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I. Introduction 

The Final Report of the first five-year contract of the Improving Educational Quality Project 
represents a collective effort of IEQ team members in each of the five IEQ countries (Uganda, 
South Africa, Mali, Guatemala and Ghana), the US-based subcontractors, consultants and staff 
members. It has been a massive undertaking and reflects the commitment of each of the 
contributors throughout the life of the project. - 

The document brings together the key activities, accomplishments and results of IEQ since the 
project began in October 1991. IEQ has functioned under a Core Contract (#DPE-5836-C-00- 
1042-00) which provided support for the IEQ in Ghana, Guatemala and Mali and a 
Requirements Contract (#DPE-5836-Q-00-1043-00 ) which permitted buy-ins from the Africa 
Arts BureadOffice of Sustainable Development, USAID/South Africa and USAIDRlganda and 
USAIDNali. The closing date of January 1997 is the result of a four-month extension to the 
project. The collaborating institutions of IEQ are the Institute for International Research (prime 
contractor), Juarez and Associates, Inc. (subcontractor) and the University of Pittsburgh 
(subcontractor). 

The report is organized in the following way. It begins with an overview of the IEQ project and 
an examination of the overall lessons learned from IEQ (each country also presents its own 
lessons learned). The format used in the Quarterly Reports is continued in order to succinctly 
and efficiently report on IEQ in each country and from the African Arts Bureau. Readers will be 
able to identify the activities, accomplishments, and outcomes/results of each of the major goals 
of KEQ, within each country. Footnotes refer readers to documented sources for more detailed 
information. At the conclusion of the country presentations is a section on lessons learned and 
suggested future activities. The appendices contain a list of all the products produced under 
these contracts as well as a list of IEQ participants. 

The IEQ purpose was not to build a sustainable IEQ project. It was to work collaboratively with 
colleagues in each country to facilitate a process for learning about and engaging diverse 
stakeholders in improving educational quality from the local to the national levels. This is the 
legacy of IEQ. The IEQ Exchange held in Washington this month is a living testimony to the 
o\vnership, dedication and commitment within each country to carry out E Q  in ways deemed 
most appropriate to each educational context. 

W m e  learned and grown together. 

~ a w .  Schubert 
Director, Improving Educational Quality Project 

Contracts #DPE-5836-Q-00-1043-00 & DPE-5836-Q-00-1043-00 



11. Overview of the IEQ Project 

A Snapshot of IEQ 

A. THE CONTEXT OF IEQ 

1. The Purpose 

The Improving Educational Quality (IEQ) Project is about three things: learning about the 
school and classroom experiences of educators and pupils, working in partnerships with 
host country colleagues (some of which cross traditional boundaries), and gathering and 
sharing information which reflects the educational priorities of each country. We move 
from the traditional mode of technical assistance toward a more collaborative mode. This 
shift substantively influences the nature of IEQ. 

2. The Goals 

IEQ1s goals developed out of a focus on generating knowledge about IEQ country 
innovations, sustaining the research process in educational reform efforts, transferring 
research knowledge into practice, and developing and disseminating the lessons learned. 
With the identification of the potential outcomes and utility of IEQ's research, the following 
goals evolved : 

1) understand how and why each country's classroom-based interventions influence 
pupil performance; 

2) demonstrate a process whereby findings from classroom research on improving 
educational quality are utilized by the educational system; 

3) create opportunities for dialogue and partnerships among researchers and educators 
lvho are seeking to improve educational quality at the local, regional, national and 
international levels; and 

4) maintain a history of the project to document the rationales for choices made, 
opportunities and constraints encountered, and lessons learned. 

3. The Structure 

IEQ infrastructure is centered around in-country teams, sometimes within host country 
institutions. This is a new way for many host country and donor participants to do 
business. In some situations, IEQ has helped to form new units and new relationships. For 
example, people accustomed to working individually formed teams (university faculty and 
researchers) focused on the research. The nature of our collaborative effort which results in 
a collective product required some "operational principles." For example, involved parties 



can disagree constructively. There are no winners or losers. Reciprocity characterizes the 
rela tionship. 

4. The Process 

The IEQ process is dynamic and flexible. We work from a central core of values and 
principles which permit opportunities for redefining and reshaping an unfolding effort. 
Systems are not static. Because new findings or demands change in the midst of an effort, 
changes in project focus may be necessary. For example, in one country we responded to a 
request to examine English-language leaming in P2-P5 because Criterion Reference Tests in 
P6 revealed low mastery of English. In another country we shifted from measuring second 
language acquisition to creating instruments to measure indigenous languages in early 
primary grades. 

IEQ recognizes that learning occurs in context, and it is this contextual knowledge which 
opens the door to understanding - findings and information gathered in one situation may 
not be applicable to others. What is important is what is happening in your country. For 
example, there may be few textbooks in many countries, but the circumstances surrounding 
their availability and use may vary by locale, region or nation. And perspectives of the 
situation may vary, depending on the source of information. 

B. THE INTERACTIVE FRAMEWORK OF IEQ 

The graphic illustrates how IEQ functions in an on-going cycle: 

1. Assessing the Situation 

We assess instructional practice, pupil performance and the classroom environment, using a 
variety of qualitative and quantitative instruments. In each of the IEQ countries, the teams 
developed instruments to measure research questions which reflected host country 
priorities. 

2. Assimilating the Results 

We encourage dialogue within the system, often bringing together representatives from 
schools and community, regional educators to discuss findings with national policy makers. 
We use diverse approaches (e.g. seminars, workshops, individual meetings) to penetrate 
the system and present information in various user-friendly formats. Sharing findings 
must occur if improvement in the quality of teaching and learning is to take place. 

3. Acting on the Findings 

The research findings are not converted to a set of recommendations, but rather presented 
in useful formats so the insights gained through the information may be shared and 
discussed by educators at all levels within the educational system. Dialogue focuses around 



concrete information, for example, about how teachers d o  and d o  not teach and  how pupils 
are and are not learning. 

The data may suggest a re-examination of several initiatives (e.g. textbook distribution 
policy), further exploration of some surprising findings (the reduction of teacher 
absenteeism in some targeted intervention schools), or  a more in-depth.look a t  successes 
and failures such as household influences on high and low achieving girls and boys. IEQ teams 
are now part of the national dialogue on reform. The data which IEQ teams have gathered have 
res~llted in the re-examination of some national initiatives. 

C. Rhythm of the Reform as Informed by IEQ 

1. Integrating the Results. The results from host country findings are useful in two ways. The 
first is within country. Sharing the results among representatives at all levels of the educational 
system has accelerated the implementation of the IEQ process and the usefulness of the 
information within national policy and local practice. The second use highlights commonalities 
across the IEQ countries that have potential value in reform efforts within the broader 
international context. 

Within Country: IEQ researchers and information have moved into the national arena to offer 
leverage for change. For example, in Uganda, IEQ is the research arm of the national reform 
effort; in Mali, IEQ monitors new policies, develops nationwide tests and is a member of 
national committees; in Guatemala, IEQ has received a request for training support from the 
Minister of Education; and in Ghana IEQ has been asked to sit on the national reform 
committees and participate in MOE-commissioned studies. 

Across Countries: IEQ is learning more about the present realities of the school and 
classroom situations--not only the conditions under which children are expected to learn, but 
also many of the common problems of the systems. For example, materials are not grade- 
level appropriate, teachers don't know what to do with textbooks even when they are 
provided, children have difficulty writing a few words or following simple instructions (a fact 
of which teachers are now aware), teachers abuse the timetable and reading texts are not 
properly sequenced in the curriculum. 

Demonstrating Potential 

The IEQ Project has discovered the untapped potential of educators within the system. Our 
experience suggests that educational improvement is sparked when people become engaged in 
the process of reform. IEQ has debunked some myths about teacher disinterest, community 
turnover of education to teachers, etc., and it  has shown that the infrastructure of a system may be 
strengthened to bring about indigenous reform. We have been paying attention to what educators 
and p ~ ~ p i l s  do that makes a difference. Teachers recognize and appreciate being included in the 
process for improvement, and they value the assistance they receive to improve their own 
instr~~ctional practice. They come back for more and wish to participate at their own expense. 
Community members come to meetings about schools, while parents become involved in school 
management. 



3. Building Capacity -r 

Both institutional and individual capacity is strengthened through JEQ. The heart of IEQ lies in 
each partner country, as institutions "host" IEQ teams. The local teams carry the bulk of the 
workload and have added new skills to their professional repertoire, such as the use of qualitative 
research methods. In addition, members present findings of the research to.internationa1 
associations, ministers of education and regional educators. Institutional capacity has also been 
strengthened: post-secondary education courses may include more school-based information 
gathering methods; new skills in multi-methodological research designs are being implemented; 
and non-governmental organizations have integrated formative evaluation processes into their 
training programs; 

In Ghana, a team of researchers examined the availability, sources and use of instructional 
materials in classrooms in six primary schools and found that many Ghanaian pupils could not 
perform at the expected level. In Guatemala, IEQ studied the implementation and impact of an 
innovative pilot project designed for multi-grade schools in rural areas. The IEQ Mali team 
conducted field research on the learning process in the first two years of primary education and 
then held regional training workshops to assist educators, parents and other community 
development practitioners with implementing five interventions. In South Africa, grantees and 
the IEQ team have conducted impact assessments that examine early childhood learning, teacher 
training, teacher support and curriculum development, adult basic education and language 
development. The team in Uganda works with the National Exams Board to manage a research 
program that enables a broad range of researchers to conduct studies linked to the reform. 

4. Opening Doors 

All participants are part of the learning curve. The project staff have seen that the key to 
improvement rests with recognizing one's relationship to other pieces of the system and, further, 
that decisions and plans must reflect the integration of the parts. When information is both 
shared and made public, it brings new people into the dialogue (parents, teachers, regional 
educators) and suggests new roles for some of them, e.g., circuit supervisors and head teachers 
become instructional resources, not "inspectors." Typically tertiary institutions are not involved 
in basic educational reform, other than to conduct their individual studies. Universities are now 
included in research on national educational systems, a role which may draw them into the 
reform in other ways. Altogether, these activities support the values of a democratic society. 

5. Creating Knowledge 

IEQ creates new knowledge as information flows within and across the system. The key is how 
the information is presented, shared and used. It must be "user friendly" and audience-specific. 

4 The information the project gathers about the reality of teaching and learning becomes a 
catalyst for dialogue, e.g., upper primary pupils are unable to read passages from lower 
primary texts; information about instructional practices and pupil performance is now known 



WITHIN the primary cycle, which opens the door for improving teaching and learning while 
children are still enrolled in school. This differs from the end of cycle testing which is used in 
selecting candidates for secondary school rather than in diagnosing the system for 
improvement. Dialogue can then becomes the forum for proposing changes: trying out new 
instructional strategies in the classroom, distributing textbooks (ensuring that head teachers 
are reimbursed for transport to the district office to pick them up), re-examining the national 
initiative to support girls in school. 

Measuring pupil achievement, especially at primary school departure, presents neither a 
complete nor an accurate picture of schooling. IEQ has gathered information about how 
materials such as textbooks are used or not used by both pupils and teachers (more not used), 
the scarcity of resources available to teachers, the substandard physical conditions of schools, 
the lack of observance of the timetable that results in a reduced level of time on task, and the 
relationships among factors in schools (e.g. teacher qualifications, head teacher absenteeism) 
which affects pupil performance. 

Developing Research Tools 

IEQ host-country research teams have used qualitative and quantitative methods to capture what 
is happening in the classroom. They have developed a variety of techniques for assessment: 
achievement measures in numeracy and literacy; interview protocols for parents, pupils, local 
and regional supervisors, and community members; classroom observation forms which describe 
interactions among pupils and between teachers and pupils; instructional materials; and 
information on the learning envirofiment (depicted through drawings of the classroom and school 
grounds). 

Improving the quality of teaching and learning is a work in progress in all countries. The IEQ 
legacy is a process for dialogue based on classroom realities. And the process must include all of 
those who are interested in educational improvement. 



Lessons Learned 

It is common practice at the conclusion of a major USAID project to offer some reflections upon 
the activities completed. The term typically applied to this exercise is "lessons learned." The 
implication is that a "lesson," as defined by the American Heritage Dictionary, offers instruction 
through which some knowledge or wisdom is gained. The "learning" implies the dimension of 
comprehension joined with experience. The hope is that documenting the lessons learned 
provides "warnings" of what not do, in order to prevent future errors, as well as to accelerate 
startup time for new efforts. 

The "lessons learned" offered in the following pages focus on characteristics of the Improving 
Educational Quality (IEQ) Project, which embodies the principles enumerated in the overview of 
IEQ. But they do not constitute "warnings." Rather it is our hope that the present description of 
these characteristics will represent a positive contribution for the design and implementation of 
other similar efforts. 

As the first five-year contract of the IEQ Project (IEQI) draws to a close, we join others in 
providing reflective insights which we hope will advance subsequent activities. This 
retrospective view treats the "lessons" as stepping stones upon which future activities may be 
constructed. Many of these ideas have been discussed at conferences and in other venues during 
the course of implementing the IEQ project. This brief article presents them as starting points for 
others, particularly our colleagues in the IEQ partner countries, whose wisdom and experience 
have enriched us. 

Learning lessons is an ongoing process which must be integrated into the 
implementation of the project. 

Questions linked to lessons learned are typically reserved for end-of-project events. This 
sequence suggests (althoi~gh I think few would admit to believing this) that the reflections occur 
after all is said and done. IEQ1 has been implemented as a work in progress'@, an ongoing and 
continual learning process for all participants. It is important to articulate what is being learned 
in time to use the knowledge either to build on successes, or to alter that which is already in 
place. This model accepts trial and error as essential for change and improvement. 

During the implementation of IEQ, we built in several modes of self-assessment (internal 
feedback). One was to document country-by-country progress (intermediate accomplishments) 
toward results within each of the four major goals. Another was to dedicate time during each of 
the country visits to "reflection" with the team. This period was not always possible to schedule, 
but the more often i t  took place, the more we believed it was critical. A third technique was to 
hold biweekly telephone conference calls with the Technical Review Panel to keep in touch with 
the country-by-country activities, hear problems and concerns, brainstorm options and plan 
together. 

'"i work in progress implies that there is an environment which facilitates ongoing change. 



Shifring from a relationship based on technical support to partnership with host- 
country colleagues, and ch'mately to "ownership," requires "letting go" and 
"taking on." 

The story of IEQ reveals a paradigm shift away from technical support and towards ownership. It 
requires a shared recognition of classroom realities and cultivates a system .which accepts 
responsibility for its own improvement. 

We were surprised at the cautious response of our host-country educators to the notion of their 
status as partners in IEQ. Perhaps our mutual expectations were not explicit from the outset, or 
perhaps they were not examined frequently enough as the project unfolded. But it is clear that 
the collaborative process of our work required the equal attention and commitment of all. It was 
important and necessary for the US-based IEQ participants to demonstrate our own faith in the 
project by "letting go"; in turn, the host-country participants had to "take on" aspects of our 
work. From the outset, IEQ assumed this was a modus operandi: however, many host-country 
nationals wanted to be instructed "what do to" as we began. (This request revealed much about 
the donorlhost-country relationships.) 

In short, it became critical to set a tone of reciprocity among colleagues, but it was often 
challenging to maintain this balance. Moving toward ownership also required focusing on 
national priorities for the in-country efforts and engaging educators throughout the system in 
dialogue about the expected results of the IEQ project and its implications for action. 

An element not "built into" the process was the amount of effort and time required to work 
together and to develop trust in the relationships. Moreover, it was necessary to recognize that 
mistakes do happen and that they can be transformed into learning experiences: this is an 
acceptable way of conducting business. It's often easier and more efficient to tell people what to 
do and how to perform correctly, than to allow them to find out for themselves. But this is not 
development. And it's not IEQ. 

Research is supported by "non-researchers " in a system bvhen it is experienced as 
n tool for edticntional improvement. 

In IEQ, one measure of success is the way information is utilized. The demonstration of research 
as a tool occurs in several ways. It begins by focusing on national priorities in-country and by 
reflecting the concrete problems or concerns which the educational system is trying to address. It 
continues by engaging educators, e.g., teachers, assessment experts, teacher trainers, and others 
within the educational system, in a discussion of the results of the research in order to gain 
insight into and understanding of the problems being examined. Materials summarizing the 
research findings are prepared in appropriate format and size to communicate meaning and 
stimulate discussion. Context and engagement are key ingredients. And hearing about others' 
experiences or reviewing the relevant professional literature can provide a framework for action 
and reform in a specific environment. 

Dinlogi~e ahoiit the reality of classroom experience, and its eflect on both 
tec~clwrs and pipils, is u c ~ ~ t ~ i l y s t  for those INSIDE the systerrl to irrprove the 
y~icdity I! f etlr~catiort. 



There are two important factors here. The first is who is doing the talking. There should be a 
sharing of information across hierarchical lines within the system which moves toward a 
"democratic" process. IEQ has broken through barriers which traditionally isolate educators 
(often the "disenfranchised") by inviting them "to the table" through conferences, workshops, or 
seminars. An example is the inclusion of teachers in discussions of the findings about what 
pupils could and could not do in their classrooms (follow simple instructions, write their names, 
read from a "below grade" text). The discussions focused on how the teachers could improve 
their teaching by pinpointing learning needs and suggesting methods to address those needs. 
Many teachers requested additional help, and they shared what they learned with their school 
colleagues. They became more engaged with their teaching and, for some, the absentee rate 
declined. 

The second is what is being discussed. The focus should be on the REALITY of teaching and 
learning in the classroom--for example, the use (or lack of use) by teachers of instructional 
resources, or the level of reading or writing by pupils in the primary cycle. The amount of 
dialogue about instructional resources, the extent of discourse between teachers and students, the 
classroom environment and other realities of classroom practice--all of these conditions can 
reveal specific needs of educators throughout the system. As a result of discussion about these 
needs, teachers can gain a clearer understanding of their own pupils' ability to perform; trainers 
can determine how to revise in-service and pre-service courses; and policy-makers can gain 
perspective on the national implications of, say, testing or textbook production and distribution. 

Thus can the "experience of learning" about the classroom by both the policy m'akers and the 
practitioners provide the stepping stones to improving the quality of education. 

Providing the connZTtions between host-countr): colleagries and the broader 
C 

professional comrn~ini5 builds confidence and contriblites to empowerment and 
participation within the country. 

This outcome has been one of the most exciting for IEQ. Opportunities to travel outside the 
country, actively participate in international conferences, represent their own work and build 
their own networks are typically limited to the same small group of people in developing 
countries. Such limited exposure restricts their own vision of themselves and their work. They 
often don't know how good they are and how much they have to contribute to an international 
forum. 

One goal of IEQ has been to foster such linkages, not only at major conferences but also within 
the IEQ project, so that country representatives travel to member countries for specific technical 
agendas, e.g., development and use of curriculum-based testing. From the beginning, IEQ 
colleagues from host countries have presented the IEQ work in-country at the Comparative and 
International Education Society (CIES) meetings. It has been interesting and very revealing to 
listen to the response of donors and other contractor organizations to this participation: 
Recognition of the importance of such participation is mingled with surprise! 

Outreach and participation within the broader educational system have also occurred within 
country. Members of IEQ teams have moved beyond their immediate professional circles, e.g., 
the university, to become engaged in basic education at both local and national levels. This has 
occurred at regional and national conferences attended by the educational stakeholders within the 
system where focused discussion on the implications of the findings takes place. Members of 



local research teams have been invited into the broader reform arena, usually at the national 
level, because of the methodology and focus of the IEQ process. 

Establishing an institutional home within country is a solid beginning for 
sustninability. 

Notice I didn't say sustainability of the project! Housing IEQ within a local institution builds not 
only new individual professional skills, but it also strengthens the institution. IEQ does not 
measure its success by continuation of the "repeated events," but rather by a commitment to the 
process of assessment and "continuous reflection and adjustment." We view the skills, 
experiences and knowledge gained during the IEQl years as building blocks for this ongoing 
work. 

