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EXECUTIVE SUMMARY 

USAlD/H&ti hnded a six month training program in edwationat policy analysis and planning for 
five mid-level Haitian bureaucrats &om both the public and private sector. The training was 
hnded under the Caribbean and Latin America Scholarship Program 11 (CLASP II) Project and 
arranged by the Partners for International Education and Training (PET). This program began 
precipitousIy in June 1994, just before the embargo on airline traffic in and out of Haiti took 
effect. The University of Pittsburgh's International Management Develcpment Institute (IMXII), 
which has operated a francophone management program since 1978, implemented the program. 

The Mission scheduled a review by a panel of administrators from the Xalrian Ministry of 
Education, Youth and Sports, as well as a representative of the private sector fbr the week of 14- 
17 November. At the same time, it scheduled an external review of the program and gave the 
Aguine Internationai assessment team three objectives: 

1. Determine the degree of success of the training program. The Mission is 
considering a potential replication of this program in the future if it turns 
out to be beneficial to the feilows and to Haiti's educational system. 

2. Determine the extent to which the public and private sector pedagogical 
counselors/inspectors were able to accept the integration, as they are 
scheduled to work together upon their return to Haiti. 

3. Derive lessons learned from this unique experience so as to propose it as a 
showcase to other Missions. 

This report highlights these three objectives in individual sections. These discussions of the 
objectives are fc:!owed by additionat data from the interviews conducted and an overview of the 
program. The final section includes lessons learned and recommendations, based on co,ments 
from the visiting Haitian delegation, the Haitian participants, IMDI staff, and the assessment team. 

The key lessons learned from this program are as follows. 

* IMDI did a good job in the design and implementation of the program, and 
the participants learned a great ded. 

. Despite their efforts, the program did not accurately reflect either the needs 
of the participants or of their respective administrative hierarchies in Haiti. 

rn The participants and their administrators had assumed that they were being 
trained primarily in school administration and evaluation techniques (how 
to rate teachers, textbooks, et al.), rather than in policy reform. 
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a This miscommunication probably stemmed from the speed with which the 
program was launched, but was the focal point for concern, especially 
among the participants. 

O The group quickly coalesced, in part due to classes together, and in part 
due to living together. They are able to work together as a unit, and have 
been knctioning as such for several months. 

The English language training component needs to be choseiy scrutinized. 
If it continues to be of7Fered in Haiti, then it should shift its focus fiom the 
TOEFL exam to conversation and grammar. If it moves to the U .S ., the 
time period may be reduced due to the effects of immersion, but the focus 
should still be on conversation and grammar. 

* The probable outcomes of this training depend strongly on the wishes of 
the educationai hierarchy. The participants can apply some of their training 
at their own administrative Ievels, but any work on educational policy or 
national initiatives will require considerable coordination and input fi-om 
that hierarchy. 

Any subsequent program should incorporate an initial needs assessment, 
earlier coordination among the principals, a review of the selection process 
and should ensure ongoing feedback among all of the principals. This 
avoids the miscommunications present in the earliest months of the 
program and focuses the potential outcomes more narrowly so that they 
can be defined and then analyzed. 



Assessment of Haitian Educators-University of Pittsburgh 

ASSESSMENT METHODOLOGY 

The assessment consisted of a brief document review, extensive group and individual interviews, 
clzsssoorn observations, and site visits. The primary tools were a series of questionnaires 
developed for the Haitian participants, the visiting delegation, the trainers, and the program 
administrators. The interviews addressed the three primary objectives of the assessment through 
a detailed series of linked questions relating to implementation and expectations. The 
questionnaires were available in either French or English, but were administered in the language 
preference ofthose interviewed. The interviews ofthe Haitian participants and the visiting 
delegaiion were conducted almost excIusiveIy in French. The classroom observation was of an 
English session on Pittsburgh's use of multicultural education, and the primary site visit was a 
meeting with the Supervisor of Policy Planning a ~ d  Restructuring for the Pittsburgh Board of 
Education. The only trainer availabIe to the assessment team was Micl~el Rakatomanana, who 
was the principal trainer in twelve of the seventeen modules. 

This section discusses IMDI's program and capacities, and the current educational system in Haiti. 

IMDI Pvogranz Overview 

This International Management and Development Institute fW1) started in 1978, with the 
purpose of training people fiom francophone Africa and Haiti in management techniques. W I  
is part of the School of Public and International .AEairs at the University of Pittsburgh, but 
focuses specifically on executive development, usually in programs of one or two months. In 
addition to the regular cycle of courses, they offer custom-designed longer programs to address 
particular needs. This includes the six-month program for Haitians, as we!] as a nine-month 
program for Russians in early 1994. IMDI has 22 fbll-time employees, and teaches courses in 
Arabic, French, English and Russian. They have partnership arrangements with a number of 
international organizations and foreign governments. 

BAD1 has three goals: (1) to build up knowledge about development management; (2) to develop 
methods of applying this knowledge; and (3) to transform the knowledge and methods into 2m 

applied training program. Its specific training target is mid- to upper-level manageme~l:, and it 
includes training, consultation, research, publications, and partnership arrangements among its 
principal activities. Its working style is based on long-term colEaboration and interactive training 
based on apprenticeships, while the accent of the training is based on practicing techniques and 
problem solving, using local resources. 

The programs in French include the French Seminars in Management and Development (SEMD), 
which last two months with an enrollment of approximately 120 students. These seminars are 
divided into three phases. The first phase is general course work, inc!uding managing information 
systems, negotiation and strategic planning. The second phase is the establishment of professional 
contacts. The third phase is specialized modules, such as training of trainers, financial 
management, or human resources management. 
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The participants choose their own specializations during the third phase-flexibility is a key 
feature of the program as a whole. IPtaDI also employs several different strategies for follow-up. 
These include organizing on-site conferences/programs, creating an association of former 
participants, distributing an IMDI journal, and administering regular follow-up questionnaires. 

The Haitian Educational System 

There are approximately 3 million school-age children in Haiti. While public education is on the 
rise, more than 85 percent of the students in school attend private school (only about one in three 
school-age children attend school). For most of the schools, the ratio of teachers to students 
averages 1:60, although this may go considerably higher. Many of the teachers do not have 
formal training in teaching methods, and there is considerable variation between the standards 
used in the pubIic and private sectors far certification and education. 

The Ministry of Education, Youth, and Sports is redesigning the educational program to include 
nine years in the fUl~5amental program, consisting of three separate cycles. Secondary education 
will be an additional three-year program, divided into classical, technical 2nd professional training. 
This is quite different from the older system of six years of primary education, and an additional 
six of secondary. 

The private sector has its own administrative structure. F O N E P  (the National Fourldation for 
Haitian Private Education) is separate from the Ministry, but is a parallel entity which monitors 
the activities of the private schools. The Ministry is ultimately responsible for dl education in 
Haiti, however, and includes an office with oversight over FONHEP. The private sector is 
divid.ed as follows: 

i Catholic Protestant Independent Total 

Number of schools 1,156 3,467 i 3,359 7,982 

Number of students 19,983 92,838 72,638 185,459 

Now the Ministry's immediate task is to decentralize the educational administration, to equalize 
the available resources among all departments (rather than concentrating them in Port-au-Prince), 
to develop standards for teachers which incorporate some of the newer initiatives of the 
government, and to create a national educational plan. 

INTERVIEW RESULTS 

This is the mzjor descriptive section on the data collected. We have grouped the responses by 
participants, IMDI administrators, trainers and finally the Haitian delegation. The participazt 
questionnaire was the most extensive of the instruments and covered four major areas: program 
management, group dynamics, expectations, and recommendations. In most cases, issues on the 
program outcome, group dynamics and lessons learned have been abstracted from this section and 
named in more detail in those sections G A  the assessment report. 
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There are five participants in the program, who come fron four sf Haiti's nine departments: two 
are fiom the north, one from Mibonite, one from the west and one fkom the south. Three 
participants represent the private sector, and two the public sector. 

FONEEP narninated nine candidates, three each from the Protestant, Catholic and Independent 
sectors. An initial preselection was made at FOBEEP, foliowed by a lengthy interview by 
Ministry, USAID, and FOMEP representatives. The Ministry followed the same find selection 
process, and the candidates &It that their initial selection had been a matter of merit and a 
consequence of referaices fi-om their supervisors. 

AJI of the participants are mid-level administrators, whose work includes monitoring schools in 
their regions. The participants are as follows: 

The Private Sector (FOMHEP): 
Noel Etienne HERIVEALJX 
Nelie JEANTILLON Derivai 
Phrre Antoine LOUlS 

The Pu biic Sector: 
Jean Felix NQRGAISSE 
Josseline OBAS 

The five participants share two apartments off-campus. Several participants left young children 
behind in Haiti in order to take part in this program, and the duration has imposed considerabfe 
hardships on the participanrs m d  their families. TMUT has been particularly sensitive and 
responsive to this situation. 

The participants arrived at the University of Pittsburgh after a week-Iong orientation in 
Washington, and were immediately thrust into a month-long sequence that was part of the third 
phase of the regular W I  program. The rhree men chose to take :he training of trainers module, 
while the two women took human resources development. The second phase was changed for 
the Haitian program from an intensive two-week period to periodic visits over the course of the 
entire six-month program. 

The most consistently expressed concern was that they wanted the program to focus more on 
school administration and specific methodoiogies, such as how one evaiuates a textbook, as 
opposed to modern management strategies. This became clear during MDI's mid-iem 
evaluation, and there was increased attention paid to how the different rnethadologes might &Eect 
school administration in each module remaining, but no new modules were developed to 
compensate. 

The participants found their program to be a combination of K.EI and the fianco~hone seminar. 
Although they thought that the program was well-done, the participacts felt that the rnr~dules not 
specific to the: Haiti training were less agpropriate--in some cases, :he site visits were usefir] but 
not always germane to their situation. The training consisted of a series of modules. all cllCwhich 
included participatory activities involving feedback, brainstorming and case studia. There was 
some theory, but more practice; including site visits, obei-vatron, simulation, note-taking, with a 
synthesis session at the end. 
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The principal objective of the training was to give the participants lczdership, management and 
planning methodoIagies, general management techniqucs, to show them administration and 
education modules in the U. S., to compare the U.S. educational systems with Haiti's, and prepare 
them to work together to plan a new educational policy in Haiti. 

The modular format had both strengths and weaknesses. Most techniques worked well because 
they were geared towards teaching adults. Two aspects that were singled out as especially 
effective were conflict resolution and active listening. byhen the techniques worked less well, it 
was often due to the unfamiliarity of the technique and insufficient time to address it more 
ef3ectively. In generaf, the modules were well designed, but some of the professional visits were 
nct appropriate to the educational focus, such as the one to the old Pittsburgh airport. 

Pat1 of the participants developed action plans, either at the beginning of the program, or during 
the final few weeks of the program. These plans described either what they hoped to achieve in 
the training, or what they were going to do, using the new techniques, upon their return. Most 
changed their objectives when it became clear that the focus of the training was on educationaI 
policy, although several felt that the tools they Iearned would be usekl, especially in involving the 
community with the school. 

The participants thought that their orientation in Washington was very usehI as an introduction to 
Eife in the U.S. and in teaching them how to get around in an American city. Although they would 
have liked a more detailed orientation, they felt that they were adequately prepared for what they 
wouId find in the U. S. None of the ~articipants experienced particular problems due to race, 
gender, or language. They noted that their language facility improved with practice and that 
several of them had become guides for the newly-arrived African students. 

In terms of the administration of the program, the participants were pleased with IMDI's 
responsiveness and had no substvttive complaints to register regarding administrative or financial 
problems. The I I . 3 1  personnel were, by and large, willing to adapt the program as much as 
possible to address particular concerns expressed by the group. The principal trainer, Michel. 
Rakatomanana, was especially singled out by the participants as being very caring and concerned. 

The most and least effective elements in the program varied considerably with each participant. 
They valued the site visits to places, families, and organizations most; nothing was identified as 
weak. The trainers were knowledgeable? and the modules were well-prepared. The participants 
f:lt that BE9I did well for corning up with a program so rapidly, appreciated the availability of the 
trainers, and that they learned a lot, especially about aduIt education techniques. A negative 
comment; indicated once again the disjuncture between expectations and reality. This question 
evoked the only comment about the content of the modules themselves (apart from their relevance 
to the participants' situations in Haiti). One of the participants felt that the content was not 
substantive enough, and, in particular, that they had not paid enough attention to leamhg 
computer applications. 
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The participants were unevenly divided into those who thought there had been too many site visits 
and those who thought there had been too few. In general, however, all thought that there should 
have been more formal training. 

