groups™®:

e males and females;

e urban and rural

e all age groups between 18-54

In the same study, RFA is reported to have the highest frequency of listenership in urban areas.

International radio services with coverage limited to Dar es Salaam include:
BBC World Service, Voice of America and Deutsche Welle.

The stations that cater mostly to the youth market based in Dar es Salaam are Clouds FM and East
Africa Radio.

Like many countries undergoing media deregulation, Tanzania has seen a growth of private regional
radio stations, often broadcasting in the urban areas in regions and districts. For example Radio
Maria is a well-established faith-based private radio station based in Dar es Salaam with sister
stations in Arusha, Manyara, Iringa, Mbeya, Morogoro, Moshi, Mpanda, Mtwara, Mwanza, Pemba,
Singida, Songea, and Unguja. A typical example of these new radio broadcasters is Orkonerei Radio
Service (ORS) FM or llaramatak Radio. It is a community radio station based in Simanjiro, serving
the five districts in the Mara region (Same, Mwanga, Lushoto, Simanjiro and Korogwe). ORS FM
targets a specific population, the pastoralists, and has coverage of up to a 100 km radius in Arusha
and the surrounding areas (i.e. Manyara, Moshi, Meru). The station is on air every day for eight
hours from 2:00pm until 10:00pm, with approximately 26% of airtime for discussion and educational
programs on local issues. One of the most significant changes resulting from ORS FM, as cited by
the Maasai community, is the education of Maasai children, especially girls. Throughout Tanzania,
community radio stations, like ORS FM, are known to provide non-formal and adult education
programming targeting particular communities.

Although information about broadcasters is vital, information on radio listenership is a more
important element in any analysis of how radio can or whether it should be used as a preferred

1% Research Solutions 2009
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medium of communication when it comes to education. The following points from a 2007 study® are
important to note:

e On average, Tanzanians spend 16.7 hours per week listening to radio

e The highest radio listenership occurs between 7:00am — 7:30am and the lowest from 9:30am
—10:00am on average weekday mornings.

e RFA is the most listened to station in Dar es Salaam, followed by TBC in other regions.

e On weekdays, RFA receives continually high listenership between noon and 9:00pm.

e TBC is the second most listened station, with peak audiences between 1:00pm — 1:30pm;
4:00pm — 4:30pm; and 8:00pm — 9:00pm. During this time TBC coverage base in
Agriculture, technical and development issues.

The 2007 TAMPS also collected data on the type of programming using several categories, such as
“to be entertained” or “to keep informed on political issues” In their study. The following tables
summarize the findings about the category “to become educated.”

Radio Station Percentage
Times FM 95%
Kiss FM 91%
Clouds FM 87%
Iboni FM 85%
Radio Maria 84%
Radio One 81%
RTA 80%
RFA 7%
Radio Abood 76%

Table 1 “I like to Listen to Radio to Become Educated” TAMP 2007

People who “listen to radio to become educated” don’t always have access to the radio stations listed
above in Table 1. Another way to examine this group is to survey by region and broadcasters. Table
2 displays where (by region) listeners are located who consider education their number 1 radio
listening activity.

Radio Station Selected by Highest Percentage of

Regions Respondents

Urban RFA

Rural Kiss FM and Radio Abood
Dar es Salaam Times FM

Central (Morogoro, Dodoma, Singida, Tabora)

Clouds FM, Radio Mwangaza and Voice of Tanzania

Northern (Arusha, Kilimanjaro, Manyara)

Tripple A Radio and Radio Zanzibar

Southern (Mbeya, Lindi, Iringa, Rukwa, Mtwara,
Ruvuma)

Radio One, Deutsche Welle, EA Radio

Lake (Mwanza, Shinyanga, Kigoma, Kagera, | Radio Faraja
Mara)

Coast (Tanga, Pwani) Data not available
Zanzibar Radio One

Table 2. “I Like to Listen to Radio to Become Educated”, by Region TAMP 2007

It is important to distinguish between people who “listen to the radio to become educated” and
school broadcasts. People who listen to the radio to become educated may be farmers, midwives,

2 Tanzania All Media Products Survey (TAMPS) 2007
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young adults, etc; in other words, this is a heterogeneous group. School broadcasts, in contrast, target
a specific and captive audience and, for the most part, are relevant for this unique population.

