Alt AssociatesIne.

Cambnidge, MA
Lexington, MA

Hadlev, MA

Bethesda, MD
Washington. DC

Old Greenwich, CT
Chicago, IL

Cairo, Egypt
Johannesburg, South Africa

Abt Associates Inc.

Suite 600

4800 Montgomery Lane
Bethesda, MD 20814-5341

; '.F.‘/ —_ﬁ'w':\
ﬁp,/wJﬁ S

Final Report

Support to Tertiary
Education Program
(STEP)

Contract #
674-C-00-000-54

May 2004

James M. Statman, Ph.D.



Contents
List of Acronyms v
Executive Summary vid
INEPOQUCTION ........coeoeceemrsceneenne s sesacnssasnratsssrsssasmnsasaraceenstrasssrmsme e sas bbb bbb s rensnsamsnssnatasanesrasares vii
Background and COMIEXL.........c.cooinimmirrninrenimisirrmrasssmsssssssessssasan s st sassesssmssrsmesess s s ssnmsvsases viii
Education Transformation ...............cuervemesersaesaennanenas . Vit
Institutional Role Players............oooo oo .. viii
USAID and USAID FUDGIDE ........ocoonirimarnsnnrnmraienssimsssssesesmnmiemssesasssesssesanssssssssssnsssnsnsnanas ix
Youth DEVEIOPIIENL ...........oereeer st tresresrsners et e ss et sssasssssssssasassmanssannssansnsensat s s sansies ix
Youth Development ACHVILES ....c.ccevceciiiiriiisisnnessns e ssrsssresrensnssmsssames s sseasassss srsseasos x
CODCIUSION . . ..ttt s e se s b ab s smn s nne s ena xi
ReCOMMENAALION ......c.coeoeeeerecrrereeersireerasstrsserssnbsstesbassasassssssssssnsasssnesanans xi
FET Sector Development ..........ccooueniiensisnscsnssssesavereresenes . xi
Creating a National Policy Framework............cccocnenmrennnnnnes xi
From Policy t0 IMPIEMERtAtION ........c.cocvmemicairisrorereemtesssisasssassnassasssassssssssnsasnsmssatsisess xii
Recommendations for Future Policy Research........oo e xiil
FET/PURD....ocoeceeeeceecteeetseemesescaotesess et sosmrasmnscaba s bab s eass e e sane e sesasasansasanas xiii
Overview Of FET/PURP ........coeceererceeerasesreecemessississssessssnssasmsvasamn s sasssssssasasssnmesacencs xiil
Summary of FET/PURP ACHVITES.........ccooomiininimrcnrcnissssrnssrasssmemssssssssnsssnssemsassassss Xiv
Results of FET/PURP ACHVILIES........occciiieiiinncniiiinncnec s sesssersssns e ecsesssmsasmsmssmcassneasas xv
FET/PURP: CONCIESIONS ......ecuceeeueecrmeeesessrassssssesasssssssoscssesessssesssransassasssnssasasassressomemenmsses XX
FET/PURP ReCOMMENAALIONS -.....o.occocreveenniresnisinsisseatrnssisnsn e stessssasasssassamescamssssmnses XXl
DINBIEdINSMSTE ... veass s s et tasa s casa s samas s s s sasasas s sasas xxiii
Overview Of DIBALEdi..........ccoocieeiiiecnrntemeccnerceesnm e cistsissssnasssssssnsnsramssnasasasrnasacacases xxiii
Summary of Dinaledi ACHVITIES .....cceervemiuircrirasrsercsrn st st st santssemssassmnasmees xxiv
Results of Dinaledi/NSMSTE............ i is e s ssesssssssssmrams e XXIv
Dinaledi CoNCISIONS ........ccccoiceieeeresseesrassnrasssreorserrosbosessssessssmsssararsasassasrassssrecesssssaseass xxvi
~ Dinaledi RecOmmMENdAtONS ..........cecvecmrmenerenertiscissisissesent s xxvii
University of Louisville’/Rand Afrikaans University Collaboration in Bapong................... Xxviit
Resource AHOCAHON ...........occicceeinirinecimmersereres e sas st st snescses e xxvili
Summary of Recommendations ............ccoveevernareearscscesernsssnsnensncsens XXix
1. Iatroduction 1
2.  Background and Overview 3
2.1, Project Background............ciiiremireiessne et ss s s s s s s e st an 3
2.2, Implementation COMMEXL .........ooomemoiriatesscanramur e e eos e et sesesa susas et s ems st ssr s ams e oo 4
22.1. Education Transformation by 1997 ...t 4
222, Institutional Role PlAYETS.......ccoiiinrsrnicssisssessa e sesessesases e sasssasnas 5
2.2.3.  Policy Development Process............cccocooaeintresennnsc st 6
224. USAID Priorities and FUNGING...........-vccoomimcinmninirissnmnsimscsonss s senessssssarasacassns ?
2.3. Project Organization and SUCTUTE............coeoeeioiarnennsnincsesssesssneneannes 7
3.  Reports by Focus Area 9
3.1. YouthDevelopment..........oooeenceee e . 10
Abt Associates Inc. Contents i




0 0 DR - F: Tl ¢ ' 31 1V [ SO 10
3.1.2. STEP Activities in Youth Development...........ccccovvuevirercnncenrcscrnsensseeersaeneenne 11
3.1.3. STEP Achievements, Products, Results in Youth Development....................... 14
314, CONCIUSIONS ....covveneeerreeeceienereeetee et ress e rr et ressarams e neamesres st srenensenesnassesvessanas 15
3.1.5.  Recommendations .........coecuvorrosieesnninsiesissts s sissssnsassessassenssnssnsssenssassnsssssssans 15
3.2. Further Education Sector-wide ASSISLANCE.......cccrvereerrerreenrrriserieneeseresnsacsessessaresnssssasenss 18
32,1, Background ...t s e s 18
3.2.2.  Summary of Activities FET Sector ASSIStANCE ........cccooevverrecerrerererenrensessessenne 21
3.2.3. Products, Achievements, Results: FET Sector AsSSIStANce....cceccereeesremerevrrnnnne 27
324, Conclusions: FET Sector ASSISLANCE........cceiecueereeieieceirieceriesteesesscnnsssesnenss 28
3.2.5. Recommendations: FET SeCtOr. .....occccoeirieiieeiececeeeervesnrsrns e ernssneraersassevens 31
3.3, FET/PURP.......o e eereeerreesaesasssnanacssnesesesessesesssaesasaestsussensasssnssasassessansasasnssasansan 31
3.3.1.  Background of FET/PURP ..ottt sneseevn s 31
3.3.2. Overview of STEP Activities: FET/PURP..........cccervcvrreiernnerreerescsere e 32
3.3.3. FET/PURP Needs Assessment and Project Design.......c.oceeceeremrereenncinesnneenne. 34
3.3.4. Capacity Building in School Management and Governance...........cccceeeucr...... 35
3.3.5. Improved Curriculum Delivery and Learner Performance..........ccooevveevcerrenneen. 38
3.3.6. Leamer Support Services N FET/PURP ... 44
3.3.7. FET/PURP Project Management and Administration..........ccccovveerrverrerernennas 46
3.3.8. Summary of Accomplishments in FET PURP ............oovvvvvrvnnnnnerrarieressesssenne 46
3.3.9.  Summary of Unfinished Business ...........cccceciiriirivnrinenerenrcerenesesescanaeens 47
3.3.10. FET/PURP Summary of Recommendations...........coceeveevervrieciecinciececnreennsinnne 48
3.4. National Strategy for Mathematics, Science and Technology Education and
“DINALEDI” SCROOIS ........omiiiecrrerreetireresnnsesserrssseesesissesse s ssesssssessasessssssssossassesesnsssnsessens 49
341, BaCKEIOUNA ........cccviiriiiiimnsi ittt s st ems e em s e e se s saa st nsentnns 49
3.4.2. Overview of STEP Activities: National Strategy for Mathematics, Science and
Technology Education (NSMSTE)......c.cccccrmirerierrnsernincsssssirsesrressessessessrestassssssssnssnses 50
343, Needs ASSESSINIENL .....c.oieccrreereererecersreseerer e teeseeaeeeressresseassasssrsessesssessensenas 50
344, Provision of Teaching Aids.......cccocevieieioieiiieiect e resessreressrenens 51
3.4.5. Professional DevelOPMEnt............cevvrerverirmnricnrcereresseressssnesssessssessenessensssnees 51
3.4.6. Dinaledi Results: STEP Support to NSMSTE.........ccovrimerernnrrennseersrennns 56
3.4.7. Conclusions: STEP Support to NSMSTE Dinaledi......c..cocorvevnvccemrmserconnncnnnnns 58
3.4.8. Dinaledi Recommendations...........ccccoeeeercrreriseresinieseceeiasissseesseesesssssasssanesseneeees 58
3.5. UNIVERSITY OF LOUISVILLE/RAND AFRIKAANS - UNIVERSITY
COLLABORATION IN BAPONG.........ccccevietrereesearesnirniasieriosmsinsssrassssesssesssssensesssessssessssenssses 60
35,1, Background ...ttt bs s s n s e rn e s 60
3.5.20 MaJOr ACHVILES ..cooviirerrreereriennsereser e s saesesaeassessass s ssssanssssssessssasessesssans 60
353 RESUIS ottt eae s sas s sua e e e s n s ra e e s e e e nnens 61
354, CONCIUSIONS ... eceerrrcr e et s e e s e e bss et s e e saness e e s ba e e enssamenne 61
3.55.  RecoOmmENdAtIONS .........coveerveeeerecrereeeeeseerensne e s as s e seasasesasssesssnssnsasensasenns 62
4. Resource Allocations 63
5. Cross Cutting Recommendations 65
6. Lessons Learned 67
Annex A: Inventory of Deliverables 69
] Contents Abt Associates inc.



Annex B: Roster of Full Time Project Staff 73
Asnex C: Roster of Consaltants 7%
Anaex [): Subcontractors 77
Anuex E: Roster of Grantees 7
Ammex F: Summary of the Participants Training 81
Ansex G: Inveatory 83
ASBEES .ottt st s as e b rare Ao e et et ommee s ee et e st eee e 84
COMIPULETS . .....co. oot reens s recestas e s ssss s e reesmes e besnseseseesessesseeemsemeeseessmeee s coeseen 98
SOWALE ..ottt b e et sas s e seesteeeeeseees e e s e emeseeees e s eeems s eeses 102
EQUEDIDERL ...coooeeo oo eeeeecans et essase s smsst s st s eees et sens s seetreeeens oo oeeamm s 106
FUIRIIUTR ...t ee e nes et e s s eeesesesss e eer s e 108
List of Tables
Table ES-1: Overview of STEP Activities in FET/PURP .........ooeoreeee e eeeseeeenesens Xiv
Table ES-2: Links between FET/PURP Activities and WSE and FET Suategy..........coooocooececrereenn.. XX
Table ES-3: Summary of Grade 12 Participation and Performance for the Period 2001 to 2002 ... xxv
Table ES-4: Grade 12 Participation and Performance in Mathematics and Physical Science HG per
GODAET ...t cenen e ssans s sesasssescrss e s s s bss b scs s e s e ser e emeensenesseseenessreee e s XXV
Table 1: Summary of Activities (LOEs and deliverables) Stage 1..........oooioeie oo 22
Table 2: Summary of Activities (LOESs and deliverables) Stage 2....................... 23
Table 3: Summary of Activities (LOEs and deliverables) Stage 3...........c..ooooooervcoieineneeceeeceanees 26
Table 4: Overview of STEP Activities in FET/PURP.............oo e cessceeesssasessssmemseseanes 33
Table 5: Training Workshops: School Management and Governance (August 2002-November 2003)
.................................................................................................................................. 35
Table 6: Overview of Activities to Improve Curriculum Delivery and Learner Performance............... 39
Table 7: Micro Science Kit Utilization in PURP SchOOIS ..o : 41
Table 8: PROTEC Workshops to Improve Curriculum Delivery in OBE in the FET PURP Schools of
Free State and Northern Cape........o.cccoovcenevencieicecenvesianres serseve e bns et 42
Table 9: Summary/OVerview 0f ACHVIHES......c..ocovverrcerrrncre e s e srieasrascsconsnsronas s sesssorsasannsseasmsesn s 50
Table 10: Identification of Key topics for Educator Development........co.couveeeerveceenmmrsisnossseneenens 51
Table 11: Allocation of the Dinaledi SCHOOIS. ........c.ccarriieeet e cen e eess e s emsecoceemamsecasmseneseesns 54
Table 12: A Summary of Training Workshops and School Visits ........cocovoveceenreeee oo 55
Table 12: Summary on Grade 12 Participation and Performance for the Period 2001 10 2002 in
DNNAIEGE SCROOIS ...t cinas et r e mesrans s ase e essana s casmanr s ses e s mesmenneen 56
Table 13: Grade 12 Participation and Performance in Mathermnatics and Physical Science HG per
Gender 1B DIaledi SCROOIS ...ttt es s e r e seeam s s v eemerssone 57
oclates inc. Contents. i



List of Charts
Chart ES-1; Learner Performance Summary Northern Cape ... xvi
Chart ES-2: Learner Performance Summary Free St .o Xvi
Chart ES-3: Allocation 0f STEP RESOUITES. cvcerrisressesserisianmsirsmassisssssesssississsssira s ssssss sssansinees XXix
Chart 1: Learner Performance Summary for FET/PURP Schools of the Northern Cape ... 43
Chart 2: Leamner Performance Summary FET/PURP Schools of the Free State .....ooicicicarinsecens 43
Chart 3: Field Implementation Investments in FET were More Than 10 times the Expenditure on
POTICY v vocvrenrveserenesresse st et e s e s s A ba s ea s bR SR AR SRS e 63

iv Contents Abt Associates Inc.



List of Acronyms

Aus Aid Australian Aid

BNC Bi-National Commission

CASME Centre for Advancement of Science and Maths Education
CBO Community Based Organization

CEAP Catholic Educational Aid Programme

CEM Council of Education Ministers

cor Chief of Party

CT10 Cognizant Technical Officer

DCOP Deputy Chief of party

DDG Deputy Director General

DDSP District Development Support Project

DoE Department of Education

EMIS Education Management Information System
FET Further Education and Training

FSDOE Free State Department of Education

GET General Education and Training

GMTA Grants Management and Technical Assistance
HEDCOM Heads of Education Departments Commitiee
HG Higher Grade

HOD Head of Department

ICT Information Communication Technology

IDC Interdepartmental Committee

IHEDSA Institute for Higher Education Development
IQMS Integrated Quality Management Systemn

KZN Kwa Zulu Natal

LAF Leamning Area Facilitator

LOE Level of Effort

LSM Leaming Support Materials

LSS Leaming Support Service

MEBSA Medical Education to South African Blacks
MEC Member of Executive Committee

MST Maths Science and Technology

NCCE National Committee for Community Education
NCDOE Northern Cape Department of Educauon

NCS National Curriculum Statermnents

NEPA National Educational Policy Act

NGO Non-governmental Organization

NICET National Institste for Community Education Trust
NQF National Qualifications Framework

NSMSTE National Strategy for Mathematics Science and Technology
NYC National Youth Commission

OBE Outcome Based Education

OHP QOverhead Projector

PDOE Provincial Department of Education

PMT Project Management Team

Abt Associates Inc. List of Acronyms



PMU Project Management Unit

PROTEC Programme for Technological Careers

PURP Presidential Urban Renewal Programme
RAM Review and Modernization

RAU Rand Afrikaans University

RDP Reconstruction and Development Programme
RFA Request for Applications

RFP Request for Proposals

RNCS Revised National Curriculum Statements
SAOIC South African Opportunities Industrialization Centre
SAQA South African Qualifications Authority
SASA South African Schools Act

SAYC South African Youth Council

Sbu Schools Development Unit

SETA Sectoral Education and Training Authority
SG Standard Grade

SGB School Governing Body

SMT School Management Team

STEP Support for Tertiary Education Project
TEFSA Tertiary Education Fund for South Africa
U.S. United States

UCT University of Cape Town

UoL University of Louisville

up University of Pretoria-

USAID U.S. Agency for International Development
YCC Youth and Community College Task Team
YPLA Young Positive Living Ambassadors

vi List of Acronyms Abt Associates Inc.



"

Executive Summary

Introduction

In this final report, Abt Associates, Inc. presents the experiences and results of its support 10 Further
Education and Training (FET) in South Africa from 1997-2004 under Contract No. 674-C-00054-00
with USAID/South Africa for its Support to Tertiary Education Project (STEP) Grants Management
and Technical Assistance (GMTA). The contract provided technical assistance, short-term training
and grants management (and later subcontracts) in the FET and Youth Development sectors. The
work under this contract took place at a critical stage in South Africa’s educational transformation. as
the new democracy sought to simultaneously redress the inequities of the past and build an active
citizenry and high quality workforce for the future. The contract spans a critical time in the
development and early stages of FET implementation and in its first two years included support 1o the
National Youth Commission (NYC).

Through this contract, USAID supported FET through policy formation, public discourse and pilot
implementation of interventions targeted at school level improvements in the Presidential Urban
Renewal Program (PURP) in the Free State and Northern Cape Provinces, and the “Dinaledi™
dedicated schools project of the National Strategy for Mathematics, Science and Technology
Education (NSMSTE). During its first two years, the project also provided direct support to youth
development. The historical political role of the youth movements in the country and the centrality of
youth in the FET sub sector represented possibilities for integrated action which were neither planned
nor realized as the new structures were appropriately focused on their own organizational
development and in meeting the mandates of their respective portfolios.

The report describes the background and context of the project, including the status of the education
transformation at the time the project began; the complex demands of the FET sector; and institutions
whose roles, responsibilities and participation shaped the direction of activities over the life of the
contract. The repont provides an overview of the project, its implementation context and
organizational structure. It then addresses four core activity areas in some detail: Youth
Development; FET Sector Support; Implementation of FET in the Presidential Urban Renewal
Program sites in Galeshewe and Thabong; and Implementation Support to the National Strategy for
Mathematics, Science and Technology Education. It also describes a collaborative project between
the University of Louisville (U of L) and Rand Afrikaans University (RAU), funded through a
modification to the Abt contract at a fixed level of separately designated funding. The collaboranon
includes a broad program of community economic development jointly implemented by the two
universities, the Bapong community and Lonmin Trust Annexes to the report include documents and
reports completed under the contract and a list of consultants and implementing partners.

This Executive Summary presents a brief discussion of the background, context and activities of the
project focusing in more detail on the results, conclusions, recommendations and lessons learned in
implementing FET policy and strategy, and linking these to the elements of whole school
development and the four goals of the National Strategy for Further Education and Training 1999 -
2001. Beyond the recommendations for building on PURP and Dinaledi, Abt Associates presents
cross cutting recommendations emerging from the two models of intervention that these projects

represent.
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Background and Context

Technical assistance, training and grants activities conducted under the contract occurred over a
dynamic period in time. Education Transformation had been launched vigorously in policy,
curriculum and provisioning as well as organizational structures and resulting human resource
alignments. Key institutional role players involved in the work of the STEP project included newly
emerging structures defining and testing their mandates and non-governmental organizations faced
with shifts in donor funding away from NGOs toward government. And finally, from 1997-2004,
USAID shifted worldwide priorities and subsequent funding levels in the education sector.

Education Transformation

The macro policy framework for education and training had been completed by the inception of the
contract. By 1997, major legislation governing education and skills development, as well as a
national framework to ensure comparability and portability of education and training had been
effected. The newly elected government embarked upon a comprehensive education transformation
program, based on a National Qualifications Framework (NQF), which codifies skills and knowledge
into articulated levels, integrating formal education, skills development and life long learning. Policy
related to curriculum, governance and financing of General Education and Training (GET) and
Higher Education had been put in place. A new curriculum for grades 0-9 had been adopted and
retraining of educators had been rolled out nationally. There remained however a need to address
comprehensively the multifaceted challenges of equity, access and redress in the interrelated areas of
education, training and employability. The major policy development challenge remaining in the
education sector was in the Further Education and Training (FET) band. FET included Grades 10-12,
as well as programs for skills development offered by technical/community colleges, private
institutions and employers. As such it involved diverse clients groups, institutional arrangements and
direct and critical linkages to the Department of Labour via the National Skills Development Act.

From 1997-1999, USAID, through the STEP/GMTA contract with Abt Associates provided targeted
technical assistance to the policy development process in FET. Section 3 of this Executive Summary
and of the main report provides more details in this regard.

By 1999 the policy and legislative framework for FET had been established. The newly elected
government was now focused on delivery. in May 1999, the DoE published its medium term
strategy, focusing in four core areas — organizational development, teaching and learning, resourcing
and planning monitoring and evaluation. USAID support was directed toward “Teaching and
learning”.

Institutional Role Players

Key role players in the STEP/GMTA project included national and provincial departments of
education, the National Youth Commission (NYC) and its provincial counterparts, and non-
governmental organizations (NGOs) with historic engagement in FET and Youth Development.
These institutions were all in transition.

National and provincial departments of education were engaged in organizational transformation,
policy development and implementation planning as well as developing practical approaches and
mechanisms for cooperative governance.
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The NYC was an emerging structure, created by legislation with a policy coordination mandate, Iis
establishment provided recognition of the role of the youth sector in bringing about change and
ensured a youth voice in policies affecting youth. Coming out of an activist tradition however, the
membership of the commission tended toward an implementation mindset, requiring a period of role
clarification and boundary setting.

The role of NGOs in development activities was in a state of flux, as senior officers left for
government, and government began to provide services direcily. NGOs found themselves competing
with government for donor funding and in the case of NGOs funded through the STEP/GMTA
contract with Abt Associates, moving away from direct funding by USAID to funding through a
USAID contractor.

This dynamic organizational setting created both challenges and opportunities in the implementation
of the project.

USAID and USAID Funding

While FET remains a critical development sub sector in South Africa, USAID worldwide has
prioritised “Basic Education” for its increasingly limited funding in the Education Sector. From 1997-
2002, the project was adequately funded, and was in fact experiencing concemns related to the pace of
spending. This pace had been largely determined by the need 1o build a policy foundation before
awarding implementation sub agreements, and by the move away from grants to NGOs to more
government directed activities. Toward the end of 2002 the funding scenario began to shift and by the
carly part of 2003 it was clear that USAID funding would not be sufficient to impiement the range of
activities identified. The strengthening of the Rand at the same time further exacerbated the sttuation,
as the project was dependent on South African staff and implementation partners.

Within the parameters of the education transformation in South Africa, the emerging and/or
transitional nature of institutional role players and the priorities and funding levels of USAID, STEP
moved forward in the policy arena for youth and FET development, and the implementation of policy
and strategy at the institutional level. The next sections of the Executive Summary present activities
and results in youth development and FET sector assistance, foliowed by implementation activities at
the institutional level in the FET/Presidential Urban Renewal Program and the Dinaledi schools of the
National Strategy for Mathematics, Science and Technology Education.

Youth Development

The historical political role of the youth movements in the country and the centrality of youth in the
FET sub sector represented possibilities for integrated action which were neither planned nor realized
as the new structures were appropriately focused on their own organizational deveiopment and in
meeting the mandates of their respective portfolios. STEP/GMTA support was to some degree “ad
hoc™ responding to the emerging needs and opportunities of the newly established NYC. This
support did however provide a foundation for the ongoing work of the National Youth Commission,
the South African Youth Council and the Usombomyvu Youth Fund (UYF).

Approximately 7% of project program resources were allocated to youth development activities
involving national and provincial structures. The following section provides a brief description of
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Abt Associates’ support to youth development. Section 3.1 of the full report describes these activities
in more detail.

Youth Development Activities

Through the contract with Abt Associates, USAID supported the finalization of the national youth
policy; strategic planning at the national and provincial levels; and key planning and implementation
activities related to the strategic priorities that emerged from these processes, namely National Youth
Service; Youth Information Service, Youth Employment Clearinghouse, and Positive Living
Program. The STEP Chief of Party, Dr. James Statman, the Deputy Chief of Party, Motsumi
Makhene, the National Institute for Community Education Trust and selected South African and

international youth development specialists provided technical assistance to support these endeavours.

Policy and Strategic Planning

Among the earliest activities of the project was the vetting and ratification of a national youth policy
via a National Youth Summit in November 1997. Acceptance of the policy paved the way for
subsequent support to strategic planning events that were national and provincial in scope. The first
project-supported strategic planning workshop included national and provincial level structures and
resulted in agreement on four key programmatic areas. Over the course of the next two years, the
STEP project provided the leadership and technical support to deveiop the National Youth Service
Green and White Papers, and supported the development of models for provincial level strategic
planning. The contract also supported planning and development in the areas of Youth Employment
and Training services; Youth and Community Colleges; interdepartmental government youth services
and additional policy consultations on Education and Training; Young Women; Youth and Social
Conflict; and Youth Information Services.

Many of the themes envisaged in the policy and planning process, are being implemented through
new organizations and structures. Particularly noteworthy is the implementation of the National
Youth Service by Usombomvu Youth Fund (UYF) as well as ongoing efforts of the Interdepartmental
Committee on Youth (IDC), the South African Youth Council, Young Positive Living Ambassadors,
the Youth Employment Clearinghouse and provincial youth development commissions.

Employment, Training and Education are Critical Issues for Youth

STEP completed a feasibility study and terms of reference for establishing and running a Youth
Employment and Entrepreneurship Clearinghouse. The clearinghouse was subsequently established
and funded outside of this contract. Additionally, STEP funded the development and two printings
of the IDC Guide to Youth Employment Services, including Braille editions. Virtually all of project
work in the FET sector is youth related work, and although STEP did not make explicit linkages
between the two, the relationship is clear and is highlighted by the priority given to life skills, career
guidance and personal/psychological counselling among FET practitioners. Among the unfinished
business of the project, affecting both the youth and FET sectors is the issue of comprehensive
Learner Support Services, which as described in detail in Section 3 of the report, would provide
career guidance and personal counselling and support to learners in schools and other community
training institutions. These “learners” are largely youth.

Youth and HIV/AIDS
HIV/AIDS is a second critical area for youth services to address and was identified as a priority
during the first joint national and provincial strategic planning workshop. The NYC selected World
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AIDS Day 1998 10 launch a public information and mobilization activity in KwaZulu Natal, the
province with the highest number of young HIV+ people. Abt Associates Inc. funded the World
AIDS Day events as well as a subsequent Study Tour to Uganda for Young Positive Living
Ambassadors. Through the study tour, YPLA was abie to observe a program first hand and to discuss
experiences and discuss ideas with their Ugandan peers. HIV/AIDS awareness continues to be a
critical youth development activity implemented through multiple organizations.

The STEP/GMTA Contract

The STEP/GMTA contract also complemented USAID’s direct funding of activities of the U.S. South
Africa Binational Commission (BNC), a bilateral cooperation structure that included Youth Activities
in its Human Resources Development and Education sub-committee. USAID was the lead U.S.
government agency on this subcommittee. Abt Associates provided a U.S. youth development
specialist in programming for street children and other at-risk youth, to buiid the capacity of
Streetwise Children South Africa, an NGO supported by the BNC with USAID funding. (The BNC
did not have program funding).

Conclusion

By 1999 the NYC had established its mission, structure and strategic focus areas, & national youth
council; and outreach and linkages with provincial youth commissions. Usombomvu was established
in 2000 and has since that time been a major implernentation partner. Nonetheless, there is not a
coherent structure through which to deliver comprehensive youth services. Nor is there a cadre of
professional “youth development workers”.

The potential for linkages between essential FET activities, especially 1.SSs (Learner Support
Services) and youth development remains and may be increasingly important as youth constitute the
largest segment of FET “consumers™. The mandate for LSSs in FET institutions and the need for 2
systematic approach and institutional framework for youth development converge in a final
recommendation.

Recommendation

The recommendation discussed at length in Section 3.1.5 of the report proposes a systematic
approach to youth development, including the creation of professionals in the field: location of a
comprehensive LSSs at colleges; and intensive comemunity outreach with referrals to and from
existing community and social services structures.

FET Sector Development

Creating a National Policy Framework

By 1997 the overall policy and legislative framework was in place for a transformed education system
that redressed the past, unified structures and prepared citizens for the future. Great strides had
occurred in creating national and provincial departinents of education in the GET and Higher
Education sub sectors. The STEP project provided technical assistance 1o the DoE in the
development of the policy, legisiation and strategies that would bring coherence to Further Education
and Training, a complex system of institutions, public and private, preparing clients for the world of
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work and tertiary education and responding to community needs and opportunities for lifelong
leamning.

Approximately 7% of program resources were spent in policy development and general FET sector
support at the national level.

The policy issues in the FET sector were complex. Policy was required to respond to the scope and
function of FET including the range of target groups served and the variety of institutions providing
FET. It faced issues of curriculum, funding and governance, with fundamental challenges based on
integrating the philosophies and approaches of Outcomes Based Education, program based funding,
and governance structures for schools (governed by the South Africa Schools Act) and colleges. A
successful FET sector was required to respond to the needs, interests and requirements of the National
Skills Development Strategy, the National Youth Policy, and issues of access and workforce
development.

Abt Associates, Inc supported policy development in several key areas:
= Support to the consultation processes and development of the Green and White Papers
leading to the FET Act of 1998
Audit of FET/EMIS
Investment strategies for FET
Editing Draft National Strategy for FET
Orientation, planning and launch of the National Board for FET
Curriculum framework, review and modernization and design in selected areas
Managing the Transition to OBE in the FET Sector
Integration of Senior Secondary Schools into the FET

From Policy to implementation

By 1999, when the second democratically elected government came into office, the FET sector
foundation had been laid and it was time to move toward implementation and delivery. FET was
elevated to a branch in the department and a Deputy Director General (DDG) for FET appointed. In
2000 and 2001 respectively, the DoE engaged USAID and Abt Associates in two major projects:
o Further Education and Training/Presidential Urban Renewal Program (FET/PURP)
activities in the Northern Cape and Free State provinces (assigned in 2000)
» Dinaledi Project, the 102 dedicated schools of the National Strategy for Mathematics,
Science and Technology Education (NSMSTE) (assigned in mid 2001).

FET/PURP was launched by DOE and MECs; coordinated at the district level; planned and
implemented at the school level as a whole school development effort. It provided training, materials
and support around issues of governance and management, curriculum delivery and learner
performance and LSSs. The NSMSTE was implemented at 102 dedicated schools, which became
known as “Dinaledi Schools” with emphasis on resourcing, educator development and management
development around the curricular areas of mathematics and science. Sections 5 and 6 of the
Executive Summary discuss these projects in more detail. A complete discussion can be found in
Sections 3.3 and 3.4 of the report. The recommendations described below refer to policy work only.
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Recommendations for Future Policy Research

The implementation of FET since 1999 has revealed gaps and unresolved issues. The two major
recommendations, discussed more fully in Section 3.2.5 of the report, focus on policy rescarch that
builds on implementation experience to date from the perspectives of FET institutions and the
advisory and support bodies such as NBFET. The goai of the policy review should include:
¢ Clarifying governance structures, powers and responsibilities at institutional and
provincial levels.
e Strengthening coordination between the DoE and Dol regarding human resource
development service delivery.
o Engaging civil society via strengthening the role of NBFET, provincial advisory bodies
and institutional councils.

Creating the environment and mandate for the simultaneous development of FET curniculum and
quality assurance and institutional level piloting of FET NCS in preparation for the FETC in 2008,

FET/PURP
Overview of FET/PURP

As indicated in Section 4.2 above, the STEP project was engaged by the DoE to provide support to
Presidential Urban Renewal sites in the Free State and Northern Cape Provinces. In the Free State,
this involved 9 schools in the Lejweleputsua District and involved disadvantaged communities near
Welkom. In the Northern Cape, this involved [0 schools of the Francis Baard District, in the
Galeshewe Township outside of Kimberley.

The needs assessment process leading to the final design of the project was iterative and participatory.
It was iterative in that it included the preliminary discussion, selection and review between the
national, provincia! and district departments as well as USAID and STEP project staff; in depth
discussions and surveys at the school leve! for selected institutions; and continued refinement of goals
by subcontractors and grantees selected to implement core themes of the project. It was participatory
and inclusive in that it included external consultants, provincial, district and school based
representatives, including management, educators and learmner representatives.

The program of intervention that included the following elements:
e Capacity building in schoo] management and governance
e Improved curriculum delivery and leamner performance

Learner Support Services (LSSs)
e Project management and coordination involving district managers and specialist and their
provincial counterparts.
Abt Associates Inc. Executive Summary xR



The core activities for FET/PURP implementation focused on training and support at the school level,
including provision of useful materials for School Governing Bodies (SGBs), School Management
Teams (SMTs), educators and learners. Materials and in some cases training were also provided to
district and provincial officers.

Competitive subcontracts were awarded to: Khulisa Management Services for Capacity Building in
School Management and Governance; and to Programme for Technological Careers (PROTEC) for
Improved Curriculum Delivery and Learner Performance. The National Institute for Community
Education Trust (NICET) received a competitive grant to develop a comprehensive program of
Learner Support Services materials and training.

STEP project staff worked with district officers and principal representatives who constituted Project
Management Teams (PMTs) in each province. The PMTs coordinated and monitored activities,
providing guidance, communication and feedback to Abt Associates and its partnering service
providers.

In addition to PURP and the specific services described above, the teaching resources and related
training provided to Dinaledi schools was extended to the PURP schools. Somerset Educational,
through a competitive procurement process, provided micro-science kits and related training in
Chemistry, Biology and Physical Science. Similarly, Phambili Educational Projects provided
mathematics kits and related training to PURP schools. While a more ambitious program of resource
provisioning was anticipated, this was not possible due to reductions in USAID funding at a late stage
of the project.

Summary of FET/PURP Activities

Table ES-1: Overview of STEP Activities in FET/PURP

Activity Area implementing Organization Result/Product
Needs Assessment and Abt Associates’ Consultant Completed document with
Project Design: Team recommendations for three
Needs Assessment 2001 specific areas of
intervention
Institutional Development Aurora Associates Individual plans and
Plans 2001 increased capacity for
: strategic thinking and
planning at the school level
Assessment of Abt Associates Consultant, Consultant report,
Infrastructure for Patrick Ellis indicating sufficient basic
Computerized 2002 infrastructure with
Administration recommendations for
enhanced/optimal facilities
per school.
‘ Free State Department . Aurora Associates Experience with the
Study Tour: FET Colleges 2002 | potential of community
and Workforce ~ colleges and focused
Development schoot to work programs at
: the community level
Subcontract: Building Khulisa Management Services Increased capacity at
Capacity for Management | (2002-2004) school level; materials and
xiv Executive Summary Abt Assoclates inc.




and Governance: Skills modeds at the district level;

Audit and12 related some capacity at district

training courses and follow and provincial levels.

up

Subcontract: Improved PROTEC Increased awareness and

Curriculum Delivery and {2002-2004) understanding of the

Learner Performance: requirements of OBE at the

Educator profiles and FET level among schools

training and follow-up and colleges, including
assessment; teaching and
LSM in core subjects.

Grant: LSSs: Baseline NICET Increased awareness of

Study and materials in (2002-2003) need for comprehensive

three of four targeted LSSs; approach o

areas. provision of services;
materials in three key
areas; limited capacity
developed in academic
skills

Winter and Spring Schools | Abt Associates (2001, 2002) increased confidence in

for Matric Preparation PROTEC (2003) Grade 12s approaching
exammnation. improvements
in pass rates noted but
cannot be attributed directly
to these supplemental
classes.

PMTs Abt Associates and District Increased collaboration,

Education Offices (2001-2004) | ownership and capacity for

project management

School improvement is rarely attributable to a single project, single intervention or variable. The
improved performance of the PURP schools across grades over the past three years should be
heartening for all, especially the iearners, their schools and communities.

The activities supporting the PURP schools received 44% of the project’s funds.

Results of FET/PURP Activities

The overall results of STEP and other provincial initistives are reflected in learner performance
improvements, as indicated in chart 1 and chart 2. These gains are largely attributed to improvements

in school management and governance and supplemental classes. including winter and spring schools
supported by USAID.
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Chart ES-1: Learner Performance Summary Northern Cape
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Grade1 Gradet1 Grade12

Source: Participating schools.

Chart ES-2: L earner Performance Summary Free State

Learner Performance Summary Free State

& 2000
w2001
02002
2003

Grade 10 Grade 11 Grade 12

Source: Participating schools.

Chart 1 indicates two types of continuous improvements in learner performance. The first is that
across all grades, pass rates are improving from one year to the next. The second is that cohort

_ performance also seems to be improving, i.e., the 2001 Grade 10 improved their pass rate as Grade 11
in 2002 and as Grade 12 in 2003. While there are many factors to examine, the trend is encouraging.
Contributions of the project are described below.
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Results in Capacity Building in Governance and Management

The subcontract for Capacity Building in Governance and Management was the first to be awarded.
Abt Associates authorized Khulisa to begin work in February 2002, beginning with 2 skills audit in
the areas of Governance and Management. The audit revealed that the “dysfunctionality™ of the
majority of schools was largely the results of inadequate training and support in key policy and
legislative areas. Roles and responsibilities were unclear, as were the mandates regarding governance
and management. Khulisa designed and implemented a series of twelve training workshops
addressimng key issues related to the mandates, roles and responsibilities of governance. human
resources/labour relations, budget and finance and related skills. The training workshops were
conducted between August 2002 and November 2003.