As to whether or not they had been trained in the skills necessary to accomplish the program 
objectives, the answers were more equivocal and refer back to that initial disjuncture. They 
would have preferred a more technical program, more tightly focused on educational methods, 
but thought that they might be able to adapt some of these skills to their own contexts. 

The participants thought that the selection process had worked well for this Ievel of participant. 
One participant thought that USAU3's emphasis on women participants was somewhat artificial. 

The participants established close ties with each other, and several established links with one of 
the local Catholic churches. They developed some ties with both the trainers and with the various 
agencies they visited, but thought that the most useful connection in terms of professional 
contacts had probably been with the QAS (Organization of American States) in Washington, DC. 

The participants noted the differences between public and private sector education in Haiti, as 
well as more noticeable differences between the Haitian and American educational system. 
Between the public and private sectors, they mentioned the differences in evaluation standards 
and the range of variation within them. The American system surprised them on a number of 
levels, and they singled out the American pragmatism: littIe theory, much work and practice. The 
methodologies and the general workstyle, where there was a lot of give and take, also occasioned 
conment. The active participation of students, the enphasis on comprehension rather than 
memorization, and the involvement of the teachers surprised them, as did the individuality of the 
schools, which resulted &om the difference in having a national plan and programs being 
determined at the local Ievel. 

In selecting firrure participants for this training, the participants recommend targeting the same 
level of counsellors and inspectors, but expanding it to the five departments of Haiti untouched 
initially. They would also include school directors among the group. 

Most participants felt that the duration of the training was either about right, or could be 
expanded. One mentioned the possibility of  granting visas to spouses to visit; this was clearly not 
feasible in f he recent political context of Haiti, but might prove worthwhile to investigate for the 
future, if the program remains at six months or longer. It is also something well within the 
individud participant's initiative. 

The only unanticipated experiences involved the large degree of civic education and the personal 
irfiprovernent of skills. The participants felt that everything had, for the most part, been 
programmed, so that none of the effects were unintended, except the hurried start of the program. 

Perhaps the least successfbl aspect of this training program was the initiai four months' training in 
English. This was geared solely to passing the TOEFL examination, rather than on conversation 
or grammar. W I  initiated the group's English training at the University sf Pittsburgh late in the 
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program, and, while this was more focused, it was also frequently interrupted by site visits and 
other obligations. Most participants thought that the initial English training would have been 
accomplished better stateside, where both conversation and langustge immersion would have been 
possible. 

All of the participants were able to spend time with American families, either in events sponsored 
by MDI or on their own. This was strongly endorsed by the participants and encouraged by 
IMDI, and the participants felt that these visits should be expanded to weekends, if possible. 

AII of the participants ranked this program between three and four (out of a possible five points), 
despite the initial misunderstanding of content. 

fhDX includes a number of very specific educational techniques. One of these is convergent and 
divergent learning: the former works from diverse situations first and develops into a general 
perception of the problem. The latter works from a specific problem and ther, deveIops ir?+,c site- 
specific anaiyses of that problem's interactions. They also use a strategic planning method, where 
the participants design a set of learning objectives at the beginning of the training, and then an 
action plan at the end. 

Most of the planning for the program was done by MicheJ. Rakatomanana and PIET. Philippe 
Gasquet, the coordinztor of the francophone program, designed the initial response to 
USAIULKaiti's request. I t  should be noted that this request stressed educational policy reform, 
and not school adninistrztion techniques. 

The Haitians participated in a program orientation offered by MDI, which lasted for one month. 
During this dime the participants chose selected moduIes that were part of the fiancophone 
seminar; this gave the administration a chance to fine-tune the program for the remaining five 
months. They also offered to let the participants take other IMI>I courses, such as project design 
and management. When the participants asked about including components on school 
admiilistration, IMDI went back to PET  for approv~onsu~tation. PIET was unable to provide 
any correspondence in this regard. TMDI decided to continue th: program as designed, since 
there was already some content on administrative skills in the course of the modules, although not 
as a separate module. A greater focus on this may come out of the synthesis and application 
sessions closer to the end of the program. 

The Haitian group may devise individual or group action plans, depending on what the 
administrators want as the end result of the traxning. The Iast week of the course is devoted to 
developing an action plag, while the second to last week is on the management of change. 

In the hture, IMD4 would like to establish direct contact with the clients and with the donors; and 
exgtain the diEerent faculties and options at Pittsburgh (IMDI has by far the most experience with 
training, but the other schools could provide modules of different techniques, as they have in the 
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past). At the beginning of next year, IMDI should go to Haiti for a well-planned visit of follow- 
up and t~ have substantial discussions about the next phase of the program. 

The IMDI trainers come from a variety sf locations; several are from Quebec. Only one trainer 
was interviewed for this report, but, as mentioned earlier, this trainer was respnsible for twelve 
of $lie seventeen modules. He also became the chief administrator for this program and the 
participants' first point of contact with the TPUTIDI management. 

IMDI and the trainers received general guidelines from USDmai t i ;  the discussion with 
participants about expectations changed some aspects of the program (i.e., more site visits), and 
some background was provided in the course of the modules on evaluating teachers, etc. A 
synthesis and applicatidn session is held to determine what the participants have learned and what 
they can take back to Haiti. In addition, they regularly devote time to discussing problems, as 
well as holding frequent roundtable discussions about the program. 

The principal trainer feit that site visits were especially useful, that the interaction between 
teachers, adnlinistrators, and students was good, and that the training had been successful in 
bridging the gap between the public and private sector participants. 

Time is definitely a factor in any af the modules, and he would modifL the balance for the next 
program, to include more on classroom-based reform, and expanded professional contacts to 
focus on solutions to problems. 

Ministry and FONHEP Delegation Inten 'rerus ' 

The visiting delegation from Hziti included: Mrs. M S e  Camel Coupet, Ministry; Rev. Jacques 
Nicolzs, FQXEP;  Mrs. Mcna Basse Anthony, Ministry; and Mr. Heme Jean-Charles, 
USmmaiti. 

The delegation commented on three specific arczs. Their perceptions of the prog-nm, their 
expectations of the participants upon their return, and their assessment of the vdue of the 
program. 

First, they thought t5at they had been deceived initidly about- the purpose of this program. It 
came as a surprise to realize that the participants had been learning about educational policy and 
planning and not school administr~tion. They feit that better communication and ongoing 
feedback mong the various involved parties would have ninimized this concern. They 
appreciated the psychological support that IMDI gave the participants during such a particularly 
trying period. 

Second, they expect that upon return the participants will be trainers of trainers, not nzcessarily in 
a forma1 setting, and wilf participate in the establishment of the decentralization policy. They 
hope that some wiIl establish test projects to kelp disseminate some of the ideas they have learned 



. . 
Assessment of Haitian Educators-University of Pittsburgh 

and observed, in padicvlar through setting up mare seminars for training and an orientation to 
these new methods. 

Third, the deIegation investigated the possibilities of future cooperation with IME)I and held a 
discussion with participants on the success of the program's objectives. T h y  learned that, while 
the participants valued the skills they have learned, and the group did become integrated, it was 
clear that they wanted more detail on the supervisory componenls, on computers and education in 
general. 

They agreed that f~llow-up should be done in Haiti, to improve the planning and organization of 
the program, and they would like to establish more formal lines of cooperation regarding 
educational development and planning, dong the lines of what they were able to discuss with the 
Pittsburgh Board of Education. 

PROGRAM OUTCOME 

This section looks at three major issues. The first of these is the disjuncture between participants' 
expectatior?~ and the Mission's program. The second examines the IMnI program, as evaluated 
by the participants and its responsiveness to the Mission's goals. The third issue is the potential 
impact of this training program on the development of a national educa5onal policy in Haiti. 

Expectations and Progrant Objectives 

It is unfortunate that the expectations arid the stated program objectives should have been so 
disparate. In the absence of a sequence of events from the Mission's point of view, the problem 
would appear to be the classic faihrre to comm?miccrte. The Haitian administrators a d  
participants were clear as to what they expect:d: a program in school administration. The 
Idissioe; was also clear in communicating to PET a d  IMaI what it wanted &om the program, as 
eviden~ed from the following quote. "The overall goal of this program was to provide trainees 
with rods riecessary to engage in policy dialogue with regards to n~tional education reform. 
Training should pIace particular emphasis on applicability to home country how to sustain 
what hiis P?e? iesrned in the U.S. upon return to Haiti."' 

Wile it is preba;.:ic that the June I994 political situation in Haiti inhibited much coordinated 
planning, it is puzzIirrg tElat there was not some additional communication during the lengthy 
selection and English language training process. 

The participants expresre I their concerns about the program during almost every module, and 
stro~sly during the mid-term evaluation. At that time, the principal trainer contacted P E T  to  
determine if any modifications were possible under the scope of wgrk. Based on interviews, it is 
clear that the program administrators decided to implement their original scope of work (and 
thereby hlfi21 their contractual obligations) rat her than shifting ttle focus to school administration. 

'Page 2 of a 5 page explanatory fax sent from PET to IMDI, June 21,1994. 
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At the same xime, more efforf was made during the remaining modules to focus on training in the 
Haitia~ context. 

The visiting Hairian detegation clearly felr excluded from the planning and implementation 
pracesses. The delegation used strong language to express that sentiment; the language 
"deception" and "waste!' figured in their interviews. Wher, pressed to elucidats, they explained 
that ihe fack of communication meant that they had not known what the program was going to be 
about, and, if they had 'mown, they would have chosen other participants. While they were 
certain that these participants would be able to use some of the skilIs they had learned in their own 
administrative context, they felt that this partimlar group would not be in a position to make 
policy decisions. 

IMDlts Educational Policy ,')i.ogrtrm 

USAIP>/Haiti established four objectives for this program. These objectives stressed leadership 
skills, professional advancement, impr~ved understanding of a democratic free enterprise system 
with particular emphasis on its relevance to Haiti, and meeting Americans in professional and 
personal contexts, 

INiDI used these objectives as the organiing principle behind their seventeen module:, which 
included classroom activities and site visits. The classroom activities included modules on 
democracy and education in the U.S ., methods of mcdem management, educational policy at 
several different administrative levels, and site visits. The modules ranged In duration from 
several days to an entire month. One key difference between this tai!ored program and IMT3I's 
regular itancophone semirtar was the timing of the site visits, which were spread throughout th~:  
entire program, rather than concentrated in two weeks. Most of the participants felt that the site 
visits had contributed substantidfy tc their understanding of the functioning of the U.S. 
educational system, and provided the context to which their more theoretical dasses applied. 
These site visits included meetings with representatives fiom state governments, teacher training 
schools, community boards of education, and public and parochiai schoois, as well as the World 
Bank and the Organization of American States. 

The assessment team asked the participants to rate the modules based on organization, closeness 
of fit with the program goals, implementation, and overall utility of methods. Their cumulative 
results are presented in the following table, but can be briefly summaiized+ While not every 
participant had eve7 madule2, md none have had the final series on managing change or the find 
evaluation of the program, almost all rated the modules as having satiskc! their objectivss. The 
modules that rank at opposite ends of the spectrum are human resources management, which 
ranked higher than the olhers, and educational administration, which ranked lowest. Most 

'The participants were given a choice early in the program to take one of two courses in the fiancophone 
management seminar. The women chose human resources mznagement, and the men cho-2 training of trainers. This 
was the only clear evidence of a gender difference between the participants, and appeared to stern more from +heir acwd 
job situations than any larger variable's effect. 
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participants felt that, while there were future applications for these skills, the extent to which they 
would be able to implement them was open to question. 

ASSESSMENT OF PROGRAM COMPONENTS 
In general, how satisfied were you with the following components of your program? 

P!ease rate each item using the following scale. 

DESlGN PRESENTATION 
Design of Fit wlPrag- Useffilness of 

COMPONENTS Module gram Objective Process Methodo!ogy 

Program Orientation 

Democracy/Goveinance and Education in U.S. 

