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This final report begins before my direct association with UNO/ESSP. I retired

from Unescc aYter30 years working in developing countries. 15 of which were

with Unesco. I worked the last. six and one-half years as a Unesco Expert on

loan to UNRWA as Chief of Teacher and Higher Education. f developed

programs~ administered them. managed a staff of thirty and trained trainers ot

head teachers. teachers. and supervisors. These programs involved 10.000

teachers affecting 350.000 Palestine Refugees located in Lebanon, Syria,

Jordan. West Bank, and Gaza.

In the last two years of my tenure. I introduced UNRWA educators to Bernice

McCarthy's Lesson Planning System caHed 4MAT in a series of workshops~

The purpose of these workshops was to introduce Paiestine refugee educators

to develop~ng and planning client-centered lessons designed to teach learners

content rather than teaching content to learners.

4MAT is used to prepare lessons that cater to children with four learning styles

and right-brain and left-brain hemisphere preferences. Such learners are

commonly found in all classrooms worldwide. The 4MAT lesson pfanning

system is more fuUy described in the TESD Trainers Manual. To understand.

however, how the Total Education Systems Development (TESD) process

came to be and then came to be used in the UNO's Education Sector Support

Project, I must take time here to briefly describe 4MAT as a system. 4t.tAT is a

registered trademark of 8ernic3 McCarthy and Excal, fnc. of Barrington. Illinois,

USA. 4MAT is a play on the word 'format'. The MA T in 4MAT has come to

mean for those who use it, Most Appropriate leaching Techniques.

4MAT takes the shape of a planning cycle divided into four Quadrants. lessons

are planned to be presented to learners. moving clockwise from concrete

experience. to reflective observation, to abstract conceptualization to active

experimentatfonand. back again, to a more profound concrete ex-parience.

Please reter to Attachment /I 1. It provides a modal overview of 4MAT.
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4MA1"5 Aighla.nd heft Mindednass

Lessons are planned to appeal to aU the four iearning sty~es found in students

in any ciassroom, learners in each 'style' category are further subdivided into

rjght-minded and left..minded types.

1) There are learners whose natural preference in any situation is to

perceive their world first as concrete or abstract 'wholes'. They process

these 'wholes' by reflechve observation or a~tive experimentation.

Conceived meaning is found by examining the 'parts't seeing

relationships between and among the parts and the whole~ These

learners are 'right-minded' learners. Though both brain

hemispheres are at work in any situation. the right hemisphere of the

brains Qfthese learners dominate when they initially perceive an

impression from any situation in their environment.

2) There are Jearners whose natural preference in any situation is to

perceive their world first as ·parts·, They process these perceived 'parts"

by (effective observation or active experimentation. synthesizing the

parts. Conceived m6aning is in the 'whole' which grows out of the

synthesis. These are the tfeft..mindedi learners. Though both

hemispheres are at work in any situation, the left hemisphere of the

brains of these learners dominate when they initially perceive an

impressiOn from any situation in thefr environment.

4MATsFQur Learning Styles

Quadrant 1= In the first Quadrant,the lesson appeals to aU students~ but those

who wat do best are the right-minded and left-minded

imaginative lesf'ners. These learners tend to perceive the

worla first in concrete terms and then process their perceptions by

reflecting upon them. Teachers plan lessons for this quadrant that

connect students personalty to the information that is to be taught

and that provide students with an opportunity to reflect upon or

analyze and examine the personal meanings or talationships they

have with knowledge and skms to be learned.

Ouadrant 2: In the second Quadrantr the lesson appeals to aU students. but

those who wifi do best are the [ight·minded and left-minded,

analytic lean)ers. These learners tend to perceive the world

first· in terms of abstract conceptuaHzations which they then

process by reflecting upon them. Teachers plan lessons for this

quadrant that help students to bridge from the personal

concepluafizaton of the knowledge and skiUs to be taught to their

broader meanings in the world outside themselves. It is at this

point where the information to be ~earned is defined and

presented in an organized manner that allows students to store it

in the long+term memory for easy access and fater use.
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Quadrant 3: In the thitd quadrant. the lesson appeais to aU students. but those

who wm do best are the right-minded and left-minded common
sense learners. These learners tend to oerceive the worfd first

in terms of abstract conceptualization which they than process by

active experimentation. Teachers plan fessons for this quadrant

that provide students with a means to practice the defined givens

of the previous lessons. But also teachers provide opportunity in

this part of the lesson for a student to add something of

thamseJves" beginning to rerate the defrned givens to applications

of the newly learned knowledge and skiUs in their own lives.

Quadrant 4: In the fourth quadrant, the lesson appeals to aU students, but those

who will do best are the right-minded and left-minded dynamic

learners. These learners tend to perceive the wortd first in terms

of concrete experiences which they then process by active

experimentation. Teachers plan lessons for this Quadrant which

wm help students to evaluate the newty learned knowJedg~ and
skills in terms of their practical appfications in real iife and to
integrate this knowledge and these skiffs so as to practicaUy use

them in rea! life situations.

The UNRWA workshops were cat!ed. 4MAT 011 4MAT because J planned and

implemented them using McC~~hy's 4MAT framework. Please see

~tt8chment It 2. It indicates the schon words end the purpose questions that

underlie the activities one plans for eaCh segment of the 4MAT cycle. Notice the

action words as you move around the cycle. These words indicate what the

lesson the teacher provides is expected to do for the student and what the

student tS8Xpected to do with the lesson. The words as indicated in the diagram

arf-': Qt.RM - To Connect Q1.LM - To Analyze or Examine; Q2 t RM - To Image;

Q2.LM - To Define: Q3.LM - To Tryou1:03.RM - To Apply and Add Something of

Onese.tf; Q4.LM - To Evaluate Practical US91fu!ness; Q4.RM - To fntegrate

AppHcatlrynS with Daily Ufe. During the 4MAT on 4MA T workshops. when 1

arrived at Quadrant 3 where t tried out the 4MAT concept and then added

something 0'- myself to the defined given~- of 4MAT and moved on to Quadrant

4. where I eva!;;ated 4MAT tn terms of its practical uses and tooked for ways to

integrate 4tJ1Ars usefulness into real ufe situations. i conceived the idea of

Total Education Systems Development. although f did not give it that name until

'ater.

f reaH-zed that 4MAT cO\J;d become the focus of much more than lesson

planning: That it COyld be used as the tfiywh991' of devslopment for an

education system seen as a whole and that it could be used to fiJI the particular

needs in deve.k>ping countries where resources, other than human resources.

are fimited. Plesse see Attachment # 3. ftshows the TESO Model with the

4MAT cyc.e in the center of the mOdel and specified concepts at the center of

4MAT.



A whole education system needs to answer five questions:

1. V~hat proposttionaJ. procedural. and conditional knowledge and skills

should be learned by students at which grade !evefs and stages of

growth and deve'op-nent?

2. What meH10aS, strategies and tec.hniques should be used to teach an
students so as to recognize differences in their learning styles and brain

hemisphere preferences?

3. What methods, strategies and techn~ques shoufd be used to assess

whether learners are aChfs".,ng specified learning outcomes a~j whether

the teachers and materials are adequate to ensure expected

aChievement?

4. What methods, strategies and techniques should be used 1) to

supervise and facilitate the work of head teachers (as residant

supervisors of learning programs as weB as managers in their schools).

teachers. and students in order to ensure that the central ministry of

education's established standards are maintained throughout the system

and 2) to provide leadership in helping parents and community councils

to maintain their roJes as guardians of their children's educational

opportunities?

5. What administratrJ8 and management methods. strategies and techr:iques

should be used to ensure that aU inputs and activities in (he system are

contr~butjng to prQducio& the culturally sensit~ve learning outcomes

specified by the system?

The TESO process answers those questions by:

a) helping local educators develop a CUlturally sensfHve and relevant

mission statement to guide (1) programs for students in schoof and (2)

asa correlate, teacher education programs SO they are directly related to

student programs.

b) developing a concept scope and sequence indicating agreement about

what students shou{d learn in each subject at each grade ~evei;

c) deciding for each concept w!th its related topics and subtopics what

propo,sitionai. procedural and conditional knowledge and skfUs students

with different learning styles and brain hemisphere preference should

learn in each subject at each grade level;

d) placing each concept at the center of the 4Mat wheel in order to develop

(1) a Jesson pl,an for the concept with its related topics and subtopic:) and

(2) to set it out according to modern resaarch..based pedagogical

strategies and technjques appropriate to each Quadrant.
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e} crilating the instp.JCtional mater1ais and aids and student texts necessary

to implement the lesson plan and t6cchers gu~de;

f} deve!oping continuous assessment strategies, techniques and tools to

evaluate woetfle: learning outcomes speci'fed in the lesson plan and

teachers guide have been achi-eved;

g) developing a system of supervision a) facilitates the work of teachers as

they teach according 10 4MAT lesson plans and teachers guides which

Jocai educators have develOped and b} trains teachers to use lESO to

further develop plans, guides and studem texts and learning aids.

h) developing a system to involve admintstratot$ and ether key educators in

the system in ordef to ensure that aU inputs and activitfes contribute to the

achtsvement of leaming outcomes with Ch.ildren.

{retired from Unesco to February of 1991 with this vision of creating a whole

educational system USing 4MAT as the focus of development.. going beyond

simpfe lesson planning to education systems development. It was this vision

thatf brought to UNO'sEducation Sector Support Project.

Dr. Richard Gibson phoned me in the December of 1991 on behalf of UNO. He

indicated that ESSP had been put out for bid by USAIO and that UNO was

bidding on it He asked me if I would t· o. ~nterested to have my name submitted

as an alternate Chief of Party or a permanent t93m mem,ber. t agreed. He sent

me a copy of the RFP. He invited me to Omaha between 5 - 11 January, 1992

to work with him on writing the proposal. We continued the proposal writing

proc·ess between 11 January and 5 February, sending faxes almost daily. This

consultancy work WllS dona grat"s because I was toid there was no money In

the bt,.H,1g$t for such a consultari/.';)I. It was in the writing of the ESSP Project

Proposal that the Total Education System Deveiopment Process was born.

although it was not yet christened with that name. The adtvitt&s ptoposed are

based on implementing the staps listed above for creating a whole education

system,

Short-Term Consultancy: 1 April- 20 May '992

I completed a short-term consultancy fr~m 1 April to 20 May 1992. i was in

country from ft.prH 3 to May 19. During that time i wrote a manual .. Policy and

Proceduros Manual ; and a paper setting out gui'delines. The pu:pose of the

guidelines was to relate the hohstic education system development process

envisaged in the project proposal to purpose leve! indicators Purpose Level

indicators;" Indicator.s of Educational Efficiency . (See Attachments , 4 and

itS, respectively.)
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The essence of the Poiicy and Piocedures Manua! is captu;ed in the Chief of

PartYs lett-er of 22 April 1992 transmiUed to Frederick E. Machmar Jr.•

Counselor for Y',lar Affected Afghans, AiD/Rep!AfghanfstaJi.

In ac:cordanca ~h th-a;e.~a! br!efing m~!ng of '13 April ., 992. hetem is me
~eQuested PCiey Manum re!afuf9 to qam-irH1G'sa~"ypa}moots for comq}unlty

sct~ ofA1ghar~an. The manual rIM ptJJPNed by Dr. Donald G. W. SChutte.

in ~ftaooi1with PrOf.Abdu~S. AZm'li. DCOP, Sardar Roshan. Minister of

Afghan Education A,1Jlh(rity. Abdu! ShUkoor. Vice Presk'Zenr Of EdlJCaOOn Center

10f Afgha.."li$1atl. sei6aed~ mot1$(DfS, mastor teachel trar.-.-JrS ana~.

and m}"Seft Any commems ~ '~hon$ relative to !he fKopo$ed

fOC-~~are ,.-eIcom$t1.

The Purpose Levef Indicators: Indtcators of Educational Efficiency povideo a

model of Purpose level Indic3tors which was ce:nsistent with but sl-ightl-/

dtfferent from 'the EMIS model that was ~ater developeo. This mOdel viewed

purpose in terms of all of the educaHonaf systems !nputs and activitiss being

directed toward producing sh()rt·terrn k3!iring outcomes that had measurable

long-term soct8.f consequences. Tasks and 5ubt8sks were idantiffed and

procedures were elaboratE-d. These were to be used as guideUoes to develop

indicators to PfOV'8 ttducatbnaI efficiency on a soort-term and !ong-term basis to

USAlD or donors. The fwe bas~ tasks tde-ntified wara as,toik;ws:

TASK 1
SuaTASK '1.1

TASK 2

SUBTASK2,1

SuaTASK 2.2

T'ASK3
SU8TASK3.1
SUBTASK;l2
SU6T~3..3

SUBTASK3.4

SUfHASK4.2

fOENOF"t, STUDENTCH.AAAC'T'ERiSnCS
COtAPtlE.EN~:Nr OATA f1lf SCHo::.ll,ANO, tNDr./lOUAl
SlUOfNT

~m~AOI.11MSTP.A~ANOSUP
PORr

STAFF CHAAACTEAlS1JCS
COMPV..£ A COMPUl ERzZro t=teGJSTER FDA iNS~"'11CHAl AND

A£:NHSTRATM PERSONNa ANO~TSTAFF.

ESTABlfSH AGGREGATES eY SCHOOL. COMfoCtJNfr'i. OfSmtCT?

?AOV1NOAL AND NATIQtUV.. t.f;vt;t..S ...

ESTABUSH STUO!fS OF TEAOtER$. H~ADTEACHERS. AS$$TANT HEAD

TEACHERS, Nro ~:fYEDUCATORS ...

ESTABUSH A~NORK TOSUPPOfIT THE EDUCAnaw,. SVS1'EM

ESTABUSH CCf.WUNilY EOUCA.'il(WOEV:EL~ COUNCU.S

ESTAaU$.H QiSTRIer EOUCA1100 OE'JB..f,l?Mf.N"f CCt..SfliC1lS

ESIASUSHPAa~Al EDUCAn()N OEV£LOf'UENTCOlJNOtS

eSTAeUSH NATiONAL EOOCATl()'>1 DflJElOPYENT COUNCiLS

,RNOn£~ TO 1"rfRt:cBl!-SC lEA.FJ.lEf{-ORENTf[~ ouestr.:WS

MID ~'OCORRElATE OOESllCNS \oVH!'OiUNOEAUf 1l£ USTED

SU6YASKS. (THtS TASK WAS~BY A ~TATEM.ENf OF THE

EOOCATOR~ PROOfWA GOAl ~"fO THE Nf'E BASSe
ASStMPTl<:lNS UNOERlytNGTHE POOJEcr {5a:Arr~/16)

OE"lJElOP AC!.lf-iC£p'rJAl SCOPE AND S&')Je-~ FOREAOf SUSJE(;T

!'IlEA Al EACH GRA..nF lE~
CAGAt-r~ CURAiC\.,~\,.iM t>.tA'fEFVJ....S ANO~ S'TRATEGES

WORl<SH{)P r;QR~MEGAAYEO T'EHA~ ,Eour'vArQRS 0AAYA"'l FROM

HA AE.A. AND ESSP TO PfK)',,:Df A SYSTEMATlC PAOCESS 0=

DEvaoPMENT.. ,
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TASK 5 PAOf'IO&: A?OSSI&£ PATtERN FOO lNST'J'TUTI(NALiZiNG CtJAfUCUtUM

O€VE:f...~TA~,,1) EO\.Jr....A.rORTRA!N~'G '1~'ffiilt'~ THE AFGHAN

COtINTEAPARTAGENCy. 1NCOAf'OFl.ATING PRtSa.rrPEAS~B.A."iD

?.ROGAAM B..fMENTS OF €c,4.~ AEA, k~DESSP MO AfUNC1"'fO\iAL UNIT

CAPA3LE Of WORKiNG EffiOENTLY AND EFFECl1VElY fN PESHAWAR

NOW \\IHZLEl~f~'~fIDm EFffCTfiG iTS EOUCAllCN PROOft~,',Jf

OE'~i, $ER'..1CE AN-O rnAiNlNG NAl~WlDE WHEN REPATRiATED.

SU8TA...~ 5, t 0I¥iA.~,A.~ C'Q\IDUCf TEACHER T'fWNWG 'WOAKSHQPS .,.

S';"'3ST~';K 5.2 OAf:~ZEA~COOUCTA SERIES OF VIORX ANALy~'S' TRAJNrNC3

V~f.JPS

Si.PlTfl.sK 5.3 ENusr suwoorOfKEY fOUCA11ORS!N 'THE HOUsncoeva~
PAOCEt,c

suarASK 5.4 DESCRIBE .a..~ 0flG.Atli1ZA'i'la~l SmUCTlJAE THAT lNSnrVTIONAUZES
IJHDGU1iRANTEES •HE ctWnNUOUS ~$TAI..JCTiOOANt)

DEVELoPMENT Of AFGHAN EOUCAna-" SY AFOHAl'''' EOUC.i\TOAS wrfH A

Mt;,,~Of f)('Tf:..R'iAl ASSf~rA.~CE

Short·Term Consultancy on UNO Campus: 26· 28 MAY 1992

Thisshort..term consuftancv on the Uf'tO campus was primarily to orient Dr.

Howard fab9r and Dr. Ivalyn V?nEvery prior to their imminent departure for

Pesrawar. Ot. Boardman and 1 wanted to ensure that consultants worked

withir~ th,Q framewof'( of the expanded 4MAT lesson planning system. The two

consultants pr:marf responsibmt!GS W{;~e to develop a concept scope and

SeqUSilC8 for grades 1 .. :3 in MathematIcs, Science. Social Studies and

language Arts- Please see Attachment It 7 for complete report.

Long- Term Curdculum Oes!gn and Educator Training Coordinator,

UN~leSSp Pesh~~ar: 24 Jury 1992 4 August 1993

Augu-st. Sep!ember t October, 1992

I arrived in Peshawar on 24 July. 1:192 ta take up tnepos! of Curriculum Design

and Educator Trejnii'lg Cooroina.tor. My fkst responsibHity was to craate a team

of Specialig Fac=~tta.torswho were to be responsible for:

a) learnir'g the TotaJ Educa.!it: n Systems Development Process and proving

their ~lOw!edge by prCdUC1r.g:
{i) a 4MAT tpssonp~ar:.

(it) a i08chers gu~de that systama.ticaUy applies cHent..centered.

proadfve pedagv~afand assessment methods. strategies. and

techniques the! can btexlractad to become sample applications

tc support a ger.aric teachers pedagogical resource book and a

ganerictaach~rassessrnemmanu~;

(iil) a section of the teacners academi.c resource book that becomes

·he tnea,ns tot' ur-graolng teachers background as welf as specific

K11{)W!edge and skins at,)Ul seiected concepts they need to teach;
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(iv} instructional materials. teaching and learning aids. and student

texts for each concept seIected from the concept scope and

sequence in their subject area.

b) training the trainers of head teachers, teachers. key educators and

community courn.:H members.

c) Super~sIng the trainers as they applied the above msnHoned training in

the field.

d}Acting as resour-ee persons and translators to bring new knowledge and

skiUs from English into Pushfu and Dan for use by non-English speaking

Master Teacher Trainers and other tra.iners.

Given the ambiguity of the political situation in Afghanistan, but with the hope of'

integrating disparate parts of a system broken by war. it was envisag,ed that the

team shoulo be made up of members of ESSPs Master Teacher' Training

Corp·.... Educa~ion Center for Afghanistan (ECA) personnel and other qualified

parSOnOl,)f fecr:Jited for the Curriculum Design and Educator Training Unit.

E",e:1tu31I.y was hoped that this (eam could be integrated under the leadership of

the E(,A with the Ministry of Education in Kabul when stability returned to the

t; )ntraf government there, Please see Attachment :# 8. This diagram

illustrates the network envisaged to transfer the TeSO process to educators.

inclJding community council members inside Afghanistan.

On July 29. I began what became a continuous workshop 10 train specialist

facilitators. Although this was initially p!annad as a short-term workshOPJ it soon

became apparent that because they were to become the trainers of trainers.

lhe'y must be in continuous session to {earn everything about the TESO

Process. This continuous session ran between two to four hours of seminar

cum workshop per day. oniy interrupted by Ca) practical applications in

afternoon sessions. Le.. production of group and individual products" (b)

Orjentation workshops for ECA and MTI personnel in October~ November, and

December and again in April. May. and (c) June in the TESO Transfer

Workshops for Science and Maths Master Teacher Trainers with one

representative from each subject area from ECA Personnel.

Early on in this period the holistic education systems development process

using 4MAT as a means to focus development of a client-centered educational

system found its nama. it was christened the Total Education Systems

Development (TESO) process. TESD grew and continued to develop as a

fe&.J1t of interacting with the workshop participants. They were truly em{XJW8fed

by and empowering with the process.
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This inftia~speciahstfacilitator workshop which began 29 July and became continuous

kaining combined ESSP personnel with Master Teacher Trainers and ECA personnel

as waU as two guests from BEFAAE (GTZ) See the list of participants that fonows.

They comprised the original Specialist Facmtator group_

1. "AbdutGhe'j3S - Lang. Grot~ {lang. &Ut Fac}·... EGA HOOd Planning Um

2. ~Eng. M. omar Star-.a LanJ. {E74M. Ag}- ECA~d Ca Dev Urnt

3. -M. Zaht Na2m Sd.-ECA
4. "Shah MohammOO Math g~{Sci.}-ECA

5. MQ Shamsudutlu Sayeed Sct Group (Lang.)-· ESSP~1 ~ rIlrn.er Gov't Of Afganistan

6" M. YousUf Jabal' Kl'm Lang. (Pustrtu}- ESSPlM.T.T. am Sf- Tead'tTng AssiStant

1, Najibufiah Jehanyar Soc. Stud.Gt~ {Mat'lS}·· ESSPiMTI
it Khwaja~ NaJnj so- Hd. Pfiys Dept. Oawaf &. Jef1.adU~ - ESSP

9 A.tx:fW Atrnad Amuzg2l Lang. (Dan) ESSP
10. 2ainei ~zwj Soc'slUC.-ESSP Man. &:~ Spedal$t.

11, M-Net Yadgari Matl1sg~ {SCt}- BEFARE {GTZ) but later tran1err9d to ESS? as SF

12. "~JanWr«W~ - ~. SEFARE (G'TZ) (Goest)

{Note "lndbnesdr~ i

Froblems devetoped when the workshop became continuous. Gheyas and

Stana had other ECA duties to attend to. Gheyas continued part time for as

iong as possible. Nazm and Shah Mohammed continued for about six weeks

before dropping out Language was part of the probJem which caused them to

drop out-They both requested to be transferred from ECA to ESSP t however.

They wefe not permitted to do so. The incentive for requesting transfer was a

substanhal dafference betweenECA and ESS? sa!a:ies.. This would have Oeeo

perceived as a raid on ECA. Because of the salary differential many persons

would have applied for transfer. The sams transfer (eQuest and incentive

applied to Jehanyar. He stayed the course. however.

On August 17, I addressed a. memorandum to Professor Azim,,; Deputy Chief of

Party who was acting Chief due to Dr. Boardman's {Gave. (see Attachment,

9.) The memo sets out the criteria for selecting and retaining specialist

facHitiators (SPs) with EngHsh being an important consideration beyond their

basic quafifications as educawrs because of the need to translate resource

materiaJs from English into Pashtu and DarL Uelso sets out criteria for selecting

and retaining training faciiitators (TPs) whers English was deemed important

but not SO important. (!n fact it suggests establishing an EngHsh course for

thosa whose English is weak.) a was assumed the majority of TPs would be

drawn from ESSPIMIT or ECA personnel.

Further the memo establishes. the need to identify the core group who Bf8 going

to becomv Specialist FaciJjtators~ It suggests an ideal SF group as foitows:

(7) Languageh1s: (3) Dart (3) ?ushtu anj (2) Othe" (E~h)

(4)~

(4. Sdeoce
{o4) SoQaj Studioes
(2} EducatlOtta! Administration and Man,a~

f2) EdUcatiOnal Psyeho.togy
(4) Tra.nslators (tor eachs~& to share wQ1< wrtn Ed, Adrn at Ed. Psy}

9



After six to eight weeksoniy e~ght of the twe1ve rema.ined in the continuing

workshop. Of those Goeyas was part time and Yousuf frequently absented

himself 'from the workshop to take care of his duties as Sr. Teacher Training

Assist8.i1t ann Amuzgar who had been delegated by the Chief of Party as

organjzerfor the ESSP Currici.!!um Design and Educator Training Unft was

kept busy with admioistratwe duties as weU as attanding classes.

1. "Abdu! Gheyas -l.ar~ Gf\q) ~. & Ut Facj- ECAHead·~ Unlt

2_ M~;~ Saye(id SetGtOtP (t..ang.)- ESSPIMIT/1n!6r GOVi Of A1gani:stM

:3 '" M. Y(k$fJ.' Jabar~ Lang, CPushtu}- ESS?lJ\tT.T. af(1 St. Teach.TngAssCstant

4.N~Jaham,-ar Soc Stuct:3rOt;p (Matf\$)- ESSPfM1T

S. Khwa,ta ~inN.aJni Sci- Hd. F';,ys Dept Daw31 &. Jehad UnlviYsty -ESSP

6 Ab';.1ui Atmad Amuzgar tang.!O~ ESSP
7. ZAmei~ Soc.Slu<1.-·ES$? Man. & Adm Specialist.

8. Mkef. Yadgari Mams gOl4J ($d.}- SEFARE (GTZ) W la~ tratttrred toE~~ as SF

The foUowing new team members were added sporadically making it neoossary

to continuously revise what had already been taught. rESD is an open liberal

framework. It serves Hkee constitution. As lOng as you stay within the frame the

educa~ional possibHities are unlimited. Therefore the newcomers had to

~onstanttybe taught the framework.

1. Mr"~~ozai - ~Ans{aretumedWfbel&:::rn:;fan 16Sepc 1992

2.. Prot. MI' AtJduf Karin ·Nedai- Science 16 5ep;.1992

3, Mr. Jalat Khan~ _.$Qdal ~'1i6:s 01 Ocr. 1992

;! aa. A~':v~ A ...""" _ '."--"... - .-.. "~ I'W nJ'do. 1992
........ MI.,~ rw:lIf .i~ !'1!1'~ 1.VlQU~~

v.. ~." .

5. Or. ~.Atmad Yusdzaj .... Sa~~ 01 nee. 1992

6. Or.Sayed~.~-~ 16 Dec.1m

7. Mr.·SuJtan Az.':z Stfanj ....~Arts 15 Jan. 1993-

a. Mf. ~S3ndawa!-~A11S 16 Jan, 1993

It was onfyafter the Eid Holiday. 1B- 26 AprU. that t learned from the Specialist

Facih-tators that we could expect no more persons to be hired as Specialist

Facilitators. White on HoHda)'. in my absence Or. Boardman had a meeting with

the Specialist Facilitator group. By-passing ma and without discussing with me.

ha informed the SpooiaJiet Facilitaters that they could not be expected to be

<l'trinedby morecotleagues. He a'so stated that they were delinquent In

producirlgproducts which couki be trjeJ out This ignored the tact that group

iesson unit products had been submitted i.n December. Draft samples were

included in Lta quarterly report. This ;:>roducbon is in spite o.f the fact that th&

number and nature of the SF group changed substantially and that the SPs

were simul~aneou~y participating jo morning worshop training sessions of 2 to

4 hours. Also in the same period SF's participated in 5 workshops presented

by Or. Schutte and Dr. VanEvery between October 20 and December 3. 1992.

and severa:l weeks of group translation work invoiving an accurate translation of

the TESO Flow Chart.
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Peshawar
Quetta
Peshawar
Peshawar
Peshawar

f was joined in the Curriculum Des~gn and Educator Training Unit by Dr. rvafyn

VanEvery who came on a short-term consuftancy between September 22 and

Dace. ADar 15. 1992~ She was a oarticlpant observer in almost of aU of the

ssssions tcondueted with the SPs: Except for the \Vomen"s workshop where

she concucted a few self-affirmation classes with the women. She conducted

one tw~hoursession on 4MAT in the Phase 1 Orientation Workshops for MTrs

and EOCpersonneL She had other duties with women"s Hteracy and worked

with May Rihani on women·s oou<:aHOft

\flith herarrival~ accompanying her and Vusuf. 'was given permiSSion to teach

in the MTT womeo·s section. Mr. Amuzgar was given permission to act as our

interpreter. This is the first time men; other than Yusuf who is the ESSP Senior

Teacher Training Assistam t had been aUowad to visit the women's ~section..

The following i'isted throo day Phase 1 reSD Orientation Workshops were run

in the klcaticns noted on the dates shOwn in the table below*

."--------------------.......--_....---_.__._......------_._._----_.._-------.....-

WORKSHOPS RUN 8ETWEEN OCTOBER '.HO OECEMBER 1982

,.~---------_._--------_._------~--~
Number" f

~:2~~n"'-. --:Q.a,~te=__ G,;x:·:;...:Iro~ug~ ....P..:l:la""""!1~i&"""'iPa~ Oouc§

October 20, 21. 22 ECA 21

OCtober 26,27.28 MIT & ECA 23
November 3. 4, 5 ECA 22
November 22.23.24 MIT Women 11

December 1. 2. 3 MTT .2.Z
Total 104

----------------------------_..~

The purpose of these workshops was to provide a basic oriantation to Total

Education Systems Development. They were to be PhaseJ of a series of

workshops Tun for the sarna group at poop:a. In Phase 1, f conducted aU

sessions except for one two-hour session ;n which Dr. VanEvery presEtnted

overhead slides she had copied from Bern!ca McCarthy's book, 4MAT in Action.

The format for aU the workshops was basicaHy the same. They were extremal

successful in that they d!d what they should. They left the participants

enthusiastic for more. That was to come in the second phase.

;0 'ate December ! davelopad the fESO Flow Chart. It is a sLep-by-step

descrIption ot the TESO development process. (See Attachment if 11)

Prof.. Fazil had attended one of the work.shops and was very interested in th9

TESD process. He also seN€'S es a translator for the project som~tlmes. He

~eme to me after the workshop and asked if hecou!d translate some oftha

materials. I gave him the f'klw ~h"'~ Ie translate. He returned it in January.

11



j gave the translation to tho Specialist FsciHtators to read and cr~tjque. It was

decided that they should review artd retranslare the flow chait as necessary. t

~elt this. in itself, wouki be a good iearninga~p,erienceand that in the end the

translation would reflect the understanding which they had gained in many

lessons about 4MAT and lESD. The SPs spent the biJUer part ot three weeks of

mornings working on the translation and afternoons working on individual

projects. They worked as subject area teams. Each group transfat$d a step on

the flow chart, read their translation to the whofe grOt!p. reviewed Dr. FazWs

translation, and tinal agreed as a whole leam on the mennings.