The results in this area have been captured by Khulisa’s monthly support visits, as documented in
their Progress Reports; a review of results conducted by STEP and district staff in September-
November 2003; and success stories presented by principals and PMT members during the PURP
conference convened in Bloemfontein in December 2003.

At the conference, all schools reported that their biggest achievements under the project had been in
the area of governance and management, clarifying roles, defining policies and procedures and
implementing them as a team. While there were variations from school to school, three categories of
improvement could be identified. Most improved areas will require vigilance in terms of maintaining
progress. It was agreed that these areas could be maintained at the school level with encouragement
but relatively little direct support from the district level. Notable improvements, with more work 1o
be done are those areas where gains have been made, but will require consistent and disciplined
application of policies and procedures at the school level with support from the districts. Arcas where
improvement has begun but where significant challenges remain will require collaboranve efforts of
SMTs, SGBs and district officials.

The themes reported below were incorporated into district plans developed during the final
conference.

Most improved areas:

s Role clarification and performance according to role in SGB and SMT

e Using SGB constitution and its provisions including regular, minuted and quorated
meetings.

¢ Improved and coordinated financial management with audited statements; ability to
articulate budget and relationship 10 expenditure; broader awareness of significance and
requirement of budget development among school and parent bodies.

* SMT members more active in both educational and administrative duties; improved
teamwork and communication.

Notabie improvemeats/more work to be done:
Items in this category are generally areas where there is knowledge and awareness of regulations.
policies and procedures but incomplete or inconsistent application. These include:

¢ Labour relations

¢ Safety and health
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e  Order and discipline
e Learner records

Areas where improvement has begun but where significant challenges remain:
e Parent involvement
e Provision and control of LSM
e Staff development and staff morale
e Using data for planning and decision-making.

Results: Improved Curriculum Delivery and Learner Performance

Learner performance in the matriculation exams is viewed as an indicator of overall functionality of a
school. Common exams have evolved over the past several years to better integrate curriculumn, place
students in standard or higher grade and adjust emphasis across grades. The resuits in the PURP
schools over the past three years have been encouraging not only in Grade 12 but in the common
examinations in Grades 10 and 11 as indicated in the Learner Performance Tables presented at the
beginning of this section.

The STEP project supported several, though not all of the variables that contributed to these
improvements. The STEP contract contributions to improvements in this area were achieved through
winter and spring schools conducted from 2001-2003; a competitive subcontract awarded to the
Programme for Technological Careers (PROTEC) in October 2002; and math/science resourcing
provided through competitive subcontracts to Phambili Educational Projects and Somerset Education
respectively earlier in 2002.

The project-supported contributions are described below.
Supplemental Classes: Winter and Spring Schools

Wiater and spring school holidays were viewed as opportunities to provide intensive supplementation
for Grade 12 learners. The winter and spring school sessions are often lauded by learners, educators
and parents with making a significant contribution to attaining improved results. Underlying these
results are factors that are reported by learners, principals and educators, which are hard to measure.
These include increased confidence, better study skills, more discipline, motivation and focus after
the winter and spring schools. In turn, more motivated learners can also drive educators to better
performance.

Resource Utilization

The introduction of science kits has also enabled better teaching of biology and physical science in
those classes where the kits are used. Educators who use the kits find them helpful though no more
than 60% are using the kits. The mathematics kits have also been well regarded with the exception of
the graphing calculator which educators struggle to use, and therefore cannot apply as a teaching tool.
The graphing calculator is a much more powerful tool than the scientific calculator to which most
educators are accustomed. The selected calculator, much like different spreadsheet or word
processing programs, has its own set of instructions/syntax and keyboarding to activate and run
various mathematical calculations and functions. Becoming “fluent” in the use of the calculator
requires time and guided practice. The day or so of training is simply insufficient. Educators and
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district subject specialists have introduced three adjustments to the overall approach to introducing
the graphing caiculators:

e Provide the calculator and extensive training to all district subject specialists. This will
enable them to become familiar with the calculator and to support educators in their
application in the calculator.

e Extend the training time on the calculator to more than one day and provide school based
support subsequentiy.

¢ Provide more than one calcuiator per school, enabling all trained educators the equipment
and opportunity to practice using it. The provision of one calculator per school reduced
the opportunity to become competent with it and give the time needed to use it optimally.
As a result, educators became discouraged.

Preparation for Outcomes Based Education {OBE)

A core group of educators and curriculum specialists have gained practical experience over the past
year through workshops and the development of lesson plans in key subjects. At least 300 educators,
62 principals, heads of department and district subject specialists (Leamning Area
Managers/Facilitators) in the two provinces have been trained in principles and practices of Outcomes
Based Education and its application in FET. In addition to the basic orientation, workshops were
conducted in assessment and performance based learning and the use of Information Communication
Technology (ICT) to develop Leaming Support Materials (LSMs). While educators expressed an
interest in this use of ICT, current infrastructure in schools is limited to that required for
administrative purposes. At the FET College leve] trainers have been identified and trained m OBE
principles, including assessment and unit standards for the six campuses of the Northern Cape FET
colleges.

Lesson plans based on the National Curriculum Statements have been developed and reviewed by
subject forum educators, most of whom participated in the OBE training.

Results: Leamner Support Services (LSSs)

Abt Associates awarded & sub grant to the National Institute for Community Education Trust
(NICET) to develop materials and training workshops for a comprehensive package of Leamner
Support Services. The grant was awarded in October 2002, and an intensive baseline study
undertaken in January 2003. The need for a comprehensive package of LSS was validated through
the baseline study and included academic skills development, personal’psychological counselling,
career guidance and life skills.

This key area was most affected by the limited time and funding available to complete the
implementation of FET/PURP. Between the completion of the baseline study and the end of the grant
period, NICET was able to develop materials for learners and educators in study skills and academic
support and to conduct one training workshop for educators in each province. Matenals were
developed for career guidance and life skills, but there was not enough time remaining in the project
to pilot test the materials and provide the related training. These services remain cnitical to the
success of the FET sector and much work remains to be done. As noted in the Youth Development
section, Learner Support Services are critical to providing education and training for employment and
development of youth.
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FET/PURP: Conclusions

The three activity areas described above touch on the focus areas of Whole School Evaluation (WSE)
as well as the four strategic objective areas of the National Strategy for FET 1999-2001. The Whole
School Evaluation Policy document (DoE, 2000} describes nine basic areas for seif-evaluation and
subsequent schoo! improvement/development planning:
¢ Basic Functionality
Leadership, management and communication
Governance and relationships
School safety, security and discipline
School infrastructure
Parents and community
Quality of teaching and learning and educator development
Curriculum provision and resources
Learner achieverent.

1. STEP project activities in FET/PURP touched all areas of WSE and the National Strategy for
FET mutually validating the needs assessment and project implementation strategy and the
precepts of WSE. It can therefore be described as a Whole School
Improvement/Development effort and its results are consistent with the rationale and
principles of WSE. Table 2 presents the FET/PURP activities and the WSE categories to
which they are most closely aligned. It also shows that although the DoE asked USAID to
focus its work on the strategic area of teaching and learning that was only possible alongside
interventions in the other key areas of the National Strategy for FET 1999-2001.

Table ES-2: Links between FET/PURP Activities and Whole School Evaluation and FET

Strategy
FET/PURP Activity Area Whole School Evaluation FET Strategic Goal
Category 1999-2000
Capacity Building in
School Management and
Governance Workshop
Materials and Topics: SGB | Basic Functionality Organization Development
Training and Manual; Leadership, management
SMT/HOD Workshop; End of | and communication School level planning,
Year Planning; Labour Governance and monitoring and evaluation
Relations; Safety and Health; | retationships
School Magazine; Parent School safety, security and
Parficipation; Schoot discipline
Maintenance; Library School infrastructure
Management, Human Parents and community
Resources, Learner
Discipline, Fundraising)
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improved Curriculum
Delivery and Learmer
Performance Basic functionality Leaming and Teaching
(Winter/Spring Schools; Quality of teaching and
Provision of math/science leaming and educator Resourcing
kits and training; preparation | development
for OBE; subject forums) Curriculum provision and
resources
Leamer achievement
Leamer Support Services Organization Development
{Baseline study; study skills Leamer achievement Leaming and teaching
workbook for learners; Resourcing
academic skills deveiopment | Parents and community Planning, ng and
workshop for educators; evaluation.
matenials in career guidance
and life skills)

The table above illustrates the breadth of the STEP interventions and provides a framework for
conclusions and recommendations.

2. The Project has intervened at the School Level to Varying Degrees in all of the Key Areas of
WSE. SMTs and SGBs self report more confidence in fulfilling their roles and
responsibilities and results of the matric exams and common exam, presented m Charts | and
2 in Section 5.3 of this executive summary show an upward trend in student performance in
Grades 10, 11 and 12 from 2001 to 2003. The year 2001 can be considered the baseline for
STEP interventions begun in 2002. Basic functionality, as indicated by learner achievement
has improved substantially in PURP schools. Learner performance in the PURP schools has
improved significantly following major interventions completed in core areas of governance
and management, and relatively few interventions in curriculum delivery {teaching and
learning). It appears that improvements in management and governance have contributed to
improvements in leamer achievement.

3. Matriculation exam interventions with learners, as in the winter/spring schools appear to
create favourable conditions and attitudes for improved learner performance.

4. In turn, improvements in Jeamer performance influence community perceptions of the school,
educator perceptions of the learmers and morale and leamer confidence and motivation.
Communities feel more ownership of the schools and leamers feel a sense of belonging.

5. FET/PURP schools have received training, orientation and teaching materials for OBE and
the new curriculum statements. Their training goes beyond the initial introduction that was
provided in anticipation of the introduction of OBE in FET in 2003. The postponement of
OBE in FET until 2006 provides the opportunity for the FET/PURP schools to continue
preparing for 2006 by pilot testing, revising and sharing their experiences with the materials
developed through the STEP project.




FETPURP Recommendations -

The participating schools report notable progress in governance and management and related

improvements in learner achievements in the interim syllabus and senior certificate examination. At -
the same time, STEP has contributed to introduction of OBE in FET, through orientation of educators

and managers, hands on experience in developing continuous assessment tools and sample lesson

plans in five key subjects. The improvements and advantages of the PURP schools can be maintained =
and enhanced through targeted training and continued follow up support through professional

associations and forums, district level support staff, and effective national initiatives in OBE, quality

management systems, and accreditation of educator development programs. Utilizing information -
from Whole School Evaluation for continuous improvement can provide a strong foundation for

sustaining and enhancing school improvements. While each participating school will have different

needs and opportunities, the following general recommendations are made for school and district -
level follow on, with appropriate provincial support and integration into provincial and national

efforts.

1. Districts and schools should be empowered with responsibility, resources and encouragement
to enable SMT's and SGBs to drive whole school improvement efforts through review and }
analysis of data, including learner performance; district and provincial staff should provide -
continued support to schools as needed as they ¢onsolidate and sustain the organizational
development gains made to date; SMTs and SGBs should drive whole school development

planning, implementation, monitoring and evaluation; support to this effort will be needed -
from district staff and networking opportunities such as those that training events and forums
provide. i
2. Learning Area Managers and Facilitators can build on the foundation established through N
project interventions to continue to improve performance in the current syllabus and to i
prepare for and pilot test activities that will support the introduction of OBE into FET in
2006.
3. Increase support to teaching and learning. Engage professional educator organizations and -
subject associations to lead educator development for the introduction of OBE and the NCS,
i.. to improve the quality of teaching and learning and educator development. -
4. Increase provision and utilization of LSM by educators. Ensure adequate training and follow
up with a view to educators adapting and producing LSMs for relevance in the local context wi
and fully utilizing potential of teaching resources such as science kits, graphing calculators
and ICT.

5. Develop comprehensive Learner Support Services to be housed in an institution accessible to
learners and community members. District offices can play a key role in identifying and
bringing on board community, district, provincial resources of DOE and other public and il
private institutions, including libraries, arts and culture affairs, social welfare programs,
employment and training opportunities. Consider that a comprehensive LSS program enables
the school to become the key resource to youth, bringing together the resources that support -
learning, personal development, health and welfare and economic participation.
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Dinaledi/NSMSTE

Overview of Dinaledi

In June 2001, Deputy Minister of Education, Mosibudi Mangena launched The National Strategy for
Mathematics, Science and Technology Education (NSMSTE). The launch of the strategy was the
culmination of intensive consultations between the DoE and the Department of Arts, Culture, Science
and Technology. This initiative was a response to the socio-economic needs of the country to increase
the pumber of Math and Science graduates in Mathematics, Science and Technology Careers. This
challenge was noted by President Thabo Mbeki in the State of the Nation address of 200].

The vision of the Project is to bring about a scientifically literate, technologically fluent and
numerically/mathematically literate society that empowers individuals to participate in the emerging
knowledge-based economy and supports sustainable development. Three major thrusts of the
strategy are:
* Raising participation and performance of historically disadvantaged learners, especially
girls, in Senior Certificate Mathematics and physical science;
¢ Provision of high quality mathematics, science and technology education for all learners
taking the first GET Certificate and Further Education and Training Certificate; and
¢ Increased and enhanced human resource capacity to deliver quality mathematics, science
and technology education (recruitment, retention, pre- and in-service training).

The national strategy has been supported by the private sector, international donors, including USAID
and national and provincial departments. The Counci! of Education Ministers (CEM) approved the
establishment of 102 dedicated high schools for mathematics and science, to be chosen from:
e Under-resourced, well-performing schools;
e Those with potential to improve participation and performance in mathematics and
science.

The schools were pro-rated per province and selected by provincial officers for their potential as
‘centres of excellence’, where resources could be concentrated and accessible 1o neighbouring

schools.

During 2001, “Dinaled, Creating Tomorrows Stars Today™ became the motto for the 102 dedicated
schools, which are referred to in this report as the “Dinaledi Schools™. The project was championed
by the Deputy Minister of Education, himself 2 mathematician, who continues to visit Dinaledi
schools 1o motivate, inspire and better understand the dynamics of creating excellence in
mathematics, science and technology education at the school level. Major partners in the resourcing
and educator development activities of the NSMSTE include Microsoft, Telkom, Multichoice and
USAID, who signed a joint memorandum of understanding with the Minister of Education last year.
In addition to support for infrastructure provided by these partners, the DoE initiated a program of
educator development through the provision of Cuban tutors to interested provinces.

Abt Associates’ role in the Dinaledi project was to support the start up of the initiative and to
strengthen the human resource capacity of schools to provide high quality teaching and leaming and
the leadership needed to become a centre of excellence in Mathematics and Science Education.
USAID supported the Technology Education aspects of NSMSTE outside of this contract.
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Summary of Dinaledi Activities

In contrast to PURP, Abt’s support was focused on improvement in teaching and learning. The
following activities were conducted:

o Institutional profiles and business plan development for schools

o Funding of support materials for the first Autumn Clinic, 2002

e Planning and implementation management of the Second Dinaledi Autumn Clinic 2003
for Educators, Principals and provincial staff.

¢ Provision of micro-science kits for Biology, Chemistry and Physics and related training
by Somerset Educational Pty, Ltd; provision of math teaching aids and related training by
Phambili Education Projects. The Math kits included transparencies covering the interim
syllabus Grades 11-12; overhead projector (OHP); graphing calculator (HP49G) and view
screen; and a set of geometry tools for demonstrating constructions.

e Identification, funding and coordination of a team of service providers responsible for
providing training and follow up support to educators and school leadership. Three
providers worked with educators in selected schools in geographical areas nearest them.
Service providers had more than one province and in some cases, schools in a single
province were split between service providers. The Centre for the Advancement of
Science and Mathematics Education (CASME); the Programme for Technological
Caweers (PROTEC); and the Schools Development Unit (SDU) of the University of Cape
Town (UCT) were awarded firm fixed price subcontracts for educator development; and
the University of Pretoria was awarded a sub-grant to implement an instructional
leadership development program for principals and deputies.

e Development of an initial framework for monitoring and support of key Dinaledi focus
areas for the Project Management Unit.

The reduction in USAID funding described in Section 2.3, above had a dramatic impact on support to
educator and leadership development. The planned intervention included three workshops per year
and four school visits to do diagnostic wotrk and follow-up support. Final funding levels allowed for
only one workshop and one diagnostic visit to all schools, and follow-up visits to approximately 25%
of the schools in the project.

Approximately 42% of project resources were spent on the 102 schools of the Dinaledi project.

Results of Dinaledi/NSMSTE

Early indications from the analysis of the 2003 examinations resuits for Dinaledi schools reveal
significant improvements in learner performance over the life of the project. Data from 2001 and
2002, summarized in the Table below reveal substantial improvements in performance in math and
science. Preliminary data suggest that additional increases were realized in 2003. Final figures were
not available at the time of writing this report.

Improvements in participation at Higher Grade and by females also continue.
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Table ES-3: Summary of Grade 12 Participation and Performancs for the Period 2001 to 2002

Subject Mathematics (HG & SG) Physical Science (HG & SG)
Entries Passed Entries Passed
Year M F T M F T % M F T M F T %
2001 2847 | 3620 | 6467 | 1286 | 1277 | 2563 | 36.8 | 1841 12159 {4000 | 980 | B39 | 1746 | 446
2002 3316 14054 | T370 [ 1742 | 1708 | 3450 | 47.5 | 2149 | 2330 | 4479 | 1204 { 1242 | 2536 | 534
Table ES-4: Grade 12 Participation and Performance in Mathematics
and Physical Science HG per Gender
Mathematics HG Physical Science HG

Subject Entries Passed Entries Passad

Year M F T M F T % M F T M F T %

2001 304 | 420 | 724 | 165 | 120 | 285 | 454 | 641 | 672 | 1313 | 255 | 176 | 431 | 30.0

2002 718 | 766 | 1484 [ 328 | 23B | 561 | 43.7 | 969 | 1009 { 1978 | 393 | 360 | 753 | 41.5

These improvements cannot be attributed to a single intervention. National projects are but one input,
with provinces and individuals schools making contributions as well. There are however several
themes that have emerged from the work that has been done by the STEP project.

The institutional profiles, completed in 2002 can be used as a baseline for infrastructure,
resources, and qualifications of educators per schools.

Educator training needs articulated in the institutional assessment have begun to be
addressed through the Autumn Clinics and educator development programs. A more
detailed analysis of educator development in the most challenging topics can be
compared to leamer performance in those topics. The results can then be used w form
the basis for continued professional development

The Autumn Clinics and visits by the Deputy Minister motivate and inspire participating
school staff. They create 2 sense of contributing to a national effort, a platform for
sharing information and ideas among educators and principals formally and through
structured sessions. The planning sessions at the Second Clinic provided an opportunity
for provincial teams to review progress and problem sotve.

The educators appreciated the teaching and lcarning resources that included the science
and math kits. The related training was essentia! to create a platform for utilization of the
resources. A total of 358 Science Educators and 313 Math Educators received this
training. Although there is a continuing debate about the use of “micro™ verses standard
sized science kits, the kits are widely known and used throughout South Afica and are
generally regarded as user friendly and effective ways of providing practical expenence
in the sciences without a full scale laboratory. The challenges reported by PURP school
staff regarding the graphing calculator were echoed by Dinaledi educators and are
described more fully in Section 5.3.2.2 of this Executive Summary. The Dinaledi
educators, unlike the PURP educators had the added advantage of on-site visits by service
providers and a staffed resource room at the Autumn Clinic for one-on-one assistance.
This suggests that a more intensive program of support at schools is required for effective
utilization of this resource. While service providers were able to provide some support, it
may have been 100 late to revive interest in the graphing calculator. As with all new
technology, adequate practice must be supported by readily accessible resource people
(peers, subject specialists, service providers) and opportunities to work with the
technology over time.
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e During the course of the STEP project, 594 educators were trained in cross cutting areas
of science and mathematics. The training by all service providers was hands on and
linked to both the interim syllabus and OBE principles, including assessment. Materials
developed by the service providers have been delivered to the Dinaledi Project
Management Unit {(PMU) of the national DoE.

e Principals have been enthusiastic about the Leadership workshops conducted by the
‘University of Pretoria. They provided an opportunity to reflect on and plan for the
educational leadership responsibilities of the principal rather than the managerial and
administrative duties.

o District subject advisors and provincial coordinators who have attended workshops feel
better prepared to support educators in applying new approaches in the classroom. When
they have not been able to attend workshops or have not received materials, they are
constrained to provide support.

e A draft framework for monitoring and support of 8 key areas of the NSMSTE has been
developed with input from the PMU, service providers and representative provincial
coordinators, principals and educators. This framework was presented at the Second
Autumn Clinic, revised based on input at the Clinic and submitted to the Project
Management Unit for further consideration. As of the end of the project, no further
feedback on the framework had been received.

Dinaledi Conclusions

The conclusions presented here are related to the three major thrusts of the strategy, linking activities
to the results in each focus area. As stated previously in this Executive Summary, not all
improvements can be directly attributed to the NSMSTE and/or USAID inputs exclusively. Self-
reporting by educators, principals and subject specialists indicate that the interventions are however
making a substantial contribution.

1.

Participation and performance of historically disadvantaged learners, especially girls, in
Senior Certificate Mathematics and physical science have improved since the inception of the
project. Establishing school, provincial and national level targets for increasing performance
and participation, developing strategies to meet those targets and providing specialized
resources and focused attention appears to make a difference. Substantial increases in
participation at a level which would qualify for tertiary education requires a long term
strategy, attention to curriculum delivery and continuity from GET through FET, early
identification and placement of promising candidates and supplementary support to these
candidates.

Focused interventions highlighting Mathematics and Science have had an impact on those
subjects and ripple effects in the school as a whole as well as surrounding schools and
communities. The ripple effects are both positive and negative. Among the positive effects
reported by principals and others are the sense of pride and belonging to a special initiative,
its achievements and resources. Among the negative are feelings of exclusion or envy among
educators in other subjects Project Management Unit staff accompanying the Deputy Minister
on school visits report that educators have demanded that the Deputy Minister visit their
classrooms, although they are not Math/Science classes.
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3. The success of the Dinaledi schools in improving participation and performance has been

demonstrated at the school level. Less attention has been available to consider the
responsibilities and expectations of a “centre of excellence™ with respect to surrounding
schools. High performing schools in general attract leamers, which may create potential
imbalance in enrolments, as learners and parents recognize the achievemnents of Dinaledi
schools. Anecdotal reports to service providers, district subject specialists and PMU staff
indicate that this is a concemn at some sites.

There may be inherent tensions between producing high pass rates and increasing
participation. Emphasis on pass rates may discourage participation; emphasis on increased
participation may create resource constraints in staff establishments, and hence affect overail
performance. The University of Cape Town Schools Development Unit has identified such a
trend in one Northern Cape School and will embark upon a study to determine the extent to
which this is of broader concern.

Human resource capacity to deliver quality mathematics and science education has been
increased through the educator development program including workshops, clinics,
resourcing and follow on support. Key topics have been identified and addressed and
progress has been made. Principals have considered the roles and responsibilities as
instructional (verses administrative) leaders. Aithough the workshops conducted under this
contract have been well received, educators are eager to participate in accredited courses. A
next step in the in-service training of current mathematics and science educators might be
ensuring that such accreditation is possible, by requiring that service providers be accredited
and offered registered programs.

The STEP project did not directly address issues related to recruitinent. retention, or pre-
service training.

Dinaledi Recornmendations

The challenges that created the NSMSTE will continue for the foreseeable future. In order to realize
the vision of the strategy and to turn the existing Dinaledi schools into centres of excellence, the
following recommendations are made.

1.

Continued attention to educator and management development for Math'Science, including
access 1o accredited courses, and ongoing support beyond specific workshops.

National DoE should consider and promote the most effective mechanisms for a support
structure to ensure that educators are able to make maximum use of workshop learning
acquired materials and MST related resources. At this time, the most durable and cost
effective approach to this seems to be some combination of district subject advisors,
professional associations and the Cuban tutor program. Clarification of roles and the
establishment of norms and standards for such support should be investigated.

While consolidating gains in participation and performance, begin the process of creating true
“centres of excellence™ that take best advantage of the impact of the Math/Science focus on
the community and neighbouring schools, creating a regional resource and regional pnde in
Dinaledi. This will require resources for advocacy and outreach.
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4, The public/private partnership that has been achieved by the DoE has not yet been fully
integrated at the school, district and provincial levels. As the partnership grows and demands
from the field increase, it will be important to have a coordination structure that:

Includes national and provincial DoEs with clear roles for district subject advisors.

Engages professional associations and communities.

Provides and entry point and communication structure for partners.

Facilitates and promotes synergy across inputs,

University of Louisville/Rand Afrikaans University Collaboration in
Bapong

This initiative was a special assignment from the USAID mission with designated funds. It supports
the ongoing work of the two universities in the Bapong community of the NorthWest Province.
Phase I of the STEP support included a comprehensive community needs assessment including
household surveys, employment surveys and employment related training needs and opportunities.
The result of Phase I was a plan of action for training for long term economic development, engaging
the local traditional authority as well as provincial and local government structures. Using the funds

designated for the program, the universities and Lonmin have made great strides in providing
education and training in the community for non-mining economic activities. The work of the
universities will continue through an agreement with Lonmin Trust, and the Bapong traditional
leadership. These activities should also be considered for USAID’s Global Development Alliance
funding, as it would reflect the intended partnership between the public and private sectors, provide
support to universities and a model for the role of educational institutions in community development.

Specific areas for which needs assessments, feasibility studies and initial training have been

undertaken include:
e Village Action Committees as a structure for development planning and implementation
e Math/Science teacher training at the primary level

Expanded scale vegetable gardening

Bird farming

Sewing

Ethanol

HIV/AIDS Home Based Care.

Resource Allocation

The chart below indicates how STEP resources were allocated to the four core activity areas.
Administrative costs are assumed to be allocated proportionately across all activities, although that
may not accurately reflect the level and focus of technical assistance provided directly by STEP staff.
Field implementation investments in FET were more than 10 times the expenditure on policy
development.
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Chart ES-3: Allocation of STEP Resources.

Allocation of STEP Resources
. ™% 7%
42% @ Youth Development
'BFET Sector i
OFET/PURP
44% O Dinaledt

The STEP project expenditures were approved by activity by USAID’s CTO through: submission of
requests for approval of individual Technical Assistance activities, Participant Training programs. and
RFP/RFA scopes of work and tendering procedures. In addition to CTO approval, the USAID
Regional Contracting Officer approved all subcontracts and grants with a value greater than
$100,000.

A detailed financial report to USAID will be presented through the final close out voucher.

Summary of Recommendations

This report has provided recommendations regarding PURP and Dinaledi, which can be acted upon at
the school and district levels. Given the overall policy and national focus of USAID, the
recommendations below are those that would require national level policy support and-or
supplemental resources. They are presented here for the consideration of USAID and it partners in
the DoE and the NYC.

Recommendation 1:

Develop a system to provide comprehensive services to youth. These include social services, FET
institution-based comprehensive LSSs, and a thriving network of referrals within communities. The
report describes issues related to the development of a professional cadre of providers and
institutional issues.

Recommendations 2:
Continued attention to and research into the areas of curriculum implementation of FET schools and
colieges and governance of FET colleges.

Recommendatioa 3:
Replicate the whole school approach to improving the performance of dysfunctional urban schools,
encouraging the use of WSE data for planning comprehensive school improvements.

Recommendation 4:
Professional associations should be activated, independent of government institutions to promote
continued development of educators, managers and SGBs. Preliminary work suggests that educator
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subject forums and associations of SGBs are viable concepts. Similar structures for professional
networking and career development should be explored for SMT members and District officers.

Recommendation 5:

Continue to develop the Dinaledi schools as centres of excellence, paying attention to outreach and
advocacy to commumity and local businesses, ensuring that Dinaledi status becomes a point of pride
for the whole school and for groups of schools utilizing the resources of the “centres of excellence”.

Recommendation 6:

Review the historical data to determine the disincentives that may be embedded in overemphasizing
numbers (performance and participation) including impact on school establishment and quality of
teaching and leaming Develop strategies for addressing this, including the possibility of retraining
promising educators with relevant knowledge, skills and interests.

Recommendation 7:
Examine the academic/private sector/public sector/donor model of intervention by universities

provided by RAU and University of Loutsviile in Bapong to determine whether it is replicable among

universities and/or colleges.
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1. Introduction

This report summarizes the work of Abt Associates, Inc. from July 1997 through February 2004
under USAID South Africa Contract No. 674-C-00-00054-00. The core purpose of the contract was
to implement the Support to Tertiary Education Project (STEP) Grants Management and Technical
Assistance (GMTA) activities project which was focussed on the Further Education and Training
band. The work under this contract took place at a critical stage in South Africa’s educational
transformation, as the new democracy sought to simultaneously redress the inequities of the past and
build an active citizenry and high quality workforce for the future. The project supported the most
complex educational “band”, Further Education and Training (FET) through policy formation, public
discourse and pilot implementation of interventions targeted at school level improvements. Duning its
first two years, the project also provided direct support to the Youth Development Sector. Abt
Associates was privileged and challenged to be able to support these critical sectors, organizing
successfully to address the breadth and scope of activities and issues that could be articulated at the
time of the RFP, and responding to the priority needs and opportunities that emerged over time. Abt
Associates engaged U.S. and South African individuals and organizations in the implementation of
the project, taking advantage of the wealth of local expertise and complementing that with
international experts.

The report provides an overview of the project, its implementation context and organizational
structure. It then addresses four core activity areas in some detail: Youth Development; FET Sector
Support; Implementation of FET in the Presidential Urban Renewal Program sites in Galeshewe and
Thabong; and implementation Support to the National Strategy for Mathematics, Science and
Technology Education. It also provides a summary of a project in the Bapong community of the
Northwest Province that was identified, designed and implemented through subcontracts with
University of Louisville (Kentucky, U.S.) and Rand Afrikaans University. These activitics have
produced rich experiences and a foundation for continued work in the FET sector.

The sections describing these broad areas describe activities and achievements; the significance of
these achievernents:; unfinished business; and recommendations for the funre. Lessons leamed and a
summary of recommendations concludes this report in the final sections. The Appendices list stafl,
consultants, subcontractors, reports and products.
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2. Background and Overview

2.1. Project Background

The STEP project was initially approved in 1990, as one of several USAID/South Africa mechanisms
to “prepare and empower Black South African individuals and selected institutions for positions of
leadership and importance in order 1o promote change and a peaceful transition to a non-racial
democracy”. The first phase of the STEP project, from 1990-1996, focussed on funding bursary
NGOs to provide the future generation of black South Africans access to tertiary education in the U.S.
It also provided technical assistance to national NGOs committed to serving the educational needs of
the majority population. Priority was given to NGOs working in academic development or bnidging
programs, career counselling and guidance, community college models and youth activities. Many of
these were affiliated with oppesition Imovements, committed to addressing the apartheid legacy of
large numbers of undereducated and underemployed young people.

Following the first democratic elections in April 1994, the need for large external training activities
was not as acute, as all South African Universities and Technikons began removing racial admissions
constraints. There remained however a need to address comprehensively the multifaceted challenges
of equity, access and redress in the interrelated areas of education, training and employability. The
newly elected government embarked upon a comprehensive education transformation program, based
on a National Qualifications Framework (NQF), which codifies skills and knowiedge into articulated
levels, integrating formal education, skills development and life long learning. The NQF presents
three “bands™ of Education and Training:

e General Education and Training (GET), which comprises Grades R-9 and Aduit Basic
Education at Levels 14, culminating in a GET Certificate or the NQF Level 1.

o  Further Education and Training (FET), which comprises NQF Levels 24, and inchudes
education and training provided by schools {Grade 10-12), Community Colleges, and
private providers, including employers.

e Tertiary Education, which comprises NQF Levels, 5-8

The FET band of the NQF is precisely where education, training and lifelong leaming converge, with
responsibilities for the redressing the past and preparing South Africans for the future. The FET band
is perhaps the most complex of the three bands, requiring careful attention to interests, needs and
opportunities of its diverse clients and institutions and key issues such as the core function of FET,
and issues of curriculum, governance and financing. The FET band is charged with providing high
quality learning opportunities that conform to the requirements of the NQF and prepare its leamers
for the world of work, entry to tertiary institutions and/or personal and comumunity enrichment. Key
constituencies for the FET sector include in-school and out-of-school youth and the labour
movement.

The policies, procedures, standards and capacity for curriculum development, assessment and
evaluation required of such a system are far-reaching and comprehensive. USAID South Afnca
committed itself to supporting the development and implementation of this system. through its
Strategic Objective 2, “providing increased access 10 quality education and training.” STEP-GMTA
was designed as a mechanism through which grants to South African NGOs and technical assistance




would be made available to the Department of Education (DoE) and the National Youth Commission
(NYC) and through which USAID could provide continued support to existing grantees.

The STEP project was implemented at a very dynamic time in South Africa’s education
transformation. As Outcomes Based Education (OBE) and Curriculum 2005 were launched and
initiated in the GET band, the department undertook the challenges of formulating a cohesive policy
that would unify the many users, providers and other stakeholders in the FET area. Between 1997
and1999 the policy and legislative basis for FET was created, paving the way for STEP’s
implementation support to whole school development efforts in two Presidential Urban Renewal
areas and to the National Strategy for Mathematics, Science and Technology Education from 2000 to
2004. The dynamic context in which this occurred is presented below.

2.2. Implementation Context

2.2.1. Education Transformation by 1997

Between 1994 and 1997, the DoE successfully created the superstructure for a transformed education
system, articulating a vision “...of a South Africa in which all our people have equal access to
lifelong education and training opportunities, which will contribute toward improving their quality of
life and build a prosperous and democratic society.” Three major challenges had been confronted:
dismantling the apartheid era structures to create a unified system; allocating resources more
equitably in a context of huge demand on limited resources; and creating a policy framework which
embedded the constitutional values of the new South Africa.

In the policy arena, the cornerstones had been laid:

e The South African Qualifications Act (SAQA), 1995 integrating education and training at
all levels to a national system.

e The National Educational Policy Act (NEPA), 1996, giving form and substance to the
principal of co-operative governance, delineating duties, privileges and collaboration of

- national and provincial departments. NEPA established the Council of Education
Ministers (CEM) and Heads of Education Departments Committee (HEDCOM) as
intergovernmental forums. The CEM was comprised of Members of Executive
Committees (MECs) of each province, as well as the national minister. Provincial
Department Heads comprised HEDCOM. Both functioned

o The South African Schools Act (SASA) 1996 promotes access, quality and democratic
governance.

e The Higher Education Act, 1997, provides for a unified, national system of higher
education and a statutory Council on Higher Education to provide advice and quality
assurance.

e The introduction of Qutcomes Based Education and Curriculum 2005 at the GET level,
1997, the system through which education would become learner-centred, unleashing
individual capacity and building knowledge, skills and values for the nation. OBE and
C2005 are aligned to NQF.
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The immediate challenge was the development of policy, legislation and strategy for the FET band,
building a continuum of learning from GET to FET, utilizing principles of OBE and expanding the
National Curriculum Statements for schools from Grades R-9 (GET) to Grades 10-12 (FET) and the
integration of the myriad of other public and private institutions providing learning in the FET band.
This policy foundation was a critical target for government in 1997 and essential 1o the successful
implementation of the activities intended by USAID in the RFP and contract for STEP/GMTA.

In summary, before STEP could attend to many of the ambitious activitics stipulated in the coatract
scope of work, policy needed to be shaped and boundaries and coordination mechanisms for
implementation carefully developed.

222. Institutional Role Players

2.2.2.1 The NGO Sector

The STEP/GMTA Project was designed to provide support to NGOs in FET. At this ime, NGOs had
been major players in the sector, as providers of community based, specialized training programs and
as advocates for equity and access in education, training and employment. Many of the senior
managers of key NGOs joined government and external funds were shified from NGOs to
government, as a means of supporting the new government and its initiatives. In fact, then president
Nelson Mandela, at his farewell speech to the ANC in Mafikeng in late 1997 chided donors, including
USAID for their continued funding of what he perceived to be oppositional NGOs rather than
providing support to the new government and its programs. While the overall objective and core
activities articulated for the STEP project remained, this public statement and emerging sentiment
challenged the mode of operation of the project.

2.2.2.2 Emerging Government Structures

All government departments, at national and provincial levels, as well as historic players in the FET
sector were engaged in massive change efforts. At every level, in every institution, staff and
structures were challenged to plan and manage the transformation of the education sector. Leaming
curves were steep, as political imperatives drove structural change, personnel shifis, mergers of
previously separated departments and functions as well as policy and iegislaion. Change became a
way of life and workshops to leam about new policies, legislation and programs became a major
feature of professional life. In some circles, workshops became known as “1alk shops™ as they were
characterized by intensive, extensive (and some would argue excessive) discussion of the new
directions. Every workshop strengthened the foundations of the new democracy, by engaging key
role-players mn critical dialogues, and created expectations for service delivery that would continue to
challenge the newly unified systems. The breadth, depth and number of changes have stretched the
capacity of the system at every level. The STEP project worked within this reality from its
beginnings in policy and strategy development and as it began to implement a1 the school, district and
provincial levels. While the DoE was engaged in this massive transformation, included in its ranks
were staff with technica! expertise, field experience in education and political clout. Defining the
balance between the technical, political and bureaucratic elements of the transformation was
challenging but possible.

