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REPORTOF THE IRC/RAP CROSS-BORDER TRAINING PROGRAM
JULY-SEPTEMBER 1992

i. EXECUTIVE SUMMARY

In July-September 1992, the IRC/RAP Trainmg Unit conducted a two month training st two lucations i Wardah
and Gharni Provinces. The program was conducted in collaboration with Coordmation for Afghan Relief
(CoAR), a RAP-funded Afghan NGO. The principal goal of the training was to upgrade the administrative,
managerial and technical capacitics of ficld staff working for NGOs. One hundred and twelve participants
attended courses in one or more of the following;

Administration/Management
Data Collection

Aci;ounts

Community Participation
Record-Keeping/Reports,

One hundred and three of the trainees came from 16 NGOs. Seven were Afghan NGOs and nine were
stibgrantees of RAP. The NGOs who sent participants o the program condud projects in the arcas of
agriculture, ifrigation, health and education, The program also admitied a number of community members swho
were not alfiliated with an NGO.

This was the Training Unit's first cross Bordur program and initial asscssments of the validiy and supact of the
training are extremely pusitive. Indicators used to assess the overall qeality of the training, such as the trainers,
training methods and curricatum, alf point twards 4 pragram with high inteena salidity, Also, the reaction fo
the training from the trainees and community members was very supportive and testifies to a strong pereeived
need for education and training in the two arcas. Subscquent follow-up visits conducted dusing the course of
the training also indicate that there has already been some impacton the work behavior of NGO fickd sialff,
Several trainces, for cxample, have intr duced Changes int their ficld office administratine systems and a number
of supenvisors have noted changes in the trainees’ gencral attitudes and work behavior, At this stage it.is
impossible to draw any definitive conclusions about the esturnal impadt of the tzaining, carly indicators are
positive but a more rigorous follow-up and assessment is needed in the neat thee to six months,

The prindiple lesson Jearned by the Training Unitis that uoss border training is fuasible and bas the potential
to make avery positive impact on NGO poformance in Afghanistan, 1t is something that should be built upon
and continued in the future. As o learning expericnce, e training was invaluable and a number of changes
should now be introduced to strengthen the program and mahe it more relevant to the seeds of the patrticipants,
These include reorienting the caisiculum so that it is more practical and appropriate in the conteat of project
implementation in rural Afghanistan. Ongoing revision of materialy and inservice training of the trainers are
fundamental to the overall quality of the program,

To have an.enduring ¢ffea, this round of training should he part of an overall strategy which bas an mtpact af
allevels of the NGOs - Interorganizational courses are part of this strategy, but the Training Umt should alo
initiate an intraorganizational training progeam which focises on o small sumber of privrity groups. This process
has already been started with CoAR and in 1993 they should be the diicl implementors of @ seeand training for
NGO stafl in Wardabh - Following the taining in Ouctta this winter, another implomenting partner should be
identificd (o conduct o taining in Qandabar in the Spring or Autunin of 1993, This NGO would undergo the
same intraorganizationad taining procss as CoAR. The Training Unit should also suppost CoAR in initiatmg
a voational training program in Moyor nost summu. This could be the precursor to other forms of training
with commmity members in the future,




Repot of the IRC/RAP ConsBogder Training P'rog, July-September 1992

2 INTRODUCTION
21 Bachground
211 The problem

The rapid growth in the number of Afghan NGOs (ANGOs) since 1990 has created o need for technial
assistance and training for the stall of these organizations,

2,1.2 The response

In 1991, IRC/RAP cstablished an NGO Training Unit with a view to enhancing the organizational and technical
capadities of these organizations. During this first year, courses were comlucted in Peshasar and Darsamand
for the main office and ficld-based stalf,

Howaser, it was evident that to have a meaningful impact at alf institutional lusels, at least some of the training
would have to be conducted inside Alghanistan. Firstly, many of the ficld staff could not trave] to Pakistan to
attend training courses, Sceomdly, the removal of fidkd stall from the immediate contest of their work
emironment impodad the transfur of aining, cotinses inside Afghanistan would lave more impact and relesance
t the trainees. Comseyuuntly, fiom this fiest round of training it was a patural progression to ¢mbark upon a
cross border training progeain. 1o collsboration with Courdination for Afghan Reiof (CoAR), the Training Unit
those two training sites, Mogor Distiictin Glhazni and Sayed Abad district in Wardah, CoAR and the Training
Unit, as implementing patiners, plannad (o conduct the fullowing courses once at cach project site.,
Administration and Managemont, Community Pasticipation, Accounts, Record Keeping and Reports and Data
Callection (sce Appendix 1 for timetable),

213 The concept of training

The process of organisativnal dosclopmont iy essentially an educational process. Traming as both a coneept and
practice is open o maltitudinous and ofien nflicting interpretations, 1o this roport, training is intespreted as
follows:

fearner centrcd adult cdueation warhs bust and gous decpest when it builds on the foundation of
peoples’ expesiences:

pasticipatory  learning is an active provess and should be condudiad in an atmosphcre of apenness and
encouragement;

problem centeed compared to cducativon training has more precise and immediate goabs, related to
cnabling people to acquire specific shills which are transferable (o a work activity;

valug centrad  training is ficquently purecived as a neutral, dhinocratic process, However, it imoles
attitades and values and one cannot avoid the fact that training impinges on social provesses and power
relations,

There are many other principlos of taining. Howeser, the abave-mientioned points have o dirced relevance to
this report,

214 The target group

The principal target group wore fidhd staff working fur ANGOs, although ihe courses were also open to stalf
from international NGOs. Stose Holtziman and Olwen Horbison's repost “A Discussion of Afghan Imohement
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in Reconstruction and Rehabilitation Progeams,” draficd m 1999 for GTZ/ACBAR, nutes that NGO ekl staff
constitute a relatively disadvantaged group in terms of training oppostunitics, e mam bonclioares of traming
in the past have been Peshawar-hased mid-leved to senior managers. Bowever, it is evident that traming which
does not focus on the overall institutional environment will have only a limited and partial impact, This cross-
border training progrant was conceived as part of an overall capacity-buitding type approach which amed to
impact at all levels of the NGOs.

215 Project goals

The principal goal was to_increase the managerial and_technical capacitics Of the NGO_Gud. st pohat they
wanld be able to implement rehabilitation projects more effectively, A sceond goal, though nut eaplicitly stated,
was o reoricntate the ficld stafl to & more participatory approach. In view of the changing conditions in
Alghanistan, it was hoped that the training would draw atiention to alternative approaches t the tup-down relicf

mentility which has induced a dependency syndrome in some parts of Afghanistan.

At the same time, there were no delusions about inducing o wholesale reosientation as a restlt of o two month
round of training Tt was recognized that this was very much an experiment and it was o learning experience for
the Training Unit «s well as the trainees.

2.2 Consultant’s Role and the Parpose of the Report (see Scope of Work in Appendix 2)

The consultant was inside Afghanistan for 7 of the 8 weeks of training, e worked with the trainers in an
advisory capacity on tie day o day implomentation of the training, in addition mamtoring and evaluating is
impact One of the principal roles of the consultant was to develop hey indicators by which the validity and
impact of the training could be Galuated, The objeutive of this report is 1o evaluate the intermal and external
validity of the training program in relation o these aiieria. First, the report will luok at the oserall quality of
the training programme and second at its impact on the trainces, the vrganizations and the communities they
are working with, It attempts (o address the following questions:

Inpwt_coneern

Is the counse content relevant 1o the needs of the field workers?

Were the training methods appropsiate?

What is the current level of RAP's trainers and what are their future training needs?
Were the administration and facilitics conducive 1o taining?

Were the target group the principal beneficiaries of the training?

What was the trainees reaction to the training and did learning take place?

Qutput_congern

What cffeets did the training have on the participants’ bebaviour and attitudes?

What impact did the training have on the organizations?

Did the training have any wider impact on the communitics with whom the otganizations are working?
What can be learned from the teaining o guide and influcnce the Tuture strategy of RAP's Trainmg Unit?

23 Ditar Collection Methaods

The data colleetion methods were eeledtic in that an cfort was made (0 use o variety of methods and get a
halanee between qualitative and quantitative data, The consultant also attempied to mahe the data collection
process as participatory as possibe and (o invalve o wide cross-section of the projedd share-holklers, meludimg
the trainers, the paticipants, the NGOs and community members. This report is largely a distillation of the
ideas and opinions of the above mentioned people.

During the first four weeks of training the consaltant wnd trainers focused on the internal salidity of the program
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and generated as many ideas as possible for improving the quality of the traming,  In the sceond halfoof the
training the focus browdened from the immadiate coneras of implumentation to broader isucs selating o its
impact and future training needs. The training presented us with a unigue opportunity to collect information
about the work environment and gencral sucio-ceonomic conditions under which NGO staff function, The team
aimed, by the end of the training to have a much beter sense of what working mside Afghanistan entails and
the kinds of problems and constraints that fichd staff are faced with on a duily basis, First hand knowledge of
this nature is something that has boen sorcly missing from most of the Peshawar-based training orgasizazions,

The principal evaluation tools were as follow,
I

231 Internal validity

Observation of the training sessivnd at least one trainer and the training consultant woulll try o obserse most

seasions. They made nutes about the content and methodology of dic sessions and the performance of the traner.

Feedbach sessions with tesioers wore conducted coery afternoon after the fessons, During those sessions the
morning’s lessons were discussed along with plins for the neat day.

Course evaluation forms: were completed by all trainees at the end of each course.

Frainee feedback sossivny were introducad hecanse of thedearth of meanimgful information gencrated by the
course evaluation forms Those sessions comstitused  geoup brainstorming/discussion caerase in which the

trainees orally gase feedback about the course, They were an extremely useful somee of information.

Weekly review sessivns wore introduced during the couise of the training, They fullfillud two functions. to review
and. consolidate key concepts taught dusing the sk and also to find out the trainees” seaddions o tie ourse.

Precourse tests were only condudtad for some of the conrses and it would be uscful w desise simphificd tests
for all the courses.

Traince evaluation Torms wore not used for all BF e courses as the amount of work msohd on the part of the

trainers was rather overbearing, Simplified versions would be useful in the future,

Individual traince intepvicws those also generated a ot of meaningful fecdback about the courses.

23.2 External validity

Observation/visits 1o NGOs (e timatable of sisits in Appendix 3). were conductad cither to follow-up on
previous trainces from the counses in Peshawar and Afghanistan or v obwenve projuct staffl and their
organization The trainces onw nunbr of occasions wore assigaod (o a project staff member and then shadowed
him for the day to gct a dearer pictune of the nature of his work and daily interactions. A Tist of questions and
observation points were prepared before cach visit (see Appendix 4),

Action Plans were i in on the completion of cach course, They were intended as an evaluation ool to ched
whether the trainee had implemented his plans whon conducting follow-up, Hosuer, the estions were too
general to be at all meaningful and they need to be changed in the future,

Intervicws with trainecs and their supyrvisurs. the value of these depundud on the Toved of trust that had been
developed betwean the intaviower and interviewee. As a result of this taining the trainers have been able to

build ap a network o contacts and hey infurmants who will be reliable sources of information in the future,

Inferviews with_project b ficariey wore scsealing in terms of iiting information about e relationship




Repons of the IRC/RAP CrosseBorder Trainmy Program, July-Seplember 1992

butween the projects and the communitics and the goneral socio-pulitical covirommnant,. A nugisher of rapid rural
appraisal technigues worc abw usad to et information abuut Tocal institutions and the agricultural system.

Weekly report fuorms/mid-eem report wore used to summarize and vrganize the data clleated. The wedkly
reports were completed by the training consultant at the completion of every welk aiter a meeting with cadh

training team,
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A INTERNAL VALIDITY
3.1 Program Content (sce Appendix 5 for course suggestions)

In general terms, the course content was consistent with the stated goals and objectives. The materials were well
organized and for The most part followed o Togical sequence. 1 think that now it is a question of building on this
foundation by fine tuning and perhaps cliigag the orientation of some of the courses.

RA R Summary of Courses

Administration/Management

The cotirse needs 1o be contextualized in the sense that at present it could just as casily be a course for
Peshawar-based office staff Managing + ficld office in Alghanistan is very different from managing o head office
in Peshawar or Quetta and this should be brought out in the materials,

Accounts
We should consides simplifying (he accounts system being taught (o refleat the prevailing conditions in
Afghanistian - As it stands, we may be eapucting tou big o jump from the current sittation to the kind of system

thint we are advocating in our course.

Community Participation

Although in many ways one of the imostimportant courses, it is the Teast popular with the NGO« and the one
which is most i need of revision. Thore are tov many vague generalitics without any reference to the political
and social factors which constrain such an approach. We should consider shortening this to a one week course
but including elements of itin all the other courses, I the data wolleetion course for example we could include
lessons on participuory data collection,

Data Collection

The course was very popular with the pasticipants reflecting their bias towards the tedhinical and “scientilie’. As
a two week course with more practical activities it would be even more successful,

Record:-keeping/repotts
I think that this might better be taught as two one weeh courses. Often the responsibilities for heepg files and
writing. reports are divided between two dilferent people and abo more time is aceded Tor practising and

reinflorcing the two skills,
.12 Goals and Objectives

Goalsand objedtives are rather vague and need to be more specific and assessable. Many of them state that the
trainces should he able to list hey points or explain the advantages or disadvantages of a particular method. |
think that it would be more valuable it the ebjedtives demanded that the trainees accomplish o specitic jub-
related task or simulation excicise,

RAR Approprinteness

The courses could be oricnted more towards ficld conditions in Afghanistan, This may not have been easy
before the training, bt now I think that there is encugh collective experience within the team to do so.
Although the Tocation of the training may have changed, the conteat has not been significantly reorientatedd,
There are two issues Bere; one is changing the rather Western, technouratic hent of many of the courses so that
they are more appropriate and selovant to the participants. The second is eaploiting the opportunities that
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training in Afghanistan offers, AUpresent, these courses could just as casily be conducted in Peshasar and the
only difference would be that the participants have to travel fusther,

1t was commented by one NGO stalf member that the cansiculum was relugee onented, meaning that it had been
developed by people used to dealing with refugees in Peshawar, but with very little: cross-border experience.
There is some validity in this and 1 think that there is gull between many of the pringiples that we arc
propounding and what is actually happening on the ground. Some of the matesial lacks depth in the sense that
it does not go beyond the level of vague principles and generalitics. For example, one has to question the salidity
of the universals of Western management theory when confronted with the diversity of conditions and the general
uncertainty of projedt management in Afghanistan. Obviously there have to be some guiding principles but they
need 1o be more firmly grounded in reality.

Lthink that some of the material, the Community Participation course in particular, is rather naise, Communitics
for example, are dealt with as though they were homogencous groups and it is assumed that “the people” will
work together towards a common purpose il ashed o do su. There is a need to be mose explicit about the Rind
of problems and contlicts that fickl worhors face and help them to think lhruuQn strategies to deal with these

conllicts.

In other respedts the material displays o lack of insight in terms of knowledge of conditions in Afghanistan. For
example the use of terms such as "democratic” and conuepts like commumty committees or home vists, Another
Jindicator is that some of the figures in the visual aids were without beards and Jooked quite Kabuli. Al this
points (o a need o dhange the vricntation of these cotrses, Perhaps one way of doing this would be to ground
the material inan Iamic contust by intraducing some Islamic teachings to illustrate points, Several trainers said
that their teaching points have ¢quivalent lessons in the Koran. This might also constitute o commaon reference
point which could fnduce a synthesis between Westorn and indigenous hnowledge systems. At the moment, our
Carriculum sery much reproseats “outsidens” knowledge” with very few reference points grounding it in the contest
of the culture, religion and socio political environment,  This dichotomy between two knowledge systems s
something we should be acutely aware of and try and guard against,

REE Field Visits

In the future more fickd visits should be integrated into the courses, The program did not fully explont the
physical advantage ol being inside Alghanistan where the partidipants could obsersve projedts first hand,
Alithough the Accounts course had a fichd visit, and in Data Collection there is a pradtical session, there is scope
to do much more than this. 1 realize that there are potential problems, projucts may not welcome a group of
participants descending on their office and asking dilficult questions. However, of feasible, T think it would be
very uselul for the participants t sisit other:projects and the coutse might be a means of initiating a process of
informal networking  Ficlkl workers work in vittwal istlation and it would be o saluable eaperience for them to
see how different organizations have different approaches in sesponse to differemt problems.,

A ficld visit demands a Jot of pre-course preparation and the trainers should have o detaled hnowledge of the
project and the Kind of information they want the participants to-collect, Participants shoukl prepare checklists
and questionnaires beforchand and present some hind of o report aftersards, During the second half of the
traiping we placed a much greater cphasis on field visits and practical sessions.  The CoAR office were
particularly hdplul in arranging visits to their projeds or project offices. In the Record Keeping and Report
Writing course in Miggor for example, the trainees conducded a visit to the Maogor Rc.wn\lrmlmn Commitlee
office and then wrote and presented a report on their filing and reporting systems. Also for the seeond
Community Participation course the trainees conducted a needs assessments eacrcise in o nearby illage, based
on ddeas from rapid rural appraisal methodology,  All the practical eaercises wore very sueeessful and helped
bridge the gap between the general principals and the particalaitics of conditions in the ficld, These practical
exercises were also invaluable in that they helped prepare the ground for Tuture comses.and field visits,
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LS Critical Reflection

The trainers were good at cacouraging the students to think about theis owa situation through pessonalizing
questions. However, I'thinkK that seme of the handouts tend 1o have a recipe book type approach - fiest add
ingredients x + y + 7 and then you have "community participation®,

The materials shoukl encourage critical reflection on the part of the trainces and more self-analysis and sell-
evaluation type activities are required.  The questionnaire for the  decision-making section of the
Administration/Management course for example is a good idea. Also in the Community Participation conrse
we introduced an exercise in which the trainces analyzed the institutions and groups within their own
communitics.  Our approach should be less priscriptive and more problem-posing, and in so doing we iy
encourage the trainees (o Took at their situation from o different perspective and o ask a different set of
questions, This is not (o say that we should not teach practical shills, but it is in their application that the
teainees have 1o fearn to think ciitically asd adapt the techniques or methads to their own particalar situation,
Blueprints have very little practical value in Aflghanistan,

1.6 Level

In general, the Tevel of the courses was appropriate fos the majority of the tramees. To an extent, hecause much
of the material was interadive and discussion oriented, the lued of the course saricd acconding 1o the espericnce
and cducational bachground of the trainees, They dictated the level of discourse and the depth with which cach
topiv was explored  fn Mogor, the conteat was probably tou diffionlt for many of the trainees but 1 think that
this is more an argument to change the sclection precedure than to simplify the comse content.

KN Quantity

In somie of the comses, especdally Accounts and Administration/Management, there was o tendency to cran in
as much material as possible without considusing the trainees” capadity o absorh and practically use it. The
majority of the trainees have hean out of formal education for o long time and some found the sheer quantity
of the material rather daunting. Tor the futare it would be better to fucus on o smaller number of prime
messages and coneepts This may mean cutting dowa on the number of input sessions amd including more
revision and consolidation activities.

Fthink that we do nccd o adapt the material a Jitide more to the type of students who have attended the courses.
As ane trainee said, "For 14 years all we hase thought about are guns and fighting and now it is hard o sit in
a classtoom and concentrate.” This indicates o need Tor more pradtical orientation of the materials, lots of
reinforcement and consolidation activities.

KRR Reinforcement/Evalnation

I we define learning as fisoling the dements of yaderstanding, remembring, and wstmg or applyving what has
been taught, 1 think the wrse has been suceessful in the first clement - the hey coneepts hase been good and
well presented using o varicty of diffurcat methods. The trainers have dune an escellent jub in presenting and
explaining input sessions to participants who have olten a very Timited educational background.

However, I think the greatest scope for improvement lics in the sceond and third arcas - the reinforcement of
key concepts and their subscquent application or the "transfer of training.”  The following are ¢ number of
suggestions which may help Gacilitate the scinforcement and transfor of training precesses (they draw heavily on
ideas from Colin Alfred’s SCE-UK South Asia Regional Office training information bookla). Some of the ideas
were experimented with during the taining in Afghanistan, while vthers require more proparation or cven
wholesale redesign of the inrent courses. To dmplement some of these ideas might necessitate a reduction in
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the total quantity of input for the comse. However, there s no point in teaching anything whatsocver unless one
can be reasonably confident that what is Gught will also be learned,

Review Groups

Groups of four or five trainees mect with the same trainer every two to three days lor about an hour to discuss
the previous training.  The objective is to chech that the trainees have understood ihe hey concepts and to
reinforee them through discussion. 1t is a means by which a trainer can evaluate the progress of the tramees
and abso get feedback about the course. We actually introduced weekly review groups into all the course during
the second ball of the training and found they were estremely uselul for trainees and trainers alike. At present
there is not enough ongoing monitoring and evaluation of the students and the courses, at least not in g formal
sense. The trainers should meet at the end of cach day to compare notes and write down the hey points, |
think that the trainas in the future should be encouraged o heep more written records aboit the courses,
There seems 1o be a deanth:of information on monitoring and cvaluation from the presious round of training,
(SCT do the review groups every day but Fhink this will make too great a demand on the trainees and trainees.),

lndividual_Project Related Exercise (IPE)

The vbjective of this is fur the trainee o relate the coneepts to his own Lxpericne in the form of an indisvidual
tash-oriented excrdise. Duning the fiest two days the trainees, with the help of a trainer, should identify o
problem from their own project/dinic/school. The TPE is o planning cxercise which attempts to bridge the gap
between the concepts and skilks from the input scssion with the real Fife problums of their participants jobs.

Although the trainces will identify different probloms, cg, an NGO Projed Manager has identificd o lack of
wxtemsion shills in his fidd oftices while o dinic administrator pinpuints @ poor recond heeping system, cach has
W go through the same steps in the planning prowess, In the Administration/ Managemont course these steps
might he:

- clear deseription of the problem
- identilying priorities

- setting objectives

- writing a job description

- test analysis

- drawing organograms

- planning how 1o delegate

- planning how to supervise

- planning how to monitor

The teainces would then work on this projuct ceeay alternoon - cach stage shor Id corsespond (o the particular
input session in the wourse, A tiaina would be responsible for osuaseeing a g up of trainees working on ther
individual projects T think this activity would be very useful buth in terms of reinforcement and helping facilitate
transfer of training  Cspedially as our tainces tend o come from such difforent bachgrounds it is essential to
make the connection botween the coneepts and the work eapericnces more eaplicit, At the same time o needs
t be recognized that itis an extra demand on the traiacrs and could conceisably cat mto theie preparation and
recuperation time,

Simulation Exercise

This would be conducted at the cnd of the course. Again it hilps Lo rcinforee the presious material, eoables the
frainers to make conncctions butseen the Biffoant counse clements, bridgs the gap between theory amd pracice
and encourages the trainces o work as part of a team to solve problems.

Participants should bo divided into groups of thiee to five {one trainer pe group) and givLi o Gase stidy to work
o, LEach group is given a serivs of tashs or stages, for every group the tasks are the same, o they reflect the

10




Program, July-Scptember 1992

Report of the IRC/RAP Cross-Bowder T'n

key content arcas of the course, but they have to be applicd in difforent ways for cach case 5 Wy, Each group
would spend a whole day working on the tashs and then the neat day give a preseatation to the rest of the class,
followed by a feedback session. Although this may just sound like a glorificd case study 1 think that it would be
very useful in tying together and reinfondng the hey components of the comse. [ also demands working as part
of a team for an extended period of time unlike the usual case studics,

An example for the Community Participation Course might be:

Your Project Dircetor has visited your projedt and made the following comments, the community
members have limited involvement inthe project apart from aceepting the free handowts of seed and
lertilizer, the project is only bencfiting the more wealthy members of the comanity, most community
members are reluctant to attead mectings with project staff, none of the project staff come from the
area. As project mangger what can you do 1o addiess these problems?  (Trainees develop o plan
addressing these probloms and relate to the course content or the diffcrent stages of commuinity

participation.)

Participast Presentations

Participants prepare a short prcsantation about thein project or a specific aspeet of thar work, Again peer group
fearning needs 0 he more plicitly cocouraged. Although it does oceur duing, dasses and mfurmally
afterwards, the prescntations help make this process more woncete and focused, This also gaves the partidpants
the opportunity 1o practice their communication skills.

