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Executive Summary

Primary Education Efficiency Project (522-0273)
Honduras, 1986-1995
November 1995

Basic Project Identification Sheet
1. Development Objectives

PEEP was designed to improve the efficiency and quality of primary
education in Honduras, and thus affect the production and gquality
of life of Honduran people. $23,878,000 in USAID funds were
budgeted for this project.

2. Purpose of the Evaluation

To conduct the final evaluation of USAID Project No. 522-0273, the
Primary Education Efficiency Project (PEEP), 1986-1995. More
specifically, the evaluation: (a) ascertains the extent to which
the objectively verifiable indicators (OVIs) contained in the
project's Log Frame (as revised 5/92 after the midterm formative
evaluation) were met for cach of the project's seven components,
(b) confirms the major accomplishments to date for the EDUCATODOS
subcomponent, and (c) probes the experience of the project with a
view to making helpful suggestions for the future conduct of some
or all of the project components under new donor auspices or for
future USAID projects.

3. Study Method

The methodological approach consisted of a documents review,
personal observations, interviews with present and former project
personnel, with MOE and USAID officials, and a review of archival
documents--all aimed at documenting and cross-validating findings.
The team cross-validated project achievements through two or more
different sources, and, where possible, calculated the data using
different analytical approaches. The team spent 6 person days
visiting schools.

4. Findings

The MOE and PEEP Project have expended tremendous efforts to
establish in Honduran classroom a vision of classroom learning
that is a learner-centered, self-directed process in which
children assume increasing responsibility for the school, the
school community, and the learning process itself. (An overview
of the evaluation findings are presented in the Annex.) The
project is vulnerable to derailment when other donors such as the
World Bank and Germany replace USAID's inputs. The MOE needs
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continuity of purpose as well as continuity in funding to sustain
momentum towards major changes in the way teaching and learning
happens in Honduran primary schools. Unless the new donors take
advantage of the experiences of PEEP and the lessons learned, the
resulting discontinuity will be costly, especially in terms of the
MOE's sense of direction. USAID is funding a coordinating
position to aid in the transition from one donor to another.

S. Conclusions

1. The evaluation team was able to verify 8 out of the 9
objectively verifiable indicators of national impact
envisioned in the revised log frame of 1992. Especially
successful were the reduction in the numbers of primary
school dropouts and the increased numbers of fourth and
sixth grade primary school graduates (the level of
education associated with achieving basic literacy and
numeracy). For example, 1994 primary school graduates are
equal to 70% of the 13-year-old population, which is one
of the highest rates in Central America, as compared to
about 50% in 1985 before the project began. See Annex.

2. Seventy-five percent of the objectives of each project
component were met or surpassed, and another 14% were
substantially met. Especially successful components
include the textbook development, printing and
distribution component and the school construction
component. These two components account for 55 percent of
the project budget (excluding the MOE contributions for
construction). See Annex.

3. The envisioned project outcomes that were not reached
were, for the most part, related to the automation of
manual systems. The MIS and the testing and evaluation
components were especially affected by this. Transfer of
computer technology to the project staff was undermined by
the many-year delay in obtaining the computers, by the
overly modest level of computer literacy in the job pool,
by the high turnover of staff due to political changes in
the government and by higher salaries in the private
sector for technicians trained in computer operations.

4. The analytical requirements of the PEEP project were
greatly overshadowed by production demands. Consequently,
while production schedules were met (e.g., key objectives
were identified, tests were fabricated, texts were
published), there tended to be a lack of technical
analysis which would have sharpened the focus and utility
of project efforts. Analytical technology was not
transferred, and an opportunity was missed to move from
the relative obsolescence of much information that the MOE
traditionally collects to a more discriminating,
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systematic identification of useful information and to a
higher level of information analysis.

An on-going mechanism for quality control was not
institutionalized. Quality control inputs tended to be
discrete, perhaps one-time events in the sequence of
developing tests or texts, for example. Quality control
mechanisms were not, however, built into the project as
strong evaluation feedback loops to insure continuing
quality control for curriculum development, teacher

training, test development, evaluation, and MIS
initiatives.

EDUCATODOS is off to a good start and has activities in
progress in all phases of its scope areas. Factors that
may inhibit sustaining the initial momentum include:
promoter selection (some current promoters are inactive)
and lack of transportation; program expansion that
outstrips logistical support systems; some of the lessons
may be ineffective for some age-groups or other target
segments of the audience; delayed inputs from NGO and
municipal partners; and administrative, financial and
logistical complexities (e.g., there will be 3 revenue
streams, and there will be many contracts with small local
radio stations whose broadcast schedules need to be
coordinated.

7. Recommendations

1.

Routine information operations need to be computerized.
The original PEEP goal of automating information needs and
providing remote access to the data base is sound but not
yet implemented. This component needs a clear vision of
its role in the MOE, and a workable plan to get there
soon. Careful consideration is suggested to developing a
menu of special report formats, so that MOE staff
concerned with textbook distribution, classroom
reconstruction, teacher placement or training, for
example, can immediately access the relevant information
in an attractive format. (The inexpensive Quicken

financial reports option is one example of how this might
work.)

Relevant analyses need to made. Raw data needs to be
analyzed to be useful, and there are very useful analyses
that are currently beyond the MOE's grasp, due to lack of
time, opportunity, and/or expertise. Not only do
technical analyses need to be performed, but this
technology needs to be transferred to Honduran personnel
and institutions, public and private.

An on-going mechanism for quality control needs to be
institutionalized in all project components. Evaluative
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feedback from administrators and consumers alike needs to
be perlodlcally elicited and used to refine the product or

\\\\\ services in question.

4. In the continuation project, instructional materials need
' to be provided on an uninterrupted basis and revisions
need to be based on pupil content mastery. User
experience (both student and teacher) should be
incorporated in the routine cycle of revision of

educational materials.

5. To help sustain the considerable progress EDUCATODOS has
made in its first year, the project should consider:
encouraging the MOE to select and retain EDUCATODOS
promoters on the basis of merit and past job performance;
assuring promoter moblllty by providing adequate field
transportation; using criterion-referenced tests to
research the effectiveness of individual lessons with
target audience segments on an on-going basis; delaying
further program expansion until partnerships with
municipalities and NGOs are operational in existing
program areas; and creating a flexible financial
management system with appropriate accountability.

6. Transfer key PEEP equipment to the relevant implementing
agent. A major impediment to the successful start-up of
the PEEP project was the inordinant delay in obtaining the
necessary equipment. To avoid frustrating suspensions in
project activities, key PEEP equipment should be
transferred to the EDUCATODOS unit of the MOE.

7. Resolution of the bottlenecks impeding timely cash flow
disbursements.

8. Lessons Learned

A. Due to bureaucratic red tape and other obstacles, over time,
the project developed a functional pattern of contracting out for
technical and administrative services, although it did not succeed
in establishing a mechanism for obtaining cr1t1cal equipment in a
timely fashion.

B. In countries with a high staff turnover due to political,
social, and economic conditions, a higher level of continuous
training is required than for areas of lesser job mobility, and
goals of institution capacity-building may need to be reframed in
terms of enhancing the skills of the national pool of education
specialists.

C. One factor that has contributed to the success of the project
in accomplishing most of its objectives is its ten-year time
frame. Another has been the dedication of its staff.



8. Development Impact

To sustain momentum towards major changes in the way teaching and
learning take place in Honduran primary schools, facilitating and
gualitative inputs need to be: continuous and uninterrupted;
available to teachers, children, and communities in a timely and
consistent manner; continuously improving in quality as a result
of the systematic collection and use of feedback from teachers by
means of surveys and from children by means of achievement test
results; and part of an integrated plan to improve the quality of
learning which is internally consistent and fully aligned with the
MOE's vision of primary education.

Annex: Summary of Findings
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l Executive Summary Annex: Overview of Evaluation Findings
2rimary Education Efficiency Project, Honduras (522-0273), November 1995

Objectively Verifiable Indicators Goal Obtained
Increase in total number of 4th grade graduates 45% 81%
Increase in total number of 6th grade graduates 40% 57%
Increase in total enroliments 20% 24%
Reduction in dropout rates based on grade cohorts (1986-94) 20% 55%
Reduction in grade school repetition rates (1986-94) 20% 20%
eduction in school years required to produce a 4th grade graduate (1986-94) 15% 13%
eduction in school years required to produce a 6th grade graduate (1986-94) 10% 20%
Increase in achievement in 4 basic subjects, grades 1-6 (1990-94) 200% not verifiable
o0 substantial difference in student attainments ender no difference no difference
[Euccess in Meeting Project Objectives, by Component
Planned |in Process |Completed

Leaming Objectives, Testing and Evaluation

24 final lists of enabling objectives, minimum leaming objectives, and explicit
evaluation criteria for each objective (4 subjects, 6 grades).

Criterion-referenced standardized test banks developed for grades 1-6; with
test items based on highest order MOE minimum leaming objectives for each
grade level.

A computerized test generation, grading, and reporting system in place.

Computerized test item bank, grading and reporting system (4 subjects, 6
grades).

Criterion-referenced standardized tests being administered to stratified,
representative national samples of primary school children at the end of each
school year; results analyzed and disseminated.

1 model test per grade printed and distributed to teachers with instructions for
using minimum learming objectives, evaluation criteria, developing test items,
scoring tests, the use of tests as formative and diagnostic instruments for
making pass/fail decisions.

6 model tests in use, 1 per grade (criterion-referenced).

. |At least 4 waves of standardized test data available (1990-93), with continued
use of standardized tests by MOE after PACD.

At least 20% of teachers making regular use of model criterion-referenced
tests for grading students.

2 major empirical project evaluations completed in Year 5 and Year 8 of

project impact on achievement and efficiency indicators.

i

Educational Policy Planning and Research

LOP total of 6 major studies completed.

LOP total of 8 policy research workshops on results and recommendations of
the 6 major studies and policy issues in education.




Textbook Development, Printing and Distribution

Planned

In Process

Completed

16 new textbook titles and guides (4 subjects, 1-4 grades); 4 new workbook
titles; 40 new individualized study modules (5 modules per subject, 4 subjec!s.
grades 5-6) written, reviewed, field fested, and approved by MOE.

4 teams of 5 authors each trained and experienced in textbook preparation
and revision.

5,000,000 new textbooks, teachers' guides, workbooks. ndividualized
modules and other educational materials printed and distributed for full book
coverage of the primary system by 1994. (12 million were printed/distributed.)

Honduran private sector experienced in printing and distributing educational
materials.

New MOE capacity to project demand, plan, order, store, ship, and deliver
textbooks based on computerized inventory system.

Inservice Teacher Training

trainers.

25,000 teachers (the total pumber of 1991 primary school teachers) trained in
2-week workshops over 4 years.

regional supervisors and model teachers trained to serve as inservice teacher fi= =

Information and Policy Management (MIS)

data input and access in 3-5 regions.

20 MOE staff trained in MIS utilization and 180 MOE personnel.

Expanded CPU; expanded and decentralized terminal access in MOE; remote _

School Construction, Renovation, and Maintenance

to plan and implement school projects with focal labor and materials.

600 classrooms constructed and equipped with school furniture (1987-93).

At least 25 school classrooms constructed by women teams.

500 classrooms renovated (1987-95).

900 classrooms receiving preventive maintenance.

Low-cost classroom strategies and technologies developed to reduce
construction costs by at least 50% as compared to traditional cement block
classrooms; and to encourage increased community involvement in
classroom construction.

Low-cost strategies and technologies shared with other donors, GOH and
PVO school construction programs.

MOE community promoters working with teachers and community participants

S

Project Management

Timely filling of vacant personne! positions.

Timely acquisition and maintenance of equipment.




EDUCATODOS Planned {In Process |{Completed

Progress toward 7 BEST (1995-2000) project outcomes (curriculum,
materials, criterion-referenced tests, delivery systems, municipal involvement,
training, management and evaluation system).

Use of PEEP materials.
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Final Evaluation Report

Primary Education Efficiency Project (522-0273)
Honduras, 1986-1995

November 20, 1995

Final Evaluation Report
1. Purpose and study Questions

The overall purpose of this evaluation is to conduct the final
evaluation of USAID Project No. 522-0273, the Primary Education
Efficiency Project (PEEP), 1986-1995. More specifically, the
evaluation: (a) ascertains the extent to which the objectively
verifiable indicators (OVIs) contained in the project's Log Frame
(as revised 5/92 after the midterm formative evaluation) were met
for each of the project's seven components, (b) confirms the major
accomplishments to date for the EDUCATODOS subcomponent, and (c)
probes the experience of the project with a view to making helpful
suggestions for the future conduct of some or all of the project
components under new donor auspices or for future USAID projects.

2. Team Composition, Field of Expertise, Role Played in
Evaluation, Study Methods

The four-person team spent an aggregate of 15 person weeks in
Honduras between September 17 and October 18, 1995.

H.  Ned Seelye (team leader) has 20 years of experience planning
and evaluating USAID educational projects, many in Central
America. His education includes an M.A. in Latin American studies
from La Universidad de San Carlos de Guatemala, an additional two
years doctoral-level studies in anthropology at Tulane University,
and one year in social psychology (specializing in methods of
quasi-experimental evaluations in field settings) at Northwestern
University. He has taught many years, including a senior
Fulbright lectureship in Ecuador, and has served as a program
director with the Illinois State Department of Education and as
executive director of an NGO in Washington, D.C.

Fredi M. Munger (Ed.D in educational policy) has 15 years
experience planning, implementing and evaluating education
projects for USAID, the World Bank, the Asian Development Bank and
UNICEF. She is also an Adjunct Professor at the Center for
International Education, School of Education, University of
Massachusetts at Amherst.



Gary G. Fritz (Ed.D in education administration and supervision,
University of Illinois, Urbana) has served on a number of USAID
projects in Central and South America. He taught in and directed
schools in Bolivia and Chile for 18 years, and was a Fulbright
Senior Lecturer in Mexico.

Rosario Santos Bertrand is an Honduran educator who received her
licenciatura from the Universidad Pedagégica Nacional. She is
currently under contract with the Centro de Desarrollo de Recursos
Humanos (CADERH), an Honduran NGO, to head primary education
follow-through activities for the Honduras Peace Scholarship
program, with the title of Coordinadora de Seguimiento.

While overall responsibility for the evaluation rests with the
team leader, each team member was assigned specific areas of
inquiry: Fredi Munger examined the textbook and EDUCATODOS
components, and shared responsibility for vevrification of the
global, non component specific, OVI's. Gary Fritz examined the
school construction, educational research, and teacher training
components. Ned Seelye examined the testing and evaluation, MIS,
and project management components, and shared responsibility for
verifying the global OVIs. Rosario Santos Bertrand assisted each
of the other team members in obtaining and interpreting the
required documentation.

The methodological approach employed by the team consisted of a
documents review, personal observations, interviews with present
and former project personnel, with MOE and USAID officials, and a
review of archival documents--all aimed at documenting and cross-
validating findings. The team cross-validated project
achievements through two or more different sources, and, where
possible, calculated the data using different analytical
approaches. The team spent 6 person days visiting schools.

Project staff, MOE educators, and USAID officials all provided
substantial assistance to the evaluation team. Their interest in
the project and the future of primary education in Honduras was
obvious. The evaluation team found them to be dedicated,
knowledgeable, candid, and in every way supportive of the team's
efforts.

3. Economic, Political, and Social Context of Project

When the PEEP project was designed in 1986, it was anticipated
that Honduras would experience sufficient economic growth to allow
the GOH to assume the financial burden for continuing many
project interventions. However, as of 1994 this does not seem
plausible. The promising economic trends of 1991-1992 were not
sustained in 1993 and per capita GOP remains low at an estimated
UsS $580.

As the last elections approached, the fiscal deficit which was
projected to fall to 3.8% of GOP in 1993, climbed to over 10%.



When the new government took office in 1994, it inherited serious
iscal and balance of payment problems. Inflationary pressure
gan to build in 1993 and by 1994 foreign exchange reserves were
dephleted.

The new administration is committed to sustainable economic growth
and has established as priorities: a) reducing fiscal deficit;

b) reducing the size and increase the efficiency of the public
sector, c) privatizing selected public enterprises, d)
restructuring the social security system, and e) reforming tax law
and tax administration. Concurrently, the government has promised
to maintain the present level of social expenditures and continue
its programs of poverty reduction and human resource development.
To complement these existing programs, the government has
proposed to implement a broad range of policy reforms and
investment programs in basic service areas such as health and
education.

According to the World Bank's Basic Education Project Staff
Appraisal Paper, the government has a clear perception of social
needs and is assigning high priority to the development of human
resources through investment in education, particularly at the
primary level.

The need for this investment is made more urgent by Honduras' low
levels of literacy (32% overall and 42% in rural areas according
to 1992 World Bank figures; 73% literacy according to UNICEF 1992
figures). This is exacerbated by the low levels in average school
attainment (about 4 years of schooling in 1993).

Against this context of low per capita GOP, high social needs, low
levels of human capital accumulation and constrained public
financing, the successful interventions to improve the quality of
primary education begun under PEEP must compete for funding with
other critical social investment and struggle. Honduras, unlike
the rest of Central America (with the recent exception of
Guatemala), has gone against a 20-year regional trend towards
reduction of expenditure on primary education in terms of GDP
share and of central government spending.

Annex A provides graphically-displayed information which allows
the reader to compare Honduras to its seven neighbors across a
number of socio-economic indicators.

4. PFindings

A. Overall Findings regarding Log Frame Project Goals and
Purposes

A series of objectively verifiable indicators (OVIs) that are
generally assumed by educational specialists to be capable of
reflecting increased efficiency in the primary education system



were identified by project and Mission staff in the revised
project log frame. The log frame OVIs are intended to provide an
independent means of verifying impact and trends in school
attainment, coverage, efficiency and effectiveness.

The evaluation team used various sources to confirm or disconfirm
whether these OVIs were realized at their anticipated level of
attainment. A major source of information was the data collected
annually from classroom teachers and compiled by the MOE's
Informdtica component. These data serve as the official source of
information for MOE decision-makers and the same data source was
used by the project designers to set the baseline and targets for
the quantifiable outputs. As a secondary source to check trends,
the Household Survey data collected by the Census was used.

John Edwards has documented in three reports the problems with the
information contained in MOE and SECPLAN data sets: Midterm
Evaluation (March 1992), Datos Basicos sobre la .iZducacidn en
Honduras (1994), and The Current Status of Primary Education in
Honduras (1995). One key constraint with MOE data is its limited
usefulness in comparing changes in the educational system year to
year due to a fluctuating number of schools reporting statistics
each year. This fluctuation particularly affects statistics
compiled from comparing data from one year to the next (e.g.,
cohort flows). Although Edvwards made available some adjusted data
sets, the team was unable to use them other than to validate
general trends as they covered different years from those
specified in the log frame.

To illustrate the errors inherent in the current MOE reporting
system, about 2% of the students who matriculate in a given grade
are unaccounted for in the reported numbers of grade-level
repeaters, dropouts, and graduates. Sometimes tables with the
same title, date, format, and data set contain cells with varying
figures. This leads different investigators to calculate
different amounts based on the same data set; when different data
sets are used, the extent of the variance increases.
Nevertheless, this is what is available to work with and longer-
term trends over the LOP become evident.

The evaluation team attempted, whenever feasible, to calculate the
realization of the OVIs in a complementary fashion to the way the

project had calculated the gains. In other words, rather than to

duplicate the project's calculations, the evaluation team tried to
cross-validate the tabulations based on a plausibly alternate line
of reasoning.

Of the "global" indicators of impact, the evaluation team was able
to verify the realization of 8 of the 9 OVIs. A discussion of
each of the 9 OVIs follows.



Anticipated Outcomes

. 45% increase in total number of 4th grade graduates over 1986.
. 40% increase in total number of 6th grade graduates over 1986.

The realized increases meet--and exceed--the project's goals.
Between 1986 and 1994, the increase in 4th grade graduates is
60.6%, and 56.7% in the number of 6th grade graduates; these
flgures are unadjusted for repetition rates (see below) and
national increases in the school-age population. During this
period, national increases in first grade enrollments grew 4%.

The first way the evaluation team examined the relationship
between the number of 4th grade graduates in 1986 and 1994 was to
compare the number of children who completed 4tbh qrade in 1986
with the number of children who completed 4th grade in 1994.

These calculations are based on annual statistical tables for 1986
and 1994 compiled by MOE's Informatica service component (see
Annex B, Exhibit 1). Annex B, Exhibits 3a and b show the figures
as adjusted for the approximately 4% increase in enrollment
calculated on the basis of the percent increase in first grade
initial enrollments in 1986 compared to 1lst grade initial
enrollments in 1994.

To cross-check this trend, the evaluation team referred to John
Edwards's 1994 study of Census Department Household Survey Data.
These figures show an overall increase of 21.6% in the number of
females between the ages of 16-25 who had completed 4-6 years of
primary school in 1993 compared to 1988. This confirms the
general trend toward an increase over time in the number of upper-
elementary school graduates. Since this calculation is based on a
5-year time-span instead of the 8-year span available in the MOE
data (above), it is safe to assume that the Household Survey data
yields a more conservative figure. (See Annex B, Exhibits 3a, b.)

This trend is further collaborated by Household Survey data that
demonstrates a decades-long trend towards increased school
attainment. In addition, between 1988 and 1993, the proportion of
16~ to 25-year-olds attaining no school or less than 3 years of
school declined.

In addition to indicators of increased graduates, the project was
also concerned with increased coverage. This is discussed in the
next section.

. 20% increase in total enrollments.

Numbers of Children in School

If one examines the total number of children enrolled in school in
1986, the total school enrollment was 809,906 while in 1994 the



primary system had about 1,008,181 student enrolled. This
represents a 24.4% increase in enrollments, thus meeting the
envisioned OVI. These figures do include repeaters in the total
enrollment, but repitition rates were declining during this period
so that total enrollments, not including repeaters, still
increased. (See Annex B, Exhibit 4.)

Percent of Children Enrolled

Total enrollment can be defined as the coverage, or the percentage
of children of school age actually enrolled in school. Using this
definition and data from the Household Surveys of 1988 and 1993,
J. Edwards concludes in his 1995 report that there is an
unmistakable increase in the percentage of children enrolled. For
instance, initial enrollment of 7-year-olds increased from about
75% in 1989 to nearly 87% in 1993.

Examining the entire range of children enrolled in school from
ages 5 through 15: in 1988 77.35% of the boys ages 5 to 15 and
79.45 of the girls were enrolled in school while in 1993 85.52% of
the boys ages 5 to 15 and 87.52% of the girls were enrolled in
school. This means that for 5-15 year o0ld boys there was an
overall increase in total enrollment of 10.5% and a 10.1%
increase in total enrollment for 5 to 15-year-old girls.

If just the 7- to 1l4-year-olds are included in the calculations:
in 1988 84.4% of the boys ages 7-14 and 90.3% of the girls age 7-
14 were enrolled in school while in 1993, 88.7% of the boys ages
7-14 and 95.6% of the girls ages 7-14 were enrolled in school.
This means that for 7- to 1l4-year-old boys there was an overall
increase in total enrollment of 5% and a 5.8% increase in
enrollments for girls aged 7-14. (See Annex B, Exhibit 5.)

System Growth

A closer approximation of system growth can be obtained by
comparing the number of first grade initial enrollments in 1986
and 1993. Without adjusting for the number of repeaters in each
initial enrollment, an approximate 4% level of increase can be
detected. This 4% growth level exceeds the 3% per annum growth of
the general population between 1986-1995.

In summary, 1994 primary school graduates are equal to 70% of the
13-year-old population, which is one of the highest rates in
Central America, as compared to about 50% in 1985 before the
project began.

- 20% reduction in dropout rates based on grade cohorts (1986~
1994).

This objective was met, and surpassed, as there was a 55%
reduction in dropout rates.



The evaluation team examined this trend by following the 1989 1st-
grade cohort through the end of their 6th grade in 1994, based on
MOE data that left an average of 2% of the children unaccounted
for at each grade level. Based on this imperfect data, dropout
rates declined steadily but slowly from a high of 5.6% during 1st
grade to a low of 2.5 in 6th grade; no bi-modal patterns were
discerned in this data set. The 1989-1994 cohort data suggest
that the dropout rates decreased by 55% (1989 dropout rate of 5.6%
minus the 1994 cohort dropout rate of 2.5% = 3.1% divided by 5.6%
= 55%), thus exceeding the project goal of realizing a 20%
reduction. .

Analyzing the data cross-sectionally by grade level, rather than
by cohort, the average dropout rate across the 6-year period 1989
to 1994 was 5% for 1st grade, 3.3% for 2nd grade, 3.3% for 3rd
grade, 3.2% for 4th grade, 2.9% for 5th grade, and 2.3% for 6th
grade.

Across all grade levels, the average dropout rate for all 6 grades
in 1989 was 3.9%, and in 1994 the average dropout rate across
grade levels was 3.3%, showing an average decline in dropout rates
between those years of 15.4% (3.9% minus 3.3% = .6% divided by
3.9% = 15.4%).

Both the age-cohort tabulations and the cross-sectional
tabulations by grade level across years, and by years across grade
levels, show the same trend toward a general lowering of the
dropout rates across time and grade levels. (These data are found
in Annex B, Exhibit 6, 7a, b.)

Using this definition, every year about 50,000 children (or 4.9%
of the total enrollments) dropout of school before completing the
school year, 77% of them before completing third grade. Of these
dropouts, two-thirds are from rural areas.

Reports on dropout rates for the same years vary from 4.8% to
31.5% depending on how dropouts are defined, which data sets are
used, and what algorithm is used to compute their number. In
general, although dropout rates are lower than for some of its
neighboring countries, they remain unacceptably high, especially
in lower primary schools. Dropout rates seem to be declining for
all definitions, sources and algorithms, with a few anomalies.

Dropouts are the percentage of students who abandon the system
without completing the education cycle. The term dropout is
applied to two different phenomena: children reported as dropouts
by school directors and children who disappear from the system
between grade levels.

Children Reported as Dropouts During the School Year

E. Schiefelbein and S. Peruzzi report in Honduras, Situacidén de la
Educacidén Basica y del Analfabetismo (1994) conclude that dropout



rates are over reported by school directors and include temporary
desertions and children who leave one school to enroll in another.

Annex B, Exhibit 4, presents the school directors reports of
dropouts, and is the basis for dropout rates reported in the World
Bank's recent Staff Appraisal Report (1994).

Children "Lost" between Grade Levels

The PEEP Project Paper,the midterm evaluation team, and J. Edwards
used a different algorithm for calculating dropouts which compares
initial enrollments for one year (adjusted for repeaters) with
initial enrollments for' the next grade in the following year
(adjusted for repeaters). The final evaluation team was able to
approximate their results with 1986 data and compare these to 1994
dropout rates. Annex B, Exhibit 4 presents these comparisons.

According to Edwards (September 1995), who based his calculations
on Household Survey Data collected by the Census from 1988 through
1993:

The dropout rate measured as a percent of the student
population has fallen;

the largest proportions of dropouts are found among children
of ages 12 and up;

most dropouts in the 7 to 12 age groups occurs at or before
completing the first three grades;

the pattern of dropouts is bi-modal, with a peak in the first
3 grades and another one at grade 6.

. 20% reduction in grade school repetition rates (1386-1994).

Grade repetitions have declined across all 6 grades between 1986
and 1994 by an average rate of 20%, the project's goal.
Computations comparing repeaters at each grade level to the
initial enrollments for that grade level (data from the Anuarios
Estadisticos provided by Informatica) show changes in repetition
rates (see Annex B, Exhibit 4).

Comparing the MOE data to the Household Survey Data and examining
repetition rages by age between 1987 and 1992, Edwards concludes
that although the repetition rate had decreased significantly,
repeaters still accounted for nearly a quarter of the cohort of 7-
Year-olds. (See Annex B, Exhibit 8 & 9.)

According to the World Bank's Staff Appraisal Paper, although the
repetition rates are declining, Honduras still faces a serious
problem with high repetition rates which raises the cost of
primary education. The cost of repetition is borne unevenly, as
rates for rural areas are reported by MOE to be about 34% higher
than for urban areas.



The 1991 Bridges study on repetition in primary school found that
repetition is the most important cause of the high dropout rate.
The authors report that most students who do not complete school
are repeaters who become too old to remain in school, e.g., 1l1-
year-old first graders. The study explains that repeaters are
likely to repeat grades more than once, indicating that the cause
of their failure is not addressed by merely repeating a grade.

The study identifies major factors leading to high repetition
rates including: sporadic attendance, short school year and school
day, lack of textbooks and other teaching materials; inappropriate
instructional techniques for multi-grade schools, and lack of
preschool education.

= 15% reduction in the number of school years required to
provide a 4th grade graduate (1986-94).

Using a cohort flow analysis based on information provided by
MOE's Informatica, in 1986 it took 7.2 years to produce a 4th
grade graduate and in 1994 it took 6.27 years to produce a 4th
grade graduate. This reduction representz about a 13% reduction
in the number of school years required. (See Annex B, Exhibit
10.)

A comparison among Central American nations is presented in the
UNICEF (1995) statistics based on 1989 cohort achievements.
Honduras (47% 4th grade attainment) rates favorably among its
neighbors: 82% in Mexico, 46% in Guatemala, 62% in El Salvador,
67% in Nicaragua, 89% in Costa Rica, and 85% in Panama.

- 10% reduction in school years required to produce a 6th grade
graduate (1986-1994).

This goal was met and exceeded, as there was about a 19.9%
reduction in the time it takes to produce a 6th grade graduate.
Using a cohort flow analysis based on information provided by
MOE's InformaAtica, in 1986 it took 11.4 years to produce a 6th
grade graduate and in 1994 it took 9.7 years to accomplish the
same. (See Annex B, Exhibit 11.)

Putting the cohort figures together with the attainment figures
reveals that in 1994 the average student stays in school about 6.7
years and advances 4.2 grades.

Using the UNICEF (1995) statistics based on 1989 cohort
achievements (i.e., on-time completion rates), Honduras (34% 6th
grade attainment) rates favorably among its neighbors: 72% in
Mexico, 64% in Belize, 36% in Guatemala, 24% in El Salvador, 41%
in Nicaragua, 79% in Costa Rica, and 79% in Panama.

. 200% total aggregate increase in academic achievement in four
basic subjects, grades 1-6 (1990-94).

The Mis§ion calculated the increases in academic achievement based
on testing scores for each grade level following the introduction
of the text books. These calculations indicate that the aggregate
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percentage increases in achievement for each academic area (math,
Spanish, social studies, natural science) between 1990 and 1994
reached 171.7%. Most (128.5%) of the gain scores were reported

r 1991 gains over 1990 based on a sample of five departamentos.
Subsequent comparisons were based on a larger sample of seven
departamentos and do not replicate the level of gains recorded for
1990-1991 in the five sampled departamentos. In fact, in two of
the three subsequent comparisons (1991-1992 and 1993-1994) the
change scores were negative (-7.9 and -18.6, respectively),
although teacher strikes plausibly contributed to lower test
scores in 1993-1994.

The evaluation team employed another approach to cross-validate
changes in the norm-referenced achievement scores. Recalculating
the change scores solely on the larger sample (1991-1992, 1992-
1993, 1993-1994), the total aggregate gain in subtest achievement
by subject matter is 37.4 percent. The only grade level for which
there are consistently positive aggregate gain scores is for first
grade. One disadvantage, however, of excluding the 1990-1991
scores from analysis is that this misses whatever initial impact
the project interventions may have had.

There are technical difficulties in interpreting the test scores.
There are no reliability coefficients available for total test
scores based on the norm-referenced testing, but item znalyses
were performed recently by the testing and evaluation component on
the subtest scores for testing completed in 1992 and 1994.
Customarily, lower reliability result from subtest scores (in this
case, math, Spanish, social studies, and natural sciences)
compared to total test scores, due to their reduced number of test
items.

Subtest reliability coefficients calculated on the tests completed
in 1992 range from a low of .52 (excluding a possibly miskeyed
math test for 5th grade math, Form B, which registered a
reliability coefficient of -.04) to a high of .93 (for 1st grade
Spanish). Nationally standardized norm-referenced tests should
ideally obtain reliability coefficients in the .90s range. The
evaluation team examined 32 subtests administered in 1992 (4
subjects X 6 grades + 6 Form B versions of math and 1 Form B each
or a level of natural science and social studies), 1 reached a
reliability coefficient of .90 or above; 6 reached a coefficient
between .80 to .89; 13 reached a coefficient between .70 and .79;
6 reached a coefficient between .60 to .69 (coefficients ranging
between .60 through .79 are what one would expect from good, non-
standardized classroom teacher-made tests); 5 fell between .50 to
.59,

Another 30 subtests administered in 1994 (excluding 2 subtests
which appear to have been miskeyed) were subject to item analyses.
The subtest reliability coefficients for 1994 were somewhat higher
than those administered in 1992. 4 subtests reached the .90s; 7
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reached the .80s; 10 reached the .70s; 7 reached the .60s; and 2
reached the .50s.

Recording students' tests in terms of total test scores would,
most probably, have yielded more reliable information concerning
overall changes in learning. Without total-test-score analyses,
the evaluation team is hesitant to base conclusions of cognitive
achievement on a review limited to subtest scores.

PEEP, in recent years, decided that criterion-referenced tests
might yield information that was better geared to test student
achievement in terms of the "higher order" learning goals of each
subject matter. To this end, at the beginning (and again at the
end) of the 1994 school term, criterion-referenced tests were
administered to a nationally represented sample of 182 schools.
These data are reported by the testing and evaluation component in
terms of the percent of the tested criteria that students answered
correctly at each grade level for each subject area. Norm-
referenced testing was continued for the LOP in order to provide a
consistent measure of achievement since 1990.

- No substantial difference in student attainments by gender.
(This is an USAID compliance requirement, not explicitly a log
frame objective.)

In terms of equitable access to education for girls and boys, John
Edwards analysis of the household survey data demonstrates a 60
year trend dramatically reducing the gap between men's and women's
educational attainment. He cites the declining share of women
with zero years of school (61.7% in the 1930s to 11.9% by 1990) as
evidence. Although the largest decline in gender inequality
appears to have taken place between the 1930s and 1950s, there are
indications that the trend is still continuing. (See Annex B,
Exhibit 3a, b.)

In 1994, according to Informatica figures, the total school
enrollment for girls in grades 1 through 6 was 49.5% and 50.5% for
boys. The proportion of boys enrolled is slightly higher than
girls for first and second grade, about the same for 3rd and 4th
grade and slightly higher for girls in 5th and 6th grade. This is
attributable to the drop out and repeater rates which are slightly
lower for girls than for boys. 1In 1994 females represented 52.4%
of 6th grade graduates. (See Annex B, Exhibit 4 & 12.)

Only a portion of the MOE information received by the final
evaluation team was disaggregate by gender. The following set of
calculations is based on that partial set of statistics.

Enrollments
In 1986 the total school enrollment for girls ages 7-14 was
90.3%; in 1993 the total enrollment for 7-14 year old girls

was 95.6%. Of the children in school, 49% were girls in 1986
and 49.5% were girls in 1994
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Repetition

In 1986 of all the repeaters, 47% were girls. Of all the girls
enrolled in school in 1986, about 14.5% were repeaters that
Year. 1In 1994, of all the repeaters 44.8% were girls. Of all
the girls enrolled in school in 1994, 10.9% were repeaters.

4th and 6th Grade Graduates

In 1986 girls share of the 4th grade graduates for that year
was 48%. 1994 data was not disaggregated. In 1994, the girls®
share of 4th grade graduate was 51.7%.

In 1986, girls' share of 6th grade graduates was 52%; in 1994,
girls' share of 6th grade graduates was 52.7%

Annex B, Exhibit 4 summarizes these data.
External Factors Affecting Outcome Indicators

The overall aim of the project was to contribute to the efficiency
and quality of primary education in Honduras. The objectively
verifiable indicators of program success (in measures other than
cognitive learning) were largely met. In the absence of an
evaluation design that would allow one to make causal links
between program interventions and outcome measures (an early
treatment-comparison design quickly and completely eroded), the
best we can do is to associate gains in outcome measures with
project accomplishments during a period when there were no other
major donors in Honduras and the country was in social turmoil.
(Social turmoil was endemic in Guatemala, El Salvador, and
Nicaragua, too, countries where educational coverage and
efficiency declined in the 1980s.)

To develop confidence in the plausibility that the PEEP project .
contributed to the impressive gains noted in many OVIs, the
evaluation team assessed a number of external factors that may
have affected--positively or negatively--the OVIs. Annex B,
Exhibit 13 lists 35 educational initiatives between 1986-1995,
most funded at levels less than US$1,000.000 and most are regional
rather than national in their coverage. By far the biggest
program in this period is the PEEP program, funded by USAID.
Beginning in 1990, however, there are two highly visible GOH
programs to incentivize parents to send their children to school.
The first provides mothers with a monthly stipend of L20 for each
child enrolled in primary school. The second program provides
elementary school children with a pair of tennis shoes and a
backpack for carrying their supplies. During the 8-year LOP
period, by far the biggest investor in the Honduran primary
education system was the GOH. As such, much of the progress in so
many system-wide indicators of quantitative and qualitative
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improvements can be credited to the on-going willingness of the
government to maintain a high level of investment in primary
education.

Although many MOE and GOH programs in concert increased the
attractiveness of attending primary schools, the PEEP project was
by far the largest intervention between 1986 and 1995, and can,
therefore, take its fair share of the credit for gains noted in
the OVis.