IEQ's residence in an institutional home facilitates the spread of the ideas it fosters and the 
methods it applies within the organization. But it also gives them currency for broader 
acceptance. What is sustained through IEQ team members is the organization's methodology in 
a widely respected and active educational institution. In two countries, the institution -411  
assume operational support for IEQ. In a third country, a local office will relocate to an 
academic institution. In a fourth country, the IEQ team resides within the government, which has 
been continually absorbing IEQ technical principles and methods. In a fifth country, 
collaboration on the development of technical products has resulted in site-by-site adaptation of 
appropriate methods and procedures. The project supported by the IEQ1 five-year contract does 
not have to be sustained to be successful. Its success can be measured by the continuing utility of 
the methodological process through strengthened individual and institutional capacity. 

Perhaps such reflections about lEQl may proliferate in other venues. IEQ1 has been blessed 
with participants who have an abundance of talent and energy. Each could offer a unique 
perspective of "lessons learned"; they are welcomed. Indeed, as I reflect on my own experience 
of the past five years as Director of the IEQ Project, I am struck by the untapped potential for 
educational improvement which exists at all levels. 

I believe that the principles and the process which IEQ has developed offer a promise for change 
that at once systematically, determines and integrates the REALITY of the classroom. This 
approach moves abstract notions to concrete information about what is and is not happening 
within the school and how it affects a pupil's capacity to develop intellectually and physically. 
After all, the bottom line for determining if educational quality has improved should be whether 
pupils learn. 

In order to achieve this end, IEQ obliges educators to consider first the CONTEXT of their 
national educational systems and to identify opportunities for and agents of change. To be sure, 
we've been privy to some of hallmarks of change: teachers' increased interest in their own 
teaching; circuit supervisors' response to opportunities to be instructional leaders, the revelations 
and questions which arise from new knowledge about learning within the primary school before 
end-of-cycle testing; the growing commitment of university faculty to improving basic education. 

The energy of and the interaction among IEQ 1 participants anticipates educational improvement. 
We must never forget that the experience of working with this anticipation brings its own 
rewards and results. I t  is upon these that we build together. 



J n d c r s t a n d  h o w  :lnd w h y  c a d i  coun t ry ' s  clnssroom-ba! 

ACTIVITIES 

Phase 1: 
1.1 Observation (over 250 hours), interview, antl inventory 
data collected on instruction;tl materials avai1:rbility irnd 
use collected in 18 classrooms in 0 schools. 

Phase 2: 
1.1 CRIQPEG team members trained in perlbrmance 
instrument development and administn~tion; parallel forms 
of pupil performance assessment instruments developed 
(pilot tested antl revised) for grade levels 2-6 in English 
proliciency (on11 I;inguage, reading, and writing). 
Development of summary sheets for computer data entry as 
\\ell as hand tallying results developed. 

1.2 Longitudinal xhievement data collected from 1994-96 
on approximately 1000 pupils in levels 7-6 in 14 schools-- 
7 intensive intervention and 7 non-intensive intervention-- 
from 2 regions of Ghana, representing rural, semi-urban. 
and urban communities. 

1.3 Development of interview protocols for Circuit 
Supervisors, parents, community leaders, teachers, and 
pupils: observation protocols for clnssmoni (focusing on 
instructional practices) and pupil observations (targeting 
high and low performing hoys :lnd girls); survey 
instruments to tleterniine I;~mily b:~ckgrountl; teilcher rating 
sheets, and an inventory of textbooks and their 

111 1 1 1 1  

sccl interventions i n l l r ~ c n c c  pup i l  pc r fo rn iance .  

ACCOMPLISHMENTS 

1.1 Research report completed and submitted to USAID. 
Findings shared at the Second Annual Conference on 
improving the quality of primary education in Ghan:~.' 

1.1 Vnlitl;~ted performance assessment instruments and 
administration manuals on English proliciency completed 
for Grades 7-6 and data collection Ibr baseline in Jan-Feb 
1994, in June 1995, and in July 1996.' 
Classroom, school, and grade level performance profiles 
shared with local and national educators. 

1.2 Submitted research report to USAID; shared research 
lindings with MOB, CES, circuit supervisors, head 
teachers, and teachers. 

1.3 Interviews conducted at periodic intervals during 
1904-06; Observation data collected and analyses 
completed for baseline (March '94) ;~ntl Ibr July '94, 
December "94, and July '95; and inventory completed of 
textbook use and condition. 

OUTCOMESIRESULTS 

1.1 Shift in research focus to language learning process. 

1.1 Assessment results indicate that: (a) with a few 
exceptions, pupil performance in intensive and non- 
intensive intervention schools was comparable at baseline; 
(b) with rare exceptions, pupil performance in intensive 
intervention schools was significantly better than pupil 
performance in non-intensive intervention schools at 1 an 
2 years following the initial intervention efforts." 

1.2 Classroom interventions selected and professional 
development seminars planned and implemented to 
address problem areas revealed by the assessment  result^.^ 

1.3 Documentation of observation and interview data in 
the form of research reports, case studies, and summarized 
:IS pupil proliles shared with stnkeliolders. 

I For samples, see Trip Repo~l #27, 6-28 May 1994, 8: Trip Report #7 1, 20 June - I3July 1996 

- See Phnw I Resenrcli Report, 1993. R: Trip Report #16, 26 September-l I October 1993. 

3 See Trip Report #77, 6-28 hlny 1994; Trip Rerrort #71, 20 June - 13 July 1996; Oualitv Link # 5.  1996; R: Curriculum-Rased Assessment nntl lmprovine the Ounlitv of Primary Etlucntion in 
Ghnnn. 1997; - 

See Qunlirv Link #h. 1997; S: Repon on CIi:in:~ Findines (in press) 

5 For funher inform:~tion see Trip Repon # 23, 25 Fehrunry - 13 Miu-ch 1994; re Trip Rerro~t #27 6-28 May 1994; i~nd Trip Report #65, 5-21 January 1996 

For tlctnils see the Ohservntion Report. 199.5; 0u;llily Link H6 1997; 19 Repon on Glinnn Fintlinm (in press). 



C,Il:\NI\ GOAI, # I  CONT'D: 
U n d e r s t a n d  h o w  i ~ n t l  w h y  r x h  country's  c l a s s r o o m - l ~ s c d  in t c rvcn t ions  i n l l u c n c c  p p i l  per l 'ormancc.  

ACTIVITIES 

1.1 Findings sh;lred and discussed with local etlucalors in 
the 7 intensive in~ervention schools. 

11 1.5 CRIQPEG team members trained in desk top 
computing (word processing, spread sheet, and basic 
SPSS.) ' 

1.6 CRIQPEC team members trained in qualitative 
research methods, development of interview protocols, 
observation guides, etc. and qualitative data analysis." 

ACCOMPLISHMENTS 

1.4 Instructional intervention decisions guided by 
findings and implemented in intensive schools. 

1.5 Research reports, using statis~ical analyses learned by 
CRIQPEC teams completed and shared with USAID and 
MOE.' 

1.4 International consultants and UCC faculty provided 
information on knowledge and lessons learned from other 
countries about language learning. 

1.5 & 1.6 CRIQPEC being proposed as  the research arm 
of national initiatives to reform education. 

1.6 Reports i~nd  case studies using qualitative analyses of 
interview and observation data completed and shared with 
USAID and MOE.Iu 

See Trip Repon # 23, 25 Febnrary - 13 Mnrch 1994; Guide for Analv;line Pupil Performance Data Usine SPSS on the Macintosh. 1995; & Guide for Analvzine Classroom Observation Data 
Urino SPSS on the Macintosh. 1995. 

See Trip Report # 13.6 -20 May 1993; Trip Repon # 16. 26 Septcmhcr- l I October 1993; Rr Trip Repon H7 1.20 June - 13 July 1996. 

See Phnre I I  Repon, 1995; Rr Pllase Ill Repon. 1996. 

See Ohrerw~inn I<epnn. 1995: l)h:\re I11 Repon, 1996; Rr Wllnt happen.; to the Textbnob;? 1996. 



enionstrate  a process whereby t i n d i n ~ s  f r o m  classrc 

ACTIVITIES 

Phase 1 

2.1 Identified systemic harriers to texthook availability and 
use." 

Phase 1 

2.1 Feedback sessions held in the schools to share pupil 
performance assessment findings with educators (local, 
district, nationnl, and international) and collaboration with 
them to develop. support. evaluate, and improve the 
effectiveness of intervention strategies. 

2.2 Identification or three intervention goals: (a) frequent 
practice in oral English: (h) constant exposure to print; and 
O using instnlclionnl strategies and activities designed to 
make every pupil a successf~~l learner." 

2.3 Professional development seminars held, at least once 
every year, on interventions requested and needs expressed 
by teachers, head tenchers, and circuit supervisors. 

Collection of datnlfeetlhnck (observations, interviews, 
feedhack sessions) on the implementation of the 
interventions in rhe intensive schools. 

ni research o n  improving educational quality arc ut 

ACCOMPLISHMENTS 

2.1 Sh;~red lindings with policy m:lkers 

2.1 Feedback sessions in classrooms for sharing assessment 
results and for collaboration on implementation of 
intervention strategies. 

2.2 CRIQPEG researchers, circuit supervisors (CS), and 
he;rdteachers ( l IT) led school level professional 
development seminars for teachers. 

2.3 Professional developnlent seminars for classroom 
teachers in intensive schools initially co-led by CRIQPEG 
researchers, head teachers, and circuit supervisors were 
turned over to the head teachers and circuit supervisors 
early in 1996. 

I I See What happens to the Textbooks? 1996 and Oi~nlit~ Link #h. 1997. 

12 Fix f~117hrr infor~n:ltion, see Trip Rrpol-r # 23. 2.5 k:c.hn~:~ry - 13 Mnrch 1994; R: Trip Report #27 6-28 Mny 1994. 

13 Srr Phase I l l  Rrpon, 1996; S: Report on Chnnn Findings (in press). 

I J  See Oualitv Link # 4, 1995; & lienon on Cihnnn Findinox (in press). 

!ed by  t h e  e d u c a t i o n a l  system 

OUTCQMESJRESULTS 

2.1 Changes in MOWCES policies: 
a. Money for transport of books from district office 
provided. 
b. Teachers informed that they are not responsible for 
normal textbook consumption. 

2.1 Refined intervention strategies; 
Teachers in intensive schools using different instructional 
strategies." 

2.2 Change in role of headteacher and CS; CRIQPEG and 
CS describe additional uses for IEQ learned knowledge 
and skills14 

2.3 Instr~lctional leadership skills and confidence 
enhanced among head teachers and circuit supervisors. 

Cl;~ssrootn teachers from other schools attended 
professional development seminars, at their own expense, 
and implemented the instructional interventions in their 
own classes. 



GH,\N;\ GOI\I. #3: 
Create opportunities for tlinlogoc ant1 partnerships among rese:~rchcrs and etlucators who arc seckinfi to improve educational quality at local, regional, national, anrl 

- - 

international levels. 

ACTIVITIES 

3.1 CRIQPEG office formally opened by Minister of 
Education in September 1994. 

3.2 Annual conferences held to report findings and serve 
as n forum for discussions with important st;~keholtlers. 

II 3.3 CRIQPEG Advisory Bo;lrd formed and regular 
meetings held every few months, starting in the Spring of 

3.4 Regular feedhack meetings anel brainstorming 
sessions held with texhers. he;d teachers, circuit 
supervisors by CRIQPEG research teams. 

II 3.5 Facilitated cxch;unpes hetween CRIQPEG researchers 
and others. 

ACCOMPLISHMENTS 

3.1 Research Centre established, bringing together over 30 
members of UCC Faculty of Education and ~~dvanced 
graduate students to conduct research on improving the 
quality of primary education in Ghana.'s 

3.2 Consensus and collaborative clecision making. 

3.3 CRIQPEG Advisory Roard fully functional and 
initiating plans for the expanded use of technologies 
(assessment and instructional interventions) developed 
under the IEQ initiative in the country.lb 

3.4 Process of regular feedback and dialogue estnblished 
among teachers, head teachers, and circuit supervisors. 

3.5 Participation in panel discussions at ClES annual 
conli.rences 

CRIQPEG coorclin;rtor served as short-term consultant for 
a research project in Swaziland on qualitative research 
methodologies. IEQ participants from South Africa, and 
Ugnnda visited CRIQPEG to share and learn liom each 
other's experiences insights. 

I5 See Trip Report 816, 26 Seple~~lh~~--l I Ocfoher 1993. 

3.1 Vice Chancellor includes CRlQPEG as part of UCC 
budget line item. 

3.2 & 3.3 Support for project goals and activities 
strengthened and project visibility enhanced. 

3.4 Dialogue, constructive feedback, and supervisory 
assistance replacing "inspection" functions of the head 
teachers and circuit supervisors." 

3.5 Expanded networks; knowledge gained enhanced 
research capabilities. 

l 6  See Trip Repon #40,20 April - 22 hl:ly, 1995; Trip R c ~ o l ~  #4R, 13-30 July 1995; Trip Repon # 51.3-15 Octotwr 199.5; Trip Repon #65,5-21 January 1996. 
8: Krpon on Ghnnn Fintlinrs (in press). 



ACTIVITIES ACCOMPLISHMENTS OUTCOMESIRESULTS 

4.1 Contributions to CRIQPEG newsletter, 
Videotape prepared of CBA administmtion, annual 
conferences, and profession;ll development  seminar^.'^ 

1;lintain a n  ongoing history of the  project to  document  

- 

4.2 Quarterly and annual reports, trip reports: research 
reports, case studies and pupil profiles 

4.3 CBA papers, Quality Link Articles, and occasional 
papers published." 

-.- 

IC 

4.1 CRIQPEG newsletter published; Video library of set 
up at CRIQPEG. 

4.1 Information on CRIQPEG activities and professional 
development seminars shared with stakeholders and other 
interested parties. 

t h e  rat ionales  f o r  choices made, opportunities a n d  cons t ra in t s  encountercrl. a n d  lessons Ica rned .  

Videotape of CBA administration used for briefing and 
training purposes. 

- 

4.1 Reports submitted to USAID and MOE. 

s 

4.3 Publications USAID, MOE, and network of local and 
international researchersleducators 

4.2 Subsequent decisions, activities, guided by findings, 
information contained in various reports. 

4.3 Conceptual frameworks defined and "lessons learned" 
and reflections articulated and shared with stakeholders 
and other interested parties. 

19 For exn~npllrs. see 0u:llilv Links # I  -6. Curricul~~~rt-Ilnqecl A . ; w w n e n ~ :  I-inkineCurriculunl Assessnient and Ixarnine in Developine Etlucn~ion Svsrems. 1994: What hanpens to the textbooks? 
1996; 8: Currictilum-Hnsrtl Assesstnrnt and I m ~ r o v i n e  the 0u:llitv olPrilrlnrv Etlt~cntion in Gh:tnn, 1997. 



ACTIVITIES 

1 .  I Data collection on 648 stutlents in the upper grades of 
29 NEU and comparison schools in 199.5. Interviews with 
teachers on utility of NEU in handling nlultiple grades. 

1.2 Training seminar$ in qu;~litntive methods for MOE 
researchers, MOE bilingu:~l supervisors working with 
UNICEF. and professors ;kt San Cnrlos University. 
Ongoing capacity buildins of IEQ team. 

1.3 Development of observ;~tional protocols, interview 
puides, achievement test for mathematics and curriculum 
based test of communication skills. 

ACCOMPLISHMENTS 

I .  I Research report submitted to MOE and USAID."' 

1.2 Cadre of approximately 40 prof&ionals in MOE and 
Universities trained in observational research, case studies, 
and ethnographic interviewing. Six sets of field manuals 
developed." 

1.3 Battery of valid and reliable tests for rural primary 
school teachers. 

OUTCOMES/RESULTS 

1.1 IEQ research showed that NEU had an impact on. 
thinking & communication skills of Spanish-speaking 
students but not on Mayan-speaking children in the upper 
grades. Results contributed to the MOE dev. of bilingual 
NEU materials currently underway. 

1.2 Systematic evaluation of  UNICEF NEUBI program. 
Incorporation of qualitative methodologies into university 
training. 

1.3 Tests1 testing experience of IEQ used in part in 
current testing done by MOE testing center, and in 
proposal for Universidad del Valle involvement in 
national testing efforts. Observational instruments 
adapted for several MOE research efforts. 

- 
?(I For Inore infor111:1l1011 srr tlr Ilnrs~n, Infonnr sohre In evnluncicin renli?;ctln en Ins escueln$ completn.; Curw escolnr 1999, 1996. 

? I  For rllore tc~f(>rr~~:~tion FCC RrpoTtr. Or  curso de ncl~~nli/:~cihtl sohre invr\~irncihn cunlirntivn. June 1996; Inforn~e sohre cnpncitncioncs nnm promorores hilin~ie.; de Don Ro~co, Febnlnry 199.5; 
hlnnunl dr ia\.r\ti~~c~cin (It caw, 1994. 

16 



I)cnionstr:~tc ;I process \vllercl)y I?ntlings I ' ron~ c l ;~ss r  
I, 

approximately 30 supervisors and other administrative and 
support personnel and about 100 teachers in the two 
education;tl regions implen~enting the NEU program. 

7.7 AS a result of IEQ research findings that showed a 
nuniher of children could not use self-instructional guides 
successfully, assessment instrument for reading 
comprehension developed for teachers to use in the 
classroom. 

2.3 Advisory board formed of members of the educational 
system and donor community and regular meetings held. 

11 2.4 Incorporation of IEQ into Universidad del Valle as 
part of Research Institute in order to further the utilization 
of classroom based research in educational policy. 

ACCOMPLISHMENTS 

2.1 Visual and written materials for workshops. Reports 
on workshop results." 

2.2 Easy-to-use, valid and reliable instrument for 
assessment of student reading comprehension.?' 

2.3 Meeting minutes, decisions on placement of databases, 
IEQ conferences and workshops. 

2.4 Letter of Understanding. Databases established in del 
Valle. 

OUTCOMEShIESULTS 

2.1 Expressed appreciation of the importance of 
evaluation by teachers and supervisors. Reflection and 
fine tuning of classroom practices. 

2.2 Instrument packages distributed to teachers for use in 
1997 school year. 

2.3 Reflection on educational quality and furthering of 
the dialogue in universities and office of the Minister. 

2.4 Continuation of IEQ project after completion of IIR 
contract. 

" For more inform;~tion see lnforme sabre los talleres con swervisores v caoacitadores t6cnico-pedaelieicos, June 1996; Report on Nueva Escuela Unitaria Teacher Workshops, June 
1995: lnforme sohre capncitaciones para maestros en el nroceso de expansi6n de NEU, February 1995; Report on Workshops for Supervisors and Teachers, November 1994. 

For  more information see Desarrollo tle la pnleba de comnrensilin de lectum, 1996. 

m rescarcll  o n  improving et1uc:ltional quality a r e  

- 

utilized by t h e  e d u c a t i o n a l  system. 

=C 

- 



CIIATEI\IAI,,\ lISQ GOAL #3: 
C r c a t c  oppor t t~n i t i cs  liw tli:~lojioc :~ntl pnrtnersliips :111lorlfi rcsc:rrcllcrs :111tl ctltrc:ltors wlio :Ire seeking t o  improve  c t luca t io~~:~ l  quality a t  local, regional, national,  
a n d  intcrni~t ion; i l  levcls. 

3.1 IEQIUniversidad del Valle int'l conf. on Research & 
ed quality in L.A. involving researchers & educators from 
LA.. Central America. ;~nd South America. 

ACCOMPLISHMENTS 

3.1 Conference papers, Report on conference 
 proceeding^.'^ 

3.2 Visual and written materials, manuals, training o f 2 0  
rese;~rchers and 120 teachers, re~pectivcly.'~ 

3.3 Academic papers on IEQ Guatemala research and 
research utili~ation.?~ 

3.4 Journal article." 

3.1 All levels of ed system participate in discussion of ed 
quality. Compare efforts throughout the region.' Linkages 
among researchers from different countries. 

3.2 Linkages wlpractitioners &researchers. Exchange of 
methodological approaches. 

3.3 Exchange info. about the int'l experience on 
improving ed. quality. Create linkages wlothers working 
on similar issues. 