Methods of Modern Management 
a. Strategic Pianning 
b. Managing People 
c. Managing information 
d. Managing Change 

Educa. PolicylPlanni~ig at Fed., State, & Local Levels 
a. Policies and Government 
b. Adrninistratbn 

Educational Policy and Internstional Organizations 
a. PlanninglManagemcnt of Deveiop. Projects 

Pr ofessionaf Contacts 

Sytthssis and Application 

1t is important to state, clearly and prominently, that this program is not yet over. As 2 result, it is 
too so03 to determine the precise impact it may have on the participants: their colleagues or the 
national educational policy in Haiti. What can be determined, however, is what the participants 
rind the delegation expect -4 happen. 

The participants are somewhat c;aueious in answering haw this training will affect their work. It 
depends on what the educational hierarchy will permit. However, in terns of personal 
development, they were rnore forthright. They felt that their basic skills have improved, and that 
they had learned a great deal, especially the techniques of active listening, group dynamics, 
dzlegation of tasks, and conflict resolution. Several described planning small projects at their own 
leve: for teachers and libraries, ther, executing these plaiis. On the personal level, they felt they 
were more apen and self-confident than before as a result of the training. They thought that they 
would be able to use some of these skills in their current jobs, and that the training ofmore 
individuals of the same administrative level would be usehl. They thought that these methods 
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and skills would need considerable adaptation before they would be useful to personnel at lower 
levels in the educational system. 

The delegation felt that one of the more unfortunate aspects of this program, from the standpoint 
of potential impact, was that the selection process had focused on a bureaucratic level other than 
the one which might be able to most appropriately address policy issues. Given the geographic 
separation of the participants, the delegation did not foresee them working together as a single, 
centrally-organized unit. They felt that participants' expertise would be best utilized in teaching 
other, smaller, regional groups in some of these new techniques, and possibly in serving in a 
modified advisory capacity. 

USAZDmaiti reports that the Research Triangle Institute, which is providing assistance with the 
National Education Plan of reform, has recommended that the five participants be temporarily 
assigned to policy development teams which may serve as the conduit for their acceptance as 
viable "movers and shakers." This is a reasonable and appropriate use of these participants and, if 
the Ministry of Education concurs, participants will be in a better position to make use of the 
expertise they acquired in their U. S. training. 

TEAM FORMATION 

Working together really depends on how the upper echelons view both this program and the 
possibi1,ities of the Trainees' involvement with educational policy reform. They certainly can work 
together well now, but it is stilI unclear whether they wifl be given a chance to do so. They 
probably will not be working together in one ofice, but is likely that they will be brought together 
for periodic meetings to discuss issues. 

The program contributed to increased self-esteem and the participants' abiity to cope with 
different administrative levels. This was dearly manifest in the site visits. It contributed to a 
sense of group cohesion; most felt that sense would continue in Haiti and that they would be able 
to expand upon this. 

The training was effective in terms of creating solidarity; living together and attending dasses 
together reidorced the group dynamic. In addition, attending some of the same courses with 
larger9 more diverse groups, also generated group spirit. While it is clear that the individuals 
worked well together from the start, now they know how the others will react, and how to 
manage different opinions. The creation of this group spirit was one of the key findings of the 
mid-term evaluation. 

LESSONS LEARNED 

There are several key areas, focussing most generally on planninz, fiom which the Mission can 
learn in order to modif) subsequent training programs. 

* Earlier and ongoing coordination and feedback among the various 
parties-Ministry, contractor and Mission-is key both to a consensual, 
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participatory process and also to the smooth implementation of the 
program. 

e It is important that any new program buiId upon an initial needs 
assessment. Not only does this build consensus among the involved 
entities, but it clarifies the goafs for the implementing agency, 

It is equally important to gather information on the participants and their 
work environment before a subsequent implementation to ensure that the 
skilIs taught are the appropriate ones. 

rn A successor to this program should focus either on school administration 
or on educational policy reform. This requires that the Mission and the 
Ministry agree to the focus. This will have implications for participant 
sdection and choice of training modules. Training in school administration 
and educational poticy are both usekl to Haitian educational development, 
but their target popuIations are quite different. 

e The key unforeseen problem was the volatile political situation. This dso 
had an effect on the participants' abilities to hnction in a strange 
environment by exacerbating the usual stress such a situation imposes. 

English languge training focus should be reviewed. 

w The probable outconies of this trained group in terms of their ability to 
work together and the types of tasks they might do is still indeterminate. 

@ Most of what the participants have learned about education and society has 
been as a result of site visits. They still need tools to involve the 
community with the schools. 

A program on school administration should indude specific modules on 
methodologies and techniques, such as the evaluation of textbooks, 
teachers, students, and programs. A11 of these were addressed by the MIDI 
program to a certain extent. Some of the general management techniques 
will apply, but considerably more detail on executing reforms and managing 
their limited resources will need to be developed for this course. 

* IMDI did a good job in the time it had to develop a program. Perhaps the 
weakest element was its knowledge of the Haitian situation. This had- the 
positive effect, however, of encouraging more active contributions from 
the participants. 



Assessment of Haitian Educators-University of Pittsburgh 

CONTRACTING ISSUES 

USAID/Haiti was concerned about the delayed response of PIET to its training request for this 
program and the complications and increased cost that it engendered. The confixsion and hassles 
over the delayed response to the training request strained the relationships among the Mission, 
PIET, the University of Pittsburgh, and the participants as well, and the residue of this is in 
evidence even as the program is winding down. 

The training request, for a July 1994 departure, was submitted to the Human Capacity 
Development Center (HCDC) by the Mission in January 1994. This was a reasonable and 
adequate lead time. PIET received the request from HCDC in early February 1994. The PET 
response, however, was not forthcoming in a timely manner. The Mission, in April and again in 
May, contacted PET (and copied HCD's manager of the PIET contract) to find out the status of 
the training, and by mid-May was becoming concerned about the lack of response, because of the 
political situation in Haiti, the impending airline embargo, and the prospect of trying to get the 
participants out of the country before the embargo was in place. As it turned out, the Mission had 
to accelerate the start of training by three weeks to avoid the June 21 embargo. PET managed to 
place these participants ir, the WdDI program at the University of Pittsburgh, but because of 
PET'S late negotiations, the cost, according the Mission, was about three tines what the u s d  
cost would have been. Halhay into the program, the Mission reports that the cost suddenly 
increased, and they were told by PIET that, if the Mission did not pay, the University of 
Pittsburgh would put the participants on the next plane home. The increased amount was due to 
an accounring error at PET. 

P E T  acknowledges its responsibility for the delay in responding to the training request and 
attributes the problems to reorganization and staffing changes taking place at the time. PET 
approached the Mississippi Consortium and Harvard about providing the training, but after some 
delay, both declined. P E T  maintains that it was not easy to find an appropriate 5- to 6-month 
non-degree program, and that any such program tended to be expensive. Because of the 
immediacy of the training, IWDI, taking advantage of the situation, proposed a budget, which 
PIET was compelltd to accept because of the time factor. Also, because of the short notice, 
W I  was unable to get a clear understanding of the background of the participants and the plans 
for nationwide educational reform, and was, therefore, limited in its ability to customize the 
program to the Haitian situation. 

RECOMMENDATIONS 

Rather than making strict recommendations, the assessment team instead focused on the various 
options for a successor project, given that the lessons 'Learned section highlighted most of the 
strenghs and weaknesses of the program. One additional suggestion is that the Mission consider 
the possibility of sending a team of educationaI policy experts to Haiti's Ministry of Education, 
Youth and Sports to assist them in designing, articu!ati,ng, and implementing educational 
restructuring. 
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There are several choices ahead for this program. The first concerns the scope of a successor 
project: does it continue to work in the four current departments, developing a critical mass of 
trained personnel there, or does it expand the training into aII nine departments? The second 
concerns the content of a successor project: does it continue to focus on educational policy, or 
shiR to school administration? The third choice concerns the language of instruction, and fine 
location of that instruction. 

Scope of%3.0grnnt 

One of the dificulties in the five participants being able to work together as a unit in Haiti is the 
geographical separation of the participants. At the same time, their geography works to their 
advantage in expanding the base of trained peopIe in their own departments. It also accomplishes 
one of the Ministry's goals in decentrdizing educational resources. The drawback is that the re- 
education of the separate departments will fa11 on a single individual's shoulders, and this 
additional training will contribute to the participants' existing workloads. 

The choice becomes one of deepening existing capabilities, or broadening the geographic base of 
those capabilities. Ifthere is more formal, external training in these four departments, then a 
critical mass of trained people can be developed to continue the training at different levds and 
serve to reinforce one another's capacities. If the initial training is  expanded into all nine 
departments, then the initial accornpiishments and drhwbacks of this prefirninary training are 
replicated. At the same time, broadening the available pool of trained resources across the entire 
country could reinforce national objectives f ~ r  more effectively than in only a limited number of 
locztions. 

The basic choice for the program is whether it wilZ remain focused on educational policy, or shift 
to school administration. If it remains an educational policy program, then there are several 
changes needed in the selection process and possibly in the location of the training, although the 
modules and the existing program can remain largely as is. Currently, the selection process draws 
fiorn a pool of mid-level administrators. This is not the key group for educational reform, which 
should include upper-level administrators and Ministry officids. Selections from this more nmow 
pool becomes increasingly political as one climbs the educational hierarchy, and t h e  constraints 
become more critical. Are these people who could absent themselves fi-om their positions for six 
months? 

It might be more feasible to use the modular approach for this group. A contractor could conduct 
several different month-long seminars that are very tightly focused, omitting many of the site visits 
and concentrating on devetoping and implementing policy reforms. These seminars could be held 
almost anywhere, and it might be more appropriate to hold these in one of the regional capitals in 
Haiti, rather than in Pittsburgh. This type of program would target a more appropriate audience 
and build a critical mass of trained personnel simuftaneously. If could also contribute to 
developing a group spirit, and subtly alter more hierarchical oEce politics. Not the least, it would 
also be less costly than an overseas training program. 
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If the project shifts to school administration, then this wilf require considerable revision of the 
modules and the intent of the program. The participants and the visiting delegation were forcehl 
in arguing for a shift to school administration, and proposed several changes to the existing 
program that would enhance this new concentration. If this is the hture direction, the selection 
process is fine as it stands for this level of participant, and the participants judged it to be fkir and 
impartial. 

The modules, however, would have to be considerably altered, to shift focus from educational 
policy to a more hands-on approach to school administration and methodologies. Before any 
additional planning is done, a comprehensive needs assessment should take place, to include 
comments not only from the participants, but %om their colleagues in Haiti. This should include 
the active participation of the Ministry and FONKEP. 

The participants discussed in some detail how the new program might be reshaped. The new 
modules should concentrate on school administration, intensie school visits, training of trainers, 
participatiodinvolvement of the community with the school, and a better, more specific, focus on 
education. The balance between theory and practice, in terns of classroom activities and site 
visits, should also be re-examined. This should strengthen the connections the participants make 
from their observations, and provide a more concrete forum for discussing these novel 
methodologies with practitioners. 

There is a certain inevitability of close coordination between Pittsburgh's School of Education and 
IMDI for this type of program, which might usefirlly be expanded from the Haitian context alone 
to include the A.frican one. This would echo the types of training done when IMDI started the 
francophsne management program, but shift its focus to an educational one. This type of close 
collaboration becomes even more possible given the fact that the principal trainer is a doctoral 
candidate in the School of Education. 

Language of lnsiruction/%ocnfion of Instruction 

Language and location of instruction are closely allied topics. If the instruction is done in Haiti, 
then it would seem logical that it be done in French. If the training is done in the U.S., then the 
utility of managing an island of francophones in an anglophone sea becomes less clear. This strict 
correlation of location and language is not necessarily the correct interpretation, especially given 
the timeframes of the training programs and their target audiences. 

The educational policy program requires coIlstboration within the Ministry of Education, and with 
other Haitian government entities. This collab~ration is conducted in French or Creole. The 
educational policy program also requires colfaboration with international donors, which may be in 
French or, more probably, in English. So the ability to present ideas and a program in English 
may be an important factor in obtaining fbnding for a particular initiative. Language becomes an 
issue in terms both of selection and overall cost of a program. Tf English is a prerequisite for this 
training program, how much does this reduce the available pooj of upper-level management 
participants? If English training is a necessary component to this program, how much and what 
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level (and at what cost) would be most appropriate? The choice becomes which language is more 
useful in the long run. 

