PD-ABP- 44 a;

1995 RESULTS REVIEW
(R2a)

Center for Human Capacity Development

Bureau for Global Programs, Field Support
and Research

April 1996



TABLE OF CONTENTS
Page
Progress in the Overall Program.......c.ccciviiiieinsisisnccnnresssiniiniiessoimencesssssnces 1
Progress Toward Achievement of Strategic Objectives...... Ceests srasesseresesesesnransarens 1
Strategic Objective 1...ccuvrenereene treereteteernretectrtaseentatarattetttesriettstasenceretranrenne 4
A.  Rationale
B. Summary of Data
C.  Analysis of Progress
D.  Expected Progress FY 1997 - FY 1998
Strategic SupPPOrt ObJeCtiVe L. . .cuiiiieiiriiieiererertieceriocetesssasesinssoretoranrorasnaes 20
A.  Rationale
B. Summary of Data
C. Analysis of Progress
D.  Expected Progress FY 1997 - FY 1998
StrategiC ObJECtiVE 2. . uuviniiieriinrieiiieriitsettnreracariatasescesnssecessrasscarasscnrosnsane 27
A.  Rationale
B. Summary of Data
C. Analysis of Progress
D.  Expected Progress FY 1997 - FY 1998
Strategic Support OBJECHIVE 2..cuuveeerenrieceresrnirasencncainniseisasscssrssssaseesssssessssoses 42
A.  Rationale
B. Summary of Data
C. Analysis of Progress
D.  Expected Progress FY 1997 - FY 1998
Strategic Support Objectived....cciucreineinrcctniencienrennas eeesresesaracnrasns eeesessssrerenes 48

A. Rationale

B. Summary of Data

C. Analysis of Progress

D. Expected Progress FY 1997 - FY 1998



L Progress in the Overall Program

The Global Bureau’s Center for Human Capacity Development (G/HCD, formed in
October, 1994, has made outstanding progress in uniting Agency programs for basic
education, higher education, workforce development and participant training. Human
capacity—the ability of all people to discover, learn, improve and maintain-- enables people
to' participate at all levels of society in matters which affect their lives. This life-long
learning process begins in the home with early childhood care and development , extends to
more formal education in the schools, and continues in the workplace, community and
marketplace. Human capacity development is essential for attaining all Agency goals for
sustainable development, including promoting economic growth, protecting the environment,
limiting population growth, improving child and family health, developing democratic
participation and governance, preventing crises and responding to post-crisis transition needs.

In accordance with the Strategic and Action Plans of G/HCD that were approved in
FY 1995, the following Results Review (R2) is presented for Agency consideration.
G/HCD’s Strategic and Action Plans presented a bold vision for integrating the education and
training programs of the Agency. G/HCD staff have brought this new vision to life through
integrated team development and close collaboration with field missions, regional bureaus
and other Global Bureau centers and offices. The following sections of G/HCD's R2
demonstrate the integration of virtually all of the Center’s programs with regard to
combining education and training, and to responding creatively to opportunities for
collaborating with leading initiatives of other Agency units.

To fulfill its strategic objectives and strategic support objectives, G/HCD provides
technical leadership, research, evaluation and field support to USAID field missions and
other operating units. Special attention is given to the design, implementation and field
testing of tools, program models, materials, and assessment instruments for all activities.
The Center actively engages in research and evaluation activities to ensure Agency units have
cutting-edge guidance for cost-effective program development. The Center also engages in a
high level of interagency donor coordination in all thematic areas in order to optimize use of
Agency resources and provide technical leadership and guidance for other agencies and
institutions seeking to collaborate in priority program areas of the Center.

Major programmatic achievements of the Center in FY 1996 with regard to Basic
Education and Learning Systems (SO1 and SSO0 1), include notable progress made through
the Advancing Basic Education and Literacy (ABEL2) and the Improving Educational Quality
(IEQ) activities. In addition, the Center is developing new initiatives for Girls and Women's
Education (GWE), Early Childhood Development (ECD), and Global Communications and
Learning (GC&L). Programs for education in nations in crisis include the establishment of
the Global Information Network in Education (GINIE). A major research study on the
conceptual basis of human capacity development was published and distributed widely in FY
1996, leading to extensive dialogue in the international education field with regard to the
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future development of lifelong learning communities that will unite formal, non-forma! and
informal education. This emerging dialogue is part of an ongoing effort to shift analytic and
advocacy attention from merely managing the inputs to education to improving and extending
the impacts of education on the capacity of each group of learners to participate in the
specific environments and opportunities which each will have.

During FY 1996, Higher Education and Training Systems (SO2, SSO2 and SSO3)
focused on just three areas: 1) higher education revitalization through partnerships, linkages
and networks; 2) innovative workforce development models, and 3) improvement of training
policies and procedures for implementation in Agency missions. G/HCD has made notable
progress in planning for and creating new international higher education partnerships,
linkages and networks for development. The University Development Linkages Project
(UDLP) has attained outstanding results in terms of university revitalization, faculty
development, community outreach, product development and research programs. This
program has achieved a two to one match for each Agency dollar invested.

The Association Liaison Office (ALO) has initiated two highly successful and cost-
effective higher education networks with Mexican and Latin American institutions, with plans
for networks in Africa and the Carpathian Region. An international conference on university
linkages was held, and higher education policy roundtables have drawn considerable attention
to the unique and valuable role of the higher education community in international
development. The role of the U.S. community college in development was highlighted
through the Report of the Community College Task Force. A major international study on
innovative, market-driven workforce development models was launched, and its study report,
guidebook and introductory video will be provided to all missions in FY 1996, followed by
workshops and technical assistance in FY 1996 and 1997. This project has excited
considerable interest not only in Agency missions but also in other donor agencies,
permitting USAID to begin to play an important role in policy dialogue and investment in
this area which is crucial to ensuring economic productivity. In FY 1995, the Agency issued
new training policy and procedures (ADS 253), and during FY 1996, G/HCD has conducted
extensive training with missions and contractors regarding the use of this new and more
streamlined system. With G/HCD technical assistance, many field missions are reorganizing
their training systems to ensure gaps in human capacity development are filled for attaining
strategic objectives. G/HCD is collaborating with USIA and other agencies to streamline
procedures and reduce costs related to training support activities.

In addition to these program-related initiatives, the Center has begun a series of new
activities to promote human capacity development. These include: the HCD Council; the
HCD Weekly Report (by e-mail); the HCD Forum; the HCD Directory; and the HCD
Customer Service Plan. Educational journals, studies, reports, tools and packages have been
provided to mission and central agency staff in education and training. During FY 1996, the
Center will create a world-wide HCD Database on educational and social sector statistics
which will build upon a user-friendly interactive database developed by the Africa Bureau.
Parts of this database will be accessible on-line, with links to other education databases and
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research centers, and all will be accessible on CD-ROM for easy use in the field.

To achieve progress, this year G/HCD had to overcome three major barriers: staff
vacancies in crucial technical positions; steeply reduced core funding levels, and OE travel
limitations. Through the establishment of teams, staff worked diligently and creatively to
conduct all program activities. Contractors, cooperative agreement institutions and grantees
collaborated fully to provide special services in crucial areas. The Center has secured some
new staff members and more will join G/HCD shortly to ensure all program areas receive
top-level leadership. Secondly, staff have learned how to focus on the essentials and utilize
field support, OYB transfers and buy-ins to serve missions in a timely manner. Through
donor coordination and building multi-institutional partnerships, the Center is seeking to
leverage core funding to the maximum. Finally, travel limitations have led Center staff to
make each field visit an occasion for full Center representation. Program-funded travel has
been used to complement OE-funded travel for program development. Staff have utilized
electronic communications to expand their technical reach, and regional meetings have been
used extensively for the provision of professional development workshops.

JIn summary, the Center emphasizes the provision of high quality technical leadership
and support for field missions, and seeks to respond creatively and rapidly to emerging needs
for educational policy-planning, program design and development, evaluation, research and
training support.




II. Progress toward Achievement of Strategic Objectives

Strategic Objective 1: Improved and Expanded Basic Education and
Learning Systems.

A. Rationale

Human capacity development is the essential underpinning of sustainable
development, and basic education is the foundation for all other aspects of human
capacity development. Adequate investment in human capacity development is an
essential precursor to the rapid economic growth of societies and contributes to their
sustainable development through :

& supporting participatory democracy, open societies with easy access to
information and stable governance,

® contributing to environmental awareness and mobilization to protect the
environment and use resources efficiently;

® reinforcing changes in roles and opportunities for women; and,

® encouraging individual and community behaviors changes leading to declining
fertility rates, improving child and family health nutrition and lowered health
care costs.

Human capacity development begins with basic education'. Basic education is a
primary means for strengthening the human resource base and productivity. It is both
a primary means in the sense of being the first priority and it is primary in that other
investments in sustained human capacity development cannot be accomplished
effectively without prior adequate investments in basic education. Basic education is
a strategic goal for economic growth and also contributes to democracy, environment,
health and population goals. Thus, by improving and expanding basic education and
learning systems (SO1), the Center for Human Capacity Development (G/HCD) is
contributing to the attainment of all of USAID’s strategic goa.ls

USAID has played a strong leadership role over the past three decades in )
establishing understandings of roles of basic education in development. The Agency

! The term “basic education® refers to early childhood development as well as primary and secondary
education. .




has also provided technical leadership regarding learning technologies, instructional
practices and systematic approaches to education reform and education management.
Over this period, the Agency’s knowledge about how best to expand and improve
basic education has evolved considerably, as has its ability to work with host country
governments and other donors to design and implement effective education programs.
However, considerable work is needed to refine and develop tools, models, and
materials in order to contribute further to international leadership in basic education
and to enable countries to achieve the greatest possible impact in the area of basic
education. An effective system of dissemination also is required to ensure that
USAID missions benefit fully from these frameworks and models. To address these
needs, the Center for Human Capacity Development will provide technical leadership
in developing, identifying and disseminating appropriate tools, models and frameworks
for basic education. In some instances, this will require undertaking additional
research and continuing assessment and evaluation in order to assess adequately past
experiences and barriers to program implementation.

The following five intermediate results are necessary to achieve the basic education
SO:

SO 1 Intermediate Result l..l Tools, models, and materials for improved
formal schooling and out-of-school learning systems developed and
disseminated.

SO 1 Intermediate Result 1.2  Girls and Women's Education: Tools, models
and frameworks developed and disseminated to support and facilitate sustainable
efforts to increase and improve educational opportunities for girls and women.

SO 1 Intermediate Result 1.3 Early Childhood Models and Policy Tools:
Models and policy tools of early childhood development programs developed
and disseminated.

SO 1 Intermediate Result 1.4 Community Education Models: Models for
community education and crisis response described and disseminated.

SO 1 Intermediate Result 1.5 Global Communications and Learning Systems
developed and assessed for application. .
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SO 1 Intermediate Result 1.1 Tools, models, and materials for improved formal
schooling and out-of-school learning systems developed and disseminated.

To identify more effective ways for addressing issues related to the quality,
equity, and access of formal schooling systems, several tools, instruments , models
and materials will be developed. These will be developed based on the analysis of
USAID and other partners’ experience, pilot studies, and research. During the last
five years, USAID has developed and disseminated effective research-based models
for; (1) policy reforms to increase investments in primary schooling and to
decentralize school systems, (2) strengthening educational institutions, (3) improving
teaching, curricula and educational materials, and (4) increasing participation in
educational systems. ‘

Additional models, tools and frameworks are required in order to address:

- increased attention to improving educational outcomes, requiring new
approaches to education assessment, the development of additional
assessment instruments, training and institutional strengthening for local
research teams and specialized centers, more effective strategies for
reporting and disseminating research results.

- a sharper focus on the use of materials within the classroom, with a
particular emphasis on the initial acquisition of reading skills, small
group and multi-grade instruction, cost-effective media, strategies for
addressing gender bias, and strategies for in-service training and support
of teachers.

- a broader focus on the socio-cultural and economic context of schools,
with increased attention to community support and service systems,
knowledge and information provided outside the schools and the social
attitudes toward and expectations of schools.

—  exploration of new partnerships with the employing sectors, looking for
ways to ensure that basic education provides the foundation for the kinds
of learning skills and use of information that will be required in more
open and globally-competitive economies over the coming decades.

- more attention to integrated approaches addressing nutrition and health
needs as well as early education and social support for the young child.
Such approaches will require new assessment and monitoring tools as
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well as new models for the delivery of public services and support of
NGO-based and community-based programs.

- increased attention to educational governance and financing systems, with
attention to the effects of alternative approaches to managing education
systems and the corresponding systems of governance and financing in
the larger society.

SO 1 Intermediate Result 1.2 Girls and Women’s Education: Tools, models and
frameworks developed and disseminated to support and facilitate sustainable
efforts to increase and .improve educational opportunities for girls and women.

Research has demonstrated that female schooling contributes in a more
significant way to social development and economic growth than any other single
factor. Although worldwide primary-school enrollments have increased during the last
two decades, more than two-thirds of the children who never go to school or who
drop out before completing school are girls.

Experience in other countries indicates that basic education reform programs
aimed at improving the overall quality and efficiency of education policies and
programs often overlook a key component — policies and socio-cultural and economic -
practices that address specific constraints to girls’ primary school retention and
completion. As a result, girls’ enrollment, retention and completion rates continue to
lag behind those of boys in many nations. Thus, the purpose of this intermediate
result is to develop tools, models, and frameworks that will enable USAID missions to
support effectively the efforts of host country governments and private sector entities
to formulate, implement and institutionalize policies and programs that increase
educational opportunities for girls and women.

The first step in this process is to distill the knowledge and lessons learned
from USAID and others’ efforts to increase educational opportunities for girls at the
primary school level. This knowledge will be utilized in turn to develop innovative
approaches and to assist missions in developing country initiatives for girls’ education.
A secondary focus will be to study existing models for early childhood education and
integrated female literacy with the goal of disseminating research resuits widely.