As wo worked on the transfation it beC8t··:~ aoparant that the scope and

soqusnee that had been developed the summer before needed revision~ tn
some cases, social studies and language arts. there wers scope and sequence

statements of skills rather than concepts to which skiUs could be attached. The

science and mathematics SPs had t~fned so much in the meantime that they

felt they cr,uJd develop a bettar concept scope and sequence. This might have

been considered bad newsbtJt the good news was thet we had developed a

team professionally critical enough to tough out an agreed translation and

competent enough to fe~evetop a scope ~nd sequence with minimal help from

external sources. This maans saving time and money in the future.

tn addition to aU the abovementioned activities the SPs were still working, on

their individual !esson unit pioducts: however. Dr. Boardman was notified that

because of all the activitit,S and the recent arrivals of some of the SF

colleagues. they would not aU be finished iii tims to M submitted for the March

Quarterly report. Or. Boardman had not been satisfied with the format as it had

been presented," the group product. f was uyfng to find a satisfactory formula.

A curious thing happened. I had a discussion with Or. Boardman about the

separater sheet that r thought was needed to separate the various products

produced. te .• Lesson pran, Teachers Guide. Stude-nt TBxt TARB materi_sis,

TPR8 materials, etc, During the discussign it was apparent that we should not

use any designation for tne Curriculum De~jgn and Educator Training Unit

which would seem to be in confiiu with the ECA~ MIT pr09ram~or the acronym

for one of the members of the consortia. t thought wa had agreed on a draft

formula and went back to my office to type a sampla. ! was back in hj~office

within the hour. in tha presence of General AsH and Prof. Azimi. he became

angry and said I was pressufrng him to accept something we had not agreed

upon. J thought we h~dagreed upon the draft. (see Attachment Ii 12 fQr

sample draft)

When the TESD Flow Chart translation was completed and typoo and in good

script form. the plan was to devefop a Trainers Manual and a video tape series

which couid be used in the second phase TESD Transfer workshops. The first

part of this plan was to have severall)f the SPs to prepare a script an!'i practice

role J:layfog the presentation with t~1eir peers for each step of the flow cnart
Further~ the plan was to divide the TFSD fbw chart into stages vt deveIopment.

ptadng a series of steps into each stage. As the SF's perf(Jcted their

presentatIon through tole playing. a workshop was to be run for Master Teacher

12



Trainers. These wou~d be videotaped to be used in further training programs in

the field.

An these activities were to be monitored and agreed upon by UNO Staff and

SPs to ~nsure that the complete TESD message was coming across and could

be taken to the field without distortion. Remember that the maintaining of the

framework i~ important to allow freedom of action. This was afso a critic~sm of

the previous ESSP. By the time the tiaining message got to the fiefd it had

been watered down and distorted. I had been cautioned by Dr. Boardman not

to !9t tha.t napp&ft and the usa of videotape would seem to have iargely sotvsd

that problem.

The Master Teacher Tratners who were to have bepn the primary audience for

these workshops wersorganized by Yusef. tht} senior Teacher Training

Assistant. and sent into Afghanfstan to do generic teacher training courses in

the new regional education canters which were baing set up for teacher training

inside Afghanistan. Although my mandate with the ;:>foject fS Curriculum Design

and Edl~atorTraining Coordinator. the centers were not discussed with met nor

was I jrnormed about the schedule of courses and MIT personnel who were

sent to conduct these courses. When f found that large numbers of the MITs

had been sent inside Afghanistan to conduct generic pedagogical courses~ 1

thought t had enough time to follow the plan ouWned above. No one had

objected tf) that plan.

By this time. two short-term consultants had joined the Curriculum Design and

Education Training unit. Dr. VanEvery retu~ned on 9 February. She remained

until 7 June. 1993. Dr. John Bowers came to help the unit devefop and teach

assessment strat~ies and techniQues that are compaHble with TESD. From 12

Feoruaryt witt, a break of two weeks when he was working on another project in

fs:amabad. he was with the project until the 7 of April.

Dr. VanEvery continued her participant observer status in the mens courses,

worked on a skili scope and sequence rather than a concept $cope and

sequence for grades 4 ~ 6 and evsntuaHy worked with other short-term

consultants on womans programs and general staff orientation to 4MAT

pianntng. Dr. 6oWb~S worked with the SF and myself nearly every morning,. H~

was very enthusiastic about the TESD system. having never seen anything

remotely .like it or as effective anywhere i~ the world. During his stay we

developed with the Specialist Facilitators. whom he found professionaffy very

jmpresslve~ a concept of continuous assessment of learning which aUows ono

to tiesign assessment at -sach stage of the 4MAT circle using the latest

strategie~ and techniques. The major clue to effective assessment at each

stage is that Assessment should look very muell like the teaching, thus. if you

use modern proactive pedagogical str<Ltegias and techniques to teach as you

round the 4MAT c;rcts 1 the same may be modified to be used as tools of

assessment.

To my surprise. on Friday, April 2 1 Ot. Boardman hald a meeting with Dr. Van

Eye~ and Dr. Bowers to pian a series of workshops for MITs. Prior to that. in a
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staff meeting. Dr. Boo:--iman had said that MITs had been waiting since

October for such workshops. f had dismissed that criticism because of the

aforementioned workshops which i had run in October. November. and

December which j assumed he had fOf9'Aten about. This came on the heals of

his aforementioned visit to the SPs during my absence at the time of the Eid

holiday.

Or. Bowers tord me that the Chief of Party was worried about production and

that he was interested jn having these workshops to provide production. r said

that. if that is what he wanted. aU he had to do was teU me and f would work out

the pian; however. it was very disturbing and undermining of my position as

coordinator to wort( out a program without my knowledge or at least consulting

me. l found the ptan that had been made by the trio on Friday to be entirely

unsatisfactory. Dr. Bowers consulted with Dr. Boardman and he agreed that t

should submit an alternate plan within two days. (See attachment # 13 for

the complete plan submitted.)

On Aprit 7~ 1993. in a meeting with Drs. Boardman. Bowerst and VanEvery and

myself, Dr. Boadman explained the results he desired from these workshops.

He said he wanted a Trainers Manual to be developed while the workshop was

in progress and he wanted products that could be tried out in Afghan schools

inside Afghanistan.

Although the ptan caHed for the workshop to be held simultaneously for the four

subject area groups. Jt was agreed that we should do one workshop first for

science and mathematics, with the workshop for social studies andfanguage

arts to foUow. The plan as originally drawn for the four groups anticipated the

production of 44 lesson units. Because the seminar was reduced to the science

and mathematics groups. depending upon enrollment we couid anticipate 16

lesson units in science and 9 iesson units in mathamatics. Tw!) ECA Personnel

joined the group, one in science and the other in mathematics so that increased

the lesson unit expectation one in each group.

it was agreed that the workshop should begin on 18 April, 1993. and end on 24

.June, 1993. These dates later had to be deiayed one week because the Master

Teacher Trainers had not yet returned from inside Afghanistan.

The goals of the workshop as set out are as folk'lU/C;,

Goajs: Teacher Trainers wiD be trained to usetne Tetai Education Systems

DeveJopment Process to achieve the fOHOy.<tg outcomes:

1. To define the idea of Concept SWpe And Sequence and relate its relevance to

developing the Afghan educational system.

2. To se!ect one concept from the agr~ Concept SCope and Sequence a..'1d

divide It Into toPiCs and subtOPICS relevant to a particular subjeCt and appropriate

grade ~veL
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3. To d~wefop the propositional, prOCedural and coooitionaJ knowiedge and skJ1Is

re1e'vant to understandir;g the substantNB coment and structure of tt".e selected

c~ (SOO 2. above) and tIS practical use.

4. To write a~son Unit Guide- relevant to the seJected COOC~and its related

topiCs and subtaptcs using the 4-MAT Model. TtiiS model hOflQlS:

a. the too; ieamlg styies of iearnefS.

D. left Of right brain hOOliSphere~aferences at Jeamers. a,1d

c. the te~rn€f"s'ages and stageS of growth and deVelopment at each grade teveI

and incorporates:
advanced pedagogical and assessment methods, strateg.:es. and techniqoes.

5. To create instructional materiais and students texts and ktamjng aids. mat support

theteachillg and fearnin;j of the selected concept as wef! as the advanced

pedagQgiCai aocI assessment methods. StrategWs. and techniques.

6. To demonstrate their ability to transfer the TESO Process to Head Te&;herS (as

Aesiderl Faewta1NS) al"ld Ta.achers as a means of reconstructing the Afghan

EducatiOnal System.

OfganizatlonaJ and Stroctural Goa!:

The ultimate organizational and structlJ'aJ goal is to ftml teams of Trainers who are

speciaJjztld in a SUbject area. An idea! team. thefefae. wm consist of one or more trainers

sp.adafized in Maths, one or more k~ Sdence . one or more in Social Studies. and one Of

mae in Languages {Dan and ?ustlto}. Each team will be connected to Specialist

Facilitators who will aa as TESO process mentOls, resource parsons, and~ Of

the trainers as they appfythe training program in the fiekS. The spedaJized teams will go

inside Afghanistan to train Head Teact.«s and 'genElaJisr TsachS's and~ ultimately,

SupervisOrs, School Management Personne!. :"5'd Community Council members. Even

though teachers leach aU subjects in the pnmaty grades. it. is essentw that those who

train the teachefs be specialized to~. teachers upgrade theJr'knowledge of a) the

speciflC acadamiC content in each subject area and b} the pedagogical and assessment

methods. strategies and techniques appropriate to the concepts being taught. Specific

training concerning what ana hOW to teach and~ess specific content at a patticular

grade !eYe! is the Quickest way to upgrade a system which currently empkrys unquaf'dfed

or under quafifJed teachers and head teachers wtlo only see their' role as schoof manager

and need training as resident supeMsor of the academiC and professional work of the

teachers under their authority. It is this SPeCifiCitY which will allow the devefopment of

rational systems of supatVision and managanent It also win provide the basis tor

infaming the community ot what to expect from the schools and their teachers and head

teachers so that the CClffll"Plumy can play Is rOie as guardians of its childroos education.

14 MITs and 1 ECA memb9r were enrolled in science and 7 MTrs and 1 ECA

member in math'3matics. They were committed to the full length of the course.

Three were withdrawn without notification from the science group before the

end of the course and two were withdrawn without notification from the

mathematics group. In the end mathematic trainees produced 2 group lesson

unit products and 6 individual lesson unit products. Science trainees produced

3 group lesson unit products and ~ 2 individual Group Products. (See

Attachment # 14. it provides lists of group and individual products along with

the names of the MIT and ECA personnel who produced them as weH as the

names of those Specialist Facilitators who guided their work.

In addition to the lesson units. J produced a Trainers Manual as the workshop

proceeded. Interaction and criticism of the Manual as it was applied by the
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Specialist facilitators have aHQwed me to make it more perfect than it would

otherwise have bean. It is stiU not perfect but represents a major

accomplishment in so short a time, f might add that in addition to wflting it. the

whole voiumehas come from my fingers on my computer. The manual also

contains the embryo of 'the Teachers Pedagogical Resource Book as part three

of the Manual. The contents represent those pedagogical strategies and

techniques which t taught io the two week. interim session of the workshop.

many of which were demonstrated by appHcation in the wo?kshop. Most of the

contents of this Manual hay,e already baen translated by the Specialist

Facilitators in the four subject areas working together. The DariJPushtu editkln

shou;d be put together as soon as possibie to ensure the continuance of use of

TESO in the reconstruction of the Afghan Educational system.

Because of their buik I am not attaching the lesson units that were products of

the workshop to this final report. They will be on display during the debriefing

for ready reference and arB on me at the main office of UNO and copies are

available. The same may be said of the Trainers Manual.

On May 4, 1993, t submitted my resignation. J felt that: the Chief of Party and his

Deputy were purposely undermining my position as Curriculum Design and

Educator Training Coordinator and i"that sense pressuring me to resign.

Although there are a few examples of this purposefulness given in this final

report., they do not exhaust the list of stress prOducing situations f have been

placed in. Within 24 hours~ however. I requested that my resignation be

withdrawn because. ':ito the resignation~ came an immediate change in

attitude. The respect! am due and got as a senior professional when f arrived

as wen as for the work I have donereturnad. Dean Gouttierre. presumably at

the request of Dr. Boardman. refused to withdraw the letter of resignation. For

some unstated reason my resignation was convenient for the Project. ram sorry

about this because J think the vision has reverted to printing' and distributing

books and runnjng generic pedagogical workshops with no connection and

little effect on the teaching and learning of Afghan children. f pray this not be

the case.

Major Achievements:

I leave behind many friends and Afghan brothers and sisters. Some of them I

knew previously when t wo(rted with the TCCU Team in Afghanistan between

1972 and 1976. Some t met for the first time when t came to Peshawar. God

willing, we will meet againsometimein Afghanistan in the future.

Regardless of the fact we never :eached our fuB contingent of Specialist

FaciHtaofs. t leave behind a trained and educated team capable of training

trainers. supervising trainers as they train, and serving as resource persons. In

this past year they have gained a new authority of professional and academic

knowledge which has empowered them to help reconstruct the Afghan

Educationai System. I beHeve it would be a tragedy if this group were broken

up for any reason. I add here as a matter of record that there has never been

any animosity between myself and the ECA. 80th the written and oral record
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win show that i have given tt favourable and active consideration in aU that f

have written and said. The comraderie which developed during the workshop

between SpeciaHst Facilitators. MITs and ECA personnel shoUld be continued.

r leave behird a Trainers Manual for The Empowering System: Total Education

Systems Development. ¥tis basically a recapitulation of much of what r have

taught in a year ft is a major work in so short a time and contains an original

education deve'opment process that offars tha Qutckest reconstruction of the

war ravaged Afghan edueati·ona! system. There is much more to be tal.tght and

teamed. I am sorry that drcumstances have prevented ma from continuing the

pb that is there to do.

May GOl.j Bless Afghan Chiidren And Their Educators And May God Grant Their

leaders The Wisdom Necessary To Guarantee The Fwure Of The Nation

Through The Education of its Youth.



SCHUTTE: FINAL REPOf1T·

AOnfae~

~ C(lI'H;!,l!ptU3lH:a~ton

0:u
f:.--il-c-.:I.

?$f.ca,J>ni''9 C.(:l;l"t<fl:',,·\)1l"t

Ci:>l"!'~f.l'(t~"'~
:z ~f ....,:l Ci.}r~~......JU<l~.;g\ •

;) ;:,.t":;'H4illc.;~~l:!ph."",lt"40i' ..

t CU«:;i~j\l f:~M;l

P1oc&~n~ ~tl$l!V-<ilm

fiop!rt;o<.;tt~~"

f':,.t~!~ ~~~iT--'i.ii{;""~~i

Al$t~"*' E~'~'li:¥ta~

Ai.~lW f~t-~~~

~1~'''~ i,J<lW:t~

k ....;~:~ 'j...t)4·~·eI,~

·(::tlHif'<"':'l'l::x:,!~ t8«!l:>«
.. :G}'! ...,~w.; :L;;i4H\&

·,*MAT.il~T~cf

6i#1~~MthYand E...., I,n(;.

~McC<atJh'j, <j)I. Ol)Tho 4UAr WO't
u'rJiJ!:#) iPt~,,~ 4£tAT t.et1Ctt &t
f"~~ t~;UJl~t IllC. 6Mri(~, It fJOt)'

n~i'e6':sa1·n1~ Fi;D; 70$.3eZ
~~4¥~.~r~"



E
J;

p
c
(

A c
c m
t •i n
v i
e ;a

J
~

0
n

4

...c....~s
\1'\~OOf'~t

loo'Of.... '

3 Tryout

&~4,a~

~;tl'...aJ""'l?

R 0
e b
f s
• •
• rII: Y

• a
• tv I

• 0n

2

"4MAT Is D r~l~ered Traderurtl
of E¥eot~lne.. ,nd B. McCarthv
of a,nt"9fon.. U. It it $nown hero
wlth IESO Con~t wfth TQPles &
Subtopics io O~fVleW Space.





1

SCHUTTE: FfNAL REPORT - AITACHMENT ff. it

The pol ici(;;.$ and procedures found in this manua 1 are not intended

to be cQntr-act,ual cornrn':'tments by ESSP or O/AID/Rep, and they shall

nQ~, toe cc.)"stru<:'!d as zilch by the '\!ghan Counterpart. Agencies (ACA).

They are intended t,o be quidesto manage relationships and clarify

,conditions. They are d(,.scriptive of principles and procedures to be

followed ilnd ma.y be revoked, changed Qr supplerne.nted at any time.

No policy ::'s lnt,en.Jed as a gUiir-antee of continuity of benefits or

ri9hts; al!;'hougn. 1 $0 long as all parties agree to the timely

ir£lplementation ot t".e policies and procedures I the principle of

good faith serves to valid-ate the underlying relationship.
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This Policy has been developed t(~ facil.itate the accomplishment of
a rnissionto Afg'han eh ildrcn dnd Youth ~rhich must rise above all
other ccnsiderations. That mission is to reconstruct the Afghan
educational system so as to ensure full access to quality E:ducation
programs and cqtl:t:y of inputs wit.hin the prlt'111ry ~dueation system.
Thi!i: system is seen as one in which dl1 Afghan children
regardless of their ethnic o~igin5 and mother tongues, economic
status, gend(!t'" or rural lJr urban $'ta~us-- have the opportunity and
,.Jrc given cdmrnunity ~~,Jpport to -enter complete and achieve tbe
sp~cj,fied learning .'::Hltcc~e$ as:50ciatcd 'With each grade le~lel of thEl
primary cycle and beyond.

This policy is based en promotir",:; a ne"o{ de-centri:'d.lzed relationship
betw@en the lOCt11 comms..:nity ant,,;,,~,r1C central educational authority ..
1":1".~~ ~~T.il '""', ""''''','~'- ~ -.. 4o-'h'" ;: .. """H ~ ~ ..' ... 'to : .;.,.. . 1 ' b .:.'..J/y""O ...H~ con~ ....%ij.~I1"" "".d~~~ p Jti", .. : ~»a",c~ ~-~on ... s compusory, as ....c
nesponsibi 1 i ty for-the estabLishment and overs ight of schools and
the provision of ~ducat:i.on proqrams and the maintenance of
acaQemic" practi<:a 1 and profcs.sioh.a.l standards rest.s 'With the local
"=,CHn11'lun i ty in the form or· ,1.\. COl<ur.uni C}' Educa.t ion Development Council.
The central education aifJthorit'f h.rt.~'; n~sponsibility for (1)
developing curricuhH'Q~te~tbooks ~.nd supplemental materials; (2)
prof(~:ssiona1 deve loprnent of heild tea.chers, teachers, and key
educators through pre-.service and in-service training programs; (3)
the periodic certification ot the qualifications of instr~ctional,

supervisory a.:1d~drninistr.?1t_ivest~ff; and (4) facilitating,
monitoring and supervising itnplern-entatior. of school prQ9raes
<lccord ing to est~bl ished standards • The ~ ryeal commun i ty thr;ou<;fh 4n
elected Community Educi:-:tit1n D~velQpmcnt Council has the
responsibility as a ubo,ard of education H to facilitate, monitor and
supervise the work o£ head teache~s, ~eachars, and support staff as
'they implement school p~ogran~s accordin9to national standards
develop~d by t:he ACA·s {e.g., ECA and AEA} designated education
authority. their advisors and consult.ants. Initially st~ndards are
establisned in consult3tion ..,ith District Education Develop'ment
Councils {DEDC), Provincial Education Development Councils (PEDe)
and National Ed~c3tional Development Councils (NEDC) made up of
selected CEDC leaders I head teachers I ,andte.ache-rs.
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P.5 "sar-parastft
- Cuardian

National Educat.ion Development council

District Education Development council

ECA and AU

University of Nebraska a~ Omaha

Education Sector support. project

Provincial E~ucation Development council

Education center for Afghanistan

Afghan

community Education Development council

"t ACA -~~....

2 . AEA -
" CEOC;.\ .
4. DBDe -
5. ECA -
6. ESS? -
~ NEDC -:; .
£ . PEDe -
9. UNO -
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TO use limited grant aid funds to help local communities to develop

the ability to sustain their own sChools, .hus appealing to the

Afghan sense of dignity and ihd~1,)end'1,1nCe, yet: maintainir.g a

framework of educational stanaardsf:!.t:tiriy a nation reborn to taka

its children and youth into the 21st Centurif.
c· . . . ~

Initially to be eligible to be revie.....e;1 ami ccnsidered or re

considered tor r- fAIO/Rep grants in aid by way of ~emporary fundin.9

of salaries untl_ a community is a~le to sustain its own schools

wi'll depend on:

1) Bringing a balance between Districts, Sub-districts, and

Provinces, so that salary support is gradually extended to

those areas which have the fewest schools and away from areas

having a large number of schools which have been supported for

the longest time; thus, promoting the development of schools

for all Afghan children and youth no matter where they are

geographically located.

2} The immediate selection of the projected Community Education

Deve lopment Coune i 1, the appointment of a Cha irman of the

Council and the assumption of the responsibilities which ha'l,!'e.

heen enumerated.. Not withstanding the condition in paragraph

1, above, initially during the revie:..; and consider~tion fQl;

salary funding, priority will be given to ascertaining that

the policy st;.atement.s 1 isted below under the heading of

Management and Organization are planned and being implemented.

The policies related to Prog~am Quality Indicators will be

developed over time as conditions wit~in Afghanistan are

stabilized and teacher training programs which integrate

staff-based curriculum implementation, ;;urriculum and textbook

development r and program and learning-outcome assessment and

evaluation are developed.
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The O/ATD/Rep has directed that grants by way oi temporary funding

of salary in support of Hdouble-monitored U active ~.chvols be capped

at present levels or reduced and thilt funds available be used as a

means 1) to sustain priman education inside Afghanistan,. 2) as

a tool to develQj? community sUPEQrt . for ~,du~ation inside

Afghanistan l and 3) as an incentive to return schools with a

community when it returns from Pakist.an, consolidating and

integrating those schools with existing schools in Afghanistan. In

vic~"" of that: directive, the following policy and standard operating

procedures regarding grant.---:1idcd salaries <lxerecommended:

Defi;,rtition: Active/Salaried schools = Schools .l'\ct.ive and

Verified in 1991 and/or 1992 and Salaried.

Fo!Jc'y.: School sala.ry grants for active ECA primary schools

inside Afghanistan approved January I, 1991 and sUbject to double

verification should be continued tor one school year through F'l 93

:at an agreed rate compatible with Afghan Counterpart Agency rate.::;

for teachers, head teachers .and support st~ff providin9 that,

within the Yt:ar, the project.eo comnmnity Education Development

CG-~~ncil (1) is nst'.1blished, (2) is functioning within the

p-1.ramet:ers set by the ACA' s des.i9n~1ted education authori t:", and (3)

is making satisfactory progress toward fulfilling the defined

responsibilities assigned to the Council. Further grant-aid salary

support is to be conditioned upon such actions.

Each rural uQarya U village community or each urban "Nahia"

community, separately or conjointly, will select a Community

Education Development Council (CEDC). Council bounda.i-ies are to be

based upon the number of clientele served by a school or schools

within a geographic area as recommended to the appropriate office

of the ACA's designated education authority by a specific community

or by agreement between or amongst several communities.

This Council (CEDC) will be composed of a group of volunteers

chosen by the community to serve as its education representatives

to oversee the affairs of the school and maintain liaison with the

head teacher, teachers, and staff, the ACAfs designated education

authority, ESSP# ECA and other external agencies. Council members

will serve for a definite term. Terms ~re sUbject to renewal upon

approval by the community. Council members will choose one of

their O~n as Chairperson. The ~esponsibilities and related duties

of these Councils are as follows. Furth~r grant-aid support ,i.n

~erms of salaries or supply of textbooks, supplies or materials is

to be conditioned upon these Councils being formed and putting

forth a plan of action an;;) time line for fUlfilling these

responsibilities and duties.
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!tesponsibilit:.ies of the communi,ty Educ~tion.:Qe.vreloprnent Councils

(~EQ~

Responsibility 1~ Each Community Education Development Council

(CEDC) is to act for a community as guardian

"'Sar-parastU of the education of its children and youth in

coordination, on the one hand, with the community school's head

teacher, teachers, and support staff a~~1 on the other hand, with

the Afghan- Counterpart Agencies (ACA's) designated education

authority.

a. ~ization and Management: .:-crsonnel: .staffing

In consultation with the head teacher(s) and teachers,

CEDC will identify candidates and recommend the

appointment of head teachers I t,eachers t and support staff

to the ACA t S designated education au -hority according to

standard criteria established by that authority. In cases

where a head teacherls, teacherl~r or support staff's

perCormance does not measure up to ~he expectations of

the community or meet the standards established by the

ACA's designated education authority, CEDC will recommend

training, corrective action or dismissal in accordance

with the procedures and criteria established by that

authority.

CEDC will certi fy to the AeA' s designated education

authority that all students in the community have equal

access to school reaardless nf ethnic eriain or mother

tongue, economic status, gender, or rural or urban

status. Further, CEDC will ensure that as a minimum

communi ty schools are compr ised, in a conf iguration

acceptable to the community, of at least 30% girls in

classes 1 to J and 25% in classes 4 to 6 and 20% in

higher grades as these schools are established.

possible configurations include: (1) Separate boys and

girls schools in different locations but same community;

(2) Boys and girls mixed but seated on separate sides of

the same classroom in classes 1-3 and 4-6 or and divided

into sepa::.ate classrooms in classes 4-6 and located in

different parts of the same building or separate

buildings in same or separate locations; (3) Boys and

girls in same school building but attend in mornings or

afternoon sessions depending on and, thUS, separated by

gend~r.
.
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c. Orsanization and Management: School Site: Consolidation

& Integra,tiof!

If there is more than one school within one and a half

kilometers of another or ot.her schools, CEDC will merge

schools into one school. Girls in classes up to grade 6

will be me.rged in one of the mentioned configurations

(see Ub" , above) acceptable to the community. The

exception to this is when there are separate boys' and

girls' schools within one and a half kilometers of

each other f both \oil ith full complement of sections or

grades, both may be maintained and reviecwed and

considered tor support. If, when merger takes place,

there are excess teachers to a.ccord with established

student-teacher, class-size requirements~ those with

higher qualifications will be retained and the excess

number dismissed. Schools will be consolidated at the

school site with the best facilities.



8

d. organization and Management: School Size and Authorized

pupil-Teacher/Staffing Rati~

To be eligible for review and consideration for AID/Rep

funding of salaries, CEOC will certify to ACA's

deS'ignated education authority that minimum standards are

met and have been verified by designated monitoring

teams, made up jointly by members from UNO/ESSP, RCA, and

the ACA t S designated monitor regarding school size, class

size, and cIa,55 level. Schools may not be. considered for

funding of salaries ~f they are being funded by any

other agency, NGO: or source. !1adrassas are not eligible

for AID/Rep funding but may apply to ACACs designated

education authority for review and consideration.

Minimum levels for review and consideration follow:

To constitute a school: 3 Class Sections g one each in

Gds I-J~ with a community plan to increase at least one

class section of prescribed size each year until a full

primary school has been established.

For Class Size and Teacher Pupil ratio: To be eligible

for teachers class sizes per section must be as follows:

One Teacher Boys schools 10 - 40
Girls schools 08 - 40

students
students

Two Teachers -- All Schools 41 - 80 students

Three Teachers - All Schools 81 - 120 students

Add one teacher per section in increments

of 40 students per class.

Head Teacher and Assistant Head Teacher:

Schools having three classes with a mJ.n1.mum of 120

students are eligible for one head teacher. Schools with

200 students and/or 6 grades or B classes are eligible to

have an assistant head teacher ~ Head teachers and

assistant head teachers are expected to teach classes as

well as to administer and manage their schools, liaise

with the CEDC, and ACA's designated education authority

and external agencies.

Support Staff=

Schools having three classes are eligible for one

janitor. Schools having 4 grades and or 4 sections are

eligible for two janitors. Schools with 300 students and

six grades are eligible for a store clerk.
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e. or.g~l)i%a.tionandH
all~~~en.t: conlt-n\!nity Plan for,1t.ssuminq

Responsibility for Phi~_sical. Plant, Furnishings and

Suppli,es

CEDC will establish a plan for making satisfactory

progress in accordance with the capability of the

community to provide a physical plant for the school(s},

i.e., buildings (classrooms 4 latrines, labs and

special purpose rooms: library); furnishings --(mats"

tables ,and benches or des}:s and chairs~ black boards);

supplies, including transportation (note books,

pencils! chalk) as compared to ideal standards

established by the ACA's designated education authority.

f ~ 9rg~iz1!~igJl~r~L"1~~.~g~
~!..Jl't=-':§.~!'!J)~1 site ,,:--,~~blis.bment

gf 1\.Jt~tlLt!tJc_and HYs:..ienic En:vir9nl!!.en~

CEDC will ensure aesthetic and hygienic surroundings,

including latrine and ..-ater facilities, are established

in the school plant and compound and maintained by head

teachers, teachers, support staff and students.

g. Program Qy'alit..Y...JJtdj.£ators: !L~~a.~l.isltm~ntof Pro-Actiy!!

t~-SlrniJl~!lY.t ronJ!1ent : S,cl!~o_l L~1~.1!.!!!:201!L£.1.
iJ!lat~,

CEDC will ensure that head teacher, teachers and support

staff (1) establish and maintain a humane, "pro-active"

learning environment which reserves punishment for

extreme and rare cases and prefers to reward academic

achievement and practical applications; (2) value

citizenship, tolerance, and moral and ethical action; and

(J) reward individual students' thinking and problem

solving skill perform.ances that lead to self-confidence,

self-esteem, and finding a legitimate place in the

community and the world of work.

h. Pro9.ram Quality Indi~ators:

stationary, Supplies.
Timely Or_{1e~ of Books «

CEOC will ensure that the school's head teacher has

fulfilled all requirements of ECA as ACA's designated

education authority and has placed orders for ESSP books,

stationary and supplies commensurate with the number and

class level of students and in time for distribution at

the beginning of the school year or when otherwise

appropriate. Backlogs of books and supplies are not to

be held as surplus or in reserve in a store room but are

to be distributed to each stUdent.
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CEDC wiLl monit.or ane validat.e t.he scho()l- s att.endance

report for head teacher# teachers. staff and students

before it is sent. to the ACA ~ s desicrnated education

authority; will make enquiries who; att~ndance is

irregular; and. ~il1 oversee corrective action as

necessary J including reco~~endi.ng dismissal of head

teach~rt teachers or support. staff~. if warranted, and

conzultat:ioh with parents in cases of st:udent truancy ..

j. l;:29"r~~ Qu3.!.,tb:__L1'!f!icJl_~.gt'.~..;:;.:_~...;;'!':;,.;:i=..::·m!--T~R.J~ap_d . CC)urs~

~~h~~B.le

CEDC will ensure and v~)lidatet:he head teacher"s

certification t.o the ACA' s (iazignate-o educat ion authority

that tot"'ll annual i,,,*-clas5 tim~~ and subject area course

schedules ara met in accordance with overall criteria

established by th.at authority, although seasonally

adjusted tornect the conditions, e_q~; warm .nnd cold

wea the);",t and needs c~f t.hecoz:l:l1nunity , e.g. plantinq and

harvesting seasons in agricultural ~reas.

