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Project Authorization

Name of Country: Guatemala

Name of Project: Guatemala Peace Scholarship (GPS)

Number of Project: 520-0393

l. Pursuant to Sections 531 and 103 of the Foreign Assistance Act

of 1961, as amended, T hereby authorize the Guat.emala Peace
Scholarship Project for Guatemala, involving planned obligations
of not to exceed Thirty-Seven Million United States Dollars

-(US$37,000,000) in grant funds over a five year period from date

The planned life of the Guatemala Peace Scholarship Project is
seven years from date of initial obligation.

The project will equip a broad base of leaders and potential
leaders in Guatemala with technical skills, training and
academic education and an appreciation and understanding of the

The Guatemala Peace Scholarship Project, along with 12 other
Mission projects and the LAC Regional Project, the Caribbean and
Latin American Scholarship Program (CLASP) 1I11I.

Within the general framework of CLASP II, the Guatemala pPeace
Scholarship (Gps) Project has three country-specific
sub-purposes:

1) strengthen the democratic process in Guatemala by exposing
trainees to democratic decision-making processes;

2) facilitate Guatemala's social, economic and political
development by providing relevant skills and knowledge to
leaders and potential leaders via training so that they can
lead communities to solve their own problems through
organization and community action; and :

3) strengthen individual understanding and friendship and
develop or strengthen direct business, institutional and/or
social relationships between Guatemala and the United States.

The GPS/CLASP II Project will ccnsist of short-term
technical training, long-term technical training, long-term



academic training and communications support. All trainees
will attend training programs in the United States that
include two components: 1) the basic skills and attitudes
necessary to participate effectively in a democratic
system, and 2) the technical skills needed for economic
development.

3. The Project Agreements which may be negotiated and executed
by the officer to whom such authority is delegated in
accordance with A.I.D. regulations and Delegations of
Authority shall be subject to the following essential terms
and Covenants and major conditions, together with such
other terms and conditions as A.I.D. may deem appropriate.

a) SQu5Qﬁ_ﬁnd_QI1Q1n_Qf_CQmmQﬂltlﬁiAdﬂitlQnﬂllhI_Qi

Commodities financed by A.I.D. under the Project shall
have their source and origin in the United States, the
cooperating country, or other countries included in the
Central American Common Market, except as A.I.D. may
otherwise agree in writing. Except for ocean shipping,
the suppliers of commodities or services shall have the
United States, the cooperating country, or other
countries included in the Central American Common
Market as their place of nationality, except as A.I.D.
may otherwise agree in writing. Ocean shipping
financed by A.I.D. under the project shall, except as
A.I.D. may otherwise agree in writing, be financed only
on flag vessels of the United States.
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I. SUMMARY AND RECOMMENDAT IONS

A, Recommendation

The Project Committee recommends that
$35,000,000 in Economic Support Fund grants and $2,000,000 in
ARDN grants for a total of $37,000,000 be authorized for the
Guatemala Peace Scholarship (GPS) project to provide long- and
short-term technical and academic training programs in
Guatemala and the United States for qualified Guatemalans. The
project will have a five year obligation period and a seven
year implementation period to allow adequate time for trainees
who initiate training in FY 1994 to complete their programs,
return to Guatemala, become members and benefit from the Alumni
Association and its activities and benefit from follow-on
activities.

B. Summary Project Description

The GPS Project is a continuation of the
$282.7 million Caribbean and Latin American Scholarship Program
(CLASP) which was initiated in 1985 as a response to the
scholarship recommendation of the National Bipartisan
Commission on Central America report. Under CLASP 1I,
USAID/Guatemala obligated $36.1 million, from 1985 to 1989,
which funded U.S.-sponsored training programs to approximately
4,000 Guatemalans from disadvantaged backgrounds. The GPS
Project will obligate $37 million in grant funds, from FY 1990
through FY 1994, which will support training for approximately
2,100 leaders and potential leaders from socially and
economically disadvantaged classes in selected priority sectors.

The goal of the Guatemala Peace
Scholarship/CLASP II Project is to promote broad-based economic
and social development in Guatemala. The project sub-goal is
to encourage and strengthen free enterprise within a system of
democratic pluralism to establish the conditions necessary for
sustained development.

Tne CLASP II Program purpose is to equip a
broad base of leaders and potential leaders with technical
skills, training, and academic education and an appreciation
and understanding of the workings of a free enterprise economy
in a democratic society. Within this general framework, the
Guatemala Peace Scholarship project has three country-specific
sub-purposes:



1) strengthen the democratic process in
Guatemala by exposing trainees to democratic
decisionmaking processes:;

2) facilitate Guatemala’s social, economic and
political development by providing relevant
skills and knowledge to leaders and potential
leaders via training so that they can lead
communities to solve their own problems througa
organization and community action; and

3) strengthen individual understanding and
friendship and develop or strengthen direct
business, institutional and/or social
relationships between Guatemala and the United
States.

The GPS/CLASP II Project will consist of
short-term technical training, long-term technical training,
long-term academic training and communications support. All
trainees will attend training programs in the United States
that include two components: 1) the basic skills and
attitudes necessary to participate effectively in a democratic
system, and 2) the technical skills needed for economic
development.

The U.S. training institutions and Guatemalan
candidates for training will both be selected approximately
one-year in advance of scheduled call-forwards in order to
permit significant in-country preparatory training, including
English language training, and it will, where appropriate,
permit selected training providers to actively participate in
curriculum development, candidate screening/selection,
in-country preparatory training and pre-departure orientation
sessions.

The general target group for the GPS/CLASP 11
project will be members of the rural community leadership.
Within this broad group, leaders from sectors of programmatic
importance to USAID/G will be included in the project. All of
the groups hold either a formal position of authority or
influence at the local or municipal level or are influential
in the community because of their knowledge, initiative or
occupation. The following occupations were identified in the
Social Institutional Framework (SIF) for each targeted sector
(refer to Annex K):



Health: Community health volunteers
Family Planning Volunteers
He.lth Education/Communications

Rural Development: Development Committee Volunteers
Community Service Providers
Artisan Enterprises
Nutrition Workers

Local Government: Mayors
Municipal Administrative Officials
Village Councils
Development Committees

Education: Bilingual Educators
Primary School Teachers
Secondary School Teachers
Training of Trainers

Agriculture: Farmer Leaders
Agricultural Outreach Workers
Cooperative Leaders and Members

Private Sector: Small Business
Tourism
Drawback workers

The GPS project will utilize a direct
contracting mode for project implementation with
USAID/Guatemala exercising administrative oversight for all
project activities. A project-funded U.S. personal services
contractor (PSC) will be hired to work in the Mission and will
be responsble for all day-to-day project implementation,
management and monitoring activities. The PSC will provide
overall guidance for the project and will act as the contract
manager. The FSN training officer will provide general
support to the PSC for the implementation of the project and
will ensure that relevant AID rules and regulations are
followed.

The GPS project will meet or exceed all CLASP II
program guidelines which include: at least 70% of the
trainees must be socially and/or economically disadvantaged;
at least 40% of all trainees must be female; all CLASP II
trainees must attend technical or academic programs in the
U.S. lasting no less than 28 days. At least 20% of all
trainees will attend programs lasting nine months or longer;



and, no fewer than 10% of all trainees will be trained in
Historically Black Colleges and Universities (HBCU's).

It is expected that by the end of the project
there will be a significant increase in the nunber of
economically and socially disadvantaged Guatemalans receiving
U.S.~-sponsored training. It is also expected that these
leaders or potential leaders will advance in their careers and
at the same time utilize their newly-acquired skills and
learned experiences by assisting their communities in solving
their own problems through organization and community action,
by demonstrating to their communities their new-found
appreciation/understanding of democratic institutions and the
free enterprise system, and promoting/strengthening their
personal professional and institutional linkages with the U,S.

SUMMARY COST ESTIMATE, PROJECT
SUMMARY AND FINANCIAL PLAN

( U.S. § Millions )

Number of Trainees 402 436 448 448 330 2,064

Training Cost 5.4 6.0 6.7 6.9 5.8 30.8

(U.Ss. § Millions)

Training/Administrative

Costs = $31.8
Project Management/

Institutional Contract = § 3.9
Evaluations/Audits = $ 0.3
Inflation/Contingency = § 1.0
Total GPS Costs =  $37.0

Counterpart Contribution: This project does not
require a counterpart contribution for the following reasons:
the project will obligate mostly ESF funds; and 2) the project
will be obligated through direct A.I.D. contracts.




IT. PROGRAM RATIONALE AND DESCRIPTION

A. Background and Rationale
1. A.1.D. Participant Training Pregrams,
1949-1984

History. Participant training has been an
integral part of the foreign assistance program since the
Marshall Plan in 1949. More than 250,000 foreign nationals
have received U.S. government scholarships for training in the
U.S. or third countries, over 30% of whom have been from Latin
America and the caribbean. Between 1958 and 1984, 38,387
people from the LAC regicn were trained in the U.S. by A.I.D.
or its predecessor agencies in virtually every important
development field. Although no formal tracking of the
participants has been conducted, informal surveys have found
that many leaders and influential people in LAC countries have
received U.S. government (USG) scholarships.

Funding levels for the A.I.D. participant
training program, and consequently the number of people trained
annually, has fluctuated significantly over the past four
decades. The largest program was in the immediate postwar
years (1944-1957), when over 8,700 scholarships were awarded
each year. Since then, training levels fluctuated between a
low of 3,440 participants a year in the early 1960s to a high
of almost 6,200 in the early 1970s. By the early 1980’s,
approximately 5,400 participants were being trained each year.

In the late 1970s and early 1980s, the LAC
Bureau initiated a series of regional training projects to
increase the number of participants from the LAC region.
Although the impact on the total numbers trained was modest,
these projects incorporated new approaches which would be
expanded under the Caribbean and Latin American Scholarship
Program (CLASP). The "Training for Development" project
(598-0580) was authorized in FY 1979 to provide training for
647 participants, with an emphasis on people from lower
economic status groups. The LAC Training Initiatives I
(598-0622) was authorized in FY 1982 to train 670 individdals.
In FY 1983, the Caribbean Basin Scholarship Fund (CBSF)
(598-0626) sponsored 500 participants from the private and
public sectors, again focusing on people from socially and
economically disadvantaged groups.

Evaluations and Lessons lLearned. Despite
the substantial scale of the participant training program over




the years, A.I.D. has had limited success in evaluating the
impact of the program on development. In 1984, PPC/CDIE
sponsored a study to review A.I.D. evaluations of participant
training projects conducted over a 30 year period ("Review of
Participant Training Evaluation Studies," Tom Moser and Laurel
Elmer, PPC/CDIE 1984). The study found that A.I.D. has
conducted relatively few evaluations of participant training
programs, virtually all of which focused on operational issues
rather than the eventual use of the training. The only
systematic, worldwide evaluation of the utilization and
effectiveness of participant training, conducted in the early
1960s, recommended the following (in order of importance):

(1) more follow-up activities with returned
participants are needed;

(2) participants should have more involvement in
predeparture program planning;

(3) longer term training ensures better
utilization than does short-term training;

(4) supervisors should be involved in selecting
participants and planning the program;

(5) plans for using the training should be
formulated during the pPlanning stage; and,

(6) participants should be better informed and
satisfied with their training programs
before departure.

In 1967, A.I.D. initiated an ambitious
evaluation that was to include three phases of systematic
interviews with participants-- predeparture interviews, exit
interviews in the U.S., and follow-up interviews in country.
Although over 10,000 exit interviews were conducted, neither of
the other two phases was implemented. 1In 1974, the American
Institutes for Research was contracted to develop criteria and
methodologies for an impact assessment, but A.I.D. never
accepted or used the methodology.

The other notable finding of the Moser and
Elmer study was the frequency with which the same
recommendations were repeated over the Years, often in the same
countiy or region. All of the recommendations from the 1960s
study cited above were among the eleven most frequent
recommendations in other evaluations over the next 25 years,
indicating a continuing inability to incorporate such findings
in new projects.



2. eports and Evaluations ad to CLASP

The conceptual origins of the CLASP program are
found in three key studies: the Report of the National Bipartisan
Commission on Central America (NBCCA) ; a GAO audit, "U.S. and
Soviet Bloc Training of Latin American and Caribbean Students:
Considerations in Developing Future U.S. Programs;" and an audit
conducted by the A.I.D. Inspector General (IG) office, "A.I.D.’s
Participant Training Program Can Be Made More Effective," (Audit
Report No. 85-08).

The NBCCA, chaired by Dr. Henry Kissinger, was
appointed by President Reagan to propose solutions to the political
ard economic crisis in cCentral America. The Commission’s 1984
report outlined a broad program of support for the region and

underpinnings of the political problems. A primary conclusion was
that the human resource base must be strengthened to provide an
adequate foundation for viable democratic societies and social and
economic development. The Commission recommended that 10,000
Central American students be given scholarships for training at
U.S. academic and vocational/ technical training institutions. Tt
further recommended that (1) the program eéncourage participation of
young people from all social and economic classes; (2) students
receive adequate pPredeparture preparation in English and remedial
academic training; (3) graduates be encouraged to return to their
home countries; (4) Central American countries bear some of the
cost; and (5) some of the scholarships be made available to
mid-career public servants and university faculty exchanges.

The GAO audit, released soon after the NBcca report,
documented the scale of Soviet Bloc training pPrograms worldwide and
the sharp increase in scholarships for Caribbean Basin countries
between 1977 and 1982. 1In 1982, the Soviet Bloc countries
sponsored 83,500 participants worldwide while the U.s. sponsored
only 12,500 individuals. The GAO noted, however, that government-
sponsored students comprised only a fraction of the estimated
240,000 foreigners studying at U.S. universities in the 1981-1982
school year: the remainder were supported by family resources or
nongovernment sponsors. The audit also found that individuals
receiving Soviet Bloc scholarships were usually from less affluent
families than those sponsored by the U.S.

In December of 1984, the AID/IG concluded an audit
to identify major recurring problems in participant training
pProjects. The audit found that many participants did not have



adequate English language or academic qualifications to complete
the training, that missions did not adequately follow-up on
returned participants to assure utilization of their new skills,
and that AID lacked the comprehensive and up-to-date information
needed to manage the programs and control costs. The IG also noted
that despite spending billions of dollars on participant training
over three decades, AID had no information or means of evaluating
the impact and effectiveness of the training.

3. CLASP I Project History and Description

History. The Caribbean and Latin American

Scholarship Program (CLASP) was initiated in 1985 as a response to
the NBCCA report and incorporated many of the findings of the
audits, reports, and evaluations discussed above. The CLASP
program was authorized under two separate regional projects, the
Central American Peace
Scholarships Program (CAPS) (597-0001) and the Latin American and
Caribbean Training Project II (LAC II) (598-0640), which included
participant training in the Caribbean and Andean regions and in
selected advanced developing countries (ADCs). The LAC II
authorization was subsequently amended to include two subregional
raining projects--the Presidential Training Initiatives for the
Islands Caribbean (PTIIC) and the Andean Peace Scholarships Program
(APSP) .

The CAPS project was authorized in 1985 to provide
U.S.-based training for 7,000 Central Americans and subsequently
amended to increase the training targets to 12,200. PTIIC,
initiated in late FY 1986, provides U.S.-based training fer
approximately 1,525 people from the Dominican Republic, Jamaica,
Haiti, and the Eastern Caribbean Islands. APSP was initiated in
1987 to provide similar training for 1,750 people from Colombia,
Peru, Ecuador, and Bolivia. Participant training in four
ADCs-~Brazil, Mexico, Paraguay, and Colombia--was included in the
LAC II authorization in 1985. 1In 1986, AID moved the funding for
CAPS, PTIIC, and APSP from LAC and CA regional accounts to mission
bilateral accounts, thus creating bilateral programs under a
regional authorization.

CLASP was originally authorized at $161 million and
through a series of amendments gradually increased to $282.7
million. The final CAPS obligations under CLASP I are scheduled in
1989 and the final APSP obligations are scheduled for 1990. The
PACD’s are in 1993 and 1994 respectively to allow adequate time for
the lonc-term participants to complete their studies and return
home.



Three Congressional earmarks have been funded under
the CLASP umbrella: the Central American Scholarship Program (CASP)
which began in 1985; the Cooperative Association of States for
Scholars (CASS) which began in 1988; and the Leadership Center of
the Americas (LCA) which also began in 1988. The International
Student Exchange Program (ISEP) in Georgetown University
administers the $34 million CASP project to train Central Americans
in U.S. community colleges. Georgetown also administers the $7
million CASS project to train 116 Central America and Caribbean
youth through a pilot cost-sharing program. CASS is intended to
develop the capability of pParticipating U.S. institutions to
provide suitable, cost-effective education and training programs
for disadvantaged youth. The LCA program, administered by the
Consortium for Services to Latin America (CSLA), consists of
mid-winter seminars and summer internships in transnational
corporations for 200 undergraduate students to establish a Pan
American network of potential future leaders.

Unique Elements of CLASP. The CLASP program was
different from most traditional training programs both in concept
and implementation. CLASP combined economic development and
strategic objectives and made a significant effort to incorporate
recommendations from previous evaluations. The parallel objectives
of the program were to counter Soviet bloc training in the region
and to increase the number of U.S. trained individuals in planning,
implementation, technical, management, and administrative levels.
The strategic objective is met by careful recruitment and selection
of Peace Scholars from socially or economically disadvantaged
groups. CLASP program guidelines required that at least 70% of all
Peace Scholars be disadvantaged and at least 40% be women.
Subgroups within the overall target group, such as youth, rural
people, community leaders, and the private sector, had no numerical
targets. To meet these target group requirements, missions
established recruitment pProcedures based on peer review and
selection criteria that included economic means testing. This
primary emphasis on selection of participants rather than field of
training marked a significant departure from traditional
participant training programs.

CLASP guidelines also required that at least 20% of
all Peace Scholars be sent for long term training and that missions
strive toward achieving a 30% long term target. Gray Amendment
concerns were addressed by a program requirement to place at least
10% of the Peace Scholars in historically black colleges and
universities (HBCUs). CLASP implementation concerns included
substantial predeparture preparation and orientation, non-academic
enrichment programs in the U.S. (Experience America), post-training
follow-on programs in the home country, and systematic cost
analysis and cost containment efforts.



The CLASP program has unusual administrative
features stemming in part from the combination of regional and
bilateral projects under a regional authorization and project
design. LAR/DR/EHR established several project support mechanisms
to assist missions and contractors in understanding and
implementing this new approach to participant training. These
mechanisms include a process evaluation, monthly contractor
meetings in Washington to discuss implementation proplems, and
annual CLASP subregional conferences in the field. USAID field
missions were required to develop a Country Training Plan (CTP)
with mission-specific objectives to provide a focus for the country
program. While all CTPs conform tc the overall CLASP goals, each
mission was able to determine the most appropriate target groups
and types of training for the host country.

xperience to Date. By September 30, 1988, 9,652
CLASP Peace Scholars had initiated training in the U.sS.
Approximately 26% of the Peace Scholars had been enrolled in
long-term training, 41% had been female; and 82% have been socially
or economically disadvantaged. By the end of the CLASP program on
September 30, 1994, an estimated 17,500 people will have been
trained. :

Missions have developed specialized training
programs for many nontraditional participants, including
journalists, rural youth, rural mayors, and members of women’s
cooperatives. Missions have also developed a variety of innovative
Experience America programs, including regular meetings with local
government officials, community volunteer work, living on a farm,
home stays and family sponsorships, and participation in team
sports. Development of follow-on programs has lagged other
components and is a recent innovation. Several missions have
initiated interesting activities, including follow-up workshops,
alumni associations, job banks, and small community project funds.
Missions have also experimented with a variety of cost containment
strategies, including group Placement, negotiated tuition and fees,
use of free public education, use of resident tuition rates with
state university systems, cost sharing, long-term training in
Spanish, and selective placement in low cost schools. The use of
an improved training cost analysis (TCA) system has significantly
increased mission awareness of and ability to control training
costs.

As this brief summary indicates, the CLASP program
has made a significant start in improving participant training and
incorporating broader social objectives. The program has
benefitted considerably from the diversity and creativity of

10



mission programs. Significant improvements in program management
have been achieved through the use of training cost analysis and
information systems and missions have demonstrated that savings can
be achieved though systematic efforts at cost containment.

Lessons Learned. These achievements
notwithstanding, there are several operational areas in which
missions continue to experience difficulties. Most of the problems
stemmed from the need to introduce and implement a number of new
concepts simultaneously, including the focus on disadvantaged
groups, Experience America, follow-on, cost containment, and
training cost analysis. The initial 1985 project design, which was
concerned with training non-traditional target groups, has been
refined by PP amendments and Bureau guidance as experience was
gained. Numerical and target group quotas were introduced during
project implementation. Some new components, such as Experience
America and follow-on programs, were not clearly defined or
budgeted and have required continuing supplementary guidance. As a
result, some missions have had difficulties in implementing these
components and meeting the numerical training targets without
sacrificing program quality.

The combination of relatively general objective
statements and a number of highly specific implementation
requirements encourages missions to develop programs to meet the
guidelines rather than to meet the needs of the country and
participants. The problem of adhering to the structure without a
clear sense of purpose is often manifested in weak or non-specific
training plans, confusion about what should be included in the
Experience America and Follow-on components, and inadequate lead
time to prepare high quality programs for scholars.

There are many people involved in the project from
participant selection through follow-on. Some people are
continuously and directly involved while others, such as mission
staff, change with some frequency. The people at U.S. training
institutions are often removed from both the country of origin and
the conceptual underpinnings of the project. CLASP is sufficiently
different from traditional training programs that special
orientation and training is required for mission staff and
contractors if the objectives are to be achieved.

The implications of these lessons for the CLASP II
design are fairly clear. The program should rely on clear and
concise objectives rather than numerical targets to guide mission
implementation. The Experience America and follow-on components
must be explicitly planned, programmed, budgeted and fully
integrated into individual and group training plans. In addition,
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regional oversight and training is needed to assure continuity and
adherence to the program concept. The LAC Bureau needs to develop
a concise description of what is expected from academic and
technical training, Experience America, and Follow-on and
distribute it to all missions and training institutions.

While the process evaluation has proven to be useful
for AID/W, missions, and contractors, the summative evaluation was
neither adequately funded nor planned and was in any case subject
to evolving project objectives. The CLASP II project will
establish an approved methodology and criteria for a summative
evaluation based on a well articulated purpose and EOPS indicators,
provide a realistic budget commensurate with the scope of the
project, and integrate appropriate data collection into project
implementation and monitoring.

In addition to these general lessons learned, AID/W
and the missions have gained many insights into the details of
program implementation, including recruitment and selection,
pPre-departure preparation, development of appropriate training
requests, Experience America, and follow-on activities. These
insights will be discussed in the CLASP II project paper in the
appropriate section.

4. Rationale for CILASP II

The basic structure and intent of the CLASP program
will remain unchanged in the transition to CLASP II. The primary
changes involve clarification of objectives and implementation
guidelines, an increased emphasis on selecting and training current
and potential leaders, and increased mission responsibility for
country needs analysis and program implementation.