3.4 Disseminate IEQ findings throughout Latin America. 

3.2 Conduct workshops 011 instruments at int'l conC in 
Puerto Rico and the Dominican Republic. 

3.3 Present papers on lindings at CIES (1994, 1995, 1996) 
Int'l Congress of Psychology (Montreal 1996) & conf on 
Building Partnerships for Ed Revitalization in the 
Americas (PERA) 

3.4 Publication of research findings in OAS journal, "La 
Educaci6n." 

-" For more inli)rnintion see Trip Report #Mi: C;LI;I~CII~:I~:I Trip Report h r  -72 April - 28 April 1996. 

' i - For more inli~lniation \cc T:illcr whrc 16cnicm tlc ohwrvacih en cl ;~ul.~. Octohcr 1995: Trip Report #46: Inlhrme de viitic ;I I'uerto Rico del 9 ir~lio - 15 iulio 1995; and Trip Report 
#54 Rcpnrtc dc \ i:~ie ;I C;~nto Doniinw tlel 2 0  de octuhrc - 22 tlc octuhrc 11N5. 

26 See, for exaniple, Trip Report #24: Trip Report- Snn Diem and Pittshurch for 20 March - 1 April 1994; Trip Report #64: Guatemala Trip Report for 26 Fehruarv - 9 
hllarch 1996; Trip 12eport #72: lrilbrnic tle vii~ie ;I Montreal tlcl I h a1 21 tle aeosto tle 1996; and Trip IZeaort #SX: Informe tle viaie a Washineton. DC tlel 3 tle tliciemhre - 7 tle 
diciemhre 1995  o or more information see "La Nueva Escuela Unitaria: Una experiencia educativa innovativa en Guatemala," La Educaci6n, 1995. 



4.1 Reports sent quarterly to the Ministry of Education 
and to the USAIDICuatemala Mission. 

4.2 All project documents sent to the University of 
Pittsburgh and ongoing feedback provided to graduate 
students documenting the history of the IEQ project in 
Guatemala. 

4.3 Databases for all project research set up and all project 
reports archived at the Universidad del Valle. 

t the  ration:rlcs f o r  clioices m:icle, opportunities a n d  constrnints encountered,  a n d  lessons learned. 

ACCOMPLISHMENTS 

4.1 Guatemala quarterly report. 

4.1 Revised versions of Pittsburgh monographs on IEQ 
project history. 

4.3 Complete set of all project documents. 

OUTCOMES/RESULTS 

4.1 Information on IEQ activities made available to 
policy makers. 

4.2 Project information available to US researchers and 
educators. 

4.3 Project documentation available to Guatemalan 
researchers and educators for follow-up. 



~ d e r s t a n d  how a n d  why each country's clnssroom- 

ACTIVITIES 

1.1 Training of : 

1.la) Researchers 

1.lh) Stakeholders 

1 . 1 ~ )  Teachers 

1.2 Study of school factors involved in the teaching and 
learning of French in the first two years of school 

1.3 Study of extr;i-schol;~stic Ihctors th;~t influctlce a 
child's ahility to learn French i n  school 

1.4 National Colloquium: discussion nl'rescnrch findings 
based on personal experiences. 

set1 interventions inl lucnccs pupil performance.  

ACCOMPLISHMENTS 

?X  For funher inforn~ation, see IEQ trip repon #12. 1993 

1.12) 20 Researchers from the Research and Pedagogic 
Innovations Division of the Ministries of Basic Education 
(IPN) and Secondary, I-ligher Education and Scientific 
Research (ISFRA) trained in qualitative researcl~'~ 

12 Researchers and members of the IPN testing unit trained 
in  SPSS 

1.1 1)) 51 parents, community development specialists 
trained to support the interventions.'" 

I .1 c) 199 teachers, pedagogic advisors, headmasters. 
inspectors, rcgionnl education directors, and regional 
district researchers trained in the technical implementation 
of the innovations" 

1.2 Phase I Research Report 3 1 

1.4 Phase I Seminar ~ e ~ o r t ~ '  

OUTCOMESIRESULTS 

1.1 a) Local skills in related techniques and local expertise 
in design of qualitative instruments such as classroom 
observation guides and interview guides for teachers, 
parents, headmasters, and students. 

A well trained core group of local researchers capable of 
manipulating data in SPSS 

1.1 b) Decentmlization, building of local research 
capacity, community participation, and ownership of the 
innovations. 

1.1 c) Active participation in an ownership of the research 
and innovations. 
Local and school-based research structures for gathering 
classroom-level data. 

1.2 Articulation of socio-economic, health and school 
factors that influence the learning of French in the first 
two grades of primary school in Mali. 

1.3 Reference document for national colloquium on the 
learning of French in Malian schools. 

1.4 Foundation for community participation and 
nf the next nhnws nt the pmtert 

29 For funher infomlation, see IEQ trip repon #30, 1994; "Rappons tles ateliers tle conception et cle planificntion tles interventions clu PAOE clans les resions tie Seeou, Kaves. Mopti, et Siknsso, 1994. 

30 Ihid. 
3 ' ~ o r  additional infonnntion, see Rapport de recherche sur I'npprentissnee tlu frnncnis en premiere et tleuxieme nnnees. 1995 
32 For additional infor~na~ion. see Raptmn tlu sen~innire tle lin tle 1;1 phase I clt! PAOE, 1994 

Contracts #DPE-5836-Q-00-1043-00 & DPE-5836-Q-00-1043-00 



~ d e r s t n n d  how and why c;tch country's clnssroom-l 

ACTIVITIES 

1.5 hlonitorinp visits 

1.6 Data Collection 

1.7 Consrruction of a mctric ol'evnlui~tion 

set1 interventions inlluenccs pupil per formance  

ACCOMPLISHMENTS 
. . 33 

1.5 Production of monographs and monitoring v ~ t s  

1.6 Compilation of qualitative and and quantitative data on 
pupils in IEQ experimental and control  school^'^ 

1.7 First and sccond grades testing instruments in French, 
Bnmharo, and Fulfulde 

Mali Researchers' and Consultant's Reports technical 
description of the process of developing and pilot testing 
an evaluation metric in Malian national languages for use 
in convergent methodology schools. 35 

--- 

1.5 Sharing of experiences with non-IEQ school teachers 

Documented feedback from field practitioners on 
implementation realities of IEQ interventions; invaluable 
information for redirection and future use 

1.6 Database established for examining student 
performance 

1.7 Model of testing instruments in national languages to 
develop instruments for upper grades, and for the future. 

Reference documents for dialogue among researchers, and 
between researchers and policy makers on the new basic 
education reform and the cuniculum of the "rnethodologie 
convergente" schools 

11 For ;~tltlirionnl infnr~n:~tion. see Rnppons tle visilrs tle ruivi tles intel-ventions tlu PAOE tlnns Ies renions tle Kaves. Mopti. Seenu, et Siknsso (2195); Monoprnphies tlu suivi tles ecoles PAOE: Segou, 
hlcrrrri. K:i\,e.; (3196); Le C e d e  tl'Ert~tle Ctrmtllun:~u~nirr: Ilnp:lc~ tlnnu Ies rcoles PAOE nu fh l i ,  1996 

' . '~er  hlonnnr:~phiesll<nppt>~i~ tlr In rccl~erche clunlir:~rivc tlnns Ies ecoles PAOE, (C,/95); 
Rappnn tl'evnluelion tlu rrntlrrnrnt tles sleves (Inns I ~ F  rcoles I'AOE I 101)51. (8196) 
hlonow~phies tle In rrcl~rrche clu:~li~:~rivr tl:rns les ecoles IJA()E, (6196) 
Evnlu:lrion tlu rentlrnlenc tlcs eleves dans Ics ccnles pilores I'AOE et (Inns un croupe tl'ecoles tcrnoins 119961. (9196) 

15 . . For f~lnl~er infor~nation, see 1<:1ppo11 tlc Missinn nux Et;~t+Unis (3196); Consullnnt's Repon of IEO/Meli T~:IIII's Work :I[ 1111: U. of Pittshurel~ (3196); 
Ihppon technioue tle vnlitl:uion tles tests en I;~net~es nntionnles ( lere rt 2r nnnees). 1996. 
Linkino Liter:~cv Assessn~rnr nntl ~ h r  Curriculum in the Malinn School or Le rapport entre I'evnluation tlu lnnoane et le curriculum clans I'ecole mnlienne, 1996 

Contracts #DPE-5836-Q-00-1043-00 & DPE-5836-Q-00-1043-00 



D e m o n s t r a t e  a process whcrclty findings f rom classrc 
I t  

ACTIVITIES 

2.1 National Colloquium 

2.2 Consultationlhrieti~ig with the Minister of Basic 
Education and staff 

11 2.3 Phase I I  Design 

ni rcscarcli  on  iniproving ctlnc:ition:il qual i ty  :ire 111 

ACCOMPLISHMENTS 

2.1 Dialogue of Malian educational stakeholders and 
concerted recommendations for approach to solutions to a 
number of education-related p r ~ b l e m s ' ~  

2.2 Trip Report #30 

2.3 Elaboration of PAQE interventions and elaboration of a 
learner-centered training package for educators 

zed by  the  ediicational system. 

OUTCOMES/RESULTS 

2.1 Appreciation by educators and school authorities of 
the role of family and community in school performance 

2.2 Congruence of IEQ focus and NEF (Noovelle Ecole 
Fonrlrnnenfnle) goals 
Foundation for later partnership with NEF and 
contribution to the design of a research metric in national 
languages and a better curriculum 

2.3 Broader focus on functional bilingualism, socio- 
cultural and cognitive development 

Contracts #DPE-5836-Q-00-1013-00 & DPE-5836-Q-00-1043-00 



3 

\1;\1,1 GOI\I,  #3: Crc :~ tc  opportuni t ies  f o r  di:~lojioc :rnd p:~rtncrships among rcscnrclwrs and cclucalors who a r c  seeking to irnprove educa t iona l  quality at local, 
gionnl, national,  i~ncl internntionnl levcls. 

AC'I'IVITIES 

3.1 IEQ international cxchnnge 

3.2 National Colloquium 

3.3 Regional Design and Training Workshops 

3.4 Dialogue with reseurchcrs, pmctitioners, and policy 
makers 

ACCOMPIASHMENTS 

3.1 Presentation of research initial findings; preparation of 
plan for completing phase I 

3.2 Discussion and description factors affecting learning 
and perfbrmnnce in grades I and 2 in klalian schools 

3.3 Rnpports cles nteliers rie conception el plnr~ificntior~ c!es 
in~en~er~rinns rlu PAQE rlnrls Irs rrgiorls dr Srgou, Knyes, 
Mopti, r t  Siknsso '' 

3.4 Sharing of experience and information on research 
process with colleagues and administrators 38 

OUTCOMES/RESULTS 
3.1 Establishing of professional liaisons with other IEQ 
countries researchers and other scholars in the field 

3.2 Constructive dialogue on academic and extra- 
academic factors that influence academic and professional 
bloom of children 

Constructive institutional collaboration between two 
Ministries 

3.3 Involvement of parents and community leaders to 
ensure viability and sustainability 

Building of locally-based qualitative research capacity. 

Decentralization: collaborative planning and decision- 
making 

3.4 Dissemination of information, experiences, feedback, 
and lessons learned across the board to Malian teachers, 

rtnrc rpspyrhprq r e  ~ t r  

" See (2) 

111 Synthesc tlcs rapports cle missions tle suivi des ecoles PAOE et tlu rapport de mission tle deux memhres tlu PAOE aux USA, 1996 
L'implication tles communautes dans I'ameliomtion de I'apprentissa~e des lan~ues a I'ecole primaire nu Mali [ClES Conferencel. 1996 
R;lpporr relatifa I'association de la cellule tle testine ;lux activitcs tl'elahoration, de pretest et rl'administmtion tles tests tle lere et 2e annees, 1996 
Le Guide du Maitre, 1996 
Le Bulletin PAOE, 1996 
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4.1 Reports 

4.2 Project documents shared with the University of 
Pittsburgh team 

I1 4.3 Descriptive Timeline of the IEQ Project in Mali" 

4.4 Project documents and research databases archived at 
IPN and ISFRA 

t t he  r;rtio~i:~lcs for choiccs nintlc, opportuni t ies  and 

ACCOMPLISHMENTS 

4.1 Trip and quarterly reports 
IEQfMali Final Status report shared with USAIDJW and 
USAID/Mali Mission ( b ~ ~ - i n ) ~ '  

All technical project documents sent to USAID and the 
Ministries of Basic Education and Secondary, Higher 
Education and Scientific Research in Mali 

4.2 Monographs on IEQ project history 

4.3 Feedback to the Pitt's graduate students' effort to 
document the history of the IEQ project in ~ a l i "  

4.4 Mini PAQE library at IPN 

1') For atlditionnl infor~nntion. see Mali Find Status Repon. 1996 

-Io Scr Alimnsi Ntal-l'blbirwn. Ilescriptive Tin~elinc of  the IEO Proiect in Mnli, 1996. 
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4.1 Information on IEQ activities available to the project 
sponsors 

Information on IEQ activities made available to policy 
makers 

4.2 Project information available to US educators and 
researchers. 

4.4 Project documentation available to Malian researchers 
and educators 



UNIVEIZSITY O F  PITTSIiURCI-I - K N O W L E D G E  IiUI1,DING Goni # I :  
Untlerstanrl Ilnw :mcl why each coontry's c lassroon~-bascd interventions inl l r~cnces pupil performance.  

UNIVERSITY O F  PITTSI iURCI1-  K N O W L E D G E  I lUILDlNC C O A L  #3: 
Cre:lte opportuni t ies  f o r  (li:~logt~e a n d  p:irtnrrships an long  rcsc:lrchers :lnd cduc:~tors  who : ~ r c  seeking to i n ~ p r o v c  cduc:ttional qua l i ty  at local, rcgioniil, national, 

UNI\'I<RSI?'I' OF PIrI'l'SIIURCII - KNO\VI,EDGE IiUILDINI: <:CMI, # 2: 
Demonstrate  a process n'hcrcby findings f r o m  classroom research on  improving etl~~c:itional quality a r e  r~tilizecl by  t h e  e d u c a t i o n a l  system. 

r 

4. I .r\n:tlyted trip rcporfs, rcsc;rrch papers, and other 
docurncr~ts and intcrviewcd key host country researchers 
and U.S. consultants in Ghana, Gu;~temalu. and Mali 

ACCOMPLISHMENTS 

1.1 Case studies written up documenting (in each of the 
three Core countries in IEQ project as well a comparing 
across fhern) cvitlence of two-directional links hetween 
classroom-hascd interventions a~rd pupil perli)rn~:rnce. 

ACTIVI'I'IES 

1.1 Xnulycd trip reports, rcsearch papers. :~nd other 
documents :tnd iti~erviewccl kcy host country researchers 
and U.S. conlinltnnts in Ch;mn. Cuntemaln. :~nd hglali 

OUTCOMESIRESULTS 

DialogueIDissemination Spirals for Improving 
Educational Quality, produced presenting each case study 
along with conceptualization, cross-country comparisons, 

AC'I'IVITIES 

2.1 Analyzed trip reports, research papers. and other 
documents ;tnd interviewed key host country researchers 
and U.S. consultants in Ghana, Guatemala, and Mali 

a n d  internat ional  levels. 

ACCOMPLISHMENTS 11 OUTCOMES/RESULTS 

I OUTCOMESIRESULTS 

1.1 Monograph, Policy-Practice-Research- 
DialoguelDissemination Spirals for Improving 
Educational Quality, produced presenting each case study 
along with conceptualization, cross-country comparisons, 
and im lications. I 

ACCOMPLISHMENTS 

2.1 Case studies written up documenting (in each of the 
three Core countries in IEQ project as well a comparing 
across them) evidence of two-ditwtional links between 
classroom-anchored research and educationill policy and 
practice concerns and decisions. 

ACTIVI'TIES 

3.1 Analyzed trip reports, rcsexch papers, and other 
documents and intcrvicwctl key host country rcsc;~rchers 
:~nd U.S. cclrtsultants i n  Ghari;~, Gu:ltcrn:~l:~. and M:~li 

Contracts #DPE-5836-Q-00-1043-00 & DPE-5836-Q-00-1043-00 

4.1 C;tse s t~~dies  written up documenting (in each of the 
thrce Core countries in IEQ project as well a comparing Dialogue/Dissemination Spirals for Improving 
across them) rationales for choices made, opportunities and 
constraints encountered, and lessons learned by along with conceptualization, cross-country comparisons, 
researchers, educators, and policy makers, and U.S. and implications. 
consultants. 

ACCOMPLISI-IMEN'IS 

3.1 Case studics written up clocumenting (in each ofthe 
three Core countries in IEQ project as well ;I comparing 
;tcross them) evidcnce of dialogue and partnerships itmong 
rcsci~rchcrs. cclucators, policy m;~kers, ;tncl U.S. 
c o ~ l ~ l ~ I t ~ ~ ~ l t ~ . .  

OUTCOMESIRESULTS I 
Di;~logue/Dissemin;ition Spirals for Improving 

along with conceptualization. cross-country comparisons, 



o n d u c t  impac t  :~sscss~ncnts of g r :~n t~es '  protlucts nr 

ACTIVITIES 

1.1 Evaluation, Research and Monitoring (ERM) visits 
conducted for 32. prmtces 11s a bnsis for impact assessment 
studies 

1.2 USA study visits Iworkshops conducted for 2 IEQ staff 
& 5 Educare NGO staff. Visits to preschool centers, 
seminars wlresearchers & evaluation specialists, & a 
conference on assessment and evi~luation. 

scrvircs  that  in l l i~cncc  instruct ion a n d  Icnrning a t  

ACCOMPLISHMENTS 

1.1 ERM reports for each of 32 organizations'" 

1.3 Preliminary impact assessment designs 

school nnd  classroom levcls. 

OUTCOMES/RESULTS 

1.1 ERM data used in planning for impact assessment 
studies 

1.2 Impact assessment design for a cluster assessment 
finalized; instruments developed; IAS studies 
implemented. 

"' For more information see Dliumini, T; R Ebr;~hirn; and R Ntshingila-Khosa (199415). Evdrmrio~, Rrsrorclr nrld Monitoring (ERM) Reports 
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SOIJTII ;\121?1Cr\ GO,\I. # I  CONT'D: 
onduct  impact  asscssmcnts of grantees'  products  :I 

ACTIVITIES 

1.3 Conducted impact assessments o f 7  Educare sites: 
CCDC: Khululekil, TREE, Grassroots, ELRU, Small 
Beginnings, and Ntatnise Trust." Classroom, learning 
mvironment, and teacher data collected and analyzed. 

1.4 Conducted evalu:itions of the MCPT and HTPE. 
Classroom observations and teacher, pupil, and facilitator 
inrerviews conducted, focusing on teaching and learning at 
[he classroom level (curriculum and use of materials). 

s c r v i w s  tI1:lt inllucnce instruct ion :mtl Icnrning :lt t 

A C C O M P L I S H M E N T S  

1.3 Results of impact assessment studies summarized in 
technical reports; distributed to USAID and Educare 
program pcrsonnel. 

Shnred report with National Department of Education and 
provincial governments. 

Two policy papers developed on implications of Educare 
studies for interim EDC policy. Indicators ilsed in IAS 
linked to accreditation guidelines in interim ECD policy. 

1.4 Results reported in evaluation reports for the Maths 
Centre for Primary Teachers" and the I landspring Trust for 
Puppetry4' in Education. Results shared with USAID and 
program personnel. 

school a n d  classroom levels. 

O U T C O M E S I R E S U L T S  

1.3 Results of impact assessment studies showed that 
classrooms of NGO-trained Educare teachers displayed 
more quality indicators of effective early childhood 
programs than did classrooms of untrained teachers. 
Trained teachers involved children in more active learning 
activities Br used a greater variety of materials. ~ e s u i t s  
inform ECD policy choices, practice, and training issues 
that will contribute to effective ECD. 

1.4 Program personnel used evaluation results in program 
planning. 

'' The following orgnnization~ use these acronyms or abbreviations: Community and Child Development Centre (CCDC ); Khululeka Community Education Centre (Khululeka); 
Association for Training and Resources in Early Education (TREE); Crassroots Educare Trust (Cmssroots); Early Learning Resource Unit (ELRU); Maths Centre for Primary Teachers 
(MCPT); Handspring Trust for Puppetry in Education (HTPE). 

'' For more information see Dlamini, T; Ebrahini, R; Ntshingila-Khosa; R; Soobrayan (1994). An Assesstnent ofNCO E(1ucnre Traitling. 