The participants preseat a short lesson on one of the course topivs — This s not only o useful revision and
consolitdation exercise, it alsa focuses on the trainees” communication and teaching shills, We should eaphenly
encourage all the tainces o think about how they can pass on what they hase learnt o their collcagues and
beneficiaries in vicir projects.,

Teaching Methodolopy

Towards the end of (very corse there should be at Teast one theoretival session and one practical session on
training methodology  We need ta think about ways of spreading the impact of these courses, we have to try
and manimize the multiplicr (o and facilitating a process of per teaching within the orgamzations is one way
of doing thic,

Evaluation Sessions

There should he mare ongoing cvaluation of the training, | suggest that all the (rainers receive more in-senice
training on lesson obsenvation, sclf-cualuation and giving and recciving feedbach, The resiew sessions should also
facilitate a more formalized evaluation process, The results from the evaluation forms completed at the end of
courses were meaningless Two cvaluation forms were not neeessary as they temded to duplicate one another.
A new evaluation form should e designed which ol the participants fill out anongmously. This should include
arating system for vy topic, the trainces simply stated that eserything is sery useful. However, 1 thinh group
feedback session at the end of the course in which the studunts are ashed o serivs of questions about the course
and its relevance to their jubs is more useful. W first eaporimented with this in the Community Participation
comse (see Appendin 6) 1 ashed o series of guestions while two trainees ook notes about the ensuing
discussion 1t was possithe o prise out more meaningful answers in the discussion than m the waitien esalyation
and it included some anctul ideas Tor future tevision. Subsequently we canducted (his session after Crery Counse,
The key is to hase an Ghaustive seCof gucstions and hase built up a goud elationship with the Jass so they feel
able to siy what they think, 1 think (1 it would be better 1o present the suestions, or at least the topics, the
day before the session to give the students time o think about them and discuss them with one another.

Another idea could be for the students 10 wmplete o sell-eraluation which would be discussed with the
supervisor when they go back to their jobs, The trainees would probably hase to add their ideas to this and
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would probably require a lot of time to make it at all meaningful for the traince aid the supuisisor, Hiweyer
it would be a useful adjunct to an Adtion Plan. As it stands, the Action Plan s virtually redundant as a toollfor
assessing the impact of the training on the trainees” work performance. Tam not sure whethes this is o functign
of & poor transtation, lack of guidaice to the trainees on how o complete the form o smply that it s badly.
designed. Maore time and thought necds 1o be given 1o revising this form as it should be an important means
for evaluating the external validity of the training,

.19 Preparation of materials

Irealize that the preparation of mai rials was o huge eacrcise and’the amount of work that went into preparing
these courses s exteemedy impressive. However, there appéared o bo a lack of courdingtion in preparation of
materiabs, A number of the trainers did not have any familiarity with the materials and obsiously had not been
closely involved with theirpreparation. In many courses, for example, the trainees seemed to be perusing the
material for the fiest time the day before teaching it Also there could have buen more cross-fertilization of
matcrials between courses In the Administration/Management course, for example, matenals on planning could
profitably have been used from the data collection counse. 10 would be uselul 1 build up o portiolio of wase
studics which could he used forthe same topic but in difforent wurses. o, o planning case study for
management, enc for data collection and another for community participation,

3.2 Training Methodolopy

3.2l Yarticipation

Traince participation was very high in all courses, lacilitating a prawsse-ol mutual leasning and renforcement,
One of the most positive benelits Lom this training has been the exchange of information_and espericnces

‘hetween participants Ina nuanber of Cases we hase seen students who struggled at the beginning but grew in

confidence and undorstuading as the course progressed. This can lagely be attiibuted 1o the abilities of the
teainers and the nature of the methods, Although there was o wide range of abilitics within the Casses, this was
frequently compensated For Ty the more apaicncd trainees holping the Jess eapuricnced trainees, 1he tramers
made every attempt o “pessonalizc the material and 1o cocomrage the studdents o relate it o ther own
expericnces Tn what b oa prodominantdy oral wiltuig, e diaddogical methods appear o worh estremely well,
One of the main problams was brionging an cnd (o discussion adivities!  Claims that Afghans used to rote
learning and teacher contred methods caniot adapt 1o mae panticipatory mathudologies certamly were not borne
out by our experiences.

The trainee reaction to these methods was extremely positive and many ashd for further traimng in how to use
the methodology - As mentioned aborg, this would help Lacilitate the transfr of shifls and ideas to « wider target

group,

322 uriety

‘Diseussion aictivities .

A variety of teaching mcthods ware cnployed tasging from group discussions, stiowhalling, branstorming, ¢ase
studlies, class discussions o rofe plays, Howover, T got the impression sometimes that student participatson
hecme an end in il Thore wie o ot of rather vague discussions activitics in which the patticipants are
merely asked to fist points or eaplain a certain method, There are not cnough pradical adivities where the
patticipants are called upon W apply the concepts they hase tlhed about in their discussion groups. 1 would
have fiked to have scen more of o progression from the gencral theories to specific tash retated acuwities -

whether it is arole play, a practical exercise in the field or a planning activity,
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S

Individual exereises

It is also possible’to overdose on discussion-type activitics - mentally it is very tiring to spend a whole morng
involved only in discussion exercises. The more open-ended dialuguing activitics shoukd be interspersed with
some more closed individual or pair cxercises, such as matching, sequencdng or planning activities, These
exercises weuld also give the trainers the opportunity v more objectively assess the Tevel and progress of the
trainees.

Warm-ups
There was a dearth of warm-ups in the original Iesson plans and most lessons went straight into the goals and

ohjectives. The trainers should try to develop more meaningful warm-ups which relate to the lesson content.
We made up some role plays to open miany of the lessons which worked very suceessfully and ought o be added
to the lIesson plans in-Peshawar,

Role_Plays
The student reaction 1o role plays was very positive - they found them meaningful and could empathize with the

characters One empathized so much that he broke down in tears when playing the role of a father with an it}
son' However, the majority of the rale plays in the lesson plans are cither played by the tramers or two to three
students  In the futwe we should try (o devise more role plays whick all the students can play out in groups as
opposed to passively watching others.

Cirse Stiidics

Again we could make o number of the theorctical lessons more meaningful by indluding case studies, Although
there are a number of case studies in the fessons already, many need to be revised, olten they do not relate to
the lesson objectives and they tend to be rather Tong and comoluted. 1t is sometimes difficult to draw any dear
lesson from them. Now that the trainers have o dearer sense of conditions in Afghanistan. they are in i much
betier position to devise more meaningful and relevant case studies. It would also be interesting to encourage
the trainees themselves to prepare some case studies -- although this was done orally, 1do not think that any
were tramseribed.

CGeneral_ Comments

For the sake of inacased variety, T think that the trainers should employ one or two new methods or at Jeast
new varkations on old methods, 1t would be uselul ify for example, they leasnt how to conduct rote plays or
discussion activities in different ways,  Also the sequencing of methods.coukt be varied more; the Accounts
course is a gnood example, where the same sequence of methods was used in every lesson plan to teach
accounting forms,

323 Consistency

Generally the methodology was consistent with the stated objectives. The methods were based on mutual respect
and diatogue and the training aimed to ehitotirage this Kind of behaviour in the work-place. Tn fact, the tramees
commented that they have learnt a fot just from obsersing the behaviour and methods of the trainers,

33 Training Materials

3. Lesson Plans

The goals and objectives for cach Tesson should be revisad so that they are more specifie, assessable and
practically orientated  The evaluation of the trainees® learning at the end of the lesson is similirly vague and

could be made more meaninglul and precise, For example a checklist of questions (o be answered or behaviowrs
to he observed might he devised. Evaluations at present ted (o consist of the teainer asking the trainees
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whether they understood.  In addition, there is no space in the lesson plans fur the trainers’ evaluation and
commeits after they have completed the fesson. This is essential as a tool for the future revision of smaterials,

In cach Tesson plan it woukb also be usclul to precede every discussion activity with a varicty of questions, sather
than the one rather broad and all-uncompassing question that gencrally exists at present. These questions would
help the trainer o fadilitate and guide discussions and explure the topic in greater dopth, This is alo a function
of the trainers’ questioning technique (see section on in-service training of trainers).

332 Visual Aids

Visual aids were lacking hoth in quantity and variciy, we are not eaploiting the artist’s shills as much as we
Y EAl <

should be. Pictures were used in very few of the Tessons. For the Community Pasticipation course™a Jot of

pictures were stuck up on the walls but they were not actually used in the lessons - they looked sery pretty but

that is all.

ForAhese students in particular, who cither Bave limited formal cducation or have not studicd for a Tong time,
pictures are very important. They hedp stimulate discussion, promote interest and reinforee teaching points, If
we coukd get enlargad photographs of projedts they would also b usclul - showing lor cxample measuring a
hares, interviewing benctidarics, mecting the shura e, One point about the pictures presiously mentioned -
some students communted that a number of the figues did not have beards and Tooked too Kabli,

More diagrams and charts should he used as well. A diagram of the projedt oyede would be useful for many of
the courses and could be referred o during the fength of the course (it was on one of the handuwts at the end
of the Data Colledtion course). - Also some Kind of flow didgram at the beginning of the Accomting cotirse
would help illustrate the goneral conecpts and show where the different forms fit into the process, Having the
trainces draw diagrams and chants is also a good reinforcement waerdse. In the seeond Accounts course, for
cxample, the trainces diew o Row diageam illustrating the accounting system of their offices, This could
subsequently be followed at the end of the covrse by theie drawing o new diagram showsmg what changes they
could introduce to improve this system,
R Handouts ,
The amount of work which went into preparing all the handouts is vory impsessise and the students said tha they
were very useful - Gonerally though, they were a tathor complex in terms of their use of Lainguage and need
simphifying in the future There are a number of words which are rather lacking credibality in Alfghanistan such
as democratic and committee which somchow were not umitted - a good example of the trainers heing rather
out of toudh with the sitaation bere, The trainers also complained that some of the transhations were poor.

Including some o the following ideas in the handouts would make them more interactive and user fricndly.

- Precede the more theoretical content with a series of discussion questions which the trainee
could discuss with his work colleagues., .

Inchinde practical suggestions about how the trainee could condudd in-service training withm his
organisation,

- Checklists of points to remember; for wriling a report, preparing an intcrsies, measuring o
ke, ete.

- More illustrations and diagrams would help make the material more accessible,
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All this would involve a lot of work, however, T hocame increasingly aware of the impurtance of handouts during
the crsarse of the training  On sevaral follos-up viSits, trainees commented on how uselul they were for ther
office staff as a reference source, The handouts should be scen not be only as an adjunct to the training bt also
as a kind of reference manual for field staff,

RE Resource Persons
REN Trainers

Overall, T was extremcly impressed with the trainers, and the positive mpact of the trainmg can Targely be
attributed to them, their professionalism, exportise, mutivation and geireral behaviour were outstanding, Without
a doubt they we the Training Unit's most valuable asset and its Tuture strength rests on keeping this team
together and consolidating and honing their skills.,

As much as anything clse, this training has been a very significant learning expericoce for the trainers, 1 am sure
that this will have an impact on their teaching methods and their ability to revise curriculom, They now hine
a hetter sense of the training needs and the problums and constraints faced by cross-border project stall, - Fhe
exercise also presented he trainers with an opportunity to reacquaint themsehves with the sucio-political realities
of life inside Afghanistan: it helped give them a perspecive and insight which may hase been douded or distorted
by somany years of exile, The trainers are an estremcly rare commaodity, they hase training shills combined with
sthe experience and knowledge of having applicd them in Afghanistan, T think it would be extremely difficult 1o
lind other Afghan trainess with comparable abilities and experience.

Methodology
Allthe trainers were able (o present hey coneepts dearly and succinaly, They demon, 'rated @ competeney in

using a variely of participatory methods and in gencral their Iessons were purposclul and well-ofganized, | was
particularly impressed with how the trainers encouraged student participation amd pérsonalized the material to
draw on the expericnees of the trainees. They also showed fexibility in changing Jesson plans (o give more
variety or to adapt them to the students needs, They have all come a long way sinee last jear and some of the
less experienced trainers visibly grew in confidence as the courses progressed. The performance of trainers must
Targely be attributed to the in service training program they have followed during the Tast year -+ the quantity
of the work that has gone into this and the quality of the results are both extremely impressive,

Motivation & Initiative

The overall wtitude of the trainers was difficult (o Tault, Theis initiatise and sense ol responsibadity was such that
a times, 1Iel that my prosence was superfiuous, 1 have no doubt that this training consttuted more than just
a job for them: it was obvious that they goenuinddy cared about shat they were doing and there was a professional
pride i the way that the trainers went abont their work, 1 am sure that this in itself had a big impact on the

trainces, as mentioned carlics The tainces were eacellent role models in terms of demonstrating the kind of,

attitudes and behaviour which we aim (o Toster in the project staff.

The trainers demonstrated an active interest in all aspects <of the trainings there were many animated
conversations tanging from the content of the Jessons (o the overall impact of the training. T was very impsessed
with their analetical Killsithe range of ideas geneated by these mectings show an intellectual engagement with
the issues and a Tevdd of insight which is all o rare in the cunent envitonment, The tainers were alwo very
reeeptive to new ideas and all the suggestions made in foedback sessions were eaperimented with in subsequent
lessons,

The trainers showed personal initiative in many different ways and on several occasions they took it upon
themeelves (o do estra lossons in the afternoon, il the students bad experienced problems. The training adsisors
and I aever had to chase anyone up for not being prepared for a lesson sufficiently - in every lesson the materials
and the planning was done well ahead of time.

e
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Interpersonal okills

Trainer-trainee relationships wore aeclient and the younger trainees scemed to cope with the “white beardysery
well T was particularly pleased to s this, as prior to the training 1had doubted the credibility of the yoinger
Kabuli trainers with okler, conservative students. Everyone scomed to adapt sery well and it was interesting to
see how different trainers adopted different strategics to deal with obstecperous students. Not surprisingly (from
a cultural viewpoint) all the evaluations said that cvery trainer was excellent in all arcas, Many of the trainees
mentioned that this was diffcreat from any other courses that they had attended bucause of the fricadly and open
relations with the trainers,

Relations between some of the trainers, however, wore rather strained at times, | think that this was partly a
generational problem and pastly a pessonality one. 1t had no real impact on the training itsell although the
general administration would have been smouother if there had been nrore covperation. The episode was an
important lesson for us, the sclecdion of teams for Afghanistan is cradial, In this environment tensions tend (o
he magnified and are more likely to desclop into outright conflict, Cross-buider training is a much more
stressful undertaking than training in-Pakistan and o future training on information sharing, cooperation and
working as a team might be auseful exercise before the next round of training.

Knowled
In some conrses, Tor cxample Accounts, the trainers had a strong theoretical and praciical grounding in the
subject area, -Inesitably, though, in other courses o number of the trainers did sot have a strong background in
the subject arca These shortcomings were eaposed more in Said Abad where the trainces tended to have
greater experience and were Fable toaskh awhward guestions! There are two pussible responses to this problem,
cither (o assign trainers only to their specialist area or 1o give them more of a theoretical and practical
hackground in the comrse subject weas, Also, i trainces are seeruited for fusther taining as potential trainers
(see recommendations seation), with carcful scletion, the technical knowledge and capabilities of the team could
be stiengthened, For caample, while in Peshawar, the trainees could work with the tramers on upgrading their
technical Knowledge in arcas such as data collcdion, accounts, plant protection, cte. 1 thisk that all the trainers
would henefit from further training in the arca of community participation and gencral desclopment issues,
especially il these hinds of concepts and ideas are integrated into all courses in the future,

Sugeestions for futwe i
The following suggcstions for in-service trainings are not neeessarily arcas of weakness in the tramers, Many
of the subject arcas wore requestad by the taines thomsehes dwing the couse of the training, cither because
they Lacked confidance in that particulas aica or they siomply wished (0 broaden thei repertone of shills, Tts
realized that the trainers have recised taining in many of the arcas Bisted below, howeser, in-service training
i an incemental. ongoing process of upgrading and reinfurcement, In many of these subjgedts the trainers
themselves would be capable of conducting the training. 1 would be cxtiemely v ful (o identifly one strength
in cach trainer who would then give o training to the uthers in that e, Increcasingly the focus should move
tosards building their training of Gainces, advisory, monitoring and evaluation shills, This would prepare the
Training Unit (o take on more of an advisory and supporting role in the future, rather than that of being a diredt
implementor (see recommendations seetion). Although most of this (raining can be provided in Peshawar, it may
he valuable for some of the tainers tw attend specialist training cither clsewhicre in Pakistan or overscas, 1 think
that enc or two of the trainers have teachad the stage where they would greatly benefit from the new prerspective
that overseas training would offer them,

Lesson Plany Mainly the newer traincrs scemed to have difficultics i writing out new lesson plans when
materialy wore being sevised. 1Cwould e asclul for one of the more experienced trainers to give an
in-service teaining in this subject area,

Gouls wid Objectives This is a ditficult skill and 1 think the tainers need more practice and in-servite
taining on wiiting goals and objectives,  As presiously mentioned, they should be able (o write
objectives which are specilie, practically orientated and assessable,
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Warm-ups--There was a lack of warm-ups and apart from role plays a lack of ideas about how 1o go
about developing them. An in-séivice session on devising and conducting warm-ups might be useful and

" alvo focusing on how 1o relate them o the lesson, objectives and content. When some new warns-ups
were introducéd during the course of the training, (he trainers were oot particulaly good at relating
them to the rest of the Tesson.

Methods--On a number of occasions [ think that the method choven was
inappropriate for the content. There seemed to be some confusion over when to use brainstornnng and

snowhalling in particular,

Questioning Technigues -Ouistions were rather vague at times, The trainers need to desclop the shill
to be able (o pose questionis which are specific and searching.  They should be able to word questions
i o different ways and tease ideas out of quicter students. Do you understand?” is commonly ashed
instead of asking more specific questions to cheek the students understanding,

Leading Cliss Discussions--As mentioned previously, discussion sometimes appeared 1o be an end in
itsell Obviowsly it is something to be encouraged but the traisers need (o have the abibity to orchestrate
it diseussion, to heep it Tocused and on the point. | think that generally they do have the abnlity 1o do
this but I'm sure that there was a number of animated discussions which got sidetsached onto
irtelevimeies  Getting the students to talk does not seem (o be the problem -.keeping them to the
subject or stopping them on occasion does,

Tramsition hetween Adtivitics -There was often no noticeable transition between activities,  The tramers
need to be more explicit about the relations between the different activities, They should continually
encourage the studenss to sellect on why they are doing what they are doing and what they hope to
achieve by a particulin exercise. A lesson should not consist of an ashitrary sequence of activities.

Teaching Practical/Fechnical_Subjects- Again the trainers suggested this mainly because of the
evperience of the Accounts course, after 10 sessions of using the same sequence of activities 1o Iearm
different Kinds of forms, We did vary the methods and change the original fesson plans but even so it
wars difticult to think of anything particularly innovative - there are anly so many ways that you can teach
aform I i suggested, more practical activities are integrated into the courses, the trainers need more
training in how o plan and conduct practical sessions, for example, in planning fick! visits, preparing
questionnaites or checklists, conducting feedback sessions after the visit, ete. Differcent shills from those
used in the clase room me requited and should be developed and practised,

Pacing_Lessons--The trainess should understand the importance of varying the pace of lessons; of
including activities which increase the momentum of a fesson or slow it down, This is a difficult concept
to explain and practise; however, 1 lound that some of the fessons ubserved were tather one-paced and
pedestrian,

Giving & Receiving Feedback/Sell- Evaluation- This did improve during the course of the cight weeks.
Initial observations tended to be somewhat Lsching in depth; "it was good/quite good/not very good.”
There were very few specilic comments about what the traines did well or what he could improve on.
The same applics with sell-evaluation - the trainers were not very good at analyzing their lessons and
trying to learn from them  [nitial feedback sessions were conducted every aftemoon and 935 percent of
the input tended to come from me. However, this did improve considesably both in terms of quantity
and quality of feedbick from the trainers, | ihink that it would be useful.to have in the lesson plans a

space for sell-evaluation type comments to he completed after the lesson,
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Coping with Different Levels of Trainees- | think the trainers coped sery well with thas, but it smaght be
an appropeiate subjeet for in-service training in the fiure. The courses in Mogor were particularly
difficult in this respect,

Using Visual Aids--An in-service training on how to use pictures, photos, graphs, charts, ¢te. would be
extremely useful. [ might-also be a good idea to have one person respomsible for introducing more

visual aids in the curriculum,

Revising/Developing Curriculum--Again, an extremely dillicult shill to teach and it is samething which
comis with constiint practise and experience. 1t woukd probably be more realistic to focus o upgrading
the skills of certain trainers who would be responsible for curriculum development, - Although the
trainers were very good at pinpointing problems with the comse content, they found it difficult to come
up with tangible ideas-about how to make meaningful changes. Related to this, the trainers also ashed
for further training in how 1o access and use material.from books to write lesson plans and revise
material. I think that this is a very important skill which needs 1o be developed. Although there is now
a wide selection of reading materials and resousces at the Training Unit, at least some the trainers do
not know how to go about using it. “The trainers abvo ashed for more books on training in Persian and
Yashiu.

Identifying Training Needs--This was suggested by the trainers as a tupic for future in-service traming.
The Training Unit should develop their skills in being able to assess and develop the external validity
of the training; being able to make meaningful needs assessments, following up on training, conducting
in-service training in the Hicld, developing evaluation criteria to assess the impact of the (Faining on the
trainees and the organizations,  Vhis relates to the changing focus of their roles: from direct
implementors to sdvisors and asseasors,

Theoretical Grounding in the Cotnrse Subjuet Argas--The trainers would profit rom turther training in
the theoretical issues and the practice of the course subject areas. Having technical stalf conduct
training and obscrving stalf in the field would both help facilitate this learning process. .

J.4.2 Administrators

For cach training site, there should be a full-time administratos/logistics person, which would enable the trmers
to focus entirely on the training This would cut dowii on the stress and the continual distraction of non-training
issues There is no doubt that this has an impaet on the quality of the training. 1t is too much of.a strain on
the group leaders to he sesponsible for both the administrative tashs and the taining, 1 also do not thnk that
it is the best use of the training consultant’s time for him 0 be too dosely involved in the day to day
administrative tasks Perhaps in the futire an arrangement could be made with CoAR or whoeser the host NGO
may be to supply a competent stall membes Tor the duration of the course. [t would also be useful for the
person congerned (o spead some time with the tainers in Peshawar beforehand, undergoing training and
oricntation,

RER Training Consultant

My daily routine was to ohserve fessons in the morning and conduct feedbach sessions in the aftesnoon, {o assess
the morning's training and plan for the following day's sessions, T hept a daily journal, in addition to writing
weekly eports and aomid term report. At the end of every weeh T woukl meet with all the trainers to collect
their ideas for the weekly seport and plan the next week, T would alvo have weekly meetings with the goup
leaders to discuss financial and sdministrative matters.