B. Learning Objectives, Testing and Evaluation
Background

Seven and a half percent (or $1,522,244) of the project allocation
was budgeted for this component, and as of September 1, 1995, 95%
was expended or committed. This component was the last of the
seven project components to be staffed, in June 1988. This delay
is due, in part, to the exigencies of reaching a consensus among
MOE officials, supervisors, and teachers Lefore the initiatives
contemplated by this component could be initiated. oOther factors
cited to explain the delay include the lack of computer literate
personnel who were willing to work for the wages offered by the
MOE, changes in personnel once they were trained, lack of
computers, MOE resistance to change, the MOE was waiting for the
results of an on-going effort to develop " new evaluation system"
for the MOE, and lack of overall vision concerning the mission of
this component.

Anticipated oOutcomes

24 final lists of enabling objectives, minimum learning
objectives, and explicit evaluation criteria for each
objective (4 subjects, 6 grades).

This outcome has been fully realized and the lists have been
published as Rendimientos basicos e indicadores de evaluacidédn del
nivel primario, Secretaria de Educacidén Pidblica, 1993.

« Criterion-referenced standardized test banks developed for
grades 1-6; with test items based on highest order MOE minimum
learning objectives for each grade level.

This outcome has been fully realized, with at least five
criterion-referenced test items for each learning objective for
each grade level (or a total of 30-40 test items for each academic
subject, grades 1-6), based on highest order MOE minimum learning
objectives published in Rendimientos basicos de mayor complejidad,
Secretaria de Educacién Piblica, April 1993. (These "higher
order" objectives each incorporate a larger number of the
objectives that are listed in the Rendimientos b&sicos e
indicadores de evaluacién del nivel primario, 1993.) The item
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bank is a manual system consisting of typed items (and their
accompanying illustrations) contained in file folders.

* A computerized test generation, grading, and reporting system
in place.

This outcome has not yet been fully realized. Responses by each
tested student are entered onto diskettes manually (text files in
WordPerfect) and sent to a local firm that has been contracted to
grade the tests and report the results. These computer-generated
reports, with much of the information graphically displayed, are
further abstracted by the project's evaluation component and the
data aggregated with previous years' data. The evaluation
component then prepares an attractive and informational report.
Item-analysis information, including measures of test score
reliability, level of difficulty, and statistics on test-score
variability of the norm-referenced tests are not part of either
the contracted or in-house reports. Breakdowns by departamento
and urban, rural multi-grade, and rural one-teacher school are
provided.

Relevant analyses for the criterion-referenced tests that began to
be administered to students in 1994 was begun by having panels of
judges establish the face validity of the tested items, and
continued by pretesting a pilot version and returning “o students
to ask why they had experienced difficulty with certain items; the
items were then reedited. Cross-validation studies will need to
be accomplished in the future. It would be interesting to
establish the relative comparability of student achievement as
measured by both the norm-referenced and criterion-referenced
tests.

« Computerized test item bank, grading and reporting system (4
subjects, 6 grades).

A manual system has been prepared, but it has not been
computerized. This component was the last to be staffed and
computers were not provided (i.e., loaned) to the evaluation
component until 1994--and there was an energy crisis that year and
they could not be used. Component personnel is currently
reviewing a microcomputer program with the capacity for
computerized test generation, grading, and reporting. Obstacles
to the timely review of this software include (a) the language of
the program and of the manual is English, and (b) the paucity of
personnel in the evaluation component who are familiar with
computerized systems of this general type.

. Criterion-referenced standardized tests being administered to
stratified, representative national samples of primary school
children at the end of each school year; results analyzed and
disseminated.
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This goal mostly has been met. The criterion-referenced tests for
rades 1-4 began to be administered to an 18-departamento sample
82 schools) in 1994. 1Items aimed at each subject matter area
are included in the battery, and are based on higher order

objectives that were published in 1993.

(The norm-referenced test sample currently consists of 7
departaments. The procedures observed to obtain a sample
representative of the selected seven departamentos should insure
its generalizeability, at least in the sampled departamentos.
Since average socio-economic conditions vary widely across
departamentos, a truly national representative sample may have to
include schools from all 18 departamentos, as does the sample for
criterion-referenced tests.)

Substantial progress has been made in analysis and dissemination
of the criterion-referenced test results, but the analyses lack
relevant data such as the results of cross-validation studies. As
of September 1995, test information has not reached schools until
6 to 12 months after test administration. This limits its
usefulness to general policy issues within the MOE. To be useful
to classroom teachers, the testing results will have to reach
teachers very quickly after testing. The required level of
swiftness can not be achieved without the use of optical scanners
to process the data.

« 1 model test per grade printed and distributed to teachers
with instructions for using minimum learning objectives,
evaluation criteria, developing test items, scoring tests, the
use of tests as formative and diagnostic instruments, and for
making pass/fail decisions.

Model tests in each of the 4 subject matter areas for grades 1-3
have been prepared, but printing and distribution has not yet
occurred.

- 6 model tests in use, 1 per grade (criterion-referenced).

7 model criterion-referenced tests for each grade are currently in

use. One to two model norm-referenced tests per grade also are in

use.

« At least 4 waves of standardized test data available (1990-93)
during LOP with continued use of standardized tests by MOE
after PACD.

This goal has been fully met. The sixth application of
standardized norm-referenced tests is scheduled for October 1995.

- At least 20% of teachers making regular use of model or
criterion-referenced tests for grading students.

This goal has not been met. Virtually none of the teachers appear
to be using test information for grading purposes. The

15



distribution of model tests to teachers for use in pass/fail
decisions may require a reform in MOE directives to allow for
this. Meanwhile, the process of inservicing teachers in the use
of testing has begun via the component’s initiative to involve
teachers in techniques of formative evaluations.

As noted above, the test results do not reach the teachers in time
for them to use for this purpose, even if they were inclined to do
so. Teachers might well exercise some caution in regards to using
the results of these tests for grading purposes as PEEP has not
yet demonstrated either their validity beyond establishing face
validity and reediting items based on student feedback.

. 2 major empirical project evaluations completed in Year 5 and
Year 8 of project impact on achievement and efficiency
indicators.

This goal has been met in its entirety. A midterm formative
evaluation was completed in 1992 by the Academy for Educational
Development, and the present report contains the project's final
summative evaluation, performed by Creative Associates
International in the fall of 1995.

Implications for Future

The envisioned aim of this component was to computerize testing
and evaluation activities, but computers were not provided. By
1992--and still no computers--it was rationalized by external
consultants that equipment such as mark scan readers were not
necessary as the data could be entered manually into a computer in
a month. Decisions such as this undermined the resolve to
computerize, and in fact, when the analyzed data is chronically
late--as has consistently been the case in Honduras--one seeks as
many ways as possible to cut the time necessary.

In the crunch to produce tests and other deliverables, the
component had little time (or training) to enable it to properly
analyze the data. Outside consultants tended to arrive, complete
their tasks, and leave without effecting much, if any, transfer of
technology. It would have cost more otherwise, and cost was used
as a reason to cut many services that hindsight suggests may have
been vital to the success of efforts to computerize the
component's operations.

Major events in the life of this component include the development
of a battery of norm-referenced tests, identification of basic,
higher order objectives for each subject matter and grade, the
addition of a battery of criterion-referenced tests, and, on the
negative side, the persistence of manual, rather than
computerized, systems.
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C. Textbook Development, Printing and Distribution

The Project has met or exceeded its anticipated outcomes in the
areas of materials development, production and distribution. 1In
addition, as a result of the project many Honduras in the private
and public sectors have gained knowledge and experience in
strategic, tactical and operational aspects of planning,
designing, producing and distributing instructional materials that
promote a particular educational vision. The Project has spent
approximately $12.65 million dollars building the PIUs capacity to
develop, print and distribute nationally a full set of educational
materials. 54% of the project budget was earmarked for this
component.

Anticipated Outcomes

’ 16 new textbook titles and guides (4 subjects, 1-4 grades); 4
new workbook titles; 40 new individualized study meodules (S
modules per subject, 4 subjects, gradcs 5-6) written, reviewed,
field tested and approved by MOE)

Written and Approved by MOE

PEEP has exceeded the anticipated number of anticipated primary
school titles (76) having developed 82,texts, guides, notebooks,
modules and supplementary instructional materials. In addition,
by EOP PEEP will have developed 6 adult basic literacy workbooks
for the EDUCATODOS program. All of the materials have been
approved by MOE prior to printing. The list of materials
developed and approved by MOE under PEEP appears in Annex C,
Exhibit 1.

By EOP, PEEP will have spent approximately $4.8 million on
salaries, technical assistance, reporting, commodities and the
operating costs associated with developing a materials production
component as well as preparing and producing instructional
materials.

Field Tested and Revised

All titles produced under PEEP were field tested in some form and
the results incorporated into revisions. The instructional
materials design process adopted by the Textbook component (see
Annex C, Exhibit 2a, b) called for manuscripts to be field tested
ard three times to provide writers, editors and illustrators with
information on design and format issues. This general field
testing process was modified somewhat for each kind of material
produced.

For textbooks, field tests of individual components or lessons
were conducted by PEEP teams and by a small group of teachers.
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Not all textbook components were field tested. PEEP teams tried
out a sample of components from the draft manuscripts with
students in a few schools to see if pupils understood the content.
5 to 10 Teachers were given copies of the components to review for
five days and provided PEEP teams with comments on clarity, design
and format. Observations and comments were incorporated into
revised drafts and the process repeated twice more with students
from different schools but the same teachers were asked to review
and comment upon the revised components. Feedback from component
testing was incorporated into the final draft.

The process for field testing the self-study modules (fasiculos)
was different for two reasons: 1) the fasiculos required a change
in teaching approach from teacher-directed to learner directed;
and 2) there was less variation in component format. Therefore,
instead of testing a sample of individual components, a group of
teachers from 6 schools used photocopies of the complete set of
draft components (36 titles) with their fifth and sixth graders
and prov1ded feedback to the design tedfms during the manuscript
revision process.

Pupils' guides were field tested in a sample of 14 schools which
were also participating in the experimental Escuelas Activas y
Participativas program. The pupils' guides represented a
transition from teacher-directed to learner-directed ecucatijion.
Third and fourth graders worked with photocopies of these guides
(8 titles). Materials deVelopers received feedback on the
content, design and ability of children to use the guides and
textbooks independent of teacher direction.

Posters for Spanish were given to about half the Grade 1 teachers
in the country before they went to press. The extensive field
test was used to determine the best methods for displaying poster
series given the limited wall space suitable for displaying
instructional materials in Honduran classrooms. A free-standing
flip chart format was selected as a result of this extensive field
test. The math posters series were tested by about 5 teachers and
it was decided to let individual classroom teachers decide how
best to display the math posters.

Workbooks were distributed to children in grades 1 and 2 and the
testing used mostly to decide on font size and space required for
penmanship practice.

Teachers' guides were field-tested and revised by teachers
selected from all over Honduras and brought to Tegucigalpa for a
week-long workshop.

- 4 teams of 5 authors each trained and experienced in textbook
preparation and revision.

To date, PEEP has spent approximately $124,000 on training for
about 150 Honduran editors, writers and illustrators who worked as
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subject specialist teams developing textbooks and other
instructional materials in mathematics, science, Spanish and
social studies. If the costs of technical assistance for the
textbook component, which included training Honduran editors,
writers and illustrators, the total cost was over one million
dollars.

The teams received general orientations at the beginning of the
materials development process and more spec1allzed training during
the course of writing, field-testing, revising and editing the
manuscripts. With each change of government (1990 and 1994), all
but a few members of the subject specialist teams were replaced.
This turnover necessitated additional orientation and training
programs for newly appointed writers, editors and illustrators
which were executed by USAID project personnel since financing for
technical assistance for this activity was very limited by 1990.
In addition, this component's chief technical assistant died in a
1989 airplane crash. 1In order to complete the scheduled staff
development activities, Marco Tulio Mejia, a USAID officer, Office
of Education and Human Resources, personally assumed
responsibility for completing the technical training.

A complete list of seminars, workshops, courses, orientations and
study travel undertaken by the educational materials production
component teams appears in Annex C, Exhibit 3.

In addition to the formal training, 2 long-term technical advisers
and more than 20 short term consultants provided on-the-job
training to the writing and editing teams. In addition, local
resources, such as CADERH, provided support and guidance to the
subject specialist teams.

The project has left behind a rich legacy of professionals trained
and experienced in organizing and managing a materials development
process as well as a cadre of writers, editors and illustrators
knowledgeable and practiced in the techniques and methods of
developing instructional materials.

. 5,000,000 new textbooks, teachers' guides, workbooks, .
individualized modules and other educational materials printed
and distributed for full book coverage of the primary system
by 1994.

Printed

By the End of Project, PEEP will have spent about $7.7 million
(out of the $12.65 million allocated for the Textbook and
Materials Component) on printing or re-printing over 17,500,000
educational materials and distributed them to all auxiliary
supervisors throughout Honduras for further distribution to
schools. (See Annex C, Exhibit 4a, b, c for the printing
breakdown by title and date.)
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Distributed

The PEEP project organized a two-step distribution process. A
local transportation company was contracted to deliver materials
to district offices throughout Honduras. The Project developed a
paper based inventory control system to track, monitor and control
the distribution of 60 to 80 titles to over 280 sites. 1In 1994,
for example, the distribution system managed the delivery of over
4,000,000 items representing 74 kinds of instructional materials.
(See Annex C, Exhibits 5a, b, and 6 for details regarding
quantities of item distributed and inventory control vouchers.)

The PEEP project has shown that textbook distribution can be
hampered by the absence of a reliable system to transport books
from the district offices to schools. Materials are delivered in
a timely manner to auxiliary supervisors but the Project has no
control over the timetable for delivery of materials from the
district office to the school directors or from the school
directors to the classroom, the last ,link in the distribution
chain.

In 1994 the project undertook a study of 40 schools to assess,
among other things, the extent to which materials produced by the
project were present in classrooms and used by teachers. They
reported the findings of their classroom materials inventory by
grade, urban vs. rural school, and high vs. low achieving schools
(based on PEEP's basic achievement test scores). These results
are presented in Annex C, Exhibit 7.

The researchers concluded that although PEEP materials are
generally available in schools, there are discernible differences
between urban and rural schools regarding the proportion of
educational materials available per student. While most rural
schools had basic materials in all grades, urban schools,
especially low achieving schools, had fewer materials in 50% of
the grades observed. Rural schools have about a 1:1 pupil text
ratios while urban schools showed an 8:1 pupil per book ratio.

The study also examined the use of materials in classrooms using
both teachers reports and their own observations. Their finding
suggest that the reported and observed use of available materials
is not universal. Rural schools used the textbooks more than
urban schools while urban schools used the modules more often than
rural schools. 1In terms of the other materials produced by the
project (notebooks, flip charts, games) the researchers found a
low frequency of use (2%-15%). The researchers also report that
they observed male teachers using the materials more often than
female teachers.

The researchers offer this observation regarding the use of PEEP
material. Habits formed during the years of teaching without
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materials are difficult to change in a short period of time
without consistent training and follow up. Teachers seem most
comfortable with the Spanish-language textbooks and other
educational materials developed by the project.

In 1994 a 9-person training team conducted a tour of 9 departments
and collected information on the distribution and use of
instructional materials. The team interviewed auxiliary
supervisors, inventoried materials at the district and school
levels, identified problems with the distribution of materials,
and collected information on training.

Among other matters, they report that: materials were kept longer
than necessary by auxiljary supervisors, some auxiliary
supervisors had not yet distributed the materials, some of the
boxes delivered were incomplete, materials were delivered to the
wrong site, materials were delivered outside of office hours to
persons other than the supervisors, shortages of math and Spanlsh-
language books for 1st and 2nd grade, materials were delivered in
accordance with the previous year's matriculation numbers,
funding was insufficient to transport of materials to their final
destination (see Annex C, Exhibit 12). The project has used this
information to improve the distribution component.

* Honduran private sector experienced in printing and
distributing educational materials.

The quality and speed of the printing presses available in
Honduras limited local participation in printing. The Honduran
private sector printed only 634,000 (3.6%) of the 17.5 million
volumes produced under the project. Another 7,599,000 (43.4%)
were printed in Costa Rica. The balance 9,267,000 (53%) were
printed in the USA. (See Annex C, Exhibit 9 for a breakdown of
titles printed by country.)

All of the distribution of materials from warehouse to auxil@ary
supervisors was undertaken by Honduran transportation companies.

*+ New MOE capacity to project demand, plan, order, store, ship,
and deliver textbooks based on computerized inventory system.

The MOE did not develop the in-house capacity to project demand,
plan, order, store, ship and deliver textbooks based on a
computerized system. However, a computerized system for
monitoring and controlling the distribution of educational
materials is being developed by the MIS contractor. (Schematics
for this system appear in Annex C, Exhibit 10.)

Implications for Future
As a result of the project, Hondurans in both public and private

sectors have developed knowledge about materials development and
production. (See Annex C, Exhibit 11.)
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1996 represents a moment of discontinuity in the area of materials
development and production. The institution responsible for

naging the process of materials design, development, production
and distribution is going out of business, and with it, easy
access to all the tacit knowledge accumulated by the Honduran
public and private sector over 8 years about how to manage complex
production projects to a timetable in Honduras. Once the project
is disbanded, because this knowledge is not institutionalized, it
may be difficult to access.

The moment of discontinuity comes at a point when the MOE needs
continuity to sustain momentum towards major changes in the way
teaching and learning happens in Honduran primary schools.

PEEP's instructional materials have changed many Honduran
classrooms from being dependent on teachers to being dependent on
printed materials. Having created this demand, the GOH and the
donor community have an interest to provide teachers with an
uninterrupted supply of books as the current stock wears out.
This obligation will be met, in part, with financing and technical
assistance provided under the World Bank's Honduran Basic
Education Project for textbook revision, production and
distribution. The textbook supply chain is long and complex, and
problems can occur at any point in the process. The evaluation
team reviewed the World Bank's Staff Appraisal paper and has two
caveats regarding the textbooks and didactic materials component:

a. An opportunity to base textbook revisions on pupil mastery of
content will be missed if, as currently proposed, the revisions
are based primarily on expert opinion. Student experience with
the educational materials in the classrooms and the availability
of criterion-referenced tests to measure subject-matter learning
provide a means for a more thorough revision of the materials.

b. Long delays in reprinting and distribution caused by
complications associated with project start-up may have the
unfortunate consequence of reversing classroom level gains. It is
unclear whether the following agreed-upon schedule for materials
review, revision and reprinting is still realistic.

The MOE has agreed to the following demanding schedule for
materials review, revision, and reprinting.

1996 3rd grade modular textbooks, 4 subject areas

1996 1st grade textbooks, review/reprint 4 subject areas

1997 4th grade modular textbooks, review/reprint 4 subject
areas

1997 2nd grade textbooks review/reprint 4 basic courses

1998 5th and 6th grade modular textbooks review/reprint 4
basic courses

22



As the instructional materials have been produced by the PEEP
project, the PEEP PIU has had to develop the technical capacity to
design, test, revise and distribute instructional materials. The
project has also had to develop the managerial capacity to plan,
organize, lead and control the development and production of huge
quantities of instructional materials. Some of these technical
and manager1a1 skills are explicit and can be formally shared with
the MOE via training se551ons, process documents, guides, planning
grids, etc. Other skills in managing complex projects to a
timetable are tacit and cannot be transferred easily. The project
depends on MOE to select and hire without political biases to get
the job done. To date, political biases in the hiring process
have been greatly in evidence.

Even with substantial technical assistance from the World Bank's
Honduras Basic Education Project, it is not clear how the MOE will
develop the institutional capabilities--especially financial
management--to manage this complex undertaking in a time to
continue the gains towards its revised vision of primary
education.

D. Inservice Teacher Training
Background

This component represents $2,255,000 (or 8%) of the project
budget.

The general consensus among educators in developing countries is
that education provides the best approach to building a more
productive people and nation, and a higher quality of life. This
belief is shared by the general public, as well.

A concurrent belief is that if persons, particularly the
traditionally marginalized, are to benefit from education it must
be brought up to date and geared to meet the nation's new economic
and social demands. It must be tailored to help citizens
successfully survive in the current world environment. Crucial to
any change are the reactions of key institutions of the nation, in
this case the MOE and the schools for teacher training.

Pre-service training for teachers is accomplished in Honduras by
12 normal schools. Facilities and instructional materials at
normal schools range from modest to poor. These conditions
mitigate against the prospect of changing Normal School students’
attitudes and of increasing and sharpening their skills. 1In
practice, less than 10% of their graduates find employment as
teachers. This moves the major burden of teacher training to the
inservice tralnlng of working teachers, an MOE responsibility. 1In
response, in 1982 the MOE created the CAM, Centro de Actualizacidn
del Magisterio (Center for Teacher Tralnlng) as the vehicle to
implement and supervise inservice training. Funding was provided
by USAID.
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The CAM was staffed by a director and 33 staff (since reduced to
12) to carry out the program. The CAM employed the trickle down
model or multiplier effect as follows (see Primary Education
Sector Assessment, 1989, p. 48):

Level One: National - 42 MOE trainers

Level Two: Departmental - 702 supervisors, auxiliary
supervisors, and

Level Three: 15,000 classroom teachers

The staff and technicians of CAM received training locally and in
the USA.

Along with reducing the CAM drastically, funding has also been cut
sharply. At present, the staff of 12 can only make about 2 visits
a year to departments and schools. CAM's effectiveness has been
severely curtailed.

In 1991 the CAD (Centro de Aprendizaje Docente) system of
inservice was created. It now operates in all 18 departments.
CAD functions on the basis of a cluster model. In this strategy,
each community selects a model teacher based upon a mutually
arrived at profile of what a good teacher should be. The model
teacher works with other teachers and parents to build a school
community which is self-sustaining and self-actualizing. However,
some classroom teachers still do not understand the objectives and
methodology of the CAD system. This may be in part due to long-
held attitudes toward education and the lack of adequate normal
school training.

For example, the staff of CAM and the views reflected in the USAID
sector assessment paper both agree that primary teachers are
insufficiently prepared in all areas of teacher training,
particularly in subject matter areas. As a consequence INICE
(Instituto Nacional de Investigacién y Capacitacién Educativa in
which CAM is housed) maintains that teachers participating in the
CADs are vocal in expressing wishes for training to fill the gap
in subject matter areas. Teachers find it difficult to understand
the self-teaching method and, again according to INICE,
supervisors and trainers must continually repeat it. (This may
explain in part what leads some teachers to comment "Otra vez a
capacitacién. Nos llaman para lo mismo.")

It must be said that the Honduran government is ambitious in its
dedication to educational reform. 1In 1994 a National Plan for
Educational Development was launched under the rubric La Escuela
Morazénica, the Morazan school, Morazan being a national hero
partial to good education. The plan is comprehensive and includes
pre-school, primary, secondary, and adult education levels. The
beginning phases are to be implemented from 1994 through 1997,
with the establishment of Escuelas Morazinicas focused on
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practicing and demonstrating the principles of the national plan.
A number of Moraz&n schools are functioning. They incorporate
some of the ideas and practices of PEEP (e.g., the CAD system).
More recently a small model school system was initiated in El
Hatillo school zone near Picacho. It is called Escuela de
Calidad. Nine rural schools, some with one grade classrooms and
some with multi-grade classrooms, are incorporated into the plan.
The idea took root in 1994 when PEEP personnel from Picacho began
talking with teachers from the zone about the PEEP idea. They
offered to train the teachers. At first the teachers were not
interested. PEEP offered workshops to train the teachers and
financial support to attend. A few came to the first workshop.
At subsequent workshops all teachers have attended.

In February, 1995 the first Escuela de Calidad was established.
The teachers now receive training from the Peace Scholars group.
They come in from neighboring areas to take part. PEEP is
supporting it.

Teachers trained by PEEP have positively impacted educators at all
levels of the Honduran education system. The project has
established good working relationships with hundreds of teachers
trained in the United States by the USAID Peace Scholars program.
As a consequence, the project has benefited by providing a vehicle
by which Peace Scholars have been able to share skills and
approaches to student-centered teaching-learning activities with
thousands of colleagues.

Training also is occurring in the preparation of educators in the
skills of teaching materials and text book composition and test
item construction.

Anticipated Outcomes

*« 300 professional teacher trainers, 18 department supervisors,
and 300 regional supervisors and model teachers trained to
serve as inservice teacher trainers.

This goal has been met. 288 professional teacher trainers, of
which 181 are Peace Scholars, have been trained in the USA and
Honduras, 18 department supervisors, and 350 auxiliary supervisors
have been trained to be teacher trainers. 300 Model teachers have
been selected by their fellow teachers to serve as inservice
teacher trainers. (Source of figures is INICE.)

‘= 25,000 teachers (the total number 1991 primary school
teachers) trained in 2-week workshops over 4 years.

27,000 teachers have been trained in an equivalent of 16 weeks of

workshops over a 4 year period. (Source of figures is PEEP
project offices, Picacho.)
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Implications for the Future

The CAD system has proven itself to be effective and efficient in
meeting the Projects goal and obljectives. 1Its strong empha51s on
the uses of written materials and student motivated learning is
its fundamental strength. The fact that the USAID Peace Scholars
are involved in all levels in the primary education provides the
basis for optimlstlc projections for the future functlonlng of the
CAD system in inservice training. Future inservice strategies
would do well to include the participation of the Peace Scholars.

E. Educational Policy Planning and Research
Background

The amount budgeted for Educational Policy and Research was
$1,091,000, 4% of the total Project budget. The research
component was developed and funded in order to do research studies
in particular areas, such as, retention and dropout rates, the use
of texts and its impact on learning, testing systems and their
reliability and other research of like nature. These data were
then'be used to help make educational policy decisions and to
adjust program components to meet program objectives.

As the pro:ect developed both public and private agencies
part1c1pated in developing, implementing and interpreting research
studies. Recently (since 1992) only contracted individuals and
institutions have done research under this component. The midterm
evaluation reports that such action is to continue to EOP.

Anticipated Outcomes
*« LOP total of 6 major studies completed.

This goal was exceeded as seven major studies were concluded on
the following themes:

a. Education Sector Assessment - Compilation of data on
students, parents, teachers, supervisors, physical plants and
social and economic conditions relating to primary education
in Honduras, 1980-~1993.

b. BRIDGES (Harvard) Study of Primary Retention and Dropout
Rates in Honduran Schools.

c. Universidad Pedagbgica Nacional (UPN) study on grade
failure rates in Comayagiia.

d. Catalogue of Abstracts and Studies on Primary Education--
99 Honduran primary education studies by both public and
private individuals and institutions. Location of actual
research document of each study is indicated in the catalogue.
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e. Study of student achievement, teacher training, and use of
Project texts.

f. Advantages and Disadvantages of Using Statistics provided
by SECPLAN and MEP.

g. Analysis of primary education statistics, 1980-93; John
Edwards. An analysis of problems and difficulties encountered
in the use of statistics.

Another research study is in progress on the role of
supervisors in achievement of project objectives.

- LOP total of 8 policy research workshops on results and
recommendations of the 6 major studies and policy issues in
education.

This goal has been met. Workshops were organized and held by
public sector agencies, such as MOE, USAID and the Instituto
Nacional de Invest1gac16n Yy Capac1tac1on Educativa (INICE), and by
private sector agencies, principally the project's institutional
contractors (IIR and AED). The location of the workshops varied
from local hotels to INICE, to in-house meeting rooms.

Participants were members of USAID, AED, IIR, MOE agencies,
teachers, school administrators and Normal School personnel. One
more workshop is scheduled for October 17, 1995.

Implications for the Future

The research done to date has provided useful data on which to
base policy decisions. For example, the sector assessment (a.
above) has brought together the results of an number of studies on
subjects ranging from student learning problems to school dropout
rates. The BRIDGES study (b. above) has provided valuable
information on dropout and retention rates.

F. Information and Policy Management

A bit over 8% (8.4%, or $1,680,180) of the project allocation was
budgeted for this component; as of September 1, 1995, 86% was
expended or committed. This key project component did not begin
until 1992. Obtaining the computers required to implement this
component required contracting someone to do an implementation
plan; getting the implementation plan approved by USAID/Honduras,
USAID/Washington, and the MOE; then final specifications for
equipment had to be defined with USAID/Washington participation
and approval; preparation of a licitation; and installation of the
computers (in 1994). Obviously, this process should have been
initiated at the very beginning of the project.
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Anticipated Outcomes

- Expanded CPU; expanded and decentralized terminal access in
MOE; remote data input and access in 3-5 regions.

The memory capabilities of the Informdtica computers has been
expanded, both in terms of RAM and of hard-disk storage. The goal
of decentralized terminal access has not been realized in any
region. Computers have not yet been delivered to regiocnal
locations, let alone any personnel trained in their use for remote
access to MOE data banks.

- 20 MOE staff trained in MIS utilization and 180 MOE personnel.

This goal has been partially realized with the training of 19 MOE
staff in Informatica and 5 staff members in other areas of the
project.

Implications for Future

The same weaknesses noted above in the discussion of the testing
and evaluation component are repeated in the MIS component: the
lack of capable computers in the early years of this project, the
paucity of analysis, lony delays in disseminating the results,
lack of a consistent vision.

The usefulness of traditional tables is limited, and these are
tabulated without accompanying statistical analyses. There
appears to be no mechanism for controlling the quality of the
information at any input point, from classroom teacher to data
entry at Informatica.

Lack of programmed report formats geared to providing different
policy-makers with relevant information makes using the data base
an arduous task. This is partly being addressed through a
contract with a local firm.

This component has not yet completed a data collection-report
cycle in an expeditious manner. One confusion has resulted from
favoring labor-intensive solutions to data entry vs. much quicker
computerized solutions. For example, data entry for the school
statistics takes a month, whereby an optical scanner would do the
same job with less errors in about three to five hours, depending
on the particular scanner used.

G. School Construction, Renovation and Maintenance.
Background

Of the over 7,000 primary school buildings in Honduras in 1984,
many showed considerable deterioration (see AED, 1989), making
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classroom environments depressing and deficient at best.

(Honduran Primary Education Subsector Assessment, Dec. 1989, AED).
With increasing enrollment placing demands on the system for more
classrooms, the situation was becoming desperate. MOE investments
in new construction, renovation and maintenance were minimal and
not enough to meet increased demands.

It was anticipated that due to the project demand would be even
greater. The construction, renovation, and maintenance of
classrooms became one of the top priorities of the Project. The
MOE budgeted $1,500,000 for the construction of new classrooms and
USAID reserved $100,000 for dissemination of construction
technologies (see Annex Q1).

To facilitate remedying the problem the MOE utilized the services
of the Direccién General de Construcciones Escolares (DGCE). (See
Annex D, Exhibit 1.)

This MOE agency provided major funding for the component, with the
use of USAID economic support funds, and d2veloped strategies for
economically feasible construction using locally available
materials, labor, and methods. From 1986 to 1991 the
constructions were of cement block and brick. In 1991 adobe
construction was initiated.

In recent years another GOH agency called FHIS, the Honduran Fund
for Social Investments, has gotten into the school construction
field. According to Project sources, FHIS goes into communities
near highways and builds school, lock, stock, and barrel, at no
cost to the community. These schools are identified by a large
sign which prominently displays the FHIS name. The availability
of FHIS schools has to an extent tended to repress the demand for
the PEEP construction adobe schools where FHIS cement-block
schools are available, because FHIS requires no community
investment. PEEP consciously pursued a different policy, one of
getting communities to contribute.

Anticipated Outcomes

. MOE community promoters working with teachers and community
participants to plan and implement school projects with local
labor and materials.

In 1987 an attempt was made to sign an agreement between USAID and
the MOE to explore the use of adobe in school classroom
construction. The then Minister of Education opposed the idea,
which was put on hold until a new minister would take office. In
1991 negotiations were reopened. An agreement was signed. The
task was then to convince community participants and teachers to
accept adobe. This was done through the work of social promoters
at community meetings. By and large, at this stage, people were
not convinced, adobe being considered an inferior material.

29



The strategy then shifted to one of constructing 8 classrooms of
adobe in the Choluteca and Valle regions as demonstration
classrooms. Teachers and students found that the climate in the
new adobe classrooms was much improved. There was fresh air.
There was light. The classrooms with their new white paint were
attractive. The teachers talked to other teachers, the students
talked to their parents. Little by little interest in the new
classrooms was aroused and even mayors became interested and asked
to have such classrooms in their villages. By now there is
general agreement that adobe is an ideal material from which to
construct school classrooms. This goal has been met.

. 600 classrooms constructed and equipped with school furniture
(1987~-93).

From 1987 through September, 1995, 599 classrooms were built and
21 more have been contracted to be built. The project currently
is negotiating another 28 classrooms with the affected
communities.

Of the 599 classrooms built during the period 1987-1993, 138 are
of adobe. Also, 23 kitchens were integrated into 23 schools and
were built of adobe. All classrooms built included student's
desks, the total number being 9,856. During the same p2riod 306
latrines were built and 111 water systems installed. (See Annex
B, Exhibit 2.)

A new design for classroom furniture, especially student desks,
was implemented at the time (1991) that adobe class rooms went
into construction. The desks were designed so that they could be
used by one student at a time for certain student-learning tasks.
They could also be put together to form a larger surface and
seating capacity when students work in teaching-learning teams.
They have proved to be very adaptable. The desks are being made
largely by students in USAID-assisted vocational training centers.

. At least 25 school classrooms constructed by women teams.

This goal has been met.

In 1992 the project began to train women in the skills needed to
build classrooms with adobe. In some cases, this led to conflict
between husbands upset with the idea of women working end*the
pro;ect Social promoters from the PEEP and MOE project were sent
in to explaln and convince. Husbands have become more open to
their wives developing new skills and working outside the home and
families enjoy increased income. Women are investing their money
in bettering life for the family, especially the children's lives
with new shoes, more nutritious food, and a better education.
According to Mission officials who worked closely with this
component, women's self-esteem is boosted, as well. Friends and
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neighbors are copying the building technique in their homes, and
some of the older children are learning construction skills.

25 classrooms have been built by women. Several more are in the
process of being constructed by women or are projected to be
constructed by the EOP. (See Annex D, Exhibit 2.)

- 500 classrooms renovated (1987-95).

During the period, 491 classrooms were renovated; 98.2% of the
objective has been achieved. (See Annex D, Exhibit 2.)

- 900 schools receiving preventive maintenance.

During the same period 800 classrooms were maintained; 89% of the
goal was met. (See Annex D, Exhibit 2.)

~ Low-cost classroom construction strategies and technologies
developed to reduce construction costs by at least 50% as
compared to traditional cement block classrooms, to encourage
increased community involvement in classroom construction.

MOE and project personnel in collaboration with community members
and teachers developed a design that was visually attractive and
that used adobe, clay tile, local woods, and a unique white paint
made of marble dust, glue, cement and water.

Community members were involved in the planning, construction and
maintenance phases. Women as well as men were involved in all
elements of the project. The community provided materials, such
as sand, gravel, earth, and wood.

A review cof construction contracts for 1991 and 1994 (Direccién
General de Construcciones Escolares, MOE) reveal that classroomns
which were constructed of cememt block and brick cost on the
average L55,000 in 1991 and L110,000 in 1994. Classrooms
constructed of adobe cost L14,000 in 1991 and L23,000 in 1994.
Adobe construction cost only 25% of what construction with
traditional materials cost in 1991, and only 22% of traditional
materials costs in 1994.

» Low-cost strategies and technologies shared with other donors,
GOH and PVO school construction programs.

This goal has been met. 1In order to disseminate knowledge and
experience in the use of adobe in school classroom construction
two workshops have been held, one in August of 1994 and another
during August of 1995. Due to high demand for the workshop
another is planned for November 1995. If the November workshop is
not able to accommodate all those seeking registration, it is safe
to predict that another workshop will be held. A total of 120 MOE
construction component members, architects, construction
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engineers, social promoters, construction company representatives
and members of building cooperatives participated. (See Annex D,
Exhibits 3 & 4.)

Implications for the Future

Community members, MOE personnel, teachers and students have
developed strong commitments to the use of local materials in
construction and in the involvement of local labor resources. The
public sector, including MOE and the communities, have been the
heaviest investors in the project in terms of finances and labor.

These developments would appear to go a long way toward the
institutionalization of the project within the MOE, provided
adequate levels of funding continue.

However, inefficient procedures in securing timely availability of
funds to initiate and complete projects are a deterrent. In April
of each year the paper flow to release funds begins and continues
into July. When funds become available the rainy season has
begun, making it impossible to begin work on most sites. At the
end of December, construction stops, awaiting a new cycle of
approvals. (See Annex D, Exhibit 5.)

H. Project Management
Background

A little over 15% (15.4%, or $3,334,343) of the project allocation
was budgeted for this component. This proportion is consistent
with well-managed non-profit enterprises. As of Septamber 1,
1995, 98% was expended or committed. While the log frame contains
no OVIs specifically to gauge the efficacy of the PEEP project
management, the evaluation team explored three indicators of
project management efficiency.

Anticipated Outcomes

. Reasons for ability to produce outstanding outcomes and/or
inability to produce anticipated outcomes.

The major cause of the very high turnover in project personnel was
that each time the government changed (4 times during the LOP),
experienced personnel were discharged and new appointments were
made. Another cause of staff turnover is that some skills, such a
computer-related ones, are prized in the private sector where they
are better remunerated.