For more information see Dlamini, T. ( 1994). At1 E,wlllrrtion of the Mntlrs Cetltru For Primary Teoclrers (MCPT) Imfnrctionnf Materink 

45 For more information see Atkin, M. (1994). Evrhnfiorr oJH~zt~(l.~prirrg/P~-i~~~nry Science Progrrrrt~ttre. Mnterinls: A Report on the Cot~s~dmncy Visif by M.J. Atkin. 
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SOUTI1 A1:RlC:i (;O,tI, # I  CONPI): 

prozrams: ITEC; Sakf~isizwc INSET Unit; COUNT; 
ELET: PSP; and TOPS."' Collected & analyzed classroom, 

1.6 Conducted a cluster impact assessment of three INSET 
grantees' programs in MET: READ; PSP; and the Molteno 
Project. Collected & an:~lyzed classroom, learning 
environment & teacher data to examine effects of 
participation in one or more of the programs. 

,s tllat inlli~ence instruction and learning at the scllool ant 

ACCOMPLISIIMENTS 

1.5 Results or impact assessments reported in technical 
reporst to USAlD and INSET program personnel. '' 

Reports shared with Nationnl Department of Education and 
provincial governments. 

Policy implications discussed in an INSET policy paper 
and shared with USAID, National Department of 
Education and provincial governments. 

1.6 Results of cluslcr IAS reported in a summary report to 
USAlD and MET program personnel. '"hared with 
Na1ion;ll Depnrtment of Educa~ion and provincial 
governments. 

lassroom levels 

OUTCOMES/RESULTS 
- -- 

1.5 IEQ research showed that trained teachers used more 
active learning methods and more materials than teachers 
without training; further, that teachers with higher levels 
of training used more active learning methods and 
materials than teachers with less training. 

Results used by NGOs in planning improvements in their 
teacher training programs. 

Indicators available for monitoring change in classrooms 
over time. 

1.6 IEQ research showed that trained teachers used more 
active learning methods and more materials than teachers 
without training; hrther, that teachers with higher levels 
of training (combined time in one or more programs) used 
more active learning methods and materials than teachers 
with less training. Results have been used by METNCOs 
in planning improvements in their teacher training 
programs. MET program representatives have 
implemented ways to coordinate their programs at the 
school level, e.g.. scheduling, integrated content! 
applications across subject areas. Indicators available for 
monitoring change in classrooms over rime. 

46,. I hc followin: oryni,:~tions use ~hcsc ircronymc i t d  i~hhrcviationr;: Thr Intlcpcntlcn~ Tc:tchcr Enricl~t~~cnt Centre (ITEC); Sakhisiawe INSET Unit (~akhisizwe); Co- 
opcr:rtivc 0rg;unis;ltion lirr Upg;~tling Numcracy (COUNT); English Langt~rgc Educi~tion Trust (EI-E'T); Primary Science Progm~nme (PSP); Midlands Education Trust (MET): 
R~.;lcl. I:d~rc;~~c ;lntl Dc.vclop (READ): Primary Scicncc I'rogriunmc (PSI'): mtl Teacher Opportunity Progrnmnlcs (TOPS). 

informn~ion see Ehr;lhinl, R ( 1  996). ,411 I ~ n l ~ c t  R~~rlrrc~~inn oftlrc~ In~l~~l~rnrlerrt Trnining c / d  I ? d ~ r ~ ~ t i o ~ ~ d  Crnlrr's (ITEC) Lower Prilwty Initintiv~ (LPI); Evans, RL 
( 1996) I:'l~(~/lltrtiot~ ($the 1~11~lish ,kr~g~rrrgr I:ilrrcntiontrl Trirst (ELET) In.s(~r~kr E(111cntion ond Trm~~ing  {INSET) I'rogrrnrrre; Ntshingila-Khosa, R (1 996) Evdimtion of Pritrmty Sciettce 
Progrclrll,,r~ (PSP); Ntshingila-Khosn, R; Cold, N; Evans. L ( 1996) Prrlitninor? E~~nltra~ion of Tencher Ol~l)nrtrrnity (TOPS) Sclrool Learler.sI~ip and Mnnngement Progrmme; Dlamini, T 
(1996) r\ll Irtlpa,nct E~~crlimtion of.S(~l;lri.si~wr T~rrcl~er I I I S P I ~ ~ C P  Trr~ining; Dlamini, T (1996). An Itnprrrr I:'~~rrlrro~ion Co-opercrtivr Orgnt~isa~ion for the Upgrading ofNtrrr~eracy Traitling 
(COUNT) Tenclro ln.set~kr Training. 

JX For more information see Ntshingila-Khosa, R; Evans. RL (1996). E~nl~rntion oftl~e Mitllancls E(11rcotionnl Trmt (MET) ftrsen~ice Ed~rcntion and Troitritrg (INSET) 
Progranlrne. 
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SOUTH AFRICA GOAL # I  CONT'D: 
onduc t  impact assessnients of grantees'  protlucts a n d  services t h a t  influence instruction a n d  learning a t  t h e  school  and classroom levels. 

II A C T I V I T I E S  
- 

1.7 Conducted an impact assessment of training provided 
hy the ESST4' on st~ttlents' reading, writing and thinking 
skills. Designed instruments based on ESST materials and 
pre- and post-tested students in Level 4. 

1.8 Conducted an exploratory study of the Reception Year 
to identify performance indicators from the Interim ECD 
Policy and the IEQ Educare research to examine their 
potential for use in a longitudinal study. Indicators 
developed and used in 10 classrooms, and teacher 
interviews conducted. 

A C C O M P L I S H M E N T S  

1.7 Results reported in a report to USAID and INSET 
program personnel. 

Shared with National Department of Educalion and 
provincial governments. 

1.8 Reception Year Study Report examined the 
applicability of indicators for use in diverse contexts of 
schooling in reception year.5t 

1.7 Results showed that students who had participated in 
the ESST program had higher scores on performance tests 
in reading, writing, and thinking. 

ESST program personnel used results to identify strengths 
and weaknesses of the program and make adjustments. 

Sample data available for follow up studies of student 
performance. 

1.8 Indicators and processes identified for use in studying 
reception year classes. 

49 ~ducational Support Services Trust (ESST) 

For more information see Ebrahim, R (1996) An In~pact Evf~/lrorion of the Ehcationnl Suippor! Services Trust's (ESST) English Projciency Progmnlme. 

S I For more informalion see Dlamini, R. Chnvrz. R & Mootlley. J. The Recrprio~~ Yew: An Exp/or~/ory Strrt!,.. 
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SOUTI-I  AFRICA COAL #2: 
S t r c n ~ t l l e n  Sr\llER and I'SA'l'grantccs' c:~p:lcity to cst;ll)lish :lnd m:~intnin nloni tor ing :lnd cv:~It~:~tion systems f o r  indiviclunl p ro jec t s  ant1 

ACTIVITIES 

by US con.iultant for 21 SABER grantees. 

2.2 Resource library ofjournals, hooks, and videos on 
internation;d research and evaluation studies established ;it 

Durban IEQ oflicc. 

2.3 Guidelines developed for using INSET impact 
assessment study instruments, (mining data collectors. and 
collecting data. 

2.4 Regional Working Croups on Monitoring and 
Evaluation conducted in Cape Town, KwaZulu/Natal, and 
Cauteng and technical assistance provided. 

II 1.5 A training m;~nual on monitoring antl evaluation was 
tlevelopetl. including training rnateri;lls Ibr monitoring and 

II evaluation. 

ACCOMPLISHMENTS 

2.1 Grantees introduced to evaluation, including 
developing evaluation questions, designing instruments, 
analyzing data, : i d  report writing. 

A Manual for Evaluation Pr;ictice by P. Campbell. 

2.2 Current information on evaluation available to 
grantees. 

1.3 Monitorine and Evaluation: IEOISouth Africa 
lnstn~ments and Data Collection Guitlelines distributed to 
porticip;iting INSET NCOs and USAID. 5' 

2.4 INSET and Educare NCOs expanded their 
understanding of monitoring and evaluation. 

Monitorinc antl Ev;~luation l lnntlhook distributed to 
INSET and Educare NGOs to assist participants in using 
monitoring nntl evaluation proccsscs at thcir own sites." 

2.5 A Monitorine antl Evnluation Tmininq Motlule 
distributed to INSET and Educnrc NCOS.~" 

2.1 Initial evaluation plans developed for IAS. 

Grantees prepared to work collaboratively with IEQ 
researchers. 

2.2 Resource information used in planning monitoring 
and evaluation efforts. 

2.3 NCO INSET grantees adapt instruments to fit needs 
in continued monitoring and evaluation activities; NCOs 
use processes in establishinglretining their own 
monitoring and evaluation systems. 

2.4 NGO grantees use monitoring and evaluation to 
assess their training programs on an on-going basis. 

2.5 NGO grantees train program personnel to assess their 
training programs on an on-going basis. 

Contracts #DPE-5836-Q-00-1043-00 & DPE-5836-Q-00-1043-00 



SOUTI1 AFRICA C;Ot\I, #-I: 
Facilitate professional linkages lwtwccn SAIiER and  

A C T I V I T I E S  

introduce project. goals. and tasks, attended by 25 
representatives of 15 SABER grantee organizations, 
USAID, IEQISouth Al'rica ream iund IEQIWnshington. 

1.2 OLSET (Open Learning Systems Education Trust) 
investigated electronic networking imd datahasing 
requirements of SABER grimtees for feasibility of 
networking grantees and IEQ. 

1.3 Study tour to Ghana for the Centre for Research on 
Improving the Quality of Primary Education in Ghana 
(CRIQPEC) Conference hy one IEQ team member and two 
SABER grantee representatives (ELTIC and ELET). 

4.4 Study tour to the US to attend the United States 
Coalition for Education for All (USCEFA) Conference by 
6 South African grantee representatives. 

L\l' grnntccs ;lncl the  cduc:ltion;~l rcsc:~rch :rntl tlcv 

A C C O M P L I S H M E N T S  

4.1 Orientation to IEQ and support for impact assessments 

Identilied specific ways IEQ could help grantees in 
monitoring and evaluation. 

4.2 Networking capacity evaluated; results documented in 
report5' 

4.3 Participants learned ahout the development of 
curriculum-based assessment instruments in reading, 
writing, and oral proficiency for primary pupils. Findings 
were summarized in a report. jh 

4.4 South African participants presented reports on the 
status of basic education in South Africa. Proceedings 
contained in a report. 

jpmcnt communi ty  within and outside of South Af 

O U T C O M E S / R E S U L T S  

4.1 Linkages established for IEQ work in South Africa. 

4.3 Determination that networking was not feasible based 
on NGO requirements for computer hardware and 
software and modems to establish their networking 
capacity. 

4.3 Methods of assessing pupils in terms of curriculum 
objectives available for use in South Africa. 

4.4 Information on South African educational system 
disseminated to the larger research community 

5 5  For more information see M Eager R: A Knraki. OlSET I\ 'elwf on rlre Elec.lrotric Nenrorkirrg cold Dotobtrrin~ Ir'eqlrirernetlrs rfrlte SABEWIEQ Crcmrees. 

jh For more information see Roseline Ntshingila-Khosa, Seholelo Nornvete, Mervyn Ogle (1994) A Reporr on rlre C R I Q P E C  Cor?/erence in Cl ionn 
57 For more information see rep or^ OII (1 SIIKIY Visi! 10 IIIP USA: U S C E f i l  Cotf i rencr:  I Mrtkrlrtte 
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SOUTti AFRICA GOAL #J: 
Facilitate profession:il l inka~es I w t ~ v e e ~ ~  SA111<1t :1nd E! 

I 

ACTIVITIES 
I 

4.5 Second Annual IEQ Conference (1905) of 32 
SABERIESAT grantees, USAID, IIR and South African 
organimtions working in classroom research and program 
evaluation. held for 2 clays. Reviewed work of IEQISouth 
Africa and solicited input into p lm.  

4.6 IEQ Exchange on Monitoring and Evaluation held 
with NGO grantees, department of education personnel, 
I'undcrs, policy units, and academics for 2 days to examine 
products and processes from the IEQ work for implications 
and utilization. 

4.7 IEQ Exchange in Washington, DC attended hy 2 IEQ 
team members and a South African consultant. 

4.5 Introduced SABERIESAT grantees to the larger grant 
community. Understanding of IEQ work. Inputs into 
future plans of IEQ 

4.6 Proceedings compiled and distributed to conference 
participants and USAID. 

4.7 Shared ways JEQ monitoring and evaluation activities 
have supported the educational reform efforts of South 
Africa; learned ways IEQ has supported reform efforts of 
other countries. Provided input into next steps for South 
Africa :~nd IEQ. 

nt community within and outside of South Africa. 

OUTCOMESIRESULTS 

4.5 Inputs of conference participants considered in 
planning for IEQ Year 3. 

4.6 National Department of Education interest in planning 
a larger conference on monitoring and evaluation to 
continue the dialogue with stakeholders and decision- 
makers. 

4.7 Information for planning next steps in monitoring and 
evaluation of education reform efforts in South Africa. 

Contracts #DPE5836-Q-00-1043-00 & DPE-5836-Q-00-1043-00 



UGANDA IEQ COAL #1: 
elicit a n d  fiind research proposnls f r o m  Ugnntlnn ec 

ACTIVITIES 
-- 

1.1 Research grant of 94,547,000 awarded to team 
composed of: JMunene as National Coordinator, MOdada. 
DKasenre. JCarasco as Principal Investigators, and other as 
assistanr principal investigators. 

1.2 Research grant d40,136,000 awarded to team 
composed of Dr. Joseph Camsco, Dr. John Munene, Dr. 
Deborah Kasente, and Dr. Matthew Odada, all from 
hlakerere University. 

:ntors a n d  rescarcl~crs. 

ACCOMPLISHMENTS 

1.1 Report on inlbrmation gathered by researchers 

1.2 Report widely clistributed by UNEB.5X 

1.1 More information available about the educational 
system in Uganda. 

1.2 Distribution of report will lead to increased attention 
and focus on issues; Recognition of importance of work 
related to collecting information on primary schools and 
effectiveness. 

58 Facrors Influencing Effectiveness in Primnrv Schools: A Baseline Stt~dy by J. Carnsco, J. Munene, D. Kasente. M. Odadn, Makere University, Feb. 1096 
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L!<;;\ND;\ IEQ GO:\I. #?.: 
t r e n g t h e n  t h e  nwtllotlologiral rapacity of the  Ugand 

ACTIVITIES 

2.1 IEQ Research Workshop held for prospective 
researchers. 

2.2 Conversation between the team and the Senior 
research advisor regarding research methods. 

2.3 The Team conducted n research training workshop for 
recruits to  assist the tram with the study. 

2.4 Researchers gave feedback to the people on whom the 
resenrch was conducted. 

2.5 The second IEQ team conducted a research training 
workshop. 

2.6 The Ugmda IEQ Project ol'lice conducted a research 
workshop involving hands-on experience with SPSS. 

2.7 Researchers developed instruments for Uganda. 

2.8 Software packages have been made :~ccessible to 
interested researchers. 

I rescarch community. 

ACCOMPLISI-IMENTS 

2.1 Attendance by key researchers; The prospective 
principal investigators applied for the research grant, which 
UNEB awarded to the team led by Dr. Joseph Carasco. 

2.2 Strengthening and refinement of research methods to 
be used in research; In subsequent IEQ research training 
workshops, PLA has been passed on to researchers from 
other educational institutions in Uganda.. 

1.3 List of potential researchers: researchers trained in 
same methodology. 

2.4 Results of study communicated to a larger audience; 
researchers gain more experience with communicating 
findings. 

2.5 Training workshop attended by 58 participants. 

2.6 Researchers become more adept with SPSS data 
analysis. 

2.7 Draft Instruments developed. 

2.8 Accessibility or software. 

OUTCOMES/RESULTS 

2.1 The prospective researchers were introduced to the 
IEQ rcsearch model and draft research instruments were 
piloted at two schools; exchange of information; 
participants experienced and learned about developing and 
piloting instruments, (incl. item analysis, interviews, & 
feedback) 

2.2 Participatory Learning and Analysis (PLA) added to 
research methods. 

2.3 More training for educational researchers within 
Uganda. 

2.4 The researchers learned more about communicating 
research findings to non-initiate audiences. 

2.5 A pool of educational researchers equipped with 
additional research skill. 

2.6 Educational researchers develop more skills in 
computer applications to research. 

2.7 With refinement, instruments can be used to monitor 
progress of Uganda Primary ed systems. 

2.8 Researchers have extended use of applications. 
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ncilitate professional linkngcs bctwccn Ugandan  rcs 

ACTIVITIES 

3.1 Various workshops 

3.1 Participation at Compamtivc and International 
Education Society (CIES) conference. 

LIC.WDA IEQ COAL #1: 

ACTIVITIES 

4.1 Uganda IEQ launching forum 

4.2 Workshop for presentation of research findings is 
attended hy a wide selection of stakeholders in the primary 
education reform programme. 

rclwrs :mtI thc intern:~tionaI edocntionnl rcscarch a 

ACCOMPLISHMENTS 

3.1 Perspectives shared on educational research and 
research methods. 

3.2 Presentation to an international audience of 
researchersletlucators about the lindings ofthe Ugandan 
study on klctors contributing to school effectiveness; held 
conversations with researchers from the participating IEQ 
countries regarding methodologies, results, instrumentation 
etc. 

m g  Ug:inclan policy m a k e r s  a n d  practitioners. 

ACCOMPLISHMENTS 

4.1 The research ngenda for the first phase of Uganda IEQ 
research was specified. 

4.2 Participants recommended a research agenda to the 
Research Advisory Committee who then examined the 
recommentled agenda, adapted it, and decided to use i t  as 
the agenda which the second IEQ team of researchers 
would use. 

I development commnnity. 

3.1 Linkages have taken place at some of the IEQ 
workshops. 

3.2 Researchers exposed to work relating to the 
improvement of educational quality in other developing 
countries, working under many of the same conditions 
with similar methodologies; Research findings are shared 
with the international educational community. 

- 

4.1 The Uganda IEQ Project Launching Forum was 
attended by a wide selection of stakeholders in Uganda's 
Primary Education Reform Programme, who included the 
Minister and Permanent Secretary of the Ministry of 
Education and Sports. The forum engaged the participants 
in examining issues for research. 

4.2 The participants got an opportunity to learn about and 
discuss the state of Uganda's primary education system; 
the participants learned about and discussed the research 
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1)cvclop ;r n i e c l ~ n i s n l  for  t1isscrni11;lting ; ~ n t l  praclicn 
1 1  

11 ACTIVITIES 

5.1 Providing feedback to the people with whom the 
research was conducted. 

II 5.2 IEQ research workshop 

5.3 hleeting with the Commissioner for Education 
(Inspectorate), Director of Educational Planning Unit, 
USAID'S General Drvelopment Ofliccr and Education 
Specialist, Director of Instructional Materials Unit and his 
deputy, SUPER Chief of Party. Follow-up to the research 

I1 workshop. 

5.4 Distrihution of resemh report hy the team and 
distribution of the IEL) h'rsi~nrclr Bdlrritr. 

' ; ~ p p l y i n g  rcscnrc.11 lintlings within t l ~ c  Ug;lntl;ln ctl 

ACCOMPLISHMENTS 
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5.1 Information disseminated 

5.2 Dissemination of information 

5.3 Disseminntion of lintlings of resenrch to ol'licinls 
concernecl with education 

5.4 Distrihution of newsletter and report to large ar~dience 
of persons concerned with education. 

- 

5.1 Research is "demystified" to the "subjects" of the 
research because the researchers involved them in the 
research process; researchers let the "subjects" have 
access to the information they were learning, contribute to 
the data analysis, and see the possible applications of 
rcsenrch Iindings. 

5.2 Dissemination of information with the potential for 
beneficial effect to the stakeholders in the primary 
education reform effort. 

5.3 Concerned officials more versed with the findings of 
the researchers and find ways to apply the findings to the 
education reform effort. 

5.4 Dissemination of information about IEQ and research 
results to a wider audience in Uganda. 



.\FRICA IiUREAU (t\FRISDIHRD/ED) GOAL #1:  
I)e\.elop a da tabase  of  process indicators. 