Initially 1 focused on the skills of the trainers and their methudology, giving advice to iron out any problems and
making suggestions-about how and when to use different methods. After the fist two weeks, my attention
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increasingly turned to the curriculum and writing down as many ideas as possible about iy to change it both
during the.course of the training and afterwards in Peshawar,  After the fiat month, | concentrated on
enconraging the truiners wherever possible to experiment and intraduce new ideas into the course content. In
pasticular, [ worked on introducing a4 more practical oricntation into the courses by induding fichd viats and
practical sessions in the ficld.  During the sceond half of the training T also placed a much greatercmphasis on
follow-up and visits to NGOs in the arcas. 1 personally conducted o barge number of sisits and all the wainers
spent more time in the field Jearning about the general work eovironment. As previously mentioned, the focus
increasingly moved from the internal validity of the training to its external validity,

1 siw my role as being very mudh an advisory one, I was a souree of ideas and offered a ditferent and perhaps
more ohjective perspective from the trainers who had been so dosely imolved in the development of the
program, However, Tihink that it was important that the trainers were given space o make decisions themselves
and ultimately it was up to them whether they aded upon my advice or not, Overal my presence on i day'to
day fevel was less important than my role as an evaluator, assessing the training in relation (o ity obyecinves and
its wider impact on the NGO stalf and their organizations. [ also think that 1 may have had an important
psychological function in terms of olfering support and deflecting or absorbing some of the social and politieal
pressures which trainers were subjected to during the taining,

In the future, 1 think that as the trainas continue o deselop their skills, an eaternal consultant’s role may be
superfluous, at least in terms of helping with the day o day implementation of tanmg,  However, penodic
evaluations of the twaining, focusing principatly on its external validity might be of value in the future, particularly
il the Training Unit cvpands 10 new provinees and works with different organizations, 1t would be mteresting
for someone with an anthropological background to do an in-depth study of an NGO 1o determine what are the
training needs and what Kind of training would be socially and politically appropriate in this environmen,

kY Administration and Fucilities

The administration of the courses went remarkably smoothly, Apart from delaying the stant of the courses by
aday, we kept to the originally planned timetable. Towever, most participants said that the timing of the courses
was wiong: July-Septembet is an extiemcdy busy time of the year and the NGO found it difficult to release stalf
forany length of time - especially key project members, who are the ones we should really be focusing on. Most
suggested spring o autumn for shorter courses in Alghanistan, and long courses in Peshawar over the. winter,

REN| Suid Abad

The CoAR office is quite isolated in that itis olf the Kabud - Qandabar highway and about an hour away from
Suid Abad, the acarest major bazaar. The disadvantage of this is that you are reliant on a car making regular
shopping trips The advantage is that it is quict and sveure - the potential for solatile sitations (o develop is
much lower than in Mogor  The training facilitics are excellent - there is a big dasstoom with 1oom for at least
25 sudents, plenty of sleeping space and a store, Also, we shared the same cook, Ritehen stalf, and chow kidars
as the CoAR office which cuts down on the administrative and supervisory tasks, 1ts Jocation is Fairly central
for NGO workers in Jaghatu from ACRD, HAFO and RDA, and from the Swedish Committee, VITA, DAL
IMC, Duteh Committce, ADA and Sandy Gall in Said Abad. Also it is not too far for NGO stalf working in
Trngi and Baraki in L ogar This also means it is well-located for condudting field visits - the COAR project in
Zena Khan, for example, might be appropriate for this purpose. Sume trainces suggested that Sard Abad would
be o good alternative training site and we would hasve the support of the NGO« in the asea if we were to do this,

Muoqor

The training site wsed to be the old meteorolugical building and was sented by CoAR Trom NIFA Commander
Yawa  The commander was very supportive of the training. Howeves, if the Fraining Unit wishes to conduct
training here in the Tuture it is <Gl dependent on the good will of a commander, The advantage of the Sad
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Abad site is that it is owned and controlled by CoAR and there are no third patics imobed. Mogor also
imolves more of an adnnmistrative commutment in torms of hiting and supersising stalf, it is a case of starting
from scratch whercas in Said Abad we just had (o adapt the system to mect vur needs, Here the trainers have
to be more or less soll-sufficent as they are cut off from the COAR office. Shopping was no problum though as
the site is very close to the buazaar,

The classroom is smaller there than in Sand Abad and it was a real squeese to fitin 20 students. Other than tha
it is o very pleasant traming site waith siv rooms which sersad as sleeping arcas, office and trainers” rovm, The
main disadvantage of this location is that CoAR is the unly functivnal NGO in the arca and for other Bicld stalf
it is o Tong way (o travel, 10 we are o Tocas only on NGO stalf, then Ghazni City would make o more logical

alternative training location,
3.6 Selection Process

The trainces in Mogur-and Said Abad were very different in terms of thcir educational background and work
apunicnee, Although they had diserse training nceds the trainees studicd caactly the same uunullum. aschoil
teachor or ddinic woshar, Tor awmple, lained the same matetial as an NGO agriculturalist, T fiis situation might
Bave been avonded with « more meanmgful and stiingent nocds assessment beforchand and a selection prowdure

which targeted specilic groups,
RN Mogor

At the beginning of the trasming, we were Toohing around for people 1o attend courses, Thuse initial problems
addud unneeessary stiess at the outset of @ major undeitahing and it was sery demotivating for the trainers. In
the end, the casses comisted of an assortment of school teachurs, clinic stafl and NGO personncl.
o Approvimathy two tnds of the tainges did not comie from our original tiget group and some of the material
was therclore inappraptiate and did ol mect therr real necds. Much ol the ttaining in Mogor had only a
tenuous link with the goals and nlnjulnu of the Training Unit. Filling the courses is not an indication of the,
validity of the training - the demand i huge, but this in itsell is & poor indicator of the quality and
appmopsiatencss of the courses. Again one has (o relate back o the original necds assessment it should have
S st b faitly obwions that oui coutses, as they stand at prescat, do notunget the needs of the people in this areg,,
,,fJ‘/,w T » With CoAR buing the only operational nu:nl wh.dnhl.nlfu{i N,(i'() in llu‘; fegon, 'lllt, \.Illllh.l'\ ol corses tailored
for those paesomicd Bas o be gquestionad. For example, it s difficult wo justify trainmg dinic worhers and school
administrators in an accounting system whidh RAP dumands of its subgrantees, 1t was commented by some
CoAR pursonncd that there was a diinger of raising expedtations that the training would lead 1o a placement with
a rural rehabilitation NGO,

qar V,,/ ',1[ 1iCs

In Moyur, the problom of the tainees” differng Tocds and Bachgrounds was mare acute than in Sad Abad and
in suveral dasses we ad cagineas sitting alosgside teachers who ad only had a sisth grade cducation, In spite
ob those probloms | acoscd wgrcator eocrgy and dynamisas amongst the trainces in Moy, porbaps bucause most -
of thom Bad come o their own solition tather than buing sunt by an organization, 1 was  sery interesting
phenomenon which was notad by oll the taines. Although the_trainees in Said Abad weie wlso very positive,
their response scomd o be mane subdiied, pothaps beeanse of their loved of cducation and worldliness.
Interestingly, one NGO stalt siembor conunanted that he thought cducation above a cortain lese, ic,, completed

a univensity dogre, semderad peaple foss responsise and open to new ideas. He belioved that the optimun fud
wits a1 2th grade education with perhiaps one to two yeurs al university.

3.6.2 Suid Abad
Al the tainees Trom Said Abad woshad Tor NGOs, a sctloction of the fact that there is o concentration of NGOs

in the arca. A numbor of thom, howeser, were wurking in schouls and dinics for the Swedish Committee. The
- ‘ v -~ S T, 3 .
teainces ft that the Tk ol the students was highest s the Report Writing course and lowest in the Community
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Participation course  This may be a rellection of the prioritics of the NGOs as, by all accounts, the initial
reaction o community participation’ was muted and"consequently the NGOs may havé sent ther wc.lkcr stall
members on this course. Al the students came from Said Abad, Jaghatu, Fangi, Maidan and Bar; . Having
done I'nllmv-up in three of these arcas, | think that LLL[L.IILL(IRJ()_!)L more_cootdination with the N(x()\ and
sereening_ ol candidites for lr.mnn;,_b_dm.ahlllu., l’(.rh.lps because the NGOs cannot afford to let their My

personnel go, stall with an inappropriate background are frequently sent for training, for example, the store
heeper who attended a data collection course. [ got the overriding i unpn.ssmn that the NGOs did not know what
the training was for and who they should send on it. During field visits we collected information about the NGO

colfices, their stalf and their responsibilitics. 1 hope that with this information we will be able to pinpoint hey
personnel who wanld benefit from specific types of training in the future, | think that the Training Unit should _~

have a hand in the selection procedure or at least tahe @ more active advisory role in selecting appropriate
andidates for training.

Just as important as technical abilitics is personality. On several occasions T observed trainees from the same
organization who had attended courses, some had the personality and imagination to immediately introduce
changes into their work environment, while others Llicked the vision and energy to do so. For example, an
experienced surveyor with one NGO attended the data colledion course,  [tehad been the NGO's decision to
send him, and he felt that he was too old for this Kind of thing and did not need to fearn anything?new,
Consequently, he missed one or two of the sessions and went back to his job with his preconceptions confirmed.
'sul»-tqucnl follow-up showed that llu. training had no impact on his work patterns, although it was too carly to
cotiie Lo any firm conclusions, This example points to the importance of the NGOs sending triinees who
genuinely want to attend training and have both the experience and personality to profit from it,
363 Target Gronps i
If the training unit is going to locus purcly on its goal and objectives then Said Abad is & more appropriate site
as this is where the target group of NGO personned tends to be concentrated. Howoser, il af were to broaden
its scope o training community members as well as NGO personnel, then Mogor sould be a good center of
operations  In many ways the need iy greater there - from what 1 oan gather, educaiional levels are generally
higher in Wardak and there i a dearth of qualificd people around Mogot. I we are to continue training at
these two sites in the future, | think we need to consider haning a different training strategy for cach location.
It might be possible to Tocus on o strategy of local institutional development in Mogor, and NGO capacity
huilding in Said Abad (see recommendations), In the former there is a range of target groups who might fit into
such a strategy, for example school administeators, dinie staff, party officials, the educated unemployed,
uneducated mujuhctls cte Courses might be condudted-for social animators, administration for schools and
clinies, teacher training as well as technical and socational training. This sounds overly ambitious but il we are
to continue training in Moqor, we have to change ours strategy i we are going to have a meanmgful impact. In
Said Abad we woukl continue developing courses tailored (o the needs of the NGOs in the area,

37 Progriam Results
RIVA Traince Reactions

The student reaction as mentioned was extiemely positive - T have been involved with traimngs in Peshawar
which were very stccesstul but reactions there do not compare o the ene provohed by this training. One student
suid that "1 sudicd for three yems at the Univasity in Kabul and [ have Tearned more in one week on this
course™, Tt was almost overwhelniing how strongly people felt about education and training.  In Mogor, one
project staff member said that the tainees at this Gie of the year coukl be carning money in the ficlds but they
were forsaking this to attend the training,
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I we- go by the evaluativns of the trainees and the NGO project staff that we mtersiosed, then the impact has
been very positive. [t would be usefal il we could somchow guantify their reactions to cach session i the form
of a rating scale. Tor example, the trainees could be asked 1o rate cach Tesson in terms of its useluliess and
stimulation, Tthink that we could get more meaningful results from the evaluation forms if they were distributed
and explained at the start ofthe training. This might help create an environment which encourages ongoing
evaluation, feedback and constrictive criticisnn, 1 think the trainees’ assessments of the courses offerad were
wverly optimistic and based more un cultural nicctics than hard evidence. The trainees’ reaction shows that there
is a very positive predisposition towaids training in the arca, but this in itself is not neeessarily o rldable, indicator
of the validity of the program.

A2 “Traince Learning

A qualitative assessment of the traines” Tevel of Iearning was ot buill iito the orignal training design,
Evaluations tended to be informal and impressionistic. This is something which should be dl.nly..d in the future,
Pre- and post-training tests may be appropriate for the more technical courses ke Accounts, AL very Teast
there should b icelist of apeeted behaviouts or perfutmance indicators which can be measured at the end
of the course. 11 the Projuct Related Adivity or end of cousse simulation: eaciuse were introduced o the
courses, they would be an ideal measare of the achicscment of fearning objectives. T think that practical ativitivs
of this type would give o Lar more mcaningful iudication of the trainees’ lcarning than w formal written test. Role
plays, for example, coukd be tsed as a measwring instrument for conducting intervicws,

Our main sotrees ol infosmation were review and foedback sessions and strucvuned i intervagws with the tamees,
Al the interactive methinds Gadilitatad an ongoing assessment of the trainees” progress, On several occasions
additional sussions warc induded in the altermoons ( reinforee some of the more complea concepts or methds,
Although a highly impscssivnistic judgement, 1 think that the majority of the tainees did learn amd understand
the hey concepts and the courses wore eatiemely suceessful in achicviog their larning objuctives.

RE Overall Assessment of Internal Validity
1 have highlighted o aumbar of shosteomings in the interal salidity of the. taming, and there are soveral arcas
in which the projuct could be strengthoned. However, as a Gist attemp it has boon o somishable achievement

and T would venture that Bt is at Teast comparable and probably superior (o aiy other cross-butder training
progiam - that is, in terms ol (s interal validity and achicoement of the pl.mnul gudls and abjectives,
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4 EXTERNAL VALIDITY

Arc the results of an internally valid training program based on a realistic and accurate identification of training

eeds, and therefore the right ones in relation to the external emvironment?  Daterminmg the answer o this
question is more difficult than assessing the internal validity of the program, as itis contingeit on such a wide
rriety of external factors and demands « broader and more long-ferm perspective.

4.1 © The Context of Training in Alghanistan

It is Smportant to have an idea of the conteat in which the trairing touk place. The following is incvitably a
subjeétive view,

4.1.2 The Socio-Political Environment

Conllictual

There are visible signs of conflict the armed sujalicd, the light that we sitnessed vutside our office in Mogor,
qhe rcfug.u streaming out of Kabul along the Kabul- Oandahar highway,  Oncis constanily aware of the
msl.nlulll), and violence or the threat of violenee are abways lingering close o the smface. The violent patterns
cof fife and the perpetual uncestaioty base had a decp psychological impact, many tramees commented that after
fourteen years of war it was extreimcdy ditficult to sitcin a Jassroom and think about learning, Others said that
the rehabilitation process is as much a psycholugical as o physicd process, the trauma caused by the confliet is

one of the biggest banriers todadopment in the future. Training may be one way of breakimg down ths barrier,

Fragmented

Alter spending somu time in Alghanistan, it is difficalt to avoid taking « Houbbesian vision of human nature and
political society “In the aorrent avironment, an cthos of indisiduaism predominates, and the potential for
collective behaviour appears to de limited as Gvil sodety is so highly dilferentiated, This is problematic in a
rehahilitation and dosclopment conteat, sinee many NGO intersentions depead on tapping mto local institutions
and promoting collective behaviour,

Hierarchical

Commanders are the scal power-holders in rual Afghanistan, NGOs would hase ao room for manocusre, if
they did aot at Feast hase the tadit agrecment of the commanders, 1o many arcas, the alliance of the Lhans and
the state has been replaced by a party conimander sclationship, The conimanders, bie the Mans, (who are olten
the same people) are central islands ol authority suniounded by o duster of dicnt groups, Sodicty consists of
i steictly hieranchical network of pation cient rclativns, although the relationship olten Lacks the sedproaty of
the contiadi formerly held between the khan and his tenants,

The commuander is a law unto himscll and his fegitimacy ‘is generally based on courdion and the command of
resourees, There are fow countenvailing powers cither from the state or within dvil suciety, Sucio-ceononic
institutions have been captured by the political clites, whether itis the carve up of government buildings by the
commanders in Maoqor, or,as we observad, the capture of NGOs, v o beconie a substitute patronage system,

Poor

This wis most noticeable on coming back 1o Pakistan and obseving the signs ol relative affluence: the surfaced
1oads, clectricity, runming water, schools, inigated fichds, e, 1 spent quite o lot of time talking to people lrom
Abdul Muhiadeen, a vitlage nest to the Said Abad wentre. Althongh the harvest had gencrally been’better that
year, most people wore barely able to grow coough for subsistence aceds. Al complained that a fach of water
tather than knd was the main problem and whecas formerly therc had been seven Rareses feeding the irrigated
kend, now anly two were operational There were fuw alicrnative sources of income and consequently out of a
village of 200 familics approximately 100 men were warking overscas, cither in Iran, Pakistan or the Muddle East,
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The powerlessness of the pourest sections of the population was sery evident; 1 talhed to a farmer ploughisg his
ficlds with two donkeys withia-dght of the projedt office with its tradtots standing idle. He claimed that he did
not have the money (o hire a tractor even though they were buing rented at less than the market rate, Tsensed
that his predicament was s much about lack of power and influence as lack of moncy. Rural poerly.is
aceentuated by the fragmentation of civil .souz.ly and the destiuction of the safcty net of the old: cooperatise
networks and support structures, 1t is casicr-o start projects with people whe already have some assets, some
conlidence and some shills whether it be farming, aralts or literacy and numeracy. In this contest, there is httle
evidence of a trickle down of benelits 10 marginafized groups, be they landless labourers, poor laemers or

wonset,
4.1.2 The NGOs and the "Development Difemma®

The above picture may point towards the need for intersention in rural Afghamstan, but it also ughlights the
political, social and cconomic constraints which such an intervention is subject to, The dilemmarconfronting
NGO s that projects will pot worh if they thicaten the position of established powet-holders, fbut withou
maintaining a distance from these clites they become merely o nes pattonage sysiem, mnfurun.'. an alicady
conllictual and esploitative ensironment. Sunvival depends g a hnowledge of the logal Ll)llllLllf.lllU.l\ ol power
and sueeess depends on the .||n||l)' to diaw o this authority without buing coupted by it - needless 1o say, there
is o very fine line between survival as a means o an end and survival as an cad i ataell, and certainly, some of
the NGOs that T vivited fell into the sceond category, o these organizations sursival appeared to have become
delinked from performancee,

It is interesting that when talhing to locad people about NGOs, they woubd often tefer 1o them as "Commander
So and So's organization™ - there was obviously no sense of ownciship on the part of the local people, Very
few of the NGOs have built up a constitucncy based on focal, grass roots support. They are very much service
delivery mechanisms still working in the relicl mode. Tdeas about community participation are limited to ashing
the community (o povide fiee labour for a project.

With the donors’ and consequently the NGO preoccupation for "getting things done”, there s a tendeney not
to fisten 1o or to Lail 1o respond o their constitueneys needs. For example, T observed one NGO which msisted
on building 1 school, in spite of the fact that the community wanted « madiassa and thicrctore refused to give
land for.his project Inthe ganeral atmosphere of distrast and uncaitainty, people are olten suspraous of NGOs
und perecive them as transitory, short term phenomena -- this incdes both community members and project
st Al the NGO frequently see themselves as competitoss for a dwindling exteinal resource base, In the
field, there was practically no nctworhing hatween the dilferent organizations, tranees commented that they had
been working'in the same arcas Tor soveral years without having met one another before. In several instances
I spivkc to villagers who had had their hareses suneyed or deancd by diflerent NGO, Siung in a Peshawar
office, it may be cisy to delude onesedf that projects are an endlave ur vasis of Ceretinty i an envigonment of
wacertainty The truth of the matter is that they refleat and often aceentuate the conflicts and contradictions of
the wider society,

I this content, there is 5o room for ideological purity, and the most suceessful NGOs adopt a pragmatie, non-
controntational approach which of neeessity indudes working with commanders while eaploiting the spaces or
room for manocwvre wherever possible However, [ think that o reotientation towards a more participatory and
deselopmental approach is called for. In raral Afghanistan there may be no place for grand manifestos and
sweeping tamformations, but | think that incremental change is both possible and desirable,

Training could be an important means of helping induce change, especially in this contens, where it may be
perecived as non-threatening since training does not aceessaily require strctural changes, e Trammg Umit
has completed its first cross-horder project and now is the time (o take stock and reflect, The imtial nnpact may
only he relatively small, but it has been undeniably positive and may lead to more substantive change in the
Tuture,
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4.1.3 The Institutional Environment

The institutional eovironment of NGOs a0t surprisingly teads to refledt the ucrarchical nature of the wider
sucicty. Many NGO are dominated by chatismatic leaders, ina sense they “own” the organization and hase
established sheir patron-client relations within the institution, just as the NGO itself has created its owe
“patronage network with the outside commuiity, This dharismatic style of management induces a sonse al loyalty
to the leader rather than o sense of Toyalty towards the organisation. Tdeas of decentiabisation and q)llqzml
dedision making, some of which were intioduecd in the training, we dearly at odds with ths style ol leaderstip,
Lincs of comimand are sertical and plans are passed down in the form of blueprats trom the tep-down,, Fichd
stalfl live a day to day existence, inplomenting the latest order from the distant authority of Peshawar, The
training presumes a much greater ol of antodumy than actually exists. For eaample in ihe Accounts course,
nany of the accounting protesses, such as the goneral Iedger, were dealt with by the contral office rathér than
the. ficld office. Also in the Reposts course, we found that in many cases, the fickd stafl du not write reports as
such, but send letters to central office where the results are compiled and formatted into & report,

The controb oricitation of those vigaiizati ns emanates lrom (o sourees, first, iUis o poser issue amb seeondly,
iU o question of st Obviously the two are intercomncddad. For caamiple, dhe ducdor or field manager docs
not want to-devohe decision m.al.nn_ ponais 1o his suburdinates, Jiest becatise he thishs that it wall undermuse
his own authority and abso because he does ot trust them (o b able (o du the jols competently, This Tack of
trusk tends to permeate all losdds of the wiganizations ight down to the ficld worheis who tunk that commumty
membrs are not competent or capable of defining their needs and playing o mote active role in the projects,

Ficld offices lack the tained manposar to implument projects cfedtivedy, Many NGOs Bad only a sery limited
presence in the fickd and simply could not afford 1o ket their staf! go lor training. Sotae offices did hase a much
more substantial prosence in the Tichd and one NGO daimad to haver 100 staff on their payroll. However thes
did not necossarily load to a desolution of posers and seponsibilitis or geeater cledtiseness, Fichl stal still:
had vesy fow dedision making powcis and had no e idea of their respomsibilitics. 1twas a case of eseryone
duing everyone s Juh. as and when the ocaasion demanded. This patly esplains why a number of staff
mumhersy e sent on nappropiiate courses, at least .munlmg,lulnm jub titles. However, these jub titles have
limited value, in the sense that they dooaot tefled the responsibilitics amd dutivs of the stafl members. A
storekeeper this week, for example, could be a data collector neat.

This picture tends o gloss over the diffurcnces in the administratise and managerial competence of the various
NGO« However it vas paintad o illustrate the gall buseen some of the preconceptions that our curticalum
is based on and the current indtitwtional environment.

$14 The NGO Project Worker

One NGO stall momber said ihat the ditedor spont approsimately 80 pureent of his time mvolad mpolitics,
15 pereent on tribal mattaes and 3 pereent on the projuct, This is a good ilustration of the relative prionties
of project stafl membais I this conteat, one should aot overate the impad of technocratic courses on the
overall institutional environment, .

The majority »f o trainees were B supasisors or aatension staff who were supervised by a project manager.
They work in virtual isolation, continually 1cacting to aises or problems as they ovr, Few of thom bave
knowledge of the projeat™s long tam plans and they simply implemunt ordees that hase been passed dowa the
line Although mamy have seecived ao more thao a 12th grade education, this is enough to have impaited salues
which are biasd towards the sdientific and the complo -« values which invoise a bdicl in the intrinsic superonty
of teehmical hnowludge and by implication the infuionity of other forms of hnowledge. T had many discussions
with technical stafl who £l that their tole was to calighten the sillagers, On only one owasion did T hear o
Kabul cducared tedhnician comment that they might be able o learn from and adapt the local I'.umm!. practives.
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Intcrestingly, one of the trainees suggested that project staff be provided with « umform to differentiate them
from community members! - which gives an insight into how projuct stall pereeive ther relationship with

"

villagers.

1F the training focuses only on technical Bssties, i will reinforee those biases, Particpatory traming mcthods are
astart, and many trainces commeated they had Iearnt, by obsciving the methuds and behaviour of the tramers,
that it was important 1o listen and respoct other people’s ideas. Howeser, these issues should also be addressed
more explicitly in the content of the courses,

4.2 tmpact of the Training on Trainees® Behaviour
4.2,1 Tmpact of the Said Abad Training

Although we conducted o number of-follow up sisits, it is 0o carly o il whether thore has been a substantne
and enduring impact on the bohaviow of the traiiees, These sisits were eatremely useful and the tainers were
able 1o observe the traimees at work, question them in depth about the conrse and gathor more mformation about
the olfice and administrative systems of the mganizations. Even illowing for the trainces predispostion to be
positive about everything, we did got the distinet improssion that the courses were having a genuine elfed on
hehavior  The supensisor from one NGO, for example, said that he had noted o change in the attitude of his
stalf sinees they had come badk from the training. On other follow-up-visits the trainers observed- that the
participants had introduced changes to the office reporting and accounting systems since attending the courses.
The trainees were also obsersad to be more positise about their jubs and they had made suggestions about how
to improve their wark on a day to day kesel. Whether this is just the initial post course cuphoria which will die
down onee they become seacquaintad with the baesh readities of the real world only tme sell tell, That is why
it is so important o do the follow-up in thiee to six months’ time.

