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My principal assignment for this seven week period was to assist in the teacher 

training program in the area of social studies. Thus, the majority of the
 

following Activities will be reflective of this.
 

Informal Pre-assessment of
 

Teacher Trainers' Knowledge
 

in Regard to
 

Social Studies Scope and Sequence Concepts
 

for Grades 1-2-3
 

PRE-ASSESSMENT
 

During the first seminar session, I distributed a sheet with a series of four 

questions. I asked the teacher trainers to read them, give some thought to them 

and be prepared to respond to them orally in seminar. These four questions were 

then used as motivation techniques throughout the duration of the seminars. 

(English Translation-Appendix A).
 

SEM INARS 

Number One 

Development of
 

Social Studies Scope and Sequence Concepts
 

Appropriate for Grades 1-2-3
 

June 23-24-25
 

16 Female Teacher Trainers in Attendance (See Appendix B)
 

Anisa Served as Translator
 

Prior to this seminar, I perused several teachers' edition social studies 

textbooks for grades 1-2-3. Basic concepts that are pertinent to the social 

studies curriculum and the particular needs of the Afghan students were derived 



from these materials and developed in category format. There is a plethora of
 

social 	studies concepts. Developing them was not difficult. But being sensitive 

to the academic, religious, emotional, social and personal needs of the Afghan
 

students (and teatAhers) was a much more difficult task. After completing a list 

of many concepts, Nuria Nayil, a Master Teacher Trainer, and I went through them 

one by one to determine if they were appropriate for an Afghan social studies 

curriculum. As we considered the scope we discussed the following: 

a) 	 The academic preparation of the students (which for many is nil); 

the fact that the muslim religion is as much a part of the academic 

curriculum as it is a part of all other facets of life for an Afghan 

and that these children (and teachers) have lived in a state of 

upheaval since 1978 which has disrupted their traditional way of 

living almost completely. Many have been living outside of their 

country in unfamiliar surroundings with families that are no longer 

intact. The stress this situatircn places on their personal, 

emotional and social needs must also be taken into consideration. 

In addition to the above, we also recognized that even though 

currently the people of Afghanistan are primarily concerned with 

returning their country and lives to normalcy, they are also, along 

with the rest of the world, moving rapidly into the twenty-first 

century. The citizens of Afghanistan must be ready to assume their 

place in the global community. With all of this in mind we added to 

and deleted from the original list of concepts. 

We then determined the sequence of the selected concepts as to grade 

level. Again, keeping in mind that any given concept can be 

presented at many different levels of complexity. With this task
 

completed, Anisa translated them into Dari.
 



Tile seminar began with having each of the sixteen women in turn stand by tile silk 

screen map of Afghanistan, tell their name and the name of their province and 

point it out on the map. This activity nerved as a mind-set for social studies 

and allowed me to Lake roll. We then disicunned the concept of scope and 

sequence, what it means, why it is important and how it relates to long range 

planing and to student assessment. 

I introduced each major concept topic by discussing with the teacher trainers
 

some of the concepts found therein, why they are important to know and possible 

ways of teaching them. This resulted in much excellent discourse. After each 

major topic was introduced, three groups nf five were formed. Each group read, 

discussed and came to consensus as to whether or not the specific concepts within 

a major topic were appropriate to be taught in any or all of grades 1-2-3. After 

the specific concepts in each major topic or sub-topic had been discussed by tile 

small groups, we then Leformed as a single group and shared that discussion, 

concept by concept. 

Following this procedure, each of the six major concept headings and the seventy

one specific sub-headings (see Appendix C) were accepted through consensus as 

appropriate for social studies in either one or all of grades 1-2-3. 



Number Two
 

Implementation of
 

Social Studies Scope and Sequence Concepts
 

Teachinq Methodology 

June 28-29-30
 

16 Female Teacher Trainers in Attendance (See Appendix B)
 

Anisa Served as Translator
 

The motivation level was high for this seminar. Since we had already discussed 

how some of the conceLpts could be taught as we were working in the last seminar. 

Pedagogical methodology, was often ai out growth of a discussion of a particular 

concept. And it was also brought up by the teacher trainers when they would ask, 

"but how would yen teach this?", when we discussed a concept with which they had 

had no direct experiunce. 

I believe that modeling is an important concept. So, as I presented methodology 

to the teacher trainers, I modeled the activity, rather then just making a 

presentation. For example, when I took role in each of our three session I had 

them participate illthe following ways. 

Day 1. A cognitive kinesthetic activity. I tossed a plastic model of the globe 

to each of them as I called their name. They were to respond to .'oll by stating 

their name, which made it possible for me to hear the correct prerunciation, and 

to tell what body of water or land their right thumb was placek on when they 

caught the globe. 

Day 2. An affective sensing/feeling activity. As each participants' name was 

called, they were to respond first with their name and then the name of a food 

they really like. This activity led to much immediate discission; which in turn 

led to the planning for a "potiuck" luncheon on the day of graduation, with food 

being prepar,('( by the teacher trainers and myself. 



Day 3. An affective/imaginative learner activity. I explained to them what an 

open ended statement is. And that in this case there imagination and creativity 

would nilhiily time ailfswor. Th e wan uo "correct" answer. Each pernon wan to 

respoild to this t:atommiemit, "If I could be a !___ , I would he 

_ 21___, because (3) ." I supplied the category in blank #1 using 

the following terms flower, tree, song, fruit, person other then yourself, 

insect, vegetable, story, street, building, grain, city, piece of furniture, any 

place in the world, precious stone, and a metal. 

After calling roll each day, they had the opportunity to ask me to respond in a 

like manner. Il this I was modeling teacher participation at student level. 

On clay one, I introduced Chart I (See appendix D) which introduces the 4mat 

System of Teaching to Learning Styles. I demonstrated the process via a lesson 

on the flay taken from the 4mat materials (See appendix D). All steps were 

presented through discussion except for step 6 where the teacher trainers, 

working in groups created flags. This is a completely new concept of teaching 

for those teacher traillers, but ,now tile idea has been planted. After creating 

their flags, each group told about tile significance of the colors and the 

symbols. rile idea of creativi'y (making a class flag) did not occur. All of tile 

flags were tile flag of Afghamistan. But, as I listen to what these people are 

saying, tile uppermost thought in their minds is returning to their beloved 

country, Afghanistan. So their completed project did not come as a surprise to 

me - nor did 1 chastise them for not being creative. 

K
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On day 2 and 3, I introduced the idea of concept mapping, replicating the diagram 

found in the 4mat materials (see Appendix D). I related tile visual, auditory, 

kinesthetic and nymbolic/abstract rodes of learning to the eight steps of the 

leir t t! Ap]ole D).411at. sy lr~ arnd I i, riqithl and lf riiinp.eren ('f tire rain (nie dix 

All additional concepts developed in lesson form throughout the seminar followed 

this plan of appealing to all modes of learning in any given lesson development 

plan. Group activity and shared planning resulted in many new and creative ideas 

on how to teach.
 

Studentn working in groups of five wore givenr specific social studies cornuepts 

to develop - each group haviry a different concept e.g.() perceive the natural 

beauty of Afghanistan, (2) appreciate that family and comrmrunity traditions are 

sometimes expressed in poetry and folk tales; and (3) enjoy singing traditional 

songs as one way of sharing our heritage. I encouraged them to be creative in 

their plarming; and they were. Such as inr concept developmrent under auditory 

learning, they had tire students listering to echoes in a imourtain valley. 

After allanssigned corcept had been developed into a teaching plan, each group 

shared their plan with the other teacher trainers. This stimulated a sprit of 

competitLLon to see who could use the learning ntodelities inr tire most creative 

way.
 

Other times they were given specific concept that could be developed many ways. 

e.g.(1) color words, (2) pictographs, and (3) geographic words (See appendix E). 