SO 1 Intermediate Result 1.3 Early Childhood Models and Policy Tools: Models
and policy tools of early childhood development programs developed and

Learning begins at birth, if not before. In the early years, children learn
fundamental skills and develop in ways that are crucial to their future educational
success, and indeed, to the rest of their lives. At the same time, families and
communities, by their actions and organization with respect to their generational
responsibilities for young children, shape their basic attitudes, expectations for the
future and the institutions through which they exercise these responsibilities. In this
sense, strategies that help communities develop and implement effective responses to
early childhood development (ECD) needs are both an essential component of basic
education strategies and a significant part of the process of building viable civil
societies leading to sustainable economies, viable systems of governance and healthy
environments.

The aim of this intermediate result is to develop the models and policy tools
that will enable USAID missions to integrate early childhood activities into their basic
education programs. These same response mechanisms will enable missions to
explore ways of using early childhood development as a component of integrated
programs designed to achieve related goals across strategic objectives.

In some contexts, the integration of services will necessarily involve public
services. However, in many contexts, the focus of ECD activities will be on NGO-
based and community-based organizations, because these institutions have the greatest
flexibility and are most able to respond to the diversity of community needs and the
multiplicity of starting points for ECD activities.

Among the tools, models, and materials for emphasis are:

- tools for assessing the status of children at all critical development
stages, from birth onward, both as diagnostic tools for the assessment of
individual children and as program design and monitoring tools. The
development of research-based profiles of children at the point of entry
to school is a priority, as this marks both one of the measurement points
for the adequacy of community and family support in the early years and
the baseline measure for the efficacy of the school-based services.

- approaches which integrate nutrition and family health components with

early childhood education, addressing the micronutrient basis for many
learning deficits and providing the early screening necessary to identify
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learning problems and design effective early interventions.

- approaches which support the organizational strengthening of local
community-based and NGO-based ECD activities, including training and
materials development, technical assistance with the establishment of
goals and objectives, tools for the monitoring of program performance,
and networking to facilitate exchange with similar programs in other
contexts.

- documentation of promising approaches and the dissemination of such
documentation and data within USAID, among other donors and
organizations concerned with ECD internationally and with U.S. research
centers and organizations involved in ECD domestically.

SO 1 Intermediate Result 1.4 Community Education Models: Models for
community education and crisis response described and disseminated.

USAID’s experience in working with nations in crisis has shown that their
education systems are often destroyed and urgently in need of comprehensive
interventions to restore them to functioning states. In many instances, the original
system was dysfunctional, limited in its coverage and poorly organized. During crises
immediate educational services are required and pre-transitional planning must begin.
The post-crisis period often presents opportunities for rapid educational innovation, the
development of new and decentralized systems of governance and the use of new
educational technologies. Frequently, pre- and in-service teacher training systems can
be redesigned and improved, along with new curricula materials and methods.

Educational interventions during the immediate post-crisis and transitional
periods can assist directly with the establishment of democratic systems of governance,
along with new curricula, materials, and methods.

Educational interventions during the immediate post-crisis and transition periods
can assist directly with the establishment of decentralized democratic systems of
governance, improved national financial planning systems and planning for human
capacity development for improving economic growth and productivity.

Many humanitarian assistance programs still focus solely on food, health, and
infrastructure development, and ignore education. In contrast, parents in nations in
crisis frequently identify the restoration and development of their educational systems
as one of their most pressing needs. In order to assist nations in crisis to establish
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strategies and programs for restoring their education systems, this intermediate result
secks to identify strategies and program models that can be described and accessed.
Given the need for rapid response and effective planning in the field, priority will be
given to developing a system for providing essential educational tools, models,
materials, and research that can be accessed through international repositories and
computer networks.

SO 1 Intermediate Result 1.5 Global Communications and Learning Systems
developed and assessed for application.

The rapid advent of new educational and communication technologies, including
those available on the "information highway,” presents an opportunity for communities
to improve the quality and accessibility of their basic education systems. The need for
universal basic education and for continuous learning opportunities in a changing
economic environment requires that the development of knowledge and skills takes
place both within and outside of formal education systems, rapidly, cheaply, among
large numbers of geographically dispersed people and continuously over time.
Educational and communication technology applied well within learning systems offers
some hope of meeting this challenge. The Global Communication and Learning
Systems (GC&L) Activity will develop and disseminate tools and models for the
effective use of educational and communication technology within learning systems for
human capacity development. It is expected that these tools and models will enable
USAID missions to increase the impact of their programs through the effective
integration of educational and communication technology systems in their activities.

The tools and models for emphasis include:

- Assessment tools for defining the appropriate application of educational and
communication technology within learning systems;
- Intervention models and tools based on state-of-the-art strategies to increase the

impact of educational and communication technology within learning systems;

- MMQWMQ for establishing the sustainable use

of educational and communication technology within learning systems;

~  Monitoring and evaluation strategies and tools for observing the impact of

educational and communication technology within learning systems;

- System for the collection, demonstration and exchange of information and
innovations on the use of educational and communication technology within
learning systems.

The development of these seminal models and tools will depend of the synthesis
of data and lessons learned from the field. They will as well provide guidance for
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field activities while they are under development and refinement.

B. Summary of Data

SO 1 INDICATORS TARGETS
1.1 Improved analytic models, assessment, and applications in 20 countries by
monitoring instruments for formal and out-of-school 2001
learning systems exist.
1.2 “Best Practices® on girls’ and women's education spplications in § countries by
identified and disseminated. 2001
1.3 "Best practices on early childhood programs ' applications in 10 countries by
identified and disseminated. 2001
1.4 Models for community education and crisis models used to assist 5
response described and disseminated. countries by 1998
1.5 Global communications and learning systems models and tools used in 18
developed and assessed for application. countries by 2001

C. Analysis of Progress: Strategic Objective 1

During FY 1996, G/HCD has made major progress in developing and disseminating
basic education tools, models and materials, especially under the Advancing Basic Education
and Leamning (ABEL) and the Improving Educational Quality (IEQ) activities. Most of the
organizational work for the Girls’ and Women’s Education Initiative (GWE) has been
completed, and by the end of FY 1996, this important program will be well in place serving
six emphasis and five cooperating nations, and developing a wide range of tools, models,
materials and studies. The "lessons learned” from the GWE Initiative will be disseminated
to all USAID-assisted nations and utilized in USAID regional programs as well. In response
to congressional attention, early childhood development has been emphasized, with several
studies, considerable interagency coordination and planning activities moving forward. A
mechanism for integrated early childhood development is currently under preparation.
Notable progress has been made in establishing an international computer network for
helping to ensure rapid educational development and innovation in nations in crisis. Finally,
mission demand for technical assistance with computer mediated leaming and other advanced
educational technologies has led to the development of the global communications and '
learning activity. By the end of FY 1996, this cross-cutting mechanism will begin to serve
many missions that are requesting assistance with program design, pilot implementation,
evaluation and information on planning options for host-country institutions.
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SO 1 Intermediate Result 1.1: Tools, Models, and Materials for Formal Schooling and
Out-Of-School Learning Systems Developed and disseminated.

This has been a productive year for the development of tools, models, and materials
to support basic education. The Improving Educational Quality Activity, building on
research results from the previous four years of field work, produced a wide range of new
materials and tools to improve the quality of education at the level of the classroom. These
include:

*  curriculum-based assessment approaches and instruments for assessing the
achievement of primary school pupils (e.g., numerical skills, oral proficiency, reading
and writing) as well as for assessing the effectiveness of the instructional process and
facilitating continuous feedback to improve teacher competencies and reinforce
improved classroom practices;

*  Classroom observation instruments which document classroom experiences such as
interactions between pupils and between teachers and pupils, ways in which
instructional resources are used (or not used) by pupils and teachers, methods used by
teachers to deliver content, and descriptions of the learning environment;

. Curriculum-based language tests, in Spanish, for use in multi-grade classrooms in
rural areas, to enable teachers to assess directly the progress of children learning in a
bilingual environment; and

* Impact assessment tools for use by local NGOs to monitor program effects and to
identify areas for additional analysis and program redesign.

In addition, the IEQ Activity produced a range of summaries of research findings in
formats useful to facilitate dialogue and debate as well as several training modules for use in
professional development seminars to strengthen skills in qualitative research methodologies.

These tools were developed based on research and group work conducted in Ghana,
Guatemala, Mali, South Africa, and Uganda. The challenges confronted in developing these
tools and models in a collaborative way with local partners were many. Although members
of the research teams possessed advanced degrees, many of them never had engaged in
qualitative research, and thus they required additional professional training. In Mali, shifting
priorities at the Ministry of Education caused some delays. All of these challenges were
eventually overcome, and this year the project has reaped many benefits from these efforts
in the form of new and improved tools and materials. These will be made available o
potential users in Africa, Latin America, Europe and Asia/Near East who are interested in
learning about classroom practice in their own countries. Several of these tools were
presented at the Comparative International Education Society conference in March 1996, and
were very well received. Further research and dissemination activities will take place during
1997.
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The Advancing Basic Education and Leamning (ABEL) Activity also had several
important accomplishments during this reporting period. Donor partners of USAID
sponsored several conferences and workshops using ABEL-developed models, tools and
frameworks. UNICEEF is preparing to use an ABEL module for increasing community
participation to conduct a series of workshops in India. The International Institute for
Educational Planning (IIEP, an agency of UNESCO) organized a workshop for
representatives from five Southeast Asian countries, the contents of which were based on
materials developed by ABEL to improve information and feedback at the school level.

In addition, after three years of developing interactive radio instruction materials for
teaching English in first and second grades in South African schools, the lessons are now
being broadcast nationally, and the largest newspaper chain in the country is publishing
weekly supplementary materials for students and teachers at its own expense.

ABEL’s collaboration with USAID/Quito for involving the private sector in
educational reform has generated a great deal of national publicity based on the analysis
conducted in collaboration with Fundacion Ecuador. For the first time, ABEL is applying
principles of social marketing to promote and reinforce a national policy dialogue that is
essential for a comprehensive educational reform process to take place.

In Bolivia, ABEL’s work with applying interactive instruction has had two major
results: 1) health education in grades four through six has become an integral part of the
official curriculum, and research results demonstrate that it has changed practices related to
basic good health behaviors; 2) ABEL's interactive radio instruction for early childhood
education has found broad acceptance. The lessons learned from this program are being used
in World Bank-financed child care centers all over Bolivia, and UNICEF has translated the
early childhood lessons in Quechua and Aymara and has disseminated them widely.

In all, during the past year, ABEL has provided assistance in 14 countries. Work in
eight of them will continue into the coming year, and two new countries are expected to be
added.

SO 1 Intermediate Result 1.2 Girls’ and Women’s Education: Tools, Models and
Frameworks Developed and Disseminated to Support and Facilitate Sustainable Efforts
to Increase and Improve Educational Opportunities for Girls and Women.

This IR is supported by several of the Center’s projects and activities because girls’
and women’s education is a special focus of all basic education activities. The design of the
Girls’ and Women’s Education (GWE) Activity was completed this year. This Activity is
intended to enable host-country governments and private sector/non-governmental entities to
formulate, institutionalize, and implement initiatives to ensure substantially increased
educational opportunities for girls. An RFP has been prepared and a pre-solicitation
conference was held before it was issued. Potential partners were invited to provide input on
the strategies and approaches described in the draft statement of work. G/HCD plans to have
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a contract in place before the end of August, 1996. In the meantime, G/HCD staff have
provided technical assistance for program design in Guatemala, India, Morocco, Ethiopia,
Guinea and Egypt.

The first draft of a paper entitled, "Closing the Gender Gap: USAID Lessons in
Basic Education with a Focus on Girls: Characteristics, Policy Options and Solutions” has
been completed under the ABEL Activity. This paper summarizes USAID experience and
lessons learned in the field of girls’ education. The review identifies material and process
variables that have been critical to achieving increased access to basic education for girls in
certain USAID programs and projects, and specifies the determinants and contextual
conditions that supported or impeded the achievement of outcomes. The audience for this
paper is expected to be governments, NGOs, donors, other practitioners and students of
education who are concened with planning and implementing gender equitable basic
education programs.

A monograph titled, "Girls in Primary Classrooms: A Handbook About Gender and
Achievement” has been completed by ABEL. This handbook discusses gender, curriculum,
instruction, and classroom interactions with girls in primary schools. Its purpose is to offer
suggestions to educators for how to improve classroom practices for girls. Improved
instruction leads to positive learning experiences in primary schools, expanded aspirations,
improved academic and work-place achievements, and better quality of life for women. The
audience for this handbook will be teacher trainers and teachers throughout the world. The
handbook will serve as a basis for a workshop to be held in Malawi this summer,

SO 1 Intermediate Result 1.3 Models and Policy Tools of Early Childhood Development
Programs Developed and Disseminated.

A video documentary of representative ECD activities in six USAID missions was
prepared, illustrating the range of strategic objectives served by well-designed ECD activities
and some models for integrating ECD components cost-effectively in other activities, ranging
from a democracy activity to self-help road-building to a nutrition project, to refugee
resettiement, to an adolescent health program, and to a community development and
leadership training activity. The documentary was distributed to all missions, presented at
four workshops within USAID, and disseminated to approximately 100 NGOs and
international organizations.

The Consultative Group is maintaining an active knowledge exchange among some
1,500 participants in the ECD knowledgc network. It has produced two issues of The
Coordinators’ Notebook (#16 on Men in the Lives of Children and #17 on Early Childhood
Development Policy), and has issued a quarterly “Funders Folio® report to a core group of
funding agencies and foundations. The Group established an on-line website
[http//:bis.map.com/ecdgroup] with active links to the databases of the World Bank,
UNICEF, USAID, Van Leer Foundation and other organizations playing leading roles on
ECD internationally. These databases and others will be consolidated in 1996 as a shared
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on-line service managed by the Christian Children’s Fund of Norway for the Children’s
House [http//:childhouse@uio.no]. Work continues in four countries (Jamaica, Kenya,
Jordan, Colombia) on Profiles of the Status of Children. Two major new studies have been
initiated, one on gender variables in ECD and one on policy frameworks for ECD. For the
gender study, local researchers have been identified in six countries (Indonesia, Bolivia,
Morocco, India, Mali and Jamaica) and work is underway on literature reviews and surveys
of each country. These reviews will be presented at a meeting in the United States in April,
1996, along with a workshop on Participatory Rapid Appraisal techniques, leading to
research plans to be implemented in 1996. The ECD policy study has resulted to date in
Issue #17 of the Coordinators’ Notebook and the collection of national case studies for
review at a working group meeting in 1996 and a set of country case studies selected for
further analysis and documentation. This will lead to a set of guidelines, which following
vetting for review, will be published in late 1996 or early 1997.

