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My principal assignment for this seven week period was to assist

in the teacher

training program in the area of social studies. Thus, the majority of the

following Activities will be reflective of this,

Informal Pre-assessment of
Teacher Trainers' Knowledge
in Regard to
Social Studies Scope and Sequence Concepts

for Grades 1-2-3

PRE~ASSESSMENT

During the first seminar session, I distributed a sheet with a

series of four

questions. I asked the teacher trainers to read them, give some thought to them

and be prepared to respond to them orally in seminar. These four
then used as motivation techniques throughout the duration of

(English Translation-Appendix A).

SEMINARS

Number One
Development of
Social Studies Scope and Sequence Concepts
Appropriate for Grades 1-2-3

June 23-24-25

questions were

the seminars.

16 Female Teacher Trainers in Atf.endance (See Appendix B)

Anisa Served as 7Translator

Prior to this seminar, I perused several teachers' edition social studies

textbooks for grades 1-2-3. Basic concepts that are pertinent

to the social

studies curriculum and the particular needs of the Afghan students were derived



from these materials and developed in category format. There is a plethora of
social studies concepts. PDeveloping them was not difficult. But being sensitive
to the academic, religious, emotional, social and personal needs of the Afghan
students (and teachers) was a much more difficult task. After completing a list
of many concepts, Nuria Nayil, a Master Teacher Trainer, and I went through them
one by one to determine if they were appropriate for an Afghan social studies

curriculum. As we considered the scope we discussed the following:

a) The academic preparation of the students (which for many is nil);
the fact that the muslim religion is as much a part of the academic
curriculum as it is a part of all other facets of life for an Afghan
and that these children (and teachers) have lived in a state of
upheaval since 1978 which has disrupted their traditional way of
living almost completely. Many have been living outside of their
country in unfamiliar surroundings with families that are no longer
intact. The stress this situaticn places on their personal,
emotional and social needs must also be taken into consideration.
In addition to the above, we also recognized that even though
currently the people of Afghanistan are primarily concerned with
returning their country and lives to normalcy, they are also, along
with the rest of the world, moving rapidly into the twenty-first
century. The citizens of Afghanistan must be ready to assume their
place in the global community. With all of this in mind we added to

and deleted from the original list of concepts.

Wie then determined the sequence of the selected concepts as to grade
level. Again, keeping in mind that any given concept can be
presented at many different levels of complexity. With this task

completed, Anisa translated them into Dari.

”
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The seminar began with having each of the sixteen women in turn stand by the silk
screen map of Afghanistan, tell their name and the name of their province and
point it out on the map. This activity served as a mind-set for social studies
and allowed me to take roll. We then discusned the concept of acope and
sequence, what it means, why it is important and how it relates to long range

planing and to student assessment.

I introduced each major concept topic by discussing with the teacher trainers
some of the concepts found therein, why they are important to know and possible
ways of teaching them. This resulted in much excellent discourse. After each
major topic was introduced, three groups of five were formed. Each group read,
discussed and came to consensus as to whether or not the specific concepts within
a major topic were appropriate to be taught in any or all of grades 1-2-3. After
the specific concepts in each major topic or sub-topic had been discussed by the
small groups, we then reformed as a single group and shared that discussion,

concept by concept.

Following this procedure, each of the six major concept headings and the seventy-
one specific sub-headings (see Appendix C) were accepted through consensus as

appropriate for social studies in either one or all of grades 1-2-3.

A



Number Two
Implementation of
Social Studies Scope and Sequence Concepts
Teaching Methodology

June 28-29-30

16 Female Teacher Trainers in Attendance (See Appendix B)

Anisa Served as Translator

The motivation level was high for this seminar. Since we had already discussed
how some of the concepts could be taught as we were working in the last seminar.
Pedagogical methodoloyy, was often an out growth of a discussion of a particular
concept. And it was also brought up by the teacher trainers when they would ask,
"but how would you teach this?", when we discussed a concept with which they had

had no direct experience.

I believe that modeling is an important concept. So, as I presented methodology
to the teacher trainers, 1 modeled the activity, rather then just making a
presentation. For example, when I took role in each of our three session I had

them participate in the following ways.

Day 1. A cognitive kinesthetic activity. I tossed a plastic model of the globe
to each of them as I called their name. They were to respond to ."oll by stating
their name, which made it possible for me to hear the correct prorunciation, and
to tell what body of water or land their right thumb was placea on when they

caught the globe.

Day 2. An affective sensing/feeling activity. As each participants' name was
called, they were to respond first with their name and then the name of a food
they really like. This activity led to much immediate discission; which in turn
led to the planning for a "potiuck" luncheon on the day of graduation, with food

being prepared by the teacher traincers and myself.



Day 3. An affective/imaginative learner activity. I explained to them what an

open ended statement is. And that in this case there imagination and creativity

would supply the answer.  There was no “correct” answer. Each person wan to
respond to thig statement, "If I could be a (1) , I would be
(2) , because (3) +* 1 supplied the category in blank #1 using

the followiny terms flower, tree, song, fruit, person other then yourself,
insect, vegetable, story, street, building, grain, city, piece of furniture, any

place in the world, precious stone, and a metal.

After calling roll each day, they had the opportunity to ask me to respond in a

like manner. In this I was modeling teacher participation at student level.

On_day one, 1 introduced Chart 1 (See appendix D) which introduces the 4mat
System of Teaching to Learning Styles. 1 demonstrated the process via a lesson
on the flag taken from the 4mat materials (See appendix D). All steps were
presented through discussion except for step 6 where the teacher trainers,
working in groups created flags. This is a completely new concept of teaching
for those teacher trainers, but now the idea has been planted. After creating
their flags, each group told about the significance of the colors and the
symbols. The idea of creativi'y (making a class flag) did not occur. All of the
flags were the flag of Afghanistan. But, as I listen to what these people are
saying, the uppermost thought in their minds is returning to their beloved
country, Afghanistan. So their completed project did not come as a surprise to

me - nor did ! chastise them for not being creative.



On day 2 and 3, I introduced the idea of concept mapping, replicating the diagram
found in the 4mat materials (sce Appendix D). I related the visual, auditory,
kinesthetic and symbolic/abstract modes of learning to the eight steps of the
Amat. syotem and to the vight and left nemiapheres of the rain (see Appendix D).
All additional concepts developed in lesson form throughout the seminar followed
this plan of appealing to all modes of learning in any given lesson development
plan. Group activity and shared planning resulted in many new and creative ideas

on how to teach.

Students working in groups of five were given specific social studies concepts
to develop - each group having a different concept e.g.(l) perceive the natural
beauty of Afghanistan, (2) appreciate that family and community traditions are
somet imes expressed in poetry and folk tales; and (3) enjoy singing traditional
songs as one way of sharing our heritage. I encouraged them to be creative in
their planning; and they were.  Such as in concept development under auditory

learning, they had the students listening to echoes in a mountain valley.

After an assigned concept had been developed into a teaching plan, each group
shared their plan with the other teacher trainers. This stimulated a sprit of

competition to sce who could use the learning modelities in the most creative

vay.

Other times they were given specific concept that could be developed many ways.
e.g. (1) color words, (2) pictographs, and (3) geographic words (See appendix E}.
In (1 and 3) they were to select 3 concepts and build a lesson around them. In

(2) they were to create a pictograph for any set of appropriate data.