In (1 and 3) they were to select 3 concepts and build a lesson around them. In
 

(2) they were to create a pictograph for airy set of appropriate data.
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Number Three
 

Observing and Assessing
 

Effective Teaching Skills
 

Co-directed with Yousuf MTTP
 

July 6-8-9 

16 Female Teacher Trainers in Attendance (See Appendix B) 

Anisa Served as Translator
 

Using the materials designed by Dr. Fdber, tihe frist seminar session was used to 

develop an awareness of the five most often cited characteristics of effective 

teachers. This was first done through a discussion of the teacher trainers 

e:periences as elementary/secondary students. I then brought it to a more 

immediate experience and we discussed tile characteristics of effective teaching 

as they related to my teaching during the immidiate past two seminars. This 

brought forth much discussion as well. 

The Teaching Quality and Student Participation Observation Instrument was 

explanined by both Yousuf and myself before the showing of the video tapes made 

in the schools. Youstuf, because of my language deficet, led them through the 

observation/assesment process. 



Number Four 

Construction of Teaching Materials
 

July 8
 

1F Female Teacher Trainers in Attendance (See Appendix B)
 

Anisa Served as Translator
 

The natural process of lesson development has occurred with the progression of 

the seminars. e.g. state your objective, design a method of teaching and create 

supplemental teaching materials. 

In this workshop with materials provided, the teacher trainers were given several 

ideas for development of charts. They basically all decided to create the some 

one, the concept map of learning outcomes. Just as an aside, I have observed 

that a conformity of ideas, activities and comments seems to be the norm. A 

model from the 4mat materials (See appendix D) was provided for each student. 

I moved among the groups and offered assistance where needed. 

Creation of a Curriculum Office
 

When I arrived I was assigned to an empty room. This empty room has become a 

beehive of activity. I think of this room which has now expanded to two, as the 

curriculum office. The rooms now contain desks, tables, chairs, teacilers' 

editions of textbooks, Dari & Parhto translations of textbooks, learning 

materials from the IMDC and most importantly, Afghans and consultants working 

together in a comfortable and an educationally conducive elvirolnlmelt. An 

environment which allows for free and open discourse. 

CONSTRUCTION OF TEACHING MATERIALS
 

I went to flazir with ideas for three wall charts, 1) a model of tile 4mat system 

2) a concept development plan for color and 3) an example of how to construct a 

graph, in this care a pictograph. Nazir took those ideas and created three very 

nice wall charts which are now in the curriculum office. 

I'
 



AMOUZGAR'S PAPER
 

FOR THE 

GENERIC TEACHERS MANUAL
 

Amouzgar as a representative of the ESSP has been writing a section of a 

teacher's manual on Planning and Preparation. This manual is being produced in 

conjunction with the Swedish Committee, Save the Children, International Re-cue 

Committee, Basic Eduction for Afghan Refugees, the Belgium Committee and others. 

I have 	taken his paper which has very sound educational information and rewritten 

it so 	 that tile style is more in conformity with the rest of the manual. 

I attended one meeting of the committee of authors in Amouzgar's place. 

RECOMMENDATIONS 

1. 	 I see a real need for the consistent implementation of the well designed 

plan that has been developed. I have sensed a feeling oil the part of tre 

women teacher trainers that some of the information and ideas imparted to 

them by consultants has come in t 2'r:.::g:n-ed mciener. 

2. 	 I believe that the function of the curriculum office is vital and 

necessary. Therefore, I recommend that it continue to develop and is 

readily available to, and used by, Afghans both women and men as well as 

consultants. 

3. 	 Ban ic education is necessary for time Afghans, but becoming a part of tile 

global community is also necessary for their survival in the twenty first 

century. Therefore, the traditional curriculum and the contemporary 

curriculum must both be implemented. 



4. 	 It is important for a consultant to have some sense of an awareness of the 

project. It would be helpful if this information was contained in one 

document and made available to the consultants as part of the orientation 

iiat cri a 



Appendix A
 

olr-assss ment Instrumen
 



SEMINAR ONE
 
Presented by
 

Dr. Ivalyn J. VanEvery
 
College of Education
 

University of Nebraska at Omaha
 
June 23, 24, 25, 1992 

Development of Scope and Sequence Concepts for
 
Social Studies Grades 1 - 3
 

1. 	 flow would you define social studies?
 

2. 	 Concepts need to be developed in 

affective and psychomotor. Please 
of the domains includes and give 
appropriate for each domain.
 

3. 	 What broad areas of content do 
urgently needed to be developed in 
social studies Grade 1 - 3?
 
e.g. history of Afghanistan 

4. Do you believe that the concepts 

three domains - cognitive, 
state what you believe each 

an example of a concept 

you believe are the most 
the scope and sequence for 

developed in this seminar 
should be considered for a period of: 

a) 

b) 
c) 
d) 
e) 


1 year 
2 years 
3 years 
4 years 
5 or more years 



Appendix B 

Participants
 

in the
 

Seminar for the Development
 

of 

Social Studies Scope and Sequence Concepts
 

Grades 1-2-3
 



No. Name 


1. Nuria 


2. Oud;in 

3. J t la 

4. Sharifa 

5. Fawzia 


6. Ilomina 
English 

7. St,1 i Itin 

pr imary 

B. Nasima Omar 

9. Adela 


10. Nadera 

11. Nfasi ma 

12. Gulparwar 

13. Aelai 

14. Nasima Nedayee 


15. Parwin 


16. Anisa 

Province 


Kabul 


Kabul 

Kabul 

Logar 

Laghman 


Kabul 

Kaui 

Kabul 

Kabul 


Wardak 

Parwan 

Kandahar 

Laghman 

Kabul 

Kabul 


Years Studied 


Under B.A. 

Degree 


B.S. 


Under B.A. 


Under B.A. 

E 

Institute of 

Teacher Training 


Under B. English 

Inst itute of 
teacher training 

Institute of 
Teacher Training 

Equivalent of B.A. 


Institute of 

Teacher Training 

Institute of 
Teacher training 

Inti tut,- of 

B.S. Boi logy 
Chemistry 

Under B.A. 


Institute of 

Teacher Training
 

Faculty of 

Educat ion
 

Previous Job 


Teacher 


Subject Fdcj.Field 

Whole sub. 
grades 7-3 Dari 

Math 4th g,. Math 

Dal I II iryaI D :iat Stu. 

English English 
gr. 7-10 

Whole sub. Dar 
g r 7 

Eng Iish Prim. 

Whole sub. U101e!tb. 
gr. 7-3 if 

Whole sub. Scial Stu. 

Social Stu. SccialStu.
 
Primary
 

Science Prim. Science 

Biology Prim. BidLIn' Om 

Math Math 

Biology Chemi lito' OnM 
Secondary 

Math Math 
gr. 9-B
 

Math Prim. Math
 

English English
 



Appendix C 

Approved list of
 

Social Studies Scope and Sequence Concepts
 

Grades 1-2-3
 

Approved by
 

The Sixteen Female Teacher Trainer Participants 

June 23, 24, 25, 1992
 



SCOPE AND SEQUENCE P.1 

SOCIAL STUDIES - GRADES 1-2-3 

CONCEPT CONTENT - SPECIFIC 

I.GEOGRAPHY , Ij-- 's 

English Dan Pashto Grdl Grd2 j Grd3 

A. Symbols ,., 

1. Identify and use picture symbols. . .:w' .,.... , -, . ... , jtiS t.d,- ... _ X X X 

2. Identify and use abstract symbols. -,J,,-.- , 
- .z, _ .t . d.x :y.... . . _ x, 

3. Understand and use amap key. J, d- t5 ,-- X X 

4. Distinguish between land and water on . . . -. .. - . . t.,, . -.,. X X X 

a map or globe. 

5. Identify symbols for communities and . , . ..- ,.. _ . -. .... .,y .t ,, X 

cities. 

6. Identify symbols for boundries. . .. j,. _ • . k..,... .y j.,. - x 



SCOPE AND SEQUENCE P.2 

SOCIAL STUDIES - GRADES 1-2-3 

CONCEPT CONTENT - SPECIFIC 

GEOGRAPHY 

English Dart Pashto Grdl Grd2 Grd3 

B. Direction 

1. Use simple direction terms L .. - . ... A.. ._u X X X 

2. Trace a route by following directions. . ... , , .. o . j. - . L-.. ,. . - X 

3. Identify and use cardinal directions on ,, . , . j'-., ,. - ju .... --. . . , .. ± ...- X X X 

a map or globe. . . 