A study was completed on integrated approaches to human capacity development
which considered the interactions of education factors with health, nutrition and psycho-social
support for the young child and which traced impacts of these factors over the life cycle,
from early childhood through adolescence into young adulthood. This resulted in a new
analytic approach to human capacity development, based upon a more comprehensive
understanding of the learning processes and of how such factors are integrated in specific
learning environments and for specific groups of learners. The completed study,
accompanied by a multi-media presentation software and database, was used for presentation
at one workshop and one major HCD Forum with approximately 50 participants. A
published version, titled Critical Transitions, was funded by UNDP and disseminated, with
some 1500 distributed by G/HCD and some 6,000 disseminated by UNDP, UNICEF,
UNESCO and other international organizations.

SO 1 Intermediate Result 1.4 Crisis Response: Models for Integrated Community
Education and Crisis Response Developed and Disseminated.

In FY 1996, a computer-networked documentation center was established at the
University of Pittsburgh with a computer node in Bosnia to assist Mission personnel,
educational planners and international and national NGOs to access essential information on
models, tools and documents related to education in nations in crisis. Data and information
are being gathered from the University of Pittsburgh, other U.S. universities, the
International Bureau of Education/UNESCO, UNICEF, and field specialists throughout the
world. This information is being analyzed and incorporated in the computer-networked
documentation center. Software enabling the rapid adaptation and translation of models,
tools, and materials is also being supplied by the system. Plans are being developed o
prepare for the description and analysis of educational innovations developed in nations in
crisis as a basis for selecting models for replication and evaluation in future years.
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SO 1 Intermediate Result 1.5 Models and Tools Developed and Disseminated for
Effective Use of Educational and Communication technology within Learning Systems

The Global Communications and Learning Systems Activity has been designed. It
will develop and disseminate tools and models for the effective use of educational and
communication technology within learning systems. A wide spectrum of Missions and
AID/W Offices have had the opportunity to participate actively in its design and review. An
RFP has been prepared and soon, contract solicitation will begin, with the goal of awarding a
contract by August 1996. A high level of demand for this activity has been registered from
field missions.

D. Expected Progress for the FY 1997 - 1998 Period.

SO 1 Intermediate Result 1.1: Tools, Models, and Materials for Formal Schooling and
Out-Of-School Learning Systems Developed and Disseminated.

During 1997-1998, work will continue to improve understandings of education quality
and options for improving educational achievement at the classroom level. Work will focus
on improved assessment instruments, particularly with respect to reading skills and language
acquisition and on factors affecting differential achievement by gender. A new focus will be
on multi-grade classrooms and more emphasis will be placed on specifying the new leaming
approaches and learning requirements appropriate for a changing workplace and information
environment. HCD will look for additional ways to integrate across sectors and to support
work at the community level on early learning as well as continuing education for
adolescents and adults.

In order to fully capitalize on the models developed under the IEQ Project, in FY
1997 HCD will seek to help national teams apply these models more widely in the countries
in which they were developed and will focus more sharply on the development of specific
tools such as assessment and testing instruments, as well as on the development of modules
for training of researchers in other contexts on the methodologies proven to work in other
IEQ contexts. HCD also will work with missions to facilitate continued support for ongoing
research by such teams and to support networking across countries among national research
teams. In addition, modules and training packages on classroom practices, materials
development or other promising innovations based on the results of these activities will be
developed and used to hold professional development workshops for relevant persons in the
field of education. ABEL will also incorporate IEQ findings and tools into its ongoing
workshop series for USAIDs, ministry officials and NGO practitioners.

Work currently underway with AFR’s collaboration will produce several products for
field application in FY 1997. Policy Analysis and Dialogue tools will be completed by
September, and will be ready for use in any country contemplating major educational reform.
Newly-developed decentralization training modules will have been tested in Ghana this year,
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and then will be ready for more general application in 1997. Other products will include a
document on reform strategies and a "database shell® which will help improve education
statistics in cooperating countries.

As illustrations of expected activities in 1997, three other ABEL activities will be in
progress:

- Uganda has offered to participate in an effort to improve the assessment and testing of
learning outcomes in the classroom.

— a multi-country study of non-traditional and community-based HIV/AIDS programs
for school-age children is just beginning.

-~ Cambodia has requested ABEL assistance with policy dialogue as the Mlmstry of
Education struggles to reconstitute itself and offer schooling opportunities in
communities where it had been systematically destroyed.

SO 1 Intermediate Result 1.2 Girls’ and Women’s Education: Tools, Models and
Frameworks Developed and Disseminated to Support and Facilitate Sustainable Efforts
to Increase and Improve Educational Opportunities for Girls and Women.

FY 1997 will be an important year for improving education opportunities for girls.
Under the GWE Activity, the Activity Center will collect, analyze, distill, document and
disseminate research findings and lessons learned regarding specnﬁc interventions from girls’
and women’s education programs worldwide. The Activity Center is also expected to
identify cost-effective and replicable community and classroom practices that work for
increasing girls' participation.

Intermediate Result 1.3 Models and Policy Tools of Early Childhood Development
Programs Developed and Disseminated.

In 1997, field tested measurement instruments will be available for four countries and
disseminated as prototypes for adaptation in four other countries. Guidelines will be
established and agreed upon at the technical level, with a sourcebook on relevant case
studies, for establishing national and local public policy frameworks for supporting and
assessing early childhood development activities. Case studies will be completed on gender
variables in programs for young children in six countries. These will be used in at least one
inter-regional workshop and disseminated for possible use in program design and assessment
in at least four other countries. The database and web servers for the Children’s House will
be linked to online databases for HCD.

SO 1 Intermediate Result 1.4 Crisis Response: Strategies and Program Models for
Integrated Community Education and Crisis Response Developed and Disseminated,

By FY 1997 and FY 1998, the Global Information Network in Education (GINIE)

will have a rich array of educational documents, tools, materials, studies and software.
Computer nodes will exist in at least three nations and specialists throughout the world will
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be contributing to and utilizing GINIE services. Based on a qualitative review of the GINIE
repository, leading program models for integrated community education and crisis response
will be selected for in-depth study and evaluation. Study results will be disseminated to all
relevant nations and to all international donors and non-governmental organizations dealing
with nations in crisis. On the basis of these studies, new models for educational innovation
will be designed and field tested. The results of these pilot efforts will be disseminated in
FY 1999.

In addition, a strategy study regarding policy-planning for the use of education for
crisis prevention, crisis intervention and post-crisis transition will be completed by FY 1998
and disseminated to all USAID missions. Special workshops to explore the role of
educational policy-planning in humanitarian assistance and transition policies will be
conducted in FY 1997 and 1998.

SO 1 Intermediate Result 1.5 Models and Tools Developed and Disseminated for
Effective Use of Educational and Communication Technology within Learning Systems

Under the Global Communication and Learning System Activity, assessment tools will
be developed and applied, including overall assessment guidelines and illustrative data
collection instruments such as technology survey guidelines and hardware and software
survey guidelines. Six seminal intervention models for the application of educational and
communication technology within learning systems will be developed. Strategies and tools
for monitoring these interventions models will be described; and a system for the collection,
demonstration and exchange of information and innovations on the use of educational and
communication technology within learning systems will be initiated.
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SO 1: Performance Data Table

Strategic Objective 1: Improved and Expanded Basic Education
and Learning Systems

Indicator/Unit of Measure 1997 | 1998 | 1999 | 2000 | 2001
— ======r=-====-—== T —— .
1.1 Improved analytic models, assessment and monitoring 3 5 6 7 8
instruments for formal and non-formal schooling
exist/applications in # countries (cumulative)
o
1.2 "Best Practices” on girls’ and women’s education 2 3 4 3
identified and disseminsted/spplications in # countries/yr
1.3 "Best practices” on integrated early childhood 2 4 6 8 10
development programs identified and
disseminated/applications in # countries (cumulative)
1.4 Models for community education and crisis response 2 S
described and disseminated/# of countries (cumulative)
1.5 Global communications and learning systems models and | 3 6 10 14 18
tools developed and disseminated/ # of countries involved
(cumulative)

Intermediate Result 1.1: Tools, Models , and Materials for Improved Management of Systems
Developed and Disseminated. :

# of countries receiving services and matemls per year 4 4 4 4 4

Intermediate Result 1.2: Tools Models, and Frameworks Developed and Disseminated to Support
Sustainable Efforts to !mprove Educational Opportumhs for Girls md Wonen

Number of countries in which HCD materials are used by 1
govemmentlpnvnte sector.

Intermediate Result 1.3: Models and Policy Tools of Early Chxldhood Developman l’rognms
»_ Developed and Disseminated

Number of countries where models and policy tools are
being d:ssem:mtedlnumber of counlnes per year
Intermediate Result 1.4: Models for Community Education and Cnns Respom: Described and
D:ssammted

| # of strategies & program models develOPd & MMM _ --

Intermediate Result 1.5: Models for Tools Developed and Disseminated for Effective Use of
Educational and Communication Technology within Learning Systems.

Number of countries using HCD models and tools. 1 1 ] 1 1
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Strategic Support Objective 1: Improved and Expanded Basic
Education, Especially for Girls and Women.

A. Rationale

In the Center for Human Capacity Development, strategic support objectives refer to
those activities whose implementation and results are shared with Agency field missions.
Some of these shared objectives reflect the application of tools, frameworks, models,
materials and studies developed under the Center's strategic objectives. In other cases, the
Center assists missions by providing expertise for educational sector assessments,
participatory policy dialogues, program design work, pilot activities, program
implementation, evaluation, monitoring and reporting. A wide range of technical capacity is
available, including new instructional technologies and computer-mediated education, teacher
training, early childhood development, adult integrated literacy, civic education, health and
nutrition education, crisis services, environmental education, and many more areas. These
services can be provided speedily to assist missions to meet needs effectively in their host
countries.

G/HCD registered a very high level of field support requests, buy-ins and OYB
transfers in FY 1995, and from initial indications, the Center should have a similar number
in FY 1996. Thus, it is anticipated that demand for applying the Center’s tools, frameworks,
models and materials and utilizing the Center's services will remain strong. However, in
some instances, core support is required to ensure the maintenance of rapid response to
requests for technical expertise from field missions. Should the Center's core support be
reduced too far, then its ability to respond to requests for field support could become
severely hampered, leading to the potential failure of strategic activities in field missions.

The five intermediate results under this SSO are as follows:

IR 1.1 : Improved tools, programs, and modcls apphed in school and in out-of-school
settings in target countries.

IR 1.2 : Sustainable host-country government and private-sector policies and programs
established to increase educational opportunmes for girls and women.

IR 1.3: Improved early childhood tools, programs, and models applied in target countries.
IR 1.4: Models for community education and crisis response applied in target countries.

IR 1.5: Tools, models, strategies, and programs for the application of educational and
communication technology disseminated and adapted for use in target countries.
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B. Summary of Data (SSO Indicators)

I SSO 1 INDICATORS TARGETS I

1.1 Pnrtxcnpatory policy-planning capacity improved and | 20 countries by FY 2001.
investment in basic education increased. '

1.2 Programs that increase girls’ primary school

completion rates or women’s literacy rates designed and
managed using G/HCD's process framework for 5 countries by 2001
increasing girls’ pasticipation

1.3 Policies and support for community based and 5 countries by 2001
integrated early childhood development activities

improved.

1.4 Models for community education crisis response S countries by 2001

applied in target countries.

1.5 Global communication and learning systems
models and tools adapted for use in target countries. 18 countries by 2001

—

C. Analysis of Progress: Strategic Support Objective 1

Based on feedback recently provided from a customer satisfaction survey, the Center
concludes it has been effective this year in supporting activities at the field level. Most
respondents were very satisfied and some even commented that they wished that the Center
had greater resources to respond to an even greater percentage of their requests. The impact
of HCD supported activities has been significant. In FY 1996, HCD activities directly
supported improvements in basic education systems in over 20 countries.

SSO 1 Intermediate Result 1.1 : Improved tools, programs, and models applied in
formal and out-of- school settings in target countries.

One of the most important achievements contributing to this IR this year has been the
policy dialogue that was set in motion at high levels in the South African Government
through the application of several ABEL-funded policy framework tools and studies, and the
provision of technical assistance at key junctures. The ABEL Project began facilitating - -
policy discussions using a computer model several years before the new govemnment came to
power. These efforts came to fruition in 1995, when the government requested further
technical assistance to provide an analysis of educational policy options and to facilitate a
discussion of educational policy by the South African Council of Ministers.
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HCD also had significant impact this year in terms of assisting Missions to apply
learning technologies effectively. In Haiti, a pilot interactive radio program was
implemented and found to be very effective for providing civic and basic education. Both
the new government and the private sector are committed to expanding this pilot to additional
regions. The expansion was to have taken place this past Spring, however, the transition of
governments and delay in the appointment of a minister of education has delayed the
expansion until the Fall of 1996.

SSO 1 Intermediate Result 1.2: Sustainable host-country government and private-

sector policies and programs established to increase educational opportunities for girls
and women,

This past year, HCD worked closely with USAID/Delhi to assist the Mission to
develop and finalize the design for an activity that will develop a teacher training module for
increasing girls’ school participation. This module will be developed through a collaborative
process in which teachers, administrators and community members undertake research to
identify effective techniques, methods, and practices that can be used by teachers, parents
and classmates.

Under the ABEL Project, technical support was provided to USAID/Egypt in
developing its bilateral girls’ education project and incorporating the activity in the Mission's
new results framework. In-depth analytic studies were undertaken which enabled the Mission
to identify the specific kinds of interventions to be included. As part of the start-up for the
HCD-managed Girls' and Women's Education Initiative Activity, joint planning was
undertaken by G/HCD and mission staff with key public and private decision makers in
India, Morocco, Ethiopia, Egypt, and Guinea. These plans will provide the basis for the
development of country initiatives in those countries.