[



Number Three

Observing and Assessing
Effective Tenching Skills
Co-directed with Yousuf MTTP

July 6-~8-9

16 Female Teacher Trainers in Attendance (See Appendix B)

Anisa Served as Translator

Using the materials designed by Dr. Faber, the frist seminar session was used to
develop an awareness of the five most often cited characteristics of effective
teachers. This was first done through a discussion of the teacher trainers
etperiences as elementary/secondary students. I then brought it to a more
immediate experience and we discussed the characteristics of effective teaching
as they related to my teaching during the imﬁidiate past two seminars. This

brought forth much discussion as well.

The Teaching Quality and Student Participation Observation Instrument was
explanined by both Yousuf and myself before the showing of the video tapes made
in the schools. Yousuf, because of my language deficet, led them through the

observation/assesment process.



Number Four

Construction of Teaching Materials
July 8
1Ff Female Teacher Trainers in Attendance (See Appendix D)

Anisa Served as Translator

The natural process of lesson development has occurred with the progression of
the seminars. e.g. state your objective, design a method of teaching and create

supplemental teaching materials.

In this workshop with materials provided, the teacher trainers were given several
ideas for development of charts. They baslcally all decided to create the some
one, the concept map of learning outcomes. Just as an aside, I have observed
that a conformity of ideas, activities and comments seems to be the norm. A
model from the 4mat materials (See appendix D) was provided for each student.

I moverd among the groups and offered assistance where neceded.

Creation of a Curriculum Office
When 1 arrived 1 was assigned to an empty room. This empty room has become a
beehive of activity. I think of this room which has now expanded to two, as the
curriculum office. The rooms now contain desks, tables, chairs, teachers'
editions of texthooks, Dari & Pashto translations of textbooks, learning
materials from the IMDC and most importantly, Afghans and consultants working
together in a comfortable and an educationally conducive environment. An

environment which allows for free and open discourse.

CONSTRUCTION OF TEACHING MATERIALS
I went to Hazir with ideas for three wall charts, 1) a model of the dmat system
2) a concept development plan for color and 3) an example of how to construct a
graph, in this case a pictograph. HNazir took those Ldeas and created three very

nice wall charts which are now in the curricuium office.



AMOUZGAR'S PAPER
FOR THE

GENERIC TEACHERS MANUAL

Amouzgar as a vrepresentative of the ESSP has been writing a section of a
teacher's manual on Planning and Preparation. This manual is being produced in
conjunction with the Swedish Committce, Save the Children, International Re~rcue

Committee, Basic Eduction for Afghan Refugees, the Belgium Committee and others.

I have taken his paper which has very sound educational information and rewritten

it so that the style is more in conformity with the rest of the manual.

I attended one meeting of the committee of authors in Amouzgar's place.

RECOMMENDATIONS
1. I see a real need for the consistent implementation of the well designed
plan that has been developed. I have sensed a feeling on the part of the
women teacher trainers that some of the information and ideas imparted to

them by consultants has come in a tragaenced manner.

2. I believe that the function of the curriculum office is vital and
necessary. Therefore, I recommend that it continue to develop and is
readily available to, and used by, Afghans both women and men as well as

consultants.

3. Basic education is necessary for the Afghans, but becoming a part of the
global community is also necessary for their survival in the twenty first
century. Therefore, the traditional curriculum and the contemporary

curriculum must both be implemented.



It is important for a consultant to have some sense of an awareness of the
project. It would be helpful if this information was contained in one

document and made available to the consultants as part of the orientation

material



Appendix A

Pre-assescment Instrumeont



SEMINAR ONE
Presented by
Dr. Ivalyn J. VanEvery
College of Education
University of Nebraska at oOmaha
June 23, 24, 25, 1992

Development of Scope and Sequence Concepts for
Social Studies Grades 1 - 3

1. How would you define social studies?

2. Concepts need to be developed in three domains - cognitive,
affective and psychomotor. Please state what you believe each
of the domains includes and give an example of a concept
appropriate for each domain.

3. What broad areas of content do you believe are the most
urgently needed to be developed in the scope and sequence for
social studies Grade 1 - 3?

e.g. history of Afghanistan

4, Do you believe that the concepts developed in this seminar
should be considered for a period of:

a) 1 year
b) 2 years
c) 3 years
d) 4 years
e) 5 or more years



Appendix B
Participants
in the
Seminar for the Development
of
Social Studies Scope and Sequence Concepts

Grades 1-2-3

1y



No. Name Province Years Studied Previous_Job Subject Edu. Field

1. Nuria Xabul Under B.A. whole sub,
Degree Teacher grades 7-3 Dari

2. Qudsia Kabut B.S. " Math 4th g, Math

3. Jilla Kabul Under B.A. " bari Primory Suiat Stu,

4. sharifa Logar Under B.A. " English English
E gr. 7-10

S. Fawzia Laghman Institute of 0 Whole sub. pari
Teacher Training g r 7

T

6. Romina Xabul Under B. English " English Prim,

English

7. Schilla Kahul Institute of " Whole sub. Wole uth,
Teacher Training gr. 7-3 wf

primary

8. Nasima Omar Kabul Institute of " Whole sub, Sccial Stu,
Teacher Training

9. Adela Kabul Equivalent of B.A. " Social Stu. Sciol Stu.
Primary
10. Nadera Wardak Institute of " Science Prim, Science

Teacher Training

1. Nasima Parwan Institute of " Biology Prim, Biday Cwm
Teacher Training

12, Gulparwar Kandahar Institute of " Math Math

13. Actai Laghman B.S. Boilogy " Biology Chemi Rilay Gm
Chemistry Secondary

14. Nasima Nedayee Under B.A. " Math Math

gr. 9-8
15. Parwin Kabul Institute of " Math Prim. Math

Teacher Training

16. Anisa Kabul Faculty of " English English
Education



Appendix C
Approved list of
Social Studies Scope and Sequence Concepts

Grades 1-2-3

Approved by
The Sixteen Female Teacher Trainer Participants

June 23, 24, 25, 1992
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CONCEPT CONTENT - SPECIFIC

SCOPE AND SEQUENCE P.1
SOCIAL STUDIES - GRADES 1-2-3

I. GEOGRAPHY Slyia oilin
English | Dari | Pashto | Grdl | Grd2| Grd3 |
l | | |
A. Symbols alytel -
1. Identify and use picture symbols. c et oty Jlasd y eales v it ol ezt et o s | X X X
2. Identify and use abstract symbols. NPTPTSC Y VY S Py [SUNS UCSN RS A ER S O) JORNK PV () FEC ORI JUNUPUUTORC 3 PRV S ‘ X
3. Understand and use a map key. Lkl Jle ) gas o cdo M g Jama S T s i X X
o i
4. Distinguish between land and water on ‘ caS L eE e i, o g s m | st e S W AT G dS e g St o | X L X X
a map or globe. [ |
5. Identify symbols for communities and cle et L b b e et - l RN E S U I RN SR 0" SN ' ‘ X '
cities.
i :
. i ; i |
6. Identify symbols for boundries. ; cSlde s U e et L L et e 5 ek € e ) ol s | X



cardinal and intermediate directions on

a map.

saliz.l ‘;L.'-EJ (-] oA ! sl —— s

aolizt |

Tt 3) eimia 3 4l () L s gal e oo -
RN o L k) o S d :

i
|
!