4. Identify and use intermediate directions Ju' ,- ,5" 1 tz , .-..5.LJ - , ., ,ei - X 

on a map or globe. .. •, i - . 

5. Use a Compass Rose to determine i. .. .z. ,. - - ,,.)a, . 3 jI (J-) ,. o .. ±.. X X X 

cardinal and intermediate directions on . u.t . , . - . I 
a map. 



SCOPE AND SEQUENCE P.3 

SOCIAL STUDIES - GRADES 1-2-3 
CONCEPT CONTENT - SPECIFIC 

GEOGRAPHY , 

English Dart Pashto Grdl Grd2 Grd3 

C. Scale, Distance, Shape J _ .. __ 

1. Identify the globe as a scale model of . i's .&;j ,. - , j Z..- .0 a _ X X X 

the earth. . 

2. Identify a map as a representation of • ,- Y ju.. . L ..-- - X X X 

the earth. . 

3. Identify islands, peninsulas, and rivers . ± , i., . ., . . . -. ,,. . - X X 

on a map. 

4. Use the bar scale to determine real - ... ', .,. .. - . .. -,.Y...- .'.., . ., o X X 

distance. 

5. Compare maps at different scales. ." .U , _ -. , - X 



-------------------------- - --- - ------

SCOPE AND SEQUENCE 
PA 

SOCIAL STUDIES - GRADES 1-2-3 

CONCEPT CONTENT- SPECIFIC 

GEOGRAPHY" I GrdlI Grd2l Grd3IEnglish Dari Pashto 

_"_""_D. Location 
X X X . j,. rSI -. ,.. 

,A_,.,56t YL JLa.J1i:.. I 
1. Use simple locatiGnal terms. 

J L 1-. a .11 ,
-. jU:_-1,. .lt -" .w.o.i -

2. Use letter/number coordinates to locate 

places. 

X X X 
J* - - r " I 

3. Identify the North and the South Pole •14 


on a map or globe.
 

X- Js u.z s 
4 . Locate and identify hemispheres. . 

' x 
, , - • ,Jd.:..... ,- , i - x 

.
5. Locate and identify the equator. 

" XX X 
. .. , .., .. ,. ,.- - • jj... ' 3-

6. Locate provinces or regions. 

- x x x - .. 
. £ i .-. . 

7. Locate and identify the continents 

and major countries. 

,.,.... X X X 
3 Id-xs J 

e., ,...Svor map. .
8. Locate Afghanistan on a -lobe 

9Reaeaphotograph of an arat " f t
 

of the same area. 




SCOPE AND SEQUENCE P.5 
SOCIAL STUDIES - GRADES 1-2-3 

CONCEPT CONTENT- SPECIFIC 

GEOGRAPHY 

English Dari Pashto Grdl Grd21 Grd3 

10. Locate oceans, rivers and other major . . ,Sr . .L~ .L ,. .,,,i . . . . X X 

bodies of water. ;gu 

1l.Recognize the relationship between . 5A. . .L -iI,-- . . . ... - - X 

geograpy and economic development. . 

E Map Skills '56 

1.Compare maps and globes. , ,s '.."LS X X X 

2. Identify and use picture map. • . . . J, L.,- x x X 

3. Identify and use neighborhood map. . . . .I . ,Ji j_ . X X X 

4. Identify and use map of the city. I .,- L it±.-.-- ,,,,I ,± L., - X X 

5. Identify and use map of the country. . J.!...j.,..., _ • ,- X X X 



CONCEPT CONTENT- SPECIFIC 

GEOGRAPHY
 

English 

Map Skills 

6. 	Identify and use map of a subcontinent, 

continent or world. 

7. Identify and use a grid map. 

8. 	 Identify and use a floor plan. 

9. 	 Identify and use a physical map. 

10. Identify and use a political map. 

11. 	 Identify and use a product map. 

12. 	 Identify and use a road map. 

SCOPE AND SEQUENCE 

SOCIAL STUDIES - GRADES 1-2-3 

P.6 

Dan Pashto Grdl Grd2 Grd3 

.u 

•-. 

.J, 

.-. 

J 

, 

_ .,j . .z5± 

. 

., ,.., 

. 

1 

_________ 

, ,i .. -

r,. J.,L5' 

x-..._,X x 

x 

. . Ot._., , _ • X X X 

• - -- -t_ x 

. 

. , 

-. L..J1,. I 

"-. 
-

. 
-- • ,- -

. J,X 

- J,, d- ,i- -.. -

X 

x 

X 

X 

. J! I X 



CONCEPT CONTENT- SPECIFIC 

II. HISTORY 

English 

A. Appreciate that much of Afghanistan's 

history centers around a pattern of 

expanding freedom and democratic rights. 

B. Appreciate the value of studying history 

as a way of enriching our awareness of the 

past and our understanding of the future. 

C. Understand the role of leading 

individuals in Afghanistan history. 

D.Describe the wide variety of experiences 

that are a part of the history of Afghanistan. 

E. 	Reconize the role of leadership in the 

development over time of a country. 

SCOPE AND SEQUENCE 

SOCIAL STUDIES - GRADES 1-2-3 

P.7 

i,.L-, 

Dari 

A", 

Pashto Grdl Grd2 

X 

Grd3 

X 

• a.-., '5-3 J - .&. , t,o - "-,. 

. JJ t ,, 

. 

.L.r 

.& 

= 

.,, 

3S 

-,i 

-L.3 

.,. .. -

;I 

.-, 

,-,. 

, 

j. ju,. 

j X X 

• " - .A. ,4.. , ,."3 - ;-. ,. , . .. 

•J-I..n,.J., 

X X X 

&pU .51- .',.u£, 

. 

-,. - . , ,. . . 

. ,. 

X X X 

-

. . 

3 . -j-- . 

-

.. 

,, .t,._. 

X X 



SCOPE AND SEQUENCE P.S 

SOCIAL STUDIES - GRADES 1-2-3 

CONCEPT CONTENr- SPECIFIC 

II. HISTORY .,L-

English Dar Pashto Grdl Grd2 Gra3 

F. Recognize the cultural diversity that , .. a) ,, - ,- . X X X 

results from people of many ethnic ,S S t... LS . . 

backgrounds living in the same country.1 . I... . 

G. Appreciate that ethnic diversity ca, be - . L -.S ,. ;ir , - . X X X 

a source of strength for a country. .- . &, ., ,-...,-- -. y,.-

H. Explain the difference and similarities i . ..t.iL , z, , -. - ,.jl, ,,.. .a' . , - X X X 

of communities of the world. •ou • 



SCOPE AND SEQUENCE P.9 

SOCIAL STUDIES - GRADES 1-2-3 
CONCEPT CONTENT- SPECIFIC 

III. HUMANITIES 

English Daft Pashto Grdl Grd2 Grd3 

A. Appreciate the value of historical - & ,.,.... . X X X 

literature as important sources to tell . ¢..LA ,.1.; ,i ..., Z . . .. ,L .&,U 4 

us about our past. . 

B. Enjoy singing traditional songs as .. s . . ., , , .,., , . " . X X X 

one way of sharing our herit2ge. •-- "-U . , ,-." -,*, I 

C. Appreciate that family and community! , ,e-.t '. _. 3 S1 ,u -. X X X 

traditions are sometimes expressed • .,. L ' , , 'I ,, .-U l . , . .. , , . 

in poetry and folk tales. 

D. Recognize that national symbols and -.3 5& ";- 5.. 4-1 . - '

landmarks give meaning to our Afghan • -. 1,W ",--,ox - . .- ay -. ,±t-W 

heritage. 



P.10 

CONCEPT CONTENT- SPECiFIC 
IV. RELIGION 

SCOPE AND SEQUENCE 
SOCIAL STUDIES - GRADES 1-2-3 

._..-L. - . -

English Dart Pashto Grdl Grd2 

A. Recognize and interpret the role that, "L..,oT. -,. X X 

religion has in society. . 