Any overseas program of reIatively tong duration imposes psychological stresses on the 
participants. Being able to function in their own language becomes an important psychological 
bulwark. It usually makes it easier to comprehend new concepts, since these can be introduced 
without the filter of struggling with another language. At the same time, the practical. experiences 
of a school administration program would require some degree sf functiond English in order to 
understand the situations and the methods used. It is dso important for participants to be able to 
establish a certain independence in their daily life, which again requires a degree of functional 
English. English training would seem to be a necessary component to this program, but the 
question once again is how much and what level (and at what cost) would be most appropriate? 



APPENDIX A 



SCHEDULE OF ACTIVITIES 

November 14 " 
0 

November 15 O 

November 16 " 

0 

0 

0 

0 

h i v e d  in Pittsburgh, PennsyIvania 
Attended lMB1 briefing by Philippe Gasquet and Martin Esambe. 
Participated in a briefing at the Graduate School of Education by the 
visiting delegation about the state of education in Haiti and the 
educational reform measures 
Attended presentation on Multiculturd Education by the Pittsburgh 
Public Schools 
Org .nix$ a schedule of meetings and interviews with participants, 
visiang delegates and IMDI 

Conducted a focus group with all participants, focusing on the program 
components and modules; participants rated the rnoduIes on a matrix 
provided 
Distributed an open-ended questionnaire to serve as a basis for 
individual interviews 
Individual interview with Xoel Etienne Reriveaux, a participant 
representing FONIEP 
Individual intewiew with NeIie Jearitillon Derival, a participant 
representing FON3EP 
Met with LWJ. adminisr tion, Dr. Nolan, Mr. Esambe, and Mr. 
Gasquet to explain purpc.- e of visit and get their perspectives on the 
program 
Individual Interview ~ i t h  Project Coordinator and principal instructor, 
Mlchel Rakotomanana 
Met with Herve Jean-Charles, CLASP-JI. Project Manager, 
USAPE)Maiti 

Individual interview with Josseline Obas, a pafiicipant representing the 
Ministry of Education 
Individual interview with Pierre htoine Louis, a participant 
representing FONEEP 
Individual interview with Jean Felix Norgaisse, a participant 
representing the Ministry of Education 
Met with members of the visiting delegation at opportune time 
throughout the afternoon and evening 
Attended presentation on strategic pIaming and educational 
restruct~ring at the Pittsburgh Board of Education 

Prepared for debriefing with IMDI staff and visiting delegation 
Participated in debriefing of ZMDI staff and visiting delegation 
Departed Pittsburgh for Washington, DC 
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DEVELOPPEMENT 



35 .- 25 ?$&> 1395 
U.S. $5,000.00 par participant 

:-r,Fr-- 7 7y 
."; L~:.. $- L .- .. rd En&-eprenaezt ~t h?anage~f..oni cia Petites e0 Moyennes Entreprises 

24 3lai - 30Juin, 1995 
U.S. $5,060.00 par participant 

- - .  . * , .  . - . . .  
I - - L  M&thodes de Management Moderne 

28 Juin - 28 JuiUe:, 1995 
U.3.5. $5,000.00 par pxricipant 

--- - 
1:- I. L , Mazagement des RessouFces Finmci&res 

i'fr': ;=' 
w -. Formation des Formateurs et Gestion de la Formation 

2 A o t t  - 1 Septembre, 1995 
U.S. 465,000.00 par participant 

r. ; ,; ~'1s.'. PI2 ~ification ef Management des Projets de DGvebppernent 

Les candidats peuvent partidper 5 une ou piusieurs sequences. Les &ais d'ksa-iption seront 
Une sequence: U.S. f 5,000; Dew sequences: US. 87,500; Tmis stquences: $10,000 

7 !?.- #- e.. r. .-. .: > : : .-- ;> . . . " .  i ',' : 1 . . --. , . -.. . . Si was disiuez recmol des informations supplhentaires m- les programmes de 1?MDI, vedez  

- -. contacter I'ititut ~u numCro de til+hone (42 2) 648-76 10, ou fax (412) 648-2222, ou kl'adresse suivante: 
+G : ; :? .-; ; {2.7-,7 ::. :+. 7:. = ; - :: " .d.i- ;. - -' . '. .< " '.-..'' '. -"' 

Dr. R i d  N Nolan, Director; hternat iod Management Dmlopmcnhtimte; Graduate kbmlof Public andhter- 
national Affairs; 3J03 Fcrbcs Q~adiiangle; Pittsburgh, PA 15260, USA 



Veuillez rernplir cette fiche d'inscription ec la renvoyer B l'adresse suivante: 

Dr. Rid  W. Nolan, Director 
International Management Development Institute 
Graduate School of Public and International Affairs 
3503 Forbes Quadrangle ' 

Pittsburgh, PA 15260 
U. S.A. 
Fax: (412) 648-2222 

LRs candidats peuvent participer A un stminaire par sequence. Veuillez indiquer precisement le sirninaire choki: 

L-'+?:..--.-C : 
ur.;..-:: I-.- . D -.= -. : -- -\. 

Y ' .  ~ .r : . . . .  ,., Planscation et Management des Proj~ts de Dkvdoppement 

n --l . ;.: - --.-I --: -.,..2:::.~ Entreprenariat e t  Mzqagernent des Petites et Moyennes Entxep&es 
:? - -, a .. : , - I  Gestion de L'Enviromenent 

. . , , . . . - . 
. - a . . 

Mtrhodes de Management Moderne 
c; .-,..= ...= :': .- :, . - - -  . . 
C - .- .._ -. . .> . . . 0 :.-: :.: - 2  Management des Ressources Hwnaines 

Q 
. -. . . . .  . Management des Ressources Finznciires 

a -._. =, -.- 
" " 
1 ..., . Formation des Formatteurs et Gestion de fa Formation 
-=. , .? '- .-*. ... 

C -'s.-.. , s--.ry j'/ J-..-.-.. .-- D - ---- m2 Planification et Manzgernent des Projets be D&veloppement 7' . .  + 

Nom, Prknorn 

Date et Lieu de Naissance 

Adresse Permanente pour Correspondence 

Adresse au Bureau 

TBIBphone 

Fax 

Organisme de Financement (si connu) 



BLANIFICATION ET ~ ! ~ N A G E M E N T  DES 

FR~JETS DE DEVELOPPEMENT 

Sequence I: 26 Azm'l - 2 6 rVIai, 1995 

Frais d'etudes: US. $5,000 par participant 

Planiffcation, Programme et Projet 

ir Planification: contenu, avaritages, inconvinients, conditions de rtussite; mdyse de 
situ&ion: constat, andyse, pr~jection, probltmes/besoins; 

a Planification stratkgique et programme; 

Planification opkrationneUe et projet. 

Preparation d s  Projet 

a Planzcation opkrationnellc et projet: mbre des objectis, cadre logique; 

8 Preparation de projet: squeIeite de projet, rnat&ce de marketing. 

Analyse de Projef 

m Analyse Gaancikre de projet: d&l& de r&cupCradon, actual:sation, d e u r  actudisie 
nette, taux de rentabjlite interne, ratio bentfice/coar; 

n Analyse iconomique de pmjet: mithode des effets, des ~i;x de refkrence et de la 
balance des paiernents; 

1 Analyse sociale de projet: analyse corjt-e%cacitE, analyse multi-criteres; 

Cas des projets non-directernent productifs; 

a . Application de I'informatique 5 l'analyse de pr~jet. 



t i i  Organisation de l'exkcution de projet: activids, thches, tableau des responsab3itks; 

r Ordonna~cemenr de l'exicution de projet: diagarnme de Gamy michode PERT et 
chemin critique; 

PJ ExCcution dt projet (suite); 

Cantr6le, Suivi et Evaluation du Pi+ojet 

II C:ontrble e t  suivi de I'exicution: tableau de bord, schema dc suivi, stjstene 
d'inforrnation pour ie sui*, 

Utilisation de l'informatique pour le contrble et le suivi de Yexicution; 

e Evaluation ex-post du projet: objectifis, rnodalitks, techn.iqucs et o u a .  

voyage dYEtardes et Contacts Professisnnels: 

Les enseipements sont complids par des voyages d'etudes et contacts professiunnels ayant 
pour but de familizriser les participants avec divers zspects du mznagement tel qu'il est mis 
en pratique aux Ecats-Unis. Les participants a la premiere sequence efiectueront un voyzge 
d'ktudes h Harrisburg, capitale de la Pen~sylvanie. 

Plans d'Action de Transfert 

Chaque seninaide met l'accent sur Xe mssferc de la formation. &si, il sera demande a 
chaque participant de prkparer un plan d'action pour Ie transfert des ccnnaksances, des 
outils er instruments discutis lors du stijour P Pittsburgl. 



Sequence 1: 26 Avn'l - 26 Mai> 1995 

Frais d'Qtudes: US. $5,000 par pa~ticipant 

'Diagnostic des entreprises 

r Facteurs positifs et nigatifs de I'entreprenariat; perspectives en Afrique'et S 
HaYti. 

Organisation de I'enfreprise 

Marketing et les pro%l&mes de d6bouch&s 

L'analyse e t  l'arntlioration de ia capaciti des organismes dans un 
environnement de marches complexes; 

La segmentation des marches: txarnen des criteres de segmentation, . - 
dttermination des' conditions de segmentation efficact, ditermination et . .. . 
attaque des cibles; 

E'audit marketing; 

Le marketing dans le sectcur public: implantation du marketing dans les 
organismes publics; 

Le marketing international. 

La poiitique financi&re de I'entreprise 

E Les ratios de l'entreprise; 

1 DCfinition et utilisacion. 



SGquence 1: 26 Avril - 26 Mai, 1995 

Frais d'etudes: US. $5,000 par garticiipant 

Principes de base de ia gestion de l'environnement 

a L'analyse de l'environnement et des ressources naturelles; 

Le cycle de projet et la gestion de I'environnement; 

.I LyCcosysttrne africain: analyse cross-sectorielle. 

Norrnes et rkglementations environnementales 

r Le contexte international de ia protection et !a gesrlon de I'environnement; 

E Consiquences des confkrences internationales e t  rCgionales sur la gestion 
de l'environnement en Afrique. 

Perspectives sociafes et culturelles d e  la gestion de 
I'envirannement 

I Impact socio-iconomique dz  la gesticn de l'environnement; 

m Migrations internes et contraintes sur l'environnement; traitement des dichets 
industriels et des ordures minagkres; 

R Ufikatior: des ressources naturelles dans un milieu rural. 

Analyse 6conornique de la gestion de I'environnement 

a Andyse des cocts e; benefices, 

R ComptabilitC environnementale; 

r Le management de l'environnement dans le cadre d'un d&-eloppement durable; 

m Le r61e des instruments icono~1iques. 



Renforcement des capacites locales et des institutions 

la Le r61e des institutions nationales et regionales dans la gestion de 
l'environnement et l'analyse de l'impact; 

I %I La formulation de recommandations et de projets de legislation viabies; 

I Le dkveloppernent des ressources humaines; 

Ces visites fourniront aux participants laoccasion de confronter leurs propres 
expiriences dans la gestion de 'l'environnernent zvec celles de leurs coll6gues 
arniricains dans des domaines tels que la gestion des ;essources forestitres, de la 
h u n e  ct de la Elore, l'icologie, le traitement des ordures et des dechets industriels, 
re recyclage, la conservation, ... 

1 Voyage d'etudes et contacts professionnels 

Les enseignements sont complktks par des voyages d'ttudes et contacts professionnels 
ayanc pour but de familiarher les participants avec divers aspects du management tei 
qu'ii est mis en pratique aux Etais-Unis. Les participants A la premiere sequence 
effectueront un voyage d'ttudes i Harrisburg, capitale de la Pennsylvanie. 

1 Plans d'action de transfert 

Chaque skminai-e met l'accent sur Ie transfcrt de la formation. h s i ,  il sera dernzndi 
& chaque participant de prtparer un plan d'action pour le transfert des connaissances, 
des ourils et instruments discutis Iors du skjour ;i Pittsburgh. 



Frais d'etudes: US. $5> 000 pa7 participant 

Planificatian strategique et plans d'action 

I Description et uutilisation de la planification stratigique; 

n Le plan d'action: conditions d'utilisation et son r61e dans le processus de 
planification stratepique; 

E L'analyse FFOM Ies quatre iICments de bzse; appIication de I'analyse FFOM 
dans un contexte donnk; 

Les problkrnes: andyse selon la technique dite de IJarbreghJalo@qac; tramforma- 
tion des problernes en objectits a atteindre; 

~rt Elaboration et description des t l t m e n ~  cvacttristiques d'un objectie 

R Constructio*? d'un scfitma PERTreliant plusieurs activitts enee eEes; repartition 
des tSches en fonction des activites ii accomplir et des ressources humaines 
disponibles. 