4.2.2 Tmpact of the Mogor Training

The impact of the training on.the trainees in Mogor is even more of an unhnown, because of the diverse
hackgrounds of the participants Whethar thae will be a tangible impact on the gob performance ol the tramees
for clinics and schools is basd to predic. Purbaps thiey will be able to utilize some of the shalls they bave learned
but T auspeet that many are wnt applicable in their corrent work emitonment. The most important by-product
-l the training could well be o change in attitudes and behavior,

423 Constraints on the bnpact

Frisited one dode who was the ead of & dinie, and had attended the Administration/Management counse,
He talked about applying the administratise methods and nanagement prindples from the course, and 1 think
that in the coming months he will definitely esperiment with them, Howeser, he has o very dilficult tash ahead
of him He is isolated by bis position and his cducation, and his staff Tack the eaperience and shills to perform
their roles adequately  Furthermore, thiir modical supplics frequently run short and they are afl under
considerable pressure o use medicing as a souree of patrogage, nany peaple complained of dinics holding back
medicines for friends and relatives, Even though he miy start out with the best of intentions, it conld well
become a battle of attrition in which ultimately it is casicr 1o take the line of Ieast resistance == in this case to
forget the new ideas and carry on with the previous "system™. Trainees are comstrained by the general social
and political environment - fdeas about conunity participation, for csample, are alf sery well, but when you
are Baced with a dedision about who bonelits, thare are strong pressuses (o listen to the comarander rather than
the poor Lamer,

However, the training may well be important in breaking down bartice. whidh were ereaed during the war, (A

sense of isokation, o lack of trust and o “seige mentality” are the esaryday readity for many NGO workers, Sitting
together and exchanging espericnees may initiate o process which Teads (o g greater sell-confidence, solidarity
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and self-awareness  Tor maany project staff, it is o revelation just 1o find that there are other people, in similar
circumstances to themselves, faced with problems and constraints which parallel their own, The trammg may
provide them with the space to reflect un their expurivnees, and as a group, deselop strategics or find solutions
to deal with these constraints,

I think that it is extremely importint that“for the pre-sinter follow-up trip, specific eeria are formulated to
measure behavioral changes. The observation questionnaires, which we develuped while m the field, could be
improved upon and used as one of a number of different evaluation tooks (see Appendis 4).

43 Impact of the Training on the NGQOs

It is possible that the courses will have a tangible impact on NGO performance, although it is still too carly 1o
tel! how durable and sustainable this impact will be. The hey gquestion here is, how much latitude do the triunces
have for making meanitigful changes within the aurrent organizational, sockal and political environment? Our
teaining tends to go against the provailing orientation of the NGOs and the trainees have very litile room for
manocuvee 1o transform theit work emvitonment. Some trainees commiented that although the course matenal
wirs very useful, they would not have the power to put it into practise. They daimed that the controf orientation
of the organization in general, and the fickd manager, in particalar, presented thom from mtroduding new ideas,
The success of our taining is contingent on a real devolution of power. This does not appear 1o be realistic in
some organizations and so the raised expectations may only lead 1o frustration; little wonder that some NGO
diredtors me suspicions of training and consequently send only ticir dhowhidars! The dangers of this seenario
are ilustrated by the NGO project offica, who aften receiving taining in Peshawar and Afghanistan then wanted
to leave his carrent ficld job and find work in Peshawar, e now plans to lcar English and attend a computer

CouIse.

Field managers should be prionity target group for taining, as o« change in behaviour and atttudes on thess part
would have o real impact on the projects, We discussed this problem during the training and consequently sent
out letters 10 The tainees” supervisors (see Appendis 7). The wim was 10 eplain the objectives of the taining
1o the sipervisors and to encourage them o support the tainees in the ransfer of taming process, This should
be the initial step in establishing a dindogue with the NGOs

In an institutional capacity building type approach, there hase to be transformations at the senior level to
complement and 1einforee the impact of the taining on the Ticld staff, This raining may induce an opward
pressure Tor change within some of the organizations, but if this is met with a wall of incomprehension or
outright hostility, the overall impact will be minimal, One of the NGO dicctons enthused about the trammg
after having observed a session in Said Abad - Comscquently, Tam sure that he will hase o more pusitive outlook
towards traiging in the Tutuse, and this in itsel will areate o more positive institutional epvitonment for learng,
To Eacilitate an impact atall levels of the organization, we should think more seriously about intsa-organizational
training as recommended by Catter i her ieport os Afghan NGOs (see recommendations). Formal courses
may ool in themseles be enough (o osercome the institutional constraints to introducing meaningful change,
The directors and ficld managers are two key "pressuse points” in this process, it they are suppostise of the
training, these will inevitably be a domino cffeet on the et of the organization and on the projects in the ficld,
Building up a relationship and an undesstanding with these people should be a priority over the nest months,
and this may alo necessitate privitising one o1 two NGOs who we can worh very closely with (see
recommendations),

Interestingly, the ahove mentivned disector also commuented that the fevel ol hnowledge and expertise ol the
trinees wis swprisingly high, Therc s aricdh sein of esperince within the NGO fickt statf wlich has barely
been tapped  The NGO« themselves do not really exploit this knowledge -« senior stalf tend (o assume
incompetence, and it hecomes a sl Tulfilling prophecy as the personndd wie not given sulficient freedom and
sesponsibility to utilize their skills, Sceondly the institutional structures and the general environment mitigate
against information dhaning and sell improvement. IUis a zero-sum game for the project stalf, in which they do
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not have the power to “rock the buat™ and so they are consigied to a periphoral role in which their shills and
abilitics remain unaaploited. I this conteat, the impact of technical training will only be marging, as the real
problem is a power issue, and”this again brings us baitk to fucusing on the Aty nodes of power within these
institutions: the directors and Leld managers,

However, the training, by cncouraging o self-spreading, nctarking process botseen-the trainees, may abso
Lacilitate a wider dispersal of power. 1n Said Abad, the role of the training in inittating ¢ process of infurmal
networking was very apparent. Many trainces commented that they had built up contacts in the ficld which
would be useful for them in the future, One trainee said that be had worked in the same arca as another trainee
for 14 years and yet had never met him befoae, this illustrates how ficld staff work in total isulation, because of
the lack of coordination and trust between organizations.  Bufore the training, in Said Abad, for caample,
concerns were voiced that staff meambicrs Gom two different NGOs in Jaghata and Said Abad would not be able
to stay overnight at the training centie because of traditional pulitical rivalrics. However, during the entire
course of the training, there were no disputes butween the trainees from different NGOs, partics and cthnic
groups. This was reforred (o on many uccasions by the trainces thumsclves and Thope that it has seta precedent
for the future. The Training Unit can play an aatiemddy important role here by being o neutral coosdimating
bady which cacourages networking botween the different NGOs inthe arca, 1 is something which needs
constant reinforcement both . the ficd and in Peshawar. B the pre-wanter fullow-up, for example the tramers
tould Facilitate & goneral mecting between ditferent NGO represeatatives (o discuss the training,

4.4 Iimpact of the Training on o Community Level
4.4.1 Social Impacet

The sodial impact of the training is sontcthing | have bocome incrcasingly aware of during the comse of the
training 1t is intangible and bascd only on ancadotal evidunce, but the sucial impact has been referred to so
many times by so many people that it has o be considucd « magor Tacton in the training assessment. In Mogur
itis referred (o more eaplicitly, pethaps bucause political and cthaic tensions are mare visible here.
“Alter 14y of Tighting its good for people to stop thinking about fightiing and turn theie attention
( training”, "It helps to biing poople from dilferent tibes o partics ogether™, "1 helps to bring down
barricrs against education”, “The training will help improve our behavior to one another.”

Individuatly they may sound ke rathar naive statemcents, but colledtisely they build up a picture of o sery strong
porecived need for cducation and Gaining. 1 is impostant not 1o undurrate the impact that this training may
have o a community Kvdd Simply as an awarenss taising uerdise, in Mogor and the surrounding districts the
training has had an amazing dfca, Evoryone scomed 0 hnow about the training and talked about it in positne
terms I nothing Cse the Training Unit iy picparing the gromad and sensitizing people (o aceept training and
cducation in the futare, which considaaing the ideological destrction of cducation dusing the Jast 14 years is no
minor achievement,

4442 Impact on the NGO-Community Relation

Thereis agull betsean project statCamd sitlagors, NGOs and communitics, and focusing the training purcly on
NGO« may aceentuate this diside Many people in the Gud said that there was resentment towards NGOs,
especially Trom disatfoded mujibeds who, after 14 years of fighting, now find themsehes increasingly
marginalised, powcrloss, and sithout clucation or shills. 11 the training enly fucuses on NGO stafl, there is
danger of reinfording what are alicady istands of rcative posee and prisiloge, espcially if the training is nasronly
Acchnocatic aml shitts round thory issucs fike the NGOs™ wp-down arivatation, the entrendhed suputiorily
complex of the staft and the predominantly paternalistic mode of intervention,

I the long term, the Training Unit should work towards a strategy which has a more dispersed impact, a strategy
which links in with a policy of Tocal institutional desclopment (LID), Some NGOs mahe grandiose cdaims about
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rebuilding civil socicty, howeser, Feannot see this happening in their prosent oporational mude. First there has
to be reorientation ol the NGOs and training could hase teo roles Bae, which might also constitute two distimed
phases of intervention,

1. Institutional Capacity Building -~ deselop the NGOs™ administrative and technical capadities:
help reorient their approach so that they build up & real constituency in their Tocale, develop
their ability to work with the community as a partaer rather than merely as a provider.

2 Local Institutional Development - help develop the capacity of the NGOs (o tahe on 4 more
catalytic role of building local institutions and capabilitics.

Stage One of this process may alrcady be undeesay, and the Traming Unit's inital stralogy of focusing on NGOs
mahes a lot of sense i the prosent droomatanees. Their comparatise adsantage is their snalliess, Mesibility and
local hnowledge  In spite of the constraints alrcady mcationed, training may hase, o real impact on the NGOs -
it is ot Tike trying (o reorientate a burcateracy - and applying prossure 1o just o fow hey vrganizational points
could have tngible cfeds The fiust tound of cross-burder training bas faid the fouadations for the suceessful
completion of Stage Ong, as Jong as this is built un by rovising some of the matenah, changing the tedmuocratic
focus and working with all levels of the organization,

For the implumentation of Stage Two, NGO constitute the ideal delivery moechanisms for training, with therr
contacts in the Geld und hnowledge of tocal conditions. Turthermuone, it goes buyond the mandate and Gapacity
of the Training Unit to discaly implement this Rind of taining,  The Training Unit would mureasingly perlorm
anadvisory /supponting sole The reaction from the community in Mogor, in particular, shows that there is o
very strong perecivad necd for taining. 1t has to be anincremental process, in which each stage of the training
prepares the ground for subseaiunt stages. The reeant program, for example, did not dircatly impmge on
community members, but it did help lower batsiers and sensitize people for future taining.

The mext stage coukd be sovational taining, in that it is scativedy uncontrovessial, bang devord of ideological
content, and there is areal porecived nead for this Kind of assistance, 1 talhed to many people sbout the "lost
gencration™, often mujilicds in the 20 - 30 year age bracket who bucause of the war have no education or shills
apart from the abifity use a gun Many said that socational taining for this target group should be o priority.
The Training Unit might suppot CoAR in initiating Stage Two in Moyor, by hedping tiem conduet a socational
trisining program there This could b e precurson Lo vther forms of taining, be it focused on Larmers, village
organizations, sodal aniniatons, or eoticpreneuss, which would contiibute 0 an overall LID srategy. By
develuping linkages and coconiraging losizontal integation with the wider community, NGO may evohe from
heing simply service organizations to boing institutions whos Iegitimacy is based on gioup notms and o
collectively valied purpose.

o
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S, CONCLUSIONS

Overall, the training wiss an outstanding sucess and it is an exditing and innosative program,  Hhe amount of
preparation which hus gone into reaching this stage is extremcly impressive, from formulating o strategy,
preparing the materials, training the trainers 1o making the contacts in the fickd. The overall quahty of the
training program in terms of its internal validity is very high and 1 doubt whether there has been an equally
sueeessful training in rural Afghanistan for some tme. The content was gencrally good, although.it needs sume
revision; the participatory methods ware very sueeessful and encouraged o mutual learning process betseen
trainces with a varicty of backgrounds and expericnees, the trainers were otremely hard-worhing and
ics were good and the courses well-administered,

professional; the Facil

The impact of the training was & resclation for many people, but most significantly for NGO staff who have many
years involement in rchabilitation and develupment projeds. During the training they commented that they bad
never thought it possible for peophe from such differeat backgrounds o sit together and share their eapericnees,
Al the reaction from the wider community, particularly in Mogor, was estremedy positine. 1 was this geoeral
receptivily to training which is perhaps the most encoutaging factor 1o come out-of the project.

AU this stage, assessments of its external salidity are los conddusise, there are some indications that the traming
has already had an impadd oo the trainees” work bohavious, the NGOs and at o« comamity level, Howeser as
an isolated occurrence, the impact will be only Smited and short-lived, The reaction to the training shows us
that it is certainly viable in the Riture and now is the Giie to consolidate and bushl upon the initial successes,
The Training Unit constitutes a unique entity, in having both the tedinical capaditivs and cross-border training
expericnces this ore of accomulated eapricnee and capurtise is the Training Unit's most, valiued commudity and
should be cultivated and descloped - Tn the spitit of an inacmentalist approadh, the pace of expansion should
be flexible and expectations rcasonable. Howeer the patential is vast, the demonstraiion efedt of this tratneng
in the field will be very significant Turthermore, o nctwork of contacts and support structures have been buill
up in the two areas which should be capitalised on in the future,

Onc thing that this scport has umphasized is the impuottance of cogitation and intesaction -- thinking through and
adting ont - Fhere e dangers in the cuphoria of sucss, of immadiately cnbarking upon another round of
training without properly evaluating and taking stoch. 30may now be an opportune tae o go back 1o the goals
and objectives of the Training Unit, and think about thein validity in relation 1o a futare strategy for cross-border
training,

Previoua Paco~ Blanl
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6. RECOMMENDATIONS

6.1 Future Disection of Training

I think that the key propertics of futwie trainings should be as follows,
RefTéet the reality of project implementation in Afghanistan

Most people invalied with the program swent imo Afghanistan with certain preconeeptions (myself inchuded).
Thic technocratic focus of the training, with its cmphasis on uaiversally applicable micthads and shills, reflouted
most peoples” porception of the problom as buing largely o technical and managenal one, Howaer, 1 think that
now, cveryone is much more awarc that the institutional cnvironment and socio-political processes shuuld nut
be considered as cvtrancous factors which "interford” with the training process, they cannot be ignored but have
to be explicitly dealt with in the taining its U0 o be at ol relevant and meaningful 1o the trainees,

Be culturally appropriate

What is culturally appropriate in w icfugee cnvironment may nol be so aside Afghanistan, Mudh of our material
needs reoricatating so that it is more sensitive 10 the cillural mores and salues of people Tiving in sural
Afx_h.un\l.m

Be practically oriented

I the fatiee, the conncdion Toween Ihu)l) and practise needs o be made more upliat and the trainmg should-
b integrated more with practival cxordises in the fidd, 10he dreorctival discossion of prnciples and methods
is not reinforced with practical ativitics, tansfer of training will be extremely limited.

Upgerade the managerial and technical capabilities. of NGO stadT.

Focusing oit administrative and technical training s essentiab if we are to build up the capaditics of these
nru:nll/.llmn\

My description of NGO visited in Waidah and Ghasai should be a comvinding angument for the need for these
\klll\ The organizations thomseves were vy v about their owa short- connngs in terms of tedhnreal abibties
and exparience Howava, the training should be contestualizcd in the carrent environment and should not
reinforee the olien blinkered technocratic bins of many NGO staff,

Al to reorieatate the top-dowh approach of NGOs in Alghaaistan

Principles, concepteamd practices relating to community participation should be integeated into all cousses and
training activities  Aiguably the (nmmuml} I‘.ulnup.nlmn ourse. was o sep in this diredtion, Howeser, if it
comstitutes just one isolated oment in o goneral training pachage, that the impact on the institutional cultuse
of the NGOs and theis oserall .|ppm.uh will be marginal, This relates back to what was said about values, and
the Training Unit should make it nphul inits w.nls ad objuctives that it aims to induee o« more participatory
aml developmental approach to NGO intcaventions in Afghanistan,

Have animpact on all organizational levels of the NGOs
Tstitutional change witl only occus i prossine is applicd in a coordinated fashion at alt Tevels of the organization.

Dircctons and fickt m, gt i particular were pinpointed as hey ligures in this process and wumnz_ ther
suppir for the training is Csontial i the futwic. Training is not ncotral and vabue fee and it ubvivinly impinges
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on relations of powar and control within those organizations, The Training Uit has to b seasine o this by
proseating training in s non thecatening say anid building up duscr Tnkages with the NGO~ and thas pursamncl,

Promote the capacity of the NGO to conduct teaining for theie own sGUT and lor community members

From being a dircat implementor, the Training Unit should increasingly perfoim an advisory sole, with the NGO
taking on more respomsibility for the iraining, both within their arganizations and with their constituendy in the
wider community - An institutional capacity building approach should prepare the ground for a process of local
institutional development, in which the NGO train community mombers and build Jocal urganizations,

Be based on a two tier strategy; inteaorganizational training for priovity groups and interopanizational training
or other NGOs

Thiv capacity building type approach is extremedy demanding botls in terms of 1esourees and time, AL east
initially, it would he more reatistic and practicable to fowss on intraotganizational training for o« small number
o NGO« 1 think it is important that these priority groups should be whit Cartor 1efers to s “regional and
community-hased geoups.” This torm iy rather misleading in the sense that it implics that such NGOs have o
strong sense of accountability a constitueney within thein Jocal community., Howerer, at least they should have
a ficld office and o continual proseace in Afghanistan which may constitite a base from which they can work
backwards 1o create community support for themselves,

The aim would Be towark intensivedy with those NGOs so (hat fisst they can implenent projeds more elledivly
and second so that they have the taining capacity t tain other NGO stafl and community members from ther
locale Ultimatcely their offices might dosclop into contres for NGO training and Tocal institotional durelopment.
The demonstration dea of these conties would by sy significant wd the muloplics e of such a strategy
would be much greater than uying o spread ouseles too thin and having only a limited impact on o large
number of NGO,

Heowever, there i still a big nead for formal training courses and the Training Unit should contmue to work with
a wider client group of NGOs on a less intensive basis, The networking which such training Laclitates is one

of its chiel benefits and should be encouraged in the future.
0.2 Immediate Training Objectives

Based on the abose prindples and idvas it is possible 1o make plans for the o, year; with the obvious
provise that in this cmvitonmeat plans have o be upen-ended and Besible, The schedule will place heavy
denvands on what is relatively smafl stalf and swe should consider hiring tso more stalf members who have
extensive cross-bordes expericnce,

Eollow-up

First it is essential that a meaninglul follow up and cvaluation of this Last round of training be conduaied before
winter sets in Afghanistan This means doscoping an cvaluation design and Tormulating rigorous coteria for
assessing the exteral impact of the traiving.  The cvalodtion would constitute ap importast yardstich for
measwing the impact of lutuie trainings as well as giving the necessary feedback 1o sevise the current courses,

Upading the quality of the progam

I have alicady written about this in some detail in the main body of the repont, Revision of course material and
inservice taining of stall wie fundamental to the overall quality of the training, There is a dunger that such
ongoing activities could fall by the wayside under the continad pressure of getting things done,  1¢is very
important thit space is acated this winter e work on theseeactivities and 1 ihink that we should not undertabe
any extended blocks of training in Peshawar dusing this period. Also it may be possible 10 et down on the
workload of our trainers by coordinating with other organizations who may ave the capacity to condud tramings,
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For example, SCF could train previons frainees in training mcthodulugy over the inter months and IRC s Public
Adminictration program similatly has the capacity (o conduct administration/managemunt cousses fur NGO
office staff,

Principal Training Activities
Training activities should be directed wowards three majur objuctives for the year. The first two are the mam
priosities and the third should only be comidercd it dues st detract from the successful implementation of

the other abjectives.
! Support a second training in Said Abad this spring or autumn with CoAR as the chiel implementor,

2 Conduct a training in Quetta wver.the winter followed by a sceond training in Qandahar, again during
the spring or sumnter.

3. Facilitate & vocational training program in Mogor, again implemented by CoAR,

Objective Oue

A. Training biainers:

Scleet trainees who attended courses in Mogur or Said Abad and then train them in Peshawar, so that they will
be able to conduct the courses with the support of vur Gainers adting as advisors. We have pinpointed a number
of trainees who would potentially be extiemely capable trainers,  They should be ashed to attend traimmg in
Peshawar where they will follow courses in training methadology, perhaps at SCF, white they would ako follow
the Training Unit's inservice program.: In addition they would work with vur trainers on revising miaterials,
Basically they would Tollow o« similar program to the one followed by the twe CoAR stalf Tast winter. Trainees
selected should be “experts™ in their fidkh For example, an expericnced suneyor who attended the data
eolledtion comrse would e pinpointed for training and sould then subsequently teadh this course m Saud Abad,

B3, Developing CoAR's capacitics:

i the previous taining, the Training Unit was sery much the chicl implementor and CoAR played a supportine
role These roles should be reversed in the nest round of training.  This should not be scen as an isolated
attempt 10 use CoAR as a senvice delivery mechanism for RAP training, it should be part of an overall capacity
huilding approach CoAR are an obnious initial candidate for this intraorganizational training strategy.  The
Training Unit has alicady cstablished dose links with them, two of theis personnel are now competent trainers
and they are supportive ol the idea of taining as a ol for institutional change.

The intraorganizational training might include some of the following clements;

Conferences' CoAR have already experimented with the idea of colledting all ficld and olfice stalf
together to discuss issues, mahe plans or comduct training, This idea could be developed and conducted
in e more formalized way to encourage all levels of the organization have asense of involvement in the
training process,

Formal courses: these would be similar (0 ones already conducted in addition (o more tedhnically
oriented courses,

Seminary divectors e Joss predisposed (o attending formal courses, Howeser more informal discussion
type activitics with other dircdors or RAP staff might be stimulate an ongoing didlogue on training and
development issues,
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Seeondmgats. these could Cither by intravrganizational or intcrorgamzational. An olfice acconntant
might for cxample spund some time in the Gickd working on the ekl accounts, or a project worker might
swap jobs with o collcague warhing in another ficld office, T ilunk that is ey importam for NGO stall
to get a sense of what different jobs imvolve dind also how people are working in viher arcas,

Inservicy training. it-is impuostant to eapluit the evpertise and knowledge of other stalf within RAP who
are for example working with NGOs on proposals, accounts or reports. Waorking on g ong-to-une basis

with project stall would be an invaluable training exercise,

Training of trainers. two ol CoARs stafl are now compelent trainers and 1 think that at least anuther
two project members should attend training this winter. This pasticulatly applics if we support them
in initiating vocational training in Mogor.

