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I. INTRODUCTION:

The Education Sector Support Project (ESSP), Contract No. 306-0202-
C-2034-00, was implemented 1 May 1992. The University of Nebraska
at Omaha is the implementing agency with The Education Development
Center, Inc. (EDC), and Creative Associates International, Inc.
(CAII) as subcontractors. Appropriate tasks and activities from
the first Education Sector Support Project, Contract No. 306-
0202-C-00-6012-00, were transferred to the present contract. The
objective of the ESSP is to provide educational/humanitarian
assistance to Afghan citizens, the primary focus being the
controlled areas inside Afghanistan and to a more limited degree
the refugees who are returning to Afghanistan. The main focus is
to strengthen the primary school network (gr. 1-8) by improving
curriculum, textbooks, instructional aids, teacher training and
central capabilities in planning, budgeting and policy development;
increase the incidence of adult literacy (female) by providing
instructional materials and training; and increase access to
schools and remove educational disparities.

The format of the quarterly report follows the prodgram
tasks/activities as included in the implementation plan (FY92-95).
Section I is an introduction. Section IT includes a summary of
progress  this quarter, task tree, and person-month allocation
chart. Section III presents the detailed program tasks for first
quarter FY94 showing planned "#**" and actual '"ESEsn activities,
progress remarks, plans for second quarter FY94, and issues and
concerns. Section IV presents the financial report. The Appendix
contains supporting documents, referenced data displays, and a
briefing paper.

Puring this past quarter, the following specialists served as
consultants to the project: Doe Mayer (Communication/Social
Mobilization, CAII) and 2uheir Al-Fagih (Communication/Social
Mobilization, CAII); and David Chapmar (EMIS Specialist, EDC).
Nine other consultants were scheduled but three were unable to
serve due to other commitments and five were put on hold pending a
USAID program decision related to the ESSP project, Three
institutional visits were conducted; Dr. Harold Freeman, EDC; and
Dean T. E. Gouttierre, UNO and Chancellor Del Weber, UNO.

On 23 November 1994, the ESSP was notified of a USATD program
decision to terminate the ESSP project by 30 June 1994
corresponding to a decision by USAID/Washington to c¢lose the
Afghanistan Mission in FY94. A phase-out plan for the ESSP has
been prepared and submitted to the Office of Afghan Field
Operations in Isiamabad.

II. SUMMARY OF PROGRESS:

a. A summary of the important tasks completed this quarter is
reported below:
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Lesson units for grade 1 were completed; language arts
(16 units/96 lessons), social studies (14 wunits/84
lessons), mathematics (120 lessons), and science (51
lessons). Corresponding to the lesson units, four grade
1 student textbooks are in final editing and preparation
for printing. Three pilot grade 1 primary home schools
were established to test the materials.

Production of the instructional material development
center (IMDC) included 17,840 cloth storybooks with 8
Pashto books (new) and 4 funotiona! reading health-
related books (new), 21,000 educational charts/maps,
3,800 geography maps (new), 6,000 mine awareness posters,
and 500 scientific kits. In addition, an IMDC center was
astablished in Khost which had a production of 9,000
charts/maps.

Eight claasroom teachera' workshops (5 weaks sach) weras
conducted at the Ragional Education Centers in Herat (3
workshops), Khost (2 workshops), and Laghman/Jelalabad (3
workshops). Participation included 94 women teachers and
167 men teachers. Five workshops were conducted in Kabul
involving 112 women teachers and 70 men teachers.

Enrollment and demographic survey data have been gathered
for the schools in 28 provinces, cnly Kabul Province and

a few selected districts remain because of
access/instability problems. 2599 schools have bheen
surveyed with 722,400 students being served. The

participation rate for girls was 11.3 percent and for
women teachers, 13.2 percent.

The Phase I EMIS data showed that for girls, the greatest
risk of dropping out of school is during the first three
grades. For hoys, the greatest risk is during grades 7-
9. Girls who persist beyond primary school have a much
higher probability of completing secondary school (12.5%)
than do boys who persist beyond primary school (6.4%).

The Phase 2 EMIS pilot data collection has been
implemented. Three studies including Special Study 4 -
Teachers 1Issu-s in Implementing the New Materials,
Special Study 6 - Effect of Teacher Training, and Special
Study 8 - Audit of Data Accuracy have been implemented.

Other project tasks completed were final teacher salary
payments for 975 schools, 585,707 texthooks distributed,
development of a draft of a revised monitoring plan, and
preparation of a project phase-out plan.
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c. Person-Month Allocations 31 December 1993
Person-months
cy s . . T .
Position/Title Projected* | Used to-date
LT1 Chief of Party 36.0 20.0
LT2 Deputy Chief of
Party 36.0 20.0
LT3 Inst. Dev./EMIS
Coordinator 24.0 20.0
LT4 Female quc /Adnlt
(TDY) Curr. Specialis 13.0 10.2
LTS Teacher Trng. /Curr
’ Design Coordinator 33.0 12.5
LT6 klnancn Admln/offxcer 36.0 20.0
ST1 Educatlonal Policy/
Program Planning
Sp001d]15t 5.9 1.9
sr2 Denography/QOCLal
Scientist 4.0 2.0
ST3 Ed. Flnnnce/ ‘conomics
Specialist 3.3 1.0
ST4 EMIS Spectallqt 4.0 1.9
* As urrently pLOjeCted on Staff Loadlnq Chart.
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Person-Monti: Allocations (Continued) 31 December 1993

Person-months
Position/Title Projected* Used to-date

ST5 Gender Specialist 12,0 2.2
ST6 FEquity Specialist 9.0 2.1
ST7 Teacher Training

Specialist 3.0 1.0
— -
ST8 Social Studies/Lang

Arts Curriculum

Specialist 9.5 5.2
ST9 Mathematics

curriculum Specialist 4.5 0.0
ST10 science Curriculum

Specialist 5.5 2.0
ST11 Achievement Testing

Sprcialist 4.0 1.5
ST12 Program/Tchr.

Evaluation/Supv. 6.0 2.0

Specialist
ST13 Functional Literacy

Specialist 1.5 0.0
e _ i
5T14 Pedagogy

sSpecialist 1.0 1.0
ST15 Project Finance
‘ Specialist 0.0 0.0
h—::_.::':_: TN TSI T e LT T T T e e rep ey Fs BB S e

Total 251.2 126.5
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Primary Education - Issues and Concerns:

Program sustainability,

Textbook production and distribution,
. Curriculum development, an.
. Research and planning data collection

In accordance with a request from USAID on 23 November 1993, a
phase-out plan for the ESSP has becn prepared and submitted to
USAID in which all program activities are scheduled to be
terminated by 30 April 1994 and the project closed by 30 June 1994,
The ESSP was currently well positioned to expand and/or implement
several major Afghan education program efforts: expanded textbock
production and distribution; teacher training delivered thruugh
regional educational centers inside Afghanistan - three of which
were established, three ready to be opened, and three in planning;
expanded instructional material production including implementation
inside Afghanistan - only this Fall the first such center inside
Afghanistan was established in Khost; implementation of the home
school concept inside Afghanictan; curriculum development. of the
grade 2-6 textbooks and teaching guides; a national research and
planning effort with several special research/policy studies
atfecting national policy decision-making; and implementation of a
pilot social mobilization/community involvement campaign. All of
these program efforts are now in the process of being down-sized
and terminated with the carly closing of the project.