NETY SRV U~ SPRR . 11 RIS

SCOPE AND SEQUENCE P.2
SOCIAL STUDIES - GRADES 1-2-3
CONCEPT CONTENT - SPECIFIC
GEOGRAPHY 4l yaa 4l as
English Dari Pashto Grdl | Grd2 | Grd3
B. Direction s, &)
1. Use simple direction terms L llas Jlazd _ RN (OPCI I S PRI FEVSIN N I ¢ X X
2. Trace a route by following directions. | el o R gy el b eSS s c DS lag oY 5 e d e s X
3. Identify and use cardinal directions on | ¥ o lge b o Joaiol 5 pmits o | J—rl i e s gk oS eng- | X X X
a map or globe. caS e . ity
|
4. Identify and use intermediate directions Ju= sl o) 5 % 50 g5 U com anivtd _ ; Jet sl e s gaik oS b gl kg X
on a map or globe. RS 1 - Dol S Jmts
;
|
5. Use a Compass Rose to determine : X X X

v



SCOPE AND SEQUENCE P.3
SOCIAL STUDIES - GRADES 1-2-3
CONCEPT CONTENT - SPECIFIC
GEQGRAPHY NE wilis
English Dari , Pashto Grdl | Grd2 | Grd3
C. Scale, Distance, Shape JS ekl ulsa | ooy oma
1. Identify the globe as a scale model of . orm=d S ol e S 08 ety _ WS st g s Sl s L s | X X X
the earth. i - dyanits
2. Identify a map as a representation of b o3 e ) Jle e 4 2B ol ety ' B 3 S apat gy 3 S s o | X X X
the earth. i : . doanints
3. Identify islands, peninsulas, and rivers SV b be LK e ekt L et Gl gl 3 e A 5 X X
on a map. i
!
4. Use the bar scale to determine real - S S " UTER U PRS Jpy SOCTN R N SRR I W S o PRSP SR ! X X
I !
distance. ’ f
|
5. Compare maps at different scales. Coeime Slli o b OB e o N Rl N TN TR X




SCOPE AND SEQUENCE

SOCIAL STUDIES - GRADES 1-2-3 =
CONCEPT CONTENT- SPECIFIC -~
GEOGRAPHY b yan adl o
English Dari | Pashto | Grdl | Grd2| Grd3 |
! ! |

D. Location CannE g WS PO
1. Use simple locational terms. L i aale e AL Jlad — oD garmd pr i 03l 3 - X X X
2. Use letter/number coordinates to locate . sl BLIL e 3 ealiaad — R S R R X X

places.
3. Identify the North and the South Pole | . oS L <2 @ wyr JUb 5 ot b i o Jlet 5 b S bl B G- X X X

on a map or giobe. o Jymanits
4. Locate and identify hemispheres. e e ok v Aty b ST oy 3 S P 2 - X
5. Locate and identify the equator. RS NI SNEL B v it S Lymad S 5 b - X | X
6. Locate provinces or regions. L bl Sl Gy et - 1 v ded sy 3 e o) Y 2 - X | X
7. Locate and identify the continents c B My b sl T e - b anit 5 SU gyahes g ol e ) 0 - X X X

and major countries.

8. Locate Afghanistan on a globe or map.

9. Relate a photograph of an area to a map

of the same area.

|

oS Ly e GV Gllil aaSye o
i
VS o uk—‘&'—;&b\.‘—."._a,:’d LR .':.L.:Jlt,

i
i

- Z.JSU_-._.J)-JOL'_DUHJG-\JL,A)SLAJ&Q_%

.fdgzaﬁ-‘ja.aaf_,a:ﬁ-d,,a_!
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SCOPE AND SEQUENCE P.5

SOCIAL STUDIES - GRADES 1-2-3
CONCEPT CONTENT- SPECIFIC

GEOGRAPHY ilas il as
English | Dari Pashto Grdl | Grd2! Grd3
|
10. Locate oceans, rivers and other major | . o3 slel Lo 5 cblys vl oy cosbn gma? o] 5maiye 3 sisb 203 5353850 yielesd ogigydiem 5 — X X
bodies of water. . Bu !
I1.Recognize the relationship between | . alas! Slail b Gilir gm Sl ponits = | S0 5 oS oo o Liiayy g5lasl Sl — X
geograpy and economic development. . it
E Map Skills i b oole Syl 0%
i
1. Compare maps and globes. P STt T cdS WSS X T X X
, i
|
2. Identify and use picture map. } C D 5 et Jlaied et c dtS S et gyt 3 Sno - | X X ' X
! ! : :
3. Identify and use neighborhood map. ' Cobee b et gty asns oS Sl deaits 25 g0, X X X
H X | :
i : | '
4. Identify and use map of the city. PP PR YS  IC NS S o Dol ) et 03 gyt s - X X

5. Identify and use map of the country. | T IO IVCS P T S oS S ety S s gyales s _ ] X \ X X




SCOPE AND SEQUENCE P.6
SOCIAL STUDIES - GRADES 1-2-3
CONCEPT CONTENT- SPECIFIC
GEOGRAPHY wilyas ilin
English Dari | Pashto Grdl | Grd2| Grd3
|
Map Skills e gl ool 1 Syl B s
- |
6. Identify and use map of a subcontinent, |.tss, phuly sty oo wi Jazdd 5 ooty _ : o Jm B e ) Yy s o e - X X
continent or world. | RS VPV DY |
|
7. Identify and use a grid map. b g AR L Jlazal  pesits 5 o LS S Jm i b 5 X X
8. Identify and use a floor plan. T b B Jlandd ety o 5 STt S I PUPEE S S S X X X
9. Identify and use a physical map. o b BB ezl ety DS S gt s ek s X
10. Identify and use a political map. ol e 2D Jleatal , amiety o oS S ey B el s - X X i X
11. Identify and use a product map. oohidyr i enb Jlazud y ents - et o g SR st — | X X

12. Identify and use a road map.

R .-.Jv -l—'s.-..’-

i
1
i
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SCOPE AND SEQUENCE P.7
SOCIAL STUDIES - GRADES 1-2-3
CONCEPT CONTENT- SPECIFIC
II. HISTORY &b &b
English | Dari Pashto Grdl | Grd2| Grd3
. . i
A. Appreciate that much of Afghanistan's [w—y ;a0 53 J5 QlEoslisl m,lr 81 51 G0 | o sigie 5 LSy 3 5l Lzily 3 Sl 5 o X X
history centers around a pattern of BPISJ SOUFRN T SPRT  IY - P SR PRI SO [F U PP T P R T
expanding freedom and democratic rights. s
B. Appreciate the value of studying his[oryj Shyai e 4 ALl e 2550 5 Gy _ D) Lk 3 e ey 23 3 et 3 byl 5 L X X
|
as a way of enriching our awareness of the . sanl « pel, 290s 5 b @238 (il 5 olole ] 5 aul 5 S 4Ll gy 5 s & (S, »
past and our understanding of the future. | ! . e s e
|
C. Understand the role of leading b OBl £l s b oy v pely (s 1w shad 5 S ¥a S plr g glatit 5 | X X X
’ i
individuals in Afghanistan history. E : . Jaty Uss
D.Describe the wide variety of experiences Bt 3 e e b L S et L 5 il el b e e 2 gl st s - T X X X
that are a part of the history of Afghanistanl carfee s b g R e-——’
E. Reconize the role of leadership in the - , 2t Sl ,5 gz jad () ealit =0 5 o G o Loivy ol o e 5 lys 5 _ X X

development over time of a country.