B. Recognize great architecture as 

expression of culture and religion. 

an 

I 

.. ,. . . t. t 

.',-.,. 

-z- . .,, , . 

. 4. 

... ._ 

,.. 

_ 

C. Identify and have a sense of appreciation 

for Afghan holidays. 

, , ,y ,..r , j 

• d-- 

- t -.'V.,y  . 

r-

J . -

-

X X 

D. Describe the life and deeds 

prophet Mohammad (pbuh). 

ofthe ,..- .t. ,.. 

. 

e-- i ,&., ., . . - X X 

E. Gain an understanding of tha importance 

of the Arabian peninsula in the history 

of the Islam. 

-.. 

. 

.U 

, 

-, 

_ 

.o 6 j tu -

, .5,1..L.. 

.-

. 

,- .. &..'-'. ,, 

o .. 

._ 

. 

X 

F. Add to their understanding of Islam ,r 

and the role of the Prophet Mohammad 

(pbuh). 

o , r . 

. 

o , 

----J," 

I 

. .,A- , . . 

-

Grd3 

X 

X 

X 

X
 

X 

X 



SCOPE AND SEQUENCE P.11 
SOCIAL STUDIES - GRADES 1-2-3 

CONCERT CONTENT- SPECIFIC 

V. CITIZENSHIP ,.. 

English Da! Pashto Grdl Grd2 Grd3 

A. Pealize that all Afghans have rights . .i , . . - _ . J. J, -,. , - X X X 
and responsibilities as citizens. . . L . ,L. ,- •...',-- .. ., 4I -

B. Appreciate the importance of settling . . . . -. x 

conflict through dialogue. . ._.:.., -

C. Appreciate the importance of toleranceJ , .,, . ' . _ . u ..-... J a x X X 

D. Realize that rules and laws help people . -.. ., X X X 

to live and work together. "" L r"- . L.%',, .. 4, 5 U-S 

E. Appreciate that individuals have the S . , e..l . ..Z, ,t ,,; , - ,1 " . je- . , - X X X 

ability to contribute to the well-being ., J-=1. L T. . . 

of the society in which they live. 

F. Reco-nize that there are often at least . o ,.u .. ., ,., ..- _ - - _ X 

two points of view on an idea. - .- - , .. . ., *-

G. Appreciate that someone who volunteers 

to help improve a community is being 

a good citizen. 

.. 

-- L-

-

. . -" 

.,,. .,,-I. 

. . , 

-

.c.. s ,, _ .. 

r 

.... ,.J1 

x x 



CONCEPT CONTENT- SPECIFIC 
VI. VALUES 

English 

... ............... ...... 


A. 	 Recognize the importance of the family. 

as the basic social unit. 

B. Perceive the natural beauty of I 

Afghanistan. 

C. 	Realize that people in a community can 

work together to preserve and protect 

natural resources. 

D. 	Appreciate the importance of respecting: 

and conserving the environment. 

E. 	Appreciate the importance of the land. 

to the culture. 

F. 	Appreciate how one's own culture can 

be enriched through contact with other.. 

cultures. 

G' Recognize the importance of working 

hard to achieve agoal. 

SCOPE AND SEQUENCE P.12 
SOCIAL STUDIES - GRADES 1-2-3 

t.z.. 

Dari 	 Pashto Grdl Grd2 Grd3 
--.-...-------.-.-.--.----.-.----------....---.-.--.-------------.-.-.----------------.------.--.----.- 
-. . ...

t1-. • _ - X
 

. ...
 

-W- -6 , €.j z 	 . j, . ... - -. X XL,! I.. ,.l.-_ 

.w- , y - .. . . _ X X X 
.. L. tu , . . , . . - A.,--.+ o . ,.,3c.... 

• 

. .. , .:_..,i . - ._ • ., ,, l ,.- - X X x 

, . ..... , 	 -A. , .. :,-.- ,J - '15-, - X 

, . L7 t, . . .- y , ._ j - . ... - .;. -_ 	 X 

, 	 o. . ,.. . 

- _ .-. ,. t " , .- - X x x
 

. . . •
-.. 	 . .. 



Appendix D
 

4mat Materials
 

Chart 1 - Teaching to Learning Styles
 

4mat Lesson Plan - The Flag
 

Concept Mapping 



Concrete 
Experience 
(Sensing/Feeling) 

Dynamic
Learners iImaginative

Learners 

Experimentation 
(Doing) I"Rfetv 

\ \ ! /(Watching) 
Reflec(Wting)Observation 

Common 
Analytic 

Sense 
Learners Learners 

Abstract 
Conceptualization 
(Thinking) 

(/h,,.,/ 
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Subject Social Studies 

3. Right Mode 

Integrating Reflections into Concepts 

Teacher More Active 

Objective: 

To have the children make personal choices about 

the symbools they like best and combine them into 

a class flag. 

Activitil: 

Ask the children to pick the symbols thee each 

like best and make a class flag. Hang them all up 

in the classroom, 

Evaliation;: 

The children's enjovment. 

Developin g Theories and Concepts 

Teacher More Active 

To Live the children some facts and :fnormation 

c o n ec,rn in - the fVa. 

Unit: The Flag 

Act vi: 

Have the children say the Pledge. Ask them to 
write a short essay on what the words mean to 

them. Read Our Fai Book.t to them and discuss it 
briefiv. Shoow the film Our Coittrois Flag .: 

A shor . written statement by each of the children 

on what they have learned so far. 

. 

PRACTICE AND
QUADRANT THREE: 

PERSONALIZATION 


The Corninon 'Sense Learner's most comfortable 

CONCERN FOR t ANDS-ON EXPERIENCE 

LET THE".'\ TR I1 

A:,-c. ri" Juestion I-lOW D THIS 
". 

eac-:: Role, - Coach "Facilitator
 

.Me-'1h,, - Facilitation
 

Grade Level: Primary 

5. Left Mode 

Working on Defined Concepts 
(Reinforcement and Manipulation) 

Students More Active 

To help the children learn how to find out 

information they need. 

Act i itil: 

Find out the story of our earl flags, flag change! 
and how we got our present flag. Have books 

available in the classroom and have the school 

librarian assist by having a table of books and 

resources for the students in the library. Find out 

what the colors stand for. Show the film again. 

Evahi.. 

Thne method be which the students go about their 

task. (This is a good time to talk to individual 
children about how to do independent research.) 

6. Right Mode 
.g 

"Messing Around" 

(Adding Something of Theemselves)u 
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Subject:.Social Studies 

Objective: 

Enable students to experience flagmaking. 

Act it,itY: 

Make the earl. flags, the "Ross" flag, and our 
present flag. Show the children how to make stars 
by folding paper. 

Evaluation: 

The quality of their work. 

QUADRA'-NT FOUR: INTEGRATING 

APPLICATION AND EXPERIENCE 


The Dynamic Lcrner's most comfortable place 

CONCE CN i-OF ACTION, DOING - LET 
THEM TEAC"- I!T TO THEMSELVES ANDSHARE WHAT THEY LEARN WITH OTHERS 

Answer the que:-tions "WHAT CAN THIS 
BECOME?. WHAT CAN I MAKE OF THIS?" 
Teacher's Role - Evaluator/Remediator 
Method - Self-Discovery 

Unit: The Flag 

7. Left Mode 

Analyzing Their Own Application of the Concepts 
for Usefulness, Originality, and as a Stepping 
Stone for Future Learning 

Students More Active 

Objective: 

To have the children discuss and analyze if our 
flag is a good symbol for our country. 

Activity: 

Have the children analyze the Pledge, phrase by 

phrase. 

Evaluation: 

Their understanding of the phrases. 

8. Right Mode 

Doing It Themselves and Sharing What They Do 
with Others 
(Integrating Application and Experience) 

Students More Active 
Obeit:4MTnAto.
 

To enjoy a celebration of our flag. 