. Timely f£filling of vacant personnel positions.
This has been a problem, but in some instances the project felt a

smaller workforce might be more efficient so there were conscious
efforts to delay some staffing.
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. Timely acquisition and maintenance of equipment.

Delays.og 6 months to over a year have characterized the
acquisition of project equipment, and no service contracts for the
upkeep of the equipment are in evidence.

Implications for Future

Many of the problems faced by the Management Component were beyond
its ability to resolve (e.g., PIU difficulties and the expeditious
processing of the required paper work to obtain services and
equipment and to pay suppliers).

Honduran managers did as well as foreign technicians, although
components requiring a somewhat esoteric orientation and careful
follow-through (e.g., MIS) especially suffered through changes in
administrative leadership, 5 directors in the first 4 years.
Political biases acted against some directors when they belonged
to a party other than the one in power at the moment.

I. Alternative Basic Education Delivery Systems for Out-of-School
Youth and Adults (EDUCATODOS Component of BEST Project 1995~
2000)

Background

About $1.2 million has been allocated under the PEEP and LearnTech
projects and another $4.66 million budgeted under the BEST Project
for developing and delivering basic education to out of school
young adults between the ages of 15 and 24.

EDUCATODOS is a significant departure from a long history of adult
education, literacy programs, and literacy campaigns undertaken by
the public sector, NGO's, and the donor community in Honduras, and
continued by the present Ministry of Education under its Morazén
School: Education for All program (Educacién Para Todos:
EDUCATODOS) .

EDUCATODOS is an alternative system for delivering basic education
to out-of-school youth and young adults. Through using
interactive instructional radio (IRI) and written materials in
listening groups facilitated by community volunteers, learners can
earn a primary school diploma or a Ciclo ComGn diploma.

The EDUCATODOS component has benefited from the experiences of the
USAID's regional LearnTech Project (which was funded by both
Central and USAID/Honduras financing) in using interactive radio
instruction. These three sets of 100 radio lessons and
accompanying written materials have served as the basis for the
EDUCATODOS instructional materials.
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aterials have been produced for the first level (equivalent to
ades 1 and 2). EDUCATODOS is still using the previous
experimental materials for level II and level III materials
pending further field testing and revision.

\\ggw radio lessons based on field tests and revisions of the

EDUCATODOS will support basic education programs for out-of-school
youth and young adults through existing MOE adult education
centers, and by entering into agreements with NGOs and
municipalities. About 24 NGOs and 12 Municipalities are expected
to supplement the USAID and GOH contributions through their own
funding sources. At the instructional level, EDUCATODOS will rely
upon the participation of community based volunteer facilitators.
Program activities will be coordinated through an EDUCATODOS/MOE
PIU. As of October 1995, non project financing for EDUCATODOS has
not materialized.

USAID is assisting the Ministry to strengthen its young adult
basic education capabilities in the provinces of Valle, Choluteca
and part of E1l Paraiso through the EDUCATODOS Component of USAID's
BEST 1995-2000 Project. This component will cover the costs of
producing educational materials, cassettes and radio programs,
which will be distributed by the MOE to adult education centers
for two years. After the second year, USAID and MOE expect that
the GOH, NGOs and municipalities will purchase these materials and
pass the cost along to employers, students and other entities.

Program Elements

The EDUCATODOS alternative basic education system for young adults
has the following elements:

Learners: 15-24-year-old priority target group (but all other
ages are welcome); organized into learning groups; pre-tested
for placement level; post-tested for content mastery. (See
Annex E, Exhibit 1 for enrollment figures.)

Facilitators: Volunteers from the community; trained by the
project; provide on-the-spot help for learners; receive food
grants for their service.

Promoters: Field workers employed by project; organize groups;
administer pre-tests; manage the facilitators; distribute
written materials.

Instructional Radio Broadcasts: Five Levels of IRI programming
in half hour formats; broadcast transmissions through local
radio stations.

Printed Materials: Printed workbooks that accompany radio
lessons; under consideration are self-paced instructional
materials in Spanish, Mathematics, Science and Social Studies,
audio cassettes, graphic materials, and flip charts.
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Tests: Criterion-referenced placement tests assign level to
learners at beginning and Achievement tests used at end-of-
level to determine promotion to next level have been
developed, validated with children, but are pending validation
with the target group. (See Informe de la metas logradas por
el componente VII--Construccién, Mantenimiento y Renovacién de
Edificios Escolares..., MOE, 1995.)

Curriculum: Based on the Expanded Basic Skills Curriculum.

Principles: Flexible delivery system (Open-Entry/Open-Exit);
decentralized authority; use of interactive radio instruction
supplemented by specialized print materials. reliance on
volunteers; partnerships with NGOs and municipalities.

Partnerships: At present about 35 NGOs are involved in adult
education in Honduras. These NGOs have invested considerable
human and financial resources training facilitators for their
own programs. EDUCATODOS materials, standardized tests, and
other services will support these NGO programs.

There currently are only a few municipalities offering adult

education. EDUCATODOS will pilot test partnership with a few
municipalities to explore how these entities can participate

as partners in the program.

Overall status of EDUCATODOS with list of its major
accomplishments

The current status of EDUCATODOS and its major accomplishments
were achieved by partnerships between PEEP, the LegnTech Project
and the Ministry of Education that pre-date the 1995 start-up of
BEST. To date EDUCATODOS accomplishments include:

Curriculum Development

EDUCATODOS materials were désigned in accordance with the
specific learning objectives outlined in the Expanded Basic
Skills scope and sequence approved by the MOE. These basic
skills form the basis for the learning materials and the
criterion-referenced tests developed for this component.

Learning Materials Development and Distribution

Pilot tested the "Nuevo Amanecer" series Levels I, II, and III
with 11 experimental (with radio) and 14 control (without
radio) groups of 3-10 participants located near Tegucigalpa.
Established system of formative evaluation for learning

materials. Reviewed, revised and recorded 100 half-hour Level
I radio programs.
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Reviewed, redesigned, printed and distributed Level I learner
support materials.

Reviewed, revised and recorded 100 Level II half hour radio
programs.

Reviewed, redesigned, printed and distributed Level II learner
support materials.

Began production of radio lessons for Levels III and IV.

Began planning and writing lessons for Level III and level IV
support materials.

Began writing lessons and preparing readings and exercises for
Level V support materials.

Criterion Referenced Testing

Developed but have not validated criterion referenced tests
for placement testing and end-of-levels certification.

Training

28 field workers trained for 2 months in the United States in
1995 (under the CAPS program).

Conducted 2 weeks training in 1993 for all new staff on IRI,
Adult Basic Education, roles of COEDUCA, USAID/Honduras,
LearnTech and MOE; radio production cycle.

Ran 3 day orientation on materials development for writers,
editors and illustrators 1995.

Conducted two 1 week training seminars for 16 technical staff
on writing and editing materials in 1994, 1995.

Conducted four training programs for promoters and 2 training
programs for facilitators in 1995.

Wrote facilitator support materials for Level I and Level II
in 1995. (See Annex E, Exhibit 3 for training summary.)

Community Assessment and Mobilization, 1995

Undertook preliminary assessment of demand of human, materials
and institutional resources in EDUCATODOS Project area. (See
Annex E, Exhibit 4.)

Began on-going social promotion for EDUCATODOS through radio
advertising.
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Organized about 1500 Learning Centers for about 20,000
learners in the project area (see Annex E, Exhibit 4).

Learning éroups Organization, 1995

Wrote diagnostic tests for learner placement.

Enrolled 20,000 students in about 1500 learning centers.
Conducted diagnostic pre-tests for learner placement.
Began writing and validating certification tests.

Distributed support materials, learning materials and food to
facilitators.

Began radio transmission for levels I, II, and III.

. Extent to which 522-0273's educational materials have been and
are being used in 1995-2000

EDUCATODOS, a component of the 1995-2000 Project, is building on
several elements of the PEEP Project. For instance, the
EDUCATODOS' PIU is staffed by former PEEP Project personnel and
physically located, with the staff of the MOE's Adult Education
Division at the current site of the PEEP Project. In this way,
some of PEEP's institutional memory, organizational, and technical
skills will be available to 1995-2000.

Process guidelines for writing, illustrating editing, field
testing and revising instructional materials developed under PEEP
or other USAID Projects have been used to train EDUCATODOS staff.
In this way knowledge about how to develop effective materials
will be available to Project 1995-2000.

Also, the interactive instructional radio programming developed
under PEEP or other USAID Projects (e.g., LearnTech) has been
field tested, revised, re-recorded and will serve as the core of
the EDUCATODOS interactive radio instructional activities.
EDUCATODOS is adapting the IRI materials to appeal to young adults
(15 to 24). To date, 300 radio scripts have been analyzed, re-
written and re-recorded. Also, learner support materials for
Levels I through V have been revised, re-written, and re-designed
to appeal to the target audience.

The MOE and PEEP are incorporating their prior experiences in
working with volunteer facilitators into their project
implementation plans. These volunteer facilitators will be able
to take advantage of PEEP products such as materials, testing
procedures and training.
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The evaluation team visited three EDUCATODOS learning centers, 2
in Valle and 1 in Choluteca. 1In Valle the overwhelming majority
of learners were older than the 15 to 14-year-old target group,
while in Choluteca they were primarily school-age children and
young adults.

Learners and facilitators appeared eager and animated. During the
radio broadcasts learners were attentive. The small transistor
radios used by the learning centers were inadequate, so the
project's assistant director, who accompanied the team to the
field, made his larger portable radio available to the group. The
lessons were upbeat, interesting, and interspersed with social
messages on gender role issues.

The evaluation team observed that the pace of the radio lessons
seemed fast for the learners, in the time allotted for writing and
recitation was insufficient to allow learners to complete their
tasks. After the radio lessons were completed, facilitators
reviewed the material, helped group members with written work and
answered questions. Once the class was over, the project's
assistant director gave a motivational speech which was well
received. .

Implications for Future

Factors that could inhibit the quality and success of EDUCATODOS
include the following.

a. Partnerships

1) The interest, willingness and ability of their NGO and
municipal partners to participate in this endeavor and 2) their
managerial and technical capabilities to organize, administer and
support an expanding, decentralizing adult education system?

The long range success of EDUCATODOS depends heavily upon
substantial support from NGOs, municipalities, employers and
others to help finance and participate in these activities. 1In
addition, its near and midterm success is dependent upon NGOs
already active in the area of adult education adopting EDUCATODOS
principles, materials and instructional approaches.

These two factors, institutional capacity and interest, have been
significant limiting factors in expanding coverage by
MOE/NGO/Municipality partnerships in adult basic education
programs in other parts of the world.

b. Promoter Selection and Mobility
Success in a decentralized system depends heavily upon the ability

of promoters to: 1) recruit, train, motivate and retain
facilitators; 2) provide support materials on time and in the
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correct quantities; 3) administer tests in keeping with the
r1nc1p1es of flexible format and open-entry/open exit; 4)

ganize listening groups; 5) collect information on learner
achievements; 6) collect feedback on learner responses to radio
and support materials.

To fulfill these responsibilities, promoters must be selected on
the basis of their willingness and ability to perform these tasks
rather than on when they were appointed or by whom. Rigorous
selection criteria should be established wherein past job
performance is taken into account.

In addition, lack of transportation for promoters may seriously
limit program quality. Promoters provide systematic links between
learners and the project at the district and central levels.
Without promoter mobility, this contact is interrupted, curtailed,
or delayed.

¢. Rapid Growth

Rapid growth may jeopardize program success as measured in the
learning achievements of program participants. Academic success
for participants requires that radios, workbooks, trained
facilitators, reliable criterion-referenced tests, and other
"soft" project elements be at the right place, at the right time
and in sufficient quantity to support the scheduled IRI
transmissions.

Experience in other countries has demonstrated that if a system's
growth outstrips its ability to provide logistical support to
field staff and learning centers, learners lose momentum, attend
less frequently, drop-out and learn less.

d. Feedback on Program Quality

The current system for gathering information about program guality
on a continuous basis needs to be maintained, feedback analyzed,
and results used to revise and improve IRI programming and lessons
on a continuous basis. As the curriculum and content of IRI are
not flexible by intention (in that lesson sequences and content
should not be changed by facilitators and learners) difficult or
missed lessons will be made available to learners on cassette
tapes later this year. Unfortunately, it may be economically
unfeasible to adapt core programming to local needs or conditions.

e. Complex Administrative and Financial Systems

The project financial and management systems are complicated and
place a large administrative burden on personnel. For example,
the Project Paper describes four revenue sources for financing
EDUCATODOS after the first year: USAID, MOE, Municipalities and
NGOs. Each revenue source may require different accounting,
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auditing and reporting procedures. This places a large accounting
burden on the program. If delays in disbursements occur, local
contractors such as radio stations may interrupt services.

Interruptions which could, in turn, disrupt learning center
activities.

A second example is the burden placed on administrators to
coordinate broadcast schedules. 1In order to ensure the best
possible radio reception, the most options for scheduling
broadcasts, and an opportunity for local announcers to promote the
programs, the project has decided to contract for broadcasting
with many local radio stations. The trade off is the extra burden
this flexibility places on the project.

S. Overview of Conclusions and Recommendations from Previous
Evaluations and Studies (Ned Seelye)

The project, with the assistance of USAID and AED, have responded
effectively to those recommendations made by the mldterm formative
evaluation (1922), with the exception of those whose
responsibility fell to the MIS component.

The major non computer-related recommendations were aimed at
increasing the intra-project coordination, and at abandoning the
educational research cowmponent. The midterm evaluation suggested
that future, more practical, research be contracted out.

Recommendations concerning automation were directed to the MIS
component. A lack of consensus on the purpose of the component
was noted, and doubt expressed about the quality of the data to be
analyzed. Further, a lack of leadership and the inetfectiveness
of technical assistance contributed, according to the midterm
evaluation, to the inadequacy of plans for long-term
implementation.

Automated access to information is a need shared by many project
components. The major responsibilities for implementing computer-
related recommendations falls to the MIS component. 1In
retrospect, putting all the hopes for computerizing routine
information requirements in one component (i.e., MIS) may have
been a mistake.

See Appendix C for the project's response to each of the midterm
evaluation team's recommendations.

6. Conclusions
1. The evaluation team was able to verify 8 out of the 9
objectively verifiable indicators of national impact
envisioned in the revised log frame of 1992.

Especially successful were the reduction in the numbers of
primary school dropouts and the increased numbers of
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fourth (the level of education associated with achieving
basic literacy and numeracy) and sixth grade primary
school graduates.

Seventy-five percent of the objectives of each project
component were met or surpassed, and another 14% were
substantially met.

The project components of PEEP (excluding the project
management component and EDUCATODOS which did not have log
frame objectives), identified a total of 28 verifiable
objectives. Of these, 21 (75%) were met in their entirety
or significantly exceeded, and 4 (14%) were met by half or
more (but less than fully completed). Especially
successful components include the textbook development,
printing and distribution component and the school
construction component. These two components account for
55 percent of the project budget (excluding the MOE and
USAID/GOH ESF contributions for construction).

The envisioned project outcomes that were not reached
were, for the most part, related to the automation of
manual systems.

The MIS and the testing and evaluation components were
especially affected by this. Transfer of computer
technology to the project staff was undermined by the
many-year delay in obtaining the computers, by the overly
modest level of computer literacy in the job pool, by the
high turnover of staff due to political changes in the
government and by higher salaries in the private sector
for technicians trained in computer operations.

The typical delays caused by non-computerized management
systems inevitably lead to providing target services so
long after they are required that the information is
rendered virtually useless to short-term decision-makers.
Many opportunities to reduce the time required to provide
needed information were lost due to the lateness with
which computers were made available, the decision not to
purchase equipment such as optical scanners (which would
have reduced data input by a month for each testing
period), and the lack of clearly focused and continuing
technical assistance.

The analytical requirements of the PEEP project were
greatly overshadowed by production demands.

Consequently, while production schedules were met (e.g.,
key objectives were identified, tests were fabricated,
texts were published), there tended to be a lack of
technical analysis which would have sharpened the focus
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and utility of project efforts. 1In the area of test
developnent, for example, reliability and validity
analyses would have substantially increased the
interpretability of the testing. Another example is the
lack of time for the MIS analysts to perform their
analytical functions; the same unanalyzed tables of raw
data are provided as before PEEP began.

In the absence of staff time (and perhaps expertise) for
analysis, some of the project's needed analyses were
contracted externally. This helped high-level policy
makers. However, the language of most of the reports
(English), and the fact that in many cases the outside
contractors were not allowed the time to properly transfer
either the rationale for the analysis or the techniques
for performing similar analyses on an on-going basis, made
it difficult to exploit the full benefit of those analyses
which were performed.

Analytical technology was not transferred, and an
opportunity was missed to move from the relative
obsolescence of much information that the MOE
traditionally collects to a more discriminating,
systematic identification of useful information and to a
higher level of information analysis.

An on-going mechanism for quality control was not
institutionalized.

Quality control inputs tended to be discrete, perhaps one-
time events in the sequence of developing tests or texts,
for example. Quality control mechanisms were not,
however, built into the project as strong evaluation
feedback loops to insure continuing quality control for
curriculum development, teacher training, test
development, evaluation, and MIS initiatives.

EDUCATODOS is off to a good start and has activities in
progress in all phases of its scope areas.

Factors that may inhibit sustaining the initial momentum
include: promoter selection (some current promoters are
inactive) and lack of transportation; program expansion
that outstrips logistical support systems; some of the
lessons may be ineffective for some age-groups or other
target segments of the audience; delayed inputs from NGO
and municipal partners; and administrative, financial and
logistical complexities (e.g., there will be 3 revenue
streams, and there will be many contracts with small local
radio stations whose broadcast schedules need to be
coordinated.
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7. Recommendations

1. Computerizing relevant operations. The original PEEP goal
of automating information needs and providing remote
access to the data base is sound but not yet 1mplemented
This component needs a clear vision of its role in the
MOE, and a workable plan to get there soon. Careful
consideration is suggested to developing a menu of special
report formats, so that MOE staff concerned with textbook
distribution, classroom reconstruction, teacher placement
or training, for example, can immediately access the
relevant information in an attractive format. (The
inexpensive Quicken financial reports option is one
example of how this might work.)

2. Implementing relevant analyses. Raw data needs to be
analyzed to be useful, and there are very useful analyses
that are currently beyond the MOE's grasp, due to lack of
time, opportunity, and/or expertise. Not only do
technical analyses need to be performed, but this
technology needs to be transferred to Honduran personnel
and institutions, public and private.

3. Institutionalizxng an on-going mechanism for quality
control in all project components. Evaluative feedback
from administrators and consumers alike needs to be
periodically elicited and used to refine the product or
services in question.

4. In the continuation project (MOE/World Bank/Germany),
instructional materials need to be provided on an
uninterrupted basis and revisions need to be based on
pupil content mastery. User experience (both student and
teacher) should be incorporated in the routine cycle of
revision of educational materials.

The PEEP textbook component has effectively established a
new norm for classroom activity that is print-materials
focused. To support this new standard the World Bank
Project should consider:

a) incorporating pupil mastery of content into their
proposed textbook review and revisions process.

b) making the highest priority the review and revision
process to meet established dates for materials reprinting
(3rd grade textbooks in all subject areas in 1996; 4th
grade, 1lst and 2nd grade textbooks in all subject areas by
1998; 5th and 6th grade textbooks in all subject areas by
1999. Good feedback mechanisms will be critical for
obtaining more up-to-date and useful teaching materials.

43



PEEP's instructional materials have changed many Honduran
classrooms from being dependent on teachers to being
dependent on printed materials. Having created this
demand, the GOH and the donor community have an interest
in providing teachers with an uninterrupted supply of
books as the current stock wears out. This responsibility
will be met, in part, with financing and technical
assistance provided under the World Bank's Honduran Basic
Education Project component for textbook revision,
production and distribution. There are, however, two
caveats regarding the World Bank's project design:

a. Delays of more than a year or so in reprinting and
distribution caused by complications associated with World
Bank project start-up may have the unfortunate consequence
of reversing classroom level gains.

b. An opportunity to base textbook revisions on pupil
mastery of content will be missed if, as is currently
proposed, the revisions will be based primarily on expert
opinion. Student experience with the educational
materials in the classroom and the availability of
criterion-referenced tests to measure subject-matter

learning provide a means for a more thorough revision of
the materials.

To help sustain the considerable progress EDUCATODOS has
made in its first year, the project should consider:

a) Encouraging the MOE to select and retain EDUCATODOS
promoters on the basis of merit and past job performance;

b) Assuring promoter mobility by providing adequate field
transportation;

c) Using criterion-referenced tests to research the
effectiveness of individual lessons with target audience
segments on an on-going basis;

d) Delaying further program expansion until partnerships
with municipalities and NGOs are operational in existing
program areas;

e) Creating a flexible financial management system with
appropriate accountability.

Transfer key PEEP equipment to the relevant implementing
agent.

A major impediment to the successful start-up of the PEEP
project was the inordinant delay in obtaining the
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necessary equipment. To avoid frustrating suspensions in
project activities, key PEEP equipment and facilities
should be transferred to the EDUCATODOS unit of the MOE.

In the case of the construction equipment (3 adobe brick
making machines, several 2 1/2 ton trucks, and several
pickup trucks), if the World Bank project does not
contemplate adobe construction, then USAID and the MOE
should explore other alternatives, such as assigning at
least one of the adobe-making machines to component II of
the BEST Project and others like successful cooperatives
or small construction enterprises, preferably those who
worked in the PEEP/MOE school construction initiative, in
regions where there is a demand for adobe construction.

In the case of audio-visual equipment (camcorder, TV set
with built-in VCR), consideration should be given to
transferring this equipment to the new project's teacher
training component. This equipment could be used, by way
of illustration, to produce a set of video tapes for use
at workshops to show how student-centered learning takes
place with EDUCATODOS promoters and facilitators.

7. Resolution of the bottlenecks impeding timely cash flow
disbursements.

8. Lessons Learned

A. Due to bureaucratic red tape and other obstacles, over time,
the project developed a functional pattern of contracting out for
technical and administrative services, although it did not succeed
in establishing a mechanism for obtaining critical equipment in a
timely fashion.

This tactic was intended to overcome institutional inadequacies in
the short term. 1In retrospect, this tactic has worked well and
will probably continue to serve the MOE well under its forthcoming
re-organization. One pertinent example concerns the fiscal
management of the project. While the original intention of the
Convenio was for MOE to manage project cash flow, this proved
unworkable. Both the MOE and USAID rules governing disbursement
of funds are extremely cumbersome, especially in the MOE. This
situation was resolved in part by USAID's cooperation in
disbursing funds directly to suppliers. Even so, it took an
average of 8 months to process the required paperwork. Processing
the necessary permissions to acquire computers took years.

To sustain and follow-through successful PEEP interventions under
the planned re-organization of the project, the MOE will likely
concentrate its energies on policy formulation, coordination of
international and domestic projects, quality control (including
monitoring and evaluation), and managing technical and
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administrative contracts. Hence, experience gained under PEEP in

\soliciting, awarding, managing and monitoring contracts-for-
rvices will be an asset to the MOE.

B.' In countries with a high staff turnover due to political,
social, and economic conditions, a higher level of continuous
training is required than for areas of lesser job mobility, and
goals of institution capacity-building may need to be reframed in
terms of enhancing the skills of the national pool of education
specialists.

While the MOE is not institutionally strengthened by staff trained
under the project who prematurely leave the MOE, this is not as
dysfunctional as it may appear at first glance. There is a
limited pool of educators in Honduras and their skills are
enhanced by participation in special projects, such as PEEP.

Their professional mobility insures that sooner or later their
skills will contribute to the success of future projects.

C. One factor that has contributed to the success of the project
in accomplishing most of its objectives is its ten-year time
frame.

Education sector projects of this complexity require at least a
decade for all components to be up, running and aligneu both with
each other and to a common understanding of goals and intended
impact. 1In any country, during the life of a project there will
be economic, political, social or educational policy changes that
will interrupt, delay, or redirect project energies. Honduras has
been no exception.

Project growing pains can easily be misinterpreted, and it is only
after a period of a decade or so of trial and success, and trial
and error, that the product and process outcomes of a project can
be assessed against inputs. The decision to continue and extend
the project through its planned end of July 1994 was, in ‘
retrospect, a wise one.

9. Comments on Development Impact

In the past, the structure and services provided by the MOE have
developed and changed in an ad hoc manner. Recent pressures to
reorganize, downsize, and decentralize the system provide an
opportunity to put in place different tactics for development.
These tactics, in order to ensure the sustainability of planned
and successful interventions, need to be consistent with newly
defined roles of the MOE. These roles place emphasis on the MOE's
responsibilities in setting educational policy, communicating
policy clearly and persuasively to constituents, establishing
strategic plans, instituting quality control processes in key
areas, and managing contracts for technical services needed (e.g.,
textbook revision, planning, production and distribution and
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effective delivery systems for hard-to-reach children and young
adults).

The MOE and PEEP have expended tremendous efforts to establish in
Honduran classrooms a new vision of how the classroom functions to
the greater benefit of students. This new vision includes
learner-centered and learner-directed processes and activities.

In it, learners take increasing responsibility for their own
learning and behavior. They work in teams in which students share
learning tasks and help each other with learning problems.

Through team work the students prepare presentations and give them
to the whole class. Students also take responsibility for their
attendance by checking themselves in and out of classrooms on wall
charts. They take responsibility for classroom cleanliness and
special class activities such as spelling bees and sports contests
by forming committees.

To sustain momentum towards major changes in the way teaching and
learning take place in Honduran primary schools, facilitating and
gualitative inputs need to be:

a. continuous and uninterrupted;

b. available to teachers, children, and communities in a
timely and consistent manner;

c. continuously improving in quality as a result of the
systematic collection and use of feedback from
teachers by means of surveys and from children by
means of achievement test results;

d. part of an integrated plan to improve the quality of
learning which is internally consistent and fully
aligned with the MOE's vision of primary education.
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ATTACHMENT A

SCOPE OF WORK
1. Objective

To conduct the final evaluation of USAID Project No. 522-0273,
the Primary Education Efficiency Project.

2. Background

The Primary Education Efficiency Project (522-0273) Grant and
Loan Agreement was signed on August 29, 1986. The Project purpose
is to improve the efficiency, quality and cost-effectiveness of
primary education in Honduras. The Project complements the
Mission's Strategic Objective: "Enhanced Economic Participation and
Increased Incomes of the Poor: Output No. 1.3; Expanded Access and
Opportunity Through Investment in People.”

The Project assistance completion date (PACD) is December 31, 1995
and is financed by $27,500,000 in USAID funding and Sl1,788,000
from the Government of Honduras (GOH). The Project has been
executed by the Honduran Ministry of Education (MOE) and was
designed to improve the quality, coverage, and efficiency of
primary education. The Project has seven Components:

~The Textbook Development/Printing and Distribution Component has
printed and distributed over 12 million units of instructional
materials, and developed an experimental Jdelivery system to
provide primary education for out-of-school youth and adults;

~The Teacher Training Component has provided training for over
25,000 primary school teachers annually:;

-The Educational Research Component has conducted six major
studies and several smaller studies on various educational
topics;

-The Management Information Component is developing and
installing a decentralized, computerized information system
for the MOE's central offices and Departmental Supervisors;

-The Testing and Evaluation Component has defined minimum
learning objectives for each sudbject area on all six grade
levels of the primary system, and developed norm referenced
and criterion referenced standaréized tasting systems:

-The School Construction Component has built, repaired and
remodeled over 2,000 classrooms, introduced an innovative 10w
cost constructiontechnology which utilizes adobe and microcement
rcofing, and has contributed to overcoming traditional cender
biases by promoting the uss of female construction teams; and



-The Project Management Component has managed the project under
the direction of the MOE's Vice Minister for Technical Affairs.

From 1986 when the Project began, the Project contributed to a 32%
reduction in the dropout rate and a 26% reducticn in repetition
rates by 1992, and a 56% increase in primary school graduates by
1993. The quality of education, as measured by standardized test

.- scores, has also improved as a consequerce of the project and

coverage expanded by 23% by 1993. Additional and updated data will
be available for the final evaluation of the project with the
completion of two independent studies which are currently analyzing
educational statistics.

USAID's involvement in traditional primary schooling for youth will
end in December of 1995 and a new project financed by the GOH,
World Bank and Germany will be continuing many of the activities of
USAID's current project.

USAID will utilize the final evaluation of the Primary Education
Efficiency Project to prepare a Project Close-Out Report and to
make adjustments in the implementation of alternative basic
education delivery systems for out-of-school youth and adults under
USAID's Basi~ Education and Skills Training Project (1995-2070).
It is also anticipated that the evaluation's findings, conclusions
and recommendations will be utilized by the MOE, World Bank and
Germany as they begin the implementation of the new primary
education project financed by these entities.

3. ¥Work Scope

The contractor shall complete the following activities in
Honduras over a twelve week pericod.

A. Determine the extent to which the Primary Education
Efficiency Project has met its goal and the planned End of Project
Status (EOPS), see Attachment C, and contributed to improved
coverage, efficiency and quality of primary education in Honduras
(1986-95). It there are any significant differences between boys
and girls in achieving EOPS, discuss the probable causes and
provide recommendations for future actions by the MOE to overcome
inequities.

B. Determine the current status and accomplishments of each
project componen:, the alternative delivery system fcr out-of
school youth and adults, and make recommendations f£cr future
actions thz MOE should consicder to achieve further improvements in
the cuality, efficiency and coverage ci crrimary and basic
education.

th
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C. Determine the extent to which the project’'s midterm
evaluation served to redirect project activities and priorities
from 1991 through 1995.

D. Determine the extent to which the project's educational
materials have been and are being used :in primary schools and
alternative delivery environments, and make recommendations for
future actions the MOE should consider to improve student
achievement utilizing these educational materials and in the
development of additional educational materials.

E. Based on MOE policies, pedagogical strategies, resources,
etc. provide recommendations for the MOE, the World Bank and
Germany to continue to improve quality, efficiency, and access to
primary education in an equitable manner.

4. Methodology

A. Review the original and amended project designs; the
findings, conclusions, and recommendations from the Project's
Midterm Evaluation (1991); and related project documentation.

B. Submit a work plan in_ Spanish, within 5 days after arriving
in Honduras. The work plan shall include specific dates for each
activity to be realized. The contractor shall obtain the approval
of the work plan by the MOE's Project Implementation Unit and USAID
prior to executing the plan.

C. Execute the work plan approved by the MOE and USAID.

D. Disaggregate EOPS cdata by gender.

5. Qualificati

The contractor's primary consultant must te thoroughly familiar
with the challenges and éifficulties of achieving universal basic
education in developing countries and have previous experience in
the evaluation £ educaticn projects :in develcping countries.
Other team members should have apprcgriate experience in the
speciiic areas in which zThey will be evaluzting the project.

6. Reports

Iormas -7 the repors. 7The final report cn the evaluation shais
contain the following secticns.

U

. 2siz Projercs IdenTificaTacn Data Shees. (See Attachment

’or
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Discussions of development impact must be included in a
separate section of the body of the report, and should
clearly present the development benefits resulting from
the project.

. Appendices. These are to include 2T 2 minimum <the
following:

(a) the evaluation Scope of Work:

(b) the pertinent Logical Framework(s), together with a
brief summary of the current status/attainment of
original or modified inputs and outputs (if these
are not already indicated in the body of the
report);

(c) 1list of actions taken, and status of actions not
yet taken but still considered valid by the
evaluation team, based on the recommendations of an
earlier evaluation of the project(s) or program(s):;

(d) a description of the methodology used in the
evaluation (e.g., the research approach or design,
the types of indicators used to measure change of
the direction and trend of impacts, how external
factors were treated in the analysis):

(e) a bibliography of dccuments consulted: and
(£) a list of individuals contacted.

Other appendices may include more details on special
topics.

£ Reports. Two copies cf a preliminary draft repor<
will be presented to the NMission upon ccmpletion of the field
portion of the evaluation and prior to departing Honduras.

The Mission and the Ministry of Education will require
approximately ten (10) working davs to provide comments to the
evaluation team on both drafts, i.e., evaluation report and ES.
The contractor will send to USAID XNLT five weeks after receiving
the Mission's final comments, .2 copies in English of the final
evaluation report and 12 copies in Spanish cI tne Zinal evaluation
report which adéress the IMCI and the Mission's comments. The
contractor's team leader will Ce responsible Zcr sseing the IeporT
through to a timely, groiessicnzl ccmpleticn.

Debriefings : The evaliuzaticn team snhall held an entrance orieiing

with USAID and <he Ministry cf Education. The team shall alsc

provide a cdebriefing fzr the Ministry of Educaticn and USAID prics

to departing Honduras., which shalil :inclucde a presentaticn oI tne
=

report's ccnclusions, finding
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Iable of Contents
Executive Summary. Containing development objectives of

the project or program being evaluated, purpose of the
evaluation, study methed, - findings, conclusions,
recommendations, lessons learned, and comments on
development impact. The Executive Summary must be e
self-contained document and should not exceed three (3)
pages:

Body of the report While additional details may be

included in appendices or annexes, the body of the report
should be limited to 30-40 pages. The body of the
report must include the purpose and study questions of
the evaluation; the economic, political, and social
context of the project or program; team composition,
field of expertise and role it played in the evaluation,
and study methods (one page maximum); findings of the
study concerning the evaluation questions (any deviation
from the scope of work must be explained); conclusions:
recommendations, and lessons learned in separate sections
of the report; and comments on development impact.

The report is to include a description of the country
context in which the project or program was developed and
carried out, and provide the information (evidence and
analysis) on which the conclusions and recommendations
are based.

Conclusions should be short and succinct, with the topic
identified by a short subheading related to the gquestions
posed in the Statement of Work. Recommendations should
correspond to the conclusions; whenever possible, the
recommendations should specify who, or what agency,
should take the reccmmencded actions: and recommendations
should be limited +to no more than eight (8)
recommendations.

Also in a separate section, the contractor will include
a8 brief description of ccnclusions and recommendations
irom oprevious evaluatical(s), if any, and a brief

discussion of how they were used in the implementation of
the project.

lessons learned should describe the causal relationship
factors <that proved critical <o project success or
failure, lncl"ﬂlng'rocessa*v'*ollt cal, policy, economic,
social and bureaucratic preconditions within the nost

country and USAIL. These shouléd also include @
discussion of th2 techniguas cr a;prcacnes which proved
most effective or had to re changed, and why. Lessons

relatang to re:‘lcahl‘ltv and sus;alnabll ty must also be
discussecd.

o
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t is anticipated that the evaluation can be completed with 16
ersdn weeks of technical assistance. The contractor's consulting
team ould arrive in Honduras no later than® July of 1995 and
remain in Honduras for_ a period of approximately fgur to eight
weeks, depending on the composition cf the ccntractor's consulting
team. It is understood that the composition of the team may vary
over this period. Six day work weeks are authorized.

8. BE]EI. ]. iB .).].Io

The contractor shall report to Ned van Steenwyk, USAID Education
and Training Officer. Further support for the contractor will be
provided by MOE and project personnel, Marco Tulio Mejia USAID
Senior Technical Advisor, Rolando Chavarria USAID construction

supervisor, the USAID Project Support Officer, and the USAID
Evaluation Officer.

9. Selection Criteria Points

Previous experience of the team leader in conducting
evaluations of education projects in developing
Countries 25

Previous experience of proposed personnel in activities
related to0 textbook development, printing and distribution 10

Previous experience of proposed personnel in activities
related to in-service teacner training 10

Previous experience cf proposed personnel in activities
related to ecducational research in develcping countries 1C

Previous experience of proposed personnel in activities
related to educational managemernt information systems
in developing countries 10

3

n activities

Previous experience of proposed personnel i
d testing systems 10

related to critericn based standariize

Previous experience cf prcposed personnel in school
construction ectivities in gevelcring countries 1iC

Overall respcnsiveness c¢f the crcoosel i
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Goal

To improve the productivity
and quality of life of the
Honduran people

Purpose

To improve the quality,
Hiciency, and access o
yimary education in
Honduras

ey e - & — [ E e P - ~ s s SW

ATTACHMENT

LOGICAL FRAMEWORK
PRIMARY EDUCATION EFFICIENCY PROJECT (522-0273)
Revised 05/92 as part of midterm evaluation

Original Objectively
Verifiable Indicators

~Increased agricultural
productivity

-improved public health
status

~Reduced fenility
-Increased family income

-60% improvement in
student achievement
-30% reduction in grade
repetition rates

-10% reduction in dropout
tates

-13% reduction in school
years to produce a 6th
grade graduate

-28% reduction in cost per
student in grades 1-6

Revised Objectively
Veritiable Indicators

-45% increase in lotal
number of 4th grade
graduates over 1986
~40% increase in total
number of 6th grade
graduates over 1986
-Increased family income
over the long term

-200% lotal aggregate
increase in academic
achievement in the four

basic subjects in grades 1-

6

" ~-20% reductlion in grade

school repelition rates

-20% reduction in dropout

rates based on crade
cohorts

-20% reduction in cost per

student promoted (in real

Means of Verification

~GOH statistics from
Household Survey
-MQE education statistics

Standasdized tesls

MOE and project statislics

-Annual earnings for
economically aclive
population compleling 4-6
years of grade school
conlinue to be at least 507
higher,

have longer life spans, low.
fertility, rates, and reduced
infant mortality of

children as comparnd

to people who do not
attand primary school.
-Political stability
~-Conlinuing democralic
process

Teacher ftraining and the
availability of educational
materials will improve the
quality and efficiency of
education. :



Outputs

Texibook Component

New national textbook series written
and field tested and officially approved

Honduran capability to write modern
textbooks

Texibooks and teacher guides printed
and distributed

Enhanced capability to print and
distribute textbooks in the Honduran

private sector; enhanced MOE capacity

to administer printing and distribution of
textbooks

terms)
-20% increase in total
enrollments

Original Objectively Verifiable Indicators

24 new textbook tlitles and 24 new
teacher guides (4 subjects, 6 grades)
written, reviewed, field tested, and
approved by MOF

4 teams of 5 authors each trained and
experienced in textbook preparation
and revision

Fuh book coverage of the primary
system in 1991: 3,988,000 new
textbooks provided to 997,000 primary
school students; 157,168 leacher
guides provided o 39,292 primary
school teachers

Private sector prirters and distributors
with experience in massive-scale
printing and distribution of textbooks.
New MOE capacity to project demand
plan, order, store, ship, and deliver

2

1.