CEDC will review and hold head teachers and teachers

accountable for ~~tudents I academic .and pr'3ctical

progress. Accountability will be based on achievement

lev~ls indicated in the head teacher's quarterly student

p~rformanceass€ssm$nt.report dnd annu~l test scores on

the academic and practical progress of each class and

individual student according to the anticipated learning

outcomes specif ied as curriculum objectiv·es of what

students should know and be able to do for each sUbject

area and class level by ACA I S designated edl1c:ation

authority. CEDC will ensure that special attention is

given by teachers, parents and fellow students ~o help

students who are achieving below level. Overall program

success will be measured by student test scores,

attendance and retention rates, and promotion and

graduation rate.s. Special attention will be paid to

rataining girls after grade 3 where the drop-out rate is

usuall)' highest.
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1'n conjunction ~jt.h t:h~ he~d tea.chcrs and t:.each~t"s.. CEDe

""1',\1 ';,4 ...,,,,,,,,,,.11: •. ~,':"'.,'~"'c<"~"""."•. ,-.:,,.,,,.£"!"',,"",:"~ ::;;-,...4 "'"'" ..... "...,-. o.·tst.""n'd;;nn
.~: .iL.if:. .,li\;.."\$.t...:;.. '1; II ~ .l~. 6., t·· ~ ....~ ..._-__ ,~~ ""'~ ~,,,, ,s ~~ '~~~~:;s.,,; '"'" "d. Q". At - ~

candidates frot'. the cvnD~H'iity for UNO' sin-service

teacher tr.aining prcgra(0s (and/or ..hen est:ablist4ed.

official pre-service teacher training programs) in ordel:'

t.o ensure that the su~Z)lv. of qualified male and female

t~achers Ls sufficient.· t~ rM:!et. the n~eds of schools in

the CC~~\:ni ty . A.s a cend i t: ion t.o be recommended and

$upportf;:,d,t~ach~l·tt'.liningcandidates must {li agree to

r<?turn to serv<: t.h~ sendi ng commun i ty fo.r" a stipulated

p<±rioa after bqinq qualified 'ttu~(.n...igh t.raining to tea.ch at

r;pccific clas.s lev~~l.$ .aruJ .. su:bsf1qult~ntlY, being certified

by th-e }'1(;1\'$ <h~si<;n~lt.£d ~ducati.on authorit.y and (2) agree

'to provid~ l<~,(.Hj.nr~';hip andjor participate. in on-site .. in

~:.chool 'training WOt't:SDOp:;; to transfer. and update t.he

';i'C<l{~emic .and prof~s$ ion~l t ~~nc;r..rledg(! th~y have qair:ed In
th<:~,r tf;~~'1Chcr tr'illn;.n9 pr·0>-1t"d14st.O Qt.h~t" teachers ,tt\ the

-Qm--t.H1- ......
~ .. ~:~._,,~1.. '!' Ji.. "·.r >iI.



m, l,r_~gra~_~t;~J ttv__..J:;>~~J..f7_~.~_g!:§-=-- ..-.R.~.:?'.~_'t.~.:~.:.~.!le:r and Te~che[

J'~A..L~r~~J!~e_:~T~~'tl:?90~;1_....:~I!£._3~~~~21q_i;.ig~

CEDC ~il.J as:seS$ the aCr1in.istrative!manac:rement
p(;"rfoi:~,~'U~cu of t.he head tQacher Or? his/her professional
reputation wh leh depends on his abi li~y to use inputs
Ihpr-~""~1 ~~-¢ ~n~~~ ~"~ ~~-Cl~~:~S ~oo~~ a·nd·~!:'''''''';'''':';;:;>VlOl~,.1:·L·,j.iI ~,".jf!"·~.tt ~~U'1..c.. "J[,;:. a::..."t'!...i ~~~~..,~. ..JIio.:t-.t-c t .W ·r....~

m~3.te::'La ls~ equ .iP~Crlt anet Stlpplles, and ttoneYl and plan"
",r·y.an ize, mot i if;:} te. coordi nate·, mon i tor. and control and
evaluate :-..,:::tivities ·...hich prod~H::e ~he l~arnin~ outcomes
and perfO~i!nce.t:; by stud~tH':$ i;t~ c<'lch sUbject area a·t each
grade level ~$ sp!!cified b~r the ACA's desic;tnated
cd.:UC<1t ion ;..H.:t.hor tty a His p.er!:or1~h1nce asa teacher wi 11
be judged "Or" h01N -"~~ll he providenprofessiondl and
.ac..2d,e·rni{;!e~der:!.h3.p t.o hi5 te~iC;HH'S ~lncl how~ well htt
rl~rnon$trat.e$ .1C;~;.h;~mi.c ~~.nd pt'o((t~;$~on~l .;,:ompete.nce durin9
h is 'own t·{HH;n i t1Q t'HH'" i~Jd5 ~

••~' 'Ii-

CE!)C \o:J 11. WoQn iter tQ:;'iche-rs ~ p<'J'rfcrmanccs by reviewing
r~p-ort.s on tC.$1;;s <lno a~;~.~Z$me.nt.s or ·the ir students.
lH::at,lernic and pniet,.lC",ll ,<\(.':fd.ev~ment.s to ~'lscertain whether
th~y m~tch the e:;;p{tctations fO.r learning outcomes
specified for each subject and grade level and contained
in t'~he standardized ct.n:-r ieulu~, texttooKsand t.eaching
aids. ~her~s.tu~{ent results are inferior b.nd
unsatisfactorY1 CEOC may refer to the head teacher whose
;.~espo~sibilit~· is ~o {l} provi(~ c}·,\t,.sroQm su~rvision

and leadership to facilitate· improved teacher perfonn~nc.

and (2) furt.her refer ttl\? :::ratte·:: to ACA·s desi9n~ted

~ducation authority to provlde on-sit.e supervision and/or
e:::isessmen"t -of <the nf"..ed for further professional training
or c·cade:mic upgrading.

Period.ic[dly # C?-~CS, D£DCs r PEDes! and the Henes will
review t.he content. of text.books and peda9ogic~.1 methods
used to teach it:. to ascertain w~1eth~t' they are producing
the kinds of learning Qutcoro~sand social consequences
appropria~e to modern cultural.l social, and economic
needs in the local., !"h3.tiona1; and i.nt.ernational context~
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Resp~n5ibility 2.

J

J
I

HCEf)onzib.l1ity:'3. T;h~ CZOC 1od.ll pr.cvid~ l~a~icrship in Cja-ininq

the coe.perat:icm CfUiC' qit:ner~l pUblic;

:b\H~qn~:ss, ~ttd/or f3qrictJlt'Ut\:l1 cO'mm~.H'd,ty t.o enhance t.he ~t'fect1ve

;j.'ind c!Ci<:i(;:ri'tut:iliz.ati.otl of loCi'il r"1't;ourc~~ 1n st.a,port of school

pt"~~·gr~~~;.. lirnitirv! th~ tVJ,<rd tot" out.s ..;.d~ $UP;':H:.n···~ to achieving
. ."' ~... b! - itR .. ',' . . ,. t~· ... _. '. "," ,', ...... "*. -:to" !II- •

SPOCl..l":: 0 J~lC"".t"(l:$ w.J..ru,'1 ~%pecltH~o "".t~f! d,mlt.s.

I
I
I
1

I
i

i

Tt'H~ C£OC ~.il1 scrv~ ~l$ a channel for
:C''::1'''·''''\H''''·V' toO cOl-",ite-uni.~,,;,<;.. tt: it:z:: iHH'rd fo"'"

• .. ,!-\'i-~.t. . . iIo. ~ ""
_, ....

a5~l$t:irH.;e 1::1 SllPPO~~(.oJ~d~H;i'-ttiOf' to donor' dgencie.c:

the de~i9nated education ~uthority.
outside
thr.:eugh

1'h~~ C?,:I,;lC wi 1 ~~ct"ve as .;'1 ch,,:;nneltc connect

the school to che centers tha~ ser~e the

comru'Jnity's ne;:::ds :with r-:«:'<Jx~~d to h~~'\lth, "",~:'!;ari) and social

set'V lces ,. 1 inking these n ..:-ed liS t~xp~r ienced by families and

indivi{hH~l ct~i,ldrenand y(')uth to e.1iminatinq chelr- adv~rse effects

on achievin9 excellence in school.

Each of the roles :'\$.5 igned to trt.e CEDC Cllrr ie.s wi til it the

t~€:sponsiLilitie$ indicated. (.eH.H~cS! r.;..2mb.~rs \;H:h heat': teachers,

t.e3chers ~ and .suPP0i-t;.:~t.~.ff areaecvunti\bl..It~ to. t.hecornmunity and to

ACA4 s O(;S':<;il'H~~ed education iH~thori't;y to .e~S~l!".e equit.y of,. access

tel.. i.'lnd qua 1 i ty of f~(h.~C3tion.
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and!n.active
:;,,~ l.f) r ie·:{"i

_.,.. .,.e.~:r.·_'_J".,,:f.~_~.n 1,..J'O.·~,;, l\t""'t"" j '!~~ 't ..rp.,....; iF ~ ~d
._... ,OJ" _~ -1_,... ...- 1" "_ .~_ ""'" ~ !' t,::; r • ..;".. '¥.. "" i. ....... 11:;

ro.:>",·~ -.!"" .... ".... ~ r',;:-:, , ;....,. ~ .~C;(' 1 A 7"pn '!'Ma-t l' ~ ......tv' Jioi', .'~. k~' 7.. "'_ :I.<-~ .Jf- ,} .~I .~~ .10:...... ~~.ii :~ <>,_#: ~.~ .s.. ~.,.s.. ...... '"-t./t ,. ~ . ~ lC" 'lij;;.

iT:~(:~:)n:-;istcnt ,~·oni·t.ori.nq renot·ts in.
~ .

.~:;~l ~ .i,1 r.i !;;;'3 .~\ r~~ ()n :""to 1. d- ..

nropped -- $cbools;',it:tive, Verified and
:·~.~1 ~ (~:':i ~.:~~:; ; ..r~.J ;~.....:-'i, ~~... ~.. ,: 'it. ,r.;~~~ ~ :;.:;~ :::,,~r~~~·:d 't·.a-spd on
negativ~ ~on.i~orjng r'cpot~ts4

t:tolit:-1f: lVJ'1} f'.choc'Je ~hich \ot'·~r(~ cJ4$~';ifi~d ;;lS inactive or
dropped and ldter q~;.~ ::i¢~ as an Active SCheol via the 1992
""'.', ;: ,..... ;""'{"'P".'·.f.,,..,,."'''..... "h.'" 1 'I. ~" ..,. ,';,r..-,'" f~"O,.-ii .-.,. ' .. -- ~~•."". ..('}.... ..~... pe.... ·~-~~.!.({.J.:f;.l .'-..,.!'- ;;,. ::J.¥:~ j .t~ !l,:'·r"~~,.l .... ~,~. :...i? .... ·..·.~· .:....J. ~,,~,t' r"~ '.'..;'~ <v ..;i,.-.:",i~~ ,,",I;. .:;;:':t:;~ ..,..,~.t.. ,~.~.. ,_.. ii. :_$~,. '\....~.~-. :,.,. ,..VU

'ht-,,,,,; f'O,n;; ""~.... 1'.,..,')"", t'h"'" '" ~,.,.,.~ "j..P"~ ,~~~"') "~f~""~? t ; ~.lf·Ii,,~ A""pr. 'I v ·V"''''.l' f; .....d
;J.,..! ..,~ ...: ~~.~;t 'f Ii -\ .... ~ ~ 'j t1.-, .. ,.~ '~'T,\ ... -lo ~ :.l,~~ .,........ ..,... ~.~3",.. :i.... '# f ~.. .'f ~:t f1: ,: ~". "'" .... ~~ .. -k ~ '~:.: <\,Jt. ~J.. ..,.:,t ~,.; V ~.-..... ~, ,1 . 1j,;,:.~ . '. • ¥ .

.-,.~,/~ ~ f.'l-""", ....~t""..".4 ..-i""ll f' ~.-.;"t~. .:c~.~ .~. ,...·,.·~.v.... <:"i _,*,Al< ~,. ~ ~ t ~,,~~ t-'"l..li,,- -- ..~·t ~.s->t ...~.d''''''r'' '~:'·4Jk\.Y prs ....:l·od
~~." =",fI'~ .J..," ~f(.~;. ~,,: .. <}.-;)..,"'- ,",: 'r, "'1 ~ ,." ,,1 .". "r"'#. .,~. '\" ,-"~.,,. iI;, ~ ~'~..~~. ~ \tV)...· ~J~,,," ~Jl~.~ :" .\.... .t ~ -=- ~..• ~, III<;t i. . ;

t}(:~t:or'{~ <~(~rt:ifi..c~~t~i:o.n. t'rh{~ ,~~·~:,~ ..r~<~ ..;:'"ff p;(\y~"(;nt pc~r.iOtj Sh~ll.l be
t.t~r·o\~.gh l~",: ~)~.~ ~~t~(l t.:;~f~::r~ t.t1(~ ·:·~·;~·_~:-~O~~.i ~;,:~~-t:; m~.'~f~t tr\t~ s·t;a:ndards
~;p~::-C i tied f01-:' )\ct. :ive Schools.. ..dJc,\;"c < !{.1r' ty,cth(~r review and
ccnsid~rati.on ot sa13~Y support.

./
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J!,9.J_~_~Y; Schoel Zal,"H"Y p~Y'men't5 tcrne;,,:l"1 i1ppro~Jcd ;active and
d..".1.-.1 "'. up_;; ¢: p~t·c:'" ....--:. ,..,.,~_.. ~'-;-'''''n t <0::: ;; ..... i "'~ ..~ l 'f'nh,:::o.h ,; -. .... ::"n and
' . .';"iJ:W J~::oL: i ~'~,-A.,. ~ i . .~... __.~,;" .,.... ' i:40:,J. .~:#li..,J. ,i·_,l.Q.i,.. }' ....."·:_;;.lW.o-i 0\4,~ __ ~ij.;j ,t.~J}.~ lo<\ -;Jf Q·f:~ 1fI4..a~..... /If; ,

after Septembor JO, 1992 ~ust meet the conditions set forth,
above, for Active Schools.

To ensur(~ ~quity of accesS throuqhout,;\fol'h"lnist.:tn; however;
priority will be given to using fhe limiied funds available
{c.lppe{} by 'f"'i 92} to est'!:)bILsh n~\"j,~schools in geographic areas
' .. ,. ..' .... {~"" *_ 'I...: r. ... ,,~, ."t"I''''i~f'''> 1""'0""'" """,-1'>;('0- o~ oi'.r· •• ",,""'1.~ '~w" .,'t~t.t·'r'";n;,.d '-Vc""'-. <j;. ,j\. ..,.......if ~ :\.;. ... ~ ,."~,JI.."",.a;. ~ 'j,. .•.•, '!..".. "''' ".~_ .'~. !w': .J(.,. ...~'" \\".. ... :t~,,",~,-~ .... }. ...._ ~. ..,.)... ;.."'t~.,..! ~ :O1..)~ ~. ~ ~,.). u ~ ~';'., *'.1.... .-::; u,

ESSP at1tl OIAID!F~p st:tHJ 1.t;~Z and ro.ccm~endcd tCiECA.
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F.9_~i_~"y: In ot"d~r to facilitate and promote the return of

primary schcolswith thei.r communit.:y from Pakistan to

Afghanist:1'ln.t O/AHJ/Rnp has r~co1lJ:.mended exceptional conditions

by way of salin"y .support. to schvo1.s~

Schools monitored and verifi~d by a joint committee of ECA~

A£I\, and ESSP iWhich .are Ct;r.n~.nt:ly r(~ceiving salary support

und~r O/A!D/Rep in Pakistan ~ill be required to re9ister with
tJH~ ACl\'s d,c6ignatcd ectuc,ation .HJth.ority and be certified as

ooinq a rc-establ.i;sh~dActive School If\sid(! Atghanistan. It

i{t; iSub,ject. to .;11.1 the requireme.nts {or any ECA Doubly V-arified

.\ct.iv~ :School. as set forth under th,,1.t'. heading above.

"reachers
Head 're.achers
Asst. Head Teachers
J~nit.or.s

....~ RS.
Rs.
Rs ..
Rs.

1,200
1,400
1,,300

800



SCHUTTE: FiNAL REPORT -ATTACHMENT ;it 5

Trrputs--------------Activ i t.ies~----outcornes-------Socia 1 Conseq.