The DoE and its provincial counterparts had created structures for “cooperative governance™, with
broad agreement that national would define policy through a consultative process and provinces
would implement policy at the institutional level. As described earlier, the Council of Education
Ministers (CEM) and the Heads of Education Departments Committec (HEDCOM) were established
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mechanisms for reviewing and agreeing policy, strategy and programme. Once vetted and agreed at
these levels, implementation could proceed within provinces.

The newly emerging youth structures were another story.

In the late 80’s and early 90’s organized youth structures were generally aligned with the political
movements and viewed as highly difficult and volatile. Although there were local and national youth
service agencies, these NGOs tended to follow traditional social service models and were for the most
part not linked to the more politicised youth mobilization structures.

USAID was reluctant to engage the youth sector until the establishment of the National Youth
Commission (NYC) by the first democratically elected government. Housed (structurally) in the
Office of the Deputy President, it had the visibility and political legitimacy appropriate to the role of
youth in the struggle against apartheid and was representative of the youth cadres of the major
political movements. The demands and expectations of the sector, the political clout of the NYC and
its newness created opportunities to drift from its core policy and coordination functions to
implementation, but unlike the DoE, the NYC did not have the technical experience and expertise to
support implementation and did not have the mandate for implementation. As a relative “newcomer”
to youth development, USAID support was often accessed when other sources of support could not
respond. This coupled with the historic role of Australian AID (AusAID) and the Commonwealth in
the youth sector limited STEP’s support to the NYC and hence, the sector.

Within this evolving organizational context, USAID and therefore STEP followed the government’s
lead within the Youth and FET sectors, moving from support to historical champions of community
education, to policy development to strategic and implementation planning to pilot implementation at
the provincial and school levels. As the government shifted its focus and commitment from policy
and strategy to implementation and service delivery, project activities similarly shifted. STEP’s
support to the new government required collaborative planning and implementation at all levels
throughout the life of the project.

2.2.3. Policy Development Process

Between 1994 and 1997, a highly engaging, consultative process for developing, vetting and ratifying
policy, prior to its becoming legislation evolved. The process of engaging experts and stakeholders in
research, consultation and public comment was a hallmark of the government’s commitment to
inclusion, transparency and technical quality. These processes would become major activities for the
STEP Project in its support to the development of policy in the Youth and Further Education and
Training Sector. Completing the process was often time consuming but ultimately the process
resulted in a better product, broader consensus and a stronger foundation for strategic planning and
implemsentation. Such processes supplemented with monitoring and support and shared accountability
were also key elements of field level implementation.

STEP played important facilitative and technical assistance roles in developing and vetting the
National Y¥outh Policy, the National Youth Service Act, the FET Act and in addressing related
curriculum, educator development and quality assurance issues.
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2.24. USAID Priorities and Funding

USAID’s commitment to Youth Development in 1997 included support for NYC responsibilities in
respect of the Bi-National Commission (BNC), 2 bilateral structure spearhcaded by U.S. Vice-
President Al Gore and South Africa’s Deputy President, Thabo Mbeki. The vision and program of
the BNC were diluted and eventually dissipated following the elections in South Africa (1999) and
the U.S. (2000).

USAID’s commitment to supporting the transformation of education in South Africa required that
support to policy precede support to implementation. STEP was allowed, through the breadth of its
original scope of work and the desire of the mission to respond to DoE priorities, to support policy
development in the FET sub-sector and within the established policy framework to contribute to the
implementation of two national initiatives. The balance between political, technical and bureaucratic
issues was carefully and skilfully navigated by the CTO, the final arbiter of critical decisions
regarding resource allocation and contract direction.

While FET remains a critical development area in South Africa, USAID worldwide has prioritised
“Basic Education™ for its increasingly limited funding in the Education Sector. This became evident
in substantially reduced funding of the STEP contract and a subsequent cut back in field activities
during the 1ast year of the contract, at a time when implementation was at a critical stage in terms of
both momentum and the academic calendar. The implications of this reduction are discussed in the
sections on FET/PURP and the National Strategy for Mathematics, Science and Technology
Education. Several planned activities were cancelled due to funding constraints.

Finally, with respect to USAID funding levels, a separate allocation of funds was made through the
STEP contract to the University of Louisville (Kentucky) and its South African partner Rand
Afrikaans University, to implement FET related activities in the Bapong Community. USAID’s
responsiveness to this congressional interest is yet another indicator of the mission’s ability to
respond to political imperatives while maintaining focus on development opportumities.

2.3. Project Organization and Structure

The staffing pattern for the STEP project was “lean” throughout the life of the contract, incorporating
core functions throughout, adding staff and adjusting responsibilities as the work and work-load of
the project evolved over time. An explicit strategy was maximum utilization of local resources,
individual and institutional, complemented by international specialists. Additionally. core project
staff (local and expatriate) was able to provide direct technical assistance in the areas of youth
development, FET sector development, curriculum reform, training and monitoring and evaluation.
Abt’s traditional strengths in policy formulation and implementing policy reform were complemented
by Aurora’s depth of experience in education and training in South Africa and throughout the region.
Deloitte and Touche brought extensive financial management expertise in South Africa and with
USAID, rounding out the team with the skills that would be needed to manage a large grant-making
operation. Additional subcontractors and grantees were added over the life of the project as required
by the evolving activities undertaken within the contract. A complete histing can be found in Annexes
Dand E.
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" 3. Reports by Focus Area

» This section of the report presents summaries of key contract activity areas, discussing background.
activities, results, conclusions and recommendations per activity area.

e Youth Development

e FET Sector Development; and in the implementation of FET Activities in the

e Presidential Urban Renewal Program; and
o e Dinaledi, the 102 dedicated schools of the National Strategy for Mathemanics, Science
e and Technology Education
e Education and Training in the Bapong Community (University of Louisvilie and Rand

Afrikaans University)
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3.1. Youth Development

3.1.1. Background

The National Youth Commission (NYC) was inaugurated on 16 June 1996 in terms of the NYC Act.!
It was charged with developing a comprehensive approach to addressing the challenges facing young
South Africans. The Commission was structurally located in the Office of the Deputy President, an
indication of the significance of its mandate and constituents. The NYC’s mandate is to:

» Coordinate and develop and integrated national youth policy;

¢ Develop an integrated national youth development plan that utilizes available resources
and expertise for the development of the youth and which shall be integrated with the
Reconstruction and Development Programme;

o Develop the principles and guidelines and make recommendations to the government
regarding such principles and guidelines, for the implementation of an integrated national
youth policy;

e Coordinate, direct and monitor the implementation of such principles and guidelines as a
matter of priority;

¢ Implement measures to redress the imbalances of the past relating to the various forms of
disadvantage suffered by the youth generally or specific groups or categories of person
among the youth;

¢ Promote a uniformity of approach by all organs of state, including provincial
government, to matters relating to or involving to or involving the youth;

e Maintain close liaison with institutions, bodies or authorities simitar to the Commission
in order to foster common policies and practices and to promote cooperation;

¢ Coordinate the activities of the various provincial government institutions involved in
youth matters and to link those activities to the integrated national youth policy; and

# To develop recommendations relating to any other matters which may affect youth.

The NYC was also the designated representative of the South African Government for youth
development programmes of the Human Resources Development and Education sub-committee of the
BNC a bilateral agreement with the United States.

While the composition of the commission and its staffing recognised and validated the demographic
and political significance of the youth population, it did not have the advantage of a cadre of
professional youth workers with experience in the creation of programs and delivery of services to
this critical group. The NYC was further limited in that its full-time commissioners (all of whom
were themselves youth and therefore under the age of 35) generally lacked administrative experience
particularly within a bureaucratic context, having come from a background of politically linked youth
and in some cases, NGO activism. The challenge of creating the NYC as a functioning organization,
establishing offices, hiring staff and establishing a program even while providing leadership to a
relatively disorganized sector, provided a monumental challenge which not surprisingly, the NYC
only partialty met. The problems attendant to the NYC start-up and lack of expertise NYC were

! Provincial Youth Commissions were also established, some of which were quite active in developing local
programs and services. Although the NYC endeavoured to work in concert with the Provincial
commissions, there was no formal structural or reporting link between the twe levels, a structure that
greatly limited local implementation of NYC policy and program.
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further exacerbated by the establishing but then under-funding a South African Youth Council
(SAYC), that was designated as the legitimate representative of civil society youth structures.

The designation of the newly created NYC as the organ of government specifically responsible for
providing leadership and direction for the youth development sector, as well as its assigned role in the
BNC, operationally linked all STEP youth development activities to and through the NYC. Through
this mantle of moral and political authority the Commission exercised something of a “gatekeeper™
function for the sector as a whole as well, as for the STEP project itself. While this pre-cminent
structural position atop a rather disorganized, under-deveioped and poorly resourced sector, provided
the NYC an extraordinary opportunity to lead, build, coordinate and facilitate its growth it also served
to somewhat stifle debate and limit alternate models and frameworks. No youth development NGO
wanted to risk being seen as in opposition to the Commission, lest it be labelled as opposing
transformation.

Operationally, the NYCs role as the single youth development counterpart meant that particularty
during the first two project-years, virtually any and all STEP activities in the youth sector were
conducted through and with the concurrence of the Comrnission, a structural relationship that while
offering the project the possibility of broad national developmental impact also provided significant
constraints. This relationship also offered STEP another potentialiy important role as internal
organization development and technical assistance provider to the NYC, helping o build its
operational and administrative capacity and strengthen its delivery. Much of the STEP support for
the NYC took this form of assisting the Commission in its internal development and planning
functions, with the project funding and at times delivering facilitative and technical support to NYC
workshops, retreats and meetings.

Unfortunately rather than being viewed by the Commission leadership as a source of technical
expertise that could potentially add value to their work, the STEP project was primarily accessed
solely as a source of funding, often through somewhat frantic, last minute requests to provide funds or
transport for some workshop or retreat. The STEP strategy was to try to accommodate ail reasonable
requests and to thercby attempt to demonstrate good wili and reliability and establish a relationship of
trust that could build into a more productive, professional interaction. And while productive working
relationships were developed with some Commissioners, the NYC's overall stance towards STEP
remained fairly guarded and ad hoc and never became the sort of proactive partnership that the
project desired. Nonetheless, in responding 10 the somewhat ad hoc requests, STEP as able 10
influence to some degree the implementation planning at the field level.

3.1.2. STEP Activities in Youth Development

The breadth of the NYC mandate and the scope of the contract provided for a range of possibilities
for technical assistance, short term training and grants. The major activitics in the Youth Sector were
completed between 1997 and 1999 in the areas of national pelicy formulation, program coordination,
strategic planning support to the NYC and its provincial counterparts and financial support to print
and distribute publications. In September 2002, the Free State Youth Commission requested further
assistance in strategic pilanning. USAID also approved a reprint of the highly successful “Guide to
Government Youth Development Programmes™ developed by the Interdepartmental Committee on
Youth in 2002.

Abt Associates inc. 3. Reports by Focus Area 11



The STEP project was activated soon after the completion of the National Youth Policy, and one of
its earliest tasks was to convene, design and facilitate a National Youth Policy Summit (28-30
November 1997). This summit finalized the input of national and provincial, public and private
stakeholders to the policy, which was subsequently presented to then President Nelson Mandela.

In January 1998, the NYC convened a Strategic Planning workshop for NY Cers, staff and Provincial
Youth Commissioners in Rustenburg. The project provided technical assistance as well as
organizational and logistical support to this critical effort to align NYC strategy and programme with
national policy and with provincial youth commissions. Emerging from this event were
recommendations for four programmatic areas:

e National Youth Service

e Youth Information Service

e Youth Employment Clearing House

e Positive Living Program.

Over the course of the next two years, the STEP Project continued to support strategic planning at the
national and provincial levels; provide support to the four key areas noted above; and respond to
specific requests for facilitation, planning and conference report services. These activities are
described below.

3.1.2.1 Strategic Planning Activities supported by STEP in the Youth Sector included:
e 1999 Strategic Planning Workshop for Naticnal and Provincial Youth Commissioners
and staff.
Strategic Planning Workshops for Limpopo, Gauteng, Eastern Cape, Free State and KZN,
Development of a Model Youth Employment and Training Program
Support to the Youth and Community College Task Team (YCC)
Design and Facilitation of the IDC on Youth Workshop 26-27 August 99. The IDC
created a mechanism for coordinated government services to youth and published the
“Guide to Government Youth Development Programmes™ October 1999, This guide was
reprinted with assistance from the STEP project in September 2002.
¢ Report, documentation and facilitation services to workshops to help formulate national
youth policy: Education and Training; Young Women, Youth and Social conflict; Youth
Information Services.

3.1.2.2 National Youth Service

Abt Associates was requested to convene and chair the task team developing National Youth Service
Policy. Motsumi Makhene, Deputy COP was the designated convenor of the team, with team
members identified and assigned by the NYC. The team engaged in a highly consultative process,
engaging over 157 government and non-government structures in interviews, focus groups and
workshops. These consultations added to the document review and research of national and
international experience. The Green Paper on National Youth Service was completed in December
1998 and introduced for discussion at the National Youth Service Summit in February 1999. The
final result of USAID’s support was the National Youth Service White Paper culminating in June
1999. Public works and Usombomvu Youth Fund (UYF) are now implementing key activities started
through the youth service policy process.
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3.1.2.3 Youth Employment Clearinghouse

At its strategic planning workshop in February 1998, the NYC adepted as an immediate pnonty the
creation of a National Clearinghouse on Youth Employment and Entrepreneurship. The discussion
documnent, “NYC on Youth Clearinghouse on the Creation of Economic Opportunities was
distributed to guide the process of designing and the creating the clearinghouse. The NYC proposed
that Abt Associates establish a design team to conduct a feasibility study and report back to the NYC
with recommendations and proposed next steps.

A design team was identified and co-led by Mpho Lekgoro of the NYC (now a Member of
Parliament) and Dr, James M. Statman, STEP COP. The seven additicnal team members inchuded
international and national experts in youth development, youth entrepreneurship. planning and
finance, grants, and clearinghouse operations. The team produced a positive recommendation
regarding the establishment of a clearinghouse, and proposed a three-year pilot activity. The team
provided a comprehensive report, “National Clearinghouse for Youth Employment and
Entrepreneurship” which details the role and function statements; administrative structure; and work
plan for the Clearinghouse. In addition, the team drafied a Request for Applications (RFA) for the
NYC and recommended that USAID fund this activity.

3.1.2.4 Youth and HIV/AIDS
The National Youth HIV/AIDS programme was designed to focus on:
¢ The design, implementation and monitoring of programmes, services and facilities which
prevent the spread of HIV and promote the treatment of young women and men who are
HIV+
e Monitoring and review of policies which seek to address the particular needs of young
peopie in relation to the risk and treatment of HIV/AIDS and which recognises the impact
of HIV/AIDS on youth development
e Advocacy aimed at government departments, private sector organizations, NGOS and
CBOs regarding appropriate policies, practices and programmes which prevent HIV and
STD infections among young women and men and which address the needs, concerns
and rights of young people who have tested HIV+
e The vulnerability of young women to HIV infection as a result of the epidemiology of the
disease and the power relationship between men and women.

The components of the program included:
e Capacity within the commission and the youth sector in general
e A Young Positive Living Ambassadors (YPLA) Project
e A public awareness campaign on HIV/AIDS and young people.

The NYC requested STEP support for two activities in respect of HIV/AIDS and youth. The first was
to aid the organization and conduct of a public information and mobilization activity in conjunction
with World AIDS Day 1998, in Durban. Kwa Zulu-Natal was selected for this national event because
it had the highest number of young HIV+ people, and would be the site of the pilot YPLA project.
The event included a March for Life, public testimony of a Living Ambassador, educational
presentations and opportunities for government responses. To further the continued work of the
Living Ambassadors, the STEP project aiso developed and funded a Study Tour to Uganda.
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The Uganda tour provided seven young people with 10 days of first hand experience of a well-
established YPLA program and other programs targeted at youth. The Study Group included
representatives from the YPLA, the NYC, DoE, Departrnent of Health, and Provincial Youth
Commissions of Northern, Mpumalanga and Kwa-Zulu Natal provinces. However, the lack of
authorization to enable a STEP project staff-member to participate in the tour limited the project’s
ability to provide on-going support for sustaining activities that could have resulted from the tour.

3.1.2.5 Direct USAID Support

As the lead agency for the Binational Commission subcommittee on Human Resources Development,
USAID awarded a grant of $48,000 to Streetwise Children South Africa. The grant funds enabled the
Mamelodi Leratong Shelter, a StreetWise Children South Africa Project to provide more
comprehensive life skills training courses for the children at the shelter. Abt Associates was
requested to assist in the capacity building efforts of this grant by providing expert training in youth
development programming. Abt Associates engaged the professional services of Jo Mostelle, Director
of Services, Sasha Bruce Youthwork, Washington, D.C. Ms. Mostelle conducted workshops for
youth service providers on programming for street children and other at-risk youth.

3.1.3. STEP Achievements, Products, Results in Youth Development

3.1.3.1 Products produced by the STEP project and subsequently published by government
include:

Green Paper, White Paper on National Service, Interdepartmental Youth Guide to Government
Services, Clearinghouse on Youth Employment and Entrepreneurship.

3.1.3.2 Results: Youth Development
The STEP Project contributed to the development of capacity in the youth sector in several ways:
e Supported policy development by engaging relevant stakeholders in the process of
research, drafting, review and finalization of policy;
e Provided increased experience in mechanisms for coordination and joint planning at
national and provincial levels;
¢ Developed technically sound and politically viable policy recommendations and
programme approaches for the youth sector.
e Contributed to the foundation from which the NYC, the SAYC and Umsobomvu could
confidently launch programmes and continue to advocate for the needs of youth.
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3.1.4. Conclusions

STEP activities in the area of youth development adhered to the priorities and progression of USAID
and South African government strategies. And in keeping with the South African Government's
organization structure, STEP’s institutional point-of-contact remained the NYC. As such, the
project’s access to and impact upon the youth sector was largely conditioned by the Commission’s
degree of openness to proactive partnership and its own pace of development. Still STEP was able to
support foundational initiatives and policy formulations in the youth sector that have since come to
fruition, albeit through other implementing bodies.

The real and potentiai linkages between and among the Youth and FET sectors will be discussed at
length at the end of the report. The need for strong outreach, advocacy and service delivery programs
for youth remains. Progress in FET Sector has generated new information and opportunities for
targeted support to youth, especially in the critical areas career guidance, academic support and life
skills.

3.1.5. Recommendations

As STEP concludes, the shape of youth development services in South Africa, and the needs and
opportunities for the sector, are in many respects quite different than at the project’s commencement
in 1997. Although the problem of youth unemployment is still quite critical, through the key
organizational work of the Umsobomvu Youth Fund, innovative, creative and effective youth
employment programming is being developed and tested across the country. The rapid matuning of
the SETAs with their promise of tens of thousands of learnerships and an expanded job market and
the impending explosion of public works initiatives contribute to a far more encouraging youth
employment environment than existed even five years earlier. And while the HIV 'AIDS pandemic
remains a horrific threat to the health, well-being and future of South Africa’s youth, recent years
have seen a far greater, more effective and better-resourced and coordinated response to this crisis.
with significantly improved government programming, the development of effective NGO and other
civil society structures in this area and a major influx of donor support including the U.S. President’s
Emergency Programme for AIDS Relief (PEPFAR) initiative.

While politically-affiliated youth structures still of course exist and will play a significant role in
mobilisation around the April 2004 elections, the on-going function and prominence of such
groupings have diminished, and the funding, operational, administrative and identity crises gripping
the NGO/CBO youth development service sector from the mid-1990s on. has stabilized if not
completely subsided. And while there has been prominent media attention to the obscenely high
incidence of sexual abuse of youth (and children) as well as the issue of juvenile prosttution. there
remain huge gaps in services for youth in this area as well as in the critical and perhaps growing
problem of drug and alcohol abuse amongst youth populations. As in 1997, South Afnica still lacks
anything near an effective, coherent and resourced initiative on substance abuse education, prevention
and treatment. And certainly young people remain at significant isk as both victims of and
perpetrators of crime and violence, another key area requiring far greater attention”.

2 Other program areas include services targeted to specific vulnerable populations such as homeless youth,
young people with disabilities, or gay and lesbian youth. Arts, culture and recreations! programs and
opportunities for youth volunteensm are also critical.
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But with all the positive development in the sector, facilitated at least in some small measure by
STEP’s activities, there remains no coordinated and sustained effort to create a formalized discipline
of youth development, with its attendant organizations and structures, standards and norms, and a
recognized peofessional designation of youth worker, with formal qualifications. This is the critical
challenge at hand: to create a genuine profession and system of youth development services based on
South African experience, realities and cultures.

During its initial three years, STEP encouraged, supported and participated in ultimately non-
sustaining attempts to create such structures and these should be continued and nurtured. But these
relatively small and in some cases, short-lived efforts have created a base upon which a truly effective
and comprehensive youth development sector can be built.

At this moment the development of a sustaining, effective youth development sector must proceed
from efforts to link and integrate current services, and identify and fill critical gaps. Experience in the
U.S. and elsewhere suggests that this requires public/private cooperation in the establishment of a
viable youth development network that can coordinate service implementation, lobby for youth
interests, needs and resources, engage in public education and help set norms and standards, and a
quality-assurance mechanism for minimal, effective service delivery. Within the current South
African context, what for example, constitutes an effective model for crisis care for street children or
an outreach program for juvenile prostitutes or drug addicts? Critical programmatic elements such as
the minimum ratio of clients to staff, and the required training and qualifications for youth serving
personnel need to be addressed. Issues of record keeping and privacy, referral and tracking,
monitoring and evaluation, amongst others, all must be considered, debated and formalized.
Ultimately the formalisation of youth development services, the creation of a system for delivering
support services to youth, aims at insuring that young people have access to and receive appropriate,
high quality, effective, non-exploitative care and they themselves have a voice and are empowered to
play a major role in the system.

In addition to establishing standards for and supporting youth service delivery programs and
institutions, there is a corresponding necessity to help further formalize the profession and career of a
youth development worker. Without stifling creativity or discouraging volunteerism, a consensus
must be developed and formalized around identifying the skills, competencies, expertise and
experience necessary to be a youth worker, a youth counsellor, an outreach worker to youth gangs
and related roles, and the minimum training, supervision and educational qualifications deemed
necessary to perform these functions. Training programs linked to colleges and universities must be
created, and professional associations and communications mechanism including journals and texts
established.

If youth services in South Africa are to become truly functional, this is the moment when such formal
systems development activities need to be initiated. This will surely take additional funding support,
although not a major investment. More daunting is that such activities will have to be undertaken
even while over-worked youth service providers continue to struggle to provide their current service
level. But since 1994 South Africa demonstrated an extraordinary talent for just that: systems
creation and transformation while maintaining service delivery. Further USAID input into the youth
sector would have the greatest long-term structural impact, would ultimately concretely benefit more
young people, focusing on systems development rather than supporting specific service delivery.
Features of systems approach would include:
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- o Institutional arrangement to harness civil society, government and businesses.
e Outreach to potential candidates for learership
, e Provision of comprehensive Learner Support and Youth Development Services
- e Active Referrals between College and Community based resources
e Universities and Technikons integrating internships for community service and
- professional credit.
Continued USAID involvement in Youth Development should focus on support to a comprehensive
i systemn of youth development services, including a professional cadre of youth workers.
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3.2. Further Education Sector-wide Assistance

3.2.1. Background

As described in the introduction of this report, Further Education and Training (FET) is the most
complex band of the NQF. Its clients are diverse, encompassing individuals who are “pre-employed”,
employed, unemployed and underemployed. To these, the FET sector promises the enhancement of
employability, improvement of chances to access Higher Education and otherwise personal
development and improvement of the quality of life. Learning opportunities could be provided by
secondary schools, technical colleges, regional training centres of the Department of Labour, private
training institutions, NGO providers — including community college initiatives and industry based
training.

This section of the report focuses on two key elements of STEP’s mandate: (1) support the South
African DoE in enacting and approving policies for transforming the Further Education sector; (2) the
formulation, dissemination of model education practices and implementation of policies and a system
at national and provincial levels in Further Education and Youth Development sectors. It describes
the extent and approach of technical support provided to the DoE through the STEP Project towards
policy development and implementation processes.

By the time the STEP Project began its work in both FET and Youth Development policy arena, a
number of national consultative processes around policy development had been initiated. These
included:
e The youth policy consultative forum before the full establishment of the NYC,
e The Outcomes Based Education and Curriculum 2005 in the GET Band, and
e The efforts of the DoE’s Branch for Policy and Planning to coordinate policy formulation
processes with education civil society movements which led the establishment in 1996 of
the Ministerial National Committee on Further Education to advise on policy
development.

The latter was a culmination of approximately two years of civil society lobbying and advocacy
supported by the USAID through the National Investigation into Community Education (NICE).
While the NQF Act provided the broader philosophy and principles that provided the necessary
“scaffolding” for qualifications, accreditation of prior learning, mobility and portability of credits, and
the creation of institutional arrangements, such as the SAQA under the shared mandate of the DoE
and DoL, key policy elements for the implementation of the NQF Act required a dedicated sectoral
approach and a process for the framing of a variety of policy issues for the General, Further and
Higher Education and Training Bands.

In terms of sequence, the South African Schools Act (1996) and the Higher Education Act {1997)
were the first to be enacted, followed by the Further Education and Training Act in October 1998.
The experience of establishing policy and legisiation for the FET Sector demonstrated the
complexities arising out of the relationship of interdependence between the Departments of Education
and Labour in a range of policy, strategy and resourcing imperatives. It aiso underscored the
difficulties of governing FET school and college systems within the same organizational framework
of the national and provincial departments of education, particularly in respect of institutional
arrangements for quality assurance.
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For the Further Education and Training Sector, policy issues ranged from the very definition and
purpose of FET, its position and role in respect of South Africa’s Reconstruction and Development
program, the range of its target groups, the scope of institutions that define it, how it fits into new
philosophical thrusts of Outcomes Based Education and program-based definition, how it is to be
governed at institutional and Departmental levels, how it fulfils the intentions of the Constitution,
how it is to be funded and organized and developed and grown qualitatively. The FET sector was the
last to be defined and established since the National Education Policy Act (NEPA) in 1996. Although
the spirit and letter of NEPA was not apparent in the debates and formulation of the FET Policy, its
force became evident in the drafting and realization of FET Legislation, particularly in matters of
governance. NEPA provides for competencies related to the Minister of Education’s governance of
the education system other than Higher Education. The latter is specifically provided for through the
Constitution where academic freedom and institutional autonomy are guaranteed and therefore
necessitate separate policy and legislative treatment.

3.2.1.1 Policy implementation context and experience
The implementation of FET Policy, from 1999 through to June 2003 was characterized by school-

based priorities on the part of the DoE 10 make organizational adjustments, develop internal protocols
and 1o fill policy and legislative gaps through various program initiatives that were supported by
USAID such as:
e The Presidential Urban Renewal Program for integrated development in selected areas
and quality improvement in target schools (2000 to date)
FET Curriculum Reform And Modemization {RAM) initiative (2000)
FET Curriculum and Assessment Policy framework initiative (2000)
Initiative for the design of the FET curriculum strategy and framework (2000)
Whole Schoot Evaluation Consultative Process (2000)
MST improvement Project
Nationa! Curriculum Statements process for FET schools
Review of norms and standards for the funding of public general and further education
schools
e Review of Outcomes Based Education (OBE) and the Managing OBE Project from
General to Further Education and Training
e Policy development initiative for the Integration of Senior Secondary Schools into FET
Policy

The trajectory of FET policy development was predetermined and shaped by Constitutional
commitments by the State in terms of the Rights Charter and the determination of concurrent powers
between national and provincial levels of government. The sequence of FET policy development
suggests a trend:
» From familiar to unfamiliar — as in starting with the South African Schools Act followed
by the Higher Education Act,
¢ From a uni-sectoral base such as schools or college sectors to muiti-sectoral legisiative
systems that opened a challenge for the set of DoE policies to be coordinated with the
Department of Labour, the Youth Commission Policy on Youth Development and
relevant programming in the departments of Welfare Arts Culture Science and
Technology, Communication and Trade and Industry.
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This revealed the dependent nature of FET on a complex of inter-ministerial, inter-departmental and
private-public stakeholders that represent critical interests. The most important being the DoE in
relation to the DoL’s Skills Development Strategy, Youth in relation to the National Youth Policy,
Business and Labour in relation to access and workforce development and the broader mandates of
the DoE in relation to national and provincial coordination.

3.2.1.2 Timing of the policy implementation and extreme influences

Of all considerations, the pace and mode of policy implementation depended on macro dynamics of
political and government transition that conditioned STEP to adopt tactics that were largely informed
by responsiveness to DoE needs, in most cases determining program design and implementation that
was dictated to by reality on the ground and within the operations of the DoE across the nine
provinces. This was revealed in several instances.

The first was the result of investing in the USAID FET Design Team (1998) to develop priorities and
a strategy for FET implementation before the enactment of FET Legislation in October 1998 and the
subsequent support of the DoE after the design of the National Strategy for FET Policy
implementation. Although the product of the Design Team was important in guiding program
implementation for STEP, it remained academic for the FET Directorate in the DoE.

The second instance was the process to adopt the National Strategy for FET that, even though it was
commissioned by the FET Directorate, coincided with the timing of the second democratic elections
and was thus subjected to slow down implementation and resulted in the adoption of the FET
Nationa! Strategy that was completed in Novernber 1998 but launched in June 1999. The second
national elections also slowed down the signing of USAID’s FET Project Implementation Letter with
the DoE until November 1999.

Thirdly, the beginning of 1999 experienced cautious perceptions on the part of the DoE regarding the
role of South African NGOs in supporting the delivery of institutional reform and systemic
development in FET — considering the complexity and newness of such a concept and system in a
transitional mode of government. As a result this impacted on the service delivery structure and
strategy of STEP’s GMTA support mechanism and investment. The Grants Management part of the
GMTA and its implied financial resource of providing $4.5 million dollars to 10 NGOs in three years
had to be reconsidered, and the terms of the prime contract were amended. Program assignments to
STEP by the DoE were marked by an increasing demand to engage higher education and private
consultants in the Technical Assistance program from 2000 onwards.

The fifth instance was that, in the period 2000 through 2003, limited work was undertaken in the
college sector, coinciding with and reflecting the impact of the priorities of the new political
leadership. The most important was the new policy dynamic that was introduced by President
Mbeki’s national strategy for integrated rural and urban development through the Renewal Programs
that focused on integrated development. The implementation of the FET policy increasingly focused
on intensive development support for the FET schools sector, targeting obviously weak performance
and dysfunctional schools in the system. The targeted campaign focusing on quick wins, high profile
tactics and system simplicity were highlighted by the second Minister of Education.

Finally, following local government elections in 2000, a new direction and pace regarding policy
implementation was also influenced by the impact of re-demarcation of local government borders that
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redefined the shape, size and organization of local government and the shape of FET school districts
and the location of FET colleges.

Additionally at the onset of 2000, the re-organization of the DoE resulted in the establishment of the
Branch for FET, formerly a Chief Directorate. The re-organization highlighted the complexity of
managing the new FET Legislation in relation to the South African Schools Act, giving rise o a
policy discourse that “schools shall be schools and FET colleges will be managed on a paralle] basis™.
In a way the DoE was recognizing the distinctness of the two institutional models and the lack of its
capacity to tackie both systems at the same time. Institutional programmatic changes in FET colieges
followed those of schools.

To deliver on the immediate set of social pressures, the strategy for FET implementation focused on
school effectiveness and the improvement of learner performance whilst the implementation of
Ouicomes Based Curriculum for General Education was being tested. Over a period of the next four
years from 2000 to 2003, DoE's program priorities were to be ciearer and more reflective of Cabinet
and CEM’ strategic priorities.

In the experience of STEP, the following priorities determined the short-term responses to the DoE
needs and requirements:

* In response to the Presidential Campaigns for integrated development launched in rural
and urban areas in 2000, DoE emphasized school effectiveness and raising the levels of
performance in dysfunctional schools through the Presidential Urban Renewal Project;

e In 2001, the Human Resource Development Strategy highlighted Mathematics, Science
and Technology as critical for the improvement of participation and performance
historically marginalized schools and the general improvement of South Africa’s Global
competitiveness across related fields. At the same time the review of Quicomes Based
Education (OBE) in relation to its implementation to the FET band attracted public
attention;

e In 2002, the reshaping of the FET college landscape institutional mergers and their
declaration produced by the Ministry. Along side there was the development of a new
OBE curriculum framework in the form of the National Curmiculum Statements for grades
10 to 12 according to the framework of the SAQA. This development also raised a
national question of the introduction of the Further Education and Training Certificate
(FETC), resulting in 2 special review process that recommended the postponement of the
mtroduction of the FETC from 2005 10 2008;

e In 2003, the launch of the merged FET colleges and the establishment of 2 Ministerial
Task Team 10 investigate and recommend policy for the incorporation of secondary
schools into FET Policy.

3.2.2. Summary of Activities FET Sector Assistance

Over the six and half years of investment by USAID into FET Policy and Legislative development
through the STEP, the process continued from the initial national consultative processes around the
Green Paper on FET (November [997 to April [998) to the Ministerial Task Team on policy
investigation for the Incorporation of Senior Secondary Schools into Further Education and Training
in 2002/3. In the process, the DoE’s approach to policy priorities and implementation through a
range of strategies and programs became apparent.
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The evolution of the DoE in the period of STEP’s support manifested internal capacity constraints,
the impact of the broader political transition on DoE priorities and the nature and extent of policy
internalisation. This was further compounded by the challenge of coordinating inter-departmental
policy imperatives such as the Department of Labour’s Skills Development Strategy and public
interest issues that tested the DoE’s organizational readiness to prove its efficacy. The latter was the
case of the DoE proving its capacity to maintain and better the legacy of the matriculation assessment
system in a racially desegregated and unified education system whilst simultaneously ensuring policy
and systems transformation towards a new a globally competitive FET system.

Overall, the specific stages and phases of FET policy development included (1) public mobilization
and consuitation (1995 to 1998); (2) policy enactment and the development of the National Strategy
for FET and program of alignment for delivery (1999 to June 2000) and (3) the final phase of policy
tmplementation and strategy moderation (2000 to 2003). In all the stages, USAID’s contribution
through the STEP Project was a combination of technical assistance for policy, strategy and systems
development as well as providing direct executive and professional support to the DoE in areas of
policy implementation and coordination strategies.

The first stage of sector assistance was characterized by the following determinants of policy and
legislative development:

e Public mobilization and consultation {1995 to 1998) involving a strong civil society
national movement, coordinated by a USAID Grantee — NICET. The movement included
non-governmental education organizations such as the South African College Student
Association, the Youth Commission, South African National Civic Organization
(SANCO), the South African Democratic Teachers Union, the Association of ABET
Providers and provincial representatives of education civil society organizations

e The association of public and private colleges under the banner of the College Sector
Coalition (also coordinated by NICET) and

e The coordination of policy research, development and consultations by the Policy and
Planning Branch of the DoE at national

This culminated in the establishment of Education White Paper Number 4 and enactment of the FET
Act in October 1998 — a watershed point in the long and intense process by the DoE to complete the
transformation of legislation governing GET, Higher Education and finally the Further Education and
Training. In this phase, STEP’s contribution was through the then Deputy COP who participated in
the drafting of the FET Green Paper and related public consultation processes, and the placing of a
senior American technical specialist, Dr. Stanley Koplik who was the Higher Education Chancellor of
the Commonwealth of Massachusetts, at the DoE for contributing to the drafting of the FET Green
Paper’s funding policy section and mentoring senior officials in related policy analysis. Alongside
the Green Paper process, STEP also contributed to the further research into FET through a
comparative study of existing policy research by the University of Western Cape’s Education Policy
Unit, in order to further ground the Green Paper process.

Table 1: Summary of Activities (LOEs and deliverables) Stage 1

Technical Assistance Consultant Report Title
Green and White Papers Motsumi Makhene, Stanley Green Paper on Further
Koplik Education and Training
FET AudittEMIS Timothy Mosdell Audit of FET EMIS
Investment strategies for Jacqueline Woods and Team | FET Investment Options
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FET
Support for Provincial FET | NICET and NCCE Reports on Provincial
Implementation: consultations on the FET

The second stage was post the enactinent of FET policy and the development of DoE’s National
Strategy for FET development and program of alignment for FET delivery (1999 to June 2000). The
period of policy implementation was equally involved and uneasy as a resuit of macro transitional
government influences on policy implementation and consolidation as a result of new political
leadership and mandates. This was further compounded by the context of large scale restructuring of
the bureaucracy in line with the first local government elections in 1999.

The second national elections ushered changes in national ministerial leadership for Education as a
result of Cabinet reshuffle. Also, this period was characterized by the first local povernment elections
and changes in local government boundaries that led to the restructuring of provincial and district
organization and leadership of education departments. In this phase, the role and contribution of
STEP was towards the provision of technical assistance through senior South African consultants to
undertake an inter-provincial National Strategic Planning for FET in November 1998 and the
production of the first FET Strategy document that was launched by the outgoing Minister of
Education, Professor S Bengu After the second national efections in June 1999.