ACTIVITIES 

1.1 Developed a database to monitor progress of USAID 
Basic Education Programs in Africa. This has involved the 
design. setting up and reporting from a database linked to 
the country USAID mission. This information build on the 
tiled missions results reporting (R7) and is used within the 
agency to monitor program implementation. 

.\FRIC;\ IIURE;\U (AFWSDflIRDIED) GOAI, #2: 
l)e\elopnlent of indicators (FQI,) of cjuality, equity, el'licicr 

ACTIVITIES 

Education in Suh-Saharnn Africa, fhr the Association of 
the Development of Africa (XDICA) 

2.1 Developn1cnt of Software EDASSIST for processing 
national education statistics which provides a standard 
framework for importing, editing, quality control of clutn. 
and producing indicators and reports. The model does not 
require system or programming skills. Done in cooperation 
with DAE working group on etlucational statistics as part 
of the NESIS (Nationnl Etlucatic~n Statistics in Information 
Systems) Can be ubed at both national and region;~! levck. 

2.3 Through the DAE working group in Education 
Staristics, we have contributed to NESSIS through the 
Development of 2 out of 7 modules: EDASSIST and 
School Fundamental Quality Indicators Module. 
See Goal 1.1 for further information. 

ACCOMPLISHMENTS 

1 . h  Two publications (1993 and 1996). An overview of 
USAID's program of Basic Education in Sub-Saharan 
Africa 
1.111 Statistics used to support USAID's information on 
"Basic Education in Africa" 
l.lc Occasionnl papers and memoranda 
l . l d  Organization of hardcopy documentation (over 350) 
on Basic Education programs in Africa 

2.1 Production ;rnd dissemination of 400 copies of the 
softwnre package to French and English speakers in Africa 
of the Donors of Akican Education (DAE). Disseminated 
widely at USAID's "Learning without Walls" Forum. 
CIES, Afric;~n I'orunl, ;~ncl the Internntion;tl Development 
Conference in Ja~wlry 1907. 

2.2 EDASSlST has been developed at a prototype stage in 
Benin and has been demonstrated through rcgion;~l 
meetings in Africa under NESIS. Some parts of the 
framework ;!re still under development including the 
completion of the front end data entry. 
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OUTCOMESIRESULTS 

1.1 This information system provides a basic reference 
tool for Africa Bureau USAID's monitoring of its basic 
education programs in Africa. 

OUTCOMESIRESULTS 

2.la Adaption of SPESSA a s  a model for interactive 
software education indicators in statistics now used by 
Global Bureau and Health and Population Bureau as a 
template for their own software packages for indicators in 
slntistics. 
2. l b Based on positive feedback and wide utilization, 
SPESSA will be updated in collaboration with the DAE 

2.2 Two years of National Reports have been produced by 
EDASSIST for Benin. The reception has been very 
enthusinstic. 



1)evelopnient ol'intlic;~tors (FQI,) of quality, eqnitv, el'licie~ 

ACTIVITIES 

implementation of the School FQI has been produced in 
collaboration with Benin. 

7.3 Provided technical assistance to USAID missions in the 
development of strategic objectives resulis frameworks and 
indicators for Ghana Uganda, and South Africa. All 3 
cases have been involved int eh Washington review of the 
Sttategic Objectives of all TDYs to the countries, and the 
completion of  the str:~tegic fri~meworks and indicators in 
Basic Education. 

2.6 hlanaged the study: Lessons Learned on the 
Integration o f  Health, Population, and Environment Issues 
Into Basic Education Curriculum in Africa 

2.7 Designed and implemented teacher motivation and 
incentives study in Ethiopia 

2.8 Designed and presented ;I workshop on qualitative 
research methodologies in Swn7il;lnd. 'This work focussed 
on the developrncl~t 0 1 '  I-L-\L.;I~CII propos;~ls to ev;~lunte the 
impac~ ol'thc continuous :Isscssmcnt activity. 

2.9 Collaborated in prepwation ol' Mombassa Assessment 
Conference 

2.10 Presented conkrence in SA on qualit;~tivc intlic;~tors 
for primary education and rese:~rch needs in SSA 

, :ml sust:~in:~l)ilily. 

ACCOMPLISHMENTS 

2.4 The completion of the draft module was presented and 
disseminated at NESSIS sponsored conferences. Panel 
presentation was also made at the March 1996 ClES 
conkrence. 

2.6 technical report produced 
brochures created 

2.7 technical report produced 

2.8 IS ministry, educational researchers and classroom 
tc;~chers were trained in qualitative research methodologies 
4 rcsc;rrch propos;~ls wcrc tlevcloped 

OUTCOMESIRESULTS 
-- 

2.4 The FQL approach has been incorporated into 
country strategies and projects for Ethiopia, Guinea, and 
Ghana. 

2.6 USAIDISenegal used report to guide the development 
of health initiatives and health S.O. 

2.7 data assisted ministry in development of salary 
schedule in relationship to career ladder 

2.8 
information was gathered on the continuous 
assessment activity on the ways that teachers 
were using information to improve classroom 
teaching 
primary classroom teachers involved in 
workshop conducted classroom level research 
istivities & presented findings at local 
educational seminars 
work provided a foundation for subsequent 
World Bank initiative focussing 06 school level 
r h n  
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AFRICA BUREAU (AFR/SD/I1RD/ED) COAL # 2 CONT'D: 
1)cvclopnient of indicators  (1;QL.) of q w l i t y ,  rqoity, 
Ir 

11 ACTIVITIES 

2.11 On-going support to Atiic;un Bureau in review of 
APl'slR2s and annual scoring exercise 

2.12 On-going technical support to missions in support of 
bi-lateral education programs 

1.13 Participated in Africa Burcau re-engineering 
activities: training workshops, virtual team member of 
cross-sector initiatives working group 

2.14 Participated in a workshop with the Department of 
Education focussing on research needs for the next decade 
for studenrs-at-risk to identify linkages between domestic 
and int'l implications 

2.15 Workshop with CRIQPEG team on interview 

techniques; developed second generation interview guides. 

II 2.16 Participation in Global Bureau workshops 

icicncy, a n d  s~is tainabi l i ty  

ACCOMPLKHMENTS 
2.1 1 reviewed documents 
wrote critiques and advised mission education staff 

2.12. (PIDs, PAADs, MERs): Mali, Guinea, Namibia, 
Benin. Botswana 

2.14 Identified areas of overlap 

2.15 Presented interviewing techniques and conducting 
focus groups; developed interview protocols; and 
integrated gender-specific focus into protocols 

2.16 literacy; curriculum: critical phases--life long 
learning; girls initiative 

2.17 assisted in development of action plans for gender 
component o l  Mali hi-lateral program. Provided on-going 
support to Guinea's gender component of bi-lateral 
program 

OUTCOMESIRESULTS 

2.11 identilied areas to focus onlimprove in bi-lateral 
programs 

2.14 Identified specialist at VCU who works on redefining 
classroom environment, curriculum and instructional 
materials to improve the teachingllearning process for at- 
risk student 

2.15 gathered data that provides a better understanding 
about factors influencing the learning of girls 
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,\FRICI\ BUREAU (t\I;RISD/HRD/ED) COAL # 3: 
Conduct  field studies of selected programs. 

ACTIVITIES 

3.1 Collaboration with the DAE in the carrying out of 6 
country case studies of policy formulation by host country 
authors. Case studies countries involved: Guinea, Ghana, 
Benin, Mozambique, Mauritius, Uganda, Botswana, 
Tanzania, Uganda, Mali and Senegal. 

3.2 The preparation of7 case studies for Education System 
Reform with USAID support as exemplars of the Africa 
Bureau Strategy in Basic Education. This study draws on 
the perspectives of Africans within countries where 
education reform is underway. 

3.3 Support of the Africa Bureau developing a forward 
looking strategy for support to Basic Education in Africa 
for the next decade. 

II 3.4 In collaboration with ABEL 11, initiated a study of the 
impact on examination reform in  classroom teaching. 

3.5 Collaborated in the design and implementation of a 
study to examine the process of implementing policy. 

II 3.6 hl;~naged Teacher as Policy Broker Literature review 

3.7 Collaborated with UN1CERCh;ina to design and 
analysis a qunlitative component to collect data for a 
teacher motivation study. 

II 3.8 A n a l y ~ d  videcltnpes of classrooms in Ghana, tvlnli and 
Guatemala to determine cl;~ssroom experiences of girls. 

ACCOMPLISHMENTS 

3.1 Two publications: a) 5 case studies and regional 
overviews ( 1993); h) G case studies with an overview and 
an analysis. 

3.2 Jan. 97 draft report prepared. [To be completed and 
disseminated in 19971 

3.3 Field interviews and focus group discussion including 
more than 80 professionals and African stakeholders: and a 
draft strategy framework within missions in African 
countries and in Washington. 

3.4 The completion of field research in Uganda and a draft 
report 

3.5 Prepared a technical report 

3.6 Draft of literature report prepared 

3.7 Teacher motivation report 

3.8 Created a 10' videotape in French and English 
synthesizing findings of study. Created a brochure 
highlighting the key points. 

OUTCOMESIRESULTS 

3.1 Major contribution to a multi-national African 
understanding of the education policy formulation 
process. Shared as the central substance of the 1995 DAE 
biennial meeting. 

3.3 A heightened awareness and interest in support of 
Basic Education in Africa. 

3.4 A planned workshop to review findings and 
implications to be held in Africa in 1997. 

3.5 provide recommendations on improving the process of 
implementing policy 

3.6 Ministry used information to help define on-going 
teacher terms of service policies and regulations 
identified gender-specific constraints in teaching 
profession and workforce 
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Conduct field stl~tlics of sclcrtctl programs. 

ACTIVITIES 

3.9 Contributed a chapter to a book on girls classroom 
experiences. 

I1 3.10 Basic Education Report 

3.1 1 Wrote a technical paper on girls' classroom 
experience and highlighted four promising programs to 
improve girls participation in the classroom. 

3.12 Designed and managed study to examine both school- 
hased and community-based HlV/AIDS programs which 
tiirget early adolescer~t in and out-or-school children 

3.13 Support to FAWE and ADEA girls' working group in 
preparation of T11e.w CirO Are hlirrirzg video documentary 

3.14 hlnnaged development of P1,A classroom module 
focussing on classroom experiences ofgirls: teacher 
attitudes & expectations: studcnts in~cmctions. 

I/ 3.15 Support to clnssroom level qualitative research 

ACCOMPLISHMENTS 

3.9 Chapter complete. 

3.10 Developed summary report and developed 4 
brochures 

3.11 Technical report written (part of module including 
videotape, brochure, and PLA activities) 

3.12 Technical report written 

3.13 Provided on-going technical expertise; organized 
viewing for administration of Africa Bureau and convened 
viewing for contractors, peace corps, consultants, World 
Bank gender specialists & regional bureau education and 
gender representatives. 

3.14 Developed PLA module 

3.15 Managed development of an 8' videotape highlighting 
the use of qualitative classroom data support policy 
formation; in French, English and Spanish 

3.12 Guidelines for school-based programs incorporating 
strengths of community-based programs 
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AFRICA BUREriIJ (riFRISDMRD/ED) GOAL # 4: 
N e t w o r k i n g  with donor  :mtl in1crn;ition;il research c 
I1 

ACTIVITIES 

Collnhoratc with DAE on the working group on Education 
statistics, Educ:~tion Sector assessment, and i n  operation 
with the secretariat on overall strategies and activities. 

1.1 The dcwlopmcnt o f2  tecllnic;d ~nodulcs for the 
working group on education st:~tistics. 

4.2 Participrtted in working group on sector assessment to 
review an analytic overview 011 sector assessment 
procedures. 

4.3 The design and carrying out of studies on policy 
formation process. 

4.4 Design, support :~nd f;rcilitation for DEA Riennial 
conferences in Angers. France in 1993 and Tours, Prance 
in 1995 and Dakar in 1997 

4.5 Support to the Education Itesearch network for West 
and Central Africa through consultant to assist national 
researchers financed though ERNWACA. Theme of 
research is community school cooperation. 

I1 . 4.6 Presentations at intern;~tion;~l for~ms :lnd scholarly 
conferences: CIES, San Diego. CA 1995 -- organized a 

II ' panel on Africa Bureau's Basic Education Strategy and 
presented papers; CIES, Williarnshurg, VA 1996 -- 
Organized a panel on School Fundamental Quality 
Indicators; Contributions to panels on policy formation, 
SPESSA (Education Statistics panel): and organized panel 

ACCOMPLISHMENTS 

4.1 a) Motlulcs arc in prototype Ibrm having hcen tested in 
n number of participating countries. African participation 
in international technical meetings in I'nris. Mauritius, and 
Abidjan 

4.2 An analytic report and costs of education assessment by 
the working group and distribution ofreports. 

4.3 Production of  case studies by Africim authors. 

4.4 Two highly successfi~l DAE conferences involving all 
MOEs and more than 50 donors. 

4.5 Four consultants providing technical assistance to 1 1 
countries in analyses of field data. 

4.6 African participation and presentation of results. 

4.1 Increased technic:tl capacity for African ministries of 
education to produce and utilize statistical information to 
improve education. 

4.2 A better understanding of education sector analysis. 

4.3 Shared understanding of policy formulation process by 
African leaders and donors. 

4.4 Better coordinated education sector strategies within 
countries and between donors. 

4.5 Anticipated completion of field research reports by 
3/97. 

4.6 Participants network with other international 
resc:~rchers. 
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I ACTIVITIES 
C 

IL 
Ir 

4.7 Collahorated in the prepar;~tion of annual state of the 
arts presentation for the Aliicil 13urcat1, DP, RSrD and 
USAlD administmtion. 

4.8 Presentation at Berganlo Curriculum Conference 
Curriculum Inteprution Study 

1.9 Support to Association to the Development of 
Education in Africa (ADEA formerly the DAE) teacher 
management and support working group (TM&S). 

1.10 Collaborated with the International Labor 
Organization (ILO) to identify ways to support ADEA 
Thl&S goals. 

II 1.1 1 Support to Association to the Development of 
Education in Africa (ADEA) girls' participation working 11 
group 

1.11 Presented at WID conference at University of 
Pittsburgh on USAID strategy to support girls' education 
in SSA 

4.13 ClES P;lrticipation: 1991: USAlD's strategy to 
support girls' education in SSA; USAID's ESS approach to 
hasic education in SSA 1995: Update on USAID's 
approach to provide ESS in SSA 1996: Classroom 
Experiences of Girls, Nilmihia policy implementation 
process 1997: Organized pre-session workshop on USAID 
gender tools: Presented on pancl ;~hout role of USAlD in 
rural development 

4.14 Presented overview of USAID's approach to use 
conditionality to enhance girls' :mess to and participation 
in school at SPA meeting in Oslo 1994 

II 4.15 Participated in University of Quebec at Montreal 
meetings exploring educ;ltional reform in francophone 11 
Africa 

4.16 Organized hrown hags 

ACCOMPLISHMENTS 

4.7 Prepared overhead packet for on-going presentations 
Power point presentation 

4.8 Disseminated documents 

4.9 Disseminated documents & EPICS module; helped 
establish forum to discuss ESS; assisted in gender 
sensitization workshops; fostered discussion on 
professional/pedagogical implications for working group 
prepared talk; disseminated documents 

4.12 Prepared talk and disseminated documents 

1.13 Disseminated documents 

1.16 Cross sector initiatives 
Thailand teacher developmentlcommunity education pilot 
PLA techniques 
Commonwealth Secretariat initiatives 
Girls PLA research 
B. Levingcr's Hcnlthled. Framework 

4.7 Garnered on-going support for support to basic 
education 

4.8 Identified collaborators and consultants 

4.9 assisted in identifying second phase of working group 
agenda 
identified consultants 

Identified consultants 
Clarified USAID's role and approach ESS in SSA 

4.13 Identified collaborators and possible consultants 
Fostered dialogue particularly with educational 

researchers about the role of bi-lateral donor agencies in 
the reform agenda of developing countries 
Collected feedback on ESS modality and approach 
Collected feedback on USAID-funded tools to gather 
information about girls schooling, etc. (EPICS, PLA, 
Community Computer Generated Database, Beyond 
Classroom Activities)--approach and usefulness 
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Nct\vorking with donor  and  intcrnntionnl rcscarch c 

ACTIVITIES 

I1 4.17 ClES regional conference 

4.18 School readiness ADEA wnrking group 

4.19 Organized South Africa workshop 

4.20 Participated in donor meetings 

I1 4.11 Participated in HealthlEducation conference 

4.22 Collaborated on the developnlent of a dissemination 11 brmat 

4.17 Presented USAID's ESS model and disseminated 
documents. 

4.18 Collaborated in the developing of a new working 
group to foster school readiness in the early primary years; 
coll;thornted on concept paper; assisted in identilication of 
forumlnetwork memberslcollaborators. 

4.19 Planned format and content; supervised logistical 
arrangements; supervisedledited report and evaluation. 

4.20 World Bank Swaziland participation meeting; 
presented in WB health-education workshop; participated 
in UN!CEF ECD workshop. 

4.21 Presented material from curriculum breakout group. 

4.22 Developed mailing list and developed 
productlmechanismlaudience matrix 

4.21 Scoped out child-to-parent modality of supporting 
health education and proposed school readiness activities 
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I11 Future Directions 

Ghana 

I. Future CBA efforts may want to assess oral proficie ,ncy in the local vernacular ns a readi ness skill for oral English. CRIQPEG didn't address 
the issue of language learning in the mother tongue. Pre-requisite to language learning in a foreign language, is adequate language 
development in one's mother tongue. While CRIQPEG encouraged active interaction between teachers and pupils (including encouraging 
lower primary teachers to converse with pupils in Ghanaian and English), the CBA instruments did not assess pupil language readiness skills 
in the mother tongue. There were political and practical reasons for this decision. Politically, the policy makers and researchers felt strongly 
that the focus should be on English. From a practical standpoint, in many instances, the teachers in Ghana are not fluent in the local mother 
tongue (e.g., only 43% of the teachers in participating IEQ schools reported that they were fluent in the local language). Further, it was typical 
in the IEQ schools for there to be children with different mother tongues and the few written Ghanaian languages often don't match the local 
languages or dialects. Nonetheless, i t  may be useful in future CBA efforts to assess pupil oral language proficiency in the mother tongue as a 
readiness skill for oral language learning in English. Also, in instances in which the local Ghanaian language has been transcribed, 
investigating the utility of developing reading proficiency in the mother tongue as a prerequisite or facilitative factor in developing English 
reading skills should be considered. 

7 -. Investigating the Options for Developing Literacy in Loc;il Langi~iiges and National Languages. 
In Africa, most of Latin America, nncl Asia--wherever mother tongw is cliffcrent from national language-- there is a need for validated tools 
for guiding instructional decisions including assessing proficiency in locnl language--whatever is used in lower primary--as well as national 
language. Research in Ghnnrt provicles insight into the differences between urban and rural classrooms and the very different needs of 
children who are learning English as n second lnngunge (as in urban areas where i t  is con~monly used) and children in rural areas who are 
learning i t  11s a foreign Inngunge. Developing tools for clccision-making rcgxcling chilclrcn's language readiness when they enter school 
(proficiency in locnl languages) and later as shifts are made to second or foreign languages w o ~ ~ l d  serve Ghana and make a significant 
contribution into international knowledge. Furthermore, as national curriculun~ reform efforts get underway, a "standard one-fits-all model of 
curricdum and continuous assessment may be too crude to meet the unique needs of children who should take different learning paths. 
CRIQPEG and IEQ2 could lead the national discussion in this important area. 

Contracts #DPE-5836-Q-00-1043-00 & DPH-5836-Q-00-1043-00 



Holding 11 national conference to build consensus and generate a research agenda to follow-up the findings of IEQl that there are vast 
differences between rural and urban schools and that the available instructional materials (textbooks) are not suitable for most rural boys and 
girls. For example, IEQ1 found that at the end of the school year, pupils in rural schools were still struggling with the beginning units in the 
texts (they had spent the entire year working on materials that were too hard) and pupils in urban schools who had experienced regular in- and 
out-of-school exposure to spoken and printed English were finishing the textbook with ease. Relying on identical instructional materials in 
both settings was inefficient--providing discoumgement for pupils and teachers in rural schools and insufficiently stimulating for pupils and 
teachers in urban :;chools. This action item emerged from the January 1997 IEQ Exchange. It is consistent with the national reform objectives 
of trying to link curriculum, learning materials, teacher preparation and instruction with the needs of the learner. 