Program sustainability is the key lissue as ways and means for
maintaining and sustaining sub-components of the various ESSP
program elements needs to be found. It would be a shame to lose
the human resources (core staff) and material resources (e.q.,
computers, vehicles, and office furnishings) currently mobilized in
conjunction with the ESSP projects. A favorable transfer of the
equipment and materials to other donor agencies involved in
education programs and/or to the regional centers established
inside Afghanistan und selected provincial directorates, especially
those which are rore developed and/or have becen responsive to the
ESSP project e¢ndeavors, is recommended. There is also the future
role/responsibility of the ECA to be considered as the ECA has been
the main sustaining institution providing continuity, coordination
and liaison with the parties, commanders, shuras, educational
directorates and ministry officials. All of these programs areas
now become Key lissues and concerns as the project phase-out is
implemented and priduction capacities, development and delivery
mechanisms, and related infrastructures need to be down-sized,
reformatted and/or dismantled. The effect on the education of the
children of Afghanistan will be devastating as the Afghan education
pProcesses again are brought to a halt. As an initial strategy the
ESSP is proposing that a consultant, Dr. Tony Lanza, a former USAID
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employee and an authority on Afghan education with 14 years of
experience in Pakistan, Afghanistan and Turkey be authorized to
work with the ESSP to identify, assess and implement, where
possible, sustainable options related to the program elements

identified above. Some interest has been expressed by UNESCO,
UNICEF, CARE Tnternational and the Swedish Committee related to
various program thrusts of the ESSP. Transferability,

sustainability and other program funding options need to Le
explored with these agencies as well das donors such as UNDP, UNHCR,
Asian Development Bank and the European Community.

In addition to the overall program sustainability issues and
concerns discussed there are specific issues related to the areas
of textbook production and distribution, curriculum development,
and research and planning data collection. Relative to the
textbook item there are concerns about the new Pak-Afghan cross-
border transport permit process, access issues in regard to the
proposed textbook feasibility/planning study, and some loyistics
items involved in the production/distribution of two million
textbooks over the next four months. A new Pak-Afghan cross-border
transport permit procedure is being implemented for both the
Northwest Frontier and Baluchistan border crossings. Such new
procedures always cause delays in processing as new protocols are
implemented and, as decisions need to be made on how and in what
form to present application letters, to whom, and what content is
to be included. With the large number of textbooks and
instructional materials the ESSP is proposing for transport inside
Afghanistan during the next four months, any delays will cause
serious bhacklog problems. Every effort will be made to push
forward on resolution of the new procedures, but any delays will
cause serious problems to the proposed schedules and deliveries.

Relative Lo a proposed textbook feasibility/planning study for the
re-cstablishment of a textbook production capacity in Afghanistan,
any instability in Kabul or access problems will force a delay in
implementation. A fall-back position of using video has been
proposed but direct access is a potential concern. The study is a
necessity for development of a future textbook procduction capacity
in Afghanistan and any delay will effect the time frame necessary
to complete the study prior to program phase-out. Security and
stability issues as related to Kabul area continues to be a major
influencing factor on program implementation. The other potential
textbook concern is the high production capacity placed on the 1RC
Afghan Printing Fress to produce two million textbooks during these
next four months. IRC authorities have confirmed delivery with a
supporting letter but still any delay as the result of load-
shedding, Ramazan or other unforeseen variables could be an
influencing factor. Production and distribution of textbooks
during the remaining months of the ESSP project are seen as key to
leaving a sustaining program in support of the Afghan education
system until other donor agencies have time to institute
assistance.
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Third is the issue of continued curriculum development. In order
to ensure a quality curriculum for the future, it is important that
the comprehensive scope and sequence developed by the ESSP and ECA
be implemented along with the planned teaching guides and student
textbooks. A model framework has been developed for grade 1 and
needs to be extended to grades 2-6. With proper support and
guidance this should take about one and a half to two years. These
materials are currently being implemented in the primary home
schools, and have been well received as the materials are more
culturally relevant to the home/family environment and easily
formatted for teaching. A more programmed teaching approach, a
more relevant curriculum and more community involvement are at the
base of the materials, all of which are essential to re-mediating
the access and equity problem which now exists in Afghanistan.
Every effort needs to be made to continue to sustain the primary
school (gr. 1-6) curriculum efforts currently initiated by the
ESSP.

Lastly, is a data collection access issue related to the Phase I
EMIS data collection in Kabul, Faryab, Jawzjan and some selected
schools in Balkh province. These are schools and/or provinces
which previous teams have not been able to survey due to some
local/regional problems, Security and access are still posing
problems in these regions and data collection teams have not been
able to survey all the schools in these regions. Hopefully, the
security issue will resolve itself in time to complete these final
surveys in order that the Phase I data can represent all schools in
the 29 provinces.

In summary the primary education issues are mostly related to
program sustainability, access and security. Resoluticn of these
issues are critical. As the time-frame for phasing out of the ESSP
is short, it would be a tremendous waste of some excellent
developrental work and seven years of investment of USAID funding
not to ke able to maintain and sustain the key program efforts from
this investment.
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Secondary Education - Issues and Concerns.

. Demand for textbooks, grades 9-12.

The secondary education textbooks item has been a continuous
concern for the past two years. In conjunction with the phase-out
plan, USAID has agreed to print and distribute 100,000 secondary
textbooks. 7This will be sufficient to provide sample sets for the
teachers, especially in the urban centers. The production and
distribution of these textbooks is an important step and USAID is
to be commended for providing this initial set of textbooks to help
bridge the secondary education gap and, at least temporarily, help
facilitate the rehabilitation and reconstruction of Afghan
secondary education.

The larger issue still exists and that is to provide textbooks for
each of the secondary students or, at least, textbooks for every
two or three of the students. Other donor agencies will need to be
solicited (e.g., foreign donors or international agencies) to help
in production of the grade 9-12 textbooks. Also, ultimately, a
production capacity needs to be re-established within the Ministry
of Education. This is a future issue which needs to be addressed
to ensure sustainability of secondary education.

Meanwhile, USAID should be complimented for taking the first step
in responding to the secondary education need. In conjunction with
the printing of the textbooks, the marking "funded by USAID" is,
also being printed on each of the textbooks.

The lack of secondary education textbooks is, and has been, one of
the most serious constraints currently impeding access to education
in Afghanistan, especially in the urban centers and for the urban
female. This is an issue which USAID has now responded to in a
limited way. This 1initial positive response by USAID will
facilitate the rehabilitation and reconstruction of the education
system in Afghanistan and is appreciated by the Afghans.
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Adult Literacy ~ Issues and Concerns.

. Implementation/sustainability of the adult literacy home
schools inside Afghanistan,

Production/distribution of the text materials and related
instrictional aids,

. Further development and production of functional reading
storybooks, and

. Development /translation of appropriate materials to Pashto.

The pilot adult literacy home school has been very successful in
its initial development and implementation in Peshawar and Quetta.
The program has been documented and is ready for transportability
to Afghanistan. The sustainability of the program is especially
important in helping to alleviate the illiteracy problem in both
urban centers and the rural areas of Afghanistan. Most immediate
is the need for a foreign donor and/or agency to assist in pilot
testing the program inside Afghanistan and in further production
and distribution of the existing materials.

The second step is the continued development of the supplementary
functional cloth reading storybooks to provide reading
sustainability, translation of the home/family reading pamphlets to
Pashto, and translation of the Vol. 2 Learning to Read and Write
(farmers literacy) and Vol. 3 Learning to Read and Write (general
adult literacy) materials to Pashto. The home/family text and
teaching guide currently exists in both Dari and Pashto. An
excellent source book for development of additional functional
reading storybooks is the UNICEF publication titled Facts for Life.
Each message is already divided into sub-messages which are
appropriate for development into a pictorial based basic reader.
Further development, production and implementation of the adult
literacy home-based school concept is essential to help resolve the
illiteracy problem in Afghanistan. The home school program has
been well-received is adaptable to the Afghan culture and society.
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Monitoring/Reporting - Issues and concerns.

School salary payments,
DC&A monitorings/future plan, and
. Phase-out plan.

The teacher salary payments have been completed except for a few
special cases. This was a major effort which was carried out with
the excellent cooperation and diligence of the ECA, UNO staff, and
local and regional directorates and educational authorities.
Currently, only three issues are unresolved; the first is the theft
of some funds scheduled for distribution in a district in northern
Balkh province. Hopefully, the culprit can still be apprehended
and the monies recovered. Second, is the iscue of the location of
the Ghoshta schools. The schools are located along the Pak-Afghan
border and there is the question of whether they are in Afghanistan
or Pakistan. This question is under review. Thirdly is the issue
of school sustainability. Currently, the ECA schools appear to be
merging back with the government schools and there has been some
sthifting of the salary responsibility to the local Shura's, the
government and, in some cases, to the local community. In other
cases, teachers are volunteering their time, but the important
issue is that the schools are, for the most part, sustaining. This
is an important accomplishment.