Table 2: Summary of Activities (LOEs and deliverables) Stage 2

Yechnical Assistance Consultant Report Title
FET White Paper Gien Fisher supervised by Education White Paper 4: A
the DDG for Policy and programme for the
Planning (DoE) Transformation of FET
Developing strategy to Griffiths Zabala Report on the Workshop for
implement White Paper the National Strategy for FET
Editing of the Draft Nationai | M Makhene Drafter and Prof. | Draft National Strategy for
Strategy for FET Ben Parker editor FET
Orientation, pianning and Nozipho Bardil Waorkshop for the orientation
launch of the National of new NBFET members to
Board for FET their role in FET
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The final phase of policy implementation and strategy moderation (2000 to 2003) was manifested by
DoE organizational drivers of policy management and implementation that increased the momentum
of decision making at national level and shaped DoE’s responses and mode of operation in respect of
the FET Sector. In the stated period, the most notable developments that were to influence the course
of policy implementation when based on:

e The ministerial review of the OBE policy and implementation of curriculum 2005 in
GET began the process of reforming it to increase its incorporation into existing school
curriculum, methodology and assessment practice. Although STEP did not contribute
into this process, policy and implementation strategy issues contained in the review
impacted on the FET curriculum strategy initiatives in 2000.

e Firstly, the mood and process of the review stimulated the interest in the FET Branch of
the DoE to request STEP to provide technical assistance in the development of the FET
curriculum strategy with options that illustrate extremes of approaches — from no
curriculum reform to total curriculum reform.

e In addition to this request, the FET Branch undertook a curriculum content reform in
specific subject areas under the auspices of an approach called the FET curriculum
Review and Modernization process (RAM process) for which US senior curriculum
specialists in mathematics, languages, science and technology were requested and
provided through STEP.

e The FET curriculum reform initimsive along side the Standards Generation process of the
SAQA (2000).

e The above process, after presentation and discussion at the HEDCOM meetings
on the RAM process, was further expanded towards the drafting of the FET
curricuium and assessment framework by a DoE established Curriculum Task
Team of South African education specialists, including the participation of STEP,
and culminated in a request from the DoE FET Branch for STEP to engage U.S.
curriculum and assessment specialists to assist in the drafting of a policy
framework to support the provisional registration of revised FET subjects and
qualifications with the SAQA, for both the school and college sectors.

o The development of quality assurance frameworks — from the Whole School
Evaluation Policy that focused on systemic quality improvement across in the
schooling sector to the NQF Review that consolidated the establishment of three

quality authorities for FET:
e The Umalusi (the General and Further Education and Training Quality
Authority);

e The Higher Education Councils Quality Authority, for the accreditation
of Higher Education programs at FET colleges and

e The Trades Occupations and Professions Quality Authority for the
Department of Labour’s Sectoral Education and Training Authorities that
represent the interests of employers and labour unions in workforce
development.

In this regard, STEP’s support was through training activities in the form of a national consultative
conference on Whole School Evaluation am the study-tour for Umalusi’s Executive Director to
attend an executive training seminar in systemic evaluation models at the Harvard School of
Education in the US and to undertake a networking tour of US accrediting agencies.
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These developments determined the general pace of FET policy implementation in relation to the
systemic and organizational readiness of the DoE against the reality of socio-political pressure for the
efficacy of the schooling system - as measured by the annual matriculation results. Also tested was
the viability of the DoE to take on the Skills Development Strategy and its targets for workforce
development to meet the general public concern for youth development, particularly issues of youth
unemployment, and growing unemployment and unemployability of the adult population.

Working closely with the DoE at national, USAID investment in the reform of school curriculs and
the DoE’s scarch for a strategic policy approach to manage the implementation of a devolved FET
system from a curriculum perspective opened a track of technical assistance that had a combination of
success and failure. In terms of Constitutional mandates of national and provincial department versus
the reality of institutional capacity of the department at national and provincial levels and in relaton
to the role of schools in areas of curriculum development and management, a number of policy efforts
were undertaken. At most the process created points of debate about the direction and
appropriateness of such initiatives was taking - in the context of the NQF and the role of the
Qualifications Authority in the registration of such qualifications.

Lessons in the General Education phase through the implementation of Curriculum 2005 pointed to
the dilemma of the location of curriculum research and development in the system, against the
historical reality of centralized curriculum by the State and its disempowering effect on the capacity
of professional in the larger part of the system. The enormity of the personnel reorientation and
development initiative towards OBE implementation in comparison to the readiness of the entire
teacher development system, including the role and positioning of Higher Educauon institutions. had
an impact on: the perception of the impact of DoE support structures such as the National Centre for
Curriculum Research and Development or the Gauteng Institute for Curriculum Development. Of
particular interest was the discourse around curriculum reform or transformation — whether either was

regarded principle, strategy or tactic?

Through USAID's support of DoE requests in this regard, these matters of policy and strategy
manifested themselves in a number of projects for technical assistance:
o The FET Curriculum Review and Modernization {(RAM) initiative (2000), where STEP
organized senior curriculum specialists to support the DoE in the RAM process.
Operating on the understanding that OBE informed the review and modernization of
curricula created debate at DoE's inter-provincial curricula interactions and a measure of
confusion in the thrust of STEP curriculum specialists who found the DoE emphasis on
reform contrary to the OBE approaches and formats of presenting curmcula frameworks.
In the final analysis, afier the submission of deliverabies, the Heads of Education
Department Committee discontinued RAM due 10 its perceived reform approach.
o Along side the above project, a request for the design of a FET cumiculum strategy and
framework development.
e FET Curriculum and Assessment Policy framework inihative

In the final analysis, curriculumn development and the policy questions of how it should be managed,
within the DoE and across the DoE, SAQA and DoL, remains a major challenge of strategy. Even
though the NQF Act and provisions of the SAQA have created a foundation for interpretation and
strategy, the lessons of General Education tend to drive approaches — particularly in relation to the
matriculation examinations system as a main indicator of DoE’s educational viability and the
qualification as a socio-political barometer of access 1o life opportunities. As a watchdog sub-system,
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all this is measured against the comparative performance of private education and its effect on
historically advantaged public schools on the voting public, particularly township communities.

By the end of 2001, a clearer direction for FET curriculum development was developing through the
Ministerial project on the design of the National Curriculum Statements for FET schools. This
development, culminating in the establishment of the Statements as policy by the Minister in July
2003, set a far-reaching direction and model of curriculum structure and scope for South Africa. Of
policy significance, is the curriculum model that positions the DoE as a champion of outcomes based
curriculum based on the seven national Critical Cross Field Outcomes that embody the essence of the
NQF. Closely analysed, this development positions the DoE approach in relative opposition to the
DoL’s Unit Standards based paradigm. Whist the latter may be appropriate for FET’s response to
industry demand led curriculum designs, it also creates tension between the DoE’s broader social
development paradigms with that of workforce-oriented priorities.

Table 3: Summary of Activities (LOEs and deliverables) Stage 3

Technical Assistance Consultant Report Title
Design and coordination of | S. Motala, Wits University Conference Report on Whole
the National Conference on | Education Policy Unit School Evaluation
Whole School Evaluation
Policy
Design of setected school Peter Dublin, Daniel Franck, | Reporton FET curriculum
curricula into OBE principles | Jackson, Simon design
and format information and | (U.S. Consultants)

Communications

Technology, Sciences,

Languages and

Mathematics '

Development of the FET Prof. Richard Kraft Further Education and

curriculum Strategy {(US) Training: Curricuium

transtating FET policy into Development

programs

Review and design of FET  Prof. Richard Kraft and Dr. Draft FET Curriculum and

Curriculum and Assessment Beverley Parsons Assessment Policy

Policy (U.S.)

Managing Transition to Edward Clark and team Managing Transition to OBE

Outcomes Based Education in the FET Band

in Further Education and ‘

Training ‘

Integration of Senior Prof. Jonathan Jamsen Investigation of Possibilities

Secondary Schogls into Edward Clark and Processes Regarding

FET the Integration of Senior
Secondary Schools into the
FET System with Special
Reference to Governance
and Funding

Music curriculum M. Makhene Revised National Curriculum

' Statements: Music
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What remains as an urgent consideration and policy intervention, is then the need 10 harmonize the
two curriculum approaches to enable FET colleges to interpret, navigate and translate the two
imperatives for responding to the requirement of the FET Policy. As a transitional measure, the DoE
has proceeded with the framework of the former National Education Policy for technical colleges in a
manner that is reminiscent of the RAM process. Variocus former curricula for technical colleges have
been adapted for registration with the SA Qualifications Authority using Standards-based formatting,
as provisional qualifications within the same provisional of subject combination and other factors that
define the nature and scope of such qualifications.

3.23. Products, Achievemnents, Results: FET Sector Assistance

The Green and White Papers for FET reflect all the policy elements that are reflected in the STEP
Contract’s Scope of Work for policy support except that other specific aspects of the Scope and
related outcomes proved difficuit to achieve — as originally envisaged by USAID. These include the
provision of:

e Technical assistance to Further Education and community education institutions
including the establishment of standards for accreditations, qualifications and
performance for community education institutions;

e Technical assistance to the national and provincial departments of education in systems
development, particularly in program design, implementation, monitoring and assessment
for FET and community education institutions and

e Capacity building of the DoE at national and provincial levels in strategic planning,
policy implementation, budgeting, business planning, proiect management and
monitoring.

FET Policy also emphasized the creation of a system that incorporates community education — a
development that focused the DoE away from USAID’s initial investment to support the education
NGO and civil society movement as government neutralized the historical dichotomy between
governmental and non-governmental educational policies by creating a unifying policy framework
through extensive and participatory public policy engagement. In effect community education and
the organizations that advocated it were given a new landscape and terrain to provide support (o the
new government using the new FET Policy and Legislation. The approach and attitude of the Dok
also asserted the Constitutional mandate of the DoE and influenced policy implementation and its
support by the STEP Project to reflect this new era. In this reiationship. the Department also grew
wary of technical assistance from South African NGOs, asserting that the required capacity for such
technical assistance may lie more in the private and higher Education sector.
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3.24. Conclusions: FET Sector Assistance

In conclusion, aithough the STEP contribution to the DoE was intended to be primarily provided
through NGOs and other civil society organizations in partnership with and support for the FET and
Youth Development sectors — where the needs of historically marginalized youth, unemployed adults
and socio-economic regeneration of communities was expected through partnerships between NGOs,
government and business sectors - the timing, approach and DoE priorities in policy implementation
reflected the systemic dominance of the schooling system in the form of pressing public interest
concerns and the DoE’s general approach to policy and legislative implementation. Although the
FET Policy asserts that FET is critical crossroad in the creation of access to higher education, the
world of work and the realization of the ideals of the Reconstruction and Development initiative of
Government, the creation of organization capacity and establishment of new policies within the DoE
was biased towards the consolidation of high profile sectors in the period under review.

The assignment of the FET Presidential Urban Renewal Project and the Dinaledi Project for Math,
Science and Technology Education represented a fundamental shift form technical support that was
broad and systemic in nature to a more localized and institution based focus of technical assistance,
with provincial and district departments of education playing the role of a support partner to FET
institutions and not a recipient in development interventions.

A closer look at the essence of the FET Act (1998} in relation to the spirit and provisions of the FET
Policy expresses an expedient and transitional legislation that primarily enabled the State to establish
a new landscape for the pubic college sector and created a framework for the regulation of private
cotleges. USAID’s contribution was largely in the overall policy shaping processes, with no technical
assistance input into the translation of policy into operation. Upper most in the provisions of the FET
Act is the declaration of former technical colleges into new Further Education and Training
Institutions through the process of mergers. Further provided for was the incorporation of senior
secondary schools through the process of declaration by provincial MECs and the establishment of
institutional and provincial governance structures with related responsibilities.

Although Legislation facilitated movement in the re-organization of 152 former technical colleges
into 50 mega FET colleges and provided for quality assurance through the National Board on FET, it
fell short of clarifying the nature and extent of institutional autonomy to match the far reaching
mandate of workforce development for Global competitiveness and to enable provinces to carry out
their Constitutional responsibilities by having authority to make regulations and facilitate inter
departmental coordination — particularly around matters of Skills Development Funding and Labour
Market planning and coordination. As a result the nature of coordination and interpretation of policy
in FET is dominated by the South African Schools Act (SASA) rather than the balancing of the
Schools and FET Acts in policy implementation around governance and administration. Asaresulta
range of gaps in legislation, a number of significant limitations have become apparent to the extent of
constraining national policy priorities of program responsiveness, relevance and flexibility as
contained in the FET Act. For example:
¢ The lack of provision for structural coordination between the departments of Education
and Labour impairs inter-departmental coordination and coherent policy implementation.
Although there are shared imperatives and the joint custodianship of the NQF and the
Human Resource Development mandate between these Departments, differing
competencies in terms of the Constitution tends to impact negatively on the mode of
inter-departmental coordination;
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* Curriculum determination related to coordination of frameworks between the DoE and
DoL reganding outcomes based versus unit standards based curriculum paradigms. There
remains lack of clarity about the role of Further Education and Training Institutions and
Provincial Departments of Education in curmiculum development and assessment, the
mechanism of registration of programs and the accreditation of college qualifications;

e Insufficient and delayed provision for institutional arrangements regarding Quality
Assurance and its coordination, to cater for expectations of critical communities of trust:
employers (through Sector Education and Training Authorities or SETAs), Higher
Education Council and the General and Further Education and Training Quality
Authonties. FET College sector is the only sector where institutions have to coordinate
with three quality authorities. No provision has been made for the role and powers of the
national and provincial department in such critical coordination;

The most critical gap in this regard is the lack of authority of provincial MECs to develop regulations
to support the implementation of Provincial Acts in terms of the FET Act — to cover a range of
executive requirements from governance, financing, human resource management to cumculum

processes.

The implementation process also illustrates a policy development and implementation approach that
is informed by the pragmatic testing of trends and deriving of lessons from familiar and more
conventional sectors such as schools before effecting and refining the less conventional and more
complex policy and system matrix that characterizes FET sector. In the context of the mode of
operation of the STEP Project, it confirmas the inevitability of implementation tactics as comrect and
strategic to USAID’s support to the DoE. The tactics of providing support to the DoE were driven by
ensuring STEP responsiveness to strategic pressure indicators as experienced by the DoE to amive at
key high profile reform programs such as PURP, Dinaledi, National Curriculum Staternents and
Managing OBE Transition into the Further Education and Training Band. Such responsiveness was
possible with calculated flexibility on the part of STEP management and the use of technical
leadership to invest in complex outputs that seemed ad hoc but could be effectively aligned to STEP's
strategic outcomes that define its Scope of Work.

Whilst a great deal of resources and technical support was granted towards the FET schooling sector,
the direction and leve! of maturity of policy indicates that FET college sector would draw similar
attention from Cabinet and provincial departments of education from 2004 and are therefore poised
for public attention in the next five years as issues of poverty, unemployment and workforce
development are bought to the forefront of policy priorities of Government as part of the 2014
Strategy. The significance of USAID strategic objectives for FET development in South Africa,
particularly the ones on “enacting and approving policies for transforming the Further Education
sector and developing responsible and functional systems to sustain a ransformed education system”,
were effectively used to create a viable foundation for the consolidation of the Schools Act and
related quality improvement systems and the establishment of the FET Act and related college sector
system. The latter will increasingly draw public interest and is poised to play a significant role in the
realization of Government’s National Strategy for 2014, particularly from a youth development
perspective.

From a policy and legislation point of view, the following issues and gaps require resolution. One
focuses on broad issues of cooperative governance and FET curriculum implementation:
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Although The FET Policy, in the provision of building national and provincial structures
of governance, proposes the establishment of the National Board on Further Education as
the advisory body to the Minister of Education in matters of FET, and proposes
provincial advisory bodies for MEC of provincial departments of education, both FET
policy and legislation limit such bodies to the approval of institutional strategic plans and
advise on quality assurance.

Matters of governance around funding, particularly the coordination of funding from
learners, DoE and SETAs; curriculum framework provision to cater for curriculum
development, program design and registration, articulation mechanisms with Higher
Education and the world of work, qualifications — particularly of Higher Education
programs at FET institutions, quality assurance and other related issues; the extent of
responsibilities and powers of governing Councils in self-governance; and policy on the
integration of Senior Secondary Schools into FET Policy remain significant limitations in
enabling FET Policy to be fully realized. Of all education legislation, the Higher
Education Act represents the most clear in articulating facilitating and regulating
parameters for a fully autonomous sector.

Even with the given provision that FET schools and colleges draw from the provisions of
the NEPA, the definition of the extent of governance, as determined by the CEM and
HEDCOM, is rather limited, particularly in defining the roles of the NBFET, provincial
advisory bodies and councils at FET institutions in respect of meeting the FET mandate
in its letter and spirit, and fulfilling the principle of cooperative governance. Already,
these being multiple stakeholder structures, there is a growing sense at various levels of
the FET system, that the FET Act is extremely limited in defining their role and by
omission the extent of stakeholder contribution as part of communities of trust and that
there is no coherent link between the institutional, provincial and national advisory
bodies such as the National Board for FET (NBFET)

Linked to the challenge to introduce and implement OBE curriculum in FET and the
subsequent decision by the Minister of Education to defer the introduction of the first
Further Education and Training Certificate to 2008, FET institutions need policy clarity
to facilitate the shift from the National Education curriculum policy - that does not
conform to the principles of OBE, the Skills Development Strategy and the provisions of
the National Qualifications Policy Framework - to the full delivery of accredited
programs that are responsive to social and economic priorities of government. This status
has begun to affect the responsiveness and extent of curriculum flexibility of FET
institutions against a growing demand for such institutions to provide viable solution to
high priority challenges of poverty, unemployment and other strategic priorities of
government at all levels.
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3.25. Recommendations: FET Sector

Based on the above two outstanding policy and legislative shortcomings, the following
recommendations are made:

1 That an investment be made in the comprehensive review and redrafi of the FET Actto
enable amendments in the post transition legislative provision that clarify governance
structures, powers, responsibilities and other elements of regulation that will strengthen
coordination between the DoE and Dol. human resource development mandates and effecuve
delivery on the basis of strong institutional and provincial governance in line with the
Constitation. The amendment must seek to improve the role of the NBFET, provincial
advisory bodies and institutional councils in effective participation of civil society in FET
governance and support of the Education Ministry at national and provincial levels.

2 That an investment be made in the development of enabling policy for FET cumculum and
quality assurance whilst encouraging the piloting of the FET National Curmiculum Statements
and envisaged Further Education and Training Certificate in the three years from 2005 to test
the viability of such Statements and related qualification. The implementation of such a
recommendation will encourage FET institutions to provide OBE oriented programs
alongside unit standards based programs, as well as prepare the FET system for the expansion
of good practice to the larger schooling system. Since FET institutions cater for multiple and
diverse learner groups including those leamers that undertake the current National Senior
Certificate programs, this will create an opportunity for FET institutions to offer a range of
programs from skills programs, ieamerships to whole qualifications as envisaged by the
SAQA.

3.3. FET/PURP
3.3.1. Background of FET/PURP

3.3.1.1 The Presidential Urban Renewal Programme (PURF)
PURRP is a national initiative focussing resources on selected urban commmumities in each of the 9
provinces. President Thabo Mbeki launched the initiative in 1999 as part of the poverty alleviation
program of the government. The designated nodal areas were recognized as targets of opportunity for
STEP to move from support to policy development and national level strategic planning in the FET
sector toward focussed implementation of the national strategy at the institutional. district and
provincial levels. The four goals articulated in the National Strategy for FET 1999-2001 were:

1 Organization Development

2 Leaming and Teaching

3 Resourcing FET, and

4 Planning, Monitoring and Evaluation.

In November 1999 the Deputy Director General (DDG) for FET assigned Learning and Teaching in
the FET band to USAID as an area of focussed support, and in carly 2000, determined that Abt
Associates, through the STEP project would provide support in the PURP areas of Thabong in the
Free State Province and Galeshewe in the Northern Cape Province. Through enhanced, vibrant FET
institutions, the governmeat hoped to enable young people to acquire the knowledge, skiils, values
and perspectives necessary to secure or create employment, to facilitate the economic and social
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development of themselves and their families and contribute to the alleviation of poverty in their
communities. This broad and powerful vision was far reaching and long term. It required a
thoughtful approach to management and governance, teaching and learning, and support services for
learners, at the institutional, district and provincial levels. This assignment, coming at the mid-point
of the STEP contract period was an important one, providing an opportunity to support the
implementation of policies that had been refined with project assistance, and a challenging one, given
the scope of the mandate and the limited timeframe.

3.3.1.2 Implementation Setting: PURP Communities

Thabong and Galeshewe are both large, impoverished urban communities in areas experiencing job
losses due to the shrinking of the mining sector. The overall decline in the economy and related
issues of poverty, gangsterism, drug abuse and unemployment have created dangerous dynamics,
especially for young people, and other clients of the FET system. Many of the nodal schools were
under resourced (human, financial and material resources) at worst dysfunctional, at best, under
performing. The opportunity to work in these institutions in a comprehensive way forwarded
USAID’s objective of increasing access to quality education and training in the FET sector.
Designation of these areas for special focus, as well as visits by the DDG and USAID officers created
a high profile and high expectations for the project. Hope and commitment were generated
throughout the system, from the MEC through to the SGBs.

The project was initiated by the DDG/FET with field consultations at the provincial, district and
institution levels. Provincial and district authorities selected participating schools and colleges.
STEP quickly established its intention to plan and implement a whole school effort, preparing for an
assessment of capacity and needs per institution and the introduction and development of business
planning and financial management principles.

3.3.2. Overview of STEP Activities: FET/PURP

An iterative needs assessment process characterized the early days of the FET/PURP activities. At
the same time, in order to demonstrate responsiveness and to “jump start” activities in the schools,
Abt tock advantage of the expertise of one of its partners, Aurora Associates International, to lead a
series of workshops that would result in individual school development plans. Following the
completion of the individual assessment and school development plans, a comprehensive project
design was completed by the Abt team and district, provincial and national education officers. The
three major focus areas of this design became the statements of work for two RFPs and one RFA for
local organizations. The central strategy included training of relevant school and district level
individuals in critical areas of school management and governance, curriculum delivery and learner
performance and learners support services. It included school based follow-up and the active
engagement of district officers in the planning, implementation and monitoring of project activities.
The chart below summarizes the major activities per focus area and provides the name of the
successful implementing organization.
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Table 4: Overview of STEP Activities in FET/PURP

Activity Area implementing Organization Result/Product
Needs Assessment and Abt Associates' Consuitant Completed document with
Project Design: Team recommendations for three
Needs Assessment 2001 specific areas of intervention
Institutional Development | Aurora Associates Individual plans and increased
Plans 2001 capacity for strategic thinking
and planning at the school
level
Assessment of Abt Associates Consultant, Consultant report, indicating
Infrastructure for Patrick Ellis sufficient basic infrastructure
Computerized 2002 with recommendations for
Administration enhanced/optimal faciities per
school.
Free State Department Aurora Associates Experience with the potential
Study Tour: FET Colleges | 2002 of community colleges and
and Workforce focussed school to work
Development programs at the community
ievel
Subcontract: Building Khulisa Management Increased capacity at school
Capacity for Management | Services level; materiats and modeis at
and Governance: Skills {2002-2004) the district level; some
Audit and12 retated capacity at district and
training courses and follow provincial levels.
up
Subcontract: Improved PROTEC increased awareness and
Curricutum Delivery and (2002-2004) understanding of the
Learner Performance: requirements of OBE at the
Educator profites and FET ievel among schools and
training and follow-up colleges, including
assessment: teaching and
LSM in core subjects.
Grant. LSSs: Baseline NICET increased awareness of need
Study and materials in {2002-2003) for comprehensive LSSs;
three of four targeted approach to provision of
areas. services; materials in three
key areas; limited capacity
developed in academic skills
Winter and Spring Schools | Abt Associates (2001, 2002) | Increased confidence in Grade
for Matric Preparation PROTEC (2003) 12s approaching examination
improvements in pass rates
noted but cannot be attributed
directly to these supplemental
classes.
PMTs Abt Associates and District increased collaboration
Education Offices (2001- ownership and capacity for
2004) project management

Details of each activity area are provided below.
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3.3.3. FET/PURP Needs Assessment and Project Design

While it was generally agreed that the schools in the two Urban Renewal Communities shared several
common issues, a more in depth analysis of the individual institutions was commissioned to assist the
project in identifying the most critical areas for project intervention. Given the complexity of the
FET sector and the already disadvantaged position of the targeted schools, this was an important
process that would not only result in information but also provide some experience to the schools and
colleges in reflecting on and analysing their current situation. An in-depth assessment per school was
conducted over a 2 month period through a participatory process that involved the following
stakeholders in interviews and focus groups: learners, educators, administrators, education managers,
governing boards, local community leaders, provincial DoEs, District Education Officials; NGOs and
education service providers, others. The focus areas for data collection included governance,
management, teaching and learning and external relations.

The needs assessment focussed on and articulated recommendations in each focus area as follows:

e School and college governance, including induction and orientation of School Governing
Bodies {SGBs); school constitutions; capacity building for SGBs in basic functions.

e School and college management: including systems, procedures, skills and educational
leadership.

e Teaching and learning: curriculum development planning to encompass OBE, new
curriculum for schools, relevant programmes that address community interests, needs and
opportunities; learning materials, technology and equipment to support programmes;
educator development in OBE concepts, curriculum, assessment, learning materials and
classroom management; comprehensive Learner Support Services (LSSs) to improve
learner participation, subject choice and performance, as well as placement,
psychological support, academic development, health and welfare, career information and
financial aid.

e External Relations: building partnerships for capacity building, with private sector,
professional associations, government personnel to assist in developing skills in social
marketing fundraising and networking, developing community needs surveys and
developing and supporting teacher skills.

The findings of the needs assessment were discussed and refined during planning meetings at the
district level, resulting in the following goal and objective statements to gunide the FET/PURP work.

Goal: To ensure that the people in Thabong and Galeshewe have access to the FET resources that
will enable them to acquire the knowledge, skills, values and perspectives necessary to secure or
create employment opportunities that will facilitate the economic and social development of
themselves, and their families and contribute to the alleviation of poverty in their communities.

Objectives:

o Strengthen District and Provincial Support to FET, especially in the areas of strategic
planning and facilitation; programme development and coordination; finance, accounting
and administration; education info management and quality assurance; program
management; systems of stock control;

e Reorganise FET provision in the area

e Make schools functional

34 3. Reports by Focus Area Abt Associates Inc.



.

&

[

Prepare institutions for Declaration as FET institutions
e Develop Academic Staff
e Develop LSSs

STEP’s approach to achieving these objectives was a comprehensive one, developed and
implemented to engage district and provincial structures and build capacity at the school level in the
following focus areas:
e Capacity Building in School Management and Governance
s Improved Curmiculum Delivery and Learner Performance (in both the current and planned
new FET/OBE cumiculum)
LSSs for FET schools and colleges.
Project Management Capacity at the District level
Learning and teaching resources for colleges, Practitioner Resource Centres and School
Libraries

Two subcontractors and on grantee implemented the first three areas, and the last was implemented
by district and provincial education officers and Abt Associates project staff. In addition to these core
activities, Free State Legislators, FSDOE and DOE officials undertook Study Tours to the U.S.

3.3.4. Capacity Building in School Management and Govermnance

Subcontract: Khulisz Management Services

3.3.4.1 Activities in Capacity Building in School Management and Governance

By April 2002, Khulisa Management Services had completed a Skills Audit of SMT and SGB
members 1o determine training needs and opportunities at the school level. They then developed a
comprehensive training and support program in twelve critical areas, conducting workshops from
August 2002-October 2003. Training was provided to the individuals responsible for management
and governance at the school level (SMTs and SGBs) and for district staff responsible for supporting
schools in management and governance. Training manuals were developed for each course and
copies have been provided 1o the district, provincial and national offices as well as USAID. The Table
below summarizes Training Workshop and number of participants per province:

Table 5: Training Workshops: School Management and Governance

(August 2002-November 2003)
Workshop Title Target Group Fs NG
Attendees | Attendess

SMT / Heads of SMTs / HODs 36 69
Department

Labour Relations SMTs, HODs, Educators 56 65

End of School Year SMTs, HODs, Educators, SGB | §1 45
Planning

School Safety and Health | SMT, SGB 48 48
Schoot Magazine SMT, SGB 65 50
Parents’ Participation HODs, Educators 41 44
School Maintenance SGBs, HODs, SMTs, LRC 42 58
Leamer Discipline SMT, SGB, LRC 56 54
Schoot Library Educators, Learners 28 27
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Fundraising SGB 42 56
SGB Orientation SGB, SMT 41 72
Human Resources SMT, HOD 36 37
Total 542 625

In addition to the workshops, Khulisa’s field staff visited schools on a monthly basis to:
e Determine how the workshops had influenced governance and management
e Determine specific areas in which individual schools needed additional support in
implementation strategies introduced during the workshops
» Provide assistance and advice where needed and solicited.

Khulisa used a rigorous systemn of Outcomes Progress Markers to define progress per school per
indicator. This approach integrated the Kirkpatrick model of training evaluation with concrete
indicators of Levels 3 and 4 evaluation i.e. behaviour change and institutional impact. The progress
per school has been documented at end 2002 and end 2003 per “Report on Follow-Up Visits to
Further Education and Training Schools in the Free State” and “Report on Follow-Up Visits to
Further Education and Training Schools in the Northern Cape” submitted by Khulisa to Abt
Associates, and subsequently submitted to USAID.

3.3.4.2 Results: Capacity Building in School Governance and Management

Khulisa’s approach to the training, and as importantly, the monthly support visits, ensured that
training was put into practice, systems were developed and support was available to SMTs/SGBs as
they worked to implement new practices. Khulisa’s Outcomes Progress Markers indicated great
success in addressing the gaps identified by the skills audit. This success was validated when STEP’s
Project Monitoring Manager led a team of project and district staff in conducting a review of
achievements at the school level and is reflected in the success stories generated at the final PURP
workshop.

Three categories of improvements are presented here. The first indicates where the most progress was
made in individual schools and across schools; the second where notable progress was made; the third
where work remains to be done.

The most improvements in school level capacity for management and governance were achieved in
the following areas:

e SGBs are generally operating according to standard guidelines including following the
mandates provided in their constitutions; meetings are quorated, minuted and
subcommittees are established. SGBs more fully understand and carry out their roles.

e Stronger financial management systems and procedures are in place, and SGBs are
generally more familiar with responsibilities and accountability for school finances.
Broader understanding of relationship between budget and expenditures.

e SMTs are meeting more frequently, communication with educators has improved; subject
meetings are held; SMT members more active in administrative work.

Notable improvements have been reported in the following areas:
e Labour relations: There is increased knowledge and awareness in all sections of the
school community, but less experience and comfort in implementation. Disciplinary
procedures are not consistently implemented.
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¢ Safety and health: Subcommittees, policies, first aid kits, fire-extinguishers and referral
networks are generally in place, although there are lags in implementation, especially
with regard to HIV/AIDS and emergency dnills.

e  Order and discipline: Structures and policies are in place, but inconsistently applied:
challenges in learner discipline continue and require more creative, preventive
interventions to address chronic behaviour problems; data is not used to develop
approaches, make decisions.

e Leamer records are generally well organized and provided to parents.

Continuing challenges were noted in the following areas:

e Parent involvement: although recommended outreach strategies have been used in both
provinces, and some schools report great improvements in this area, parent attendance at
general meetings hovers around 20% overall; the overall socio-economic status of the
communities also affects parent involvement and learner achievement; there is still a
tendency toward monitoring vs. support of educators and classroom visits for
professional development and support have not yet become the norm.

e Learner Support Materials: Systems and procedures for control of LSMs and other
equipment are lacking in most schools.

e Staff Morale and Staff Development: The scope of the educational transformation and
the length and depth of the process is beginning to take its toll on educators, who are
otherwise motivated and productive. Staff development opportunities tend to be initiated
outside of the school and often address general themes rather than individual needs.

¢ Using data to develop plans and policies: Schools maintain registers of events such as
absenteeism, illness, LSM retrieval and comprehensive learner performance records.
This data however has not yet been examined and analysed for use in continuous school

improvement.

3.3.4.3 Conclusions: Capacity Building in School Governance and Management

The results described above are commendable, and all can be maintained and enhanced through
strong leadership and management practices at the school level and appropriate, solicited support at
the district/provinciat fevels. During the final PURP conference, “success stories™ were solicited
from individual schools and district officers and have been compiled. These success stories highlight
the sustainable achievements in governance and management, are realistic about requirements for
sustainability, and a degree of commitment to address continuing issues in school governance and
management. Participants have noted that some schools might want additional funding for continued
training and support from the service provider and‘or district officers.

The results that have been achieved in this area are critical to all other areas of school improvement.
They have and wil! continue to affect educator and learner effectiveness and support the role of civil
society in school development and governance. Quality training workshops, focussed school level
follow-up support and the networking opportunity that workshops provide are direct contributors 10
this school ievel success.

3.3.4.4 Recommendations: Capacity Building in School Governance and Management
These recommendations are related to continuous iraprovement of school governance and
management. They derive from the finished and unfinished activities of the project.
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e Sustaining current levels of management and governance: Principais and district officers
~ have indicated that school ieadership and district support will enable them to sustain the
gains realized to date.

e The areas identified for continued development and support can be accommodated within
the existing frameworks of Whole School Evaluation and Development.

» Provincial and district capacity may be adequate to provide training in new and
continuing initiatives. It is however not sufficient to provide the individualized support
for implementation that has been available with STEP’s resources. STEP recommends
that the following mechanisms be explored and at least one selected to ensure that
schools receive the necessary support:

1  Continued focus on these schools by district officials responsible for improving
capacity in management and governance. This may not be feasible given the
workloads of district staff and the need to pay attention to schools that have not
yet reached the levels of these schools.

2 External support from service providers. Contracts for training might be drafied
to include follow up at the school level, i.e. a fixed number of post training visits
for the purpose of supporting implementation.

3 Formation and support to associations/networks: Khulisa and the Free State
SGBs had at one time discussed and begun to scope out the formation of a
district forum of SGBs. Such a forum would require external support in the start
up phase but could eventually become the locus for ongoing support and
increased capacity building in governance.

» Installation of computerised EMIS in schools. This activity was planned under the
Khulisa subcontract and dropped when funding was reduced. The plan to extend the
computerized system developed for the USAID funded District Development Support
Project was a good one, making use of Khulisa’s experience and participation in the
DDSP. Preliminary work was done on manual use of the DDSP structure and tools.
Implementation of this plan would require a review of infrastructure and skills, as well as
training and follow-up.

3.3.5. Improved Curriculum Delivery and Learner Performance

The project goals in this area focussed on improvements based on both the interim curriculum,
generally measured by learner performance on the matriculation examination at the end of Grade 12
and the national curriculum statements to accompany the introduction of Outcomes Based Education
in the FET band, originally scheduled for the 2003 academic year. Schools and colleges were
intended target groups, although the bulk of the work was done with schools. The planned mergers of
the FET colleges had been announced and plans were underway for formalising the mergers and
related issues of structure, staffing and strategic planning. The pace of the mergers and the scheduled
end date of the project limited work in the college sector.

3.3.5.1 Summary of Activities: Improved curriculum delivery and learner performance

Several groups conducted curriculum delivery and learner performance activities. Three types of
activities are summarized in the table below and described in more details in subsequent sections.
Supplemental classes and Mathematics and Science Kits were primarily related to improving
performance in the interim syllabus. PROTEC’s training workshops and activities at the school and
college levels focussed on preparation for the introduction of OBE at FET schools and colleges and
the new curriculum statements for schools.
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Table 6: Overview of Activities to improve Curriculum Delivery and Leamer Performance

implementing Number of
Activity Organization Target Group Participants
Supplemental Classes
Winter 2001 Abt and FSDOE Grade 12 923
Spring School 2001 Abt, FSDOE, Grade 12 892
NCDOE
Winter/Spring 2002 Abt, FSDOE, 3330
NCDOE
Winter Schoot 2003 FSDOE, NCDOE, Grade 12 2969
Abt, PROTEC,
NICET
Micro Science Kits and related Somerset Science Educators, 40
Training Educational Pty, Ltd | LAFs
Math Kits and Related Training Phamibili Education | Math Educators, LAFs | 40°
Projects
Infroduction to OBE PROTEC Educators, School 620
Managers, Leaming
Area Managers
Performance Based Learning PROTEC Educators, School 260
Managers, LAFs
introduction to ICT PROTEC Educators, School 120
Managers, LAFs
Training of Trainers: Assessment PROTEC College Lecturers 12
and OBE for colieges
Total 9,206

The participation figures for this training are integrated in the Dinaledi figures and cannot be
disaggregated. Hence these estimates of approximately two educators per school and one LAF LAF
per district.

These activities are described in more detail below.

3.3.5.2 Supplememtal Classes to Improve Curriculum Delivery and Learner Performance in the
Interim Syllabus
The pass rate in the Grade 12 examinations is generally viewed as an all-purpose indicator of school
effectiveness. In the PURP schools, staff has struggled with overall functionality of most basic
systems and structures and chronic underperformance in the examinations. Voluntary supplemental
classes have been recognized as one approach to improving pass rates, providing learners with extra
tuition per subject and skills in writing examinations. In the PURP nodal schools, STEP provided
financial and organizational support to these vacation classes as well as planning the educator
development activities and LSSs that could strengthen the quality of teaching and leaming throughout
the academic year.