SSO 1 Intermediate Result 1.3: Early childhood tools, programs, and models applied
in target countries.

There is increasing interest in integrated approaches to early childhood development,
reflecting growing awareness that such activities are in most cases complementary to
activities designed to meet other strategic objectives and that it is both possible and desirable
to design activities to meet multiple objectives. Missions usually need assistance with
design and assessment in the initial stages and with evaluation, training of key staff and
networking to external research and centers of technical expertise during implementation.
However, the implémentation usclf wm be conducted in most cases through local NGOs or
other local intermediaries. e

One of the priorities for development is a mechanism for ongoing support of such
NGOs and for easy access by the field to research and analytic support as needed. The
development of measurement tools and assessment approaches that enable both large-scale
public initiatives to be managed effectively and smaller-scale community-based NGO
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activities to be designed and implemented using participatory approaches, are of particular
importance. One of the promising technical innovations is the use of video and other media
to facilitate training and information dissemination for field workers and for parents and
community leaders concerned with activities to support early childhood development. Such
use of media has been supported under ABEL but also may be provided on a continuing
basis under the Global Communications and Learning activity or under the new activity for
early childhood development.

SSO 1 Intermediate Result 1.4: Models for community education and crisis response
applied in target countries.

Through the provision of models, tools, materials, studies and software, the Global
Information Network in Education (GINIE) will serve one node in Bosnia, at a minimum. It

is expected that this service will expand rapidly to other nations with crisis or post-crisis
situations.

In addition, the GINIE database and staff represent an outstanding resource for
technical assistance in education for nations in crisis. Upon request from central or mission
staff, these and other specialists can be made available for sectoral assessments, activity
‘ des1gn teacher training workshops, advanced instructional media, evaluation and research.
It is not anticipated that field support will occur in FY 1996, but the groundwork will be laid
for field support activities in future years.

SSO 1 Intermediate Result 1.5: Tools, models, strategies, and programs for the

application of educational and communication technology disseminated and adapted for
use in target countries.

Initial planning is underway with three countries for applications in FY 97.
Discussions continue with an additional five countries which have expressed interest in
applications in FY 97.

D. Expected Progress for the FY 1997 -1998 Period.

SSO 1 Intermediate Result 1.1 : Tools, programs, and models adapted applied in
formal and out of school settings in target countries.

Over the coming year, the ABEL Activity will continue to play an 1mpomnt role in
facilitating policy dialogue in South Africa. In Bolivia, the Activity will support the
institutionalization of radio interactive instruction for health and math. This activity was
found to be very effective and needs to be incorporated into the national educational reform
program. HCD through ABEL will help to facilitate this institutionalization.
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In 1997-1998, the Improving Education Quality research will be continued in support
of research teams in at least four countries, as well as in the measurement of education
outcomes in the Africa region. There will be a sharper focus on the development and
application of assessment tools, training of local researchers and capacity building of the
research teams, including linking these teams to other research teams and to the relevant
online research databases. New research activities will begin in two additional countries, in
response to field requests.

SSO 1 Intermediate Result 1.2: Sustainable host-country government and private-

sector policies and programs established to increase educational opportunities for girls
and women.

During FY 1997, one of the primary foci of the GWE Activity will be to work with
missions and host country partners to design and put in place strategies and approaches for
creating country initiatives for girls’ education in each of the six emphasis countries and
analytic studies in the five cooperating countries.

SSO 1 Intermediate Result 1.3;: Early childhood tools, programs, and models applied
in target countries.

Field tested measurement instruments on the status of children at about age five will
be disseminated effectively and used as prototypes for the development of initial baseline
measures and/or program assessment instruments in at least four countries. Guidelines for
public policy on early childhood development will be disseminated effectively and used to
guide initial assessment and design of ECD activities in at least two countries. Gender
variables affecting development opportunities for young children will be used in program
design and assessment of basic education activities in two missions with basic education
activities and two missions with activities in other sectors. At least five missions, GFHCD
and one other USAID management unit will be active users of the Children’s House on-line
service and database.

SSO 1 Intermediate Result 1.4: Models for community education and crisis response
applied in target countries.

Through the provisions of models, tools, materials, studies and software, the Global
Information Network in Education (GINIE) will serve one node in Bosnia, at a minimum. It
is expected that this service will expand rapidly to other nations with crisis or post-crisis
situations.

In addition, the GINIE database and staff represent an outstanding resource for
technical assistance in education for nations in crisis. Upon request from central or mission
staff, these and other specialists can be made available for sectoral assessments, activity
design, teacher training workshops, advanced instructional media, evaluation and research.

It is not anticipated that field support will occur in FY 1996, but the groundwork will be laid
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for such activities in future years.

SSO 1 Intermediate Result 1.5: Tools, models, strategies, and programs for the
application of educational and communication technology disseminated and adapted for
use in target countries.

Under the Global Communication and Learning System Activity, assessment tools will
be applied in seven countries. Interventions applying educational and communication
technology within learning systems will be initiated in three countries; and strategies for
monitoring these interventions will be initiated.
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SSO 1: Performance Data Table

Strategic Support Objective 1 : Improved and Expanded Basic
Education, Especially for Girls and Women.

Indicator/Unit of Measure 1997 | 1998 | 1999 2000 2001

1.1 Increased primary completion rates in 6 countries/F of 0 ] 1 3 3
countries (cumulative)

1.2. Participatory policy-planning capacity improved and 2 6 12 16 20
investment in basic education increased/# of countries
{cumulative)

1.3 Policies and support for community-based and integrated | 0 2 5 8 10
early childhood development activities improved/# of
countries (cumulative)

1.4 Innovative programs for the effective use of 1 4 6 9 10
communication for sustainable development established/ # of

countries (cumulative). .L___. — L======

Intermediate Result 1.1: Improved tools, programs, and models applied in formal and out of
school settings in target countries

Nunber o counrie in which maerils wre pplidiyesr |4 4 |4 |4 |4 |

Intermediate Result 1.2: Sustainable host-country government and private-sector policies and
programs established to increase educational opportunities for girls women -

Number of countries (cumulative) 1 _ ___
Intermediate Result 1.3: Improved Early childhood tools, programs and models applied in target
countries. ‘

number of countries/year 3 I 3 3 3 _
—— = = .

————

Intermediate Result 1.4: Models for community education and crisis response applied in target
countries.

number of countries (cumulative) i 2 3 _ _

——

Intermediate Result 1.5: Tools, models, strategies and programs for the application of
educational and communication technology applied in target eoun

Number of countries applying HCD models and tools 3 7 1 | H 19
{cumulative)
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Strategic Objective 2: Improved Continuing and Higher Education and
Training Systems in Support of Agency Strategic Objectives.

A. Rationale

Basic education is far from universal in most developing countries. Even if it were,
many of today’s youth and adults would not have had the benefit of a formal education.
Over time in these nations, the proportion of educated and trained persons will increase
significantly. However, during the next decade, new leadership and technical skills will be
needed to move the development process forward in nations whose workforces lack even
basic skills. In addition, developing nations will need to prepare many low-skilled youth and
workers in new technological areas while ensuring a high level of worker flexibility. USAID
traditionally has responded to the need for education and training on the part of adults
through its participant training program, and the Agency also has provided selected programs
to strengthen host-country institutions of higher education.

USAID’s participant training program served over 18,000 individuals in FY 1995,
primarily through short-term programs in the U.S. that are targeted to specific near term
application, and secondarily through longer-term results-oriented programs. In both cases,
these are individuals who have completed primary and secondary education in their countries,
and for whom further specific training will prepare them to help attain the development
objectives of their country and USAID field missions. An additional 250,00-300,000 persons
are engaged annually in institutional strengthening or other job-related training within their
respective countries.

The record is full of individuals who, after completing their training, have contributed
significantly to development goals or attained influential public and private sector positions in
their countries ranging from cabinet ministers to CEOs of major banks and corporations.

Yet higher education is in crisis in much of the developing world. Growth in levels
of subsidization during the past decades, and in some cases promises of guaranteed
government employment, have sparked annual enrollment increases of six to seven percent
over the past 20 years. These levels have been fiscally unsustainable in several develqung
nations. As a result, the quality and cost-effectiveness of many higher education institutions
have declined. Although rising enroliments have increased student access, many universities
are still elitist and lack curricula relevant to the development needs of their nations and
regions. In the face of these trends, USAID support for institutions of higher education has
decreased in several nations.
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Recently, however, the Agency has provided limited support to partnership linkages
and networks between U.S. institutions of higher education and host-country institutions.
These linkages and networks have focused on shared development objectives and have been
supported by all parties. In essence, the linkages formed by the University Development
Linkage Project (UDLP) and the networks developed under the cooperative agreement with
the Association Liaison Office (ALO), have become part of a growing domestic and
international trend to revitalize higher education. This process has served to sharpen the
relevance of institutions of higher education and the services they provide to meet the
broader economic and social development needs of their societies.

Higher education contributes to national and intemational development in many ways.
A country’s higher education system is the primary source of its national leadership. It
produces the professional, administrative, managerial and technical cadres on which progress
in all sectors of the economy and society are dependent. Higher education institutions are
primary mechanisms for the discovery of new knowledge, repositories of culture and history,
and may be conduits for the transfer, adaptation and application of imported knowledge. As
essential "motors” of national systems of education, institutions of higher education play
critical roles in all aspects of training, both formal and informal, from pre-school education
through graduate research and teacher education and community service outreach.

Higher education is of particular importance for the development and maintenance of
democratic societies. Higher education helps create a sense of national identity and an
ethical environment in which democracy can take root and flourish. Institutions of higher
education prepare those who sustain a democratic legal and judicial system, build a civic
culture, and administer and manage public and private institutions and services that make a
democratic system viable.

The Center proposes to support selectively those higher education revitalization efforts
which contribute directly to the attainment of USAID’s strategic objectives. International
partnerships for development will help to support higher education revitalization in selected
developing nations, combining the talents and resources of U.S. institutions of higher
education with state, city and county governments, as well as with corporations, banks,
businesses, chambers of commerce, foundations, corporate foundations and private
membership associations. Essentially this effort will use multi-disciplinary teams to
contribute to the strengthening of host-country institutions of higher education, with a special
focus on helping to prepare the next generation of leadership.

However, a society is more than its leaders. The general level of capacity of its
population will determine the ability of a society to compete in the global marketplace.
Programs of workforce development, continuing education and training serve to equip
individuals with skills necessary not only for competitive jobs in the market economy, but
also for employment in such areas as health care delivery, the management of the
environment, and agricultural development. Ultimately, such workforce training, much of
which is frequently enterprise-based, fosters increases in productivity essential to continued
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G/HCD will focus on:

- understanding the factors which foster sustainable, market driven workforce and
higher education responses by the public and private sectors;

- identifying and disseminating information on individual workforce development and
higher education revitalization models;

- assuring technical assistance to missions dealing with workforce initiatives, higher
education revitalization for USAID funded training programs; and

- fostering multi-disciplinary higher education partnership teams to strengthen host
institution capacities in areas of strategic priority.

The following three intermediate results are necessary to achieve SO 2:

Intermediate Result 2.1: Repertoire of Models for Revnahzmg Higher Education
Developed.

Intermediate Result 2.2 Market-driven combinations of public, private and/or
enterprise-based workforce training (leaming) models, systems and policy tools
identified and disseminated.

Intermediate Result 2.3. Improved Agency training systems, including policies,
procedures, models, contract mechanisms, management information system, and
central services

SO 2 Intermediate Result 2.1: Repertoire of Models for Revitalizing Higher Education
Developed.

USAID is faced with a rapidly changing world with concomitant changes required in
the attainment of skills and knowledge to better prepare and meet these challenges.

Developing country institutions of higher education are faced with not only having to
prepare people better for the global job market, they also have to meet the pressing need to
assist people to understand and cooperate in addressing environmental, health, and other
problems of worldwide consequence. Much is to be learned about how institutions can be
revitalized to address these needs.

Massive global changes are creating a more mlerdepcndent world. Past institutional
development efforts and improved international communications have necessitated shifting

from earlier dependency relationships characterized by traditional technical assistance or one
way “we know it all” approaches between institutions to relationships of equality,
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characterized by collaborative linkages, partnerships, and twinning arrangements with mutual
benefits. The net result of these arrangements is to revitalize institutions of higher education
so that they are better prepared to meet the challenges of a changing world.

Revitalized institutions of higher education have begun to make contributions at
international, national and local levels. The institutions involved in the University
Development Linkages Project (UDLP) and networks of the Association Liaison Office
(ALO) in Mexico and Latin America are demonstrating that they can play a substantial role
in development, and that ties to experienced institutions in the U.S. gives them additional
strength to play that role.

Methods employed by these higher education linkages to address development needs
include applied research, teaching and community outreach. U.S. and developing country
educators not only train undergraduate and graduate students but also reach beyond the
classroom to participate in extension programs and other community education efforts.
Outreach activities include policy formulation and analysis, community development, product
development, and the origination of courses, departments and colleges. Many other groups
are also enlisted in these linkages and partnerships, including community groups, women’s
cooperatives, extension agents. By being relevant to the needs of the society, community,
and the workplace, and by including a greater array of stakeholders in their programs,
institutions of higher education are expanding their roles and creating a broader basis for
inclusion and participation in the development process.

USAID is playing a leading role in the development of new types of international
partnerships and linkages for development. Topic areas range from probiem solving linkages
focused on a particular problem, such as water conservation, to electronic-based linkages for
teaching courses simultaneously in different parts of the world. The realm of partnerships is
expanding rapidly. Institutional linkages now are beginning to include other federal
agencies, states, cities, counties, corporations, banks, businesses, chambers of commerce,
foundations, corporate foundations and community groups. The added benefit of these -
partnerships are shared resources and a leveraging of funds to a far greater extent than would
ordinarily be possible. .