1

Personnel
'f'ime
~~~~_/'~a~~1~~~~~
~:.v~~..~.-:.,lIl. .iv ..... ~.·~ ~~.,,;;;,

BOOKS I t'!at~r ia15
1:" '.~' .... '"t"S'" _1 ~,,...;.l'jl... ~p~,.~n- J' '.Pl.;!'" .d~~",

J:" i ~jy:!tli::;~~

All Levels of
l~ear·t~ i.t~g:
"'7; . - " ~ .... :. 0 ',,:»""t> oposJ;.'l..~ no~

Procedural
Condition.t11
Knowledq tl

Skills~ and
Valu~s in
;'.c.-)de~ic;
Voc;i\tional# ~

Pro(~ssioni.\l

"'-·.l,:_,-""".....,.l,.(i~~ J ;aw,.... y~

Entry .into
~orld tlf Work

d · ...... '1an jor rauu. Y
and Adult.
Clvil Rights,
1)uties, and
Responsibilities

Feedb3ck~---~---------~----·--------------~--~~--~--~~--~.~~~~~-~~-~
ru-r Ym- 1ANen' t'~t~~~f,~. 4-. - • .1.4·''''P.tl-,~1u.0( t~ ..'-1,,-,* .. .1'

Curr. Develop~cnt
Uft_~~I-l'A- ~ft,.pl~p-~".
""V"-'~""'j;\ .... ;:> ~~""" ... m~Y ~.,c" ...
Supplies/Equip Development
Staff Development

1. Professional/Academic
2. Class~oom Management

student Development
Stuoen t;. "l'es~ I !-;va lqa~ion/

Assessment Development
School LeadershIp Development

1. Prof' Academic
2. Admin & Management

councils Leadership Development
1.CEDC 2.DEOC 3.?EOC 4.N£DC

oraanizational Development
~.. -
1. Financial/Fiscal Resource
2. External School Related !-fRD
J. Communications Network

Inside organization
Outside Organization

Physical PlantlFurnishingB.!.. Ii . '-

Grounds Development

Who dO'eswh,at wi 't.h whom? Ho''''? "';hen? h'here? Using which inputs #

including costs? ~',!ith .....hat anticipated b£{nef its (why)? Within
Which organizational struc~u~e and communications netwo~k? And,
thc:o: QUAI.d'J'V of the a<:;.tivlty dope.nds OH aa:::..w~t~inq the following
Questlcfi,:HBy wl1!i-ch level,which !~eaflS, and .."hat criteria of
A~~seSSt!'lt:?nt and £'/:(11 ua t ion?H .re lat ed to e,-'lch of the fore,goinq
OL,:-(?st ion~i .,



IND!CATORS of EDUCATION~L EFFICIENCY

BENCU}'J\RK DATA EHIS (Ef.ficiency-based Ed Ma.nagement Info system)
NEEOS: STUiJENT CHr\iU\CTERISTJ:CS

School Individual

1.1.1. student
n~':lme .>.nd

il computer ized
filther: t s name

subj

each

eachteacher

Code individual students assigned:
--by school
--by class level , section
--by gender
--by type of program
--by transfer if any
--by ethnic group
--by ~other tongue
--bv warm or cold weather school..
--by age.
--by .mastery of

sUbj oect/gt~ad..:t
--by teacher(s}

Procedure 1. L] Trace progress from ye~r to year ustng school
& s~udent codes to get accurate class to c1ass
2ittr itio!1, repetit.ion l drop-out and graduation
rates and interpret them in terms of analysis
{See Procedure 1.1.2) as dIfferent measures of
a community's educational efficiency. Long
range studies can be made to eventually
connect education level and categories to
social consequences" e.g., employment
(acl.:.ual and potential) 1 economic status and
welfare s birth rates, family health, civic
position. Consider TIME as a factor in all
cases.i.e., how long did.it take to produce
out~omes and ho~ long for outcomes to produce
expected social consequences.

Procedure 1.1.~ Devise attitudinal and behavior measures,
apply and interpret their effects in terms of
social consequences.
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points To B~ consider~d,

Have ECA schools in Afghanistan been as.signed code numbers and
computerized? Have student lists been coded and computerized? If
not" they should be given code numbers so that they can be traced.
Tnis is esceciallv important for airls.

~ # ~

If
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BENCHMARK DATA EMIS (Efficiency-based £d Management Info system)

NEeDS: ~E~CHER AND ADMINtSTRATOR CHARACTERISTICS

T . 2 -d t . &: 'r ~ • 1
.~SK ,: .i. en 1,- Y .1jJs\.-ructlona •

Characteristics
t..dmin istra tor and Supnor:.t sta ff

Sub1'ask 2. 1 Compile a Comnuterized Reaister. -
and Adroinist~ative Personnel and

for Instructional
Sur.;:,ort Staff.

" .

Procedure 2.1.1 Assign each instruc~ional and
person and each support
individual identity numbers
fat.her!s name.

admini3trative
staff member
by name and

Pro' _.Jure 2. 1. 2 For ~ach instructional ~nd administrative
person and each support st~ff member as~igned,

construct a profile, collecting nnd co1t<pl1ing

the following information:

--name and identification code
--age --gender
--mother . tongue --othAr languages

!profi~iency level)
--~thr.ic origin
---marit[d. status --number Ci"Cl agetl of

children
--name of present school and inclusive da~es

o+" employment. ';'

--present salar:{ source [c sonrce ~ c salary

support agency
--subjects and/or level presently teaching

--subjects and/or ~avels taught in past

--subjects and/or ~~v~ls formally quqlifi~~ to
teach

--name (:5) of schoo 1 ~:: '......here emplOyeti in past.

and inclusive ctate;s) of emnloyment

--r'1me(s) ~il1clusive d;;lte{s) I place{s), & types

O.L WC< .. e.xpE'r .lence other *:han teaching .

--educational background: ?laces, inclusive

dates e levels of atta':'n:n,~'nt (degre'~s,

diplo~es, certificates, other)
++~~ardsr honors
++specialization(s)~ including majors &

minors t if any
++conf irme(.i. .:.n-$erv ice COUrses by type,

p) ?ce & dates
--respo.', ~~")il. i ties ot-her than school

(busines~:individual, or agricultural)
--empl~·yer • s ratinCjs and/or scale assigned

recommendotions
--SOCiO[~',,'!H:;'mic and demogrnph ic background

,., .'-.;. e· ,-.. i··,. \: S .. , !(l Y'j
· ... l.'-.,loC.. '-V~:



SubTask 2.2 Establish
District"
following:

5

Aciareaates bv School 1 Community,
Pro~;incial and ;~ational Levels for the

(1) 'iistributicn of t.eachers l head teachers,
assistant head teachers, and key educators by
qualifications

(2) StudlC'.mt-teacher ratios
(J) Distribution of teachers, head teachers,

assistant head teachers~ and key educators by
specialization and qualification, age,
experience, geographic location

(4) Ratio of students to teachers, head
teachers f assistant head teachers and key
educat.ors

(5) Ratio of teachers to head teachers,
assistant head teachers and key educators

(6) Ratio of head teachers, assistant head
teachers to }~ey eauc.<:i tors

en 'furn over rat.es and incidence: teache.rs,
head teachers, assistant head teachers and
.k.ey educa t.ors

(8) Rates of absent~eism: teachers, head
teachers, assistant head teachers and key
educators

Es t.,abli 5h
Assistant.
concerning:

SubTask 2.3 Studies of Teachers,
Head Teachers. and

Head
Key

Teachers,
Educato.rs

{ 1) TIme t~se

{2) Training needs
( J ) If! teract ion of schoo 1 personnel y:i th

community, especially CEDC, DEDes, PEDes, and
NEDC

(.~) Job satisfaction of teachers, head teachers,
assistant head teachers, and key educators
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Points To Be Considered

Have ECA school personnel in Afqhar:istan been reqistered and
assigned c.omput.erized code numbers: Have: registers and profiles
been constructec# The 10 is important in order to establish who is
eligible for paym,e:1t inside Afghanistan, including those who have
returned. The profile is important from the standpoint that when
th<;t'e is a surpluG of teachers in terms of student-staff ratios in
an integrated zchool(t.hc teGcher with the highest qualification
will be retained and the lesser qualified dismissed. This could
result in the awkward situation of having someone who stayed inside
Afgl'h)nist~.n bcit~q repl':lccd by someone •.....ho is more quali fied who
lett the country during its crisis.

J\ policy will h~lV0 to be m<:Hi*.,;~ ill relation to t.his which places the
d~cision . in t.he re~dm of future bene!'i ts to children and youth,
looking tf.{ provide the most qualified educatcrs paid for doing
their job rather than si.mply pr-ovidinr; a wage earner a salary.

R~garding th(~ 'Ti)s}~s presented above, may I sugge.st in relation t,o
each Task: (a} t:!li! t (~ contractuii 1 .(]rratlgement be made wi th UNO/UNL
for one or more professors, in consultotion with local in-country
UNOJESSP staff, to involve one or two doctoral or masters degree
students as TDY interns to complete short-term outcome studies,
mid-term outcome studies, and periodic and longer-term consequence
studies \jSil~g ~;he studies as the sUbject of thesis or dissertation ..
Purpose level indicators in education can only be studied .intenns
ot long-term social. political and economic consequences resulting
from educational attainme:nt levels measured in terms of the
eft: ic iency and e£ feet.;' veness of inputs, acti V i t:itois, and outcom.es.
Establishment: of the professorial research-student teams would·
serve to institutionalize the research activities and px:-ovide the
short-term and Jlj.i.d-term outcomes base from which the longer-term
social consequence research can be completed. Action based en such
foresight ':.!fould be t.O the advantage of the Universities' involved,
USAID, and ultimat.ely to the client on w'hich the research is based,
Afahans and Afahanistan.. . .



7

BENCH~J~RR DAT~ EMIS {Efficiency-based Ed. Management Info systems}

N.EEDS: COMM'UrnTY AND SUPPORT SYSTEMS {COUNCILS) CHARACTERISTICS AS

A PART OF SYSTEM'S hDMINlSTRATIVE CHARACTERISTICS

SubTask J~l

SubTask 3.2
Sub1'ask J. J
SubTask'J.4

Establish Community Education Development councils
Establish District Education Development Councils

Est.ublish Provincial Education Development councils

Establish National Education Development councils

Points to De Considered

Given the Policy and Procedure statement related to O/AID/Rep

grant-in~aid support which (1) states intent to establishes a

system that empowersteachers , head teachers and key educators

making them responsible, as the core operational staff, in matters

of curriculum implementation, curriculum and textbook development,

staff development, and evaluation and assessment development, (2)

as'signs the centra 1 government 1 s designat.ed education authority the

-role of establishing and maintaining standards, and (3) defines the

five major responsibiLities of the Community Education Development

-Council, procedures must be established (or recognizing CEDes as

they are established and desisning a system to support training for

Council Leaders/Members. Further, support will have to be given to

helping CEDes establish a network of advisory councils at the

district, provincial, and national levels. Basic question is how

to 00 this and how to relate and Afghan institutionalize the roles

of ECA and the designated central counterpart agency (ACA). An

additional question is how these councils and the ECA and

designated Af9han counterpart agency U\CA) will be r.elated to Task

4 ~ l.K~lQw.

, r



BENCHMARK DATA EMIS (Efficiency-based Ed Management Info systems)

NEEDS: LEARNER-ORIENTED OUTCOMES

Overview: Educator Trainina Proaram Goal... ~

If'" h' •. "." . d·
10 Improve t.e qU~l]ty of student ~earn~ng Dy ImprovIng acaem~c

and professional knowledge, skills, valu~s and attitudes of

t~achers, head teachers, and key erluca t.ors. 'fh i $ is to be done

through a system which implements current curriculum using approved

textbooks and teacher guides and simultaneously promotes (1)

curriculum development.! .(2) text.book and illstruction aids

developrnent t {J) acad~mic and professional development of

instructional and administrative staff and (~) the development of

syst-ems for testing, evaluating and. assessing personnel and proqram

effectiveness in terms of (a) sh·ort term client school outcomes

which anticipate mid-t.erm higher educat.ion outcomes or entry level

outcomes as preparation to enter the ~orld ~f work and (b} long-
+- d' t ~.. . ~ , t ..,'. d f· ~t

term S~U les 0 ue~erm1ne tile SDC1a~t econo~~c, C1V~Ct anam~_y

consequenc~s effect.ed as it r~sult of specifi{; educational programs.

Basic Assumptions Underlying the Educator Training program

**Basic Assumption 1: That there is or will be iJn (\greed .MISSION

STNl'EHEWr to be used as a genera;. guide for deciding inputs and

acti v i ties intem.~ed to achi.eve spec if ic learn ing outcom.es w1 th

Afghan Children for each sUbj~~ct area at each gr<lde l~vel and that

these specified outcomes for. students serve to guide pre-service

and it1-Serv ice tra ining programs (or teachers t head teachers~

supervisors and administrators as well as the developltlent of

instructional materials and evaluation and assessme'nt programs.

{See sample Hission Statementl\PP£NDIX "AU}

**Basic Assumption 2: That up to the present what has been done by

ESSP with ECJ\ and ACA in t:erms of cln"ricu 1um, books and

instructional a ids development a:~:.i teach~i.;:O <JU id'?s and t'.?acner

training programs has provided a sound foundation for further

development.



*·*B.it)~~5c Assumption J; That t.ne cuick~"?5t waY to further qualitative
-". ~ .. #' -

as Wt~11. .as: qU;H~~t:i.t.1tive development is to focus future development
.3.nd training progr4'1ws and act,i"'ities first on QUAL.!.P'l!rtC AND
CEHT! FYING ~\ ca·dt'~ of te,Jchets cl;)mpet~nt to produce speci fie
learning outcomes with students in specialized subje~t areas in
grades 1-], then Qrades 4-6~ thQn aracles 7-9, and finally in grades
In-·ll. "l'hts means decidinq first on :wh;':1t' conc€:pts and related
top~ cs tot7~"1Ch ihgr~d.e$ 1'""3 for e.:H~h sUbject. area.. T~e sec?nd
ba.51C qu~st.lcnconccrn5 ho..· 'to teach those concepts (.lncludlng
te;::,x:.hing i l<!ilt"rdnq st.r-.ab.?git2s; ~nd the usc of .in.::;tr.1..H:t.ion mat~rials

and teaching aids, Gupplias and equip~entJ ~o students at different
<.~qo amJ growth .'1nd,h]v"11.pp~t',cnt 1eV(j t:; nrt,,::J who h"lve d i ftorent
1<;,:;,::n inc'1 sty It~$t L (? f th~ t~itYs t.hev terce i "Ie and operate their
pri~rs;on<ll . W~rlGs~. ;1nd hav~ diffct'en,ccs in tl'h!, ....ay their brai~s
l~r.o(.::er;s lnt,orr.;~tj<.:m~ Le., ':Wh(~th<~·t' u~.(!y "H'C' t-lqht: or left braln
clomin~r't proceG~~rs~

;k$:B<~:;;;ic A~S\1mpt:i<'H1 4: 'that .1ftcr the concept scope ~''H1d sequence has
b(~~;n d<:cid.cd for ~~ch. sUbj.ect. lH'lct ~ach qr-..,de l~v{?,.l, a qroup of ECA,
Afl.. ~H::d ESSP j:HH"soon<dt;:iJl '~'ork \.l.i.th c'Hu;.ult~)nts to determine
which top.i.t.:s n:L~t~d to tht~ b.:u~ic COfi(:t'"pts should be taught and
~hat propositional, procedural and conditional information should
be learned by students as a minimum in rel~~ion to each top~c and
wh<1it iril:ormat.ion,'1Hd .sy.il~s Hbt-idqi";"s,j sh·oulcl be cCH''''Istructcd to
-:t~e l,at.e top ics t>.:;> one an.ot~h~t"' ;,$ ....~c 11. illS tQ th~ bas. ic concept in
question.

*"'H.~s.i'C ; .. ssumpt..ion 5: Th.<it h.avinq dt:1Cid.ed ~hat students should
learn, i.e., conte~t scope and sequ~nce for each subject at each
~--.:.~.r~ le'''''' i .,.0::::>. .-.. l:-.:» "'s~ari.\. .;..~ -~~-~ .,{.:.':),,.. ~ _.: ~~~ ~}t-'~~At·j.· t. .. ~t·.M to i-"'aeh ';tgt9·l..j<;c· .''''.:_ .... K w ..........,~.<;: .. _"'" .. ""~ " ....... •.-...~.r~'-'r .....~.>~ .... ~.:.'-" ••.;:::> ~- ........... ,."" r ..........· . ...."".......
to stud~~nts at d i f t~rent \H]e levels and. st:,ages of <;Tt'"owehand
.4"'-~'··!:»o·p·n""nt· "1'0' ..,.1<:-.<,) 'l<-';l"O .-lif,l-"'ere ....... }~A.,...n'·""'g <'::t"v~""'S ~nd' -i·ght oru~.-:v~,_·- ,t.:.J;=.'.. .n- ~ U-.-...i..tf ;i.r_."YV" ~_';'.".... 1;.110'-· ,....t;~"<.1o+-t ••~~"".:, ~""'." .... ",. 1(.,". ... .....

l<?ft In:-ain hemisphere dominanc.es~hen l~ar.n.ing ne~ materials..

'* *B~s i.e Assu:nption 6: 'l'ha t the .~ Y:.;r'\,!' Syst~rn {4 t-1AT ~ Most
Appropriate Teaching Techniques for teaChing students with
di.fferent learning st.yles .:and brain hemisphere preferences}
provides the best framework {I) to ~ap lessons, (2) to apply a
\""'U:.' iety of teacldn<J ~trqte'gies that ~fi 11 appeal to var lOllS types of
learners in the sa~te ~lassroorn; an~ (3) to develop printed
tex~bQoksand inst.ruc'CiQft~! aids to support the strateqies selected
for t:~aching a~H:i learnin.g content." i.e., concepts and topics ..
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*.~·."·~.:::1"'" ;".:1"''''~''-''''''',..~~,·_i.!..:...... ."0 :f •• r.· ..... ""L>~~..'.. "'-hp .,..,..,..,c.. ;~;..- -1.'n· ..l· ....um
-~--_"""" v'~_""'.o-~", ~_~ ~" ,»~i.!.""'" ":s.A;": ;~!I~':\,...;n;"'i .."4.j ~.£c.' ~R-"- .~J...A~ ""~ iM'

,...·r':l""',....·()~·~t·~··.,.~ c''''''''''. ¢.' ..... ,~.. ~ "...,l-, r,-+-~, ...;><:.~.~".. .... ....-"'.• .I'·~'·r1>C>C·~,,,,,h ""0 :V""'~"'.• a· nd u<:!~ ;0
.~ ~ ~ 1'>:_ --:t.J' ._~::-._ ,.v,t '" ':\-" ... 4 _.\,., ~ l~"J ,. '.!,••·e ~ .._..."$ "'_ '., •..,~....~, -J ... ,••.~ r-!~ '" "I.: ...._,V-q "",J-1;':"::- ~:I'':':' ...;;. ... ,,".,~ .f.."J,.~. "V""" '.. .;:);~ ....

e,tH:n SUbJect. :;~t C;~Cli "1r,a(.h~ l';~~t·e: ,,"ln~~. (2} sett.ih<l it. out In the 4

MAT fr.futle'!r:.rc~rk ~;!(.l as' 'f.a.j :to indJ.,cat:e3 vat'iety of teaching

st.rategi.es and tf~chniqta;·s~id.ch can be used by te~3chers and

st\idc~t$ to produce the agreed learning out.com~s and (b) to

ind 1C~1.t(t Wflich instructiona 1 materia is and aids need to be selected

01.~ producf::d 1'.H1d use'fJ t.c ilCCC~Pi.H~}? the ::;trat.cqy or t.echniques

~:;(~ l'2ct~d to'-l.ch .iev~t.he -expected 0\1 tcom~::!:s j rn~ans that. one ca:1 ~lso

design methods of assessing and evaluating the quality of student
~<::hj(~v~m(::tnt. lev~l ate.J,ch stage of t~H1 4 ?>U·...-r i~j~:;:;o:~ as well as

~:;:;;~:g:; inr.:.'! te~ch".::r ,J nd. $ChoD 1 ocrf(n:m~"incc b"j.sQd on tht'?! i r students·

iH;h..i.i'~V(!~~r~'t 1(1v(:!lG~ This informati(:;n provides un aggt"~9ate base

(r'om whtch t.o jUdge 'the S\}cci~$sof th~ progrM~ ~lS a whole. (i.e••

Hls the prograJrl pr'Oduci.tFj the !~~tnds <:H o~Jb:om~s .l(!d consequences it
~~ PVt~~~t.·~,; to ~~~_~.~".~~J~
'" .;:. ;', "'" f,;!"-\-' .,,;...... '. "" q '-••• '* ~... f.". :

""'n~$~e AS1$\.J.mpticn~; "!h~t the basic Pl..u:po~e of uducational

roanaqcment and administration is to combine the educational

·:;~r.st.em's INPr}'rS <:H1d ..\C"!'!V.l'tH·:S (s~~:?r.'lodcl, pl.) to produce

~p<",cU' ic le~u:·.·d.nq: (}utCOff,'C2'S \~.ce foreq<oing a.sslJ.mpt.ions) for chilctt"en

i}t1d youth.. IT B!~S NO OTHEH PtHlPOSf,~ ~rhes(! outcornes l in tUl:n >:'It"e

s~enas nec.f~~s::::,<u·y to pn~~p4!';;,;:' dd ldre!} ~nd ~~(.,uth ror fUl, .er

eth:.cation am.i/o:,' the adu1t world of ~ot'k¥ f~)tdly i'tnd civil life ..

The tr~~i.ning p1·ov.id(~d for h(~ad tea.chers l assist~lnt h~ad teachers,

oth~r key ft'ducatcr.s" afH; council m,~mber-s is intended to enhance

t.hei.r compet.€nc.i(~~~ ,in both tj~~:ir r·olp.~,,;~s aC.tv.:lc~ic and professional

leaders as well as leaders through panagement and administration•

• *B~'}sic Assumption 9~ That qiven thto previous assumptions,

tr(~ ining and d"-.,tvelopr.:tent. •..·orkshops can be organized to train

I~fghan t,ra i ners; teachers ¥ head t.(;,,~cher.5, admiuLstra tors and key

educat.ors;, ;..C!\ pe !'sonne 1 and counc i l:neml::a::rs to unde:;stand a.nd take

as their own the principles, policies" p!."ocesses ~nd procedures

necessary to implement reform and reconstruct the Afghan Education

.~~)lstQn t.o pl-a\~i'fl('7 (!*~~lit}<[ e·dtb:;·d:ti.()!1 t.O all los.tt"}tlan ctlild~eJl and

youth.



11

'i9~'__fl'Q_~~L.T·r{lJn" ..,J:n$i.~r~j_c.~~_.i()n~L~.$>t;.c~tJ_t.~Q_l\~hi.P~ye .. ~hg

~1!!~~:~J~[j~~~=--§J.YJ!J:1L\.,ng~~Q.~I;~;;.Q.~~~~r_~l_~.~Y __i).~:~:L~;~Kt~s;~etJJg.

!.... ;'··.l~ ~ ~'·~.l'; ~. '."." •.....,-,"..• +-~jA ..,.!.....'t' .....;"
...f:~;;"'.. :~~~ ...:..."Z..-=_~-..:tjo.'·~';~:: ._,=...'..~~~;..:..:...:~...::.:t-;:....:........-.

1i\r,!"1_)t9-.1';~~Li:t".lrL_Z,;~pl.n.i.$..t._r.!~. \;:""t~~~.•_ ..EH'J!j;L••~~y.'s~1.~.2.tX

~i ~;.~1fJ~-,L~1f"::..t~; !liJtg~~~2..c~m~' !·LCt-.-L_:;c2.\~;!.lg.U~_~~~J~l:2.~.t;~Lt.Q. _ r':'~l§

:,'1~ ,·1'~~U·""' ',;,"'''1 AJ~"iv;"~{"-i.,'" on tJt"oduc'*'\t"l the
,~;!.~~·;".<t"-_...-¥:;_.;U.,;'.,:,-",::':~~,..!6

~.~-,_"·,,Y~~~......:~~~... ..2'r..~t...-r.~ .....,;.0~__·.S....!L,>1~'~~'..w:·.~~J..':I~':,JoHO~

~'5r?'f':.~jJ~~i~!;;,.;;L.t~~~:U~..rJJlg__Q\~.!;.S~~2.~g~ .._:.tht:.::"_~r.~..Jdf.£!£.£t. ~9 t_Q

!~ .(~ ~.~.J., ..~~~~.,~~~~~e~l~l~,!.·~,~:~~~~·t~t,;~ ~~?_ t~,~,?._

D<,;;,velop
,(." .\ .,> 1c~ -j .'1;~...,. ......
"!""}~"':"""; ..1 .;"':~;l."..

~1 Conceptual Scope and S~quf.'nce

;H"'(~\1 .:1. t Eu.~h GrfH.h· L-(1'vfi" 1.
for f:.aeh

IdentifV and Jist basic concepts and related

t.op ic:~. ccnt;cdJH-:d j n tJtt'? cur;n:-ut cur' r iculum and

text.books for f~dCh sUbject i.H1d qri,de ~~vel in

Pl,l$ht"tJ orOiu:"i {?QrL'} a~. fellows:

ci.vics P~rD

!{aths
Dari or Pu:shtu

c i vies I-~o·rD

t';~3t.~1S

D~ri or ?ushtu

civics Porn
t4aths
Dari or PU5htu

Develop an l( ideaP' ~onc{:ptl"lql scope. and

sequence for each sUbj?ct area at each qrade
, ,. ". .. ." ',} d·...·.. ... " th 7
~eve~ t~nlt1a~LY graues ~-3, ~"en ~-G, .en -
9.# then 1. \}-12) and set it. out as a curriculum

statement, dividing concepts into its
.. • L ..'

compO~ef}t ~OPLCS ana suotopl.CS.

Use canst! 1tant ~ s expertise and. comm~rcially

produced curricula and textbooks as models

from 1..lhich. to select conc-epts and topics and
to be used as resource books in addition to

:'he consult.ant t s expertise in developmental

\<Jorkshops ",,;!H~re curr leu la .a r-e tur-ned into

t:.(t;:~C11intj '1 r{~sson ~nap$ and t¢ach lug ~a terials by

\,j·oX'"kS!"lCI) Pi1l~t it;.l E)·far~ts ...

if
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comp.(~rc thf~ scc'pe ~nd sequen;;::e embod ied .in the
... '~. <•.::.. .. ;; A "'" t ;; 1 S' ~_. i thc:urri:?D''\.,.. curr.1CU..£a.~ .ooo,:,.~ a~'~".t *.-.,3 e.rA.·a .. 'l't'A,.

the H id~nJ ~i 5c<ope arrd r:;<t'qu~.~nc~ d~velcped with
t ~~e C~.J:1Sl~ 1t.~, n t :.-

;\dd .anything which ne~d$t:o be added,. sUbtract
~nythLn-g th;,t: ne~d~':;'t.o bt! !;t!j'"\t'xdcted" chang-e
~MV~~~_1 .~~~ nDuA~ ·n ~~ r~~~~pd ,~~p s-· ~}:t.'t~!ii\..~i •. ;J)i;"J ~ .... ."r.-..3 ..\..,., i:t~,_ .._'\.~:":~ ~."'"9 \,,1,_,:: _~~<'4.!"t''''':f.,;~,'!'' \'It.".;~_ .....l-' AMi..

Construct
~;cop~ ~)nd

$ul,m:i t tefj
.ijU thOl" itY

,a firml dr.~f~ concept and topic
seq~';C:HH::(: curt" leu lu~, zt.-lt.eme'nt to be
to the designated Afghan education

.it'"""",", '--p.-.;n." •.",,~ t.ot: ~'.1".~ "i}.
tL''J.~ up·, .......p.'W'9-..~· \ ..9~ ~ .'t1j; ........ ,#

th:~vis,n dr'i~rt K1S SWi'rlC'~;t'C:d d~~t:; ignat.ed ~ducation

;H~th~.)rity{ot" fin;ii .,1PiJf{)V.;:d ;Hld tluo,lication
fO ghm' di::-ect.a.on 'to rut'tht1t' textoook and
ins'tn.:ctiQrHll m~lter iotds dpvt::lcH::m\~nt... . ~

(Not::c ,: Sinc<" 3 CO,r'l7»t.dt"U'l.t: tor SCi';.H"u::rJ' iH"rd m"'\t.h~~~l,:::;·ics will be in
P~sh~lw~r from '5 ~.Q 2G }1,,~y~ ·~·e i_hculd focus tJlo;-' f:)ffort$ Ort dcslqn.inq
t:h~ conc~ptu<,!. 8COPe. and soqu(!>nei2 for :sc1.enc~ and mathematics in
g~"a~{~$1-3 as \,;I~ll ::is d.~veloping str~:ttcgi~$ ~hi<:h ca.n befIt into
th~ .~ tv.. '!' ft'~'H1H;~~'O!:kto tE'<1ch sci~ncc ~Htd math concepts at this
level to learners with different le~rnin9 styles and brain
he.misph~r(? preft'~renc(>s~ Sci€!~c(t, JS not .introduced into the
'C'.J:r:t-iculum until gra'(h,~ -4 :u1dis tr~"lted as. .;'\ ~;ubject t,;'.iuqht in
(dther Pasht.uor D,u"i in qrade:;.; 4~6. In q:;ades 7-9 science is
...·c.. '~n,ht·· C""C' .,." ..".., ~c1c.t"\-';;o·.."rC' -- ...h""""~~""r·~ :ol'n"~ h;O~""g'-' Ml""rhe-atl"'-S 1·~."".u ... ,'i:·~"':.l·. 'C"... _;.,.~ ~wU ~~k')\"""''\''f~~~ """-".~:'ll":;':,!,--~-\.,,. 1 $:• ..I'~ ~ •.... _.~ ..j'.... ~· .•Y~.j •.. .ut.· ,._~..... ' ....,

diviti<ed into phV·~;ic$. m<!t~:;ernaties and geometry. 'foe. work in
science .at gr.ades 1-3 ,,",'ould look. ~1.t an ideal scope and sequence and
c13ss:::"oom instr".H.::~icn which 'Wi 11 serve ·to develop prerequisite
knowledge and skills needed to master science and mathematics at
grade 4 and abQv.t:-t. {See ,,~PPEN1Y!X '!\.( for sUbject: course lists fQr
grades 4-12])

(Note 2: Th.€: present '\i~orkshop proY'ides us 7,'1 tho an opportunity to
conduct a joint ',,'·cr-kshop involving £eA ond. AEA personnel with the
...... i"Cp ..,.o.'."""c·t·.e.'" t~"'C""::>f- ·<">-"'-::.c}"e~- .rPt-:;>i"ers ,:»n~~ 'r"e~~cheY '~'ra'n""r'C1' .,,.'1'''0 """11::... ....~.c...i1: ..~-c;: .. ~., 1.... ijo ...""--'l_,,,-.~ .... _~,:i: ... ol ... ~ __ ~_4.l "'_ <'f•.• ,.U '" ."""" ..... ,AI., .. ,'00'" ~ ;;:;tI ~'$.•. ~ .. __

become our specialist crainers in mathematics and science. This is
an essential and important first step in institutionalizing the
relationshipart,o-ogst 'the 'three groups of Afghan educators .. }

{Not-e :3: Fu,rth~r. til is deve lopment <,(orkshop to deve lop curr icu ltlm
(.5COP~ and sequence; I m:~tel~ia ls.. and teaching and evaluation
st:>at.eqiGsCcan be -used as a fflo.d~l. for future P€shawar/Quetta
\"...o:.~ksh<;;'PS h~~ v i !~9 tJ)(~ S~1me pU,q)ose and SUt>sf:quent workshops tor
te4cher'$ t:Q beccnduct:ed .:l n des igrH'C'Z;.ed cqnt..f,?rs throughout
;d"'q h ,H) i~~ t.an, )

,T
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~~ ..... ;·1"'l""1~~ ""'" ....,....""A -t.- ~,..,..,'!'".::~.~ ::l .....~ ....~'n~ ........ J- ~ ..... • .... a· n .. #-1> tJ'ho :s
~-*..•4-~'':; il~P.<t....i:;'" ~';". ~.l~':;.'::::',..:-, ~_v · -(~~)l.J~~.i..l 1I.'~.1;~ ·L:~.A..i{~ ~\,~~ \-':cn...;,U1..'-~ \-t~.J _.II .-
j··r ..... ·• ·t·"' ·;l·j -,.· ~l'-~ ., ....""',..,. ••• :;,..- ·,..c·... ' ............. " .. ,... ~ \-'"",I'-k f'l"rst.,'.1••. 'L} ", >.t .......'L o \":..l ..... .lvH·-;"'."...":re -a~. ,.Z .~Q.~..e .a~~u =equerh_e ..... 0 .>..!V""-U '.'

sltHj second h~n(HJ;aCe 1~ ~"...~ ~ ... "",, ~lnd tn·~fer.able n~.d:H)l~ lanauC\n(!"J ,... .,'1\. _·.U 4,:. ~'~;L; 1j,,~ -.. II. ~- .,p ':J

rn~t.ht1d:s and the HCiow.r.,unic.at, i ~~e~*appr,o;~ch that (1 J c,a.n be applied to
l~arnin~ Farsi and Pushtu and other pother tongues in Afghanistan;
d"'(~ ("l'~ ~D ...~",~._ .• ,~",;4 ..,.·1~ :""~'""~"-~"" 'of' l;,,~.... ·'·:":i.""O tp .....""iftN -- re ....d·in·N
',. ,.,. I( :--1, '\ «;. :I V '..;.'f~ ";e.l:;' *;&.:\.."; Sf ·,.oJ· .... .4.. u·:::.!:z~ '\_.~ ~~ 'l._~. .-;... ~P-o-ii ..""J '~i:.~~-J '_ .. :... 'to .r,.• ~ AI: '!',.lJ""":J • .Q .." ~

.If:_:tr~ ~ iii). ~ "'~~1" "~it~~~'1~:',...· ".. ~~, -: ~ ~ .~ i .'Ytf '''':'''' ~~- ~ iI'"'f!~." \,......, ~,.; 'to ~,.. ~nka' Sl e
W"'~·"''''''·~t ;;':'1t"''''''·Uir... J"HJ~ ""'AO ..... :.:;,l...e •. ~~-n·";;l! iil;..., t_.il.~, •.• ;j> og ..,..l( .... ~""~.."'".t...~il .10._

~t.,.~~'i ~ ,'''. -Lr.... _~. ~;t ..... ~ e : - . . t ", "; .• Ii}'''' c, . "~ . A." 1: ft'", U-"g'A
...'!'lh" ........ {1. p~.;:; v't1 ... .,.;~~"" • .:> ~ y ... ngperson \\,5~ ......0 .an or.i ng no::;w ~.~Hfq a 0;

1p~¥~~~~ ~8~O~~-" ~~~ ~A~-h~"~J ~+~~+¢~;n~ .~ hA~. 0" ~~pel' -u~h:tu·
'!#;-""" ...,,~ of. !J ~ ..... '1 ~',J i,. ,.;;;;. ..., '.. _:«::.i ., ..\_ ... ~ :r.~'t l( ...i. ~'~Jl;~!\.;':t \\ -A. A ,).~.;< ~ '\00. -e;. ~" '''"'' '~;..~J .6.. ·t.....":> :t...... ~ ~... \';;~:.l· i .,.:,a it .~. ~t i.:.. ~. ',. C".-:I .

iUjdoth~r A1'tJh,'H':i tr;{.')tJH!r' 'tGfHJues r.t!t.h~r th~n V ic~ ~-et"S"l, A1 thO\Jqh
it would b~ pn:~f~rable to ident.l fy ,a Oat'i or PuShbJ speaker 'Who is

."j 111:0 a l.:c.:HJu~qc pcdagoqu~fa~i 1 iiJr with th~ l~'lt~st; research,
p<!'t'h~'.aps we r'1·eed ;1; j::H:·of(!.~:~);t;,ri~~llcioctor';ll-stu{h~mt te..)m from a
U ·~~·f(·,,:>,,···_·~tv "~~"'.r'> ('•....,.",j.A b"·,......... ; .. ~h~:'\< ,."'...... 1,........" .... (" ......,(... "'...r-: '\-J k.,. ... '" ·"'nd t'hen_i'I.:I ,:,\ ... N ~.. .j.~.....ao· .:; ~ J: .. V ~"",.... ·~.~f~., .~_ \.1t .. ~.,...~ J.:. ~ 1 ~~ ~ ,_ ,.,.. ·'411" Ii lo. :i: """"'.~ ·.·t·~ .~.." "'.'" .'''''"'4lo.i"'' ..... If.::: .. ~;.: ~. . ..

·cont-in",}'.? 't-o 'W('''}t''t;.on 'thi,? f.H:"obl~m ot int.t"cdocir1'1,; und ~ppl}'lnq modern
L)ngu.;:'g<~ t(!'achit19 't<::chn iq~.;cs t¢ Jt:hc l,:ea.ch ing of ;t\!qhan mother
t"O"'i'il.""""'" ~.-, - ... r" ."',~ ,'_";' .'", _<.. .,,~.~ ~ ......_i., ,'t.. ~ th~~ ..... t .......... ,.,. ~''''''''
~. II " ---;J V ~::';.~;I) ..... :i " j i-. Ili..AI.~'"<... ~r) . .j4 ·V j I ...." ~ ':\..40 '" !" ~."" .... V .....,. ~,i...... ·lio lI- ~... , oW lJ .. .a. 'df lIi-": -i, _;J> .4, t.:.. ,i •