Networking, as previously moationed, the Training Unit can - fullil an important coordinating role.
Again, ith regand fo vocadiona! taining, the Training Unit coull courdingte with other organizativons
who have expetience in this area and could help CoAR implement such a program,

The Aoy to the stceess o this strategy is o build up a dose relationship with the osganization. More long-term
and aaible fundisng woull absa bu dusinable il taining is o have @ meaninglul impact on the organization’s
approach in the Gickl This is an odromddy intensive form of trainmng and during the oot year it would probably
be realistic to focus only on two organizations, CoAR based in Pushawar and anothor NGO Based in Quetta,
In the summcer months the focus of the taining would then switeh to Said Abad and Qandabar respedivels.
CoAR_as the first seddpivnt of this Torm of training, would constitute a useful referance point for the Quetta-
bined orgamization,

Objective Two

By condudting a taining in Ouctta, the Tiaising Unit would by stating the same process that swas initrated in
Poshansar this wintor, a wister taining in Pakistan followod by a cross-bosdur training at o centre m Afghanistan,
During the taining in Quctty, it should be ]mwhk o idumily an implesenting patner Tor a training in
Qundahar - Qandalia Gty o the suntounding cmvirons woulld b lugical place 10 condudt iramig becanse of
the high concentration of NGO~ i the arca. Qandabar also bas the added adsantage in that it would be possible
toconduct tranings thorc tuoughout te year, Onee an NGO has boen pinpuited, the same itiaotganizational
training strategy woald b followad as fos CoAR. The ultimate goal of such o strategy would be the evolution
o e NGO Trom suivice dudisery mcchanisms o institutions which have deep toots and o strong constitieney
within thair arca Additionally, thoii Bad offices would constitute tr aining centees for the surromnding NGOs
and communitics in the region,

Objective Thiee

Mogor is an.appropriate ocation for initiading ¢ process of local institutional (I\.\\,hl])lllull. as there ds g
gronndswell of suppost for Gaining and & stiong puccived need for education and iraining in the arca, The
Training Unit do nat hase the capadity on the mandate to do this themseles but they would b able to support
CoAR by helping train stalf and linking in with other technical Training organizations,

6.3 Long-term Plans

Thore wi many imponderables and itis difficult to do anything other than olter specolative opinions, With the
obwious provise "iChe situation allows” and i the strategy with CoAR works ¢ffectivedy, | think that we should
comsider repeating the same process in another area. A location in the North, where there is a bigh
concentration of NGO« would bo a logical progression, Tn the winter of 1993-94, we wuld consider conducting
o training in Peshawar spedifically Tocusing on NGOs fith projects in the North, Also, a small team of trainers
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could be seat to look at projects and do a needs assessment there in the summer of 1993,

Projecting even futher into the future is diffeult, However, one possible course of action would be for the
Training Unit to evenitually become am independent training NGO, There is huge potential in this agea, which
has not been fully exploited, as training has been too piccemeal and has not really served NGO needs in the pist.
The Training Unit scems 1o have Tound a successful and replicable formula which demands a gradual sealing-up .
in the future. Tthink that this in twin may call for greater autonomy from RAP; fiest a larger organization would
put increasing strains on the administrative capacitics of RAP and seeond the Training Uit nceds the leatbility
to follow a more broad-hased strategy and (o be able to respond to diverse needs from different target groups.
Ultimately, from being an NGO, the Training Unit might develop into a training institute tor fural deselopment,
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WEEKLY SCHEDULE FOR TRAINING IN MOQOR & S ABAD .(JULY/AUGUST/SEPTEMBET 91)

STARDAY SUNDAY MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

July 15 16 17
*1
18 19 20 21 22 23 24
COURSE < MOQOR-ADMIN\MANAGEMENT >
BEGIN <—————5 ABAD-RECORD-KEEPING/REPORT WRITING—>
25 26 27 28 29 30 31
<-MOQOR-ADMIN\MANAGEMENT >
<— §-ABAD-COMMUNITY PATICIPATION >
AUGUST 1 2 3i 41 ) 5 6 7
<— : MOQOR-FIELD ACC\BASIC CALCS >
<—6-ABAD-COMM PARTICIPATION >
si ( él 10 11 12 13 14
<—MOQOR FIELD ACCTS\BASIC CALCS > |BIG
< S-ABAD DATA COLLECTIOf———— > |SWITCH
15 16 Y 18 19 20 21
<—————{MOQOR-RECORD KEEPING/REPORT WRITING—> |
<——— ISAID ABAD-? YMIN/MANAGEMENT >
22 23 24 251 26 27 28
< MOQOR-COMMUNITY PARTICIPATION >
<———SAID ABAD-ADMIN-MANAGEMENT : REPORT OUTLINE{>
29! 3oi 31 |SEP 1 2 3 4
<——MOQOR-COMM PARTICIPATION > *2
<— SAID ABAD-FIELD ACCTS\BASICS CALCS >
5 6| 7i si 9 10 11
< MOQOR-DATA COLLECTION————— LCOURSE END>
<———SAID ABAD FIELD ACCTS\BASIC' COLLECTION >
12 13 14 15 16 17 18
*3

* 1 Trainers left for Afghanistan.
* 2 Consultant came back from Afghanistan.
* 3 The trainers came back from Afghanistan.

atw-s-{m&s
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SCOPE OF WORK

Training Consultant for IRC/RAP Training Program in Afghanistan

. Introduction and Purpose

The purpose of this consultancy is to co-supervise a training program offered by the International Rescue
Committee’s Rural Assistance Program (IRC/RAP) and the Coordination of Afghan Relief (CoAR) in Mogor
district of Ghazni province and Sayedabad district of Wardak province. Courses will be offered at these sites
between July 18 and September 10, 1992 and will include Administration and Management, Accounting,
Record Keeping and Report Writing, Community Participation, and Data Collection.

I Background

The rapid growth in the number of Afghan NGOs since 1930 has created a demand for technical assistance
and training for the staffs of these organizations. In 1991, IRC/RAP established an NGO Training Unit to
provide courses in Peshawar and Darsamand to NGO staffs based in Peshawar and in the field in
Afghanistan During its first year of operation IRC/RAP’s Training Unit trained IRC/RAP project monitors,
provided workshops in accounting, proposal writing, development issues and rural water supply to NGO
Peshawar-based staffs, and offered courses in administration and management, community participation,
data collection and monitoring, record keeping and report writing, field accounting, and extension to NGO
field-based staffs.

IRC/RAP's experience has shown that field staff are often unaware of training opportunities in Peshawar or
are unable to travel to Pakistan for training due to the demands of their jobs, security problems, or other
organizational priorities Taking training programs to these people will likely faciltate their ability to attend
and enhance the relevance of the training Recent political developments in Afghanistan also indicate tha!
it is time for RAP 1o test the potential for training cross-border.

In early 1992, IRC/RAP began discussions with CoAR about the possibility of collaborating in'the provision
of training in Afghanistan Between April and June, two CoAR staff members worked with RAP’s Training
Unit to be trained as trainers. In May, two RAP trainers travelled to Ghazni and Wardak provinces to
investigate the training interests and needs of NGO field office staff, monitor former RAP trainees, and assess
two training sites proposed by CoAR. Based on their report, RAP decided to provide training in two sites-
-Mogqor district in Ghazni and Sayedabad district in Wardak--and to offer five courses at each sile based on
NGO requests The courses will be open to the staffs of international NGOs .1s well and some spaces may
be provided to community members if appropriate.

1. Scope of Activities

The Training Consultant will work with RAP's Senior Training Advisor to provide on-site management of
RAP's traming activities in Moqor and Sayedabad. It is anticipated that the consultant will alternate between
the training sites on a weekly basis to support the training staff, resolve issues that arse during the program,
and monitor the progress of the training program. Since the Senior Trammg Advisor will also be providing
training, the consultant will frequently have to take the lead in supervising activities as described below.




1, Lodistics
Facilitate transportation for trainers between training sites and to conduct monttoring of former trainees

Supervise reimbursement of trainees for transportation costs if necessary.
Liaise with CoAR regarding the provision of food and lodging for trainers and trainees and regarding other
support for the training program

2. Supervision of Training
Observe training sessions and provide feedback to trainers, including providing specialized assistance to

CoAR’s trainers In training as needed

Assist with curriculum revisions as needed

Provide In-service training to trainers as needed

Assure that traiting sites are adequately equipped with supplies and that materials are secure

Assist with maintenance of records for trainees .

Assess the training skills of all trainers and provide IRC/RAP with recommendations regarding future in
seivice training needs of its trainers

3. Reporting
Develop weekly site report format and train IRC/RAP trainers in its completion

Supervise training teams in the writing and submission of weekly site reports to Peshawar
Develop indicators to measure the success of the training program

Draft mid-course progress report

Prepare final expenditure report

Evaluate the cross-border training program and dralt a final report

4, Supervision of Financas

Ensure that records are kept on ali expenditures at both sites
Disburse funds as required

5. Needs Assessment/Monitoring

Coordinate monitoring by RAP trainers of previous trainees. This activity is dependent on time available
With Senior Training Advisor, conduct needs assessment for future training
Assist COAR in assessing its training capabilities and planning for future training

Iv. Consultant’s Qualifications

The Training Consultant should have prior-experience with training of Afghans, preferably with IRC/RAP's
Training Unit, curriculum development, project monitoring, and previous experience in Alghanistan. Darl
and/or Pushtu language skills are desirable.

V. Work Period and Locations

This consultancy will take place between July 7 and September 30, 1992. The tentative schedule is as
follows The Training Consultant will follow a six day work week during the training program in Afghanistan.

July 7-14 Preparation in Peshawar

July 14-September 10 Travel to Afghanistan. Supervise training programs in Mogor and
Sayedabad

September 11-15 Close out training siles

September 16-30 ‘Return to Peshawar. Dralt report




vi.

Milestones

The Training Consultant will be responsible for providing information and reports to RAP according to the
following schedule CoAR often has field staff travelling between Peshawar and its field offices which can
serve as couriers as necessary. Reports forwarded from the field may be handwritten,

August 16

August 26
September 21

September 30

Mid-course report including summary of weekly site reports and expenditure records and
assessment of project to date. It may be desirable that the Training Consultant return to
Peshawar to present the mid-course report to RAP staff and consult with them.

Report outline due.

Dratft report due.

Final report due.
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(obsvtt)

DATE ORGANIZATION  PLACE REASON PERSONNEL TRAINERS
3177 HAFO Jaghatu Obsvtn Jon/Hamed
Yusul/Abdh.
2/8 KAG Moqor Int. Laiquet Jon/Zalmai
Lali --
Team leader
Jaghori
4/8 CoAR Mogqor Obsvtn/ Eng. Gul Jon/Zalmai
Int. Zadar --
Proj. Man.
5/8 CoAR Moqor Road Majid -- Jon/Zalmal ?
project Field Farouq/
Officer Mateen/Zabet
9/8 CoAR S. Abad Int. Fredric Jon
11/8 CoAR Zena Obsvtn Janet Gul Jon/Hamed/
Khan Yusuf/Abd.
12/8 Swed. S.Abad int, Dr. Shady Jon
Comm. Khan --
Coord. SC.
12/8 HAFO Jaghatu F-U Abd Wasir Yusuf
Zarif Khan
Ghim Nabi .
Amanullah
19/8 CoAR Mogor Int. Eng. Gul Jon/Hamed
Zadar &
Eng. Younis
19/8 S. Comm, Mangali F-U Farouk Zalmai
(Clinic) Delbar
20/8 CoAR Ghelan F-U/ Akhtar Mhd Jon/Hamed
(school) Obsv. Field Off.
22/8 Sheikh Obsv. Refugees Zalmai/
Wardak
23/8 AFRANE: Ghazni F-U Farouk
24/8 CoAR Zena Obsv Eng Naleem Mateen
Khan/ Eng Karim
Bazak/

Gugard




25/8

29/8

29/8

29/8

30/8

30/8

31/8

31/8

1/9

2/9

ACRD

S. Comm.
(School)

S. Comm.
(Clinic)

CoAR
(Nursery)

AMI
{Hospital/
Training)

AFRANE

CoAR

CoAR

S. Comm
(School/
Clinic/
Office)

Jaghatu

Tangi

Tangi

Tangi

.Baraki

Baraki

Sheikh
Abad

$ Abad

Zena
Khan

S Abad

Obsv/
F-U

Obsv/
F-U

Obsv

Obsv/
F.U

Obsv

Int.

Obsv

Int/F-U
Obsv

Eng Mir
Waiz --
Proj. Man.
Wardak --
Prj.Coord.
Mhd Zahir
Hesar
Mahdin

Dr Redi Gul
Gul Amad

Philip
Dr

Akbeen -- Proj’
Man./Amanulah
Fazil Bari

Refugees

Eng. Naim

Dr Shady
Khan &
school/
clinic staff

Jon/Zalmai

Jon/Hamed

Jon

Farouk

Wardak
Mateen
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TRAIMEE OBSERVATION/FOLLOW UP GUIDE

NAME OF TRAINEER; DATE:

NAME OF TRAINEE: LOCATION:
POSITION: ORGANISATION:

COURSES ATTENDED:
NAME OF SUPERVISOR:
DATE OF PREVIOUS FOLLOW-UP

QOFFICE
Questions for the Trainee

What are your job responsibilities?

"Do you'have a job description?
What are your plans today/tomorrow/next week?
Do you have an Action Plan? Have you followed it? What changes have you made and why?
What administrative systems does your office have for accounting/filing/record-keeping/reports?
Do you experience any problems with these systems? If so please specify what?
In what ways has the training affected your skills/behaviour/attitudes?
Is there anything you would ommit or add to the course?
Questions for the Trainee's Supervisor
What are your responsibilities? What is your job title?
What kind of decisions do you have the power to take? What kind of decisions are left to main office?
How often do you meet with the trainee to talk about work ana his job performance?
Have you noticed any changes in this skills/attitudes/behaviour? Please be specific.
Observations
How are relalions between the project stalf? (friendly/conflictual /relaxed etc)
Do the office systems seem to be organized/disorganized?

Did you spot any problems/weaknesses/good points about these systems?

Did the field staff seem to know their responsibilities?




Did they have the technical qualifications/knowledge to fulfill these responsibilities?
FIELD.
Questions for field staff

Describe a typical day when you are working on a project

What are the main problems that you experience in your work?
If you were director of this organization, what changes would you make?
Who do you think are the main beneficiaries fo this project?
How do you evaluate if you and doing a good job and if the project is successful?
What kinds of decisions do you have the power to make in the field?
Observations
Does he use a notebook to record information in the field?
Does he keep records?
How are his relations with community members?
- friendly/respectful /distant
- does he listen to them?
- does he give appropriate advice?
- Is he appropriately dressed/culturally sensitive?
- what is the beneficiaries attitude towards him?
Does he appear to have sulfficient technical knowledge?
Does he have knowledge of the people/area/culture?

Did the beneficiaries have any general complaints?

General Comments
eg areas in which future training is required, general impressions about the organization etc.
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COMMUNITY PARTICIPATION

I think that these sessions should encourage the participants to critically analyze their jobs and their
interactions with the community. Fundamental questions that should be addressed are who participates,
why do they participate and how do they panicipéte? The trainers also need more of a grounding in t!\e
basic concepts -- they need more of a substantive understanding of the theory and practise of community
participation.

n lg"

What s the participants’ role/relationship vis a vis the community? Experts V facilitators -- relate to different
view of developnient. Top-down V bottom up. 2 models;

Bredominant modef:
Expert The People Relationship
Educated Uneducated Top-down
(ignorant)

- .
Facilitator People Relationship
Knowledge from Knowledge from Mutual learning
formal education experience ’

The concept of PARTNERSHIP is central to this second model.

The commynity

Much more analysis is needed on what is a community - vague definitions concerning geographical area
are meaningless. Projects which have attempted community participation in the past have often failed
because they lacked conceptual clarity. The objective should be for the participants to analyze their own
communities or the communities they work in and help them to view these communities from a different
perspective. The most important point is that communities are not homogenous groups. They are
characterised by conflicts of interests and divisions. These are intrinsic to the community and it is very
important that the participants are aware of this and how it can affect their projects. What are the different
groups? How might their interests conflict or converge? Which kinds of projects will benefit everyone and
which will only benefit a few? eg improved wheat seeds might benefit a few whereas an education or hea[th
program may have a more universal pay-off for the community. What are the implications for community
participation?

Is participation a means or an end? Relate again to the two development models. Is community
participation merely a means by which a project can be implemented more cheaply? ie the community
members give free labour etc. Or does it involve the community actually making decisions about the project,
defining thelr needs and controlling activities? Who OWNS participation? Relate back ideas about ditferent
groups within a community Participants draw a diagram of their community showing the different groups
or organisations. (see attached sheet)




Why do they participate? Because they expect a tangible benefit -- it is an investment in an expected return.
Ditferent groups have different interests -- related to inclusive and exclusive organisations. Do not expect
people to participate in endless meetings -- time is a precious commodity for the poor.

Evaluating community participation -- how do you evaluate its success? Criteria may not be quantifiable -
- need for qualitative indicators.

Traditional” forms of community participation

Participants should identify and analyze "traditional” forms of participation and ask why they are successful.
eg the "hashar” (communal harvesting group) Use of pictures would be helpful here. Also relate to the
diagram showing the village institutions. It is important to emphasize that the project is not staring. mth a
blank slate, There are capacities and institutions within the community that the project can build upon -
it depends whether the project sees itself as a provider or a partner. We might include an exercise in which
the trainees identify skills and capacities within their own communities that could be developed and utilized
‘by the project.

This may all sound rather naive and theoretical. However, I think that the introductory lessons should give
the participants a basic understanding of some of the important concepts. It should give them the analytical
tools to analyze their own situations and to.view their work and environment from a different perspective.
Reahstlcally only a small portion of the participants will be able to do this and even less will carry over this
changed perspective into their work. However, I think that his course should be more about stimulating new
_ideas and attitudes rather than attempting to teach-a blueprint for community participation. More of an
emphasis on behaviour and attitudes rather than methods. | think that this "how tc do" approach to
community participation is inappropriate in an Afghan context. eg. home visits where you go and visit the
family or community meetings where you are meant to have an agenda and keep minutes. It is culturally
Inappropriate and overly simplistic in implying there is necessarily a right and wrong way to do things.

We should be looking at the overall approach, but instead this gets lost in an obsession for the details of
a recipe book approach. Realistically one also has to ask who you should be starting with. Even if some
fleld workers do catch the spark, if the institutional environment is not favourable they are likely to become
frustrated  To have a substantive effect there would have to be a recrientation of the whole organization
starting with the director It would also defnand a new approach from the donors. However in the spirit of
the wishy washy incrementalist approach you have to start somewhere.....

Another major benefit of this type of course should be the exchange of ideas between the participants. For
example, how do they cope with the constraints on community participation and the division within thelr
communities? This shnidd be more explicitly encouraged. For example participants produce presentations
about community participation or the lack of it in their projects. They could also present case studies of
problems they have experienced in dealing with local communities. Although | do not know how realistic
itis, but it would be good to facilitate some form of long-term networking between the participants. ‘Would
they be able to arrange meelmgs in the future? Would a feedback session with all the trainees be feasible
in the future when the trainees do follow-up?

In Session #2 the trainees were asked about the advantages and disadvantages of different forms of
Community Pamcvpatlon but they found it a difficult question to answer. Perhaps by the end of the course
they would be better able to answer the question. It was also a rather tedlous exercise to repeat the same
discussion process for each type of community participation. It could have been done as a brainstorm
dealing with the different forms of community participation at one time -- with five different flip charts.

Case Study

I think that it would be useful to have a detailed case study which demonstrates how Community
Participation works in practise. eg using the example of the Agha Khan Rural Support Programme in




Pakistan It Is Important for the participants to see that this dpproach can work in practise. The case study
could be used to show the problems and potentialities of the approach and how the concept can be
translated into concrete action. It should give them the opportunity to reflect on the possibilities of initiating
similar processes in their own context. It should be emphasized that this is not a model or blueprint to be
replicated but a source of ideas which can be changed and adapted appropriately.

Introductory Session

IN groups, as with the other courses have the participants make a list of their expectations of the course.

Entering the Community

Activities #1 & #2 were quite similar and could possibly be combined. Perhaps this Iesson‘could bfe mgde
more practical by having the participants prepare a checklist or a short report based on information in a
case study.

Needs Assessment

Who makes.the needs assessment? An expert from the outside? This appears to, be the approach
advocated In these two lessons - which seems to contradict the whole phnlosophy of community
participation 1 think that the concept of participatory research should be introduced here. The idea that
the "people” have a much better idea of their own needs than anyone else and that they are capable of
articulating and formulating these needs. Who owns and controls the needs assessment? -- information is
power The outsider has a role, but is seems to somewhat paradoxical for him to take on such an extractive
role In a course which is supposedly on participation. At this stage it would be interesting to do an exercise
comparing different forms of knowledge ie the outsider's knowledge which is based on the universals of
Western sclence V the local people’s knowledge which is specific and based on direct experience. Both
forms of knowledge have their own validity and their own strengths and weaknesses. .

Message in a8 Box

This was added to the course and conducted as a warm-up activity towards the end of the week. However
1 think that it should come near the beginning of the course as it helps reinforce the previous point about
local people's knowledge It is an activity that has been used by some NGOs in other parts of the world
when they first contact a community and hold a meeting with them,

You need a box with various things inside it. eg. rice, pens, pencils, stones eic. 3 people are selected from
the village to take part in the exercise.

Person One
Has to guess what Is in the box just be shaking it.

Person Two .
Is blind-folded and guesses what Is In the box by feeling inside it.

Person Three
Looks inside the box and tells the audience what is in the box.

The teaching point Is that the first person Is like the project staff member who comes into the community -

- he Is virtually blind, having no local knowledge. The local people are like the third person -- they have
knowledge based on experience They can "see” and are the real experts in terms of knowing about their
needs and problems We should refer back to Ideas of partnership and the relationship between the project
and the people 1 am not advocating this as an activity to be conducted in a Pashtun village, but it makes
quite an entertaining warm-up with an important teaching point.




Needs Assessments #1
Warm-up

I do not think that this was an appropriate activity. The trainees when asked to discuss their needs talked
about cars, radios, salaries etc. There is a need to differentiate between fundamental human needs and
wants or desires. The session should start with the participants attempting to define these basic needs or
human rights. Without setting some kind of minimum criteria for basic needs how can they attempt to
determine a community's needs? What are these requirements and to what extent do all members in their
communities have these needs met?

Methods for making a_needs assessment

First of all Introduce the concept of "optimal Ignorance” -- you cannot expect to know and understand
everything. Also Ideas of Participatory Rural Appraisal would be appropriate here. As mentioned before,
there should be more emphasis on working with the community to collect and share information. They
should not be the objects of an information exiraction process.

Group Activity #3 -- this did not work very well. (I did not have a copy of the original English lesson plan,
50 | am not sure about the original intentions.) Without relating to a specific village or community the
question Is meaningless This could be conducted in the form of a case study type exercise. Participants
are given background information about a community and they have to extract the necessary Information
to fill out a form stating what the village has and what it needs.

Needs Assessment #2

Objective #1, “Identify the importance of needs assessments” -- this should belong to the first session on
needs assessments. The first session should be more on the questions of what and why and the second
on the how to,

Conducting Home Visits

The next few session on discussions/meetings could have been condensed as 1 think that some of the
material Is Inappropriate or redundant, Also some of the terms need to be changed as follows;

Home visit -- individual visit
Community committee -- village shura

The use of methods was also rather repetitive, involving the same progression of discussion, group work
and brainstorming for each lesson.

Home Visits

The tralners changed the terms to individual visits as they did not think that the references to visiting homes
and families was appropriate. The session might be combined with group discussions and the two types
of interactions could be compared. Some of the instructions in the handouts are redundant for field workers
and not to say a little patronising; much of it is stating the obvious and-was rather unnecessary. The

formality which Is Implied in the handout material does not reflect the reality of working in the field. This
lesson might be brought alive be having the participants role play an individual meeting.

Group Discussion

Activity # 2 was changed to a snowballing exercise in which the participants ranked the characteristics of
a good discusslon leader in.order of importance. it promoted much discussion and worked very well,




Characteristics In order ranked by the participants are as follows;

Good Muslim

Trusted by the community

‘Punctual,

Respects other ideas

Good judgement

Good listener

Selfless -- committed to the community
Calm/level-headed

Respects traditions

Good motivater

oPeNoL LN~
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Community Meetings

The sequence of methods is exactly the same as for Group Discussions and Community Committees. There
tends to be quite a lot of duplication with individual /home meetings, especially the section on the duties and
responsibilities of a village meeting leader. Activity #2 on the differences between an office meeting and
a village meeting seems to be rather unnecessary and out of place -- there is no mention of working in an
office In'the rest of the course.

Activity #3 was changed 10 a role play of a community meeting. Each participant was given a role card, for
example;

- a khan.

- a landless labourer
- a small farmer

- a commander

Eachrole card has to be fairly detailed in terms of specifying the character’s needs and consequent attitudes
towards the proposed project The trainer chaired the meeting with the aim of harmonizing the conflicting
Interests of those involved and coming up with a proposal that everyone could agree with. The role play
was followed by analysis highlighting the conflicts of interests of those involved and the role of the meeting
leader in mediating these conflicts.

There should be more role plays performed by the participants themselves. However a word of warning -
the trainers said that it was a technique that had been employed by the Communists and we would have
to be careful that there is no political content.

Working with the community

The word committee has Communist connotations and it was changed to village shura. Also democratic
had to omitted from the handout. Obviously village shura Is a rather different concept from the western,
egalitarian idea of a commumty committee and the slant of the handouts would have to be changed. It is
possible to argue that a shura could well be elitist and antiparticipatory, hence the need for a committee.
There Is some truth in this, but I think that if this course is going to be at all realistic it has got to be about
building on Indigenous organizations. |1 am not sure if Afghanistan is ready for imported organizational
models.