Demand for primary
education will continue 1o
increase

Revised Objectively Verifiable Indicators.

16 new textbook titles and
guides (4 subjects, 1-4
grades), -- new workbook
litles; —- new individualized
study modules (- modules per
subject, 4 subjects, grades
5-6) written, reviewed, ficld
tested, and approved by MOE

4 tcams of S authors each trained and
experienced in textbook preparation
and revision

5,000,000 new texibooks, teachers’
guides, workbooks, individualized
modules and other educational
materials printed and distributed for full
book coverage of the primary system
by 1994

Privale seclor experience in production
and distribution of textbooks. New
MOE capacity to project demand, plan,
order, store, ship, and deliver textbook:
based on computerized inventory



Criterion-referenced standardized tests
available for measuring students'
academic achievement

In-Service Teacher Training
Component

National program of in-service teacher
training workshops expanded and
functioning

Functioning National In-service
‘Teacher Training Center

Experimental system of in-service
distance teacher training field tested
and evaluated

Teachers trained in use of new
textbooks, mulli-grade teaching,
communilty relations, basic learning
objectives, and tesling and evaluation

System of basic learning objcclives

textbooks based on computerized
inventory system

96 model tests (4 per subject per 5.

grade) developed based on MOE basic
learning objectives, printed in teachers
guides with instructions for classroom
use, and nalional performance
standards

300 professional teacher trainers, 18 1.

departmental supervisors, and 300
regional supervisors and model
teachers trained 10 serve as in-service
teacher trainers

La Paz Teacher Training Center 2.

functioning for project purposes 3
months per year for first 5 years of
project

. Use of rural newspaper and/or radio to 3.
teinforce in-service teacher training

tested for 3 years and evaluated with
10,000 teachers

39,292 teachers, the total number of 4

1991 primary school teachers, trained
in 2-week workshops over 4 years

Fundamental learn.ng objectives 5.

developed from official curriculum in 4
subject areas for 6 grades

system

Criterion referenced standardized tost
banks developed for grades 1-6; with
test iterns based on the highest order
MOE minimum learning objectives for
each grade level. A computerized tes
generation, grading, and reporling
system in place.

300 professional teacher trainers, 18
departimental supervisors, and 300
regional supervisors and model
teachers trained to serve as in-service
teacher trainers

This item cancelled

This item cancelled along with the
educational media component

———————— teachers, the total number ¢
1991 primary school teachers, trained
in 2--week workshops over 4 years

Enabling objectives, higher order
minimum learning objectives, and
specific evaluation criteria developed
for each objective based on MOE
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Education Policy and Research
Component

Education policy study unit

Studies of policy and administrative
alternatives

Policy research conferences,
workshops, observational visits, and
technical

assistance.

Management _Information Systemn (MIS)

Component

Enlarged computer capacity

Enlarged base of traincd users

Permanent academic testing program

One unit with 2 full-time professional
education policy researcher/ analysts

Average of 5 studies completed per
year (3 with original data-gathering
from the field); LOP total of 40 studies
Average of 2-3 workshops per year;
LOP total of 20 workshops

Expanded CPU; expanded and
decentralized terminal access in MOE;
remote access through 12 departimental
supervisors

200 MOE stafl trained in MIS utilization

Item bank, testing system in use
tracking academic achievement of a
representative national sample of
primary education students

curricula in 4 subject areas for grade

1-6
1. This item cancelled as a sustainable
unit.
2. LOP total of 6 major studies complet
J. LOP total of 8 policy rescarch

workshops on resulls and
recommendations of the 10 maijor
studies and policy issues in educatior

4. Technical assistance provided
on major policy issues and

a minimum of 4 observational visits
to other countries by decision maker:
on major

policy issues.

1. Expanded CPU; expanded and

decentralized terminal access in MOL
remole data inplut and access through

regions.
2. 200 MOE stafl trained in MIS utilizatior
3. ltem bank, testing system in use for

tracking academic achievement of a
statified, representative national-sampl:
of primary education students



arnin biecliv nd Evaluati
omponent

Ofticially approved basic minimum
learning objectives

Permanent test item bank

Model tests with instructions for using
minimum learning objeclives and for
scoring tests in teacher guides

Academic achievement tests developed
for national evaluation

Academic achievement tesling program
funclioning at national level

Aesults from national testing program
for project tracking

Teachers voluntarily using nationally
developed tests for student evaluation
and diagnosis

Project evaluations completed

24 final lists of minimum objectives (4
subjects, 6 grades)

Computerized item bank with 24 files (4
subjects, 6 grades)

24 model tests (1 test per subject per
grade) printed and distributed to
teachers with instructions for using
minimum learning objectives, evaluation
criteria, scoring tesls, the use of lesls
as formative and diagnoslic
instruments, and for making pass/fail
decisions.

24 tests in use with periodic upgrading
from item analysis and item bank

Tests being administered to
representative national sample of
primary school children at the beginning
and end of each schoo! year; results
analyzed and disseminated

At least 10 waves of test data available
(2 per year for 5 years)

Al least 20% of teachers making
reqular use of model tests for grading
students

2 major empirical project evaluations
completed in Year 5 and Year 8 of
project impact on achicvement and

5

24 final lists of w&%ng objectives,

minimum fearning objectives, and
explicit evaluation criteria for each
objective (4 subjects, 6 grades)

Computerized test item bank, grading
and reporting system

Tests being administered lo statified,
representative national samples of
primary school children at the end of
each school year; results analyzed and
disseminated

Al least 4 waves of test data available
(1990-93) during LOP with continued
use of standardized lests by MOE after
PACD

At least 20% of teachers making
regular use of model tests for grading
students

2 major empirical project evaluations
completed in Year 5 and Year 8 of
project impact on achievomont and



V. ucli vali
Maintenance_Component

1. New system of community-based
construction, renovation, and
maintenance developed

2. Classroomns constructed

3. Classrooms renovated

1. Schools receiving maintenance

School maintenance manuals
distributed to all schools

o

S o [EA. [T R B

efficiency indicators

MOE community promoters working
with teachers and communities to plan
and implement school projects with

local labor and materials

150-300 schools constructed per year
for 3 years for a LOP total of 450-900
schools depending on success of MOE

cost-reduction sirategy

100-200 schools renovated per year
for 3 years for a LOP total of 300-600
schools depending on the success of

the MOE cost-reduction program

100-200 schools receiving

maintenance per year for 3 years for a

LOP total of 300-600 schools

depending on success of MOE cost-

reduction program

efficiency indicators

MOE community promoters working
with teachers and communities o plai
and implement schoo! projects with
local labor and matenals

500 classrooms constructed

500 classrooms renovated

800 schools receiving preventative
maintenanco

Directors and teachers trained in sche
maintenance and upkeep

Low cost classroom
constructlion strategies and
technologies developed to
reduce construction costs by
at least 50% as compared 10
traditional cement block
classrooms, o encourage
increased community
involvement in classroom
construction; strategies and
technologies shared with other
donors, GOH and PVQ schoo!l
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Educational Media Component

Interactive classroom radio system:

interactive radio production staff

Produclion, transmission, and reception
capabilities

Programs in use

Educational print media production
program:

Staff of 20 wrained educational radio
progtam producers

Production studio; transmission
capability with national coverage;
receplion facilities sold and in use in
10,000 classrooms

Programs developed, ficld tested,
revised, and in reqular use in math and
language areas for grades 1-3

et gy - ot

Vi,

construction programs.

This component deleted.



New:paner posters keyed o primary
schcol curiculum

Newspapaer zeclion designed for
distaiice in-scrvice teacher trizining

Movcauiia bilingual education scrvica

Cxpovintznial educaion media program

[POR—— — - ] Svammunt

30 special posters per year for 3 yéars
in El Agricultor for 5,000 classrooms for
a LOP total of 750,000 posters

30 special information pages per year
for 3 years in El Agricultor for 5,000
teachers for a LOP total of 750,000
teacher pages

82 primary schools in Mosquitia
recciving special transitional bilingual
instruction by radio

Average of 4 small field experiments
per year with innovative instructional
media and malerials
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ATTACHMENT C

COMPLETE LIST OF RECOMMENDATIONS

SCOPE OF WORK QUESTIONS

What is the project impact to date on the quality, efficiency,
and cost effectiveness of Honduran primary education?

Recommendations

Note: To carry out the studies recommended below, the project
should hire external consultants. Whenever possible, the
project should contract Honduran experts rather than
expatriates.

The project should focus less on repetition and dropout rates.
They are poor measures of project performance, and the targets
laid out in the logframe are not justifiable. More emphasis
should be placed on measures of quality by immediately
producing and administering standardized tests. Because
project personnel do not possess the skills needed to carry
out this effort, a team of experienced external consultants
should be brought in as soon as March 1992 to begin work on
testing. The team should immediately begin the following
tasks (see recommendation 3.a under Evaluation component):

- design a stratified random sample of primary school
children that can be geographically matched with the
Household Survey (see recommendations 2 and 4 below)

- design and adninister standardized tests to the
stratified random sample

ACTION: The Mission and MOE do not agree that emphasis should
be on quality, rather than the efficiency of primary education
(See Section L. Comments by Mission and Borrower/Grantee on
Full Report). However, an external technical consultant was
contracted to assist the project as recommended to define
evaluation criteria for learning objectives and to develop
criterion referenced test items for standardized tests.
Currently, an external technical consultant 1is being
contracted to continue this work (Action No. 1 on face sheet)
and a computerized test generating., grading and reporting
system will also be developed for the MOE by another external
contractor. (Actions Nos. 3 and 4 on face sheet).

The Honduran Census Bureau has been surveying 11,000 Honduran
households twice each year since 1986. Three-quarters of the
sample is kept from one period to the next. This data should
be carefully analyzed for its content about education, and the



OE should enter into discussions with the Census Bureau to

examine the possibility of attaching an education module to
the upcoming March 1992 survey or to those thereafter.
An outside consultant should be hired to design the questions
for the education module to be attached to the Household
Survey. These questions should be aimed at clarifying the
following policy issues:

- the magnitude of repetition and dropout rates
- the socioeconomic determinants of student performance

- the effect of crowding (class size) on student
performance (cwdirge sianduciy)

ACTION: USAID developed an education module which will be
used in addition to the Household Survey in early 1993. The
project's new institutional contractor will conduct studies on
the wmagnitude of repetition and dropout rates, the
socioeconomic determinants of student performance. and the
effect of crowding (class size) on student performance as
recommer.ded. The application of criterion referenced test:. in
the schools of families included in the National Education
Module Survey will also be considered during 1993. (Action
No. 3 on face sheet).

In the meantime, USAID/Honduras should amend the project
indicators to include changes in the total number of years of
schooling rather than repetition and dropout rates alone.
Gains significantly above the secular trend are probably a
good indicator of a more productive school environment.
"Promocién automdtica" or other GOH changes in promotion
standards would of course reduce the reliability of this
indicator of improved productivity and are not recommended.

ACTION: The Mission does not fully agree. Repetition and
dropout rates will continue to be used as project indicators.
However, the years required to produce a sixth grade graduate
will be monitored as recommended. See also the new project
logframe in Attachment B. This recommendation will be closed
with the issuance of a project agreement amendment to redefine
the project logframe and outputs. (Action No. 2 on face
sheet).

The Census Bureau currently collects geographic location data
for sample subjects, but most of this data is discarded during
processing. The MOE should encourage the Census Bureau to
stratify its sample and disaggregate the location data as much



as possible so that household survey data can be matched with
reliable MOE data on teacher salaries, training, school type
and construction, and other direct inputs to the educational
process. Such analysis will eventually make it possible to
gauge the optimal mix of public inputs to education and to
disentangle the effect of these inputs from domestic, social,
and economic influences on educational attainment.

The studies described above in recommendations 1 and 2 above
should be administered in such a way as to bridge existing MOE
data on class size and teacher education and training with the
Household Survey data. The aim of the studies is to clarify
spending priorities and provide an independent basis for
checking the quality of the MOE's own statistics.

ACTION: The project’'s new institutional contractor will
utilize the Household Survey, disaggregate date to the extent
possible, and work with the education module data in
conducting educational research and studies (See
recommendation number 2 above). The educational module will
also 1include the disaggregation of date. If further
stratification of samples 1is reQuired for educational
research, the institutional contractor will advise USAID and
the MOE. (Action No. 3 on face sheet).

To deal effectively with the MOE data, USAID/Honduras should
commission a study by external consultants to identify all
potentially relevant threats to the quality of the MOE data
and develop strategies and methods to ensure high level of
reliability (see recommendation 2.a. under MIS component).

This study should carefull nsider a
quality of the General _Regulation of Primary Education,
Article 144, which ties the salaries of schaol personpel to

the enrollment, repetition, and _dropout rates they report.

ACTION: This action will be executed as recommended by the
project's new institutional contractor, see also actions for
recommendations 2 and 4 above. (Action No. 3 on face sheet).

Finally, the MOE should consider the issue of under-age
enrollments. If under-age enrollments are as prevalent as the
evaluation team's preliminary results suggest, the MOE needs
to know whether this phenomenon is contributing to poor
performance in first grade and whether the crowding effect has
a serious negative impact on the performance of the children
of legal school age, especially in multi-grade classrooms. If
so, significant improvements in performance could be gained
simply by enforcing the entry age.
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A substantial amount of information related to under-age
enrollments can be obtained from the existing Household
Survey, but a better understanding would come from the
education module proposed above in recommendation 2.

ACTION: To be executed as recommended by the project's new
institutional contractor, see also actions for recommendations
4 and 5 above. (Action No. 3 on face sheet).

What has been the progress in implementation of the project
components?

Recommendations

USAID/Honduras and the MOE should acknowledge the de facto
split between the three educational input components
(textbooks, teacher training, school construction) and the
three information components (research, evaluation and
testing, and MIS).

ACTION: Split is recognized by both USAID and the MOE. In
January of 1991 USAID and the MOE reviewed alternatives to
reorganize the project based on this split and concluded that
the information components could be combined, when the MIS
component is implemented (see number 3 below) but that the
combination of the teacher training. textbooks and school
construction components was not warranted because it would
only result in an additional administrative level within the
project and would not contribute to increased coordination
among components. The recommendation is closed.

In the short time left to the project, its efforts should be
concentrated on the educational input components. Because
these components have been generally successful, funding and
production should continue as planned subject to the specific,
short-term recommendations presented below for each of these
components. Failure in the information components should not
hold up progress in the educational input components.

ACTION: The project continues to emphasize educational input
components as recommended, but not at the expense of the
information components for which implementation activities
continue. The recommendation is closed.

USAID/Honduras should consolidate the information components
into one unit. The effort to create resident resea;ch
capability within the project should be abandoned, and funding



from the research component should be reallocated for specific
studies by outside consultants (see recommendations for
studies under number 2 above).

ACTION: Information components will be consolidated as
recommended with the implementation of the Management
Information System (MIS). Implementation of the MIS has
begun. (See recommendation number 1 above). Educational
research is being contracted as recommended. (Action No. 3 on
face sheet).

In looking to the time when project funding has ceased, the
MOE should begin planning for integration of project personnel
into the MOE for the maintenance, improvement, and continued
expansion of project outputs. The crucial role for the MOE is
to productively absorb project capacities into regular MOE
units. The most important questions for the MOE to resolve
are the following:

- What happens when textbooks deteriorate, when classrooms
need maintenance, and when new “teachers need training?

- Can the MOE institutionalize the project experience and
absorb the personnel it trained?

- What will happen to project computers, vehicles, and
equipment? What will happen to the facilities at
/{ Picacho?

To take action on any of these issues, the MOE should begin
now to develop a plan for continuing project activities,
estimate the costs of absorbing project functions, and seek
new sources of funding. The MOE must make decisions about its
priorities and alternatives. Once such a plan has been
developed, the MOE should sign a memorandum of understanding
with USAID to avoid any misunderstanding when the project
ends.

ACTION: The MOE will fund the printing of textbooks as they
deteriorate after the PACD. All of the current activities
under the project will continue, with the exception of the
educational research component. Teacher training, school
construction. MIS and testing will continue with MOE funding
after the PACD as specified in the Project Agreement.
However, current project personnel will not all be employed by
the MOE because of the lower level of effort anticipated in
most components. Project Equipment will be MOE property to be
used for project related activities after the PACD. A
Memorandum of Understanding is not required because activities
which are to continue with MOE funding after the PACD are



clearly defined with MOE commitments in the original Project
Agreement, Project Amendments, and Project Implementation
Letters (PILs). The recommendation is closed.

How appropriate is the new Ministry policy "Innovacién
Escolar"?

Recommendations

While the innovations incorporated in "Innovacién Escolar”
offer possible solutions to the needs of the multi-grade
classroom, the problem deserves further study. Other
solutions, such as a two-shift system that would reduce
pressure for school construction or an incresse in the number
of teachers, might represent more productive uses of existing
resources. These options should receive some study.

ACTION: To be executed as recommended by the project's new
institutional contractor., see also actions for recommendations
2, 4, 5 and 6 for Scope of Work Questions summarized above.
(pp 1-3). However, it should be noted that while two shifts
can reduce school construction needs,” it will not reduce nez2ds
for additional teachers or additional salaries for the second
shift. (Action No. 3 on face sheet).

How effective has the technical assistance been?
Recommendations

It is essential to distinguish between two kinds of technical
assistance: (1) training and technology transfer versus (2)
expert assistance in specific, technical tasks. The first is
of a long-term nature, the second short-term. Long-term
contractor personnel must build long-term collegial
relationships with Honduran counterparts. Careful distinction
must be made between skills counterparts need to carry on
project responsibilities effectively once contractor personnel
are gone and skills that may be contracted to short-term
experts.

ACTION: The differences 1in technical .assistance are
recognized. However, the Mission does not agree that
technical assistance cannot provide both training and complete
technical tasks at the same time. Recent technical assistance
in testing achieved trained local educators in test item
development and completed the definition of specific
evaluation criteria for all learning objectives. The project
will continue to contract technical assistance which can
impact on both areas whenever possible. The recommendation 1S
closed.
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The findings or conclusions of any consultant effort should be
presented in an open forum to members of the MOE, the Mission,
and any other appropriate organizations. All consultant
reports should be produced in or translated into Spanish and
should be widely disseminated. Copies of the report and any
data gathered should be provided to the MOE and university
libraries for long-term handling and storage. Data should be
requested in wusable format on diskette with extensive
documentation.

ACTION: To be executed as recommended by the project's new
institutional contractor. (Action No. 3 on face sheet).

All consultant reports and studies should be reviewed by an
outside technical expert. Ideally the review would be a
double blind review, in which neither the author nor the
reviewer know the identity of each other.

ACTION: This will be done when controversial or contradictory
findings or recommendations are produced by technical experts.
However, the Mission does not agree that this should be done
with all reports and studies because of the costs of
contracting additional outside technical consultants to review
the work of other consultants. The decision to carry out
these reviews will be approved by the Project Committee. The
recommendation is closed.

How have recommendations of the 1989 Subsector Assessment been
implemented?

Recommendations

If evaluations and assessments are to have an impact, the
USAID Mission and the project must widely publicize the
reports and their findings. Various formats exist for the
dissemination of the results of technical studies:

- hold seminars

- distribute copies of the report

- commission independent review 0of the study

- encourage private sector participation

- store copies in libraries with public access

- make sure that the data is available for future use

ACTION: To be executed by the project's new institutional
contractor as recommended. (Action No. 3 on face sheet).



OJECT MANAGEMENT

The team made several observations that relate to project
management in general and thus to all the components. These
findings and recommendations are presented in brief below.

Accountability for and Security of Equipment

Because project activities are widely dispersed among several
far-flung locations -- the main MOE headquarters, the project
offices at Picacho, the MOE construction unit, the office of
the technical contractor, and the USAID Mission -- systems
must be created to track the existence of all equipment
purchased with project funds. Such a system must involve the
delegation of responsibility for each kind of equipment and
authority to enforce security procedures.

Before any further equipment is purchased for the project, the
Ministry of Education and the USAID Mission should ensure that
stringent accountability and security systems are in place.
In the following text, any mention of purchasing or acquiring
equipment, particularly computers, presupposes the existence
of these systems.

ACTION: Recommendation 1s closed. New equipment inventory
systems and controls. accountability and security systems were
designed and implemented as recommended by the evaluation, and
to comply with FARS and RIG recommendations. by the project
with assistance from an external consultant (Price
Waterhouse).

Vehicles

The project currently maintains a fleet of 22 vehicles for
alternate-day use. Vehicles are essential to the effective
functioning of the project, but the project could save much
money from the opportunity cost of the unused vehicles with a
waiver from the Government of Honduras to allow the project
vehicles to be used everyday rather than every other day.

ACTION: Waivers have been requested and granted as
recommended. The recommendation is closed. '

Maintenance of Project Outputs

An essential question that the USAID Mission and the MOE must
ask now in the final two years of the project is "How are
project outputs to be maintained?” Each component has
specific material and human cutputs that could be lost if care

b



is not taken to plan for their survival. These outputs are
listed in brief below. The specific recommendations for each
component should be understood in reference to this larger
gquestion of sustainability.

Textbooks:
replacement and refinement of instructional materials
trained personnel

Training:
refinement of training materials and processes
training for new personnel

Construction:
upkeep of new school facilities

Testing:

development and refinement of tests based upon basic
competencies

trained personnel

~

MIS:
upkeep and use of computer equipment
trained personnel

ACTION: The recommendation is closed. See Action No. 4 under
"What has been the progress of the project components?

COMPONENTS

TEXTBOOKS

Short-term Recommendations

First grade textbooks

a. Develop plan to reproduce and replace first grade texts.
ACTION: The Project has developed plans to reprint first
and second grade textbooks during 1993 as recommended.
The recommendation is closed.

b. Conduct feasibility and cost study of reproducing first
grade texts in form that would allow students to‘take
books home and in quantity that would allow private
schools to purchase copies.

ACTION: To be negotiated with the MOE prior toO

reprinting first and second grade textbooks. iActrion NO.
5 on face sheet).
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2. Management information system

a.

Provide textbook distribution office with computer so
that information can be automated rather than filed
manually.

ACTION: Textbook distribution office will be provided
with a computer with the implementation of the MIS
component during 1993. (Action No. 1 on face sheet).

Develop textbook tracking system to record information
about inventory of textbooks, distribution of textbooks,
and school enrollment figures.

ACTION: To be developed with the implementation of the
MIS component. (Action No. 1 on face sheet).
S O I RS
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3. Personnel management

a.

Resolve personnel contractual issues, and create policies
that attract experienced and qualified personnel on *he
basis of merit.

ACTION: The recommendation 1s closed. Contractual
issues were resolved as recommended with USAID approving
all personnel contracted by the project based on the
technical qualifications of candidates.

4. Coordination with other project components

a.

Develop close coordinating mechanism for textbook,
training, and evaluation units, so that all three units
embody a shared vision of the curriculum, learning
objectives, minimum competencies, instructional
materials, and testing program. This is of special
importance for the development and distribution of the
learning materials for grades five and six.

ACTION: Coordination has been improved with all teacher
training designed to assist teachers in using textbooks
and educational materials produced by the project, and
all educational materials are developed using the
project's minimum learning competencies (learning
objectives). Improved coordination among the information
components will be achieved with the integration of these
components and the implementation of the MIS component.
See also "What has been the progress of the project
components; Recommendation No. 3. (Action No. 1 on face
sheet).
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b. Conduct classroom-based research to discover how teachers
actually use the textbooks, teachers guides, and
supplementary materials, so that this reality may come to
inform the process and content of teacher training.

ACTION: To be executed by the project's new
institutional contractor as recommended. (Action No. 3
on face sheet).

Long-term Recommendations
1. Reconceptualization of Textbooks

With the curriculum reform of 1987 and the innovations set
forth by the new government, the issues of content and process are
equally demanding. In past years, the move away from a content-
centered curriculum to a process-oriented curriculum made it
difficult to know what is important knowledge for children to
learn. Thus, there is a need for reconceptualizing the curriculum
in terms of what it should teach, along with how it is to be taught
and for whom. As the textbooks are replaced, editing should focus
on the following items:

a. content issues;

b. appropriate sequencing of content match to test items and
testing issues:

c. messages dealing with gender, family size, ethnic and
racial differences should be made explicit, not only in
the content but also in the training seguences.

ACTION: The recommendation will be closed with the review and
reprinting of textbooks for grades 1 and 2 by the project.
The content of educational materials for other grade levels
are developed on the basis of MOE minimum learning objectives.
The recommendation is closed for grades 3-6. (Action No. 5 on
face sheet).

2. Goals for Textbook Production

Goals for textbook production should be global in nature and
should include the teachers guides and supplementary materials as
well in a general package of material for teachers, supervisors,
and directors. Learning objectives as set forth in the testing
program will need to be redefined to measure more than just the
content found in the textbooks. The minimum competencies need toO
be reformulated in terms of the learning objectives in order to
ensure they are learned.
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ACTION: Materials for students. teachers and teacher training
are leing produced, are integrated and complementary as
recommended. Minimum learning competencies (learning
objectives) were reviewed. redefined and explicit evaluation
criteria were defined for each competency. However, the
Mission does not agree that minimum learning competencies
should be redefined to include additional objectives. beyond
the content of textbooks and other educational materials
produced by the project. Minimum learning competencies serve
as the foundation for developing educational materials. The
recommendation is closed.

TRAINING
Short-term Recommendations
Coordination with other project components

a. same as 4.a. above under Textbooks
b. same as 4.b. above under Textbooks

ACTION: See Textbooks 4.a and b above. (Action No. 3 on face
sheet).

Content of training

a. Focus training on helping childcsen learn. Integrate the
content of training to include learning objectives for
children, teachers' roles and responsibilities,
government policies, and community and parental concerns.
The new instructional materials should not be the primary
focus of training:; instead, they are a tool to help
children learn.

b. Emphasize classroom management skills so that teachers
receive training that acknowledges and builds on
classroom realities.

c. Focus training explicitly on issues of gender and ethnic
group if equity is a concern. Issues related to urban
marginal families should be included as well.

d. Provide training in simple research skills that teachers
can apply back in the classroom.

e. Provide training on the meaning and uses of testing.
ACTION: Training is being provided as recommended in all

areas with the exception of d. The Mission and MOE do not
believe that educational research skills for classroom
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teachers are a priority for the project. The recommendation
is closed.

3. Format of training

a. Replace the "multiplier" model with a “"cluster" model.
The multiplier model, in which national trainers train
successive layers of trainers throughout the country,
replicates a top-down, hierarchical system in which
teachers wait to be told what to do rather than adopting
an active, problem-solving stance toward teaching. The
Cluster model, in which each community selects an
experienced and trained teacher to work closely with
local teachers, would build on the community
participation efforts of the construction component and
fit within the development of the CADs.

ACTION: This is being done with the CADs as recommended.
However, the training of teachers by MOE trainers will
« also continue. The recommendatipn is closed.

b. Revive use of radio for providing distance education for
teachers, supervisors, and directors.

ACTION: The Mission will consider funding teacher
training by radio during 1993 and has requested a
proposal from the MOE on this activity.

4. Impact of training

a. Conduct research on quality of training and its eventual
impact in the school and classroom. Thus far, evaluation
of training has focused simply on counting numbers of
teachers and other personnel trained, not on the quality
of training. Coordinate this research with
recommendation 4.b. above under Textbooks (classroom-
based research) to identify how teachers are using new
instructional materials.

ACTION: To be executed by the project's new
institutional contractor as recommended. . (Action No. 3
on face sheet).

5. Management information system

a. Create database of teachers, directors, and supervisors
trained by geographic location and by distribution of new
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instructional materials. Identify personnel who have
moved into positions for which training was already given
and who thus need catch-up training.

ACTION: To be executed with the implementation of the
MIS component. (Action No. 1 cn face sheet).

Long-Term Recommendations
1. Community Involvement

The new law of municipalities affords the possibilit r
communities to run their schools. While leadership training is
part of the component for municipalities, the possibility of
offering such training on a broad basis should be considered. 1If
parents are to participate in such efforts, training along the
lines of group_dynamics, community empoweri.ent, etc. needs to be
part of the CAﬁT}nd in-service training component.

In the same spirit, the positive experience of the school
construction component in generating commufity participation sho"ld
be studied closely. It is important to preserve the independence
of the school construction component that has served it so well.
But at the very least, community groups that have helped build
schools should not then be dissolved. Rather, there needs to be a
bridging mechanism to involve the community in the daily
functioning of the school.

ACTION: The Mission and MOE will consider activities in this

area if the Educational Modernization program the MOE is now

considering 1is adopted and implemented. The school
construction component has maintained its independence, this
portion of the recommendation is closed. The bridging

mechanism to involve the community in the daily functioning of
the school, which implies a legal basis for doing so, will
depend upon the final manner in which the new municipal law is
applied and whether the Educational Modernization program is
adopted and implemented. No further action can be taken at
this time. This recommendation will be discussed during
project amendment. (Action No. 2).

2. Quality of Training

While the in-service component has been driven to meet numbers
trained, the emphasis on gquantity may overshadow the need for
quality in the training of teachers. There are no evaluation
reports on the quality of delivery of in-service training:; much of
what is known has been collected unsystematically from field site
visits.
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ACTION: Training objectives and the evaluation of
participants in training programs were included in the 1992
work plan. Results will continue to be monitored and

evaluated throughout the LOP. The recommendation is closed.

EDUCATION RESEARCH
Recommendations

Cease attempts to create resident research capability within
the project.

ACTION: The recommendation is closed, research 1is being
contracted as recommended.

Use remaining funding to commission specific studies by
outside consultants (see list of recommended studies under
discussion of project impact above).

ACTION: The recommendation is rclosed. research 1is being
contracted as recommended. b

LEARNING OBJECTIVES AND EVALUATION
Recommendations

Test administration

a. Postpone goal of pational testing program.

ACTION: The Mission does not agree that a national
testing program should be delayed if the MOE agrees to
execute a program of this nature. A final decision will
be made during 1993 on whether or not the project would
support a national standardized testing program. (Action
No. 4 on face sheet).

b. For the remainder of the project, focus testing on
stratified random sample of students.

ACTION: A stratified random sample will be defined by
the contractor who will develop the computerized test
generating, grading and reporting system. (Action No. 4
on face sheet).

c. Administer the currently available tests at least until
the end of the project, despite their design problems.
This should be done to expedite the testing and to ensure

(s
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that changes over time are attributable to real changes
in performance rather than changes in the structure of
the test. The analysis of test results should be
sensitive to the biases inherent in test-design.

ACTION: The recommendation is closed, testing with
existing instruments continues.

Develop tests based upon criteria for grades 1-6.
ACTION: Criterion referenced tests are being developed.

They are scheduled to be completed during 1993. (Action
No. 4 on face sheet).

Learning objectives

a.

Establish consensus for set of learning objectives for
grades 1-6.

ACTION: The recommendation is closed, consensus was
reached on learning objectives for grades 1-6.

Integrate learning objectives as foundation of curriculum
with efforts of textbook and training components.

ACTION: The recommendation 1s closed. learning
objectives are now the curricular foundation for textbook
development and teacher training.

Criterion-referenced minimum competency tests

a.

For the short-term, immediately develop stratified random
sample for test administration. This should be done by
qualified professiocnals with no ties to the MOE or to the
project. Have outside professionals administer tests to
grades 5 and 6 prior to distribution of new instructional
materials in order to establish baseline data for use in
final project evaluation.

ACTION: A stratified random sample will be defined and
additional guidance on the administration of the new
criterion referenced tests will be provided by the
contractor who will develop the computerized test
generating. grading and reporting system (See 1l.b.
above). The Mission and MOE. however, do not believe
that it will be necessary to contract outside consultants
to administer the new criterion referenced tests.
Project and MOE personnel will continue to administer
tests. Norm referenced tests were developed and
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administered at the end of the 1991 school year to
provide baseline data for grades 4-6, prior to the
distribution of textbooks and educational materials for
these grade levels. Ideally, criterion referenced tests
would have been used to establish baseline data for these
grade levels but these tests will not be completed until
1993.

Design test sample so that MOE data on teacher education
and class size can be incorporated in the analysis of
test results.

ACTION: See 1.b. and 3.a. above. with the
implementation of the MIS component additional data will
be available for analyzing test results as recommended.
In addition, the project will consider administering
criterion referenced tests in the schools of the families
included in the National Education Module Survey to
provide additional socioceconomic data which can be used
to analyze test results. (Action No. 4 on face sheet).

Focus on developing the capabtlity within the MOE to
design criter.on-referenced tests based on the
established learning objectives and academic standards to
test student achievement. One test should be developed
per grade.

ACTION: This recommendation is closed. Local MOE test
development capabilities are being developed with the
assistance of external technical consultants as
recommended. However, this recommendation contradicts A.
SCOPE OF WORK QUESTIONS 1, which recommends that external
consultants should develop these tests.

Computer support

Provide access to computers and software suitable for

a.
test development and analysis.
ACTION: A contractor will develop the computerized test
generating, grading and reporting system as recommended.
(Action No. 4 on face sheet).

Personnel

a. Obtain qualified long-term external technical expertise

to work with Honduran project staff in the areas of
development of standards, test development and
validation, statistical analysis of test data, and
reporting of results.



ACTION: An initial expatriate consultant was contracted
as recommended and additional consultants will be
contracted to assist the MOE in completing criterion
referenced tests, develop the computerized test
generating, grading and reporting system as recommended.
(Action No. 4 on face sheet).

b. Stabilize project staffing and provide long-term training
to a cadre of Honduran education professionals in the
areas of test development and statistical analysis.

ACTION: The Mission does not fully agree with this

recommendation. Short-term training and technical
assistance is being provided to develop local
capabilities in these areas. In contrast. long-term

training investments in these areas would be very
difficult to justify under this project because: (1)
long-term training is very costly:; (2) it would be
difficult to assure that people returning to Honduras
with long-term studies in test development and
stiatistical analysis would remain with the MOE because of
the low salaries paid by the MOE: and (3) there is not
enough time remaining in the project to select trainees,
provide pre-departure training, complete long-term
training and return to the project by January of 1993
(six months prior to the July 1994 PACD as required by
USAID-Handbook °10). However, the Honduran Peace
Scholarship project may consider funding scholarships for
long-term academic training in test development and
statistical analysis 1if appropriate candidates and
sponsors are identified.

] MANAGEMENT INFORMATION SYSTEM
Recommendations

Efforts to improve the MIS should not be abandoned. The U.S. Sl
million that has been set aside for computer purchase and training
should be used for these purposes, primarily for technical
assistance and training. Effective implementation of this
component during the remainder of the project will require early
agreement among the MOE, USAID, and the project on a set of clearly
defined activities and a strategy that promotes broad-based
collaboration among MOE units on system design and development.
Employment of a full-time technical expert to lead the MIS
component for two years is critical for the success of these
efforts.
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The MOE and USAID should develop an implementation plan for this
component with dates and specific activities for addressing system

design, institutional and resource issues, procurement, and the
implementation of the new MIS.

ACTION: An implementation plan for the MIS has been developed
and agreed upon by USAID and the MOE as recommended. Full-
time technical experts are being contracted to assist in
implementing the plan and a Project Implementation Letter is
being drafted which will include specific dates, activities
and responsibilities for implementing the MIS. (Action No. 1
on face sheet).

Organizational issues

a. Develop clear 1lines of responsibility for data
collection, maintenance, and reporting within the MOE.
This would involve Informatica, Seccién Pedagdgica, and
other relevant department-level units.

b. Clarify to whom Inférmatica reperts in MOE.

ACTION a-b: These two recommendations will be closed
with the implemention of the MIS component. (Action No.
l on face sheet).

c. Consider the symbolic renaming of "Informatica" to a name
that reflects the subservience of technology to decision
making -- for example, "Oficina de Informacidén para la
Toma de Decisiones."”

ACTION: The recommendation is closed. “Informatica"” qas
renamed and is now called the "Sistema de Informacion
Educativa” (SIE). Education Information System.

d. Establish institutional relationships with other
ministries to gain access to their education-related
data. This would involve the Census Bureau, the Ministry
of Health, and the Ministry of Finance.

ACTION: The recommendation will be closed with the
implemention of the MIS component. (Action No. 1 on face
sheet).

e. Make an accurate assessment of the level of effort that
would be required to decentralize MIS operations and use
in the ministry and in departmental education units by
pilot testing use of an improved microcomputer-based MIS
in two or three selected functional units in the
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Ministry, and in one department. Consult with the
Ministry of Health on its experience with
decentralization.