Grade Level: Primary 

Activitv: 

Make up a cheer for our country and our flag and 
tell the story of Francis Scott Key and how he 
wrote "The Star Spangled Banner." End by telling 
the children our flag is a symbol of all the people 
who love our country. Have a parade in class with 
each child cariving the flag s/he has made. Play 
a recording of Sousa's "The Stars and Stripes 
Forever." 

Evaluation: 

The children's enjoyment. 

Note: This unit could be extended by having the 

children make a flag for planet Earth. They 
would need to stud, universal symbols. 

FOOTNOTES 

1. Georgiady, Nicholas and Romano, Louis, Our 

County's Flag, Follett Publishing Company, 
Chicago,IL,1963.
 

2. Film: Our Countri'sFlag,2nd Edition, Coronet 
Films,65 East oth Water Street. Chicago, IL 
60601. 1960, 11 minutes. 

plan was included in the original 
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Appendix E
 

Specific Content Examples
 

Color Words
 

Pictograph
 

Geographic Words
 



COLOR WORDS 

.. , ,c strawberries 

yellow - caary 

:' , , blue bluebells 

r:, " - gray ,S. IIIO. 

-:,i,5o., ).'(...pilie 
COliC 

xvlliife rabbit 

blc, ink 

"1
 



.% 

Hlair'cuts Given byliy1 acu 

Sunday 

Mondicay iJh 

Tusday 

Filiday 

SatUrclay 1D q10 

C> V 



n ?RH q(nIAR'y orf
 

Desert A riry pla-e with little rain. 

Hill1Land that rises above the land around it.
 

Island Land that has water all around it.
 

Lake A hory ni water with land all arourd It.
 

Mouniita in rho hig.hest kInd of larird.
 

Ocean A very large body ofsaillwaler.
 

Peninsul. Land that has waler on three sides.
 

Plain Flat land.
 

River A obody of walerthalows across tIad.
 

Valley Low land between hills or mountains. 
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4.2.2.Planning and Preparatilon 

Success in education is the outcome of careful planning. Educators need to 

design and develop a sequential annual, monthly and daily 

curriculum/instruct onal plan which will meet the needs of all students. 

Planning is the function that relates all of the factors together, such as 

looking at what is currently happening and determining what should be happening 

in the future. It prescribes the outcomes of student learning and determines 

what program of study will best allow tire student to achieve these outcomes. A 

curriculum/instructionalplan can he defined as a plan for providing sets of 

learning opportunities to achieve broad goals and related specific objectives for 

a particular group of students. One must keep in mind that ot all children 

follow the same pattern of skill development. It is stages, not ages or grades 

that are important for sequence. What is important is the order, not the timing. 

A basic model for a cuirriculum/ instructional plan is: 

1. 	 Setting priorities
 

Determine what student learning outcomes are the most important for this 

particular year, e.g. literacy for all students in grades 1, 2, 3.
 

2. 	 Developingg9oals and objectives 

Both long-rang (Annual) and short-range (Monthly/Daily) goals arid 

objectives should be considered and included. They should be stated in 

terms of concrete and observable outcomes. Goals and objectives are the 

basic building blocks of a curriculum/instructiomal plan. 

3. 	 Implementation 

The major functionm of implementation is to provide a set of conditions so 

that the goals and objectives prescribed by the curriculum/instructional 

plan can then occur. 



4.2.2.1.Annual Planninci 

Establishing a set of broad goals and objectives for a period of one year gives 

the teacher an overview of the scope and sequence of the concepts to be 

presented. The acquisition of learning and skills can be developed 

systematically in a well thought out curriculum/instructional plan which is 

presented to the students in a controlled sequential manner. If a particular 

emphasis needs to be made in any given subject area during a year, an annual plan 

allows you to place the emphasis in a given framework of time. The possible 

integration of content and skills across disciplines can also become obvious when 

viewing several specific discipline annual plans at the same time. Annual 

planning allows for a strong foundation of understanding to be developed on the 

part of the students, of the relationships that exist between and among the parts 

of a whole in any given curriculum/instruction area. 

4.2.2.2. Monthly and/or Unit Planinc;
 

In the process of creating a monthly plan, the concepts are taken from the annual
 

plan and developed to a much greater degree. In most situations not all concepts
 

will be used. Only those that are pertinent to a given group of students'
 

learning abilities and developmental level would be appropriate. A monthly plan
 

contains a time schedule and a sequential development approach for the concepts
 

selected for a particular group of students. A unit approach can be used for a 

monthly plan and in that case all of the concepts would be related to a 

particular topic 

4.2.2.3. Daily Planning and Preparation 
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TER4S WHICH CAN HELP
 

THE TEACHER DESIGN A MEANINGFUL
 

LESSON PLAN
 

1. 	 Performance Objectives
 

State what students will be able to do or how they well be expected to 

behave after completing a prescribed learning experience. 

2. 	 Si t ta t i nl 

Circumstance in which students must demonstrate the stated performance. 

3. 	 Broad Obicpt ives 

The overall purposes of a course which are stated at the beginning and are 

evident as they evolve through the construction of a curriculum program. 

4, 	 Active leari n 

Active involvemntt of students in the learning process (doing) as opposed 

to passive involvement (listening). 

5. 	 Ase s nt 

The proces!- of evaluating student's knowledge or performance as related to 

sp~ci fir object:. This may be done formally or informally. 

6. 	 Att itude 

A tendency to behave or respond in a certain manner. Both positive and 

negative attitudes are found in a classroom. 

7. 	 Learniri! 

A demonstrable acquisition of knowledge or skill. 

8. 	 Learni q Experi ence 

Any activity or process which helps a student to learn. 
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9. Stimiul
 

Anything that rouses or incites to action or an increased action.
 

10. 	 Mot ivat ioL 

Creatitng a mind set for a reason for doing something. 

11. 	 'Teach nc _.Mater a 1-

Any mat:fe'rialIs iu;ed in tie teaching/learning process. 

12. 	 Qe-11l0 

InformatLion shared with a student which includes how well he has done and 

ha,..; Ile u ll d imp'ove. 

13. fllli ora-l ohje(Lj .e 

SLtes what a learner must be able to do to demonstrate a learning 

achievmlnt , under what conditions and what standard of competence will be 

acceptal Ie. 

NATURE AND TIE NEED OF 

LESSOII PLANNING 

A lesson plan may he WIiL ed as a qu ido which a teacher prepares for every lesson 

that he lIch,a s 1,) a class. A lesson plan acts as a reference Lnst.rtlmrllt and the 

actual class lession ought to be a translation in actual practIce of this 

instrument. It in imlport-ant to plan lessons that use a variety of objnctives and 

vary in (ontent ;andl context. 

1. 	 A lesson plan acts as a guide for the teacher. lie knows exactly what he 

is to do. hii.s maintains tile harmony and continuity between and among tile 

various arLivit is ; and helps avoid developing a gap ill tile instructional 

prnceos. 



5 

2. 	 The plauni n of t he lesson causes the teacher to think throuqi what he is 

going to teach and how that 1esau in going to evolve. it is ,not easy for 

one to reta in anod recall all that he is plalning to teach il the many 

lessons that are presented in a given day. Thus, lesson plans are indeed 

essent ia l iil,: ruistrnrnt s. 

3. 	 A f',ieul]I th lqit nut lesson plan, gives a teacher confideiico in the1 

suIc 	 sfllI p-(i:!Iirut L i ol of a ]esaeOll. 

4. 	 If the teaching of a lesson is not successful and the teacher observes 

that the students are no longer interested then they can see exactly the 

poiut where th, less on went wrontg and tie possible reasons for that 

happeninj. Thus, a lesson plan helps the teacher to evaluate and diagnose 

the prioblm thalt occurred with tho, lesson. Based o this information the 

lesscon pian can b, modified to letter hold the interest of the students. 

Designing a meaningful lesson plan helps the teacher to create an effective 

teaching and learning process. 