Strengthening Instructional Support and Leadership at the School Level including Developing a Handbook for Circuit Supervisors and 
Headteachers to guide them in the Process of Providing Instructional Leadership. A crucial component of the IEQ process was providing 
professional support to the head teachers and Circuit Supervisors that enabled them to provide instructional leadership in their schools. These 
individuals participated as equal partners with the University researchers in the improving quality process. As a result, many of these 
individuals provided strong local leadership and support for the change process. Because of the success of this component, future efforts 
should explore the efficacy of modifying the role of Circuit Supervisors and headteachers from a b~~rea~~cratic/evaluative role to one that 
supports an environment that yields learning outcomes. The proposed handbook is in response to a need revealed by CRIQPEG research 
efforts and implicit in the desire of other districts to implement the E Q  process to improve educational quality. The handbook would be 
designed to guide local administrators from other districts in the use of the EQ process by taking them through each step and providing them 
with tools for ( 1 )  ilssessing instructional needs in their schools, (2) sharing these results with the teachers, parents, and community, and (3) 
guiding decisions regarding how these needs could be met. 

- 
3 .  Building Assessment into the Instructional Process: Curriculum-based assessment instruments formed the backbone of lEQl in Ghana. These 

instruments and techniques provide a foundation for integrating assessment into the instructional process and developing a system of 
continuous assessnlent in  Ghana. Current national reform efforts call for building assessment into the instructional process. CRIQPEG's 
research and tools have credibility in the country and their use should facilitate this reform process. 

6. Curriculum Reform-strengthening the linkages between CRIQPEG research and those in the MOE responsible for curriculum development; 
continuing to collect data that would guide the development of instructional materials tailored to the needs of pupils with different 
circumstances, attributes, and needs. Include in the materials tools and strategies for continuous assessment. 
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in Guatemala, the work has generated several possible follow-on activities. These 

Guatemala 

Although all tasks rehted to the E Q  contract have been completed 
include: 

1. Additional workshops with teachers abo~it continuous asses sment techniques and instruments. 

2 .  Follow-up studies of children from the IEQ sample who complete school and who drop out to determine the lasting effects of participation in 
an active learning program. 

3. Assistance in the development and testing of bilingual NEU materials to meet the needs of Mayan-speaking children. 

4. Development, through partnership with Universidad del Valle, of ongoing fora to bring together different strata of Guatemalan society to 
discuss improving educational quality. 

5. Assistance to the MOE, in conjunction with universidid del Valle, in the development of a national testing system. 
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With tlic exception of lhc final Ni~tional Scminar of Restitution of Rcsci~rch Finclings that did not takc placc bccausc of a conflict in time with a 
dclilycd ac;~demic year opening, all tasks undcr the IEQ Conrract havc bccn complctctl in Mali. I-Iowcvcr, the work has nattrrally generated several 
follow-on activitic?". Thcsc includc: 

I .  Conipilution of Mi11innIrcgi0n;d folktales ;uirl Icgcnds ;~nd organizing thcm into pctlagogicnl tools. 

7. Dcvclopn~cnt tliroitgli IPN of rilorc testing rnctrics iri tlic otl~cr nalionnl Ianguagcs or thc country. 

3. Collaborntion with NET; reform cntitics sucll as "la commission nationr\lc dc rcfondntion" and " la ccllulc dc formation pcdagogiquc dc la 
nlcthodologic convcrgcntc" in order to cxpand and gcncralizc countrywidc thc IEQ training approach. 

4. Assistmx to tllc MEB in instil~~lional dcvclopmcnt and tlic dcccntralizntion of thc educational systcm. 

5.  Follow-up longit~~tlinnl study of a sample of pupils from gradc 1 to gradc G in convcrgcnt methodology schools.60 

1 '  4 I 

SY The Midi USAID Mission has con~mitted to collitbomte with Ministry of Basic Education oflicinls to sponsor this national seminar. regarded as a very im- 
portant step not only in the clisscr~ii~lation of lintlings but illso in institution;llizing a process ol'diidogu~ ilnd rleccntmlization witl~in the Malian educational sys- . 
tcm. 

Tt's important to kccp i n  mind that the main goal of tlic convcrgcnt metl~odoIogy.is to nchicvc functional bilinguidism (French-national language) at the end of - 
the 6111 gmrle. 



University of Pittsburgh 

The following activities should be pursued as possible: 

Revise the monograph and seek publication outlet either as a book, a special issue of a journal, or (in abridged form) a journal article or chapter in 
an edited book; 

Have a graduate student researcher, as part of her dissertation, undertake field work in Ghana to develop the case study, particularly focusing on 
degrees and forms of participation by different groups, by obtaining more information from a broader range of people regarding the spirals 
process in that country; and 

Have a graduate student reseascher, as past of her dissertation, undertake field work in Guatemala to develop the case study, particularly focusing 
on intra- and international collaboration components, by obtaining more information from a broader range of people regasding the spirals process 
in that country. 
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South Africa 

With the con~plction of 1111 tasks related to the E Q  Phase 1 contract in South Africa, the work has generated important next steps. All of these 
include working directly with the national and provincial departments of education, now that a legitimate government is in place. It should be noted 
that since the IEQ Phase 1 contract was signed prior to democratic elections in April 1994, direct work with the governments during the contract 
period was not nllo\ved. Next steps include: 

I. Working in partnership with the National Department of Edimtion to broaden the conceptualization of educational quality beyond examinations, 
to focus on classroon~ processes and school-related issues 

2. Using processes and indicators explored in the Reception Year Study, conducting a longitudinal study of different models of ECD programmes, in 
collaboration with the National Department of Education 

3. Identifying specific education reform initiatives of the four USAID target provinces (KwaZulu Natal, Northern Province, Northern Cape, and 
Eastern Cape) and working with the provincial departments of education to develop monitoring and evaluation systems to provide classroom 
information to policy-makers and practitioners 
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Uganda 

E Q  in Uganda has only been in operation for 2 years. In each year, one round of research has been designed, carried out and reported. Future 
directions will: 

Support the reelection and utilization of the rese:lrch findings to improve practice of teachers and support to schools. 

Utilize the instr~~ments and methodologies to improve school management and supervision throughout the primary school system, integrated with 
the teacher developn~ent and management system1SUPER. 

The design of the next stage of research activity which will focus on the changes taking place in the schools as a result of the inservice and 
professional support system for teachers and schools. (TDMS). This shifts the focus of the research from baseIine survey and analysis of school 
conditions to formative evaluations of the reform program. 



Lessons LearnedIBuilding Blocks 

Ghana 

1 .  Curriculuni-Based Assessment (CI3A) ins t r~~ments  are valuable for garnering support for improvement if they lead to  data that have 
meaning to those who will use them. CRIQPEC found that teachers were more willing to believe test information because it was collected on 
their own pupils. Sharing information about the performance of children in a teacher's classroom and within the school was an important tool for 
motivating teachers, head teachers, and Circuit Supervisors to become involved in efforts toward improvement. It was crucial for the information 
to be easily understood and translated into skills that the educators could understand. Abstract scores were less useful than being able to report 
how many children c o ~ ~ l d  write their names, respond to questions such as "What is your name?", and read passages from the textbook. Also, 
these same kinds of illustrations were important fos communicating with policy makers and national leaders. 

2. Developing good instruments takes time and revision: Often i t  may take several steps to get to the final instrument. For example, CBA test 
questions were pilot tested and revised prior to the first administration. Nonetheless, additional revisions were needed in some of the instruments, 
particularly the oral language instruments. Also, as instruments were used, economies emerged. For example, the first time the CBA instruments 
were administered there were manuals for each grade level. The next time, i t  was possible to combine the administration directions for five grade 
levels into one manual. This reduced redundancy, s;lvecl paper and was more efficient. 

3. Classroom research can gi~icle and improve innovations. An initiative like providing textbooks can be improved by conducting classroom 
research on whether 2nd how the books are i~setl and the processes that can be usecl to enhance their use. CRIQPEG's research findings 
contributed to changes i n  national policies regarding textbooks (i.e., money for transport of the books to the schools was provided to make sure 
that the books actually made i t  from the district offices to the schools; teachers were informed that they would not be held accountable for normal 

1 textbook consumption; expected textbook "life" was reduced from 5 to 3 years to allow for heavier textbook use). Also, CRIQPEG identified 
instructional strategies to help teachers use the textbooks and other learning materials more effectivily. 
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Guatemala 

Don't choose institutional partners on the promises of public officials. As the IEQ experience in Guatemala shows, public officials are 
subject to the decisions of their superiors or to unforeseen changes resulting from changes such as elections o r  coups d'etat. Thus, they may not 
be able to implement plans such as an Educational Research institute within the Ministry of Education. The  lack of an institutional home for 
much of the prqject, while waiting for the Educational Research Institule to be established may have limited the disseminatiori of JEQ results 
within the Ministry and endtmgerecl sustainability. In the last years of the project this was remedied by association with the Universidad del Valle. 

Use more than achievement tests in assessing educational quality. The results of the IEQ investigation show that academic achievement tests 
must be used in combination with other measures of quality and effectiveness in making decisions about programmatic outcomes. Simply 
comparing mean differences on the achievement measures, without examining the numbers of children successf~rlly advancing toward primary 
school completion and the socio-emotional behaviors that they are developing, could lead to the erroneous conclusion that the two groups were 
performing similarly. 

Reading skill levels of the target population of children should be measured prior to the development of instructional materials and the 
range of ability factored into material development. The IEQ findings show that if materials are developed without having measured the 
levels of the target population, a number of children may be unable to effectively use the materials. 

Participation in learning contexts that promote the development of pro-social o r  clcmocratic bel~aviors  in the classroom may bc 
important in determining if children stAy in school. The consistently higher level of participation among children remaining in school when 
compared to dropouts suggests that research must examine a number of factors, including socio-emotional development when determining 
program quality. 

Poor nutritional status is likely to be a limiting factor to educational attainment in rural areas of developing countries. The lack of 
success of most ~~ndernourishecl children, regardless of the type of school program in which they were participating, suggests that no educational 
innovation that does not address improvement of children's nutritional status will be successfi~l. . . 
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There  a r c  advantages and disadvantagcs in working in collaboration with govcrnnlcnt cnlilics. As has bccn the experience of tlic E Q  
Project in Mali, such collaboration can facilit;ttc clialoguc with thc lcadcrsliip and decision-makers, but i t  also subjects the projcct to political 
consideration i\~id burcaucncy. 

Onc  local coordinating I)otly is csscntiiil. While tllc collaboration with ISFRA and IPN ultimately scored what is hailcd in Mali ils n "gmnd 
prcmicrc", i.c. rallying two rcscarch institutions from two diffcrcnt Ministerial tlcpartrncnts nrouncl onc rcscarch project, biccplinlisni can prcscnt 
Ilugc udministrativc inipcdilncnts. IEQ has lcar.ncd to cope imcl sail through two sets of govcrnmcnt;~l "niodi opcrancli". 

F'ronl a cl;~ssroom point of vicw, oric of tlw Icsso~~s  from Mi~li  is h t  ~ ~ ~ c ; ~ s u r i n g  succcss is niorc tli;in ,just cv;du;ltion of pupils' 
pcrfornmncc. A lot niorc clcmcnts such as thc numbcrs of cliildrcn succcssr~llly completing rhc cycic, [lie tcaclling and learning nictliodologics 
uscd, social. ccononiic, nub-itional and otlicr cultural rcilsons bcliintl drop-outs arc usually ovcrlookcd in performance cvnlu:ltion, and yet highly 
spcnk to and inllucncc tlic quality ofcducntion. Froni it tlcvclopmcnt intervention point of vicw, 113Q Ie;~rnctl that "success" docs not nlwnys fill1 i n  
line with clcvcloptncnt blucprin~s or assumptions mxlc prior to ficlcl work. 

Community involvcnicnl not only proniotcs thc dcvclopmcnt of pro-school soci;d bcliaviors in tlic gcncral population but  it also fostcrs 
dcccntralizntion ;lnd :i scnsc of owncrsliip of tllc learning process. Across tlic ycnrs, i t  woultl bc important to tlocunicnt whcthcr thc wholc 
conccpt of community participation li;~s had any impact on palcnts' dccision to kccp thcir children in scliool or, for that niattcr, on children's own 
dccisions/dcsircs to stily i n  school. 

Clnssroonl-l);~sccl rcsci~rch findings can grcally cnlightcn cducntiotl:~l rcform decisions. IEQ Iias documcntcd thc risks involvcd in 
curriculum ~~cforms if niatcrials arc clcvclapctl witliout approprialc and fair mcasurcnicnl of [lit targct pttpil population. As IEQ work documcntcd, 
linking assessment and curriculum dcvclopmcnt takcs on suprcme importance. IEQ work dcmonstratcd that a curriculum and an evaluation 
system in rnutcrnnl language is niorc than n replica or translation of a previously existing curriculum/cvi~luntion in French. 
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University of Pittsburgh 

The basic idea of IEQ should be retained: linking classroom-anchored research to policy and practice to improve educational quality in primary 
schools. 

Keep the model. IEQ should keep the (ideal) model of having a HCRT, assisted (versus directed) by a U.S. Research Support Team, design and 
conduct classroom-anchored research; plan and organize activities to engage policy-makers, practitioners, parents, and citizens in a dialogue about 
what the research means and what its implications are for policy and practice; and then work with the other stakeholders to conceive and 
implement as well as study "interventions" considered to lead to improved educational quality. 

Use a variety of research approaches. IEQ researchers should continue to be encouraged to consider a variety of research approaches, at least 
with respect to quantitative versus qualitative research or positivist versus interpretivist scientific paradigms. The emphasis should be on 
exposing HCRTs to a variety of research approaches, tool, and skills so that they can choose how to proceed (rather than consultants designing 
studies and instruments) and then training HCRTs to implement these. 

Expand use of literature. We would need to think how to make better (and less apologetic, though not imperialistic) use of existing, relevant 
theoretical and empirical literature as an input in shaping the dialogue about how to do research as well as what kind of "interventions" to pursue. 
Although the consultants (US Research Support Teams) have brought this knowledge to bear in their work in the various countries, we seemed to 
have gotten away from the idea of searching for and sharing such articles, chapters, and books. 

Maintain a core research support team. A clearly defined, consistent membership, US Research Support Team for each of the "core" countries 
would be helpful. 

Increase focus on project monitoring. The IEQ project should build more resources into monitoring the project, especially on-site in each 
"core" country. This could be done by some individual(s) from the U.S. who routinely traveled to the countly(ies) to engage in data collection for 
this puspose OR the task could be undertaken by someone in each country whose time was clearly to be devoted to documentation of the project. 

Focusing documentation efforts. Such documentation efforts should focus especially on the processes and dialogues involved in designing the 
research and (more so) on the dialogue/dissemination processes and in tracing how these processes did or did not lead to changes in policy and 
practice. 
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9. Dissemenation. More time and energy should be devoted to disseminating the research findings, lessons learned from the process of linking 
research to policylpractice, etc. via occasional papers, journal articles, book chapters, monographs, books, and Internet website publications. . 
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South Africa 

1. Classroom-level research is useful for both practitioners and policy-malcers. Findings from the ECD and INSET impact assessment studies 
\\rere used at a variety of levels by a variety of strtkeholders. Results were shared with teachers and NGO teacher training organisations and 
discussed as a basis for making adjustments in classroom instructional strategies and teacher training curricula and methods. The findings, and 
moreover the monitoring and evaluation processes used, were also shared with policy-makers in the national and provincial governments. These 
findings and processes were perceived to be useful at the policy level, and plans were made at the end of IEQ Phase 1 to continue the discussions 
of the applicability of monitoring and evaluation processes, coordinated by the National Department of Education, Office of Quality Assurance. 

2. Plans for utilization need to be built in to a project from the beginning. It is important, from the outset, to think about ways that information 
will be used, so that comprehensive information is collected and all involved stay focused on practical applications of findings and methods. 
With needs that are so great, there is little room for "research for research's sake" in educational development. 

3. There is a need for collaboration among outside and local experts where all are learners in the process of generating knowledge. Content 
and context are both important, and the collaboration of internal and external team members has facilitated the accomplishment of goals that 
could not have been easily reached by any group working alone. The provision for consultants to work with the South African researchers on a 
continuing basis, rather than the more typical "here today, gone tomorrow" model, resulted in on-going relationships and access to professional 
colleagues. The idea of a "community of learners" among the team (South African members, local consultants, US consultants, and the project 
director at IIR) allowed risk-taking and experimentation. 

4. The sharing of methodologies used in various IEQ projects in different countries provided opportunities f o r  researchers to learn from 
each other. Applications in Ghana, Mali, Gi~atemala and Uganda provided examples of ways that classroom-based research can be used in 
facilitating the achievement of South Africa's goals. 
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Uganda 

The importance of having the appropriate national institution managing the research activity. The Uganda National Examinations Board 
(UNEB), which has traditionally dealt with the making of exams, has as a part of the reform policy and programs begun to take on responsibilities 
for assessing and evaluating the education system. UNEB was an appropriate and natural home for the management of IEQ activities in Uganda 
which helped to connect the research to the national policy and decision makers on one hand, and the school on the other. 

The importance of arriving at a national consensus and ownership of the research agenda in Uganda . This was accomplished by initiating 
IEQ activities with a national forum at which all of the stakeholders responsible for the different aspects of the reform program reexamined their 
assumptions about the effects of the program activities on the schools' teachers and children's learning. This resulted in the identification of key 
questions that the decision makers wanted the research to answer. 

The research design should be multi-variable and use both qualitative and quantitative methods to capture the richness of the school and 
community environment. In Uganda the research focused on the school as the unit of analysis and looked simultaneously at the relationship 
between the school and community, classroom teachers, and classroom interaction and pupil learning. Methodologically, UNEB team members 
used both quantitative instruments for observations, interviews and tests, and used qualitative methods such as PLA. This made the results much 
more rich, persuasive, and useful. 

The importance of team work. Initially, it was believed that the research could be carried out by individuals who would respond to an 
advertisement to carry out the research. This created an unhelpful competitive environment that eventually shifted to a team approach to the 
research. The teams provide a variety of research skills and backgrounds, and offer much in the areas of mentoring and capacity building. 

The feedback of results rather than recommendations as a way to stimulate reflection and problem solving by decision makers on issues 
that they hold to be important. This has proved to be very useful and has established an effective collaborative relationship between researchers 
and the school/district/national level ~ractitioners. 
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"For the Increase and Diffusion of Knowledge" 
IEQ Products and Dissemination 

donor training, MOE policy reform 

Guide for Analyzing Classroom 
O b s e ~ a t l o n  Data Using SPSS on 
Macintosh (12195-CC) 

Revised Pup11 Performance 
Instruments (1 1195-Draft) 
* 

EXCEL shell for CRIQPEG's Input 
of pup11 performance data (d~sk and 
hardcopy) (6195-AH) 

Summary of Criterion -Referenced 
Testmg an d Curr~culum Mater~als 

Instrument: Pup11 Performance 
Assessment Manual (How to Test 
Guldelmes) Levels 2-5 

Instrument: Language Profrclency 
Tests Level 2-5 

Instrument: Baselme Class 
Summary Sheets 

Instrument Most Used Words L~st 
Level 2 

nstrument. Teacher Rat~ngs of 
3~prl 's Prof~ciency in Engllsh 
-anguage 

nst rument  lntewlew Gu~des 
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1. RESEARCH TOOLS I AUDIENCENSER I lECI DISSEMINATION 

Instrument: Classroom 
Observation Summaries 

Hstrument: Forms for Analyzing 
Pupil Observations 

Instrument: Forms for Analyzing 
lhterview Data 

Instrument: UCC School 
Summaries 

Instrument: Reading 
Comprehension Questions or 1996 
Testing for levels 2-5 

Instrument: Reading 
Comprehension Questions for July 
Testing for levels 2-5 

Instrument: Interview Protocols 
ftom Diane Prouty's Trip Report and 
AH'S Protocol Amendment 

Ihstrument: Summary Reports and 
Explanations from AH Trip reporl I 
Ihstrument: Administration Manual 
for the Oral Language Proficiency 
Tests 

I 

Instrument: Administration Manual 
for the Oral Language Proficiency 
Tests Levels 3-6 

Instrument: Administration Manual 
for Pupil Performance Assessment 
(writing, reading, concepts about 
print, letters names and sounds, 
most used words, reading 
passages, storing of data) 

Instrument: Oral Language 
Proficiency Tests - Level 6 
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( 1 .  RESEARCH TOOLS 

Instrument: Reading 
Comprehension Passages and 
Questions - July 1995 Testing - 
(level 21 passage 3; level 3lpassage 
4; level 4tpassage 1 ; level 
Stpassage 2; level Gtpassage 5) 

Guatemala 

Paper on Guatemala student 
assessment (Yetilu) (P.R.) 