[since writing this 1 visited a hospital building project and their situation has relevance here. They talked
about setting up a health committee of local experts. In this way they are attempting to depolilicize health
and distance themselves from the shura. Whether this tactic could work for a production rather than a
consumption programme is another question)

ANy




Activity #1 was changed to a brainstorm and activity # 3 to group discussion.
Stages in Community Participation

1 think this should be moved 1o one of the first three sessions to give a framework for the following lessons.
The title is a bit of a misnomer as it only deals with the stages of entering a community and helping‘them
formulate a goal, objective and a plan. The concept of sustainability and the project handing over control
to the community does not appear to be mentioned. The participants came up with the following stages
of community participation;

P ing t T N

- Project staff and community meet

- Project explains goals and policies

- People define their needs

- Identify skifls within the community

- Draw up a strategy and a sequence of activities

- Initiate implementation of action plan
- Partnership in running project and monitering and evaluating activities
- Training of community members

Stage Three_"Sustainability/Development”

- Handover day to day control to community members
- Project staff perform advisory role
- Ongoing participatory evaluation and monitoring

Although this needs to be worked on, | think that introducing the different stages of CP early on in the
course would help to content the subsequent lessons. Displaying the information in the form of a chart or
diagram which could be easily referred to during the course of the workshop would also be useful.
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ADMINISTRATION \ MANAGEMENT
MOQOR, July 18 - 24
Trainers; Zabet, Zalmai, Mateen, Farouk, Wardak.

Day One,
Introductory Session

As with the oflier courses, 1 think that it would be useful to start with the trainees listing their own
expectations and objectives for the course. We changed the lesson plan and did this activity and the

trainees came up with the following objectives: "

- To'manage our work.

- To communicate with people effectively.

- To share our experiences and knowledge.
- To know how to serve our people.

- To be able to supervise-and convince our subordinates.
- To be able to behave appropnately with people.

Incidently, this session did not have its own goals and objectives, which should be prepared for next time
it is conducted.

In the future, | think that the pre course questionnaires should be completed outside the lesson 50, that the
trainees have time to think about them and discuss their ideas with other traineés. :
It was also suggested that I, or whoever introduces the course in the future, should spend longer explaining
about the concept of training as it is a new idea for many Afghans,

o

Day Two

Introduction to management ( 7 trainees ).

| think that the ideas of plannmg and management and the project cycle should be included at the
beginning However, planning is not introduced until the seventh and eighth session. Also management
should be defined in a development context, in terms of enabling people to become self reliant, creative and
self monvatmg Management enables people to transform their situation and is something that everyone is
involved in from the subsistence farmer to the NGO director.

1 think that the ordering of the sessions may be more logical as follows:

1. Introduction,

2. Introduction to planning, management and Administration.
3. Planning. . )
4, Comimunication\Motivation.

5. Problem - solving and Decision-making.

6. Supervision and Leadership.

7. Delegation.

8. Teamwork.

9. Meetings.

10.  Monitoring.

112 Gathering infonmation,

12.  Evaluation,

13.  Report writing.




(other sessions on budgeting, job description, organograms, field visit -- see for week 2 in Sayed Abad.)

I disagree with the diagram which shows that human relation skills have the same relative value for the
worker as they do for the manager. (?)

From the very beginning trainees’ participation was very high.

However, | sometimes feel that the trainees think that participation is some ultimate good, an end in itself
and the ‘actual object of their participation is somewhat irrelevant.

There are a large number of discussion activities in the course with rathér unfocused questions. Perhaps
this stems from similarly vague and unfocused objectives. A good discussion, though very valuable, not
least for the exchange of views between the trainees, should not be an end in itself. Being able to list
different management skills should be an step-towards demonstrating these skills through a simulation
exercise, role play or analysis of case material. In some of the lessons we do sometimes confuse means with
ends. There is a general need to make the activities more practical and task oriented.

Communication 1 - 2

Communication 1, was one of the few sessions to start with a warm-up, and as for all the other courses,
more warm-ups need to be devised which relate to the course material.

A good introductory pair-work exercise for communication is one in which one person has a diagram which
his partner cannot see His task is to describe it to his partner, who tries to draw it as accurately as
possible. (1 think the trainers have done this before).

In Communication 1, there was good use of a piclure, but generally there was a dearth of visual aids in the
course Zahid prepared a number of. pictures on meetings, for example, some of which could have been
used for this course ( Most of them were taken to Said Abad and were stuck up on the walls -- they looked
very pretty but were not used ) | think especially for trainees with less of a formal educational background,
pictures are very important for reinforcing points and promoting discussion. Also we could get photographs
of projects, enlarge them and use them as visual aids. They would help make the lessons more meaningful,
Perhaps in the future we should have one trainer responsible for incorporating visual aids into the courses -

We do not seem to be exploiting Zahid's skills as much as we should be. It was noted by some students
that a number of figures in the pictures did not have beards and looked too Kabuli -- more hairy Afghans
with turbans are required  Another thought about pictures, is that they would be useful as illustrations of
case studies.

tn Communication 2, there were a number of rather repetitious group work activities, in which students were
asked to list points to be considered for listening and speaking. 1t was rather vague and the pomnts in the
handouts are similarly vague | think that the material has to be contextualized more (and | know that this
isnnt easy) For example, communicating with the project staff demands different skills from communicating
with commanders, mullahs or farmers  Skills like " reading between the lines”, cross- checking information
and asking questions indirectly are very important. | know that the trainers try to personalize the material,
but I do not think that it is explicit enough Perhaps case studies might have helped. Also the trainees could
prepare and conduct a series of role plays with, for example a project staff member, a commander and a
farmer They would then compare and contrast the different ccmmunication styles employed. Again there
should be something task related and practical added to the lessons. Self-analysis type activities are also
useful - for example have students fill out a form assessing their communication skills and what methods
they use in dilferent situations.

Day Three
Meetings 1 -3

I think that this could have been condensed into 2 sessions. Thete is not a very loglcal progression of
ob]ochves for example "deahng with the talkative and quietest members of a meeting” is deall with i the
first session  Also there is sorme duphi.ation between different types of meetings and dilferent leadership
styles The first lesson could be more theoretical about why to have meetings and different types of
meetings, in which the trainees analyze how and under what circumstances they conduct meetings. The




second lesson would be more practical and culminate in the role play that is in lesson 3 - this did not work
very well as | do not think that the instructions were clear enough. it might work better if all the participants
are given role cards before the exercise.

In the future the word ~ democratic * will have to be omitted from all the materials -- | am surprised that the
trainers had not noticed this before - it was a big faux pas on our part. Even Commanders in Ghelan
mentioned this when they were latter questioned about the training and we have to be very careful in our
choice of language in the future. “Also, in other courses, the trainees complained about the use of English
in handouts and the overall complexity of the language. Generally, the handouts need to be simplilied and
to have offending words omitted.

| am not quite sure about the relevance of " democratic " meetings in Afghanistan in the current environment,
We are talking about autocratic, hierarchical organizations operating in a semi-feudal, conllict-ridden society.
Perhaps the most we can expect is that organizations establish more effective lines of communication
within the hierarchy Western ideas about bottom-up management and communal decision - making appear
to rather preraature in the current environment One valid comment made by a project staff member was
that the curriculum was too “refugee-oriented” - by which he meant it was created by people from a refugee
context with very little cross- border experience. | think that we have to work on changing the courses’
Western, tech~ scratic orientation and make them more culturally appropriate. Perhaps it would be possible
to Istamisize the material by hiring someone temporarily who could work with trainers on increasing the
religious input in the curriculum? - 1 think this would have a big effect on the impact of the lessons,

Planning 1 - 2

As previously mentioned, I-think that these lessons should come at the beginning of the course, Some of.
the material from the data collection course on planning and prioritizing could be integrated in these lessons.
They are more practical and include daily and weekly planning exercises. There would then be more of a
natural progression to the Action Plans It might be interesting for the trainees to fill out their Action Plan
after the sessions on planning and then go back to them at the end of the course and make any necessary
revisions.

Problem-solving and decision-making 1 - 4

Preceding this topic, it would be interesting to get the trainees to analyze their decision-making environment,
which is characterized by uncertainty, confusion and conflict. Information is often vague or incorrect. You
could use a case study at the beginning to illustrate this. The objective would be to discourage any
simplistic notions about "right” or "wrong” ways to make decisioris,; which is what the hand-out material tends
to imply The goal of the four sessions is not very meaningful'- what does "effective " mean? Again, | think
that the material could be condensed and the trainers thought that there was some duplication between
sessions.

Session 1

I think that the first session should focus on the steps of problem solving and factors which effect problem-
solving ( this was in the second session), while guidelines for making consensus decision-making belongs
to the latter session.

The questionnaire is an excellent idea and as | mentioned before there should be more self-analysis type
activities Could it be devised in such a way that the humbers can be totalled up to give a low score
denoting an authoritarian style of decision making and a high score a consensus style? | do not think that
there was enough feedback and analysis regarding the results of the questionnaire -- it was just completed

and handed to the trainer in session 1 and 4 -- there was not enough discussion about whether it had’

changed the trainees approach to decision making.

Steps for problem solving, | think it would be more meaningful to set them a problem in the form of a case
study The trainees have to solve it and subsequently discuss how they solved the problem. Then from the
discussion they should be able to distinguish several stages in the problem-solving process.




Session 2

All the activities were group work and discussion with trainees listing their ideas. Perhaps the students in
groups could develop case studies from their experiences and then present them to the rest of the class,
who have to try to "solve™ the problems | do not think that their problem solving abilities will be improved
by listing the characteristics of a "good” decision. (whatever that means).

Decision-making 3 - 4

It was in these two sessions that there tended to be the most replication. 1 think the main objectives of these
two sessions was to show the difference between authoritative, consultative and democratic (there's that
word again) decision-making. However, it was needlessly complicated by introducing a morass of
termmology which | found rather difficult to understand eg. the “expert method", "authority after individual
opinion method", 'mmomy method after group discussion” -- | did not know there were so many "methods”
to make a decision -- it is all very confusing.

Just focusing on the three methods would be simpler and it would kink in to the session on meetings about
leadership styles In Session # 3, Activity # 2 was down in the lesson plan as a brainstorming exercise -
- this was not suitable for brainstorming as it contained two questions and demanded discussion and
explanation rather than the listing of answers A snowballing exercise would be suitable as a demonstration
of consensus decision-making For example, set the class an imaginary problem which could have diverse
solutions First individually, then.in pairs, fours, half-class, full-class, the trainees arrive at compromise
solutions which they can all agree on.

Again, | think more emphasis needs to be placed on context. There is no such thing as a "good decision”
or " correct method™ for arriving at a decision. Whereas in some situations a consensus is desirable, in
a project situation when a quick decision is necessary; this may not be realistic. What we should be doing
is encouraging the trainees to think critically and select an appropriate strategy for a particular situation.

Delegation # 1 & # 2

I think that supervision would more logically precede delegation and also that leadership and job
descriptions should constitute part of this block on supervision / delegation, Session # 1 should be on the
"what” and “why" of delegation and ‘# 2 on the "how". Therefore I think the objective on problems related
to delegalion belongs to # 2 as opposed to # 1. The role play for session # 1 is a good illustration of how
to delegate and not to delegate and would be more appropriate for # 2. For the first session it would more
relevant to illustrate why it is important to delegate -- for example, a case study about a project manager
who tries to do everything himself and consequently cannot do his job effectively.

Activily # 1 in Delegation # 2 is a good exercise but the participants could also be asked to make a list of
their own duties as managers/supervisors and then discuss which ones they could delegate. Job
descriptions might be introduced at this point  (see also suggestions for the second half of the courses).

Supervision # 1 & # 2

These two lessons both relate to latter lessons on leadershlp and many of the students complained in the
secand week that there was duphcal:on Again that nasty word " democratic” CIO}S up. The anarchic style
of supervision sounds interesting - I have not heard it promoted as a supervisory method in the past.

A snowballing exercise on the qualities of a good leader would be interesting, the trainees are given a list
of 10 qualities which they have to rank in order of perceived importance. (there are no correct answers. The
final objective is to come up with a list that they can all agree with, Eg.

- Good listener.
- Good Muslim.
- Punctual,




N\

Well-educated.

Respected.

Over 40 years old.

Good technical knowledge.
Good*contacts/relations in the area.
Organized.

Speaks/writes good English,




ACCOUNTS COURSE

MOQOR 1/8/92 - 6/8/92

TRAINERS: Zalmai, Mateen, Farouk, Zabet and Wardak.
Day 1

Introduction: Principles of Accounts,

Missed these two sessions as | was travelling to Moqor form Sayedabad. | think it be useful in all
introductory sessions for.the students to list their cwn expectations of the course before displaying the
course goal and objectives. The Trainer should then compare the two lists of objectives and it may help
him adopt the subsequent lessons to.the needs of the students.

Itwould be useful during the principle of accounts lessons to introduce the account process in diagrammatic
form. This would show the different stages of the process and where the different forms fit into it. It would
be referred to during the length of the course and help locate the forms within this process. In the second
Accounts course in Said Abad, the trainees drew a flow diagram iflustrating their own accounts system, This
may mean adding an extra lesson to accomadate the additional material. They could then do this at the
end of the course showing how they would make changes to their present system. Cusrently the course
consists of a series of form filling exercises without enough consolidation/ reinforcement activities which
integrate the different course elements. | would suggest some kind of case study which runs the length of
the course and Involves them going through the accounts system of an imaginary NGO for an imaginary
project,i e starting with the initial purchasing of materials and finishing with the final financial report. The
trainers subsequently commented that this may be difficult and they could make four case studies instead;
one for receipts and three for different kinds of expenses.

Pay2
Accounting Terms

This lesson should be changed - | fail to see how the students can absorb 18 different terms in a 60 minute
lecture. | think its unrealistic and unimaginative. We've got to remember that the students here are very
different from Peshawar based Afghans and have been out of education a long time. Aclivities have to be
more practical and input sessions taught in manageable chunks. Many of these terms could be introduced
later in the course and they would also be more meaningful if they were contented in realistic case studies.
Handing out a list of terms and definitions at the beginning of the course may be useful for reference
purposes, but trying to ram down their throats like this is self defeating.

As with many of the following lessons, there was no warm up and_ﬂw trainers need to build up a portfolio
of active warm-ups which refate to the lesson content.

Burchase Request Form

This was the first session on forms and all subsequent sessions followed the same sequence of methods.
By day two you almost didn't need a trainer - all you had to do was show the lesson objectives and then
the trainees turned on to autornatic pilotl The lesson plan in itself is good - there is a good progression
from group discussion to practical activity, however just for the sake of interest and variety, this needs'to
be changed, at least for some of the lessons.




The students noted that there was no place for signatures on the form - for the request and the approval.
They suggested that we shouldn't be so trusting in Afghanistan! | think the case study could be changed
to make it more stimulating - at present it merely involves the students copying out a list. We should be
trying to create exercises which encourage the trainees to think and critically reflect.

Purchasing Form

Is there any way of making the Case Study more imaginative, eg the trainers themselves have to decide
what materials are necessary for.a cross-border sub-office and then have to fill out the form accordingly.
1 am very Impressed with the amount of work that has gone into designing these materials and generally
they seem to be excellent (although | am not an accountant),

Pay 3
Stock Card/ Store Request Form/ Monthly lnventory/Report Form,

it would be possible to vary the activities for many of these lessons. For example Activity #2 could be
changed from a discussion to a brainstorm and activity #3 could be changed from group work to a
snowballing exercise. Also a case study might be used at the beginning to introduce the form and show
how it Is used in a specific context. | wonder if a session on filing would be relevant - what do the trainees
do with all these forms in their field offices?

The goal and objectives for each lesson are all exactly the same except the name of the form has been
substituted. The objectives are rather vague - for example “use the store request from™ - what does "use”
mean? How do you measure if the students have been successful or not? | know it is not easy but an
attempt should be made to make the objectives more specific and measureable.

Day 4
F At P nt

I think calculations should more logically be at the beginning of the course as many of these case study
exercises demand calculating skills.

(In the second Accounts course, the calculations sessions were interspersed with the lessons on forms, so
every day there was a session on calculations and two sessions on forms. This worked well and should be
added to the course timetable in the future)

For the Personnel Form Lesson a role play was added as a warm-up and Activity #3 was changed from a
group discusslon to a snowballing exercise - both of which worked well. However as the students came
from such different backgrounds it is difficult for them to come up with a form they can all agree with. For
the snowballing exercise it is necessary to set the context, eg. "l want you to make a personnel form for a
cross-border road building project.” The students thought that the personnel form needed more information
le permanent and current address,area of project, salary. The form is suitable for laborers employed by
an NGO but not as a record of NGO office staff. For many of the students this form did not appear to have
any relevance. As it stands at the moment, this course has a very specific target group - RAP funded NGO
staff who work on accounts We should either keep to this target group or change the course so that it has
a broader relevance.

With the daily attendance sheet, again it had limited relevance for many of the trainees. There was some
confusion over whether it was for office staff of Jaborers hired by the office. The trainers thought that we
should consider elther omitting or changing the personnel form and daily attendance sheet in the future.




In some of the group work activities it worked well dividing the trainees according to their experience into
three groups - one group from clinics, another from projécts and a third from schools. It resulted in a good
exchange of Idexs and experiences.

Another point worth mentioning is the tendency for the trainers to present their prepared flip charts and
-handouts as though they were the ‘correct’ answers. The point we should be getting across are that thgse
are just one of many different approaches and the ideas of the students may be equally if not more valid.

Day 5
General Ladger/ Payment Voucher/ Cash Book

Role plays were added for the Payment Voucher and Cash Book sessions which were very successful. For
the future, more role plays should be added in which all the students participate. The only role plays | have
seen so far involve either-the trainers and two or three students, while the rest of the class observes.

Also Activity #3 was changed from a group work activity to a snowballing exercise - the only probler_n with
this is snowballing tends to take longer than the group work, so the rest of the lesson should be adjusted
accordingly.

An extra lesson was also added in the afternoon on debits and credits as Farouk felt the students were weak
in this area ) B
(rather worrying if they're accountants!),

Day 6
iture/ Ex| iture R hly Fi ial R

Again role plays were added as warm-ups and Activity #3 in Expenditure Report was changed to a
snowballing exercise.

A warm up idea which might help review the different types of forms would be to write down on separate
cards the names of forms and the situation that they're used in e.g PURCHASE FORM.or YOU WANT TO
BUY SOME GABIONS. Hand out the cards and then the trainees have to find the card which matches and
either the name of the form or the situation.

Its difficult to comment on how relevant this course is to he needs of the participants, especially considering

‘thelr diversity of experience and backgrounds. | need to get a better sense of what field accountants
actually do, and I have advised the trainers to getas much information as possible from the students during
the second wesk of the course. However | suspect that this course is rather ambitious in terms of quantity
and complexity of input. | wonder how much of what we are teaching is actually dealt with by the main
offices In Peshawar? To stand a realistic chance of changing behavior | think the course will have to
approximate and try to improve on current practices. Most of the trainers, though, think that we should
continue teaching the present system, with a few simplifications and a greater variety of methods. A number
of people mentioned the Afghan system of accounting (the Government system, | presume) and said that
it would be more appropriate 1 don't know much about it, but I'd heard that this system is a nightmare to
organise. Is his true? s a compromise system desirable/ workable?

'




DATA COLLECTION
Said Abad 8-13 Augus!

Trainers: Hamed, Yousef, Abdullah and Janet Gul

D”!'! !!.

Ob]ectrves of the course are rather vague end non-specific eg. “Be familiar with the different types of
questionnaires.”

Day 2_Planning and Its Importance #1

The project cycle should be introduced at this stage on a flip chart. It can then be referred to during the
length of the course to show for example where collecting baseline data, monitoring etc. come into the
process Activity #3 should be preceded by a case study about a project worker who has to prioritize
his tasks The trainees would then apply what they have learned in the case study to prioritizing tasks
within their own jobs.

Blanning and Its Importance #2

Before handing out the prepared forms it would have been a good idea for the trainees to prepare their
own forms beforehand as part of a snowballing exercise. After the case study the trainees could then it
out the daily, weekly forms and finally the action plans for theif own jobs. They would then go back to
the action plans and revise them at the end of the course. Generally the planning actwmes were very
popular with the trainees and it may be wodh adding another lesson in the future.

Also it needs to be more explicitly linked to data collection rather than just planning in the generic sense.

Since the course is about data collection it might be more logical to start with the lesson which
introduces the general concept and practice of data cdllection. From this you could progress ono
explaining why it is necessary to plan for data collection.

Data Gollection #1

I think we should be doing more to counteract the technocratic bias of most fieid officers. Panticipatory
Rural Appraisal is an altérnate approach to data collection which parallels the approach that we should
be teaching in Community Participation course. At the risk of being overly simplistic, traditional methods
of data collection are extractive and professional outsiders own and process the information. PRA is
participatory and the ownership and analysis is more the responsibility of the rural people themselves.
The case study in this lesson seems to be encouraging the opposite view - the lesson it teaches is that
you cannot rely on people to tell you the truth - you should ignore what they say and do it yoursell. It
may sound naive and idealistic but | think our approach should be to encourage project workers to
reverse the top down orientation of their work practices and.learn'more from the people around them, It
Is all interlinked;_if people feel a sense of ownership over their projects they will be interested in
collecting data themselves to get feedback about the project. What should be happening is that the
project staff work in partnership with the beneficiaries and share the information that is collected.
Perhaps as part of this course we should be teaching training methodology to enable the data coliectors
to pass on the knowledge to peopie within the community. At the core of this is behavior and attitudes -
I think that in all of these technically oriented courses we shoulfd be focusing more on behavior and
attitudes as well as methods We may have to start with our trainers. There should be more critical self-
analysis - who lectures? who holds the stick? Whose tongue wags? Whose * 1owledge, analysis and

1
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prlomies count?

There are also specific methods 1o do go with the ideology - mapping, surveying, observation, diagrams,
Interviews - which aims to build up a system wide picture of the project area. (I have a photocopy with
some information on these methods which mlght be useful).

Day 3 _Data Collection

As a warm-up Aclivity #2 could be used - ask the participants what kind of data they have collecled
belore - it would make a good brainstorming activity and then ask them if they can categorize the types
of information. Ideas about quantitative and qualitative data could them be introduced. Aclivity #1 and
#2 are in the wrong order - it would be more logical to ask the trainees about different types of data first
and then categorize it into quantitative and qualitative data.

The.goal of this lesson is pointless; being able to distinguish between/be familiar with quantitative and
qualitative data should not be an end in itself. It should give the trainees an awareness that there is a
need to collect both types of information and this course should give them the ability to collect this
information in the field. Again we should be trying to conteract the technician’s obsession with
quantitative data and help show him that without qualitative data on, for example the soclal impact, his
information Is only pattial.

There is also no reference in the lesson to project objectives and yet these are obviously a major factor
in influencing the type of data collected. ‘A useful actvity at some stage of the course would be a case
study in which there is a project proposal or report and the trainees have to make a plan specifying
what kind of information they would have to collect and how they would collect it to monitor the project.

I think that the case study should be totally revised, firstly it is the same one that Is used in the previous
lesson . Secondly, it does not teach what it purports to. Team A collected a large amount of quantitative
information and Team B relied on the shura’s estimates. The lessson is that you should get first-hand
quantitative data; it seems to be saying that qualitative data merely consists of inaccurate verbal
assessments. It seems to have lost sight of the fact that that projects are about PEOPLE and an
evaluation is deficient if it ignores the social aspects eg. how the project has affected people’s behaviour
and attitudes, the impact on power relationships and inequalities, the level of community support for the
programme etc.

Questioning Techniques
I do not think that it is very logical for this lesson to be here. The course might be sequenced along the
followmg lines;.(l have not specmed how many lessons there should be for each topic)

1. Introduction to Data Collection

Incl;
- definition of data collection
- the project cycle
- participatory data collection

2. Base iine data/monitoring/evaluation

- relate these terms to the project cycle
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3. Planning
4. Quantitative & Qualitative Data Collection
5. Data Collection Methods

Communication - interviews
- questionnaires
- observation
- measurement
- mapping/diagrams/charts

(Some of the ideas from rupid rural appraisal and participatory rural appraisal methodolgy
cotild be used here)

6. Repors

(including charts, graphs, forms etc.)

The material on questioning techniques tends to overlap with interviews and quetionnaires. Also the
section on communication should precede these lessons. Activity #2 is rather a meaningless question,
“what kind of questions should be asked for data collection?” -- it is contingent on the objectives of the
project and also at what stage in the project cycle it is being collected. A lot of these discussion
questions need to be improved, to be made more specific and personalized. The whole lesson consists
of a series of discussion questions without the trainees doing anything practical. By the end of the
lesson they could have at least produced a checklist of questions which could’then be used to interview
people in their project.