THREE CARDIUhAL PRINCIPLES OF LESSON PLANNING 

Hav ing (,. -i dd on the pa rticular lesson topic the lesson planning starts with the 

reflection of the qlue;t ion "To whom am I to teach?". The main reason for asking 

this question is tu know: 

1. 	 Te hhenta.I!. )eve101irnenta Level of the Students 

If students of the class belong to the concrete operational stage, 

expla i ning an event by making use of verbal logic would be in 

apropriato. For instance, in the case of students in grade II you call 

teach 63 - 7 by taking 63 small aticks and seven boys ald having them 

distribute these stacks evenly amongst themselves. The activity of 



6 

ot ick:;(concet,-liyn iual ) dilt ribut ed amongst students0 (concrote-ph ,:iual) 

is obsorvable and understandable to these childiren. However, u;ing furtma 

ttjoratirtal lqir' in itton ptinqI to explain 7 - 63 as the nniher of timo. 

seven if -,ucce!.: ively suhtractcod from 63 will only haff1e the otudnets. 

They have nut yet acquired the cognitive capacity to uniderstand ouch a 

fora 1 ( log Lca I ) ntatement. 

Ahil it y tVe_! of_.tI:eh 

lTnt' pa;i(t I I nan prl)epared fioi." a class below average in academiic 

ability will differ illtiming and the activities will be at a different 

level the" those frut the same lesnon , but that have been deNigned fur a 

class that in aluve average in ability. For a lower ability class the 

pace will have tn lie slower. Moreover, the activities should be less 

challenginq nenital tac;ks than would be the case for a class of higher 

academic ailty chi ren. For example, the information which the 

child'en already possiess related to that specific leson topic most be 

k itwii. lhis kit ,twledge eniables tie teacher to decide as to what should be 

his starting p,int. e.g. the wanted to talk about tihe )hyscal features 

-


2. A-at!etit Stude its 

of th, ,lint rtic j ti which the children of grade III lived, lie found that 

th,. clildi.i tlt lt,,ut: the c-otirptn of a mountain and a river btt have no 

concept of lOty;i cal feature relationshlps. So the teacher decided to 

:atrt Mle Itp:ttui by havintg the children construct a clay model of a 

Miountain and the bed of a river, thus allowing them to visualize their 

learnit of plhys ical feature relationships. Implicit in the above example 

in the principl, that education should be pupil oriented and not content 

centered. 
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3. 	 Lt" i be l'uqht 

e thLeachelr noeid to deterinv before the lesson planning begins, what 

tcurricuiim culirelits are to bo, taught. When the concepts have been 

dternimind, ohbjectives will tlhn be constructed which will implement the 

learning of the concepts, keeping in mind the cognitive developmental 

level and I. hi academic ability level of the students. 

IdLESSONI DEVE LO'MENT 

Lessoin devvie o10ent dals imose;tly with whiat the students are to learn, the sequence 

of teacher act ivitives, the sequence of student activities and with a description 

of the needed satercials for both the teacher and the students. Once the teacher 

determines cli-,.' he iK goin in the |esson, he then ieeds to determine how to get 

there. The Le,-ii'r wil l need to ;eloct the most appropriate techniques or 

methods to c((lln1n11ilicate witi the studentn and the most appropriate learning 

ex<erieinr.!is for the ;tuldevit. The teacher should always focus en thie indlividual 

abilities, needs and ierests of the students. Also, the teacher iust make sure 

that all of the we_(1l miterials and equipmient are available to the students. 

For this phase of iessoi planning, the teacher should review the content in the 

unit,cl:t t tbo. 

Tir n i (Iu es an1. 'ea cl i _c'lI'n Lari ing Activities 

The. f ol louilv I st is a seine of the techniques and learn ing 

activitiesl/aLtrials from1 which the teacher nay draw in thie development of 

his annual , ionthly or weekly planning. 



Chalk board Discussion Critical thing 

Demoinstration Exhibits lome work ansignments 

Drill and ilwact i Graphics In formation sheets 

Filmis/field tri ps Indepenrdent study Listening activities 

1I lutn ratp lectures Large group work Concept webbirg 

Laboratory experiments Problem solving Resource persons 

oral recitaLlon Questirni/arswer Cooperative learning 

P'rojects Simu lat ion Kinesthetic activit ies 

Role playinr Writing Supervised study 

When the teacher considers all of tire variables arid has sorted through the 

techriques amid activities, he :should consider tire advantages arid 

di.advantaljs of each iii terms of tire lesson to be taught. The teacher 

nhuld not iceosnsrily look for one techrique and erie learning experience 

in ccmbinart ion, buL reeds to u;e tire learning experiences and techiniques 

whicM won be, to the lesson.I Iwm ,r'llriate 

2. SrInoric_ o ToacIr-; Activities 

III tire deve.loiw"rint of a lesson plar, it is important that tire teacher lay 

out tire intenLdd sequence of teacher activities. A lesson plan which 

contailrra itil ,r seqjuence of teaclier activities keeps tre teacher en 

track throuh ouit the p)resentation of tire lesson. It is iportant for tire 

teacher to rermmrlr that , a)thugh tire sequence of teacher activities has 

been rievellmed, it is not neces;ary for tire teacher to follow them exactly 

as snqueniced. As tire activities unfold in tire lesson, alternative 

sequenrces may nrge as being rmore effective. Tire listed activities 

shuld be c""sin;i bred as stateimnlts about tire things that the teacher hopes 

to do an the les n unfolds. Tle activities serve as effective reference 

points for he teacher to observe drring tire lesson presentation. 

('
 



3. ;qtII ._. _SLIud( uL Ac ivi. 5eo


Ii. 15 p,)- i tiha t l.h I teacher include i " his plans 

statemipLt n ' Ohat act ivition t he studenrts wi U he do inr at var ious; 

points in the lession. Things through this sequence can be most helpful to 

tle teachr in VlianUnn in advance for students to he engaged In 

producti ve learning experience!;. Careful thought to student activities 

can dimii lh the likelihood that students will be spending time waiting 

for tihe tuach er to direct them ini learning experiences which the teacher 

.1 llprta t I Onstrur 

has not fully planned. 

4. DRqcciltiop of Nleeried_iaterals 

Ilothing fIrustri;teS tihe participants in learning situation more than to 

find thenuise '.' well involved iii a new lesson only to be lacking needed 

equipiment arid material. Careful planning in advance can ei inmate many 

such probl(mim. For examhple, if the students in tine iath class need 

itp and available,certa in li i I .ives they are not the whole lesson may 

tep. or, if ,crLa i forms are needed by the students in the social study 

class aid thly ar" "iot available, the students may not complete tihe lesson 

duringf the clans period, and much of tihe motivation for learning that 

part icunlar CMwelt will be lost.. 

A lesson plan with a written sequence of teacher and student activities keeps the 

teacher rn trac; tlhruqrhouL th? presenrtat ion of tire lesson 
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LESSO PiAN REPARATION
 

AND DESIGN
 

When considering finstructional responsibilities, lesson preparation and design 

are vital activit:ies for a responsible and professional teacher. A teacher 

should brgi l by i (hlt ifying what he wants his students to have knowledge about 

after the i nt rutliim in roneludIdol' When these elld-o[-illstruct ion exptectatiols 

are identifiedl at tth,, b inning, teachers then have 0ame basis upon which to plan 

the lnst: ructitonal 1ir-ie;sses . 'T'hem, processes will help students master the 

skills and unlelstanldilg!; which they are expected to perform at the end of tie 

lesson. Aliti,,ally, learning does niot colme about becaus (f soml(, mystica] 

quality msmnsfi-dt ty lool teachers that s.omehow has been den(Ied to not-.u--good 

teacie rs; Ilmt rat tier, learning lres]t, hecause successful teachers betterare 


able to !plan essons that focus oil 
 i nstructional exp[erielnces ald allows them to 

ise the I imn allatat in an effectiv, manller. Systematic ilstructio , planning 

is neciess5ary if studorLs al expected to use their time w'nely in tile class room 

or aboratuiy. !LlL .t lIents eniaged in learning also requires tile teacher 

to stay engqtled whi Ic tie stnmdlt: are in attendance ill the class room or 

laboratory. In otlhir wor s the teacher must take all active role to elnlsure that 

studenlts aie mainuainin g a focus On tLr ilstructiola] task. Planiiiiing is tile 

major p r'ruequis I t for a teacher to ihe successful. To all observer, a lesson may 

seem to develop Oithlb any visible evidence of detailed planning. However, as 

the lessos progresses, all exper ielced observer call deteriiiine whether or not tihe 

learninq in, tahiws i10ace in a ogicsal, well defined way. 1Il additio , tire 

experienced o rvor wi t I recognize whethetr or not tile teaching and learlling that 

occurs is as a roult of adequate planning and preparation. It should be evident 

the that t.he t:eachirs role is critical to the teaching, learnlng situation. 