Currently, a revised monitoring plan is being developed with
representatives of UNO, DC&A and the O/AFO. The plan is focused on
textbook distributions and teacher training. Initial and follow-up
monitoring indicators have been identified, along with delivery
schedules and appropriate instrumentation. The meetings with DC&A
and O/AFO representatives have been productive and useful. This is
the kind of relationship which would have been helpful in the early
days of the project. USAID should be commended for the excellent
manner in which the development of the revised monitoring plan is
currently being implemented.

Lastly, included is a brief discussion of the phase-out plan. Good
cooperation has been received by USAID in assisting in the
development and review of the plan. Down-sizing an organization of
the size and magritude of the ESSP is a difficult and sensitive
task. The process is going well and USAID has been receptive to
allowing some program activities during the January to April period
which enhances the opportunity for project sustainability. Initial
steps have been taken by the ESSP to begin to down-size the
organization in an orderly and systematic fashion. Reduction of a
local staff of over 400 employees plus ECA and three regional
education centers will be a challenging task. Severance pay,
personnel issues, security, transfer of the commodities, shipping
and packing, and office logistics will be the key issues.
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FINANCIAL SUMMARY

The following Quarterly Expenditure Summary shows actual
cumulative expenses for the new ESSP contract for FY92 and
FY93; actual cumulative expenses as of 31 December 1993 were
$8,260,969.57.


http:8,260,969.57




ESSP PER QUARTER EXPENDITURE

NEW CONTRACT

|ESSP TOTAL

| A.TA Consul & Log Support

Log Support
TA Sub-Cont
TA UNO & ESSP

.ECA

ECA-P
ECA-Q

. Primary Salaries
Salaries
Text Books/Supplies etc.

Classroom Supp
Text 3ooks
Transpgoraton
Monitaring/EMIS

T7

TT-\Women

Mid/Sec ED

Refugee £¢

Refugae Ea—-MTR.
Refuges =d-Women

. Functicna! Literacy

Literacy
IMDC

Schelarship

Scholarship

391,199.35
170,093.70

4.449.68
30.737.39
134,906.63

48.746.67

34,215.54
14,531.13

0.00
0.00
114,536.98

7.468.80
0.00
11.463.58
14,563.15
32.678.06
10.228.86
0.00
19,781.19
8,438.60
9.914.73

57.748.22

1,641,633.17
621,157.20

184,199.62 |
82,981.84 |
353,975.74 |

!
81.709.56 |

|

61,602 22 |
20.107.34 |
|

0.00 |

|
0.00 |

572.339.34

92.634.24 |
11.731.55 |
7838551 |
253,649.99 |
2.053.77 |
2.093.93 |

|
89,025 45 |
|

692 98 |
88.532.47 |
|

277.20162 |
|

!

277.201.62

993,103.36
390,982.96

22,295.23
80,368.21
288,319.52

87.245.29

76,298.94
10,946.35

8,213.65
8,213.65
360.767.12

0.00
130,252.36
3.232.78
65,249 .83
134,509.54
13.604.25
4,367.66
5,407.26
$.128.32
15.12

106,210.15

2.534.04
103.776.11

39.684.19

39.684.19

1,130.108.46
457.225.45

9.799.80
168,352.14
279,073.51

89,896 .94

69.450.40
20,446.54

16.867.36
16,867.36
458,097.54

2,050.31
207.606.39
5.007.11
85,219.50
128,720.76
20,015.12
0.00
2.739.41
5.688.91
0.03

108.963.17

11,197.75
97,765.42

{942.00)

(942.00)

1,287,080.35
512,224.06

54,790.12
121,470.37
335.963.57

82,619.37

67,165.03
15,454.34

232,741.28
232,741 28
353,635.28

0.00
173,635.83
4,518.13
77.561.50
109.592.40
23,774.62
(30,046 36)
288.10
(5.688.91)
{0.03)

105.860 36

19.393.44
86.466.92

0.00

!
!
|
!

1,614,901.24
482.245.07

i

42,283.93 |

152,830.96 |
287.130.18 |

}
77.312.14 |

!
58,184.37 |
19,127.77 |
)

448.574.06 |

|
448,574.06 |

!
524,588.80 |
|

0.00 |
251,915.67 |
3.799.83 |
136,221.64 |
104,157.92 |
28,493.74 |
0.00 |

0.00 |

0.00 1

0.00 |

81,909.17

9,531.05 |
72.378.12 |

1,202.943.65
423.107.92

9.804.42
157.672.13
255,631.37

91.562.09

52.758.01
38,804.08

42,365.75
42.365.75
524,351.16

0.00
292,260.37
5,115.64
113,902.57
100,923.67
12,148.91
0.00

0.00

0.00

0.00

121,556.72

11,815.67
109,741.05

0.00

CumThru
12/31/93 |

8,260,969.57 |
!
3,057,036.36 |

I

327.622.80 |
794.413.04 |
1.935,000.52 |

[
559,092.06 |

!
419,674.51 |
139,417.55 |

|
748,762.10 |

'
748,762.10 |

i
2,908.316.22 |
|

9,573.55 |
1,110,493.53 |
52,030.61
551,737.64
703,216.59
119,997.06
52,706 81
281,915.95
14,620 69
12,023.79

671.473.24

55,482.44
615,990.80

316,289 £9

316,289.59 |
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http:77,312.14
http:82,619.37
http:87.245.29
http:81,709.56
http:48.746.67
http:1.935,000.52
http:255,631.37
http:287.130.18
http:288,319.52
http:353.975.74
http:134.906.63
http:794,413.04
http:157.672.13
http:152,830.96
http:121.470.37
http:168,352.14
http:80,368.21
http:82,981.84
http:30.737.39
http:327,622.80
http:9.804.42
http:42,283.93
http:54,790.12
http:9,799.80
http:22,295.23
http:184,199.62
http:4,449.68
http:3,057,036.36
http:423,107.92
http:482.245.07
http:512.224.06
http:457.225.45
http:390,982.96
http:621,157.20
http:170,093.70
http:8.260,969.57
http:1.202.943.64
http:1,614,901.24
http:1,287.080.35
http:1,130.108.46
http:993.103.36
http:391,199.35

APPENDIX A

INSTRUCTIONAL MATERIAL DEVELOPMENT CENTER
(IMDC)

IMDC Production Including Instructional
Materials/Aids and Supplemental Support Materials



SUMMARY OF IMDC PRODUCTION
INCLUDING INSTRUCTIONAL AIDS
AND SUPPLEMENTAL SUPPORT MATERIALS

(1 October to 31 December 1993)

(a)

(b)

(c)

rimary School and Literacy Level

I’U

Dari/Pashtu Alphabet Chart

Usage of Dari Alphabet

. Usage of Pashtu Alphabet
Multiplication Chart

Afghanistan Map

Cari/Pashtu Five Timns Chart

. Dari/Pashtu Word and Sentence Board
Mathematics Board

[s-BES B NN G ) IV U B N RS

Reading Books and Kits

Who Caught the Farmer's Hat - Dari
Wheels in Afghanistan-Dari

Wno Caught the Farmer's Hat - Pashtu
The Uyly Duckling - Pashtu

Wheels in Afghanistan - Pashtu
Lala Nasruddin - Pashtu

. I Can Ride the Bicycle - Pashtu

. Henny Penny - Pashtu

Homes in Atfghanistan - Pashtu

10. Vegetables - Dari

11. Washing Hands - Dari

12. Sun Stroke - Dari

13. Healthy Baby - Dari

14. Scientific kits (7 items)

O OdO U S LN R

1. Maps (4): Minerals, Topography,
Climate - Cool and Hot, and
Climate - Dry Regions

2. Color Large Mine print

3. Black and White Mine print

Quantity Type
3000 Posters
3000 Posters
3000 Posters
3000 Posters
3000 Posters
6000 Posters
3000 Boards
3000 Boards
1000 Volumes
800 Volumes
500 Volumes
4000 Volumes
580 Volumes
4000 Volumes
2400 Volumes
4000 Volumes
560 Volumes
4 Volumes
4 Volumes
4 Volumes
4 Volumes
500 Kits
2500 Posters
2000 Posters
4000 Posters



(d)

Miscellaneous Items

1.
2.
3.