We aL~.';c :must d~cid~ wh~ther to inctud(t th~ soci ..\! studies sU"bje.ct
as \~Ql1 ;~$ $<:i~nc-e in the Cr~dQ l-:~ c\}.t'ricuhtm which now is mostly
l~trrgu~"HJ~ nnd tlh~th;(-1~;:ltics. ! helie-va ~~ should a.t lel\st design an
i{j,<;<~1. social stlJdie~~ scop<; and sequence tor qt:'\ldes 1-) and perhaps
build into langu'::j,gi~ a,rt.s som~ content. and ski l1s which may serve as
pt'Qrequisite knowl(>d;(~12 and s~ill'S neCf.~5;silt"y fot" social studies
suceessat grade 4 Jevel.



Organize a C"Arriculum~Nat.erials, and Teaching
St.rategies ~;orkshop for an Integrated Team of
Educators Dr,awn from 'f;CA t ;\EA, and ES$P, to Provide
an Underst;.H\d ing cnd Pract.ical Applications of a
SY$tematic Process of Development that Combines the
bevelopment of Curr icul;jm~ Inst.ruct ianaI Mat.erials,
Learning .3no Teaching Strategies~ and Evaluation
and Assessment Techniques as Applied to Science and
Hathem":1t..ics 101- Grades :i to :) and for Grades 4 to
r: +>1~..,. .......; ~o (1" .,.~.. ,,; f';n"'!'~'~ ~n _ 1"'l ( .... An rtPPE"lO'IV';l. \".1, "".J.... .J. 1:1 .•• ~.. .cr..' on". .4. J' .•.".'''' ..,. • .,<;;;:.~ ~". rf. A

"C" f'or HOrKShcp Hotice to be he. id May 11. - 21.,
1992)

4.2.1.1

Using ;,'j. selected concept wi ttl .its related
t.opics fr.om either the sci..(!n~;;e or mathematics
grildf~s 1-:; scope .and sequence, establish a
prototype development process which will be
used by the participants and consu 1tan.tsto
;(Hl::;';WCt" the question. ··Who.t content do we wish
sttid.ent~,; 'to le.arn?Jl 'rhis is a first step to
developing learner-oriented guides with
accompanying print and/or audio-visual
materials and/or teachinq-learnio9 aids to be
used by students andteacners when teaching
and learning the concept and evaluating
performance-54

Select a conc~pt with its related topics from
either the science or mathematics grades 1-3
scope and sequence.

Using the conceptr4ind-~1ap f1odel, analyze the
concept and/or related topics to identify (a)
the propositional information, (b) the.
procedural information<! and (c)' the
conditional information which makes up the
struGture of the concept with its related
topics. This activity simultaneously upqrades
the participants ( knowledge of the structure
of the concept and its practical uses.

Select from all the three types of information
(see 4.2.1.2# above) that which is appropriate
for a student at a particular age level and
stage of growth and ct:evelopment to be learned.
This answers the question, U"lhat do we want
students to learn" which ~llows us to turn to
the further question of ~ H:lo~.t and to Whom do
~le teach this content?"



Procedure 4.2.3

4 .. 2.3.1

IS

Identify the characteristics of the types of
st_,jdent. learners '''''ho maf:e up the roll of any
classroom, and und~rstand the affect of these
en the t.eaching and lcarzLltH:] jf;;at:erials~

Using t.h~ 4 ~1t'T System!, discuss with tne
part.icipants and ::elate to th~ir first hand
knowledge the characteristic learning styles
by which to ident.ify four learner types:
(1) I!The. Imaginative Learner", (2j "The
Analytic Learner"w (3) "The Common Sense
Learner" • and {.~) "The OYrlomic Learner··.

!.A2<::tut:-e ;~nd discuss with participa.nts the
effects ""hzen p~rceivinq the world through a
dQmi11i.Hlt r iqht.. or li2ft. brain-hemisphere has on
stu~cnt le~rning ;:H~d str..ldent behavior, i .. e..,
how they (')per-ate the i t" person.:al. worlds and ~

turt.lu?r, ~~o~ this affects teaching a.no
learn in'S; m;;.H:er L~Lh~ pr~p;)r~] t ion.

Lecture and discuss "'l'I'it.h pat:'t.icipants the 4
MAT systum as a means to construct Learner
Oriented Guides which include:

(~) lesson guides to teachers concerning
specif ied concepts artd related topic.s,
pr<esent.ed in ESSP format,

(b) accompanying print and aUdio-visual
materials and teaching-learning aids,
{wt1ich eventually b~come the basis for
the content of stuaent textbooks a.nd
" ':.0"" ¥' n l' ng ~i t 5 \~Cu;..... .......... i ... .- .}"

(c) right and left minded strategies for
teaching in the same classroom students
who have different learning styles, and

Cd) strategies and techniques to be u~ed at
each stage of the lesson for evaluating.
student achievement and teacher
performance based.

Using the conc@pt selected ~n 4.2.1 and
1· • ~. ;" 2 2 F 1 1 T-h de_aoora~ea on ~n ~ .. w I ~O ~ow ~ e proce ures

indicated to create a Learner-Oriented Guide
according to thecriterla mention in 4.2 .. 3.
(This will done during the workshop.)



Procedure 4 • .2 ••.~

4.2.5.1

Procedure 4.2.6

16

Lecture and discussion of the relationShip of V"/
superv ision t.o tht:! ach ievement of speci f ied
le~rni.ng outcomes by students at each grade
level in each sUbject area and the role of the
head teacher as a resident supervisor
responsible for providing academic and
professional leadership in his school in
iJdciition to his administrative management
resocnsibilities.

~

This is to be the subject of another workshop
for designated education~l supervisors who
will be responsible for the facilitation of
hfgh?n academic and professional programs in
the schools and to explain and demonstrate to
Community Education Development Council
members their responsibilities in relation to
overseeing the education of their children.

~ ... . . d d' . . ;,:: t· .. ·t· h . fuec~ure an4 .lscuss~on D~ ne ~e~a 1005 1p o.
the head teacher and other key administrators
in bringing administrative, manngement, and
professional inputs and activities to bear on
producing specified learning outcomes in each
SUbject. areit. with ~11 chi Idren.

This is to be t.he SUbject of SUbsequent
workshops in the future for head teachers,
assistant head teachers and other key
administrators and council members.

Evaluate the workshop to ensure that
qualitative ar1d quantitative performance
levels have been. achieved according: to
criteria established for all anticipated
Goals, Outcomes, and Social Consequences.
(See hPPENDIX HC" for statement.)

"
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BENCHMARK DATA EMIS (Efficiency-based Ed Management Info system)

NEEDS: INSTXTUTIONALI2fiTION OF AC~sr i.e.~ ECA & AEA WITH ESSP IN

CURRICULUM DEVELOPMENT AND TE~CHER TRAINING.

T k - P " '1 p ~ ~ .,.. T t '.. i .. l' 7'

as~ 5: .. ropose a PO$SlD:..e ~a,--terh ... 0 .. .1ns 1 ...ut ... Oh3 ~~-tng

Curriculum Development and Educator_Training Within the

hfghan Ccunt.emart-!\oencYJ...-Incorporatin.s.Present Personnel

9,nd Progr~un Elements of EC1t..t.- AEl''\ .. and ESSP into a

FUNCTiONAL lINITCapable of Working.Efficientlr and

,f,ffectl vely .in Pesh.;p..;arnQ!i while ~JQokiflS-!~orward to

f:'ffgs::J:.ing-J.t~Esh.'£5l.tion ProgJ:am D£.~Li-gll..t __..§..~.ryices, and

Training, N~ttionwide wh~n Repatriated.

S~(bTask 5.1 Organize, and Conduct Teacher Training Workshops,

Initially, as Set Out in the Model in SubTask 4.2

and Followed by Oth~: Workshops.

(Note 1-: SubTask 4.2 by its very nature unites

di.sparate. groups. When these groups work together

USING A STRUCTURED FR:\ME WITH A COMMON PURPOSE

FOCUSED ON ACHIEVING SPECIFIC 08JECTIVES CENTERED

ON LEl\RNJ NG OU'rCOl-1ES '!"O BE J\CHIEVED BY AFGHAN

STUDENTS, their usual differences fade into the

bacl-:ground. Personnel thus engaged and trained

then becoft1e committed traihers and teachers. They,
in turn, are able to conduct ~ series of structured

curriculum design workshops organized in selected

centers inside Afghanistan. Institutionalization

will have OCGcrred lh'tlen a patt.:ern of success is'

achieved and .lS predictably repeated by trained

personnel who can competently decide (a) what
i-' d . . d·"-·· b' t- t d' ff C· 1

s_uents :In . .l...: ... eren su )ec ....s a. leren c ass

levels should learn and, therefore# what should be

taugr>'":' Q.nd {b) how to teach it. 'l'rained personnel

,,,ill also be able to write structured lesson

guides dud student texts as well as to develop or

s€lect appropriate instructional aids. Beyond

this, they will know and be competeYlt to apply /

var Ions r.~ rate(jies for assessing '",hat learning v'
outcomes h::ve been achieved as a result of

ins tructiona 1 ~ersonnell programs and materials.

'i'i:~ products of these workshop provide the academic

and professionQ~. base for the ser ies of workshops

listed in SUbTask 5.2, below.)



SubTask' 5.2 orqanize
'1''I'''a ,; n i n""A. .... Co ..... ..-." ":.'

and Conduct a
\~or~':shops fo.t"':

Ser ies of uHORK

18

AN1\LYSIS tf

(1) Teachers and Head Teachers to be trained with
respect to their roles as Classroom Leaders,
Schoo li'ianagers f aLd Hesident-facil i tators,
providing on-site and .in-class leadership fo:
academic and professional programs.

(2) Selected group of personnel designated as
tlTRJ\:rNINC-Ft\CILITATORS" selected from ' the
ranks of ESSP personnel (WfTs/,fTs/ot,her staff)
as well as ECA and 1'.,.£A personnel. They will
play the role of academic And professional
trainers of teachers, head teachQrs, and
community council mf~mbers with the
responsibility to:

{a} train Teachers concerning their role as:

Classroom Leaders, providing students
,-..!ith appropriate content with appropl . ;l:te
techniques at the appropriate level.

(b) train Head Teachers concerning their
additional roles as:

School Managers I ensuring in the latter
case that teachers learn how to manage
inputs and activities so as to put them
to use to help students to achieve the
specified learning outcomes. i.e., their
lnt_ended purpose; and

Resident-Facilitators, leaders of in
school academic and professional on-site. .In-serVlce programs.

y

te } traIn
regard

Community Council
to their roles as:

t1embers with

Guard ians of the community children t s
e,ducation;

Lead~rs in gaining the support of
general pUblic and business

. it· .~.
agr~cu. uraL communl~les resources
educ<~t:ion~~1 puq:)oses;

the
and
for



Interpreters of school
parents a~d the communi~y

programs
at largp-;

19

to

Channels of communicatl.on with government

and/or donor agencies capable of giving
support to education; and

Channels to link solutions to th.e

community's health, welfare and social

service problems to students and

educational achievement.

(3) Selected group of personnel designated as

academic and professiona.l HSPECIALIST

Fl~CILlTJ'\TO.RSti with respohsibilityto provide

t.he training facilitators~ he.a"t~achers and

teachers with continued updated content and

inf.::a"ma tion.

(Note: .~ Horl~ Analysis 'Training Workshop consists'

of identifying for ea.ch category of personnel their:

T.-lork under the two job headings: (a) provide

academic and professional leadership, and (b)

provide administrative management leadership.

~nder these job headings... Tasks and. Subffasks, are

listed and' step-by-step standard operating
procedures (SOPs) are def incd by the participants

based en their experience and study of the

literature. Participants also establish criteria
for evalt.2,ating the sue', ...;ss of each step and e.ach

50P as a whole as well as periodically identifying

anticipated and actual problems and issues' for

....,hid. they suggest solutions and resolutions.. This

::;cf inition of .....ork related roles in terms of job

responsibility Et1POWERS s.taff by involving those

who must implement decisions in making those

decisions, motivating them through ownership of the

decision-making process.)

SubTask 5.3 Enlist the'Support of Key Educators in the Holistic

Development Process.

Procedure 5.3.1 Brief key educators on the whole development

prucess. Key educators include top and middle

level of f iela is of the Afghan C,:)unterpart

Agency including the 1-1inister and/or Deputy

Minister of Education l Provincial, oistrict

and Sub District Education Officers and Staff

(PEOs, DEOs, SDEOs).
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Based cn the briefin~ and the MinisterEs
apprcv"11, prepar~ a v ideo script: to he
delive-;:~ed. by the Hinster of Education
explaining this system of developing and
empow:=rin9 sta f..~ fr~n the school ~ev~l through
Sub Dlstr~ct, D1str~ct. and Provlnc1al levels
·to the i1inistry of Educatir>n.

Use the Minister's videotaped overview as
scriptednnd produced to int.roduce all
workshop participants to the holistic
development framework which enables and
emoo·.....ers ...\fchans t(j reconstruct and dev( )... ""
the Afghan Educational System.

SubTask ·5.4 Describe. an Organizational Structure which
Instit.utionalizes and Guar;tntees the continuous
Reconstruction and Development of ,\fqhanEducation
by Afghan Educators wi th aM inirouro of ,External
contractual and Consult~lnt Assistance. {Though the
following description is top~down, i~plementation

activities should be vice vers':l.}

Procedure 5.4.1 After detailed briefing, Minister of Education
and staff of key educators give explicit moral
authority, responsibility, and slJpport. ·to the
holistic development fr~"\mework and activities.

Procedure 5.4.2 Identify, select and develop a cadre of
academic subject, professional and
administrati-ve .SPECI1..LI ST-F'}\Cl LIT1\TORS whQ
have the responsibility to train, guide, and
supervise training facilitators, and
coordinate with the Training Facilitators to
train, guide and supervise the head teachers
and teachers. At present the SPECIALIST
FACILITATORS can be drawn from selected ESSP
technical staff, selected MTT's, and selected
highly respected local Afghan educators. They
are advised by UNO contractual staff and
consultants. Inside Afghanistan this could
become the central headquarters staff or
similar teams could be distributed regionally.
They could receive Itcentrally standardized"
training workshops conducted either centrally
or regionally.
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Identify, select and develop teams of academic
sUbject and professional TRAINING-
Ft...c:n.. !TltTORS, who wi th the special.ist-
Facilitators will train teachers~ head
teachers and community council members. At
present:. these TRAININC FACILITATORS can be
drawn frol1lMTTs and TTs ~nd from nominated ECA.
and ABA staff and can be trained in Peshawar
or Quetta. The)' are advised by UNO
contractual staff and consultants and the
Specialist-Facilitators. Later, inside
Afghanis~an a network of school. or community
51 t.es may be used as tra ining centers.. In
order to reach allte::-tchers, head teachers and
council membe.rs the network will have to be
extensive and scheduling will have to be
detailed and carried out on time .

.,.. :l>:t n "n·d A·e·tel .........p n ....ad o'f\""',,·ch ........ .,., ·_·h··.... '"'loll act_ <;;....., a .... ,A. '!wt. "'~ Tt.,J. ..,,~~ ... .S;. !li,;:G . ....~;A..~ ". ~ w: ......

~s Classroom Leaders, School Managers of in
c la 55 te,zlch ing i\nd lear-fling, bJld In.-school
Resident Facilitators of on-site in-servlce
teacher education programs.

Train and develop Teachers, who initially,. are
Classroom Leaders in Grades l,2,and J, and who
can be certified as competent

(eli to teach academic knowledge and skills
appropriate at that level;

(b) to use teaching/lenrnir....J methods,
strategies and techniques appropriate to
be used with students at that level, and

(cj to use assessment and evaluation
strategies appropriate at that level.

SUbsequent workshops should create a
cadre of qualified and certified
classroom leaders competent to educate
children in classes 4,5,6; then classes
7,8,9 and, finally, classes' 10,11,12.

FolIo·...· up all the above mentioned training to
determine its affects with children in Afghan
classrooms. Revise those parts of the training
or the materials where children are not
achiev Lng the. specif led learning outcomes ..
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Tasks 1 and 2 prev id~ the .foundation for a stlloent and teacher
computeri.zed data bank. This data ban}~ alloW's records to be kept so
that efficiency and effectiveness studies can b2 made in due time
'to dctermin~ outcomes and consequences.

Task 3 r!st.abl. ishes the need :rot" and begins to explore the means by
which the communit.y Cah become involved. in t.he educational
ent~tprise. The purpose is for the coritmuni ty to retain its
pi;rtn(~rShip wi til 'the Afghan State inord~r t.o safeguard their
children·s education instead of completely turning over that·
responsibility to the st~te.

~!\'3.5k 4 d~seribcs ~ ne-w apprO<'lch to LEARNEn-CENTEREO DEVELOP.MENT.
"'!'h-e approach \~se'S i1 serlt:!s of jl,'orkshops to E.MPOWER AFGHAN
PARTIC1PANTS~ working at different organizational levels to develop
<,"Juca t ion,a 1. st~ f r . Th~~ CjQa 1 ~1rH.i out.co~'~s of the workshops are:

'( 1) .a t.rained s't~"f f #

(2) an agl:'e(.;~d scope and ~::;t~quence for-each sUbject at each grade
level ..

en lesson guides and instructional aids used by professionally
competent teachers ;.:ell-versed in a variety of teaching
strategies that appeal to all types of students;

(4) student texts and learning aids appropriate to the level ot
t:he student; ::!nd

an agreed strategy for
system's performance
achi e>·lements.

assessin9 programs, educator,
outcomes in t-et·ms ':)f

and the
student

(G) a subsequent serendipitous deve lopr.:,ent frornthe 'Workshop of a
1'each.er Hesource Book and an Administrators Handbook.

T-ask 5, suggests cat:e9ories of personnel involved at each stage of
the development process and a suggested organizational structure
which has begun its work outside Afghanistan but can be extended
and expanded inside Afghanistan to support reconstruction of the
Afghan educationctl system thro!jgh the afcrementioned development
process.
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i .....~ ~,..' . . ~'h . t' ~.. J:.::arnei'-c.end;n-~:t;~ 5Y$t~;r,s ucv;e J.opers WOr.K lng 'tot.l \.... a tunc .··:lona1.
org."niz.\tioTH~l $~':~:W=t~~H··e will h;i;1ve h'een inst.itutionali:zed
a long ~'i t!~ tJ1C ~h:;Vf,~ lopmen't precesses whlch quarantee
continuous development of '"fghan :f!ducation by Afghans 1n the
tH?3X (utun::; 1.1'l a rene.ed.l' pe?icef\~i ~ and prospe.rous
}\.f'ghan it::;t.')n.

E!':P OF DCCUME~T (APPENDICES A, a, C FOLLOR)

n ..•;..;;.... Donald G~ w. Schutte
UNO Consultant

Hay 19, 1992
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APPENDIX A: sample Mission Statement

1~~J~.~~~~l\~~~t~~.:rl~.fL(~~5~~n!~_hrtT~I_2tTl~!~_.?~~I.§~$Jr;!r~ ·T~2

~~:i~~1.~L~l}~~iI~t~-.l~I~It-..X.9~~rr~!Jtr~Q..--:~:.~i.~~~JU:.~7;A.~~ttf;.R~

'This Ni$51on stat(!m~nt is intended .as 0 Q~!l!;raJ. Gu~de to_DgQ.1._cii!ls
J.n.P}~~t:r~nsL-b<-~ ..t.Jyj)::ips intended to achieve specif!.~ ,LEARNING
OlrrCO~H:.s wit.h chih·jr.<?1\ ~nd youth at. eac~~ S}t'i3dt.2 level in (!ach
:;\;lt3']' eC~':lH:'ea . Tb~:?'!i;C le~1,rn inn outcoMe. in t.tH.. t;:, z~.!r-..:e to Quide nre:-

"jI ..... ... .".., 5

service and in-service trainina oroarams for teachers, head
~ 't- ...

teachers. tind rajp~rviZQr"s ~·H.d other i-:ey c-clucatorg and
;'! (jr~.i 1'1 is·t :~.a t...or~-; "

Th~

and
Atqhan chi ldren

L To fUl.ly par.~ici.p~'1tf: ~\$ citiz~ns of tne Isli:.lmic State of
A!gha.n~$tan .unl..u{7d \; i th. ."}~~lJn$p.of t.hr:h: ts lamic Afghan
Jdi(:,otit.y':HHi cult~H.~i,l h~:.'it;'j<p,':! M\d ::.a:msitiv(~ to the:ir ri9hts
~~nd needs w'hil~ r,"l,'ii.ntainLnq n scn::a;" of respQnsil>ility to
bal;lnce- t.h-oJr t'ight.s and. needs ·...od.t.ll thos~~ of cheit> family and
~-H~·...·,,·.·;;t·H " , l' '" """.'~ ... '.-r- •• ~"'''''''~'~ '.. ··>.·.t,.·l ~... ·,.l ...... ~.,~·:.A .. v .~" ""nt:;.Q.,,:,••'V.~ •... ;r w l .. r.~, ;",.~"",l. '-.j>.."-.~ "'.. ~".• '! .., """",• ..,. 4.."" ,1' ·.H"
~1ftOt·t 't'o i.:rnpl"ov0 t.~}(~q~J;'ili.ty ~;H 15.1:"2 fen" i'\11;

2.1'0 fully p;u.·t:icip-att:::: i)$ Isl.3ml(: A!~gh,iH't citizens of the.ir
local. provincial# n"tionaL .~nd int~r.n;}t,i~:H,~:tl communities
with the COlnpetencies t.o t;or'g:ributfl the.i r full pf:rsonal
i.nt€ll~c;tual, physi<"al# and spiritual potencials to me.etin9
the chall~'?:rH]es and uncP!'t:tinties of t!l€ !'~1pidly changing world
of the 2lst: Cent;;ury;

J. To full.y pa'rt.lcip·,ate llS :r.sla~ic Afgtlan citizens 'w,ho:
.,.'\'.' a· .'.\, '" re c-p;; -:; ..... u·'" 'I ~ \1 :"l'\ z~..-"" •~_ ~. ~L~~' U~_~ u~~~~,

(b) are value oriented.
(el are morally guided,
(d) are career directed,
{€:) al..? competent in proble!~-solving skills,
{f} -are skillful in the u;;.e of imaginat.i.ve and critical

thinking strate9i~s and t.ecbniques,
{g) kno.... a,nd -are able to use science and technology;
{h) are aware of the Qeauty~ heritage, and wisdom found in

t.he study of t.he hu.r.lani ties .and it. appl lea tions;
(i) are a\o1a~'e of their interdependence and need to

tol.erat~ differences among individuals and groups which
make up the multi-cultural and global societies of which
they are a part;

en iJra alet't to t.heir- need to de'lele'Jp and maintain the
beauty and cleanliness of their surroundings; and

(kJ are willing to contribute to the conservation of nature
and p!'esf."r"vatlon of the delicate b,(1Lanc(~ betw~en ma-nand
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his environment.

The prima.ri 11'1:;5ion of l~ftjl}iH~, institutions l'esp()nsibl~ for in

serV'ic~ and pre-s-cY'Vlce trainir:g cf educators in the Islamic State

of Afghanistan; is to plan~ =otivate~ organize, coordinate,

t!H;:;mit,or~al1d {1vahwb:~ tr,,'dning proqraitls whi.ch G.fficiently an::!'

effectively use the limited resources available to ~ducation. i.e.,

per'$ctHH!l. ttme~ sthJce and facili ties. books and materials,

:..:;uppLi~:sand C1:1uip;t!,cnt. finances.. t'~put..at:ion, e',;alua'::ion and

feedbfick # f~n.d or-gan i za tioiM 1 st.ructure to a,chieve. the AfC]han

Na.t.i~.,n·s aduc~tion~)l missi.cm tor schools through its training

cerrt,1rs. f.:(::ectiv~ly.. thi$m~~,(HtS to provide t.I'c:1ining proqrams

'Wh i'Ch (~~po'"",~r eotiC;:) totS to .(u:::t inte 11 'igcntty on behal f of their

,r..... 1·b ........ ·~ ... -fI"'~ _ ... ~'J"t-n~.~"!.:: ~ .... ~,p,...4'!k<t ... ,.-..-~i;n".~ ... ~~t1 '!"'......... ·~,...t.;·,... ;JI"\.t'! If"t;dtlc'a'tors
",•.+ .... '';'., t ' •••,' l'" "" 'l'"" .. ',., •.• • 'P ~.i, .':'" '.' ,.:~ ~ ~ •. -.. '" , ,,,,~, ,=" .,., ••• I..... f"" ",. 'U ' ~,t.. A.'"'7 """.. . ,

cit i zt~n:s of t-l1C \,::-on\tt\'lni ity. "!"r"d n1 ng prcKJr~Hn.s should empower

~y~~~i__ C",·Y.4 ~~-~;c:p~-~~'

\".., •..~.;.. .... ;.• .:;. .....; ",,~'Y +....':1\--,;,;- r'.. <.·.. &'.. • ...... .4' <.. if .. :~.....", •

~ ,

;;... to continuously develop the schools e curricula and

instructi.on.-:d rn/:\terials, <IS we.ll as their own academ.Ic and

professi(?t1al bt1ckqrounds., t,o be able to te~lchit or supervise

"lnd .administer pt~oqriH~s t,tlilt facilitate te"''tdtin9 and learning;

to cont.inuously inprove t~aching rn.ethods, stratcaies,

techniqu0.s <"1nd training proCJrams to give attention to

differences in learning styles of students, and to promote

11 f~~-l.ong learni ng.:H~.-d p~r$on~~1 , ac,;:\d(:m. i.e a.nd proCessional

growt.h, t~o build self-discipline and to develop sustaining

values, attitudes, kno~ledge and skills -- the most important

of which .lsh'Ow to 'think effic.i.ent.ly, hoy to learn

effectively, and ho\.' to 1,tse what is learned for the benefit of

self and others;

to coniinuously improve personal, academic. and professional

and civic cornpetencie.s of teachers ,I head teachers,

supervisor~f and other administrators through development

training programs; and

to continuously improve; as a support system t the partnership

omong schools. training centers, parents, and the community,

as a general case, and Community councils, as spec~fic cases

of coopera t ion and UlH.!ers tand ing .

.r..
r/



Lanlg~J,,'1tJ~~ DorP
Phonet. iC5 D,er?
PSO!.. or DSOL

Soc.Studies DarP
Kt't. icn;\ 1 i:;~ .&.
1 r; 1*1,1\ ict..~"'jw Ocri'

Ln n<;u.~q(.~ Dor?
Tr,atlsl;,1t. ianDor?
p.rQr::l1c
Eng 1 ishSOL

?hi losophyDot"P
Nat.ionu 1 ismDor-?
Is 1 ;::lJn ie LiJ \-.'1)0 r P
His t~{n;y D'(.l t-P
Ceography DorP

Physics CorP
}~a.th~.m3ticsDor.?
Ge{:H~~e·try Dor,P

PhysicalEd DorP

t~-i:1ng1Ja!gc DOI"'P
:f~!lonotics DcrP
t~sor.. or f}SO1..

Soc. Studies Dor?
N,::ationa 1 ism &
Islamic Law DorP

l,,~ nguage Dor?
TranslatiQf\DcrP
Ara·b,~c

Eng lishSOL

PhilosophyDor?
NationalisrnDorP
I:;; l,,)r:licLawOorP
History Dor?
Ceography ncr?

Chemistry CorP
Biology Dor?

Physics Dor?
}~athematlcsDor?
Geometry DoeP

physicalEd Dor?
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l..anguage oorP
Ph(,1netlcs DorP
?SOl.. or OSOL

Soc. studies OorP
Natl~~dlism &

tslamic LatK OorP

science OorP

!'tathematicsDorP

i ..ottnguage OorP
Tra-nslationOorP
Arablc
~:ng1ishSOL

?hilosophyDorP

! s lamicLawOo·t'"P
History DorP
Geography OorF

Chemistry DorP
Biology DorP

physics DorP
l1a t hemat i cSOorP
Geometry DorP

PhysicalED OorP

"..* DSOL :=

** PSOL :;:::

** Dar? =

Dari as a Second Language
Pushtu as a Second Language
D.t~r i or Pushtu

r f -?
iI ."I'
I!"'· ,4



Lan~~~Ja·ge. DcrP
Tran~;1ti t,ionDorP
t\rabic
t;'·!·~r--l]. ; ~~ 1.~... ,.~ r
;[~. "4:1 :A. :J:.. ";';;'~. ,,_:I ,.....~

Ph.ilosophyDorP
Nat,iona 1 i::;mIJorp
!slarnicLa;..; Do:.:-P
Hi!;tot'y OorP
Ge1-'9 r ":q,,hy tJ.:~rP

Chei'l~lstry O{"rP
C<?<:-d 0/:.3Y IJor~P

Phys jc~,; nor?
M~ tho.m<} t icsOor P
Ge,om~try DorP_._--_.__ ._.- -----

.* Dar? = Dnri or Pushtu

IJang1Jage :Oor?
"T-ro ns l~l.t~. ion,D()-rP'
l~rabic

En-gUSh SO~J

Phi JosophyDorp
?~a t i().11~1.1.i$m.Do,z·P

1s laJi'iicL<:n; DorP
Hlst.ory bor?
Ge()gr~:l!)h:t" DorP

Chemistry Dor?
i3101c9't UorP

Physics OorP
!{athernaticsDorP
Geometry OorP
TrigonometryDorp

Physic.alEd norP
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!Janguage CorP
TranslationOorP
JI~rabic

f':ng 1ish SOL

PhilosophyOorP
NationalismDorP
r z landCL,:1WOOrP
History CorP
Geography OorP

Chemistry DorP
Hiolo9Y DorP

Physics OorP
Mathe,maticsOorP
Geometry DorP
TrlgonometryD/P

?hysicalEd OorP
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APPENDIX C

MAY 11 - 21. 1992

Essr T-Ei\CHER TRt\INING CENTER

PRESENTERS ~Nn p~nTICIPANTS:

Presenters: Prof. Dale Bunsen, UNO
Dr. Donald Schutte t UNO

Mr. Miakhail an~ Mr. Amuzgar

AEA Representatives

ECA Repr~sentati.ves

ESSP Administrative & ProCessional Staf~:

Dr. Boardma.n
Prof. Azimi
Pro!. Tixier y Vigil
Prof. f'r~und

GOALS:

I. To integrate the efforts ot ECn., AF..A, and ESS? personnel as a

working rnutua 1 support group by involving 'them in a systematic

curriculum, materials, and teaching and assessment strategies

development process.

2. To provide an underitanding and practical applications of a

systematic process of development that combines the

development of curriculum, instructional materials, learning

and teaclling str.ategies,and evaluation and assessment

techniques as applied to Hathematics and Science for Grades 1

to J.
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ANTICIPATED OBSERVABLE OUTCOMES:

This

3.

4 •

workshop is intended to produce:

A curriculum statement for mathematics expressed as a scope
and Sequence outline of l1athematics Concepts and Topics to be
learned bv students in oracles 1-J ilnd provides the basic. ~ .
prerequisite knowledge and skills necessary for successful
achievement in mathematics in grades 4-6 and beyond.

1\ curriculum stat.ement for science expressed as a Scope and
Sequ~nce Outline of Science Concepts and Topics to be learned
by students in grades 1-3 which simultaneously provides the
basic prer,cquisite knm·;ledge and skills necessary for
successful acllievement 'in science in grades 4-6 and beyond.

Three (one each grade level) sample Learner-Oriented Guides
for teach i nq select.~d science concepts and their related
topics in grades 1,-3. These guides will be developed by