The Tanzania Mainland Ministry of Education and Vocational Training’s (MoEVT) Information and
Communication Technology (ICT) Policy for Basic Education (2007) recognizes the opportunity for
ICT?! to enhance education and improve the quality of education delivery in all areas. It notes the
lack of infrastructure and resources in most districts, which results in most primary and secondary
schools not being able to be served by media that requires consistent and reliable access to electrical
power (TV or computers). However, almost all schools have radios and with new technologies, solar
and crank radios are now readily available.

The MoEVT’s Media Education Unit (MEU) produces radio programs for primary education,
broadcasted on TBC Monday through Friday, from 8:30am — 11:00am. According to an agreement
between the Government of Tanzania and the Government of Japan, TBC has to include 20%
educational content in its programming, resulting in free broadcasting for primary and secondary
education radio programs. The MEU currently has 528 programs for primary education, and 52
programs for teacher education. Its target is 900 programs for primary education, with the following
subjects and levels not yet produced: mathematics (standards 1-7); English (standards 1-4); Kiswahili
(standards 1-4); science (standards 1-4); geography (standards 1, 2, 6, 7); history (standards 1, 2, 6,
7); and civics (standards 1, 2, 6, 7). Due to lack of planning and capacity no teacher training,
guidelines, or materials are provided to accompany the radio programs.

1. Delivery Options

When producing education radio or Interactive Radio Instruction (IRI) programming, it is important
to take into account how the programs will be delivered to the audiences, the teachers and students.
With new technologies, it is now possible to download programming on Portable Media Players
(PMP) and allow classes to set their own listening schedule; they then have the opportunity to stop or
replay programs as needed for in-depth comprehension. The medium (radio or PMP), the broadcaster
(if needed), the schedule and the frequency are all factors to consider when trying to reach tens of
thousands students using the most cost effective and reliable delivery mechanism.

Education programming can be delivered through a radio, audio cassette, CD and Portable Media
Player. In the case of the RISE Project implemented by Education Development Center (EDC), radio
is currently used in Zanzibar (Radio Zanzibar — Voice of Tanzania) and IPods are used in the
Mainland districts (Kilindi, Kiteto and Ngorongoro). EDC is known worldwide for its innovative
radio programming approach called IRI. Interactive Radio Instruction is based on Active Learning
pedagogy and uses a three point model of interaction involving the radio, the teacher and the
students. In the past, EDC has broadcasted its IRl programs in over 15 districts through Radio
Tumaini and TBS-RTD.

Radio

In addition to EDC, there are a handful of development projects/organizations that utilize radio
broadcasts in Tanzania, such as STRADCOM’s Fataki Campaign, Mediae’s Pilika Pilika Radio
Project, and HakiElimu’s radio spots on education and governance issues.

The Fataki Campaign, funded by PEPFAR, is intended to reduce cross-generational sexual relations.
STRADCOM incorporates broadcast fees in its Fataki Campaign program costs to provide 60-second
spots running 9 times a day for 120 days on national radio stations and local radio stations where

%! The MoEVT uses a broad definition of ICT to include technologies such as: radio, Television
(both fixed line and mobile), computer and network hardware and software; as well as the equipment and services associated with
these technologies, such as electronic mail, text messaging and radio broadcasts.
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national service is unavailable (i.e. Bomba in Mbeya; Ebony and Country in Iringa; Mwambao in
Tanga and Zanzibar; Pride in Mtwara and Lindi; Victoria in Mara; Faraja in Sinyana and Voice of
Tanzania in Tabora).

Pilika Pilika is a weekly 30-minute radio soap opera that is transmitted during prime-time on TBC
and repeated on local FM stations such as Radio Sauti Ya Injili. It has been on air since 2004 to raise
awareness about issues such as health, hygiene and sanitation, and reaches around 3 million listeners.
Pilika Pilika is sponsored by WaterAid, Femina Hip, and the NGO Policy Forum, and has also
received funding from DFID, the Natural Resource Institute and Farm Africa.

HakiElimu uses radio to inform and generate debate among the public to achieve their goal of quality
basic education for all.

These projects and organizations use a combination of national and local broadcasters, public and
private stations and pay for airtime with external funding.