In order to provide supplemental instruction of the highest calibre, Abt sought the best subject
teachers available and paid them very well for their participation in the winter and spring schools.
(Abt Associates recognizes that this approach is not likely to be sustainable and discusses alternatives
in a later section). Focus group interviews and evaluation reports indicate that this approach had
several advantages:
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e Learners were encouraged and gained confidence through having the opportunity to work
with educators who were well known for getting good results.

e The educators were motivated and enthusiastic because the learners were highly
motivated to take advantage of what they had to offer in such an intense time period.

® As learners became more confident in the offered subjects, they were more focussed and
disciplined upon return to the regular school term.

e Provision of transportation and light meals provided an additional incentive, making it
casier for learners to take advantage of the winter and spring schools.

Over the course of the three years, STEP reduced its organizational and financial involvement in the
supplemental classes. In 2001, Abt’s Field Operations Coordinator played a key role in planning,
organizing and providing logistical support to the Winter School in the Free State and to Spring
Schools in both PURP districts. During that year, STEP funded educators, LSM, transportation and
meals for educators and learners. STEP also was intensely involved in Winter and Spring schools in
both provinces in 2002. By 2003, with reduced funding available to the project, districts took the lead
in organizing the June/July Winter School, with Abt providing, via the PROTEC subcontract, funding
for educator fees and limited transportation costs. In the Free State, the lack of meals/snacks created
some difficulties for learners and a reduction in numbers; in the Northern Cape, the provincial and
district budgets were stretched to provide meals and transportation for learners. STEP was unable to
provide any support to the September 2003 Spring schools in the targeted areas. The Northern Cape
department was able to make provision for spring school exam prep for the most promising students
only.

During the FET/PURP conference in December 2003, participants tackled the question of
supplemental classes and concluded that Saturday classes over a longer period of time, in selected
subjects might be a more effective way to strengthen performance. This could be supplemented by
winter/spring school for learners with high potential, which is the approach used in the Northern

Cape.

3.3.5.3 Improving Curriculum Delivery and Learner Performance: Mathematics and Science
Resource Upgrading Subcontractors: Phamibili Educational Projects (Maths) and
Somerset Educational Pty, Ltd (Science)
The STEP project undertook to provide teaching resources to the 102 Dinaledi Project schools,
dedicated schools focussed on excellence in Mathematics, Science and Technology Education.
Recognizing that the PURP schools faced similar challenges in these core subjects, the kits and
related training were provided to the PURP schools as well. The monitoring review of the PURP
activities did a sample survey of utilization of the micro-science kits and the survey indicated that the
kits were widely used to teach challenging topics in Biology and Physical Science. Educators found
that the kits were user friendly, could be used for individual and group activities; made science more
enjoyable; and improved learner performance. The chart below provides some quantitative data.
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Table 7: Micro Science Kit Utilization in PURP schools

Participants Response on Utitization of Micro-Science Kits-
Breakdown by Subject by Province (Kit used not used)
Province
Subject Froa State Northern Cape
Yes | % No % Yes | % No | %
Biology 6 40% |0 0% 18 [83% |7 | 100%
PhysicalScience |9 |60% |0 0% |16 [47T% 10 |0%
Total 15 | 100% | O 0% 34 [100% [ 7 | 100%
Total
Subject Yas | No % Yes | % No
Biology 24 |7 43% | 12%
Physicai Science 25 |0 45% 0%
Total 449 |7 88% 12%

The utilization of the math kits was not examined quantitatively. Anccdotal evidence from both
PURP and Dinaledi mdicate that while the Over Head Projector (OHP) and transparencies were
widely used and regarded, the graphing calculators were not user friendly and required more training
and support to be effectively utilized. While the Dinaledi schools had the benefit of limited follow on
at the Autumn Clinic and via subsequent workshops, the PURP schools did not. Phambili's purchase
order did not provide for additional training, although Phambili trainers report providing support via
SMS and e-mails for any educator that requested such support. It may be the case that as IT and
software infrastructures become more accessible to educators for teaching and leaming (vs.
administration) the graphing functions of MS Excel can replace the graphing calculator.

3.3.5.4 Improving Curriculum Delivery and Learner Performance: Preparation for OBE
Subcontractor: PROTEC (Programme for Technological Careers)
As described earlier in this report, the DoE was preparing to introduce OBE in the FET band from

2003. The Managing Transition Project, implemented by Abt Associates from June-October 2002
and described in the previous section was designed to help prepare educators for receiving learners
who had spent their GET years in the OBE/C2005 system and for the introduction of OBE in FET.
Late in 2002, the DOE announced the postponement of the introduction of OBE in FET to 2006, with
the first FET Certificate (FETC) in 2008.

The Needs Assessment conducted in preparation for STEP support to PURP indicated that substantial
improvements were needed in the overali quality of tcaching and learning in the schools. The needs
assessment became 2 more detailed scope of work for a competitive subcontract, which was awarded
to PROTEC. Through this subcontract, educators, managers and district subject teams had access o
training, materials and support to understand and implement the new curriculum statements and 10
form subject forums in the district. PROTEC’s work plan tncluded the development of educator
profiles for the target schools and subjects; development of a comprehensive training and support
program that would provide general training in OBE and continuous assessment as well as training
related to the new curriculum statements in the key subjects of Mathematics, Biology, Physical
Science, English, and Accounting.

PROTEC developed a comprehensive program of workshops and school based support but budget
and time constraints limited the workshop scheduie to the foliowing:
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Tabile 8: PROTEC Workshops to improve Curriculum Delivery in OBE in the FET/PURP
Schools of Free State and Northern Cape

Workshop Title Target Group Participants

Introduction to OBE for Managers | School/district 62
managers

Introduction to OBE for Educators | Educators 556
Assessment in OBE Educators 125
Information, Communication and Educators, Managers 120
Technology
Performance Based Learning Educators 260
English Poetry English teachers 60 NC
Introduction to OBE/Assessment College lecturers 21
for Colleges (TOT) willing to train others
Total 1,204

PROTEC’s workshop methodology is highly interactive, engaging participants in the application and
development of OBE appropriate teaching and assessment strategies. At the conclusion of the
workshop for college lecturers, one lecturer indicated that he had gained more from the PROTEC
workshop than he had from his assessor accreditation course! Each PROTEC workshop left
participants with experience, skills and materials to use OBE methods even with the content of the
interim syllabus.

The decision to delay the introduction of OBE in FET until 2006 and a sense of “workshop fatigue”
began to chip away at educator engagement in the training workshops and limited the utility of
school-based support. PROTEC recommended and Abt concurred that the limited funds remaining
after this series of workshops should be used to develop teaching materials that reflect OBE principles
and provide solid assessment tools. The development and pilot testing of the tools would be done
through the subject forums that were beginning to emerge in the two participating districts, providing
the forums with additional experience collaborating on subject issues and planning for longer term
introduction, utilization and development of the materials.

Key results achieved by PROTEC include:

® More than 300 educators and 60 managers have been trained in the fundamentals of OBE
and continuous assessment in FET at the school and college levels.

e [INustrative OBE lessons and materials have been developed in 5 core subject areas.

e Introduction to the use of ICT to develop teaching and learning materials and tracking
continuous assessment

® Subject group forums have been established in Math, Science, English, Geography and
Business areas.

While not able to conduct follow up classroom observations after workshops, PROTEC was able to
meet with subject groups at participating schools to discuss successes and challenges in applying
OBE principles to the interim syllabus.

This foundation in the two PURP communities will provide a strong foundation for the introduction
of OBE in the FET band. Colleges in the Northern Cape Province have trained trainers and
developed a plan for introducing OBE to lecturer’s at all six campuses.
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3.3.5.5 Results: Improving Curriculum Delivery and Learner Performance

Chart 1: Leamer Performance Summary for FET/PURP Schools of the Northem Cape
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Learner performance has improved in all of the PURP schools in all grades over the past three years,
as indicated above. These improvements are not necessarily the result of a single intervention nor are
they likely the result of the USAID interventions exclusively. However the focussed attention on the
Urban Renewal Schools has made a difference in learner performance. This success reinforces
learner motivation and confidence, educator morale and community pride in the school.

The “coalface” of education is the interaction between educators and learners. An improvement in
the overall management and governance of the school affects behaviour of educators and leamners
alike. Providing extra tuition, learning aids to assist with difficult topics and strengthening the
professionalism of educators have contributed jointly fo these improved results.

The groundwork for the introduction of OBE into FET has been done in the PURP college and school
settings in the Northern Cape and Free State. Trained educators and curriculum staff along with the
materials developed, introduced and piloted can be used on a continuing basis to prepare for 2006.

3.3.6. Learner Support Services in FET/PURP

The Further Education and Training sub-sector is designed to serve many individuals in schools,
colleges and communities at large. The STEP project sought to develop and install a comprehensive
package of LSSs, which would support learner decisions regarding programmes of study, promote
learner success in selected programmes, match interests, skills and courses to the labour market,
respond to the broad needs, interests and opportunities in the communities. Such a package would
include career guidance, academic support services, psychological/personal counselling and referral,
and life skills. The LSS program would enable educators to provide direct services and/or referrals
and leverage the activities of relevant government, business and other community service providers.
This package of services is an essential component of a vibrant FET sector and given the breadth of
the FET mandate should be located such that school learners, college students and community
members at large have access to services.

3.3.6.1 Learner Support Services Activities Grantee: National Institute for Community Education
Trust

This component of the FET/PURP support was the hardest hit by the already constrained
implementation time and the budget cuts.

In October 2002, a competitive grant was awarded to the NICET (NICET) to develop and implement
this package of services. NICET undertook a comprehensive baseline study of needs and resources at
the school, college and community levels. Through written questionnaires, focus groups and
individual interviews, NICET was able to refine needs and interests in the four-targeted areas and to
begin prioritising issues for action. The prioritised needs were:

e Personal support and counselling services

e Academic skills development

e Career guidance

e Life Skills.

By March 2003 NICET had developed a responsive program comprised of materials, referral points
and potential training workshops for educators in the areas of academic skills, career guidance and
life skills. The academic skills workbook for learners was the first to be completed and was
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introduced during the Winter School program in the Free State. Leamners and educators viewed the
materials positively and indicated a need for the skills 1o be introduced to leamers throughout the
year. Subsequently, training workshops were conducted for educators in both the Free State and
Northemn Cape. The academic skills workshop was viewed as a valuable one for educators,
particularly in assisting learners to achieve the knowledge goals of the interim syllabus. Interest was
expressed in more comprehensive materials focussing on study skills and learning techniques mherent
in OBE and the NCS.

Materials that were prepared under the grant in the areas of Career Guidance and Life Skills were
provided to both districts and all participating schools.

The socio-economic status of the PURP communities and the challenges facing community members.,
especially young people, resulted in personal support and counselling being the highest priority. This
is an area in which educators often recognize needs but feel ill equipped 10 respond. Training for
educators, peer counselling skills, and a referral system were recommended activities. Unfortumately,
as funding and implementation time were reduced, this critical area was not developed.

3.3.6.2 Results: Learner Support Services

NICET’s Baseline Study created an opportunity for educators, parents and leamers to discuss their
concerns in these key areas. The social issues confronting the PURP communities affect every aspect
of community life. Open discussion has created a potential starting point but has also raised hopes
and expectations. The baseline study highlights the socio-economic challenges facing learners in the
urban renewal communities and underscores the need for comprehenstve LSSs and for developing the
knowledge and skills educators need to meet the chalienges that accompany their learners tnto the
classroom. The Baseline Report provides a good starting point for understanding LSS issues in the
broadest sense.

In addition, NICET has produced and distributed materials in the following topics:
Academic Support: Skills for Educators

Academic Skills Workbook for Leamners

Career Guidance Manual

Life Skills Manual

Copies of all materials have been presented to the PURP schools, districis and provinces, as well as to
USAID.

Learners in the Free State had an opportunity to use the study skills workbooks during the 2003
Winter School, and educators in both provinces were trained in the application of the techmiques
described in “Academic Support Skills for Educators™ The initial testing of the materials indicates
that while the core skills are useful and important, additiona! work remains to include OBE related
skills such as group work, tcam leadership and approaches to planning and conducting projects.

Career guidance, including knowledge and access to resources that enable one to make informed
plans and choices remains a critical area of information and outreach services.
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There is continued interest in more materials and training in career guidance as this area has been
long overlooked and learners struggle to select education and training opportunities that correspond to
their interests and talents, and which are viable in the job market.

3.3.6.3 Conclusion

Much remains to be done in the area of LSSs, especially in urban communities. The overall socio-
economic conditions of the two targeted communities underscore the need for intensive focus on life
skills and personal counselling and support. Educators continue to be challenged by the social welfare
and health concerns that accompany leamners to school on a daily basis.

LSSs remains a critical need, to address the specific challenges of urban renewal communities, but
more broadly to realize the full mandate of the FET sector. Learners are the consumers of education
and training. Responsive institutions will assist learners in making good choices and succeeding in
selected programmes of study, whether at school or college level. Appropriate materials, services and
outreach are essential to realize the policy mandate and vision for FET, as well as USAID’s Strategic
Objective to increase access to quality FET.

3.3.7. FET/PURP Project Management and Administration

The PURP project was initiated by the DDG/FET and launched in the two provinces under the
auspices of the MECs. The project provided an opportunity to focus resources on the comprehensive
development of FET institutions with the full support of Departments of Education. To ensure
relevance, support and sustainability, PMTs were established in both districts. In both districts,
membership of the PMT included representative principals and district level officers responsible for
management, governance, curriculum and LSSs. Leadership of the PMTs was delegated in the Free
State to a senior curriculum person and in the Northern Cape reserved to the District Manager. Co-
location of district and provincial offices in Kimberley also enabled the Northern Cape PMT to
include relevant provincial staff.

PMTs served to assist STEP in review of proposals and selection and monitoring of service providers;
assist in the planning, scheduling and selection of participants for various workshops; a central
mechanism for planning, coordination and review of project activities.

3.3.8. Summary of Accomplishments in FET PURP

Beyond the achievements at the school level in governance and management, improved curriculum
delivery and learner performance and the initial development of learner support materials, the project
has made broader accomplishments:

e The final PURP conference resulted in sustainability plans for schools and districts.
Principals and district officials felt confident that gains could be sustained with focussed
attention at the school level and modest support from the district/province.

e The “whole school” approach, which was implicit in the technical approach to the
project, has produced results in governance, management and learner performance.
Basic functionality has been restored or enhanced in all project schools.

e Although not an intended result of the project activities, educators now have a clearer
understanding of the use of ICT as a teaching resource, which can be used to develop
teaching and learning support materials beyond test papers. The focus of ICT to date has
largely been on administrative functions and as content for learners. Educators now
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understand the potential of this technology as tool for their use, not just the use of
learners and administrative staff.

* The project has provided a model for school level implementation of interventions that
engages national, provincial and district offices as well as donors in appropriate support
to school improvement.

¢ While the restructuring of the college sector precluded planned interventions, the project
was abie to engage Northern Cape colleges in preparation for OBE.

3.3.9. Summary of Unfinished Business

The actual implementation windows for PURP activities varied by service providers, with Khulisa
having 18 months of implementation time for governance and management activities and PROTEC
and NICET having only one academic year in which to impiement. In addition to these narrow
timeframes, USAID funding levels were substantially reduced in May 2003 requiring a subsequent
reduction in the scopes of work and funding, especially of PROTEC and NICET. This was further
compounded by the strengthening of the Rand against the Dollar. Planned but unrealised activities
are described below:

® Provision of LSM to schools via creative and innovative approaches to libraries a1 the
school level. The 2002 Annual Program Statement of the STEP project called for
creative ideas in this area. The Northern Cape Province completed a comprehensive plan
for these libraries, which was submitted in April 2003. That plan has been shared under
separate cover with USAID for future consideration. To fully implement OBE and the
new curriculum statements, learners and educators will need resources beyond prescribed
texts to enrich the delivery of the new cumiculum.

o Practitioner resource centres. These centres were intended to be resource and activity
centres for educators, SMTs and school governing bodies. The centres would house
resources for teaching and leaming, educational leadership and improved school
governance. They would provide a venue in which subject forums. SGB forums and other
professional development activities and networks could gather to share and develop
materials and information to improve educational practice. Physical space has been
identified in each district and the Lejweleputsua District is activating their Educational
Resource Centre. The Northern Cape prepared an extensive plan for a resource centre
that Abt Associates has forwarded to USAID.

® Support to colleges. The initial plans for PURP activities included both schools and
colleges. Limitations of time and funding made it impossible for Abt Associates to
provide the intended financial support for the resourcing of FET colleges.

s Computerized Educational Management Information System. A computerized system
was envisaged for all participating schools. The system would enable schools to
establish, update and maintain electronic records of learner performance, administrative
data including the various registers maintained by the school, timetables, subject
allocations and financial details. The system developed under the USAID sponsored
DDSP was agreed as the model and plans were in process when STEP funding was cut.
As this activity had not yet been initiated, it was dropped from the programme. An
earlier assessment of the hardware available in schools to support such a system had
created the expectation that the project would provide computers to schools. Expectations
ranged from a few computers for administrative use, including development of teaching
materials, to full computer laboratories. The disappointment of the schools was
expressed on several occasions.
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Comprehensive program of LSSs and Curriculum Delivery/OBE.

3.3.10. FET/PURP Summary of Recommendations

Build on successes to date, i.e. the practical experience that has been provided to schools
in whole school development.

Key successful practices that form a package of support: high quality training workshops;
school based follow up; networking opportunities for educators, SGBs, managers
(Clusters, forums, professional associations)

Expand gains made in school management, administration and governance to increased
emphasis on leading and managing school and classroom level interventions that promote
performance improvements. Maintain quality improvements in administrative
management and develop comparable improvements in educational leadership.

Link further interventions to IQMS focussing on the knowledge, skills attitudes and
values need to successfully implement and institutionalise IQMS at the institutional level
Support colleges in curriculum development, outreach to business and community with
regard to OBE and NQF.

Support and advocacy for colleges, vis-a-vis business structures at the community level,
district, provincial levels.

3. Reports by Focus Area Abt Associates Inc.

|

ni



.L:;;J:;ﬂ.

3.4. National Strategy for Mathematics, Science and Technology
Education and “DINALEDI” Schools

34.1. Background

In June 2001, Deputy Minister of Education, Mosibudi Mangena launched The National Strategy for
Mathematics, Science and Technology Education (NSMSTE). The launch of the strategy was the
culmination of intensive consultations between the DoE and the Departient of Arts, Culture, Science
and Technology, This initiative was a response to the socio-economic needs of the country by
increasing the number of Maths and Science graduates in Mathematics, Science and Technology
Careers, a challenge noted by President Thabo Mbeki in the State of the Nation address of 2001.

The vision of the Project is to bring scientifically literate, technologically fluent and
numerically/mathematically literate society that empowers individuals to participate in the emerging
knowledge —based econonty and supports sustainable development. Three major thrusts of the
strategy are:
¢ Raising participation and performance of historically disadvantaged learners, especially
girls, in Senior Certificate Mathematics and physical science:
¢ Provision of high quality mathematics, science and technology education for all lcarners
taking the first GET Certificate and Further Education and Training Ceruficate; and
e Increased and enhanced human resource capacity to deliver quality mathematics, science
and technology education (recruitment, retention, pre- and in-service training).

The nationa! strategy has been supported by the private sector, international donors. inclading USAID
and national and provincial departments. The Council of Education Ministers (CEM) approved the
establishment of 102 dedicated high schools for mathematics and science, to be chosen from:
e Under-resourced, well-performing schools;
e Those with potential to improve participation and performance in mathematics and
science.

The schools were pro-rated per province and selected by provincial officers for their potential as
centres of excellence, where resources could be concentrated and accessible to neighbouring schools.

During 2001, “Dinaledi, Creating Tomorrows Stars Today™ became the motto for the 102 dedicated
schools, which are referred to in this report as the “Dinaledi Schools™. The project was championed
by the Deputy Minister of Education, himself a mathematician, who continues to visit Dinaledi
Schools to motivate, inspire and better understand the dynamics of creating excellence in
mathematics, science and technology education at the school level. Major partners in the resourcing
and educator development activities of the NSMSTE include Microsoft, Telkom, Multichoice, and
USAID, who signed a joint memorandum of understanding with the Minister of Education last year.
In addition to support for infrastructure provided by these partners, the Dok initiated a program of
educator development through the provision of Cuban tutors 1o interesied provinces.
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3.4.2. Overview of STEP Activities: National Strategy for Mathematics, Science and
Technology Education (NSMSTE)

In May 2001, the DoE began to engage the STEP COP and DCOP in preparations for implementing
the NSMSTE. The first assignments included developing a directory of the targeted 102 schools,
strategic planning models for math and science in the provinces and a compilation of institutional
profiles of the targeted schools. Increased engagement with the Dinaledi National Project Manager,
private sector supporters and provincial officers, began to reveal areas of intervention for the STEP
project. An ambitious and important program was conceived to include provision of material
resources, training of educators, leadership development for principals, and advocacy for NSMSTE in
general. The limited implementation time under the contract, challenges in
subcontracting/procurement processes and reduced funding required a cut back in services to the
Dinaledi schools. The specific activities that were completed by STEP and its partners are described
below.

Tahle 9: Summary/Overview of Activities

Activity implementing Organization Target Group
Institutional Directory and Abt Associates Schools
Profiles
Framework for Targets and Abt Associates 102 Schools

Business Plans

Mathematics Kits and Training | Phambili Educational Projects | Math Educators and District
Subject Specialists
Micro-Science Kits and Somerset Educational Science Educators and District
Training Subject Specialists
Autumn Clinic 2001; Interactive Africa, with Principals, Educators and
limited support from STEP Provincial Coordinators.
2002. Abt Associates,
Microzone and DOE PMT
Educator Development CASME School based educators,
(Training, School based PROTEC including HODs; district level
support, profile updates) SDUMCT subject specialists.
Instructional Leadership: University of Pretoria Principals, Deputy Principals
Training and School based
support
Development of M&E tools in | Abt Associates Provincial Coordinators, PMU,

8 key areas

Subject Advisors, SMT/HOD

3.4.3. Needs Assessment

Two major undertaking constituted STEP’s contributions to the ‘needs assessment process”. The first
was the development of the directory and institutional profiles of the selected schools. These provided
a foundation for contact information and a snapshot of the human and physical resources per school,
as well as indications of participation and performance rates in Mathematics and Physical Science.
The profiles also provided a summary of topics in Mathematics and Physical Science that created the
most difficulties for learners and educators. The information in the profiles became the basis for
support to the Dinaledi schools via the STEP project. The second was a framework and workshops to
assist schools in developing strategic plans. The plans became the basis for a contract between
schools and the provinces, with participation and performance targets established for each province.
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Table 10: identification of Key topics for Educator Development

Mathematics Physical Science
Linear programming Electricity
Geometry (Euciidean, Theorems) Vectors
Application of calculus Chemical Equilibriums
3-D Angles Inorganic Chemistry
Word problems Motion

All educators were included in leamning about small groups teaching projects and assessments.

3.44. Provision of Teaching Aids

There were wide variations in the core infrastructure and teaching/learmning matenials available in the
Dinaledi schools. Telkom, Multichoice and Microsoft were commitied to addressing large issues of
power supply, telephone lines, hardware, software and interactive computer based educator
development moduies. STEP used the data from the profiles and worked with the DOE Project
Management Unit (PMU) to identify teaching materials and equipment that would support critical
areas in the curriculum. Selected materials were those viewed as having high potential for improving
learner performance, addressing content that challenges educators and learners alike. Micro-
equipment and related training were provided for Biology and Physical Science; and “Math Kits™
focussing on Geometry and Graphing applications were provided for Maths Educators.

Micro-science kits: Somerset Educational Pty, Lid was selected to provide their trademarked “micro-
science” kits.

Phambili Education Projects was selected 10 assemble mathematics support materials in a “math kit™.
The kits included a graphing calculator (HP 49G), view screen and OHP, transparencies for difficult
subjects and a teacher’s geometry set including protractor and compass to demonstrate constructions.

A total of 671 teachers were trained in the use of the micro-science and mathematics kits as detailed
below:

3.4.5. Professional Development

3.4.5.1 Autumn Clinics

Autumn Clinics were convened in 2002 and 2003 during the March/April school holiday. The five-
day clinics were designed to bring fogether Educators, Principals and Provincial Coordinators of all
102 Dinaledi Schools. The clinics provided the opportunity for all participants to leam, to exchange
ideas and solve common problems, and 10 experience the sense of belonging t0 a national effort
championed by the Deputy Minister of Education. The clinics provided an opportunity to motivate,
inspire, develop and challenge Dinaledi educators and their managers.

The first Autumn Clinic was held in April 2002 in Gauteng, at the Eskom Conference Centre. The
clinic was successful in launching the name “Dinaledi™ Project together with the apt motto “Creating
Tomorrows Stars Today”. This clinic focused on “harnessing the commitment, initiative and
enthusiasm needed to promote Dinaledi in schools and communities under the theme Creating
fomorrows stars today” (Mangena, Message from the Deputy Minister): The clinic was also
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successful in raising the motivation and enthusiasm of the educators and managers; increasing and
reinforcing the knowledge of educators in Mathematics, Physical Science and Leadership and
Management.

Presentations at the first clinic were largely inputs from recognized “experts” in the field.
Motivationa! speakers included the Deputy Minister of Education and Africa’s first astronaut, Mark
Shuttleworth, whose foundation provided most of the funding for the first clinic. Abt Associates’ role
in the first Autumn Clinic was limited to providing materials and limited logistical support.

The planning, design, execution, logistics and evaluation of the Second Dinaledi Autumn Clinic was
done jointly by the PMU, the office of the DDG/FET and Abt Associates staff. The decision to
convene the clinic in Cape Town resulted in the subsequent securing of services of a Cape Town
based events management firm recommended by the Western Cape Provincial DoE., MICROZONE.

The theme of the second clinic, held from 31 March to 4 April 2003 at Baxter Theatre (UCT) was
“Seizing the Opportunities of the African Century.”

The following objectives were adopted for the clinic: _

» To reflect on previous achievements and efforts of the project

e To deepen and strengthen subject knowledge and content in Management, Leadership,
Mathematics and Science and leadership

¢ To promote the sharing of experience, ideas, knowledge and skill of all Dinaledi project
participants for the professional enrichment at the school, district, provinctal and national
levels

s To recognise, motivate and inspire the educators and administrators who are creating
tomorrow’s stars today

¢ To introduce and formalise a structure and plan for monitoring and support that will help
frame a model for implementing the NSMSTE Education

¢ To strengthen the connections to the historical, cultural, and educational resources of
South Africa that shape the context for the past and future teaching, learning and
applications of Mathematics, Science and Technology

For this second clinic, a competitive process was opened to the public for presentations and exhibition
at the conference. A panel of DOE and Abt project staff reviewed applications and made the final
recommendations to the DDG. Principals and Dinaledi educators were also invited to present their
experiences and best practices in mathematics and science education and the management of
resources for excellence in mathematics and science.

Participation and performance targets were discussed with provincial coordinators and the senior
leadership of the FET Branch of the DOE. Based on the discussions and expectations, provincial
plans were revised and each province had the opportunity to present their plan in one of the last
sessions of the clinic.

A highlight of the clinic was the Minister’s Gala Dinner, during which the major Dinaledi partners,
private and public sector and USAID signed a Memorandum of Understanding pledging support to
the NSMSTE Education.
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The Second Clinic was highly regarded by all participants but also very costly. This has opened
discussions about the most effective ways to provide a sense of national identity to the project while
stretching the funds available for the development of the human and physical resources of the
schools. The Autumn Clinic has come to symbolize the profile, privilege and respousibility inherent
in being a Dinaledi School and it does play a role in professional development. However, it needs to
be supplemented by smailer, regional activities throughout the academic year. The project intended
to implement such a full year program of regional training workshops, cluster meetings and school
based support via grants awarded through an APS process, announced in July/August 2002. Delays
in the award process and reductions in project funding deiayed and reduced the planned services,
which are described in more detail below.

3.4.5.2 Educator Development

The Annual Program Statement issued by the project in July/August 2002 called for applications to
implement educator and management development activities for the Dinaledi schools and an
advocacy program that would link schools, businesses, alumni and other South Afncans with
successful careers in MST related fields. Several potential grantees provided attractive approaches to
professional development. By identifying core themes in the applications and incorporating the
experiences of DOE’s Dinaledi Project Manager, STEP developed a framework to provide a common
structure to all of the eventual service providers.

Key elements of the approach included school based support, provincial or regional workshops,
formation of educator networks in ciusters and the engagement of district level subject advisors. In
pursuit of this goal, the subcontractors were to develop a comprehensive program of school-based
support and centre based workshops addressing these 1ssues:

* Subject content upgrading

Strengthening skills in learner assessment as a diagnostic tool

Learner centred and OBE congruent teaching methodology

Gender awareness in the classroom

Managing learning and assessment in the application of Outcomes Based Education

Classroom management

Conducting 3-5 visits per school per term for the purposes of mentoring, assessment,

coaching, team teaching, portfolio development;

e Conducting 1 or more 3-5 day workshops per school holiday or the equivalent during
those hours agreed upon with provincial authorities. Educators from all schools will
receive a minimum of 30 hours of workshop activity per school termholiday.

» Establishing standards for teacher portfolios that enable teachers 1o collect and document
professional teaching experiences and materials that can be used as evidence of prior
learning for formal accreditation. Review elements of the portfolio periodically, linking
school and workshop based activities directly to the keeping of the portfolio which can
include learner support materials as well as other professional entries.

¢ Conducting cluster mectings in the district to promote peer networks and professional
growth.

e Contributing data to the overall monitoring and evaluation framework of the Dinaledi
Project.

s Providing quality assurance for training workshops and school based support.
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Three fixed price contracts were awarded for educator development activities. Awards were made to
two NGOs and one University: The Centre for the Advancement of Science and Mathematics
Education (CASME); the Programme for Technological Careers (PROTEC); and the Schools
Development Unit (SDU) of the University of Cape Town (UCT).

Table 11: Allocation of the Dinaledi Schools

Service Provider Province Number of Schools
PROTEC Gauteng 11
Limpopo 23
N.West 7
Mpumalanga 3
Northern Cape 1
Free State 2
PROTEC Total: 47
SDUMCT Western Cape 6
Eastern Cape 2
Northern Cape 3
SDU/UCT Total: 11
CASME KwaZulu Natal 23
Mpumalanga 4
Eastern Cape 13
Free State 4

CASME Total: 44

The selected service providers met for five days prior to the second Autumn Clinic to determine a
common approach and to select cross-curricular topics that could be addressed in all schools and
workshops. Energy Across the Curriculum and Graphing Across the Curriculum were the chosen foci
for the first round of schootl visits and what turned out to be the only workshop. Graphing provided a
way of including a number of challenging topics from Trigonometry to Linear Programming, and the
opportunity to provide follow up support to the use of the graphing caiculators provided earlier as part
of the math kits.

The University of Pretoria was awarded a subgrant to implement an instructional leadership
development program for principals and deputies.

Due to lack of funds and unanticipated delays in the procurement process, the planned program of
three workshops, with school visits between was condensed to one workshop with visits to 100% of
schools prior to the first workshop and follow up visits to 25% of assigned schools. While this
arrangement was far from ideal, it allowed service providers to bring some closure to their work at the
school level, to update profile information and to do a cursory check of resource utilization in the
schools.

3.4.5.3 Leadership Development

The vision for Dinaledi schools as “centres of excellence” raised the issue of the role of school
managers, especially principals, but also their deputies and HODs. During the APS process,
Continuing Education at the University of Pretoria (UP) proposed a comprehensive approach to
leadership development for Dinaledi managers. They were the only group to propose exclusively for
Leadership and Management and plans moved forward to make a sub-award to them. The Second
Autumn Clinic was an opportunity for UP to present an overview of its approach, with selected case
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studies taken from other work, and to refine a focus for a more limited implementation. Following
the clinic, they developed a five-day program in Instructional Leadership that was implemented
during the 2003 winter school holiday at the Groenkloof campus of the University of Pretoria. Most
schools were represented by the 213 participants in Pretoria. A shorter, make-up program was
conducted for the Eastern Cape Province whose 23 principals were not able to travel to Pretoria. The
workshops were very highly regarded, enabling the schools to develop action plans for applying
leadership concepts and skills, and to begin developing case studies that could be used as the basis of
further dialogue and training.

The UP education faculty visiting schools were able to visit about 25% of the schools prior to the first
workshop and another 20% after the workshops. The initial visits were made to a mix of schools,
rural and urban in each of the nine provinces. The second visits were made to those schools deemed
most in need of follow up support, or where there were particularly interesting leadership dynamics.
The geographic spread of the schools made it difficult to visit all of them under the reduced funding
scenario.

Table 12: A Summary of Training Workshops and School Visits

Number of
WorkshopiActivity Target Group Participant
Micro Science Kit Training Science Educators 358
Mathematics Kit Training Mathematics Educators 313
- Principals, HODs, Educators,
Autumn Clinic 2003 Provincial Coordinat 400
Educator Workshops: :S:bers are ;imi. mlas
Graphing Across the Curmiculum sl simulta and 553
Energy Across the Curriculum located
Instructional Leadership Principals and Deputies 228
Total 1,852

3.4.5.4 Monitoring and Support Plan

In late 2002, the Dinaledi PMU sought a comprehensive plan for monitoring the Dinaledi project as a
whole. This plan was to focus on 8 key areas, with indicators and tools that could be applied 1o the
activities and results of all Dinaledi impiementing partners. STEP"s Monitoring Manager engaged
representative educators, provincial and district officers and the PMU in the development of a set of
indicators and preliminary tools. The framework was submitted to Abt’s Practice Manager for
technical quality assurance and presented to the participants at the 2003 Auturnn Chinic. Following
the clinic, the document was revised and submitted to the DoE, FET Branch for its consideratbon.

3.4.5.5 Proposed Indicators for the NSMTSE
The indicators described below were revised following the presentation at the Autumn Clinic and
submitted to the PMU. No further action was taken.

Focus Area: Project Management and Coordination

Indicator: The PMT manages and coordinates the National Strategy for Mathematics and Science
Strategy at the school, district, provincial and national level.

Focus Area: Teacher development and empowerment
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Indicator: Educators and managers are developed and empowered in the field of Mathematics,
Science and Technology with regard to subject content, methodology, assessment and curricular
issues.

Focus Area: Professional support

Indicator: Professional support structures are established at schools, districts and provinces and
provide professional support to educators and managers in the field of Mathematics, Sctence and
Technology.

Focus Area: Infrastructure and resource development
Indicator: Infrastructure and resources are procured and/or developed at schools and utilised during
learning and teaching processes.

Focus Area: Learner participation

Indicator: A percentage increase is obtained in the numbers of leamers who participate and are
retained in Mathematics, Science and Technology particularly at higher-grade level as stipulated in
the Department of Education National Targets for Improvement of the 102 Dedicated Schools for
Mathematics and Science.

Focus Area: Learner performance

Indicator: A percentage increase is obtained in the number of learners who pass Mathematics, Science
and Technology particularly at higher-grade level as stipulated in the National Targets for
Improvement of the 102 Dedicated Schools for Mathematics and Science document.

Focus Area: Advocacy
Indicator: The community is mobilised and offers support to the Dinaledi Project.

Focus Area: Research

Indicator: Scientific research is conducted on 8 focus areas to inform the project.

An institutional profile capturing educator profile, learner performance, infrastructure and resources
has been compiled and distributed.

3.4.6. Dinaledi Results: STEP Support to NSMSTE

3.4.6.1 Dinaledi Results: Participation and performance
A major goal of the Dinaledi project of the NSMSTE is to increase participation in Mathematics and
Science, particularly at Higher Grade and among girls; and to increase the performance of learners at

both HG and Standard Grade.

Table 12: Summary on Grade 12 Participation and Performance
for the Period 2001 to 2002 in Dinaledi Schools

Subject Mathematics (HG & SG) Physical Science (HG & SG)

Entries Passed Entries Passed
Year M F T M F T % M F T M F T %
2001 2847 | 3620 | 6467 | 1286 | 1277 | 2563 | 36.8 | 1841 | 2159 | 4000 | 980 | 839 | 1746 | 446
2002 3316 | 4054 | 7370 | 1742 | 1708 | 3450 | 47.5 | 2149 | 2330 | 4479 | 1294 | 1242 | 2536 | 534

Source: Dept. of Education PMU
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Table 13: Grade 12 Participation and Performance in Mathematics and Physical Science
HG per Gender In Dinaledi Schools

Subj Mathematics HG Physical Science HG
Entries Passed Entries Passed
Year M F T M F T % M F T M F T

2001 304 1420 | 724 | 165 | 120 | 285 {454 | 641 | 672 | 1313 | 265 | 176 | 431 | 300

2002 718 | 766 | 1484 | 328 | 238 | 561 1 43.7 | 969 | 1009 | 1978 | 393 | 360 | 753 | 415

Source: Dept of Education PMU

Only the preliminary indicators for 2003 are promising. Unpublished data suggests that performance
in Mathematics (HG & SG) has increased by as much as 15% in Dinaled: schools. In physical
Science (HG & SG) improvements were also 15% in Dinaledi schools. While none of this is single
variabled, it may be useful to review results in other project areas.