P OoNdoyU D

Cloth Bags 1300
Print of Sack 3000
Black Boards (24" x 36") 400
Sewing and Printing of Bags 8000
Making of USAID/UNO/ESSP Sign/Logo 7
Making of Doors, Partition, Cabinet 13
Making of Desk and Chair 2

Repairing of Building - Jalalabad
Sending of DOD Materials - Jalalabad
Sending of DOD Materials - Quetta

Tarpaulins 700
Blankets 400
Used Tents 40
Sleeping Bags 8

INSTRUCTIONAL MATERIALS/AIDS - KHOST

(a)

(b)

Primary School and Literacy Level

1.
2.
3.

8]
.

Multiplication Chart 3000
Afghanistan Map 3000
Dari/Pashtu Alphabet Chart 3000

Repairing of Building in Khost

Carpentry Doors 11
Windows and Tables 10
Painting of Building

Sending of DOD Materials to Khost Province
Tents, Tarpaulins, Blankets, Sleeping Bags

Bags
Sack
Boards
Bags
Logos
Items
Itenms

Tarps
Blanket
Tents
Bags

Posters
Posters
Posters

Doors
Items



APPENDIX B

TEACHER TRAINING SEMINARS

Summary of Seminar Locations, Number of
Participants and Dates

)



Summary of Teacher Training
Seminars Completed

(1 October ~ 31 December 1993)

No. of No. of Date Date
Province Seminar Participant Started Completed
Laghman 2 60 09/26/93 - 10/25/93
Kabul 2 70 10/11/93 - 11/13/93
Nangarhar 1 39 10/11/93 - 11/13/93
Khost 2 68 10/19/93 - 11/21/93
Herat 2 64 10/15/93 - 01/01/94
Herat 1 20 10/16/93 - 11/17/93
Kabul 3 112 10/30/93 - 12/02/93
Total: 13 443

Summary of Teacher Training
Seminars In-Progress

Nangarhar 2 82 12/11/93 - 01/15/94
Kunar 2 56 12/14/93 - 01/16/94
Khost 2 84 12/14/93 - 01/16/94

Total: 6 222



APPENDIX C

SCHOOLS ~ SALARIED, SURVEYED AND TEXTBOOKS
DISTRIBUTED

Item 1: ECA Salaried, Inactive and Dropped Schools
by Province

Item 2: National Survey of Schools by Province

Item 3: Summary of Textbook Distributions by Province



Province

Kabul
Kapisa
Parwan
Wardak
Logar
Ghazni
Bamyan
Paktya
Nangarhar
Laghman
Konar
Paktika
Badakshan
Takhar
Baghlan
Kunduz
Badghis
Herat
Farah
Ghor
Samangan
Balkh
Jawzjan
Faryab
Nimroz
Helmand
Kandahar
Zabul
Ooruzgan

Summary of ECA Salaried, Inactive
and Dropped Schools by Province

31 December 1993

Active

Province Salaried Inactive Dropped
Code Schoels Schooles Schools
01 16 4 9
02 62 0 5
03 66 8 7
04 103 6 20
05 81 22 17
06 107 9 38
28 22 0 16
07 27 0 14
08 40 8 8
09 35 1 11
10 36 1 9
29 32 0 15
11 31 0 25
12 27 0 9
13 52 1 42
14 23 1 37
19 3 0 4
20 14 0 23
21 13 0 6
27 16 4 26
15 24 9 33
16 46 0 22
17 14 2 36
18 33 1 8
22 1 0 0
23 16 0 19
24 9 0 9
25 10 0 12
26 16 1 7

Total: 975 78 487

Item 1






item 3

Summery of Textbook Distributions by Province

October/November/December 1993
ECA Afghanistan

Gr. 1 Gr. 2 Gr.3 Gr. 4 Gr. 5 Gr.6 Gr. 7 Gr. 8 Gr.9 Gr. 10 Gr. 11 Gr. 12 Total
Badakhshan 2160 2217 1191 3043 2592 2159 1502 2197 17066
Balkh 1800 2379 1686 1600 2232 5656 8265 1078 24696
Takhar 1440 1575 912 2544 19833 948 1008 377 10737
Nangarhar 3600 2481 2024 2953 4174 4817 5269 2679 27997

Non ECA Afghanistan

October 20854 22255 1740 44284 43334 41161 18750 7660 3190 810 1080 1080 206198
November 26192 16278 15862 19469 19256 18488 23827 17902 327 109 109 107 157926
December 520 680 320 320 320 320 1950 1200 40 10 5 5 5690
Pakistan

October 3048 2341 1263 3921 2064 1332 2846 1143 236 62 38 37 18331
November 7276 4573 3772 4432 3235 2878 2590 2110 585 143 108 108 31810
December 17304 11230 10932 9667 9125 10063 7383 8517 518 185 166 166 85256
Sub-total: 84194 66009 39702 92238 88265 87822 73390 44863 4896 1319 1506 1503 585707
Total: TS e — T T TG o9y s (Gr. 10=12) 2328 :



APPENDIX D

EDUCATIONAL MANAGEMENT INFORMATION SYSTEM
(EMIS)

Item 1: Observations Based on Phase I Data
Item 2: School Statistics/Graphs (28 Provinces)

Item 3: Special Study 8 - Audit of Data Accuracy



Discussion Paper Item |

OBSERVATIONS BASED ON PHASE I DATA

Research and Planning Unit
December 1993
Background

The Education Management Information System (EMIS) being developed by UNO/ESSP is
designed to be implemented in five phases. Phase 1 data, collected during 1993, concentrated
on the collection of basic descriptive data about the number of schonls, teachers, and students
being served.  This information has three primary uses:

(a) Itis essential for determining the amount of curricular material that need 10 be produced,
planning for their distribution, and for describing the achievements of the ECA and
UNO/ESSP in extending educational opportunitics to the children of Afghanistan.

(b) It provides useful information about access and equity across Provinees.

(¢) Hoserves as baseline data against which the progress of UNO/IESSP and other donor's
educational development efforts can be assessed.

Observations

The following observations are based on Phase 1 data, coliected from 22 of the 29 provinces of
Afghanistan. These observations are offered () to simulate thinking and reflection on the
progress and continuing needs for educational development in Afghanistan and (b) to suggest
possible policy implications indicated by the Phase I data. ‘The Kabul area is not included due
to security problems which precluded data collection in those areas. Somie of the observations
are based on the findings of Special Studies which, themselves, were based on the Phase [ data.

Student Flow

I For every 100 bovs who start grade 1, about 17 will complete primary school (through
grade 6) and begm middle school (grade 7); about 5 will complete middle school and
begin secondary school ‘grade 10); and about 3 will survive through grade 12,
g 8N g

2, For every 100 girls who start grade 1, about 10 will complete primary school (through
grade 6) and begin middle school (grade 7); about 5 will complete middlie school and
begin secondary school (grade 10): and about 3 will survive through grade 12,

Note: These two observations are "best estimate” claims, based on @ cross-
sectional analysis. More detailed attrition and repetition rates will be collected
in later phases of data collection.  Eventually, these claims should be revised
based on a longitude cohort analysis.



3 For girls, the greatest risk of dropping out is during the first three grades. For boys, the
greatest risk is during grades 7-9. This pattern holds true in both rural and urban areas,
but is most pronounced in urban areas. This pattern suggests (a) that the reasons for
dropout are different for boys and girls and (b) that interventions aimed at reducing
attrition need to be designed and targeted differently for boys and girls.

Note: The different pattern of dropout for boys and girls presumably reflect
differences in the opportunity cost of attending school for boys and girls. The
value to the family of keeping girls at home may occur at a younger age than for
boys. who's value to the family (in farming or business) may increase when they
are a little older. However, the pattern is probably also linked to the lack of
female teachers and to cultural and traditional beliefs of the community,

4. Girls who persist beyond primary school have a much higher probability of completing
secondary school (12.5%) than do boys who persist beyond primary school (6.4 %),

Note: ‘This caleulation is based on students who actually finish primary school
(grade 3) and begin grade 4. (boys: 47/3 = 12.5%; gidls: 24/3 = 6.4%)

Access and Equity

5. Only about 20% of school age children are in school, Only 3.5% of the school age
females are in school; while about 34% of the males are in school.