The CLASP II program is designed to have a long-term
impact on two factors which are critical to lasting improvement in
the economic and social conditions in the region--(1) a stable
social, political, and economic environment that is conducive to
economic development; and (2) an educated and skilled population
with capable leaders to manage and implement programs and policies.

The root causes of many problems in Latin American
and Caribbean countries can be traced to historical development
patterns and the prevailing social, political, and economic
policies and institutions. Economic and political systems can
either facilitate participation of the poor majority in economic
progress or can limit broad-based social and economic growth, thus
sowing the seeds for future upheaval. Many LDCs fail to develop
leaders with a clear understanding of the relationship between a
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pluralistic society, free enterprise, opportunities for ali
citizens, and economic growth. The resulting limited access to
opportunity for the poor majority is an important factor in the
social and political instability of the region.

The importance of human resources to any country,
whether industrialized or developing, cannot be overstated;
everything from the broad directions of public policy to the
management of individual firms and productivity of individual
laborers rests on the skills, knowledge, and values of people. A
nation’s development potential is directly dependent upon the
ability of its leaders to create an economic and political
environment that encourages individual initiative and the ability
of the people to understand and act upon the opportunities.

long-term stability through broad-based economic and social
development. The foundation for such stability and growth, and the
driving rationale behind the U.S. foreign assistance program, are

Creation of adequate policy environments for development has been
an explicit objective of A.I.D.’s program for the past eight
yYears. The CLASP II program supplements the policy dialogue and
supports this fundamental foreign policy objective by training
leaders in LAC countries who are committed to developing and
strengthening such systenms.

U.S.-based participant training is a particularly
appropriate and effective vehicle for strengthening societal

pPluralism. Participant training in the U.S. can expose foreign
leaders to the values and mechanisms of democratic pluralism,
volunteerism, equal opportunity, the free enterprise system, a free
press, and respect for human rights. Furthermore, U.S.
institutions can provide highly specialized training and practical
experience that often cannot be obtained in-country. In addition
to the quality of the training, a U.S. education can provide a
significant career boost for talented young people, moving them
into leadership positions from which they can work for change.
Finally, the contacts and relationships established can strengthen
cultural, commercial, political, personal, and institutional
linkages between the U.S. and its closest neighbors. This
combination of exposure to democratic values and institutions and
their practical application in economic development, technical
skills transfer, and establishment of human and institutional
linkages can be a potent force for social and economic change.
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The CLASP II project takes full advantage of the
potential of U.S.-based training to develop technical skills,
expose Peace Scholars to values and practices, and establish
lasting relationships. The experience to date in implementing this
innovative program has provided many insights about planning Peace
Scholar training programs to realize this potential and provide
trainees with values as well as a technical education. These
lessons learned have been incorporated into the CLASP II program
design.

The primary refinement in CLASP program design for
CLASP II is that the leadership criterion has been elevated from
one of several factors to the primary consideration for Peace
Scholar recruitment and selection. This change is designed to
clarify the purpose of the program and to maximize the impact of
high cost U.S.-based participant training by concentrating on
individuals with the greatest potential for influencing the
direction of their communities and societies. The project will
provide leaders and potential leaders with training to
significantly enhance their technical skills, leadership
capabilities, career potential, and appreciation for the value of
democratic institutions and free enterprise economies. This change
requires a greater emphasis on Peace Scholar selection and program
quality and relevance than on the number of participants.

A basic premise of CLASP which will not change is
that opportunities must be provided to those people in LAC
countries who have traditionally lacked access to economic and
social advancement. The objective of strengthening democratic
processes can only be achieved by encouraging economic and
pclitical participation of such groups. Another program element
which will remain unchanged is that AID/W will continue to play an
active role in monitoring program activities and assuring
compliance with program objectives.

The CLASP II program is primarily concentrated in
four Central American countries--Costa Rica, El salvador,
Guatemala, and Honduras--which collectively account for about 75%
of the total mission (non-AID/W) funding. This concentration of
program funding reflects the historical development of the CLASP
program, starting with the NBCCA, and the continuing U.S. foreign
policy interest in a peaceful transition to democracy the region.
Three of the priority target countries have fragile democracies,
recently installed in the midst of civil strife, and a long history
of military interference in politics. Only Costa Rica has a long
history of stable, democratic government with productive,
market-based economic policies. These countries have been the
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focus of U.s. foreign policy in the LAC region for the past decade,
with concomitantly high levels of foreign assistance and will
continue to be for the foreseceable future. Should U.S. funding
levels in the region change drastically during the implementation
of the project, the CLASP 1T funding allocations may be
appropriately adjusted to reflect these changes.

Scholarship assistance for Nicaraguan refugees in
Costa Rica and Honduras was proposed by USAID/Costa Rica to prepare
for the eventual democrati restructuring of Nicaragua if and when
political reforms are instituted. The proposal, to provide CAPS or
CASP type training for refugees and families of ex-combatants, was
not included in this pProject because no source of funding is
available for assistance directed toward Nicaragqua. USAID/Costa

Rica was directed to consider seeking funds through the Nicaraguan

assistance such as that proposed would require Congressional
approval. USAID/Costa Rica was also advised that similar refugee
programs in South Africa resulted in large numbers of participants
failing to return home.

B. Program Objectives

PROGRAM GOAL: To promote broad-based economic and
social development in the LAC countries. Within this general
long-term goal, the program has a specific sub-goal to encourage
and strengthen free enterprise economies and democratic pluralism
in the Latin American and Caribbean region. The goal level
objectives are long term in nature. However, they provide the
driving rationale for project design, participant selection, and
nature of training under the CLASP II program.

PROGRAM PURPOSE: To equip a broad base of leaders
and potential leaders in LAC countries with technical skills,
training, and academic education and an appreciation and
understanding of the workings of a free enterprise economy in a
democratic society.

By the end of the program, the returned Peace
Scholars are expected to be employed in their respective fields of
expertise, applying the skills learned in the U.S., and to have
benefitted from the program in terms of eitner finding an
appropriate job or having increased responsibility or salary in an
existing one. Furthermore, it is expected that returned Peace
Scholars will be active and influential in community or
professional affairs and that they will maintain some relationship
with the u.s. Finally, Peace Scholars are expected to develop an
understanding of some aspects of U.S. life, values, and
institutions relevant to their own occupation or situation,

15



C. Program Description

CLASP II is a regional program consisting of 13 mission
projects and an AID/W regional project. The participating missions
are Belize, Bolivia, Colombia, Costa Rica, Dominican Republic,
Ecuador, El Salvador, Guatemala, Haiti, Honduras, Jamaica, Peru,
and the Regional Development Office for the Caribbean (RDO/C). The
AID/W regional project, a subproject of the CLASP II design, will
consist of training activities established by Congress and directly
managed by AID/W, program support, and program monitoring and
evaluation services. The country projects will consist of short-
and long-term participant training of host country nationals in
U.S. educational and training institutions.

In order to establish a consistent regional framework of
objectives and policies within which missions can adapt the project
to country conditions, the project design responsibilities are
shared between AID/W and the field missions. AID/W is responsible
for establishing and ensuring adherence to program objectives and
policies. USAID missions are responsible for developing and
implementing projects that are responsive to the needs of the host
countries and consistent with program objectives and policies.

This section of the Project Paper establishes the program
policies and procedures that will be common to all mission projects
and the AID/W project. These policies and procedures will be
approved by the AA/LAC and this section will be incorporated in
each mission project paper. The program goal and purpose stated
above apply to all CLASP II projects in AID/W and field missions.
Each country project under the CLASP II program may establish a
project-specific purpose if needed, related indicators of
achievement, and a five~-year CTP to achieve the program
objectives. 1In addition, every CLASP II project will include the
following program elements and will conform to the following
implementation guidelines. The common program elements are: Peace
Scholar recruitment and selection; pre-departure orientation:
technical and academic training programs; Experience America
activities; follow-on activities; and evaluation.

1. Peace Scholar Recruitment and Selection

Tha CLASP II program has as its primary objective
the training of current and potential leaders from fields judged as
critical to the successful social and economic development of each
country. Therefore, the recruitment and selection of appropriate
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individuals for training is of the highest priority. on the
program level, leaders are broadly defined as those people who can
influence the thoughts and actions of others through their skills,
activities, or position. Such individuals can and should be found
in all segments of society and in institutions which can influence
economic development and the growth of democratic institutions in
accordance with the program objectives. They may be found in
community or popular groups, professions, ethnic groups, private
sector businesses, scientific and intellectual circles, voluntary
organizations, public sector and educational institutions, and
cooperatives. Leaders may have direct influence through their
actions as community organizers or indirect influence through
teaching or journalism. In some cases, the focus may be on
individuals who are already leaders. 1In others, potential leaders
may be sought or developed in institutions whose effective
functioning will contribute to economic development and
stabilization of democratic institutions in the country. Given the
diversity and complexity of leadership development, missions will
have substaiitial latitude to define and identify leaders and
potential leaders within the social and economic context of the
host country.

Consistent with the intent of the program to provide
opportunities for and develop leadership capability in less
advantaged members of society, a minimum of 70% of the CLASP II
Peace Scholars will be from socially or economically disadvantaged
groups. In furtherance of the Agency’s commitment to equal
opportunity for women, at least 40% of the Peace Scholars must be
female. In no case will long-term academic training be provided to
individuals from economically or politically "elite"™ families who
could reasonably be expected to attend U.S. schools using private
resources.

The social and economic structures of the LAC
countries are highly diverse; therefore no single definition of
"disadvantaged" is appropriate for all missions. Under the CLASP I
program (CAPS, PTIIC, and APSP projects), all of the participating
missions have established working definitions and financial means
criteria for selection of disadvantaged Peace Scholars. Missions
may continue to use these existing definitions or may choose to
refine them, if needed, based on experience or the results of the
social- institutional study conducted for this project paper. It
should be noted that the intent of the program is not to provide
U.S.-based training opportunities exclusively to the "poorest of
the poor", but rather to provide such opportunities to leaders in
social and economic groups who would otherwise not have access to
such training. Furthermore, socially disadvantaged groups need not
also be economically disadvantaged--in some societies, middle
income women and/or members of some ethnic groups may have limited
economic and political participation.
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Whatever the criteria established by the missions,
it must be emphasized that the financially and politically
privileged will not be sponsored for CLASP II training. While the
definition of "privileged" will vary among countries in its
specifics, some basic concepts will apply to all missions. The
"politically elite" will include the immediate family of all high
level elected or appointed government officials and their immediate
families with whom A.I.D. or the USG has such mutual interests that
the appearance of conflict of interest would be likely. 1In nost
countries, this would include ministers of state and their
subsecretaries or vice ministers, governors of central banks, heads
of political parties, and other sensitive, highly placed
individuals. Other USG resources, including the USIS International
Visitors Program (IVP) program, are more appropriate mechanisms for
sponsoring these individuals. It is emphasized that this criteria
should not exclude elected officials at the municipal, provincial,
state, or national levels from rural communities, disadvantaged
urban areas, and/or those who are personally eligible under the
financial means tests. 1In financial terms, the privileged consist
of individuals who could reasonably be expected to finance a U.S.
college education using personal or family resources. Individuals
from financially privileged families will not be eligible for
long-term U.S. training.

Given the nature of the target group, the procedures
utilized in each mission to recruit and select Peace Scholars will
be crucial in meeting program objectives. While each mission may
establish its own administrative mechanism for recruitment and
selection, a common element should be the active participation of
local communities, institutions, and supervisors in selecting Peace
Scholars, establishing training objectives, and planning training
programs.

2. Training Objectives

The second major element, technical or academic
training, is fully as important as Peace Scholar selection to the
success of the program. Technical training can include on-the-job
training, technical courses at community colleges or universities,
short-term technology transfer, or a combination of these.
Academic training includes any program at a college or university
which will result in a degree. The program emphasis for academic
training should be on undergraduate rather than graduate programs.
Ph.D. level training is generally inappropriate. Observational
tours, seminars, or conferences may be included as a component in
either technical or academic programs.
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All CLASP II Peace Scholars will attend technical or
academic training programs in the U.S. lasting no less than 28
days. At least 20% of the Peace Scholars in each mission will
attend long-term training programs of nine months or more. Each
mission will establish placement procedures to comply with existing
legislation and Agency policy to place at least 10% of all U.s.-
trained participants in historically black colleges and
universities (HBcU).

The training to be provided will be appropriate to
the needs of the Peace Scholar and make a substantjve contribution
to the Peace Scholar’s career and leadership ability. The
appropriateness of training must be considered within the context
of the individual’s occupation and leadership role. 1In some
occupations, academic training may not be appropriate, while in
others a degree may be a sine qua non of leadership. The high cost
of U.S. training is justifiable only if missions assure that all
training meets these criteria of appropriateness and substantive
contribution.

In order to meet the requirements of being
appropriate and substantive, training programs must be customized
to meet individual or group needs. Missions will assure that every
program meets all of the following training objectives for each
individual or group:

(1) cCareer advancement or enhancement of leadership
role;

(2) Enhancement of leadership and professional and
technical skills that will contribute to
economic development;

(3) Substantial exposure to the workings of free
enterprise economies and democratic pluralism
as they relate to the Peace Scholar’s own
occupation as well as to national systsms; and

(4) Opportunities to build lasting personal and
professional relationships with American
citizens and institutions.

The contribution to career and leadership status may
be the result of specific skills transferred, credentials obtained
through the program, or the pPrestige associated with the progran.
In a long-term academic program, for example, the contribution may
result both from the credentials obtained and the skills and
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knowledge transferred. A recurring problem in CLASP I has been the
lack of accreditation of U.S. academic degrees in some countries.
In those countries, missions will make every effort to facilitate
transfer of academic creditz and recognition of degrees and to
assure that all Peace Scholar: are fully aware of the problems,
required procedures, and potential lack of accreditation. 1In the
absence of recognized credentials, the need to assure that the
training provides Peace Scholars with appropriate and immediately
appl.icable and employable skills is of even greater importance.
Missions in countries with accreditation problems will review and
justify all academic training to assure that the skills transferred
are valuable in and of themselves and that the follow-on program is
specifically oriented to assisting these Peace Scholars in
transferring credits or finding appropriate employment in the field
of training.

Short-term programs must be carefully planned to
assure that the skills are relevant and appropriate to the Peace
Scholar’s situation. Case studies have shown that immediate
results and application of knowledge are more likely with
short-term Peace Scholars because they, unlike long-term Peace
Scholars, are returning to an established position in the
community. This also implies that the community judgement on the
value of U.S. training will be relatively immediate. Therefore, it
is particularly important that short-term training programs
transfer specific technical skills to the Peace Scholars that are
immediately applicable in the local community setting. This will
be an important factor in enhancing the Peace Scholar’s leadership
status in the community. In some cases, it may be possible to
enhance leadership status through prestige as well as specific
skills - for example, a local teacher or principal who represents
the country in an important international conference to discuss
educational improvement may find his or her status in the community
heightened just by participating in the program.

The enhancement of leadership qualities and skills
can be combined with either or both of the technical skills
transfer and Experience America activities. This objective can be
achieved through activities which are appropriate to leadership
development in the Peace Scholar’s occupation. These activities
may include workshops in parliamentary procedures, conflict
resolution, managing cooperative and volunteer groups, setting
priorities and objectives, improving public speaking skills,
developing relations with funding organizations, project planning,
management principles, time management, communication skills,
career planning, or similar leadership skills as well as advanced
technical training in an occupational area. All participants will
attend group dynamic leadership training appropriate to the length
of the training period.
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Exposure to the principles and mechanics of
democratic pluralism and free enterprise systems is a crucial but
difficult component of the program. Experience in CLASP I has
indicated that such ideas are transferred most effectively when
viewed in the context of the Peace Scholar’s own occupation or area
of career interest. This component will be discussed at greater
length in the Experience America section below.

Development of personal or professional
relationships is one of the most challenging aspects to program but
it is also one of the most important factors in Peace Scholar
satisfaction with the program and understanding of the U.S. While
it is not possible to program personal interactions, missions do
need to take the necessary steps to maximize the probability of
friendships and minimize the potential for conflict. This can be
done by carefully screening and orienting potential roommates or
host families and providing opportunities to meet with Americans
who share personal or professional interests.

Achievement of all of these objectives for every
Peace Scholar and group requires an emphasis on the quality of the
training programs rather than on total numbers to be trained. 1In
each mission project design, and in planning and implementing
individual or group training programs, missions will maintain this
emphasis on provision of appropriate, high quality training and
educational experiences for each Peace Scholar with corresponding
numerical targets. While cost containment will continue to be a
management concern, it will be considered in the context of
appropriate, high quality programs rather than in terms of relative
cost only.

3. Detailed Training Requests

In order to program the requirements discussed
above, missions will pbrepare adequate documentation for placement
contractors and training institutions to plan a high quality
program. This documentation will include all relevant background
information as well as a training plan to specify the type and
length of training to be provided, the nature and purpose of the
Experience America activities expected, and the required follow-on
activities to supplement the program.

The importance of adequate advance planning to
assure high quality training programs cannot be overemphasized.
Therefore, all missions will comply with the existing LAC Bureau
program planning requirements, which are as follows:
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1) . Short-term technical training programs will
require at least three months advance written
notification consisting of a completed PIO/P or
training request with all of the information
discussed below.

2). Long-term technical and academic training
require a minimum of six months advance written
notification. For advanced acceptance at
accredited institutions, full documentation of
certified transcripts, letters of
recommendation, medical Clearances, and other
required documentation must be. received by the
institution three to four months prior to the
beginning of the program.

It is emphasized that the three and six month
advance notification requirements are minimum planning
requirements. The degree of detail and amount of advance planning
needed may exceed this depending on the nature of the training
program and the degree to which customized curriculum development
is needed. 1In some cases, missions may require the training
institution to make a site visit to better identify skill needs in
the host country context. While this element of advance planning
is often crucial to the design of an appropriate program, adequate
lead time for Planning must be provided to the trainers.

The training requests, prepared in collaboration
with the Peace Scholar and his/her supervisors, will include all
data relevant to the training program, such as language skills,
background, literacy in the training language, level of acadenmic
qualifications, employment history, specific experience relevant to
the type of training to be conducted, home country working
conditions, and expectations of the program. The training plan
will also specify the expected outcomes in terms of institutional
collaboration, eventual use of the training, cost-containment
guidelines, and other relevant data needed for planning purposes.

America and follow-on activities. The request for the Experience
America component should specify the goal and desired content of
the activities, relationship ot the activities to the technical

component and any relevant background information about the home
country situation. The training request should also include any
relevant personal information about the Peace Scholar, including
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interests, hobbies, or special skills, which may be useful in
programming appropriate and interesting activities. The section on
follow-on should specify the goal and content of expected follow-on
activities and explain the relationship to the training component.
If follow-on is to be contracted separately, this discussion should
be included for information purposes to assist the placement
contractor in program planning. (See Annex F for sample model
PIO/P’s for short-term and long-term programs).

As part of sound management of participant training,
all missions will institute procedures to assure that Peace
Scholars, their supervisors, and A.I.D. training personnel are
fully aware of and in agreement with the objectives and content of
the training and how it will be used when the Peace Scholar
returns. 1Ideally, Peace Scholars and supervisors will actively
participate in planning the training program. Particular care
should be given to identifying how the training will be used after
returning home in order to include appropriate training
objectives. For example, if the Peace Scholar is expected to train
co-workers or give technical presentations in the community, an
important program component would be materials and practice in
training others.

Training plans for groups of Peace Scholars present
special challenges for training institutions and must be adequately
documented and planned to assure appropriate and high quality
programs. The composition of the group must be adequately
homogeneous in terms of background, level of expertise, and
professional interests to enable the training institution to offer
training which is relevant to each person in the group. Excessive
diversity in training groups has been a recurring problem in CLASP
I and missions should pay particular attention to group composition
in the future.

All training programs will be fully funded prior to
initiation of training activities. Each mission will assure that
all Peace Scholars be reported to S+T/IT via the Participant Data
Form (PDF). Missions will also assure that the required medical
examination forms are submitted to provide enrollment in the health
insurance coverage.

4. Pre-program Orientation

All Peace Scholars will receive appropriate and
adequate orientation and pre-program training necessary to benefit
fully from the training program. Such pre-program activities must
include English language training if needed, remedial or
preparatory academic training, cultural orientation to the U.sS.,
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familiarization with the institutions in which the Peace Scholar
will be working, or other elements as needed. It is important that
the Peace Scholars be prepared for what they will experience,
emotionally as well as intellectually, and sensitivity training is
encouraged particularly for disadvantaged rural Peace Scholars who
may not be familiar even with urban life in their home country.

The training institution or Placement contractor who will be
working with the Peace Scholars in the U.s. will be involved in the
orientation whenever possible. Although all programs must include
an orientation component in the host country, some pre-prograa
training may also be conducted in the U.S. when appropriate and
cost-effective.

Pre-program orientation is also appropriate and
necessary for host families, roommates, and host communities or
institutions. The cultural exchange and sensitivity is a two way
street with requirements on both ends. Intercultural relationships
are more likely to be successful if each party has some
understanding of the other’s situation.

All pre-program éxpenses, whether incurred in the
home country or in the U.S., may be financed with program funds.
While there is no specific limit on the length and content of
pre-program training, it is emphasized that all in-country training
must be preparatory for a substantive U.s. training program.

5. Experience America

All training programs will include exposure to
American life and values, particularly as they relate to democratic
institutions, free enterprise, and the development of personal and
institutional relationships between Peace Scholars and Americans.
Each participating mission will develop appropriate Experience
America (EA) activities for each Peace Scholar or group of Peace
Scholars which will complement and supplement the technical and
leadership skills components. For pProgramming purposes, the EA
component will be a formal component of all contracts and training
requests and will be fully integrated into the overall training
plan.

Experience America is an experiential and
participatory, rather than observational, approach to understanding
the United States. These activities should make the exposure to
values, principles of democratic government, American lifestyles,
and U.S. institutions a personal and relevant experience. It is
for this reason that visits to shopping malls and sporting events,
while enriching, should not comprise the whcle Experience America
component.
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The importance of developing personal relationships
with Americans cannot be overemphasized, as these contacts often
make a strong impression on Peace Scholars. While such
relationships cannot easily be programmed, opportunities to develop
friendships can be provided through homestays, American roommates,
and mentor or host family relationships. Experience has shown that
Peace Scholar placements in homes or with American roommates are
particularly effective, but must include adequate advance planning
for the selection and orientation of the participating Americans.
Missions should emphasize to placement contractors that Americans
who are hesitant or doubtful should never be "talked into"
participating in the program, particularly for long-term
homestays. Finally, some CLASP Peace Scholars from disadvantaged
backgrounds will find assimilation difficult in middle class
American communities. Therefore, Experience America planners
should be sensitive to the cultural adjustment required and make
the activities as personalized as possible.