The mainland districts where phase 2 of the RISE project is being implemented are Kiteto, Kilindi
and Ngorongoro. In addition, during phase 1, RISE established Learning Centers in Mtwara and
Lindi. The following local radio services are available in these districts:

District Radio Station

Kiteto Pride FM

Kilindi Pride FM, Sauti ya Tanzania Zanzibar, Radio Sauti ya Injili
Ngorongoro Radio 5 FM, Radio Tanzanite

Mtwara Urban Tanzania Broadcasting — TBC and Radio Pride

Mtwara Rural Tanzania Broadcasting — TBC and Radio Pride

Lindi Urban Tanzania Broadcasting — TBC and Radio Pride

Lindi Rural Tanzania Broadcasting — TBC and Radio Pride

Table 3. Radio Stations that Reach RISE Districts

While community or local radio stations may offer significant cost savings compared to national
stations, some may require technical assistance, support and capacity building. For example,
USAID/Zambia’s Quality Education Services Through Technology (QUESTT) partnered with nine
community radio stations to provide equipment and training for producers and station managers,
expand the stations’ coverage, help rebroadcast IRI lessons, and enable them to present “Education
for All” programs including dramas, public service announcements and interviews of local interest.
In the Mainland, the RISE Project has met with a number of community radio stations but its limited
budget does not include the often prohibitive broadcasting fees these station charge.

Portable Media Players

Research shows that the IPod or MP3 player is a relatively low cost device for delivering education
content, particularly for groups who cannot meet during broadcast times or where radio broadcast
service is unavailable. RISE uses Portable Media Players (PMP), a solar/crank Lifeline radio as a
speaker, and a solar recharging system for the batteries. PMPs were introduced in Ngorongoro
district in order to:

(1) address the issue of poor radio reception in the remote communities where RISE establishes
Learning Centers,

(2) enable migratory communities to play the programs at their own convenience, and

(3) repeat programs for the special needs of second language learners and students with learning
difficulties. PMPs were later introduced in Kilindi and Kiteto districts when the national radio
broadcast through TBS-RTD was no longer available.

Other Technologies
There is a rapid increase in the use of mobile phones throughout Tanzania, and most
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of the country now benefits from reliable network coverage. The USAID-funded Bridge IT Project
uses mobile phones and digital technology to deliver educational videos to classrooms, where
students and teachers view the videos. The components include a cell phone for downloading
content; a television for viewing the videos in the classroom; and a service provider (Vodacom) and
network (GSM/3G) for transmitting the content. However, such initiatives need a reliable power
source, mainly for the television.

New technology such as the national fiber-optic project to improve and expand Internet service
provision is under development and scheduled to be completed in 2011. However, it is too soon to
tell what the impact of this new technology will be on delivery options and to which degree primary
schools and secondary schools will be serviced by the electrical grid in order to be able to provide
reliable and sustained connectivity for education purposes.

1. Costs

There does not appear to be a public benefit requirement or national policy in licensing agreements
for radio stations to provide educational broadcasting, although a discount of about 50% off the rate
card is typically offered. Unlike many of its African neighbors, Tanzania does not benefit from a
radio broadcast facility within its Ministry of Education. The MoOEVT must rely on commercial
broadcasters to air the education programs it produces. In Tanzania, Radio stations are paid to air
programming; therefore the radio syndication model where programming is sold to radio stations is
not a viable option. Pilika Pilika’s experience shows that commercial sponsorship is difficult to
secure in Tanzania.

RISE Mainland

RISE delivers the Mambo Elimu accelerated learning program consisting of four series (Standard 1,
Standard 2, Standard 3, and Standard 4) of 100 programs each. The 400 programs require two years
for completion. The Mambo Elimu radio programs were developed in 2003-2004, and reviewed and
updated in 2006. Assuming a rate of Tsh. 250,000 for 30-minutes of air time , the annual recurrent
costs for radio broadcasts would be Tsh. 125,000,000, with at least a two-year commitment so that
one cohort of students could complete the entire program.

Program Minutes Programs/ Total Minutes/ Week_s To_tal Program
Week Week Required Minutes

Standard 1 (Kiswahili, Math, Life

Skills, English) 30 ° 150 20 3,000

Standard 2 (Kiswahili, Math, Life

Skills, English) 30 5 150 20 3,000

Standard 3 (Kiswahili, Math, Life

Skills, English, Social Studies, | 45 5 225 20 4,500

Science)

Standard 4 (Kiswahili, Math, Life

Skills, English, Social Studies, | 45 5 225 20 4,500

Science)

Total 750 80 15,000

Table 4. RISE Mambo Elimu programming Mainland

RISE Zanzibar

RISE develops and produces the Tucheze Tujifunze (TuTu) series for pre-primary, Standard 1 and
Standard 2 which follow the MoEVT formal school curriculum of one level per year. Each level
contains 99 radio programs. The TuTu series are currently broadcast cost-free as per an agreements
made with VOTZ and the Zanzibar MoEVT. However, if we were to estimate the costs assuming a
rate of Tsh. 250,000 per 30-minute broadcast, the TuTu series would cost Tsh. 123,750,000 annually
to broadcast.
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Proaram Minutes Programs/ Total Minutes/ | Weeks Total Program
9 Week Week Required Minutes