Note: This is a "best estimate” based on data iromi 13 Provinces. A fuller
discussion and relevant caveats are provided in the report of Special Study 1.
While more refined analysis may improve the particular estimates. the policy
implications of this finding are unlikely to change - the magnitude of the problem
is too great,

6. Female enrollment is low, Nationally, only about 1% of the students enrolled in school
are girls. But aceess for girls is worse than it seems. Aggregate statistics on female
enrollment mask the true dimensions of the problem.  Five of the 22 Provinees have
virtually no girls enrolled in school. National averages are skewed by 4 Provinces with
higher female enrollment rates.

Note: There is wide variability in girls enrollment rates across Provinces. Girl's
enrollment rates tend to be higher in urban arcas and in Northern Provinees.

7. Overall, while a boy has only | chance in 100 of entering school and getting a secondary

school education in 12 years, that boy still has bout 10 times the chance a girl has of
doing the same thing.  Gnly about [ girl in 1000 will finish secondary school in 12
years.

\t v



Note: This estimate is developed oy combining participation data with student
flow data. For males, 34% begin school and, of those only 3% finish secondary
school. The joint probability, then, is that only 1 in cvery 100 Atghani boys will
complele secondary school. For females, 3.5% begin school, of those only 3%
finish secondary school. That means only about | in every 1000 Afghani girls
will finish secondary school,

In a six village study, 63% of those interviewed think girls should be educated, but only
about 43% of the families send their girls to the local school. When asked why, most
(55%) said it was due to tradition, but another 31% said it was because there was not a
separate girl's school,  Forty percent of the parents who do not send their daughters to
school said they would if there was a separate girl's schouls.

Teachers

9.

11

Thirteen of the 22 Provinces have no (or almost no) female teachers.  Until this
imbalance is addressed, it is unlikely that girl's enrollment will increase.

Note: Research on gender equity has clearly shown that one of the most important
elements in raising female enrollment is the availability of female teachers. This
is particularly true in Muslim societies which tend to have particularly strong
prohibitions on mixed gender schools after a particular age.

About a quarter of the teaching force have more than a secondary education, about
quarter have less. The largest group (47%) have at least some secondary schooling.
While the greatest marginal impact of teacher training is probably in targeting the least
gualified teachers, the greatest overall impact is likely to be from training aimed at the
large middle group that have some sccondary schooling.  The dilemma in teacher
training, then, is whether o go for drantitic gains {which funding agencies like), or less
dramatic but broader gains that serve wore students.

Note: This issue is complicated because, as the country stabilizes, the highest
rates of teacher attrition will be among the relatively more educated teachers who
will have more alternative employment opportunities.  In the long termy, training
aimed at these teachers will contribute to the development of the country, but not
necessarily the development of the education system (as thase teachers leave
teaching). As storted, these issues are complex and go beyond die bounds of this
paper.  In general, however, as the economic and political situation of
Alghanistan improves, teacher attrition can be expected to increase.  Future
teacher training projects need to plan for this possibility.

Most Provinces have 25-30 students per teacher, with the lowest class sizes in rural
arcas. While these rates are refatively low by world standards, they are a function of the
rural and mountainous nature of the country.



Texthooks

12, While the availability of textbooks vary across Provinces, all but 3 of the 22 Provinces
average at least | textbook per student; 12 of the 22 Provinces average 2 textbooks per
students,

Note: This might be an overestimate, since the books tended to be consolidated
in those schools that were open. If more of the schools were to open, the same
number of textbooks would be stretched across more students and the average
would drop. Having said that, it should be noted that this breadth of distribution
stitl is better than in many developing countries, Jargely because of the problems
education ministries seem to have in financing distribution.

13, Provinces highest in textbooks per student tend to be urban Provinces and those on major
transportation routes. ‘This means the marginal cost of distribution in the remaining
Provinces will be progressively higher, as only the most difficult areas remain.

4. About 6 of every 10 schools do not have a building. They operate outside or in
borrowed facilities.

Note: Most research indicates that Tacilities are not a major factor in student
achicvement,  However, the extent that this is true in Afghamstan needs to be
examined.  Given the Winter climate in much of the country, the Lk of an
enclosed meeting place limits on the effective length of so many school year,

15, There are about twice as many teachers as there are classrooms. This is an artifact of

so many schools being outdoors.

Community Support of_Education

16, Within Atghan villages, 99¢% of the people interviewed thought education was important
for the society and 95% expressed strong support for education. But only about 38% had
contributed to a school and, when asked what they might contribute in the future, only
about 20% « ffered to give cash or to support teachers’ salaries.

Note: Community support of education is a widely heralded strategy for
improving the availability and quality of schooling.  However, poverty and the
competing financial demands on villagers severely limits the feasibility of this
option in Afghanistan. Villages are willing but unable to suppiement or to off-sel
the loss of outside support for education.  (This finding comes from Special
Studies 2 and 3. which was conducted in 15 villages across 3 Provinees.)



Item 2: School Statistics/Graphs (28 Provinces), Includes the
Following Charts:

Chart 1. Teachers' Qualifications by Province - Overall.
Chart 2. Textbooks per Student Ratio - Overall,

Chart 3. Progression of Boy/Girl Students by Grade - Overall.
Chart 3a. Progression ot Boy/Girl Students by Grade - Urban.
Chart 3b. Progression of Boy/Girl Students by Grade - Rural.
Chart 4. Girls' Enrollment by Province - Overall.

Chart . Student - Teacher Ratio by Province - Overall.

Chart 6. Percentage of Women Teachers by Province - Overall.
Chart 6a. Percentage of Women Teachers by Province - Urban.

Cha.t 6b. Percentage of Women Teachers by Province - Rural.

Note: Incomplete data includes Balkh and Jawzjan provinces which
are approximately 50 percent finished and Faryab which contains
three schools. Kabul province is not included. Access due to
regional instability has delayed the completion of the indicated

data.

CHART # 1 - Teachers' Qualifications - This chart provides
information concerning training and background of the teachers.
The teacher training materials and seminars will need to be
prepared and delivered in accordance with the level of the
teachers. This chart shows about 50 percent of teachers in the
10th-i2th grade educational level, 25 percent below 10th grade and
25% above 12th grade. Teacher training must be targeted at the
appropriate level. The two provinces of ygreatest need are Oruzgan
and Zabul where almost 50% of the teachers have a 9th grade
education or less.

CHART # 2 - Textbooks per Student Ratio - This information will
help management make an informed decision about texthook
distribution. In a province by province comnparison one  can
determine the neced tor textbooks from one area to another. An
accepted ratio for a developing country might be two to three hooks
per student, depending on the number of subjects. The chart shows
that the ratio ranges from above 3.0 textbooks per student in
Konar, Oruzgan and Wardak to less than 1.0 textbook per student in
Badghis, Faryab, Ghor, Laghman, Paktya and Kandahar. Some future
emphasis needs to be placed in the latter provinces.



CHART # 3, 3A and 3B - Student Progression - From these charts
(Overall, Urban and Rural) one can observe the differences between
boy/girl attendance and the progression between grade levels. The
information prerented highlights the problem of keeping the
children in school (persistence) once they have started their
education, especially girls during grades 1-3 and boys during
grades 7-9. The information confirms some of ESSP's concerns which
are being currently addressed; i. e., gender equity and access.

CHART # & - Percentage Girls' Enrollment by Province - The
information provided shows that girls' attendance ranges from highs
in the provinces of Nimruz (45%), Balkh (22%) and Herat (25%) to
less than 5% in the provinces of Badghis, Faryab, Helmand, Kapisa,
Laghman, Logar, Oruzgan, Paktya, Paktika, Wardak and Zabul. Again
this shows that gender issues need to be given more emphasis.