Techniques de negotiation 

R Diagnostic des suat6gies de nCgociation. 

m La nigociatior~: definition, r81e et portEe, phases de ntgociation et problkmes 
surgissant A l'auverture des nigociations. 

mi La prkparation des nCgociations: atous et faibresses, connaissance des partenaires 

II La conduite des negociations: types de negociations et compitences requises, styles 
de ntgouation, alternatives, strategies et tactiqu?, cominunication intercdturelle. 

Management de !'information 

M Dkfmition de l'hformation et sa place dans le processus du rnanagernent. 

r Mie en place d'tm systtme $information aux fins de management (SIM): 

r Diagnostic des organisations; 



M A N A 4 ~ ~ ~ ~ ~ ~  DES RESSOURCES 

Concepts et outils efficaces dans le management des ressaurces 
hurnaines 

m Etabhsement des communications inter-individuelles et inter-groupes. 

Outils de motivation 

r Motiver les employis au travail. 

Procgdures de d614gations 

r R6glernent des cordlits; 

W Travd dYiqui?e; 

r Lxadership et gestion du temps du manzger. 

Gesrion pr&visionnelle d u  personnef 

E Evduation des postes et emplois; 

m Description des postes. 

Formation du personnel 

a Preparation et mise en place des programmes de formation: ditermination des 
besoins et des budgets de formation; 

r Mkthodes de forrnation des adultes: pCdagogie et andragogie; 

a Extcution des programmes de formation; 

r Evaluation des programmes de formation. 



Outils du directeur du personnel 

Etablissement des livres; 

r Des tableaux de bord du directeur du personnel. 

Evaluation des performances 

Des agents et des services. 

Implications des politiques de stabilisation et d'ajustement pour le management 
des ressources humaines. 

Voyage dY6tudes et contacts professionnels 

Les enseignements sont complitts par des voyages d'ktudes et contacts professionnels ayant 
pour but de familiariser les participants avec divers aspects du management te1 qu'il est pis 
en pratique aux Etats-Unis. Les participants h la troisitrne stqgence effectueront un voyage 
d'etudes Harrisburg, czpitale de la Penns-flvanie. 

Plans d'action de transfer% 

Chaque seminaire met I'accent s u r  le bansfert de la formation. h s i ,  il sera demaEdi 5 
chaque participant de prkparer un plan d'action pour le uansfert des connaissances, des 
OU$S et  hstrumeats dkcutks iors du skjour a Pittsburgh. 



Sequence Ill: 28 3 i n  - ZBJkillet, 1995 

Frais d'6tude.s: US. f 5> 000 par~articipant 

Management des Ressources de I'Etaf et des Coflectivit6s 
Decentralisees . 

1 Rtgles et techniques d'elaborztion des budgets de I'Etat et des administrations 
autonomes. Le budget cornmt tI6ment de politique econornique et sociale; 

# Poktiques de stabilisation et d'ajustement structurei: micanisme, pontes et lhites, 
implications budgetaires. 

Management des Ressources Einancikres de IYEntreprise 

n Budget et politique ginirale de l'entreprise. 

P Elkments de comptab3itC d'entrcprise. 
-. 

Analyse financikre de l'entreprise: ies ratios, leur signification et Ieur utiliation 
c o n n e  6lkrnents de contrdle des performances. M i e  en oeuvre des ouds finan- 
ciers indispensables a la rentabiliti: de rentreprise. 

Evaluation et Manzgernent des Ressolazces Financieres de Projets 

Etablissement des cotits, matages cornpar& des projets; 

r Analyse financitre, iconomique et souale: mtthodes et criteres de sClectiun, leurs 
portCes et Lmites; effets macro-Cconomiques; 

m Utilisation des donnkes financitres. 



~ ' O ~ W T P O N  DES ~'OIUUTEURS ET 

Sequence I!!: 28Juin - 28Ju:'llet, 1995 

Frais detudes: US. 85,000 fiarparticipant 

Formation des aciultes 

ts Methode dYCi!lde des adultes: diifirences entre les principes d'iducarion 
andrzgogique et pkdagogique; 

Motivation des adultes: comment creer un climat favorable A l'en~eig~ement; 

Techniques d':zstruction susceprS!es d'amener les meilleurs risldtats chez les 
adu1;:s; 

a Techniques dc [aimation utilisant l'experience Redondance des participants. 

Gesiion de la formation 

E Elaboration d'ur, plan de formation; 

Le r6le er la fonction du manager de programmes de formason; 

. . L'administratioa des programmes de formation: sklection d'une Cquipe de 
formateurs e: mise en place de la fonction formation; 

ConrrBle des depenses et du budget de formation; 

at Integration des cadres dans ?e processus de formation. 

Planification, Qlaboration et kvaiuation des projets hie formation 

B Identification des besoins en formation; 

M Formulation des object& de formation; 

Elaboration de sessions crtatives et participatives; 



r Le transfert des mCthodes dans la situation professionr.el!e; 

Developpement de programmes de suivi pour les projets en cours, et a la 
conclusion des projets. 

Techniques de formation , 

n Langage de !a formation: communication inter-cu!turelle, communication 
non-verbale; 

r Elaboration de programmes de formation innovateurs sur une base de ra.p- 
port qualiti/prix; 

B! Dtveioppement d'uae plate-forme d'apritudes; 

Techniques de presentation: utilisation de l'audio-visuel, motivation de 
l'audience; 

II Diveloppement de plans du cours; 

Ivlotivation du participant: du r6le passif au r6 le  acrif: 

Vayage d'etudes et contacts professionnels 

Les enseignernents sonr cornplitb par des voyages &etudes et contacts professionnels 
ayanr pour but de familiariser les participants avec divers aspects du management tel 
qu'ii est mis en pratique ailx Etats-Unis. Les participants i la troisitme siquence 
effectueront un voyage d'etudes a Harrisburg, capitale de la Pennsylvanie. 

Plans d'action de transfed 

Chaque skminaire met l'accent sur le transfert de la formation. Ainsi, il sera demand6 
A chaque participant de prkparer un plan d'action pour le transfert des connaissances, 
des outils et instruments discutts lors du skjour 21 Pittsburgh. 



Squence N: 2 Aoiit - I Septmb~e, 1995 

Frais d'etudes: US. $5,000 par flarticifant 

Planification, Programme et Projet 

H Pianification: coi-itenu, avanrages, inconvknienrs, conditions de rkussite: 

AnaIyse de situation: constat, analyse, projection, probltmes/besoins; 

H Planificatioz stratkgique et prog. ramme; 

n P1anificatic.r: optkationnelle e: projet. 

Preparation de Projet 

H Planification opkrationnelle e: projet: arbre des object&, cadre logique; 

R Prkparatiori de projet: squeIette de projet, matrice de marketing. 

Analyse de Projet 

Aidyse financike de projet: dilzi de rkcuptration, actualisation, vdeur actualiike 
nette, taux de rentabilite interne, ratio btnif ce/coat; 

R Analyse Cconomique de projet: mtthode dcs eXets, des prix de rtference et de la 
. balance des paiements; 

Analyse sociale de projet: andyse coGt-effkacitk, analyse multi-crit&es; 

ts Cas des projets non-direcrement productils; 

E Application de l'informatique % l'analyse de projet. 



E Organisation de l'extcution de projet: activites, tkhes, tableau des responsabilites; 

61 Ordonnanccment de l'extcution de projet: diagramme de Gantt, rnithode PERT 
et chernin critique; 

Execution de projet (suite); 

Application informatique. 

Contr6le, Suivi et Evaluation du Projet 

r Contrcle et suivi de Yexicution: tableaux de bord, scbima de suivi, systtme 
d'information pour le suivi, 

r Utilisation de l'informatique pour ie cantr61e et suiki de I'extcution; 

Evaluation ex-post du projet: objectifs, modaiites, techniques et ourils. 

Voyage d'etudes et contacts professionnels 

Les enseignernents sont completis par des voyages d'imdes et contacts professionnels ayan: 
pour but de familiariser les participants avec divers aspects du management tel qu'il est mis 
en pratique aux Etats-&is. Les participants Q la quatrihe stquence effectueront un voy- 
age d'Ctudes 5 Hzmsburg, capitale de Ia Pennsylvanie, 

Plans d'action de transfert 
Chaque semiriaire met I'accent sur le tra.nsfert de la formation. h i ,  il sera demande 2 
chaque participant de preparer un plan d'action pour le ransfert des connaissances, des 
out.& et instruments &cut& lors du sejour A Pittsburgh. 



Precisez vos trois derniers postes en commensant par le plus rkcent: 

Universitake, Post-Universiraire: et/ou P rofessio~elle: 

0 
. , I 

dam mon senke  0 par un organisme de financement 1 
1 

0 par un ancien participant [7 autre (& prCciser) . : 
. . 



f rkcisez vos trois derniers postes en comrnensant par le plus ricent: 

Universitake, Post-Universitaire et/ou Rrofessionelie: 

a dans mar, service a par un organisme de fmanceme~t 

0 par un ancien participant E l  autre (a preciser) . . . . .  . 
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EDUCATIONAL POLICY ABtALHSW AlVD PIL-G 
P R O G U  FOR 

FIVE EDUCATORS FROM[ H.MTI 

SCOPE OF WORK 

To provide participants with the tools needed to engage in policy dialogue with 
regards to future national education reforms in Haiti in such areas as educational 
policy planning arid leadership skills; 

To enhance the participants' expertise in ducationd policy and management in 
such professional areas as teacher training, schml and chssroorn supervision, 
pedagogical counseEng, and educational research; 

9 To facilitate networking activities between participants md US and international 
educational institutions to encourage the identif?ca-;ion of fisndhg so as to insure 
the sustainability of future educational rerefoms in Haiti upon the participants' 
return; 

m To provide participants with an expefieatial and participatory approach to 
understanding the US, its public and private institutions, and its citizens, as these 
relate to democracy and market economy. 

o Mr. Noel Herivaux (teacher W g ,  chssmm supervision, data collection) 
e MI. Jean Felix Norgaisse (teacher training, classroom supervision, pedagogical 

counsebg) 
6 Mrs. Marie Jeantillon. DerivaI (teacher training, school supervision, data 

caUecti0n) 
e Mr. Piem Antobe Louis (teacher training, school supervision) 
8 Mrs.Jossel.ine Obas (teacher W g ,  cbssroom observation for pedagogical 

mearch) 

Edueatioad P d k k  and Management; hid:  Augurt ld, 1994 

.- 
* kt:; 
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TABLE OF CONTENT 

ONENTATION 

P r o m  Components 

DEMOCRACY, GOVERNMCE AND EDUCATION IN THE ' C ?  

MEIXODS OF MODEBN IZANAGEMENT 

EDWCAmONAL POLICY AND PLAJXMNG AT FEDERAL, 
STATE ANID LOCAL Z E m  

EDUCATIONAL POLICY AND IIITERNAnON& BRGMZATtONS 

ETHMClTY, I t 4 U L T I C U T . m  EDUCATION 
AND SOCIAL MOBIIXI'Y 

PROFIESSIOMAL. CONTACTS 

s-IS AND APP'w.CATLON I 
Other Components 

lEVALUATrONS 

AIPPWM: 

Educalioaal Pdicics nod Management; hd: August 14,199d 
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DEMOCRACY, G O V E N M C E  AND EDUCAmON IN TEE US 

The module wili provide participants with perspectives on the issues of US commitment 
to individual rights and freedoms, and the implied role of citizen participation and responsibility. 
and allow participants to better understand the importance democratic institutions in the US, their 
interaction with educational institutions, and ultimately, the impact of this interaction on thc 
social mobility of American people. 

Upon completion of this module, participants wiU be able to: 

a identw US democratic institutions at federal, state, and local levels, and how 
they operate; 

ID discuss issues such as the separation of power between the Executive, the 
Legislative, and the Judiciary branches of government; 

a recognize how such citizens' rights as freedom of speech are protected by the 
United States Constitution; 

a enhance their understanding of the values and f r m ~ t i o r ~ g  of a dezocattic free 
enterprise system; 

a analyze the U.S. commihent to h i v i d u d  rights and freedoms, and the implied 
roles of citizens participation and responsibility; 

Q review the concepts of ethnicity in the US as both a source of culturail richness 
and a challenge. 