In addition to the personal relationships
established, the EA activities should illustrate the mechanics of
how democratic values and a free enterprise system work together to
provide opportunity and development. Each mission will identify
particular values or institutions which are particularly relevant
in the host country context. Among those that may be appropriate
are the following:

1) The importance of individual initiative in the
U.S. economy and social/political system;

2) Volunteerism as a cornerstone of democratic
participation at all levels (community, state,
and national);

3) Social mobility as a result of individual
effort and achievement:;

4) Local community organization and control as the
first step in the political process;

5) The free market and its interrelationship with
democratic institutions and processes;

6) The relationship between citizens rights and
responsibilities (taxes and voting, etc);

7) The melting pot and ethnic diversity as a
richness and challenge;
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8) Social responsibility of the private sector;

9) The role of constitutional protection of basic
rights in facilitating economic and social
participation; and

10) Mechanisms for fostering public-private
partnerships to address key concerns, such as
environmental issues, low-income housing, and
economic development.

Although the values and institutions discussed above
are presented in general, even theoretical terms, in most cases the
training program will not be structured solely as a lecture or
academic presentation. Rather, the Experience America activities
can illustrate these values and principles through interaction with
American organizations or individuals and supplemented with
discussions. These experiences can be made more meaningful if they
are associated with the Peace Scholar’s area of expertise. Visits
to or on-the-job training in community development corporations,
health clinics, business firms, day care centers, cooperatives, or
farms can help to make the experience relevant.

The intention is to present a balanced view of the
U.S., of the common American situation, with an emphasis on the
positive. Therefore, while exposure to the less attractive aspects
of American life probably cannot and should not be avoided, it is
appropriate that they not be emphasized. The Experience America
activities should not present a overall negative impression of the
US. For example, home stays, when appropriate, should be with
mainstream, middle class American families.

It goes without saying that no training program of
any length can enable Peace Scholars to experience all of America:
the cultural, political, geographical, and institutional diversity
of the U.S. is far too vast. Therefore, each mission should
identify those areas that are most appropriate or applicable to the
host country. Relevant Experience America activities for one
country may not be appropriate for others. For example, the
developing democracies of Central and South America may have
particular interest in and need for learning about the forms and
procedures of institutional interaction in a democratic society.
The relationship of local and national government to public opinion
and local organizations, the social and economic role of the
private sector on all levels, or the functioning of the press are
all potential topics of interest. However, in countries with long
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traditions of democratic government, a more appropriate program
might focus on the differences in systems, or the role that
progressive private companies can play in social and economic
development.

In every case, it is important that the observations
and discussions include not only what is done, but why. A focus on
the values and principles that underlie democratic pluralism is
essential to understanding how the system works. Finally, programs
should help Peace Scholars relate their experience in the U.S. with
their home country situation. This is most effectively done by
emphasizing basic values and approaches rather than the surface
differences in wealth or resource levels.

In-country Follow-on Programs. One of the most
common findings of evaluations of Peace Scholar training programs
over the years has been the importance of providing follow-on
support to help Peace Scholars use their training after returning
home. The inclusion of such programs was an integral part of CLASP
I and will be expanded under CLASP II. As with the Experience
America component, follow-on programs will be incorporated into the
overall training plan for each Peace Scholar or group of Peace
Scholars. :

A basic component of all follow-on programs will be
an institutional mechanism for maintaining contact with returned
Peace Scholars. This may consist of an alumni association,
periodic reunions organized by USAID or a local PVO, attendance at
occasional U.S. community functions, Embassy receptions, a
newsletter, maintenance of address lists, or similar tracking
activities. An imaginative way of keeping track of former Peace
Scholars is being tested in USAID/El1 Salvador’s "Book of the Month
Club". This program encourages returned Peace Scholars to maintain
their current address on file in order to receive an appropriate
technical book each month. Whatever system is used, each mission

returnees. The CLASP II follow-on activities will be integrated to
the maximum extent possible with CLASP I follow-on.

Beyond this basic level, follow-on programs should
be designed to meet the needs of returned Peace Scholars. Since
each country program will be somewhat unique in terms of the target
groups and types of training, no one design for a follow-on program
will meet every mission’s needs. In general terms, follow-on
programs should assist the returned Peace Scholars to overcome
obstacles to applying their new skills or should facilitate their
exercise of leadership roles in their communities.
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Most country projects will include both short-term
technical and long-term academic programs in a number of technical
fields. Consequently the follow-on programs will include different
activities for each type of Peace Scholar as appropriate.

Long-term academic Peace Scholars, for example, may require the
services of a job bank or former Peace Scholar networking to find
employment in his or her field of expertise. In some countries,
specialized assistance in transferring U.S. academic credits for
home country accreditation will be necessary.

Most short-term Peace Scholars will already be
employed and will therefore require different types of follow-on
assistance. Projects may provide materials or even technical
assistance to facilitate application of the new knowledge in a host
country institution. In some countries, follow-on in-country
training may be provided to the Peace Scholar to facilitate
acceptanc: and implementation of new approaches. Some missions
have established special funds to finance community improvement
projects initiated by returned Peace Scholars, while others have
encouraged linkages to appropriate existing mission projects, such
as the RTAC book project.

The follow-on programs should be integrated into the
overall training request and be consistent with the program
objective of enhancing the leadership potential of the Peace
Scholars. The follow-on activities should also be concerned with
maintaining personal, professional, and institutional relationships
with American individuals and institutions as appropriate.

The successful development and implementation of
appropriate follow-on activities will require continuous and
directed effort. Therefore, each mission will establish a
full-time position, financed either with operating expense (OE) or
project funds, dedicated to follow-on activities. In some missions
with small projects, a part-time position may be adequate.

Whenever possible, follow-on programs should be integrated into the
activities of participating host country institutions and
businesses to provide an institutional base for continuing support
after the end of the project. 1In all cases, the follow-on program
must be planned and initiated during project start-up.

6. Cost Containment

The containment of training costs has been an
important component of the CLASP I program from the beginning and
will continue to be integrated into all program activities. Cost
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containment comprises the use of Training Cost Analysis (TCA)
methodology as well as placement in lower cost training
institutions, negotiation of preferential or concessional tuition
rates, and cost-sharing arrangements with training institutions.

All missions will use the Training Cost Analysis
(TCA) methodology for estimating training costs, preparing RFPs and
evaluating bids, and monitoring contractor compliance. Most
missions are already using TCA as was mandated by the Agency in
October 1988. AID/W will continue to refine the TCA methodology
and assist missions in implementing it for this project. A
description of TCA and sample TCA reporting forms are included in
Annex G.

Cost containment measures instituted by missions
have included cost sharing, negotiated reduced or in-state student
tuition, and placement in less expensive colleges and
universities. Some missions have focused on reducing program
preparation costs by encouraging in-country English language
training or in some cases providing long-term training in Spanish.
Conceivably, one of the most effective cost containment measures
has been the use of TCA to increase the competitiveness of bids and
the missions’ ability to analyze them.

Cost containment should be considered in
goal-oriented project level terms, keeping in mind the maxim "penny
wise, pound foolish". For example, cost-cutting measures which
adversely affect the Peace Scholars’ comfort or health or the
technical quality of the program are illusory if they result in the
project objectives not being met. Conversely, increased
expenditures and effort in Peace Scholar selection, preparation and
orientation which reduce the number of failures in long-term
programs may represent an overall cost savings.

While cost containment will continue to be an
important element of the project, it is a management tool rather
than an objective in itself. Missions will keep this distinction
in mind to assure that program quality is not sacrificed for cost
savings. Missions should continue to emphasize to placement
contractors and training institutions that living allowances
established in Handbook 10 are not to be reduced for purposes of
cost containment without an allowance waiver from OIT.
Furthermore, placement in a low-cost training institution is only
justified if that institution offers appropriate training in the
subject required. The participation of leaders and potential
leaders requires that program quality be maintained.
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7. Summary of Program Requirements

* At least 70% of Peace Scholars will be socially
and/or economically disadvantaged. Each
mission will determine appropriate definitions
of what constitutes disadvantaged in the host
country.

* At least 40% of all Peace Scholars will be
female.

* All CLASP II Peace Scholars will attend
technical or academic programs in the U.S.
lasting no less than 28 days. At least 20% of
all Peace Scholars will attend programs lasting
nine months or longer.

* No fewer that 10% of all Peace Scholars will be
trained in Historically Black Universities and
Colleges (HBCUs).

* Advance planning of at least 3 months is
required for short-term programs and 6 months
is required for long-term programs.

* Although cost containment continues to be an
important management consideration, program
quality is not to be limited to achieve cost
savings.

* All CLASP II training programs wilil include
significant and appropriate Experience America
and Follow-on activities.

* All participating USAID missions will implement
TCA in program planning, contracting, and
reporting.
III. GUATEMALA PROJECT DESCRIPTION

A. Country and Program Background

The dominant factor in social, political, and
economic life in Guatemala today is the fragile emergence of a
progressive, democratically elected government. The country is
recovering from the serious socio-political problems caused by the
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leftist insurgency of 1978-1983 which was mainly focused in the
rural highlands. In January, 1986, a democratically elected
government assumed power, a new Constitution was enacted, and
recovery began. The new government initiated rapid and long
overdue reforms in economic policies and has explicitly recognized
the need to better incorporate the Indigenous population in the
country’s economic life.

The U.S. Government development assistance program
in Guatemala is committed to solidifying the democratic process and
strengthening and expanding the political and economic recovery.
The USAID strateqgy is concentrated on economic stabilization,
promoting economic growth through policy reform and expanded
investment in agriculture and the private sector, increased access
to the benefits of growth through health, family planning, and
education; and strengthening democratic institutions and
processes. Special program concerns include improving
environmental management, revitalizing the agricultural sector and
fostering greater participation in the benefits of growth of those
elements of society that have been excluded historically. while
the Mission has substantial project activity in all functional
areas, the primary overarching theme of the program is supporting
the transition to democratic rule. The CLASP program is a key
component in achieving these objectives.

The CAPS program in Guatemala has primarily
concentrated on training Indigenous people from the historically
neglected rural areas, especially those areas seriously affected by
the civil violence of the early 1980’s. As a result of the
decision to target low-income rural adults and youth, the program
has been heavily oriented toward the only type of training
appropriate for this target group -- short-term technical training
in health, education, community development, small business, and
other technical fields. Long-term technical training in hotel
management, tourism, public health, banking, finance and accounting
has been directed primarily at younger trainees. In 1988, the
Mission initiated a Junior-Year-Abroad program for qualified
university students.

The last scheduled training groups under CAPS I are
scheduled to leave for training during the 3rd quarter of FY
1990,. There will be 200 trainees comprising the groups and all
will be recipients of short-term training. Including these
additional trainees, the total of Guatemalans to be provided with
scholarships under the program will reach 4,311, of which 621 will
have attended long-term programs and 3,690, short-term programs.
All of the trainees will have leadership capability or potential,
will have come from economically or socially disadvantaged groups
and over 50% will be women.
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The CAPS Alumni Association (AZOPAZAC), with
over 2,000 members, was formed to provide an institutional base
for follow-on activities. The Association, along with PAZAC,
the Government of Guatemala office which administered the CAPS
Project, supports a broadly based program which includes a
periodic newsletter; a job placement and support center; a
special project fund for carrying out community-level projects;
a system for nominating, screening, and orienting new
candidates for Peace Scholarship Programs; and a "Padrino"
(Godfather) system for assisting newly returned trainees to
reintegrate into their communities, institutions, and/or jobs.
In 1989, the Mission initiated a new phase in the follow-on
component of the program through an institutional contract with
the Experiment in International Living (EIL) to provide two
weeks of follow-on training each year to all interested CAPS I
returned short-term trainees.

The Guatemala Peace Scholarships/CLASP II
project will continue to be directed toward training people in
two areas: 1) the basic skills and attitudes necessary to
participate effectively in a democratic system, and 2) the
technical skills needed for success and economic development.
GPS scholarships will be given to individuals with proven or
potential leadership abilities who are in positions of
influence and respect in the community or in their chosen area
of endeavor.

B. Mission Objectives and Strategy
1. Project Objectives

The goal of the Guatemala Peace

Scholarship/CLASP II project is to promote broad-based economic
and social development in Guatemala. The project sub~-goal is
to encourage and strengthen free enterprise within a system of
democratic pluralism to establish the conditions necessary for
sustained development. A reasonable indication of achievement
of this objective will be that more Guatemalan citizens have
meaningful participation in the social, economic, and political
development of the country. Because the measurement of success
for any training project requires a longer time frame than that
of the project, it will be difficult to fully measure impact
and success during the life of the GPS Project.

The basic GPS Project assumption on the goal
level is that if a critical mass of capable leaders selected

32



primarily from Guatemala’s rural areas share a belief in
democracy and free enterprise and an understanding of how they
function, the societal commitment to those institutions will be
strengthened. The intent of the Guatemala Peace Scholarship is
to identify these leaders and potential leaders, enhance their
professional and leadership skills, and encourage an
appreciation and understanding of democratic institutions and
values.

The CLASP II Program purpose is to equip a
broad base of leaders and potential leaders with technical
skills, training, and academic education and an appreciation
and understanding of the workings of a free enterprise economy
in a democratic society. Within this general framework, the
Guatemala Peace Scholarship project has three country-specific
sub-purposes:

1) to strengthen the democratic process in
Guatemala through the introduction and
encouragement of participatory decisionmaking;

2) to facilitate Guatemala’s social,
economic and political development by providing
relevant skills and knowledge to leaders and
Potential leaders so that they can assist
communities to solve their own problems through
organization and community action; and

3) to strengthen individual understanding
and friendship and develop or strengthen direct
business, institutional and/or social
relationships between Guatemala and the United
States.

The measurement of success or impact of any
training project usually requires a long time frame. This is
particularly true of a project such as the GPS project which
attempts to address long-standing social, economic, and
political conditions through human resource development.
However, some measurements of more immediate effects of
training impact can serve as indicators of the potential for
longer term change. The End of Project Status (EOPS)
indicators for the Guatemala Peace Scholarship project are:

1) Communities served by the Project will be

better able to solve their own problems through
organization and community action;
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2) Returned trainees will use
participatory rather than authoritarian methods in
their chosen professions and will also influence
peers not directly benefitting from the training to
also use such approaches;

3) For those trainees not continuing their
education upon return to Guatemala, at least 80% will
be employed in their chosen field one year after
completing U.S. training:

4) GPS trainees will be exercising
significant leadership in their communities, regions
or nationally within five years of completing
training;

5) GPS trainees will exhibit a much
strengthened personal commitment to the principles of
democracy and free enterprise as a result of the GPS
training experience; and

6) Returned GPS trainees will maintain
personal and institutional relationships with U.S.
individuals and institutions.

The successful implementation of the GPS project
depends on several conditions which are explicit assumptions
of the project. These are:

1) Guatemala will continue as a
functioning democracy and will continue to support a
free market economy in a relatively stable political
and military environment;:

2) the Mission will be able to identify,
recruit and send for U.S. training a core group of
key Guatemalan leaders/potential leaders, especially
from rural and indigeneous communities;

3) the individuals sent for training will
return to Guatemala and will apply their
newly-acquired skills within their workplace and/or
community;

4) these leaders will be provided with
relevant and effective training and Experience
America experiences in the United States and in
Guatemala; and,

34



5) the leaders will actively participate
in follow-on activities upcn return to Guatemala,
will work to share their new knowledge and skills
with others and to apply their knowledge and skill to
further social, economic and political development in
their communities.

2. Project Strategy

The Social Institutional Framework (SIF) is the
analytical basis for the mission strategy to achieve the
project objectives in the Guatemalan context. The SIF
analyzes the leadership structure in Guatemala at the
national, departmental, municipal and community levels and
identifies institutions and positions from a broad spectrum of
society that will be influential in determining the future
directions of social, political, and economic development in
Guatemala. The potential target groups include those
considered to be leadership deficient; those that require
leadership development; those that are vulnerable to leftist
manipulation and influence; and finally, those that have the
potential for large multiplier or spread effects.

A primary conclusion of the SIF is that much of
the rural community leadership structure was substantially
changed as a result of the political violence of 1978-1983.
Many village-level leaders were brutally killed and the social
instability prohibited the existence of community
organizations and leadership structures for fear that they
would be unduly influenced by the left. This phenomenon
created a leadership void at the local level. The SIF further
concludes that there are formal and informal systems presently
in place through which the rural leadership structure can be
strengthened and rebuilt.

Consistent with this analysis, USAID/Guatemala
has determined that community and municipal level leadership
strengthening primarily in but not limited to the rural areas
shall be the primary focus for the GPS project. Other mission
activities, including democratic initiative projects and the
Development Training and Support (DT&S) project reach
decision-makers and leaders from the urban and higher-level
institutions. The GPsS Project will complement these key
sector project-related activities.

Within the overall context of rural community

leadership, the GPS project will give priority to leaders in
sectors which will contribute to the achievement of overall
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U.S. goals and objectives in Guatemala and their relevance to
Guatemalan goals and objectives. Such training, while not
project related, will be broadly complementary to the overall
Mission program. These priority sectors include health,
education, agriculture, private sector, community development,
and local government. The SIF identified leadership and
influential positions in each sector. While the major
emphasis of the GPS Project is initially on targetting the
rural poor, analyses of priority needs will be conducted
throughout the life of the project with subsequent
reallocation among the sectors in order to incorporate, where
appropriate, the urban poor.

The CAPS I project focused on informal community
leadership which included teachers, health workers,
agriculture and rural development volunteers. The GPS Project
will continue to target these sectors, but will be expanded to
include Guatemalans in formal positions of political
leadership at the community level such as municipal mayors,
cooperative managers, and village council members. For the
most part, the beneficiaries will be employed adults who are
already in positions of leadership in their community or
occupation, and to a lesser degree, youth with leadership
potential. All groups targetted under the GPS Project will be
socially and economically disadvantaged in the Guatemalan
context. Under CAPS I, Guatemala achieved a participation
rate of 50% for women. This indicates that there will not be
a problem in reaching the CLASP II minimum requirement of 40%
women.

During the development of the SIF, the relative
value of different types of formal and non-formal training
affecting the leadership potential and/or career potential of
the identified leaders was assessed and democratic values and
principles relevant to each group were identified. This needs
analysis will be continually reviewed and refined based on
experience during project implementation and results of
evaluations/assessments of development sectors available to
the Mission.

In both short- and long-term training programs,
the trainees will be expected to return to Guatemala and
actively work to share their newly acquired skills and
knowledge with their colleagues and co-workers, contributing
directly to the social, economic and political development of
their communities. The returned Guatemalan trainees will also
be encouraged to participate in the alumni association and
assist in recuiting and orienting new peace scholars.
Short-term trainees will also be invited to attend bi-annual
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project-funded follow-on programs for two years after their
return to Guatemala to strengthen their network, to keep their
acquired knowledge fresh and to provide innovative ideas on
ways to impart this knowledge within their communities.

3. Key Definitions

Several definitions which were used in CAPS I
also serve as a base for the Guatemala Peace Scholarship
Project. The definitions which are outlined below are
hecessary for understanding the concepts discussed in the SIF:

1) ILeadexr: 1Individuals who exercise
influence over the thoughts and actions of others.
The leader may not necessarily be in a formal
position of authority but rather may be recognized by
his/her peers as someone who initiates actions and
whose opinion is respected.

2) Potential leader: 1Individuals whose

actions, achievements, attitudes and communication
skills indicate a potential for leadership. In some
cases, the individual may already exhibit many of the
traits of a leader but may not be widely recognized
as such due to his/her age. Broad participation in
organizational activities is one indication of
potential leadership.

3) Socially Disadvantaged: Following the

definition in CLASP I, non-lLadino groups such as
indigeneous Guatemalans or Caribbean Blacks, and
women as a group, are considered to be socially
disadvantaged.

4) Economically Disadvantaged: Families

with incomes below the minimum taxable income level
in Guatemala (approximately Q 1,500 per month) are
considered to be economically disadvantaged.

5) Rural: All areas outside of Guatemala
City are considered rural for purposes of the GPS
project (urban therefore being any resident of
Guatemala City).

6) Elite: 1Individuals from upper class
families, whether in the public or private sector,
who with their own or family resources can afford to
go to the United States or Europe for training or a
university education.
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7) Indigenous: An individual who speaks a
native language, wears Mayan dress and/or identifies
himself/herself as a member of a Mayan ethnic group.

8) Youth: An individual twenty-five (25)
years of age, or younger.

C. Project Activities
l. General Description

The Guatemala Peace Scholarship project is a
continuation of the Guatemala component of the Central
American Peace Scholarship project (CAPS). As a follow-on
project, the GPS Project will continue the current CLASP
activities while building on lessons learned to improve
project implementation and impact. The GPS/CLASP II project
consists of special purpose development training with three
distinguishing characteristics:

1) All GPS trainees will be selected on
the basis of existing or potential leadership ability
primarily from the socio-economic subset of
disadvantaged people. The GPS project emphasis on
rural leadership development and community
development will result in participation of
disadvantaged people considerably in excess of the
70% CLASP II requirement. Participation in the
project will not be limited to individuals residing
in rural areas. Although the major emphasis of the
GPS Project is on targetting the rural poor,
continued analyses of priority needs will be
conducted throughout the project with subsequent
reallocation among the sectors in order to
incorporate, where appropriate, the urban poor.

2) To strengthen democratic pluralism and
grass-roots participation, the GPS project will
program exposure to democratic values and
institutions into all training activities. This
special emphasis will directly provide the Guatemalan
leaders who are trained under this project, and
through multiplier effects to an even larger
population, the opportunity to experience the
benefits of participatory decisionmaking. Exposure
to U.S. democratic institutions such as a free market
economy, a free press, freedom of speech and movement
and individual initiative will serve to promote
better understanding of democratic processes.
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3) Every Guatemalan Peace Scholar will
benefit from a customized training program for each
group or individual based on a training needs
assessment. This training, whether academic or
technical, will be assessed based on its relevance to
the foreign policy objectives of the United States,
the social, economic and political priorities of
Guatemala together with the appropriateness of the
proposed training level to Guatemala’s requirements,
as well as to those of the individual trainee.

The primary target group for GPS Project
training will be adults already in positions of leadership in
their communities and/or occupations. The majority of these
trainees will have pPressing occupational, financial, and
family responsibilities that limit their ability to attend
long-term programs. Furthermore, many will have limited
formal education and no knowledge of English -- for many,
Spanish will be a second language. In recognition of these
factors, the program will be heavily oriented toward the
short-term training appropriate for this target group. An
estimated 67% of the trainees will attend short-term programs
and 33% will attend long-term programs. During the first year
of project impelementation, a critical assessment of the
length of training programs and required skills objectives
will be performed in order to ensure that the project meets
the needs of the trainees as well as being receptive to the
special needs of Guatemala.

In each of the training categories except for
local government, there will be opportunities to train leaders
in longer-term (nine-month) programs. Selection criteria for
the long-term program will include formal education levels and
high potential for transferring the knowledge to others,
coupled with noted achievements and demonstrated leadership
ability. For the most part, this longer-term training will
fall into two categories -- training for trainers and academic
years abroad.