Every teacher shoulit examine his role in the teachiilg, lea rning process. 

Unfortunately, t:h e belinninj teacher oftelln ocusses attention oi what have been 

his own treliaI act. tersons whel poldering the questloll, "what must tile stUtdeltO 

learn?". Wiihen senniih'ing possible learirnrg activities, he may try to duplicate 
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sonme of the procedures used by persons who had taught him his basic skills. The 

teacher may cons ider a variety of Eit ivities that coatld Inhosed rat her than 

focusitn(J "in studhnL .ttroiticm. The point that one must reitietiher it) professional 

educLion is that the t radier misat be thoroughly knowledgeable of th e educatlional 

tneeds of the studtit-s ii order to assist them in becoming competent productive 

learners. 

CIIARACTERISTICS OF A WELL
 

DESIGNED LESSON PLAN
 

The following coiralments will be found in any meaningfully designed lesson plan. 

1. 	 .IDt:n nirt Ta"?? 

se f 


statetment 


Thi a 	 rlllpll tt i al explanatory. The lesson topic simply is a 

Kf the general area of focus of the particular lesson to be 

taught. Includ d as part of th lesson topic should be an identification 

of the unit of .ihich it in a part. 

2 • r __.- t., tu 

A coitci no Oa'.i tit which cOItutillniicaLes the intent of the lessoin. 

3. 	 Le'an n _oiject- iv 

Ubjective oporif y what the students should be able to do as a result of 

expa ure t) UP lt+aisot. Each objective shoud be written in beiav iral 

te, ms; wiei po; ible affective and psychomotor objectives should be 

included at; woPII as cognitive ones. Lesson objectives should be 

consistent with the unit or chapter objectives from wiich this lessoi is 

a iart. While Lhis compoinent refers to objectives as being more thai one, 

it is all tight Lo have only one objective for a lesson. 
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4. 	 ActivitiesjProcedures 

Some aspects of each of the following are incorporated into every daily 

lessonr plan: review of previous lesso; introduction to the new lesson; 

a series of activities that allow students to learn and practice the 

lessonl coitent - activities for both the teacher and tihe student should be 

included; and some form of a closure or summing-up activity. 

5. 	 aterials 

A list of all equipment and/or materials needed to effectively teach the 

loson, e.g. how much, how many. 

6. 	 Time 

The estimated amount of time rejuired for each step. 

7. 	 Evaluation 

A formal or informal method of assessment that tells whether or not the 

students accomplished the stated objectives. 

A lesson Idar is an outLline which allo.:s the teacher to teach effectively and to 

promote the learni ng 'rocess. Thus, it in important that all lessons should be 

[1 anietd iQt carelil dLeta[l before tty are taught in a class. Design ing a 

meaningful ],1''non has a lot of b.eref it, soine of which are: 

1. 	 heeps, the teacher on track throughout the presentation of the 

lesson; 

2. 	 makes the lesson more reantingful for the studenrts; 

3. 	 allows the teacher to better organize the teacher activities 

sequence, the student activities s uence and the aterials needed 

sequence more carefully and wisely; 
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4. 	 allOw!, He teacher to [dentify the most appropriate time for each 

learning activity; and 

5. 	 allows the teacher to create an appropriate learning enviroinent; 

Lesson pl1ans difCfer frem one subject to another and from one learning 

Orgali ZaiL ni to anoit her learni iig organiizat ion. Even the namie learn ing 

organization may chaige the structure of its lesson plans based on data from 

field experiences and input fronm professional sources. In eveLy lesson there is 

a comnIpoinit that is geii-al and another that is unique. The format of the lesson 

plan attends to the general part. The unique depends upon the exact context of 

the cuic ciihm uhic-h in beiniig cons iiheredi at the miioiiienut. Thun, the lesson plan 

for ati (.i1nIt ii. tl Lit. th i; in iique c(inolielit. The top of a lesson plan format 

Usually cOuita i1i!1 (tiiiu0jraphic iinfOriat ion such as: 

liaise of Schiool Time Allotted to: Minutes
 

Niame of Teacher 	 Pre-teaching Activities 5 

Subject 
 Topic/Objective: 5 

Lesson Topic 	 Activities/Procedures 40 

Date 	 Summary/Evaluation 10 

The dem,,jraphic items indicated above are important for a supervisor or a head 

teacher who is nii a mniitori ng roUiii! alnld who wants to eisiure what curriculiim 

instruct[on had boon or is going ii in the class and at what time. The unique 

information is WeiniI iii the body of the lesson plan. The yearly and ionthly 

goals ,ire als;o iidirLctly or directly articulated in the daily lesson plan. 
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SAMPLE LESSON PLANS 

First Grade 

flame of Sclool Time Allotted to: Minutes 

fame of Teacher Pre-teaching Activities 5 

Subject __ __Readin__ Topic/Objectives 5 

Lesson Topic hlome Land Activities/1'rocedures 40 

Date Summary/Eva 1uat ion 10 

Pre-teachil nq Activi t io!; 

Greet the children; Survey the students and the classroom for cleanliness; take 

the da i Iy enro Iment ; check students home work, observe the students 

psycholoqical well ifig someone is faced with a problem try to counsel him 

and help hi m pre!pare fur tihe lesson. 

Lesson To[iic 

Homeland of Afghanistan - with reference to climate and role of the ojahiddin 

in regaining the freedom of Afghanistan. Refer to first grade Darl Language 

[look, Ilr.,elaid, p.34. 

Purj o.ea t:en-nt
 

To practice readhing skills while studying social studies content.
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Oiectiven: 

At tile end of this lestoon the children will be able to: 

1) Find tile letter "o" in several words; 

2) Poitnt out Afgilanis tan on tile world map; 

3) State pert. Ilent facts about their homeland; and 

4) Will have had an opportunity to practice their silent and oral reading 

sl:il In. 

TeacherS.tndeiit Activitien and Procedures 

Review the p)revious lesson by asking students qucstions alld relate the answers 

to the now lesnon. Thni introduce the topic of tue new lesson to the students 

ami ask, "Wihat do they know about the topic?" Write tile correct answers of the 

pupils on the board. Have the students respond to anid discuss tile following 

question: can anyone d1escribe tile climate of our home land, Afghaliistan? Does 

anyone kniiowlow anI why tile iojahiddin made our homeland fanous in the world? 

fHow and why they are defeating the colinllit regime? Caii anyone point out 

Afghanistan on ti, wo-rld fap? iielp them if no one call. NOw open your book to 

page 34 and say, "Ill thioname of Allah the most beneficent and most merciful". 

'Teacheri- al!l th, len;n correctly and with feeling and studellts follow ill their 

books. OI,.'urve 11,, children to see if they are following the readilng sentence 

by selitrence Ircli'i rti to left. Then read and ask the pupils to repeat a 

sentence. Then an: the students to read the lesson silently and mark with their 

pencil the words they do not know. Write the difficult words (famous, world, 

communist ) oi tie board. Discuss the words that tile students marked. Define and 

describe Lhe difficult words. Allow children who are good readers to read aloud. 

Assist with words if I ,r"led. Give the fast learners the opilortunicy to count the 

words whi,'h conta in the letter "o". Use this time to offer special help to the
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slow learners. When it appears that the slow learners understaild, then start the 

sequence of activities which will reinforce the learning. Such as: Ask the 

student!, what they have learned? Write their answers on the board. Then ask the 

pupils one by one to come to the board and read the sentences. Then ask a 

student t.) .elect. and ruid a sentence that he is interested in. After reading 

the sentence have hiii erase the sentence and rewrite it. Ask students to look 

at the beard aid find those words which have the letter "o". Then select one to 

write in the jdeit if ied place on the boaLd. Have students complete these words. 

oj ...............rela .... .List the following words on the board: 

hoiieland, cl mate, lkjahiddin, famous, world, release, coiunuiist, defeating, 

beloved. h.lMake a separate list in a different order of the beginning letters of 

each wor-d. hha' stu'lent s draw a line from each word to its begiinning letter. 