Ultimately, the module is to provide participants with an enhanced understanding of the 
interaction between issues of democracy, respect for human rights, citizen's participation and 
the market economy, 

Edu~ftional P a  nnd f ipgcmtnt ;  find: August 14,1994 
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NODU&]ES: 

e Democracy, Governance and ~duca t i b i  

cb Ethnicity, Multicultural Education & Social Mobility; 

9 bed Government and Citizen's Participation 

DURATION OF MODULE: 25 days 

PROPOSED SITE V X S I T S I S ~ ~ :  
(Subject to confurnation) 

o Ofice of Equal Educational Opportunity (Harrisburg, PA) 
rn Federally-funded RICE Project (Buffdo, NY) 
e Various inner-city a d  n d d  revitalization pmjects (PA) 
o United Nations Commission on Human Rights (New York) 
e United Nations Development Fund for Women (New York) 
a American Council for the Advancement of Human Rights (Washington, DC) 

Eduurtiennl Pokka and M r r a ~ g t w n ~ ;  fin& A u p t  14,1994 
I 
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ME3TIODS OF MODERN 3 4 A . W N A G E ~ ~  

The purpose of this module is lo pravide participants with an understanding of 
contemporary management concepts and hnctions. This includes hswledge of basic concepts 
of management, understanding concepts applied in strategic management and the management 
of infomation, and the importance of negotiation and how to conduct and evaluate those. 

Upon completion of this program component, participants will be able to: 

e adapt strategic management to the contsxt of educational policy and plarm;ing; and 
develop an action plan which can be of use llpon their return to Haiti. 

e rationalize the use of infomation and make decisions on when and how to 
automate; 

m build consensus through team building and leadership management skills; 

0 apply work process analysis to a quality improvement of the Haitian educational 
system. 

Training Modules: 

m Stxategic & Action Planning; 

o Managing Peoples' Skills; 

e Management of Information; 

0 Maria-gkg Cbige in the Organization 



Program Proposal: Hoiti/EducaEion page 6 

I ST?ZAmGIC PLANNING 

- 
TFWNNG OBJECTIVES: 

I The main god of this module is to: 

introduce participants to two management tools: strategic planning and action 
planning; 

e adapt strategic management to the African context; and 

m devdop an action plan. 

1 : 

F T J N I 3 m A . L  CONCEPTS: 

SWOT Analysis 
Fsrce-Field Analysis 
Branching Tree Analysis 
Brainstorming 
Objective Writing 
Task Analysis 
Resource P M g  
Scheduling with PERT 

DtTRA?rON OF MODULE: 5 days 

INSTRUCTOR: M Yvm Porcheron 

Eauutiood Pdija and MPnagemcnt; final: A u p t  14,1994 
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TRAPNMG O I B J E C r n :  

This module wi13 enable participants to: 

e demonstrate though trial. skill practice communication techniques which foster 
rnutuaI understanding, respect, and exchange of information; 

* . state the difference between groups and teams, and identify situations that call for 
team rather than group behavior; 

I. identify the needs of employees as set forth in case studies, md develop strategies 
to satisfy these needs; 

Q demonstrate through trial skiU practice techniques of coaching which will 
contribute to overall employee motivation and morale. 

FUM)AMENTAL CONCEPTS: 

e Leadership & Delegation 

Coaflict Management & Resolution 

e T~eamwork 

a Negotiations 

DURATION OF MODULE: 5 days 

rNSTRUCTOR: M Roger Putzel. 



Program Proposal: I-loiti/Education 

MANAGEMENT OF I N F O U ~ O N  

This module will enable ~axticipants to: 

m create, use and manage information in their organizations; 

e devise a manual or computerized system of information, including the generation 
- of repom and procedures, to facilitate the tasks of management; and 

e develop and use systems of data collection and entry; aad state the advantages of 
using data to facilitate decision-making. 

SUBTOPICS : 

Def~tion of information and its role in the management process; 

Implementation of an information system for management; 

@ Introduction to micro-computing. 

DURATION' OF MODULE: 5 days 

INSTRUCTOE M Pierre Voyer 



Program Proposal: Haiti/Educntion 

MANAGING C m G E  IN THE ORGANIZATION 

This module wiU enable participants to: 

o Introduce crativity and innovations in their respective organizations; 

a Revitalize their organizations in view of emerging external challenges; 

o Restructure general organizational policies while providing a greater efficiency 
in the goals of the o r g ~ t i o n ,  

SUBTOPICS: 

e Introducing change in the orgwhtian; 

~r Resistance to change and strategies to implement change; 

e Change and organizationat .climate; 

a Qptimal management of personnel in the organization and change- 

DURATION OF MODULE: 3 days 
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EDUCArXaONAk, POLICY AMD PL-G AT KE]DER4&, 
STATE AND LOCAL LEVEM 

This program component is intended to provide participants with information about 
institutional arrangements at federal, state and local levels in the area of educational policy and 
planing; to fam-Xarize participants with how education policies are designed, implemented and 
coordinated at aU three levels. Finally, participants wilt develop an appreciation for the 
implementation of these policies irn the classroom. 

m Educational Policies and the role of Government: at Feded Level, State aad 
LocaI levels 

m Educational Administration 

D m T I O N  OF COMPONENT: 10 days 

Educational Pdicics m d  h q e w n t ;  final: Auyst 14,1994 
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E D U C A ~ O N .  POLICIES AND GOVEWMENT 

PURPOSE: 

This module will enhance the participants: rrnderstancbng of how the strategy for the 
achievement of educational goals contained inWAmerica 2000" are to be implemented in terms 
of loweriig school drapouts, increasing math and science achievement, and eliminating iBitemcy. 

Participants will discuss issues of teacher-training and the Linkages between policy and 
research in education and get an insight on how educational research is conducted at national 
level in the United States. 

Fhally, the module will familiarize the participants with the international technical 
cooperation policy of the US Government in the arert of education. 

This module will enabIe participants to: 

e discuss federal, state, and local. educational policies as implemented in the United 
States. 

m develop and implement educational policies with a view to improve the quality of 
education in Haiti at the national, regional and local levels; 

o link issues related to institutional ammgements and strategic planning to program 
implementation at ate government level. 

Educational Pdicics and Mnaryoroent; fiad: August f4,19W 
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E D U C A n 8 N . L  O ~ I N I S T ~ Z A ~ O N :  PUBLIC AND PRNATE SECTORS 

PURPOSE- 

The purpose of this module is to provide participants with an insight on educational 
management practices in the United States. Attention w U  be given to issues such as the 
processes of teaching and learning, school organization and improvement, cumiculum desim, 
schooVclassrmm supervision, educational evaluation and documentation. 

7TUDJING OB3ECTM2.S: 

Upon coqletion of this module, participants wilI be able to: 

e build a network of contacts among public and private schools in the United States 
with a view to identify pssibk future cooperative activities. 

1) use some of the various tools and techniques necessary in the organization, 
administration, and supervision of eleme~txy and secondary schools. 

Specific references wi l l  be made throughout the module to private schools, especially 
denominational schools operate in the United States. Some of the topics to be addressed are 
edu~ti0nd governance, student counselling, finance and policy, fedcd assistance, fund raising, 
teaching, and government ~1ations. 

Particular emphasis will be pIaced on the issue of school improvement in relation to the 
principal as educational. leader. 

PWOPOSED S r n  r n r n S f S ~ A R S :  
(Subject to wdimation) 

Q Selected EYivate and Public Schools in Allegheny county (PA) 
National School Public Relations (Washington DC) 

m Council for American Private Education (Washington DC) 
e National Catholic Educational Association (Washington DC) 
e Luthcm Educational Coderence of North America (Washingtorr DC) 
e National Association of Independent SchwIs (Washington DC) 



Program Proposal: Huiti/Education Page 

EDUCATION& POLICY ATIiONm O R G A e & ~ A ~ O N S  

The module wiU provide paiiicipants with the international dimension of ~ u c a t i o n d  
refom management with an emphasis on Lati? Amedca and the CaribbeaQ regions. The 
module will focus on such issues as funCig sources, project design and implementation, and 
project evaluation. 

The ulthate objective is Po: 

8 enhance the participants' understanding of the intemati~nd dimension of 
education; 

@ prepare a portfolio for future educational projects with ]possible fmdings from 
international orgmkations; 

8 and to establish i! network of ccntacts, which they can drawn upon once they 
return to Haiti. 

UNESCO liaison ofice (N3w Yo&) 
m UNICEF t3ew Yor@ 
e UNDP (New Yojrfc) 
0 The World Bank (Washhgtcn, DC) 

Latin America Development Bankr (Washington, DC) 

F3ucrtiond fd~k red Mimcg~tncmg Pind: Aqwt 14, I994 
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PURPOSE: 

The purpose of this module is to enable. participants to understand the notions and 
procedures of planning and programming as they apply to educational projects; to l m  how to 
establish project budgets; to use different t~hniqnes of decision-making with regards to matters 
of investment; and to negotiate fmancing for the projects. 

At the end of this module, the participants will be able to: 

create a complete project document necessary for obtainkg fmmciril backing frsnz 
national and international sources; 

ensure the successfu1 operation of a project in terns of human resource 
management and meeting deadlines; and 

a perform an adequate evaluation of project impacts and formulate 
recommendations for future projects. 

MODULES: 

@ Planning, program and project; 

@ Project preparation; 

@ Project management and implementation; 

Project monitoring, follow-up, and evaIuation. 

DURATICN: 15 days 

Educational Pdicirs ~ n d  Mnange?nent; find: A u y s t  14,1994 
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Site visits, field trips and professional seminars will give participants an opportunity to 
meet and to have beneficid interaction with their american counterparts, and other professionals 
working in the international organizations represented in Haiti. At the same time, participants 
will be provided with opportunities to have "hands-on" experience and to use how some of the 
tools and techniques they have learned in training can be appW in real M e  situations. 

Site visits and field trips axe aimed at familiarizing the participants with the different 
aspects of education as it is practiced in the United States and strategic plans of international 
organizations operating in Haiti. Ugoxx completion of these visits, the pdcipants will be able 
to understand: 

m how the various branches of government (feded, state and I d )  operate in the 
United States in the administration, funding and implementation of educational 
policies in the United Stares; 

a how teachers &training programs are undertiken in the United States and how the 
knowledge thus acquired can be transferred to the Haitian context; 

a current and future educational strategies as M e d  to economic and social 
development in Haiti and the Caribbean by experts of different educationdl 
agencies: non-governmental organizations, international o r g ~ t i o n s ,  

PROFESSIONAL VISITS: 
(subject to codmation) 

Federal: 

a Education lkpartment Washington, DC) 
a State Department 
e United States Agency for International Development (Washington, DC) 
Q Educational Resources Information Center W C )  (Washington, DC) 
e National Association of Secondary SchmX Principals (Washington, DC) 
e National School Bard Association (Washingon, DC) 
a National. Urban CoaXltion (Washington, DC) 

Educ~tiond P o k k  and MPrmagement; final: A u w t  14,1994 
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State Board of Education (Harrisburg, PA) 
Office of School Equity (Harrisburg, PA) 
Ofice of School Ser\fices (Xkmisburg, PA) 
Bureau of CurricuIum and Academic Services @anisburg, PA) 
Bureau of Community and Student Services (EIatrisburg, ]PA) 
Bureau of Personnel (Harrisburg, PA) 
State Board of Private Schools (Harrisburg, PA) 
National Association of State Boards of Education (Washington, DC) 

Local: 

a Mayor's Ofice (Pittsburgh) 
I City Council (Pittsburgh) 
a Local B o d  of Education (Pittsburgh) 
e .Various private and public schools PA)  

DUIUTION: 25 DAYS 

FACILITATOR: Michel Wotomanana 
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. S5!NTHESB AND APPLXCATION 

gage 17 

The purpose of this module is to enable participants to reflect on aU aspects of the 
program and to elaborate an action plan for implementation of the most useful tools in tems of 
the overall. prograrrms' gads and participants' professional responsibilities. 

Upon completion of this module, participants will be able to: 

a write a concise summary of what they leamedl ~ o u g h o u t  the seminar; 

o evaluate the Werent aspects of the program in terms of relevance to their work 
as educators and more generally to the proposed national educational reform in 
Haiti; 

e organize and present their fmdings from the seminar, site visits, and other 
professiod activities, i~ the form of an action plan, 

e establish an action plan to disseminate the information received throughout the 
training program. to their colleagues in Haiti. 