A RS S IR

/I/V



SCOPE AND SEQUENCE PS
SOCIAL STUDIES - GRADES 1-2-3
CONCEPT CONTENT- SPECIFIC
II. HISTORY F0b &b
English ! Dari ! Pashto ! Grdl | Grd2| Gra3
I ! i
F. Recogrize the cultural diversity that JSt s 4o o 50 b 3 et I_,x,_. 3 US LasiiT Saeryt 0 gyl s s X X X
|
results from people of many ethnic S5 g ea S Cilzie sla sl S plial | S alia g e 3 e € ol ) eSS |
backgrounds living in the same country. cang e S e T oS 5 S
!
G. Appreciate that ethnic diversity can be L e AN TP Py W PP Oy Vo I JOC O UL SR € S X X X
a source of strength for a ccountry. l JREVS VPR IV JURICURI g ‘ - e o 3yl olys
|
S oo sllaat gl cals ) SN pa s O G o a3 5 s S g - X X X

H. Explain the differe:nce 2nd similarities

of communities of the world.

. gl

1
; T

1
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SCOPE AND SEQUENCE P.9
SOCIAL STUDIES - GRADES 1-2-3
CONCEPT CONTENT- SPECIFIC
III. HUMANITIES iy oty
English Dari * Pashto Grdl | Grd2| Grd3
A. Appreciate the value of historical JUETR FRVEURS SN FUE CRT S I I PRI PURCN RPRCTIN AU SO VS SR S X X X
t
literature as important sources to tell C a3 b e lla gl pee S g e ST g e e gl sl s ke
us about our past. § R
B. Enjoy singing traditional songs as L Sy SURIE TN L APVRURT S T RN T JOPRN R W Y N PR JETPUITY JUS SR X X X
one way of sharing our heritage. (S T OO J TP PN - Sl W G
C. Appreciate that family and communityg Ll 5 G el G e St 5 0 W e it e el et eS| X X | X
|
traditions are sometimes expressed Doyt bl o sl iy letl 5o oyl e BT SPLANE SICTINR I R
in poetry and folk tales.
|
D. Recognize that national symbols andi e B ot s e b e Sl et L s JWs 0 3 S 8 5 e e U o Y X

i

. . |

landmarks give meaning to our Afghan |
. I
heritage. |

coaran L olat st el ca

NPYICIRU VULt VR SRR SR W RO P




SCOPE AND SEQUENCE P.10
SOCIAL STUDIES - GRADES 1-2-3
CONCEPT CONTENT- SPEC:rFIC
IV. RELIGION Sls _ o Shags - o
English " Dari Pashto Grdl | Grd2| Grd3
A. Recognize and interpret the role that. gl o ol iy s ke sgma 2Rl | ), sk s g ahe g o y S dpapen | X X X
religion has in society. ’ . Js
B. Recognize great architecture as an ' sama olts e 4 £ b soleas anicty L 3l ol 7l o Jpaiiets il o)) 5 X
expression of culture and religion. ! . oada IS RUSC RN e U
CJ&M@&MMwawmuﬁmm&mwﬁi”ygwnd,&_l&m,&u_ FLNPEORFRNNE RN FUUPRF UGN SRR Y TR B ¢ X X
for Afghan holidays. C s e e L - gl
D. Describe the life and deeds of the' iy otasm opiw =it S5t o | oyl wys N Sy iy e 3 A 5 X X X
prophet Mohammad (pbuh). C P S - JsS perts
E. Gain an understanding of the impomance  oppe «t cotl o gl 5 sbole yops dube — ] 5 0ppe ot 5 CEPROE SFURTI I DV i X X X
of the Arabian peninsula in the history C ) B flr W e o el e 5 S ey g ! ;
of the Islam. E
F. Add to their Understa.nding of Islam 3 rL| o2 b Wl sl o LYY PR UJ L I S TR N () KSR e | ri_la - : X
and the role of the Propnet Mohammad A oldame =5 y; e ot g pTesdes 5 gl iy g gpie o

* (pbuh).




V.

to help improve a community is being

a good citizen.

[ P VR KL I o <L < . [XY P S UGPIRT I SIS S U L -
= T 2B, s P e Ly Saatie nll ]

oy Ot ) b

SCOPE AND SEQUENCE P.11
SOCIAL STUDIES - GRADES 1-2-3
CONCEPT CONTENT- SPECIFIC
CITIZENSHIP s cansls
English | Dari | Pashto | Grd1 | Grd2| Grd3
! ] 1 I |
; 1 ] 1 [
. Realize that all Afghans have rights | g wws b 2o o ol o &Kot il _ DSy il s U )7 Jamag o — X X X
and responsibilities as citizens. cats o plezal ya b oy § o A G Sl Gim S W e
|
| i
. Appreciate the importance of settling | sob 5 Llas , oo Jo ot 51 gls,a5 - }u [ FPRVCICIUR R o't ORI IV R TSN X
conflict through dialogue. . eali, S5l | . il e ool
i
|
Appreciate the importance of tolerance. . S laye coadl 5 gla,0 o el e ol Wy s o X X1 X
. Realize that rules and laws help people | el 2o b SRy ot el SR e a S 25 ) b e Jsis o — X X ' X
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SCOPE AND SEQUENCE P.12

SOCIAL STUDIES - GRADES 1-2-3
CONCEPT CONTENT- SPECIFIC

VI. VALUES 2! SUNS
. { . i !
English | Dari | Pashto | Grd1 | Grd2! Grd3
; ! ! ! !
! ; i ! i
A. Recognize the importance of the family . plast Lt anly som o Jobi cal cales _ foaeal 3 g S S g (Samad o @y s X | X X
as the basic social unit. “ ; . Jssm
q f
| j
B. Perceive  the natural beauty of C Ol ek sle Ly Sl b oesales i NG JP T SR S S PR X X
Afghanistan. ! i
I
| | N
C. Realize that people in a COMMUNItY CaN | sabizd sy aslze sled osbil ol gzsls _ Pt dS WS T e 3 e e s - X X X
work together to preserve and protect | ...l ,SGL< Pl tene b i 0K ’ (VP ST SRPUNPRR RN T ISR
natural resources. i . S S aaS
! |
‘ !
- . . ! !
D. Appreciate the importance of respecting: RS U P RVL COPpSIET R i R P | ol e el J il 55505 Jlmbes — X X X
. . ' i
and conserving the environment. ;
| | |
. t ; 4
E. Appreciate the importance of the land CLEPYCY. SN G SN 5V I P B s e ol ) S : X
to the culture.
i | |
! J
. . : i .
F. Appreciate how one's own culture €an s o o b L2 2 e Gt 1 Gla,as - 2 S o Con e wsiloy Loes i g0 - ; X
be enriched through contact with other Y C Y L S Bt SR PRI SIS SO SO ,,
cultures. : DS e S e | i
r ]
y . : . 1 : |
G? Recognize the imporiance Of Working g, gl 25 smms 5 L comt! 3l 13,8 = s el s s o)l u s s - § X 0 X 1 X
. ; | i

hard to achieve a goal. c o ol G oo e | ! '



Appendix D
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Chart 1 - Teaching to Learning Styles
4mat Lesson Plan - The Flag
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Subject: Social Studies

Unit: The Flag

Grade Level: Primary

3. Right Mode

Integrating Reflections into Concepts

Teacher More Active

Obiective:

To have the children make personal choices about
the svmbols thev like best and combine them into
a class flag.