New models for partnership and linkage arrangements that result in revitalized
institutions of higher education are demonstrating that:

- Mutual interests and changed relationships between U.S. and developing country
institutions of higher education are altering the role of developing country institutions from a

traditional teaching focus to constituency building through outreach, applied research and
professional training; '

- New information technologies such as e-mail and Internet are changing the basis for
greater collaboration;
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- Matching funds provided by the stakeholders involved in the partnership or linkage
arrangements create greater ownership and sustainability;

- Sustainability of partnerships and linkage arrangements is contingent on a number of
factors that include having the products of these arrangements be of mutual benefit,
permitting each of the partners to have a vested interest and ensuring the partnerships or
linkages will be responsive to emerging needs.

The upgrading of skills, the revitalization of institutions of higher education, and the
reinvigoration of teaching methods, curricula, and courses are all fundamental to ensuring
that institutions not only keep pace with changing times but also stay on course for
sustainable development, especially with regard to:

- maintaining democratic and pluralistic, open societies;

- advancing economic growth;

- protecting the environment and the efficient use of resources;
- improving health and decreasing population growth.

An extensive array of models of higher education partnerships and linkages will
provide greater insight and knowledge about how these arrangements effectively help to meet
development needs and at the same time accelerate the revitalization of developing country
institutions of higher education.

In addition, the Center seeks to ensure the full availability of Minority Serving
Institutions (MSI) of higher education for participation in the development process. MSIs
have valuable staff and student resources to contribute to international educational
development, and increasingly are participating in the planning and development of
international partnerships, linkages and networks.

SO 2 Intermediate Result 2.2: Market-driven combinations of public, private and/or
enterprise-based workforce training (learning) models, systems and policy tools
identified and disseminated.

According to the World Bank, it is estimated that there are at least 1.3 billion
unemployed and underemployed in the developing world. Skilled technical workers in
developed countries earn over 60 times that of farmers in the Sahel. Faced with the need for
jobs and income, nations strive to develop product niches in the global economy. Becoming
competitive, however, means developing a national workforce with the requisite technical
skills, the capability to work in teams, and the ability to learn new skills rapidly as
technologies advance and markets change.

Ideally, the basic education system of a nation lays the groundwork for national

productivity by ensuring that all students acquire essential reading, writing and numeracy
skills. In such a system, secondary school graduates would seek to enter the job market or
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to continue their education especially in order to enhance their employability. In reality,
however, the investment in people is neither comprehensive nor systematic in most
developing nations. Many individuals who enroll in primary school never acquire basic skills
because the quality of their education is deficient or because they drop out of school along
the way. Some complete primary school or lower secondary but do not continue with formal
education. In some situations, those who do acquire secondary or higher education diplomas
find themselves with skills the marketplace now considers to be largely irrelevant.
Underemployment and unemployment are results of these educational realities and of a lack
of interaction between the educational sector and the employing sector.

To meet these needs, new, innovative market-driven, enterprise-based workforce
training programs for the poor and the underskilled are emerging in the modem sector of
developing societies. Given the level of the students’ knowledge, many of these programs
must begin with the basics. Once students have acquired basic competencies, most effective
workforce models provide specialized training in the workplace, or a significant part of the
training takes place on the job. Both private and public initiatives have been developed in
most world areas to provide workforce training options responsive to the needs of the market
place.

While targeted interventions may be appropriate in addressing specific training needs
in the informal sector, if training for work is to assume meaningful proportions, ultimately
intervention is needed at the macro-level. Interventions at the national level usually address
pertinent policies for the development of large-scale, market-driven and flexible training
systems. They frequently have goals for strengthening the national workforce training
framework, creating an "enabling environment", and addressing linkages between education,
training and the employing sectors.

G/HCD, under its mandate to improve human productivity, will support the
development of host-country capacity to provide workforce learning opportunities in areas
directly related to the attainment of country-level strategic objectives. These areas frequently
include: economic development; micro-enterprise (self-employment); health care;
environmental management, and teacher training.

The Center has become increasingly aware that little is known about the innovative
workforce development models currently being implemented especially in developing nations,
Few have been evaluated adequately. Many educational planners are looking to these models
for inspiration to replace out-dated and dysfunctional vocanonalltmmng programs designed
twenty to thirty years ago to meet the needs of different economic realities. Increasingly,
mission staff and host-country educators and trainers are enquiring about these models, their

purposes, the macro-level considerations that make them viable, and about how they are
financed.
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SO 2 Intermediate Result 2.3: Improved Agency training systems, including policies,
procedures, models, contract mechanisms, management information system, and central
services

Training -- in country, in the United States, and in third countries — is one of the most
powerful sustainable development tools of the Agency. It plays a major role in almost all
mission strategic objectives. Training represents one of USAID’s largest investments,
amounting to more than $600 million in total annual expenditures. G/HCD’s role is to
enable missions to maximize the impact of all training activities for attaining their strategic
objectives.

This intermediate result is concerned with the improvement of the Agency’s overall training
system. This is achieved by:

Codifying training policies and procedures in ADS Chapter 253,

Managing central programming mechanisms - the Partners for International Education
and Training consortium, which programs a major portion of U.S. participants, its
successor, the Global Training for Development IQC, and three Africa regional
training activities, African Training for Leadership and Advanced Skills (ATLAS),
Africa Graduate Fellowships (AFGRAD), and Human Resources Development
Assistance (HRDA);

Managing technical assistance mechanisms - the Field Technical Assistance RSSA
team, ATLAS/HRDA activities and the Human and Educational Resources Network
Support activity;

Developing an integrated field and central training information management system;

Providing central participant support services - heaith coverage, English language
testing and training, visas, taxes, and allowances '

Preparing and producing of training materials and models for mission use via central
programming and technical assistance mechanisms.

The rationale for focusing on these areas is that each component of the system is vital to the
ability of training programs to serve the Agency’s and missions’ strategic objectives.
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B. Summary of Data (SO indicators)

SO 2 INDICATORS TARGETS

Improved models and other tools identified, described, 10 countries in 8 years
and disseminated for use in USAID strategic results

packages.

C. Analysis of Progress: Strategic Objective 2

SO 2 Intermediate Results 2.1: Repertoire of Models for Revitalizing Higher Education
Developed.

Over the past year, the UDLP has been reaping the results of a successful model

where U.S. and developing country institutions of higher education are operating
collaboratively and working directly to achieve sustainable development in all USAID
priority areas. The progress in FY 1996 of revitalized developing country institutions of
higher education includes:

- University students in Morocco and Utah are participating in the same course
sessions on soil conservation through satellite technology;

- National systems are being revamped through educational and vocational
programs that provide commercial and other skills appropriate to a country’s
economic reform efforts;

- Labor-saving food processing equipment is being developed;

- Educators are working directly with health or agricultural service delivery agencies
to analyze public needs and develop prototype delivery activities;

- Training programs for public health professionals are being revised and upgraded;

- Business analysts from both U.S. and Mexican Universities are working with
Mexican manufacturers to promote the adoption of new production technologies;

- Institutions in Uganda, Argentina, Chile and Eritrea are working to advance legal
scholarship and to promote democratic principles and human rights in their legal
systems; and

- Educators working directly with women in the creation of nutri-businesses are
involved in producing and selling weaning foods for profit to promote self-sufficiency.
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During FY 1996, the Association Liaison Office (ALO), that represents six

- associations of higher education institutions in the U.S. has developed two thriving networks
for international collaboration between such institutions in Mexico and in Latin America.
These networks focus on faculty development and the revitalization of higher education
administration, respectively. Several institutional linkages are evolving out of these
networks. By the end of FY 1996, the ALO will have created two other higher education
networks for Africa and the Carpathian Region. The ALO has also held two successful
Higher Education Policy Roundtables focussing on the role of higher education linkages with
states, corporations and communities, and more roundtables are planned.

This year, the Center has led Agency efforts to ensure the full utilization of MSI
resources at all levels of programming and to acquaint MSI institutions with USAID policies
and procedures. This effort has included tracking and reporting on the involvement of
Historically Black Colleges and Universities and of Hispanic Serving Institutions in USAID
activities worldwide. With the Center's support, the United Negro College Fund and
Hispanic Association of Colleges and Universities (UNCF/HACU) has provided mfonnanon
and workshops for MSIs in various regions of the U.S. to encourage their greater
involvement in Agency activities.

SO 2 Intermediate Result 2,2 Market-driven combinations of public, private and/or
enterprise-based workforce training (learning) models, systems and policy tools
identified and disseminated.

The objective of the workforcz models activity is to identify worldwide at least 20
"best practice® models and related tools, and to prepare and disseminate a comparative study,
a user-friendly guidebook and a video as an introduction to the key elements in the models.
These products are to be used by USAID missions in the development of their strategic
results packages and by host-country institutions in developing new, flexible and adaptable
workforce programs,

In FY 1995 this study of workforce development "best practice” models was
designed, and a contract was negotiated and executed. In FY 1996, a technical workshop
was convened to explore the essential characteristics of workforce development models, to
develop a preliminary list of criteria by which models would be assessed for inclusion in the
study, and to identify potential cases. The workshop report provxdes the basis for identifying
potential models world-wide as well as the criteria for selecting a minimum of 20 "best
practice” cases.

Trips have been scheduled by the study team to four world regions to describe and
assess the most successful models. By the end of FY 1996 the guidebook, analytical study
and video will be distributed to field mission staff and host country specialists in education
and training. An initial training workshop will be presented in at least one region.

Simultaneously, through existing contractual relationships, G/HCD will respond to
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mission requests for assistance to design new workforce development models and to evaluate
existing systems.

Intermediate Result 2.3. Improved Agency training systems, including policies,
procedures, models, contract mechanisms, management information system, and central
services

Training policies and procedures developed and improved. ADS Chapter 253,
developed over the last two years, was completed in FY-95 and superseded Handbook 10 as -
Agency training policy on October 1, 1995. It was designed to make policies and procedures
more user-friendly and in line with reengineering principles. This new and evolving
directive delegates increased authority to missions, reduces the regulatory burden on missions
and other users, provides greater ease of compliance, and makes rapid use of mission
feedback in policy revision -- all geared toward a more appropriate and practical body of
policies and procedures in line with reengineering values, new technology and reduced
Agency resources.

G/HCD central programming mechanisms managed and improved. During FY
95, a new programming mechanism, the Global Training for Development (GTD) IQC, was
developed. This will replace the existing Partners for International Education and Training
(PIET) contract. A major departure from the present arrangement, this mechanism will
provide in-country services and will enable missions to contract directly with one of the 1QC
contractors for local, third country, and U.S.-based services. The in-country presence is
designed to enable missions to manage their training portfolios more effectively, given staff
reductions. The RFP for the GTD IQC was released in early FY 96, and the contract is
expected to be awarded by the end of the fiscal year.

Technical assistance mechanisms improved. Coordination among technical
assistance units was strengthened as a result of the incorporation of the ATLAS and HRDA
projects, along with the ATLAS and HRDA RSSAs, into G/HCD. These teams, along with
the FTA/RSSA and the HERNS activity, improved their coordination through regular )}
meetings designed to exchange information on activities and the production of models and
materials. Links were forged with personnel who have training responsibilities in other
Global Centers, and periodic contractor forums were reinstituted. Particularly close contacts
were developed with the training coordinator in the Center for the Environment, with whom
three joint TDYs were undertaken.

Also during the past year, a new contract was awarded for the implementation of ATLAS,
which includes a flexible option for missions to fund services incrementally, as well as to use
traditional OYB transfers. This will enhance the ability of ATLAS to respond to mission SO
teams® special in-country needs, such as conferences, workshops, grants, recruitment, and
technical assistance, in addition to the leadership-building training programs in the U.S.

Training information management systems developed and improved. Progress has
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been made toward unifying the training data systems in use in the field by introducing the
Participant Training Management System (PTMS) as the worldwide standard. This has
involved the conversion of old data from previous systems and the training of staff in the full
and effective use of PTMS, both for data collection and as an important tool for training
management. The final DOS version of PTMS, including software documentation, was
developed in FY 95 and has been introduced in 45 missions worldwide.

The primary focus of MIS activities in FY 96 includes the reengineering of USAID's
programmatic training processes, including in-country training and the completion of the
design of a new training information system. The new system will play a significant
enabling role in the reengineering effort and will provide quantitative and qualitative data to
mission SO teams and management while also providing comprehensive aggregated data to
G/HCD for analysis and reporting.

G/HCD also completed development of the International Training Opportunities (ITO)
infobase. This allows viewers easy access to multiple databases of international training
providers worldwide, including USAID's Global Training Information, PIET's database, and
UNDP’s Information Referral System (INRES) database.

Central participant support services improved. In line with the simplification of
training policies and procedures, efforts have been undertaken to streamline several aspects
of G/HCD’s support services and to collaborate closely with USIA.

Options other than the current plan are being examined for the provision of heaith
and accident coverage for U.S. participants. In accordance with the recommendations of
the National Performance Review Board, USAID is examining the impact on participants
should the current HAC coverage be changed to be compatible with the coverage provided by
USIS. With the end of the Master Disbursing Account system, the HAC administrator will

be authorized to handle all billing and premium collection functions, previously managed by
M/FM.

Reassessment of English language testing and training will be undertaken this year.
The management of visa support services, by which G/HCD implements the J-1 exchange
visitors visa under authority from USIS, will be reassessed and better coordinated with USIS.

Materials and models for improving training design and management developed,
disseminated, and taught. A major aspect of the Center’s role in providing technical
leadership is the development of materials to enable missions to benefit from four decades of
USAID training evaluation and the extensive literature in the field. A substantial portion of
the activities have been focused on Africa through the activities of the Africa regional HRDA
project. During this period, the HRDA team produced an initial version of a "Best Practices
Guide: A Roadmap to Results-Oriented Training.” Further refinements based on user
feedback and adaptations for emerging USAID requirements will continue. They also
conducted a regional workshop and other training activities for over 40 USAID staff with
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training management responsibilities. Quarterly newsletters providing information on state-
of-the-art training management, lessons learned in HRDA countries, and strategies for
improving training management were published by HRDA.