CHART # 5 - Students per Teacher - This chart represents the number
of students per class for each teacher and will help the ESSP
direct its efforts in teacher training to those areas where the
ratio is higher and/or lower than the average or is unacceptable
when compared to standards provided for developing countries. The
ratio ranges from a high of 35 students per teacher in Paktya to a
low of less than 20 students per teacher in Helmand and Zabul. The
remaining provinces all in the 20-35% range.

CHART # 6, GA, 6B - Percentage of Women Teachers by Province - This
chart addresses the gender issue with respect to women teachers.
On the overall chart (#6) the information shows that the four
provinces of Balkh, Herat, Kunduz and Nimroz have about 30% female
teachers, compared to a majority of the provinces (16) with less
than 5% women teachers. On charts #6A and #6H (Rural and Urban)
the information reveals that the concentration of women teachers is
in the urban schools. The rural statistics show that only three
provinces Badakhshan, Baghlan and Jawzjan have 10% or more women
teachers, all of the remaining provinces have less than 10% with
most lesc than 5%,
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Textbook per Student Ratio

Overall
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Boy/Girl Progression Percentage in 28 Provinces
Overall

100
90
P 80 \\
E 70
R \\
£ o .
E 50
N \
T 40
é 30
E 20
10
0 T T T T T T T T T T T T
1 2 3 4 5 6 7 8 g 10 11 12
Boys % 86.65 88.82 89.34 90.54 91.14 91.21 89.5 87.64 86.4 8367 80.8 81.64
Girs % 13.35 11.18 10.66 9.46 8.86 879 105 12.36 136 16.33 192 18.36
Boys # 166849 | 110566 94694 77972 61244 48311 29855 19837 12620 8043 6008 4445
Gids # 25701 13922 11293 8144 5953 4656 3504 2798 1986 1570 1428 1000
Boys % 100 66 57 47 37 29 18 12 8 5 4 3
Girls % 100 54 44 32 -3 18 14 11 8 6 6 4
=ht= Boys %  'wlm Gids %,
School Statistics in 28 Provinces January 31,1994 Cha't 3
t




Boy/Girl Progression Percentage in 28 Provinces

Urban

100 ~

90
P 80
E 70
R
(o] 60
E 50
é 30
E 20

10

0 T T T T T T T T T T T T
1 2 4 5 6 7 8 9 10 1 12
Boys % 74.29 76.39 78.05 80.6 81.87 82.45 8137 80.02 79.56 78.65 74.75 75.13
Girls % 25.71 23.61 21.95 19.4 18.13 17.55 18.63 19.98 20.44 2135 2525 24.87
Boys # 42036 25407 23217 20523 17454 14250 9807 7860 5453 3894 3046 2115
Girls # 14549 7851 6528 4940 3866 3033 2245 1862 1401 1057 1029 700
Boys % 100 60 55 49 42 34 23 19 13 9 7 5
Girls % 100 54 45 35 27 21 15 13 10 7 7 5
== Boys % ™@m Girs %
School Statistics in 28 Provinces January 31.1994 Chart 3a



Boy/Girl Progression Percentage in 28 Provinces

Rural

100 -

10]
P 80 \\
E 7
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1 2 3 4 5 6 7 8 2] 10 11 12

Boys % 918 93.35 93.75 9472 95.45 95.45 94.09 93.48 92.45 89 88.13 88.6
Girls % 8.2 6.65 6.25 528 4,55 455 59 6.52 755 11 11.87 11.4
Boys # 124849 85159 71477 57449 43790 34061 20048 11977 7167 4149 2962 2331
Girls # 11152 6071 4765 3204 2087 1623 1259 836 585 513 399 300
Boys Y% 100 68 57 46 a5 27 16 10 6 3 2 2
Girls % 100 54 43 29 19 15 11 8 5 5 4 3

== Boys o  =@m Girg %

School Statistics in 28 Provinces January 31,1904 Chart 3b



Percentage of Female Enrollment by Province
Overall
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Percentage of Female Teachers by Province
Overall
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Percentage of Female Teachers by Province
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Percentage of Female Teachers by Province
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Item 3

IMPLEMENTATION PLAN

by David Chapman
EDC EMIS Specialist

SPECIAL STUDY 8: Audit of Data Accuracy

Overview: While many schools in Afghanistan do not yet have well developed record
keeping systems for maintaining information about students and eachers, the data being
collected from the schools is thought (by ESSP) to be essentially accurate and a
reasonable basis for educational planning. This pilot study is undertaken as to provide
an impirical estimate of the amount of error in current cducation data, first, as a basis
for assessing the confidence that can be placed in these data in future planning and
resource allocation decisions and, second, as an impirical basis for correcting present
estimates of student enrollment and teacher supply.

Purpose: This study will investigate two separate, but closely related issues: (a) the
reliabitity of the student and teacher data provided by the schools and (b) the accuracy
of the student and teacher data provided by the schools. Reliability refers to the
consistency of the data provided by cach school--for example, whether a school
provides the same numbers for first grade male enroliment when that information is
collected twice in the same school year. Accuracy refers to the extent that the data
repurted by each school reflects the actual number of students and teachers in that
school. Reliability and accuracy niay both be low if school record keeping is weak and
headmasters and teachers make errors in guessing the enroliment. Accuracy will also
be low if schools misreporting data in the helief that it will increase the resources
provided to that school (e.g., more textbooks, teacher salaries, cte.) Both
considerations are important to ensuring trustworthy data for central level educational
planning and decision making.

Procedure: This study will be conducted in conjunction with the piloting of the Phase H
Data Collection Form. Approximately 2-3 weeks after the initial datit collection team
visits a school to colleet Phase H data twhich involves the collection of both Phase T and
[ data), a second data collection will re-visit a total of SO of those same schools in two
provinces.  During this second visit, the team will again complete the Phase portion of
the data collection form which collects mtormation on student enrollment by grade and
gender and teacher supply by grade fevet and subject. While in the school, the team
will also ask to review claws registers for all classes in the school. Stedent enrollment
taken from these class tegisters will be recorded onaspecial Class Register Data Form,
(It teachers are reluctant 1o allow aceess to their Class Registers, the research team will
not press the 1ssue.)



Data Analysis: Data will be analyzed in two stages.

Stage One: Lach item on the Phase I Data Collection Form completed by the school 2-3
weeks earlier will be compared with that same item from this second administration of
the Phase I Data Collection Form.  For each item (e.g., male enrollment in grade 4), a
discrepancy score will be computed by subtracting the value from the second form from
the value of that same item on the first form. This discrepancy score will then be
divided by the value of the item on the first form. This will give a percent of
discrepancy. The average percent of discrepancy for each item will then be computed
by summing the percent of discrepancy across all schools in the sample. The average
percent of discrepancy will indicate the extent the same information was provided both
times the data were collected in the school.  An examination across items might indicate
types of data in which there tends to be greater error in reporting. For example, there
may be more crror in carly grades, where class sizes are larger and it is harder for
teachers to estimate enrofliment.

Stage Two: For cach school, enrollment by grade and gender will be computed based on
data from the Class Registers. These totals will be compared 1o the corresponding
information from the Phase | Data Collection Form completed during the same school
visit, A discrepancy score will be computed for cach grade level by subtracting the
enrollment taken from Phase | Data Collection Form from the enrollment computed
from the Class Registers. The percent of diserepaney will then be computed by
dividing the discrepancy score by the value taken from the Class Register. The average
pereent of discrepancy will indicate the extent that the data provided by the school on
the Phase T Data Collection Form was the siame as that recorded in the teachers?
registers.  This represents a measure of the aceeracy of the data provided by the school.