3.4.6.2 Dinaledi Results: Resource Provision and Utilization

Mathematics and Science Kits were provided to Dinaledi Schools and schools participating in the
FET/PURP in the Northern Cape and Free State provinces. Data collection at the 19 schools involved
in PURP is summarized in Table 6, presented in Section 3.3.5.4 on the FET/PURP results. While the
Science Kits are well established in schools, they are largely used in the teaching of Physical Science
and less used in Biology. As described earlier in the FET'PURP section, the experience with the
graphing calculators has not been positive.

Of the many resources provided to schools through the Dinaledi project, the graphing calculators and
computers present the greatest challenge in terms of educator knowledge, skills and confidence in full
and consistent use of the resource. Graphing calculators provided by the project are largely viewed as
too complicated to use. Computers are often not accessible and educators are not well versed in the
use of the computer for developing teaching aids, including scientific graphs. While the use of
computers is mentioned here, the extent to which the computer installations are complete or availabie
to educators is beyond the scope of the STEP project.

The most frequently used and valued resources are the OHP and transparencies provided as pan of
the Math Kits.

School visits completed recently by service providers to approximately 25% of Dinaledi schools have
indicated similar trends. While provision of resources is a critical eiement in creating centres of
excellence, it is clear that a single training session does not ensure that the resources can or will be
utilized regularly in the classroom. Educators must have continued access to support for utilizing
resources, as ciose 1o the school as possible. Subject forums at school, cluster or distnct levels,
convened by educators, HODs and:or district officers should be encouraged.

1.2.1.2 Dinaledi Results: Educator Development
Evaluation of the Autumn Clinic and smaller workshops reveal the following themes:
¢ Increased understanding of content
¢ Increased understanding of approaches to teaching
o Increased comfort with selected materials
e Appreciation of the opportunity for training and the networking that occurs during and
after workshops
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e Requests for formal accreditation for workshops
e Requests for follow-on support

Support to Professional Development at all levels. Principals have also expressed appreciation for the
opportunities provided by the Autumn Clinic and the University of Pretoria programme. District
officers have asked on numerous occasions to be included in all training efforts so that they too are
kept current on trends and approaches, and so that they can better support educators at the school or
cluster level.

3.47. Conclusions: STEP Support to NSMSTE Dinatedi

The very limited implementation period for the STEP supported activities has allowed only a glimmer
of the possibilities for comprehensive educator development, improved performance and
participation. Nonetheless it is clear that educator use of resources, new techniques and information
requires continuous support beyond installation and introductory workshops. This is particularly true
of new technology such as the graphing calculators and computers for communication, research,
study programs, graphing and other teaching aids. This support could be developed through school
visits by service providers and/or trained district officers; peer support at the cluster level, assuming
that there is some capacity; and/or through explicit linkages and mutual expectations with the Cuban

Tutors program.

Provincial priorities, capacity and resources vary widely. Some provinces have adopted and adapted
the principles and goals of the national strategy and have begun implementing interventions focussed
on Maths, Science and Technology, building on the Dinaledi experience, expanding the number of
focus schools and/or increasing the resources and programs available for educators and leamers.
Others are not staffed and/or funded at the provincial, district or institutional levels in ways that
would allow such an expansion.

Channels of communication and perceptions of authority and responsibility affected Abt Associates
and its service providers. Communication and collaboration were clear at the national level.
Communication with provincial coordinators was both direct, i.e. Abt Associates and/or its
subcontractors communicating directly with provinces, and indirect, i.e. through the PMU. Once
again, provincial preferences and practices determined the most effective way to engage provincial
support and ownership of STEP supported activities.

3.4.8. Dinaledi Recommendations

The challenges that created the NSMSTE will continue for the foreseeable future. In order to realize
the vision of the strategy and to turn the existing Dinaledi schools into centres of excellence, the
following recommendations are made.

1 Continued attention to educator and management development for Math/Science, including
access to accredited courses, and ongoing support beyond specific workshops.

2 National DoE should consider and promote the most effective mechanisms for a support
structure to ensure that educators are able to make maximum use of workshop learning,
acquired materials and MST related resources. At this time, the most durable and cost
effective approach to this seems to be some combination of district subject advisors,
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professional associations and the Cuban tutor program.  Clarification of roles and the
establishment of norms and standards for such support should be investigated.

As part of the introduction of any educational technology, whether simple geometry kits,

graphing calculators, transparencies or computers, pay attention to the requirements for
continuous {raining and follow on support

While consolidating gains in participation and performance, begin the process of creating true
“centres of excellence™ that take best advantage of the impact of the Math Science focus on
the commumity and neighbouring schools, creating a regional resource and regional pride in
Dinzledi. This wiil require resources for advocacy and outreach.

The public/private partnership that has been achieved by the DoE has not yet been fully
integrated at the school, district and provincial levels. As the partnership grows and demands
from the field increase, it will be important to have a coordination structure that:

Includes national and provincial DoEs with clear roles for district subject advisors.
Engages professional associations and communities.

Provides and entry point and communication structure for partners.

Facilitates and promotes synergy across inputs.
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3.5. UNIVERSITY OF LOUISVILLE/RAND AFRIKAANS -
UNIVERSITY COLLABORATION IN BAPONG

3.5.1. Background

The STEP project was selected by USAID South Africa as the vehicle for support to the University of
Louisville and Rand A frikaans University (RAU) collaboration in Bapong, a community near
Lonmin’s Eastern Platinum Mine in the Northwest Province. This assignment was driven by
congressional interest in supporting the University of Louisville’s pilot community development
model and its collaboration with RAU and was accompanied by a reservation of funds for this
purpose. As the partnership included education and training for employment and income generation,
alignment with STEP made sense and the COP was included in preliminary discussions between
USAID, University of Louisville and Rand Afrikaans University.

The two universities have made a long-term commitment to the Bapong community and their
collaboration is expected to carry on long after the STEP/GMTA contract. Contract Modifications 7
and 8 authorized Abt Associates to award subcontracts to the two organizations. USAID, University
of Louisville, RAU and Abt Associates reviewed the programme in September with a view to
determining the feasibility of completing the project start up within the time remaining in the Abt
Associates contract. A commitment was made to scoping and completing a realistic set of activities
prior to the end of the Abt contract.

3.5.2. Major Activities

Phase 1 of the Louisville/RAU collaboration focussed on building relationships and gathering
information to plan a long-term community development intervention. The inforrnation gathering
was designed to build relationships within the community as well as to conduct the research that
would provide the basis for planning economic development activities. RAU staff and students
undertook a comprehensive community household survey and based on the survey results developed
plans for a longer-term development intervention. The University of Louisville provided quality
control and review of the survey process and results, and scoped the proposed training interventions.
Both institutions were involved in the planning of the second phase of this initial support from
USAID, engaging the tribal authority in planning and prioritising activities and signing a
Memorandum of Understanding and in securing commitments from the mine’s parent company,
Lonmin for support to promising income generating activities.

Phase II activities included the completion of the Memorandum of Understanding, establishing
Village Action Committees to provide direction and oversight to development projects, training and
feasibility determination of promising enterprises.

Training was provided in the following areas:

e Job seeking skills: for unemployed community members. This two-day workshop was
opened to a maximum of 40 participants, providing practice in identifying suitable
opportunities in newspapers, making telephone inquiries, interviews, resumes and cover
letters. Thirty-three participants, largely unemployed young people who had finished
matric, attended the workshop.

e Training in OBE/C2005 for primary mathematics and science teachers to expand their
understanding and application of the requirements of the RNCS. The workshops were
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highly participatory and provided activities and materiais that could be used in the
classroom, including lesson plans, assessment tools and learning aids. Fifty-two teachers
attended these sessions over two consecutive weekends, as did the primary circuit
manager responsible for the Bapong schools.

e Materials for HIV/AIDS Home Based Care

Feasibility studies and initial business relationships have been initiated for an expansion of existing
community vegetable gardens; bird farming; ethanol production; and a sewing project. Training in
the technical skilis needed to implement the projects, business skills and market partnerships will be
implemented with follow on funding, secured from a mixture of public and private sources.

An overall strategy for evaluating training over the longer term has been designed and will be
implemented over time.

35.3. Results

University of Louisville and RAU have engaged local authorities and commmumities, provincial offices
and the mining company in assessing resources, needs and opportunities for economic development
and employment. Plans have been put in place, including relevant technical and business training and
partnerships. In many respects, this activity reflects the ideals of the FET sector, namely:

e Education and training that respond to local needs and interests (community. business.

employers)
» Leaming programmes driven by employment opportunities
e Opportunities accessible within the community

Thirty-three community members have been trained in job seeking skills; Fifty-two primary educators
have increased their knowledge of the science and mathematics, and teaching, lecarning and
assessment methodologies needed for successful implementation of the RNCS. Feasibility studies
and business plans have been developed for community enterprises, supported by the local authorities
and the mining company.

Although implemented by two tertiary institutions, this activity has significance for the FET sector. in
that the approach and results are not unlike those envisioned for community colleges. In addinon 1o
providing a model for universities in community development, this approach might also be examined
as a potential model for community colleges.

3.54. Conclusions

USAID’s initial investment in this ongoing work in Bapong has created a strong foundation for
increased livelihoods in the Bapong community. It appears that a relatively small USAID investment
in assessing needs and opportunities, building linkages with the community and business and
providing training for income generation will leverage substantial investments by Lonmin Trust, the
social development wing of the mining group that is the major employer in the area. In addition. the
RAU/Louisville approach provides an example of cooperation between communities, universites and
the private sector.
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Training activities identified through the household survey process have been well received. The
University of Louisville and RAU will continue to evaluate the effectiveness of their training in
making a difference in the lives of participants and in the success of their enterprises. Whether
seeking jobs, improving professional teaching skills, providing home based care for people and
families affected by HIV/AIDS or acquiring skill to work effectively in newly created enterprises, the
effectiveness and usefulness of training will be assessed via a strategy that has been developed by
University of Louisville.

This model of community development is relatively new in Bapong, especially the aspect of
community partnership through traditional authorities with universities and Lonmin. The success of
the model will be determined by the degree of influence exerted by the community through the
traditional authority and Village Action Committees in a process of continuous dialogue, joint
planning, feedback, monitoring and support.

3.5.5. Recommendations

The work that has been undertaken to date is foundational. The success of the planned interventions
is yet to be determined. It is recommended that USAID consider the potential impact of the proposed
enterprises and match the funds generated in the private sector.

RAU has a strong and positive history in the community and has recently identified and employed a
fuil time community tiaison person. It will be important to track issues of project ownership and
participation by the community and to ensure that the pace of implementation is one that the
community and its structures can manage and lead.

Once businesses are established, it may be important to consider how credit for learning can be
granted in this innovative project. The inclusion of a community college partner could strengthen this
model and provide important lessons for the future role of the community college sector.
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4. Resource Allocations

The chart below indicates how STEP resources were allocated to the four core activity areas.
Administrative costs are assumed to be allocated proportionately across all activities, although that
may not accurately reflect the level and focus of technical assistance provided directly by STEP staff.

Chart 3: Field implementation investments in FET were More Than
10 times the Expenditure on Policy.

Allocation of STEP Resources
7% 7%
'@ FET Sector
OFET/PURP
44% ‘O Dinaledi

The STEP project expenditures were approved by activity by USAID’s CTO through: submission of
requests for approval of individual Technical Assistance activities, Participant Training programs, and
RFP/RFA scopes of work and tendering procedures. In addition to CTO approval, the USAID
Regional Contracting Officer approved all subcontracts and grants with a value greater than

$100,000.

A detailed financial report to USAID will be presented through the final close out voucher.
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5. Cross Cutting Recommendations

Sommary of Recommendations

This report has provided recommendations regarding PURP and Dinaledi that can be acted upon at
the school and district levels. Given the overall policy and national focus of USAID, the
recommendations below are those that would require national level policy support and-or
supplemental resources. They are presented here for the consideration of USAID and it partners in
the DoE and the NYC

Recommendation I: For continued USAID support to Youth Development

As described fully in the body of the report, South Africa lacks a cohesive integrated system for youth
development services and the professional cadre to deliver such services. Abt Associates
recommends development of a system for provision of comprehensive services to youth, inchuding
social services, FET iastitution-based comprehensive leamer support services: and a thriving network
of referrals within communities. The report describes issues related to the development of a
professional cadre of providers and institutional issues.

Recommendation 2: FET Policy
In the area of FET policy, additional research is needed to review and revise curriculum
implementation and quality assurance in schools and colleges and governance structures of FET

colleges.

Recommendation 3:

Consider replication of the whole school evaluation approach to improving the performance of
dysfunctional urban schools. The results of the PURP interventions are promising. District and
provincial support as PURP schools sustain and build upon the gains to date.

Recommendation 4:

Professional associations should be activated, independent of government institutions to promote
continued development of educators, managers and SGBs. Preliminary work suggests that educator
subject forums and associations of SGBs are viable concepts. Similar forums/associations should be
explored for management/administrative staff to support the professional growth and potental career
development.

Recommendation 5:
Continue to develop the Dinaledi schools as centres of excellence, paying attention to outreach and

advocacy to community and local businesses, ensuring that Dinaledi status becomes a point of pride
for the whole school and for groups of schools utilizing the resources of the “centres of excellence™.

Recommendation 6:

Review the historical data on Dinaledi schools to determine the disincentives that may be embedded
in overemphasizing numbers (performance and participation) including impact on school
establishment and quality of teaching and leaming Develop strategies for addressing this. including
the possibility of retraining promising educators with relevant knowledge, skills and interests.

Abt Associates Inc. 5. Cross Cutting Recommendations ]
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Recommendation 7:

Examine the academic/private sector/public sector/donor model of intervention by universities
provided by RAU and University of Louisville in Bapong. Surveys, training, feasibility studies and
implementation support to community enterprise development may be a replicable model for

universities and/or colleges.
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6. Lessons Learned

The STEP project, through the concerted effort and direction of its CTO was required to work within
and respond to the needs of the DoE and the NYC, paying attention to the technical, organizational
and political influences one each. This was particularly true at the beginning of the project as the
structures were relatively new and the DoE was restructuring, resulting in the elevation of the FET
Chief Directorate to a branch; and in the immediate pre- and post-election period. USAID's
responsiveness and the breadth of the scope of work provided the flexibility to work in this fashion.
USAID and Contractor systems need to be flexible as well as accountable to accommodate this
responsiveness and the trade-offs that are encountered in the process. For example, the development
of FET investment strategies and subsequent relegation of the document and its recommendations
reduced the potential of the project to pilot test FET implementation against a defined framework.

The limitations of the FET policy and strategy have been described in Section 3.2 of this report.
Notwithstanding, the policy development: process has engaged and built upon civil society, the
national constitution and governing legislation. Implementing policy, especially so soon after it is
promulgated should be viewed as a pilot activity, rigorously reviewed to as a means to determine its
strengths, weaknesses and gaps that were not predicted. The brief implementation period, the
pressure to deliver and the subsequent decisions not to develop comprehensive monitoning and
evaluation plans for PURP (USAID) and Dinaled: (DOE) at this time have resulted in “trends™ and
“observations™ perhaps rather than hard, empirical data.

Given the above, it does appear, based on the data and reports available that the PURP intervention. a
whole school improvement: intervention had the right elements: governance, management, educator
development, resource provision, training and support and direct linkage to district efforts via PMTs.
developing LSMs. Management and governance were important starting points in the PURP schools
as these key functions had been effectively dismantled during the struggle against apartheid.

Educator development activities had a rich mix of content, pedagogy, assessment, training and
support; however, there was not enough implementation time to develop structures for continued
support and professional development. At least three implementation years would have been ideal.
This would have provided the time to shape and support professional networking associations and 10
promote linkages with appropriate governmental and non-government entities.

National initiatives implemented at school level require coherent, clearly articulated project
management and coordination structures. District level PMTs facilitated decision-making, planning
and review of project activities in PURP. The scope of Dinaledi, i.e., national, and lack of clanty in
terms of channels of communication between Abt Associates, the national PMTs. provincial
structures and schools challenged the project continuously. The high profile of the project
championed by the Deputy Minister and housed in the FET branch created challenging dynamics.

There were some inherent tensions in the desire to be responsive and the requirement for CTO
approval of individual project activities. AH activities requiring technical assistance or participant
training, whether initiated by the DoE or USAID itself had to be written up, budgeted and approved.
This was a deviation from the usual discussion, development, approval and subsequent
implementation and monitoring of an annual work plan. Clear, open and frequent communication
between clients and contractor are essential under these circumstances.
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The volume of subcontracting that eventually occurred probably argued for one or more TDYs by Abt
Contracting Specialists. Delays in communication and competition for attention with home office-
based activities, created problems that were noted by the CTO in a contract administration letter. An
agreed upon timeline between the home office, project staff, CTO and RCO may have facilitated a
more efficient and effective response. '
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Annex A: Inventory of Deliverables

L. Quarterly Reports: Quarters 1-26
2. Annual Work Plans: 1998, 1999, 2000, 2001, 2002, 2003

3. Participant Training Mositoring Reports: October 2002, April 2003, October 2003,
March 2004

4. Technical Assistance Reports

m.

Author {s) Title

NYC (1997) National Youth Policy

IDC on Youth Affairs/NYC (1999) Guide to Government Youth Development
Programs
National Clearinghouse for Youth Employment

Abt. Associates {1998) and Entrepreneurship

M. Lekgoro; Aminifu Harvey;

J. Statman, Sello Wa Loate;

G. Motsi; Pamela Kirkland;

J. Fredericks; Susan Hubbard;

R. Jacobs

Makhene Motsumi {1998)

1. National Youth Service Green Paper;
2. Draft White Paper National Youth Services

Dok (1999) 1.National Strategy for Further Education and
Training, 1999-2001 Preparing for the Twenty
first Century through Education, Training and
Work;

2. Curricuium Review and Modemisation

Richard Kraft {1999)

Beverley Parsons Curricuium and Assessment Policy Draft;

Jacqueline Woods Investment Strategies in FET: Report of
Design Team

NYC (1999) Youth information Clearinghouse Report

Michael Lawrence {2000} PURP Needs Assessment for Galeshewe and
Thabong

Aurora Associates
Individual Development Plans: PURP Schools;

Richard Kraft {2000) Further Education and Training: The
Curmiculum

Juliann Moodley {20011) Report and Programme of Action for 2001,
MST/Dinaledi Business Plan

DoE (2001) MST School Development Plans

Patrick Ellis {2001) Assessment of Computer Equipment and
Infrastructure for Administrative Purposes at
Targeted Schoois and Technical Colleges in
Thabong and Galeshewe
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Isaac Potoki Nkwe (2002)
G.M. Pheto (2002)

Abt. Associates (2002)
Julianne Moodely

Somerset Educationat (2002)

Phambili Education Projects (2002)

Abt. Associates (2003)

Z. Nxumalo {2003)

Prof. Jonathan Janssen, Chair

Task Tearmn Members: ME Dipholo, VL
Lerothodi, B Maja, N Mthiyane, J
Mybuirgh, G Phalane, J Wagenaar

Report on Governance and Management
Forum

Report on Consultation and Training for FET
Coliege Staff on Frameworks and
Development Plans for Curriculum and LSSs
MST Directory of Schools;

MST Profiles of Institution

Dinaledi: Micro Science Kits and related
training for Educators

Dinaledi: Maths Kits and related training for
Educators

Evaluation of Autumn Clinic

Abridged Report of Autumn Clinic

Investigation of Possibilities and Processes
Regarding the integration of Senior Secondary
Schools into the FET System with Speciat
Reference to Governance and Funding
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Subcontractor/Grantee Products

Khulisa Management Services: Training Manuals and Reports
Skills Audit: Northern Cape and Free State PURPS Schools
Training Manual for the SGB

SMT/HOD Workshop

End of Year Planning

Labour Relations

Safety and Health

School Magazine

Parent Participation

School Maintenance

Library Management

Human Resources

Leamner Discipline

Fundraising

PROTEC: Training Manuals and Reports

s Outcomes Based Education in the FET Band, An Educator’s Guide

e Introduction to Windows and MS Office Participant Materials

» Introduction to Performance Based Learning, Participants Handouts, Facilitator’s Manual

o Sample Lesson Plans: OBE

NICET: Reports and Materials

Academic Support Manual for Educators
Study Skills Workbook for Leamers
Support Skills for Life

Summary of the Baseline Study Results
Career Guidance and Information

CASME: Reports and Materials

Report on School Visits

Materials: Graphing Across the Curriculum
Matenals: Energy Across the Curniculum
Case Studies

Continuing Education at University of Pretoria
® Report on School Visits
» Materials: Graphing Across the Curriculum
® Matenals: Energy Across the Curricuium
» (ase Studies
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PROTEC

SDU, UCT

* o & o

Report on School Visits

Materials: Graphing Across the Curriculum
Materials: Energy Across the Curriculum
Case Studies

Report on School Visits
Materials: Graphing Across the Curriculum

Materials: Energy Across the Curriculum
Case Studies
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Annex B: Roster of Full Time Project Staff

COP-

Deputy COP

Contract Administrator
Offiice Manager/Finance Assistant:
Finance Assistamnt

Admin. Assistant/Travel and Logistics:

James Statman, Ph.D. 7/97-9/00
Motsumi Makhene, 9/00-7:03

Judith Ok, 8/03-3/04
Motsumi Makhene 7/97-8/00
Laurie Cameron 0:00-2/G1
Lena Brown 3/01-6/02
Judith Oki 9/02-7/03
Kokeb Kassaye 6/02-3/04

Mandisa Dukumbana 1/98-7:03
Donny Rajah 5/02-3/04

Jacqueline Tshabalala 5/98-7:03

Admin Assistant Emmanuel Oelofsen  9/03-3/04
Grants Manager Gail Motsi 97-00
Robert Jones 00-02
Field Operations Coordinator Malcolm Abrahams  02/01-04/ 03
Monitoring and Evaluation Manager Zanele Nxumalo 01/02-03/04
Data Capturer Nomoya Ketye 05:02-03'04
Data Analyst Mahlapane Lehola 0/03-0304
Receptionist Gaybe Jackson 10/02-03/04
Abt Associstes inc. Annex B: Roster of Full Time Project Staff



|

Annex C: Roster of Consultants

NAME ACTMITY
1. integration of Senior Secondary of Schools into
FET System
Ciarke, Edward 2. Managing OBE Transition in FET
3. Managing OBE Transition Phase 2
Bardill, Nozipho National Board for FET
o Integration of Senior Secondary of Schools into
Dipholo, ME FET System
Dubfin, Peter Dok Curiculum Review
. 1.FET Design Team
Ebrahim, Radya 2. PURP Needs Assessment
. . IT Assessment for Administration in Northem
Ellis, Patrick Cape & Free State PURP Schools
Franck Daniei DoE Curriculum Review
Harvey, Aminifu NYC Clearing House
Hubbard, Susan NYC Ciearing House
Jackson, Claire DoE Curmiculum Review
integration of Senior Secondary of Schools into
Jansen, J FET System
Japhta, ND ' Managing OBE Transition Phase 2
Kirkland, Pamela NYC Clearing House
Koplik, Stanley Desitop publishing, editing and printing.
Kraft, Richard Dok Curricuium Strategy
Kramer, D Managing OBE Transition Phase 2
Landon, P Managing OBE Transition Phase 2
Lawrence, Michael PURP Needs Assessment
! Integration of Senior Secondary of Schoots into
Lerothodi, VL FET System
Maja, B Integration of Senior Secondary of Schools into
* FET System
Makgetwa, Minky PURP Needs Assessment
Makhene, Motsumi NYC Development Policy
Makhene, Motsumi NCFE Report
Makhene, Motsumi Green Paper, White Paper and draft bill
Makhene, Motsumi NYS Green Paper
Makhene, Motsumi National Curriculum Statements
Makosana Zola PURP Needs Assessment
Mestelie, Joe NYC Youth Day Mamelodi
Mogorosi, Helen PURP Needs Assessment
Moleleki, M Managing OBE Transition Phase 2
Molusi, Nathan PURP Needs Assessment
Moodley, Juliann - PURP Needs Assessment

Moodley, Juliann

Maths & Science Business Plan for Launch

Moodley, Juliann

Draft Business Plan Framework and

National Ptanning Workshop for the
implementation of Maths, Science & Technology
Strategy

Abt

Inc.
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NAME ACTIVITY
More, Early Ministerial Recognition Award
Mosdell, Timothy Audit of FET Information
Motala, Shireen Whole School Evaluation Conf.
. Integration of Senior Secondary of Schools into
Mthiyane, N FET System
Integration of Senior Secondary of Schools into
Myburgh, J FET System
Nkopodi, N Managing CBE Transition Phase 2

Nkwe, Isaac Potoki

Model for Governance & Management
Strategic Implementation Plans

PURP Needs Assessment

Parker, Ben Review DoE's Strategic Plan for FET

Parscns, Beverly Assessment Policy Framework

Percid, Helene NYS Green Paper

Phaiane, G Integration of Senior Secondary of Schools into
FET System

Sello Tshetio NICET pre-award recipient audit

Simon, Gary DoE Curriculum Review

Valla, VJ PURP Needs Assessment

Van Louw.L Managing OBE Transition Phase 2

Van Rensburg, P Managing OBE Transition Phase 2

Wa Loate, Sello NYC Clearing House

Wagenaar, J Integration of Senior Secondary of Schools into

FET System
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Annex D: Subcontractors

Abt Associates” original proposal included the following subcontractors:
Anrora Associates International, Training and Project Management 1997-2004
Deloitte Touche, Grants Management 1998-2002

Rose Francis Communications, Event Management 1997-1999

Bheki Computer Services, IT hardware instaltation

Subsequently, subcontracts were competitively awarded to provide training and follow up support for
the Presidential Urban Renewal Program and the Dinaledi Schools.

Khulisa Management Services, School Management and Governance Capacity Building in
Presidential Urban Renewal Project (PURP) Schools in Northern Cape and Free State Provinces
(2002-2004)

Programme for Technological Careers (PROTEC)
1. Improving Curriculum Delivery and Learner Performance in PURP Schools (2002-2004)
2. Dinaledi Project: Educator Development in Mpumalanga, Free State, Limpopo,
Northwest and Gauteng Provinces (2003-2004)

Shell Science and Mathematics Resource and Educational Trust, Operating as CASME (Centre
Jor the Advancement of Science and Mathematics Education):

Dinaledi Project: Educator Development in KwaZuluNatal, Mpumalanga, Free State and Eastern
Cape Provinces (2003-2004)

Schools Development Unit of the University of Cape Town: Educator Development in Westemn,
Eastern and Northern Cape Provinces (2003-2004)

Khulisa Management Services is a private for profit company. PROTEC and CASME are NGOs; and
the Schools Development Unit of the University of Cape Town is an independent entity within the
University
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Annex E: Roster of Grantees

Grantees selected by USAID for technical assistance and financial managemernt support through
STEP/GMTA

MEBSA Medical Education to Black South Africans

IHEDSA Institute for Higher Education Development in South Africa
CEAP Catholic Educational Aid Programme

TEFSA Tertiary Education Fund for South Africa

SAOIC South Africa Opportunities Industrialization Centre

Competitive grants were awarded to the following institutions to support the PURP and Dineledi
activities of the contract:

NICET (NICET)
To develop a Learner Support Services Program for PURP Schools

Continning Education at University of Pretoria
Management Development/Instructional | eadership for principals of Dinaledi Schools
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Annex F: Summary of the Participants Training

Conducted in the DINALDI Project, PURP and DoE Special Ministerial Projects

| #Dwys ]

Tralmed

6 — 7 November 2003 (NC}

Winter School (NC) 1 - 12 June 2002 10 921
Winter Schodl (FS) 1 — 19 June 2002 15 400
Labowr Redations 11— 12 Sept 2002 2 2
Speing School (FS) 23 - 26 Sept 2002 (F5) 2 475
28 Sep — 4 Ol 2002 (NC) 5 1534
22 - 24 April 2003 3 T
23 — 4 July 2003 (FS) 10 2678
29 June — 4 July 2003 (NC) 5
5 « 7 Dacamber 2003 3 38
6377
27 — 28 Sept 2002 3 69
11— 12 Oc? 2002 (NC) 2 113
18 — 19 Oct 2002 {FS)
178 - 9 Nov 2002 [(NC) 2 96
| 22 — 23 Nov 2002 (FS}
1 20 (FS) & 21 (NC) February | 1 124
5 — 6 March 2003 (FS) ) 85
7 — 8 March 2003 {NC) 5
12 = 13 Feb 2003 (NC) T2 96
14 - 15 Feb 2003 (FS)
11 - 12 April 2003 (FS) 2 100
25 — 26 April 2003 (NC)
28 - 29 May 2003 (NC) F] 110
30 -31 May 2003 (NC)
11 < 12 June 2003 (FS) 2 73
13 - 14 June 2003 (NC)
4§ June 2003 (FS) 2 55
6 — 7 June 2003 (NC}
30 - 31 October 2003 (FS) 2 9%

20 Feb 2003 (NC)
28 Fab — 1 March 2003 (FS)

introduction o OBE for FET aducators 21 - 22 Fab 2003 (NC) 2 06
7 — 8 March 2003 (FS)

Assessment in OBE 14 - 15 March 2003 2 125

Information, Communication and Technology 2 - 3 Apri 2003(NC) 2 87
4 - 5 April 2003 & (FS) ;

Leamer Support Material 2 May 2002 i1 46

Performance Based Leaming Workshop 9 — 10 May 2003 (NC) 2 17
23~ 24 May 2003(FS)

introduction to OBE for Educators 2 -3 May 2003 {NC) 2 140
6 - 7 June 2003 {FS) -

introduction 1o OBE for District Managers 5 - 6 June 2001 (FS) 2 8

Enghsh Poetry 30 June — 2 July 2003 (NC) | 3 7

Introduction to OBE Assessment for FET 24 — 28 Novemnber 2003 (NC) | 5 2%

Coleges ]

" Subtotal 946

Abt

inc.
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[ Dinaledi Project
Improvement Plans Nov 2001 2 304
Science Training April - August 2002 3 358
Maths Kils Training Nov 2002 - Jan 2003 3 313
(Phambilé Egucational Projects)
Second Auumn Clinic 31 March — 4 April 2003 5 400
(STEPIGMTA)
Winter School for Educators 23 - 27 June 2003 (G), (FS} 5 428
(CASME, School Development Unit, and (NW)
PROTEC) 28 June — 1 July 2003, {NC)
& (WC})
14 = 15 July 2003 (KZN)
Winter School for Managers 29 June — 4 July 2003 5 213
{University of Pretoria) 28 Sept - 01 October 2003 13
Energy Across Curriculum 05 — 09 January 2004 5 66
Subtotal 2088
| Dok Spacial Ministerial Projects ' : T
OBE Training 29 — 30 June 2002 Z 146
Study Tour 23 June - 13 July 2002 20 1
Subtotal 147
Grand total 10508
82 Annex F: Summary of the Participants Tralning Abt Assoclates Inc.
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Assets

item| Name of |GFP or|Site Tag| Daie Description SerlsiNo | Qua| Office Location Unit Price VAT Unit Price ZAR - US | Purchase Price)
No | Vendor | CAP | No |Purchased ntity {ZAR) - { ZAR ) Including ) uss)
Design Excluding VAT VAT Exchange
ated
1 x Nashua 4527 Photocopier
1 Trade-inn on 23 November
Trade| Neshua Ltd| GFP | 0001 | 13.N00-97 g0 0 1TEC for new Kanics | 3716891145 | 1 Tmogofé%) RI%R  s410006 |R 757401 |R 6167407 | o2088ds 1275481
tnn Vtem 143)
Business Sable Desk Shell 1600 x 800
2 Fumiture GFP | £0001 7-Oct-97 10-V50-2 1 Mesting Room |R 144200 |R 20188 |R 1,643.68 0.20881] 339.97
Centre
Business [Sable Desk Shell 1600 x 900
3 Fumiture | GFP | FOOO2 7-0ct-87 10-V50-2 1 Ms J Oki R 144200 {R 20188 |R 1,643 88 0.2(58“ $ a30.97
Contre
Business [5able Desk Shek 1600 x 900
4 Furniture GFP FO003 7-0ct-97 10-V50-2 1 Ms N Ketye R 144200 |R 20188 |R 1,643.88 0.2(581L$ 330.97
Centre
Business [Eable Desk Shell 1600 x 500
5 Fumiture GFP FO004 7-0ct-97 10-V50-2 1 Ms Z Nxumaic |R 144200 |R 20188 |R 1,643.88 0.20681 $ 339.97
Centre
Businass Sable 90 Degree Link Desk
6 Fumnituee GFP FO005 7-0ct-97  [To L-Extension 10-v50-6 1 Store Room R 452.00 |R 63.28 |R 515.28 0.20681]$ 106.57
Centre
Business ISable 90 Degree Link Desk
7 Fumiture | GFP | FOD06 7-Oct-97 [To L-Extension 10-v50-6 1 Ms N Ketye R 452.00 |R §3.28 |R 515.28 0.20681$ 106.57
Centre
Businass Free Standing L-
] Furnitura GFP | FO00O7 7-0ct-97 Extension 1000 x 300 10-v50-5 1 Ms J Oki R 77200 |R 10808 |R 8B80.08 0.20681|$ 182.01
Centre
Business [Sable Free Standing L-
9 Fumniture aGFp FO008 7-Oct-897  Extension 1000 x 500 10-V50-5 1 Ms N Ketye R 772.00 |[R 10808 |R 880.08 0.20681]| $ 182.01
Ceanire
Business [Sable Mobile 3 Drawer
10 | Fumiture GFP | FOOD9 7-0ct-97 Pedestal 10-v50-8 1 Ms J Oki R 1,44100 |R 15074 |R 1,300.74 0.20681 % 269.01
Contre
Business [Sable Mobile 3 Drawer
1 Furniture GFP | FOO10 7-0ct-97 Pedestal 10-v50-8 1 Ms N Ketye R 1,141.00 |[R  159.74 |R 1,300.74 0.206811$ 269.01
Centra
Business able Mobile 3 Drawer
12 Furmiture GFP FOO11 7-0ct-97 edestal 10-V50-8 1 Mr E Oelofsen R 1,141.00 |[R 15974 |R 1,300.74 0.206813 % 269.01
Cantre |
1 [} ] | [ 8 | & [ 8 ] E L [ ] i



[ (3 [ & o = | 8 B B W L] k & E
Businass Mobile 3 Drawer I
13 | Fumitwre | GFP | Foot2 | 7-Octe7 tal 10-VE0-8 Ms Z Nrumalo 114400 {R 15074 1,300.74 0.20881|s 269.01
Centre
Business L.eoperd M/B S/T Chair Bive -
14 | Fumitwre | aFP | Fo013 | 7-Octe7 28-C02+4 Ms G Jackson 72100 |R  100.04 821.94 0.20881}§ 180.99
Contre
Business Lsopard M/ S/T Chair Biue
16 | Fumnitwre | GFP | FoO14 | 7-Octa7 28-C02+4 Ms N Kotys 72100 |R 10094 B21.04 0.20881} § 180.99
Cantre
T Hiusiness Leopard M/B S/ Chair Bius |~
16 | Furnitwre | oFP | FOO15 | 7-Octe7 28-C02-4 Mr TP Rejah 72100 |R  100.04 B2t .04 020001 169.99
Ceanire
Businass Leopard M/B 8/T Chair Blue
17 | Furiture | orP | Foora | 7-0ct07 280024 Ms M Lehohla 72100 [R 10094 B21.04 o.z0881($ 180.90
Centre
Business o
18 | Fumiture | oFP } Foo17 | 18-0cte7 10-V50-8 Ms Z Nxumaio 200 |r 8320 516.28 0.20881( s 108.57
Cantrs
R T
19 | Fumiture | oFP } Foo1a | 15-Octe7 10-V50-8 Ms M Lahohia 45200 [R  63.28 815.28 0.20861|$ 108.57
Centre
“Business | i
20 | Fumitwre | aFp | Foot1s | 185-Octe7 10-V50-8 Ms Z Nxumelo 71200 |R  108.08 880.08 0.208081] 3 182.01
Centre
| Business
21 | Pumiturn | arFe | rooze | 00 10-V80-8 Ms M Lehohia 77200 R 108.08 580,08 0208813 182.01
Centre
22 |Mashus Lig] ore 1 go002 | 27-Nov-B7 ED7TE801964 Server Room 8.900.00 [R  ©66.00 7.088.00 0208818 182677
System, Model KX-TR180 SA
23 | Panmsonic | OFP | E0003 | 27-Nov-e7 [Voon oo ZFBHADO1183 Server Room 20,500.00 |R 2.870.00 23,370.00 0.200818 483318
24 | Panusonic | GFP | E0004 | 27-Nov-97 ATO42830 Reception Included In Price of liem 23
28 | Panusonic | GFP | E0008 | 27-Nov-07 ATO42340 Mesting Room |  Included in Price of hem 23
26 | Panusonic | PP | E0008 | 27-Nov-97 ATO42840 Mo J OKi included In Price of hem 23
27 | Panasonic | GFP | E00OT | 27-Nov-e7 ATO42800 Me N Ketye included in Price of hem 23
28 | Panasornic | OFP | £0008 | 27-Nov-07 [ AT042803 MrE Osiotsen | Included in Prioe of lem 23
20 | Panasonic | are | E0000 | 27.Nov-07 | AT042330 M TP Rejsh | Inciuded in Price of hem 23
30 | Panasonic | oFP | £0010 | 27.Nov-07 [ ATO4Z042 Ms ZNsumaio | Included in Prios of hem 23
31 | Panasonic | OFp | E0O11 | 27-Nov-e? AT042220 Guesl Room included in Prics of kem 23




32 | Panasonic | GFP | E0012 | 27-Nov-97 ?;f'e::‘g:‘;w -Single Line | 51042830 MsMLehohla | Included in Price of ltem 23
33 | Panasanic | GFP | E00M3 | 27-Nov-97 ?;:;L‘:::m - Single Line AT042536 Guest Room (1) | Includsd in Price of ltem 23
h } Muitisuns Automated
34 | Panasonic | .GFP | E0014 | 27-Nov-97 |Attendant Model MIT-1000 A2|  1M0B? 7?7 Server Rogm Included in Price of Hem 23
lwith Power Supply

35 | Panasonic | GFP | EQ015 | 27-Nov-97 ;:’;?ﬁ::‘;g‘;“;(";’g 4ssp | BAAHB030637 Recaption included in Price of Hem 23

36 | Panasonic | GFP | E0018 | 27-Nov-g7 KX-T7230 Operators Console | 7cAvAG02910 Recsption Included in Price of ftem 23
o m xeculine 1600 x 900 Single

37 anum GFP | F0021 | 18-Dec-97 Ped Desk 1987 Ms M Lehohla 131298 |R - 1,312.98 0.205384 § 269.66
Prime Office xeculine 1600 x 900 Single 34

38 | pori | OFF | F0022 | 18-Dec-67 Ped Desk 1987 Mr TP Rajah 131296 |R - 131298 | 020533%  269.68
brime Office ‘ xeculine 1600 x 800 Single

39 :u:-niture GFP | F0023 | 18-Dec-97 Ped Desk 1987 Mr E Qelofsen 1,312.88 |R . 1,312.98 0.2053680 § 269.66
Prime Office [Exaculine 90 Link Top - Left

40 ’,{.T:mum GFP | Fo024 | 18-Dec-97 Hend Side 1983 Mr TP Rajah 569.00 |R - 569.00 0.20538 $ 116.86
orime Office [Execuiine 90 Link Top - Right

41 ’,':’:r‘;imre GFP | F0025 | 18-Dec-87 Hand Side 1983 Mr E Oelofsen 560.00 {R - 569.00 0.20534 § 116.86
o Ofﬁce o Execuling 90 Link Top - Right

42 ET;im GFP | F0026 | 18-Dec-97 Mand Side 1983 Store Room 569.00 |R . 560,00 0.20538 $ 116.86
Prime Office F xaculine L-Extension 1200 x

43 Furmiture GFP | F0027 | 18-Dec-97 B50 1081 Mr TP Rajah 92583 IR - 925 83 0.20538 $ 190.15

[ ﬁrime Ofﬁce S xeculine L-Extension 1200 x

aa | e | GFP | FOO28 | 18-Dec-97 650 1981 Mr E Oelofsen 92583 |R - 925.83 020534 § 190.15
lprime office Execuline L-Extension 1200 x

45 Fumiture GFP | FO029 | 18-Dec-97 650 1981 Ms G Jackson 92583 R - 025.83 0.20534 $ 190.15
Prime £ xeculine Mobile Pedestal - 3 .