INSTRUCTOR: M Michei Rak~tornanaria 
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Evaluations are an integral and important component of all progmns. Four types 
of evaluations are to be administered by the coordinating sta f f  during the course of the program. 
They include: 

e Daily impression evaluations 

Q Instmctor/module evaluations 

a ' Final Evaluation 

a Debriefing 
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Through field visits/seminars, the program also draws resources from govement 
officials, scholars, researchers, practitioners, and other professionals from such hstitrrtions 
and/or organizations as the State Department, the State Rouse of Representatives @amisburg) 
the State Board of Education (PA), the local Board of Education (Pittsburgh), the School of 
Education (University af Pittsburgh), the State University of New Yorlc College (Buffalo), 
various private and public schools (PA); the federally-funded Learning Research and 
Development Center (Pittsburgh), UsIUD, the United Nations Secretariat, the United Mans 
Devdopment Program, UNLCm, UNESCO, and the World Bank. 

Educationd Polieits and Management; fiod: Augurt 14,199J 
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Mr. Philippe E Gasquet (Project Supervisor) 

M PMippe Gasquet is Regional Manager for Fmcophone Africa at the 
International Management Development Institute. A native from France, M Qsquet 
received a Master of A x t s  in International Educational Development from Teachers' 
College at Columbia University. M Gasquet is the lead coordinator of the Francophone 
Development Management Seminars at IMDI. 

e Dr. Michel Rakotornanana (Project Coordinator and Instructor for the modules on: 
Democracy, Governance and Education; Educational Policies and Planning in the US; 
International O r g ~ t i o n s  and Education): 

Dr. Rakotornanma is from Madagascar. He completed a fmt doctorate degree . 
in Public Administration and International Law in Fmce. Me is preparing his smnd 
Doctorate at the School of Education of the University of Pittsburgh- He has worked as 
insmctor with lMDr as well as with various branches of the United Nations incIuding 
the UN Secretariat in New York, FA0 in Rome, and UNDP in Sierra Leone. Me now 
works as researcher at the School! of Education on a USAD-funded ducation project. 

0 Mr. Christopher Bell (hisfant 'Coordinator) 

M. Bell hasworked with IMDI for the past four years as Assistant Coordinator. 
M. Belt holds a Bachelor's degree from Case Western University. M. Bell has extensive 
experience with the Francophone Development Management Seminm. 

INSTRUCTORS 

0 Dr. Rajaonra Andriamanaqjara (Strategic Planning and Project Management): 

Dr Andrhmanarnjara is a native of Madagascar where he is Director of the 
Malagasy Institute for Phmkg Techniques (IMXEP). He received his PhD from the 
University of Minnesota and has been a trainer with IMDf for the last seven years. Dr 
bdriamanarmjara is the lead trainer for the semioar on Plarlning & Management of 
Development Projects. 



Program Proposal: Hairi/Edtican'on page 22 

Yvan Porcherop (Stmtegic Management; Managing Organizational Change): 

Mr Porcheron is from Quebec. A native French-speaker, he has extensive 
expcience as a trainer in three languages:  reach, English and Portuguese. M Porcheron 
lived in Cameroon for two years and travelled extensively in French-speaking Africa for 
various training assignments. M Porchemn trains for ItUDI in a variety of areas 
including: Strategic Planning and Training .of Trainers. 

Dr b g e r  Putzef (Managing People's S-ms): 

Dr. htzel is an American citizen with extensive experiences in French-spaking 
Africa. Dr Putzel has worked with IMDI for the past five yeas, trdrning a module on 
Negotiation Techniques with the Francophone Management Development Seminars in 
Pittsburgh; he teaches at St Michael's College in V e m n t ;  he also served as an lMDI 
consultant in many African countries hcluding most recently Rwanda. 

Mr Pierre Voyer (Management of Infarmation): 

Mr Voyer heads out of Quebec where he teaches at the Emle Nationale 
d'Administration and the University of Quebec at Montseal. Mr Voyer has animated the 
module on the Management of Information with the Francophone Seminar for several 





QUESTIOhAIWE FOR PARTICIPANTS 

1. How is the program structured? What types of training and methodologies have you 
encountered? 

2. What are the program's objectives? 

3. How are the modules organized? What types of techniques do they use? Which ones 
worked besuworst? Why? 

4. How would you change (the programithe modules) to make them more responsive to 
your needs? 

5. Did the participants design an action plan at the beginning of the program? What were 
its objectives? Have you met them? 

6.  What would you have learned from an initid orientation, separate from whatever you 
received at Pittsburgh? What would you put into such an orientation for the next group 
of students? 

7. Have you encountered any problems regarding language (gender or ethnicity) either in 
the courses or outside the classroom? 

8. In terms of the day to day structuring of the program: 

o how responsive is the staff to internal modifications? 

o how would you rate the balance between classroom activities, obsenation, and 
training? 

o what would you change for the next group of participants? 



9, In terms of the overall administration of the program: 

o how responsive is the staff to problems/concerns? 

o have you encountered difficulties with the financial or administrative aspects? 

o is there an institutionalized process for airing concerns? 

o what would you change for the next group of participants? 

10. Regarding program implementation & administration overall, what were the program's 
strengths? Weaknesses? 

11. Is the training you received what you wiII need to implement the program's objectives 
in Haiti? 

o if not, what kind of training would be more useful? 

12. How were you selected for this program? Is there some aspect of that selection process 
you would change for the next group? 

13. Were you able to establish constructive linkages: 
- with other participants 

with U.S. educational institutions 
- with U.S. government agencies or NGOs 
- with the trainers 

14. How has this training changed the way you interact with the other participants (as 
fellow administrators) in this program? 

15. What surprised you the most about the way the other educational sectors (either in the 
U.S. or Haiti) functioned? 



26. What did you expectto gc; from this program? 

17. Mow have those expectations rA.:mged, now that you've been in training for scve~d 
months? 

18. How will this training affect the way you do your job in the future once you return $0 
Haiti? 

19. What other educational groupsllevels wouY belt~,frt from this training, if the program is 
expanded? 

20. Would you be able to modify/use existing rnodu1~~ for further training (of other staff) 
in Eaiti? 

21. What are the probable outcomes, both of your own traixjing; and of training others, 
with these methods? 

22. Were there any unintended (positive or negative) effects of this tnirlkg?' 

23. How did this training change your perceptions of the U.S. education34 sb-ic?~xe? VJ"nat 
types of ' lessons learned' can you draw from ihk program? 

24. How would you redesign this program to be more responsive to your particular sector's 
needs? To national concerns? 



1. Comment est-ce qu'on a smcturt5 ce prograixme? Quelles soxtes de f~rmaticm et de 
techniques pkdagogiqaes ant-3s utilis6? 

2. Quel est le but: principal de ce p~ogranrms? 

n 
d . Comment est-ce qu'on a stmctur~ chaque groupernent d e  legons? Quds sorts de 

techniques pdagogiques ant-ils ulilisd? D k k  ceiu qui ont bien march6 (ou ma? 
Pourqiaci? 

4. Comment puurriez-vous modifier, soil le programme, soit b groqxment de lqons, & 
Ies rendre plus apes 2 vos besoins? 

5. Avez-vous formule un plan d'action au deblit de ce programme? Quelr &ient ces 
objectifs? Les avez-voss attehts? 

6.  Qu'est-ce que vous a~riez appri: d'une oriei~tatior, au Gebut de programme (cornme 
celle ils on! supprim&, B cause de contraintes), 2 part de celk qu'ils ant Pmc& 5 
Pittsburgh? Comment organisericz-vous une telle orienktioxi pour les prochains 
participants? 

7. Avez-vous trouvC aucun probleme en clasm, en viile, ou aille~rs vis 3 vis k lmgue (ou 
voue sexe ou bien votre race)? 



Sdon l'organisation quotidienne de ce programme: 

o lie personnel vous semble sensible aux changements dans les cours? 

o comment jugeriez-vous la vad6t4 et la formulation de programme, c'est-B-aire, 
entre les activitts en classe, les observations, et la formation? 

o comment est-ce que vous les modifieriez pour les futurs participants dans ce 
programme? 

Selon l'administration general de ce programme: 

o est-ce que le personnel vous sernblait sensible am probRmes d capable de les 
rksoudre? 

o avez-vous trouvk des contraintes dans ce programme, surtout administratives ou 
financihres? 

o comment est-ce que vzus ies modifieriez pour les futurs participants dms ce 
programme? 

En g&n&rd dans le domaine d'exkution et d'administration, quels etaient Les tl6menfs 
3es plus efficaces? ks plus faibles? 

Est-ce que vous avez r q u  dans cette formation les techniques et les renseignements 
dont vous aurez besoin Z i  instituer les objectifs de ce programme en Haiti? 

o si non, quelle formation (ou quelles techniques) vous seraient plus utiles? 



aue - de G r o w  

12. Comment s6Xetionnaient-ils les participants? Y a-t-il quelques aspects dans ce proces 
de selectionnement vous aimedez voir changer pour les participants au futur? 

13. Est-ce que vous avez etabli des liens utiles: 
- entre d'autres participants 
- cctre d'autres institutions &ucatives 
- entre d'zutres agences, soil du gouvernernent amkricain, soit des ONGs 
- avec les formateurs 

14. Comment est-ce que cette formation a modifik la dynamique du groupe de participants 
(dms leurs roles comme fonctionnaires)? 

15. Qu ' est que vous a surpris (ou ktonnk) 1e plus du fonctionnernent de ces autres 
institutions &ucatives, soit en Haiti, soit aux E.U.? 

. - -  rev- 

. Qu'est-ce qae vous avez attendu de ce programme? 

17. Au cours de cette formation, comment avez-vous modifit5 ces previsions? 

18. Comment est-ce que cette formation changera votre facon de travailler au fuhrr, d L  
votre retour? 

19. Si on elargit ce programme, y a-t-il d'autres groups ou niveaux de fonctionnaires ceux 
qui vous pensez bkneficier de cette formation? Lesquels? 



Est-ce que vous pouniez utiliser ces lqons en Haiti? Auxquels niveaux de 
fonctionnaires ou de formateurs? 

Quefs sont les r6suitats pr6visibles de cette formation, soit pour vous-meme, soit pour 
la formation des autres? 

Y avait-il des effets impr6vus (soit positifs, soit nkgatifs) de cette formation? 

Comment est-ce que cette farmation a contribuk % modifier vos idks  du systkme: 
&ducatif arnericain? Quelles lqons avez-vous apprises dam re programme? 

Avez-vous des recommandations A reviser ce programme, de le rendre plus sensible aux 
besoins sectoriels ou nationaux? 



QUmTIBMS FOR PROJECT MANAGEMETk 

What type of timeframe existed for the design of the program? 

What were the operational constraints in finding a hcophone program stateside? 
What were your options, and how did U-Pitt. come to be chosen? 

What is the pipeline like for the project (on track, seved months, more than six 
months' funding)? 

How have the differences between the training goals' and the mission's scopes of work 
been negotiated? 

What types of problems have you encountered that could be corrected for the next 
group of participmts? 

Have you .identified any unintended benefits of this training program? 



1. What are the program's objectives? What connection does this have with changing the 
Haitian educational structure? 

2. Based on what you understand about this program, how would you change (the 
programjthe modules) to make them more responsive to your needs? 

3. How were participants selected for this program? Is there some aspect of that selection 
process you would change for the next group? 

4. P%at do you expect the participants will obtain as a result sf this program? 

5.  What other educational groupsllevels would benefit from this training, if the program is 
expanded? 

6. How could this program be more responsive to your nationai concerns? 



Q~TIOPUWAIRE FOR TRAINERS 

I .  How is the program structured? What types of training and methodologies have you 
included in the program? 

2. What are the program's objectives? 

3. How are the modules organized? What types of techniques do they use? Which ones 
worked besdworst? Why? 

4. How would you change (the programithe modules) to make them more responsive to the 
participants' needs? 

ram Implementation & Administration 

5. Did the participants design an action plan at the beginning of the program? What were its 
objectives? Have you met them? 

6. What effect on the participants would the initial ~rientatior~ (which was canceled) have had 
on the participants' preparedness and understanding of the program? What types of 
changes did you have to make to the ptogmm's structure to compensate for its absence? 