The project will consist of the following four
components: short-term technical training, long-term
technical training, long-term academic training, follow-on and
communications support. It will be implemented through a U.S.
contractor responsible for all phases of the project from
recruitment and screening through U.S. training and follow-on
activities. While each of the three training modalities will
have unique aspects, some elements of implementation will be
common to all types of training. These common project
elements are described below:
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ti ¢ Following
the SIF’s methodology, USAID/G will recruit Guatemalan leaders
from socially and economically disadvantaged backgrounds who
work at the local or community level in any of the following
sectors or concern areas: health, education, agriculture,
private sector, rural development, youth and local
government. In addition, trainees will be recruited from the
educational community -- primarily from Universities -- for
the Academic Year Abroad (AYA) Program. Promotion and
recruitment activities will be carried out through open
advertising, where appropriate, and by using broad-based
committees from private sector organizations that have
significant development programs in rural, indigenous areas
(e.g., Peace Corps and other international and local Private
Voluntary Organizations (PVO’s) etc.). Different committees
will be established for different sectors, geographic areas,
and ethnic groups and will include participation of returned
uatemalan Peace Scholars and CAPS Scholars, acting through the
Alumni Association for promoting the program and recruiting
new candidates. This description applies primarily to the
short- and long-term technical training programs. A separate
process with distinct selection criteria will be established
for the long-term academic trainees.

Screening will take place in a two-tiered manner
-- first, by the private sector committees described above
and later by the project-funded institutional contractor. The
broad-based private sector committees and/or institutions will
use the criteria established in the SIF to carry out an
initial identification of appropriate candidates. During this
initial stage, no applicant will be screened out; rather, the
committees will prioritize candidates into groups who are
highly recommended, recommended, and not recommended. Careful
documentation of decisions taken at these meetings will be
kept by official "acta" (minutes) or letters of each meeting.
The "actas" c¢r letters will be signed by each attending
member. All applications reviewed by the recommendation
committees will be forwarded to the institutional contractor’s
local office for screening and processing.

The institutional contractor will establish a
local administrative office which will be responsible for
final screening, interviewing, documenting and informing
candidates of their status -- whether they were selected,
rejected or put on a waiting list. This office will also
maintain the automated training information system with
detailed files on the selection and composition of each group
as well as each trainee. Most of the systems and procedures
developed for CAPS I will be continued and revised as needed.

40



Screening procedures will consist of a series of
activities, including reviewing records to assure that the
trainee has not benefitted from prior U.S. Government
scholarships and meets the selection criteria for economic
need and leadership as well as specific criteria for each
target group or occupation. candidates meeting the basic
eligibility criteria will then be jointly interviewed by the
administrative office and the USAID/Guatemala GPS Personal
Services Contractor (PSC) to determine their reasons for
having applied for training and to assess their willingness to
return to Guatemala immediately after the training program,

- their eagerness to work for the benefit of their institution
or community and their commitment to adhere to other program
requirements. Based on individual data and information/
opinions gathered at the interview, USAID/Guatemala will make
the final selection of trainees. Upon final selection,
training candidates will complete the final administrative
processing, which includes obtaining medical clearances,
passports, and visas.

In addition to the involvement of Mission and
contractor staff in the candidate selection process, returned
CAPS I and GPS trainees will also participate in the screening
comnittees and interviewing panels. This screening and
selection process, however, will be monitored periodically by
the A.I.D. PSC project manager and the project evaluation
specialist (described in Section V, Implementation and
Evaluation Plan) to assure that the process is open and fair,
is being implemented as pPlanned, and is efficiently and
effectively approving the kinds of candidates contemplated in
the SIF and other planning documents.

Pre-departure Orientation: Pre-orientation and
pre-departure orientation are integral parts of all USAID/G
training progranms. Program orientation begins during the
interview stage of the selection process. During this full
day of activity, candidates are given a pre-orientation which
covers many of the administrative aspects of receiving an AID
scholarship, the technical and Experience America content of
the program, and expectations of what the scholars will do
upon their return to Guatemala.

After being notified of final approval for
training, candidates will be brought together in training
groups for two days of pre-departure orientation. This
orientation will explain in more detail administrative
procedures and program expectations. Also, information will
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be presented on U.S. culture and institutions, allowing the
candidates to openly discuss their fears/apprehensions
regarding their adjustment to life in the United States. The
candidates will also be given the opportunity to meet with the
U.S. Ambassador and A.I.D. officials at which time the USG’s
role in financing the scholarship program will be fully
discussed. The pre-departure evaluation questionnaire will be
administered at this time.

A particularly important element of the
pre-departure orientation is dealing with the expectations,
hopes, and fears of the trainees. Particular care will be
taken to assure that false or inflated expectations of the
program, training content, and follow-on are corrected.

During this time, the trainees will learn about their
individual training program and training institution. The
orientation sessions will provide an overview of each training
institution, will review the technical training
content/program schedule, and answer trainees’ questions.
Individual interests or concerns of the group will be noted
and communicated to the training institution. Sensitivity
training techniques, such as role-playing, writing letters to
oneself, and small group discussions will be used to help
trainees prepare for the program. To the extent possible, the
orientation program will work to foster a sense of group
solidarity, collaboration, and mutual support. For youth
groups, and others as appropriate, the trainees’ families will
be included in some of the activities.

The pre-departure orientation session will also
provide an opportunity for the training officers to make a
final check on the important information about the group and
the individuals attending the training. Any discrepancies
between the information provided to the training institution
and the reality of the group should be resolved immediately
and communicated to the training institution. Key factors
will be group size and composition, educational levels,
technical capability, language skills, and group
expectations. This will be an important point in the quality
control process to assure that trainees and training programs
are well matched.

Training Programs: All training programs will
be customized to meet the needs of the tr. ‘nees and to achieve
the following objectives: (1) enhancement of leadership
skills; (2) professional and career advancement; (3) improved
understanding of the workings of a democratic and free
enterprise system as it relates to the occupation of the
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trainees and to Guatemala’s system: (4) provision of quality
contact time with individual Americans and with U.S.
institutions. The training plans will be based on the SIF and
will be refined on a continual basis according to the various
training assessments which will be carried out over the life
of the project. All training programs will be designed to
have a discernable impact on the skills, attitudes, future
leadership capabilities and career aspirations of the
trainees. USAID/G will continue to place emphasis on
educational and Experience America program quality rather than
on meeting numerical targets.

The development of high quality, specific
training requests is an essential element for the provision of
relevant participant training and will be appropriately
emphasized. USAID/G experience in CAPS I has shown the
importance of adequate training requests both for program
quality and an adequate document trail if problems arise. The
improvement of mission training requests is a specific USAID
management objective under the new GPS project. The training
requests will provide all relevan* information of the trainees
and group size, requested training, cost containment
guidelines, Experience America activities, reporting
requirements and follow-on technical training requirements.
The placement contractor will prepare all such documents
subject to review and approval by the AID PSC project
manager. Early in the prcject, the project will fund needs
assessments for each type of training to identify specific
technologies appropriate to the trainees and develop training
objectives for each program.

In order to simplify project management and
improve program quality in the U.S., once the GPS
institutional contractor has identified primary training
istitutions for each type of training, including follow-on,
where appropriate, the mission will continue to use these
instititions throughout the 1ife of the project. This
relationship with the training provider will allow for a more
integrated approach to training, by allowing the training
provider to participate in all phases of the training process
—-- from orientation through follow-on. Furthermore, this will
provide the opportunity to monitor performance more closely
and make relevant comparisons among training institutions.

Training institutions will "bid" on the desired
training program, and the institutional contractor will rank
them based on program quality, responsiveness, cost,
Experience America and follow-on programming. Given the large
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numbers of trainees in each group, the mission will identify
2-3 institutions for each type of training. Prior to each
training group, the training institution will provide the
mission with a revised curriculum to meet the specific needs
of each group and to improve the program based on experience,
if necessary.

All training programs will include specific
activities to improve leadership awareness and capability,
develop project planning and management skills (problem
identification, objectives, proposal development,
implementation planning, etc), and encourage participatory
management approaches to problem solving. Furthermore, all
programs will include activities to help trainees adjust to
life in the U.S. and to help them prepare for the return
home. Programs will include periodic activities to help
trainees deal with the predictable stages of adjustment and
problems of homesickness, loneliness, adjustment to U.S.
academic institutions, re-entry anxiety, and other stages.

The following exhibit breaks down by project
year the number of trainees to receive short-term technical
training, long-term technical training and long-term academic
training. These numbers are illustrative and are based on
short-term training programs of five weeks duration:

Training Plan Summary

TRAINING

TYPE YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5 YEAR 6 TOTAL
S-T TECH 0 270 300 300 310 200 1,380
L-T TECH 68 62 75 70 55 0] 330
ACADEMIC 73 66 75 70 70 0 354
TOTAL 141 398 450 440 435 200 2,064

Experience Amerjca: High quality Experience
America programming is of highest priority to
USAID/Guatemala. The GPS Project will individually program
these activities for each group, making them an integral part
of every training program. Experience America activities will
be based primarily on the professional and technical interests
of the trainees rather than on tourism, sports and cultural
events or shopping. While these kinds of recreational
activities will be included to round out the trainees’
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U.S. and renew linkages with Americans. The Association also
helps in fostering relationships among Guatemalans from
different social, economic, and geographic backgrounds through
the job placement and information service and the alumni
newsletter which has wide distribution.

All of these activities will be continued in the
GPS/CLASP II project, except for administration of the
community project fund. Based on evaluation findings and
experience to date with the administration of the program, the
Mission has determined that the Alumni Association does not
have the necessary expertise required to directly administer
the fund. Furthermore, there exist numerous other sources of
funding for small community projects, including the
USAID-funded Special Development Fund, a $500,000 USAID-funded
program administered by CARE, and a cooperative USAID/Peace
Corps program, as well as programs financed by other donor
countries. The Alumni Association will therefore limit its
activities in this area to acting as an information
clearinghouse for grant programs and by providing technical
assistance to the returned trainees in preparing grant
proposals.

While it is clear that the Guatemala/CAPS I
Alumni Association has contributed to the overall success of
the follow-on program in particular and the Guatemala CAPS
project in general, the Mission has determined, based on
evaluation findings, that the long-term viability and
sustainability of the association after the end of project
requires that it be more independent of the GOG implementing
office (PAZAC) and the CAPS Project. Accordingly, in the
GPS/CLASP II Project it is planned that the follow-on program
will be administered through a sub-contract with the
Guatemalan-American Binational Center (Instituto
Guatemalteco-Americano -- IGA). As an outcome of this new
relationship, the Alumni Association will be invited to become
affiliated with the Binational Center, in which case, it would
be required to revise its charter.

Through the arrangement with the Binational
Center, the Alumni Association will have a permanent base of
operation and all alumni will have access to the services
provided through IGA such as the library, the bookstore and
special IGA-sponsored events. Also, this relationship will
enable the Mission to coordinate alumni activities for all
U.S.~trained Guatemalans, including those from other programs
such as CASP, CASS, CAMPUS, Humphrey and Fulbright as well as
enable the Alumni Association to continue activities after the
GPS/CLASP II project is finished.
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2) Short-Term Technical Training

Short-term technical training will be offered to
approximately 1,380 Guatemalans, primarily from but not
limited to rural backgrounds. Training will be programmed for
approximately 14 groups of 15 trainees each and 12 groups of
10 trainees each. The predominant mode for short-term
training in CLASP I was five week programs in Spanish, based
on the knowledge that many low-income adults have pressing
family, financial, and job responsibilities that preclude
longer term training. During the implementation of GPS/CLASP
II, USAID/G will review the validity of this assumption for
each target group and evaluate the ability of the training
institutions to meet meaningful training objectives in this
limited time period. The length of short-term training
programs, along with their skills objectives, will be
reassessed on a continual basis throughout the Project in
order to ensure optimum training length along with relevancy
of trainirng programs for each target group.

Target groups: The primary target group for
short-term training programs will be established community

leaders especially among but not limited to the Indigenous
population in rural areas. Training groups for this component
will include people in informal positions of influence in the
community, such as voluntary health workers, family planning
volunteers, farmer leaders and micro/small scale entreprenuers
as well as individuals in more formal positions of leadership
in cooperatives, local or municipal government, development
committees, and education. In addition to established
leaders, a limited amount of short-term training will be
offered to youth who have exhibited leadership potential in
youth organizations such as school councils, 4S clubs, and
scouts. A complete listing of potential target groups is
included in the SIF. While the major emphasis of the GPS
Project is initially on the rural poor, analyses of priority
needs will be conducted throughout the project, with
subsequent reallocation among the sectors in order to
incorporate, where appropriate, the urban poor.

Recrujtment and selection procedures:

Recuitment and selection of the short-term scholars will
follow the basic procedures as described in Section c,
Recruitment and Selection Procedures. Because the focus of
the short-term training will be on established community
leaders, particular emphasis in the selection process will be
given to evidence of leadership capability, individual
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initiative in addressing community problems and balanced
recommendations from several sources familiar with the
candidate. The specific selection criteria described for each
group in the SIF will be continually assessed and revised
based on experience.

Pre-departure preparation: Pre-orientation and

pre-departure orientation for the short-term groups is
particularly important, as many members of rural communities
will have limited experience with different cultures and may
never have travelled even as far as Guatemala City before.
For all of these groups, pre-departure preparation will
include some orientation to urban life, life in the U.S. and
administrative concerns related to receiving a U.S.
Government-sponsored scholarship.

Youth groups will receive a special orientation
session to which their families will be invited. This will
provide an opportunity for the families to resolve some of
their own concerns about their childrens’ experience. Similar
types of special sessions will be provided to other groups,
enabling community representatives or sponsors to attend, as
appropriate.

es raining: Short-term technical
training will consist of the "group training in Spanish" model
successfully programmed under the Guatemalan component of
CLASP I. For short-term training, group size will be limited
to 10 - 15 persons, except under exceptional circumstances.
Group training in Spanish permits selection of trainees from
the local- and community-level socially and economically
disadvantaged target group without having to program for
expensive English language training. The experience in CAPS I
has proven that high quality programs in Spanish can be
obtained in the United States.

The importance of an adequate training
experience cannot be overemphasized. Therefore, the training
plan for each type of training (health volunteers, cooperative
members, local government, etc) will be developed a year
before the scheduled training, and will take into
consideration training material used under CAPS T with a view
to incorporating/modifying relevant information.
Individualized training plans will also be based on needs
assessments conducted by U.S. training institutions during
site visits to Guatemala.

The needs assessment will identify a small
number of specific and concrete technologies, appropriate to
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the level of the trainees, that can be taught in the five week
period and that will be immediately applicable after return.
The needs assessment will also assess the adequacy of the five
week training period and will develop a relevant follow-on
technical training program for each target group, increasing
the initial amount of technical training by four weeks, plus
an additional three weeks of self-directed study. The
training institution will also develop for each group
alternative training objectives for a 2-3 month short-term
program and a nine month long-term program. The needs
assessments will be conducted prior to the first group
training session in the project.

ica: Experience America
activities for the short-term trainees will be focused on
activities related to the technical content of the training,
such as meeting with Americans in the same occupation,
opportunities to discuss common activities and problems, and
encouragement of institutional linkages whenever possible.
Opportunities for the groups to address interested community
groups, particularly in small towns, will also be provided.

Follow-on. The follow-on activities for the
short-term trainees will include one-week training programs
twice a year for the first two Years after return to Guatemala
and alumni association activities, including a newsletter,
periodic meetings/special activities to maintain contact with
Americans and GPS alumni and assistance in planning community
development projects. An addition to the GPS follow-on
program for short-term trainees is membership in a book club,
which will provide small resource libraries of approximately
20 books for all short-term alumni who are members of the
alumni association and who are recipients of the follow-on
reinforcement training programs.

3. Long-term Technical Training

Long-term technical training will be offered to
approximately 330 trainees, primarily from but not limited to
rural backgrounds, to be programmed for approximately 33
groups of 10 trainees each. These groups, which are smaller
than those in the CAPS 1 program, will permit more effective
individual treatment and will enhance the Experience America
component. These long-term programs, all of which will be in
Spanish, will last nine months and will include home-stays and
Experience America activities which will be directly related
to the professional aspirations/technical interests of the
trainees.
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ups: Long-term technical training
will be offered to most of the same target groups receiving
short-term technical training except for local and municipal
government officials, who will be the recipients of mostly
short-term training. Membership in the target groups under
the GPS Project will be expanded to include a balance of
partisan political representation of individuals in formal
positions of leadership at the community and local levels,
primarily municipal mayors and village councils and to a
lesser degree, youth with leadership potential. The emphasis
of the long term programs will be on training of trainers,
particularly in education, and will in general include younger
trainees i.e., potential leaders.

Recrujtment and Selectij oc ¢ The same
recruitment and selection procedures as are used for
short-term technical programs will be used for the long-term
technical program. Additional selection criteria will include
ability to be away from home, adequate educational level to
successfully attend a longer-term, more intensive technical
program, the ability and position to train others and finally,
language capability. ‘

Pre-departure Orientation: 1In general, this
group will be younger than will the short-term trainees.
Given the youth and the longer period of training, each
orientation program will include a special session for
families of the trainees. The long-term trainees will receive
a one-month survival English course in Guatemala prior to
departure and two weeks of intensive English after arrival in
the U.S., preferably at vU.s. training provider.

Types of Training: The long-term technical
training will cover the same technical fields of the
short-term training in greater depth and with a specific
orientation toward training of trainers. All long-term
training will be in Spanish but will include English as a
specific course of study. Long-term technical trainees will
be expected to return to Guatemala with a working knowledge of

English.
Experience America: All long-term trainees will

receive a one week orientation at the Washington International
Center (WIC), a seven to ten day mid-winter seminar, visits to
U.S. institutions and corporations relevant to the technical
field, a homestay, and quality contact with North Americans
from all walks of life in order to expose the trainees to U.S.
democratic values and institutions and to provide equal
opportunities to North Americans to learn about the culture,
values and institutions of Guatemala.
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-Qn: The follow-on program for long-term
trainees will be centered around Alumni Association
activities, including the employment network and interview
skills, a newsletter, regional meetings, and technical
assistance in planning community development projects.

4. Long-Term Academic Training

Long-term academic training in the Academic Year
Abroad (AYA) program will be offered to approximately 350
Guatemalans. The CAPS I component of Junior Year Abroad (JYA)
has been renamed to reflect a broader program that will
include technical teachers and junior university faculty as
well as students.

§: Participation in the AYA program
will be focused primarily but not exclusively on undergraduate
students in Guatemala’s universities. Efforts will be made to
recruit trainees from the regional branch campuses of
Guatemala’s universities on a pPriority basis, but students
from the Guatemala City campuses are also a target group. In
addition to students, junior faculty and instructors will be
eligible for participation in the Aya program for special
studies. Given the higher educational levels needed for the
academic program, trainees will necessarily represent a
broader, relatively more affluent cross-section of Guatemalan
society than does the technical training.

e ¢! Recruitment of
academic candidates will be conducted through formal
advertising, nominations from returned alumni, and
recommendations from faculty and administration committees at
the universities. Selection criteria will include level of
involvement and leadership in school and community activities,
communication skills, academic qualifications, and language
capability. Where applicable, AYA trainees will attend
approximately three months of English language training in
Guatemala to achieve an adequate capability in English to
attend a U.S. university.

depar rientation: Preparatory training
will include English language training and/or academic or
technical preparation, to be determined by the nature of the
training program and the needs of the trainees. Trainees
placed in long-term academic programs which require knowledge
of English language will be provided with approximately three
months of in-country English language training prior to
departure.
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e aining: The AYA training programs
will consist of nine month training courses conducted in
English, except in programs where Spanish is the normal
teaching language (e.g. University of New Mexico Education
Administration and Public Administration programs, Puerto
Rico-based programs). English language training in Guatemala
prior to departure will last approximately 3 months.

For the most part, the academic year in a U.S.
college, university, community college, technical institute or
other educational institution will be at the undergraduate
level in such areas as Engineering, Business Administration,
Agriculture, Health Education and Nutrition, Computer
Science/Finance Administration, Secondary Education, etc. 1In
special circumstances, a year of study leading toward a
graduate-level degree will be considered for inclusion under
the AYA Program.

Under CAPS I, USAID/G gained experience in
programming cost-effective combination training utilizing
in-Guatemala training to prepare trainees so that they could
maximize a shorter but high-quality U.S. training experience.
Similar combination training will be programmed under the
GPS/CLASP II project. Such in-country training would include
both academic and English language training.

Experience Amerjca: Long-term academic trainees

will be programmed for numerous and continuing Experience
America activities that are relevant to and integrated into
their course of studies. All long-term academic trainees will
attend the WIC orientation in Washington upon arrival, attend
a;10 day mid-winter seminar during the winter break, have
homestays with American families, and have the opportunity to
live with American roommates in the dormitories. Other
Experience America activities will be programmed around the
participant’s field of study to the degree possible.

The academic trainees will have an opportunity
to contribute as well as receive knowledge while they are in
the U.S. through the Young Ambassador Program. All AYA
trainees will be encouraged to participate in Latin American
Student Clubs, present cultural presentations to the college
or local community, and other means of sharing their knowledge
with Americans and other Latin Americans. USAID/G experience
in the CAPS I program is that such programs offer a valuable
forum for developing leadership skills and confidence and
developing a dialogue with Americans about Latin American
issues and similarities and differences in values and cultures.
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- : The follow=-on activities
for trainees in the AYA program will center around such alumni
association activities as j-b information/support services and
technical assistance in the planning of community development
projects.

5. Communication Support

Throughout CAPS I, it was Mission policy to keep
publicity of the program at a low level. With over 4,000
returned trainees and an active alumni association involved in
community development projects, the CLASP program has become
much more visible. In order to avoid misinterpretation of the
purpose and activities of CLASP, particularly among the higher
echelons of Guatemalan society, USAID/G has decided that the
GPS/CLASP II project should include a component for
communication support.

The objectives of this activity are to (1)
generate a positive image of and support for the GPS Project
among the general Guatemalan public; (2) generate public
support for the GPS Project among "influential®™ Guatemalans in
the private and public sectors, military and religious
officials; and, (3) generate support and resources for the
Alumni Association.

This activity will rely heavily on the Alumni
Association, for the association will be the medium through
and by which information will be shared. A project-funded
communications specialist, to be hired under the institutional
contract, will develop communications strategies for
recruitment of candidates, internal communications in the
Alumni Association and newsletter design and management for
external public relations. The assistance will be coordinated
with the other institutional development assistance provided
such as proposal development, marketing, accounting and other
activities. The Alumni Association, which will be the primary
direct link with the general public will be highly profiled as
an organization whose members work together with their
communities and actively participate in Guatemala’s social and
economic development.
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Iv. FINANCIAL PLAN AND ANALYSIS
A. Project Budget Summary
Table 1.