Activity:

Ask the children to pick the symbols they each
like best and make a class flag. Hang them all up
in the classroom.

Evaluation:

The children’s enjoyment.

4. Left Mode

Developing Theories and Concepts

Teacher More Active

RIHYSH

To give the children some facts and miormation
concermn: the flag.

Activity:

Have the children say the Pledge. Ask them to
write a short essav on what the words mean to
them. Read Our Flag Book. to them and discuss it
briefiv. Show the film Qur Country’s Flag 2

Evaluation:

A short. written statement by each of the children
on what thev have learned so far.

QUADRANT THREE: PRACTICE AND
PERSONALIZATION

The Common Sense Learner's most comfortable
place

-1
-{
i
23]
L
—
21
-~
=

the question "HOW DOES THIS

Teacher's Role — Coach “Facilitator
Aethed — Facilitation

(9%
L

Page

5. Left Mode

Working on Defined Concepts
(Reinforcement and Manipulation)

Students More Active
Qbjective:

To help the children learn how to find out
information thev need.

Activity:

Find out the storv of our early flags, flag changes
and how we got our present flag. Have books
available in the classroom and have the school
librarian assist by having a table of books and
resources for the students in the library. Find out
what the colors stand for. Show the film again.

Evaluation:

The method by which the students go about their
task. (This is a good time to talk to individual
children about how to do independent research.)
6. Right Mode

[
A3

Messing Around”
{Adding Something of Themselves)

S:udents More Active



Subject: Social Studies

Unit: The Flag

Grade Level: Primary

Objective:

Enable students to experience flagmaking.
Activity:

Make the carly flags, the "Ross” flag, and our
present tlag. Show the children how to make stars
by folding paper.

Evaluation:

The quality of their work.

VAT

QUADRANT FOUR: INTEGRATING
APPLICATION AND EXPERIENCE

The Dynamic Learner's most comfortable place

CONCERN rOR ACTION, DOING — LET
THEM TEACH IT TO THEMSELVES AND
SHARE WHAT THEY LEARN WITH OTHERS

Answer the questions "WHAT CAN THIS
BECOME?" "WHAT CAN I MAKE OF THIS?"
Teacher's Role — Evaluator/Remediator
Method — Self-Discovery

7. Left Mode

Analyzing Their Own Application of the Concepts
for Usefulness, Originality, and as a Stepping
Stone for Future Learning

Students More Active

Objective:

To have the children discuss and analyze if our
flag is a good symbol for our country.

Activity:

Have the children analyze the Pledge, phrase by
phrase.

Evaluation:

Their understanding of the phrases.

8. Right Mode

Doing It Themselves and Sharing What They Do
with Others

(Integrating Application and Experience)
Students More Active

Objective:

To enjov a celebration of our flag.

Page 34

Activity:

Make up a cheer for our country and our flag and
tell the storv of Francis Scott Key and how he
wrote "The Star Spangled Banner." End by telling
the children our flag is a svmbol of all the people
whao love our country. Have a parade in class with
each child carrying the flag s/he has made. Play
a recording of Sousa’s "The Stars and Stripes
Forever.”

Evaluation:
The children’s enjoyment.

Note: This unit could be extended by having the
children make a flag for planet Earth. They
would need to study universal svmbols.

FOOTNOTES

1. Georgiady, Nicholas and Romano, Louis, Our
Country’s Flag, Follett Publishing Company,
Chicago, IL, 1963.

2. Film: Our Country’s Flag, 2nd Edition, Coronet
Films, 65 East South Water Street, Chicago, IL
60601. 1960, 11 minutes.

This lesson plan was included in the original
4MAT in Action.
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Appendix E
Specific Content Examples
Color Words
Pictograph

Geographic Words

7
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COLOR WORDS
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red

orange

yellow

preen

blue

purple

gray

brown

white

black
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{; strawberries

carrols
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%) peas
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plums

mouse

pine cone
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FHOTRFOMARY OF

HPARAPEIC WORDS

Desert A dry place wilh littte rain.

Hill  Land that rises above the land around it.

Island Land that has water all around it.

Lake A body of water with land all alound it.
Mountain The highest kind of land.

Ocean A very large body of salt waler.

Peninsula Land that has water on three sides.
Plain Flal land.

River Along body of waler thal llows across the land.

Valley Low land between hills or mountains.
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4.2.2.Planning _and Preparation

Success in education is the outcome of careful planning. Educators need to
design and develop a sequential annual, monthly and daily

curriculum/instructional plan which will meet the needs of all students.

Planning is the function that relates all of the factors together, such as
looking at what is currently happening and determining what should be happening
in the future. It prescribes the outcomes of student learning and determines
what program of study will best allow the student to achieve these outcomes. A
curriculum/instructional plan can be defined as a plan for providing sets of
learning opportunities to achieve broad goals and related specific objectives for
a particular group of students. One must keep in mind that not all children
follow the same pattern of skill development. It is stages, not ages or grades
that are important for sequence. What is important is the order, not the timing.

A basic model for a curriculum/instructional plan is:

1. Setting priorities

Determine what student learning outcomes are the most important for this

particular year, e.g. literacy for all students in grades 1, 2, 3,

2, Developing qoals and objectives

Both long-rang (Annual) and short~range (Monthly/Daily) goals and
objectives should be considered and included. They should ke stated in
terms of concrete and observable outcomes. Goals and objectives are the

basic building blocks of a curriculum/instructional plan.

3. Implementation

The major function of implementation is to provide a set of conditions so
that the goals and objectives prescribed by the curriculum/instructional

plan can then occur.

L{?/



4.2.2.1.Annual Planning

Establishing a set of broad goals and objectives for a period of one year gives
the teacher an overview of the scope and sequence of the concepts to be
presented. The acquisition of learning and skills can be developed
systematically in a well thought out curriculum/instructional plan which is
presented to the students in a controlled sequential manner. If a particular
emphasis needs to be made in any given subject area during a year, an annual plan
allows you to place the emphasis in a given framework of time. The possible
integration of content and skills across disciplines can also become obvious when
viewing several specific discipline annual plans at the same time. Annual
planning allows for a strong foundation of understanding to be developed on the
part of the students, of the relationships that exist between and among the parts

of a whole in any given curriculum/instruction area.

4.2.2.2. Monthly and/or Unit Planing

In the process of creating a monthly plan, the concepts are taken from the annual
plan and developed to a much yreater degree. In most situations not all concepts
will be used. only those that are pertinent to a given group of students'
learning abilities and developmental level would be appropriate. A monthly plan
contains a time schedule and a sequential development approach for the concepts
selected for a particular group of students. A unit approach can be used for a
monthly plan and in that case all of the concepts would be related to a

particular tcpic

4.2.2.3. Daily Planning and Preparation
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TERMS WHICH CAN HELP
THE TEACHER DESIGN A MEANINGFUL
LESSON PLAN

Performance Obijectives

State what students will be able to do or how they well be expected to

behave after completing a prescribed learning experience.