The trainees might also have role played an interview as follows;

ff_Member
He has heard rumours that there Is a conflict over one of the karezes which his project is helping
clean. He wants to find out about the nature of this conflict and whether the project is
contributing to the tension.

He is suspicious of the project and outsiders in general. He does not want to tell the project
member about the conllict as he is afraid that project will cut its assistance if it finds out.

Before the interview the trainees should prepare a checklist of interview questions. They would then role
play it in pairs.

In addition, this lesson does not relate to the previous one on qu'anlitative and qualitative data. For
example, what kinds of quantitative and qualitative questions should be asked? Interviews might often
start, after the initlal exchange of pleasantries, with some simple quantitative questions and then
progress on to more complex qualitative questions. This relates to the 3 different types of questions
described in the handouts. (the handout seems to be rather vague and badly worded -- the trainees
commented that the wording for the 3 types of questions was rather obtuse) As mentioned previously,
the linkages between the different topics need to be made more explicit -- every altempt should be
made to reinforce, review and make connections.




Finally, more important than asking about what questions, is the issue of how to pose questions in
different ways to different people; how to ask questions indirectly, how to cross-check information by
asking different people in different ways, how to interprete questions and being aware of bias. An
lmportant concept to get across Is the idea of “optimal ignorance” -- one can never hope to get
infofmation on everything and you have to be selective, It involves making choices about which
information Is relevant and gives a pay'off in terms of the investment in time and effort -- no information
Is free.

I think that questioning techniques and interviews should be one of the key topics In the data collection
course and probably justifies several lessons. Nothing is included in the present materials on asking
questions from different people, for example do you ask the same question of a mullah, a farmer or a
malik? There is also no reference to the political and socia! problems faced-by data collectors in the

field and yet in their evaluations, they constituted the most frequently referred to problems confronted by,

the trainees.

Baseline Data

The project cycle was introduced at the end of the lesson but it would make sense to have referred to it
at the beginning to show where baseline data fits into the process. Again there is no practical exercise.
The 3 discussion questions could have been combined in a general discussion leaving space for some
form of practical exercise to follow. A case study, for example, in which the trainees have to prepare a
plan and the instruments for collecting data. As per suggested timetable, baseline data, monitoring and
evaluation should’be taught as one block to show how data collection fits into the project cycle. 1 do
not think that it makes sense to leave monitoring and evaluation until the end -~ the participants should
have an understanding of these concepts before going on to the specifics of collecting data. Again it is
important to draw attention to the linkages -- to show-why baseline data is necessary you have 1o refer
to kdeas about monitoring and evaluation as wall,

Day Four
Formulation of D lection f : 1 Projects

Although there was only one lesson plan, this was taught as three lessons. It was a hotch potch of
different topics in no particular order. 1 think that the methods of data collection should be dealt with
after addressing the more global issues and concepts. Also communication should precede precede
any lessons dealing with interviews or questionnaires.

In the first lesson on questionnaire there was on warm-up. To introduce the topic you could distribute
cards amongst the trainees; some have different types of data to be collected written an them and
others a data collection method. The trainees then have to match the method with the data, eg. check
that hand pump is working -- observation. Pictures would also be'useful here to show different data
collection methods.

The lesson plan is very poor; it lists 3 brainstorming activities one after another. Two of these were
changed to group discussion and group work activities. Sample queslionnaires were handed out and
the students then read through them. This could have been made more practical and interactive. For
example the trainees could at least have distinguished between the qualitative and quantitative
questlons However it would have been much more meaningful for them to write out a questionnaire
themselveS\




More emphasis should be placed on interviews and questioning technique as these are skills more
commonly used In the field. If they ever use questionnaires -- which is very rarely -- they are sent
prepared by the main office. Most of the information they get in the field is either through inforinal key
Informant Interviews or physical measurement of structures.

Interviews /Ot i

There was quite a lot of duplication here with questioning techniques. Again the lesson consisted of a
serles of discussion questions with no practical activities. In the whole course, only one afternoon was
spent In the field actually collecting data. A general comment in the trainees’ evaluations was that more
time should be allocated for practical activities in the course. At the very least, in this lesson there could
have been a role play which half the class could have acted out and other half observed and In this way
they would have been able to practise interviewing and obervational skills. Beforehand they could
prepare checklists for interviewing and checklists for observation, There are also opportunities in this
area to go and practise these skills in the field -- although obviously we have to be rather cautious about
aliowing trainees to go out and interview project beneficiaries. The ideal exercise would be for them to

collect data about the CoAR project during the course of the week and then write a report at the end.
The problem would be to strictly control it so that CoAR do not feel threatened by the exercise. The
road projects which CoAR are currently doing would be a good opportunity for practising interviewing
and observation techniques.

Communication

All the objectives involved explanation; listing and identifying. None of them related to actually
demonstrating communication skills through either a role play or a practical exercise in the field.

Pictures could have been more profitably used in this lesson. Although some were employed, the office
scenes with tables, chairs and telephones were wholly inappropriate. This lesson came at the end of a
day almost totally consisting of discussion activities and the students seemed to be rather tired and
bored It would.be easy to introduce more practical activities into a lesson suck:.as this, including warm-
ups, games and role-plays.

Day Five
Mouitoring

As mentioned previously | would combine this as part of a block of lessons with baseline data and
evaluation and refate it to the project cycle. The lesson itself worked, reasonably well and in the trainee
evaluations this was pinpointed as one of the most useful lessons. The steps of monitoring could be
shown diagramatically or as a serles of pictures. | think that the case study should be changed as it
was originally designed for RAP monitors and focuses on the concept of independent monitoring. We
should devise a case study which looks at monitoring from the perspeclive of a field worker. Also it
might be possible for the trainees to devise and implement a moniloring plan -- for the future pethaps
we could make arrangements with the different NGO projects in the area.

Monitoring for data collection in imigation projects

This culminated in a practical session in the field which was very popular with the trainees. A session on
training methodology might also be useful to enable the trainees to pass on these skills to others. This
would probably be a good idea for all courses. Activity #2 is a brainstorming question -- "what is the
water rights system?°. A group discussion might be more appropriate for this kind of a question. One
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picture was used but more illustrations and photographs would be useful for this lesson.

A second session on estimating sediment in karezes and canals was conducted in the afternoon, which
was also very successful.

General Comments

Although the trainees comments were very positive, | do not think that the course really lived up to.ils
potential. It was an excellent group of trainces, they had the educational background, job experj}ence
and personalities to make this the most successful of the courses so far. However it did not really come
alive as | had hoped it would. The lack of practical activities was a major contributory factor. In the
future | suggest a two week course focusing on practical data collection techniques while emphasizing a

participatory approach.

Two innovations which worked well were a review group and a class feedback sesslon at the end of the
course.




RECORD KEEPING/REPORT WRITING

MOQOR_August 15 - 20

Trainers: Hamed, Yusuf, Abdullah, Janet Gul

Day One

Inventory Record

Gceals and-objectives were not very specific, for example, instead of "explaining what a record is”, it could
be changed to “explaining x characteristics of a record”. Activity # 2 was changed from a snowballing
exercise to pair work. | do not think that it was suitable as a snowballing activity,

A diagram showing how information is deall with in an office would be usefu! -- an information processing
diagramshowing what happens to different types of information, how it passes through the system and
emerges in the form of different types of reports. Like the diagram suggested for the accounts course, it
would be referred to during the length of the training. A practical exercise might be for the trainees to
explain to explain how a purchase receipt or a letter pass through the system.

Record Keeping

1 did not have the English lesson plans for these lessons so it is difficult to comment. The trainers thought
that a case study should be devised for the first lesson. For the second lesson a role play was made and
should be added as a warm up in the lesson plan for the future. Activity # 2 was changed from group work
to brainstorming The trainers also mentioned that it would be helpful to have a sample form with each

handout.

.Day Two
Filing # 1

The lesson plan is totally discussion oriented -- there are no practical activities, where for example the
trainees actually have to file papers. All the objectives involve explaining or identifying and 1 think at least
one practical activity should be added.

A simple warm up exercise could be where the trainees organize a list of things into groups -- they should
all be project related ey wages slip, fruit trees records, transport allowances etc, After putting them inlo
groups ask the trainees what they have done and then relate this to filing ie. sorting things into groups. In
any event the trainers devised a role play as a warm up which worked quite well and detnonstrated the
short-comings of poor fiting.

The question on the steps of filing could have been illustrated diagrammatically. Also the tramees might
have done a secuencing exercise in which they put the different steps in the correct order. A practical
activity would improve thislesson  for example the trainees are given a selection of documents and papers
including reports, letters, receipts etc. They have to file them according to a system of their choice:

Alphabetical and Subject Filing

Again nowarm up  the trainees could have Leen given cards which they have to order by subject and then
alphabetically The question "how do you use an alphabetical system of filing?" presupposes that the




trainees actually have an idea about the concept of alphabetical filing. A chart or diagram would be useful
as a way of Introducing the subject | also think that it would be more meaningfui for the pracl(cal activily
to precede the discussion as | think thal it would help content the discussion. The students had problems
with the practical exercise on alphabetical filing -- in the future this should be either simplified or preceded
with more explanation using visual aids. A number of the trainees used numerical filing in their offices and
this might be added to the lesson in the future.

Notebooks, simplified system

Report Writing # 1/# 2/#3

I think that lesson #2 should precede #1. Session #2 involves basic questions such as what is report
wriling and the differences between written and verbal reports which should have been addressed in the first
lesson Lesson #1 focuses more on the structure and content of reports and constitutes a natural
progression onto the third lesson on reports which is more practical. Again #1 does not contain a warm-up.
One suggestion is for the trainees to give a verbal report on each others' jobs. This would precede a
discussion on how to order the material into dilferent headings which would then lead into a talk about the
structure of a report.

Activity #3 about the balloon inethod, instead of being a lecture could have been done as a brainstorming
activity. and ‘have been tied in with the third lesson on writing a report about the training course. The
example of the balloon method (spider diagram) in the hand out could be changed to one which is more
project oriented” Also the method has not be exploiled to its full potential in the example. (see attached
sheet)

The brainstorming activity could be preceded with the question "you are going to write a report about the
lraining course  What would you include in this repoit?” The brainstorm would involve drawing a balloon
diagram on the board layihg out the basic structure and content of the report. In the following lesson the
trainees would write a report as per Lesson #3 for report wriling.

In Lesson #2 the trainees found all the different types of reports rather confusing. | do not think that it is
necessary that they should know about all these kinds of repoits. Basically in the limiled time that we have
got, our objecuve should be that the trainees can present 4 reasonably clear and well-organized report about
their activities in the field None of them had any experience in propnsal willing or feasibility study reports.
To start dislinguishing between a variety of different reports seems to unnecessarily complicate matters.
Apparently, the trainees found the BAP format report introduced in Lesson #3 straightforward and useful,
so perhaps it would be best to teach this format under each report heading. The trainees by answering the
question in relation to their own project would then generate the basic information with a prescribed
structure for their reports.

Asample of the wrilten report as part of the handouts would also be very useful.
Practical Exercises
The trainees found that practical exercise on report writing were invaluable, panticularly the visit to the CoAR
office which 'vas added as an afternoon activity. The trainees prepared a series of questions within the
prescribed format;
1. Abstract

. What did you do?

What were your principal findings?
What were your main conclusions?




2. Introduction

- How did you collect the information?
- Were there any problems or shortcomings with these methods?
- Did you face any constraints which impeded the data collection process?

Personnel
- Who is responsible for the record keeping and reports?
- How are their responsibilities divided?
- What are their job descriptions?

Filing/Record Keeping

- What kind of filing system do they use?

- What happens to the following information?;
- a letter from a shura requesting assistance.
- a purchase receipt.
- the records of a tractor program
- a karez survey form.

- Do the stalf experience any problems with their filing system?

- What kinds of reports are there?

- Who writes them and who are they for?

- What kind of format do they use?

- What happens to the reports alter they have been written?
- Are forms, charts, graphs or diagrams used in the reports?

5. Conclusions
- What are the overall strengths and weaknesses of the system?
- Are there any lessons from this visit which could be used to help improve the record
keeping/reporting system in your office?

6. Recommendations

- Are there any ways that this system could be improved upon?

The trainees were then divided into two groups. one group interviewed CoAR personnel about record
keeping and another collected information about the reports. They also locked at the files and the different
forms that were employed  Afterwards, the trainees prepared and presented their reports the next day.
Trainees commented that they had learnt more from this exercise than the other five days put together. In
all there were three session on preparing and writing reports, both the report on the training course and the
report on the CoAR office, in addition to the hours spent out of class preparing and organizing the
information  This meant sacrificing some of the prepared input, for example the case study, However, |
think that this was excellent use of time In some of the other courses as well, we need to consider cutting
down on the quantity of input and including more consolidation and practical aclivities.

Rather than combining record keeping and report wriling, in the future it may be more appropriate to teach
them as two separate one week courses One trainee commented for example, that he was not interested
in the record keeping, but the report wriling was very uselul for him. It does appear that in many olfices
tha record keeping and report writing responsibilities are divided hetween dilferent personnel. In CoAR, for
example, the Project Manager rites the reports while the administrator/accountant is responsible for
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record-keeping.

1 think that a week long report writing course would be very useful. It would give more time to build up the
skill in a meaningful and realistic context. A'lesson which might be worth adding is one on repont writing
style and use of fanguage The tendency is for the trainees to write reports as though they were writing a
letter -- to much florid prose  Pulting together written samples which highlight the differences between the
two writing styles would help in this respect.

Charts and graphs

As a warm-up the trainees could be asked to collect information about one another concerning their
background, organization, jobs etc They then chose the best way of presenting this information, Many will
devise a form which will lead to a discussion on how forms, charts, graphs etc. help to summarize and
highlight information This should be related to the previous lesson and discussion on how forms elc can
improve the report.

For some trainees this was quite a difficult lesson and it could be made simpler by preceding the case study
with some build up activities eg -plotting points on a graph. Also it would have been easier for the case
study to have been conducted in groups so the more experienced trainees could help the less experienced.
It might be less repetilious to give each group a different task; for example;

Group One
Schools -- bar chart showing the number of students in each class

Group Two
Projects -- survey form showing data on a karez

Group Three
Clinics -- frequency graph showing a decrease in the incidence of malaria after an education
program,

There was no reinforcement of this lesson, for examyle the trainees could have included some forms/graphs
in their prepared reports.
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ADMINISTRATION/MANAGEMENT
Week 2 Said Abad 22-27 August

Supervision #2

The anarchic style of supervision seems to be a contradiction in terms, it is a total lack of supervision. |
think that it is very unlikely that a field manager would actually tell his stalf to do what they want. That is
not to say that in some projects the field staff have a kind of anarchic freedom, but this is more due to the
incompetence of the manager rather them a conscious choice about supetvisory style.

The Case Study does not offer much encouragement for the trainees who might consider a more consultive
form of supervision. Perhaps it could be changed 1o show how listening to project staff and community
members can actually improve the pro;ect when compared with more autocratic methods. Some kind of
self-evaluation activity or questionnaire in which the trainees analyze there own supervision style would also
be useful.

Team Work

I think the sequencing of objectives and activities and activities could be changed. The first lesson should
be about why team work is important and how to facilitate team work, and the second should focus on the
problems related to it and finding possible solutions. By the end of the two sessions the trainees could write
out a list of recommendations for encouraging team work in the organizations. One objective in e second
lesson for example, is to-explain the need for team building, surely this question should have been
addressed in the first lesson In the second lesson which should focus on problems related to poor team
work, the trainees in groups could note case studies based on their ideas about how these problems could
have been prevented or solved.

Leadership
This lesson was omitted as it duplicated previous lessons on supervision and delegation.
Job Descriptions

In the future | think that supervision/delegalion/job descriptions/motivation and teamwork could be taught
in one’block of lessons. There are linkages and interconnections between all these lessons, but at the
moment they are taught as isolated units and there is a rather arbitrary sequence of topics. Similarly
monitoring/gathering information/evaluation and reports could be taught as another block.

We should add a third objective for this lesson, the trainees should write out a job description for their own
Jobs. We added this as a final activity and it worked extremely well, although the lesson went over time.
Activity #2 could be omitted to compensate for this as it is a rather vague and unrelated discussion
question.

Organograms

This lesson was added to compensate for the omission of leadership. [t tied in well with job descriptions
and responsibilities First the trainees presented an example of an organogram on a flip chart and explained
it Then the lrainees divided into groups according to their organizations and each group drew an
organogram for the organization. One representative of each group then explained the organizational
structure to the rest of the class. This was a very successful activity as it encouraged the trainees to analyze
their own organizations and also to exchange information and ideas about these organizations.

The final stage of the lesson was to prepare for the afternoon's practical activity (see attached sheets).




Monitoring

A diagram of the project cycle was introduced at the beginning of the lesson and then referred to dunng
the course of the lesson  Also the steps of monitoring were presented in diagrammatic form on a flip chart.
‘Both visual aids were useful but need to be changed so that they are clearer and more accessible in the
future  Alsn the role play should be improved - it is very difficult to draw any clear lesson from it. Finally,
the case study should be revised - it was devised for RAP monitors and deals with independent monitoring

rather,than monitoting by project staff.

Evaluation in Management #1 & #2

A number of the trainees mentioned that the Pushtu translation for monitoring, supervision and evaluation
were confusing and tended to duplicate one another. Clearer and more appropriate translations should be
found.

The lessons could have been made more practical, for example having the trainees design an evaluation
plan for their own organizations.

The handout contradicts itself by saying you should look primarily at tangible outcomes rather than opinions
and attitudes (I disagree) and then stating that there should be quantitative and qualitative measures.

Gathering Information

In the future this lesson could be made more interesting by including visual aids to illustrate different data
collection methods and also a practical activity in which the trainees actually go into the field and collect
data.

Also this could again be refated to the project cycle flip chart showing how different types of data are
required at different stages in the project cycle.

Motivation #1 & #2

.As previously mentioned there does not appear to be any logical reason for the topic being located at this

point in the course  Generally these two lessons went well and the trainees were interested in the subject

although several commented that the language in the handouts was rather difficult. Many of the factors

affecting motivation such as clear job responsibilities, participation, decision- making etc. cleatly relate to

other areas of the course These interconnections need to be made more explicit. The Project Related -
Activity mentioned in the report might be one way of bringing together these different topics and relating

them to one another.

Lesson #1, Activity #3 did not work very well and the trainees simply sald that the answers were the
opposite to those of Activity #2. It might be better to combine Act:vmes #2 and 3 as one discussion activity
inwhich the trainees compare and contrast factors which motlvate ‘and de-motivate staff. Perhaps this could
be followed by them drawing up a list of the motivating and de-mofivating factors within their organizations.

These two lessons are focused entirely on pro;ect staff - there is nothing about motivating community
members  As previously mentioned 1 think that in all our courses we should be introducing ideas about
community participation and lrymg to encourage a change in approacn. This could be an appropnale point
at which to address and analyze factors which motivate or de-motivate commiunity members to participate
in a project.

Report Writing #1 - #3 (see comments on the Record Keeping Repori Writing Course)

As mentioned previously Report Writing #2 might more logically precede #1. As with the Report Writing




Course, for lesson #2 Activity #3 was changed to a brainstorming actwity in which the balloon method was
used to plan a report on the CoAR office.

The trainees then prepared a checklist of questions similar to the ones prepared In Moqor for the Report
Wiriting course  This was followed by a second visit to the CoAR office to find out about their administrative
and reporting system. Report Writing #3 was a practical lesson in which the trainees prepared their final
reports combining the Information of the 2 field visits.

The final reports were not particularly well written and in the future there needs to be more time for
preparation for wriling it up and corrections. In Mogor the trainees wrote two reports and there was a
noticeable improvement on the second one. Also, as in Moqor, the trainees tend to wiite the report like a
letter. Including a section on use of language for a report writing might be helpful.

Some of the trainees also asked for a lesson on charts, graphs, and diagrams, to be added.

Finally, it would be extremely useful for the trainees to be given an example of a written report which they
could refer to in the future.

EVALUATION

The Action Plans and Evaluation forms are not very useful. The only meaningful evaluations came out at
the group/feedback and review sessions. We need to think carefully about changing these in the future.
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Group

Feedback Session
Community Participation (end first week)

1.

What are your job responibilitiies?

distribution of seed and fetilizer

dealing with farmers

distribution of medicine

examination of patients in the clinic

managing a wheat bank

monitoring karezes
storekeeper/tractorperson/transport organizer.
grafting fruit trees and pruning

domonstrating correct seed and fertilizer use
distribution of plant protection

distribution of hand pumps and demonstration of their use.

How long have you been with your present organization?
2 - 6 years
hat_will Iing_in 15 time?

studying - medical or agriculture training.
working in a government agricultural ministry

‘studying teacher training

running a self financing project/business for example a tracior or thresher programme

[I got the Impression that NGO's were viewed as short term organizations. The trainees did not seem to
have much cofidence in them as an enduring presence in Afghanistan. It was commented that NGO's often
did not act responsibly and needed to be under government control in future.)

(They thought that seed and fertilizer programmes should be the priority -- because of good yields there is
a big demand for these inputs in rural areas. Cleaning karezes was short term policy as people can now
do them by themselves.]

4

What obstacles have you experienced to commynity_participation?

Swedish Committee had intended to build a clinic in village but there have been conflicts between
2 groups and so they built it elsewhere.

In Chak there was conflict between' Harakat and Hezbi; both recieved books from Nebrska
Programme and both wanted to establish schools in the same place. In the end the community
decided that the school be partitioned between the two parties.

What traditional forms_of community organisation hav . .rved in th rse of your work?

Zarkat - rich contributes part af their income to ( 1-in 40) once per year

Hashar - villagers join together on communal projects such as harvesting, repairing roads etc.
1/10 of the harvest is given 1o the poor.

People who belong to one mosque collectivelly help the poor eg.-in winter one person from each
household collects wood for the poor.

Every mosque has a representative on the village shura.

Irrigation systems depend on communal organisations and collective behaviour




6. What have you leamt so far?

- They knew many of these things before but the course has helped them improve their methods and
skills.

- Methods about how to Involve and motivate the community.

- They used to think of the project and commuinity as two separate entities. The course has helped
them to perceive the relationships between the two.

L roving in rse?

- Simplify questions in the lesson activities.

- Difficuity of wording In objectives and in handouts and flip charts -- these need to be simplified.
- More explanation in the handouts.

- More visual aids. (including films and videos)

- include examples of this approach from different countries.

8 Location and timings of courses

. Centre of each district. S.Abad, generally good location for people in Wardak.
- Three timings are suggested  March - May In Afghanistan

Sept. - Nov." "

Winter - Peshawar

9 Ideas on Methods

- The methods have enabled the students to exchange experinces

- They helped the students to look at questions from a variety of perspestives.
- The role plays were particularly useful.

- They enjoyed the open, friendly relationship with the trainers.

10,  Suggestions for future courses

- agriculture - teaching methodology

- accounts - extension

- health - administration

- surveying - technical/ vocational courses

11, Howdo the projects ensure that the poor gain some of the benifits?

- Wheat bank distributes wheat to each village at low cost. The villagers also make up a list of the
poor who get wheat iree of charge.

- Free medicins and doctors visit the homes of the poor.

- Tractor programme free or reduced for the poor.

- Bee keeping programme- new bees are distributed to the poor of the villages.

{All trainees perceived "the poor” as passive beneficiaries only capable of receiving free handouts.]
12,  Will vour organization be supportive of vour attention to put these ideas Into practice?

- The organizations are already following this approach. [the evidence does not bear up to this]
- Projects now listen to communities more than they used to.




ining for it rs?

There Is a problem of lack of free time; perhaps in the winter months, but there should be tangible
benifits or they would have to be paid.

If these people are nominated by the community, the community should pay but if they are elected
by the project the project should reimburse them.

Project staff could be responsble for training people in the community.

Euture meetings

It would be good for course participants to meet in the future but it would be difficult because of
transport problems.
Anytime Is convenient for follow up.
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Tel : 43626
~ INTERNATIONAL RESCUE COMMITTEE
o Rural Assistance Program
\",";'—' N.G.0. Training Unit

G.P.O. 504
Peshawar, Pakistan

Dear Sir:

One of your staff members Mr. has Jjust
completed a ___ week course in . This was part
of a Lwo dionth round of Lraining implemented by the IRC/RAP
Training Unit in Shesh -Gow and Moqor. The objective of Lhis

training was to upgrade the skills of field staff working for
H50s in Afghanistan. Ultimately we hope that this will have a
posilive impacl on the performance of NGOs involved in
reconsiruction and development.