CLASP II Program Summary
Country Totals by Year (US $000)

Country Year 1 Year 2 Year 3 Year 4 Year 5 Total
Belize 360 360 360 360 360 $1,800
Bolivia 700 700 700 700 700 $3,500
Colombia 740 740 740 740 740 $3,700
Costa Rica 4,000 4,000 3,000 2,000 2,000 $15,000
Dom.Republic 528 525 525 525 525 $2,628
Ecuador 1,000 1,000 1,000 1,000 1,000 $5,000

El salvador 8,550 8,550 5,700 2,850 2,850 $28,500
Guatemala 7,000 7,000 8,000 8,000 7,000 $37,000

Haiti 260 350 350 722 722  $2,404
Honduras 1,200 4,000 5,000 3,600 3,200 $17,000
Jamaica 2,000 875 875 875 875 $5,500
Peru 740 740 740 740 740  $3,700
RDO/C 1,000 1,000 1,000 1,000 1,000 $5,000
AID/W 17,250 17,250 17,250 17,250 17,250 $86,250
TOTAL 945,328 $47,090 $45,240 $40,362 $38,962 $216,982
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Table 2
6PS Budget Summary by Activity and Year

Cosponent Year | Year 2 Year J Year 4 Year 5 Total
Cost  Nuaber Cost  Nuaber Cost  Nusber Cost  Nusber Cost  Nuaber Cost Nusber

Short-Tera Technical 2,510,635 270 2,946,243 300 3,111,934 300 3,396,770 310 2,315,061 200 14,280,642 1380

Long-Tera Technical 1,327,938 62 1,583,549 70 1,792,158 75 1,716,486 68 1,466,703 55 7,886,834 330

Acadesic 1,341,770 70 1,533,860 - 66 1,709,768 13 1,810,927 70 2,047,465 15 B.723,810 354
TOTAL TRAINING 3,380,343 402 6,063,452 436 6,493,880 A48 5,924,185 A48 5,829,229 330 30,891,087 2084
Project Manageaent _

Institutional Contractor 1,173,208 630,140 490,140 890,140 b5.,142 3,873,770
USAID/Guateaala 260,000 175,000 175,000 175,000 175,000 960,000
Evaluations and Audits 13,333 40,000 13,333 40,000 13,334 300,000
Inflation/Contingencies 113,114 91,408 347,647 170,677 232,295 975,143

107AL 1,000,000 7,000,000 8,000,000 8,000,000 - 7,000,000 { 37,000,000
Notes:

1) Short-tera technical training costs are estimated at $5,520 per training sonth, including $4,942 tuition,
$48 predeparture expenses, $250 administrative, $240 experience America, and $1,040 follow-on.
The average participant is estisated to spend S weeks in the U.S.

2) Long-tera technical training costs are estisated at $1,990 per training month, including $1,629 tuition,
$21 predeparture expenses, $250 administrative, $60 experience America, and $30 follow-on.

3) Academic training costs are estimated at $1,750 per training month, including $1,351 tuition,
$47 predeparture expenses, $250 adainistrative, $77 experience Aserica, and $25 follow-on.

4) Annual cospounded inflation rates of 7% for educational expenses and 5% for non-educational expenses are
included 1n all the training cost estimates. The line ites Inflation/Contingencies includes the inflation
only on the non-training costs,

var
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Table 3
Detailed 6PS Project Budget by Input and Year

Coaponent Year 1 Year 2 Year 3 . Year 4
FX LC FI LC FX LC FI LC
Short-Ters Technical
Predeparture 17,841 20,837 21,879 23,139
Tratning 1,867,456 2,194,108 2,324,287 2,542,171
Experience America 89,302 104,184 109,394 118,694
Follow-on 386,978 451,472 474,047 514,339
Administrative Costs 148,838 173,640 182,325 197,827
TOTAL 2,510,435 2,946,243 3,111,934 3,394,770
Long-Tere Technical
Predeparture 13,671 14,207 18,232 17,357
Training 1,100,739 1,314,210 1,489,152 1,428,019
" Experience Aserica 40,850 48,428 54,481 31,887
Follow-on 20,507 24,310 27,349 26,036
Adainistrative Costs 152,11 180,394 202,944 193,207
TOTAL 1,327,938 1,383,549 1,792,158 1,716,486
Acadesic
Predeparture 41,160 40,749 47,34 47,648
Training 1,235,643 1,230,393 1,437,819 1,456,343
Experience America 10,008 69,309 80,493 81,044
Follow-on 23,133 22,921 26,620 26,802
Adainistrative Costs 171,806 170,086 197,532 198,890
T0TAL 1,541,770 1,333,660 1,789,788 1,810,927
TOTAL TRAINING COSTS 5,380,343 6,063,452 6,693,880 4,924,183
Local Adain. Support
Institutional Contractor 449,208 406,140 406,140 406,140
USAID/Guatesala 230,000 30,000 150,000 25,000 150,000 25,000 150,000 25,000
Additional Follow-on 380,000 180,000 240,000 240,000
Coapodities 80,000 0 0 0
Cossunications Support 44,000 44,000 44,000 44,000
Evaluations/Audits 13,333 40,000 13,333 40,000
Inflation/Contingencies 113,116 91,408 347,647 170,877
PROJECT TOTAL 6,970,000 30,000 6,975,000 25,000 7,975,000 25,000 7,975,000
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Year 35 Total

FX LC
16,081 100,397
1,736,141 10,444,383
80,406 901,984
348,423 2,175,259
134,010 814,639
2,315,061 14,280,642
14,741 80,208
1,221,720 6,353,840
44,048 239,674
22,111 . 120,313
164,083 892,799
1,466,703 7,886,834
53,604 230,483
1,648,787 7,009,387
91,173 392,027
30,132 129,448
223,749 962,063
2,047,445 8,723,410
3,829,229 30,891,087
406,142 2,093,770
150,000 25,000 960,000
240,000 1,480,000
0 80,000
44,000 220,000
73,334 300,000
232,295 975,143

25,000 6,975,000

25,000 37,000,000



B. Financial Analysis

The Guatemalan Peace Scholarship (GPS) project
is a continuation of the Guatemalan component of the Central
American Peace Scholarship project (CAPS). As a follow-on
project, the GPS project continues the current CLASP
activities while building on lessons learned to improve
project implementation and impact.

The project will be implemented through U.sS.
contractors responsible for all phases of the project from
recruitment and screening through U.s. training and follow-on
activities. The contractor will establish a local office and
will make every effort to hire local Guatemalans to carry out
such responsibilitias as recruiting, screening, interviewing,
maintaining the information management system, informing
candidates of their status communication support and follow-on
activities. The focus of the GPS project, and also the
measure of its success, is on the application of the training
after trainees return to Guatemala. The follow-on program
will consist of follow-on training for short-term trainees, an
active alumni association that provides services to returned
scholars, and a book club. Technical assistance will be
provided to the alumni association to develop its capabilities
in fundraising, communications and publications, proposal
development, and grant administration.

Tables 2 and 3 contain the project obligation
summaries and details by activity, input and year. The
proposed total cost of the GPS/CLASP II project is $37
million, with no counterpart contribution required. There are
two reasons why the project will not be subject to a
counterpart requirement: 1) the project will obligate only ESF
funds; and 2) the project will be obligated through a direct
A.I.D. contract (Reference State 184672, June 1988).

Training costs budgeted for the project are
derived from the Agency mandated Training Cost Analysis (TCA)
budget generator developed by A.I.D.’s Office of International
Training (OIT). The use of this automated TCA generator is
obligatory when projects contain significant amounts of
training, as is the case with the GPS Project (see Annex G).

All training costs are based on conservative
estimates provided by OIT. The Mission expects that actual
contract and training costs derived from the competitive
procurement will be significantly lower than those estimated
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and will permit an increase in the number of trainees above
those budgeted. Annual compounded inflation rates of 7% for
educational expenses and 5% for non-educational expenses are
built into all the training cost estimates. These inflation
rates start six months from the anticipated project start
date. The inflation calculations have been left included in
the training costs so that these are reconcilable with the Tca
generator budget estimates and will permit the later tracking
or monitoring of the budget line items through a standardized
reporting format. The training costs will be closely
monitored using TCA project reports and reduced to the extent
possible through various cost-containment measures, including
competition among training institutions and negotiated package
rates.

The inflation calculation on the line items
other than the training costs calculated by the TCA generator
is based on nominal rates of 5% on dollar costs and 15% on
local currency costs starting in the second year and
calculated on a straight- line basis. The contingency factor
is lower than would normally be calculated in that it
represents 2.3% of the total project cost at historical cost
rates. This is due to the compounding effect of the inflation
calculation in the TCA generator which resulted in a total
inflation value of $5,730,963 which represents 23% of total
participant training costs at historical rates. If calculated
on the more generally accepted nominal straightline method
starting in the second year of the project the inflation
calculation for the participant training costs would have
totalled $1,338,660. The extra inflation factor of $4,392,303
added to the actual contingency total of $718,635 would total
$5,110,938, which would represent a contingency factor of 17%.

The projection of expenditures by project year
is shown in Table 4 and the methods of implementation and
financing are detailed in Table 5. The detailed budgets for
each component are contained in Annex L, and include the
calculations and assumptions on which they are based.
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Table 4
Projection of Expenditures by Project Year ($000’s)

Project Year Amount
1l 1,429,497
2 6,343,561
3 6,777,960
4 7,345,827
5 7,679,786
6 5,445,553
7 1,002,673
Inflation#* 256,508
Contingencies 718,635
TOTAL 37,000,000

* Excludes inflation related to direct training costs.

C. Methods of Implementation and Financing

The implementing institution will be an
established U.S. consulting firm or University whose financial
and managerial capability will be assessed during the
contractor selection process.

Funds have been provided for several mid and end
of project audits to be performed under the IQCs for
non-Federal audits controlled by the Inspector General’s
Office. In addition, it is expected that the U.S.
institutional contractor(s) will undertake independent
external audits on an annual basis and submit the audit report
to the Mission Project Manager and the Mission Controller.
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Table 5
Methods of Implementation and Financing ($000’s)

1. U.S. Institutional Contract

Participant training Direct Reimbursement 30,891
Local Project manage-
ment Direct Reimbursement 2,094
Additional Follow-on Direct Reimbursement 1,480
Communications Support Direct Reimbursement 220
Commodities Direct Reimbursement 80
Sub-total 34,765
2. Personnel - PSCs Direct Payment 960
3. Audits/Evaluations -
Direct Contracts Direct Payment 300
Sub-total 36,025
Inflation/contingencies 975
TOTAL 37,000
V. IMPLEMENTATION AND EVALUATION PLAN

A. Adminjstrative Arrangements

1. Obligation Mechanism

CAPS I/Guatemala was obligated through a Grant
Agreement with the Government of Guatemala’s National Ecoriomic
Planning Council (SEGEPLAN) with a PACD of March 31, 1992. 1In
order to implement the project, PAZAC ("Paz en America
Central") , a special office under the auspices of SEGEPLAN,
was established to manage all local operations (recruitment,
screening, orientation and follow-on) under the direct
supervision of the USAID/Guatemala Training Officer.

For the CLASP II Guatemala Peace Scholarship
Project, USAID/Guatemala has decided to utilize an A.I.D.
direct contracting mode for project implementation. This
decision is consistent with the recommendation of LAC/DR/EST
(see Annex F, Administrative Analysis) based on the
accumulated experience of CAPS I in five countries over five
Yyears. The direct contiact will be awarded using Handbook 3
mechanisms to a U.S. firm with substantial experience in
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providing technical assistance and placement services for
participant training. The contractor will not only make every
effort to hire local Guatemalan staff, but will be expected to
subcontract for such in-country activities as English language
training, etc.

The CAPS I implementing organization, PAZAC,
will continue operations at a reduced staff level through the
PACD in order to provide support services for the follow-on
training contract activities with the Experiment in
International Living for returning trainees and to administer
any remaining commitments made by SEGEPLAN. During this time,
CAPS I will be phasing out while GPS will be commencing.

2. Implementation Arrangements

o ¢ Under the previous CAPS I Project,
a different implementation mode was used. Funding was
obligated through a Grant to the Government of Guatemala.
"PAZAC", a special office of Guatemala'’s National Economic
Planning Council (SEGELAN), was then established to manage
local operations (recruitment, screening, orientation, and
follow-on) und-r the supervision of the USAID/Guatemala
training officer. PAZAC prepared A.I.D. paperwork required
for implementation of the training, including visa requests
and PIO/P’s, and forwarded them to USAID/Guatemala for
processing. PIO/P’s were forwarded by USAID/Guatemala to
A.I.D.’s centrally-funded contractor, Partners in
International Education and Training (P.I.E.T.), for placement
in U.S. training programs and for support services while
training was under way. Upon return, trainees could join
AZOPAZAC, an independent Guatemalan organization for CAPS
alumni. Short-term trainees could also participate in
follow-on training services offered under a separate
CAPS-funded contract with the Experiment for International
Living. This arrangement kept local costs low and enabled the
program to process large volumes of trainees.

a o e tatjo an: The
decision to utilize an A.I.D. direct contracting mode for
project implementation is consistent with the recommendation
of LAC/DR/EST (see Annex D, CLASP I Implementation Experience
and Annex E. Relative Costs of Contracting Modes) which is
based on the accumulated experience of CAPS I in five
countries over five years. CAPS I experience has shown that
Mission contracts for training services have generally been
the lowest cost way of obtaining the various services required
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by the Missions to implement CAPS effectively, compared with
using the global contracting mechanism offered by the A.I.D.
Office of International Training.

Having a Mission institutional contract for GPS
implementation offers other advantages. One additional
advantage is continuity and coordination among different
elements of the project. Having a single entity responsible
for planning training programs, recruiting and placing
trainees and providing subsequent follow-on training and
services will result in overall consistency and
complementarity among these different phases of training.
Another advantage is streamlined Mission management of the
project.

Having a single institution responsible for all
implementation will free the Mission’s very limited training
office staff for a more "proactive" conceptual role in the
project. The OHRD training staff will not be fully consumed
by routine administrative and paper processing duties, but
will be more actively engaged in activities such as assessing
needs in different sectors, identifying beneficiary groups and
individuals, designing the training objectives and programs,
monitoring the quality and impact of project training and
maintaining contact with trainees during follow=-on
activities. A third advantage of the proposed contracting
mode is administrative simplicity and accountability. With a
single entity responsible for all phases of implementation,
the possibility of duplication of efforts or confusion
concerning responsibilities for different parts of the project
is reduced. A fourth advantage is clarity of monitoring and
recordkeeping. CAPS has been characterized by a need for
constant reporting and statistics, both for AID/Washington,
for the Mission, and for the Congress. Having a single
contractor responsible for all statistical activities will
assure the timely reporting of activities in all the different
required formats and consistency among the different required
reports. Finally, a fifth advantage of the institutional
contractor for project implementation is a reduction in
political vulnerability. While the Mission has always been
able to resist political pressures felt in the course of the
CAPS I project, obligating and implementing the project
through the GOG exposes it unnecessarily to political
pressures which might be harder to resist in the future --
especially during a sensitive pre-electoral period. An A.I.D.
direct contract gives A.I.D. firmer control over the program.

The major disadvantage of switching to an

63



institutional contract is the time that will be lost in
procurement. A full and open competitive procurement will
consume most of FY 1990, leaving little time for training
during the first year of the GPS Project. Also, local
operating costs in Guatemala will be higher than they are
under the CAPS I arrangement with the GOG, offsetting in part
the cost savings that will be achieved by lower U.S. training
costs.

In view of the above, a bridge arrangement has
been contemplated under the GPS Project. The Mission will
negotiate a new 8(a) contract with the 8(a) firm which is
presently implementing the CAPS I Junior Year Abroad Program.
This one year contract will make it possible to recruit and
place another group of approximately 100 students in long-term
U.S. "Academic Year Abroad" and technical training programs,
keeping this highly-profiled program active in Guatemala
during FY 1990. Simultaneously, PAZAC will send approximately
200 trainees for short-term training programs, which will
complete the Guatemala CAPS I training prcgram. These two
activities, along with long-term trainees who are still in the
U.S. under CAPS I, will, to some extent, fill the gap between
CAPS I and GPS. It is still anticipated, however, that there
will be a slowdown in CLASP II training activities in
Guatemala during FY 1990, due to the time required to complete
the competitive procurement process for the GPS institutional
contractor.

An important overall design principle that is
reflected in the implementation plan for the GPS project is an
emphasis on quality and flexibility of training. Under the
institutional contract, and with strong support from a USPSC
Project Manager in OHRD, the Guatemala Peace Scholarship
Project will concentrate on designing training services that
are highly responsive to the unique neads of different
beneficiary groups. This kind of work requires an investment
in in-house and contractor staff, and can be expected to raise
the cost of training somewhat if it is determined that some of
the short-term training programs need to be longer than the
Mission’s standard five week short-term training package. As
a consequence, the overall number of trainees under GPS will
not be as large as under CAPS I, and the average
cost-per-trainee may be higher. However, the payoff will be
training that is specifically tailored to the needs of the
project’s beneficiaries.
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3. mplementatjion Res sibi es

AID/W Responsibilities. The unique nature of

the CLASP II program as a regional program encompassing
individual mission projects requires a continuing role for
LAR/DR/EHR in program oversight, evaluation, training and
orientation of mission personnel. LAC/DR will be responsible
for the following functions:

l. 1In active collaboration with the
missions, LAC/DR will issue policy guidance and monitor
project implementation to ensure compliance with the policy
guidance and program objectives. Bureau oversight functions
will include review and approval of SIFs, Country Training
Plans (CTPs) and CTP updates;

2. Manage a process evaluation, similar to
that carried out under CLASP I, to assist both LAC/DR and the
field missions in identifying and resolving implementation
problems;

3. Design and implement, jointly with
missions, an impact evaluation;

4. Assist in providing training and
orientation to mission personnel in CIS, TCA, Experience
America, follow-on, and other project activities;

5. Implement the Congressional earmark
projects in close collaboration with the field missions;

6. Serve as a liaison with Congress, the
press, and other outside parties; and

7. Perform standard Bureau backstopping
support for mission CLASP projects.

USAID Responsibiljties. USAID/G will be

responsible for all other aspects of project design,
implementation, monitoring and evaluation within the limits of
the policy guidance. The Mission will be responsible for
establishing and managing contracts for technical assistance,
trainee placement, follow-on, publicity and evaluation.

The Project will be managed internally by the
USAID/Guatemala Office of Human Resources Developmenet
(OHRD) . Project funds will be used to contract a uU.s.
Personal Services Contractor (PSC), to work in OHRD as the GPS
Project Manager, who will be responsible for all day-to-day
project implementation and management activities. In addition
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to providing administrative support to the GPS Project and
ensuring that all AID rules and regulations are adhered to,
the Training Office, situated in OHRD will be responsible for
all other A.I.D. training, i.e., project-funded training,
reimbursable training with the GOG and the Development
Training and Support (DT&S) Project. USAID/Guatemala will
consult annually with SEGEPLAN on national training priorities
to be applied to the GPS Project.

. Procurement of the
services of the institutional contractor will begin
immediately following GPS Project approval/authorization and
will be accomplished as expeditiously as possible. The
institutional contractor will be responsible for all phases of
the Guatemala Peace Scholarship Project, including
recruitment, screening, selection (with USAID/G participation
and approval), orientation, preparatory English and academic
training, testing, preparation of documents, placement,
training, participant monitoring in the U.s., evaluation,
follow-on, and publicity.

The institututional contractor will hire a U.s.
Chief of Party and will make every effort to hire local
Guatemalans for the remaining staffing positions, i.e., an
evaluation specialist, follow-on coordinator/public relations
specialist, two training specialists, administrative
assistant/secretary, driver (s) /messenger (s), statistician/data
entry clerk and two bilingual secretaries. The institutional
contractor will also subcontract the services of an accounting
firm and legal advisor, as needed.

The contractor will establish a local office in
Guatemala City for all in-country activities. This office
will be adequately staffed to perform, or subcontract for,
recruitment and screening of candidates, orientation and
preparatory training, preparation of all training requests,
PIO/Ps and other required documentation, publicity and
follow-on. This office will also be responsible for
performing or subcontracting for the follow-on training
component of the project. The institutional contractor will
be responsible for all of the following GPS Project activities:

e . The contractor will work
closely with OHRD and other Mission offices to identify
targets of opportunity -- sectors and disciplines in which
beneficiaries meeting the overall limitations imposed by the
CLASP II Program can most productively be trained. Needs
assessments will not be formal manpower studies, but
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wide-ranging discussions with leaders in different
development-related fields. Assessments will include
recommendations concerning beneficiary organizations,
composition of trainee groups, duration and content of
training, and special follow-on support needs.

-- Recruitment and Screening. The contractor

will identify prospective trainees either individually or
through local organizations, review qualifications, interview
candidates, and organize groups according to interest or
affiliation, as appropriate. Care will be taken to treat all
candidates attentively and courteously, with prompt and clear
communication concerning their prospects and decisions
concerning their training progranms.

-- Publicity. The contractor will focus its
publicity campaign on Guatemalan opinion leaders so that they
will have an understanding and appreciation of the program
which should in turn, generate support and resources for the
Alumni Association. Publicity will also be focused on the
general Guatemalan public in order to generate a positive
image of and support for the GPS Project. It is the project’s
intention that providing communication support will generate
overall support of and resources for the Alumni Association.

-~ QOrientation.  The contractor will develop
both in-country and U.S. orientation programs, as needed. The
in-country orientation will, to the extent possible, involve
parents of trainees and will provide a broad preparation for
the U.S. training experience.

~- Placement. The contractor will design
specific training packages in consultation with OHRD and
identify training suppliers. A.I.D. cost containment and HBCU
require ,ents will be essential considerations in this
process. To the extent possible, ongoing relationships with a
small number of highly responsive U.S. training suppliers will
be maintained.

-~ Trainjng Support. The contractor will provide

all support services required by trainees prior to and during
their U.S. training, including further orientation and
preparatory training as required, negotiating problems with
training suppliers, disbursement of funds, academic counseling
if needed, all logistical support, and moral support and
encouragement. The contractor will also keep USAID/Guatemala
informed on a regular basis of the progress and problems of
all project-financed trainees and groups.
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-- Experjence Amerjca. The contractor will

arrange meaningful, informative, and memorable "Experience
America" activities for all trainees.

~- Follow-on Services. The contractor will

implement a series of follow-on training seminars to
supplement the U.S. training. Similar to the services
provided under the CAPS I contract with the Experiment in
International Living, the follow-on training will provide
additional complementary technical training, English as a
Second Language (ESL) and Experience America content. An
effort will be made to involve the U.S. training suppliers
with whom trainees have already developed a relationship in
this activity. The contractor will also assume responsibility
for the local Alumni Association of returned trainees,
providing technical assistance and funding support for
activities in Guatemala during the life of the project.

- i . The
contractor will keep required data bases up-to-date, will
generate required reports on the program for the Mission and
for AID/W, and will provide detailed financial records on a
regular, periodic basis.