Similarly, the HERNS activity has also begun producing and compiling resource
materials for use by SO teams and external partners. As part of a larger Global Bureau skill
enhancing effort for staff, G/HCD organizes and conducts professional development
programs on an annual basis, covering both training and education topics.

D. Expected Progress for the FY 1997 -1998 Period.

SO 2 Intermediate Result 2.1: Repertoire of Models for Revitalizing Higher Education
Developed.

During the coming year, a study will be conducted on the array of linkages, including
partnerships, alliances, twinning arrangements and networks that are effectively revitalizing
higher education and at the same time addressing development issues. The study will also
examine partnerships that include various entities such as industry, other funding agencies,
and community groups to discern functional aspects and basic guidelines for collaborative,
co-funded productive ventures. This study of models will result in a manual of guidelines that
will be disseminated widely.

The ALO will continue to provide technical leadership for the formation of
international partnerships for development, develop an interactive database on international
linkages, networks and partnerships, hold policy and development roundtables, and
implement the networks of higher education institutions in Africa and the Carpathian Region.

The MSI Coordinator will facilitate an active program of information exchange on
~ MSIs for missions and the MSI institutions themselves.

SO 2 Intermediate Result 2.2 Market-driven combinations of public, private and/or
enterprise-based workforce training (learning) models, systems and policy tools
identified and disseminated

Given sufficient budgetary resources in FY 97, the Center will conduct four regional
workshops focused on workforce development needs and options for activity planning,
design, implementation and evaluation. The guide, analytical study and video will provide
the organizing content for workshop sessions, in addition to substantive input from
appropriate USAID or host country individuals reflecting their experience, national
constraints and programmatic options.

During FY 1997, action will be taken to ensure the existence of an appropriate
contract mechanism for the provision of technical assistance and field support for missions
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requésting help with the design, implementation and evaluation of workforce development :
policies and models.

In FY 1997, the Center also plans to initiate a study of the macro-level policy
constraints and strategies for promoting an environment that will enable the private and
public sectors to provide, individually or collaboratively, effective workforce training
programs in response to market requirements. This study will augment the one now
underway, and will provide USAID personnel as well as customers and stakeholders with
further insights relevant to facilitating the establishment of sustainable processes for
responding to market needs for improved human capacity development.

Intermediate Result 2.3. Improved Agency training systems, including policies,
procedures, models, contract mechanisms, management information system, and central
services

Training policies and procedures improved. Further refinement of Agency policies
and procedures will be reflected in quarterly releases of ADS 253. Important changes will
be announced by cable without waiting for the next quarterly release. During this time,
materials in the two component sections (Required Policies and Essential Procedures and
Supplementary References) will be realigned based on their mandatory or optional application
and synthesized materials added to the appropriate section.

G/HCD central programming mechanisms improved. FY 1997 will be a transition
year for GTD, which will be fully implemented in FY 1998. A considerable investment of
time will be required to assist missions to access GTD, but the expected payback is expected
to be more effective management of training as the number of contractors involved in the
process decreases. ~

Technical assistance mechanisms improved. Progress in coordination with local
training partners will build on the momentum gained in the preceding year. G/HCD staff
will continue to strengthen collaborative working relationships with staff from other Centers
with training-related responsibilities. The Center will expand its Forum series in which
guidance on policy changes, and reengineering principles and new guidance are given to local

partners.

Training information management systems improved. Further development of an
integrated Agency information system is planned to occur in 1997-98, including exploration
of emerging technologies to enable more cost-effective training information gathering,
delivery and management. One area of exploration is the use of Internet's World Wide Web
to facilitate the collection of course and cost information from training providers as well as to
provide an easy way to distribute this type of information. The use of Internet will primarily
be focused on gathering U.S.-based information, to be distributed to the field by various
methods, including but not limited to, the gopher, CD-ROM, and AIDNET.
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Central participant support services improved. Further development of all central
support services will be dependent on the results of assessments to be carried out in 1996 and
1997.

Materials and models for improving training design and management developed,

disseminated, and taught. User feedback will determine the course of the development of
new models and materials.
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SO 2: Performance Data Table

Strategic Objective 2: Improved Continuing and Higher Education and

Training Systems in Support of Agency Strategic Objectives.

Indicator/Unit of Measure 1997 J 1998 1999
Improved models and other tools identified, described, and 1 3 5
disseminated for use in USAID strategic resull packages/# of
countrics in 8 years (cumulative)

—— —

Intermediate Result 2.1: Repertoire of models for revitalizing higher education developed.

1. Study of models and manual of guidelines completed and widely
disseminated/ 1 study in 2 years, 1 manual in 2 years.

2

2. Database of linkages and networks established and functioning/
1 database/3 years

Intermediate Result 2.2: Market Driven Combinations of Public,

Private and/or Enterprise-Based
Workforce Training (Learning)Models, Systems, and Policy Tools Identified and Disseminated.

Number of countries receiving materials and scrvices/All Missions
in FY 1997

Intermediate Result 2.3: Improved Agency Training System Including Policies, Procedures, Models,

Contract Mechanisms, Management Information System, and Central Services

40% 60%

1. Training system more supportive of mission and burcau SOs 0%
(percentage of missions confirming)

5%

2. Training system more closely in line with reengincered Agency | 20% 40% 60%
core values (percentage of missions confirming)
3. Training systems more cfficient (percentage of missions 20% 40% | 60%

confirming)
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| Strategic Support Objective 2: Better Fit Attained in Priority Areas of
Higher Education and Workforce Readiness Education and Learning
Systems within the Country/Region

A. Rationale

There are four intermediate results under SSO 2, as follows::

IR2.1 Increased human and organizational capacity of host country higher education
institutions in support of USAID and country priority objectives.

IR 2.2: Mission/host countries identify and apply skill training model(s) in selected
workforce sector(s) within country in support of mission strategic objectives.

IR 2.3: Policies modified/adopted in interested host countries which encourage
sustainable market and responsive public or private workforce learning programs that
support the attainment of mission strategic objectives.

IR 2.4: Improved mission ability to work with host country in the integration of
workforce demands and higher education capabilities.

SSO2 Intermediate Result 2.1: Increased human and organizational capacity of host
country higher education institutions in support of USAID and country priority objectives.

Higher education has a key, yet currently under-utilized, role to play in the social and .

economic development of countries. Revitalizing higher education to better fit priority
mission and host country strategic development objectives is necessary to capture the known
potential benefits of higher education as well as to understand the unprecedented, but less
well understood, opportunities made possible by new communications technologies.

Higher education institutions have the main responsibility for training the professional
cadre of entrepreneurs, managers, health care providers, scientists and technicians who
participate in the development, adaptation and diffusion of innovations in the economy. The
importance of reforming higher education to produce graduates oriented toward the actual
and projected workforce requirements cannot be overemphasized. Higher education plays a
particularly critical role in training the trainers of basic skills and education. The more
effectively and equitably higher education institutions provide such training, the more they
become engines of development.
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Higher education faculty and staff have knowledge and resources that should be
utilized in development cooperation activities. By encouraging and supporting their
participation in pilot projects, extension and outreach, and applied research relevant to
developing country priorities, development activities become less dependent on external
interventions and more sustainable. As higher education institutions become more proactive
in meeting their societies’ needs, opportunities for creating synergistic collaborations among
higher education institutions, development ministries, and the private sector will increase.

The primary focus of this IR is to help facilitate change and reform at the field level
through the direct application of tools, models and technical services for human capacity
development. In particular, these materials are intended to strengthen the role of host
institutions of higher education in support of the attainment of mission strategic objectives.

SSO 2 Intermediate Result 2.2: Mission/host countries identify and apply skill training
model(s) in selected workforce sector(s) within country in support of mission strategic
objectives.

SSO 2 Intermediate Result 2,3: Policies modified/adopted in interested host countries
which'encourage sustainable market and responsive public or private workforce learning
programs that support the attainment of mission strategic objectives.

As societies grow, the skills and capabilities their members need to obtain jobs and
generate income also change. In this context a sustainable workforce development process at
the macro level is needed which fosters response to evolving needs. Experience indicates
that frequently the private sector or some combination of the private and public sector
provide the most relevant, cost-effective and timely response, providing that the enabling
environment support such initiatives.

In the USAID mission context, the question becomes whether host nationals with the
necessary qualifications will be available to assume responsibility for USAID supported
functions. 1Is there an enabling and supportive policy and regulatory environment which
provides incentives for timely development of relevant, cost-effective educational responses?
Will there be the incentives and places where the requisite education and training can be
obtained? Does the enabling environment encourage private sector initiatives to provide
training opportunities, or is inordinate reliance placed on traditionally less responsive more
costly governmental structures.

The Center’s aim, by the provision of information regarding the best practices in
workforce development, is to permit country programs to apply adaptations from among the
options, as appropriate, in pursuit of their strategic objectives. The option is theirs. This is a
demand driven process.

Similarly, as assisted countries inevitably deal with the related macro context, our
intent through the study of policy and strategic options is to foster an environment which
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provides relevant workforce learning opportunities in a cost-effective manner,

SSO 2 Intermediate Result 2.4: Improved mission ability to work with host country in
the integration of workforce demands and higher education capabilities.

The Center seeks to support the country programs as they address workforce and higher
education constraints to attainment of strategic objectives. The Center will achieve this by
providing technical assistance directly by its staff as well as through support contractors.
Additionally, the Center will provide current information on the resources available through
Minority Serving Institutions as well as through established higher education linkages,
networks and partnerships. These on-line data bases will permit missions and host countries
to identify on-going workforce and higher education related initiatives of potential relevance
as they plan results packages. Increasingly the higher education community is expanding its
collaborative arrangements to include corporations, banks, businesses, states, counties, cities
and foundations. The on-line data base will provide Missions with an increased number of
potential options for leveraging the resources of a much wider community.

B. Summary of Data

I SSO 2 INDICATORS TARGETS
1.1 Adoption of training/learning models. 10 countries in § years.
1.2 Adoption of supportive policies. 10 countries in § years.
1.3 Number of countries in which educational 7 countries in 5 years
institutions are contributing to country priority
objectives.

-

C. Analysis of Progress: Strategic Support Objective 2

SSO2 Intermediate Result 2.1: Increased human and organizational capacity of host
country higher education institutions in support of USAID and country priority
objectives.

During FY 1996, the Center is exploring new ways to develop multi-institutional
international partnerships for development, bringing together missions, and U.S. and host-
country institutions of higher education, government agencies, private sector businesses and
corporations, foundations and community groups to help achieve mission strategic objectives
for sustainable development. This effort should lead to the development of broadly-based
partnerships that leverage additional resources and tap into and reinforce the civic
commitment of citizens of all partnering communities.
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SSO 2 Intermediate Result 2.2: Mission/host countries identify and apply skill training
model(s) in selected workforce sector(s) within country in support of mission strategic
objectives.

SSO 2 Intermediate Result 2,3: Policies modified/adopted in interested host countries,
which encourage sustainable market and responsive public or private workforce learning
programs that support the attainment of mission strategic objectives.

At this time, it is possible for Missions to access technical assistance in the workforce
development realm through existing HCD contractual mechanisms. Additionally, as noted
under SSO3 of this R2, HCD has the on-going capacity to respond to field needs in planning
USAID-funded training programs related to their strategic objectives.

The attainment of SSO 2 IR2.2 and SSO2 IR2.3 assumes the completion of the
currently on-going workforce models study, the proposed strategies and policies study, and
the field workforce workshops. It is further assumed that as Missions focus increasingly on
using their resources to assure strategic objective attainment, they will wish to explore, at the
micro level, alternative approaches to workforce development in both the modern and the
informal sector. Subsequently some will find it logical to examine ways to facilitate the
evolution of an enabling environment at the macro level.

SSO 2 IR 2.4: Improved mission ability to work with host country in the integration of
workforce demands and higher education capabilities.

Missions now have access to technical assistance in the workforce development realm
and on issues of revitalizing higher education, including assessing potential collaborative
options with Minority Serving Institutions. This year, the Center has led Agency efforts to
ensure the full utilization of MSI resources at all levels of programming, to acquaint MSI
institutions with USAID policies and procedures, and to monitor and report the involvement
of MSI institutions in USAID programs. With support from the Center, the United Negro
College Fund and Hispanic Association of Colleges and Universities (UNCF/HACU) have
provided information and workshops for MSIs in various regions to encourage greater
involvement in all aspects of Agency activities.

Progress has also been made this year in the planning of the comprehensive inventory
of higher education partnerships, linkages and networks. This on-line database will not only
be for Mission use, but will also permit institutions of higher education, other donors and
host nations to identify initiatives of mutual interest. The database, a collaborative effort of
ALO and the Center, is planned to provide brief descriptions of individual linkages and
networks. Basic data will include the names of those participating, the program objectives,
the locations in which activities take place and the names of the partner entities. The
database will be searchable by any of the main identifiers. It is to be updated annually. It
will be established to be a self-sustaining activity in the ALO, supported by subscriptions
from institutions of higher education.
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D. Expected Progress for the FY 1997 -1998 Period.

SSO2 Intermediate Result 2.1: Increased human and organizational capacity of host
country higher education institutions in support of USAID and country priority
objectives.

By 1998, at least eight new host country higher educational institutions will be better
fitted to meet their countries’ priority development needs as a result of capacity enhancing
partnerships. Focus will also be placed on taking advantage of the rapidly expanding use of
telecommunication technology and its utility in creating virtual linkages that address country
specific SOs with regional applicability. An interactive on-line database on partnerships,
linkages and networks will be created and will help to enlist more institutions and
communities in the revitalization of higher education for helping to achieve sustainable
development.

SSO 2 IR 2.2: Mission/host countries identify and apply skill training model(s) in
selected workforce sector(s) within country in support of mission strategic objectives.

SSO 2:1IR 2.3: Policies modified/adopted in interested host countries which encourage
sustainable markets and responsive public or private workforce learning programs that
support the attainment of mission strategic objectives.

The level of host country concern and interest in this arena is projected to expand,
resulting in increasing calls for technical assistance at both the level of mode! adaptation and
application, and the macro planning level.

SSO 2 IR 2.4: Improved mission ability to work with host country in the integration of
workforce demands and higher education capabilities.