ACTION: The decentralization of MIS/SIE operations is
currently being considered by USAID based on a request
from the MOE to decentralize data input and analysis
activities. The project has also reviewed the experience
of the Ministry of Health with its decentralization
program as recommended. (Action No. 1 on face sheet).

2. Educational data

a.

Conduct study to identify all potentially relevant
threats to the quality of educational data and develop
strategies and methods to ensure high 1level of
reliability.

ACTION: The study will be conducted by the project's new
institutional contractor. (Action No. 3 on face sheet).

Reduce the amount of time it takes to complete a single
data collection and reporting cycle of school-based data
from two years to one year.

ACTION: The cycle was reduced to 3 months to provide
basic national data on 1991 enrollments, desertion,
promotion and repetition rates. However, reducing the
cycle for all educational statistics will require the
full implementation of the MIS/SIE as noted above.
(Action No. 1 on face sheet).

Demonstrate effective use of information in policy
analysis, educational debate, and planning to selected
line offices and functional units of the MOE.

ACTION: The recommendation will be closed with the
implementation of the MIS/SIE noted above and by the
project's new institutional contractor. (Action No. 1 on
face sheet).

Provide training and technical assistance to policy
analysts and planners in selected units of the MOE to
develop capacities to assess the efficiency of the
education system and to design and develop basic planning
and resource allocation models.
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ACTION: The first policy analysis and decision making
seminar was held September 21-25. The full
recommendation will be closed with the implementation of
the MIS/SIE noted above and by the project's new
institutional contractor. (Actions Nos. 1 and 3 on face
sheet).

Improve the decision-supporting capabilities of the
existing MIS by (i) providing an expanded set of
routinely generated reports, including the reporting of
basic education indicators; (ii) developing a capability
to present data in tabular and visual formats, e.g.,
graphically and using maps generated by a geographic
information system: (iii) improving Informatica's
capacity to respond to ad hoc data requests, and (iv)
conversion of the existing education database in
Informdtica to a relational database format for use on
microcomputers.

ACTION: The MIS/SIE now has computer mapping
capabilities and the remainder of the recommendation will
be closed with the implementation of the MIS/SIE noted
above. (Action No. 1 on face sheet).

3. MIS Unit

a.

Clarify role of the MIS Unit in project and relaticnship
to other components.

Provide training and technical assistance to system
administrators and technicians in the following topics:
the use and maintenance of microcomputers: the design,
development, and maintenance of relational databases; and
the dissemination of educational data in written and
computer-based formats.

ACTION a-b: The recommendations will be closed with the
implementation of the MIS/SIE as noted above. (Action
No. 1 on face sheet).

4. Purchase of equipment

a.

Purchase and install several powerful microcomputers
and/or work stations in MIS Unit and two or three
selected functional units and/or the offices of one or
more senior MOE officiels.

Purchase several additional types of software, includipg
a relational database, a spreadsheet, a geographic
information system, and a statistical analysis package.
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ACTION a-b: The recommendations will be closed with the
implementation of the MIS/SIE as noted above. (Action
No. 1 on face sheet).

Postpone decisions on the purchase and installation of a
minicomputer and establishment af a computerized network
(LAN) until institutional and human resource development
issues raised above have been thoroughly addressed.

ACTION: The recommendation is closed. institutional and
human resource development issues are addressed in the
MIS/SIE implementation plan. (Action No. 1 on face
sheet).

SCHOOL CONSTRUCTION, RENOVATION, AND MAINTENANCE

Recommendations

USAID/Honduras should initiate additicnal funding for this
unit once the MOE has undertaken the following activities.

-

Inventory of physicas facilities

a.

Conduct detailed study of physical facilities (micro-
location study) and assemble information by geographic
location.

ACTION: The recommendation will be closed with the
implementation of the WIS/SIE as noted above. (Action
No. 1 on face sheet).

Further investment in construction of new classrooms
should await the outcome of this study.

ACTION: The Mission and MOE do not agree with this
recommendation. The need for additional classrooms is sO
evident that there is no need to stop school construction
until recommendation a. is closed. Classroom
construction is continuing in the poorest departments, in
rural communities in southern Honduras. based on clearly
defined needs for additional classrooms.

Preventive maintenance program

a.

Implement nationally the preventive maintenance program
developed under the previous USAID-funded project.

ACTION: The recommendation 1s closed. preventative
maintenance programs are being implemented as
recommended.



3. Double-shift schooling

a.

Conduct feasibility study of double-shift schooling,
whereby one classroom is used for two groups of students,
in order to increase efficiency of space use.

ACTION: The study will be conducted by the project's new
institutional contractor and is scheduled to be completed
during 1993. However, the MOE is already using double
shifts whenever possible to expand access to primary
education, but in rural areas this is not always possible
because of the distance children would have to walk to
get to school. See also 1.b. above, which is the
Jjustification for continuing classroom construction in
rural communities in southern Honduras.

4. Community groups

a.

With training component, develop strategy to involve the
community groups that participated in school construction
in school activities on a regular basis.

ACTION: The recommendation is closed, the project's
Training Component 1s providing training in community
involvement as recommended. however, as discussed above
under Long-Term Recommendations: 1. Community
Involvenment: involving communities in the daily
functioning of schools implies a legal basis for doing
so, and will depend upon the final manner in which the
new municipal law 1i1s applied and whether the proposed
Educational Modernization program 1is adopted and
implemented. No further action will be taken at this
time, but the Mission and MOE will consider additional
activities in this area if the Educational Modernization
program is adopted and implemented. This
recommendation will be discussed during project
amendment. (Action No. 2).

Use community groups to train teachers in school
maintenance skills.

ACTION: The recommendation 1s closed, teachers are being
trained in school maintenance as recommended. However,
the training is being done by the School Construction
Component ‘' the Mission and MOE do not believe that
community groups are capable of providing this training.
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Appendix D

The methodological approach employed by the team
consisted of a documents review, personal observations,
interviews with present and former project personnel,
with MOE and USAID officials, and a review of archival
documents--all aimed at documenting and cross-
validating findings. The team cross-validated project
achievements through two or more different sources,
and, where possible, calculated the data using
different analytical approaches. The team spent 6
person days visiting schools.

For a description of the specific calculations used to
validate the objectively verifiable indicators of
program impact, see the body of the report.
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\\\\ List of Documents Consulted

AED Monthly and Quarterly Reports. 1994, 1995.

AID Evaluation Summary. USAID. 1992.

Amador, Osbaldo Amador. Informe de los Resultados
Obtenidos en la Gira Realizada a Nueve
Departamentos del Pais. August, 1994.

Ayuda Memoria, Jornada: Evaluacidén Semestral de PEEP.
AED Report. 1995

Battle, Byron et al. Honduran Labor Force Assessment.
WPI Report. October, 1994

BEST Project Paper. USAID. March, 1995.

Capacitacién de Docentes en Servicio en Funcién de la
Escuela Morazénica, Primera Etapa. INICE.
December, 1994.

Capacitacién de Maestros y Uso de Materiales Educativos
en Escuelas Primarias de Honduras. AED Report.
September, 1994.

Caribbean and Latin American Scholarship Program,
Honduras Report. Aguirre/USAID. 1994,

Cronograma de Actividades: EDUCATODOS. 1995

Edwards John, et al. Honduras Primary Education
Efficiency Project: Midterm Evaluation. March
1992.

Edwards, John. The Current Status of Primary
Education in Honduras. AED Report. September,
1995,

Edwards, John. Datos B&sicos Sobre la Educacién
Primaria Hondurefia 1986-1993. AED Report. 1993.

Enge, Kjell, et al. Andlisis de Estudios Sobre el
Nivel Primario del Sistema Educativo Nacional, su
Problemdtica. AED Report. 1993.

Escuela Morazédnica Series. Cartilla de Lectura Y
Escritura Primer Nivel. 1995.

Especificaciones del LAN Sistema de Informacidn
Educativa. Ministerio de Educacién Publica de la
Republica de Honduras. IDEAS. April, 1995.

Estadisticos Anuvarios. MEP. 1985, 1986, 1987, 1988.

Gamerom, Josefina. Informe Final de la Asistencia
Tcnica. IIR. November, 1992.

Informe de Gira Supervisién Centros Educativos Proyecto
EDUCATODOS. August, 1995.

Informe de las Metas Logradas por El Componente VII--
Construccién, Mantenimiento y Renovacién de
Edificios Escolares, Programa "Eficiencia de 1la
Educacién Primaria." MOE. Junio de 1995,

Informe de Resultados de la Experiencia Piloto para la
Educacién Baésica de Adultos de Honduras de la Serie



Informe de Resultados del Tercer Nivel de la Educacién
Bé&gica de Adultos de Honduras EBAH. COEDUCA.
September, 1994.

Informe Final de Actividades y Logros Grabacién II
Nivel del Programa Educacién Basica de Adultos.
COEDUCA. No date.

Informe Trimestral, Asistencia Tcnica al Programa
Educacién Bdsica de Honduras. COEDUCA. March,
1994.

Is Grade Repetition Always Wasteful? BRIDGES.
McGinn, Noel, et al, Asistir y Aprender o Repetir y
Desertar: Un Estudio Sobre los Factores que
Contribuyen a la Repitencia en la Escuela Primaria

en Honduras. BRIDGES. June, 1991.

McGinn, Noel, et al. Repitencia en la Escuela
Primaria. BRIDGES. Augqust, 1992,

Memoria de Labores. PEEP. 1994 ‘

Mi Honduras Series in Sciences and Mathematics for
grades 5 and 6 in self-study modules.

Monthly Report: Learning Technologies for Basic
Education. LearnTech Project. September, 1993.

Nuevo Amanecer. COEDUCA. 1994.

PEEP Project Paper. USAID. 1986.

Project Agreement between the Republic of Honuras and
the United States of America for Basic Education
and Skills Training. USAID. August, 1995.

Propuesta de Disefic de Leccién Para el Tercer Nivel de
EDUCATODOS. Training Handout. 1995

Rendimientos Bdsicos e Indicadores de Evaluacién del
Nivel Primario. October, 1993.

Schiefelbein, E. and Peruzzi, S. Honduras, Situacién
de la Educacioén Bdsica y del Analtabetismo.
OREALC. January, 1994.

van Steenwyk, Ned, and Marco Tulio Mejia. Honduras
2000: Recursos Humanos y Perspectivas para el
Crecimiento Econémico. September, 1995.

World Bank. Staff Appraisal Report: Honduras Basic
Education Project. March 8, 1995.
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Appendix F

Key People Interviewed

Irronisco Aguilera

Ex-coordinador del Componente de Informatica

Blanca Amaya
Jefe de Relaciones Internacionales, MEP

Osbaldo Amodor
Jefe de la Seccién de Capacitacién, MEP

Maritza Barahona
Editora 1V Nivel de Educatodos

Rosa Adilia Boquin
Directora de Escuela

Carlos Bravo
Adnministrative Official, USAID/Honduras

Candida Rosa Bunyos
Directora de Escuela

Carelton Carerras
AED Program Director, PEEP Project

Gonzalo Castillo
Maestro de Escuela

Rolando Chavaria

Rural Primary School Construction Coordinator

S. Humberto Chinchilla

Assistente Control y Distribucién de Textos, PEEP

Project

Carleton Corrales
AED Project Director

Maira Dablodo
Coordinadora de Equipos de Promotores

Maria de los Angeles Flores
Coordinadora Componente Evaluacién

Josefina Gamera

Directora de Planificacién y Reformas Educativas



Ada Lila Gomero
Asistente Tcnico, Educatodos

Lesbia Guirra
Maestra de Escuela

Carlos Licona
Jefe de Control y Distibucidén, PEEP Project

Jorge Lépez
Coordinador del Equipo de Campo, Educatodos

Vilma Lara
Asistente Tcnico, Eucatodos

Enemecio Martinez
Assstente de la Direccién, PEEP

Dionisio Simén Matamoros
Asistente Tcnico, Educadotos

Ernesto Mejia
Financial Analyst, USAID/Honduras

Marco Tulio Mejia
Human Resource Officer, USAID/Honduras

Vilma Mndez Romero
Chief Construction Administrator

Olga Mndez
Directora General de Construcciones Escolares, MOE

Mirna Waleska Meza Evceda
Editora de Matemdticas III y IV Nivel

Juan Nifiez
Director de Escuela

wayne Nilsestron
Deputy Director, USAID/Honduras

Enrique Alexander Orddfiez
Director de Escuela

Radl Paz
Coordinador, Peace Scholars

Marta Doris Prez
Directora del PEEP

Cristébal Reyes



Asistente Tcnico, Educatodos
Gregoria Rodriguez
\\\;rofesora Escuela
enia Mejia Saabonga
Editora del 111 Nivel Educatodos

Reina Sosa
Maestra de escuela

Mario Ramirez
Coordinator de Informdtica

Francisco Salazar
Coordinator, HOPS

Cristabal Reyes Soriano
Asistente Tcnico, Educatodos

Vilma Mndez Romero
Gerente Administracién, PEEP Project

Ned van Steenwyk
ducation Officer, USAD/Honduras

Samuel Venis
Coordinador de Textos Escolares, PEEP Project

Marco Zavala
Chief Fiancial Analyst, USAID/Honduras
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CONMPARACTION DEL RENDIMIENTO TOTAL IPOR GRADO,
] SIELE DEPARTAMENTON, DATON: FUON- 199119921998 .y 00y, |
GRADOS: PRIMERO A SEXTO. |

ST T - : 7 . La Grafica N° 1 Muestra el Resultado
global por grado en cada una de las
aplicaciones realizadas. Para 1< a 3¢ |a
linea de base se tomé en 1990. De 4 a 6" la
linea de base se tomo en 1992, Sc¢ observa

! un ligero aumento en e! rendimiento ¢n

' 1993, pero disminuye en 1994 ¢n 2. 3¢y
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yoT N
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COMPARACION DE RENDIMIENTO TOTAL POR ¢ RADO
DATOS CORRESPONDIENTES A 199
1-3 GRADO.

La Grafica N° 3 Muestra ¢l
rendimiento por asignatura v grados de la
quinta aplicacion de 1© a 3°. Primer Grado
logra los mayores resultados en especial en
I studios Sociales,

4 COMPARACION DE RENDIMIENTO TOTAL POR GRADO
VATOS CORRESPONDIENTES A 1994

4 6 GRADO
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FARE A NO 2 RENDIMIENTO GLOBAL PARA 14V ZONA FXEP RINENTAL /

POR ASIGNATURA, POR GRADO, SHETE DEPLHOS
DATOS 199

Las tablas 2 Y 3 mucstian los
MATERIA CGRADO L 1 2 3 4 5 6 PROM. resultados por asignatura v grado obtenidos
S ' o v . . ' ”{ 40' H». 16 en la Zona Experimental v Control. Aqui
MATEMATICA 1 65 52 51 24 50 - podemos observar que Matematica es Ia

CIENCIAS NATL i 76 63 59 SI.47 83 58 flsignatura con menor resultado en umbgs
) ' ' N 0 ' cs 49 55 Zonas v que Primer Grado logra los mejores
ESPANOL ! o4 _ 05 _ 45 4 T resultados. Aunque no se ha dado un
FESS 83 05 62 41 43 | RN 58 tratanmiento especial a la Zona Expenimental,
o : ' ' ésta logra los rendimientos mejores
GLOBAL 72 61 54 44 4o 4N

ABLA NOU 3 RENDIMIENTO GLOBAL PARA LA ZONA CONTROI
POR ASTONATURA. POR GRADO. ST DEPTOS
DATOS 1994,

MATERIAVGRADO | 1 20 3 4 5 ¢ PROM.

MATEMATICA 63 48 . 32 33,' 40 3o 45
CIENCIAS NAT, 72 30 37 30 48 <3 30
I SPANOL 60 64 42 48 53 47 52
1SS ) 50 61 60 SUNERIES 56

GLOBAL 69 S8 53 42 dJdo 47




RENDIMIENTO GLORAL POR ASIGNATURAS /
SIETE DEPARTAMENTOS, DATOS, 199119921993 1uay
PRIMER GRADO.

’

La Grziﬁca N° § muestra el

comportamiento de los resultados por
asignatura y aiio ¢n el Primer Grado

Estudios Sociales logra los porcentajes
mavores en todas las aplicaciones | o

H 76
: resultados en 1993 . vy .
R Hu LU 60 ¢ los 4@ i .| 993 aumentan ¢n tclacion g
P e 60 62 el , 0S anos antenores.
b ‘B B HO I I

RENDIMNIENTO GLORAL POR ASIGNATURAS
() STETE DEPARTAMENTOS, DATOS: 1990 199219931994
SEGUNDO GRADO

L.a Grafica N° 6 presenta ¢l
rendimiento en Segundo Grado: en este
vrado los resultados son menores que en
Primero. se¢ empiezan a notar los problemas
cn Matematica. Fspanol obticne un buen

1992 1993 1944

G 63 61
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rendimmento.

H7 6O 64
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RENDIMIENTO GLOBAL POR ASTONATURAS
7 SIETE DEPARTAMEN TOS, DATOS; 199119920993 1904

TERCER GRADO.
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Grafica N° 7 En Tercer Grado Estudios
Sociales logra los resultados mas altos:

. - t Espanol los mas bajos
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RENDINIENTO GLOBAL POR ASIGNATURAS
8 SHETE DEPARTAMENTOSN, DATON: 199019921993 1494
CUARTO GRADO

Grafica No 8 Al igual que en Scgundo

. .
Grado. Cuarto Grado muestra rendimientos ;?:,32;‘%39 '_’:3'.'33 59 42 '.?.(.)‘.3‘"1&14“
inferiores en Matematict. En éste Grado ' :(1 _‘ : BN ,'l
Crencras Naturales obtiene los resubtados »'..'.: - - . 1 '" -
mas altos. 1992 1993 1994
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Grafica N° 10 [os resultados de Sexto
Grado se ven en esta grafica. Espaiol v
Matematica obtiene los resultados nrs
bajos |oste grado finaliza fa prman con
problemas en estas asignaturas

La Grafica N° 9 mucstra los resultados
del Quinto Grado. Este grado oblicne sus
mejores resultados en la quinta aphicacion ¢n
1994 Matematica sigue siendo la asignatura
con resultados mas bajos.
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MATEMATICA
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La Grafica 12 mucstra los resultados
de 1a evatuacion de salida en la

asienatur

a de Matematica,  Los

resultados muestran que ¢l nivel de
rendimicento logrado por los ninos
NS onsu o escolar no e aceptabl,
a excepeion del Primer Grado que logra
un buen nivel de rendimiento.

PASTERYAT A

La Grafica 11 muestra los resultados
dc la evaluacion de entrada cn Ia
asignatura de Matecmatica.  lLos
resultados mucestran  las bases que los
ninos v las nifas ticnen para enfrentar
su nucvo aprendizaje. Sc pucde
obscrvar quc los cducandos del Scgundo
Grado cntran con un nivel de
rendimtiento aceptable v gue <1 Quinto
Grado cs ¢l que menos herranmuentas
ticne para cnfrentarsc a su nuevo
aprendizajc.
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- RENDIMIENTO GLOBAL POR (;RAI)()!
'J ESPANOL, :
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Ln la Grafica 14 aparccct 10>
resultados de la evaluacion de sahda cn o0
la asignatura dec Espafiol cn los 6 %0
orados dc la cscucla primaria. Estos ol
e . - . . A 60
resultados nos indican que a pesar dc c0
que los cducandos entran con i
: 'S . R
herrramicntas basicas aceptables. ¢l .
. D , ;
nivel de rendimicnto logrado cs 10
minmao. cANOL

En la Grafica 13 se observan los
resultados de 1a evaluacion de entrada
cn la asignatura de Espanol. Los
resultados muestran que los nifios v las
nifias cvaluados tienen al inicio dcl afo
herramientas basicas para enfrentarse al
aprendizaje de Espanos . cl nivel de
rendimicnto cs aceptable. exceptuando
Quinto Grado que no logra un 30% .

Resultada de Las Proehas de Sil“dll 1998

Rendimenta Global; Espanod




Iq I(I{NIHMH-LN'H) GCLOBAL POR (.‘RAI)()‘
N CTNCEA SATURALES
100
EALE
Ho
SO -
6O ha !
HO at
J
30
o0
‘it
" ! Kl
1 Pl 13 ey 4
BEST AVAILABLE COPY

En la Grifica 16 sc pucden ver fos
resultados del mvel de rendimiento ¢n
Crenctas Naturales en 1 evaluacion de
aihida Cuarto Grado obtiene cl puntige

nias higo

La Grafica 1S mucstra los resultados
cn Ciencias Naturales en Iy evaluacion
de entrada.
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17 RENDIMIENTO GLOBAL POK k;nmin,
ESTUDIOS SOCIALES .
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Tabla 2
.\'UM{R.O DE ITEMES EN LAS PRUEBAS ELABORADAS
s TAMANO DE LA MUESTRA ANALIZADA

Prxba Nimers 2o fremmes  Muestrs Analizada Corfiabilidad
Esgasal 1 32 ey X
Materitiens 1A 20 618 73
Mneodiiicss 18 0 (.o 67
Estwdios Sociales 1 - 1233 35
Geenciss Natwrales | pJ ) 1227 7
Espaal 2 R 1021 43
memdticas 2A 2% 39 ]|
Muserndticas 2B b 474 s
&-Ii_u Sociales 2 i 1027 23
Gescies Natwrales 2 k1 1016 36
Espadol J . 29 858 .68
Muemisicas 3A 3 an .60
Maerdhicss 38 0 a4 36
Enudios Sociales 3 - M 833 5
Geacims Natwrales 3A ~ 30 4N i |
Coencins Natwrsles 3B 24 453 - £2
Toul 12518

Los Procedimientos de Aplicacién
Se enwrend veinte jovenss con titulo de Maeswro de Edu-

Se asignaron dos Aplicadores a las escuelas grandes v un
Aplicador a las escuelas pequefias. Visitaron cada escuela
ror dos dias. El primer dia se aplicaron las prucbas de
Esrudios Sociales vy Ciencias Naturales. El segundo dia se
arlicaron las pruebas de Ecpafiol y Matemdticas. (En al-
guNOs ©asos s¢ visiid 3 una escuela por solamente un dia,
apircando dos prushas en 12 jomada de la mafana v dos en
2 jormada de la wrde.) Se ¢io un descanso entre l2s aplica-
ciooes. En las escuslas pequefias se unieron los alumnos de
segundo y tercer grado panma asi aprovechar aplicar las prue-
tas simultineamente a los dos grados. Se decidié aplicar las
prucbas en dicho orden poryue el formato de las prucbas de
Esuxdios Sociales ¥ Cieacias Naturales es mis ficil para los
aumnos. y asi, reciben algo de prdctica antes de resoiver las
rrachas con formatos mds dificiles.

Las pruebas se cplicaron eatre el 22 de octubre v el 2 de
ncviembre.

E! logreso y Revision de los Datos

Los datos de las pruebas se ingresaron usando el pro-
grama Word Perfect en un formato apropiado para un anid-
lisis con el programa TQAS (Sistema de Andlisis de Pruebas
v Coestonarios). Habis dos procesos de revision de los
¢aos. Los Aplicadores revisaron los datos que fueron im-
presot.  Luego se verificd que los valores de todos los
codigos fuesen los permitidos.

£l Andlisis de los Datos

Con TQAS se hizo un anilisis de ftemes para esublecer
¢/ rendimiento en &ada ftem y para calcular el punuje total
d cada alumno. Se usé SPSS (Paquete Esadistico para las
Ciencias Sociales) para calcular medias y desviaciones estin-
dares para los distintos grupos. :

Los Resultados

CRANCA 1
RENTIMIENTO EN ESPANOL Y MATEMATICAS
EN GRADOS 1,2 Y 3 - 10/90

ct cz €3

La Grifica 1 presenta el rendimiento general en Espafiol
y Matemiticas de primero, segundo v tercer grados. Son
muy semejantes excepto en segundo grado donde el ren-
dimiento es mds alto en Espafiol. De un rendimiento prome-
dio un poco mis de 60% en primer grado. Espafiol sube un
poco mds en segundo grado para ba; r significativamente en
tercer grado.
En Matemiticas el rendimiento baja en segundo grado hasta
casi un 45% y se mantiene dicho nivel en tercer grado.

GRAMCA 2

RENDIMIENTO EN ESTUDIOS SOCIALES
CIENCIAS NATURALES EN GRADOS 1,2 Y 3

BOL b vnrniniiiaananniaas R ESCRICTCITICIILEIRIN
1ox T DTUDIES SOCALES | b CTENCUS maTURalms |
“ 3
(]} [~ [~

Los resuitados de Esrudios Sociales y Ciencias Naturales
se presentan en la Gréfica 2. En ambas asignaturas hay un
pamdn semejante. De un rendimiento alto en primer grado,
baja significativamente en segundo grado y un poco mis en
tercer grado. Aunque el patén es lo mismo en las dos
asignaturas, los promedios son mds altos en Estudios So-
ciales que en Ciencias Naturales.

R S R Y P W
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En general el rendimiento en Espafiol y Matemdticas es
mis bajo que el de Esrudios Sociales y Ciencias Naturales.

CRATICA 3
RENDIMIENTO POR ASIGNATURA
EN GRADOS 1,2 Y 3 - 10/90
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La Grifica J indica el rendimiento en cada asignatura de
; cxda grado. Se notz-como el rendimiento en general baja
i con cxha grado y es mis bajo en Matemiticas que en las

ouas

g.

. WEAFICA T«
RENDIMIENTO EN ter GRADO
SEGUN TIPO DE ESCUELA
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_ La Grifica 4 presena los resultados en primer grado de
b cuatro asignaturas segiin el tipo de escuela: rural uni-
" doceate, raral no wnidocente y urbano. Las escuelas urbanas
Devan um ventaja en todas las asignaturas y las rurales no
fnich:all: presentan ue mejor rendimiento que las unido-
cenees, exeepto en Espafiol.

. Los resuitados en segundo grado segiin tipo de escuela se
preseean en ba Grifim 5. La venuja que llevan las es-
_eoclas whanas s2 ve aumentada con refacién a primer grado.
Ademis o rendimiento de Espafiol es bastante alto respecto
2 lss otras asignaturas.

LYY 3

RENDIMIENTO EN 2¢ GRADO
SEGUN TiPO DE ESCUELA - 10/90

B pvra moceere 22 aumas we vwpocerre 3 omaans

En la Grifica 6 se encuenman los resuitados en tercer
grado segin tipo de escuela Los resulados en Espafiol y
Matemdticas son mds bajos que en Eswdios Sociales y
Ciencias Naturales.

TG ¥
RENDIMIENTO EN 3er GRADC
SEGUN TIPO DE ESCUELA - 10/90
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En muchos niveles de la educacién hondurefia se con-
sidera que un alumno tiene que lograr un 60%. para aprobar
una asignarura.  Por lo tanto se decidio averiguar que por
ciento de los alumnos en cada grado obtuvieron por lo
menos 60% en las diferentes asignaturas. Los resultados se
presentan en la Grifica 7. En primer grado por lo menos
50% de los alumnos obtiene 60% en cada prueba, péro en
tercer grado ninguna de fas pruebas tiene 50% de fos alum-
nos con por lo menos un 60%. Este andlisis sefiala oms vez
las dificultades que hay con rendimiento en Matemiticas.

Vale la pena insistir que de los alumnos que tomaron las .

cuatro prucbas solamente un 37% en primer grado, un 18%
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¢3 segundo grado y un 4% en tercer grado obtuvieron por lo
menos 60% en cada asignatura.  Es decir, segiin estas prue-
bas muy pocos alumnos deben pasar al préximo grado.

ohafits 7
PORCENTAJE DE ALUMNGS
QUE LOGRARON UN 60%

deamdand. Y
LA 2 IS 2 2 ]

Las Tablas 3 al 14 presentan el logro de los Rendi-
miensos Bisicos individuales por asignatura y grado. Se
indica el porcentaje de alumnos que contesté correctamente
¢! fiern (0 los ftemes) de las pruebas que tienen que ver con
©xds Rendimiento Bisico. Si no habia un fiem de una
procbs para medir un Rendimiento Bisico, aparece un guién
(- Como punto de referencia se puede considerar que
muchos expertos dicen que 80% de alumnos deberian contes-
tyr correctamente los ftemes para cada Rendimiento Bisico.
En o Apéndice se encuentran tablas que dan mis detalles
sobre los resultados de las pruebas.

Conclusiones

1. En general el rendimiento es bajo, sobre todo cuando
considera que las prucbas se basan en Rendimientos
Bisicos desarroliados en los textos de la Serie Mi Honduras
w©dos los alumnos supuestarnente deben alcanzar como
inimo.

2 La ssignatura que suele sufrir el rendimiento mais bajo
Maemiticas, & la vez que en Matemidticas hay menos
ishilidad en el rendimiento que en las demids asignaturas.
3. En general el rendimiento mids alto se encuentra en
Sociales y Ciencias Namnales.

4. Bl rendimiento es mis alto en primer grado.

5. Bl rendimiento en las urbanas es mds alto que en las
pero no hay mucha diferencia en el rendimiento de
rarales umidocentes y las rurales no unidocentes.

6 En primer grado, el rendimiento en Espafiol es mis
ea Ias rurales unidocentes que en las rurales no unidoce-

1. Las pruchas pretenden medir ¢! logro de los Rendi-
3 Bisicos y se basan en los contenidos y el lenguaje
los textos de la “Serie Mi Honduras"s=-El hecho de que
rendimiento es tan bejo podria estar n-._ﬂejmdo ung imple-

BEST AVAILABLE COPY

mentacién incompleta del uso de los textos. Parece que
algunos contenidos no fueron desarrollados a3 profundidad, tal
vez por falta de tiempo debido a inasistencia de los maestros
o a la planificacién de otras actividades (reuniones, comi-
siones, etc.). -

2. El hecho de que el rendimiento es el mis bajo en Mate-
madticas podria tener que ver que los maestros tienen dificul-
tades en enseiar los nuevos contenidos que se encuentran en
los textos de Matemdticas. Sin embargo, un eswdio (IIR.
1985) realizado hace cinco afios (antes de los cambios curri-
culares reflejados en los textos) encontré la misma situacién
de un rendimiento mds bajo en Matemilticas en segundo y
cuano grados.

3. El més alto rendimiento en Estudios Sociales y Ciencias
Naturales 1al vez se debe, sobre todo en primer grado, a que
dichas asignaturas dependen mucho del aprendizaje.fuera de
la escuela, mientras Espafiol y Matemiticas tienen muchos
Rendimientos Bdsicos que el alumno solamente va 8 apren-
der dentro de la escuela Owvo posible factor podria ser que
la presencia de los textos hace que los maestros estin ense-
fiando més Estudios Sociales y Ciencias Naturales que antes.

4. El mis alto rendimiento en primer grado probablemente
se debe en gran parte al formato oral de las pruebas, mien-
tras que las pruebas de segundo y tercer grados requicren
que el alumno lea Es posible que la falta de dominio de la
lectura comprensiva influyS, en parte, en las respuesus
seleccionadas por los alumnos. También se debe considerar
el hecho de que en tercer grado no han tenido los textos por
suficiente tiempo para ver su impacto.

S. Se supone que el rendimiento mds alto en las escuelas
urbanas s¢ debe a las supuestas ventajas sociales de la vida
en los centros urbanos. Por otra parte, es posible que los
alumnos reciban una atencidn mds regular en las escuelas
urbanas. Vale la pena sefialar que existen algunas escuelas
rurales con rendimiento superior 2 machas urbanas.

Recomendaciones
1. Tratar los resuitados del presente informe como una
linea de base para seguir el impacto de los libros en las
escuelas del "Plan Piloto” y de Control. Asf se puede
aplicar pruebas de grado correspondiente a los alumnos de a
actual muestra al final de cada afio en el futuro. Se pueden
agregar alumnos nuevos de primer grado en cada afio.
Ademis, se puede ampliar la cobertura de la muestra 2 otrs
zona como la Costa Norte y el Occidente que que tal vez
tengan otras condiciones y caracteristicas. -
2. Comunicar los resultados del prasente informe 3
a) autoridades del Ministerio de Educacidn Pib-
lica,
b) el personal del Proyecto de Eficiencia de la
Educacién Primaria.
c) colegios magisteriales, -
d) escuelas normales y universidades,
¢) grupos profesionales de docentes, ¥y
f) Supervisores, Directores y Maestros 3
para que los mismos pueden tomar medidas para mejorar el
aprendizaje de los Rendimientos Bdsicos que pocos alumnos
estin logrando.
3. Elaborar y aplicar pruebas de cuarto, quinto y 3exto
o.
“:.dRea!iw investigaciones para identificar los factores que
inciden en el rendimiento de los alumnos.
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RENDIMIENTO GLOBAL POR SEXO PORH ASlGNATURA
POR GRADOS, SIETE DEPARTAMENTOS, DATOS DE 1991 AL 1994

DATOS ANOS 91/92/93/94

GRADO CCNN. MAT. ESP. EESS.
MATERIA M./F. M./F. M./F. M./F.

Iro. MAS. 70/69/77/76 61/62/60/64 63/63/64/61 80/82/82/81
Iro. FEM. 70/68/75/74 59/59/59/63 64/62/64/63 82/79/83/82
2do. MAS. 64/60/62/61 52/49/52/81 69/66/68/66 66/61/66/64
2do. FEM. 62/62/62/61 49/49/50/49 69/67/69/65 65/63/67/64
3ro. MAS. 61/59/59/58 53/53/52/52 49/49/50/46 64/63/63/62
3ro. FEM. 58/58/59/60 51/52/51/50 51/48/48/44 62/61/60/61
4to. MAS. 63/51/52/51 42/33/30/32 45/48/50/49 49/39/43/40
4to. FEM. 60/52/52/50 40/31/33/33 46/49/51/48 47/38/41/40
Sto. MAS. 47/46/47/46 41/35/36/40 46/49/50/51 50/39/42/43
Sto. FEM. 43/44/46/47 37/34/37/38 49/53/52/53 46/38/41/43
6to. MAS. 53/49/53/54 32/34/35/37 49/45/47/49 59/47/54/53
6io. FEM. 49/49/50/54 30/33/34/38 49/46/49/47 55/48/52/52

\\\\\\\\\\\

NEONERIERVENND ) ey

I RININS N BN AT DAY MIBRLL LAY AN L)
LR TN Y I U W I B IRIARLIE A N




N\

Annex B



23

A

Nanastam
nApaniim

2B

. .
oo} dgtamment,

o3

atanecn 1097 1902

~

ARNAKCAN a2

Dy

73

Hevaer

J
i
>
H
i

-

[}

R AT momctevistad Ak o

4
:
<
.

[

“re

oy
—

BEST AVAILABLE COPY



“¢ Dhilerence

LT B
S

~

Tuopuderence

raduates
: Ath (+r

e ls
] ™

a

o

nd oth

- Gt Grade

icd

- c o
L - L . L o
P I R R O L
g 2 e wmls g e Sis 2 &
o 9T Al o e 1YY
L&) m rl Sl & ~a Erd & M2
e -4 QY vy ..ﬂ. «r Tl _n N ﬁw
RS I S o I S N Y R “h
*Q .
< uw o D
e m s @
L0 B
o 3
b .m CANRS)
TR IR
-
4
§
]
- B
2) ey ) T ;
O O o R o = T
) <t - 2 ia3 & o
- c\ [ [Cs? Wy Sl £
€0 (] 1) h - VS vm“
a.. mu
A L
< Ry =
b7 o) ) h i m
2 - <t - ‘e o
| ) ) ') ot s
- < A n AR W
(0] r hi - . =t
0] (s
1] .
ir: ol ‘ o) E: 3 " ) " C
- - A A v - 2 - *
0 3] ¢ Q = [ m w ¢ d. E .