Situation

Circumstance in which students must demonstrate the stated performance.

Broad Obhjectives

The overall purposes of a course which are stated at the beginning and are

evident as they evolve through the construction of a curriculum program.

Active involvement of students in the learning process (doing) as opposed

to passive involvement (listening).

Nssessment
The process of evaluating student's knowledge or performance as related to

specific objects.  This may be done formally or informally.

Attitude
A tendency to behave or respond in a certain manner. Both positive and

negative attitudes are found in a classroom.

Learning

A demonstrable acquisition of knowledge or skill,

Learning_Expericnce

Any activity or process which helps a student to learn.






10.

11.

12.

13.

Anything that rouses or incites to action or an increased action.

N

Mot ivation

|

Creating a mind set for a reason for doing something.

Teaching Materinls

Any materials used in the teaching/learning process.

Feedback
Information shared with a student which includes how well he has done and

how he could improve.

Behaviovral Ohjective
States what a learner wmust be able to do to demonstrate a learning
achievement, under what conditions and what standard of competence will be
acceptable.

HATURE AHD THE HNEED OF

LESSON PLANNING

A lesson plan may be defined as a guide which a teacher prepares for every lesson

that he teaches to a class. A lesson plan acts as a reference instrument and the

actual

class lesson ought to be a translation in actual practice of this

instrument. It is important to plan lessons that use a variety of objectives and

vary in content and context.

1.

A lesson plan acts as a gulde for the teacher. He knows exactly what he
is to do. This maintains the harmony and continuity between and among the
various activities and helps avoid developing a gap in the instructional

process.

\w(D
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2. The planning of the lesson causes the teacher to think through what he is
going to teach and how that lessun is going to evolve. 1t is not easy for

one to retain and recall all that he is planning to teach in the many
lessons that are presented in a given day. Thus, lesson plans are indeed

essential instruments.

3. A carelfully thought out lesson plan gives a teacher confidence in the

aucceosaful presentation of a lesson,

q. If the teaching of a lesson is not successful and the teacher observes
that the students are no longer interested then they can see exactly the
point where the lesson went wrong and the possible reasons for that
happening. Thus, a lesson plan helps the teacher to evaluate and dlagnose
the problem that occurred with the lesson. Based on this information the

lesson plan ¢an be modified to hetter hold the interest of the students.

Designing a meaningful lesson plan helps the teacher to create an effective

teaching and learning process.

THREE CARDINAL PRINCIPLES OF LESSON PLANNING
Having decided on the particular lesson topic the lesson planning starts with the
reflection of the question "To whom am I to teach?”. The main reason for asking

this question is to know:

1. The Mental/Developmental Level of the Students

1f students of the class belong to the concrete operational stage,
explaining an event by making use of verbal logic would be in
appropriate.  For instance, in the case of students in grade II you can
teach 63 - 7 by taking 63 small sticks and seven boys and having them

distribute these stacks evenly amongst themselves. The activity of
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aticks(concrete-physical) distributed amongst students (concrete-physical)
is observable and understandable to these children. However, using formal
operational logic in attempting to explain 7 - 63 as the number of times
seven is successively subtracted from 63 will only baffle the students.
They have not yet acquired the cognitive capacity to understand such a

formal (loyical) statement.

The _dcademic_Ability Level of the Students

The pace ol a lesson prepared for a class below average in academic
ability will differ in timing and the activities will be at a different
level then those from the same lesson, but that have been designed for a
class that is above average in ability. For a lower ability class the
pace will have to be slower. Moreover, the activities should be less
challenging mental tasks than would be the case for a class of higher
academic ability children. For example, the information which the
children already possess related to that specific lesson topic must be
known.  This knowledyge enables the teacher to decide as to what should be
his starting point. e.yg. the wanted to talk about the physical features
of the district in which the children of grade 111 lived. He found that
the children do poscess the concepts of a mountain and a river but have no
concept of physical feature relationships. So the teacher decided to
start. the lesson by having the children construct a clay model of a
mountain and the bed of a river, thus allowing them to visualize their
learning of physical feature relationships. Implicit in the above example
is the principle that education should be pupil oriented and not content

centered.



3. What is to bhe Taught
The teacher needs to determine before the lesson planninyg begins, what
curriculum concepts are to be  taught, When the concepts have been
determined, objectives will then be constructed which will implement the

learning of the concepts, keeping in mind the cognitive developmental

level and the academic ability level of the students.

LESSON DEVELOPMENT

Lesson development deals mostly with what the students are to learn, the sequence
of teacher activities, the sequence of student activities and with a description
of the needod materials for both the teaclier and the students. Once the teacher
determines vhere he i going in the lesson, he then needs to determine how to get
there. The teacher will need to select the most appropriate techniques or
methods to communicate with the students and the most appropriate learning
experiences for the students. The teacher should always focus on the individual
abilities, needs and interests of the students. Also, the teacher must make sure
that all of the needod waterials and equipment are available to the students.
For this phase of lesson planning, the teacher should review the content in the

unit, chapter or texthook,

1. Teaching Techniques_and _Learning Activities

The  folloving  tist is a sample of the techniques and learning
activities/materials from which the teacher may draw in the development of

his annual, monthly or weekly planning.



Chalk board Discussion Crltlcal thing
Demonstration Exhibits llome work assignments
Drill and practice Graphics Information sheets
Films/field trips Independent study Listening activities
INltustrated lectures Large group work Concept webblng
Laboratory experiments Problem solving Resource persons

Oral recitatijon Question/answer Cooperative learning
Projects Simulation Kinesthetic activities
Role playing Writing Supervised study

When the teacher considers all of the variables and has sorted through the
techniques and activities, he should consider the advantages and
digadvantajges of each in terms of the lesson to be taught. The teacher
should not necessarily look for one technique and one learning experience
in combinat ion, but needs to use the learning experiences and techniques

which woul'dl be appropriate to the lesson.

Sequence of Teacher Activities

In the development of a lesson plan, it is important that the teacher lay
out the intended sequence of teacher activities. A lesson plan which
containg a written sequence of teacher activities keeps the teacher on
track through ont the presentation of the lesson. It is twportant for the
teacher to remember that , althouyh the sequence of teacher activities has
been developed, it is not necessary for the teacher to follow them exactly
as  sequenced. As the activities unfold in the lesson, alternative
sequences may emerge as being more effective. The listed activities
should be considered as statements about the things that the teacher hopes
to do as the lesson unfolds. The activities serve as effective reference

points for the teacher to observe during the lesson presentation.



Scquence_of Student Aetivities

L is also jwportant  that Lhe teacher include in his lesson plans
statewents about what activities the students will be doing at various
points in the lesson. Things through this seguence can be most helpful to
the teacher in planning in advance for students to be engaged in
productive learning experiences.  Careful thought to student activities
can diminich the likelihood that students will be spending time waiting
for the tecacher to direct them in learning experiences which the teacher

has not fully planned.