Pre-Primary (Kiswahili,

Mathematics, and Life Skills) 30 3 90 33 2,970

Standard 1 (Kiswahili, Math, Life

Skills, English) 30 6 180 33 5,940

Standard 2 (Kiswahili, Math, Life

Skills, English) 30 6 180 33 5,940

Total 450 99 14,850

Table 5. RISE Tucheze Tujifunze Zanzibar

An important issue for RISE is the cost effectiveness of delivery via radio broadcast versus other
technologies. With the economies of scale that interactive radio instruction (IRI) offers, the cost per
learner decreases proportionally with any increase in the number of beneficiaries. While the PMPs
initially require more technical support compared to radio, it does not require continued monetary
support like radio. Both PMPs and radios are reported to need replacement every five years®.

It is important to note that the total annual recurrent cost of radio in the Mainland uses the number of
current beneficiaries using PMPs, which is not a realistic estimation of the number of pupils that
would be reached by radio broadcast. Radio broadcasting reaches the pupils in the MECLCs as well
as those who are listening at homes and even in the formal primary schools who are not part of the
RISE project.

When programs are available through radio frequencies, they reach a much wider audience than the
one targeted by a project. The “shadow” audience includes all the people who listen to the program
simply because they have access through their own means. A shadow audience can be as large, if not
larger than the targeted audience. This greatly increases the number of potential beneficiaries. If the
targeted beneficiaries for the Mambo Elimu series in the Mainland are out-of-school youth between
the ages of 9-14, nationwide radio broadcasts could reach an estimated 82,989 (47,091 boys; 35,898;
year 2009 MoEVT Annual Statistics) out-of-school youth in Tanzania Mainland, which would equal
a low per pupil cost down of $1.34.

A difference is seen in the maintenance and repair costs for PMPs, especially as costs for hardware
maintenance and repair are born by the user. The communications infrastructure at the local level is
much more favorable to radios than PMPs. Schools are more able to afford radios and are more
likely to be supported by a service industry that can repair and replace radios when they break.
Maintenance and repair systems are more costly and complicated the more complex the technology.
For example, One Laptop Per Child (OLPC) has a multi-tiered maintenance and repair system. At
the school level, financial resources must be allocated for basic maintenance (i.e. replacement
screens and batteries) and teachers must be trained to trouble shoot (i.e. antenna replacement,
debugging and re-imaging of software). At the district and central levels, more technical expertise is
required (i.e. change of motherboard and connectivity issues) and funds must be budgeted for labor,
training, transport and parts to support the laptop and associated requirements (i.e. server and
networking, internet access, and power infrastructure).

IV.  Sustainability Models
The IRI Toolkit for Policy Makers and Planners (The World Bank 2005) states that sustainability

depends on the educational benefits documented, the affordability of recurrent costs, successful
institutionalization, and strong leadership in adapting the program and in troubleshooting. This report

22
Freeplay Foundation advertizes a shelf life of five years. It should be noted that Lifeline radios distributed in Tanzania in 2003 (six years) are still
functioning well with only a small percentage needing battery replacements.
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focuses on the affordability of recurrent costs. For IRI projects using radio broadcasts, the most
prohibitive recurrent cost is airtime.

Various payment schemes have been used to fund radio broadcasting for IRI projects.

¢ National/District Annual Education Budget: State governments paid for all or a majority of
radio transmission costs in Venezuela’s Center for Upgrading Science and Mathematics
Education (CENAMEC), even during project funding by the World Bank.

e Free/reduced rates from radio stations for airtime: South Africa’s Open Learning Systems
Education Trust (OLSET) received free airtime through the government-owned South Africa
Broadcasting Corporation and provincial radio stations. Bolivia’s Radio Math radio
transmissions continued in several regions through church-owned stations providing free
airtime.

e Taxes: Lesotho’s Let’s Learn English covered recurrent costs with a government-imposed tax
levy.

e Public-Private Partnerships/Fee for Service: The design of Honduras’ Mental Arithmetic
included the development of an association of businessmen and industrialists (AVANCE),
whose revenues from newspapers contributed to recurrent costs. AVANCE also sold posters,
a teacher’s guide and radio to teachers. A similar model based on collaborating with the
media was used in El Salvador.