M& - - '8} I ] Pyl i 2 ¢ -~
Tcn P AP | T.ew.\..cmr..‘m
gl |lodh [odH |83 85 qE
3 I ﬂm MN ﬂ mm Sl mr M €0 3 3 > 3 ©
2EE |QES [DNES5 (DR EREE 5
SEITE S I R SN —_ ————— e, e e -

e e Lo - .- [} -

BEST AVAILABLE COPY



>uuLICA_DE_HONDURAS
“aETARIA_DE _EDUCACION PURIICA
TEMA_DT_INFORMATICA

’ pl R

Cuadro No. 16
EDUCACION PRIMARIA

MATRICULA INICIAL POR GRADOS Y SEXO, SEGUM DEPARTAMENTOS

13
14
15
16
17
18

1:OMBRE
DEPARTAHENTO

ATLANTIDA

COoLOY

COHAYAGHS:

COPALY

CORTES

CHOLUTECA

Ef, PARAICO
FRAINCISCSO onazal
GRACTSS A DICS
INTIBICA

ISLAS D LA LAHIA
Lh PAZ

LEHPIRA
OCOTFEP:QUF
OLACIIO

SANTA BARDLRA
VALLR

YO0

T O T A L

M « MASCULINO
F = FEMENINO

TOTAL
M F
24,7901 24,318
17,926 -17,176
22,790 22,946
14,404 14,351
29,333 59,088
29,279 21,940
22,096 22,464
671,310 67,662
%1% . A,.B34
11,43% 10,176
2,129 2,013
9,171 8,553
13,533 312,233
5.23% 5,234
28,753 23,149
26,527 25,210
14,33% 13,569
34,307 33,762

407,078 401,334 135,292 124,101 B4 ,RA4

1 GRADO_
n F

7,492 6,357
6,228 5,979
8,347 7,614
% .9230 9,292
16,97% 16,016
10,212 9,630
3,272 71,799
20,303 18,432
1,522 1,%%46
4,G15 3,96)
573 ALK
3,260 3,014
5,019 4,513
1,744 1,757
11,075 9,692
8,659 8,033
4,509 3,953
11,550 10,465

1,986
-2 GTLADO
M F 3

5,193 4,820 4,240
3,838 3,467 7,870
A,5A0 4,417 1,924
3,206 3,197 2,307
11,976 11,407 10,104
6,078 5,704 A, AR
4,615 4,521 3.a0l
13,526 13,799 31,754
1,157 1,150 915
2,06% 2,094 1.044
hlh 120 G50
1,887 1,799 1,449
3,117 2,926  2.C1%
1,704 1,154 2po
5,990 5,509 4,279
5,782 5,371 4,423
3,00 2,310 2,374
6,919 6,385 5,180
RO,666 66,713

BEST AVAILABLE COPY

F

2,713
10,146
AL5360
3,015
11,449
60
1,672
370
1,374
2,013
$50
a4,343
h,23%
2,254
5,802

66,134

_4 GRADO
b F
1,215 3,798
2,142 2,241
S.933 2,141
1,618 1,644
£.,29% 8,450
4,453 3,485
2,907 7,028
5,074 9,624
674 500
1,406 1,200
789 280
1,042 119)
1,291 1,345
513 Gad
3,060 3,525
3,133 3,141
1,842 1,007
A 1748 4,862
50,224

2,020
1,637
2,158
1,10
6,401
2,630
72,018
7,316
9217
971
751
86%
HHY]
hl6
2,452
2,010
1,469
1,325

52,422 40,138

R,Of)r)
4n?
23 AN
221
1RO
AR
3.%

2,000

2,037

P27

3,729

42,713

H

/vy
B0 57
2,245
1,593
5,820

3

i

14

673

711

148
1,93%
1,914
1,1¢4
2,509

11,827

1,70
6,714}
i AL
10
MO
e
¥
A1

AW

< A

LY 1Y



MATRICULA INICIAL POR GRADOS, SEGUN DEPARTAMENTOS

REPUBLICA DE HONDURAS
SECRETARIA DE EDUCACION PUBLICA
DEPARTAMENTO DE INFORMATICA

NIVEL DE EDUCACION PRIMARIA

ANO 1804

RESUMEN GENERAL DE MATRICULA INICIAL

| DEPARTAMENTOS TOTAL |10. GRADO |20. GRADO |30. GRADO |40. OBRADO | s0. on;no 6;. (’}l:Al;()
ATLANTIDA 68.273 14.416 11.318 9.877 8.395 7.568 6.610
COLON 44.056 13.260 9.100 7.2265 5.843 4.812 3.808)]
COMAYAGUA 64.842 16.648 10.782 8.776 7.468 68.356 5.613
COPAN [ 41448 12.868 8.850 7.619 5.244 a.887 2.800
CORTES ___4": 164.684 a7.603 20.410 26.678 22.958 20.545 17:500
CHOLUTECA 88.745|  20.178 14.167 11.688|  @.382 7.602 6.830
EL PARAISO 51.116 16.270 10.485 8.264 6.614 5.638 4.935
FRANCISCO MORAZAN 173.210 43.163|  32.107 20.439 25.660 22.822 16.048
GACIAS A DIOS 4 11.201 3.216 2.418 1.802 1.481 1.203 a72
INTIBUCA 31.460 68.403 | 6.507 6.684 4.876 3.641 2 568
ISLAS DE LA BAHIA h 4.068 1.083 964 879 ao3|  e27| 692
LA PAZ 23.402 8.624 6.128 3.907 3.231 2.617 2.095
LEMPIRA 39.816 11.003 8.613 7.266@ 6.266 3.860 2.718]
OCOTEPEQUE 12,887 3.491 2.721 2.397 1.702 1.404 1.172]
OLANCHO 67.612 19.779 14.261 10.790 8.086 7.557 6.240|

|sanTa BARBARA 58.638 14.741 12.766 8.806 7.611| _e216] __ s5.300f
VALLE 32.318 6.470|  @o081| _ 5962 5.800 4.201 3.706
YORO 80.986| 21.884|  18.281 1a.738 11.646 8.a77]  s.051
I IS — —— M .
[ToTaL ~ N ioos1e1] 269076l 202078 171.887] 143.863] 113 1 101,767
Fuente: Departamento de Informatica ) = MPRI1684

.
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YEARS ATTAINED

10-12

~ b
1
0 0w

10-12
>12

1-3
4-6
7-9
10-12
>12

HONDURAS: HOQUSEHOLD SURVEY DATA

oY

TABLE 1: School Attainment, 1988 to 1993
(Grade attained as % of Age Cohort)

MALE
g8-I1 B89-1 89~11 90-1 90-I1 91-1 91-II 92-1 92-1I 93-1
Age 16 to 25
12.04 16.64 15.73 14.70 14.93 11.93 10.58 10.17 2.32 10.64
15.43 18.32 17.77 17.64 16.79 14.21 14.04 13.62 13.34 11.17
39.99 41.78 43.82 43.24 43.86 44.97 48.07 46.26 46.27 45.66
16.04 11.28 10.96 13.53 13.48 14.85 13.51 15.22 16.74 16.23
11.17 8.72 8.15 7.71 8.17 10.61 10.26 10.77 10.79 12.16
5.32 3.28 3.56 3.18 2.77 3.42 3.54 3.95 3.55 4.15
Age 26 to 35
14.51 18.88 16.42 17.67 17.95 15.88 14.42 13.24 12.99 14.19
20.50 24.76 25.31 25.05 23.83 19.09 19.57 20.21 18.70 18.77
32.50 33.32 34.43 33.57 34.10 36.25 37.91 37.63 37.62 39.05
8.51 5.96 6.36 7.43 7.48 7.5% 7.62 6.19 6.75 7.40
12.73 10.4C 11.12 9.27 10.71 13.44 12.48 13.88 15.45 14.15
11.26 6.68 6.36 7.01 5.93 7.79 7.99 B8.84 B8.48 6.43
Age 36 to 45
21.41 30.00 27.72 27.91 27.47 23.70 22.37 22.16 18.25 20.57
27.61 29.72 31.30 30.28 27.86 26.58 25.62 25.85 26.09 22.52
27.94 24.07 24.82 24.52 27.47 30.98 33.28 28.53 33.77 33.58
4.17 2.71 3.19 3.62 4.05 5.14 3.64 4.65 3.98 5.56
9.99 7.85 7.94 7.5} 8.27 8.01 9.34 12.75 11.20 11.06
8.89 5.65 5.03 6.16 4.88 =~.%9 5.76 6.08 6.71 6.70
Rge 46 to 55
33.39 41.47 29.67 39.27 4C.38 35.77 34.74 34.%0 32.57 33.47
27.98 31.62 23.22 31.60 25.48 23.89 27.96 26.20 32.40 23.37
22.47 17.30 21.22 19.8% 20.23 24.51 24.81 24.71 20.98 24.77
2.17 1.%7 1.71 2.04 1.%8 2.30 2.72 3.1 2.12 2.2¢
6.86 4.97 S.55 5.3 5.58 6.0% 5.21 6.35 7.87 6.28
7.13 3.06 2.81 2.2: .75 4.44 4.5%5 4.24 4.06 3.85
Rge 58 to 65
45.76 54.35 49.13 48.86 50.48 47.43 49.03 48.12 41.97 45.57
26.55 26.46 29.25 30.42 27.35 27.57 23.42 27.87 25.90 26.49
18.08 13.1C 14.63 13.41 16.02 16.05 18.08 16.27 21.50 16.16
1.69 0.91 1.75 1.44 1.81 1.84 1.46 1.25 1.50 2.29
£.23 2.Y8 2.75 3.95 2.65 4.41 5.34 4.32 5.09 6.26
2.68 2.20 2.50 1.92 1.6% 2.70 2.67 2.16 4.05 3.23
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YEARS ATTAINED

10-12
>12

TABLE 1:
(Grade

HONDURAS :

HOUSEHOLD SURVEY DATA

FEMALE

90-1 90-11

91-1

School Attainment,

91~

1988 to
attained as % of Age Cohort)

11

92-1

1993

92~

11

93-1

36 to
33.12
27.60
23.94
2.96
9.59
2.79

46 to
53.29
25.84
13.26
1.35
5.24
1.01

S6 to
61..¢
20.14
13.33
0.72
3.91
0.43

.01
.07
.27
.71
.39
.56

11.85 13.34
16.98 14.09
42.00 42.80 43.82
13.76 15.16
12.17 11.06

3.24

20.11
21.95
35.15
5.64
12.63
4.54

30.69
27.17
26.36
3.69
9.82
2.28

48.91
29.12
13.64
0.67
6.82
0.84

1.87
21.35
10.74

0.80

4.11

1.33

3.

47.
.€5
16.
.86
.80
.29

27

50.
22.
11.
.15
.95
.78

56

.41
.77
.72
.67
.94
.50

.71
.20
.75
.82
.22
.29

37

c2

38
17
59

10.06
12.49

15.65
14.36
3.62

16.65
17.92
37.48
6.61
16.49
4.86

26.46
25.96
31.04
3.86
10.53
2.15%

42.139
26.84
20.57
2.34
6.35
1.51

58.39
21.38
13.83
0.90
4.61
0.90

8.
12.
45.
15,
13.

3.

15.
17.
38.
7.
16.
4.

£3.
25.
13,
.14
.26
.01

1
5
1

g8
72
83
28
80
50

76
47
07
17
B6
68

i.46
.92
.76
.60
.07
.18

22

78

8.04
11.75
45.25
15.33
16.14

3.49

12.90
19.45
39.06
7.44
16.22
4.93

22.67
25.00
32.33
3.89
13.28
2.83

40.57
29.64
19.18
2.30
6.81
1.51

$1.28
28.21
14.10
0.70
5.36
0.35%

.08
.81

.33
.92
.73

.29
.96
.34
.56
.02

.04
.42
.13

.78

(6]-
31

.07
.85
.24
.95

1.4¢6
.53

.50

9.27
10.64
46.67
15.49
14.92

3.02

12.02
19.13
38.51
8.37
17.02
4.96

25.54
23.94
34.33
2.71
9.84
3.65

41.42
24.%0
20.99
2.12
9.28
1.30

47.77
25.12
21.48
0.35
4.46
0.82
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10 HOUSEHOLD SURVEYS

HONDURAS :

Children Not Covered by the School System

TABLE 6:

(Percent of age group)

90-1 90-11 91-1 91-11 92-1 92-11 93-1

89-11

88~1I1 89-1

83.3
66.2
32.1

79.3
58.0
25.6
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834
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INFORMATICA ¥EP

14:368 FAX 504 38 1668

09/28/95

AdOD F18VIVAY LS3g

\

1991

REPUBLICA DE HONDURAS
SECRETARIA DE EDUCACION PUBLICA

W

COHORTES MATRICULA INICIAL, REPITENTES Y DESERTORES 1964 197 oo o
1980 — 1994 Y9 Do o
VARIABLES —PRIMER | SEGQUNDO | TERGER | GUARTO | QUINTO | SEXTO |
. GRADO QRADO GRADO || QGRADO GRADO ___||__GRADO |
ATRICULA INICIAL B S —  460.080] 119.467 96.712 70.683
EPITENTES : 14.844 7.970 4.634 1.337
PESERTORES 6.183 4.467 3.315 2070/
‘ g . 122.174 100.634 83.243] ___ 75.080
265, 931 150.708 | 120.860 100.359 81.448
61.007 168.037 8.741 5.0256 1.084
5.202 3.905 2.956 1.988
X 121.784 101.344/| 85.736 74.688
. 179.616 122.961 102.022 85.224
68.080 22.795 8.043 4.480 908
13.371 5.704 3.865 2.989 1.949
197.565 148.584 105.858 89.494 78.992
ATRICULA INICIAL 269.682 196.076 159.051 110.083 91.751
EPITENTES 61.286 22.329 13.478 4.083 842
ESERTORES 13.138 6.911 4.593 2.743 1.752
204.365 165.247 | 135,968 98.854) 87.885
271.184 200.209| 168.129)]  137.397 96.990
62.432 24.980 14.913 8.562 874
13.382 5.779 4.891 3.806 ¥ 2013
196,060 161.832] 139.603 116.564 _ 90.61
269.076 202.078 171.697] 143.863 119.710
62.851 26.494 17.056 9.198 4,992
11.888 8.369 5.640 8.020 3.786
- 203 . . . : DT
Fusnie:Deparamerto 4o Tisrelice 03.875 66.988 144,148 123.940 __108.19, s
- g ; X i,949 =
194y - L“‘J('Q)t»‘“w" 9 3¢5 11e? H 45 5,1¢ 7 ), e e .
Moy I 50 ‘b
987 ( JW‘( L 3.8
3 3, 51
2 Y
[
v 2.5
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HONDURAS: 1|0 HOUSEHOLD SURVEYS

TABLE 8: DROPOUTS, AGE 7 TO 12"
By Level of School Completed

=-Males--

88-I1 89-I 89-II 90-1 90-I1 91-1 91-I1 92-1 92-1I 93-1
Completed:

1st 28.2 12.9 25.2 22.3 19.6 22.1 23.8 11.0 24.4 24.3
2nd 29.8 33.4 34.5 18B.9 32.6 20.6 26.2 20.2 32.0 22.6
3rd 21.0 28.8 26.8 23.0 21.0 13.1 21.8 13.2 24.1 13.8
4th 10.5 12.0 5.3 10.0 7.6 13.0 15.8 10.3 4.0 3.1
5th 4.8 2.2 1.6 5.7 6.0 3.5 3.3 2.4 4.4 1.2
6th 5.6 10.6 6.3 20.2 12.0 27.7 9.2 41.7 10.5 27.0

2 7th 0.0 0.0 0.0 0.0 1.2 0.0 0.0 1.3 0.0 8.0

--Females--
88-I1 89~ B89-II 90-I 90-I1 91-1 91-II 92-1 92-1II 93-1
Completed:

lst 24.%5 18.3 27.3 17.% 25.2 18.5 17.6 6.9 25.1 8.0

2nd 30.4 24.0 29.7 23.8 29.7 23.6 32.3 32.9 23.9 22.7

3rd 17.6 32.1 5.2 25.5% 19.4 16.0 24.7 11.% 14.5 20.5%

4th 11.8 11.8 8.7 8.3 9.2 17.1 15.6 19.5%5 19.3 16.3

Sth 7.8 3.2 1.4 2.7 2.1 3.5 1.8 3.7 2.9 8.3

6th 7.8 10.6 7.5 2i.: l1l.1 20.6 €.. 24.5 10.2 23.8

2 7th 0.0 0.0 .6 0.0 3.3 0.8 0.0 0.0 0.0 0.4

. NOTE: Dropouts are defined as children between the ages
of 7 and 12 who have corpleted at least one year of school, but
were reported as "not enrolled". This definition of dropouts,
the only one that can ke used with the HHS data does not capture
children who have .t sore tine enrolled in first grade, then

dropped out withcut ccrpietiny first grade.

"™
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ONDURAS: HOUSEHOLD SURVEY DATA

TABLE 7: Dropouts, as a Percentage of Age-Group,
by Age (Ages 5 to 1§)

BOYS
AGE 88-II B9-I 89-I1 90-1 90-II S1-1 9,-I1 92-1 92-il 93-1
s 0.0 0.2 9.0 0.0 1.7 0.2 2.1 0.0 (.0 0.0
6 ©0.0 0.1 0.4 0.2 0.3 0.2 C.0 0.3 0.1 0.0
7 0.6 0.2 0.7 0.5 0.5 0.1 0.7 0.0 0.0 0.6
} g 1.3 1.2 1.6 1.2 0.8 0.5 2.1 0.8 1.0 2.4
{ 9 1.4 2.0 2.1 1.3 1.6 2.1 0.9 0.9 3.1 2.2
10 3.2 2.5 4.1 2.8 2.9 2.1 2.9 2.6 2.8 4.9
11 4.3 6.5 6.3 4.6 6.8 3.2 5.9 3.4 3.1 2.0
' i2 9.3 11.9 11.3 12.3 11.3 11.6 11.1 15.9 10.1 14.0
13 18.7 23.1 21.7 23.4 15.7 21.1 22.0 23.4 20.8 22.9
14 27.6 36.6 33.0 39.0 34.8 35.7 35.7 39.6 44.1 46.7
15 40.1 46.4 49.2 47.2 49.9 45.6 51.5 48.3 51.3 47.4
: GIRLS
i AGE 88-II 89-1 89-I1 90-1 90-II 91-1 91-II 92-I 92-I1 93-I
s 0.2 0.0 0.2 0.0 0.1 0.0 0.1 0.0 0.0 0.1
: ¢ 0.0 0.0 2.1 0.1 0.4 0.0 0.0 0.0 0.0 0.0
\ 7 0.5 ©0.4 0.2 0.0 1.0 0.7 0.0 0.3 0.6 0.3
t g 0.8 1.1 1.2 1.1 0.7 1.4 1.0 0.7 1.3 0.2
9 1.4 2.4 2.5 2.0 2.5 1.8 1.3 1.2 3.5 1.0
10 3.9 2.2 5.1 3.2 4.1 1.4 3.2 1.6 2.5 0.7
! 11 2.7 6.7 5.8 4.5 5.0 4.2 6.0 1.6 2.2 6.3
12 7.9 10.1 1.2 12.9 10.1 0.2 7.6 9.3 10.1 13.7
13 17.8 21.0 21.0 27.1 21.0 22.8 21.0 26.0 23.7 25.4
14 31.0 37.6 36.4 34.5 34.1 38.6 35.9 38.6 29.4 36.1
15 39.4 48.2 47.7 47.3 47.3 45.7 46.7 52.0 48.1 49.2
' One problem that we can not address here is the duration of individual enrollment.
! While it is clear that not all children begin school at the same age and not all of
them leave school at the same age. we can not say anything about the relation
t between the age of enrollment and the number of vears students reman in school.

4.1.3.2 Dropouts

Tables 7 and 8 display HHS data on dropouts. The first of these tables shows the
percentage of children between the ages of 5 and 15 that dropped out after

! completing at least one year ol school. The data suggest that there has been little
discernable change in the share of dropouts expressed as a percent of their respective
age groups. Note however, that dropouts measured as a percent of children enrolled
! in school may still fall if enroliments are rising. And indeed. this is what has

K happened in recent years.

' The dropout tables agan signal that with lower dropout rates. girls are atlaiming
more schooling.

)
-
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The data in Table 12 are based only on those schools that were 1 existence for the
full 7-year period under consideration. Overall enrollment for these schools arew
over the period. Taken together, these trends are incontrovertible evidence of
increased retention and promotion rates in this group of schools.

1986

TABLE 12:

HONDURAS

Schools Reporting All 7 years
Average # Students per School/Grade

1987 1988 1989 1990 1991 1962
TOTAL ENROLLMENT 748897 763909 768739 771089 772174 798970 813787
Schools Reported 6075 6075 6075 6075 6075 6075 6075
Av. Tot. Enrol. 123.3 125.7 126.7 126.9 127.1 131.7 134.0
Av. Gr. 1 39.1 38.1 36.5 35.5 35.5 37.8 36.5
Av. Gr. 2 25%.1 26.3 26.2 25.8 25.3 25.7 27.2
Av. Gr. 3 20.4 20.7 21.6 21.7 21.6 21.9 22.2
Av. Gr. § 1.8 16.5 17.0 17.€ 17.7 18.1 18.8
Av. Gr. 5 12.7 13.3 14.1 14.4 14.9 15.2 15.9
Av. Gr. 6 10.2 10.8 11,4 12.0 12.2 12.9 13.4
~.‘\ Y N (
‘ 7
.\
IABLE 13
PRIMARY SCHOOL PROMOTION AND RETENTION 1987-1992
Excludes Non-Reporting Schools
1987 1988 1989 1990 . 1991 1992
ENROLLMENT R i it e P P T A T+
BOYS
-~ 2nd Grade ~29.8% -28.8 -27.6 -2z¢.5% -25.5 -25.8
- 3rd Grade -14.2 ~-14.7 -14.7 -22.0 -10.8 -.1.0
- 4th Grade -1¢.2 -15.6 -1€.4 -.€.7 -13.6 -12.1
- S5th Grade -13.3 -13.3 -12.¢ ~-i2.4 -11.8 -10.9
- 6th Grade -12.3 -12.% -13.1 -13.¢ -10.8 -10.3
GIRLS
- 2nd Grade -33.2 -31.3 -30.2 -30.4 - -28.8 -29.2
-~ 3rd Grade -18.1 -18.2 -18.5% -18.3 -14.8 -14.5
- 4th Grade -19.1 ~-18.2 ~-19.6 -20.0 -17.3 -15.1
- Sth Grade -15.5 -15.0 -15.8 -16.3 -14.4 -13.2
- 6th Grade -15.2 -14.8 -16.0 -15.7 -14.7 -13.2
Second Grade Total -31.% -30.1 -2¢.1 ~28.7 -27.2 -27.6
Third Grade Total ~-16.2 ~1€.% -16.7 -12.2 -12.8 -12.8
Fourth Grade Total -17.6 -17.¢C -12.0 -18.3 ~15.5 -13.6
Fifth Grade Total -14.4 -:14.1 -13.2 -18.2 -13.1 -:22.0
Sixth Grade Total -13.¢ -13.¢ -15.%8 -12.3 ~12.7 -11.7
Table 13 shows the "ioss™ of students froe grade to grade over time as the percent
difference between carollment i a gnen erade and enrolbment one erade lowes
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Age 7
Age 8
Age 9
Age 10
Age 11
Age 12
Age 13
Age 14
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Grade
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1987
26.°
15.
12.
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6,306

HONDURAS :

REPETITION RATE BY AGE

TABLE 1+

MOE DATA
REPETITION RATES

1989

115.
26.
20.
16.
14.
10.

9.
7.
3.

VNN WM WL W,

1990
138.
26.
21.
16.
15.
11.
10.
7.
4.

HDHNWOOUNON

1991

32.
21.

3
&

14.
10.
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REPETITION RATE BY GRADE
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Initial Enrollment, Repeats, Dropouts, 1989-1994: MOE

1989
initial enroll

repeat
drogout

passed

$ dropout

Ss unaccounted
1990

initial enroll
repeat

dropout

passed

% dropout

Ss unaccounted
1991

initial enroll
repeat

dropout

passed

% dropout

Ss unaccounted
1992

initial enroll
repeat

dropout

passed

% dropout

Ss unaccounted
1993

initial enroll
repeat

dropout
passed

% dropout

Ss unaccounted
1994

initial enroll
repeat

dropout
passed

$ dropout

8§s unaccounted

Av % dropout

ist gd

255637

"56412
14387

185883

.0562790

-1045

255981
61087
12759

184559

.0498435

-2424

267542
58090
13371

197555

.0499772

-1474

269682
61255
13138

204385

.0487166

-9096

271184
62432
13382

196060

.0493466

-690

269076
62651
11888

203875

.0441808

-9338

.0497240

2nd gd

182025

23788
7505

146668

.0412306

4064

179993
26376
6058
143670

.0336569

3889

179616
22795
5704
148584

.0317566

2533

196076
22328
5911
165247

.0301465

2590

200299
24980
5779
161832

.0288519

7708

202078
26494
6389
166988

.0316165

2207

.0328765

3rd gd

150080
14844
6183
122174
.0411980
6879

150705
16037
5282
121784
.0350486
7602

151061
15342
5026
128406
.0332713
2287

159051
13478
4593
135958
.0288775
5022

168129
14913
4891
139603
.0290908
8722

171697
17056
5540
144145
.0322661
4956

.0332921

4th gd

119467
7970
4457

100634

.0373074

6406

120860
8741
3905

101344

.0323101

6870

122981
8043
3865

105858

.0314276

5215

132823
7152
3600

116594

.0271037

5477

137397
8552
3805

116564

.0276935

8476

143863
9196
5020

123940

.0348943

5707

.0317894

BEST AVAILABLE COPY

5th gd

96712
4634
3315

83243

.0342770

5520

100359
5025
2956

85736

.0294543

6642

102022
4480
2989

89494

.0292976

5059

110083
4063
2743

98854

.0249176

4423

116353
4408
3003

101558

.0258094

7384

119710
4992
3786

105192

.0316264

5740

.0292304

TS
6th gd

79683
1337
2070

75080

.0259779

1196

81448
1084
1986

74688

.0243837

3690

85224
995
1949
78992

.0228691

3288

91751
842
1752
87555

.0190952

1602

96990
874
2013
90614

.0207547

3489

101757
652
2590
96566

.0254528

1949

.0230889



totals

883604
108985
37917
713682
.0393783
23020

889346
118350
32946
711781
.0341162
26269

908446
109745
32904
748889
.0330999
16908

959466
109118
31737
808593
.0298095
10018

990352
116159
32873
806231
.0302578
35089

1008181
121041
35213
840706
.0333395
11221

.0333335



1985

1986

1987

1988

1989

1990

1991

1992

1993

1994

19985

*Does not include about 2,000 children who took recovery exams, which would
increase primary school graduates to about 98,566, which would be a 60%
increase in the number of primary school graduates since 1986.
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GRADOS
10 20 3o 40 50 60 Grads.
230,382 =2
"‘;:; 63% )
236,618 109,702) 85,006 -
64% | ~782% 83% 84% sd {2
244,645 151,0 118,482/ 90,519 71,538 ’
f—
66% 83% 82% 85% 86% 93%
250,925 160,592 125,24 97,657 61,642 57,582
66% 83% 82y 85% ___ 94%
259,593 165,530 133,472 02,646 65,813 61,752
68% 83% 82% 86% 93y || B
260,706 175,778 137,351 108,866 87,050 71,215 65,880
e ——
70% 83% 82% 85% 86% 92%
256,446 179,656 145,778 113,357 93,083 74,993 89,338
71% 83% 82% 85% 86% 94%
255,637 182,025 150,080 119,467 96,712 79,683 75,080
— 71% 83% 81% 84% 84% 94%
256,904 |180,402 151,056 121,090 100,569 91,601 74,639
1% 85% 83% 86% 86% 96%
270,081 182,471 | 153,532 124,961 103,679 86,713 83,013
L.
72% 87% 863% 88% 88% 94%
267,873 195,425 - 158,583 | 132,484 109,847 91,579 86,484
L
75% 86% 8/7?—/\1 88% 88% 93%
271,184 200,299 168,129 137,397 / 116,353 96,990 %%90,61~
75% 86% 85% ~.. - 87% ' o
269,076 202,078 171,697 143,663 119,710 _];2
77% 87% 86% 86% 87% 73 7. s
276,461 207,579 176,400 147,811 123,056 104,514
+44%



o manenre

Unadjusted “Raw" Data”
1986 1987 1988 1989 1990
ENROLLMENT S EE S E= S CSEEZZSSS=CTSSSISSSSCSSRCRCTESSESSESTESSETSESSSEES

BOYsS

- lst Grade 124301 122306 122705 121422 122490

- 2nd Grade B0€66 85396 187358 £7%918 88111

- 3rd Grade £6734 £3052 73072 74193 7511%

4th Grade 52422 55202 57463 60815 61330

- S5th Grade 42743 34802 47860 49446 51798

- 6th Grade 34468 35944 39235 31488 42472
GIRLS

-~ lst Grade 135292 133940 133688 132933 133491

~ 2nd Grade 84864 88814 92274 93023 91882

- 3rd Grade 66738 68529 72694 75129 75570

- 4th Grade 50224 53282 55878 58188 59530

= 5th Grade 40138 41892 45213 46951 48561

- 6th Grade 31822 33561 35751 37906 38976

First Grade Total 259593 256246 256393 254355 255981

Second Grade Total 165530 17421C 179632 180941 179993

Third Grade Total 133472 136581 145766 149322 150705

Fourth Grade Total 102646 108484 113341 119003 120860

Fifth Grade Total 82881 86794 93073 96397 100359

Sixth Grade Total €6290 70505 74%8¢ 79394 81448

TOTAL (RAW) ENROLLMENT 810412 832820 £63131 875412 889346

$Change over last yr. - 2.8 3.6 1.9 1.1

Schools Reporting 6813 6930 7218 7540 7673

¥Change over last yr. - 1.7 .6 3.0 1.8

OFFICIAL TOTAL 203014 E4C966 863313 S83604 £%1c22

CORRECTION AS % RAW -0.8 1.0 c.0 c.¢ 0.

Ty

TABLE 10
SCHOOLS REPORTING AND ENROLLMENT REPORTED 1986-1992

1991

127748
28012
75619
€2747
5259¢&
44971

139794
91604
75442
60234
49424
40253

267542
179616
151061
122981
102022

85224

908445
2.1

7583
-1.0

1992

128385
9s86¢
72510
67755
56854
48007

141297
100210
79541
65068
§3229
43744

269682
196076
159051
132823
110083

91751

959.66
5.6

BEST AVAILABLE copy
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PROYECTOS EN EJECUCION DEL SISTEMA EDUCATIVO

» TAl
Ly NOMBRE DEL PROYECTO OBJETIVO GENERAL FINANCIA- UBICACION POBLACION NONTO TOTAL
NIENTO BENEFICIADA DEL PROYECTO
1 Integracién de los nifios con necesidades Integrar 2 nifios con necesidades especiales UNICEF Copdn,Ocotepeque | 6,937 nifos §  180,000.00
especitles, para mejorar la calidad de atencibn educative. y Francisco Mora- | de E(_mc.-‘orlll Y
un, 38 niitos con
discapacidades
especiales.
2 | Centros de Educacitn Pre-escolar no Formal Aspliar 1a atencién para el desarrollo integral | UNICEF Cobertura 22,312 nihos en
{CEPENF) de los nifios menores de & afios con 1z Nacional. 829 centros
parti: ipacion de 1a Familia y 1a Comunidad, atendidos por 324
voluntarios.
3 | Centros Comnitarios de Iniciacién Escolar | Preparar al nifio de edad pre-escolar que UNICEF Cobertura 35,965 nifos en | L. 1,432,598.00
1CCIE). ingresard al priser grado, sediante un programa Naciona!. 2,214 centros
ge aprestamiento que le proporcione 1a bases atendidos por
Necesarias para un sejor rendimiento escoler. 2,319 volun-
tarios.
& | Escuelas Activas y Participativas Consolidar y afianzar 1a primera etaps del INICEF La Paz, Choly- 5,000 niflos y
Proyecto de 1a Escuela Activa y participativa teca, Llespiray | mifas.
en 1as escuelas donde funciona 1a experiencia. Copén
3| Centros de Recursos de Aprendizaje (CRA) Contribuir a1 mejoramientc cualitative de ia UNICEF Sta.Ross de 3,000 nifos
educacion, proparcionando a maestros y alumnos, Copdn, Cosayague, | y nifias
sateris’ bibliogrifico, docueental y equipo San Pedro Sula,
winino requerido pars sy funcionamiento. La Paz, La Ceiba,
Tegucigalps.
6 | Educacién para e! Desarrollo Mejorar 1a calidec dei futuro egresado en las | UNICEF | Coberture Poblacién Esty- 1L 250,150.00
escuelas normales, proporcionandole una Nacional dianti) Escuelas | 11/93,

formacion integral a través de un curriculus

I con elementos bisicos de 12 educacidn normal.

kormales da!
Pais.
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poblacidn,

Paraisc,Colon y

Choluteca.

s - C10N WONTO TOTA
-\ NOMBRE DEL PROYECTO 054" VO GENERAL ;;m;u UBICACION | 82:2*:2;‘ DEL PROYECTO
1 | wobiliario Escoiar Dotar y dar pantenimientc a' mabiliario de Entidad Cobertura 1,000 saestros
los escolares del Pais. Nacio- Naciona! Edu;amén Pri-
nal weria, 1,500
ninos
t
] Apoyo A'imentario 2 la Alfabetizacidn, Praporcionar recursos alimentarios a los PNUD Francisco Mors- 13,500 adultes L 12.;;:.;::.;;
radiomonitores que aborarn en el programa 1dn, Choluteca, analfabetos. § 1,369,091
Educacion Bisica de adultos por Radio £l Paraiso y
Interactiva. Valle,
3 | Proyecto en Comayague Educacién para el Contribuir por sedio de la educacién Gobierno | Cowayagua, La 1,500 habitantes
Trabsjo (POCET). ocupacional de adultos a 1a formacion de de Hon- Paz, Intibucd de 120 comunida-
ciudadanos capaces de reflexionar sobre su duras, des.
propia realidad y emprender acciones de
transformacion socio-econémica y cultural que
permitan sus condiciones de vida, a través
del trabajo productivo.

10 | Apoyo a 1a Educscion [ALA) Contribuir a las acciones de apoyo 8 la Comnidad | 1 Paraiso 38,000 slownos | L 9,343,036.00
educacion en las 20mas con presencia ge Econdmica | Gracias 2 Dios,
refugiados y desplazacos. Furopea Choluteca,

11| Organizacion Comunitaria pars 1a Ejecucion | Incentivar el interss local para obtener ia BID Y Marale, Viilz Los | 5,000 nifos $ 2,088,600.00

de 1a Infraestructura Local (OCEIL). participacidn comunitaria en Ya construccion PAA tauretes, Col.
y operacion de obras Ce infraestructure lozal Universidad
de cardcter social y en posterior adeinis- Suytpa y Montahia
tracion y manteniniento , a fin de mejora- Aracusla
1a calidad de vida a través de presentacion
de servicios bisicos,

12 1 Eficienzia de la Educacion Primaria. Rejorar 12 calidad de 1a podlacitn, USAID Cobertura 27,870 saestros | L 16,003,920.00
productividad y las condiciones de vida ge Rsciona! de todo el pais, | § 22,268,000.00
los hondurefios. 1.200,000.00 ni-

fios y ninas.
is | Apoyo 2 ia 1mpiementacion del Prograsa ge Contribuir 2} sejoramiento oe 'a calidad de UNESCO- La Paz, Come- 84,590 nifos y | §  794,813.00
Edusacidn en Poblacitn en Monduras. 12 educacion honurefa, incorporando en los FNUDAP yagua, intibu- jovenes,
programes de estudio ia educacion en ta,0lancho, B
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nifios y nifas.