Description of Heeded Materials

Nothing frustrates the participants in learning situation more than to
find themselves well involved in a new lesson only to be lacking needed
equipment and materials, Careful planning in advance can eliminate many
such probloms, For example, if the students in the math class need
certain manipulatives and they are not available, the whole lesson may
stop.,  Or, if certain forms are needed by the students in the social study
clans and they are not available, the students may not complete the lesson
during the class period, and much of the motivation for learning that

particular concept will be lost.

A lesson plan with o written sequence of teacher and student activities keeps the

teacher on track throuqghout the presentation of the lesson
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LESSON PLAN PREPARATION

RND DESIGH

When considering instructionatl responsibilities, lesson preparation and design
are vital activities for a responsible and professional teacher, A teacher
shoulrl begin by identifying what he wants hin students to have knowledge about
after the instruction is concluded. When these end-of-instruct ion expectations
are identified at the boginning, teachers then have some basis upon which to plan
the instructional processes, These processes will help students master the
skills and understandings which they are expected to perform at the end of the
lesson, Additionally, learning does not come about because of some mystical
quality possecscd by good teachers that somehow has been denied to not-so-good
teachers; bhut rather, learning results hecause successful teachers are better
able to plan lessons that focus on instructional experiences and allows them to
use the Lime allocated in an effective manner. Systematic instruction:® planning
is necessary if students are expected to use their time w'sely in the class room
or laboratury. Keeping students engaged in learning also requires the teacher
to stay engaged while the students are i{n attendance in the classroom or
laboratory. In other words the teacher must take an active role to ensure that
students are maintaining a focus on the instructional task. Planning is the
major prerequisite for a teacher to he successful. To an observer, a lesson may
seem to develop without any visible evidence of detailed planning. However, as
the lesson progresses, an experienced observer can determine whether or not the
learning is taking place in a logical, well defined way. In addition, the
experienced observer will recognize whether or not the teaching and learning that
occurs is as a result of adequate planning and preparation. It should be evident
then that the teachers role is critical to the teaching, learning situation.
Every teacher should examine his role in the teaching, learning process.
Unfortunately, the beginning teacher often focusses attention on what have been
his own personal actions when pondering the question, "what must the students

learn?™. When considering possible learning activities, he may try to duplicate
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gome of the procedures used by persons who had taught him his basic skills. The
teacher may consider a variety of activities that could be used rather than
focusing on student outcomes.  The point that one must remember in professional
eduction is that the teacher must be thoroughly knowledgeable of the educational
needs of the students in order to assist them in beceming competent productive

learners.

CHARACTERISTICS OF N WELL

DESIGNED LESSON PLAN

The following components will be found in any weaningfully designed lesson plan.

1. Lesson Topic
This component  is self explanatory. The lesson topic gimply is a
statement of the general area of focus of the particular lesson to be

taught. Included as part of the lesson topic should be an identification

of the unit of which it is a part.

2. Purpose _sStatoment
A concise statement which communicates the intent of the lesson.
3. Lesson Objective
Objectives specify what the students should be able to do as a result of
exposure to the lesson.  Fach objective should be written in behavioral
terms;  when possible affective and psychomotor objectives should be
included as well as cognitive ones. Lesson objectives should be
consistent with the unit or chapter objectives from which this lesson is
a part. While this component refers to objectives as being more than one,

it ig all right to have only one objective for a lesson.
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4. Activities/Procedures

Some aspects of cach of the following are incorporated into every daily
lesson plan:  review of previous lesson; introduction to the new lesson;
a series of activities that allow students to learn and practice the

lesson content - activities for both the teacher and the student should be

included; and some form of a closure or summing-up activity.

A list of all equipment and/or materials needed to effectively teach the

lesson, e.g. how much, how many.

6. Time

The estimated amount of time required for each step.

7. Evaluation
A formal or informal method of assessment that tells whether or not the

students accomplished the stated objectives.

A lesson plan is an outline which allows the teacher to teach effectively and to
promote the learning provess. Thus, it is important that all lessons should be
pranned in careful detail before they are taught in a class. Designing a

meaningful 1lc

:on has o lot of benefits, some of which are:

1. Leeps the teacher on track throughout the presentation of the

2. makes the lesson more meaningful for the students;

3. allows the teacher to better organize the teacher activities
sequernce, the student activities s. juence and the materials needed

sequence more carefully and wisely;
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4. allows the teacher to identify the most appropriate time for each

learning activity; and

5. allows the teacher to create an appropriate learning environment;

Lesson plans differ from one subject to another and from one learning
organization to another learning organization. Even the same learning
organization may change the structure of its lesson plans based on data from
field experiences and input from professional sources. In every lesson there is
a componant that is general and another that is unique. The format of the lesson
plan attends to the general part. The unique depends upon the exact context of
the curriculum which is being considered at the moment. Thus, the lesson plan
format can not attend to this unigue component. The top of a lesson plan format

usually contains demoyraphic information such as:

Hame of School Time Allotted to: Minutes
tlame of Teacher Pre-teaching Activities 5
Subject Topic/Objectives 5_
Lesson Topic Activities/Procedures 40
bate ) e Sunmary/Evaluation 10

The demngraphic items indicated above are important for a supervisor or a head
teacher who is on a monitoring round and who wants to ensure what curriculum
instruction had been or is going nn in the class and at what time. The unique
information is found in the body of the lesson plan., The yearly and monthly

goals arn also indirectly or directly articulated in the daily lesson plan.
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SAMPLE LESSON PLANS

First Grade

Hame of School _ Time Allotted to: Minutes
Hame of Teacher Pre-teaching Activities _5_
Subject Reading Topic/Objectives _5
Lesson Topic Howe_Land Activities/Procedures 40
Date Summary/Evaluation 10

Greet the children; survey the students and the classroom for cleanliness; take
the daily enrollment; check students home work, observe the students
psychological well being if someone is faced with a problem try to counsel him

and help him prepare for the lesson.

Lesson Topjic

Homeland of Afghanistan - with reference to climate and role of the Mojahiddin
in regaining the freedom of Afghanistan. Refer to first grade Dparl Lanquage
Book, Homeland, p.34.

Purpose Sstatement

To practice reading skills while studying soclal studies content.

/8
%



Objectives:

At the end of this lesson the children will be able to:

1) Find the letter "o" in several words;

2) Point out Afghanistan on the world map;