wor.kshop participants In conjunction with Consultants and ESSP
staff. 'I'hey 'will use the 4 td.A'f model but will present the
information in the ESSP format. The Kteacheris guide»
statements, will be accompanied by the print and/or audio
visual rnacerials teaching-learning aids to be used by students
and te~chers. 'rile Guides will also include the, strategies
and techniques to be used at each stage of the lesson when
assessi.ng and e.valuating student pet"'formance~

Three (one each grade level) sample Learner-Orient~d Guides
selected for teaching mathematics concepts in grades 1-) ~

respecting the need to consider ?rereq~isite knowledge and
skill necessary the successfully achieve the specified
learning outcomes in g!:"ades 4-6 and beyond. These guides will
be developed as described in three~ aLove, but for mathernati.cs
instead of science.

ANTICIPATED CONSEQUENCES:

1. This workshop will have cr~dted an integrated team of
educators who understand and can apply a new process of
development which respects work of the past and the
implementation of the current curriculum as a foundation, but
simultaneously moves rorl,;ard in terms of learner-ori.ented
development of curriculu:l1 t instruction materials and teaching
and e'" 1,uation and assessment strategies all of which are
focusea on producing qualified teacher cadres for grades 1-<3,
4-6, 7-9, and, finally, 10-12.

2. This workshop ",,-i.ll have developed a model format for future
integrated workshops ,for the further development of
curriculum, instrw"tional materials and teacher and evaluation
strategies and techniques in other subject areas and grade·
l€vels~



SCHUTTE: FiNAL REPORT - ATIACHMENT N 6

Basic Assumptions Underlying UNOIESSP Educator Training Program

Overvie~

Thi. goal of educator training programs is to improve the quality of student learning in schools by
improving the academic and professional knowledge. sklUs, values and attitudes of te..:£hers. head
teaches and keyeducatOfs. This is to be done through a system which impfements current C',J(rietJtum
using approved textbOoks and teacher guides. The system simultaneously promotes 1} curricuium
development. 2} textbook and instructional aids devetopment, 3) academic ar.l prc~~ssionaJ

development of instrUCtional, supefVisory, and adminiStrative steff, and 4) the development of systems
for assessing and evaluating personnel and program efficiency and effectiveness. Eff~~~ivooess is rated,
in the short-term. by individual student and set'tOOl group achievement of specified .... /.tning outcom~s

that prepare student~ to enter the world of work Of higher levels of education. In the t\,ng-terM, UleSe
outcomes must be studied and judgements made as to the impact the school programs (learning
outco.-nes) have t"~ on the sOCial. economic, civC, and family Ina of !he Nation.

Bask: Assumptions

*'"Basic Assumption 1:

It is a5S'.Jmed that there is an agreed Mission Statement. .~ is to be used as a general guide for dadding
inputs and activities intended toachieva specified learning o·;tcomes with young Afghans in each subject
at each grade level. Further. it IS ~ssumecJ £Oat these specified lean ,iI tg ,outcomes for schoor stt..idemS will
oUlde a) oreservice ana inservice trainino proorams for teachers. h,jot~<1 teachers. SUDe'visors. and
adminisiriuors iiOO b) the develo.-mumt of inSfmcfiMal matArial~;. :1 a$:sB.~<;lTlBnf strateoies INm8,' See
ChatJler 1. Handout 4 for the Mission Statement. This statement haij been deve/ooed. 80/)(Oved to date
l>v over 200 Afahane<:JueatofSJ

Basic Assumption 2:

!tis assumed that what has been done uo to the oresent bv the Education Center for Afahanistan lECAl in
coordination with the EducatIOn ~or Suooort Proiect (ESSPl and the Afohan Education AuthOrltv
(AEAl ;n terms of curriculum. books. and instructional a!ds develooment an~ teachers ouldes and
educator tramiflQ O(oorams has orovided a sound foundation for further cOOG'eCatton artd devet{)oment

Basic ASsumption 3:

It is assumed that there is a QUiCk way to further aualttatfVe as well as auantltatlve develooment. The first
step is to focus future development ana tralnmg programs and adtvi!ies on qualifying and certifying a
cadre of teachers who are competent to produce specified iearning outcomes with students til
SChOOls. Head teachers and teachers associated with arades 1-3 should be trained in a first round of
workshoos. then those associated with arades 4-6. then arades 7-9. then aradeslQ-12. This means
decidino what conceots are to be taUGht in each subieet at each orade level. beQinnina with orades 1·3
a~-d movino consecuHvelv in three Qrade seoments to arade 12. The-56 wOfk.shoos should also fO(,'US on
trainiuQ educators to use the fatest researched oedaoooicaf strateaies and technioues which aive
consideration 10 ieaminQ styles and bfain~tlemiOS!le(eOfeferem.:es of leClmers.

Basic Assumotion 4:

It is assumed that the svecified teamina outcomes wilt have been aareed and oub~shed in a Conceot
Score and Seauence document and that a OfouO of EGA. AEA. and ESSP oersonnel win wOrk with
consuttants to analYze each conceat to determine the tonics and suotOOICS related to it that is aoorooriaitJ
to.~ lau<tltt at a ~Uotj(....ifiG ulad~ h~v~t Ft.!fll1~ it .~ ~UHlW {lldt foe thts <;un<,;~l aud its tttlat~ (()oic::> and
~t)btOf)~r~~Ct(ch will~ dune and d~;~iullSulad~ as to what vrOUU~lliullal.Uluc;~lu(aland cuuditiOflal
i!'~uHftahou should i~ 1f::l~~H:~d IN ~udBflls as <{ milliwUfIL



Bask: ,A.ssumption5:

tt is assumed that ha,,;ngdedded What shouid be taught and settmg it out in a Concept Scope and
Sequence document that decisions wiU be made concerning the appropriate methods. strategies and
techOlqueS to use teteacn th€ specified concepts to snJdel1ts who dIffer a) by ages and stages of
growth and develoPment. bJ by !earning styles. and c~ by OOlrtg right oc left bfalo tletTusp?'leredominant.

Base Ass nption 6:

it is assumed fhat Bernice McCarthy's 4MAT LeSSOr, Ptann'i1f1 System provides the beSt framework within
the Total E<1ucalioo System Development process to-~

1) map lessons.
2) appty a variety of reaching strategies and tech!1~1{ ?S thai appeal to students with varying

learning StyleS aoo tx31n llemiSphEW'e ;xeterence::.;, and
3j to develop instructtOOal mateoals and teachSi em;) ",.J:lent texts to support the strategies and

iectm.que5 Sfflected to reach me cor.r:ept co>1:ent,

Basic ASSl-!l'T\ption 7:

It is assumed that knowing what to teach and setting it out in 6 oooagc"oiCally sound 4MAT framework will
include the assessment desion to evaluate student achis·,,·ement as weI! as teacher and school
oerformance based on student achievement Further it is assumoo th<l[ tv keeoif"k'l records. an aoor&:'".ate
base can be stored to be used to establish ouroose level incicatO!s iO iudoe whether the sYStem is
achievtno the short-term outcomes and {ana-term social conseouence.,,; it IS ~t!ooosed to achieve.

SasiCAssumotion 8:

it is assumed that the basiC ouroose of educaTIon actMtv is to oroo,ice Sttl~Qf'·': ;tnd teachers who can
achieve ttle system's Soecl1l00 leanuno outcomes. Further It IS assum"'Xf t~P' the atorementioned
aetivftteS Of'oVlde the baSIS for effICient and ettect~ve admlfHstration anct ·'1Q;;:'.~ament. The clearIv
snecifled outcomes aiiow erlucatiorud manaoers and administrators to combbe ;nOllfsand activities to
Otorluc~ th~ wt-intp.!i Jp.arniM (iUrr.OTnas ?nd St~-:i;:tl r.onsemmor.p,s.

Sa.<;ic Assumotton 9:

It is a~sumed that ai....en thp. nn~vi(",tjs!vmf'lntionAti asstlffintion. tfc:!injnn ann rfp.vp.lo:");'i ~~r:t workshoos can
he o1oanf~ed to offer tr;:lloina to a\ traioArs of fraif".&s. bl heAd teache.-s. cl teactV";s..J, ~iU~as. 51
other key eOl!CatO(S and council members. The O\f,oose ot 1l1€5A wOfkshoos will tJe fO hqiO oarttcioants to
tJnderstaod <=ind take as then- owothe orincio!es. oo!icles. nrocesses and !Xoc~1l~r:..J$ necessary to
imnlement reform and recons!mct the Afahan education system to {)fovicfe oualitv ooucat,on to aU vouno
Atohans.
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R~port

Schutte Visit to UNO Campus
26 - 28 May 1992

" was met at the airport and wen taken care of by Yasir. ftJnor~ other things
during my brief stay ~ h&. Susan, and Chris Menke in the Personnel Services
Qff;ce provided me with an -orientat.ion and gave me forms to be completed to
rnakame ar. officia'f UNO employee assigned to the Education Sootor Support
Project pr3sentij" lucatoo in Peshawar, Pakistan~ These included the health and
physica~ examination fo:ms. AH forms. including the heatth and physical
examination. ara projat."1ad ~,') have- been completed and sub-mttted on or before
the second week of June.

Dean Gouttierre was not in Orr-aha and. therefore. no contract negotiations
wera discussed to finalize sarar:,>1 questions. I was tater informed by Yasir on
June 5 when he caUed toa,s!< for this report that these negotiations were to be
done by Dr. Boardman, not Dean Gouttiarre.

! had aonB and half ho' nO' interview with Dean Flynn of the Depa,rtmentof
Education. \!tJe discussed the type of parsons need by ESSP as consultants
and fong-term experts, He introduced us to one person. Yasir and i interviewed
her. f do not think sh$ was the right person for a Jong·term expert•.

thad exceptionaUy kmg orientation sessions with Dr. Howard Faber and Dr.
Jvalyn VanEvery~ prior to their imminent departure for Peshawar. The
orientation was supplemented by the final reports t prepared b$fore leaving
Pakistan and with r)iagramsdescribing the holistic process of systems
development embodied in the Project Proposal. Both are aware that the first
step is to identify a scope and sequence far grade 1..3 for language arts.
science. maths. and socia! studies. ThiS is seen as the first task~ The second
task is to get the agreement of Boardmant Azimi. the ECA and Tucker for the
suggested scope and sequence. UntM we have the scope and sequence for
each of these areas at these grade levels. together with a forward look to these
as prerequisites for the continuing scope and sequence for grades 4-6, we
cannot proceed with the development task. For both Faber and VanEvery, t
stressed science and maths since that had been the area o·f most concern when
i was in Pakistan. VanEvery is most quaHfied in relation to social studies and
Faber in relation to language arts. especially reading. Howard. however.
teaches all subjects at fourth grade level and I beiieve both are wiUing to share
the load in developing the scope and sequence for aU subject areas. f asked
each of them to eject one concept and its refated topics and use my process to
develop some model materials. Based on that experience~ in addition to
developing the scope and sequence. thG"f may be able to conduct a pilot
workshop to introduce the process to a selected group of Afghan cotieagues. r
requested that both keep journals of their experiences. The single most
important thing for them to do ts to conduct scope and sequenc$$t workshops.
however. and to get agreement on scope and sequence. I can run the process
workshops as soon as f return if they feel reluctant to do so on their own.



I also asked both to identify resource materials which are needed and can be
used in the process deveiopment workshops as weB as the scope and
sequence deveftJpment workshops. I asked that Yasir be advised of the need
and to take care of rush ordering and getting these to the field by Fed Express. if
necessary. t sent one set of 4 MAT materials with VanEvery and the second set
with Faber. This provided them with a chance to study 4 MAT as a means of
integrating the procedures within my systems' development framework. i made
it clear to both VanEvery and Faber that! am using the 4 MAT System as one
element of the means to develop the system as a whole. For McCarthy and her
coUeaguesl 4 MAT is a system for developing iesson plans appropriate to
children having different learning styies. My system begins with attaching' the 4
MAT to particular concepts at particular grade levels instead of being genera!
methods system. It anticipates having to select and/or develop text. materials.,
and instructional aids to support the teaching of the concept as weH as to set out
a lesson guide for (or by) the teacher. The first part of the process before
arriving at the 4 MAT stage analyses the structure of the concept and its retated
topics. This means that the teachers themselves are aware of that structure and
what they want to teach before they decitie on the most efficient strategies for
teaching it to children at different grade levels with different learning styles. The
end result is staff developed both 'academically and professionally.

As far as rearranging the schedule from October 1 to meet the new beginning
date for ESSP, Phase H, this too depends on developing the scope and
sequence. Once we know the number of conc.epts and related topics which
must be developed. we wilt have identified the size of the work to be done.
Development responsibility must then be divided and workshops must be
conducted amongst Speciafist-Facihtators, Training-Facilitators, Resident
Facilitators, and selected Groups of Grades 1-3 Teachers until tessonguides,
materials. and assessment techniques have been developed for each concept
in the time scale originally projected in the RFP. On the basis of these the
academic and professional resource books may be developed in subsequent
workshops by the Specialist-Facilitators and Training-FaciHtators. In designing
a schedule. given the above, one must aiso consider the time it wm take to
identify the various groups involved and the centers where workshops can and
will be conducted. Obviously the success of the system depends on developing
an ever widening circle of developers working at every levei in the system. This
is why the system inherenUy is a staff-development system. In the end f told
both Faber and VanEvery that they must sit with you and devise a work plan
and schedule. f anticipated that Gibson would be there part of the time to help
put everything in its new overaH timeframe.

On the date of this report. June 5. 1992.1 anticipate being on board the third
week of July, but no definite arrangements have been made yet. You can use
the foHowing Fax number jf you need to gei to me quickly (317) 257-5379. My
son~$ Fax is available. too. but it takes longer because it is not in Indianapolis
and when he is out of the country, things may be delayed too m~jch.

,{

~...
Don Schutte
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A 00'- .. S-- ~1- tr\?
n_~~" of ~.....

To: Prot. Azm. DICO?1 UNOIESSP

From: Or. SChutte. et.l' Design & Ed. Training Specialist

cc. Prof. Boarcrnan
ce. Mr.WeiPer

subje(:t QoesOOn,s

QuestiOn 1;

t note from yGt~ weekly report that ECA SchOO.s must register with Provincial EdUcation
Directorate~ 22 Oct~ 1992 as a requirement tor COO'!iOued payment. rs there a posslbillty of
meering with pefscnoel f!<om tJ'lese directocates to imroduce them: to our Community Councif
Concept as a means tor setting the estabUstrnent of local Community Education Devefopment
Councils as a flJ1tlerCoOO4ton of payment

Question 2;

Shou.Jd we also meet with the KaOOf ECA peopie to e.xpfajn the CommunifyCoonciJ Poicy in order
fu get them~ if and -when possb~?

Question 3:

Can we meet togem~with David to discuss EMIS matters as thiS relates to establishing the
overall traming di$cributioo structure in otdec- to ef1StJr8 that we can meet the requiretnents set
forth in the CONTRACT as set out in the charts revised by Gibson. eoaardman. David. and
YoUf$eif?

Wffj must identify the core group who are gOlog to become th& SPECIAUST
FACILITATORS. I believe this grouP shCWd evootuaily be composed of SpeclaJists in
eaCh subject area: as fol£ows:

(7) Language Arts: (3) Dart (3) Pustu. and (2} Other (English};
{4} Mathemata.
(4j Science.
(4) Socia! Studies.
(2) Educational AdmtnistratiOn &Management.
{2} Educational Psyc:hcJogy.
(4) permanent trans!a1ors.

it is important that this group have a reasonable command of English since the
development resources ate l~e!y tn Engtish and need to be studied and brought into
Oari and Pushtu. Also to be certified as a SPECIAUST FACiLITATORs (SFs) each SF
most P..a,ve passed ttrough a traIDi~ woct'.x~ with me.. Each SF must have proved that
hefshe accepts and~ands ii;.;; ~'lc S'~ems Development Process whiCh I have
introduced In the ongoing WorkstfOP. He 0: she proves oompeteooa by 1) producing-the
e.xpected J)(OOuet of too w«kst'1op. namely mode! tea...~ and le.atnet materials and 2)
that he can communicate the Systems Oetlelopmeflt Process to TRAiNER
FACILiTATORS (TFs). SFs. therefore, bocomatraifiecs of trainers (TFs) who are located
in regions and ;x-ovinces..



To 00 Certi~oo,as TRAiNER FACH:.rrATO~ffFs) mus! be cOt-npet~ to tram;
1} Head!ead".ers as Res~'1i FadJrtatOfS {HTRFSl.
2} Teach€t·learner 'Fao~~fi.;s (T--tFS}aoo
3) C<xnmoounit)' ~:ducal~~ Oe1fe;~ern Cm;nol Memb6rs as Guardtans. TFs

->, .... t """......... -...,...,.....l:'>'.~ ·n"""'......"'....,"<l> _ ..... '.' .... -r- Th· .nn;...... ~.......-4 ",.'F Cnnb..... l>. ......~
';.~ol!~~ .~V'WQ UJ"Jlq~...,~r"'Qa I ,l:;~ "~f~G a*!<I.I'J'lner~ ~r-s¥ ~ lJ'~e' C·'WlIit.(?ji;~~J1I..J '.,n -"''t·;.~i~f~ .tV'I'!iy~~ ~

is not ~ntiala,.~hdes~~. 0tVe shOukf ~id1e an €ng{~~ language ~t>gram for
SFs and TFs.)

The tetal numte- mTFsr~~ doperm on the %mbef Qf~aphlC centers ~'hi::h are
creatad,Ther;~ of oenter:$d~$ Ott, hO':#i mar~yafe necessary in ordet to Co--I«
aU A1ghai1Jsta.n. TI-re TFs w~U 00 ~()Catoo in these cemers and responsibta tor Head
Teachers, Teacr.ers. and Ccmmur:4tY COl..J~S to the sdlo.,ls ~ignat9das reiated to
eacn (J¥"t$C Wem~ ~de if the lrainiOfJ wfl~ 06 taken out ~o focal sutH:antetS Ot
~an:~'"d:SwiN 00bf~ into cet¥ter's. We must know the numbad'" of teachers treacrnng
tl" wadeS '1.2,3. Thts·~ 'the ~;l C3tegDly of HeaoT~~. TeacherS and COuncil
M.ambers rooo tr&~~ by tOO· TFs. 11'wfef{l>fS. ~he ntlmbef of TFs necessary to do the
trmning wiii dePeOO 00 t~e numt'.af of~ Teacnrs. Taa&l-6Is. and Council Members 10
ootramea and certffiad. TF grO'JPS y...y,J repeat too same speciailZatlOO categ<:ries as the
SF groups.. It is d6Qi as welJ that SFs W!i! p'cYide ~&·shjpfo tacikt3tir'l.g and evaluating
the outcomes of the wOfks~scond-uctedfor Head~Mrs. T.eacherS. a.'1d Couoc.it
Mmmersby rFs.

Ouestion 4:

Tht} report mentions that a toNo m~ber female c~kln tetumedftom Kabut haVing- ~tl"\tey«1
the possbUrtyotcOOC'.Jd~n9TeaCher Trainingfet KablJl Girls' Sch...""Ots? W?lal were n~ fe$U1S of
thes(1~.

QuestiOn 5.:

HDm ths feport of 13 August (p.afa3). fi is mentioned that survey teams (male) haYe retl.Jl1led
from it'\side and hav~ r~oo thaI in 5 OU! of 24 sc.~OfAs sm"eyed in 8aghlan seminars can be
conducted; in 2. OtA of ~1:schoo1ssurveyoo in Kunduz seminars can .00 cooouetOO; and ~n to out
of 23 schoo SUfVeyad in PMW3!l semiflafS can ba (~ondLlt.'t-ed. Vhlar was the criteria by whdl
this judgement was made? Howd~ II1is rSiata ~o the rotai numb&." of teachers in grades 1 t() 3,
OOT fttst a,!!~ dev~entcategory?

Question B:

During Mr. Tucker'S \'1sit. yOt! said that you thought it would be possible for me to teach with
Vouset in the women's teacne' trajr,jng5ect~~ What arrangements can wa make to get started
with this as soon as this workshop finishes?
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---~._~-~_._-------~~~---~_._-~-----~-----------~------~----~-

.~_. ~~..~ .__~~GR1:U2·

Numbef"of

-------'~

Peshawar
Ouetta
Pes~.awar

Pest~war

Peshawar

October 20. 21.22
Cktot>er 26,27,28
November 3, 4. 5
November 22.23. 24
December 1. 2. 3

ECA
MTT&ECA
EeA
MnWOO')OO
t..ffi

21
23
22
11
21

T<QJ 104

PROGPAM TOPiC OU11JNE FOR EACH 'NORKSHOP

1. Recitation of too Holy Qura.n

2.. Opening Statement & Introduction

3. OvarviaW Of Totai Educa...*ional System's OeveJopm6!lt Progress

3.1~ and tm~ememlng a Ml$$k>n Statement

3.2 AsstmptionsU~ the Project
Reconstruction 01 the Afghan Educatiom1 System

Grades 1-3. 4-6. 7-9, 10-12
USing Afghans as Base p.es~ forAfghanistaet
~World Class' SCope and· sequence for A1g~.anSchools

4. Finding Answers to Ave Basic Questions

4.1 Dadding What A.'ghan Children ShOuk1laam and,
th«efae. What to Teadl

4.1.1 Devetoping Teachers Acadatnic Resource Book from which to
sek;ct content i.e.• coreep(s arw:j topes appropiate to speci1ic
.~1eYeis

4,1.1.1 Propositional Knowtedge {Information)
Fads. GeneraizatiollS &AbstraetiorG. G..assHi:ations.
Prindp.:es. ThOO(tes. Laws, Universa!s. Terminology.
Trends and Sequences

4.1.1 .. 2 Procedurai Know~edge (Information)
Subject Methodoicgy. ConvMtioos. Criteria,
Cta5sffications. Skills. Trends and Sequences. Terminology.

4.1.1,3 Conditional Knowiedge (Information)
How? \-Vhen? \oVhere? ProposmonaJ and Procedurat
Irrfotmation AppOOs in Reai Life

4,2 DeCiding How fa Teach S6!ected Content to Children with Different Learning
Styles and Brain HemisphftePreferancas



42,1 Ex;pt;ammg LearrnngS~
A ~4.T = MCS1 App-opriateTeoching Techniquas IDf ctmdroo with
Diff~era leammg Styiesand Brain Hermsphere Preferences which
!;oc~k1er ~-'lW they~~ thef." vlOOd and hOw they operate It.

42.1.1 Explammg learning Sty'J3S
4.2.1 ,2 E:X~ningBrain HetniSphefe Preferences
4.2.1.3E~ 4 MAT ~.piicafconsill Making Lessoo Pf.ans for

Chttten wt!h Different learning StyleS am Brmn Hoollsphere
Preferences

4.2.1 A ldemffymg the Reiat~onship ~o Academic Knowledge
(ProposC:iOri3f. Procedural and Cond1t1ona: informatiOn)

42.'.5 ~Oentifyi.ng the ReJatl,of'.shJP to Profassjonal Pedagogy

4.2..2 Expanding 4-MAT to Become a Total Systems Devetopment Process

4.2.2.1 Oevetoping Teadlets and Stud611tST~ks & Materials.
lncorporat~ngAfghan Vaf<<Jes

4.2.2,2 Oavelopmg InstructIonal Aias including Closed Circuit TV
(CC1V)

4.2.2.3 Developing a Proactive TeacrJng EiWtronment
4.2.2.40eveioptng SystOOlS for Ctassroom Management. Oisciptine, &

GWdance and Cour.se!6rJg
4.2.2,5 OeveJ()ping a Va.ri9ry Of AsseSsmentTech~U$ed to

eva!uate student and teacher perfcnnanca, the validity of books
&materials to achieve staled t&amingoutcomag. and the
vaEdly of me systtrn asa whole to do what it is intended to do

4.2.2.6 Expanding Knowtedga ot the basic psychology 01 teaching and
leaming

4.2.2.7 Dav8ioping a system of Aetioo Research to Correct Deficiency in
t"le Sj'S1etn at Any Level

4 ..3 Decidl~ How!O As..c;ess and Evaluate What is Taught £Inc Learned Basad on
Student: PErfonnaoce in Terms of Achieving Expected Learning Outcomes

4.4 Deciding How to Supervise and FaCilItate Tead16fs Teaching and Students
Achiav1ng Learning Outcomes They Ate Expected to Achieve

45 Deddmg How to Manage and Administer InpUts and Activities t.o Achieve Specmc
Leamjng OUtcomes Inteoooo to Result in Wantoo Social Consequenoas

5, Review Each Question in Tmns ofIn~h Exp4anations of Underlying Ideas and Details of
How Those Ideas Are Pt.'t into Practeat Use
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lncludes Religious Studies

ldentity f~.etS

Relme facts to make generanzatlons &
abstractions and Ideilti~y types; -.
Classifications {famtliesl
Criteria Uodgment standards}
Guess or Conjecture (assumed

relationship without evidenceJ
Principles
It~ related by evidenceJ

.Rules
fpr!nciples wniCh guide action}

Theories
!principle.s related by evidence

Of a priori beliefs]
Axioms

ftr;eories put into aetionJ
Laws: Social & Natural

(tested 8. proven theories}
Universals

flaws true at an times &praces}
Id!:ntiiy Trends & Sequences

iSrep..by-step changeover timel
Identify Terminology

{Special vocabulary used to
name, describe, or explain aboveI

I
l•I
!
!

I:
t
i
!
1
!

I
I
1,

",

How, Whgre, and When
Propositional and Procedural
information Apply in Rea! Life
Situations

Conditional
Information

Pr~dural

Information

~:.'is

PtoooslUonal
information

Identity Subject Methodology
ldentify Conventions

fusual ways of dealing i
Identify CritfH'ja

fsta!ed judgment standards!
Idemify Necessary Skins

!procOOtJr€s recommended by
experts)

kientify Trends & Sequences
{Step-by-step change ove( timej

Identify Terminology
[vocabulary used to name,
describe. or explain above]

Divide Concept into
Related Topics

Select Conc~pt from
Scope and Sequence

Develop
Teacher's
AcademIc
Resource
Book

. DevelOp Concept & Topic
--''-"IT=.. Scope and Sequence ~

~:;l:;;:~J:;:i;;:;;1:;:];1j;:;;~

Total Education SystemsOevelopment - {D. Schutte}

I
j

I
1
f

..
L.



..

Select Appropriate Le"e~

?(OPQ~ibonai & ProceaUlal
lnfonnatlon and Skilts

as t'"!€! Concept COOlen!
ar the Heart 0' Planning

:he lesson Guide
r
J

( WtTttEACH_CONCEPT_pE.vE,:~Qe0

( &nstruetlonaJ Materlats & AidS
~..

tor Teachers

Student Text & learntng Aids
,--

;" Evaluation and Assessment -Techniques. Tests, & Tools ~-

~ For Each Quadrant & Mode
.J

/'
Teacher"s Pedagogical Resource""" -,
Book: Me-thods. Strategies. Tech...
nlque,S: C'assToom Management:

\.. Diseiptine ..I

Use the 4 MAT Cycle
Write Overview: -

{Theme Statement Contains
Aim, Goai. & Outcome]

LM

, ..

6.1

I
,I

I
I
t

I
I

1
i
1
I
f

I
I,



Analytic Leamer's Most Co,"Ofortabje ?face
Concem tOf the facts as e~pert$ see them.
Teach the concept to them.
Answer the question "Wha~r
Te~cher'5 Role: Information gi\.-er.
Teacher more active.
Method: Informational

Teacher verbal and/or ~tten check
on understanding of information

Activity:_ ..
Prov;de"ackno,\,!edged body of Imowfedge

reiated to the concept
It Emphasile most significant ~pe.ct$ of

concept in or9Jni2ed~ Ofganic manner
'* Present rnformatioo sequenthiliy so

students see continu.ity
It Qraw Olttei'\tkm to import~nt.discrete

dde,!s: doo'tsmmp stl;den~swith
myti;;d f:Jcts

• Use a ~rJety of defi¥et)' S)'$tems: .. at. "
!Rte; cchn:Je<:tute. text. gtJ~t

speakers.
films. \o1su'lls. CAl. demonsttatiOM, etc.

YI'hen a"'3lfable

----~f+to .......... (valuation:

Quadrant Two Left Mode
Analytic Leamer

Goal: Concept f~mulation

Name, Oesa-ibe, EXJ'~ain

Assessment Te<:hniques

Name. Oescribe, Explain Activity
and ftefate to Sr~.;:ifk Method, Strategy
at'ld 'r~choi<lUe.

Quadrant Two left Mode
ANALYTiC LEARNER

ldentify and Create Te3cher Materials
3nd l.Mtructionai Aids .and
Student Texts and Learning Aids.

Write brief Object~ve in the 4 lI.tAi
Cycle to formwate thecC'Ocept tiX fconal
de~opment of kno",~edgeof the concept.

Write expanded ObjecUve in 4 MAi
:jo. Teacher:swLesson~wid~

~s an organizing principle ~oond which to
present proposltiooal, proc~raJ, and
conditIonal information to students

6.2

!
I
I
J
i
I

1

I
J

I
f

f
1
j

J

f

i
I
i

I
l
1
f

f
I

~
1
I
I
f

I
I
I

I
1
i
J
I
I,



J
i

f
~

j
!,
I
!

j
I

I
t

BA

I
f

I
I>.
~ .,.

lea.rner PrcferenCtf for Concr-ete
Exper~t"nce &. ReflectIve Observation

The imaginative Leame.rs Most
Comfonable Place

ConCi'l,n 'lor Stl.:dent to Connect
:~~rsol'laiMeaning WJ!.h Concept.

Create a Reaso:'l t<x Leamti"lg the
Conce?!. An;; w~;,' • "Wtly?·

Teacher's ROle: Motivator
Teacher MDI'e Active than S~aet"!t

Memoc.~, Slmu1ation to enCOUfage
Bramslonning for lmagir.atlQ.~.

InnOiiatiOn.anO en'\pathy
f~4:> Q'~ht "lr.n~~t,~ U\M ."

Quadrant One : Left Mode
IMAGINATIVE LEARNER

Write Qd.i~tObJectIve in the 4 MAT Cyde to
examine the "whote- right mode experience

created in 6.3 to answer question,
"Vltty should! !eam this Concept?"

Write e~at\.d~Objectlve:n4 MAT
T~'i!~~.J,.~~~!l....tUIkl~

which must empo.Ner students to examine the
"whote" personai experience of the concept~

stepping outside it [0 analyze its parts in ,terms of
ns broader meanmg in the world 00'1000 the selt.
Ana~ysis should answer question. "Why?"

....