Interpretation of Pesults: The comparison of student enrollment and teacher data collected
ACTOSS two occasions 2-3 weeks apart provides an estimate of the refiability of the data
in the larger EMIS. Low discrepancies suggest that the data available in the EMIS can
be safely used for resource allocation decisions (e.g., textheok, teacher, and salary
allocations). Such a finding is of particular importanee o international assistanee
agencies that wish to support education developmient activities in Atghanistan, but need
to be able to plan and justify their investment decisions. High discrepancies would
stuggest that the aggregate data avalable in the DNOJESSP EMIS are not vet an
accurate reflection of the level of activity in the schools. This finding would indicate
the need for more school-level training for headimasters on how 1o maintain and report
school Tevel data.
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PHASE-OUT PLAN
(draft)
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Textbook Printing









Item 2

UNO/ESSP Staffing Phase~out

NO. OF
EMPLOYEES

T(433)
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31 Jan. 94 31 Mar 94 31 May 94

TIME LINE IN MONTHS



UNO/ESSP Staffing Phase-out

Staffing Reduction_ by Program Percent

Month 1: ECA Peshawar (

(31 Dec.) Monitoring* (6
IMDC (50
Instructional Design (8

Month 2: ESSP Quetta (

(31 Jan.) Monitoring# (4
IMDC (40
Instructional Design (2

Month 3: ECA Peshawar (20%)
(28 Feb.) ESSP Quetta (20%)
Literacy (women) (100%)
Team Office (40%)

Month 4: Teacher Training (men/women) (100%)

(31 Mar.) Desktop Publishing (100%)
IMDC (10%)
Team Office (20%)
Month 5: Research and Planning (100%)
(30 Apr.) Warehousing/Textbook Distr. (100%)
Team Office (20%)
Month 6: Program Coordinators (100%)
(31 May) Team Office (10%)
Month 7: Expatriate Staff (100%)
(30 June) Team Office (10%)

* Full time monitoring staff will be terminated in December and
January and part-time monitoring, as needed, will be employed in
February, March and April for the final textbook distribution
monitoring.



University of

Education Sector Support Project

Jniversity of Nebraska at Omaha

Nebraska 35 F/A Khusha!l Khan Khattak Road
University Town, Peshawar Pakistan
at Omaha Tel. 44536-45318-42103
Fax: 42492
Ttem 3 Tix: 52399 USaid PK
TO: Pam A. Wegde, Assistant Project officer
USAID/Islapabad
FROM: G. R. Boa Team Leader
UNO/ESSP
DATE: 3 January 1994
RE: Textbook Printing

After reviewing the need for textbooks inside Afghanistan, ESSP
decided on the following numbers that should be printed during the
phase-out period. As many books as possible up to 1.5 million will
be distributed to schools, remaining books plus any books not
distributed to schools because of time constraints and/or
access/security problems will be warehoused.

Distributed Pending Warehoused Inside

Printed Access/Security Afghanistan
Grades 1 - 6 1.2 million 939,000 books 216,000
Grades 7 - 8 700,000 505,500 books 195,000
Grades 9 - 12 100,000 55,500 books 44,500
Total: 2.0 million 1.5 million .5 million

This printing will by no means allow us to give a book to each
student in Afghanistan. This will enable the UNO/ESSP to provide a
more complete coverage in the primary grades and in the 7th and 8th
grade the covcrage will be 1 textbook for approximately each 2-3
students. In grades 9 through 12 our desire 1is to provide some
books for selected urban centers and, in some cases, sample sets
for teachers to use as reference material. The capabilities of
printing and distributing will not allow us to provide a book for
each student.

According to our conversation with John Dixon, IRC director, the

total number of books (2,000,000) is within IRC's management
capacity for the next 4 months (January - April).

University of Nebraska—Lincoln

University ot Nobraska Medical Center



Books Scheduled for Distribution

1-

10-

11~

12~

Grade
Grade
Grade
Grade
Grade

Grade

Grade

Grade.

Grade

Grade

Grade

Grade

1st.
2nd.
3rd.
4th
5th

6th

7th

8th

81,000
65,000
90,000

249,000

194,000

260,000

939,000

274,500

231,000




APPENDIX F

MONITORING PLAN



(Draft) 31 December 1993

UNO/ESSP Monitoring Plan
January thru April 1994

Monitoring activities of UNO/ESSP for January thru April 1994 shall
be concentrated on textbook distributions and teacher training

seminhars.

Purpose:

Assurance that textbooks and educational materials are

being delivered to the provincial directorates and identified for
pre~selected schools based on current requests and known needs.

A. TEXTBOOK DISTRIBUTIONS

1.

Initial Monitoring:
. Deliver textbooks to provincial education offices
inside Afghanistan according to the described schedule.

. Each truck of textbooks will be accompanied by a
monitor.

. The monitor will bring a Receipt for Delivery Form,
from the provincial education office which contains a
description of the shipment. The receipt should have a
signature of an authorized official of the office and its
official stamp.

The monitor will take a picture of the official
receiving the textbooks, an appropriate office marking,
the truck and the official transmitting the textbooks.

. A textbook distribution schedule will be provided to
the provincial education office and schools will be
notified regarding availability of textbooks.

. The monitor will file a brief report of the trip in
accordance with the attached Trip Report Form.

. A letter will be sent from UNO/ESSP to the headmaster
of each school stating that textbooks have been delivered
to the provincial directorates for distribution to
his/her schools.

. If the circumstances prevent the completion of the
delivery, the monitor shall complete a report describing
the circumstances of the aborted delivery and the details
of the current location and supervision of the materials.
This report will be translated into English and a meeting
will be held to determine the next course of action.
This meeting will be attended by UNO administrative and
monitoring staff, USAID project staff and representative
from the DC&A.



2. Planned Delivery Schedulex*:

A. January

1. Southwest Provinces:
-Kandahar
~Helmand
-Herat
-Badghis
-Zabul
-Nimroz
-Farah
-Orozgan
-Ghor

2. Nangarhar

3. Laghman

4, Runar

*Note: Delivery is tentative pending access, security and
approval of Pak-Afghan border permits and is subject to
further review based on any additional requests received.

B. February

Khost
Paktia
Paktika
Logar
Wardak
Ghazni
South-western provinces:
-Kandahar
~Helmand
~Herat
-Badghis
-Zabul
~Nimroz
-Farah
-Orozgan
-Ghor

NoOoUswN e

C. March
1. logar
2. Wardak
3. Ghazni
4, Bamyan
5. Paktia

If the situation becomes calm, some priority will
also be given to Kabul, Parwan, Kapisa and Balkh.



D. April
1. Herat (region)
2. Khost (region)
3. Jalalabad (region)

Because of the time limit the final delivery of
textbooks and educational materials will be to the
three regions where UNO/ESSP has sub-offices. The
books and materials will be stored in warehouses
and from there distributed to the other provinces
in the region.

Note: In textbook distribution special consideration will
be given to girl schools. Relative to the secondary
textbooks, dve to limited number, these materials will
mainly be sent to selected urban areas with the intent of
placing at least one set per designated teacher/subject.

3. Followup Monitoring:
. Two to three weeks after delivery of textbooks a joint
monitoring team of UNO/ESSP and DC&A Unit would be sent
to followup on the textbook distribution.

A one to two page monitoring form to be developed by
the ©DC&A Unit will be wused 1in this monitoring
activity.

TEACHER TRAINING SEMINARS
Purpose: Assurance that teacher training participant are

receiving the standard training program and that the training
program is effective and useful.

1. Initial Monitoring:

Seminar Participant Survey Form for selection of the
participants.

. Teacher Background Intormation Form to be filed on each
participant including a picture.

Semirar Evaluation Form to be completed at end of the
seminar by each participant.

. Attendance records of participants of the seminars will
be prepared.



Planned Delivery Schedule*:

Seminars scheduled to be completed during January to
February period:

No.lof
Seminars Province Start- Date Compl. Date
2 Nangarhar/M Dec. 11, 93 Jan. 15, 94
2 Kunar/M Dec. 14, 93 Jan. 16, 94
2 Khost/M Dec. 14, 93 Jan. 16, 94
1 Peshawar/w Jan. 16, 94 Feb. 27, 94
1 Nangarhar/w (scheduled Jan/Feb)
2 Nangarhar/M (scheduled Jan/Feb)
2 Laghman/M (scheduled Jan/Feb)
2 Khost/M (scheduled Jan/Feb)
1 Konar/M (scheduled Jan/Feb)

*Note: Delivery is tentative pending access, security and
approval of Pak-Afghan border permits and is subject to
further review based on any additional requests received.