-~ Documentation. The contractor will have
clerical and other staff to produce supportlng documentation
required to process tralnees, including visa forms, health
clearances, and PIO/P’s

~- Coordination among U.S.G. Scholarship
Programs. 1In all of the above activities, the contractor will
coordinate its services and activities with those of other
U.S. schelarship programs, such as the Georgetown junior
college programs and the U.S.I.S. Fulbright scholarships.

B. Implementation Plan and Schedule

To maintain momentum and keep tralning
activities under way during FY 1990, the Mission will
negotiate a new 8(a) contract with the 8(a) firm which is
presently implementing the CAPS I Junior Year Abroad program.
PAZAC will continue to function under the CAPS I Project Grant
Agreement with SEGEPLAN, using CAPS I funding, through the
planned 1992 PACD. It is necessary to maintain the PAZAC
arrangement throughout this time period in order to support
students under CAPS I training and follow-on training
activities.
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It is anticipated that the last CAPS I
short-term training groups will complete their training
programs during mid-1990, at which time all new recruitment,
screening, orientation, and support responsibilities will pass
from PAZAC to the new institutional contractor for the GPS
Project. The last group of long-term trainees will complete
their training and return to Guatemala in mid-1991. It is
anticipated that the PAZAC staff requirements will decline at
this time as the need for its services diminishes. PAZAC’s
equipment will remain with SEGEPLAN upon the expiration of the
CAPS I Project in 1992.

The mission will use the pre award period to
review the existing CAPS I database, place long~-term trainees,
initiate review of potential training institutions for each
type of training, and build a pool of qualified, pre-screened
candidates for future selection for long-term training
programs. The pre award phase will require mission contracts
using 8a contracting procedures for the 1990 AYA program.

The illustrative implementation schedule is as

follows:

PROJECT YEAR 1

Project Authorization November 20, 1989
RFP prepared December 15, 1989
RFP announced December 20, 1989
PSC recruitment initiated November 25, 1989
SOW for 1990 AYA program prepared November 25, 1989
8A proposal for AYA program received January 10, 1989
8a contract for AYA program completed February 15, 1990
SOW for database review and TA to

ASOPAZAC prepared January 2, 1990
Proposals for RFP due February 10, 1990
IQC contract for needs assessments February 1, 1990
IQC contracted for mission database February 1, 1990
PSC contract negotiated February 20, 1990
IQC technical assistance to ASOPAZAC February 15, 1990
PSC begins work March 15, 1990
1990 AYA candidates selected March 30, 1990
Institutional contractor selected May 1, 1990
Institutional contract negotiated

and signed June 1, 1990
AYA trainees begin ELT and

preparatory training (as needed) June, 15 1990
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Institutional contractor begins work

1990 AYA trainees depart
1991 workplan and evaluation plan
submitted

PROJECT YEAR 2

Annual report submitted

Performance and financial reports
submitted

First ST groups leave for US

1991 AYA trainees depart

1992 workplan and evaluation plan
submitted

PROJECT YEAR 3

Annual report submitted

Performance and financial reports

. submitted

* ST trainees depart

1992 AYA trainees depart

1993 workplan and evaluation plan
submitted

PROJECT YEAR 4

Annual report submitted

Performance and financial reports
submitted

ST trainees depart

1993 AYA trainees depart

1994 workplan and evaluation plan
submitted

PROJECT YEAR 5

Annual report submitted

Performance and financial reports
submitted

ST trainees depart

1994 AYA trainees depart

1995 workplan and evaluation plan
submitted
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Quarterly

May 15,
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December 1,
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Quarterly

periodically
August 15,
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August 15,
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1990
1990

1990

1990

1991
1991

1991

1991
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1992

1992
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1993

1993

1994
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PROJECT YEAR 6

Annual report submitted

Ferformance and financial reports
submitted

ST trainees depart

1995 LT trainees depart

1996 workplan and evaluation plan
submitted

PROJECT YEAR 7

Annual report submitted

Performance and financial reports
submitted

Last LT and AYA trainees return

PACD

C. Contracting Plan

December 1, 1994
Quarterly
periodically
August 15, 1995

October 15, 1995

December 1, 1995

Quarterly
June 1996
November 1996

Position Contracting Mode Amount
Implementation competitive procurement
core contract AID direct contract $ 31,685,000

TA, in-country
services, placenment,

administration
AYA program 1990 8a firm non competitive
Bridge contract AID direct contract $ 3,000,000
Project manager Personal Service Contract

AID direct contract $ 780,000
Administrative Personal Service Contract
Assistant AID direct contract $ - 130,000
Needs analyses IQC or 8(a) Set-Aside

AID direct contract $ 50,000
Evaluations & Buy in to AID/W $ 200,000
case studies contract
Audits AID direct contract S 100,000
Commodities AID direct contract $ 80,000
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Sub-total $ 36,025,000
Inflation/contingencies S 975,000

GRAND TOTAL $ 37,000,000

D. Monitoring and Evaluation Plan

1. Program Monitoring and Evaluation

Background. Evaluation under the CLASP I
project has consisted of an ongoing set of activities carried
out by a central contractor under an 8a set-aside. The
contractor reports directly to LAC/DR/EHR and is financed with
a combination of CA and LAC regional funds. Data from this
ongoing evaluation have been invaluable to the LAC Bureau in
its management and oversight of the CLASP program. Some field
missions have conducted their own evaluation activities using
independent contractors. Activities have varied according to
the needs and interests of each mission.

Centrally funded CLASP I evaluation activities
have covered the following:

a) The initiation and maintenance of the
CLASP Information System (CIS), a uomprehensive
database that provides up-to-date information on each
CLASP I trainee (including age, sex, academic
background, socio-economic status, leadership status,
urban/rural location) and the nature of the training
program to be undertaken.

The CIS provides the LAC Bureau with an
official and up-to-date tally on status of new
trainee starts and on compliance with CLASP policy
targets which are used for reporting purposes within
and outside of A.I.D.

b) The administration of questionnaires to
CLASP trainees immediately prior to their departure
from the U.S. and within six months of their return
to their country of origin. These questionnaires
assess trainee satisfaction with the U.S. training
experience, trainee attitudes toward the U.S., their
views regarding specific aspects of the training
experience, and follow-on.
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c) Individual country reports that address
mission compliance with CLASP policy guidance as well
as adequacy of management and implementation of the
CLASP program. Country reports also summarize
country-specific data available from the exit and
returnee questionnaires.

Insights from the country reports have been
very helpful to individual Missions and AID/W for
guidance in adjusting country-specific programs and
perhaps of most significance, insights gained from
the country specific evaluations have provided a
useful base for sharing between missions experiences
gained and lessons learned as A.I.D. enters into the
second phase of this highly innovative program.

For the most part, activities initiated under
CLASP I will continue under CLASP II. For example, each
mission will be visited once every two years to assess
adequacy of mission recruitment, selection, and screening
procedures; adequacy of development and specification of
individualized training ‘plans; adequacy of pre-departure
orientation; adequacy of quality of the U.S. training
experience (academic/technical training as well as Experience
America); and adequacy/relevance of the follow-on program.
Reports, to be no more than 15-20 pages in length, will be
shared with the individual CLASP mission whose program is
under review. Individual country reports will highlight what
each mission is doing "right" vis a vis management and
implementation procedures that might be shared with other
CLASP II missions. Suggestions will also be provided for
areas where improvement is needed.

The CLASP II evaluation design will be dynamic
and flexible in nature and will take into account the
necessities of providing information on a timely basis, being
sensitive to field mission needs and providing AID/W with the
data that it needs for program accountability. The evaluation
plan will include two distinct categories of data -- data on
"process" (the way in which students are recruited, selected
and oriented coupled with the way in which training is carried
out in the U.S.) and data on "impact" (information obtained on
the effects of the training program on the trainees after they
have returned home).

1) Process Evaluation: The process

evaluation contains information that permits both AID/W and
field missions to track policy compliance under CLASP II, to
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describe the U.S. training experience and to assess adequacy
of field mission management and implementation procedures. It
includes information on all CLASP II trainees collected
through the CIS plus information from trainees collected in
the form of exit questionnaires immediately prior to their
departure from the U.S. The sample, both for CIS and for the
exit questionnaires, is comprised of 100% of all CLASP II
trainees. To provide continuity between the CLASP I and CLASP
II databases, existing data instruments being used under the
CLASP I evaluation will continue to be applied, but will be
updated and revised to reflect additional/varying CLASP II
evaluation data needs. Data on compliance with CLASP II
policy guidelines will be made available to AID/W and f}eld
missions semi-annually.

2) Impact Evaluation: The impact
evaluation contains information which permits both AID/W and
field missions to assess the effectiveness of individual
training programs and to take appropriate actions to apply
lessons learned both to the expansion/extension of training
programs that are doing well and adjustment/termination of
programs that do not seem to be meeting their objectives.

CLASP I impact data gathering activities have
been limited to questionnaires administered approximately six
months following the return of trainees to their country of
origin and the recent initiation in Central America of a
series of pilot case studies to explore the feasibility of
using qualitative data collection methodologies.

Under CLASP II, "impact" evaluation will be
adjusted to include a series of studies -- some which will be
country-specific and others which will be carried out over a
sample of CLASP II countries. These studies will have a
strong qualitative orientation, utilizing quantitative data
collection methodologies when appropriate. They will be
carried out on a "demand" basis (e.g. as AID/W or field
missions have specific questions for which an immediate answer
is needed). The studies will be carried out in such a way
that: (a) the results will be provided in a timely fashion to
the originator of the data request; and (b) data from
consecutive studies will have the capacity to be compiled
across countries and across studies in order to be able to
make broader observations on CLASP II outcomes.

An illustrative list of generic questions to be

addressed under this aspect of the CLASP II evaluation is
provided in Annex M. It is important to stress that these
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questions are illustrative and will be refined during the
first year of CLASP II through a collaborative process which
will invite field mission involvement both in identifying the
questions to be posed and in guiding the procedures used to
collect data to answer these questions. Data will be
collected both on CLASP II trainees and on a select group of
CLASP I returnees, both to document the CLASP I experience and
to obtain insights useful for the implementation of CLASP II.

ementation of CLAS
Activities. Overall responsibility for the CLASP II
evaluation will lie with LAC/DR/EHR. One EHR staff person
will be responsible for providing oversight as well as liaison
with AID/W and field missions on a full-time basis and will
also oversee the activities of a central contractor. The
central contractor, to be selected during the first Year of
CLASP II (FY 1990), will be responsible for collecting data
required by AID/W for purposes of program monitoring and
oversight. The contractor will also be responsible for
processing and implementing mission buy-ins to carry out
studies to meet specific mission information needs.

The CLASP II evaluation contract will be
structured in such a way that it can be accessed to design and
carry out studies to address specific questions and
information needs as they arise during CLASP II
implementation. A careful design process, to be carried out
during the first year of CLASP II with active mission
involvement and participation will result in a conceptual
framework that will guide the CLASP II evaluation for the
ensuing five years.

Following, are anticipated outputs and/or
accomplishments during the first year of the CLASP II
evaluation:

1. The revision/updating of both the CIS
and exit questionnaires to meet both AID/W and field
information needs under CLASP I.

2. The development of a series of
"constructs" (e.q. culturally relevant data
categories) to guide collection of information on
such aspects as "leadership", "career development",
and "knowledge gained about the U.S.’, as a result of
the training experience.
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3. A set of basic methodologies to be used
both in carrying out AID/W and field funded
activities that focus on examining the effectiveness
of specific training programs.

4. A conceptual framework to guide CLASP
II evaluation activities plus an implementation
plan for year two that includes studies of specific
interest to AID/W and missions that can be carried
out within available funding levels.

2. GPS Project Monitoring and Evaluation

Project monitoring will be the responsibility of
the PSC project manager through a number of management
mechanisms, including the CIS system and reports, quarterly
and annual performance and financial reports submitted by the
contractor, the CLASP II process evaluation reports, site
visits to U.S. and Guatemala training facilities, and mission
accounting systems. All financial reports submitted by the
contractor will be in TCA format.

The contractor will be responsible for
performing periodic visits to U.S. training sites to interview
trainees and training/education personnel to identify program
strengths and weaknesses. Site reports will be submitted to
A.I.D. following each such visit. 1In addition, the contractor
will make telephone interviews midpoint in each training
program to assure that participant needs are being adequately
addressed. The A.I.D. project manager will be immediately
notified of any serious problems and informed of actions taken
to resolve the problems. Since the scholars have access to a
24 rour toll-free number, the trainees will be assured of
immediate access to the contractor in the event of an
emergency.

At the conclusion of each training program, the
trainees will complete AID’s standard training completion
reports which will be submitted to USAID/G by the
institutional contractor as interim reports. Each training
institution will be required to conduct its own evaluation of
the trainees’ progress in achieving specific course objectives
and present a final report to the contractor that includes
specific recommendations for improving the course. Copies of
these course evaluations will be provided to USAID/G upon
request. The combination of the training questionnaires
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completed by the trainees and the course evaluations will
provide the contractor and USAID/G with information to compare
the training provided by different institutions. The PsC
project manager will visit in-country remedial training or
English language training sites to monitor trainee progress
and satisfaction with the program and selected U.S. training
institutions.

Other monitoring documents will be the annual
work plans to be submitted by the contractor for USAID/G
approval, quarterly and end of Year reports. Tha U.S.
training institutions will monitor students’ progress and
submit reports to the placement contractor who will keep
A.I.D. informed of student progress and any serious
problems. Monitoring information will be recorded and be the
primary responsibility of the institutional contractor. All
project data will be entered into the participant information
system {CIS) by the institutional contractor who will then
provide USAID/G with diskettes on a monthly basis.

issi atj an. The mission will rely
on the CLASP II program process evaluation for all basic
information about numbers of trainees, adherence to program
requirements for target groups, gender, placement in HBCU
institutions, and other such general program monitoring.
This process evaluation data will be used to assure that the
contractor reports are accurate and appropriate.

The CLASP II impact evaluation will be used for
general information about the adequacy of training progranms,
participant satisfaction with the programs, and broad measures
of application of training, to be monitored by means of the
exit surveys given to all trainees by the CLASP II evaluation
contractor. The reports from these surveys will be used to
identify specific concerns about training groups or
institutions, type of training, relative impact of training on
different types of trainees, and other issues.

The Mission will also conduct country-specific
studies to address mission concerns about program
effectiveness and programmatic emphasis. These country
specific studies will be financed with project funds and
implemented through a buy-in to the CLASP IT evaluation
contractor. At this time, the final methodology and scope of
the CLASP II evaluation has not yYet been determined, so
definitive country evaluation plans cannot be made. However,
based on the preliminary Plans, the missinn intends to ccnduct
at least eight studies over the life of the project using case
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study qualitative methodology to assess the community level
effects in detail. These case studies will include both CAPS
I, and GPS/CLASP II scholars to expand the sample and provide
insights into the effects of the program over time.

Since the beginning of CAPS, USAID/G has
collected pre-and post-program questionnaires from all
trainees which include questions to reveal changes in
attitudes about the US, attitudes about the program, and other
impact questions. Prior to initiation of the GPS program,
this entire database will be reviewed by an evaluation
methodology expert to determine the value and integrity of the
database, the reliability of the answers, and the relationship
between this database, the CIS data, and the proposed CLASP II
process and impact evaluation. If it is determined that the
database is useful and adds substantively to the mission’s
knowledge of th& program, it will be coded and entered into
the computer for analysis. The survey instrument will then be
modifizd as needed to be compatible and complementary
with the program evaluation instruments and included as a
continuino element in the GPS evaluation. Should the
mission-level data collection and analysis be instituted, the
institutional contractor will be required to enter data,
maintain and clean the database and analyze the data.

1 ]

If the mission database is determined to
appreciably increase the knowledge base and understanding of
the project it will constitute, in combination with the CIS, a
base for longtitudinal analysis of the program. This mission
questionnaire will extend the basic data collected by the
CLASP II evaluation by providing 100% coverage of trainees on
specific questions where the CLASP II evaluation covers a more
limited sample. 1In addition, it will focus questions on
issues of special concern to USAID/G, such as socio-economic
impacts of training, value of very short term (five week)
training compared with training of several months duration,
relative impact of training in different technical fields,
attitudinal changes, impact on community development,
applicability of management techniques on the community level,
the appropriateness of specific technical expertise and
critical constraints to application of the knowledge. A key
objective of the evaluation will be to assess the project’s
success in coordinating all phases of the program, i.e.
recruitment, selection, orientation, training, Experience
America, and follow-on in order to facilitate community level
progress and strengthen community leadership.
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The evaluation findings at all levels will be
used to continually reassess the mission strategy, target
groups, identified training needs and to identify strengths
and weaknesses in specific training programs. Specifically,
the evaluations will focus on:

== The utility of the training programs
relative to Guatemala’s unique situations;

-- The relevance of the recruitment and
selection process in securing candidates who can utilize
training effectively;

~- The relevance of the orientation process in
assuring the candidate’s readiness for training;

—= The evidence of impact on individual
scholar’s skills, attitudes and/or behavioral
changes, including how training affected job
performance;

== Improved participation of the community in
socio-economic development process;

== Improved management techniques including
organization, planning and evaluation;

- Sex-disaggregated data of trainees (from
CIs);

== Effectiveness of follow-on program;

== Recommendations on corrective actions and/or
mcdifications required by the project;

== Policy changes in participating and/or
benefitting institutions/organizations as a result of
the project; and,

~= Documentation of cost containment practices.

VI. SUMMARY OF PROJECT ANALYSES
A. oc alvsis

USAID/G completed the Social Institutional
Framework for the GPS project to identify important sources of
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leadership in the Guatemalan society and to focus the training
on those people whose actions will have a broader impact on
society. The complete SIF is attached as Annex K. & summary
is included below.

1. Methodology. The Guatemalan SIF was
prepared drawing heavily on existing in-depth analytical
studies, including the Cross-cutting Altiplanc Evaluation
(1988) , Education Sector Assessment (1985) , Primary Education
Sub-sector Assessment (1988), Health Sector Assessment (1986),
the Health Sector Sustainability Study (1987) and the
Agriculture Sector Assessment (1986). The views of all senior
mission managers, including the mission director and the
Ambassador, were incorporated into the SIF.

2. Defjnitjons. The key definitions used in
the SIf are as follows:

1) Leader: 1Individuals who exercise
influence over the thoughts and actions of others.
The leader may not necessarily be in a formal
position of authority but rather may be recognized by
his/her peers as someone who initiates actions and
whose opinion is respected.

2) Potential Leader: 1Individuals
Guatemalans whose actions, achievements, attitudes
and communication skills indicate a potential for
leadership. In some cases, the individual may
already exhibit many of the traits of a leader but
may not be widely recognized as such due to his/her
age. Broad participation in organizational
activities is one indication ofpotential leadership.

3) Socially Disadvantaged: Following the
definition in CLASP I, non-Ladino groups such as
indigeneous Guatemalans or Caribbean Blacks, and
women as a group, are considered to be socially
disadvantaged.

4) Economically Disadvantaged: Families
with incomes below the minimum taxable income level
in Guatemala (approximately Q 1,500 per month) are
considered to be economically disadvantaged for
short-term training programs; incomes below Q 1,500
are considered to be economically disadvantaged for
long-term programs.
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5) Rural: All areas outside of Guatemala
City are considered rural for purposes of the GPS
project. (Urban would therefore be any resident of
Guatemala City.)

6) Elite: 1Individuals from upper class
families, whether in the public or private sector,
who with their own or family resources, can afford to
go to the United States or Europe for training or a
university education.

7) Indigenous: an individual who speaks a
native language, wears Mayan dress and/or identifies
himself/herself as a member of a Mayan ethnic group.

8) Youth: An individual twenty-five (25)
years of age, or younger.

Target Groups. The general target group

3.
for the GPS/CLASP II pProject will be members of the rural
community leadership. Within this broad group, leaders from
sectors of programmatic importance to USAID/G will be included
in the project. a1l of the groups hold either a formal
position of authority or influence at the local or municipal
level or are influential in the community because of their
knowledge, initiative, or occupation. The following
occupations were identified for each targetted sector:

Health: Community health volunteers
Family planning volunteers
Health education/communications

Rural Development: Development committee volunteers
Community service providers
Artisan enterprises
Nutrition workers

Local Government: Mayors :
Municipal administrative officials
Village councils
Development committees

Education: Bilingual educators
Primary school teachers
Secondary school teachers
Training of trainers
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Agriculture: Farmer leaders
Agricultural outreach workers
Cooperative leaders and members

Youth: School leaders
4S members
Scouts

Private Sector: Small business
Tourism

Drawback workers

All of these potential target groups can be
influential in affecting the direction of social and economic
development at the community level. For the most part, they
work through the traditional committee approach for resolving
local problems. The focus on these occupations and positions
will help to rebuild the leadership structure of the rural
communities that had been weakened in the civil war. These
identified target groups will meet the program requirements
fo; disadvantaged and women trainees.

4. Implementation. Recruitment of candidates
for the program will rely heavily on local committees
representative of the sector and institutions active in and
knowledgeable about rural development in each geographic area,
including PVOs and the Peace Corps. The most important
considerations for selecting scholars under this program are
evidence of leadership ability, commitment to the community
welfare, and ability to influence others after return. The
individuals sought will be those who combine the pesitive
aspects of both the Mayan and Ladino cultures. Individuals
holding local elective office or other formal ,.~-.itions of
power will be carefully chosen to balance political
representation in the project and to avoid the impression of
favoring ‘one group or another.

The target groups do not, for the most part,
require higher levels of formal educaticii, but rather specific
skills to improve their technical proficiency and leadership
ability. The predominant type of trzining provided will be
short and long term technical training. The academic training
component will be oriented toward students at the
undergraduate level and will complement their existing course
of studies rather than substitute US training for local
university training.

82



The Guatemala Peace Scholarships/CLASP II
project will be directed toward training people in two areas:
1) the basic skills and attitudes necessary to participate
effectively in a democratic system, and 2) the technical
skills needed for success and economic development. All GPS
scholarships will be given to individuals with proven or
potential leadership abilities who are in positions of
influence and respect in the community or in their chosen area
of endeavor. all training will include specific training to
develop leadership skills and to promote participatory
decisionmaking.

B. Administrative

The implementation of any participant training
program, particularly one of the magnitude of the GPS/CLASP II
project, is highly labor intensive. The nature of the CLASP
IT program, with its emphasis on careful selection of trainees
and customized training to meet their needs, makes it even
more so. In recognition of the needs of the project, the
GPS/CLASP II project will rely heavily on contracted
assistance.

The OHRD office is the largest office in
USAID/Guatemala and has a large and active portfolio of
projects in education, health, population, democratic
initiatives, and training. The current resources of the
office are not adequate to give the GPS project adequate
support. Therefore, a Psc pProject manager will be hired to
manage the project, under the supervision of a USDH project
officer. The PSC will be assisted by the FSN training staff.
With this contracted Project manager, USAID/G will be able to
adequately manage and monitor the project.

the primary implementation responsibilities will
be contracted to a y.s. training contractor, who will provide
all necessary seivices for recruitment, screening, testing,
orientation, pre-departure training, placement and monitoring
in the U.s., follow-on, communications support, and technical
assistance to the alumni association. While the prime
contractor will be encouraged to subcontract elements of the
program to local firms or 8a firms, the mission will maintain
a single implementation contract to keep the lines of
authority and responsibility relatively straightforward and to
minimize contracting actions. The experience in CAPS I with
several implementation contracts, some of which were
overlapping, convinced mission management to work through a
single institutional contractor.