~~~~
::;:.AA.~~"VV"'''~~''''~

~ .... :·"t'!u')d. ~...4·-;--A\
~ _----X~_.RUOf' wlJl'ftfVill
~ t. .Metflpncr; 2. V~iJaUzarion ~ 3. tmager)':
~ 4, PataOa~:S. ;\JJ n:ums or Poetry::
~ 6. Aft At~;v!~!es ¥fhic" Respect tnMtion;
...".
~ 7. All- F;lie A.ri.s~

~ Dtaw~g. Pakulog. MUSk; Cfealwe Of'sma
~ ana Writing. PhysleaJMovernent :a S. Modalhies: AuCio. ViSual. Kirles~. Mixed:
~ 9. Most fOtrns or PerfOt!"l"..ance: Building.. Rolea PtayJ~g. SimU~t!Ons, Demoostratioos.
::;::: ExpetltnenlS;
~. 'o. All Kines of Coonectiotls: Patterning &
~ Ccnf19urBtlons; AJf syntbesJs, e.g.
~ Syne·;'.iCS {Metaphor & Anatogles,
S:. Uw.;cf.Mapplng. i.e•• grouping OI')e'$ own
~ mou~"l~& Ideas. Clustering. le., grouping
~ clnet'S thoughts &. Ideas.
§ AniOOgieS:
~ i ~. Ma:MmaUCa! Conce~uaftzations:
~ Geometry. Spalial Relations

~
~

~ 'ttl V V"" ftW! v··~ v·y " ~ '!\II v v: "
-----~-~~ __ ~_._~~ ~ __ A~A_·
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Quadrant Two

Right Mode
AnaiyUc Learner

Goat
Integrating Reflections

into Concept!'

learner Preferei'lC9 for
Reflective Observation and
Abstract ConceptuaUzation

The A!laty1k Leamer's rnost
Ccm~or.ab!e Place

Concern for the !acls as
€ltpertssee them.
Teactllt to them,
Answer the Qt>estion WHAT1"
Teaene(s ROle: (illie Infpnnauon
TeaCher more aClive.
Mettloo: lnfCfmauon3J

(See Right MQde Strategies"')



6.5

~~

Quadrant Three Left Mode
Common Sense Learner

Goat

Working on Defined Concepts

rite t)ti:f Objective ii! the 4 MAT Cyde to
allow students 10 wOf'l:; on CefJnea concepts.

Wrlte§JIl2itll~~ObJective in 4 MAT
I~(1'&r1~e.uQ"..Gvf~e

which provides students wl1h ffamewo;l( 10
telnfOfce aeMed concepts by manjpulalir.g ....

.... . ,. ..•. " ,..

Quadrant Three
• ~ft and Right Mode

Working on Defined Conc@pts
Goal

Practice and PersonaUlaUon

learner Preference fo: Active
ExperimentatIon anu Abstract

ConceptuaUzation

Tt<e Common Ser.se leamer's MOSt
ComfortaOle Place

Concern is ~or hanos-onexperience.
Let them ny it
AnswerrM Question.

-How does this work?-
Teacher's Ro!e: Coach or Factutato-r
Students mote actlve

I
Method: FadHtation
(See Right Mooe Strategies U )