Module on Training Researchers for 
Multi-Site, Multi-Method work - 
(Regino) (R) 

Training Material: Jan. '95 Training 
Assessment Instruments: S u ~ e y  of 
'multiplicadores" before and after 
workshop: Survey of teachers 
before and after workshop 

Training Materiak January 1995 
UNICEF Training Workshop: 
Manual for field research 

Training Material: January 1994 
Case Study Research 
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I 1. RESEARCH TOOLS 1 AUDIENCUUSER I IEQ DISSEMINATION 

Instrument: January 1995 
Instrument for research in 
'Completen Schools: Teacher 
interview guide; Parent 
questionnaire; Child interview 
Guide; Classroom observation 
context sheet; Materials usage 
forms (by teacherlby student); 
Instructional strategies form: 
Interaction count forms; Teacher 
Assessment procedures form; Non- 
core subject school time record; 
Seating Chart Form; Physical 
environment information form; 
Student shadowing instructions and 
instrument; Observation of child 
behavior form; Observation of 
teacher behavior form 

Instrument: January 1995 
Prototype instruments -- NEUBl 
Program research (in appendix of 
Jan. 9 5  Trip Report) 

Instrument: July 1994 Parent 
Questionnaires (in Appendix of July 
'94 Trip report) I- 
Ihstrument: July 1994 Teacher 
Instrument (in Appendix of July '94 
Trip report) 

Instrument: Observation Codes ( In 
August 1993 Trip Report) 

Instrument: July 1993 Prototype 
Observations Instruments (inc. 
checklist) for examining materials 
used, running logs for teacher 
observation, and logs for time and 
event sampling for child 
interactions, parent and teacher 
interview schedules) - 
Tests: January 1993 Creativity Test 
(six items to solicit different names) 
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1. RESEARCH TOOLS AUDIENCEIUSER I IEQ DISSEMINATION 

Tests: January 1993 Self-concept 
Test (Translation and adaptation of 
North York Concept Inventory) 

Tests lnventario de auto estima 
(primario)l Primer grado 
matematicasl Segundo grado 
prueba de matematicas 

Mali 
I 

Examples of Bambara Instruments MOE, Researchers. Mali final conference, AID reporting, 
final folder 

Potential use as samples for local 
adaptation 

Useful to IPN, grade 1 & 2 teachers, 
teacher training institutions, 
Education regional 

Assessment tests - Bamanankan 
I st grade 

id. 

id. Assessment tests - Bamanankan 
2nd arade 

id. id. 

id. Assessment tests - Fulfulde 1st I id. I id. 

id. Assessment tests - Fulfulde 2nd I id. I id. 
- 

id. Assessment tests - French 1 st I id. I id 

id. 

id. 

Assessment tests - French 2nd I id. I id. 
grade I 

I 
Testing1 Correction instructions 

Tables of tests specifications for 
grades 1 & 2 of convergent 
methodology schools (objectives. 
competencies, items) and Examples 
of Bamanakan Instruments (oral 
production, reading, writing) 

id. 

MBE, Research Community, 
AIDIMali 

id. 

Mali final conference, Final AID 
Report, final folder 

I 
Potential use as samples for local 
adaptation 
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AUDlENCUlJSER I IEQ DlSSEMlNATlON 1. RESEARCH TOOLS 

Technical Note on rationale for 
revision of instruments (version 1 to 

id. id. 

id. Qualitative Research Instruments - 
version 2: - Interview Guides (parents, pupils) 
- Classroom Observation Guide 
- Questionnaire (headmaster, 
teacher) 

1 Interview Guides - Pupils id. MEB, Research Community ( Final folder 

1 C1assroom Observation Guide id. I id. id. 

IQuestionnaire - Headmaster id. I id. id. 

L e s t i o n n a i r e  - Teacher id. 1 id. id. 

I Assessment Test - French 1st grade id. id. id. 

Assessment Test - French 2nd 
grade 

Assessment Test - Bamanankan l s l  
grade 

Assessment Test - Fulfulde 1st 
arade 

id. id id. 

id. id. id. 

id. id. I id, 

Testing Instructions id. id. 

MEB, Research Community Final folder 

id. 

Interview Guides - Parents Useful for IPN, grade 1 & 2 teachers, 
teacher training institutions, 
Education regional directorates and 
inspectorates 

IPN, ISFRA research teams ( AID Observation Guide (Muskin - IEQ-IPN IISFRA research teams 

MEB, Research community Final AID Report I Obse~ation Guide: IPN instruments Useful for IPN researchers, and 
Education reaional directorates 
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1. RESEARCH TOOLS 

Survey Guide: ISFRA instruments 

South Africa 

lnstruments developed for Impact 
Assessments (P) 

Utilization of IAS findings: Bobby 
Soobrayan 

lnstruments for ESST: 
Teacher questionnaire 

Scoring of worksheets July 1995 
Data collected using teacher 
questionnaire collected Oct 1995 

lnstruments for Midlands: 
Teacher Interview 
Schedule 
Classroom Resource and 
Environment Checklist 
School Profile 
Core Classroom 
Obsewation Instrument 
Teacher Profile and 
School Profile 
Key Evaluation Questions 
Interview Schedule for 
Facilitators 
lnterview Schedule for 
Principals 

August 1995 

lnstruments for TOPS: 
Teacher's Interview 
Principal lnterview 
Principal Questionnaire 
Principal Profile and 
School Checklist 

August 1995 

MEB, Research community I id. 

NGOs participating in assessment To NGOs 
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I 1. RESEARCH TOOLS I AUDIENCUUSER I IEQ DISSEMINATION I POTENT TE I 
STRATEGY 

Educare lnstruments 
Questionnaire 
Obse~ation Protocol 
Trainer's Questionnaire 

March 1995 

lnstruments for INSET: 
Teacher Questionnaire 
Facilitator's Questionnaire 
Core Classroom 
Observation Instrument 

August 1995 

A Manual for Evaluation Practice; 
Patricia Campbell 

Uganda 

Researchers Manual: Phase 1 
Consists of 3 sections: Data 
Checklist & Instruments; Summary 
sheets; Guidelines for Parlicipatory 
Leaminq and Analysis (PLA 

Research Design and Workplan for 
Phase I 

- -  

All Countries 
7 

Classroom Obse~ation Module 
(Ray) fP) 

~ 
I 

I 

I 

USAlDMl & Missions Copies in each folder Researchers involved in classroom 
HCRTs in each country observation can use this as a guide 

Facilitators of workshops focused on 
classroom observation techniques 
can use this paper 
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2. PUBLICATIONS 

Ghana 

'CBA II paper (Abi) (P) 

'What Happened to the Textbooks - 
lssue Paper I (Abi) (PR) 

'Factors Affecting Language 
Learning - lssue Paper II 
(Beatrice)(R) 

'Impact of lnte~entions on 
Instructional Practices - lssue Paper 
Ill (Beatrice) (R) 

Differences Linked to Gender Equal 
Enrollments - lssue Paper IV 
(Beatrice & Cara) 

'Influences of CRIQPEG Data on 
Policy and Practice - lssue Paper V 
(Beatrice) 

Ghana Folder 

Usefulness of International 
Readability Indices in Ghana (Stella) 

- 

MOE, AID, Researchers, C.S., H.T., 
Teachers, UCC 

- - 

MOE, AID, Researchers, C.S., H.T., 
Teachers 

MOE. AID, Researchers, C.S., H.T., 
Teachers 

MOE, AID. Researchers, C.S., H.T.. 
Teachers 

MOE, AID. Researchers, C.S., H.T.. 
Teachers 

MOE. AID, Researchers. C.S.. H.T., 

-- - 

MOE. AID, Researchers, C.S.. H.T.. 
Teachers 

MOE, AID, Researchers 

IEQ DISSEMINATION 

I Draft 

Conferences - Ghana. Mali, ClES 
Part of final folder mailing to selected 
stakeholders including Advisory 
Panel Board; Submit to UCC Journal 

U.S. Journal Publication 
Teacher training lnstitutions 
University Curriculum 
Int'l Donor training 

Part of final folder mailing to selected 
stakeholders 
Conference - Ghana, Mali, ClES 

MOE policy reference 
Further studies on use of textbooks 
as a result of increased access 
School feedback to teachers and 
parents 

Part of final folder mailing to selected 
stakeholders 
Conference - Ghana. Mali. ClES 

MOE policy reference 
Teacher Training lnstitutions 
University Curriculum 
Teacher Workshops 

Part of final folder mailing to selected 
stakeholders 
Conference - Ghana, Mali, ClES 

MOE policy reference 
Teacher Training lnstitutions 
University Curriculum 
Teacher Workshops 
Int'l Donor training 

Part of final folder mailing to selected 
stakeholders 
Conference - Ghana, Mali, ClES 

Part of final folder mailing lo selected 
stakeholders 
Conference - Ghana, Mali, ClES 

MOE policy reference 
Teacher Training lnstitutions 
University Curriculum 
Teacher Workshops 
Int'l Donor training 
ParenVSchool/Community Training 

Process Model for other projects 
MOE Policy Reference 
Univ. Researcher Training Tool 

Part of final folder mailing to selected 
stakeholders 
Conference - Ghana, Mali, ClES 

MOE use of Ghana educ. Information 

Part of final folder mailing to selected Potential MOE policy reform 
stakeholders reference 
Conference - Ghana, Mali, ClES Textbook developers 

National Testing Adjustments 

Final Dksem. I Date 
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Readability Indices: Tools for 
lmproving Educational Quality (3196- 
SK - For CIES) 

Facilitating the IEQ Project 

Improving Educational Quality 
Project in Ghana: Preliminary 
Analysis of the IEQ 'Story' in Ghana 

Participation by Girls in Ghanaian 
Primary Schools: Exploring Schools 
with Gender Equal Enrollments in a 
System Typified by Unequal 
Enrollments 

Curriculum Based Assessment I1 

Abstract of Description of IEQ 
Research in Ghana - 
Gender in the Classroom 

IEQ in Ghana: Excerpt from Quality 
Links 

Contribution to AID Newsletter: IEQ 
in Ghana 

Text of Speech: Inaugural Meeting 
of the Advisory Panel Board 

Ghana Digest 

Curriculum-Based Assessment: 
Linking Curriculum, Assessment, and 
Learning in Developing Educalion 
Systems 

Classroom Profiles as a Stimulus for 
Improved Policy and Practice 

Key Issues: Ghana National For~lm 
on Basic Education 

Seminar Report: Education in the 
Context of the Current Educational 
Reform Effort in Ghana 
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2. PUBLICATIONS 

Guatemala 

Paper on Democratic Behavior to MOE, U. de Valle, others? 
present at Psychological Conference 
in Montreal-(Yetilu) 

lnforme Sobre Talleres Para 
Supewisores y Maestros 

La Nueva Escuela Unitaria: Une 
Esperienca Educativa lnnovativia en 
Guatemala/ The NEU: An Innovative 
Educative Exoerience in Guatemala 

lnforme Sobre Capacitaciones Para 
Promotres Bilingues de Don Bosco 

lnforme Sobre Capacitaciones para 
Maestros en el Proceso de 
Exoansion 

Reporte de Curso de Actualization 
Sobre lnvestigacion Cualitativa I 
lnforme Sobre Los Talleres con 
Supewisors y Capacitadores Tecno- 
Pedagogicos 

Mali 

Descriptive Timeline of IEQ in Mali MOE, IPN, ISFRA, U. Of Pitt. Final folder Process reference for other projects 
(on going) (RTL) Researchers Final AID reporl (?) Reingeneering management 

reference 

Paper on study centers (Mali Buy-In) MOE. AID, Mali final folder Model for use in other countries 
(F) (PR) Overall Final folder Int'l conference presentation 

Other IEQ countries MOE policy reference 
Expanded use of centers in Mali 

PAQE in the NEF (P)(D. Coulibaly & MOE, AID, Mali final conference, final folder, MOE reform reference 
I. Songore) AID reingeneering resource 

Hutichson's paper (?) (R) I MOE Researchers I Mali final conference Potential reference for adaptation in I MOE 
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IEQ Newsletter MOE. AID, RESEARCHERS. 
Schools, Community Centers 

Mali final folder 
AID Report 
Mali final conference 

Network for all IEQ researchers and 
schools 

- 

Community Involvement in the 
Learning of Languages in 
Elementary Schools in Mali (S. Diarra 
& Tounkara - CIES) 

Phase I Seminar Report 

Research community id. AID Reingeneering management 
reference 
Model for use in other countries 

MBE, AID, Research community id. MBE reform reference 

MBE, AID, Research community Final AID Report MBE reform reference 'Rapport de recherche sur 
I'apprentissage du Francais en 
premiere et deuxieme annees" 

MBE, AID Final Folder 'Le PAQE et I'apprenlissage des 
langues' - Briefing to Minisler of 
Basic Education (Donato) 

South Africa 

Donors in S.A. 
Nat' & Provincial Govt. in S.A. 
All SABER Grantees 
USAID1S.A. & USAIDM, 
Selected persons from Q.L. 
distribution list 
IEQ HCRT teams 

Monograph - 3 Segments (P, R, T.L) S.A.: 
S.A. Workshops on utilization 
Final Conference (?) 
Universities through Bobby 
Soobrayan's contacts 
us. 
Ginie 
IEQ to send to people on Q.L. 
mailing list 
Folder for USAlD w/ S.A.- specific 
products 

Provincial & nat'l gov'ts interested in 
information for policy implications 
(Utilization paper) 
Donors interested in effectiveness of 
program & usefulness of evaluation 
to guide decisions (Utilization paper) 
NGOs & donors interested in 
collaboration & necessity of 
evaluation can use it as a model 
(Evaluation and Collaboration 
papers) 
NGOs juslifying need for continual, 
collaborative, effective evaluation 
can use papers as a starting point 

All products will be submitted lo AID as required by contract 
- Potential distribution through Web site where appropriate 
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2. PUBLICATIONS 

-- -- 

INSET Policy Implications 

EDUCARE Policy Paper (J. Moodley) 
(Ri 

Building Evaluative Capacity Through 
Evaluation: Norman Gold 

Conversion of Preliminaly Evaluation 
Report of Educare to a Qualitative 
Impact Research Study: Flo Stevens 

Folder with articles on Early 
Childhood Education 

IEQ in the New South Africa: Norm 
Gold 

USAlD Newsletter article 
summarizes IEQlSouth Africa focus 
and activities 

How do Teachers Use Textbooks 
and Other Print Materials? A Review 
of the Literature; Jeanne Moulton 
Occasional Paper #3 

IEQ in the New South Africa; 
Norman Gold 

AUDIENCE I IEQ DISSEMINATION 

through NGOs normal distribution 
USAID1S.A. & USAID/W Folder for USAID wl  S.A.- specific 

products 
IEQ HCRT teams with other folders 

Ed Community in S.A. through NGOs normal distribution 
Educare NGOs Juliann Moodley's contacts 
USAID1S.A. & USAlDlW Folder for USAID w/ S.A.- specific 

products 
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POTENTIAL USE DELIVERY D 
BEYOND IEQ 

- - 

NGOs to use to guide program 
changes 
Donors to use to guide placement of 
resources 
Generate ideas for other countries 
dealing with issues of INSET and 
policy implications 

Draft Final r 
NGOs to use to guide program 
changes 
New NGOs to use as a guide to 
shape direction of program 
Donors to use to guide placement of 
resources 
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. . 

Grantees: Al Karaki and Manie 

Curriculum Reconstruction: Practice, 
Policy and Politics; Jonathan Jansen 

Beyond Effective Schools: A Crilical 
Synthesis of the Literature and an 
Alternative Proposal with Particular 
Reference to Developing Countries; 
Jonathan Jansen Occasional 
Paper #2 

Report on the Evaluation of the 
Materials Comprising the Pilot 
Programme: National Science 
Education Project dealing with 
Preconceptions & problem-solving 
sttategies in Primary Science 
(Handspring Trust for Puppetry in 
Education): Harold, Perold, Mary 
Anne Behr 

Uganda 

Factors Influencing Effectiveness in 
Primary Schools: A Baseline Study: 
Joseph Carasco, John Munene, 
Deborah Kasente, Matthew Odada 
Phase I: Appendices include: Brief 
Description of the Sampled Districts; 
School Impressions; Results of the 
Numeracy and Literacy Tests - 
February 1996 

All Countries 
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2. PUBLICATIONS 

Cycles paper (June) (MGinsberg & 
Don); (P, R, T.L) 

Facilitating the IEQ Project: A 
Retrospective (Jane) (P,R.T.L) 

Overall Folio 

AUDIENCE 

USAIDNV & Missions 

USAID/ '  & Missions 

USAIDNV & Missions 
HCRTs 
Selected ministry officials 

IEQ DISSEMINATION 

In folders to USAIDNV & USAlD 
Missions (?I 

selected folders sent to USAlD 

2 page summary 
I 

Quality Links: Spring 1994, Summer 
1994. Spring 1995. Spring 1996 

lmproving Educational Quality: A 
Philosophy, A Process, A Product: 
Pat Campbell 

Improving Educational Quality: A 
Philosophy, A Process, A Product: 
Pat Campbell 

lmproving Educational Quality: A 
New Approach: Don Adams, Mark 
Ginsberg. Yidan Wang, Judy 

Scholarly ed magazine 

Better understanding of challenges 
faced, opportunities that arose, 

Sylvester I I 

Guide to Information Sources: Leo 
Klopfer 
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3. TECHNICAL REPORTS 

Ghana 

Research findings on Pupils 
(Beatrice) 

Profiles of Ghanaian Pupils (Cara) 

Matrix of Numbers (Schools, 
Teachers,  lassr rooms, Pupils)3/96 

Phase Ill Report 

Chart of CBA Instruments used in 
Ghana 

Pupil Profile Summary 

Intermediate Report for CRIQPEG - 
Classroom Observations: 
July/August 1994 data analysis - 
Student Profiles 

Chart: Enrollment - Gender by Level 
and School 

Outline of Research Report: 
Guidelines for CRIQPEG's 
contribution 

Pupil Profiles - CRIQPEG 

Field Visit Reports 

The English Proficiency of Selected 
Ghanaian Primary School Pupils: 
Phase I1 R Research Report 

Phase Ii Research Design 

CRIQPEG Team Leaders Weekly 
R e ~ o r t s  

AUDIENCE/USERS I IEQ DISSEMINATION 

Int' Donors, MOE, Research, C.S. 

IEQ Project Contract # DPE-5836-Q-00-1043.00 & OPE-5836-C-00-1042-00 

Submit to AID 
Summary for final folder 
Summary for UCC journal 
Presented to Advisory Panel 

MOE, C.S., Local Researchers Part of final research report to AID ? 
Advisory Panel 

POTENTIAL USE 
BEYOND lEQ 

MOE information database 
Teacher training Institutions 
Local NGO reference 

DELIVERY DATE 
9 

I I 

Draft 

- - 

MOE reference 
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1 3. TECHNICAL REPORTS 

Critical Incidents 

nnotated List of CRIQPEG 

Research Reports on Availability & 
Utilization of Materials in the Central 

Summary of CRlQPEG Research 
Seminar 

11 CRIQPEG Research Papers 

11 ucc Weekly Reports 

11 cooperative Agreement with UCC 

11 IEQ Project Design and Back-up 

11 Project Timeline 

11 Project Design Workshop Notes 

f rip Reports 
#2: 3123- 416 192' JS 
k5: 7125.-8112P92' JS 
#6: 9127-1 011 6/92. JS eta1 
#9: 1123-216193 JS 
#12: 4110-21193' SA JM 
#13: 516-20193 JS,AH,DA 
#16: 9/26-1011 1/93' JS eta1 
#19: 1 1127-1 211 3193 AP 
#23: 2125-311 3194 AP 
#27: 516-28194 AP,AH 
#33: 10114-30194' JS, AP 
#40: 4120-5122' JS 
#48: 711 3-30195 AH 
#51: 1013-15 195 - JS 
#65:1/5-211 - A H  
#7 1 : 7/96 - AH 

Guatemala 

Report on Supervisor Workshops 
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I I I 1 I I 

IEQ DISSEMINATION 
STRATEGY 

Report on Qualitative Research 
Course for Professors at San Carlos 
University I. 