83



The Guatemala Peace Scholarship Project will
invite the CAPS Alumni Association (ASOPAZAC) to become
affiliated with it, in which case the project would provide
technical assistance to the association to revise the charter
and establish linkages with the Binational Center. 1If
ASOPAZAC is amenable, the mission will work through the
existing structure and transfer the institution and membership
to the new institutional base. Should this not prove
feasible, a new GPS alumni association will be created
affiliated with the Binational Center, and AZOPAZAC will
continue as a separate entity through the PACD of the CAPS I
project, when it will terminate.

The mission believes that these changes in the
administrative and implementation arrangements will greatly
strengthen the management of the project and the quality of
the training experience provided to trainees.

C. 0 omi

Economic analysis of participant training
projects is difficult because the major outputs (improved
education and skills) is difficult to measure in economic
terms. Both AID Handbook 3 and the AID Manual for Project
Economic Analysis recommend against the use of cost-benefit
analysis for these types of projects because of the difficulty
of reliably quantifying the benefits of training.

The most appropriate and relevant means of
assessing the economic feasibility of training projects is
cost effectiveness analysis. The key concept of the cost
effectiveness approach is that the analytical focus is on
accomplishing the objectives rather than the total amount of
the costs per se. The purpose of the analysis is to identify
the least cost (or most efficient) means of achieving those
objectives. 1In other words, while the project should not cost
more than necessary to be successful, neither should the
objectives be sacrificed to reduce costs.

The CLASP program introduces complexities in the
analysis that limit valid analysis to the country and training
group level rather than the project or program level. First,
the objectives of the program require that all training take
place in the U.S., which eliminates the possibility of lower
cost alternatives. Equally importantly, the diversity in the
program in terms of technical fields and length and nature of
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training make "effectiveness" and "efficiency" very difficult
to define on a program level. The most obvious measure of
efficiency would be numbers of people trained per dollar
spent, but the range of short term and long term trainees in
the program makes this meaningless. The other possible means
of measuring effectiveness is to compare the eventual social
and economic impact of different fields and types of
training. However, there are no data available that would
measure the relative economic benefit of, for example,
six-week technical programs in basic health care, eight-month
technical programs in restaurant management, and two year
academic programs in machine tools. Therefore, the only
appropriate level of cost-effectiveness analysis is on the
country and training group level.

On the program level, the appropriate approach
is to assure that cost effectiveness considerations are
integrated into the design and implementation of the project.
Two mechanisms for incorporating these considerations are
included in the design. The first mechanism is the
establishment of objectives and criteria for acceptable
training programs =-- that the training be appropriate for the
participant and that it substantively contribute to the
participant’s career and leadership development. While the
data still lack the rigor of scientifically significant
results, these criteria offer the subjective advantage of
requiring training personnel to review and justify the
training in these terms.

The second, and more concrete, contribution to
cost- effectiveness is the institutionalization of cost
ccntainment measures in the project. Cost containment is
applied to specific training groups and contracts, so the
alternatives available are more subject to analysis and
comparison. For example, the alternatives of in-country and
U.S. based English language training (or a combination
thereof) or other preparatory training can be analyzed in
relatively straightforward terms because the results (TOEFL
scores) and costs are easy to measure. Similarly, the choice
between equally proficient technica. schools with different
tuition rates is equally straightforward. 1In addition, the
use of TCA to compare and monitor contract costs on a line
item basis substantially improves the competitiveness of
proposals and the mission’s ability to control costs. This
systematic review of alternatives on a cost basis is the
single most effective means of assuring that the project is
cost effective.
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As the preceding discussion has shown, a
definitive judgement of the cost-effectiveness of the CLASP
program cannot be made in advance. The cost effectiveness of
the project is in the details of implementation rather than
the design. Rather, the judgement can be made that adequate
measures have been built into the project to maximize the cost
effectiveness of the project by emphasizing the training
objectives and institutionalizing the use of cost containment
approaches.

D. Technjcal

The primary technical issues of participant
training concern those factors in the design and
implementation of the program which experience has shown to be
important in creating successful training programs. A.I.D.
and its predecessor agencies have provided scholarships to
over 250,000 foreign nationals since 1949 and the collective
experience has been reviewed in numerous evaluations and
audits in that period.

The evaluations of participant training programs
have focused almost exclusively on the operational issues of
pPlanning, desigr, and implementation rather than on larger
questions of impact and usefulness of training. Therefore,
the technical analysis will also concentrate in these areas.

A few evaluation findings have consistently and repeated)y
been reported in every region and type of iraining program.
Three key findings deal with procedures for selecting trainees
and planning the training program, pre-departure orientation,
and post-program follow-on activities in the home country.

All of these factors discussed below, are incorporated into
the Project design and will be implemented in the country
training plans and activities.

1. Procedures for selecting trainees and
pPlanning the training program. The success of the program
eventually rests on the ability and willingness of the
trainees to adequately learn the desired skills (or to
graduate) and to use the training productively after returning
home. Therefore, it is not surprising that careful selec:tion
of the traineses is crucial. Many people would like to have
scholarships to the U.S.-- some will be better prepared than
others, more dedicated to their profession, or more in tune
with the goals of the project. Selection procedures should
therefore be organized to identify promising individuals by
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encouraging the active participation of community groups,
managers and supervisors (for those who are employed), and
other people with a direct interest in the eventual use of the
training. Standard criteria should be established and used in
assessing the candidates.

Beyond selecting promising individuals, the
adequacy of the training program in assessing the professional
or training needs of the individual/group and eventual
placement in an appropriate training program is essential.
Therefore, program planning cannot be done in isolation, but
rather should include the active involvement of the
participant, his/her supervisors or managers, and community
representatives, as appropriate. Because these individuals
are in the best position to determine the types of skills
needed and how they will be used after return to the home
country, many potential problems can be avoided at this stage,
when it is least difficult and costly to make changes. 1In
addition to improving the training activities, this broad
participation of interested parties in the planning stage will
help assure that A.I.D., the participant, and the employer or
sponsor have similar expectations of what the training program
is intended to achieve. Different expectations of the program
have been a common complaint in many unsuccessful training
programs. As part of this cooperative program planning
process, explicit plans for using the training after return
shovld be formulated at this stage.

The adequate development of a training
request is a key step in assuring a high quality training
program. The training request must include all relevant data
about the participant which will be needed by the training
institution and trainers to orient the program to the trainees
needs and expectations. While this would seem to be an
obvious statement, the transmission of adequate information
has been a recurring problem in many training programs.
Therefore, all missions will emphasize the importance of
proper planning to the contract and FSN project managers. Of
course, the level of effort needed to assure adequate planning
will vary
considerably with the type of program. Attendance at a
conference or seminar will require relatively little time and
effort to arrange, while a customized 9-month training program
will require substantial information, time and effort.

Training groups of people with related

backgrounds and skills is attractive in terms of both
administrative convenience and cost savings. However, group
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training mwust be carefully planned in order to meet the needs
of all of the trainees. One of the most important aspects of
group training is assuring that the composition of the group
is largely homogeneous in terms of background, professional
knowledge, and position. A common problem is that groups are
composed of people who are all individually eligible for the
training but who have highly diverse backgrounds and training
needs. This presents a significant, sometimes insurmountable,
problem to training institutions in designing an appropriate
training plan. The difficulty of meeting the trainees’
training needs in such a group is also significantly increased
by lack of timely and complete information about the
composition of the group. The importance of putting together
a compatible and technically or professionally homogeneous
group cannot be overemphasized.

2. Pre-departure orientation. 1In programs
which involve travel and training in third countries or in the
U.S., orientation to the training program, training language,
travel plans, and cultural differences are very important.
While many of these activities can be expensive and labor
intensive, they are a factor in the success or failure of any
training program. Discomfort and confusion inhibits the
learning process and creates an adverse impression of the
U.S., thus reducing the degree of skill acquisition and
negating one of the major side benefits of U.S.
training--increasing understanding and relations between the
U.S. and citizens of other countries. Inadequate language
skills clearly limit skill and knowledge acquisition.

3. Follow-on. An important finding over
many years has been that some continuing activities are needed
with returned trainees to assure that they are able to
effectively apply the training received. The relatively low
additional cost of establishing job banks, employment
networks, alumni associations, annual seminars to maintain or
upgrade skills, or community project funds to provide seed
money for initiatives can ensure that trainees maximize the
potential to utilize the training received in the U.S. This
type of follow-on program has not been widely implemented and
successful examples are still rare. However, the need for
such programs is clear--it is the single most common
evaluation finding of the past 40 years.
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Narrative Summary

Program Goal

To promote broad-~-based
economic and social
development in the LAC
countries.

Project Goal

To encourage and strengthen
democratic pluralism and
free enterprise market
economies in LAC countries.

LOGICAL FRAMEWORK

CARIBBEAN AND LATIN AMERICA SCHOLARSHIP PROGRAM (CLASP)

(598-0661, 597-0044)

GUATEMALA PEACE SCHOLARSHIP PROJECT

(520-0393)

Objectively Verifiable
Indicators

Increased per~capita income.
Increased consumption and
income in poorest S0% of
society.

Greater participation in
economic and social progress
by poorer and disadvantaged
groups in society.

Means of Verification

National economic
statistics.
Program evaluation.

Project Evaluation
National statistics

Annex A
Page 1 of 5

Assumptions

Functioning democracies and
free market economies will
result in long term
stability and economic
growth.

Other National and
international economic
assistance programs
continue at present levels.

Disruptive outside forces
do not intensify
destabilizing efforts.

Leadership and skills
training for middle and
lower socio-economic
classes will strengthen
participation of these
groups in economic and
political progress.



" -

Narrative Summary

Program Purpose

To equip a broad base of
leaders in LAC countries
with specialized skills,
training, and academic
education and an
appreciation and
understanding of the
workinga of democratic
processes in a free
advancement of Peace
enterprise economy.

Objectively Verifiable
Indicators

Returned Peace Scholars are
employed in their areas of
expertise and are applying
the skills learned in the
uU.s.

Process Evaluation
Impact Evaluation
Project Reports

Returned Peace Scholars are
active and influential in
community or professional
affairs.

Means of Verification

Page 2 of §
Assumptions

Active economic and
political participation by
targeted groups will
strengthen societal
commitment to pluralism and
free enterprise.

Participant selection
procedures successfully
identify current and
potential leaders.

The scholarship program
advances the careers and
influence of participants
participants

The nature and length of
training and Experience

America has significant

impact on attitudes and

8kill levels.

Training program
facilitates career
Scholars.

Association with the U.S.
does not impede leadership
status in community.



Narrative Summary

Mission Project OUTPUTS
1. Program Rsquirements

la. Project is consistent
with program guidelines

2. Peace Scholar selection
and recruitment procedures
identify leaders and
potential leaders.

Objectively Verifiable
Inuicators

Peace Scholars have benefitted
from the program in terms of
either finding a job or having
increased responsibility or
salary in existing one.

Peace Scholars have
maintained some linkage with
the U.S. after return home.

la. At least 70% of Peace
Scholars are from
disadvantaged backgrounds
1b. All Peace Scholars meet
mission criteria for
leadership potential.

lc At least 20% of pPrograms
last 9 months or longer

1d. At least 10% of all
Peace Scholars are placed in
HBCU institutions

le. At least 40% of the
Peace Scholars are women.

2. Mission strategy and
procedures established and
functioning.

Means of Verification

Project records.

Project process
evaluation

Process evaluation.

Page 3 of §
Assumptions

Democracy values can be
transferred through
training programs and
exposure to US.

Misgions are successful in
selecting leaders and
potential leaders and in
developing appropriate
training programs for them.

Selection procedures are
instituted and followed.

Appropriate candidates can
be found.
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Narrative Summary

3. All Peace Scholars given
adequate pre-departure
preparation irn language,
8kille, and remedial
academic preparation.

4. All programs and
contracts use TCA
methodology and use cost-
containment approach.

S. Training plans are
prepared adequately in
advanced and customized for
needs of individuals or
groups.

6. All programs include
integrated Experience
America program.

7. Returned Peace Scholars
needs met by customigzed
follow-on program

Objectively Verifiable
Indicators

3. Interviews and training
institutions indicate that
Peace Scholars are well
prepared for program.

4. TCA used for all
contract and reporting.
Program costs held to
reasonable levels consistent
with program quality.

5. Training plans are
submitted 6 months in
advance for LT training and
3 months in advance for ST
training.

6. Experience America
strategy and program
articulate® in the mission
and integrated into
customized training plans.

Every Peace Scholar has
appropriate EA programs.

7. Mission follow-on
program strategy clearly
articulated and implemented.

All returned Peace Scholars
are included in follow-on
activities

Means of Verification

Impact evaluation

Project records.

Impact evaluation

Project records
Process evaluation

Impact evaluation

Page 4 of 5
Assumptions

Institutional Contractor
will program adequate pre-
departure orientation, based
on trainee needs.

Institutional contractor
cognizant of TCa methodology
and innovative in cost con-
tainment practices.

Training needs analyses will
be performed on a continual
basis.

The training provider will
program relevant, inter-
active Experience America
activities.

Returneed trainees elect to
to attend follow-on training
programs.



Narrative Summary
II. Project Outputs

1. Short-term technical

Objectively Verifiable
Indicators

1. At least 1,380 people are

training is completed con-~ traired in the identified

sistent with the cTP.

2. Long-term technical
training is completed
consistent with the CTP.

3. Long-term academic

Priority fields.

2. At least 330 people are
trained in the identifijed
Priority fields.

3. At least 354 people

training (3 months ELT and are trained in programs

9 months U.S. training)

INPUTS

Training Costs

Project Management/
Technical Assistance
Administrative Costs
Evaluations/Audits
Inflation/Contingencies

TOTAL

leading to a degree.

$ 30,891,087

3,873,770
960,000
300,000
975,000

$ 37,000,000

Means of Verification

Project Records

Project Records

Project Records

Page 5
Assumptions

Appropriate
be found.

Appropriate
be found.

Appropriate
be found.

of §

candidates can

candidates can

candidates can



Annex B

8C(2) - PROJECT CHECKLIST

Listed below are statutory crite-
ria applicable to projects. This
section is divided into two
parts. Part A 1includes criteria
applicable to all pProjects. Part
B applies to projects funded from
specific sources only: B(1) ap-
plies to all projects funded with
Development Assistance; B(2) ap-
plies to projects funded with De-
velopment Assistance loansy and
B(3) applies to projects funded
froan ESF.

A. GENERAL CRITERIA FOR PROJECT

l. FY 1988 Appropriations Act
Sec. 523 FAA Sec. 634A.
If money is sought to ob-
ligated for an activity
not previously justified
to Congress, or for an
amount in excess of amount
pPreviously justified to
Congress, has Congress
been properly notified?

2. FAA Sec. 611 (a)(1).
Prior to an obligation in
excess of $500,000, will
there be (a) engineering,
financial or other Plans
necessary to carry out the
assistance, and (b) a rea-
sonably firm estimate of
the cost to the U.S. of
the assistance?

3. FAA Sec. 611 (a)(2). If
legislative action is re-
quired within recipient
country, what is the basis
for a reasonable expecta-

This project was notified under
the Regional CAPS pProject. The
use of $2,000,000 in ARDN funds
required a Technical Notification
(TN). The TN was submitted to
Congress on March 15, 1990 and
expired on March 29, 1990.

a) Yes.
b) Yes.

Not applicable.
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tion that such action will
be completed in time to
permit orderly accomplish-
ment of the purpose of the
assistance?

FAA Sec., 611(b); FY 1989
Appropriations Act Sec,
501, If project is for
water or water-related
land resource construc-
tion, have  benefits and
costs been computed to the
extent practicable in ac-
cordance with the princi-
ples, standards, and pro-
cedures established pursu-
ant to the Water Resources
Planning Act (42 U.s.C.
1962, et seq)? (See
A.I.D. Handbook 3 for
guidelines.)

FAA 1 If proj-
ect is capital assistance
(e.q., construction), and
total U. S. assistance for
it will exceed $1 million,
has Mission Director cer-

tified and Regional As-
sistant Administrator
taken into consideration

the country's capability
to maintain and utilize
the project effectively?

FAA 2 Is project
susceptible to execution
as part of regional or
multilateral project? 1f
so, why is project not so
executed? Information and
conclusion whether assist-
ance will encourage re-~
gional development pro-
grams.

Not applicable.

Not applicable.

Although the project is part of a
regional initiative, the implemen-
tation is Guatemala specific in
terms of private and public organ-
izations involved and in terms of
target group addressed.

However, methodologies and infor-
mation from this project will be
informally shared with other coun-
tries in the Central American Re-
gion,



FAA Sec. 601(a). Informa-
tion and conclusions on
whether projects will en-
courage efforts of the
country to: (a) increase
the flow of international
trade; (b) foster private
initiative and competi-
tion; (c) encourage devel-
opment and use of coopera-
tives, credit unions, and
savings and loan associa-
tions; (d) discourage mo-
nopolistic practices; (e)
improve technical effi-
ciency of industry, agri-
culture and commerce; and
(f) strengthen free labor
unions.

FAA Sec. 601(b). Informa-
tion and conclusions on
how project will encour-
age U.S. private trade and
investment abroad and en-
courage private U.S. par-
ticipation in foreign as-
sistance programs (includ-
ing use of private trade
channels and the services
of U.S. private enter-
prise).

FAA Secs. 612(b), 636(h).

Describe steps taken to
assure that, to the maxi-
mum extent possible, the
country is contributing
local currencies to meet
the cost of contractual
and other services, and
foreign currencies owned
by the U.S. are utilized
in lieu of dollars.

The project will provide training
to disadvantaged Guatemalans with
special emphasis in strengthening
free enterprise within a system of
democratic pluralism. Therefore,
most of the listed goals will be
indirectly promoted.

Project will use US public and
private sector institutions for
pProject implementation.

This project is mostly ESF funded
and it will be obligated through
AID direct contracts so there is
no counterpart requirement.



10.

11.

12,

FAA Sec, 612(d). Does the

U.S. own excess foreign
currency of the country
and, if so, what arrange-
ments have been made for
its release?

Sec, 521, If assistance
is for the production of
any commodity for export,
is the commodity 1likely to
be in surplus on world
markets at the time the
resulting productive
capacity becomes opera-
tive, and is such assist-
ance likely to cause sub-
stantial injury to U.S.
producers of the same,
similar or competing com-
modity?

FY 1989 Appropriations Act

Sec, 549, Will the
assistance (except for
programs in Caribbean
Basin Initiative countries
under U.S. Tariff Schedule
*Section 807,*% which al-
lows reduced tariffs on
articles assembled abroad
from U. S.-made compo-
nents) be used directly to
procure feasibility stud-
ies, prefeasibility stud-
ies, or project profiles
of potential investment
in, or to assist the es-
tablishment of facilities
specifically designed for
export to the United
States or to third country
markets in direct competi-
tion with U.S. exports, of
textiles, apparel, foot-
wear, handbags, flat goods

No.

Not applicable.

Not applicable.



13.

14.

15.

(such as wallets or coin
purses worn on: the per-
son), work gloves or
leather wearing apparel?

FAA Sec, 119(q)(4)-(6) &
(10), Will the assistance
(a) support training and
education efforts which
improve the capacity of
recipient countries to
prevent loss of biological
diversity; (b) be provided
under a long-term agree-
ment in which the recip-
ient country agrees to
protect ecosystems or
other wildlife  habitats;
(c) support efforts to
identify and survey eco-
systems in recipient coun-
tries worthy of protec-
tion; or (d) by any direct
or indirect means signif-
icantly degrade national
parks or similar protected
areas or introduce exotic
plants or animals into
such areas?

FAA 121 If a Sahel
project, has a determina-
tion been made that the
host government has an
adequate system for ac-
counting for and control-
ling receipt and expend-
iture of project funds
(either dollars or 1local
currency dgenerated there-
from)?

FY 1 Appropriation
Act, If assistance is to
be made to a United States

a) Yes, training will
vironmental awareness.

b) Not applicable.
c) No.

d) No.

Not applicable.

Not applicable.

include en-



16.

17.

18.

PVO (other than a cooper-
ative development organi-
zation), does it obtain at
least 20 percent of its
total annual funding for
international activities
from sources other than
the United States Govern-
ment?

1 ropr ion

Sec. 538, If assistance
is being made available to
a PVO, has that organiza-
tion provided upon timely
request any document,
file, or record necessary
to the auditing require-
ments of A.I.D., and is
the PVO registered with
A.1.D.?

FY 1989 Approprjations Act
Sec., 514, If funds are

being obligated under an
appropriation account to
which they were not
appropriated, has prior
approval of the Appropria-
tions Committees of Con-
gress been obtained?

State Authorization Sec,
139 (as interpreted by
conference report). Has
confirmation of the date
of signing of the project
agreement, including the
amount involved, been
cabled to State L/T and
A.I.D. LEG within 60 days
of the agreement's entry
into force with respect to
the United States, and has
the full text of the a-
greement been pouched to
those same offices? (See
Handbook 3, Appendix 6C
for agreements covered by
this provision).

Not applicable.

Not applicable.

Not applicable.

a



B.

FUNDIN RITERIA FOR PROJECT
1. Dev men Assi n
Project Criteria
a. FY 1 Appropriation
Act Sec. 548 (as
interpreted by

conference report for
original enactment).
If assistance 1is for
agricultural develop-
ment activities (spec-
ifically, any testing
or breeding feasibil-
ity study, variety
improvement or intro-
duction, consultancy,
publication, confer-
ence, or training),
are such activities
(a) specifically and
principally designed
to increase agricul-
tural exports by the
host country to a
country other than the
United States, where
the export would 1lead
to direct competition
in that third country
with exports of a sim-
ilar commodity grown
or produced 1in the
United States, and can
the activities reason-
ably be expected to
cause substantial in-
jury to U.S. exporters
of a similar agricul-
tural commodity; or
(b) in support re-
search that is intend-
ed primarily to bene-
fit U.S. producers?

Not applicable.



FAA Secs., 102(b), 111,

113, 281(a). Describe

extent to which activ-
ity will (a) effec-
tively involve the
poor in development by

extending access to
economy at local
level, increasing
labor-intensive pro-

duction and the use of
appropriate technol-
ogy, dispersing in-
vestment from cities
to small towns and
rural areas, and 1in-
suring wide partic-
ipation of the poor in
the benefits of devel-

opment on a sustained
basis, using appro-
priate U.S. institu-
tions; (b) help de-
velop cooperatives,
especially by techni-
cal assistance, to
assist rural and urban
poor to help them-
selves toward a better
life, and otherwise
encourage democratic

private and local gov-

ernmental insti-
tutions; (c) support
the self-help efforts
of developing coun-

tries; (d) promote the
participation of women
in the national econ-
omies of developing
countries and the im-
provement of women's
status; and (e) uti-
lize and encourage
regional cooperation
by developing coun-
tries.

a)
b)

c)

d)

Not applicable.
Not applicable.