7. In terms of the day to day structuring of the program: 

o how much have you had to modify the program in response to the participants' 
requests? 

o how would you rate the balance between classroom activities, observzition, and 
training? 

o what would you change for the next group of participants? 



8. In terms af the overall administration of the program: 

o how have you dealt with participants' problems/concerns? 

o have you encountered difficulties with the fmancial or administrative aspects of the 
A.1.D. structure? 

o is there an institutionalized process fox airing concerns? 

o what would you change for the next group of participants? 

9. Regarding program implementation & administration overall, what were the program's 
strengths? Weaknesses? 

Group D y e  

10. How have the group's interactions changed with the course of the training? Mow would 
you judge its functional efficiency? Would you make any changes to the program to elicit 
more positive responses? 

1 I, What did you expect the participants to get from this program? 

12. How have those expectations changed, now that you've been training this group for several 
months? 

13. What other educational groups/levels would benefit from this training, if the program is 
expanded? 



14. Were there any unintended (positive or negative) effects of this training? 

15. How would you redesign this program to be more responsive to the students' expressed 
concerns? 
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W N ~ G S I F I E D  
AID kZ/O2/94  
BPU): =FOE 
W: HJW-CHARLEG 
1. HRD:RcADAMS, 2-  HRBtYJOSEPH 
A l B  DCM Dm, ERD EG RF 

FOR HCW, P+D. 585 
30KN JESSUP, LAC/RSD/ERR 
DAVXD EVANS, CHIEF, UCfRSDIEHR 
HARCIE BEIENBAUK, HRDM/TSII: 

JOHN JESST.JP, LAC/RSD/EHR (PLEASE COPY AGWIRRE 
INTERNATIONAL 

E.Q+ 12356: N/A 
SUBJECT: BTfl-m TO CLASP XI XOHITORmC AND EVALUATION 
CUNTREiCT WITH AGUIRRE ZHTER;NATIONAI; lrC)R CZLSE STUDY 
R E S W C H  FOR EDUCATION PCLPCY TJFS C l B X m Y  STUDYING AT 
TEE VNI$rER51TY Q^r B1flSS-H 

TIXE HISSZOsU fSAS INITIATED A FORUM FOR POLICY DIALOGUE 
AXCING TEE FOUR GROUPS COHFRISXNG PRX'HUZY EDUCA'PXOW IN 
liAXT'f:, TEE fRlCVATE SECTOR REPRESmTS 85% OF 
ALL PRIMARY EDUCATION AND 13 C O M P ~ S E D  OF FRUTEGTAHT, 
~ ~ U L I C ,  IUHD INDEPENDENT SCHQOL GROWS. THESE TEWEE 
GROWS, TRADITIONALLY BALKAKCZED, AXE NOW WORKING 
TBGETRER UMDF;IC THE UMBRELLA BRG;ANIBATION, FQlVDATIOEl 
HAITIENNE BE L'~TSEI&;NWSm PRIW (FOh'HEf), '$IXE 

CQUNmmT EMTBTH TJHDEE;t TEE INCE?U'TVES TO IMPRCIVE BASIC 
EDUCATION PROJECT- THE REXAIXING GROUP, T3E PUBLIC 
SECTOR, RXPRESENTS 15% OF PRIMARY EDUmTIOM 327 HAITI. 
6CE08L8 IN TEE LATTER SECTOR ARE DPWECTLT KAXAGED BY THE 
HSNLSTERE DE L'ZDUCATION NATIONALE, DE JETYNESSE ET 
DES SPORTS (HEHJS) ALL GROUP6 ABE CURRENTLY ENGAGED IN 
T'B INITPAL STAGE OP POLICY b l W U E  RELATED TO A 
HaamxAL ~ U C A T I O N  PUN FOR ~ I T I .  

SELECTING CLASP XI FRAXNEES WBO REPRE&EN?! l3lCH OF 'PltESE 
SECTORS IS DESIGNED TQ FACILITATE THE PQLfCl PIAEOGW 
PROCESS. SPECIAL ATTENTION IS BEING GWEN TO wNsmSU5 
BUXLDIXG AMONG THE GROUP* 'FEU FIVE TFtAINEES, UPOEJ RETURN 
TO -TI, WILE COmR18E A UKLT, NEVm BEFORE C-TED, 
TEAT' WXLXI SERVE TO BRIDGE TEE I N D I V I I B U a  M b  CCMMON 



=EREST% OF TIfE GROUPS, AND SERVE AS ADVISORS IN THE 
C O m f m N G  PQGICY D f W U E  PROCESS NECESSARY FOR 
NATIONAL EDUCATION REFORM IN PImTZ- 

THIS GROUP m u  FI;AY rn ACTIVE BOLE ~ C N  THE DESIGN, 
ZKPLENEHTATTQN~ AND EVALUATION OF PR-KAMS IN 
EXIUCATIOPJAL POLICY, PLANNING, AHD ADMINIGTR&TXOI?. TREY 
WILL ALSO PARTICIPATE fN TE3CHER TRAINXNG, SCHOOL 
GUPERVIaIONJ PEDAGOGICAL CQUNSELLIHG, DATA COLLECTIONt 
AW3 CLAEZSRWM OBSERVATION FOR PEDAGO(;f#bL   RE SEAR^. 

TWO TRAXNEES REPRESENT' TElE PUBLIC SECTOR, ONE REPRESENTS 
THE PROTESTANT SECTOR, ONE REPRESENTS THE CATHOLIC 
SECTOR, AND ONE REPRESENTS THE XNDEPENDENT S E f l O R .  

1. TRZ INTERZJATXONAL MANAGEMENT DEWLOPHEHT 3NSTITCET 
fllDI) OF TEE UNSVERSX'PY OF PXTTSBURGH 18 C-Y 
PRCWfDLNG FRATWSNG IN EDUCATIONAL POLICY jANAI;YSLG WND 
PJXNNIHG TO THE FIVE ABQVl3lRCPIONED FErJtOWS, TSE 
PROGRAM WILL COVER THE FULLOWXNG'W0R TCiPPCG: - METHODS OF MODERN MANAG33KENT; 
- PEMOCWCY AHD GOVERMMC3; 
.. PROJECT DESIGN ANT) PLANNING; - EDUCATIOHAL POLICIESj - 86HOOIr ADMIMISTRATIQN* 

2 - PROGRAM DATES: 

1PKQGRA.M BEGAN J U L Y  1 AND WILL END DECEMBER 9, 2994. 

3 .  MfSSION RBQUEXTS THAV AGUIRRE I N T ~ T I O N ~  CONDUCT 
A C M E  STUDY RESEARCII ON THE G R O W  OF FIVE EDUCATORS* 
AGELRRE INTEmATIONAI. SS OFFXCTALGY CONCTRACTEIZ BY A m  
TO COWDUCT EVALUATION OF TRE CLASP TI TRAINING 
PRQGRAKS. THE PWRPOSE OF THIS RESEBXcH IS TO; 

rr DETERNINE THE DEGREE OF SUCCESS OF THE TRUNTHG 
PROGMX. MISSION IS CDNSIDERING A POTEmrAL REPLICATION 
OF WfS PROGRAM I W  THE FUTURE IF IT TU'RlIS OUT TO BE 



BENEIFICIAL TO THE FELLOWS A m  TQ HAITX'S EDUCATIQNZ 
GYrnEX; 

- DETERMINE THE EXTENT TO WHICH THE PUBLXC AND 
PRIVATE SECTOR PEDAGOGICAL C O V N S E L W R S / I N S P E ~ R S  
ABLE TQ REXLXZE THI$ IWTEGRATION, AS T m  ARE SCEEDULEa 
To WORK TOGETHER UFOM TMEIR RETURN TU XAfTI; 

- DEEP- LESSONS L-D FROH TIII:S mIQWE W E R f m C E  
So AS TO PROPOSE IT AS A SHOW CASE TO OTHER HXSSXONS. 

4.  SUMS POINTS ARE WORTK C ~ L r Y ~ G  AT THE BEGINNPNG 
OF TWIS ETUDY, FIRS?, THE SELECTION OF TIiE TLZAlNfNC 
INSTITUTION, GIVEN TAAT THE PROGllA3I WAS Tg) BE COHDUCTED 
3N FRENCR, IT WAS DIFFICULT TQ XDEHTIFY AN AMERfCi4.N 
I H ~ ~ W T I o N  OF HIGHER E;DDC&TION P6SSE361NG TRE RBQUIREI) 
CAPaglEITIES TO C-Y OUT A SIX-KONTH PROGRAM. 
SECONDLY, EVEN TPTOUGE W E  HAD SUBKX'%TED TPTE TRAINING 
XEQITEST WITHIN TIP$ REQUIRED TfME klZHITt TllE mmmCZOIR 
FOR PUCEt4ENT AND XQNLTORTKG OF PARTICXFANTB* PIET, DID 
NOT RESPOND IN A T I m Y  FASHION. THI8 D m Y  BED'fJCm !FEZ$ 
SCOPE OF CHOICE6 TEAT THE MISSJCOH Ei3.D IN TXFi SELECl?fON 
OF A TRAINING ZNSTXTtrr3CON. TH33XIJLYI THE ORIGINAE PLkH 
BAS CXRCVMVEKTED DUE TO 'FHE CESSATION OF COWERCIAP, 
FLIGHTS ON JUNE: 2 5 ,  3-994; THEREFORE, WZBSLDX WA6 
C U W ~ S D  TQ SEND FEZLOSS TO THE U s S  ON JUNE 24, 1994- 
MISSfON WAb ORfGINXU'd PLANNED TO SEND THEM TO TXE U . S  
3STER m Y  15, 1994, FOURTH, THE COST6 OF THIS SIX- 
MONTH PRCGRJM ARE BROMXBf FIVE ( $52 ,000  PER PKRTXCIPANT) . 
UsZTXLLY, A LONG-TERM SECXNECAL PROGBBPT LIKE !RITE; ANOUBTS 
TO AVERAGE OF $25,600. BECAUSE OF THE EhXI;Y 
DEPARTWRE OF THE TRAXMEES, WE HAD TO NEfCOTXATZ3 COST6 
U T E R  THE IIEPAIRTURZ OF THE TRAINEES. TEE S323WESi3 OF 
PIXT IN I D I X T l W I M G  A TRAD?TRC mSTITUTIOE4 AHD 
NEGWIATINE COSTS RESma\m IN THIS UNPRECEDFXTED HIGS 
@OSPe PROGRAM. 

ANOTEER COrjSEQUENCE OF THIS m Y  DEPARTURE HAS THAT W E  
TFIIREE-DAY PRg-DEPARTURE ORXENTATXOW P W P 3  FOR TfIE 
GROUP CQWW MOP TAKE PLACE, BECAUSE OF LAST-M3XUTE 
ARRAHGEHENTS. MISSION WANTED THE GROW TO LmvE EYAITX 
IN Q3DEPa TO BE READPLY PREPARED BY THE TIME DmOCISACY 18 
RESTORED IN THE COUNTRY. 

5.  IMXSSXON REQUESTS THAT AGUIRZE fNTXRXAT1ONAL COtIDUCT 
RESEARCH BETWEEN NOVENBER 15-19, PERIOD DUFUTG W I C H  A 



FOUR -EtEMBER DELEGATION MADE UP OF THE ME;NJG DIRECTOR 
G m E m ,  HEHJB TR&IMXNG DXREfXOR, FONBEP REPRESENTATIVEf 
ANI;, TEE C'E,BaSP I1 PFCBJXCT MANAGER WZIJ; VISIT T E E  FELLOWS 
AT PXTTSBtJXH. 

6 .  MIBSION WOULD APPRECIATE TRAT NCD CQNTACT AGUSRRE 
INTERNATIONAL1 G ALLAN BROEWL AND PIET'S VHCTCJRIA ROU46S 
IHMEDIATELY SO %'HAT NECESSARY AFWNGEHENTS CAN BE MADE 
IX A T m L Y  WPJER. XISGLQN WELCPMES SUGGESTIONS FROM 
MCD.. P L B S E  CONTACT DR. REBECCA AU&KS OR DR. BERTtE 
aEAN-CEARLES, USAIDJFIAXTI* TEL: 1589) 22-5500; FAX: 
(509)23-9603; OR sEKD US AN E-mXL. T- YOU. 

7 .  P3[O/T TO FOLWW WITH FITNDING CITES FOR P BUY-IN TO 
C-SP ZX NOHITORING AND EW??UATIOH CONTRACT. 

REGAXDS. ISWING##- 


