The most popular models are funding through annual education budgets or free/reduced rates from
radio stations. In some of EDC’s larger IRI projects, the broadcasts were paid for by the national or
local government.

As for the sustainability of the use of Portable Media Players for delivery of educational content, the
BridgelT approach provides one model for an education technology project. Bridgel T was designed
by the International Youth Foundation (IYF) with many partners, including the MoEVT’s Media
Education Unit (MEU), FAWE, Vodacom, Nokia and Pearson. At each quarterly stakeholders’
meeting, the project discusses issues of sustainability and actively seeks commitments from partners
for continued support after the initial funding ends. For example, I'YF has worked with the MoOEVT
to include BridgelT in their education budget for two consecutive years now, demonstrating an
eventual path of project transition from I'YF to the MoEVT. In the coming months, I'YF will relocate
within the MoEVT office, with the intent of transferring the video production tasks to the MoEVT.
VVodacom has indicated it will continue to house the server and provide bandwidth (valued at
approximately $100K) for uploading and downloading education videos. These two critical partners
ensure that even after the project ends, educational content can be updated and produced by ministry
officials when the need arises, and videos can be automatically uploaded from the VVodacom server
when teachers turn on their cell phones. However, the issue of hardware maintenance and repair
continues to be a challenge. BridgelT guarantees the televisions for up to one year, and is working
with schools to budget funds for continual maintenance and repair.

V. Recommendations

The recommendations below focus on the role of radio and other technologies in the delivery of
educational content after the RISE project funding expires. A critical consideration regarding
sustainability is how to continue to support the goal of the RISE activities, that is, to enable
underserved children to achieve higher learning gains.

Recommendation 1 — Since radio is a successful approach to providing quality educational
content, RISE should seek ways to continue program delivery via radio broadcasts.

In the Mainland, RISE has attempted to secure airtime from community and national radio stations,
but broadcast fees are prohibitive. Therefore, RISE should work with the MoEVT to ensure the
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delivery of the Mambo Elimu series within the package of primary education radio programs that are
broadcast without charge by TBC. The reasons are:
(@) as a MoEVT program, Mambo Elimu has a strong chance of being broadcast for free under
the TBC agreement; and
(b) Mambo Elimu may only have a remaining shelf life of about two years before significant
changes are required, so even a short-term arrangement is desirable.

It is also useful to point out that EDC has already reduced Mambo Elimu’s capital costs by
continuing broadcasts with USAID funding after funding by the US Department of Labor ended in
2006.

Points to bring up with the MoEVT in facilitating communication between MoEVT departments
include:

e Mambo Elimu is a MoEVT program.

The MEU indicated the possibility of using Mambo Elimu for the Mpango kwa Elimu
Maalum kwa Watoto waliokosa (MEMKWA) students (out-of-school youth in primary
schools) since it currently does not have any radio programs to target these students.

e In 2007, the RISE Radio Producer and Training Specialist edited the Mambo Elimu programs
per TBC and MoEVT/TIE specifications to reflect consistency with MoEVT programs. RISE
project staff can provide data from its frequent monitoring visits to show that Mambo Elimu
continues to provide relevant and high quality education.

¢ In addition, any new audio programming developed to support teachers and students in
Mainland Tanzania would require high broadcast fees or partnerships sanctioned by the
MOEVT, the latter being a preferred option. Another viable alternative is PMP technologies
with reliable technical support available (see #2 below).

In Zanzibar, RISE has invested heavily in design and production costs for a relatively new IRI
program that was developed in sequence with the MoEVT’s new primary education curriculum. To
maximize the initial capital investment over a longer period and larger audience, RISE should
continue to work with the MoEVT and VOTZ to secure at minimum, a three-to-five year
commitment for continued free broadcasting.

Recommendation 2 — Since PMPs provide the most isolated communities with access to quality
education, RISE should secure the financial and technical support required to support
continued PMP use.

Minimally, this investment could be sustained by providing ongoing support for PMP maintenance
and repair to the MECLCs supported by RISE, especially since the upfront costs have been made to
provide the PMP system, mentor training and related materials. Additional funds could keep the
PMPs functional for several years before they would need to be replaced. RISE should continue to
work with districts to budget funds for maintenance and repair costs; and seek private sector partners
who would be willing to provide technical support (i.e., labor and parts for IPod repair; training and
support to district-level technical advisor).
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