





THE NEED OF MANY NATIONS

For many new nations of the world—and many centuries-old
nations—the need for economic and social progress today is
urgent. Yet low standards of living, deficient diets, widespread
disease and general lack of skills, limit the energies of millions
of people in these so-called “underdeveloped” countries. At
the base of all these conditions is lack of education. If rapid
progress is to be made, attention must be given to improvement
in popular education.

Today technical cooperation programs between the United
States and more than 60 other countries and territories are bring-
ing about an exchange of skills and advanced knowledge in
agriculture, health, industry, communications and many other
fields. These programs are producing impressive results. In
35 of these same countries and territories, American assistance
has been asked, and is being given in improvement of educa-
tional systems also.

The United States, with more than 138,000 elementary
schools, more than 27,000 secondary schools and thousands of
colleges, universities and technical schools, has a highly developed
educational system. This system is notable for its research, its
development of educational theory, its constant experimentation
and improvement and, above all, for its practical application to
improving day-to-day living.

Yet every educational problem that the United States has
foced and dealt with in its history exists somewhere, in some
degree, in an underdeveloped country.

Social customs and cultural patterns impose additional handi-
caps. In Middle East countries, for example, social customs

long denied education to girls and women. Diverse languages
and dialects hamper education. Ethiopia has more than 50
languages and dialects, although Amharic is the official lan-
guage of the country. Often training materials for teachers
and technical books do not exist in the local language, for the
reason that the language, in a sense “underdeveloped” itself,
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does not yet have words into which technical concepts can be
translated.

Even where there are public schools, colleges and universities,
social attitudes have frequently regarded education as being
only for the well-to-do. And the education of the well-to-do
is designed for the cultivation of literary and social arts, largely
unrelated to the development of the nation and the technical
needs of the modern world.

Yet national leaders in virtually all the underdeveloped
countries are actively aware of the vital need for broad educa-
tional programs. To the limit of their resources, these countries
are undertaking programs of importance—starting thousands of
schools, setting up institutions of higher learning, training edu-
cators. Their expenditures, even in joint programs with the
United States, exceed the U. 5. contribution.

In the main, what these nations seek from the United States
is expert advice—the "how to do it of education.






the Middle East and Southeast Asia. The essential difference between
an American worker amd an Asian worker, economieally speaking, is
in the amount each can produce and in what each earns, as expressed
in a standard of livine, from his labor.  In the industrialized nations,
where peaple are menerally better eduecated and productivity is
higher, rewards are higher. In the underdeveloped countries, produe-
tivity 15 low, rewards are Jow,

The problem today i1s not that of bringing underdeveloped nations
up to the level of those now highly industrialized. The problem is
one of introdueing skills to enable peoples of the underdeveloped
ecountries to use their own labors more efficiently and productively,
both to raise their own dividual standards of Livine and to meet
the pressing needs of their own countries for increased produetion,
A development process thereby is started that fosters continning
Progress,

Agriculture is the oecupation of perhaps B0 pereent of the peoples
of these nations. Yet the paradox is that this ehief industry is
eomdneted In a primitive manner and is relatively unproductive, as
eompared with agriculture i more advanced nations.

Traditional trades and crafts exist in many countries and peoples
of the Middle East and Southeast Asin have shown great skill in
these, DBut so far as meeting the needs of the modern world is con-
cerned, training is almost entirely inadequate. Eleetrie lights, tele-
phones, automobiles, tractors, radios, refrigerators, modern plumbing
and the like require skills not available, exeept in a very limited way,
among the populations of underdeveloped countries.

LACK OF TEACHERS. Every countrv of the world has some
kind of edueation. Tt is the amount and quality that are the determin-
ing Tactors. DBolivia has 234 primary grade teachers per 100,000
population and 68 secondary teachers per 100,000 (the TTnited States
has 630 teachers per TO0LKD, for children between the awves of 5
and 17).

Thailand graduates 2500 elementary teachers a vear and needs
10,000,

Of 24000 primary teachers in Peru, it is estimated that half do
not have teaching diplomas. In Liberia, 85 percent of elementary
teachers have less than a ninth grade edueation,

Libya, starting as a new nation, had no trained teachers at all
and Eevptian, Lebanese and Palestinian teachers who spoke Arabic
were brought in.  Ethiopia’s secondary schools are entirely staffed
by foreign teachers, except for teachers of Amharie, and Ethiopian
secomlary school teachers will not be ready hefore 1959,
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sponsorship, American edueational institutions agree to nndertake
specifie tasks, such as developing agricultural extension programs or
setting up schools of business administration or developing scientific
and technological conrses.  As of May 3, 1955, 63 such contracts were
in operation with institutions of 31 other conntries.

Examples of far-reaching ennsequences are assoclation of the Uni-
versity of Nebraska with the new Ataturk University in Turkey, in
which Nebraska is helping to develop scehools of arriculture, engineer-
ing, business administration and education; a project whereby
Columbia 'niversity is surveving the entire needs of Mexico for
technologieal experts and the eapacities of Mexican institutions to
produee them ; the association of Bradley 1niversity with development
by the Government of Iraq of a two-million dollar technical institute,
intended to be the outstanding institution of its kind in the Middle
Kast.