The Center plans a series of field workshops designed to acquaint Mission personnel with the
range of resources represented by Minority Serving Institutions. Simultaneously, these
workshops will provide MSI personnel first-hand information on the USAID programming
process and more importantly, on the strategic objectives of missions. 2-4 workshops ar
planned during the two year period ending in FY 1998.

Both the Comprehensive Inventory of Higher Education Partnerships, Linkages and Networks
and the MSI Database are expected to come on-line during the next two years. The existence
of these data bases will permit Mission personnel direct and timely access to current data on

what institutions of higher education are doing, where they are doing it, and the nature of the

partnerships involved. As the facilitative role of missions expands, this data will enable them
to foster collaboration in the use of limited resources in pursuit of priority objectives.
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SSO 2: Performance Data Table

Strategic Support Objective 2: Better Fit Attained In Priority Areas of
Higher Education and Workforce Readiness Education and Learning
Systems within the Country/Region

Indicator/Uait of Measure 1997 1998 ] 199% | 2000 | 2001
1. Adoption of training flearning models/# of countries 2 4 6 s 10
{cumulative)

s 0 K
2. Adoption of supportive policies/#f of countries (cumulative) 2 4 6 | 10
3. Reviulized educational institutions/# of institutions (cumulative) H 3 s 7  §

Intermediate Resuk 2.1: Increased Human and Organizational Capacity of Host Country Higher Education
Institutions in Support of USAID Country Priority Objectives.

Number of host country educationa! institutions revitalized 10 meet 1 3 5 7 ]
developmental needs/ # of institutions (cumulative)

Intermediate Result 2.2: Missions/Host Countries Identify and Apply Skill Training Models in Selected
Workforce Sectors within Country in Support of Mission Strategic Objectives

Number of countries apply models/# of countries (cumulative) l 1 3 s 6 7

Intermediate Resukt 2.3: Policies Modified/Adopted in Interested Host Countries which Encourage
Sustainable Market and Responsive Public or Private Workforce Learaing Programs the Support the
Attainment of Mission Strategic Objectives.

Policies, strategics, and models adopted/F of countrics 1 3 6 9 10
{cumulative)

Intermediate Resukt 2.4: Improved Mission Ability To Work with Host Country i the Istegration of
Workforce Demands and Higher Educatioa Capabilities.

"
»
L]
[ _J
*»

1. HCD technical expertise and information provided/# of MSI
utilization workshops (cumulative)

—

2. Documentation and database center for MS! activitics 1
established.

3. Database established on higher education linkage, networks and 1
partnerships.
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Strategic Support Objective 3: Improved Capacity in Missions to
Identify and Remove Strategic Objective Human Capacity
Constraints Amenable to Training.

A. Rationale

The ability to identify and remove human capacity constraints to the achievement of
SO results is the core responsibility of any SO training specialist. This involves developing
mission and contractor skills in the institutional analysis of performance gaps and in
removing them through the design and delivery of appropriate training. The development
hypothesis for G/HCD’s assistance efforts is: '

G/HCD produces technical assistance and materials, combining features of successful
USAID regional and bilateral training projects with state-of-the-art findings in the
training literature.

G/HCD disseminates these to SO teams and contractors and, where possible, trains
them directly in their use.

SO teams and contractors adopt and apply these tools, thereby improving the
identification of human performance gaps and the design and delivery of their training
programs to fill them.

With the human capacity gaps filled, success in achieving SO results rests on the
remaining components of the SO team's strategy.

B. Summary of Data

TARGETS

3.1 Percentage of issions with SO teams able to 75% of mission SO teams, by
identify buman capacity constraints. - | end of FY 1999 ’

3.2 Percenhge of SO teams which successfully remove | 50% of mission SO teams, by
human capacity constraints identified. end of FY 2000
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C. Analysis of Progress: Strategic Support Objective 3

The Center’s assistance to mission training staff has been directed toward building
skills in training needs assessment and broader areas of institutional analysis and
development. However, many missions have not yet fully adapted the performance gap
mandate to their training planning. Some still approach training as a stand-alone exercise
not intrinsically linked to the removal of strategic constraints. Thus, this linkage is the focus
of the two indicators and of all mission training assistance efforts of the Center. Because of
impending cutbacks in mission staff, we expect that much of this intensive process will be
done by the Global Training for Development IQC or other contractors as part of their
contracts with missions.

The intermediate results are:

SSO 3 Intermediate Result 3.1: Missions skilled in human capacity development
techniques.

+ A draft version of the "Best Practices Guide: A Roadmap to Results-Oriented
Training,"” designed to provide these skills, was produced by the HRDA project and utilized
in technical assistance visits to a number of missions. It has also been circulated in
USAID/Washington. It has been received with enthusiasm and is expected to become widely
used by missions as a manual for institutional assessments and as a guidebook for G’FHCD
staff when training mission personnel in these skills.

During the past year, G/HCD staff provided direct technical assistance to
approximately 40 missions through field visits in areas such as designing an impact
monitoring plan, improving training management, conducting training needs assessments,
designing mission training strategies, amending an activity paper to provide an integrated
mission training system, developing the training component for new activities, evaluating
training projects, designing new mission training management system to service the entire
portfolio, and training staff in strategic planning skills for training and education activities,
among other tasks.

SSO 3 Intermediate Result 3.2: Effective mechanisms for developing and programming
training activities utilized.

This intermediate result will provide missions with the capability to access G/HCD
central programming mechanisms. The major mechanism that the Agency will rely on for -
implementation of the component parts of the training system (described under SO2.3) will
be the Global Training for Development (GTD) 1QC. Since this is in the pre-award stage,
there has been only minimal preparation given to missions to date.
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D. Expected Progress for the 1997-1998 Period

SSO 3 Intermediate Result 3.1: Missions skilled in human capacity development
techniques.

G/HCD staff will provide technical leadership and assistance to at least 75% of
missions through electronic means. This will include the Communication Network linking 30
major missions through e-mail, established at the G/HCD-sponsored staff development
workshop in El Salvador in 1995. Direct assistance through field visits will be provided to
40% of missions over the next two years, and 75% by the end of FY 2000, depending on
funding.

SSO 3 Intermediate Result 3.2: Effective mechanisms for developing and programming
training activities utilized.

As a result of assistance under SSO 3.1, missions will be able to fully utilize the
broader services to be provided by the GTD IQC. This will enable SO teams to implement
best practices and to manage their training interventions more efficiently.
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SSO 3: Performance Data Table

Strategic Support Objective 3: Improved Capacity in Missions to
identify and remove Strategic Objective Human Capacity
Constraints Amenable to Training

NN

Indicator/Unit of Measure 1997 | 1998 | mm

3.1 Perceatage of mission SO teams able to identify human | 25% | 50% | 75% | TBD
apacny constmn!s v

3.2. Percentage of mission SO teams which umeuﬁally N/A | N/A | 25% | 50% | 75%
remove human capacity constraints identified.

e

‘Intermediate Result 3.1: Missions skilled in human capacity development techniques

Percentage of mission SO teams using appropriate techniques | 25% } S0% | 75% | TBD | TBD
for human capacity development constmnts malysus

Percentage of SO teams using appropriate human capacity 25% | S50% | 75% | TBD | TBD
development techniques for training design and management.

Number of technical assistance visits, depending on funding 20% | 40% | 60% | 75% | TBD
(% of missions visited)

— Bt w =

Effective assistance from G/HCD and contractor staff (% of 20% | 40% | 60% | 75% | TBD
missions confirming)

= AR e T T o

Number of SO teams on which G/HCD training staff 3 5 7 9 | 12
participate as virtual members (number)

Intermediate Result 3.2: Effective mednmsms for mnmm; training activities utilnul.

ofnnwons wcessmg meclumsms (S) “ _ mmmm

Number of missions receiving assistance in accessing and 20% | 40%
utilizing mechanisms (%, depending on budgets)
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STRATEGIC ORJECTIVE 1: lmpreved and expanded
basic education and learming systems

m: 1.4 m: 1.2 m: 1.3 m: 1.4 m: 1.5
Tools, models and materials Glrls & Woman's Education Early Childhoad Muedcls Community Education Glohal Camumunications
for formal schovling and Palicy Teels Modcls nnd Crisis and Lonrwing Systams
ond eut of scheal Tonls, mudels and frameworks Respense Modeks Gen)
tonrning developed snd disssssinsted Models and polwy touls ,
8 support and fecilitats sustamable of early childbuod Models for community Models and t0ola developed
Tools, models snd sateriale govermment and privete-sector programe education and crisie and disssumimated for
for improved mansgement alferss o incremss and improve duveloped sad dsseninated response deectibed effactive wee of sducetionn!
of systonms doveloped odusgtions] appartunities for girls and dessomineted ond commmmaication
lsarming systomns.

basicedu, Xt (inmeedees.tat)
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IR 1.1: Tenls, Models, Materials for Formal Scheoling
and Out of School Lenrning

Tools, models and materials fiw improved management
of tormal schooling systems developed and dissermanated

Indicator:
Number of cownines receiving services and materials

Torgel: 20 counirien in 5 years

In: 1.5.1: Revenrch-based
Models, Strategin

Nﬂmw.mb.
ond informption products
developed and disseminated

ladicatog |: Nuwmber of muodela,
sirslegios, tools, preducts
developed snd dissominated
TIaceet: 3 por yoor

:  Number of cases
Mm“ sirategies,
teols are applied

Targel: 10in 5 yaars

IR: 1.4.2: Model,
Strotegies, Tesls

Existing models, sirategios,
twols and informetion
products sdapied for use

Indicates: Number of anisting
modele, sirategies, took and
producis edepted for use

Toumet: 3 per your

IR 1.1.3;: Services M 1.1.4: Cosrdisation

Services to W‘ ﬁm .

Coordinstion of Ageacy’s
tmplemontation, and evalustion basic education activities
of basic education activities with other denors

ond . "
Indicaior: Number of mission
requests responded to Indicatar: Number of joist.
perticipstion mastings,
Toacget: 15 per your scrninars and workshops held

Tarpet: 12 pec your

AdOD 318V VAV LS38

IR 1.1.S: New Pragram Arems

New programmelic sress
for A .

» basic educetion
developed or refined
indicior: Newher of sew sepicel
aress developed aud seceiviag

USAID raspouses

Taeges: 1 por your

jenmnadres. txt




to inform own activities/snalysis,

Torgel: S countries m § yoars

IR 1.2: Girls’ & Wamen's Education
Flenible frameworks developed and dicseminsied 1o facilitate
sistamable government and private-soctor policies and programs
0 incresae and impnwe edwcational opportunitees for girks and women

Indicator: HOCD materials wsed hy government/private soctor

R 1.2.0: Knowledge IR 1.2.2: Capacity R 1.2.3: Toeoks IR 1.2.4: Resesrch on
Knowledge and lessons distitied Missions snd local stities capeble Package of tnols crested that ensble
snd consolideted from both of formuleting, implemnting, Missons 10 apply and operstionaliae Knowledge and fensons distitied sud
USAID’s and others' olfforis to institutonalizing. snd sussining tossona learned from worldwide consolideted en gromising complessatary
incresse educationsl oppermmities Mbmm enperionce with girls® education approaches 0 eapinding girls’ education,
for gwls at the primery opportunities for girle programe such as womsen's imtagrated ltsracy
o Indicatar: Mission and locel entit Indicator: Pack .“-'Ym' m.
: e icator: Packege of wools including -d
indicator: Compendivm of lessoms actevely fostering loosl conatitvency models, operstional guidshooks,
learned on specific interventions, for girle' and women's educstion and watenels ladicator: Couspleted snalytic studies
¢.g., incontive programs und . ) on wossa’s ltemcy sed ECD programs
classroom practices Targes: § countries in 5 years Totged: | packege in S yoars
- Togst: 3 stwdies in S yosrs

Tatpst: I docusmnts in § yoars

Ad0I 319 vAY 1539
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tonls are bewng dissermnated.

TJasget: 10 countnes n S years

IR 1.3: Easly Childhood Medels, Policy Tools

Meudels and policy tools of early childhond
progrems developed and dissermnatod

Iadicator: Number »f counines where models and policy

R 1.3.1: Research-based

Research-based instremants of child
status developad and disseminated

[ndictor: Consensus on child siens
profiles etists with swmsurenwet

Targul: 10 countries in S yesrs;
S country profiles in S years

R 1.3.2: Copacity far Technicn!
Suppert

Capacity established to provids sechnical
sipport 10 NGO-based ECD activitics

Indicaioy: U.5.-bused NGOs have rassarch
ond  omslysis, progrm design and
profossionsl development capacities o
provide high qualvty techmicsl suppont W
Jocal NOO sffitintes wosking in ECD,
Tatael: U.S.-heoad NGOs imitinte techmecst
support for ECD sctivition through 10 locad
NOOs in 5 countries s $ yeors,

IR 1.3.3: Crem-sectoral Werking
Growp

Criss-mactonal working group sstablished
0 provide technical support for ECD
rencerch, program design and ssssssment

Indictor:  Guidelines exist for micgrated
aspproaches and comprehmsive assesement of
ovicomes, with ongowmng research and cffective
dissenunation of promising spproaches and
analytic tools.