46 ;umiom'm"‘“’ GFP | F0030 | 18-Dec-97 [Drawer 1984 Ms M Lehohta 1,430.00 |R - 1,430.00 0.20538 $ 203.60
Prime Office @xaculine Mobile Pedestal - 3

47 Fumiture GFP FO031 18-Dec-87 Drawer 1984 Reception 1.430.00 |R - 1,430,00 020538 % 203.69
Prime Offic o Diccolo High Back S&T Chair )

48 ':,umitme GFP | Fo032 | 18-Dec-87 2750 Ms J Okl 74313 |R - 743.13 0.20538] 162.62

2 i I 3 . .

l» lf: .1 'i‘ ‘ l ll i ) ‘ ll .‘ﬂ E l:




E K [ 1 u B = [ . K & E [
Prime OMos [Ficooio High Beck SAT Chair
0 1 e | OFP | F0033 | 18-Deco7 2780 ME Oslofsen |R  743.13 74313 0.20838 § 162.82
Metody Visitors Am Chair "
so [Pime .ol arp | Fooss | 18-Deco fio33 2423 MestingRoom |R  308.23 w0820 | ozssds  eze
Prime ' y Vinitors Arm Chair - T
51 Fumlloufe"b. arP | Fo03s | 18-Dec-47 1033 2423 MeetingRoom |R  308.23 308.23 0.20838$ (YR
Prime Office [Mslody Visitors Arm Chair -
52 Fumiture GFP | FOO3 | 18-Dec-97 103-3 2423 Meeting Room {R 306.23 305.23 0.20830 $ 82.09
| T = -
83 | o a’] OFP | F0037 { 18-Dec7 (1033 2423 Meeting Room [R  308.23 308.23 | o0.20838(8 62.00
Peiody Visors Am Cheir
sa [Pime Dol orp | Foose | 18-Dece? (1002 2423 MestingRoom R 306.23 30623 | ozos3s 20
Drine Office {sicdy Visitors Arm Chair
85 | o | OFF | FOO3 | 18-Dac-87 f1033 2423 Conference Room [R 308.23 30823 | 0205388 62.00
Pﬂ'n"; Visitors Arm Chair o )
88 Fumnou' m"“ ore | Fo04o | 18-Dec-o? [103-3 2423 Conference Room |[R 308.23 308.23 o.zom]s 6280
Paiody Visitors Arm Chair
57 -pr;m%"":' OFP | FOO41 | 18-Dec-97 [103-3 4 Conference Room {R  308.23 305.23 u.zossals 62.60
Prime OMfios Visltors Arm Chakr
g0 | o e | OFF | F0042 | 18.00c-07 l102:3 2423 Conference Room [R 308.23 30623 | o208343% 0%
T e K TP
89 | g, m,?m"“ OFP | FOO4I | 18-Dec-p? [103-3 24 Confterence foom |[R ~ 308.23 308.23 umﬂ‘ 02.09
b sk e e 1 . )
o0 Fumf’m‘m""' orp | Fooasa | 18Dec-07 [103-3 2423 Conference Room |[R 308.23 30823 | o ] 62.09
[Brirre e Visttors Arm Chair
o1 P‘:L:mn OFP | FOO4s | 18-Dec-9? 1033 2423 Conlerencs Room |[R ~ 308.23 308.23 o.zooaJs 62.00
82 [ e | OFF | FOO48 | 18.Dec07 1033 423 Conference Room |[R 308.22 308.23 020638 8 2.0
Prime Office Vishors Arm Chae —
83 { E e | O | FO047 | 18-Deci7 J103-3 173 Confersncs Room [R 308.23 308.23 o.zos:\1: 6260
Prime Office Vinitors Arm Chaw -
o |y ore | Foods | 18-Dec-97 [1033 2 Conference Room [R 308.23 30823 | 0208348 8200

¢7



lP ime Office y Visitors Arm Chalr

65 :um“um GFP | Foo4s | 18-Dec-97 |103-3 2423 Ms J O R 306,23 305.23 0.20538( $ 62.60
Prime Off Melody Visitors Arm Chair

66 F':;"m:‘ GFP | FO050 | 18-Dec-07 |103-3 2423 Ms J Okl R 305.23 308.23 o,zg;;,J $ 82.69
o Meiody Visitors Anm Chair

67 ';’:;iom'm‘“ GFP | F0O51 | 18-Dec97 [103-3 2423 Ms J OKi R 305.23 305.23 0.20534 § 62.69
orime Office T 7777 Melody Visitors Arm Chalr

68 F':" ire | GFF | FO052 | 18-Dec-97 [103-3 2423 Ms J Ok R 305.23 305.23 o.zosaal $ 62.69
rime elody Visitors Arm Chair B 34

69 ',‘:umi?u'm"“’e oFP | Foos3 | 18-Dec-97 |103-3 2423 Mz J Oki R 305.23 305.23 0.20538'$ 82.69
Erima Office fisiody Visitors Arm Chair

70 Fum“ur: GFP | F0054 | 18-Dec-97 }103-3 2423 MsNKetye |R 305,23 305.23 0.20530k$ 62.69
erime Office [Melody Visitors Arm Chair

71 Furniture GFP | FOOS6 | 18-Dec-97 {103-3 2423 Ms N Ketye R 305.23 305.23 0.20538 $ 62.69
Prime Off Melody Visitors Arm Chair

72 | e | OFF | F0056 | 18-Dec-97 [103-3 2423 MrE Oelofsen [R 30523 30623 | 02053 62.69
Prime Off Melody Visitors Arm Chair

73 |Fme DMCSl opp | Foos57 | 18-Dec-07 }103-3 2423 Mr TP Rajah  |R 305.23 305.23 0.20538$ 62.69

Fumniture

orime Off elody Visitors Arm Chair

74 Fumiture GFP FDO58 ] 18-Dec-97 J103-3 2423 Ms Z Nxumalo |R 305.23 305.23 0.20538| $ 62.69

o ;’nmeOfﬁce IMelody Visitors Arm Chair "

75 | oo, | GFP | FO0S9 | 18-Dec-97 |103-3 2423 MsZ Nxumalo |R 305.23 305.23 0.20539 $ 62.60
Prime Off Melodfﬁsilors Arm Chair

76 Fumitur':e 6FP | Fooso | 18-Dec-87 [103-3 2423 Ms M Lehohla |R 305.23 305.23 0.20538] $ 62.69
Prime Offf [Trenline Bookcase - 3 Teler

77 Fum"ur:“ GFP | Fo061 | 18-Dec-97 [1200 x 1000 3632 Ms G Jackson |R 74313 743,13 0.20530( 152.62

. [Trenline Bookcase - 3 Teier

Prime Office

78 | coiore | GFP | Fo062 | 18-Dec-o7 [1200 x 1000 3832 Ms J Oki R 743.13 74313 0.20538$ 152,62
Prime iTrenline Bookcase - 3 Teier

79 Fumlom':e GFP | FOOB3 | 18-Dec-97 [1200 x 1000 3632 Ms J Ok R 743.13 743.13 o.zosaal $ 152.62
Prime Offic Trenline Bookcase - 3 Teler

80 :um"m ¢l gre | Foos4 | 18-Dec-97 |1200 x 1000 3632 MsNKetye [R 743,13 743.13 020538 152.82

[ | | [ 1 [ [ ] [ B | |




. [ [ K [ 4 % B [ ] [ T & L ) | K (¥ [ 3 k E
Prime m] [Trenine Bookcaes - 3 Teler 3J
81 | e oFP | F008s | 18-Dec-7 [1200 x 1000 3632 MsNKeiye |R 74313 |R - Ir 743.12 0.2083 § 182.62
I "~ {Troniine Bookoase - 3 Teier
82 | o e | OFP | F0088 | 18-Dec-07 (1200 x 1000 3832 FlingRoom |R 74313 |R - Ir 743.13 0.20534 $ 182.62
Prime OMicel [Treniine Bookcase - 3 Teiar
83 | pumture | 9P | F0087 | 18-Deco7 (1200 x 1000 3632 Fiing Room |R 74313 |R - |Ir 743.12 0.2083( § 182.62
orime OHCEl [Feanine Bookcase - 3 Teier
84 | po e I arp | Fooss | 18-Dec-97 [+200 x 1000 3832 Fiing Room  |R 74313 |R - Ir 743.13 0.20534 $ 182.82
Prima Office xaculing Sicing Door
88 | coirs | OFP | FOO0O | t8-Decor - 1 Bhett 1980 MestingRoom |R  1,156.38 |R - |n 1.156.38 0.20834 § 237.80
[Prime OMce ASCUINS BROING Door
88 FuroHure GFP | FOOT0 | 18-Dec-87 -1 8hait 1989 Ms ZNxumalc |R  1,166.38 |R - IR 1.156.38 0.20838 § 237.50
Prima Officel neoulne Oval Bosniroom
ar Fumiure GFP | FOOT71 | 18-Dec-97 [Table 4200 x 1200 1980 Boardroom R 838880 |R - IR 5,388.00 0.20538 % 1,108.77
Prime Officel Chair Belveders
88 Fumiture GFP | FOOT2 | 18-Dac-G7 Forest 1671 Raception R 74313 |R R 74313 0.205300 182.82
Prime Office| Chair Belveders
88 | o mitors GFP | FOOT3 | 18-Dec-B7 Forest 187 Reception R 14313 |R R 743,13 0.20538 § 182.82
Iprime Otce Chair Beivedera
90 | e | @ | FOO74 | 18-D0c-07 Forem 1671 Reception  |R 14313 |R - Ir 74313 0.20534( § 182.62
T "’;’;':ﬂﬂ‘:" orp | Foo7s | 18-Dec-07 Forest 1871 Recopton {R 74313 |R o 74303 o.zoaﬂs 182,82
10 Madium Back Typist
o2 |"pme Dol arp | Foo7e | 18.06c-97 [chak - 1033 2418 GuastRoom R azsa|r . |r w23 | ozomls  sem
Prime Offce ntrewood Desk 1500 x 750 -
- r::mm- arr | roor7 | 18-Dec-97 Work Desk 1881 GuestRoom |R 38238 |R - IR 38234 0.20838( $ 7237
|prime OMmce: 800 High Steel Statonery
] Furniture OFF | FOO78 | 18-Dec-97 1001 Large Open Area |R 88100 IR . -] 882.00 0.20058 ¢ 140.27
Fiing Caoinet -
v [Pime OMcal arp | Fooro | 18.0ec97 1014 MeJow [R 68300 |R . In 88300 | 0208348 14027
rime Office Drawas FIRnG C oD -
08 | owre | OFP | FOOBO | 18-Dec-07 1014 MEOwohen [R 68300 |R - R 283.00 o.mu1: 140.27

44



Prime Office

Drawer Filing Cabinet -

o205

97 GFP | F0081 | 18-Dec-07 {Steel 1014 MrE Oelofsen {R 682.00 - 683.00 $ 140.27
Fumiture
Prime OMfice Drawer Fiing Cabinet -
08 FTreniture GFP | F0082 | 18-Dec-97 fSteel 1014 M TP Rajah  |R 883.00 - 683.00 0.20838 $ 140.27
Prime Office M Drawer Filing Cebinet -
99 :T;imre GFP | Foo083 | 18-Dec-97 [Steel 1014 MrTP Rajah  |R 683.00 - 683.00 0.20638 $ 140.27
Prime Offica 4 Drawer Filing Cabinet -
100 "':‘"‘ o | GFF | F0084 | 18-Dec-97 [Steel 1014 MrTPRaejah  |R 663.00 - £83.00 0.20538 140,27
Prime Office 4 Drawer Flling Cabinet -
11 gu;ituw GFP | Fooas | 18-Dec-87 [Steel 1014 FilngRoom |R 683.00 - 683.00 0.205300 $ 140.27
Prime Office 4 Drawer Filing Cabinet -
102 "o 0| GFP | F0086 | 18-Dec-97 [Steel 1014 FilngRoom R  683.00 - 683.00 | 0.20638% 140.27
Prirme O 4 Drawer Filing Cabinet -
103 ';u;m“ GFP | Fo087 | 18-Dec-97 |Steel 1014 Filng Room  [R 683.00 - 683.00 0.20538 $ 140.27
Prirme Office 4 Drawer Filing Cabinet -
104 :u:mu,e OFP | F0038 | 18-Dec-97 [Steel 1014 FilngRoom {R 68300 . £83.00 0.20638|$ 140.27
Erime Office _ Regency 1200 x 600 Coflea
105 | Fumiture | OFF | FO0BS | 18-Dec-97 [Table Oak Venaer 2880 Reception {R  544.48 - 54448 | 0206385  111.83
Prime Office Regency 600 x 600 Coffes
106 Fufmwre GFP | F0090 | 18-Dec-97 [Table Qak Veneer 2882 Reception  {R ar9.90 - a79.80 0.20538] $ 78.02
Prime Office [Conference Table
107 [ o e | OFF | F0091 | 18-Dec-97 Hexangonal 1350 Diametrs 3856 Meeting Room |R  1,568.83 - 1,569.83 0.20538( § 322.37
Prime Office [Conference Table
108 Furmiture GFP | FO092 | 18-Dec-97 Hexangonal 1350 Diametre 3556 Ms J Oki R 1,569.63 - 1,569.63 0.2053!1 s 322.37
100| Makre | GFP | E0017 | 28-Jan-gs [Standard Fip Char 6002305001485 Meeting Room |{R 218.42 3058 249.00 o.zozaq $ 50.47
1= s
10| Makre | GFP | E0O18 | 28-Jan-98 m;i"g? Projector Model] 53432 Store Room 1,006.61 153.39 124900 | oz200688 25318
111 | Panasonic | GFP | E0019 | 2-Feb-9s [KX-T7230 Operalors Console | 7cAVAD03299 Board Room 6.00 135.10 1,100.10 0.202771% 223.07
Bheki [3 Com Office Connect HUB
112 | computer | GFP | E0020 | 12-Feb-98 0 Cable | 7TKvO82EFQ Reception |R  1,572.00 220.08 1,792.08 0.20277|$ 363.38
Systems Hub Instaliation
Bheki 1 x Hewlett Packard Model
113 | Computer | GFP | E0021 | 12-Feb-98 [C4555A - DeskJet870 Cxi | SGTE6R1KOQO Store Room |R  2,609.00 365.26 2,974.26 0.20277]$ 603.08
Systems
Bheki Fan.op |1 Desktop Computer: ICL- I
14l GFP | CO01 | 12-Feb-98 | Eot B 82022 Reception |R  7,120.00 996.80 8,116.80 0.20277]%  1,645.84
]  § | [ | | [ ] 4 E



E E 8 | N [T | T | 7. | Iy [ 3 [ K E 3
Systems antium MMX Processor 200
2, 32 Mb Rem 72 Pin, Gaybe Jacksan
12 Synch Cache, 1.44 FDD
L-Hard Disc Drive 2.1Gb,
12 SCD Rom Drive 12 Speed,
2834BA Smrtiink 33.8]
nt, Trio Card
104 ICL Keybosrd F78010043
Plrduu-uouu and Mouss - LZAT3707441
Digilal Supa VGA Monltor 14*
14800 K20070700550
1 Deskiop Computer; ICL-
/aiue Plus 22923 Store Room
moiim MMX Procassor 200
Bhelu Hard Drive at
115 | Coinputer | G#P | C002 | 12-Fab-68 USAID R 712000 |[R 90680 |r 8.118.80 0202778  1.645.84
Systems
FT8010044
LZAT3707443
Supa VGA Monfior 14
14500 K20070700453 Broken
i Daskiop Compuier KCL-
Nelue Plus B2024 Siore Room
MMX Procsssor 200
, 32 Mb Ram 72Pin,
12 Synch Cache, 144 FOD
L-Hawd Dinc Drive 2.1Gb,
Bheki 12 8CD Rom Drive 12 Speed, Hard Drive ot
116 | Computer | OFP | C003 | 12-Feb-98 USAID R 712000 {R 0080 |R 8,118.80 02027718 184884
Sysiems 2034BA Smvtink 33.6
. Trio Cerd
104 ICL Keyboard F70010212
""""“"“"“ end Mouse - |, 2 a72707808
A m’“"' VGA Montor 1471 200707007 14 Broken
Bhaki e Desiop Compuisr, 1GL-
17 orp | Cood | 12wb0m | UL 82928 SioemRoom  |R 792000 [R  oee.80 |R 8.118.80 o.zozrrl $ 104884
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Systems

entium MMX Procassor 200
Hz, 32 Mb Ram 72 Pin,

512 Synch Cache, 1.44 FDD

fCL-Hard Disc Drive 2.1Gb,
12 SCD Rom Drive 12 Speed,

Modem 2834BA Smrtlink 33.6
rt, Trio Card

F76010896

I;m ICL Keyboard

ljitsu-Mouse and Mouse -
Pad,

co1801305020f

Digital Supa VGA Monitor 14*
1450D

K20970700571

118

Bheki
Computer
Systems

GFP

Ccoo5

12-Feb-98

1 Desktop Computer: ICL-
Value Plus

82926

Store Room

Pantium MMX Processor 200
IMHz, 32 Mb Ram 72 Pin,

512 Synch Cache, 1.44 FDD

CL-Hard Disc Drive 2.1Gb,
r12 SCD Rom Drive 12 Speed,

odem 2834BA Smrtlink 33.6
nt, Trio Card

104 ICL Keyboard

F78170218

Fijitsu-Mouse and Mouse -
Pad,

LZAT73707448

[Digital Supa VGA Monitor 14"
1450D

K20970700541

R

7.120.00

R 996.80

R

8,116.80

0.20277]

$

1,645.84

119

Bhek}
Computer
Systems

GFP

C008

12-Feb-98

1 Desktop Computer: ICL-
Value Plus

82027

Store Room

Pentium MMX Processor 200
MHz, 32 Mb Ram 72 Pin,

512 Synch Cache, 1.44 FDD

ICL-Hard Disc Drive 2.1Gb,
12 SCD Rom Drive 12 Speed,

Modem 2834BA Smirtlink 33.6|
Pnt, Trio Card

104 ICL Keyboard

F76010697

Fijitsu-Mouse and Mouse -
Pad,

LZAT73707469

Digital Supa VGA Monitor 14"
450D

K20970700872

R

7.120.00

R 996.80

R

8,116.80

0.20277]

3

1,645.84

[

y




TWindows 98 on CD-Rom end
Bheki Licence Ms G Jackson 1,000 in hem
120 | compuier | orP | swo01 | 12-Feb-ce 248503760 T R . 0202773 .
Sysiems in Filing Cabinet
Bhek! ndows U5 on CO-Rom and
121 | computer | aFP | swooz | 12-Feb-08 JLicence 271130841 Filing Cabinet 1";';"""‘“"""" R . 020277 .
Sysisms
Bheki MWindows 88 on CO-Rom and
122 | Computer | OFP | sW003 | 12-Fab-98 |Licence 286032750 Fiing Cabinet [ fciuded in Rem . . 0.202778 .
Systems 5 x
Bhekl mdows 898 on CO-Rom and
123 | Computer | OFP | SW004 | 12-Feb-98 |Licence 248583760 Fillng Capinet [ /7elded I fom | . 0.20211$ .
Systems
Bhaki 38 on CUFom and ; —
124 | Computer | PP | swoos | 12-Feb-98 Licance 100829112 Fiing Capinet [ tewded R . 0.202778 .
Systems
Bheki indiows NT Licence
128 | cComputer | aFP | swoos | 12-Feb-se 210008971 Fling Cabinet | 1novdedin iem o . . 0202778
Systomns
Bheki ! 001001SM1191
126 | Computer | @Fp | swoo7 | 12-Feb-98 Ricence pv, Filiog Cabinet |R 200800 [R 41972 34772 | oz02rs  e930n
Systems
Bhex Offios Professionsi 0010018M1191
127 | Computer | GFP | swoos | 12-Feb-0e 800085 FlingCabinel |R  2.988.00 |R 41972 341772 | oz0z7ds  em3on
Systemns
Ofios Projeseitnsl
Bheki 0010018M1101
128 | Computer | GFe | swoop | 12-Fen-ve pilo FlogCabinet R 209800 |[R  418.72 aarrz | oz02rds esdot
Systems
Bheki Ofos Proisesionsi
120 | Computer | aF# | swor0 | 12-Fev-ve m1w;m Fiing Cobinet |R 200800 |R  419.72 341772 | ozozrs  eednt
Systerns
Bhekl Oifice Frofessional 00100Y8M1191
130 | Computer | app | swort | 12Fev-0e o Fiog Cabinet {R  2.096.00 (R 41072 341772 | o020217s  emaon
Systems
Bheki Office Prolessional 0010018M 1191
131 | Compuier | are | swWo12 | 12Feb0e 800089 Filog Cabinet R 2.008.00 {R 41072 aarr2 | oz0arls 89301
Systens
Bheki Word Periact Bults 8 PWEXR.
132 | Computer | are | swo13 | 12.Feb-98 [Protessionsi sacasate FilgCabinet  |R 93100 [R  130.34 100034 | ozozrds 2182
Systems
Bhaki Word Paciect Bulte @ for
133 | Computer | 0rp | swore | 12-Fen-oe Windows GBNT Upgrede k8 | CORD143128 Fliog Cobinet R 60288 |[R  70.40 sraze | ocacards  vieas
Systems icanse(s)
[Prme | Teniine Coumer Top 1800 (A
ETY g M"“"'“ orr | Foos3 | 12.Feb-08 [Piece) 203 MEOsiohen [R 232423 |R 12830 200082 | oz02r7]s  sarze
138 m’“"”"o'; ore | swors | 4-Marge P Polomon Ane Vius Toolke m’mm %0 FingCepinet R 62000 [R . 820.00 o.zomil 126,84

pd



Mini Alarme nsialiation of Strike Lock and
136 oC GFP | E0022 | 29-Apr-08 Eumr Systern SM4B Reception R 120000 |R - 1,200.00 0.18829($ 237.985
137 |OK Bazaars| GFP | E0023 | 6-Aug-98 "dr“" Master 5D140 - 140 1287718 Kitchen R 120800 |R . 1,208.00 0.19828( $ 257.38
APC (Amenican Power
IConversions) BK30OMI Back
138 ICL GFP | E0024 | 14-Dec-98 L'oooo (Uninterrupted NBB821067785 Server Room  |R 837.20 |[R  117.21 954.41 0.16068 $ 161.92
ower Supply)
FFujitsu Cordent Server, PlI
300 MHz MMX, 128 Meg #15805002
Ram, 32x CD Rom Drive,
15" N/l § VGA Ergo Pro
139 IcL GFP | €007 | 14-Dec-98 hyonitor AB3B530 ServerRoom |R  12,085.20 |R 1,693.33 13,788.53 0.160651S  2,330.22
fleyboard CO9817255853
1
Mouse LZAT3707425
Johnson Vuego 6696 Ad Flatbed
4 Seanner 600 x 1200 Dpi with [916752410E844]
140 ITnfo:nazltlon GFP | E0025 | 25-Jan-00 b2 0 Supply and Printer 00086352000 Swre Room |R  1,370.00 |R  194.80 1,561.80 0.16328 % 255.01
echnology [serial Cable
Johnson IMcAfee Anti Virus VirusScan 031 990007
141 | Information | GFP | SW016 | 21-Feb-00 1013 Filing Cabinet |R 25000 [R 3500 285.00 0.158066] 45,22
Technology
Johnson [Hewlett Packard C4170A -
142 | Information | GFP | E0026 | 22-Nov-00 JHP Laser Jet 2100 Printer FRGT375468 ECelofsen |R 857000 |[R 91980 7,489.80 0.130334% 976.15
Technology
143 ltec GFP | E0027 | 23-Nov-0p [Konica Copier 7024 13AL00081 Server Room |R  65265.00 |R 9,137.10 84,402.10 0.1303%% 839353
[Varitas Backup Exec for .
Johnson hWindows NT/2000 - v 8.5 SBE-NTSR- Running Ol'l. Seryer
144 | information | GFP | SW017 | 30-Mar-01 Jgor o Edition 0038 - Goftware in Filing|R ~ 4,660.00 |R @52.40 5,312.40 012704 § 674.89
Technology Cabinet
Jormon B st semge Sy | STT220008-
145 | Information | GFP €008 | 30-Mar-01 [ 2 " b o0 e fem RFT ServerRoom |R 277000 |R  387.80 3,157.80 0.12704 § 401.17
Technology 139 p P DNILBRW
Comorate ima, Opera 25 - Binding
146 | Office GFP | E0028 | 17-Apr-01 [Machine 167520350 OpenAres |R 288500 |R 40390 3,280.80 0.19829{ § 652.16
Solutions _
alaron GA-SIWFE
orkstation Co . SNO202018538
Hardrive MB54406 1
Johnson -
147 | Information | GFP | C009 | 18-Feb-02 Mercer Monitor 40A2006-687- Ms J Oki R 882000 |R 1,234.80 10,054.80 0.08737]% 878.49
Technology 4A
Keyboard 0112AB0644 1
Mouse €C2201501811
| [ [ ¢ ¥ B: W | 4 ] § ] i 4

144



”it;A H

Johnson 3008A - Chestah
148 | information | G#P | E0029 | 18-Feb-02 [Bport Bwitch FK00300802 Servar Room  |R 750.00 {R  105.00 855.00 0.08737$ 14.70
Tschnology _
Johneon o o Running on Server
149 [ racrmaen] ore | swose | 18.Feb0z o GAL - Opentlosnse | 0008060065 - -Sofwarain Filng|R 242000 |R 33880 278880 | 0087378 24104
Cabinet
Johnson Pocar x68 CD Rom Drive -
150 information ] @FP | c010 | 5-Sep-02 Ripgrede nem 147 My J Oki R 35000 |[R  49.00 399.00 0.00487$ awn
Tachnolgy
Johnson Anll Virus Software | VSE -0001-UK-
151 | information | OFP | swo1e | 20-8ep-02 |00 NA-S1M Filing Cabinet  |R 380.00 |R  49.00 390.00 o.st 317
Tachnology 0003-UK-3
Johnson Anti Virus Software VSF.0001-UK-
152 | information] oFP | swozo | 20-8ep-02 800 Filling Cabinet  |R 38000 |R  49.00 399.00 0.08487$ T
Technology
Johnson PMcAles Antl Virus Software VSF-0001-UK-
153 | information | aFP | swo21 | 20-Sep-02 800 Fling Cabinet | R 35000 R 49.00 369.00 0.00487]$ eyt
Technology
Johnson Antl Virus Software VSF -0001-UK-
154 [information | GFP | swoz2 | 29-8ep-02 800 Fiing Cabinet  |R 35000 jR  40.00 399.00 0.00407 § 1
Tochnologr -
Johnson McAtee Ant Vicus Software VSF0001UK-
155 | Information | GFP ] 5W023 | 20-8ep-02 000 Filing Cabinet  |R 38000 |R  48.00 399.00 0.09487] 8 ann
Tm:hnolom
Johnson McAiee Ant Virus Software VEF-0001-UK-
158 | intormation | arP | swoze | 20-3ep-02 600 Fiing Cabinet  [R 350.00 |/ 49,00 390.00 0.09467] $ ann
Technology
Johnson lne Anti Virus Software VEF-0001-UK-
187 | intormation | arP | swozs | 29-Sep-02 00 Fling Cabinat  |R 38000 |R 4900 396.00 0.00407] 3 nn
Tuchnology
Johneon McAlps Anil Virus Softwere VBE -0001-UK-
158 | information | Gre | swoze | 20-8ep02 00 Fiing Cabinet  [R 35000 |R  49.00 399.00 0.084878 wn
Technology
BE8 Vi1 58 For Windows
SPaS - SA SmartViewer 2x CD, 2x M Z Nxumelo
] e orp | swo27 | 14-Mer.02 - Liosnee Unill Aprll 9008238 Computer Softwere|R  13.406.40 |R 2.577.18 20.565.58 0124308 281040
y) Lid in Filing Cabinet
160 ‘;C"‘m'l_": L | are | con | anovan TX mc‘:”“: VAAMBUY | v0m0222219 MiMLenohe |R 31842 |[R 4458 3300 | 0145288 B4.18
s True intel P4 400
88 26600R VOA WBoarg |BCVA32000626} R 62007 IR 8793 716.00 o.1492008 100.06
el Calgron 2.00 400
88 120 K CPU ECOD001262 R 53333 |R st07 088,00 0.14029(8 99.28
DF 286Meg DOR-Ram
£ 08 PC 2700 £CO8000048 R 37982 R 8347 43299 0149288 6402
- SEAGATE 40 Gig Hard | o) 4 pavrs R 41844 R osse 84200 | ovepzeds s

)74yt



LG X52 CD-Rom Drive 303HCO30610 R 14035 {R 19885 |R 160.00 0.14QZjS 2388
700S - LG 17* Screen Manitof]  agapi403ss R 88578 R 121.21 |R 987.00 0.149268 5 147.34
104P - PS2 104 Keyboard | g307AB15071 R 6140 {[R 880 (R 70.00 0.14928 § 10.45
SWO - MS Optical
Mheeimouse 7040001499:??? R 9388 |[R 1314 |R 107.00 0.14825$ 15.97
WINPH - MS Windows XP Mo M Lahorie
Home OEM $ M Leho!
181 °C°T{’d""” aFp | swozs | 4-Nov.03 0004“:33"35 Computer Software| R~ 77388 |R 10832 |R 88200 | ost4o28s 13184
in Filing Cabinet
A “IMOXP WS Offica XP ' - M M Lehonla
Profassional s o
162 GOm0 P geo | swo2e | 4-Nov-03 0003503035048 ¢ |computer SotwaralR 184123 IR 25777 [R 208000 | ot4s28s 34328
L 5 n
in Filing Cabingt
ATX 00W & 1.44M Stiffy
oo Case 023050221361 R 31842 R 4458 |R 363.00 0.14928 § 54.18
Villanova True intet P4 400
FSB 2668DDR VGA M/Board BQVAJIIBO0737 R 628.07 IR 8793 |R 716.00 014925 % 106.86
jC 2000 Intel Caleron 2.0G 400
ESp 128 k CPU ECOD001278 R 58333 [R 8167 |R 665.00 0.14028 § 99.25
256 DF 256”"790'30“'“‘"“ ECOS006947 R 3982 |[R 5317 |R 43290 | 0140255 64.62
63| o | aep | corz | anovos PooFIBPC2 . Ms N Ketye
TV L [S)‘:‘Sé SEAGATE40GigHad | o \70q R 47544 |R 6656 |R 54200 | 0.14025% 80.89
LG X52 CD-Rom Drive 303HC039609 R 14035 |R 1965 |R 160.00 0.14925 $ 23.88
7008 - LG 17" Screen Menitor] 3080140380 R 86579 IR 121.21 |R 987.00 0.14925 % 147.1
t04P - P32 104 Keyboard 0307AB15972 R 6140 [R 860 [R 70.00 0.14925($ 10.45
MSWO - MS Optical 7040001520827 R 9388 |R 1314 [R 107.00 | 0.14028$ 15.97
WINXFH - MS Windows XP y NK‘M
Home OEM o
164 °C°Ttpd""” oFp | swozo | 4-Nov-03 0004343381735 Computer Software| R~ 77368 |R  108.32 |R 88200 | o0.14928s 13164
in Filing Cabinet
OXP - M8 Cffice XP Ve N Ketyo
Professional
165 [COTP (PO app | owo31 | 4-Nov-03 ona 0003583029223 4 feomputer Sotware|R 184123 |[R 26777 [R 200000 | 0040288 31328
Lid 6 .
in Filing Cabinet
o e e _ S & T S
168 PTY) Lid GFP | CO13 1 4-Nov-03 |. ©  Cese 023070013764 Ms Z Nwmale R 31842 R 4458 |R 363.00 0.14924 $ 54.18
illanova True Intal P4 400
5B 2660DR VGA MBoard [FQVA33800753 R 62807 |R 8793 |R 716.00 0.14926|§ 106.86
2000 Intet Celeron 2.0G 400
FSB 128 K OPU ECODOO1ZTT R 58333 R 8167 1R 865.00 014025 % 99.25
56 DF 256Meg DDR-Ram
333 FSB PC 2700 ECOS006964 R 37982 |[R s3.47 |R 432.99 0.14025 % 84.82
[ | | | ] [ ] [ & L ] I




| [ [ & . B [ % T L] [ & Bk 8 3 | 4
- SEAGATE40QigHad | o 74 MB0 R 41844 |[R  ease |R 54200 | o.1402es 80.09
G X582 CD-Rom Drive 303HC039803 R 14035 |R 10685 |R 180.00 0.14928 23.88
008 - LG 17° Screan Monitor] 3080140321 A 88878 |R 121.2¢ |R $87.00 0.14925 $ 147.3%
104P - PS2 104 Keyboard DITABOITOT R 140 |IR  as80 |R 70.00 0.14028 $ 10.45
WO - MS Opticsl
el ~ 7040001490389 R g388 |[R 1314 |R 107.00 014028 8 1897
INXPH - M3 Windows XP
Ms Z Nxumalo
OEM
187 "'c"“l:g"’"" orp | swoaz | anov-0 ow‘“g”’m Computer Sotwars|R 77388 [R 10832 |R 882.00 o.szs 131.64
in Filing Cabinet
XF - MG Office XP
g&.’ml Ma Z Nxumaio
168 [PCOTP PN app | swo3a | 4-Nov-03 °°°3°°:°3“°’ Computer Softwara|R 184123 [R 25777 |[R 200000 | o1es2eds 31328
Lo in Filing Cabinet
Johnaon H28 Meg Dimm Rem Upprade
160 | Information| GFP | cov4 zmmrmmmuom Ms J OKi R 24000 [R 2180 |R 273.80 0149253 40,83
Tachnoloﬂr_ _
Windows XP Home (DSP)
Johnson 004349208820l Ms J Oki Computer
170 | nformation| G#P | swWo34 | 24-Nov-03 ” Software in Fiing [R 83000 |R 11820 |R 046.20 0.14928 $ 141.22
Technology Cabinet
WS Otios 2003 8BE (Smadl
Johnson EdMion) with 0011395 145860 Ms J Oki Computer
171 | information | GFP | 8W038 | 24-Nov-03 Cortact Manager o Software in Fileg |[R 213000 [R  20a.20 |R 2,428.20 o‘umrs 362.41
Tachnology M) Cabinet
Walons MFWDMF-W
w2 Omce | orr | FoOBe | 12-Jen-08 with SEC BAR E Osioheen  |R 834,48 R B34.48 o.zm¢1: 160.13
Suppiies