I Report on Teacher Workshops (Y.B.) ( 
Final longitudinal research report 

Report on Workshops and Teachers 

Teacher Workshops - May and June 1 1995 
I Report on Nueva Escuela Unitaria 

Teacher Workshops - Draft 
June 1995 I 

Report Phase I draft 
I I I I I Year II Research Report I I I I I I I 

Executive Summaries of Year I and 
Year I1 Research Reports 

Resumen de Hallazgos del Primer 
Aho de lnvestigacion 

May 1994 -I- Proyecto de Mejoramiento de la 
Caldidad Educativa Gualemela 

Oct. 20- 
22 I Reports de Viaje a Santo Domingo I 

Final Research Report 1993-1996 1 I I I 
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3. TECHNICAL REPORTS I AUDIENCUUSERS 

'Rapport Relatif a I'association de la 
cellule de testing aux activites 
d'elaboration, de pretest et 
d'administration des tests de lere el 

Monographs of Qualitative Research 
(1 996) 
Segou - Coulibaly, Diarra 
Mopti - Lam. Songore 
Sikasso - Tounkara 

'Note de I'equipe PAQE sur ses 
implications apres Septembre* 

'Bulletin PAQE' (IEQ Newsletter) 

Monographs of Follow-up Visits in 
IEQ Schools 
Segou: 315-24196 Coulibaly, Diarra 
Mopti: 315-23196 Lam. Songore 

Trip Report to the US 
'Rapport de Mission - Mars 1996' 

( S .  Diarra. B. Tounkara) 

MEB, MESSRS, Research 
Community, AID 

Consultant's Trip Report - Pittsburgh 
(Hutchison) 

Trip Reports to Mali 
# 5 S. Anzalone. J. Schubell(7E5 - 8/12/92) 
# 6 JS. SA. I. Laemmerrahl. T. Eichelberger, 

L. Puchner (9127 - 1016/92) 
# 8 SA ( 1 0  - 1/12/93) 
# 12 SA. J. Muskin (4110 - 4121193) 
116 JS. D. Adams (9126 - 10111193) 
1 2 0  JM. R. Donato ( l a 6  - 12/19/93) 
d 26 JM. RD (4E1 - 5/7/94) 
# 30 JM. RD. Ahmasi N. (7115 - 9/2/94) 
133 JS (10114 - 10/30194) - 

id. 

AID, Research community 

IEQ Prolect Contract n DPE.5836-0-00-1043-00 8 DPE-5836-C-00-1042-00 

Mali final conference 

AID Final Report 

id. 
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MEB Reform reference, Convergent 
Methodology Teacher Trainers, DRE, 
Supervisors, Teachers, 
Headmasters, researchers 

id. 
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1 3. TECHNICAL REPORTS 

Training Workshops Reports (August 
- November 1994) 
Segou 
Kayes 
Mopti 
Sikasso 

Reports of Monitoring Visits in IEQ 
Pilot Schools (Kayes, Mopti, Segou, 
Sikasso) - January - February 1995 

Monographs of Qualitative Research 
(Kayes. Mopti, Segou, Sikasso -June 
1995) 

7 - 

Technical Report on SPSS Training 

Mali Workplan for IEQ FY 5 - 
Requirements Contract 

'Plan de recherche pour I'evaluation 
du rendement des eleves en langue 
nationale dans le cadre de 
I'evaluation de la NEF' 

'Plan de dissemination des resultats 
de la recherche-action dans le cadre 
de I'arnelioration de la qualite de 
I'education' 

IEQ DISSEMINATION 

MOE, AID, DRE, Supervisors w 

IEQ Project Contract # DPE-5836-0-00-1043-00 8 DPE-5836-C-00-1042-00 
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MOE reference for future qualitative 
research 
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3. TECHNICAL REPORTS I AUDIENCE/USERS 

Trip Report #66 - Report of Field 
Vidits - 1/31 - 2/23/96 (Alimasi) 
Mirlutes of meeting on Coordination 
and Post IEQ 
Minutes of meeting on Coordination 
and Post IEQ 
Minutes of meeting on the national 
seminar 
Minutes of meeting on the national 
seminar 
Minutes of meeting with IPN & ISFRA 
Directors 
Minutes of the Debriefing meeting 

South Africa .I 
Assessment Reports USAID1S.A. & USAIDM 

Ed Community in S.A. 
NGOs 

I IEQ HCRT teams 
- 

Working Groups Output? Ed Community in S.A. 
USA1DIS.A. & USAIDM 

Selected persons from O.L. 
distribution list 

Impact Assessment Reports for all 
grantees: IEQ Durban team and US 
consultants 

An Assessment of NGO Educare 
Training: Thuli Dlamini, Radya 
Ebrahim, Roseline Ntshingila-Khosa, 
Bobbv Soobravan 

IEO Project Contract # DPE-5836-Q-00-1043-00 B DPE.5836-C-00-1042-00 

through NGOs normal distribution 
(responsibility lies with NGO 
Folder for USAID w/ S.A.- specific 
products 

through NGOs normal distribution 
Folder for USAID w/ S.A.- specific 
products 

I Draft I Final 

NGOs to use to guide program 
changes 
Donors to use to guide placement of 
resources 
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3. TECHNICAL REPORTS 

Monthly Reports, Durban 
#l:May 1995 
#2:June 1995 
#3:July 1995 
#4: August 1995 
#5: September 1995 
#7: November 1995 
#a: December 1995 
#9: January 1996 

Trip Reports for each short-term 
consultancy: # I  1  FebIMar 93 (JS, PS) 
#I7 Nov JS. PS) 
#22 J d e b  94 JS, JM. RC) 
#28 Jun JS, PC) 
#3 1 AugLSept MA) 
#35 JadFeb 95 (JS, RC, NG, FS) 
#-I l hlay (LE) 
#-I2 June (LE) 
#49 Aug (LE) 
#90 Sept (LE) 
#52 Oct (LE) 
#54 Nov (NG) 
#5i Nov (LE) 
US6 Nov (LE) 
#57 OctRiov (NG) 
US8 NovlDec (JS) 
#59 NovlDec (LE) 
#60 Jan 96 
U61 JanFeb (LE) 
U63 Feb 96(PC) 
#66 htarch-hlay 96 (LE) 

Trip Reports for each field visit by an 
IEQ Durban staff member into the 
field: ASECA, Educare, ESST, 
INSET. Midlands: May 1999 
luns 1995 
luly 1995 
74: August 
$5: September 
t7: November 
$8: December 
f9: Janunrv 1996 

IEQ DISSEMINATION 
STRATEGY 

(end of contract)" 
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Curriculum Analysis: A Reference 
Manual: Jonathan Jansen and Vijay 
Reddy 

Status Report: October 1993 - 
Jaquaty 1995: Jonathan Jansen 

Status Report: October 1993 - 
March 1995: Jane Schuberl 

Evaluation, Research and Monitoring 
( E ~ M )  Report: Thuli Dlamini, Radya 
Ebrahim, Rose Ntshingila-Khosa 

Report of the Study Tour to the USA 
and the USCEFA Conference; 
Taunyane Makume 

Critical Incidents from the Study Tour 1 I I I I I 
Evaluation of the Primary Science 
Program Kwazulu Natal: Roseline 
Ntshingila-Khosa 

Evaluation of Spider's Place 
Materials: Research Manual: Thuli 
Dlamini 

A Report of a Study Tour to the 
CRIQPEG Conference: Sebolelo 
Nomvete. Roseline Ntshingila-Khosa, 
Mervyn Ogle 

Critical lncidents from the CRESST 
conference and Study Tour 

How do Teachers Use Textbooks 
and Other Print Materials? A Review 
of the Literature; Jeanne Moulton 

An Evaluation of the TOPS 
Management Program; S. Hlophe 

An Evaluation of the Maths Center 
for Primary Teachers lnstruclional 
Materials: Thuli Dlamini 

I 
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An Evaluation of the Maths Center 
for Primary Teachers Instructional 
Materials; Myron Atkin 

The Evaluation of HandspringlPSP 
Materials: A Report on the 
Consultancy Visit: Myron Atkin 

Effective Schools, Effective 
Classrooms Seminar workshop 
proceedings: Includes papers: 
Rebuilding the Culture of Learning: 
S. Meyer; 
Upgrading & Strengthening Practical 
Work in SA Schools: P.Lynch; 
Teaching in SA: Observed 
Pedagogical Practices & Teachers' 
Own Meanings: R. Khosa: 
Schooling in SA: What Makes an 
Effective Principal?: P. Sullivan; 
W.Cape Schools Explorato~y Survey: 
A University of CT/Educaion 
Foundation Project: N Dladla et al; 
and 
IDT '1000 Schools Project: G. 
Cillespie 
joccasional Paper # I )  (April 1994) 

Orientation Conference workshop I I I 
proceedings ! I 

I 

Uganda 
I 

Research findings & final report (IEQ Distribution list used for newsletter Guide nat'l govt. policy 
Uganda team) IEQ HCRT teams (incl. MoE officials, HTs etc. Inform stakeholders (nat'l & int'l) of 

Distribution approx 1000. classroom environment 
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#37 J3nFeb 95 (AH) 
#38 hlarchlApri1 (PC) 

#53 OcUNov (AH) 
#62 JanFeb 96 (AH. JS) 

J #65 April (AH) I 

All Countries 

Nine Month Report: October 1991- 
June 1992 

Annual Report: July 1992- 
September 1992 

Semi-Annual Report: June 1993 

Annual Report: June 1993- 
September 1993 (Vol l .2 ,3)  

Semi-Annual Report: October 1993- 
March 1994 

Annual Report: October 1993- 
September 1994 

Quarterly Report: October 1994- 
March 1995 

Quarterly Report: April 1995-June 
1995 

Quarterly Report: July 1995- 
September 1995 

Quarterly Report: October 1995- 
December 1995 

Inventory of number of schools 
visited etc. (Dens) 
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IEQ DISSEMINATION 
STRAT 

(end of co 

4. CLASSROOM 
RESOURCES 

Ghana Draft Final Dlssem. 

Distribute to Int'l Donors Posters (Aida and Dena) Local NGOs, Teachers, HT, CS, 
MOE, AID, 

Newsletter foldout- Ghana, Mali, 
Uganda 
Conferences - Ghana, Mali Aid 

Guatemala 

MBE, Grade 1 & 2 teachers in IEQ 
experimental schools 

Mali Final Conference, Final Folder, 
Community Centers 
Schools (Headmasters, teachers) 
DRE, Supervisors 
AID Final Report 

Grade 3 teachers, Teacher Training 
Institutions, DRE and supervisors 
beyond IEQ experimental schools 

Teacher's Guide to IEQ Interventions 

and regions I I I 
id. Mali Final Conference, Final Folder, 

etc. (distributed with Teacher's 
Guide) 

id. lg1g6 I 'Le PAQE en images' (Dembele, 
Diarra. Alimasi) 

id. id. 'L'utilisation des contes dans 
I'apprentissage d'une langue 
etrangere' (Donato) - 

id. 'Comment gerer une classe a 
effectifs eleves* (Pasigna) 

South Africa 

Uganda 

All Countries 

IEO Project Conlract # DPE-5836-0-00-1043-00 8 DPE-5836-C-00-1042-00 ' All products will be submitled to AID as required by conlract 
- Potenlial dislribution through Web site where appropriate 1. Research Tools 

2. Publications 
3. Technical Reports 
4. Classroom Resources 
5. Videos 

C:hdmin\dissemca 2 
January 2. 1997 



IEQ DISSEMINATION 4. CLASSROOM 
RESOURCES 

MOE,Teachers, H.T. Teacher 
Trainers, Circuit Supervisors 

Posters In S.A., through ESST. 
In Ghana. UCC teaching staff 
In Uganda, Guatemala & Mali 
researchers will give teachers 
posters when they come to observe 
their classes or are "in the field." 

Use in teacher's rooms at schools, 
Use in workshops 
Use in H.T.'s room 

Copies in each folder Conferences involving participation 
of MoE officials etc 

IEQ simulation Description of simulation to USAIDM 
& Missions 

IEQ DISSEMINATION 
STRATEGY 

/ 5. VIDEOS AUDIENCE 

I Ghana I Draft Final Dlssem. 
Date 

--- 

CBA video tape Int'l Donors, Researcher, C.S. Submission to AID 

-- 

Teacher Training Institutions, 
University Curriculum ; NGO and Int'l 
donor training, MOE policy reform 
reference 

Pendu Primary School 

CRIQPEG 

UCC Tour 

Ministry of Education 

CRIQPEG Program at Moree - 
Phase I 

D/C Primary Mixed School 

IEO Project Contract # DPE-5836-0-00-1043-00 & OPE-5836-C-00-1042-00 ' All products will be submitted to AID as required by contract 
- Potential distribut~on through Web site where appropriate 1. Research Toots 

2. Publications 
3. Technical Reports 
4. Classroom Resources 
5. Videos 29 

C:\admin\d1ssernca.2 
January 2. 1997 

4 



Seminar Videos - French & English 

Seminar Video (13 min.) 

VI,DEO - Classroom Application of 
IEQ Inte~entions (French - 
Bamanankan) 

VIDEO - ClES '96: IEQ/Mali 
Participation 

IEQ Project Contract 8 OPE-5836-Q-00.1043-00 8 DPE-5836-C.00-1042-00 
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5. VIDEOS AUDIENCE 

South Africa 
I 

Video taped lessons simulating real- 
life classroom situations I 
All Countries 

I 

IEQ Overview videotape 

IEQ DISSEMINATION 

USAIDIW & Missions 
Nat'l Donors (USAID, WE) 

Film on girls 

Look over Q.L. distribution list 
IEQ will send out copies 

USAlDMl& Missions 

POTENTIAL USE DELIVERY DATE 

Meetings wlpeople unfamiliar with 
the IEQ Project 

Meetings with donors interested in 
supporting girls' education 

IEQ will send out copies 
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Improving Educational Quality Project 

Participant List' 

GHANA 
Prof. Sam Adjepong 
Dzinyela, J.M. 
Okyere, Beatrice 
Francis Campbell 
Collins Preko-Nyarko 
A. K. Akyeampong 
Agezo, C.K. 
Agyenin-Boateng, 0. 
Akplu, H.F. 
Akrofi, Amrna 
Amedahe, F.K. 
Amoa-Sekyi, Ekua 
Amoah, Isaac 
Anamuah-Mensah, J. 
Anti, K.K. 
Asamoah, Alex 
Atta, E.T. 
Avega, F.C. 
Badu, Gyasi IS. 
Bartels, E.K. 
Bilson, Stella 
Boakye, Cecilia 
Bosu, Rosemary 
Dadzie, K.A. 
Erninah, John 
Enyan, Kobina 
Eshun, B.A. 
Essuman J.K. 
Frimpong, J.A. 
Gavor, Modesta 
Ghartey- Ampiah, J. 
Godwyll, F.E. 
Gyamera, E.A. 
Joachim, Faara 
Koomson, A.K. 
Kugbey, Harry 
Manu, Stephen 
Mensah, Anthony 
Mensah. S.K.E. 



Montford, R.B. 
Nimo, J.K. 
Ocansey, Fred 
Owusu-Ansah, G. 
Prah. Nicholas 
Quist, H.O. 
E.K. Tamakloe 
Tettey, John 
Wilmot, E.M. 

GUATEMALA 
Dra. Yetilu de Baessa 
Dr. Alfredo Tay Coycoy 
Licenciada Guillermina Herrera 
Licenciada Jaqueline de De L6on 
Licenciada Miriam de Castaiieda 
Licenciada Evelyn de Segura 
Ingeniero Hictor Centeno 
Licenciado Roberto Moreno 
Licenciada Edda Fabian 
Dr. Demetrio Cojti 
Dr. Oscar Mogoll6n 
Dra. Enriqueta Salazar 

MALI 
Dr. Abdoulaye Ky 
Prof. N'Golo Diarra 
Dr. Abou Diarra 
Issaka Dione 
Abdoul Dramane Coulibaly 
N. Urbain Dembele 
Seko~i Oumar Diarra 
Dennis Dougnon 
Nambala Kante 
Mamadou Bamori Kone 
Modibo Kire 
Mountaga Lam 
Hassimi 0. Maiga ' 

Ibrahirn Songore 
Brehima Tounkara 



SOUTH AFRICA 
Thuli Dlarnini 
Roseline Ntshingila-Khosa 
Radya Ebrahim 
Lynn Evans 
Bobby Soobrayan 
Nadia Minty 
Nokuthula Mabaso 
Jonathan Jansen 
Vijay Reddy 
Lydia Abel 
James Olivier 
Jerry Vilakazi 
Anne Howes 
Nombulelo Sikhosana 
Margaret Blyth 
Bheki Nene 
Joan Mngomezulu 
Zodwa Zama 
Noeieen Barry 
Jacqeline Klem 
Linda Biersteker 
Snoeks Desmond 
Jane Evans 
Maria Mohlahleli 
Peter Glover 
Rene King 
Nathi Mhlongo 
Victor Modise 
Ike Makume 
Zeph Senkhane 
Tsepo Ntho 
Mervyn Ogle 
Ann Pelser 
Jinny Rickards 
Angie Poo 
Dan Mabalane 
Penny Smith 
Margaret Ramokgopa 
Angie Thomson 



UGANDA 
Primo Okelowange 
Lawrence Kanyike 
George Bataringaya 
Joseph Carasco 
John C. Munene 
Deborah Kasente 
Matthew Odada 
William Epeju 
Obwoya Kinyera Sam 
Modesta A. Omona 
Kinyera Apuke George 
J.J. Acire 
Joyce Alum 
Godfrey Mugisa 
Simon Bimbona 
Maureen Mbalu-Mukasa 
Peter Kagaba 
Lucy A. Okongo 
Helen Ocaya 
Michael Oneka 
Kenneth P. Okello 
Sunny Isingoma 
Naome Mpairwe 
Jacob Olum 
Stephen Mugenyi 
JohnMayende 
Marcy Ocera 
Florence Nansubuga 
Charles Serunkuma 
Richard Kibombo 
Kamella Okello 
Kate Munene 
William Goi 
Sam Muwonge 
Richard Omara 
Annette Kanayaka 
Lucy Anywar Okong 
Paul Ssemakula 
Christine Ojom 
Miriam Mirembe 
Joel Okura 
Vero Matovu 
Patrick Ochani 
Erias Ssekandi 



Florence Ajungo 
Teo Nakagurire 
Phoebe Kyomukama 
Goerge Mutekanga 
Justus Muramuzi 
Olive Kizito 
Steven Mugenyi 
Betty Sooka 
Vincent Birungi 
Jane Tumusiime 
Euginia Kabaterizibwa 
Jane Florence Aguti 
Hastings Kubaruko 
Anne Omoding 
Alex Baguma 
Elizabeth Opit 
Augustine Baluko 
Zinorah Athieno 
Jarnada Wadindi 
Christopher B. Lubugo 
Suleiman Kirunda 
Ibrahim Ngobi 
Henry Mugzbi Eatega 
Yakobedi Ssebowa 
Joseph Musoke 
Raymond Ogomorach 
Alfred Otuke 
Amo Okwe Okaka 

UNITED STATES 
Jane Schubert 
Ray Chesterfield 
Sylvia Ellison 
Ntal-I'Mbirwa Alimasi 
Dena Duerbeck 
Don Adams 
Mark Ginsburg 
Patricia Campbell 
Abigail Harris 
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Judy Sylvester 
Martha Mantilla 
Thomas Clayton 
Yidan Wang 
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