Write thlie words t rue aid false on the black board. The" write both correct ald 

incorrect sntoencps on either side of the board. Ask the students to draw a line 

from Lhe word true In the correct smtences aud from the word false to the 

incorrect selnteices. 

Leo eon| S tiitlllary 

Ask a stllent or studenits to tell what they have learned today. Rephrane their 

answers to state I he name iformation iinanother way. For homework have students 

ask their arelts for ahditional information about their home land. 

Ilate I ~aI a."
 

Text hoof: , (halk board, Chalk, flap, Paper.
 

The alianws to the quesLtions and the discussion during the lesson will serve as 

all iiformial evaluat ion. 
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Fourth Gra',de 

Name of School Time Allotted to: Minutes
 

Name of Teacher Pre-teaching Activities 5 

Subject Science id Health Topic/Objectives 5 

Lesson Topic lody Cleanliness Activities/1Procedures 20
 

Date sumary/Evahlation 10 

1'ro-'leachi im, Act ii Leu 

Greet the students. Survey the students and the classroom for cleanliness, take 

the daily enrol lIIIiit. , check the students home work, observe the student's 

psychological well-bet nj; if someone has some problems, counsel h imland help him 

prelare kw less;the I(0. 

Body cleanliness - Students (people) are viewed as a complete person by their 

teacher and by society. Refer to fourth grade Science Book, Body Cleanliness, 

p. 62.
 

Piit. t- t!e~S atIe!!q)I, 


To recojlnizr how and why you keep your body clean
 

Obji ctiy, q_
 

At the completioii of this lesson the students will be able to:
 

1) Correctly answer the following question, "How can you keep your body 

cleani?"
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Teacher/Student Activities and Procedures 

Review tile previous lesson by asking the students questions and relate the 

answers to the new lessin. Start the new lesson with saying, "In the name Allah 

the most beneficent and most merciful." Ask "What is our new lesson?" Write 

students' correct answer a" the board. To motivate the students show a picture 

of a clean boy and a dirty boy and ask them, "Which one would they like to be 

with?" " hen ask, why do you like the clean boy?" Discuss the answer of each 

student. Then ask, "why don't you like the dirty boy?" Discuss the answers of 

each student. Hla'.,, therm open their books to page 62. Read the lesson to the 

stuleltsi t:ilih c',ori,ct: li-ronlu ciat ion, feelilug and qoture. 

Activiitie -rrn ich-" 

Read for the srcnd time aiil ask the children to repeat the words. Have the 

children read the [esv'ron silen tly and mark the words they do not know. Write the 

diffiCUlt WL.idnI ,i the' hoard like (ahlutio, cleanliness .. 0. Discuss the 

words thu sth'nls marikeid. Define and describe tile difficult words. Ask the 

fast 1e arnem i ' Iuy e, to read aloud. Have the fast learners write oi papere 

tile iisier' ,,l I cf ho,ly cieall iiwss (factual learni g) . Ask some fast 

learner; to write a brief summary of the lesson (substance learn inrg). 

Have some fa;t. learners relate ini writ iing the concept of body cleaiiliness to tIhe 

daily life' cundit iin (r wiipmeheirsive learning) use this time to offer special 

help to rue ni.s li,irue' s. Help each slow learner individually. To summarize 

the lesr'mi ask the' ,quest ion, "What did you learn today?" Listen to the answers 

of the siident., tlhen say, "You leared to rise up early in the mornling, take 

abluti in d iway . We hive to nash our hands after using the latrirne and before 

eating. c lean our teet h durinrig taki.ig ablution arid after eatinrg. Wash our body 

with cilni waterm il ap. Cut our niails when it is necessary." For homework 

have stnLitr pracie what they have learned at home (application of learniig) 

and then share their .Ltory of what they did another clay I class. 

vi 
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ateriaLs 

Text boo:, Chalk board, Picture, Paper, 1'eiicils 

Lesson Evaluatioi 

The students ai.-o to the questioin, the written papers and the discussion 

during the lesson will serve as both a formal and an informal evaluation. 

THEOLOGY LESSON PLAN
 

SIXTH GRADE
 

llame of School Time Allotted to Minutes 

Name of Teacher Pre-Teaching Activities 5 

Subject - Theology Topic/Objectives 5 

Lesson Topic Silver Alms Activities/P1rocedure 20 

Date Summary/Evaluation 10 

Pre-teach il rjAct:ivities 

Great thw childr,,, Itlrvey the student and the classroom for cleanliness; take 

the daily enroll ImenIt ; check students' homework, observe the students' 

psychololical .el vlid; if someone is faced with a problem try to counsel him and 

help) him pi-epari, for the lesson. 
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Lesson Tlop ic 

A silver alms obligation of five rupees has been standardized. If someone earns 

200 rupees or more in a year and is not forced to spend it then he must share. 

Provided ten rupees would be equivalent to seven musqual (twenty-four peas) gold. 

Any amount earned less then that, earned less then that, he does lot need to 

share. For each thousand rupees a person earns, he must share twenty-five. 

Pu5 ment.LrjLips Stat, 

To in~culcate moral a,,d spiritual values which have been guided through the Holy 

Quran. 

Objectives
 

At the completion of this lesson the students will be able to:
 

1) 	 Stake the standardized amount of silver alms in relation to the 

numiber of rupees earned. 

2) 	 Tell how many rupees would he equivalent to seven muegual gold. 

3) 	 Demoistrate on the board the calculation of silver alms given in 

ratio to money earned. 

TeacheJ.'st wlrlet At iv i,_s and Procet Iures 

Review the prvvi, ti. lo ssoi by asking studenits question and relate it to tie new 

lesson. Start the new lesson with sasying "In the name of Allah the most 

beneficent and most merciful." Ask, "What is the title of our new lesson?" Have 

the studrnits write their correct answers on the board. To motivate discussion 

ask "What is alms?" Discuss the answer of each student. Read the lesson to the 

students with correct pironunciat ion and suitable voice. Then ask the following 

quest iol . 
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1. 	 HOw many r1ules would be 0rluiValont to seven mu squal gold? 

2. 	 Ilow many rtipoes have been standardized regarding the silver alms? 

3. 	 flow much is oil musqua1? 

4. 	 [low much is the alms of one thousand rupees? 

If you have 25 thousand rupees and have not needed to spend them in one 

year, how much will the alms be for those rupees? 

5. 	 Ask the students to assume a sulm of money, then ask them each to 

come to th, board to calculate the alms of money they assume with 

themse f (cognitive doiain). 

6. 	 Ielp them to write beautifully. 

Ask the students to read tire lesson silently. Have them mark tile words which 

they do not know. Write the difficult words on the board such as (gold, musqual, 

alms) clefine and d(iscribe the difficult words written on the board and the words 

the students did lot kn1ow. Ask the students to list of what they have learned 

As the ,-ttdenrt to give orally a brief Sulmary of the lesson. Have the 

students relate this lesson to imiproving daily living conditions. 

Lessor 	SuInmary 

Ask the ;trudets to tel I what they have learnecd today. Then rephrase by saying, 

"You have learned that alms is one of tire main obligations of Islam. If you had 

tow hundred rulee,; and for one year you were not forced to spend it, the alms 

would be 5 rupees for one thousand rupees you would pay 25 rupees." 
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lesson at their home by assuming a sum of 
Ask the students to demonstrate this 

money and calculating the staldardized silver alms obligation. 

Ma t e 1_i.I 

Text hook, Chalk board, Chaik, Pencil , [,aper 

Lesson Evaluation
 

'rhe answers to the questions and the discussion during 
the lesson will serve as 

a in formail evaluatioIn. 

Vn
 