¥

Computers

'| GFP or CAP
Desingnated

Name of
Vandor

Itam
No

Bheki
Computer
Systems

114 GFP

Bheki
Computer
Systems

115 GFP

Slte
Tag No

com

€002

Date
Purchased

12-Feb-98

12-Feb-98

Dascription

* |t Deskiop Computer: iCL-Value|

Plus

82922

Pentium MMX Processor 200
Hz, 32 Mb Ram 72 Pin,

12 Synch Cache, 1.44 FDD

CL-Hard Disc Drive 2.1Gb, 12
CD Rom Drive 12 Speed,

Modem 2834BA Smilink 33.6
nt, Trio Card

“Quantity

" Ofice Location

Unlt Price
(ZAR) -
Excluding VAT

VAT

Unit Price (
ZAR ) Including
VAT

ZAR-US§
Exchange

Furchase Price]

s s)

Reception

Gaybe Jackson

104 iCL Keyboard

F76010043

Friitsu-Mouse and Mouse -Pad,

LZAT3TO7441

Digital Supa VGA Monitor 14"
14500

Plus

1 Desktop Computer: ICL-Vaite ]

K20970700559

R 712000

996.80

R 8,116.80

0.202771 %

1,645.84

82923

Pentivm MMX Processor 200
MHz, 32 Mb Ram 72 Pin,

512 Synch Cache, 1.44 FDD

fkCL-Hard Disc Drive 2.1Gb, 12
[SCD Rom Drive 12 Speed,

fModem 2834BA Smrlink 33.6
fnt, Trio Card

Store Room

Hard Drive at USAID

104 ICL Keyboard

F76010044

Filitsu-Mouse and Mouse -Pad,

LZAT3T07443

Digital Supa VGA Monitor 14°
1450D

K20970700453

Broken

R 7,120.00

R

996.80

R 8,116.80

0.20277|$

1.645.84

Bhaki
Computer
Systems

116 GFP

Co03

12-Feb-98

1 Desktop Computer: ICL-Value
Plus

82024

Pentium MMX Processor 200
jMHZz, 32 Mb Ram 72 Pin,

512 Synch Cache, 1.44 FDD

Store Room

[ i}

R 712000

R

996.80

R  8118.80

0.20277| $

1,645.84




L-Herd Disc Drive 2.1Gb. 12
D Rom Drive 12 Speed,

Modem 2834BA Smrtlink 33.6
int, Trio Card

Hard Drive ot USAID

104 ICL Keyboard

F76010212

Fljltlu-Mouu and Mouse -Pad,

LZATZTOTBO8

igital Sups VGA Monitor 14°
14800

K20970700714

17

Bhek|

Sysiems

oFp

12-Feb-H8

1 Desktop Computer. ICL-Vaiue
us

82028

entiom MMX Processor 200
z, 32 Mb Ram 72 Pin,

Stoce Room

512 8ynch Cache, 1.44 FDD

L-Hard Disc Drive 2.1Gb, 12
D Rom Drive 12 Speed,

28348A Smrtlink 33.8
nt, Trio Card

104 ICL Kaybosrd

Fre010608

itsu-Mouse and Mouse -Pad,

COB01308029

Supa VOA Monitor 14”
14500

K20970700871

7.120.00

8,116.80

020277 $

1,845 84

118

Sysiems

Coos

12-Fab-98

Desiciop Computer: ICL-Value
us

02026

MMX Processor 200
, 32 Mib Ram 72 Pin,

Store Room

12 Synch Cache, 1.4 FDD

L -Hard Dinc Drive 2. 16, 12
Rom Drive 12 SBpeed,

2034BA Smrtink 33.0
i, Trio Cerd

104 ICL Keyboard

F7O170218

Wisu-Mouse and Mouse -Pad,

LZATITOT448

Bups VGA Montior 14"
14800

H20070700841

1.120.00

R

8.110.80

020219 %

1,645.84

1"

Bheki
Bystems

orp

Coo8

12-Foh-00

1] op Computer: ICL -Velue

aa9ar

MM Processcr 200
2. 32 Mb Raen 72 Pie,

Store Room

[F12 Bynch Cache, 144 00

7.120.00

8.118.600

0202718

1,645 84

4




CL-Hard Disc Drive 2.1Gb, 12
[SCD Rom Drive 12 Speed,
Modem 2834BA Smutlink 33.6
fnt, Trio Card
104 ICL Keyboard F78010607
Fijitsu-Mouse and Mouse -Pad, | |LZA73707489
Digital Supa VGA Monitor 14"
14500 K20970700572
Fujitsu Cordant Server, PIl 300
MHz MMX, 128 Meg Ram, 32x #15805002
ICD Romn Drive,
1we| e 6fp | coor | 14-Decos [!S NS VGA Ergo Pra Monitor | - Ag39530 SeverRoom |R 1209520 |[R 180333 |R  13.788.53 0.16968$  2,330.22
Keyboard COB12258853-
i)
Mouse LZAT3707425
Johnson Seagate TapeStor - Travan 8 Gb| STT28000A -
145 | Information GFP Co08 30-Mar-01  knternat Storage Systern with 5 RFT Server Room R 277000 |[R 38780 |R 3,157.80 012704 % 40117
Tachnology [Tapas - {Jpgradse tem 139 DN1LBRW
Celeron GA-BIWFE Workstation
Computer : SND202048538
Hardrive
Johnson M8544061
147 { Information GFP Co0g | 18-Feb-02 Mercer Monitor 40A2006-887-4A) Ms J Oki R 882000 |R 123480 |R 10,054.80 0.08737] $ 878.49
Technology
Keyboard 0112AB06441
Mouse CC2201501811
Johnson Mecer x56 CD Rom Drive -
150 | Information GFP col10 | 9-Sep-02 [Upgrade ltem 147 Ms J Oki R 35000 [R  49.00 |R 399.00 0.0946%4 $ 37.77
Tachnology
eComp (PTY) e ATX 300W & 1.44M Stiffy
160 Ltd GFP o1 ANov-03 | e 023050222219 Ms M Lehchla R 31842 [R 4458 |R 363.00 0.14925 % 54.18
Villanova True Intel P4 400 FSB
D 66DDR VGA MBoard BQVA3I3800526 R 628.07 |R 8793 |R 716.00 0.14924% 106.88
2000 Intel Celeron 2.0G 400
s 128 % CPU ECOD001263 R 58333 [R 8167 |R 665.00 0.14929 % 99.25
256 DF 256Meg DDR-Ram 333
Fse pe 2700 ECOS006945 ] 37882 |[R 5317 |R 432,99 014929 $ 64.62
540 - SEAGATE 40 Gig Hard SLATAYFS5 R ars44 |[R 6658 |R 54200 0.14525§ 80.89
LG X52 CD-Rom Drive 303HC039610 R 140.35 JR  19.85 |R 160.00 0.14925$ 23.88
7005 - LG 177 Scraan Monitor 3080140386 R 86579 IR 12121 |R 987.00 0.14925 % 147.31
104P - PS2 104 Keyboard 0307AB15971 R 6140 |R 880 |R 70.00 0.14925$ 10.45
[ & | K. W [ B K ' § [ ] 'y I



= E B O=E & =R Tt & & ¢ ®E ® & C
WO - M8 Optical 7040001490322 R p3ge [R 1314 R 10700 0.1“24: 18.97
» .:"““9""’ 023050224381 R 21842 R 4488 |R 36300 pasn2ds 5498
ianova Trus imel P4 400 FBB
Mipgvpe BOVA31800737 R 62007 [R 87183 |R 7600 0149208  106.88
2000 Intel Colsron 2.0G 400
e ECODO001278 R 58333 [R  sis7 |[R 66500 0.14928 99.25
" ’:’B%Fg:fo";'“ DOR-Rem 333 | ¢ogooene? R ammirn 897 R 2w 045283 882
omp (PTY)
163 orp | cot2 | anNovod oo, Ma N Ketyo
Ltd 0- BEAGATE 40 Gig Herd BLATISSS R 47844 |[R #8868 |R  B42.00 oseds  soae
G X82 CD-Rom Drive 303HCO309609 R 1o [R 1968 |[R 16000 o.1492s 2308
008 - LG 17" Screen Monitor | 3080140360 R eesr0 |[R 2121 [R 98700 o.map2ds 1473
0307AB18872 R a4 |[R 880 R 70.00 0.14029 8 10.48
7040001520827 R 0186 [R 1314 [R 10700 o.140298 15.07
023070013764 R 31842 [R 4458 |[R 20300 0.14928$ 54.18
ove True Intel P4 400 FSB gy, 5300753 R 607 |[R 8783 |[R 71600 0140208 10608
£COD001277 R sm33|r  e1er |R eeso0 orep2ds  90.25
fcz:fo’;“' DOR-Rem 333 | £ -om000064 R 982 R s397 |R 43299 0.1492008 04,62
eComp (PTY)
1 orr | connl anoved Loy, N Z Naumelo
b Lid 540 - BEAGATE 40 Gig Hard BLAT1MBO R arsas |[R esse |R 54200 0140248 80.99
303HC039603 R wo3s JR  wes |[R 180,00 0.148280% 23.88
008 - LG 17° Borsen Monitor | 3080140321 R 8678 |[R 1z21.:1 R 8700 oaeas 1473
0307ABO3TS7 R ese|r o8& |R 70.00 0.14024 10.45
7040001490369 R o286 [R 1314 R 10700 0.14028 8 15.07
Johneon 128 Mg Dwmm Flam Upgrade of
160 | information |  @#e | cote | 24-Nov-03 Kom No 147 Ma 3 Okl R 24000 [R 3380 |R  2r3e0 0.140248 40.83
Technology

o/




Software

Tem]|  HName of | GEP or CAP | Sita Tag Date Description Serial No Quantity Office Location Unit Price (ZAR) - VAT Unlt Prica { [ZAR - UB §] Purchass Price]
No Vendor | Desingnated No Purchased Excluding VAT ZAR ) Including | Exchange {Uss)
VAT
Windows 95 on CD
Bheki Fom and Licence Ms G Jackson
120 | Computer GFP sSwoo1 | 12-Feb-98 248593758 1 Computer Software in | Included in ltem 112 - R - 0.2027711% -
Systems Filing Cabinet
Bheki Windows 95 on CD+
121 | Computer GFP SW002 | 12-Feb-98 [Rom and Licance 271139641 1 Filing Cabinat Included in llem 113 - R . 0.202771 % -
Systemns
Bheki [Windows 85 on CD-
122 | Computer GFP SW003 | 12-Feb-98 Rom and Licence 288032756 1 Filing Cabinet Indhuded in Hem 114 - R - 0.20277§ -
Systerns
Bheki (Windows 85 on CD-
123 | Computer GFP SWO004 | 12-Feb-98 [Rom and Licence 248593760 1 Filing Cabinet Included in [tem 115 - R - 0.202771 $ -
Systems
Bheki Windows 95 on CD-|
124 | Computer GFP sSwo0s | 12-Feb-98 fRom and Licence 190829112 1 Filing Cabinet Inctuded in Hem 116 - R - 0.20277] % -
Systems
Bheki fwindows NT
125§ Computer GFFP SWO006 | 12-Feb-88 Nicence 210908971 1 Fiting Cabinet Ingiuded in tem 117 - R - 0.202771% -
Systems
[ Bheki MS Office
126 | Computer GFP SWO007 | 12-Feb-98 Professional 0010015M 1191500064 1 Filing Cabinat R 2,998.00 41972 |R 3.417.72 0.20277|% 693.01
Systems Lioenc_e
Bheki MS Office
127 | Computer GFP SW008 | 12-Feb-88 [Professional 0010018M 1191500065 1 Fitng Cabinet R 299800 41972 [R 3.417.72 0.202771$ 693.01
Systems Licence
Bheki MS Office
128 | Computer GFP SWQ008 | 12-Feb-98 Professional 001001SM11915000686 1 Filing Cabinet R 2,998.00 41972 IR 3417.72 0.20277]$ 693.01
Systems Licence
Bheki MS Office
129 ] Computer GFP S5W010 | 12-Feb-08 Professional D010015M 1191500087 1 Fillng Cabinat R 2,998.00 41972 |R 3.417.72 0.20277] % 693.01
Systems Licence
" 'Bheki MS Office
130 | Computer GFP Swo11 | 12-Feb-98 Professional 0010015M1191500068 1 Filing Cabinet R 2,998.00 419.72 |R 34772 0.20277| & 693.01
Systems Licence
/*
|} 1 | [N 5 & | & § [ | i ¥ ¥ i 1 [




3 [ = = = & B } ] E t L
Bheki S Office 1'I
131| Computer oFP 8W012 | 12-Feb-08 sionel 0010018M1191500089 Filing Cabinet 2,998.00 419.72 341772 0202118 693.00
Systems icance 1.
Bheki Word Pereci |~
132| Computer arP SW013 | 12Feb-08 [Suite 8 Professions] PWBXR-84C48615 Filing Cabinet 931.00 130.34 1,061.34 0202778 218.21
Systems
Brexl  Word Perfect
te 8 for Windows|
133| computer aFp awote [ 12e-08 P o s COR0143128 Fhing Cabinet 502.88 70.40 573.28 0.202771$ 118.24
Systemns L icense(s)
as| Sowe | ore [ swors | ahaces Pr Sclomon Antl- 1 1117840000778 Filng Cabinet 626.00 620,00 020178 128.84
B B e .
141 information ore SW018 | 21-Feb-00 MineScan 031 900907 101-3 Filing Catinet 250,00 38.00 285.00 0.75004 § 4622
eritas Backup
Johnson ‘.,;gowm::" Running on Server -
144 | information are SWO017 | 30-Mar-01 R SBE-NTSR-0038 Software in Fiing 4,860.00 852.40 5.312.40 0.12704 8 874.89
Technology Cabinet
Johnson Windows
:_domwon Somrv:f”CAL 0006060060 - Running on Berver -
149 | Technology ore swo1a | 18-Feb-02 220020164 Softwere in Filng 2.420.00 338.80 2.768.80 0087378 241.04
Cebinet
Johnson Antl Vieus
1811 information | ore | swote | 20-8ep02 N"f’;f’:’o:m“m Filing Cabinet 280.00 49.00 399.00 o.oossns w7
Johnson Antl Virus
152 | ilormation ore swo20 | 29-8ep02 VSF-0001-4K-600 Filing Cebinet 380.00 49.00 309.00 ey T
Toctmolo_gy.
183 | irdormation orp SW021 | 20-8ep-02 VSF-0001-UK-800 Filing Cabinet 380.00 48.00 399.00 p.00eeN s T
Technology -
Johnaon Anti Virus
184 | information ore SW022 | 20-Sep-02 re VSF-0001-UK-800 Filing Cabinet 350.00 49.00 399.00 0.00487] $ wn
Technology
Johnson Antt Vi
188 | Information orp 9w023 | 20-8ep-02 VBF 0001-UK-800 Filing Cabinet 380,00 46.00 308.00 0.00487] $ IR
Technbiogy
Johnson Antl Virug
186 | Information are swo24 | 20-8ep-02 VBF .0001-UK 800 Fiing Cabinet 380.00 49.00 3%.00 o.00e87]s w7
Technology
Johnson Antl Virus
187 | intormation ore swo2s | 20-8ep-02 o VBF.0001-UK-800 Fiting Catinet 380.00 49.00 29%.00 v.00s87]8 wrr
Technology

S8




Johnson Mcafee Antl Virus
138 | Information GFP SW026 | 29-Sep-02 [Software VSF-0001-UK-800 Filing Cabinet R 350,00 R 4300 |R 399.00 0.00457 % T
Technology
el B8 SPSS V158 For
Windows and Ms Z Nxumaio
158 s:;ss) ;.tSdA GFP swoz7 | 14-Mar-03 lgrgarzt:a;::r 2x 90068238 Computer Software in R 18,408.40 R2577.18 |R 2098556 0124398 2,610.40
ty N .
L ioanse Untl Apr) Filing Cabinet
2004
WINXPH - M5
Windows XP Home Ms M Lehohla
1] @9 | gre | swoes | anovos [OEM 00043483817356 Computer Sofwersin IR 77368 |R 10832 [R 88200 0140298 13164
Ltd Filing Cabinet
IMOXP - MS Office
[XP Professional Ms M Lehohla
162 | SComP P [ gpp SW028 | 4-Nov-03 00035930359456 Computer Software in |k~ 1,841.23 R 25777 |R  2,098.00 0149288 31328
Ltd Filing Cabinet
WINXPH - MS
Windows XP Home Ms N Ketya Computer
164 | SCoMPPW | Ggrp | swoso | a-Novos [PEM 00043483817359 SoftwareinFiing |R 77288  [R 10832 |R 88200 OusYs 13164
Ltd Cabinet
MOXP - MS Office
[XP Professional Ms N Ketys Computer
165 [SCOmP P [ aEp | swo3t [ 4-Nov-03 00U35830202236 SoftwareinFilng R  1,84123  [R 25777 [R  2,099.00 0.1492ds 31328
Lt Cabinel
WINXPH - MS
Windows XP Home Ms Z Numalo
167 | #Come (Pty) GEP swosz | anovos [PEM 000434838 17462 Computer Software in §R 773.68 R 10832 |R 862,00 0.14928 ¢ 131.64
Ltd Filing Cabinat
[MOXP — MS Office
IXP Professional Ms Z Nxurmalo
168 | EComp (Pty} GFP SW033 | 4-Nov-03 00035930359028 Computer Softwarein |R 184123 R 25777 |R  2,099.00 0.1492H $ 313.28
Ltd Filing Cabinet
L | L | oy B » i k 1 4 I



indows XP Homa
Johnson D8P} Ms J Oki Computer
170 | Information GFpP SW034 | 24-Nov-02 00043492058201 Software inFling |R 830.00 R 11820 R 948.20 0.14028 % 144.22
Tachnology Cabinet
Office 2003
Johnson &l:-E“dmon] Ms J Okl Computer
171 | information aFp SWO03S | 24-Nov-03 001 13651450800 SoftwereinFiling R 2,130.00 R 298.20 [R 2428.20 0140200 § 362.41
Tachnology tact Mm' ger Cabinel
BCM)

/05



Equipment -
Tem | Nameof |GFPorCAP| She Tag Dats Description Sorisl No [Gffice Location] Unit Price (ZAR) 1
No Vendor Desingnated No Purchased - Excluding VAT -
[ ]
' 1 x Nashua 4527 Photocopier
E0001 (Trade-inn on 23 november TRADE INN
Trade| Nashua Ltd GFP tradte i | 13097 200010 1TEC for new Konica | 3716891145 1000000 R 5419006 |R 7ig
inn ltem 143)
22 | Nashua L GFP E0002 | 27-Nov-g7 [Neshua Fax1700L E0776601954 ServerRoom |R 8,90000 |R
1 x Panasonic Switchboard -
. s ystem, Model KX-TD180 SA
23 | Panasonic GFP E0003 | 27-Now-g7 [ i o o extensions, | 2FBM1A001183 ServerRoom |R  20,500.00 |R 28
poris
) Grotel GT-801 - Single Line . -
24 Panasonic GFP E0004 27-Nov-97 Telephone AT042539 Receplion Included in Price of Itg“
25 | Penasonic GFP E0005 | 27-Nov-97 ?&‘:}g{e&‘ - Single Line AT042340 Meeting Room |  Included in Price of ltes
26 | Panasonic GFP E0DC6 | 27-Nov-97 $$:L§r;3m - Single Line AT042540 Ms J Oki Included in Price of It
27 | Panasonic GFP E0007 | 27-Nov97 [orone) GT:’“’ - Single Line AT042500 MsNKetye | Includedin Price of ter
28 | Panasonic GFP EO000B | 27-Nov-97 fz';'h‘:;jm - Single Line AT042503 Mr E Oslofsen Included in Price of It
“Snge Ul ]
29 | Panasonic GFP E0009 | 27-Nov-87 [, S:;am Single Line AT042330 MeTP Rajah | Included in Price of hes
30 | Panasonic GFP EO010 | 27-Nov-97 ?’f tel GT;B"’ - Single Line AT042542 Ms Z Nxumalo | Included in Price of It
31 | Panasonic GFP E0011 | 27-Nov-07 ‘T;“’te: GT-801 - Single Line AT042326 GuestRoom | lncluded in Price of il
32 | Panasonic GFP EO012 | 27-Nov7 [orone) o007 - Single Line AT042530 MsMLehohla |  Included in Price of ter
Grotel GT-801 - Single Line . =
33 Panasonic GFP E0013 27-Nov-97 Telephone AT042536 Guest Room (1) Included in Price of itglk
Multisuns Automated Attendant
34 | Panasonic GFP EOD14 | 27-Nov-97 Model MIT-1000 AZ with Power|  1MOB?77? Server Room Included in Price of tter_
Buppiy T
. Panasonic Answering Machine . L
35 | Panasonic GFP E0015 | 27-Nov-07 | o 14558 BAAHB030637 Reception Included in Price of il
36 | Panasonic GFP £0016 | 27-Nov-97 [KX-T7230 Operators Console | 7CAVAG02910 Reception Included in Price of ler
109 Makro GFP E0017 | 28-Jan-gg [Standard Fiip Chart 6002305001465 Mesting Room |R 21842 |R ﬁ
[3M Overhead Projector Model
110 Makro GFP E0018 | 28-Jan-88 l,o-'tris 153432 StoreRoom |R  1.09561 |R 1
111 | Panasonic GFP E0019 2-Feb-gg [KX-T7230 Operators Console | 7CAVAD03209 Board Room |R 965.00 |R
Bheki R Com Office Connect HUB
112 | Computer GFP E0020 | 12-Feb-98 BTPO Cable & | 7TKVOS2EF0 Recepton |R  1,57200 |R -
Systems Hub installation
Bheki 1 x Hewlett Packard Model
113 | Computer GFP E0021 | 12-Feb-88 |C4555A - DaskJet 870 Cxi SGTER1KOGD StoreRoom (R 260800 {R
Systems ]
136 |MiniAamscc]  GFP E0022 | 29-Apr-g8 E:s‘”"‘:“;“ of Strike Lock and SM4B Reception [R  1,20000 |R
137 | OK Bazaars GFP E0023 | 6-Aug-98 Lm“’fe Master SD140 - 140 1287718 kichen (R 123800 |R
IAPC (American Power
IConversions) BK300M| Back .
138 IcL GFP E0024 | 14-Dec-88 | temupled Power | 89821067785 Server Room |R g3720 |R
Supply) -
Sonhnson Nuego 6696 A4 Flatbed
! Scanner 600 x 1200 Dpi with |, 816752410E944
140 _lrn;.:natlon GFP E0025 25-Jan-00 Power Supply and Printer © DO0BBSS2000 Store Room (R 1,370.00 (R 1
notogy erial Cable
.
=]
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Johrmon Packard CA1T0A - HP

142 | Wndormation GFP EOD2¢ Z2-Now-00 Jot 2100 Printar FRGT3I75488 E Ouinlyen 457000 R
Technology

) ec GFP E0027 | Z3-Nov-00 Copier 7024 134100081 Server Room 6528500 |R
Comporsie Opers 25 - Binding

148 Office GFP EOG28 1T-Apr-01 - TS0 Open Ares 2.085.00 R
Solutions
Johnson 30084, - Cheeteh Sport

148 | information GFP EDO28 18-Fab-02 FROGI00802 Server Room ™o IR
Tachnology
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Fumniture v
Tem]| WNameof | GFP or CAP [Site Tag Cate Deecription Serial No | Quantity | Office Location Unit Price VAT
No | Vendor | Desingnated Purchased (ZAR} - -
Excluding VAT
-
Business Sable Desk Shell 1600 x 900
2 Fumiture GFP FOOO1 7-0ct-97 10-V50-2 1 Mesting Room |R  1.442.00 201.¢
Centre i
Business Eable Desk Shell 1600 x 900
3 Fuemiture GFP F0002 | 7-Ocro7 10-V50-2 1 Ms J Oki R 144200 201.8%
Centre
Business "[Babie Desk Shell 1600 x 900
4 Fumiture GFP Foo0s | 7-Octo7 10-V50-2 1 MsNKetye |R 144200 20188
Centre
Businoss ~|Sabls Desk Shell 1600 x 900
5 Fumiture GFP Fooos | 7-Octa7 10-V50-2 1 MsZMNxumalo |R  1,442.00 2015
Centre e
Business "[eabie 90 Degree Link Desk
6 Fumiture GFP FO005 | 7-Oct-97 [To L-Extension 10-V50-6 1 Store Room  |R 452,00 63.2°
Centre
Business [satie B0 Degres Link Desk -
7 Furmniture GFP Fo006 | 7-0ct97 [To L-Extension 10-V50-6 1 MsNKetye |R 452,00 63.28
Centre
Busmess [Gable Free Standing L-
8 Fumiture GFP Feoo7 | 7-Oct-97 [Extension 1000 x 500 10-V50-5 1 Ms J Oki R 772.00 10804
Centre
Business ble Free Standing L-
9 Fumniture GFP Fooo8 | 7-0cto7 ion 1000 x 500 10-V50-5 1 MsNKstye [R 772.00 108.0°
Centre
Business bie Mobiie 3 Drawer [ ]
10 | Fumiture GFP FOO09 | 7-Oct-87 [Pedestsl 10-V50-8 1 Ms J Oki R 114100 159.74
Centre
Business [Sable Mobile 3 Drawer
1| Fumiture GFP FOO10 | 7-Oct-97 |Pedestal 10-V50-8 1 MsNKetye [R  1,141.00 159,55
Centra
Business bie Mobile 3 Drawer
12 | Fumiture GFP FOO11 7-0ct-97 [Pedestal 10-V50-8 1 MrE Oelofsen [R  1,141.00 159.7
Centre ]
Business able Mobile 3 Drawer -
13 |  Fumitore GFP FO012 | 7-Oct97 [Pedestal 10-V50-8 1 MsZNxumalo [R  1,141.00 159.74
Centre
Business L eopard M/B S/T Chair Blue
14 | Fumiture GFP Fo013 | 7-Oct07 28-C02-4 1 Ms G Jackson [R 721.00 100. 3§
Cenire
Business : sopard M/B 571 Chair Blue
15 | Fumiture GFP FO014 | 7-Oct97 28-C02-4 1 MsNKetye |R 721.00 100,
Centre
Business Leopard M/B S/T Chair Blue -
16 |  Fumiture GFP FOO15 | 7-Oct87 28-C02-4 1 MrTP Rajsh |R 721.00 100.94
Centre
Business L scpard M/B S/T Chair Biue
17 Fumiture GFP F0018 7-0ct-97 28-C02-4 1 Ms M Lehohla |R 721.00 100. 586
Cenire ‘
“Business Sable 90 Degree Link 10 L
18 |  Fumiture GFP FO017 | 15-Oct-07 [Extension 10-V50-6 1 Ms Z Nxumaio {R 452.00 63.
Centre .
Business Sable 90 Degree Link To L- -
19 | Fumiture GFP FOM8 | 15-Oct-97 [Extension 10-V50-6 1 Ms M Lehohla [R 452.00 63.28
Centre
Business _ Sable Free Standing L- _
20 | Fumiture GFP FOO19 | 15-Oct-97 (Extension 1000 x 500 10-V50-5 1 Ms Z Noumalo R 772.00 108 e
Centre : 1
108 .
-



Businoss
21| Fuminee o F0020 10-V505 MsMisnone R 77200 1
Centre
7 m GFP FO021 1987 WMioow [R 131208
38 P'F":r:f:e oFP Foo2z 1987 WTPRash |R 131298
) m GFP FooZ3 1987 M EOwohen |R 131298
0 P';“’@":’ cFP Fooz4 1983 WTPRmn |R 58000
o P';:::' GFP Fo02S 1983 MEOsolen |R S89.00
2 P';:::’ GFP Fo026 1983 SoeRoom R 58800
4 P’;"’mg:" GFP Foaz27 1981 MTPREsh |R 92583
- P::.:,? oFP Foozs 1981 MEOuoen |R %583
a5 | Prmelmce | aFp FOG29 1981 MiGlackson |R  s2sm
P P'F"':‘g:“ oFP FOO30 1964 MsMLehos |R 143000
o m GFP FOO31 1984 Reception R 1.430.00
P P';:::‘ GFP Foa32 7rs0 MJom R 313
9 P':""w::" | eFP Foox) 7150 MEOutmn [R 74313
50 P';"'mz? i PP FOO34 2423 MosgRoom (R 523
51 P:::.? oFP FOO35 223 MeswgRoom R 523
| =2 "'F":ﬁ:“ GFP FOO6 20 MeotngRoom |R 30823
53 “'m GFP FOO37 M0 MesngRooe |R 30523
s | Pooome | o F038 2423 MessrgRoom (R 3823
55 “F':::" GFP FO039 23 Corfererce Foom (R 30523
5 P'H':::"‘ GFe FOO40 23 Comfererce Room [R 30823
57 | Preans | P FOO41 223 Conderence Room [R 305.23
58 | Proeomoe | grp FO042 223 Conlererce Room R~ %0523
59 P';':r:n"f’e GFP FOO43 223 Conference Room [R 30523
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- Visitors Arm Chair
60 |° 'F""“_O"‘ GFP FO044 { 18-Dec-97 (1033 2423 Conference Room 305.23 -
. Meaiody Visitors Arm Chair
61 P';:'J‘” Office GFP F0045 | 18-Dec-97 f03-3 2423 Conference Room 305.23 )
miture v
Prime Off ly Visitors Arm Chair
62 Furni GFP F0046 18-Dec-97 H03-3 2423 Conference Room 305.23 -
. Melody Visitors Arm Chair [
63 P’;:‘;mo"‘“ GFP F0047 | 18-Dec-o7 hoa-3 . 2423 Conference Room 305.23 ;
- paiody Visftors AT Chair
64 P’:“;mo'm'“ GFP Foo48 | 18-Dec-07 hoa3 2423 Conference Room 305.23 ;
u -
\ Melody Visitors Arm Chair
85 P';'l’:e mo'm“"’ GFP Fo040 | 18-Dec-97 hoz-3 2423 Ms J Oki 305.23 -
. Melody Visitors Am Chair [
6 P‘;’;‘;mo're"“e GFP Foos0 | 18-Dec97 hoz3 2423 Ms J Oki 305.23 .
i Melody Visitors Arm Chair
67 P';:‘;mf” GFP Foo51 | 18-Dec-97 fio3a 2423 Ms J Oki 305.23 -
.
i Mealody Visitors Arm Chair
68 ?’;’:e Office GFP Foo52 | 18-Dec-97 fo3-a 2423 Ms J Oki 305.23 ;
. Melody Visttors Arm Chair e
69 P’;’:" i°'"°° GFP F0053 | 18-Dec-97 f03-3 2423 Ms J OKi 305.23 h
. Melody Visitors Arm Chair
70 P"l_’:" mo're'be GFP Fo054 | 18-Dec-97 f103-3 2423 Ms N Ketye 306.23 -
i Melody Visitors Arm Chair
71| 'F""e Office GFP Foos55 | 18-Dec-97 hoa-a 2423 Ms N Ketys 305.23 .
. Meiody Visitors Arm Chair
2|f 'F"‘e Office GFP FO056 | 18-Dec-97 f03-3 2423 Mr E Osfofsen 305.23 .
: eiody Visitors Amm Chair ~
73| ‘F"u"’ mo'm""" GFP Fo057 | 18-Dec-97 h03-3 2423 Mr TP Rajah 305.23 i
. peiody Visitors Amm Chair
74 | Prime Office GFP FO058 | 18-Dec-97 ho3a 2423 Ms Z Nouralo 305.23 -
Prime Office Melody Visitors Arm Chair ‘
75 | Mo GFP Fo0s9 | 18-Dec-97 |103-3 2423 Ms Z Nxumalo 305.23 .
. Meiody Visitors Arm Chair L
76| 'F“u"m"" im°| re""e GFP Fo060 | 18-Dec-97 [103-3 2423 Ms M Lehchla 30523 &
i [Treniine Bookcase - 3 Teier
77 P’::‘" Office GFP Fooet | 18-Dec-97 {1200 x 1000 3632 Ms G Jackson 74313
) ITrenline Bookcase - 3 Teier [
78 Pmo' re"“ GFP FO0E2 | 18-Dec-97 1200 x 1000 3632 Ms J Oki 743.13 -
. Trentine Bookcase - 3 Teier
Prime Office .
79 | o GFP F0063 | 18-Dec-97 |1200 x 1000 3632 Mz J Oki 743.13
Prime Office [Trendine Bookcase - 3 Teier
80 | e GFP Foosd | 18-Dec-97 |1200 x 1000 3632 Ms N Ketye 743.13
ime Office Freniine Bookcase - 3 Teier 3
81" ’F“u' et GFP FO065 | 18-Dec-87 [1200 x 1000 3632 Ms N Ketye 743.13 .
Prime Office | [Trenline Bookcase - 3 Teier
82 Fumiture GFP FO066 18-Dec-97 11200 x 1000 363z Filing Room 743.13 -
110 -
[
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Prime Office

8 Furnit GFP FOO8T 18-Doc-97 x 1000 B2 Filing Room 74313 |R
Prime Office Paniing BOOKTRSS - 3 Teer
[ fomit GFP FO0G8 18-Dec-897 [t200 x 1000 B2 Filing Room: R 74313 |R
. Sikng Door
#5 "F"".O'“” GFP FO0S9 | 18-Dec-97 - 1 Shelt 1989 MesingRoom R 115638 |R
. SEthgl-Jnor
pg | Prime Office GFP FO070 | 18-Dec-g7 -1 Shelt 1989 My Zhowmalo R 115638 |R
Fumniture
Prirne O Owai Boardroom
87 Fumi GFP FOOTt 18-Dac-97 [Table 4200 x 1200 1980 Bosrdroom R 538890 IR
Prime Olfice
88 Fumi GFP FOOT2 18-Deac-97 1671 Reception R 74311 IR
Prime Office )
89 Fumi GFP FOO73 18-Dec-S7 1671 Raception R 74313 |R
Prime Off Cheir Belveders
€% F GFP FOO74 18-Dec-97 Forest 1871 Recapton R T741:3 |R
urniture
Prime Office
91 Fumi GFP FOO75 18-Dec-97 Forest wr Recapion R 74313 |R
Prime Office
- 7] Furri GFP Fo076 2418 Guast Room R 41253 [R
Prime Office |
a3 Fomitore GFP FO077 1861 Guast Room R NN R
: Prime Office
M GFP FOOT8 1001 Large Open Arm |R 2100 (R
Prime Office )
95 Fuamit GFP FOOT9 ‘ 1014 s J Oloi R 8300 R
% | o . GFP FOOBD 1014 M EOCesichen (R 68300 R
;9‘-’ Furmi GFP FOO81 1014 My E Qeoiciger: |R 8300 R
;% Fomit : GFP FODB2 1014 Mr TP Raphs R 65306 R
! ag | Prime Office | R
9 | Fumi GFP FOO0B3 1014 N TP Ragsh R GEX00
1 100 Fumi GFP FOOB4 1014 My TP Ragsh R &30 R
] Prime Ofice
101E o GFP FOOBS 1014 Fing Room R 68306 R
|
| Prime Office
1(!2;: Foormi GFP FOOBE 18-Dec-97 [ 1014 Filing Room R 65300 R
; T ; W Drarwer Filing Cabinet - ;
i i Prime Ofice ] ‘ R R
103| i GFP FOORT | 18-Dec-97 Fw 1014 Filing Room 683 00
L
| ! 4 Drarwar Fiing Cabinet -
; Prime Ofice ] :
i R
104] Fumit GFP FoOBs . 18-Dec-97 Esuel E 1014 Filng Room R 68300
] Prvme OFF Regency 1200 x 600 Coflee
105, " o GFP FOOBY | 18-Dec-97 Table Oak Venser 50 Receplon R S48 R
—— § Regency 600 x 600 Cofies
106 | Fumit GFP FOGS0 318-0«:—97 TaueOd:Vm 2882 Recaption R 3% R




Prime OFfi Table -
107 Furmi GFP * FO091 18-Dac-97 Hexangonal 1350 Diametre 3556 1 Meeting Room |R  1,569.63

Prime Office srence Table

108 Fumiture GFP FO082 18-Dec-97 Hexangonal 1350 Diametre 3556 1 Ms J Oki R 1,569.63 R -

Prime Office [Trentline Counter Top 1600 (3

134 . GFP F0093 12-Feb-98 Piece) 3638 1 MrE QOelofsen |R  2,32423 |R 325.29
Fumiture

Waltons Office ISteel Four Drawer Filing

172 Supplies GFP Fooo4 12-Jan-98 KCabinet with SEC BAR 1 E Celofsen R 834.48

112 -