3) State pertinent facts about their homeland; and

4) Will have had an opportunity to practice their silent and oral reading

skills.,

Teacher/Student _Activities and Procedures

Review the previous lesson by asking students questions and relate the answers
to the new lesson. Then introduce the topic of the new lesson to the students
and ask, "What Jdo they know about the topic?" Write the correct answers of the
pupils on the board. Have the students respond to and discuss the following
question: Can anyone describe the climate of our home land, Afghanistan? Does
anyone know how and why the Mojahiddin made our homeland famous in the world?
How and why they are defeating the communist regime? Can anyone point out
Afghanistan on the world map? Help them if no one can. How open your book to
page 34 and say, "ln the name of Allah the most beneficent and most merciful®.
Teacher reads the legeon correctly and with feeling and students follow in their
books. Observe the children to see if they are following the reading sentence
by sentence f{rom right to left. Then read and ask the pupils to repeat a
sentence. Then ack the students to read the lesson silently and mark with their
pencil the words they do not know. Write the difficult words (famous, world,
communist) on the board. Discuss the words that the students marked. befine and
describe the difficult words. Allow children who are good readers to read aloud.
Assist with words if necded. Give the fast learners the opportunjcy to count the

words which contain the letter "o". Use this time to offer special help to the
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slow learners. When it appears that the slow learners understand, then start the
sequence of activities which will reinforce the learning. Such as: NAsk the
students what they have learned? Write their ancwers on the board. Then ask the
pupils one by one to come to the board and read the sentences. Then ask a
student to select and read a sentence that he fs interested in. NAfter reading
the sentence have him erase the sentence and rewrite ft. NAsk students to look
at the board and find those words which have the letter "o"., Then select one to
write in the identified place on the board. Have students complete these words,
Moj ~~~ retea_  Nfgh ___+ List the following words on the board:
homeland, climate, Mojahiddin, fawous, world, release, communist, defeating,
beloved. Make a separate list in a ditferent order of the beginning letters of
each word. Have students draw a line from cach word to its beginning letter.
Write the words true and false on the black board. Then write both correct and
incorrect sentences on either side of the board. Ask the students to draw a line
from the word true to the correct sentences and from the word false to the

incorrect sentences.

Lesson_Summary
Ask a student or students to tell what they have learned today. Rephrase their
answers to state the same information in another way. For homework have students

ask theivr parents for additional information about their home land.

Materials:

Text boolk, Chalk board, Chalk, Map, Paper.

Lesson _Fualuatjon
The answors to the quoestions and the discussion during the lesson will serve as

an informal evaluation.
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_Grade

Hlame of School

tlame of Teacher

Subject Science _and Health

Body Cleanliness

Lesson Topic

Date

Pre-Teaching_nfctivitics
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Time Allotted to: Minutes

Pre-tecaching Activities 5

Topic/Objectives 5
Activities/Procedures 20
summary/Evaluation 10

Greet the students. Survey the students and the classroom for cleanliness, take

the daily enrollment, check the

home work, observe the student's

psycholoyical well-being; if someone has some problems, counsel him and help him

prepare for the lesson,

Lesson_Topic

Body cleanliness - Students (people) are viewed as a complete person by thelr

teacher and by society. Refer to fourth grade Science Book, Body Cleanliness,

p. 62.

To recaynize how and why you keep your body clean

Objectivies

At the completion of this lesson the students will be able to:

1) Correctly answer the following question, "How can you keep your body

clean?”
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Teacher/Student Activities and Procedures

Review the previous lesson by asking the students questionﬁ and relate the
answers to the new lesson.  Start the new lesson with saying, “In the name Allah
the most bencficent and most merciful." Ask "What is our new lesson?" Write
students® correct answer on the board. To motivate the students show a picture
of a clean boy and a dirty boy and ask them, "Which one would they like to be
with?" *"Then ask, why do you like the clean boy?" Discuss the answer of each
student. Then ask, "why don't you like the dirty boy?" Uiscuss the answers of
cach student. Have them open their books to page 62. Read the lesson to the

students vith corrvect pronunciation, feeling and fgesture.

Activities/Procedures
Read for the second time and ask the children to repeat the words. Have the
children read the lescon silently and mark the words they do not know. Write the
difficult words on the hoard like (ablution, cleanliness, ....). Discuss the
vords the students marked,  Define and describe the difficult words. Ask the
fast. learncrs one by one, to read alowl., Have the fast learners write on paper

the basic concepts of body cleanliness (factual learning). Ask some fast

learners to write a brief summary of the lesson (substance learning).

Have some fast learners relate in writing the concept of body cleanliness to the
daily life condition (comprehensive learning) use this time to offer special
help to the slow learners.  Help each slow learner individually. To summarize
the lescon ask the question, "What did you learn today?" Listen to the answers
of the students, then say, "You learned to rise up early in the morning, take
ablution and pray . We have to wash our hands after using the latrine and before
eating. Clean our teeth during taking ablution and after eating. Wash our body
with clean water and soap.  Cut our nails when it is necessary." For homework
have students practice what they have learned at home (application of learning)

and then share their story of what they did another day in class.
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Materials

Text boolk, Chalk board, Picture, Paper, pencils

Lesson Evaluation
The students answers to the questions, the written papers and the discussion

during the lesson will serve as both a formal and an informal evaluation.

THEOLOGY LESSON PLAN

SIXITH GRADE

llame of School Time Allotted to Minutes
Hame of Teacher Pre-Teaching Activities _5
Subject Theology Topic/Objectives 5
Lesson Topic Silver Alms Activities/Procedure 20
Date Summary/Evaluation 10 _

Pre-teachling Activities
Great the children, survey the student and the classroom for cleanliness; take
the daily enrollwent; check students' homework, observe the students'

psychological wellbing; if someone is faced with a problem try to counsel him and

help him prepare {or the lesson.
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Lesson Topic

A silver alms obligation of five rupees has been standardized. 1f someone earns
200 rupees or more in a year and is not forced to spend it then he must share.
Provided ten rupees would be equivalent to seven musqual (twenty~four peas) gold.
Any amount earned less then that, earned less then that, he does not need to

share. For ecach thousand rupees a person earns, he must share twenty-five.

Purpose Statement

To inculcate moral and spiritual values which have been guided through the Holy

Quran.

Objectives

At the completion of this lesson the students will be able to:

1) Stake the standardized amount of silver alms in relation to the

number of rupees earned.

2) Tell how mwany rupees would he equivalent to seven muegual gold.

3) Demonstrate on the board the calculation of silver alms given in

ratio to money earned.

Teacher/Student Activities and _Procedures

Review the previous lesson by asking students question and relate it to the new
lesson. Start the new lesson with sasying "In the name of Allah the most
beneficent and most merciful." Ask, "What is the title of our new lesson?" Have
the students write their correct answers on the board. To motivate discussion
ask "What is alms?" Discuss the answer of each student. Read the lesson to the
students with correct pronunciation and suitable voice. Then ask the following

questions.

\
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1. Hlow many rupees would be equivalent to seven musqual gold?

2. llow many rupngs have been standardized regarding the silver alms?
3. How much is on musqual?

4. How much is the alms of one thousand rupees?

I1f you have 25 thousand rupees and have not needed to spend them in one

year, how much will the alms be for those rupees?

5. Ask the students to assume a sum of money, then ask them each to
come to the board to calculate the alms of money they assume with
themsel f (cognitive domain).

6. Help them to write beautifully,

Ask the students to read the lesson silently. Have them mark the words which
they do not know. Write the difficult words on the board such as (gold, musqual,
alms) define and describe the difficult words written on the board and the words
the students did not know. Ask the students to list of what they have learned
As the students to yive orally a brief summary of the lesson. Have the
students relate this lesson to improving daily living conditions.

Lesson_ Swmmary

Ask the students to tell what they have learned today. Then rephrase by saying,
"You have learned that alms is one of the main obligations of Islam. If you had
tow hundred rupees and for one year you were not forced to spend it, the alms

would be 5 rupees for one thousand rupees you would pay 25 rupees."



Ask the students to demonstrate this lesson at their home by assuming a sum

money and calculating the standardized silver alms obligation.

Haterials

Text book, Chalk board, Chalk, Pencils, Paper

Lesson Evaluation

The answers to the questions and the discusslon during the lesson will serve

a informal evaluation.

22

of

as