A joint monitoring team ot UNO/ESSP and DC&A Unit will
followup on the seminars by reviewing the documented file
and by visiting the seminars and/or selected
participants.
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BRIEFING PAPER
EDUCATION SECTOR SUPPORT PROJECT (ESSP)

31 December 1993

The university of Nebraska at Omaha [UNO) is the technical
assistance contractor for the ESSP and is assisted by The Education
Development Center, Inc. and Creative Associates International,
Inc. UNO has a long history of support for the Afghan cause:
Center for Afghanistan Studies (since 1972), Library Collection,
Higher Education Project at Kabul University (1974-1978}), Atlas of
Afghanistan Project, Afghan Participant Training, and the Education
Sector Support Project (1986-92).

The USAID Oftice for Afghan Affairs supervises the project.
Project implementation of the initial ESSP began in October 1986
and was completed 30 April 1992 with expenditures of approx $31.6
million. A new three year ESSP contract was initiated 1 May 1992.
Expenditures through 31 December 1993 were approx $8.2 million.
The project contract through FY95 is 18.0 million.

The counterpart agency for ESSP is the Education Center for
Afghanistan (ECA). 1Initially, ECA was advised by representatives
of the Alliance, later reported as a subunit through the Ministry
of Education/Afghan Interim Government (AIG) and Afghan Education
Authority (AEA), and currently is involved in cooperative planning
with the Ministry of Education (MOE)/Kabul. ESSP expatriate
staffing includes five positions.

Program Objectives:

A.

(@]

To strengthen the primary school network by improving its key
elements, including curriculum, textbooks, and instructional aids,
teacher training and central capabilities in planning, budgeting,
and policy development.

To increase_the_incidence of adult literacy by providing textbooks,
instructional materials, and technical guidance to groups engaged
in literacy training.

To increase cccecz to schools and to remove educational disparities

by reaching uider-served gender, geographic and ethnic groups.

Summary of Accomplishments - ES8P (October 1986 thru April 1992)

A.

Education Center for Afghanistan (ECA)

Operational in Fall cf 1986

Integrated into AIG/Ministry of Education in 1989
Afghan Education Authority in the Fall of 1991
Informal dialoque with the MOE/Kabul since April 1992
Main office in Peshawar, regional office - Quetta

82 employees and 7 departments
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{October 1986 thru April 1992 - Continued)

B.

G.

Schools Active
Afghanistan 1,178
Refugee/Pakistan 1,031
Textbooks Prepared

Gr. 1-6 56

Gr. 7-9 83

Gr. 10-12 15

Teacher Training Number
Master Trainers 52

Teacher Trainers 66
Classroom Teachers 1,314
Literacy Courses
Mujahideen 2,265
Scholarships

50 Particip. (ASP) 43 ret.
10 Particip. (ASP/Web) 0 ret.
45 Particip. (Web) 8 ret.
Material Kits
Development

Educ. Materials 66,875
Mine Awareness 738,520
Narcotic Awareness 2,686
Teachers' Guide Subjects

Manpower_Trajining

Peshawar (male)
Peshawar (female)
Quetta

Hayatabad

0
10
35

Reading and Math

Reading, Math,

Office/Trade
Office

Trade

Auto

Science, Soc. Studies

Salaried

1,013

1,031 (8,040 staff)

Printed

8.1 million
1.2 million
37 thousand

Training Period

20 weeks
10 weeks
4 weeks

Participants

43,694

in-prog.
in-prog.
in-prog.

Silkscreen
rosters

216,890
2.2 million
11,700

Stdts Enr Stdts Pass

7 out of status
0 out of status
2 out of status

906
35
376
50

622

v
\\



Summary of Accomplishments - ESSP (May 1992 thru December 1993)

A.

H.

Education Center Regional Education Centers (REC)
for Afghanistan (ECA) Offices in Herat, Khost and
Sub-office in Kabul (FY92). Laghman (FY93).

Research 1Info._ (28 Provinces) Schools Students

Surveyed 2,599 722,400 (gr. 1-12)
ECA Supplied 1,606 446,392 (gr. 1-9)
ECA Salaried 975

Girls/Coed 113/290 81,955 (gr. 1-8)
Textbooks Distributed

Gr. 1-6 2,966,448

Gr. 7-9 767,926

Gr. 1c-12 52,110

Curriculum Quality

Development includes Scope/Seq. for Gr. 1-6, Reading, Math/Sci. &
Soc. Studies; Teaching Guides and Textbooks for Gr. 1-9; Home
School Lesson Units for Gr. 1; and 4 Pedagogy Resource Books.

Material Development Kits Quantity Type
Primary/Literacy 18,880 116,280 Charts/Maps (6 kinds)
Language/Math (Primary) 18,130 49,120 Boards (3 kinds)
Storybooks (Primary) =  ------ 91,940 Cloth (12 kinds)
Scientific (Primary) 3,081 21,567 Math/Sc.Aids (7 items)
Scientific (Middle) 5,215 20,860 Charts (4 kinds)
Geography (Middle) 600 2,500 Posters

Teacher Training Number Program Trng_Period
Specialist Facilitators (M-16) 16 training 6 months
Master Teacher Trainers(M-40,F-31) 71 training 16 weeks
Teacher Trainers (M-10, F-7) 17 training 10 weeks
ECA Classroom Tchrs(M-1487,F-325)1812 training 4-5 weeks
Ref.Schls Classroom Tchrs (F-218) 218 training 4-5 weeks
Literacy Textbooks/Material Development/Training

Learning to R-ad and Write (3 books): Home/Family (Vol.1),
Farmers (Vol.2) and General Adult (Vol.3), includes textbook,
teaching guide, and storybooks.

17 ESSP Women Trainers (2 weeks)

5 Other Agency Women Trainers (2 weeks)

10 Pilot Adult Iiteracy Home Schools (Basic ~ 6 months)

5 Pilot Adult Literacy Home Schools (Advanced - 3 months)

Scholarships

45 Particip. (contd.) 6 ret. 39 in-prog.* 0 out-of-status
Manpowei Training Skills Area Stdts Enr Stdts in-proq.*
Peshawar (male) Office/Trade 213 150

Peshiawar (femnale) Office 43 34

Quett.a Trade 175 124

Hayatabad Auto 89 78

Marut Trade 52 38

Ghazni Trade 120 83

* Note: Students in-progress when transferred to HRD on 30 Sept. 1992.
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ESSP ORGANIZATIONAL CHART/STAFFING PLAN 31 December 1993

CHIEF OF PARTY
G. R. BOARDMAN

LT1
Deputy Chief of Party Monitoring/Literacy/
A. S. Azimi Community Development
LT2 LS (Assil)
L I
Literacy Material/ Community Dev./
Training Social Marketing
LS (Abdali) , LS (On-hold)
'
I
C i 1 | !
Instructional Design/ [ Female Education/ EMIS Coordinator/ Finance/Adm. Officer/
Educator Training [ Gender Equity Institutional Dev. ACA Finance Advisor
(Hekmaty/Amouzgar/ ! (Yousaf/Helai/Trina) LT3 D. Weiller LT4 R. Klaasmeyer
LS Majmi/azizi) t | ’L
SRR Coord. EMIS Activities Supervise Finance,
Plan/Coord./Implenmnent : ;P an/Coord.Trng& Mat.Dev. Assist R&P/Monitoring/ Accounting, Personnel
Instructional Design ! |Coord. Home Schools Institutional Dev./Sub- Logistical Support and
and Educator Training : i !Coord.Social Mobilization contractors (EDC/CAIT) Procurement Activities
L | L
| i
r i
' _ i |
Instructional Mater1a1| |Regional Education centers i Research & Planning
Dev. Center (IMDC) i +ECA/MOE Liaison ‘ |
LS (llazir) J :LS (ECA Directors) ; Ls (Rahinmi) i Staffing
L L
T i i
- 1 hExoats (1 Open) 5
Monitoring/Textbook || lLS (Afghan) 322
LT = Long Tern ACA = Afghan Counterpart Agency Distribution S (lion--Afghan) 4'
LS = Local Staff ECA = Educ. Center for Afghanistan |LS (Sherzad) { ﬁECA 21l
EMIS = Educational Management Information Systems s