These are only some of the major features of the cdueational
approach In technieal cooperation.  Aetnally evervthing that am
Ameriean edueation specialist has learned, has heard of or read abont
is of use to him abroad. No field of technical cooperation has wider
diversity or involves more fields of specialized knowledge,  American
education specialists are finding that sinee each ceountry presents
individual problems, they themselves are gaining important field
experience,

The Results

The major results of education programs are intangible ones.
(‘ertainly the most important one, where it has oceurred, is a change
in educational philosophy. In our own country this came in about
1900, when our eduecation turned from emphasis on subject matter
to the needs of the child himself. Many countries are at that point
today. ITow well the change is made. how well edueation becomes
edneation for living, will determine to a great extent the future of
democeraey in these countries,

A survey of 22 countries, over the last three vears® shows the
following faets and figures:

TEACHER TRAININ(G. Teehnieal ecooperation projeets have
helped to give pre-service training to more than 17,000 teachers; in-
service training to more than 46,000, Trained in the United States
were 538 foreign educators, trained in regional programs 2168. More
than 1200 teachers institutes or vaecation workshops have been held,
621 demonstration schools set up,

* Toechnienl enoperation in eduneation in Latin Ameriea extends over the past
decadle.
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for two davs, After a few days’ rest, he took the examination, passed
it, was admitted.
L ¥ L L]

In Parazuay, the only civilian indnstrial school eraduated its fourth
class i 1954, All 154 graduates have been placed mumediately in in-
dustry, At first all instruction had to be carried ont by American
teachers, who helped set up the school, oreanize the enrriculum and
train the teaching and administrative staff. Now the staff is entirelyv
Parasnavan. Courses are given in auntomotive mechanies, radio,
refrigeration, carpentry, leatherwork, plumbing, blacksmithing.

In Jordan. two demonstration schools for nomadie Bedonin boyvs
were established in the desert, This is the first time an eduecational
program has ever been attempted in Jordan for these illiterate,
nomadie peoples.

= b = =

In Tran, 73 tribal schools for children of nomadie tribes have been
set up in tents and go with the tribes as they migrate. In one ease,
after seven months’ sehooling, all children passed first grade exam-
inations, a larze number passed second grade tests and some bright
pupils passed third grade. Tribal chieftains were so enthusiastie
they wanted to hold school eight hours a day, seven days a week. The
American eontribution amounted to %$20,968, the tribes themsclves
eontributed the equivalent of $45,384 in salaries, transportation,
water-bags and food. Often the tribes contributed c¢lothing for
teachers.
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In Lebanon, under a university contraet, a team from Isaac Delzado
Trade School in New Orleans 1s assisting the Ecole des Arts et
Metiers, the government technical school, in eonducting eourses and
training teachers of foundry work, auto mechanies, radio and tech-
nieal engineering, Also in hotel management, since Lebanon has a
largre tonrist trade.
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The industrial edueation program in Brazil started in 1946, Since
then 1500 teachers and supervisors have been trained in Brazil and
120 came to the 1Tnited States for training ; 87 textbooks and manuals
have been produced and more than 600,000 distributed ; new teaching
methods have been introdueed in 23 federal and state voeational
schools.
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The rural edueation program in Bolivia is a zood example of how
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dynamie and functional edueation programs make schools more in-
fluential in the lives of the people. In the normal school at Warisata,
curriculum and teaching methods have been revised and teaching
material related to real life situations. School gardens provide basie
lessons in sound agrieultural praetices, Vegetables from the gardens
are used for school luncheons and lessons in nutrition. Pupils are
taught how to use the meager resources of the altiplano (high plateau)
rerion in making school and home furniture, pottery and rugs.
Development of these handierafts will help to round out the economy

of the region.
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The myriad problems of improvement and the many approaches are
mdicated in this report from a technician in Ecuador:

“Our first undertaking was in the Normal Sehool itself at Uyum-
bicho. This Normal is set within a farm of 155 acres of rich soil.
There were 60 milk cows, a few pigs and chickens, some planting,
some production but evervthing was poorly cared for, unorganized
and constantly being pilfered. The school itself was just as poorly
organized. Classrooms were In miserable condition, dirty, poorly
lichted and ventilated. Drinking water and water for cooking, bath-
ing, washing was carried from a nearby diteh. Students lived any
place on the farm or in the village. Teachers were careless about
attendance, indifferent and poorly trained. There were no black-
boards, tools, few books and no teaching materials. Yet the Normal
had great possibilities. This was in 1952-53.

““By the end of 1954, this Normal School had been transformed
into a good, effective center for the training of students in praetical
edueation and for the preparation and training of rural elementary
teachers who can be placed in the surrounding communities or any-
where else in the world.

““We first tackled the improvement of the currieulum, methods
of teaching, sanitation, the buildings and farm production. A dormi-
tory housing 200 boys was repaired—the girls are still living in the
village; showers, lights, flush toilets, lavatories and lockers were
ingtalled. A water supply system was built by digging a 115-yard
horizontal tunnel into the mountain side and construecting a tank. . . .
Electricity was carried from the village of Uyumbicho. A temporary
kitchen and dining room were constructed, elassrooms were repaired
or remodeled; furniture for classrooms and dormitories was eon-
structed, muech of it by students in the manual arts classes,

‘‘Barns, poultrv houses, pig pens and rabbit hutches have been
remodeled or reconstructed. Faeilities have been developed on the
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