,,,~ ,
~

~~~AA~~A~~~~~~~A~~~~~~~~~~

Quadrant Three: Right Mode ~

Common Sense Learner ~
Goal ~

V"\,"'V'\.
~ Pracilce and Personalization ~~~

~ ~
~ ~

~riteJ2rntl Objective In the 4 MAT Cyde to ~
~atlow student the chance to try using trie concept~
~on their own but with teacher superviSion. ~
J~ ~

~ Write ~~lJ.a~Objective in 4 MAT ~
~ TQjr;llit.(~Y~~Qn.G",!~ ~
~o provide opportunity for sWdeo'lS to use a.'l<1 ~
~ experiment to try cut {He concept and add ~
~ something of themseives ~
... .'V"\.

~~

~~= ,



Write~Objective t11ne 4 MAT Cycle 10 help sWdenls 

and original aP!~tca~jons for ll.

I
,1 •

Quadrant FQu; :'Left Mode·
Dynamic Learner

B.3

I;
I
I
I
I

I
I

1

+

Write- expanded ObJective ~11 4 MAT
I!:jl,-tl!iU··:'..J.&~~o...Y.uM~

10 help students to analyze tneir O1Ao"O appliCations
-of the concept and evaluate them aCCOfding to
the criteria ot usefulness and orIginality and asa

Quadrant Four
~i9ht and Left Mode

Dynamic Learner
Goal

Integr~tin9AppUcaUon and Experience

learner Pf~terencefor Concrete Experience
and At:Uve ExperiementaUon

The DynamIc Learnets most Comfortable Place
Concern for action Or doing.
Let them teae!"' it ~o themselves and share wMt

may leam Wit!1 omers.
Answer the QuestIons -ltr and "\'Vtlat can thIs

become?-
Teacher'S Role: Evaluator or RemecHator
St'Jdents more active than Teacher
Method: S&if Discovery
[See RJght Mode StrategIes"}



Activity:

Creat~ experience that connects students
directly to the concept in a personal "'Vay.

• Capture students' attention by initiating
a group probiem-sch/fng acttvity before ..
deitve:y of instruction.

• Begin experience Yliith a sitUation that
is familiar to students and buHds on what
they already know.

• Construct 3 learning experience that aUows
diverse and persona! student responses.

It FaciHtate the work or' cooperative teams of
students.

• Eiidt non-trivial dialogue from students

Evatuation:

The quality of students' analysis of their
collective subjective world of experi
ence. Students ability to expiore stated
feefings by listening, listinG. patterning,
prioritizing, and stating their own
reffections

Guide students to reflection and anafysis
of the created experience

• Encourage students to share their
perceptions and beliefs

'* Summarize and re~ew similarities and
differences .

.. Estab!ish a positive attitude toward the
diversity of different people's experience

• Clarify the reason for the learning the
concept

Activity:

Name, Describe, Expfafn AetJv~mml~
and Relate to Spec.ific Method,

Strategy. and Techniques "1111
Identifv and Create Teacher
Materials and Instructional Aids
and Student TeXIS and Learning
Aids

Ouadr03nt One left Mode
Imaginative Learner #f:j~V

Integrating Experience with Set!
The lmaginative 1,"-'.C)rners Most

Comfortable Fi'~"j

Concern for Studt;nt to Connect
Personal Meaning with Concept.

Cre~te 3 R~3son for Learning the
An "w'" 'It!Concept. swer ! fly .

Tescher's Rote: Motivator
Teacher More Active than Student
Method: Simulatic.m tcencO'.;rage

&ainstorming for imaginaboo,
innovation. and empathy

Name, Describe ana Explain
Assessment af1d Evaluation
TechnJques

.. If

f

I
J

I

6.n



I
I
I
I

I
I

Name. Describe, Explat" Activily
and Relate 10 Speclflc Me!hod.

~
~ S'ra~egy. and Technlqi;es
~
~~ Identify and Create Teacher
~ Materials and jnstructlQn<:! NOs
~ and Studem TextS and Learning
~ Aids
~
~
~ Name, Describe and Explarn
~ Assessment and Evaluation

~#
~~. ~~~~~%~~~~%~~
'~.,,-,"'

Quadrant Two
Right Mode

An3lytic Leamer
Goal

Integrating Reflections into
Concepts

The Analytic leamer's Most
Comfortable Place

Student Concerned for the Facts
as Experts See Them

Teacher Teaches It to Them
Answer the Question, "What?"
Teacher's Role: Give information
Teacber :-.1ore Active than Studtmt
Method: Informational Discussion

Provide a meta"few, lifting srudents
into a wider view of the concept

• Use anomer medium (not reading or
writing) to cCtlnect stuOenrs'
persona! knowing to the concept
(I.e. viSual arts. music. movement

c Involve learnef$ in reflective proouct
liOn blending emotion and cognWon

• Transforms concept to be taught to
!mage Oi 8)(parience for Students

c Deepen COollection between concept aoo'
its reiaHonshlp ~o students' lives

• Relate wha! Siudents already know to

what UH! expens have found

Quality of Student Production and Aefledion



EvaluatIon:
Quality 01 student work,
perhaps an objectivp-. qUIz

PrcvICa hands-on aetiviiies fet
practice and mastery

• Check for Understanding of conr:epts
and skills by using relevant
51andaro ma!erialS. : e_ workSheets.
text problems. work~--S. teacher
prepared. exerclses. ~c.

• Provk1e opportuni!{eS for stuetents to
practice new reaming. pethaps in
muin-mooa! W8¥S (ieamlng
cemers, gfu"'tles fostering skills
developmenl. etC-)

.. Set high expectations for skllts
masiery

• Use cot¥.;,: pt of mastery learnIng to
aalerrnine if re-Teacning is
necessary and how it wm be
carriOO out

• ':itud'3nts may create adcfiliona! multi
modal practice for each other

Activity:
..+

'.

Quadrant Three
left and R!9h~ Mode

Working on Defined Concepts
Goal

Practice and Personalization

.. ~ _." f .... .l ~) .. "... .iii ll.. ;,., ....

Quadrant Three : Left Mode

and Student Texts and Learning
Aids

Name, Descrioo and Explain
Assessmenta."lo EvakJ31ion
Teetmlques

Common Sense Learner
Goal

Working on Oeflned COm:ept3

identify and Create Teacher /'
Materials and instructional Aids

Name, Describe. Exp1ainAetivi
and Aefate to Specific MeHlod.
Strategy. and TecMlques

U3

Nama, Describe and Explain
Assessment and Evaluation
Te(;hniques

Identify and Create Teacher
Materials and Insuuctjonal Aids
a:'1d Student Texts and learning
Aids

e- _.~/
WV,

ActivUy:

Ev~luatlcn:

Students "on-task" behavior and
engagement !n theif chosen oPtions

Encourage tinkerlng wIth ideas. relatlon~
Ships and connections

• Set up situations where students have to
find infOtmalion not easily available In
school texts

• Provide oppottunitY for studen[s to deslgn
own open-ended explorations of concept

• Provide multiple options so students can plan
a unique "proof' of learning

" Require students to organize and synthesize
learning in a personal. meaningful way

- Require students to begin the process of
planning now their project wi!i be
evaluated, identifying their own criteria
tor excellence

TM Common Sense Learner"s Most
Comfortable Place

CO(}-:~!! is for hands·on experience.
Let them try it.
Answer 1he Question.

''How aoes this work?-
Teacher's Role: Coach Of Facilitator

1 Stu6ents more active
I Metho<:: Facilitation

f~
I~:vI ~"V'VVV

J,~- - .au-adiant Three: Right Mode
i~ Common Sense learner
~ Goal
)~).14 ):8:S Practice and Personalization
~

. ~ Name. Describe, Explain Activity
I~ and Relate to Specific Method,
~

I /'V'v':'- Strategy. and Techniques

t
l~

~
.~

l~
~
~

~
~
~
~
~
~
~
~~
, ~
~ . ~....~ .......~~,~
~ ..~

~~ ..~~
- ..... -. - .- ..... -'" "'-~A"'o..~"~·:.~'···::/'';;/VV''V~



Evaluation:
Students' willingness and ability to
edit, renne. rework, analyze, and
complete their own work

Give guidance and feedback to st:udents
pians, encouraging. refining, and ....Io=.::.:-~
he~p~ng them to be responsible for
their own learning .

• Help s.tudents analyze their use of the
iearning for meaning, relevance.
and originaJity

• tJ.aintain high expectations for
completion of chosen options

• Help mistakes to become learning
opportunities

• SummarIze- by revieYlring the whole.
bringing students "fun circle" to the
experience with Ih'hich the 'earning
began

ua ran our
Right and Left Mode

Dynamic learner
Goat 'ntegrating

Application & Experience

Name, Describe, Explain Activity
and Relate to Specific Method,
Strategy, and TecnniqlJes

!dentify and Creatto Teacher
Materials arid instructional Aids
and Student Texts and Learning
Aids

Name. Oesc'l"lbeandExpfain
AsseS$lnem and Eva'luatiOI1
TeChniques

~.. ~ t ~ ; ~ ~

Quadra.nt Four: Left Mode
Dynamic Learner

Goal
Analyze Own AppJicatlons of ConCepl for
UsefulneSs. Originality, and Basis fa:

Future learning

i

I
J

1
j
l '.

I,
5.15

UPPOl"t students In leamlog.teachlng. and
sharing with others

• Establish a classroom atmosphere that
celebrates the sharing ot learning

• Have opportunity fO! stuOents to practice new
fearnings

.. Make student learning available to the larger
community. i,e., bOOks students write are
shared with other classes; students report
in sc~ool paper; student work is displayed
throughout the school; etc.

• leave students wondering {creatively} about
lurther possible appHcations of the concept

extending the -What Its· into the future.Identify and Create Teacher
Ma~erialsand InstructIonal Aids
and Student Texts and Learning
Aids

~
~
~

~
~
~
~
~
~
~
~

--~~~.~.~.~~...---i-",Evaluation:
Name. Describe and Explain ~ StudeolS aJ;)i!ity to report and demonstrate what they

Assessment and Evaluation ~ have iearned. Expressions of stuOO"t enjoyment In
Techniques ~ the sharing of their learning. Quality of student final

~

.~ products.
~
-~

The Dynamic learners most
Com.fortabJe Place

Concern tor action or doIng something
Let them teach it 10 themselves &. share
what tney learn wilh others,

Answer thequest1ons, "If?· or
What can this concept become?

Teachets Role: Evaluator Of Remeciator.
Students more active than teacher.
MethOd: Self-Discovery

I

I
I~

,.'~~;a~i,:o·u;; .Right Mod~' - -'V'v·vv·
~ -

.~ Dynamic Learner
Goat

6.16 ake Use of the Concept By Themselves .:III"",~"';'"
...~ and Share What They Do with Other
~
~

J~ Name. Describe, Explain Activity
I~ and Rerate to Specific Method,
~ Strategy. and Techniques
~
~

~
~
~

~
~
~
~

~

I•,~
l~.~
,~ ..



Develop SyStematic
Methods. Strat.egies,

and TecMIQueS
fO, Developing

Community CouncHs
0,1 Parents and Leadets
to aCt as Guardians
c~ me education of ~he
Comrr,unity's Cl"llldret'l

De;r~jop S,,"'Slema\iC
~",'eHH~xjs. Strategies,
and TecMiques tot

Sope~iSf..on ana
Eva'.caHon and

AssessrtleTit 01 Sysl.em
As a FunCtion of
Leam}ng
OU!CClme5 for Swc2nt;
and ~hose OutCCfr<eS
it1 Terms ot Expected

OCi2l Conse-quenc~~

1
!

I
I
!
!
I
i------li~t

I
" t

I
I

I
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SCHUTTE: FINAL REPORT - ATTACHMENT # 12

LESSON PLAN

fOR
LOWER ELEMENTARY

GRADEl SCQPE & SEQUENCE

~QNCEPT~

.UtE QF PROEtLET MQHAMMAD (PBVH)
melC;

fRQM BIRTH TQ AGi; 6

WITH

STUDENT TE~r
JANUABY.J.993

Developed By Social Studies Division
ESSP institute of Instructional Design and Educator Training

In Association With
Educational Center For Afghanistan (ECA)

UNIVERSITY QF Nf;BRASKA AT QMAHA
EDUCATION SECTOR SUPPQRT PRQJECT

IN...CQNSQRTJA.WITH
EOUCATfON..DE'ifLOPMfNt_CfNTER

Ana
CRfATlVE..ASSOCIATfS_JNTERNATIONAJ..

UND.ERCONTRACT_TQ VSAID



TEACHER'S ACADEMIC
RESOURCE BOOK

Academic Background Material For
LQ'!¥~r E:ementsry

Grade 1 S~e & Sequence

~CEPT:

J-IFE OF PRQPHET MQH~~MAQ1e:~UH.l

TOPIC:
FROM BI.RTH TO AGE 6

••••••_.>

TEACHER'S PEDAGOGICAL
RESOURCE BOOK

with
TEACHING·LEARNING STRATEGIES & TECHNIQUES ASSESS~NT

STRATEGIES AND TECHNIgUES

FOR
LOWER ELEMENTARY

GR.~DE 1SC.OPE & SmUEt{C~

CONCEPT:
LIFE OF P'3Q£HET MOHAMMAD {PE');-U

. ... TQPIC:

FROM BjRTH TO AGE..§



SCHUlTE: FIHAl.REPORT - AtTTACHMEtIT H 13

ESSP TRAiN THE TRAINERS PROGRAM:
From $peeiaHst Facilitators To Teacher Trainers (Training Facilitators)

From Training Facilitators To Head Teachers And Teachers

Program Staff: Spec!aHs,t Facilitators and UNO/ESSP Staff
Participant Trainees: Teacher Trainers to become Training Facilitators for Educatots~

Goats: Teacher Trainers wih be trained to use the Total Education Systems
~vetopment Process to achieve the following outcomes:

1. To define the idea of Concept Scope And Sequence and relate its
relevance to developing the Afghan educational system~

2. To select one concept from the agreed Concept Scope and Sequence
and divide it into topics and subtopics relevant to a particular
subject and appropriate grade level. .

3. To develop the propositIonaf, procedural and conditional knowledge and
skliis refevaf~! ~., o:1d~srandjn9the substantive content and
structure of the selected concept (see 2. above) and its practical
use.

4. To write a "lesson Unit Guide" relevant to the selected concept and Its
related toP!CS and subtopics using the 4·MAT Model. This model
honors:

a. the feur leaning styles of learners;
b. left OT right brain hemisphere preferences of learners, and
c. the learners' ages and stages of growth and development

at each grade level
and incorporates:

advanced pedagogical and assessment methods. strategies~

and techniques,

5. To create instructional materta!s and students texts and learning aids
that support the teaching and tearning of the selected concept as
wet! as the advanced pedagogical and assessment methods,
strategies. and techniques.

6. To demonstrate their ability to transfer the TESD Process to Head
Teachers (as Resident Facilitators) and Teachers as a means of
reconstructing the Afghan Educational System.

Groups: The uttimate organizational and structural goal is ao form teams of Trainers who
are speciaHzed in a subject area. An ideal team. therefore, wUl consist of one or more
trainers specialized in Maths, one or more in Science. one or more in Social Studies. and
one or more in Languages (Dari and Pushto). Each team wfii be connected to Specialist
FactlitatOfs who wi!l act as TeSO process mentors. resource persons. and supervisors of
the trainers as they apply t.he training program in the field. The spedalized teams wilt go
inside Afghanistan to train Head Teachers and 'generaHsf Teachers and. ultimately,
Supervisors. Scnoo1 Management Personnel, and Community Council members~ Even
though teachers teach aU subjects tn the primary grades. it is essential that those who
train the teachers be specialized to help teachers upgrade their knowledge of a) the
spe<:Wc academic content in each subject area and b) the ptKfagogjcaJ and asses$ment
method~ strategies and techniques appropriate to the concepts being taught~ Spectfic
tfalnln-g concernIng what and how to teac.h and assess specific content at 3 particular
grade level is the Quickest \.'Jay to upgrade a system which currently employs unqualified
Of onder quaUfied teachers and head teachers who oniy see the~r role as school manager
and need training as resident supervisor of the academte and professional work of the



teachers under their authority. It Is this specificity which wm aHow the development of
rational systems of supervision and management. It also wHl provide the basis for
info.rming the community Of what to expect from the schools and their teachers and head
teachers so that the communijty can pla.y Us rote as guardians of its chHdren's education.

Groupfng: SpeciaHsts and TraJnees wiH be dIvided info two groups for the purpose of
assembly in simultan.eous plenary sessions and four groups for simultaneous practical
work.

Group 1: Science and Mathematics.

03 Science 02 Maths Total 05 Specialist Facilitators
_~_11..Sg~__~I..I'9m~ ~To.tit~9 rr:n~rr.~.LnjngJ='il~.mtatOr~

15 Science 09 Maths Totai 25 Group 1 Grand Total

04 Soc Stu

Group 2: Soclat Studies and Language (Oari & Pushto)

02 Oarl
O~ ..Pvs.ht¢
05langi.lag~ Total 09

02 Oar;
Q~LPY~.otQ

.._,_" .. 09_SQ~.Sty ~ 06"\.a,ngl.!~ge __ .TO@LJS ..__._.._JTTl_Tr.aJ"l!Jln£,i<;iUtalOrs

13 Soc Stu 1'1 Language Total 24 Group 2 Grand Total

Suggested Scheeule: The workshops should be ~arriedout in three phases. idMltfit!d
below with suggested dates.

PHAS~_.l~_PROCfiSSTRANSff;R ~. GROUP. PRQOVCT~QN

&ml MeY
18-:-.2.2 2~-.29_ Ql,-,"_QQ. Q~t.:~1J

"'"27

__._.__._Pt:1ASE.2:_PElAGOGY_&._ASSe-SSMfNT_.TRANSffR

May
1S-::~_ 22...:-.ZZ

JYn~

< 29 3) 05-=.-11J. t 2_.::.J1. 19,_.c:_~4
•..·28,30, 1,2.0:1

May June

... iNotCATES SCHEDULED HOLIDAYS



AntielpatedProductiort ·of Lesson Units jn Phase 1 and 3. SpectaHst Facmtators are
trainers dunng Pha~ 1 and Mentor Trairters during Phase 3 when Training Fcicmtators
(TT's) ar1? producing their h"u.1ivh1u3i ~e$sQ.n UfutS.

} } llessoo Unit
} "1 Lesson Unit } 1 Lesson Unit
"\ }- t L.esson Unit
•
} } t Lesson Unit

} } l Lesson Unit
t '1 lesson Unit } 1 lesson Unit
!

} } 1 lesson Unn
~ } 1 lesson UnIt·'- } '1 Lesson Unit
i

, • 1 Lesson Unit: J
"I. 1 Lesson Unit } 1 Lesson Unit
•
} } 1 Lesson Unit
• } 1 Lesson Unit1

YhdRafiq
4undai
Mh-d Anwar
Mhd Rahim

SaId Abdul Gh3rd
Agha Gul
Ghularr. Nabi
MhtJJan
Mhd ¥ounus

Tra'nin~LfiH;m.ta.tQr$ }3_\.~~QnJJ..n!'t~}13J&~~nJJmtl

Gufam Jailani
Gui Nab~
Mhd Wah
NasratuHlah

Bakhtari

Azizi

Yadgari

Tra!ning.f9..~~l1tatQr$ } 2' . V --} 1J:~ssor!"'Un!ts..__Y:SSQ!tmtu

Abdurrahman } } 1 lesson Unit

Azizurrahman } 1 Lesson Unit } 1 Lesson Unit

GufaJan } } 1 Lesson Unit
'"

Mhd Ishaq ~ } 1 Lesson Unit
"

Mh-d £shaq } } 1 lesson Unit
Mho <Jaoa'

, 1 Lesson Unit } '1 Lesson Unitl'
Mhd GuJ 1 } 1 Lesson Unil

-'



Grovp ~o~_,,..~_ .. ," ,_. _ .,.~< .• _ , ~.' .'.'

S.~iaLS.tygj~

Hekmaty
NajibuHah

Sherzad
Vusolzat

Training Fa~~Utators } 2J..essQoUnits} SJ",es,SOOJlrdt

8ah3uddir! ; } 1 Lesson Unit•
Said Kahil' .. 1 Lesson Unit } 1 Lesson Unit,
Said AHq

.. } 1 lesson UnltJ
Mhd U')rah~m

, } t LesSon unitJ

NoorUhd \ } 1 Lesson Unit
J

Mir AbduHah } } 1 Lesson Unit
RahtmuHah } 1 lesson Unit } 1 lesson Unit
Said Mhd l, } 1 Lesson Untt•
Ghuiam JaHani } • 1 Lesson Unit;

Traf!O*'lgfi~UilalQr~ i 2 Lesson Units } 6 Lesson Units

Amouzgar
SuUani

MhdZarif
NajibuHan

} } 1 Lesson Unit
} 1 lesson Unit } 1 lesson Unit

Besmeflah
Mia Sayeed
Bandawai

Total Production Projected:

AbduH BaSJr
Mhd Siddiq
Din Mhd
MhdOmer

}
} 1 Lesson Unit
}

}

} 1 l.esson Unit
} 1 Lesson Unit
} 1 lesson Unit
} 1 lesson Unit

13 May 1993 Lesson Units Created by Groups 09
24 June 1993 Lesson Units Created by Individuals 35

Grand Total 44

Oepending on the materia~s reproouctiontime, 44 Lesson Units in four subject areas
wUl be ready to be taken inside Afghanistan for tryouts and to be used as mO<!eis when
conducting worksflops tor Head Teachers and first gtade Teachers.

4
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Fold~( Cover Sheet -- 0-1ft.. •

F~J~{EJi$trr--Of.J~'lf;J3flf\S.KA~~JQM!VjA

f;.C:';)CATION SECTOR SUPPORT PROJECT

IE-SILTAANSfEA VLQRK$Jj ~le
eEStiAWt\ft....p~KLST~_N

24 APtHL 1993 - 30 JUNElf!~

Mathematics

Group Product vV.1rkshop: Part 1- 24 Apri! • 20 Mal 1993
Part 11-22 May - 10 June1993

Specialist FaCt~itator MaSfer Teacher Tr;.iners (TrainIng Facill'tators)

Mr. Abdul Rahman
Me Azjrorrahman
Me GulaJan
Me Mohd Ishaq

Mathematics
t;oncept Scope and sequence - cra&ses 1-3

Class 1
Whole Numbet Operations
A.ddltion
Understanding Conc-ept of AdditIon
Properties of Whoie Numbers
Commutative Property
Zero Property
Bas!c Number Facts
Missing Addefids

Concept 2:
TopIc 2.1~

SubTopic 2.i.1:
SubTopic 2.1.2:
SubTopic 2.1.2.1:
SubToph~ 2~1.2.2:
SubTopic 2.1.3:
SubTopic 2.1.4:

Index:

2·lnd 1. Concept Ur {t Index ~ Form 0 -- Overview Statem ~nt With Index of lesson

Outcomes. Activities. And Pedagogicai And Assessment Strategies

:JSed For Each Segment Of The 4MA1 Lesson Cycle.

2·100 2 4MAT Lessen Outcomes Cyde With Brief Concept Overview Statement

2·fnd:3 Teachers G.~_ljde For Each Segmem Of The 4MAT li1sson Cycle -- form A to H

Plan Of Teaching/Learning .4.00 Asses· ·ment Acbvities

~Qr Concept. Named Above

2-1nd 4 Student Te).:~ For AU Segments Of 4mat Cycle For ("oncept, Named Abov6.

2·irrt:l5 Teacher's 1:;.ldemic Resource Book Section For CQncept. Named Above.

··To be submitted to Or. Boardman. Prot. AziIni for Approva; and forwarding to ECA for

their review. fe<;omn;dldafions and .3j')pfovaL



Folder Cover Sheet -- D;-aft fr
•

L'NJVERSfTY Of NEBRASKA AT OMAHA
ECijCATfQ~r~fE'CTOR~SUPPORf'PR6jr;.cT

TESD TRANSFER WORt<SHO~

ffSHA~VAFtPAfStst~N

2~ APBIL 1993 - 30~JJN~t9:~~

Mathematics

"Individual Produ·:f Workshop: Part f
Part t! -

·Part m-

24 April - 20 May 1993
22 May - 10 June1993

12 June - 30 June 1993

Specialist Facifitator

Mr, A. K. Azj~

MaSier Teacher Trainer (Trmning Facilitator)

Mr. Abdul Rahman

Mathematics
Concent Scope and Sequence -. CJa~ses 1-3

Index:

Concept 2:
Topic 2.2:
SubTopiC 2.2.3:

SubTopic 2.23:
SubTopic 2.2.8:

Class 1
Whole Number Operations
Subtraction (0.49)
Column Subtraction
(1 • 1) and (2 - 2) digit numbers.
Mental Subtractlon
Assessment

2·1nd 1 Concept Unit index: Form 0 .• Overview Statement Vlfiih index of Lesson

Outcomes, Aetivffies. And Pedagogical And Assessme~1tStrategies

Usoo For Each Segment Of The. 4MAT lesson Cycle.

2-1nd 2 4MAT lesson Outcomes Cycle VVith Brief Cor.cept Overview Statement

2-lnd 3 Teachers GtJide For Each Segment Of The 4MAT U~ssonCycle -- Form A to H

Plan Of Teaching/Learning And Assessment Activities

For Concept. Named Above

2-100 4 Student Te.~~ For A$! Segments Of 4mat Cycie For Concept, Named Above.

2-lnd 5 Teacher's', :ademic Resource Book Sectton For Concept. Named Above.

HTa be submitted hi Dr. Boardman, Prof. Azimi tco( Approval and forwarding to ECA tor

thet( review. recomH,errlatinosand awrova1



Folder Gover Shee~ ;.- O. aft"·

Mathematics

"individual Product Workshop: Part f
Part II -

"Part HI-

24 April· 20 May 1993
22 May - 10 June1993

12 June - 30 June 1993

SubTopiC 2..1.9:
SUbTopic 2.1.U

Concept 2:
Topic 2.1:
SubTopic 2.1.5:

Specialist Facilitaor

Mr. A. K AZizi

Index:

MaSler Teacl1er Traine~ {Training Facilitator)

Mr. AZllurraman

Mathematics
Concept Scope and Sequence - C!asses 1~3

Class 1
\Vhole Number Operations
Addition (50 .. 99)
Column & Horizontal Addition
(1 & 2) and' (2 & 2) digit without regroupIng
Met'!taJ AddItion
Assessment

2-lnd 1 Ct)ncept Ur.n Index: Form 0 - Overvie'<N Statement With Index of Lesson

Outcomes. Aetiviiies, And Pooagogical And Assessment Strat8gies

Used For Each Segment Of The 4MAT Lesson Cycle.

2-100 2 4MAT Lasson Outcomes Cycle Wrth Briet Co.'lCept Overview Statement

2-100 3 Teachers GlJK1e For Each Segment Of The 4MAT L~sonCyde -- Foon A to H

Plan Of Teaching/t..eclfning And Assessment Activities

For Concept Named Above

2-1rRi 4 Sh.Jdent Text For All Segments Of 4mat Cycle For Concept, Named Above.

2-ind 5 Teacher's A::ademic Resource BooI< Section For Concept, Named Above.

·'TO be submitted to Dr. Boardman, Prot. Azimi for ApprQval and forwarding to ECA fof'

their review, rocommerx1ations and approvaL



Fotder Cover Sheet -. DraW"·

Mathernaries

·'ndividual ProdU';{ Workshop: Part t~ 24 AprH ~. 20 May 1993
Part H- 22 May - 10 June1993

·Part HI A 12 June - 30 June 1993

Specialist Facilitator

Mr. A. K. Alizi

Master TeaCher Trainer {Training Facmtator}

Me Gula Jan

Mathematics

Concept Scope -and Sequence -. Classes 1-3

Index:

Concept 2:
Topic 2.2:
SUbTopic 2.2.1:

SubTopic 2.2.2:
SubTopic 2.2.7:
SubTopic 2.2.8:

Class 1
Whole Number Operations
SUbtractIon (0-18)
Understanding Concept of Subtraction
by uSing ( -) & (::)
Missing Subtrahends
Mental Subtraction
Assessment

2-100 1 ConCBpt Unit index: Form 0 -- Overview Statement With index of Lesson

Outcomes, Activities. And Pedagogicai And Assessment Strategies

Used For Each Segment Of The 4MATlesson Cyc!e.

2-ind 2 4MAT Lessm Outcomes Cycle With Srief Concept Overview Statement

2-100 3 Teachers Gllide For Each Segment Of The 4MAT lesson Cyde -- Form A to H

Plan Of TeachinglLeaming And Assessment Activities

For Concept. Named Above

2-100 4 Student Te>.1 For All Segments Of 4mat Cycle For Ccmcept. Named Above.

2·tnd 5 Teacher'S ,o••:ademic Resource Book Secti1:>n For CW'lcept. Named Above.

"To be submitted tc Or. Boardman, Prof. Azimi for Approval and forwarding to ECA for

their review. recommendations and approval.
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UNIVERSiTY OF NEBRASKA AT Otv1AHA
EQUCAffQN.~ECT(jffSDpPORT~PR-6j~ct

TESP TRAf'iSfER WORKSHOE

PESHAvVAR"..PAt\IS f AN
24 APRil 1993 - 30 JUNE .1993

Mathematics

+fndividuaI Product Workshop: Part 1-24 AorH - 20 May 199~
Part H- 22 fv1ay ~ 10 Juna1993

"Part HI - ~2 June - 30 June 1993

Specialist Facilftator

Mr. A, K. AZlzi

Master Teacher Tfrtiner (Training Facaitator)

Mr. Mohammed fshaQ

Mathematics
Concept Scop~ and SeQuence -- Classes 1<,

indE?x:

Concept 2:
Topic 2.1:
SUbTopic 2.1.5:

SUbTopic 2.1.9:
SUbTopk 2.i-t1

Class 1
Whole Number Operations
Addition (0-49}
Cohlmn & Horizontal AddlUo:l
(1 & 2) a-d (2 & 2) digit withCtiJt r~'9rouplng
Mentas Addition
As~ssment

2-100 i Concept Unit lndex: Form 0 -- Overview Statement VJith tndex ot lesson
Outcomes, Acti'tities, And Pedagogica! And Assessment Strategies

US{?Q For E~ch Se<.Jment Of The 4MAT Losson Cycle.

2-lr1d 2 4MAT ~ess(,'flOrnLomes Cycle Wi1:h Brief Concept Overview Statement

2-lnd 3 Teachers Guide For Each Segment Of The 4MAT Lesson Cyde -- Form A to H

Plan Of TeachingfLea;r;ing And Assessment Activities

For COOCf..lfJt. Named Above

2-100 4 Student ~ext For AU Segments Of 4mat C'.Ic!e For Concept. Named Above.

2-100 5 Tea;;he:-'s A~ademic Resource Book Section For C0flCept Named Above.

~"To be submITted K Dr. Boardman, Prof. Azimi for ;"pprova~ and forwarding to ECA lor

their review, recommendations and approval.



Folder Cover Sheet -- Draft"'"

l i~!~'Lf;B~JIY~QE.J~J;J~EV~SJS8.1~I.QMAtt8

i;.rUCATfON SECTOR SUPPORT PRQJECT

TESQ TRANSFER VJORKSt&e
PESttAWAR. Pl\K'STAN

24 APRiL 1993· 30 JUNE l~~~

Mathematics

Group Product V\:orkshop: Part !,. 24 Aprii - 20 May 1993

Part H- 22 May • 10 June1993

$peOalist Facilitator Master Teacher Trainers (Training Facilitators)

Mr. M. A. Yadgari Mr. Shah t.'oho
r·M. Mohrt Qaher

Mr. Mot'ld Gul .v.

Me Motrl EnaJir~'"
r......Wilh<Ha" ...'o a: end ')1 Part r}

Mathematics
Concept Scope and Sequence - Classes 1·3

Index:

Concept
Topic
SUbTopic
Topic
SubTopic:

Class 1
t Number & NUMber Theory
f .1; Counting
1.1.1 ~ Counting 1 ·99
1.4: Rf!adlng and Wrltlno Numbers

1.4. .oJ: Reading and \rr!tiog Numbers 1-99

1-!nd 1 Concept Uf-i'! tndex: Form 0 •• Overvle-,y StatemBnt With Index ot Lesson

Outcomes, Activities. And Pooagcgical And Assessment Strategies

Used Fo( Each Segment Of The 4t\liAT Lesson Cycle.

1·lnd 2 4MAT les~en Outcomes Cycle With Erief Concepr ;Jverview Statement

1~!nd ~~ Teachers G.lide For Each Segment Of The 4MAT tssson Cycle - Form A to H

Pian Of Teaching/Learning Af1d Asses51nent Activities

For Concept Named AoolJe

1-fnd 4 Student Tex.1 For All Segments Of 4mat Cyc!e For Concept, Named Above.

i-Ina 5 Teacher's Academic Resource Book Section For C-)ocept. Named Above.

~"TO be SlJbmitted to Or. Boordman. Prof. Az1mi fO( Approv<":!! and forwarding to ECA for

their review, reconll'1H?ooalions and approvaL



Folder Cover Sheet -- Draft"·

~N!Yf;B.$I.IY_QFNf;..c.ef3.A_S!(·A_AJ_QM!\.HA
EQUCATlON S~IO.R ~UPPQRT PROJEcCI

T~D TR~NSFER V1Q8KSfjQe
EESHllYi8R. Pl~KI.~Tj\~

24 APR!L 199;3- 30J1L~E 1~~~

Mathematics

"indivlduai Product \Vorkshop: Part i~

Part II ...
24 April - 20 May 1993
22 Mav - 10 June1993

. ,

12June-30June1993

Me M, A. Yadgari Me Shah Moha.,~med

1;
1.3:
1.4:
1.4.1:

Concept
Topic
Topic
SubTopic

Mathematics
Concept. Scope and Sequence - cta~s~s 1-3

Class 1
Number & Numbei Theory
Ordinat an6 C~lrdi2n31 Numbers
Reading and Writing Numbers
Reading and Writing Numbers 1-99

Sndex:

j·lOO 1 Concept Upit Index: Form 0 -- O,-'e!'viev.' Staternf~m Wirh fooex of Lesson

OutConles, Ac{iviNes. And Pedagogical And Assessment Strategies

Used F(x Each Segment Ot 1he 4MAT Lesson Cycln. .

lInd 2 4MAT Lessm Outcomes Cycie With Brief Ccr.cept Overview Statement

1-lnd 3 Teachers Guide For Eacn Segmem Of The 4MAT Lesson C~'cle ~- Form A to H

P·lan Of Teachingn..eaming And As.ses~;mentActivities

For Concept. Named AbOve

1-1nd 4 Student Te~,: For All SE:-gments Of 4ma! Cycle For Concept, Named Above.

1-lnd 5 Teacher's A·;ademic ResoUfce Book Soclion For C<'ocept, Named Above.

··ro be sl.tbmitted {(\ Or. Boardman, Pwf AZirl'1/ fOf Approval and forwardifl(J to ECA for

thai!' review, recommendations and applOvaL



FOlder Cover Sheet -~ Draft....

Mathematics

":ndividva! Product Workshop: Part!~

Pari H ~

"Part m-

24 Apri! - 20 May 1993
22 f\f'ay - to Juoe1993

12 June - 30 June 1993

Mathemaiks
Concept Scope and Sequence - Cia~ses 1-3

index:

Concept
Topic
Toptc
SUbTopic

1;
1.2:
1.4
'.4.1:

Class'
Nutlli:)e-;" & Number Theory
One ·t~One-CQrresponden ce (1.99}

Reading -'n6 Writing Numbers

Readmg c."d ~'Tmn9Numbers 1-99

, -10..1 1 Concept Uni'": lrtde:<: Form 0 -- OVeN~ew Statement Vvfth Jndex of Lesson

Otnc«n€S. Activrlies. And Pedagogical And Assessment Strategies

J)sed For Each Segment Of The 4MAI Lesson Cycle,

1-100 2 4MAT lesson Outcomes Cy'de With Brief Coocept Overview S!a~'~ment

l-lnd 3 Teachers Guide For Eacn Segmf)nt Of The 41\.iAT Lesson Cyde -. Fmm A to H

Plan Oi TeacningtLeaming AC)Q Assesliment Activ~ies.

Fa Concept Named Above

1-ind 4 Student Text For AU Segments Of 4ma! C)-'C~e For Concept Named Above.

1-!na 5 Teacher's A-;ademlc Resource Bock Sec!ion For Cooeept. Named Above.

UTa be Si,iIOO',jited t. Or. 8Q4lrdman, P~of A?imi to! APP(ol,f<1~ ~nd forwarding to ECi\for

Weir ravi€-w. H3cQ!'}H,.endat1QHS and ~pp:ovaJ



r j~ C Sh" n· - *'"rOa.jer ·overneet·· ....J!~n

Mathematics

"fndh/idual Product 'l'Jorkshop: Part {- 24 April - 20 May 1993
Part H··, 22 ~",1ay - 10 June199S

12 ...hJoe .~ 30 June 1993

Mathematics
Coneept Scope and s~uence - Classes 1-3

Concept
. opi-c
:;';ubropic

,-lnd 3 T€2CnerS Guide For Eaeh Segment Of Tt:.'€ 4MAT U~sson Cyd~ -. FOtm A to H
Plan Of TeachiogiLe;umrA] And As'Se'S~mentAC1~"ities
For GOOC€f)!, Natned Aoove

.-Tobe submrttoo !e Dr Boardman, P'rot Az1mi tot' Apprcr.f<%l and fQ!warding to ECA fO(
H1€tf f<9Vlew. rec"()nlni":lldations and a~)fo\'a!.



FOlder Cover Sheet -- Df aft....

Mathematics

"'individual f'rodDt:t ~Vorkshop~ Part t~
Part H ~

24 April - 20 May 1993
22 ~...~ay - 10 June1993

12 June· 30 June 1993

c(;onc~pt

loPlc
;ubTopic

Index:

~!ntj 1 Concep~ Unit If\Q~~: FO!'m 0 .~ O""er',,-ie-•., Stateffit"ffl wrth tnrtP~at Lesson
Ot..<1f;,-omes. A~l'irties. AOi-~ ?ooag09~al And Assessment SttateolM
USe(~ For Each Segmem Of The 4MAr Lesson Cyde

..-1110 :3 Teachers Gt .i-ce FOt' Eae~ Segment at The 4MAT L~SQn C':too ~. FC.fm A to H
~')!an Of readl~"1.e,armng Ard A5ses~men~AdtvttJes
C\.X Concf.·p~" Named AbOve

U"fo be s.ubrnitt"-*~10 Dr. SO-3.rdman. Pmt Alimi Iff At-')(?HW,31 30,:} tOfWMdtr~J to ECA. tOt
rt'i(~ir H1,.."jO\i'o'. rikcc~mmi~f~~Mi,(m'S i:HK: z~pptovat

"

j



G!()11p PHJdut;t \fl1~)rhShOp: 1'~~ft i- 2~ Apnl • 20 May 1993
Pan H- 22 f"iav - 1(] June1993

. '.'"

Mr Mnh(1 'Na!..
M' Gli~ Nilb1
Mr MGt'lol1/:t.nw?'(

;,:~r M<ct}11J;m e'w-i1~awn f~om5 Junc)
?.."r ~.M~ht1 flahlfn r' Vl'1th(1ra'wn tfom l? JHn~}

Concept
loph:
Sul.>Toplc

Ctass t
1,1' ForCE:. Work. 2nd Mmrtr.g Things
"t.l:What i5 force-'?
H.L 1= Push, Pot!, UH

1-1.11i(~ 1 concept l.. Htl !l"J,(1e<: hllr:~ 0 .- Ov(.>f ....n::w Slat~hent W*th lndrnc o~ Lesson
JH~<:omes.AChvlileS And Pedag~jcalAnd Assessment $tt;tt~
Us;~!-orEacll s~)!nentOf '!t"u 4MAi Lesson erda

1.-;-11'1($ 3 T~ac~h1fS (:"ifl~ F\,)f E<,\(;h SetyrH?ot Of TtH1 ,~MAT :...~on Cycle~· Form A to H
?hm O~ Te~ctJ.ilY.)iLeaH1If'.qAnd Assesunef1t ActwHies

:For COf1Cep~. N.amad Aoo',e

--If) be :sttt;l!n~~oo t(,' t,~ Bo,;-u'dman, fYQfA;rirl1i for f,ppn::lv:i:.\M forwarding to EGA for

Hh'j1 ,e'lH~-r~_ p'i:{)lnt1l('~>;t'~H>HS ,We'; .:lP~::(ov.d



p~r~ l~

Pa:r1 H ~

Pmt N~~1n,\

\~·it·t~ f't()-r t<~:H1·.~~ 2nd -;.,,~ t~~1khtar~

Cn~c~t ,,{:
'!Dpi.c 4.1:
S~j~)lOpl:c ~ J.l:
'$t~b'fOptt .\.:t:~:

S\~!>Topie ~1.,:tJ:

$Ht)i",pte >'1.'3.4:
Sotifoph: ~,J.5:

C~a'S3 j

Peop!~

nv~~ S~nsP$

s~~ng (Vasuat)
t"h~aring (Auditory
~t't"Hng fi;u:tHlt)
f;tsting (Go~,alory)

$m(?'lHng (~)tfactO{1)

4. ind 1 CnnCf:'pl Unl~ In<l,{?x fc~m () "' ('h~'.jiC\"; Sl"'tenlf',::~t \~hth indE'J':( of L~~;;oo
( )j ltC'l.1t!!l\'?,S" A\:1i::,m~,es. p..n~~ Pedagoqka! At',d As~e5Sm~(~t SHat~'i:es
~l',{'....j For Ea;'~1 'S:{~lm.:;,nt (,,)1 Hm 4MAf L~1SS0nCyc!e

.... ind ~~ T('a(;:tw~fS G\i'td,e For Each Segmenrr 01 The 4MAr lesson Gyde -- FOtm A to H
,pi;:~~~ n~ Te<ich:ng/le.armng Anti Assf:~~;~m3:ntActN~hes
j::' {;~ (.:~~~r~.'Ce1)C t'J21inoo /\.t()Vl:

"'Tn n~? $Ft,~nilh:x1~tt;';! Ho"Ydrnan" Pwt Al.:>'fHC ~()( Approva~ :tnt:! k)fWClr~'b;1I(1to ECA tOf
5.~K'j; f~VJe'} .•', p.;\cofmi,cnd,H;(j)n) ,lno <~~lJMO,... ~i;



Science

24 I\pri! • 2G t,.,1ay 1993
22 May A 10 Jone1993

12 June - 30 Junet993

Pr(Jt N3p1!
Mth Pl()~ Ned:!.! ann l)r t1akhmd

4.2.3:
4.2,-1

4:
4.1:
4.2,1:
4.2.2:

Conc~t

lOp~1';

SuhTopic
SubTopic
Sub Topk
Sub Topic

Cl:lSS 1
People
Body Part~ of ?ccph:o
Heart
Lungs
S~omach

Bones

(Inside)

4.!ru1 1 Cnncc-pt Uf.,! !ll\'~ex. FiY<m 0 •• O\te'!vie-.oI Stawmd~' With Index of Lesson
ChJ!cnm€l$, AC.l~viti{j!$. And Ped<lgogicai And Assessrnent Strategies
U$t.~j For Each Seqmom Of H)f; 4MA I Lesson eyde.

4-!nd:~ Teachers Guide For Each Seg-ment Of The 4MAT lfJssoO Cycle - Form A lo H
!.:J!an Of Teact)iflglLearmng And Assessment Activities
For Conc.ept Named AlxW6

~.Tn be sntmittoo t~) Or Se-'vdman. Pro! Alll'm fC<f ·4\PPfOva! and forwarding to ECA fO(
H'lf:m f(~VI('W, f*:omft~,-;'Bd<t1ions and ap;y:o"ai



Science

24 Aprj,~ • 20 r..1ay 1993
22 May· !O June 1993

12 JunE ·30 June 1993

Prof. N3f111
with Pm1 Nf~dji n.od 'Jr BJ.k~.arl

Concept Scope and Sequ~nce - C.1:ls.$~S1..3

C~a$S i
fotce. Woric, & Moving Thin9s
Wh3t Is Work?
DeHne Wotk;.
Wherl Worl( Is Done.

14:,,, ')-

14,2.1:
14.2.2:

C~ncept

Topic
SubTopt-e
SubTopic

ConCt1p~ Ul'<!t lnd~)(: Form 0 .• O....erview Slaterr.er-.r Vli~h tnd(:x of les.~oo
OL.1Comes. Adrvihes. An(1 pooat,J09ICZ11 And Assessment Strat09ies
Used Fot Ezvch S.:>gl!H?l1t Ot The tiMAT Les~CflCycle

14..1nd:3 Tem:hers C,u10e For Each Segment Of The 4MAT Lesson Cyde .- Form A to H
Plan Of Teaching/l.earning ;\nd Asses~mentActivities
£:Of Concept. Narnro Aoov~

.'To t.'I€ submrt'tOO w t)r-SQ3JdmRft. Pwt A1..imi k"t Appwv:r .and torwmdi~ to ECA to!
melf revIew. f(."COITH1·erll,1a!icns ana approvaL

.~..



·tndlv~dua~ Pfodu..:t V,.lorkshop: Part!
Part n .

24 Aprit ,. 20 May 1993
22 f'l.~av .. Hi June1993.
12 JunE:: " 30 June 1993

Prof. N:!J"'H
with P!O~ NOO~'i ~nd Pr. a~i.ld1tari

Concept
ToptiC
SUhTopic

.•lnd 1 Goncept Unrt tOOt~)::. F{'.rm 0 ~.• Q'Jerview Statemerit \Vnn h''ldex of Lesson
Outcomes. ACl~\'rti~, An••'1 Peda9~al Ano Assessment Strategies
U~~(?t1 FtX E~cn Segmem. ex The 4t..tAT Lesson C'tde.

-lnd3 Teacliers Goide For Ea,;.;t'i S~lment 01 nlB 4MAT LeS5('\l Cyde •• Form A fO H
P1an Ot read~ln9lle~unin'dAnd AS$L"I£~n1e,.:~,:AcHvities

n:,)f Concept Namt'O Above

;041000 subn1tIoo to ~):",8oard."m:m. P!ct A:r~nl for. A.pprQ,;'3J and forwanjlng to ECA 'Of
tnctf r'(."V1C ...", r.€K:OrnIf~1'ld~W·W1Sc~~ K~ .'ti:f.;'iX')v;,~.



Science

"~ndjvidualProduct VVorkshop: p~~rt!
Part tI -

"Part m-

24 AprH ~ 20 May 1993
22 Mav ~ 10 June193S

.<

12 June - 30 Junet993

Prot NaP'll
w.nh Prot. NOOnl and Dr. S<\lo<J1l1dri

Mr Mot'.d Ratum

concept
TOpic
SubTopic

~~nd , ConcePt Ui.1t 1ndax' Form 0 -~ Ove.rvlew Statem~ With Index of lesson
Outcomes, .Ach\l~ties.And Peda.gogica! AO{1 Assessment Strategies
Usoo For facn Segment Of The 4MA-; Lesson Cycle.

-tim 2 4MAT LessUj Outcomes Cyde With Brlef Concept Overview Statement

-lnd 3 Teacr--afS Gnide For Each Segment Of The 4MAT L'<?sson Cycle·· Foon A to H
~ Pian Of TeachinglLearning And Assessment Activities

r:or Concept Named AOO;ti?

--TO be SUbftlfUOO teOr. Boardman, Prct Allmi to( Appro....al and forw:1roinq '~o ECA for
!h'llif review. Hx:;{)trmler~1af!(I4''S.a; c;<1 ~r1}fo'l2l.



PNLVJ;_F!~ITY_QE..t~i~eBASKA-AI_QMAMA

J;OUCATiON SECTOR SUPPORT PHOJECT

T~P T8.~NSEER\rVQR~SeQE

P£;S:tiA\YAR. PIlK!~.JAl1

2~ APilllJ 9~~..::..;J"Q.JUi~E1~~_93

Science
litH Science Group

Group Product vVorkshop: Part i- 24 Aprii - 20 May 1993
Part H- 22 May - 10 June1993

~peclaiistFacilitator

Prot Nedai

Master Teacher Trainers {Training Facilitators}

~"k Gulharn Jatianf
Me Mohd DOHXY rECAl
Me MoM Rafrq
~...~r. Nasratullah
ML Said Abdul Ghani

Concept Scope and Sp.quence - Classes 1·3

tr~dex:

Concept
Top::
SubTopic
Subtopic
Subtopic
SUbtopic
SUbtopic

3:
3.1:
3.2.1
3.2.2
3.2.3
3.2.4
3.2.5:

Class 1
Plants
Different Plants in Our Community
Gras!;es
flowers
Vegetables
Cereal Crops
Trees

3·1nd 1 Concept U,itlnliex: Form 0 •• Overview Statement With Index of lesson

Outcomes. Activities, And Pedagogical Ar.d Assessment Strategies

Used For Each Segment Of The 4MAT Lesson Cycle.

3-10d 2 4MAT LesS~'l~ Outcomes erde With 8rief Concept Overvis...: Statement

3-!lld 3 ;edche(~ G~j;de Fer Each Segment Of The 4MAT LAsson Cycle -- Form A to H

~lan Of Te3cniog!Learning And Assessment Activities

For CO!1cep· Named Above

3-!nd 4 Student Ta)': For All Segments Ot 4mat Cycle For Concept, Named Above.

3-lnd 5 Teacher's A::ademic Resource Book Section For ConcePt. Named Above.

HTt;1 be submitted tc Dr. Boardm;m Prof. A~mi tor Approvai and fOtWarding to EGA for

their review, f€COmHiH1dahons and aPfy-ovat



Folder Cover Sheet -~ Draft..

VNf_'{EFillIQQEJtE;QBASKt\.f.T_Q~iA.ti8

EOVCAT;QN SECTOR SUPPORT PROJ<ECT

JES_D TEf\NSFER VJORKSHOP
PESHAvVJ\R. PAKfSTAN

24 ~PRll 1993 - 30 JUNE : 993

Science

"'individual Produ~t VVorf'\snop: Par! 1
Pan: If -

"Part HI-

24 April- 20 May 1993
22 May - 10 Junei993

12June-30June1993

SpedaHst Facilitator

Prof. Nedai
with Prot, Na}ml and Dc 8akhtari

Master Teacher Tmtner (Training FaciHtator)

Mr. Gulham Jaiiani

Co-t'lC~pt Scope and S@l:!ut!n~e ~ Classes 1-3

Index:

Conf;ept
TopIc
SubTopic
SubTopic
SubTopic

6:
6.3:
6.,3.1:
5.3.2:
6.3.3:

Class 1
land
How Rocks Form
Magma
iAva
Sediments

6·100 1 Concept Unit Index: Form 0 -~ Overview Statement With Index of Lesson

Outcomes. ActMties. And Pedagogical And Assessment Strategies

Used For Each Segment Of The 4MAT Lesson Cycle.

C-Ind.~ 4MAT lessen Outcomes Cycle With Brief ConcBpt Overview Statement

6-tnd 3 Teachers Guide For Each Segment Of The 4MAT Lesson Cyde ~- Form A to H

Plan Of T8achLfigfLearning And Assessment ActiviHes

For Concept, Named At-JOve

o-ind 4 Student Text For AU Segments Of 4mat Cycle For Concept, N.amed Above.

6-lt';,d 5 Te.acher's A :ademic Resource Book Section For Concept. Named Above.

·-To be submitted tc Or. 80<irdman. Prof. Azimi for Approval and fOf\'\'arding to ECA for

their review, recClTH'Ticnda!ions .and approval.



!JNIV~Bf!IY_QE_N~~H~,SKAj\TQMA!jA

EQ!JCATfON SECTOR Si xPPQRIJ?RQJEGT

TESD TRANSFERWOR.KSHQE
Pg$HAWAR.PA~~T8~

24 A1-'BiL 19~3 - 3Q..JUNE 1J!9~

Science

·'ndividual Product Workshop: Part I~

Part 11-
24 April- 20 May 1993
22 May - 10 June1993

12June-30June1993

SpC--cialist Facilitator Master Teacher Trainer (Training Facmtatorl

Prof. Nedai
with Prot. Najrni and Dr, Bakh1ari

Mr. MoM Dorud ("ECA)

Coru:;:ept Scope ana Sequence - C!asses 1-3

Class 1
Magnetg
Magnetic Poles
Like Poles
UnUkePoles
AttractIon
Repulsion
Use of Magnets

18 =
18.1:
18.1.1:
18.1.2:
18.1.3:
18.1.4:
18.1.5:

Concept
Topic
SubTopic
SubTopic
SubTopic
SubTopic
SubTopic

Index:

18-!no 1 Concept linn Index: FOfm 0 -- Over.t!8w Statement WIth Index of Lesson

Outcomes, ActMtles. And Pedagogical And Assessment Strategies

USed For Each Segment 01 The 4MAT Lesson Cycle.

18-100 2 4MAT Les~on Outcomes Cycle With Brief Concept Overview Statement

18-ind 3 Teachers Guide For E::..:i1 Segrilent Of The 4MAT Lesson Cycle - Form A to H

Plan 0, Teachil1Q'Learnir:g And Assessment Activities

For Concept, N7im9d Above

18-lnd 4 Student TH.t For All Segments Of 4mat Cyde For Concept, Named Above.

18-100 5 Teacher's AcademiC Resource 800k Section For Concept, Named Above.

"-To be submitted tc Dr. Boardman, Prot. Aziml for Approva! and forwarding to ECA ,or
their review, recommendations and awroval.



Folder Cover Sheet -- Draft H

1i.Nnl.ffiSIIY..;QEj'~[;J~B8SJ-<A i:lT QMf.\ti.l~~

<EQUCAT1QN SECTOR SUPPQRT PRQ.)ECT
IESO TR6NSFER WORXSHQE

PES.t1AV>lAR.. PAKISTAN
24 APR!L 1993 ~ 30 J!JNE 1~~3

Science

'"Individual Product Workshop: Part 1..
Part H -

24 AprH .. 20 May 1993
22 May - 10 June1993

"Part ill .. 12 June - 30 June 1993

SpebaHst Facilitator Master Teacher Trniner (Training Facilitator)

Prot. Nedai
with Prot. Najmi and Dc 8akhtari Mr. Mohd Rafiq

Concept Scope and Sequence - Cia~ses 1-3

Class t
Force1 Work and Moving Things
What Ig MotIon'?
Moving ThIngs
Stattc Things

14:
14.3:
14.3.1 :
14.3.2

Concept
TopIc
SUbTopiC
SubTopic

Index:

14-!00 1 Concept l;nir Index: Form 0 .- OverviS!.v Statement \'Vrth Index of lesson

Outcomes. ft.ctivities. And Pedagogica: And Assessment Strategies

Used For Each Segment Of The 4MAT Lesson Cycle.

14-tnd 2 4MAT Les~on Outcomes Cycle With Brief Coocep: Overview Statement

14-Jnd 3 Teacn~s Guide For Each Segment Of The 4MAT Lesson Cycle -- Fonn A to H

Plan Ot Teaching/learning And Assessment Activities

For Concept. Named Above

14-1nd 4 Stlident Text For An Segments or 4mat Cyde For Concept. Named Above.

14-lnd 5 Teachers Academ:t: Resol.Jrce Book Section For Concept, Named Above.

·"To 00 submitted to Dr. Board.-nan, Prof. Azimi for Approva\ and forwarding to ECA for

thrur review, recomrr:endations and approval.



VNP!J;...f~§rD'_QF N.~!2P~_$.J<A_f.)TOf\~~!.\HA

EDUCATiQN SECTOR SUPPORT PROJECT
TESDTRANSFE!l.WQRKSrtoP

PESHAV1AR, PAK~STf\N
24 AP8JJ- 1993 ~ 3Q...JU~E 199~

Science

"'fndividua! Product Workshop: Part ,
Part il-

"Part Hi-

24 i\prH - 20 May 1993
22 May 410 June1993

12 Jun& .. 30 June 1993

Specialist Faciln:uor

Prot Neclai
with Prof Najml and Dr, Bakhtari

Master Teacher lra1ner (Tr3!ning Fadtitator)

Mr. Nasratu!lah

concept Scope and Sequence .. Clazses 1..3

Index:

Concept
Topic
SubTopic
SubTopic
SUbTopfc
SubTopgc

G:
6.4:
6.4.1 :
6.4.2:
6.4.3:
6.4.4:

C:ass 1
Land
Klnds of St;1H
Clay
Black SoH
Sand
SoU ErosIon

6-lnd ~ Concept Untt Index: Form 0 -- Overview Statement With Index of lesson

Outcomes. ACTivities. And Pedagogical And Assessment Strategies

Used F()( Each Segment Of The 4MAT Lesson Cycle.

6-100 2 4MAT lesson Outcomes Cycle lNith Btief Concept Overview Statement

6--JOO 3 Teachers Guide For Each Segment Of The 4MAT Lesson Cycle - Form A to H

Plan Of Teachi~JLeaming And ASSes;3ment Activities

For Concept, Named Above

6-tnd.4 Student Tex= For All Segments Of 4mat Cyde For Concept, Named Above.

6-100 5 Teacher's Ar.aden':lc Resot.!fCa Book Section For C(".(lcept. Named Above.

"'To be submmed to Dr. Boardman. Prof. A.zimi for Approva: and forwarding to ECA for

. their review. recomfLe!1datiofl$ and approval.



Science

f'lndividuai ProductVVorkshcp: Pa:1 f·
Part ~!.

12June-30June1993

Prot. Nedai
witt: PtoL N~\1nLaf~d Or Ba,,,h1;t~>i

concept
Topic
SubTopic

tndex:

1'5:
15.1:

ctass 1
M~ch!nea

Slmple Mlteh!neS
The Importance of S'mpie Machines

i 5,lno t Goncept\.Jnrt jr-;{lex - fum 0 .- OVefVlew Stau-:cnem "•.;o!'~I,h inde-:t: oJ lesSQn
QutcOfflCS, Ad).~jes, Af~'1 Pooagoqi(::il~Alld Assa~~n~fl'Sft3tegl~
Used For Each S~~nemOf The ¢.Mr.,T LessQo Cycle,

15-1od3 -reachers Gude F:()( Each Se..jfnBnI Of Tt~e 4MAT Lesson C'YC~ - form A to H
Plan Ot T€acrnng:'Leatfl-~ And Assessmef'll Activities
rOt Co.ocept Natned Aoo'l.,·e

Ufo be submrtted ti' Oc SQ.."-lHiman, Prot Az!:nl j{'\{.. ' Approv<'lJ ;~1i>t~ f01'VI~U'd'i~l to ECA for
thi'1:fn~\'i~w,roccmn 1€!tldatj(J)H'S <lIK1 appwvaL



M; Gl,~!,1tn rJ;li~

',,~r A.9htt (. }~ d
Mr Z~$~~~:tl ~ ~;tf'l~

1. >t ~~ 1~··".npt

1npiz
<'11h I ~}ple
SUhlnptC
SHhfnpjc
f;.jhf npic

6 ':
6-' :
5.1.1:
6.1,2:
6, 1.3~
6.I/t

O~'$:S 1
L,.··wd
l;i:HdFom ..
MfHiruafns
tiill.;
P1;tin"!
Df'<~iE,l'rts

6-1:1'{'j 1 C' ;nr:::('p~ ~h .,f 1;>111'" F{;HH C' -- O',.ii:f\/1W,t, Stat@Hd'! \'l'lt~i ~ifde~ Of te:~~oo
.( \"~i' " nes, f~!L1'\{'J~ies And P£~r ~9ogieZl~ And Asso~sSHlt~HtSn aU-'l&e.s

;•• " t; -ut E.H;H Sugw,:nt ()t j ,t I'; ~ 4MA 3 t H'Sson C'ide

*3-1(\{~:3 Tf'(}CJh':fS ,on ,i., i t\1 EaC1~ SegmeHt Of Tn\' I~MAT "t'ssoo Cycie .- Form 1\ tQ H
f'ltn01 re~t:hI~·l~t.e~{n~And A:ssC'S··~m·entActr'\iiH~$

~\" ;:n,j:C€pLN,3::1Hi"O!~

.'1-0 t~~~;aj1Mni~Y~ If' ~ll H;jnn1m:m, Pml. ,n.ro~j k.\1i' <\('1)(,0';;'," ;md!t¥.W~HJiOt.i 10 ECA f~)f

It:~.t~·l:r f-e·V+t.'·~~~:- r~·;.,~~.(},~rH~.t>f·I:~;~·.~Hi~;J!S~~~~:i:'t~ ar~··~·()\;'l;11



·~ndiv1di,J,1~ Proou,lV/'H'kSh-op: ?;tH f, ..
p;;~~ !~ .~

;;.1; i\pn1~. 20 May t993
72 t'¥~~ri' ~ 0 "hJn~! 19~13

Or P;;",'kh1:~J\

Wf1h Pr()f n<t"~H :10(~ ...""~ njd;l,

f:1\f K ""'?t
~ n~li!C~

Sdh1 <3Pi.c
S~1hloplc

);

:t,!;
~:Ul1

:Ut2

PLlflt,
at'';'"'' P~OPH," U5~ Ptanls
V'$'it~9 PHlnt:1 for food
O~H~( W:rlf .... P~ph? US£t' Pi~nHi

3-Jf'!i(:1 '1 CI){)0~){ U'-';llj1dl'~, H'H'~' 0 .- OV("Jl'vi€'·~'" Stalc-{n,~t!WiHth!ide;( of L(,~":oo
.' hjtn~~nes. t~{:1l>nt~es, And Pe<~a~l~i(~l\And AsS€:S-SUlei}t Sli1~~~
~ '!'i?.,,,,~~ rt~' E,~~.(~.~~ S>t.~Ut,·~;:~rQl (1t ·r~~·,e 4f•.i!t..... r l.t~~$~.i·tl C:lClfj,.

:'-;003 1 P:,lt:~tl-i~fS. Gt,tdp For Each S€"~mC'1j~01 'fh(~ ..'!t~~,t,AT t,'~$son Cyd~ ...,. form A to H
!'tw 1.)t1 e'1cl'~f¥;,t,Jte:lfnklgA:Kl AS$e$:;~nl::'~ .r\ett'/rtif}S
.~ ~.\~ t ..'~:J"1l.C(~)~. t~~'i!'n··e(.~ AA.t(}~~,-~·

"r ~~ :t~~S.~:d;l;t''!~rttf;.d~j) p~ Hi '.1NJOn<J P:;rC! t\l''iO'ti ~{}! ·!'\1~XOV'~~ ,i:lId f~~~'W'~Jd~uJto EGA for
1tlt:~1i1 fe-,\tii~'J)o', J{~i:.~{;tl:U~I~·,A~t'~~·;~~~.~ YHS ~~!1-tl ~'PPt{"1:~"'~~1



Par~ ~

Pat~ H...
24 AprtJ. - 20 May 1993
;?2 May· 10 Junel993

~2June .. 30 June 1993

Ot~"'~*
wttn Plot. NW~i'& N:(f~~'i,

Cnn(;~t :t
r{)~.c ']]-
$.\.!blt>ph: :1.1.'1:
SuhTopic :Lt2:
SHblQP~C 3.1',3:
Sut)T'op~c ::t1'.4:
St*QT:Qp~e 3,.7.,S

C~~$$ 1
P~~nt'$

CQf\~rvat~""
Our Eny~to,\ment

H""i~
U~·9ftbortlOI,:H$

OutPro'lince
O&~f COtH'!I¥

3.IHd 1 C{M"lt(''f~t Un'lt lnd{?)l: FtJ!1m e .. Ovetvtew 'Stalem;.:'f~tWijhJ~ of le;s~
)H~C{~f~es. AL"1P{11,J<15. Ant' Peta~~a, At'ld A:S~5frn":flt $riltcgHrs
~J~I~{1 ror f~VJl St¥.'JHW~~tOt.? ht> 4MAl t~f$So.tl C;'1t~le

3,~nt1'3 lp"H:tWf~Gude f{Y. Ead~ SetJme,-~~ Of The 4MAT Lusson Cyde·· Form A to H
P~ln Qi Te,a-t~~ilt~i't.,€k1fn~And Asses'A"fter.{ Acti..v~~es

Fn~ C;f~ncept N3!noo Aoo\fe

"'T<~t-.e S,\',{,'!dl~r.OO H., fj:! H02uarnan ere! }\l~ni f,i.:)f Ar~o"Wa' ~U~ ~orwa(dit~ t6 ECA t«
~he.;f fe\i'~~i, H~G:Oimk.;~~1,:ihOf"Sand r)f~<~!{h'~lt



Science

"lfV;;k15du~~ Produr;t \f\l~)rkshop= Part Ju
Part i~ ~

24Apr~~ ~ 20 May 1993
22 May' tu Jurte1993

'~ 2 ..itH"H2! - 30 ,June 1993

Dc E3.khtr(!'i
wilJ'i Prof. Naf.111 and :f~:r.o' N<"f.'U'tl

Co~,t~t

f<>pic
Sunlr;.p~c

SubrQP~C

Subloplc
SubTopic
SHuT1)J)ie

Cias~ 1
r-~p~e

Bcdy Parl, (OUlsldt?')
Hemi
Arms
Han:d5
L'~9:$

fe-et

"L'~ ::
4.L1~

.11.1-3:
4"L·'l;
.4 .1.5:

4.111'11 1 Ci..):r~;~ l.!nittt)(iBX. F'<:>nn 0 ,'- O",er,,~~\.; Ststenwn. Vofrtn ~ndex o! tessQf~
Otilt:;"O!nes, ACh.,{ties. AM PI9(JagCtJiCal And Assessment St!~1tegies
d'$f;.t:' rttt 00-d,S('9fllem Of ·d.~~ ·~,MAT l.tlSSHH Cjde.

4-!';,0.3 Teaciw-:-S GHtr.~e f-Oof Each Se-grn~O!Ot Th(:' ~!'.1A.T Lesson CNc:fe - Form A to H
?~a:~ Of Teacf,loglLeatning And ASSe5Sfnent ActMH~
F{)1 Conc€5"~, Nf6"ned Atw,)\'€

'.Tei t,.'-f$$t.f:l)l'~i:!t~:':H'O1)1' BU~lf(1l'n~'Hl, Pwt. Al~m~ kar ;~.f~Q·"a~ and !crwardif~to ECA for

1h>J'll l (~~~e\e'J < H~:Offtf~¢,l\(i;'~lK)nS (lj ~i ';~Pfl!r0"~tl



Science

"~ndtv1duatProdut:l VVorksho;r Part I·
Pan U ~

"Part HI-

24 April .. 20 May 1993
22 ~itay· 10 June 1993

12 June. - 30 June 1993

D'f,eamad
wit~ Prof. Na,nl and P;r{j$ Nooai

Concept
Topic
SubrOilic
$ubTop:c
SubTopiC
SUbTQPlc
SUbTopiC

6~

6.2:
{i.2,.1"
6.:l.2~

~,Z.::;~

6.2.4:
6.2.5:

Class 1
Land
Raelts and Earth t~yefS

cWhU~

a!3C~

G!~
P$nk
Mineral

6,jnd 1 Concept Ur:~'; Index' Form 0 "" OIl'efV~e'.", Sta,:tem(:nt With Jndex of lesson
Outcomes. Actjy~ies, And Pedagcgical And Assessment Strategies
Usoo FOf E:~leh Segmen~ Of The 4MAl Lesson Cye18-

~i·ind 3 Teachers Gi.}d~ Foe Each Se~amefu01 The 4iMAT lessoo Cyde --Form A to H
Pian Of T(:a'L'hifiqlt..eatning And Asses..smeffl ActN:t~
FCl Ct>ocepl, Naff\OO Aoove.

··TO be SW)ft~~OO to;)f 8~<lHjm~n.PfQL Allmi to( Appifovai and fc<watdit'lgto EeA for
tt,~~L rayiev,', fl."COHUn,jHda1wos .and a;~¥oval