The course attended by Mr. included the
following topics

We think it is important that the trainee’s organization and
parlicularly his supervisor is informed about the nature of the
training. Also, for the training to be effective, the trainee
has to be supported in his efforts to implement what he has
learned. Obviously, not everything in the course will be
relevant and appropriate to tLhé needs of your office. However it
would be extremely useful if you could discuss with the trainee
‘Lthe things he has learned in Lhe course and which ideas could be
feaszibly used in his current work environment.

Mr. also has a Tile of handouts and we have
encouraged him to discuss them with other staff members in the
office. We think that the follow-up of training is an important
as Lhe  training itself and we hope that in the future some of our
trainers will be able to visit your office Lo evalvate the
progress of Lhe trainee. We would be grateful if you could
monitor the performance of the trainee and observe any changes in
behavior, attiludes or slills which may have been a result of the
training.

This is the first time that we have undertaken a round of
Lraining inside Afghanistan and we think that it is important to
gel Lhe ideas of people such as yourself who have experience in
Lhe field. We would appreciate any comments or feedback about
the course and its impact on Lhe trainees performance. We can be
contacted at Lhe above address. We look forward to hearing from
you.

Yours Sincerely,
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Sayed Abad

66.
53‘

Total number of students in Sayed Abad
Total number of different -students

uu

Total number of participants from different provinces.

i~ Wardak = 43,
- Sayed Abad = 24,
- Jaghatoo = 8.
- Chak- = 11,
Total = 43.
2- Logar = 8.
- Baraki Barak = 7.
- Charkh = 1.
Total = 8.
3~ Ghazni = 1.
4- Kabul = 1.
Total = 53

Number of participants from different organizations.

1- Swedish Committee = 20.
2- Co.A.R. = 10.
3- A.M.I. = 1.
4- A.C.R.D. = 10.
5- Nebraska. = 3.
6— AFRANE. = 4,
7~ V.I.T.A. = 2.
8- H.A.F.O. = 2.
9~ Solidarity Afghan. = 1.

Total = 53.

Number of participants from different fields.

NGOs Workers = 32,
School Teachers = 15, ,
Clinic workers = 6.
Total = 53.

tipsa.




Mogor.

83.
59.

Total number of students in Mogor
Total number of different students

Number of participants from different provices:-

Ghazni.
Wardak.
Farah.
Gore.
Qandahar.
‘Ningrahar.

- — - -

1]
5]
w

Total

Number of participants from different organizations.

1~ E.C.A (Nebraska). = 15,
2- S.C.A. = 10.
3- A.D.A. x = 1.
4- M.C.I. = 2.
5~ C.H.A. = 2.
6— Co.A.R. = 3.
7- M.S.H. = 9.
8- S.C.F. = 1.
9~ K.A.G. = 1..
10- AFRANE. = 4,
11~ Solidarity Afghan. = 1.
12- AVICEN. = 1.
13~ Lajnatul-Ber. = 1.
14~ Mujahid Commonders.= 6.
15~ Hizb-Islami. = 2.
Total. = 59,

Number of participants from different sections:~

NGOs- Workers, = 15,
Clinics Workers. = 20,
School teachers. = 18,
Mujahideens. = 6.
Total. = 59,




Potantial participants for training 9I trainees courses.

1-
2-
3-
4-
(1=
6-
7-
8-
9~

10~

11-

Delbar

Farouq

Abdul Wwadud
Ahmad Suri
Sayed Abdullah
Sayed Naeem
Fazel Mohammad
Mohammad Jami.l
Abdul Bari
Fazel Rasool
Noorudin

from
from
from
from
from
from
from
from
from
from
from

Wardak.
Wardak.
Ghazni {Moqor).
Gore.
Qandahar.
Ghazni.
Ghazni.
Ghazni',
Ghazni.
Ghazni.
Ghazni.

tipm
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Muqur Admin Mangement Course
Trainees List

Duration : 18 - 30 July 1992 list—Gl
Address Job Address
Sr Name e Remarks
Village [District |[Province|Orga W area| Tittle
\ 1 Abdullah Jan |Akhter |[Muqur Gazni ECA Mugur |[Head Ma
N khil 2 ster
2 Hussain  Gul Q Qamar [Muqur \\ H Isla {Muqur \\
din mi
3 Dilber Abdul S Abad WArdak swedc |[Shah Q|res cli *
Muhaidin
4 Mohd Akram Hakim S Abad |Wardak Swed C|ounkhai \\
Khil
5 |Kamaluddin Bakur [S Abad |WArdak [Swed C|ShashQ|worker |.
Khil of clin|
6 haii ?arood JLora S Abad wArdak SWed o] A\ \\
I7  [Faroog Abdul | S Abad [wardak W W\ W\ *
‘ Muhaidin
8 Abdul Wodud Sujamad |Muqur Gazni MCI Janda \\
s\o A Rauf
9 |A wodud Autla [Muqur Gazni MCI J Gilan Res of *
s\o Qudus clinic
10 [shir ali Q Qamar [Muqur ) éﬁzni ECA Muqur [Head M
Din
11 |Mihd Sharif Warag. |[Purchama |Farah CHA [Quettair :ific
12 |Ahmad Suri Sar shar Theora |Ghore CHA Quetta|F offic *
13 |Hagdad Saido Muquf Gazni H Islami Muqur Res clinic
Khil
14 |Akhter Mohd  |Q Hasan|Mugqur  [Gazni  |COAR |[J.G' [Manager
15 {Abdul Majid Gada Mukur Gazni  |COAR Muqdr Adminis| *
Khil MRC ‘
16 |[Sira Judin Khamkhil Muquf Gazni MSH Muquyx ‘worker
of hosp
ital
17 |Mohd Sayeed Mirza [Muqur GAzni MSH BH |[Muqur |[Res of
Khil W clinic
18 |Ghulam Jailani Shah Qarabagh [Gazni SCF Qara Manager
Madah Bagh
© 19 nah Mohd |éada™ " |Mukur  [Gazni [Eca [coda |ueaa
Khil Khil~t-Master




Muqur Field Account Course

Trianees List
From August 1-13-1992

Potential Trainers *

he
Sr hddress Job Address R
No Name - - - e
Village |[District |Province |Organiza|W Area |J Titt
1 Abdul Aodud |Autla Mugur Gazni MCI Gailan |Res of |*
s\o Qudus Clinic
2 |Abdul Wodud |[Sujamad [Muqur Gazni MCI Gailan |Worker
s\o A Rauf ' of cli
3 Peexr Mohd ‘IKhamat kh |[Mugur Gazni Swed co Muqur C Adm
4 Baz Mohd ‘|2arin khi [Nawa |Gazni ECA Zarin k|Teache|r
‘s Iamail Shah Zarin Khi [Nzwa Gazni ECA Zarin K|Teache|r
6 Abéul Azii Zarip khi {Nawa Gazni E'CA Zarin K|Teache
7 |Mohd Ishagq Qala- Azat |[Muqur Gazqi ECA Mugur |[Teache
8 |Mohd Sharif |Warag Purchaman |Farah CHA Quetta |F Offi
9 |ahmad souri Sarshar |[Theora Ghore CHA Quetta |[F Offi j*
10 [S Abdulhai Baghi pu; Argandab |Qandahar [A D A Quetta |[Ass Ac|*
11 [H Shasullah [Latif Gilan,Muq |Gazni Lajnatu- Janda Managéx‘
bir of Darul ’
etam
12 |Ali Dariab Angor i: Jagori Gazni KAG Angori |[F Off
13 |Sayed Naim Kariz Sad|Khwaja Omri Gazni |AFRANE |Qarabagh D Man |*
14 |H G Farooq Lora S Abad Wardak Swed co |Shah Qa|W O C(
15 |Farooq Lajmir A Mhaidin|S Abad Wardak Swed Co |S Qala |[WO C
16 |sirajuddin  |Alam Khil |Muqur Gazni MSH |Muqur [WwocC
17 |Mohd Ya;in Akhter kh |[Muqur Gazni °’ Swed Co [zable |Reso C
18 [A M Wasil Gada khil [Mugur Gazni COAR MRC|Muqur |Admini
' stratOﬁ
19 ‘|Akhter Mohd |Gilan Muqur Gazni ECA J G Manageé
20 [Ghulam Qadir |Jamjama [Muqur Gazni ECA Mugur |Teache|r
21“4Barakzi 0 Azat quur Gazni M S H Muqur Vaccin
22 |Janat Gul QamardinQ |Muqur Gazn. Swed Co [Muqur |[|W O C

/

/’A?/




List Of Participants
Report Writing and Record
Keeping Courses

Date: 15~20 August 1992

Place:Moqur lp~wr-rk
Address Remar
Sr Name - ks
# Province |[District|village |Organiz|W Area |Tittle
1 |Mohd Gul Gazni |eilan ShashMar |Nebrask [Hassan |HMaster|11-16
d a
2 |Fazal Mohd [Gazni Moqor Khomari \\ |KhidziM|Teacher|11#*12
3 |M Ismail Shah \\ Nawa Kal|zarin kh Z Khil \\ 11-18
an il \\
4 |A Aziz \\ \\ \\ \\ \\ W\ 11-19
5 Baz Mohad. A AR\ Lal Mohd \\ \\ \\ 11-20
. Khil. .
6 |Faqir Mohad \\ Mogor. |Kalai- kalai- |Doctor. }|10~21
Shah. e—~-Ezat MSH e-Ezat.
Gadakhil
7 |Fazel Rassol W\ i N\ Gohar. \\ . Gohar W\ *
11-22
8 {Mohad Jamil A\ Centre Field *
of Haft AFREN [Waghiz. |officer|11-23
Ghazni. | ‘Asiab.
9 |Mohad Qasim | wardak. Said Hakim CoAR [Mogor ‘[Surve-
Abad. Khil. Galan yer.[11-24
Nawa.
10 |Pir Mohamad. | Ghazni Mogor Khamat \\ Mogor |[Comm- 11-25
Faqiri. Khil. onder
11 [Mohad Sharif \\ \\ Kala-i- \\ Mogor |Teacher
- Godam. of 11-26
Madrasa
12 [Lal Mohamad. |[Ningrahar Rodat. Larki. |Solida-|Jelarz. |Project
rity manager (11-27
Afghani
13 [Mohad akram | ‘Ghazni Gilan Agha Jan| S.C.A | Gilan [Head 11-28
(Bahaec) teacher

>

%




List of the participants
.(Comm - participants course).

Dated: August 22 - Sep 2.. 1992.
Place: Mogor. c:pl-cpm
Addresses. Job addresses.
" 4 Names Remarks.
Province |District |Village |Orgniz |W.Area| Title
1 (Fazel Rasool [Ghazni. [Mogqor. Gohar. MSH. |[Ghahar |Doctor. |*22~-11/55.
2 |Fazel Mohad. \\ \\ Khomard |[Nebra |[Khofai |Teacher *12-12/50.
ska.
3 |[Mohad. Ashraf \\ \\ |Kala-e- \\ Mogor. |Teacher | 12-13/585.
Godon.
4 1Mohamad Gul. | \\ \\ Shah \\ Hassan \\
: Murad
5 [Norodin. \\ \\ Mula Mogor *
khil-e |Avican|Shel Doctor. | 12-14/45.
-payan |- Gar.
6 [Mola Mohamad \\ \\ Char \\ \\ member
khil. of 12~15/50.
Shura.
7|Haji Ala Dad \\ \\ \\ \\ \\ \\ 12-16/55.
8 |Mohammad Finan~ - '
Hassan. \\ Gilan. Purdil \\ \\ cial
) officer
of Muja|12-17/55.
hideen,
centre
of Gha-
~-zni.
9 [Abdul Qayum. \\ \\ kala-e- |Nebr- Head
Mohamad| aska. |Hassan |teacher| 12-18/45.
‘ Ali khar
10 |[Fagir Mohad: \\ Mogor. Ezat MSH. |Gada “|poctor. 12-19/55.
Shah. kala. khil,
11 [Najeebullah. \\ \\ [chamber| "\\ \\ \\ | 12-20/40.
Hassan
12| Asadullah. | \\ Gilan. [Purdil.|S.C.A |Bala- |Teacher|12-21/55.
Hir.
13 [sayed Ali W\ Khuaja- |[Khuaja- |AFREN. |Khuaja|Field | 12-22/45.
Shah. Omari. Omari. Omari [officer




Date:- 5-10-1992.

‘Place:~- Mogor.

+

List of participants

(Data Collection)

Course.

c:pl-pcc

. Address. Job Address. ,
¥ Name. - Remarks.
Province [District|village. [Organiz [W.Area. [Title.
1|Mohad Qasim|Wardak. |S.Abad. |Hakim CoAR. [Mogor Servi-|}13-13/33.
Khil. Nawa ver.
Gilan.
"2|Khial Mohad| \\ \\ Hassan | MSH Mogor. |labou-|13-14/33.
khan. |Hospitl rer
Mogor. forest
3 |Mohd Ghafar| Ghazni.| Mogor. |Kala-e- | M.S.H \\ |vacci-|13-15/33.
Ezat. nator
4 |'Tellah \\ Ghazni Zargar. M.S.H \\ Doctor |13-16/33.
Mohamad. centre
5{Niaz \\ Mogor. |Mehrana. \\ \\ Mujahic
Mohamad. commo-|[13-17/33.
nder.-
6 |Fazil W\ T\ Latif. [Nebra- | Gilan. |Teach-|13-18/33.
Rahman. ska. -er.
7 |Sayed Ali \\ Khuja Ali Abad [AFRENE ‘|Khuja Field [13-19/33.
Shah. Omari. Omari {officer
8 [Mohad Raza.:| \\ Jagatoo. | Lapana. \\ Kakarak \\ 13-20/33.
9 [Mohad Jamil| \\ Ghazni |Haft \\ Waghaz. W
: Centre| Asiab. ’ 13-21/33.
10 Mohamad \\ Mogor. |Kala-e- |Nebra- |Shaheed |Teach-|13-22/33.
Sharif. Ezat. ska. Danish| -er.
School.
11 |Fazel \\ \\ Khomari. \\ Taj Moh \\ 13~23/33.
Mohamad. ad shah
) school.
12 |Shah Mohad \\ \\ Akhter AR M.Allah| \\ 13-24/33.
khil. school.
13|Said Habib.| \\ A\ Kala-e- \\ \\ \\ 13-25/33.
’ Godam.
P.T.0




pl-pccl

14 {Lal Mohama [Ning- |Rodat. |Mazina|Solida-|Jalrez |Protect 13-26/33.
rahar. rity Maidan| Manager.
Afghan-

istan.

15 |Noor-u-din |Ghazni Mo-or. [Mula |Avicen |Moqor |Doctor

khil Shelg-|vVaccin-
‘ Payan. -ar ator.
Abzand
16 |Abdul \\ \\ \\ AN \\ Trainer * 13-27/33.
Bari. in Kabul
univers-
-ity.
~ Practiéal
Technical

Trainer.




S
LR

List oOf ThélParﬁiéipants ]
Record 'Keeping and Report Writing Course

< Date : 18 ~ 23 - July 1992 B
Place:Sayed Abad Sl e
‘list-5
Address Job Address
Sr Name . — -~{Remarks
Province |District [Village |[Orga |[W area|Tittle
1 Ghulam Darwish [Wardak Chack Surpééh SCA Chack |H Teacher
Nick
Paiquly
H2 Ameer Mohd \\ \\ \\ \\ \\ Teacher
3 |Ghulam Habib \\ \\ \\ \\ \\ \\
4 Shah Hassan \\ \\ Karez \\ \\ \\
5 |Mohd Asif \\ |s Abad |Pianda \\ |[s Abad
‘ Khil Sia Ch \\
ob K
6 |Abdul Hakim \\. \ \ Wl oW [
7 |Bahador Khan \\ \\ |Aarab Kh| \\ |s Abad \\
il ¢
8‘ Wazir Gul \\ \\ Haider Shneez |Doctor
Khil \\
9 |Khair Mohd \\ Jaghatoo [Ma-Ma ACRD Jaghét Nursury qffi&ér
o]}
10 |Bahadorkhan \\ |Chack . |Changah] \\ \\ clerk
: . and st
ore
keeper
11 |Azizullah \\ Jaghatoo [Astam \\ (\ W\
Khil
12 |Gul Hassan \\ S Abad [Hakim Shash |Financ
Khil COAR [Qala |e offi
onkhi ' cer
13 |Jooma Gul \\ \\ Maroo \\ \\ Admini
’ strato
r
14 {zalmai \\ \\ |Abdul Head ofTrans
Mohaidin \\ \\ |port department
15 |Amanuliah \\ Jaghatoo |Sadat |HAFQ. |Jagha Adﬁinié
o i [Khil, Jtoo. . |trator.|




List of the participants
(Community Participation ) course

Date : 25 - July- 6 August 92

Place: Sayed Abad
list4

Address

\ . ~— Remarks:
Province |District |Village W area |Tittle:

Name

Abdul Khlil Wardak |Jagato |Areab Jagatoo purchSV
Kalan ser. ’

Abdul Satar \\- Chack Ali jan| \\ \\ Extension. *
Khil .

Abdul ‘Wahab \\ \\ SAdoo \\ W\
Khil

Abdu Wasi Kabul Pagman Qala Ha |HAFO Jagatoo extensxéﬁ
tam * .

Inzar Gul Wardak |S Abad |zamooch |SCA Tangi Soét&%'f*y

Ghulam Sakhi \\ \\ Guli \\ \\ Teacher
Khil

Mohd Zzaher \\ W\ \\ W ow [

zalmi \\ \\  |Abdu S Abad’ |Head of
Muhaidir trans, -
port .
Depart

Abdul Rasool \\ A W\

Assadullah Respon
f ‘|sible
of pau|
ltry
Jform

N

|amanullah Baraki B|Jalozi |AFRANE |BarakiB finance«éné Kare
officer l




_________f_____T_______f____________T__________f__j-F""--fﬂ

List of the pa;ticipants
Data Collection Course

‘Date : 8 - 13 August 92
Place : Sayed Abad
8 list2

¢

Address Job'Aqgress
: i T ——— Remar
Prowince |District villa|Organiza|w area |Tittle

Sn Name

1 |Azizullah Wwardak |[Sayedab|shatar[scA S Abad |BExt surv{il-1

2 A;Aﬁaui Ahad wardak |A Abad |Patank| SCA Shnaiz \\ 11-2
3 " |Mohd Shareen | \\ \\ {H khil| Y\ onkhi [ex survéyil-3
4 |Habibullah \\ Jagato [M Ggli|So Afgh |Maidan |F Engin J21-4

5 Fazal Bary Logar Baraki [Mohmana AFREN |Baraki Ho Ho Adm [11-5

6  [Mohd Nasir Wardak |Kagato [Dorani |VITA Wardak Monitor|11-6
7 |cul Rahman W\ chack [Qadis k ACRD Jagato [Officer [11-7
‘ 8 Namatullah \\ \\ Mater ﬂ \\ \\ nurs off [11-8 .

9 A khalil \\ Jaqgto Areabk \\ \\ Purchase€‘11-9

2o |our Hasan W S Abad |H khil |coaR Shash Q |finan off 1101

11 [Gul Mohd \\ \\  |Tangi | \\ Tangi Wur off |11-11




Adimin-Mahagement’s Participant’s

List
adm-m-pl
Address Job Address
St - ,
- # | Name Fs\N Province |District|Village|Organiz |Area Job
, ) tittle|
1 |A Khalil |A Majid Wardak |Jagato [Arbab |ACRD Jagato’
) Kalan
2 G Nabi A Ahad Wardak S Abad DN Tangi Swed C|Noor [health
' Tangi |worker
Clinic ’
3 |Abdullah |A Wodud Wardak [Chack VITA Maidan |Field
VITA officer
4 |Aziz Ahmad|Wali Mohd |[Logar Baraki |Baraki |AFRANE |Baraki |inchar
Barak Rajan. Barak [ge of
worksh
op
5 |Redigul Aid Gul Wardak [S Abad -|Tangi ‘|Swed C ‘|Jawai ]inchar|
Zari ‘|ge of
Clinic|clinic
6 A Samad N |Kalimullah Wardak S Abad Swed C |Mangal h;alth
Clinic lworker
7 |Amanullah |[Zabto XKhan |[Wardak [Jagato HAFO Jagato [Admini
-f8  |Bahadur khan Mangal Wardak [Chack Changu |ACRD Jagato |field
worker
9 |Hesamudin [G Mohaidin |S Abad |[Wardak Swed C |Tangi ([H mast
er
10 |Hématullah|Khalilullah |Wardak Jagato |Bangi |ACRD Jagato Admini
11 |Azizullah |M Hashim Wardak [Jagato ACRD Jagato |purchs
ing =
officer
12 |G Darwish [M Ismail Wardak Chack Swed C |Omar |Head
Farooq |Master
Madrasa
13 |A Baqi G Sakhi Logar | quakifm Baraki |[AFRANE [Baraki |Field
.+ My /|Barak; ffiIRajan Barak |worker
14 [SS Massod |S Ashraf  [Logar . | |Charkh,; |0ala [coaR  |shash [poultr
T Naw loala |y and
bee
Keeping
Co-Ord"

gy war

4\
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‘FA-PL

S.|Name and’ Address. forgani- .
[No. [Father’s - —zation. |Job area. Job title.
’ Name. Province |District|village

Raz Mohad. : ) Baraki- :{Translator

1. | Rasten.. Ghazni. |Ander. Zurmati| AMI. Barak and

. s/o Logar. Accountant.
Abdul Manan|
R |Raz Mohad |Baraki- |Baraki- Baraki- Ass to
2.} Feraq. Logar. Barak. Rajan. |[CoAR. Barak. Accountant
" s/o ‘
Amir Mohad.
Ghulam ‘ said- Swidish
3.| Rabbani. |Wardak.. Abad. |Do Aab. |Commi~ |Aili Khil.. | Teacher.
s/o ttee.
Mohad Nabi.
Dilbar. Said- Abdul [Swidish |Mangali Incharge
4, s/o Wardak. | Abad. Mati- Commi- Clinic. of
Lajward. '] udin. ttee: Clinic.
Shamaludin. Said~ |Babukar |Swidish| Mangali
5. s/o . Wardak. | Abad. Khil. |[commi~ Clinic. |Health
Kamaludin. | ttee. Worker.
Sadiqullah
6. s/o Logar Baraki- |Lalak Nebrask |Lalak Khil Teacher.
Mohammad- Barak. Khil. Schoool.
u-llah.
Said Mohad. Swidish| Dandoki
7. s/o Wardak.| Said- |Dandoki |Commi~- Madrassa. Teacher.
Gh.Dastagir Abad. ttee.
Gh.Rasool. Swidish |[Dara noor
8. s/o Wardak. | Said- [Zemoch. [Commi- | Tangi Health
Hesamudin. Abad. ttee. Clinic. Worker.
Anzer Gul swidish| Dara noor
‘0. s/o Wardak.| Said- Zermoch {Commi- Tangi Health
Abdul Salam Abad. ttee. Clinic. vorker.
Fazel- . Braki-Barak
10. Rahman. |- Logar. Baraki- [Baraki~ |Nebrask |Al-Jihad Teacher.
s/o Barak. Rajan. Madrassa.
Gh. Mohad.
Lawang Said- |Meli Meli Khil
11. s/o Wardak. Abad. Khil |Nebrask Madrassa-i- |Head master.
Mohad Ayaz. Ali Haider.
Himaytullah
12. s/o0 Wardak. |Jaghatoo| Bangi. | ACRD. Jaghatoo. |Adminis-
JKhalilullah trative.
P.T.oO,

W




Gul Hassan.

Finan-

13. s/o Wardak. | said- Hakim CoAR. [Shash cial
_|sardar "Mohad Abad. Khil. Qala. lofficer.
< Said Sultan ‘ Poultry
14.. Masood Logar Baraki~ | .Qala- CoAR. Shash and bee
s/o Barak. Now. Qala. |keeping
Said Ashraf. Co-ord-~
ipator.
Zalmai ‘ Abdu.
15. | s/o Wardak. {Said Abad |Muhidin.| CoAR. Shash
Anwar Gul. ' Qala.
16.
17.

File name FA-PL2
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