U - UBICACION POBLACION MONTO TOTAL
N NOWBRE DEL PROYECTO 0BJETIVO GENERAL ;;::':g“ BENEFICIADA DEL PROYVECTO |
1 | Educacion Preventiva Integral contra el uso | Conocer 12 nagn..ud y naturaleza del prograsa y | OFA Distrito Escolar | 3,000 nifios y 3
Indebidc de drogas. el indebido uso de! alconol y otras drogas en $1.MD.L. nifias.
1a sub-regién para establecer sistemas de
vigilancia epidemiolégica y promover 12
cooperacion en capacitacion de los paises.
15 | Proyecto Multinscional de Educacion para el Elevar 1a calidad de! proceso de ensefianz OEA Coberturs 332 docentes,
Trabejo. dentro del sarco de la educacion para el Naciona! 13,280 nifios y
trabajo socio-econbmico de los beneficrarios en ninas
el contexto.
15 | Prograsa de Refugiados, Desplazados y Reducir sustancialsente el alto indice de PNUD Ocotepeque, 2,065 nifios y
Refugiados (PRODERE) tnafabet isno, sediante 1a educacion Intibucd nifias, 2,300
. instrusental vinculada a! trabajo product ive. nios y nifas
17| Admwnistracion de 12 educacién Primaria Llevar a cabo y por aedio de 12 asistencia BIRF Olanchito, 46,000 nifos y $ 5,796,943.00
Rura] (ADEPRIR). técnica, un estudio para evaluar 1a politica de Cholosa. nifias.
descentralizacion actual y hacer recomenda-
ciones relacionadas a! uso futurc de dichas
politicas.
18 | Eiaboracidr. de Textos y Materiales de Mejorar la calidad y efrciencia del srs:ens UMESCO Francisco Morazdn | 503 docentes
lectura para 1 educacién bisica en C.A. educativo. 20,000 nifios
13| Fertaiecimiento de 1a Eoucacién en Tas dreas | Contribuir 41 logro de las finalicades del UNESCO | Condordia, 1,335 docentes
rurales de! Istmc Centroanericano, 2poyo principai de educazion en Asérica L4 ina (Olarcho), Talanga | 52,000 nios y
y ¢l Caribe y en los coepromisos 2sumidos er; 1a {Fzo.Morazén nifes
Declaracidn Mundial de Educacitn para togos y
Su correspondiente marcc de accior, vara
satisfacer 'as necesidades bisicas de
aprendizaje,
@ Caugcmcién 3 docentes en Educacidn Capacitacin 2 Docentes sobre fduc. Abiertal. | Gobierno Fco.Norazdn,¥alle | 11,576 maestros L 19,712,080.00
Arbiental, de Canad | Cosayagua y de educ. pre-
Colén, escolar y prims-
ria y 40,000




9 : : TIV0 GENE A- UBICACION POBLACION MOKTO TOTAL
¥ NOWBRE DEL PROYECTO OBJETIVO GENCRAL :::::gl BENEFICIADA DEL PROYECTO
21 | Servicio Alisentario Escolar de Honduras Atender 300,000 nifios dei nivel preescolar y USATD Cobertura 5?!.121 nifos y L 1,965,571.00
prisario del pais, distribudio en ads de 4,025 | C.E.E. Nacional nihas.
escuelas y jardines,proporziondndoles
alisentacidn escolar (merienda y desayuno).
22 | Capacitacion a Docentes en servicio e Preparar prograsas de Capacitacion en las Gobierno | Francisco Mo- 8,000 nifios y
tducazibn Primaria y Media. asignaturas de Ciencias Katurales, Estudios del Ja- razn. Jévenes.
Sociales, y Matemfticas en ) nivel primarioy | pon.
sedio,
23 | Prograsa Desarrollo Ryral integrado de )a Disponer de tecnologias apropisdas y adaptarlas | Socierno | Depto. de Yoro 2,475 adultos.
Sub-Regibn de Yoro (DRI-YORO) a1 sedio asbiente y asegurar su adopcion pet 1a | de Hon-
poblacidn participante, durss y
CONSUDE
de Suiza.
2t | Rendimientos Bésicos de! Ciclo Comin 11 Contribuir al mejoramiento de a calidad USAID Nacional 25,000 jovenes [ L 450,000.00
fase. ofrecidas a las generaziones jovenes,la
capacidad de dominar aprencizajes significa-
tivos.
B | i.Mejoramento de 12 Ensefianza Fortalecer acciones del sistema educativo U.5.A Naciona! Personal docente,
Pre-escolar y Primria, sediante 1a ejecucion de los proyectos. A través alumnos y padres
del Cuer- de faaiha,
2.Plan de Proyectc de Educacion po de Paz

Asbientai




v ' L \ wito ot
'I i . . . o . . I ion d §13.300 jovenes ¥ /

] 1 . tducacin Basica oara jovenes y aduitos | - Brinda; vooriuaiiadas ¢ucaiivas 2 :d ¢ BI Region ge ",

] | 7incelada 3l trabaio poblacidn anaiiabeza para {aciiitar su ! Ocotepeaue. aduitos
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Summary of PEEP Educational Materials PRINTED Through EOP

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERIALS Quantit|Yr|Quantit|Yr|Quantit|YrlQuantit]|Yr|Quantit|Yr|Quantity)Yr
Textbooks:
Math 250,000(88|250,000{89{250,000{90{150,000|91
Spanish 250,000|88]250,000({89}250,000{90{150,000(91
Science 250,000(88)250,000|89{250,000{90(|150,000}{91
Social Studies 250,000(88}250,000{89}250,000{90{150,000}91
Support Materials:
Tablas de Valores 450,000 95
Math(reglas/cuadros) |600,000}|94
Mapas relieves 12,000]93
Mapas Deptales 23,137}93

Teachers' Guides:




Summary of Materials PRINTED for EducaTodos Under PEEP Through EOP

T I

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERIALS Quantit|Yr{Quantit|Yr|Quantit|Yr|Quantit|Yr|{Quantit|Yr|Quantity]|Yr
Math 10,000(88 7,000(89
Spanish 10,000|88 7,000({89
Science 10,000(88 7,000]|89 |
Social Studies 10,000]/88 7,000(89

10,000/90
Preparation 10,000(94 89
Math Methods I A 12,000]|94
Math Methods I B 12,000{94
Math Methods 2 12,000(|93
Pupils' Guides:
Math 80,000({94| 75,000(94
Spanish 80,000{94{ 75,000(|94




Summary of PEEP Educationa

Materials DISTRIBUTED Through EOP

Grade 1 Grade Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERIALS Quantit|Yr|Quantit|Yr|Quantit|yr{Quantit|Yr|Quantit|Yr|Quantity|Yr
Science 80,000{94| 75,000]|94
Social Studies 80,000{94| 75,000|94
Notebooks:
Spanish A * 300,000]92
Spanish B 300,000({92
Math A 300,000(92!250,000(|94
Math B 300,000(92(250,000{95
Spanish 250,000]94
Group Study Materials:
Spanish 1 150,000/93{150,000 |93
Spanish 2 150,000(93}150,000 |93
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Summary of PEEP Educational Materials DISTRIBUTED Through EOP

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERIALS Quantit|Yr|Quantit|Yr|Quantit|vyr Quantit|Yr|Quantit|Yr|Quantity|Yr
Spanish 3 150,000/93|150,000 |93
Spanish 4 150,000]/93{150,000 |93
Spanish § 150,000/93{150,000 |93
Math 1 150,000|93|150,000 |93
Math 2 150,000/93]/150,000 |93
Math 3 150,000/93{150,000 {93
Math 4 150,000({93{150,000 |93
Science 1 150,000{93}150,000 |93
Science 2 150,000({93/150,000 |93
Science 3 150,000193(150,000 {93

[ —
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summary of PEEP Educational Materials DISTR

IBUTED Through EOP

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERIALS Quantit|Yr{Quantit|{Yr|Quantit|Yr Quantit QuantitiYr Quantity|Yr
Science 4 150,000/93|150,000 |93
Science 5 150,000]93|150,000 |93
Social Studies 1 150,000]93 150,000 {93
Social Studies 2 150,000|93|150,000 |93
Social Studies 3 150,000|93|150,000 |93
Social Studies 4 150,000}93 150,000 |93

Poster Series:

Spanish 12,000/92
Math 12,000]94
Study Cards:

Spanish 24,000(92
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Summary of PEEP Educational Materials DISTRIBUTED Through EOP

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOIL MATERIALS Quantit|Yr|Quantit|Yr|Quantit|{Yr|Quantit|Yr|Quantit|Yr|Quantity|Yr
Math 12,0001{94

Curriculum Materials:

Basic Skills/Evaluati{ 35,000]/94

Todos los grados

Means of verification: Informe del estado acutal del trabajo del componente de textos
Redaccién e impresién.

escolares.

Indicadores:
* 600,000 94
600,000 95



Summary of Materials PRINTED for EducaTodos Under PEEP Through EOP

Level 1 Level 2 Level 3
ET Printed Materials |Quantity |Yr Quantity |Yr Quantity |Yr
Workbook 1 200,000 9495
Workbook 2
Workbook 3
Workbook 4

Means of verification:

Informe de componentes del proyecto y

productos obtenidos
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REIMPRESION POR GRADO

Materials RE-PRINT Under PEEP Through EOP

School Based Materials

1 Grade

2 Grade

3 Grade

4 Grade

5 G.ade

6 Grade

PRINT

Textbooks:

§

Math

95
150,000

Spanish

95
200,000

Science

Social Studies

Guides (Teacher):

Math

Spanish

Science

Social Studies

Preparation

95
20,000




P *3E

School Based Materials| 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 Grade |PRINT
Guides (Pupil):
Math
Spanish
Science
Social Studies
Notebooks:
93/94/95
Spanish A > 1,200,000
93/94/95
Spanish B o 900,000
94/95
Math A o 900,000
94/95
Math B o 900,000

Group Study Materials:

Spanish




School Based Materials

1 Grade

2 Grade

3 Grade

4 Grade

5 Grade

6 Grade

PRINT

Math

Science

Social Studies

Poster Series:

Spanish

Math

Study Cards:

Math

Spanish

Laminas:

Indicadores:

* 4 reimpresiones en total 300,000 cada uno

0 3 reimpresiones
§ Una reimpresién




Summary of PEEP Educational Materials DISTRIBUTED Through EOP

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERIALS Year/Month|Year /Month|Year/Month|Year/Month|Year/Month}|Year/Month
Math 03/94

Curriculum Materials:

Basic Skills/Evaluation 03/94 (1 titulo de 1lo. a 6to.)

Means of verification: Conocimiento de embarque firmado por Jefe de Distribucién Carlos
Licona, Asist. de Control y Distribuidor de Textos. Humkterto Chinchilla Supervisor Auxi-
liar y por el transportista. Comprobante de entrega de las escuelas.

*Luego los supervisores auxiliares piden un comprobante firmado al Director de la Esc.

v lo enviasn al supervisor Deptal.

Existen formularios que contienen la informacién firmada por las personas anteriormente
mencionadas. EducaTodos han sido distribuidos 70,000 cartillas de ler. nivel,.




INVENTARIO FISICO Y MANTENIMIENTIO
DE TEXTOS ESCOLARES

Total de distribucidén por afio.

Afi0 CANTIDAD
1992 1,183,073.00
1993 2,124,450.00
1994 4,172,934.00
1935 3,363,248.00




Repablica de Honduras y
MINISTERIO DE EDUCACION PUBLICA FECHA
DIA MES ,ANO

PROYECTO GDEH/AID No. 522-0273 ,
EFICIENCIA DE EDUCACION PRIMARIA

CONOCIMIENTO DE EMBARQUE N¢ 00324

He(mos) entregado en ¢l Almacén Central, un cmbarque de materiales cducativos al sefor

transportista, quien s¢ compromete a entregario

o estado al Distrito Escolar No.

ooy
.

wey

.
J De%pé_:hd
Nowg oL
No. ID
El Supervisor Auxiliar de Educacion Primaria del Distrito Escolar No. con sede en la

localidad de Departamento de

siendo las M. da fe de quc recibid y acepté de conformidad el material que se describe a continuacion:

Canndad !
No. DESCRIPCION Textos Guias Grado -
Cajas Unidades .
|
|
| il .
5 ;
T
. i !
' i
b
s [l
1 T
1
TOTALES |
Para dar caricter legal al presente, se procede a firmar y scllar por las partes responsables a los dias del mes de
de mil novecientos noventa v
Observaciones:
Transportd Reahio
Nombre Nombre
No. ID. Ne ID.
No.RTN BEST AVAILABLE copy o
Vehiculo upo
Color
Placa
Original-Proyecto ¢c Despacho ¢c Transporusta CCOSUPRN 0T Aunhar ce Archivo Corrdiat



Cuadro 7
Uso Reportado de los Textos en Primero

n="78* .

g Cuarto Grados

e T

- T e T R R T T e —
j 1 Alto (30} ’_1 Bajo +45

Material Rural (6 Urthano (160
Lducativo
— I . S
¥ “ ¥ G I e I f
___________.___———————“_______.‘___,,____ ____,___,___.________,.__’_________._,,, i e
Texto Espaiol 15 a0 0 56 3 58 » a4 14
______‘_____.__————-—-'—,_,_._____,,__ ________._______,__._.._,______,____,. o L
Texto Matemancas I 20 s 31 15 42 8 10 R
— ,___.-.—-———-—____————-‘_—_.___.—-—-__,_-- b
Texto Clencias Namnales it 32 4 25 12 33 12 28 AR ]
b e 4_,._________.______,___—,_____’_—_,___,.-,__, e
Texto Estudios Sociales 21 R 3 19 12 i3 12 2N ) L;,__::_

fon weados de primero a e son 7% en total, 62 del area urban, 1o det rea mrat, 30 do alte sendnmente s T

* s puacstivs que atienden al menos e Je

Cuadro 8
Uso Reportado de los Fasciculos en Quinto ¥ Sexto Grados

5e)
m
w
.—{
> o n=47*
< ,,:;VJ—.-—_____,__———————_'""'_'——’—'.____F____,__/—”’] peera———
> Rutal (39 Urbano (8)
; Material
Educative ‘
'?3 g % F
m L et
8 Fascicuto Espaiiol il 28 6
3 Fasciculo Matematicas 3 8 5
R (A
Fasciculo Ciencias Naturales 7 18 3

Fasciculo Estudios Sociales 5 13 3

~

A, o3 duale renhauenter y O3 doe b

*{ on paestros que atienden quinto Yo sexte prados son 47 en totat 3 del arca rutab & del arca urk
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300,000

Gulas Autoformativas 3 —-—

320,000



Summary of PEEP Educational Materials DISTRIBUTED Through EOP

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERIALS Year/Month|Year/Month|Year/Month|Year/Month|Year/Month|Year/Month
Textbooks:
Math 05/88 04/89 04/90 08/92
Spanish 05/88 04/89 04/90 08/92
Science 09/88 04/89 04/90 03/93
Social Studies 09/88 04/89 07/90 03/93
Support Materials:
Tablas de Valores 03/94 06/95
Math(reglas y cuadro) 03/94 06/95
Mapas relires 03/94
Mapas Deptales. 05/94

Teachers' Guides:




Summary of PEEP Educational Materials DISTRIBUTED Through EOP

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERIALS Year/Month}Year/Month|Year/Month|Year/Month|Year/Month Year/Mont;H
Math 05/88 04/89
Spanish 05/88 04/89
Science 09/88 04/89
Social Studies 09/88 04/89
Preparation 03/95
Math Methods 1 A 03/94
Math Methods I B 08/94
Math Methods 2 06/95
Pupils' Guides:
Math 05/95 05/95
Spanish 05/95 05/95




Ssummary of PEEP Educational Materials DISTRIBUTED Through EOP

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERIALS Year/Month|Year/Month|Year/Month|Year/Month|Year/Month|Year/Month
Science 05/95 05/95
Social Studies 05/95 05/95
Notebooks:
Spanish A 04/92
Spanish B 11/92
Math A 03/94 05/95
Math B 03/94 03/95
Spanish 08/94
Group Study Materials:
Spanish 1 05/93 05/93
Spanish 2 05/94 05/94
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summary of PEEP Educational Materials DISTRIBUTED Through EOP

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERI1ALS Year /Month|Year/Month|Year/Month|Year/Month Year/Month|Year/Month
Spanish 3 06/94 06/94
Spanish 4 09/94 09/94
Spanish 5 06/95 06/95
Math 1 05/93 05/93
Math 2 09/93 09/93 B
Math 3 06/94 06/94
Math 4 09/94 09/94
Science 1 05/93 05/93
Science 2 09/93 09/93
Science 3 06/94 06/94




Summary of PEEP Educational Materials DISTRIBUTED Through EOP

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
SCHOOL MATERIALS Year/Month|Year/Month|Year/Month|Year/Month|Year/Month}Year/Month
Science 4 09/94 09/94
Science 5 06/95 06/95
Social Studies 1 05/93 05/93
Social Studies 2 09/93 09/93
Social Studies 3 06/94 06/94
Social Studies 4 09/94 09/94
Poster Series:
Spanish 08/92
Math 03/94
Study Cards:
Spanish 03/93




Materials Produced Under PEEP by EOP
Where Printed

Materials 1 Gr 2 Gr 3 Gr 4 Gr 5 Gr 6 Gr ET ET ET 3
SCHOOIL. MATERIALS
Textbooks:
Math CR CR CR CR
Spanish CR CR CR CR
Science CR CR CR CR
_____ R R
Social Studies CR CR CR CR
Support Materials:
Math (Tabla de V y C) USA
Poster Lami Mat USA
Guides (Teacher):
Math CR CR
Spanish CR CR




Materials

Gr

Gr

Gr

Gr

ET 1

ET 2

ET

SCHOOL MATERIALS

Science

CR

CR

Social Studies

CR

CR

Preparation

HON CR

Math Methods

HON

Guides (Pupil):

Math

USA

USA

Spanish

USA

USA

Science

USA

USA

Social Studies

USA

USA

Notebooks:

Spanish A

HON US

Spanish B

HON US




Materials 1 Gr 2 Gr Gr Gr 5 Gr 6 Gr ET 1 ET 2 ET
SCHOOL MATERIALS

Math A

Math B USA

Spanish 1 CR

Group Study Materials:

Spanish 1 | USA USA
Spanish 2 USA USA
Spanish 3 USA CR
Spanish 4 CR CR
Spanish 5 USA CR
Math 1 USA USA
Math 2 CR CR

v |



108

P

Materials 1 Gr 2 Gr Gr Gr 5 Gr 6 Gr ET ET ET
SCHOOL MATERIALS

Math 3 CR CR
Math 4 CR CR
Science 1 USA USA
Science 2 CR CR
Science 3 CR CR
Science 4 CR CR
Science 5 CR CR
Social Studies 1 USA USA
Social Studies 2 CR CR
Social Studies 3 CR CR
Social Studies 4 CR CR




N

oo — D ] e —~ .

Materials 1 Gr Gr Gr Gr Gr 6 Gr ET ET 2 ET
SCHOOL MATERIALS

Poster Series (juegos):
Spanish Eficiencia Educ

Math Tabla Valor/Cuadro| USA
Study Cards (juegos):
Spanish CR
Math

Laminas de Math CR
Curriculum materials:

Basic Skills Evaluation CR

Means of verification: Cartas enviadas a las imprentas (archivo)

Indicadores:

CR Costa Rica

USA Estados Unidos
HON Honduras
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ESCOLAR JARDIN

DIRECTOR JARDIN

COMP ENTREGA

MATERAL ESCOLAR

SOLIC MAT
ESCOLAR
AUTORIZADO

J16

COMP ENTREGA
MATERTAL JARDIN

REVISAS EXISTENCIA

SOLICITUD wAT
ESCCLAR
DISPCNIBLE

ENTREGAS WATERA 1
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i

FSCOLAR

046

[SOLICITUDES MATERIAL
ESCOLAR

INF wMAT ESCOL
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‘ ATRICULA ANID
ANTERIDR
DEFINIR CANTIDAD A INFORMATICA
PROOUCIR

—

CANTIDAD TEXTOS
A PRODUCIR

PRODUCIR L1BAOS 017 17 |INVENTARIO TEXTDS
ESCOLARES

TOM3  ENTREGA
TEX3CS DEPTD ENTREGAR TEXTOS

ENTREGAR TEXTCS
DEFTLES

DISTRITALES

N —

018

COMP  ENTREGA
TEXTOS DISTRITO

D18 {ENTREGAS TEXTODS
ESCOL ARES

CO¥D ENTREGA
TEXTCS FSCOLARES DIRZCTOA ESCUELA

| /

ENTREGAR TEX'CS
ESCOLARES




MATERTALES ESCCLARES
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N MATERIALES pe
COMPROBANTE
OLICITANTE SOLIC MATERIALES PNGRESAR SGLICITLD
NFRAEST/MATER]IALES MATERIALES
SOLICITUD \ J
MATERIALES
RECIBIOA
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L
DFILINA ANALISIS 048 [SOLICITUDES MATZESTAL
SOLICITUDES ESCOLAR
‘ SOLICITLD
5 MATERIALES { Be 2 \
Aognaang
ORCEN DE SALICA i
ReCTPIENTE K MATES ALES SNTREGAR MATER]ALES
INFEAESTA/MATERTALES | ‘
! —

047 {INVENTARID 3E
ATERTAL/TEXTCS

‘
|
<
»
|
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PROCESO DE PRODUCCION DE TEXTOS ESCOLARES Y MATERIALES EDUCATIVOS

PROYECTO EFICIENCIA DE LA EDUCACION PRIMARIA

PLANIFICACION

RECACCION

LEVANTAMIENTO

PRODUCCION

DISTRIBUCION

Reclutar el personal
Darle capacitacién

Estudio de planes Yy
programas, también
politicas de gobier-
no

Estudio de la cons-
titucidén y leyes
educativas

Perfil del benefi-
ciario

Red de alcance Yy
secuencia

-Elaboracién de ma-
nuscritos

-Disefio de la leccidén
-Primer borrador

-Revision de manus-
critos

-Se hacen observa-
ciones y correc-
ciones

-Validacidén con
muestra

-Readecuacién de la
leccibn

-Ediciébn

~-Bosetos de 1lustra-
cidén

-Pdginas mecdnicas
(maguetas)

-Es meter en un
programa de
procesamiento
de lecciones.
WP
Diagramacién

-Scanear pa-
ginas

-Hacer sepa-
racion de
colores

~Fotomecdni-
cas

-Impresién

-Revisidn
de pruebas

-Impresién

-Encuaderna-
cién(super-
visién)

-Empaque

-Plan de gira

~-Distribucién
a supervi-
siones auxi-
liares

-Solicitud de
datos a in-
formatica
sobre matri-
cula ante-
rior y hacer
incremento
del 10%

-Supervisioén
de distribu-
cién

Medios de verificacién:Sistematizacion de experiencia de elaboracién de textos 1994.
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SEMINARIO:

FECHA:

ASISTENCIA:

TEMATICA:

CAPACITACION SOBRE ELABORACION DE
MATERIALES EDUCATIVOS.

6, 7 Y 10 DE JULIO

PERSONAL COMPONENTE DE TEXTOS ESCOLARES
Y CAPACITACION.

Asesor Técnico USAID

Asesor Técnico AED

Directora del P.E.E.P.

Asisitente de la Direccidén

1) PROYECTO EDUCATODOS
Propésito
Metodologia
Evaluacidn
Estructura Gerencial
Actividades Realizadas

2) Metodologia en la Produccidén de
Materiales para el Proyecto
EDUCATODOS .

3) Elaboracidén de esquemas de Leccidn,

4) Produccién de una leccidn
Modelo para III y IV Nivel.

5) Establecimiento del Proceso de
Produccién de Lecciones.



10.

11.

12.

13.

14.

-2 -

La Temédtica fue desarrollada, llegando a las siguientes
conclusiones y resoluciones. :

El Proyecto EDUCATODOS, tiene que ser exitoso, debe
trascender a nivel nacional, no es un Proyecto de la Zona
Sur.

El proyecto EDUCATODOS debe presentdr alternativas gque
respondan a las espectativas de la poblacién que no ha
tenido oportunidad de recibir educacién.

La prioridad del Proyecto es el Proyecto, producir las
Cartillas y no las guias para el facilitador.

El elemento principal es el facilitador.

En la pr6xima visita a la zona se debe ccntinuar con la
promocién del Proyecto con el Sector Privado.

Redactar un documento sobre el Sistema Andragdgico para ser
manejado por los participantes.

Es necesario producir los materiales a marcha forzada para
aprovechar los fondos disponibles.

Las Cartillas del III y IV Nivel son urgentes, para poder
ofrecer este producto a los beneficiarios el préximo afio.

Los materiales deben estar listos para impresién en un
periodo de 3 meses; una leccidédn diaria, leccidn escrita,
leccibébn revisada.

La meta de produccidén en el presente afio es:
Cartilla de III, IV, V y VI Nivel con los respectivos
guiones radiales.

El contenido de las lecciones debe basarse en las lecciones
de los textos de la Serie "Mi Honduras"; &stos deben servir
como punto de referencia para adaptarlo al joven adulto.

Al momento de elaborar la leccibn, se tiene gue pensar en
3 elementos prioritarios, orientados al desarrollo de los
Rendimientos Bé&sicos:

Material impreso, la radio y el facilitador.

La persona que redacta la leccibén debe pensar que aspectos
debe desarrollar en el material impreso, en la radio; que
le corresponde hacer al facilitador y que le va a pedir al
ilustrador y al guionista.

La lectura en cada leccidn debe seleccionarse de tal manera
que de lugar a desarrollar otros contenidos que permita la
integracidn de las diferentes asignaturas.



————

18.-

19.-

20»"

210-

22--

23.-

24.-~

25.-

El Contexto dramatico debe ir en la radio.

El concepto de tarea debe ser manejado después de la leccidn
radial.

Las lecciones seguiran manteniendo el estilo de Nuevo
manecer.

La Cartilla del II Nivel debe estar impresa el 30 de agosto.

Las lecciones radiales del II Nivel deberan reelaborse
cuando esté la Cartilla.

Las Cartillas del III y IV Nivel deben estar impresas en el
mes de marzo de 1996.

Las paginas mecdnicas en la segunda quincena .del mes de
octubre de 1995 y las especificaciones el 15 de septiembre.

Las preguntas, tanto en el material impreso como en 1la
radio deben ser directas, que den respuestas concretas y
bien definidas.

La leccidén debe elaborarse de tal manera que motive y le
guste al beneficiario, de tal manera que favorzca la inter
actividad

En las lecciones debe evitarse la memorizacién, manejar
otros niveles como la compresioén, aplicacion e inter-
pretacion, llegar mds a la explotacién de lo que las
personas pueden dar.

El Editor es clave en el desarrollo de las lecciones; el
doordinador del Componente tiene la responsabilidad de
apoyar el trabajo y desarrollar la parte administrativa.

Se organizaran dos egquipos de trabajos, los que deben
producir una leccién diaria, durante 3 meses.

a) Equipo III Nivel
Editor Xenia Mejia
Redactor Juan Pablo Rubio '/////
Redactor José Domingo Andrade
Guionista Académico Norma Medina

b) Equipo IV Nivel

Editor Maritza Barahona
Redactor ’ Mirna Barahona
Redactor Reinerio Bulnes

Guionista Académico Delia Sosa

cégiig



26.- Se debe seguir el siguiente esquema:

P N
a) Asignacién de b) Estudiar bloque ‘ '
lecciones. de lecciones ---Serie mi Honduras
---Rendimientos B&sicos
---Curriculum
c) Toma de d) Escribir Leccién.
decisiones---Facilitador
---Leccibn Radial
---Material Impreso
e) Formular guia para la f) Desarrollo de la Guia.
leccidn Radial.

27.- BER R N; )
Redactor Editor Comité Ejecutivo
a) 2 p&ginas de MI a)Proceso Meto- a) Leccién Escrita
b) Especificaciones dolégico. b) Guibén Radial

Guia Radial b)Revisar enfo-
es.
c) Especificaciones
pari/i;ustraciones
Ilustrador ioni A ; Produccién
- Hacer bocetos -Elaborar guién Aca- Final
démico para 20' de
trasmisién.

28.- ER O DE REV
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PROBLEMAS GENERALES ENCONTRADOS
EN LOS DEPARTAMENTOS VISITADOS
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INES SOBRE LA GIRA REALIZADA
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PROYECTO NQ:

NOMBRE DEL PROYECTO:
UNIDAD EJECUTORA:

REPORTE TRIMESTRAL-CONTRIBUCIO
PERIODO DEL1 DE 0. AL TDE DIt Deyona  AHTE

AID 52-0273

_DIRECTOR DEL PROYECTO:ING. ANIBAL AQUTLAR NOLASCDL -

(VALORES EN LEMPIRAS)

FFICIENCIA OE LA EDUCACION PRIMARTA COMPONENTE VI: GONSTRIXCION, MAMTENIMIENTO Y RENOVACION DE EDIFICIOS ESOOLARES
DIRECCION GENERAL DE CONSTRUCCIONES ESORARES

D u’?vbfi""

Eﬁg‘:’m (] ACUMULADO ANTERIOR PRESUPUESTADO 1993 MOV. ESTE TRIMESTRE ncumn.nnp DE 1993 ACUMULADO TOTAL
PRESUPUESTARIA EFECTIVO | ESPECIES | EFECTIVO | ESPECIES | EFECTIVO | ESPECIES | EFECTIVO | ESPECIES | EFECTIVO | ESPECIES
TS 724,0N.00 0.0 789, 640.00 0.0 08, 288.00 0.00 715,488.00 0.00 1.02,39.00 | 0.00
ARLD0S p. 885, 36,17 0.0 73, 400.00 0.00 128, 586,63 0.00 IBAN.G 0.0 3,013,002, 74
JIATIG 138,11,0 0.0 61,150.00 0.00 18,39.70 0.00 5,812 0.m 1%6.464.0 | 0.0
FRVICIOS 37,399 0. 109, 500.00 0.00 0,3%2.18 0.00 103,014.50 oW AN7,603.67 | 0.0
DSTIBLES | wogm.13 0.0 85,200.00 0.0 | 0.00 72,849 0.0 P13 | oo
RIERIAES b2, 7.3 0.00 680, 480.00 0w ( 7.390.08) 0.00 652,837 0.00 63541235 | 2,00
PQUINNIA Y MBILIARIO h, 967, 5%.86 0.00 192, 00.00 0.00 16,210.00 0.00 137,422.00 0.00 1,983,745.85 | 0.00
ONSTRUCCION 1,019, 881,66 0.00 8, 700,00 0.00 4,583 0.0 ., 17.5 0.00 1.04,4%.00 | 0.00
TGN 219,467.% 219,489 | 0.00
JE 045, 377.87
EPARACION CENTRO 0E ACTUALI
ACION DEL WGISTERIO 19% | 493,617.28

493,617.28
TOTALES 14.538,9%.15 0.00 2m,10.0 | o0m a2, 649,77 0.00 2,126,878.18 0.00 15.001,6M.% | o0
PREPARADO POR T REVISAJ0 POR

AUTORIZADO POR
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PROYECTO A|D 522-0273

VANUAL de CONSTRUC CION
para; Ia e
ESCUELA DE ADOBE '

Materiales y recursos Iocales

A\ USA]D DIRECCION GENERAL DE CONSTRUCCIONES ESCOLARES
MINISTERIO DE EDUCACION PUBLICA
REPUBLICA DE HONDURAS "
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ORIENTACION Y UB!CACION

t

OESTE ; ﬁ‘bw g
ORIENTACION DE LA ESCUELA RESPECTO Adban
A LA TRAYECTORIA DEL SOL iy :n] a

1 TERRENO IDEAL

EL TERRENO IDEAL ES UN
TERRENO PLANO, PORQUE

2 TERRENO
ACEPTABLE

EL TERRENQ PODRA SER
INCLINADO DE UN SOLO LA-

3 TERRENO NO
ACEPTABLE

NUNCA DEBERA ESCOGER- -
SE UN TERRENO COMO SE

ASI SE EVITAPAN CORTES DO, EN ESTE CASO DEBERA MUESTRA EN EL DIBUJO CON
Y RELLENOS DEL MISMO Y  NIVELARSE LA ZONA DONDE  PENDIENTE EN AMBOS LADOS.
NO HABRA PROBLEMA DE  SE CONSTRUIRA LA ESCUE- ESTA FORMA DE TERRENO
INUNDACIONES. . LA, ES PROPIA PARA LAS INUN-

BEST AVAILABLE COPY

DACIONES EN TIEMPO DE
LLUVIA,

3 TERRENO NO-ACEPTABLE
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GRAVA DE RIO

PILDRA DE RIO

{TARENA OE RIO

« r
N L ""\%,
o 80
)
P‘ly i {m‘_‘\,\
| m g
%) W . Sonus, | ﬁ M
14 10DO PRACTICO . N Tl , ' e
PARA OHTENLR , v P ! - R
AU OHECTOO “t ., ST Y é.w/
A LLCUADHA . s 7wt - L
LIMITE DE LA

2ZONA A LIMPIAR

@'_“‘
\\

D
MIVELETA > ‘H “

MATERIALES Y EQUIPO

- PIEZAS DE MADERA DE 2°X 2*
- REGLAS DE MADERA DE 1°X 3"
- CORDEL
- CLAVOS
* CINTA METRICA
(1)LIM TERRENO * MARTILLO
(1)LIMPIEZA DEL Ky
-'PARA EMPEZAR A LIMPIAR EL TERRENO ES NECESARIO + SERRUCHO
*PALA

DELIMITAR LA ZONA QUE OCUPARA LA CONSTRUCCION -ﬁswow

(ESCUELA). * CARRETILLA DE MANO

. * NIVEL DE MANO
» SE LIMPIARA EL TERRENO CORTANDO O SEA CHAPEANDO °.LAPIZ

EL MONTE, QUITANDO TRONCOS, RAICES, PIEDRAS O CUAL- - PLOMADA ]
QUIF A OBSTACULO QUE SE ENCUENTRE EN EL TERRENO.

- £L TERRENQ#7BERA EMPAREJARSE LO MAS POSIBLE RE-
Lt A0 O SACANDO TIERRA DONDE CORRESPONDA.

<

AdOD 378V 1IvAY 1539

-

L
CUERDA N \\ < CUERDA
P NS INTERSECCION
-
-
. N - e ™~
. S .7 PROYECCION DEL
A& 7¢ - T BUNTOEN
~7 N EL TERRENO
-~ ~
- ~

(3 MARCACION DEL TERRENO

CON CUERDA

CUERDA NIVEL OE MANO

CLAVO

REGLA DE 1"X 3"
PIEZAS DE 2°X 2°
A PARA HACER
LAS ESTACAS

(2) FABRICACION Y COLOCACION

DE NIVELETAS
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ARENA DE RIO

‘e

FUTINE

[ TR L IR Iy RN -
oo L

CONTRAFUERTE

DE ADOBE

a0 < ~‘-.._.‘...‘ L
» e

M,

v b
S

= ‘\;"C/? '
-;?7\1_(;..'—«:—1

\ g
PR IR /

- e U o, s T SOBRECIMIENTO - ——)
_ Ak ‘ ~f- (3) PAR - CIMIENTO =~ | .
=] \ \A SOBRECIMENTACION ED DE ADOBE ’
' q : Ny, ONT| P
] ‘%2‘«. \ Wy Ty oeaggles: T R N /}4 L
'4"_}1 0 oh f, s \m\ | v.’f PRaN
9 RELLENO -.',:,‘ Wy, 1 mm,,;;!m{:l‘:lllh’f’“%" n LA " \\ g
- S d',‘.h- - ,,m” i ‘-u,w - h\
PED . Wit : T
CONCRETO €leto A ‘ \ :ﬂm“m T i “J{H’Pfi’m ’ @ , T .IIM!V«'&II.M' . P - CIMIENTO Y.- N
AN B o et bl CONTRAFUERT-
"F 'I\@wl m‘”‘b @ il W' . ‘_,'.:1‘r1 SOBRECIMIENTO ———> N DE PARED
' ' Dok : g’"" el N
E ! ""‘r"ﬂx;(.‘ l““l;l "
.Rﬂ.w“h;’\'b EXCAVACION DE ZANJOS TERRENO
P - ol A TRAT T
(1) EXCAVACION DE ZANJOS . oo cmenro DL ADODL.
DESPUES DE HABER MARCADO EL EDIFICIO SOBRE EL TE ,::;ig:_gws YEQUIPO s
RRENO, SE PROCEDE A LA EXCAVACION HASTA LOGRAR | ARENA ;
LAS DIMENSIONES NECESARIAS DE LOS ZANJOS. (VER DE- ‘:GF‘AW\ DE RIO I
‘ * PIEDRA DE RIO © CIMIENTO Y L
L DE 2V | :MapeRa PARED EN ESQUINA <.
@ RELLENO CON CONCRETO CICLOPEO '.ﬁ('-;ﬁ\;os 4\'1 "~
AL HACER LOS ZANJOS DEBERA TENERSE CUIDADO QUE | «'picO l
EL FONDO ESTE SECO, QUE ESTE LIBRE DE RAICES O MA- :.::c:AET A SOBRECIMIENTO ——>
TERIA ORGANICA, PARA LUEGO PROCEDER A LA FUNDI | «"CARRETILLA DE MANO
\ e, 7

CION CON CONCRETO CICLOPEO, QUE SE LOGRA CON UNA
MEZCLA 1:6 (CEMENTOQ, ARENA) Y SE TIRA DESPUES LA PIE-
DRA DE RI0O.
(3) SOBRECIMENTACION
EL SOBRECIMIENTO SE LOGRA CON CONCRETO CICLOPEO
Y NOS SIRVE PARA AISLAR LA PARED DEL SUELO Y TAM-
BIEN PARA LOGRAR NIVELACION TOTA! DEL TERBENQ.

SOBRECIMIENTO — {0 (

(A DETALLE DE ZANJO

Y CIMIENTO

CONCRETOQ CICLOPEQ —

CIMIENTO ———

~.

() CIMIENTO Y
CONTRAFUERTE
ENTOE VEMTAMAS
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St — LOS PRIMEROS ADOBES
CONTRAFUERTE — % QUE SE COLOCARAN SERAN
LOS DE LAS ESQUINAS

<

COMO SE DEBE
COLOCAREL
ADOBE PARA
LEVANTAR UNA
) PARED
LAS PAREDES Y CONTRAFUERTES DEBEN
a%ggﬁzAP%lgx BEIA-Q LEVANTARSE SIMULTANEAMENTE
©1 172 CARRETILLA DE ARENA
<1 172 CARRETILLA DE TIERRA BANDEAIN et
#3 PALADAS DE CEMENTO L
CUEHDA

PUNTO DE MATERIALES Y EQUIPO
NIVEL DESEADO # ADOBE

SMEZCLA PARA LIGAR

*MADERA PARA ANDAMIOS
MANGUERA #MADERA PARA BANDERINES

TRANSPARENTE SCLAVOS

SCORDEL

SSERRUCHO

SPALA

SCARRETILLA DE MANO

SCUBETA

SNIVEL DE MANO

#MANGUERA TRANSPARENTE

(  ESTACA DE NIVEL SAGUA

. SMARTILLO '
COMO NIVELAR CON MANGUERA | oo COMO NIVELAR

— Y APLOMAR
LAS PAREDES

ESTACA DE NIVEL -
NIVEL

~ PLOMADA

R MM
|_§:5 CINTA METRICA

SOBRECIMIENTO




ELABORACION DE LOS ARCOS PARA PUERTAS Y VENTANAS e

RTINS W o S 1 S MR
Hapas At

.\\\\

N
NN
\“

$

COLUMNA QUE
SE CONSTRUIRA

VIGA DE TECHO
(HUUELO) £x6"

DE 25 cms.X40 cms.

PORCION PIEDRA
-+ EXPUESTA

_—“— CORREDOR

ii. & — TERRENO

—~~ — CIMIENTO

COLUMNA DE CONCRETO
CICLOPEO PORCION PULIDA

MOLDE DE
MADERA PARA
CONSTRUIR
EL ARCO

MATERIALES Y EQUIPO

“ADOBE

“MEZCLA PARA LIGAR
*MADERA PARA ANDAMIOS
*"MADERA PARA MOLDE
<CLAVOS

*SERRUCHO

<MARTILLO

COLUMNA QUE
SE CONSTRUIRA

ENCOFRADO DE
MADERA PARA
FUNDIR COLUMNAS

L -/

PARA CONSTRUIR LOS ARCOS CON ADOBE, ES NECESA-
RIO FABRICAR MOLDES DE MADERA, COMO SE MUESTRA
ENLOS DIBUJOS A Y B, LUEGO COLOCARLO EN LOS
BOQUETES CORRESPONDIENTES (PARA PUERTAS O VEN-
TANAS), SOLAMENTE AS) PODREMOS IR COLOCANDO UNO
TRAS OTRO LOS ADOBES, HASTA FORMAR EL ARCO.
CUANDO LA LIGA ENTRE ADOBES SE HAYA SECADO, PO-
DREMOS RETIRAR EL MOLDE.