Taigct: Integrated approaches are developed
and comprehensive sasstsemont methodologies
are apphied w10 counines 10 5 years

AJOD FT1EVTIVAY LS55

IR: 1.3.4: Instisetionnl & Organizstional
Copacity

instisatioun! amd orgeniastions!
i for treming g rotemicaad
support of ECD spaciatiots ssteblished
Indicator: Traiming modules developed and
ditsominsted with focal st ead NGOs
it "

Target: 10 comntries, 10 NOOs utilising
waterials in 3 yeare

eartychi.txt (imensdires. txt)




IR 1.4: Comumunily Educstion
snd Crisis Resperse Models

Strategwes and program models for integratod
community educstion and cnisis respunse

developed and dissenunated.
) Indicator: Siretegen and program
wodels devsivped and disssrunaied.
Tarpel: 3 Models developed and disscamnatod
and 5 nalious ssoiviad w 3 yoars.
IR: 1.4.3: Strategy Development . IR 1.4.2: Moded Development R 1.4.3;: Medd Dissaniaation
Sivategion for education in natious Program models for mtagraled community International repository smd computer metwork
in cneis described and anelysd. . wducalion and crisis response cvalusted. for imtegrated commumity aducation sed criss
responss developed snd scoassed by musssoma,
lndicator: Strategy simdy ) Indicator: Enisting program models international and netieasl NGOs, ead nodm
completed and disssnsinated. analyacd and prototypicsl models based established in crisis setions.
an field enperiences developed.
0 il USAID missions in 2 years, Target: Enisting modeis analyssd in 2 yoars establishad and nodes entsblished.
and now medels developed and evaluaied
n 3 yoors. : Tatgat: Conter antablished of | U.S. mmversity in | yaar
snd ol Joant 3 wodes estabiished ia § crisie wations in 2 years.
comssderis. tatf imasedires. tat}
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IR 1.S: Ginhal Communication snd Learwing

Systems (GC&L)

Models amd onls developed and dinsemnatod for effective wne of educstion
and communicstion technolugy within learing systems

Indicator: HCD mudels and tonls 1 use by USAID assisted countrics.

Targel: § models in 3 years; 18 counines m § years.

c

IR 1.5.1: Asseomment Tooks
1. Asssssment tools for deflaing

mqﬂmdm

and commmmnication lechnolegy
within learning systoms.
Indicator:
). Muodmudl
developed.
Tapet: Initial version in 2 yoars.
Vahidatad/modified in 5 yre.. 7 yre.

2. Cases applied

Tagaal: 3 countrien tu 2 yn.}
W0mSym; 15wy

AdOD I1GVTIVAY 1S3

M 1.5.2: intervention Medels IR 1.4.3: Institutionalizstion ™ 1.8.4: Menltering/ R 1.5.5: Enchange
! e Systan
2. imtervention modeis snd toots ) o ‘ 5. System for the collectien,
bosed on siate-of -the-art sirslegios 3. Institvtionalization strstegies 4. Monitoring and evalwation demonstration and exchange of
10 incrense the impact of educations! and guidelines for establishing strategies and toots for cbesrving imformation and mmovetions
ond commmmication technology .--Meu_cnfduurm-l the impact of educational end on tha wee of educetions]
within learning systems. learning systoms
Indicstar: ’ Indlicaton;
intarvoution madele and e Sistegion and  guidelines T e ool ool developed
i seppont . ( i 1. Strategies 3 I. Symem doveloped snd
Tacosi: sominal models with wol Targst: Inital version in 3 :m” Ay o taitiol
: Sin v : ion in ) yr. Refined version in § yrs., 7 yrs. Tocess: \aitiel operesion in 3
package, initial version in 2 yrs. Refined voruom in § yrs.. 7 yre. Refined in S yro., 7 yvs. ™
Velidotadimedified in 3 yrs., T yru. 2. Cases applied.
2. Canss spplied.
2. Cusen applied. Target: 3 cowmtries in 3 yre.;
Tagmet: 3 coumtrion in 3 ym.; SmSyn:8in7ym
Tugsl: 3 countvies in 2 yrs.; SimSym.8mTm
SamSym:SinTyn




STRATEGIC SUPPORT OBJECTIVE 1: Improved and expanded
hasic education, especially for girls and women

IR §: Tools,
models, strategies
and programs for
the application of

educational and
scats

techmology
disseminated and

adapted for we in
(arget couniries.
Indicator:

Global commumications
and learning systom
developed and assessed
for spplication,

Torget:

Models snd tools weed
in 18 countries by 2001.

IR 1: Improved IR 2: Sustainable R 3: Improved early IR 4: Models for
tools, programs, host-country childhood tools, community education
models, applied government and programs and and crms response
in formal and private-sector models applief! in applied in'urge(
out-of-school policies and target coumtries, countries.
settings in programs established ] _
target countries, to increase educational Indicator: icator:
oppertunities for girls
Indicator: and women. Number of countries Number of countries
Number of countries Indicator: Target: Target:
?’; Target: Number of countries 20 countries in § years S countries in 5 years
N 20 countries in S years Target:
=
?; S countries in S years
B
=
m
0
o
K]
§<
Ny
&
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STRATFGIC OBJFCTIVE 2 improved contioning and higher sducation
and training systoms in support of Agwacy siralagic ebjectives

Jedicpton:

1. lemproved ausdete ond vther wele idemificd,
dencribed ond disssmsinsted for vee in USAID
sirategic remels packoges.

Tainxe:

1. 10 conntries in § yoars

IR 3,01 Repeviwies of madele for vevisalining
Nghor advestion devaloped.

M1 Markat ‘ﬂnntmd”ﬂg
privess snd/os

-

M)n‘nl.- mn"‘hym
idensifiod and dissemineted.

IR 13 npreved Agoncy rsiuing eymom. inchud
palicies, precedures, madels, -
mnasgens informaticn sysiom, and centvel Sarvises).
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IR 3.9: Repertoire of models for ruvitalising

tighor oducation developed.
Study of models snd ? of guidek wicted snd wi & . .
Toomst:

1 ody in 2 yoors: | mammal in 2 yoars
Indisorer 3:

Datohoss of Hinkages end A Mished
Totest:

1 detahoss in 3 yoors

IR 2.1.41 Syscorwn of models iduptiiad and
Netwarks fincluding slertronic astwarlej, dnhages,
twissleg arvengmnents, tomning, frmthising, pertnorships.

Iadisstar |

Swdy of madels completnd.
Teani 2:

| wody ia 3 yoars,
Indicatat 2:

Insaractive database of higher education fukages
owd matwarks edobliched and saimsiead.

Ter 2

Essblichod in | yoars; molatoiond for ot loast 3 posrs.

§R 2.03 Guidelines devaloped for tolloring
meduls tp USAID SOh and conntry priorities.

M 3.13;: Pelicy dialogue reganding the eveivl
rule of igher education in dovelopmment fockitpied.

[~

Nusbor of higher aducotion revadiablas held and complonad.
Taan:

& revadiabios held d roports disssaninated ia 2 yours.
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IR2.2 Market Driven combinations of public, private and/or
enterprise-based workforce training (learning) models, systems
and policy tools identified and disseminated.  ~
ihlumber of countries recciving materials and servicess.

" All Missions in FY 97

1.R.2.2.1°Best Practice® workforce learning models
identified and described,

Indicator:
Number of models.

Tagest: .
20 Models identified and described in FYY96.

Indicator:
Guidebooks, supportive asalytical stedy and video
prepared.

Tacget:
Guidebook, study and video distributed 10 misslons,
donors, bost coumtries.

Indicator:

Field Workshops.

Taget:

3 regional workshops in FY 97.

IR 2.2.2 Sirstegies for workforce development in
support of Agency sirategic objectives analyzed and

described.
Indicator:
Strategy study compieted and disseminated.
Tazets:

Study disseminated to alt USAID missions.

IR 2.2.3 Services established to support plamming,
implementation, and evaluastion of workiorce development

activities.
Indicators:
Number of mission requests responded to0.
Targets:
10 Missions.
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DRAFT
S02-3WK4

A/596

indicators:

S02:IR2.3: improved Agency training system, including policies, procedures, models,
programming and technical assistance mechanisms, management information system,
and central participant services

1. Training systern more supportive of mission and bureau SOs
Target: Confirmed by 75% of missions in surveys, by end of FY2000

2. Training system more closely in line with reengineered Agency core values
Target: Confirmed by 75% of missions and bureaus in surveys, by end of FY2000

3. Training system more efficient
Target: Confirmed by 75% of missions and contractors in surveys, by end FY2000

[ T L T I T
S$02:1R2.3.1: Training S02IR2.3.2: GHCD SO2IR2.3.3; Technicsl SOZ2:IR2.3.4: Training S02:IR2.3.5: Central SOZIR2.3.6: Materisle
policies and procedures central programming assistance mechanisms information management Participant support and models for improving
(PPs) improved mechanisms improved improved system improved services improved training design and
inckcators: Indicators; Indicators: dissemineted, and taught
1. More mission 1. Programming 1. Grester consislency in
autonomy in poficy mechaniems more guidance and asaistance t Indicators: indicators; indicators;
decisions conducive 1o uniform missions from 1. Greater 1. New meintenance rate 1. Lessons learned and

Tacget: 80% decrease spplication of PPs and USAID/Washington comprehensiveness of structure in place best practices from
in waivers to GHCD models Targel: Confimed by data captured Target: By end of regional and bitsteral

Target: Conferned by majority of missions in Target: AR Fyos training

2. Reduction in number mejority of missions in survey, by end of FY2000 training-reiated dats, by produced, refined, snd
of policy aress [TBD] survey, by end FY2000 end of FY2000 2. HAC seil-funding disseminated

Terget: TBD 2. Grester communication principle reassessed and Target: To

2. Programming and coordination among 2. Greater use workiwide options developad missions, annually

3. Grester ssse of maechaniems more GHCD training RSSAs, Target: AN missions and Target: By endd of
compiiance conducive f0 planning, HERNS, and training contractors using & FY9? 2. Current lseming theory

Target: Confirmad by schieving, snd contractors woridwide by end of synthesized for appication
majority of missions by Target: Confirmed by Target. Participation in FY2000 3. English languege
FY2000 majority of missions in Jjoint meetings end teating and training Torget: 4 studies per

surveys, by end FY2000 in reguiar G/HCD Treining 3. Integration with other mechanisms ressseseed your

4. Decreasad lagtime In Contractor Forum Agency systems Target: By end of
announcing ADS 253 3. Smooth traneition to sessions; joint production Target: Abtity to FYos 3. Staff professional
policy changes in new mechaniem of resource materisls Iinterface with home pages, : deveiopment workshops
response to mission Targel: No disruption webs, ic., by end of 4. Visa support services conducted
feudbeck of services 3. Greater communication FY. management better Target: Anmually

Target: Within 30 and coordination between coordinated with USIS
days for majority of GMHCD entities and Global Terget: By end of
changes Center training staff FY98

Target. Participation by '

S. PPs viewed by majority of identified G S. Mechenism for
missions, buresus, and training staff in GHCO compliance with Tax
contractors as more forum sessions Reform Act renseeseed
sppropriste snd practice) and redesigned

Target: Majority sttest Target: By end of

FY98

in surveys, by end of
FY2000 '
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m&m“.
Tomm:

10 coumtrias in § yoars.
Adoption of suppentive pelieiss.

Toonni:
10 conmrios In S yoors.

L]

ETRATROIC SUMFORT ORMCTIVE i Imnm&m-—amm-‘mmm
etwess demands of werkplace and persess amerging frem ol

g %y within the commiry/regh

lndissing 3
Numbor of bavi cawasry bights educations] instinut) rlbutiog 1o y prieriy shjoctives.
Torast 3:
7 comrion in $ yosre.
et coputy o ek 1R 2.3; Misniana/hast comtrios ibuntify In13: r&wu..uuw
erganisstivunl cupacity of bast country e - s
aducation instiimtions is support werldforcs satter withis conntey i support -M-lm_.‘-_m
of USATD snd country prisviy ohjective - “
Iicnr the altalenont of salesi gl -”-‘_ t
Indicatar: .
Nusdiar of couateics ladtisater:
Number of bost sonntey ohusstionsl .‘ |
iatised to mest developmansal nseds. ies, strategies und mudels adoptad.
. Toamui:
Tocms: :
7 sonutries in 3 yours Tomset
§ instisutions in § yoors

10 ewvnrios ovar $ your poriod.

TR 2.4 Improved misien shily o work
itk Sost comatey ke the intagration of worhdores
dumands ond bigher aducation capebilish

Indionter |:

nh ink ok 24 8
oee anp ond

v

Tacunte:

- liched on higher edusstion Bulngus,
Setwerks sud partaseships.

2. llﬂldﬂ-mh,m

3. Decomastation ond detsbone somer for M
aciivities eumblivhed.

P e
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m2as: & d nnd erganisational copacity
for best commitry higher sducation in support
of USAID and country prinvity shjectives.

Indicaor:

Number of hosl countey higher sducationsl lnstiostions
elinad 4o most fop nasds Seough public/privete

IR 200 Sasiatiensl sivateght
vhamsing copecity becrassed,

lndicatay: Nembver of innitstions
with stratogie plane in placs.

oo

8 institntions in § yoore

1R2.13: Community sutranch snd
participation strategies developnd.

Indisoing: Number of instivstions! programs hat
lavoly pities and address thoic noade.

Teoem:
4 prograse

IR 3.0.3: el profosionel
hilly spgraded und velevanl.

Indicatny: Muanbar of culty invelved
trainsd i priority Sreas.

Taoens:

§ instivgtions in $ yoars
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STRATEGIC SUPPORT OBJECTIVE 3: Improved capacity in missions to identify and remove SO
human capacity constraints applicable to training

Indicators;
1. Percentage of SO teams able to identify huyman capacity constraints

Target: 75% of mission SO teams, by end of FY1999
2. Percentage of SO teams which sucessfully remove human capacity constraints identified

Target: 50% of mission So teams, by end of FY2000

e

SSO3:IR3.2: Effective mechenisms for programming

SSOJ:IR3.1: Missions skied In human capacity
development techniques training activities utilized
Indicators; indicators:
1. Nm;msommwm 1. Number of misslons accessing mechanisme (%)
techniques for humen cepacily constraints analysis . 75 missions worldwide
FY‘l'orgm: 75% of mission SO teams by end of n;;orgd %ol oy endet
1999
2. Number of missions recelving assistance in
2. Number of mission SO leems using sppropriate accessing and utiiizing mechenisms (%)
humen capacity development fechniques for training Target: 75%, by end of FY2000 (depending on
budget)

design and mansgement
Target: 75% of SO teams by end of FY1999

3. Number of technical aseistance vishs
Target: 75% of missions visked by end FY2000

4, Effective sssistance from G/HCD and contractor

stalf
.Tm: Peroentage of missions confirming

5. Number of SO teamns on which GHCD training
staff participate a3 vitual members

Target: Virtusl membership on 12 teams by the
end of FY2001

1