MOLDE DE
MADERA PARA e
CONSTRUR "/
ELARCO ¥ / ' \\
. - - A
— L ST =
> / p Vo - DIBUJO @MOLDE P
P \ Nt~
. ” e e \;‘,,,,a o .- ‘ MOLDE DE
e e Lo oW SN e P s
) ooy framg 4o o e e . s e Y SE INICIA EL ARCO ONSTRU!

©_ SOPORTES
DE MADEH

l CORREDOR

| MOLDE DE
DIBUJO (B) §2625A" >

CORREDOR

DIBUJO @ ARCO TERMINADO
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PARTICIPANT AL

' SEMINARIO TALLER DE TECNOLOGIA DE ADOBE"

NOMBRE COMPLETOQ

1.- PAULA MARGARITA SALGADO PINEDA

2. OSCAR ERNESTO GUEVARA
3. JUAN CARLOS RODRIGUEZ

4. EDGARDO NUREZ
5. ROGER QSORIO
6. ENRIQUE NAHUN GALEAS SIERRA

7. JOSE RAMON TORRES A,
8. HECTOR YANES

9. LEDIS VILLALTA

10. CRISTO PITSIKALIS M.
11.JOSE RAMON HERNANDEZ
12.CARLOS A MARTINEZ

13.MARCOS OCHOA ALCANTARA
14.MIGUEL RAFAEL MUROZ N.

15, HEIDY GIGI GODQY
16.DORIS VASQUEZ GABRIE

17.RICARDO FLORES GOMEZ FIALLOS

18.CARLOS A, SALGADO
19.GINA PATRICIA LARIOS

20.CLAUDIO AURELIO SANDOVAL
21.1B1S GISSELA AMAYA

22.J0SE ENRIQUE RIVAS

DIRECCION

COL RIO GRANDE, B-A7809, TEGA.
COL.LOMAS DE TONCONTIN B.3212
TEGUCIGALPA

COL. ALTOS DE MIRAMONTE B-K
C.#2832, A.P.2734

AQUA CULTIVOS DE HONDURAS
AQUA CULTIVOS DE HONDURAS
COL TRES CAMINOS ULT, CALLE
CASA # 3606 B.K

COL KENNEDY ZONA 1 B.9
P.18 #3916
FECOVIL, TEGUCIGALPA, M.D.C.

No. TELEFONO

33-2342
34-44-28
32-4863/39-
6578
82-2640
82-2640
31-0450

39-439°
36-7432

VISION MUNDIAL, OROCUINA CHOLUTECA

KM-7 EL HATILLO, 3502, TEGA.
Bo. BELEN C-1330
Bo.MORAZAN 2da Ave. B-4ta.
CALLE C-136

COL. FLORENCIA NORTE 2102
LOMAS DEL GUIJARRO SUR # 6
A.P. 242406 TEGA. M.D.C.

COL LOMA LINDA SUR,E-5 (3002)

COL AMERICA C-6202, B-02
COMAYAGUELA, M.D.C.

P.0 BOX 536. TEGA. M.D.C.

COL SAN JORGE, TEGA.

COL.FLORENCIA SUR AVE. PRINCI-
PAL CASA No.3284

COL. EL HOGAR 3ra CALLE. B-G
CASA No.20 (2902)

C0.21 DE OCTUBRE, SECTOR 8
BLOQUE No.2 CASA 4510

RES. CENTRO AMERICA

21-8014
23-7675

31-4991
32-8645

32-0644
32-8187

33-3208
33-2666
34-2535

32-3573

32-47N

36-6086
27-1458



——

23. CINTHIA KARINA DIAZ

24.~ OSCAR R. HERNANDEZ ARDON
25, LISANDRO CALDERON

26.~ HECTOR GUTIERREZ

27.~ RAUL BORJAS FERRERA
28.- ANA YANETH DAVILA RIVERA

29._ ELSA ROSA DE MORALES

0.- LUIS ADOLFO LOPEZ R.

31.- LEO GARCIA
32.- JORGE E. MENJIVAR

33.- MILKA LOPEZ PADGET

34, - CARLOS CASANOVA CUEVA

35.- MARVIN REYES PINEDA

36.- JUAN CARLOS PINEL VELASQUEZ
37.~ ENRIQUE EFREN RIVERA

38.~ YURI E. RIVERA
9.- ROGER CARAS DUBON

40.- GILDA E. VELASQUEZ
41,.~ RONAL ASTUL TORRES
42.~ MANUEL DE JESUS VASQUEZ
43,~ RAUL FLORES GOMEZ

44.- RICARDO FLORES GOMEZ

45.- DOUGLAS NOEL MARTINEZ GARCIA

COL.XENNEDY B-37 C-9, S.N. 5

COL.MONTEVERDE B-11 C-6
COL.RIO GRANDE BCJ-C. 909
EDIFICIO QUEZADA, TEGA. M.D.C
ALTOS DE MIRAMONTES C-3002

COL. RUBEN DARIO, CALLE
VENECIA No.2234

FOSOVI/PNUD

COL KENNEDY

APDO. 1031 TEGA.
COL. LAS COLINAS B.F. CASA
No. 154

COL PRIMAVERA C-625 1ra.
CALLE

COL. EL HOGAR 5ta. 2510

2da. PLANTA EDIF, SHOPANND
SAVA COXEN HOLE/ROATAN/ 1.B.

COL. AMERICA B.11 1609

7 AVE No.31000, COL LAS
COLINAS, TEGA.

LAS COLINAS 7 CALLE No.235
TECNICENTRO

DISEROS Y CONSTRUCCIONES
DISEROS Y CONSTRUCCIONES
COL LAS TORRES

AMERICA MANO A MANO

A.P, No, 3845 COL. PALMIRA
2515, CALLE REP. DEL ECUADOR
APDO. 536. TEGA.

Bo. SAN FELIPE 6.AVE C.CALLE
No. 601 FEHCOVIL

32-392%

38-3530
33-4036
39-6565
314736

32-0401
36-8591

31-2945
37-7009

32-7424

33-6311
32-6166

45-1104
451363 FAX

22-6004
33-3949

32-1683

39-5472
396430 FAX

36-5332
366289 fFAX

332666

36-7432
36-9628
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46.-~ RICARDO ZAVALA B.
47.- BRADLY MILLS AGURCIA
48,- ANGELA STASSANO

49,- CAROLINA GAMERQ

50.~ MARIA ELENA ESTRADA
51.- FILETO CORDOVA

52.~ ROLANDO CHAVARRIA
53.- VILMA DORIS MENDEZ ROMERO
54.- MARIBEL T, SCHMIDHT

55.- JOAQUIN VELASQUEZ

56.~ GUILLERMO DE JESUS AGUILAR

57.- SILVIA WIEMER
59.- LORENA DE HIDALGO

60.- MISAEL FLORES

JICARO GALAN, 03 DE AGOSTO, 1995.

GA

APDO. P.4395 TEGA. M.D.C.
OF ICINA

ARQUITECTQ

ARQUITECTO

INGENIERO

CADERH AVE. REP. DE CHILE
353

USAID

COL. LUS ROBLES C-3119 B-2
1 CALLE, 3 y 4 AVE. 365
PUERTO CORTES

LOMAS DE LOARQUE B-M-2
1009 TEGA. D.C.

SENDERO LOS NARANJOS C-2714
COL LOS CASTAROS, TEGA.

COL.MATAMOROS C-824

COSTADO NORTE INST. JOSE
CECILIO DEL VALLE, Bo.
NUEVA ESPERANZA, CHOLUTECA

COL RES. ALTOS DE LAS VEGAS
CALLE UNICA CASA No.23 TEGA

39-0242
36-6223
57-6122 57-6153
33-7456
38-2903

31-1576

36-9320/2480
22-1481

55-1214

33-9000
390242 FAX

32-6938

35-4328
36-7357

82-2768

36-1909
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PAGINA NO. 1

DIAGRAMA DE FLUJO PARA CONTRATACION,PAGO DE

PERSONAL Y ESTABLECIMIENTO DE FONDO ROTATORIO

P MINISTRO OF ICIAL DIGECE
Bunsora | | aerokea | | Cuavor f SCIVEC OGO f Qavor | ] Duskiee | | Redite Flaua. | | Cuavor | ] TRaws-
BORRADOR fuat BORRADUR b} ENVIA A fat DICTAMINA ] DEVUELVE o] DEVUELVE Jrub] cONTRATOS ool A b CONTRATOS juumsmd] REMITE * , GRIBE
CONTRATOS CONTRATOS SERVICIO CONTRATO A OFICIAL A Y OF ICIAL Y A ACUERDO

CIviL MAYOR DIGECE ACUERDOS MAYOR ACUERDOS DIGECE




PAGINA NO.2

—— e -

DIGECE OF ICIAL SUBSEC. SUBSEC. DIGECE AD OMINIST. SUBSECRET RES.CRED.
REMITE L-. MAYOR ADMINIST, ADMINIST. L-. HACE czu';gxl. thégoa "”ﬁé;“ AGENERAL ADMINISY REGRESA
A OFICIAL REMITE A F IRMA DISTRIB. RESERVA MEP ] REY]ISA L. REVISA L-» MEP FIRNA bl FIRMA gl AMD.CENT. jrmmmemnd
MAYOR SUBSEC. TRANSCRIP TRANSCRIP DE RECIBE RESERVA RESERVA RESERVA RESERVA P.CONTA
ADMINIST, ACUERDOS ACUERDOS CREDITO RESERVA CREDITO CREDITO CREDITO DE CREDIT BIL1SARSE
ACTUAL MEP MHYCP DIGEPRE MHYCP MEP ADMINIS-
ADNINIS- SOLICITA REMITE EMITE COMUNICA COMUNICA TRADOR
TRADOR RENOVAR OFICIO A DICTANEN A MEP A DIGECE RENUEVA
I INICIA FONDO jemp DIGEPRE L. FAVORABLE paspf DICTAMEN Bambd DI CTAMEN boop] FIANZA oy
1 | TRAMITE ROTATOR10 PARA RENOYVAR FAYORABLE FAVORABLE ESTA-
1 | DE FONDO A DICTAMEN FONDO RENOYAR BLECIDA
: ROTATORIO MHYCP ROTATOR1O FONDO ROT POR CONT.
'
t
|
'
] - ean amow ow -----1 - - e = w - ey e w -----1 r-----"
' HIPOTETICO MHYCP DIGEPRE MEP
| | ADMINIS- § ) SOtICITA | | REMITE | | EMITE | JCOMURICA A ] | COMUNICA |
Lot JUEA 1ot RCAES O ODICIS 1 PAOMGLE 1o pICTAMEN oM BICISMER. 1
------- FONDO - DIGEPRE J---p§ FAVORABLE |J---| - -
TRAMITE ROTATOR] PAR CREACION OF FAYORABLE FAVORABLE
| FONDO ) § A NUEVO | | DICTAMEN | FONDO | | CREACION
ROTATORIO ADMINISTRAD FONDO



PAGINA NO.3
ADMON . G. REY1SOR DIGEPRE DIGPRE/ DIGEPRE/C DI1GEPRE ADMON DIGECE ADMON ApuINIST, e allE
REMITE L-u REVISA EN CONTABILI PAD CALIDAD DEVUELYE CENTRAL HACE CENTRAL | GenTanL, Rl e
PRSI S Y A R [ BR[O ekt [Plocatihe [ oo [t o [ imA. 7 seoka
A D.G. 3 Yy . :
PRESUP. PRESUP. CREDITO OE CRED. DE CRED. MEP A DIGECE Y FIRMA DE PAGO DE PAGO DIGEPRE
ADMINIS- ADMINES- CREDITO PROYECTO
TRADOR TRADOR PUBLICO INICIA
SE SOLICITA SITUA Uso
upd NOTIFICA DICTAMEN Jemp FONDO EN Jmpi FONDO  Jremmessessmessssamnes S U ———
DE PARA BANTRAL ROTATOR1O
CONTRALOR FIJAR ADMINIS-
GENERAL FONDOS/94 TRADOR
-----1 - e e e w -----1 - - - ™ - o W = -
ADMINISTRAD CONTRALORIA ADMINESTRAD ADMINISTRAD ADMINISTRAD
§ SOLICITA §  |FIJA MONTO I BUSCA COMPR REMITE
FIJACION DE Y TIPO DE F IADORES TIANZA A FIANZAA >
--pf FIANZA A J---p§ FIANZA B-- DI ACEPTABLES fee-comocecnucoaccecaannmccanacucanancnnss » CIA.  Je-me-n CONTRALORIA J---<--cmmvemnomcvmmamecanccncn-
CONTRALORI CIAS. ASEGURADORA ERAL
J GENERAL § ] ] ] ASEGURADORA |



PAGINA NO.4

CREDITO
PUBLICO
SOLICITA
POR M
ESCRITO
A BANTRAL
NOTA CRED
SECCION SECCION ORDEN DE SECCION CONTRATOS PAD CREDITO CREDITO PLANILLA
CONTRATOS DE PAGO ORDEN DE CONTRATOS REMITE REMITE A PUBL1CO PUBLICO ES
- 2&2?’;2‘ R :lﬁe” ‘L'%A - m\in Rgaggﬂ ESTABLECE PLANILLA CREDITO REVISA - CON;:B]LI FI ggam
» - — ump] PLANILLA ‘ of PLANILLA prm—) pus—
ORDEN DE NAR PAD A Mt T e [ T T PLANILLA VICEMINIS
PAGO REGISTRA CONTRATOS be
0.0E PAGO MHVCP
[ e R M
CONTRALORIA CONTRALORIA NEP ENVIA -C;E;l;o- -E: ;E; B -wc;n:t ADQUISICION
I F?E'E&IAA | SE 1 { OFICIO A | 1 PpusLICO | JENVIA CARTA] 1 REGISTRA | DE
__________________________ LA NOTIFICA CREDITO SOLICITA A A BANTRAL FIRMA CHEQUERAS
oo AL I----» PUBLICO |-------- b~ BANTRAL |- ---p§ SOLICITANDO |- - - - -p} RESPONSABLE |- -M | e
I i ADMINISTRAD ADJUNTANDO SITUAR REGISTRAR
| ! ) DOCUMENTO | I FONDO | | FIRMAS ) | RoTATORIO | 1 !
L 3 DE CONTRALO ROTATOR10
- e L-----J - - e ow L-----J L-----J L-----J L-"---J



PAGINA NO. S

BANTRAL
EMITE
NOTA DE
»§ CREDITO |
A NOMBRE
DE
TESORERIA
CREDITO D1GEPRE DIGEPRE TESORERIA
PUBLICO CONTABI REMITE GENERAL
PLANTLLA PLARILLA L1BRA-"  Jomep] EMPLEAD
! | a—pt LIBRA- EMPLEADOS >
A r-. Y EMITE MIENTO A DIGECE F lN
DIGEPRE L1BRA- TESORERIA
MIENTO GENERAL

| '
L---.-J

MEP.- MINISTERIO DE EDUCACION PUBLICA

DIGECE. - DIRECCION GENERAL DE CONSTRUCCIONES ESCOLARES
MHYCP.- MINISTERIO DE HACIENDA Y CREDITO PUBLICO
OIGEPRE.- DIRECCION GENERAL DE PRESUPUESTO

PAD.- PROCESAMIENTO AUTOMATICO DE DATOS

BANTRAL. - BANCO CENTRAL DE HONDURAS
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INSTRUCCIONES PARA LA APLICACION DE PRUEBAS DE UBICACION
DIRIGIDA A PROMOTORES MUNICIPALES, COMUNALES Y
FACILITADORES

ASPECTOS IMPORTANTES :

- El Facilitador aplicaré la prueba, con el apoyo del Promotor y del Asistente Técnico. El
Promotor la revisara, analizaré y tomara la decision sobre el nivel que corresponde al
Beneficiario.

- No se aplicara la prueba a aquelios Beneficiarios que presenten certificado del nivel
' correspondiente.

- La prueba se calificara con un aprobado para segundo nivel o aprobado para tercer
nivel. No se asignara nota.

ANTES DE APLICAR LA PRUEBA EL FACILITADOR DEBE EXPLICAR AL BENEFICIARIOQUE :

- El cuadernillo tiene dos partes . la caratula donde van los datos personales y la parte
interior, donde estan las preguntas de Espanol y Matematica. :

- Antes de contestar la prueba se deben escribir los datos personales.
E! facilitador orientara a que observe los ejemplos que éstan antes de cada pregunta .

- Cada pregunta tiene tres posibles respuestas, sol. 3dera, el Beneficiario
encerrara con un CIRCULQ o marcara con una X la respuesta correcta.

EN ESPANOL: Hay preguntas donde respondera escribiendo en un espacio sefialado
y en otros casos observara primero un dibujo, luego seleccionara la respuesta correcta
o escribira el tipo de oracién que se le pida.

EN MATEMATICA : el Beneficiario hara las operaciones en el espacio en blanco del
cuadernilio.

TAMBIEN RECUERDE QUE : El Beneficiario trabajara a su propio ritmo. No lo debe apurar
para que termine. Revise el cuademillo, algunas veces dejan preguntas sin contestar.
Guérde los cuademnillos en un lugar seguro, bien empacados. Cuando los tenga todos,
mandelos al responsable de su zona.

COMPONENTE OBJETIVOS Y EVALUACION DEL APRENDIZAJE
"EDUCATODOS" MINISTERIO DE EDUCACION PUBLICA
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REPUBLICA DE HONDURAS
SECRETARIA DE EDUCACION PUBLICA
PROYECTO "EDUCACION PARA TODOS EN LA ESCUELA MORAZANICA"
COMPONENTE "OBJETIVOS Y EVALUACION DEL APRENDIZAJE"

PRUEBA PARA SEGUNDO NIVEL

PRUEBA 1
Nombre Edad_____Sexo M.____F.
Lugar Municipio
" Depto. Fecha
N2 Del Centro Aplicador

Revisd y dictaminé

TEGUCIGALPAM.D.C., 1985
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ESPANOL

Escriba la palabra que completa la oracion.

Ejemplo:

Beto laza la

2l

mula

1. El pino esté

mina
mano

seco

2. Eipinc esta

seca
saco
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o la oracién que indica el dibujo.

E,,mplo:
—

| r/)?\ /);/’;
YA
7

Arnulfo rema.
B.  Arnulfo reza.

C. Arnulfo rima.

A. Enmabhace 'a cena.
B. Enmatcmala sopa.
C. Enma sirve !a cena.

Escriba una oracién por cada dibujo.
Ejemplo:

A. Anabana al nifio.
B. Anahace el pepe &l nifio.
C. Anada pecho a su nifo.

Cool AaveABLE COPY
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Lea el parrafo. Marque la letra que tiene la respuesta correcta.

Don Ramadn es un padre responsable.

El tiene dos hijos; José de 15 afos y Rosa de 13 afios. Ambos terminaron la primaria.
Don Ramén quiere que sus hijos sigan preparandose.

Quiere que sean personas con éxito.

Ejemplo:

¢Cémo se llama el papa?

Ramén

B. José
C. Rosa

7. ¢Cuantos hijos tiene don Ramén?

A uno
B dos
C tres

PRINI-A/85 3

V"‘.
-— %




8. <¢Cuantos arios tiene José?

N

B 14
C 15

9. ¢&Qué quiere Don Ramdn para sus hijos?
A la mejor preparacion para sus hijos
B la primaria para sus hijos

C que sus hijos le ayuden a trabajar

4 PRINI-A/95



\ MATEMATICA

' Ejemplo: . Sume: -

s 10. 1.
_‘ 21+6=2% 18 +7= 71+8=

Ejemplo: - m?laga las siguientes sumas:
t 12. 13
‘ 52 + 58 + 79 +
43 5 7
i e e , V o
: Ejemplo Reste:
§
14 15.
18-4= 1 3 17.8 = _ 58-5 = .
Ejemplo: Haga las siguientes restas.
18. 17.
42 - 96 - 40
21 53 10
PRINI-A/85 5 “:’




Ejemplo:

1
|

¢Que nimero esta antes de 897
A
B 90

, C 100

18. ¢Qué nimero esta despues de 97

A 7
8
C 10

19. ¢Qué nimero hace falta para completar la serie 36

A 34
B 37
C 35

20. ¢Qué numero se encuentra entre 79 y 817

A 78
B 82
C 80

38?

~
b=

Y
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Resuelva los siguientes problemas.

21. Julia fabricd 35 ollas de barro y Rosa 34 cllas. ¢Cuéntas ollas fabricaron entre las dos?
A 69
B 68
C 65

22. Se recogieron 64 huevos. Se venaieron 43. ({Cuéntos huevos quedaron?
A 29
B 21
Cc 19

PRINI-A/2S 7
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PROYECTO EDUCACION PARA TODOS
EN LA ESCUELA MORAZANICA

ANTECEDENTES
FAC"ORES QUE SE DAN EN LOS ACTUALES MOMENTOS:

PRIMERQ. CRECE EL INTERES NACIONAL POR ALCANZAR MEJORES
NIVELES EDUCATIVOS.

EGUNDO. EXPERIENCIAS QUE AYUDAN A MEJORAR LA EDUCACION
DE JOVENES Y ADULTOS.

TERCERO. EL DESARROLLO SOCIO-ECONOMICO QUE SE PRODUCE EN
LA ZONA SUR.

CUARTO. EL USO DE LA RADIO FACILITA LA EDUCACION.

PROPOSITO

OFRECER UNA SEGUNDA OPORTUNIDAD EDUCATIVA A LOS JOVENES Y
ADULTOS QUE NO HAN COMPLETADO LA EDUCACION PRIMARIA, OQUE
DESEEN INICIAR SU EDUCACIGN SECUNDARIA. EDUCACION BASICA.
9 GRADOS.



EDUCACION
BASICA DE ADULTOS
POR RADIO INTERACTIVA

VALLE
CHOLUTECA
PARTE DE EL PARAISO



“CUADRO COMPARATIVO MATRICULA INICIAL Y ACTUAL

. PROYECTO "EDUCATODOS:
No. MUNICIPIO Facilitadores Primero Seggxdo Tercero TOTALES
m P ST

1 | CHOLUTECA | 140 | 160 [780 [780 |8s0 |8s0 |425 |425 |2085 | 2085
2 \MARCOVIA |84 |85 |72 [s16 {313 314 [193 [206 |1278 |1336
3 |SMarcosC |25 |20 |12s |15 |63 | e | st | s1 | 239 |29
4 | DUYURE 8 |11 a4 [47 |20 |38 {20 |31 {8 |us
5 |ELTRIUNFO |91 |91 (866 |866 400 400 {250 {250 {1516 [ 1516
6
7
8
9

NAMASIGUE | 31 31 {247 247 {210 {210 J123 123 580 580
YUSGUARE 43 43 | 200 200 1160 [ 160 | 132 132 | 492 492

EL CORPUS 56 56 | 300 300 300 ]300 |108 108 708 708

CONCEP.DE
MARIA 143 | 157 | 600 600 {360 |360 {920 1920 {1880 | 1880

i
HVIO APACILAGU | 81 81 |462 462 361 361 }326 326 | 1149 | 1149
11 MOROLICA 20 20 | 150 150 | 60 60 60 60 270 270
12 OROCUINA 61 61 |476 476 (210 210 | 103 103 789 789
13 S.AFLORES 16 25 97 64 121 {101 50 43 268 208
14 SAN ISIDRO | 23 20 ] 270 136 | 150 | 113 | 100 69 520 318
15 PESPIRE 66 100 | 911 1098 | 175 | 163 | 47 37 1133 1298
16 SAN JOSE 46 48 | 360 167 | 170 {175 | 150 146 680 488
17 TEXIGUAT 39 36 | 378 378 | 80 80 50 50 508 508
18 V.ANCHO 16 19 | 160 154 | 40 85 55 55 255 294
19 LIURE 36 36 | 273 253 | 120 | 138 | 68 165 461 656
20 SOLEDAD 37 41 293 305 1120 1129 | 65 57 478 491
21 GOASCORAN | 14 35 133 225 17 ] 216 8 33 158 452
22 ALIANZA 12 22 60 186 S 80 3 20 68 286
23 CARIDAD 22 12 120 86 9 77 6 59 135 222
24 ARAMECINA | 15 22 143 166 5 49 4 23 152 238
25 LANGUE 87 105 11000 1948 | 30 |408 | 25 | 67 1055 1423
26 S.LORENZO | 30 35 260 | 385 16 199 ] 140 | 281 724
27 AMAPALA 43 43 180 {402 180 | 99 100 118 | 460 619
28 NACAOME 20 40 250 | 495 8 90 6 125 | 264 710

29 S.F.CORAY 50 50 447 550 | 25 82 9 82 481 714
TOTALES 1355 1534 10353 10967 4617 5640 3462 4024 18432 20809




CUADRO RESUMEN POR MUNICIPIOS
PROYECTO EDUCATODOS
Depsrtemaento de Choluteca

tugar tnatrumentos Edwd Sexe Locales Suq-v;do- Horario Emisore Tesbaje Salerio mo:o, :'lpovo —
Aphcados -29 +29 Y] F Esc C.Com. | Casa Igle- 4285 Se8 Radio Redio Henecan st NO -S00 -1000 + 1000 €. Gu:.‘ K
Haeb. | sia Valle Centro
Cholutscs 2341 1008 1255 1035 | 1308 1185 165 938 | 53 1802 839 | 2229 120 o 2089 | 272 ° 0 0
Margovia 867 249 N 257 310 507 0 [) 00 404 183 612 0 [ 543 24 0 ) :
Sn. Marcos de Coldn 050 317 k12 324 J68 294 ns 171 ] 398 295 810 7 7 ) " 0 o
Duywre 301 17 184 154 147 190 o8 V7 3 184 1wy ' o 29 o m 20 o 0 [ -
Sn. Amonle de Flares 230 100 130 0} 127 152 21 57 [+] 134 98 195 24 11 230 [\ 230 o : : - -
€ Corpur 979 429 4%0 A20 459 %08 as 2085 (] 503 290 701 49 49 879 0 879 0 - - : -
San laldre a7t 173 349 23/ 234 208 5 e ] 397 74 470 ] 0 471 0 440 25 - -
Nemasigle a5 334 7 kL1 Mo 73 50 e 4] 537 114 842 9 (] es1 ] 834 17 ] : - "
spaciagus 903 339 564 a6s 437 Ire aa 283 [ 107 136 (11 84 [ 770 133 770 ] 0 2 -
Qreeuing 78 364 a12 4G4 512 362 1o 504 0 701 275 LY 70 o 187 179 797 o : : =
Maorelice 328 182 104 "a 142 24 o 104 0 304 22 267 39 ] 287 39 297 : ° - =
Concopcién de Merfs 1187 732 - 455 045 542 205 XA 81 [ 1106 g1 941 13 213 024 363 1015 172 - : -
€1 Triunte 1069 609 460 a9 590 995 32 2 0 1059 10 1050 19 o 1089 192 877 0 : .n
Sen José 258 189 13 _lf!__ 132 230 20 G [+] 1 255 242 14 [ 256 2%4 2 ':f‘ : - . ;‘;""
Pespire 1280 [ 15 4y A9 LIL 849 01 203 15 J08 100 J ene 272 100 12608 ] .| 208 Q0 ” - - ”
Yusguere 845 305 290 (K} ] 306 502 22 19 2 325 320 187 " 187 504 ot 401 138 ; : ; -
SUMA TOTAL 12760 8222 6478 5979 G142 1038 1236 4350 | 130 9007 3097 1" 847 802 4553 1207 773 123 2
25T




CUADRO RESUMEN DE DINGNOSTICO
PROYECTO EDUCATODOS EN LA ESCUELA MORAZANICA
__!)epartamento de Choluteca, Marzo 1995

No. Lugar Namero do Hooae - Cantidad No. do’ Bunoeficiarios Tiene intorés on realizar estudios
Promotorcs Comumdadue: de Facilitadores do E.P. con ayuda Radio
H I tramentos
i ’ Tro. 2do. 3io0. Total S! NC Total
L Choluteca t b el 89 126 549 660 2341 1919 422 2344
|
|_2__| Margowia 2 1l i 3 242 b 240 567 560 7 667
r
, 3. | SanMarcos de 1 690 26 192 94 204 690 572 1g 690
i Colén
I 4. Duyure 1 13 201 13 126 70 105 301 214 87 301
Cov El Triunto 1 A tOGY 35 770 140 159 1069 1069 1069
- 6. | Concepcidn do ! Ho 1y 80 160 338 389 1187 1187 1187
Maria
7. | Namasiguo ! -/ Hy 1 37 305 154 192 651 651 651
8. Sn. Antoniv deo t e 1/ 134 50 a7 230 230 230
Flores
9. El Corpus 1 32 879 32 129 241 209 879 879 - 879
10. San Isidro 1 19 an 20 281 114 76 47 471 47
11. | Apacitagua 2 52 903 52 510 105 208 903 903 . 903
12. | Orocuina 2 pa 976 a4 594 202 180 976 970 v7¢
13. | Morolica 1 " 326 18 189 64 73 326 326 326
14. | san José 1 1 256 13 104 47 105 256 256 256
15. | Pespire 2 6 1268 69 78 624 466 1268 1268 1268
18. | Yusguare 1 19 045 39 286 177 182 645 645 - 645
25 H51 12.160 615 6130 3139 3491 12,760 12,126 614 12,760




a—— e

lo Lugar tnsirumentos €dad Svan Locales Su endos Horano Errwsora Trabajs Salanu Orq. de Apuyo
Apkcedos 29 «29 ™M v €sc CCom. | Casn | tgle-| 445 | Se6 I Aadic | Redio | Henecan S| NO 500 | 1000 | +1000 | €PR | Oy vc
Habs. sig Valle Contro Gub.
Nacsome 578 202 376 "y 6. a24 36 80 38 330 2484 25 0 563 482 98 0 0 v o ° 0
Sun Lorento 19 ) 202 200 259 1 a8 m e 24a | a5 260 v 241 a7 | w2 0 ¢ i o v !
1. | Amepate 320 128 200 169 1y 264 63 ' o 133 195 28 0 300 324 . 0 v o o o o
1. | Sn.Fisneisco do Coray 2 .2y S44 379 103 212 0 o0 | o 83 37 527 o s 820 52 0 0 v o v o
Langue 1651 534 "y 674 w17 Vean 1 9 1 830 a2 (¥ 22 808 1651 o 1838 ' ? ! ! 1
v | Avenea 202 1] 134 " 12 190 2 ) o 146 50 53 2 147 202 o 200 P 0 0 ’ 24
" | cesscortn 051 1 537 280 ar wit 0 20 | o 195 256 130 " an 651 v 650 ! v o - o
1 ] Aremecina 354 1568 198 150 204 312 1 27 0 219 135 3 13 28 3n4 o 354 0 0 v ’ 1
' Cavidad 232 104 1ou wy | oW ar |1 [ v 2y | ‘o7 mn o 7 282 0 231 ! v v ! "
SUMA TOTAL 5387 1871 M e KN BRRLCRNS WAL W3 SEELCLAN NUIECH L o1 26 w4y | 244 | wons ’ v ) )
l
Referencias:
E.PR. = Empresa Privada ORG. Organizaciones 0.C. = Organizaciones Comunales
GUB. Gubernamentales
e
s i:; .~
-




CUADRO RESUMEN POR MUNICIPIOS

PROYECTO EDUCATODOS
Departamento de Valle

No. Municipios Nombre do No. de Cant. do | No. de Beneficiarios Tiene intorés en realizar
Proinotores Comuni- instru- Facilita- estudios de E.P. con
dades mentos dores ayuda de Radio
0. 2do. Jro. Total St NO Total
1. Nacaome Exequiol isaias Reyos 21 503 29 357 83 83 503 503 0 503
2. San Lorenzo Feliciana Lozano 37 491 37 290 117 89 491 491 0 491
3. Amapala __Emsmo Padilla 16 355 a7 177 74 104 355 355 0o 355
4, San Francisco de Coray Miriam Alvarado 38 a3l 57 711 58 82 831 831 (o] 831
5. Langue Ever Esal Tovar Torras 23 826 36 574 150 102 826 700 126 826
5.1 Langue Nelly Daysi Matamoros 22 825 3s 576 146 103 825 701 124 825 “
6. Alianza José Arnullo Cérdenas 14 202 14 134 26 42 202 150 52 202 I
7. Goascordn Xiomara E. Cirdenas 35 651 39 469 99 83 851 505 146 651
8. Aramecina Meivin David Diaz 24 264 24 166 924 94 354 312 42 354
9. Caridad Sonia Contreras 9 232 1 84 42 106 232 186 46 232
SUMA TOTAL 239 5270 319 3538 884 848 5270 4734 536 5270 AiJ

Jorge R. Lépez
Vilma Consuelo Lara
Ada Lila Gamero
Isidro Rivas Martinez
Cristobal Reyes

i
_'\ am—

Tegucigalpa, M.D.C., 30 de marzo de 1995



CUADRQO RESUMEN POR MUNICIPIOS
PROYECTO EDUCATODOS
Departamento €1 Paraiso

Luaar Instrunsentos l Vo ot taiqendns Hareno I Ervsora Trabays Saleno Org e Apayo
Aphe i ! | T |
e : ! , tan Sanf Aade Radio | MHenacan st NO 500 1000 | +t000 € PR g oc
: , ! Vatte | Conire Gub
.- - . H . S, v .

e e : i . . , - : , )
\ U AL L | ECAN I HIA v 2! 10 17 Iy [’} 4 ar2 4 372 0 0 G 8 o
Lure » o A | o an o Qs 22 |6 a [ 875 [ 6874 0 [ v 0 2
Seetal an: S b : : A 22 A 120 o am 0 ] 401 [} 40t ] 0 3] &) .20
Vadn Ancho 262 ' ran | 1 ' ' it o ot 9 262 o o 202 ] 262 [} o 12 17 2
sma toral e [ b e T e Lo T Lo o [0 [0 Lo o Jwmo] o | o [ ]




CUADRO RESUMEN DE DIAGNOSTICO
PROYECTO EDUCATODOS EN LA ESCUELA MORAZANICA
Departamento de El Paraiso, Marzo 1995

e

No. Lugar Ndmero de No. de Cantidad No. de Buneficiarios Tieno interés en realizar estudios
Promotores Comumidades de Facilitadores de E.P. con ayuda Radio
Instrumentos
1ro. 2do. 3ro. Total Sl NO Total
1. Texigua 1 18 377 19 200 63 109 372 372 0 372
| 2. Liure 1 31 675 32 ass 172 118 875 875 0 675
3. Soledad 1 29 a1 32 197 83 121 401 401 (4] 401
4. Vado Ancho 1 16 2062 16 148 80 36 282 262 (o] 262
4 94 1710 99 928 398 384 1710 1710 0 1710




FREppa-

.

— - - - S, o . e -
-
=2 U ES =
No Lugar instrumentos fdad Scao Locales Sugendos Horsrio Emisore Trabeje $Salario Org. ds Apoyo
Aphcados -
.29 .2y 2] F Euc C Com Cose Igte- 495 5a0 Rado Rodio Henecan (7] NO .500 ~1000 + 1000 E.PR Org. o.c.
i PO - Hab. sia Valle Centro Gub.
1. | crolutecs 12.760 n282 LATAN BN P 70 ] 1216 ] 4350 | 130 | 9667 3037 § 11an 847 602 1883 [ 1200 nna 1231 1025 [ 84 410
2._| valte 5387 en 2L MEEEET A SRR trp 1017 ] a8 | 257 | 2170 § 2508 03 2758 5143 | 244 | 3073 15 2 1 15 114
3. €t Parafso 1o 968 " el AR LT AL %02 A3 1278 434 1210 (] [} 1710 [ 1”70 [ o 0 10 an
SUMA TO o 1o R R IR 1 ] 569 | 224 ] 1200 | 5881 ] 15649 910 3358 18408 | 1451 | 11958 | 1451 1027 3 6on
. o e PRI PR S e e L 0% i A




CUADRO RESUMEN DE DIAGNOSTICO
PROYECTO EDUCATODOS EN LA ESCUELA MORAZANICA

Zona Sur, Marzo 1995

No. Lugar Ndamero de No. do Cantidad No. de Beneficiarios Tiene interés on realizar estudios
Municipios Promotores do Instrumentos de E.P. con ayuda Radio
Facilitadores .

1ro. 2do. 3ro. Total Sl NO Total
1. Choluteca 18 28 615 12.780 6.130 3.139 3.491 12.760 12.126 834 12.760
2. Valle 9 n 319 5.387 3.677 923 887 6.387 4.851 536 5387
3. El Paralso | 4 4 29 1.710 1.928 398 384 1.710 1.710 [¢] 1.710
TOTAL 29 43 1033 19.867 10.635 4460 4762 19.857 18.687 1.170 19.857

Responsables:

Vilma Consuelo Lara
Ada Lila Gamero
Isidro Rivas Martinez

J.&L%