The training provided under the
project will provide relevant
skills and knowledge to leaders
and potential 1leaders so that
they can 1lead communities to
solve their own problems through
organization and community ac-
tion.

Women's access to scholarships
will be assured by requiring a
minimum participation level of
40%.



FAA Secs. 103, 103A,
104, 105, 106, 120-21:
Appr iation
Act (Development Fund
for Africa), Does the
project fit the crite-
ria for the source of
funds (functional ac-

count) being used?

7 Is em-
phasis placed on use
of appropriate tech-
nology (relatively
smaller, cost-saving,
labor-using technolo-
gies that are general-
ly most appropriate
for the small farms,
small businesses and
small incomes of the
poor)?

FAA Secs, 110,
124(4), Will the re-
cipient country pro-
vide at least 25 per-
cent of the costs of
the program, project,
or activity with re-
spect to which the
assistance is to be
furnished (or 1is the
latter cost-sharing
requirement being
waived for a “"rela-
tively least devel-
oped" country)?

FAA Sec, 128(b), If
the activity attempts
to increase the insti-
tutional capabilities
of private organiza-
tions or the govern-
ment of the country,
or if it attempts to

Yes.

Not applicable.

Yes

Not applicable.

S\P



stimulate scientific
and technological re-
search, has it Dbeen
designed and will it
be monitored to ensure
that the ultimate ben-
eficiaries are the
poor majority?

FAA Sec, 281(b)., De-
scribe extent to which
program recognizes the
particular needs, de-
sires, and capacities
of the people of the
country; utilizes the
country's intellectual
resources to encourage
institutional develop-
ment; and supports
civil education and
training in skills
required for effective
participation in gqov-
ernmental processes
essential to self-
government.

FY 1989 Appropriations .

Act Sec, 536, Are any
of the funds to be
used for the
performance of abor-
tions as a method of
family planning or to
motivate or coerce any
person to practice
abortions?

Are eany of the funds
to be used to pay for
the performance of
involuntary steri-
lization as a method
of family planning or
to coerce or provide
any financial incen-
tive to any person to
undergo sterilization.?

- 10 -

The training -programs will be spe-
cifically designed to meet the
needs, desires and capacities of
the different groups of trainees.
The focus of the program is the
strengthening of the democratic
process in Guatemala by exposing
trainees to democratic decision
making process.

No.

No.

67‘



Are any of the funds
to be used to pay for
any biomedical re-
search which relates,
in whole or in part,
to methods of, or the
performance of, abor-
tions or involuntary
sterilization as a
means of family plan-
ning?

FY 1989 Appropriation
Act. Is the
assistance being made
available to any or-
ganization or program
which has been deter-
mined to support or
participate in the
management of a pro-
gram of coercive abor-
tion or involuntary
sterilization?

If assistance is from
the population func-
tional account, are
any of the funds tuv be
made available to vol-
untary family planning
projects which do not
offer, either directly
or through referral to
or information about
access to, a broad
range of family plan-
ning methods and serv-
ices?

FAA Sec. 601(e), Will
the vroject utilize
competitive selection
procedures for the
awarding of contracts,
except where applica-
ble procurement rules
allow otherwise?

11 -

No

No

No

Yes



k.

FY 1989 Appropriations
Act, What portion of
the funds will be
available only for
activities of econom-
ically and socially
disadvantage enter-
prises, historically
black colleges and
universities, colleges
and universities hav-
ing a student body in
which more than 40
percent of the stud-
ents are Hispanic
Americans, and private
and voluntary organi-
zations which are con-
trolled by individuals
who are black Amer-
icans, MHispanic Amer-
icans, or Native Amer-
icans, or who are eco-
nomically or socially
disadvantaged (includ-
ing women)?

FAA Sec., 118 (c),
Does the assistance
comply with the envi-

ronmental procedures
set forth in A.I.D.
regulation 167? Does

the assistance place a
high priority on con-
servation and sustain-

able management of
tropical forests?
Specifically, does the
assistance, to the

fullest extent feasi-
ble: (a) stress the
importance of conserv-
ing and sustainably
managing forest re-
sources; (b) support
activities which offer
employment and income

- 12 -

To be determined. Gray Amendment
Organizations will be given strong
consideration in the procurement
of services.

Not applicable. This project qual-
ifies for a categorical exclusion
as described in Section 216.2 of
AID Regulation 16 since it is a
program involving training.



alternatives to those
who otherwise would
cause destruction and
loss of forests, and
help countries identji-
fy and implement al-
ternatives to coloni-
zing forested areas;
(c) support training
programs, educational
efforts, and the es-
tablishment or
strengthening of in-
stitutions to improve
forest management; (d)
help and destructive
slash-and-burn agri-
Culture by supporting
stable and productive
farming practices; (e)
help conserve forests
which have not vet
been degraded by help-
ing to increase pro-
duction on 1lands al-
ready cleared or de-
graded; (f) conserve
forested watersheds
and rehabilitate those
which have been de-
forested; (q) support
and training, re-
search, and other ac-
tions which 1lead to
sustainable and more
environmentally sound
practices for timber
harvesting, removal,
and processing; (h)
support research to
expand knowledge of
tropical forests and
identify alternatives
which will prevent
forest destruction,
loss, or degradation;
(i) conserve biolo-
gical diversity in
forest areas by sup-

- 13 -



porting efforts to
identify, establish,
and maintain a repre-
sentative network of
protected tropical
forest ecosystems on a
worldwide hasis, by
making the establish-
ment of protected
areas a condition of
support for activities
involving forest
clearance or degrada-
tion, and by helping
to identify tropical
forest ecosystems and
species in need of
protection and estab-
lish and maintain ap-
propriate protected
areas: (3) seek to
increase the awareness

of U.S. government
agencies and other
donors of the immedi-
ate and long-term

value of tropical for-
ests; and (k) / uti-
lize the resources and
abilities of all rele-
vant U.S. government
agercies?

FAA Sec., 118 (c)

(13). If the assist-

ance will support a
program or project
significantly affect-
ing tropical forests
(including projects
involving the planting
of exotic plant spe-
cies), will the pro-
gram or project (a) be
based upon careful
analysis of the alter-
natives available to
achieve the best sus-
tainable wuse of the

- 14 -

Not applicable.

s



land, and (b)/take

full account of the
environmental impacts
of the proposed activ-
ities on biological
diversity?

FAA Sec, 118 (¢c)
(14), Will assistance
be used for (a) the
procurement or use of
logging equipment,
unless an environ-
mental assessment in-
dicates that all tim-
ber harvesting opera-
tions involved will be
conducted in a envi-
ronmentally sound man-
ner and that the pro-
posed activity will
produce positive eco-
nomic benefits and
sustainable forest
management systems; or
(b) actions which will
significantly degrade
national parks or sim-
ilar protected areas
which contain tropical
forests, or introduce
exotic plants or ani-
mals into such areas?

FAA Sec, 118 (c)
(15), Will assistance
be used for (a) activ-
ities which would re-
sult in the conversion
of forest lands to the
rearing of 1livestock;
(b) the construction,
upgrading, or mainte-
nance of roads (in-
cluding temporary haul
roads for logging or
other extractive in-
dustries) which pass
through relatively

- 15 -

a) No.
b) No.

a) No.
b) No.



undegraded forest
lands; (c) the coloni-
zation of forest

lands; or (d) the con-
struction of dams or
other water control
structures which flood
relatively undegraded
forest lands, unless
with respect to each
such activity an envi-
ronmental assessment
indicates that the
activity will contrib-
ute significantly and
directly to improving
the 1livelihood of the
rural poor and will be
conducted in an envi-
ronmentally sound man-
ner which supports
sustainable develop-
ment?

Act., If assistance
will <come from the
Sub-Saharan Africa DA
account, is it (a) to
be wused to help the
poor majority in Sub-
Saharan Africa through
a process of long-term
development and eco-
nomic growth that is
equitable, participa-
tory, environmentally
sustainable, and self-
reliant; (b) being
provided in accordance
with the policies con-
tained in section 102
of the FAA; (c) being
provided, when con-
sistent with the ob-
jectives such assist-
ance, through African,
United States and
other PVOs that have

- 16 -

Cc) No.
d) No.

Not applicable.

o



demonstrated effec-
tiveness in the promo-
tion of 1local grass-
roots activities on
behalf of long-term
development in Sub-
Saharan Africa; (d)
being used to help
overcome shorter-term
constraints to 1long-
term development, to
promote reform of sec-
toral economic poli-
cies, to support the
critical sector prior-
ities of agricultural
production and natural
resources, health,
voluntary family plan-
ning services, educa-
tion, and income gen-
erating opportunities,
to bring about appro-
priate sectoral re-
structuring of the
Sub-Saharan African
economies, to support
reform in public ad-
ministration and fi-
nances and to estab-
lish a favorable envi-
ronment for individual
enterprise and self-
sustaining develop-
ment, and to take into
account, in assisted
policy reforms, the
need to protect wvul-
nerable groups; (e)
being used to increase
agricultural produc-
tion in ways that pro-
tect and restore the
natural resource base,
especially food pro-
duction, to maintain

and improve basic
transportation and
communication net-

- 17 -



3422C/3421C

works, to maintain and
restore the natural
resource base in ways
that increase agricul-
tural production, to
improve health condi-
tions with special
emphasis on meeting
the health needs of
mothers and children,
including the estab-
lishment of self-
sustaining primary
health care systems
that give priority to
preventive care, to
provide increased ac-
cess to voluntary fam-
ily planning services,
to improve basic 1lit-
eracy and mathematics
specially to those

outside the formal
education system and
to improve primary
education, and to de-
velop income-
generating opportu-

nities for the unem-
ployed and underem-
ployed in urban and
rural areas?

FY 1989 Appropriations
Act Sec, 515, If
deob/reob authority is
sought to be exercised
in the provision of DA
assistance, are the
funds being obligated
for the same general
purpose, and for coun-
tries within the same
general region as
originally obligated,
and have the Appropri-
ations Committee of
both Houses of Con-
gress been properly
notified?

- 18 -

Not applicable.

S\



Economic Support Fund Project

Criteria

a. FAA Sec. 531(a). Will this
assistance promote economic and
political stability? To the

maximum extent feasible, 1is this
assistance consistent with the
policy directions, purposes, and
programs of Part I of the FAA?

b. FAA 1 . Will this
assistance be used for military or
paramilitary purposes?

c. FAA Sec, 609. If commodities
are to be granted so that sale
proceeds will accrue to the
recipient country, have Special
Account (counterpart) arrangements
been made?

3422C/3421C

- 19 =

Yes

No

Not applicable.
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INITIALS

APPR:  Fs @
DRAFT: Ey ,4&22%

OTHER: LU
UNCLASSIFIED OTHER:
OTHER:
AID/LAC/DR:EUARFIELD:GEB/ 48LS0
D4/07/89 7-9181
AAA/LAC:FSCHIECK |
AID/LAC/DR:TBROUN {DRAFT} AID/LAC/DR:GBOWERS {DRAFT}
AID/LAC/DR:JCARNEY {DRAFT} AID/LAC/DR:MBERNBAUM {DRAFT}
AID/LAC/DP:UWHEELER {DRAFT} AID/LAC/CEN:JLOVAAS {DRAFT}

AID/PPC/PDPR:VBARNES {DRAFT}

TMMEDIATE AIDLAC

AIDAC
E.-0. 12356: N/A

TAGS:

SUBJECT: DAEC REVIEW OF THE CARIBBEAN LATIN AMERICA
SCHOLARSHIP PROGRAM {CLASP} II {598-0bbl} {597-00u4y}

1. SUMMARY: THE DAEC REVIEW OF THE SUBJECT PID WAS HELD
ON TUESDAY. MARCH 21. THE A<~AA/LAC CHAIRED THE REVIEYW.

MISSION COMMENTS HAD BEEN INCORPORATED INTO THE REVISED

PID AND MISSION REPRESENTATIVES FROM HONDURAS AND EL

SALVADOR ATTENDED THE ISSUES REVIEW. THE PID WAS
APPROVED WITH THE FOLLOWING DAEC GUIDANCE FOR

PREPARATION OF THE PROJECT PAPER:

2. CONSULTATION WITH CONGRESS: IT WAS AGREED THAT. IN
LIGHT OF THE PROJECT'S HIGH VISIBILITY AND CONGRESSIONAL

INTEREST. THE LAC BUREAU {WOULD KEEP KEY CONGRESSMEN,
SENATORS. AND STAFFERS INFORMED ON THE PROGRESS OF CLASP
II PROJECT DESIGN).

3. PARAMETERS OF PARTICIPANT SELECTION AND TRAINING:
GIVEN THE PROJECT'S HIGH VISIBILITY AND ITS COMBINED

DIPLOMATIC/DEVELOPHENTAL FOCUS. IT WAS DECIDED THAT,.
UNDER CLASP II: A} THE 28 DAY AINIMUM FOR SHORT-TERM

TRAINING WOULD BE CONTINUED, B} AT LEAST 20 PERCENT oF

UNCLASSIFIED
OF 185 (GL)

SWIE

N



UNCLASSIFIED e

THE TOTAL NUMBER OF PARTICIPANTS WOULD RECEIVE LONG-TERM
TRAINING DEFINED AS TRAINING OF 9 MONTHS OR MORES C)} AT LEAST
70 PERCENT OF ALL PARTICIPANTS WOULD BE SOCIALLY AND
ECONOMICALLY DISADVANTAGEDS D} AT LEAST 4D PERCENT OF THE
PROJECT PARTICIPANTS WOULD BE WOMENSY E} A RANGE RATHER THAN A
SPECIFIC TARGET OF THE TOTAL NUMBER OF PARTICIPANTS TO BE
TRAINED UNDER THE PROJECT wOULD BE ESTABLISHED: AND. F} THE
TRAINING PROVIDED WOULD BE U.S.-BASED RATHER THAN IN-COUNTRY OR
THIRD COUNTRY. EXCEPTIONS TO THESE GUIDELINES WOULD REQUIRE
LAC/U CONCURRENCE. THE SOCIAL INSTITUTIONAL FRAMEWORK PREPARED
BY EACH MISSION AS PART OF THE PP DESIGN PROCESS. WILL BE USED
TO REFINE EACH MISSION'S CLASP II PROGRAM IN ACCORDANCE WITH
PROJECT OBJECTIVES AND THE COUNTRY STRATEGY TAKING INTO ACCOUNT
THESE SELECTION_AND TRAINING PARAMETERS.

Y. CENTRAL VS. MISSION PPS AND AUTHORIZATIONS: IT WAS DECIDED
THAT THE NMISSIONS WOULD FINALIZE INDIVIDUAL PPS BASED ON THE
QUOTE MODEL UNQUOTE PP PROVIDED BY AID/W AND AUTHORIZE THE
PROJECT IN THE FIELD. IN PREPARING THEIR PPS+ THE MISSIONS
WILL BE DIRECTED TO ADHERE CLOSELY TO SPECIFIC SECTIONS AND
PARAMETERS SPELLED OUT IN THE QUOTE MODEL UNQUOTE PP. AID/U
WILL MONITOR MISSION COMPLIANCE WITH CLASP II POLICY GUIDANCE
THROUGH THE PROCESS EVALUATION AND THE FORMAL REVIEU OF THE

ANNUAL CTP UPDATES.

S. PROJECT IMPLEMENTATION: IT WAS DECIDED THAT THE MISSIONS
WOULD BE RESPONSIBLE FOR ARRANGING THEIR OWUN CONTRACTS ToO

IMPLZMENT CLASP II3 HOWEVER+ IN THE INTEREST OF AVOIDING A
MULTIPLICITY OF CONTRACTS AND THE CONCOMITANT OVERHEADS

ENGENDERED IN SUCH AN APPROACH., MISSIONS. ESPECIALLY THOSE

UHERE THE SMALL AMOUNT OF CLASP II FUNDING DOES NOT JUSTIFY AN
INDIVIDUAL CONTRACT. WILL BE STRONGLY ENCOURAGED TO ACCESS THE
OIT CONTRACTS+ EITHER THROUGH PIO/P OR PIO/T BUY-INS. THE PP
WILL PROVIDE A DETAILED DISCUSSION OF THE CONTRACTING OPTIONS
AVAILABLE TO ACCOMMODATE THE VARYING NEEDS OF THE PARTICIPATING

MISSIONS.

b. PROJECT EVALUATION: 1IT WAS DECIDED THAT THE PP SHOULD
INCLUDE AN IMPACT EVALUATION THAT IS TECHNICALLY APPROPRIATE

AND AFFORDABLE. BUT THAT THE SCOPE OF THE PROCESS EVALUATION
SHOULD BE SCALED BACK FROM ITS CURRENT LEVEL OF EFFORT. THE

COST OF THESE EVALUATIONS WILL BE CLOSELY ANALYZED TO MINIMIZE

THE NUMBER AND COST OF CONTRACTORS AND CONSULTANTS FINANCED BY
A-I.D. 1IN ADDITION TO THESE EVALUATIONS AND FUNDING AMOUNTS.

MISSIONS+ WITH THEIR OWN FUNDS+ CAN CONTRACT OUT EVALUATIONS OF
SPECIFIC CLASP II PROGRAMS.

7. PROJECT FINANCING: IT WAS DECIDED THAT THE TOTAL LOP WOULD

UNCLASSIFIED
0F 185 (GL)

4



UNCLASSIFIED 3

BE REDUCED FROM THE DOLS 275 MILLION CONTAINED IN THE PID TO
DOLS 200 MILLION IN LIGHT OF POSSIBLE FUTURE DECLINES IN DA AND
ESF FUNDING LEVELS. APPROXIMATELY DOLS 100 MILLION WILL BE
ALLOCATED TO THE CLASP II PROGRAMS MANAGED BY THE INDIVIDUAL
MISSIONS. THE REMAINING 50 PERCENT OF THE LOP AMOUNT NEEDS TO
BE SET ASIDE IN ANTICIPATION OF THE GEORGETOWN PROGRAMs LCA AND
OTHER DIRECTED PROGRAMS: AND FOR PROJECT MONITORING.
EVALUATION. AND SUPPORT+ BOTH OF WHICH WILL BE MANAGED BY
LAC/U. THE DISTRIBUTION OF THE DOLS 100 MILLION IN CLASP II
FOR NISSION-BASED PROJECTS IS THE SUBJECT OF A SEPTEL AND WILL
BE DISCUSSED IN THE UPCOMING REGIONAL MEETINGS. THE FUNDING
LEVELS ESTABLISHED FOR EACH COUNTRY IN THE MODEL PP WILL SERVE
AS THE MININMUM LEVEL AT WHICH A MISSION CAN FUND CLASP II.
MISSIONS ARE WELCOME TO EXCEED THIS MINIMUM LEVEL+ IF THEY

CHOOSE To DO SO.

8. IT WAS ALSO DECIDED THAT. WHERE ESF FUNDING IS AVAILABLE,
FIELD MISSIONS SHOULD CONTINUE To MAXIMIZE THEIR USE OF ESF IN
FUNDING THIS PROJECT. GIVEN THE CONGRESSIONAL IMPETUS FOR THIS
PROJECT AND THE POLITICAL RATIONALE FOR ESF ALLOCATIONS. IT WAS
DEEMED APPROPRIATE THAT CLASP FUNDING SHOULD CONTINUE TO BE
CLOSELY LINKED TO THE FUTURE AVAILABILITY OF ESF.

9. STAFFING IMPLICATIONS OF CLASP II DESIGN: TAKING INTO
ACCOUNT MISSIONS' CONCERNS ABOUT THE STAFFING IMPLICATIONS OF
THE CLASP II DESIGN. ESPECIALLY AS IT RELATES TO FOLLOW=-ON
ACTIVITIESs THE PP WILL DISCUSS THE STAFFING REQUIREMENTS+ BOTH
DIRECT-HIRE AND CONTRACT. OF CLASP II. AND WILL INDICATE TO THE
MISSIONS THAT THE ADDITIONAL PERSON REQUIRED FOR THE FOLLOW-ON
ACTIVITY CAN BE FINANCED FROM PROGRAM FUNDS. THE OEF
INPLICATIONS OF THESE STAFFING REQUIREMENTS WILL ALSO BE
DISCUSSED. wy
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ANNEX D
Page 1 of 5

D. CLASP I Implementation Experience

The following comments represent some general lessons learned about
implementing CLASP I. They are intended to be helpful to Missions in designing
and implementing CLASP II.

Introduction

Missions responded very quickly to the implementation of CLASP I. Country
Training Plans were developed, trainees selected, prepared for training and
traveled to the U.S. over a short period. In many cases, the need to expedite
the project impeded the institution of such fundamentals as procedures and
organization. Missions have gradually reorganized and refined their policies,
procedures and staffing to reflect project needs. The following suggestions
reflect these lessons learned.

Prior to consideration of the details of project implementation, it is useful
to focus on two overall considerations that are fundamental to the success of
any CLASP program. It is clear that missions which have instituted and
administered clear, well defined policies and procedures for recruiting,
selecting, programming, placing and monitoring trainees have been able to
conduct very effective programs.

First, an effective organizational scheme for all project activities quality
control, achievement of objectives, and mission oversight. This includes
decisions over contracting, upgrading training office or CLASP office staffs,
procuring needed equipment and space. Will an in-country contractor be
necessary? Who will provide the U.S. management of trainees? Will the Mission
use OIT or its own contractor? What type of staff will be needed? Each
mission should carefully consider organization complexity, management lines and
responsibilities, linkages among project activities, coordination requirements,
and accountability in making these decisions. 1In general, program management
becomes more complex and difficult as the number of contractors and management
units increases.

The second fundamental consideration is to develop clear policies and
procedures for recruiting, selecting, programming, placing and monitoring
Trainees. Will intermediary institutions be used for identification of
potential populations adequate for CLASP? What type of documentation is needed
for processing and audits? Who will do the recruiting? Who will do the
selecting? What are the selection criteria?

I. Recruitment

A. Missions should clearly differentiate between recruitment and selection
in establishing procedures and criteria. Recruitment involves identifying a
qualified pool of candidates; selection should be from among these already
qualified candidates.

B. Use of widespread publicity (newspaper and magazine advertisements,
posters, etc.) is more appropriate for long-term scholarships than for short-
term programs. If the Mission has difficulty reaching the 40% target for
women, a targeted recruitment effort for women should be instituted.

b



II.

Women should not be "added to" programs which have been designed primarily
for men. The presence of women in a training group should be carefully
thought out. If the training is not appropriate for women (in the Mission's
opinion) then special training programs designed for women should be
developed.

C. All U.S. and local staff should be made aware of the training
opportunities; they are often a source of valuable contacts for the Training
Office. However, Missions should be very careful that local direct hire and

are appropriate for this program. Missions must ensure that CLASP training
is not substituted for other Mission Project Training. This is not easy; and
it may be made more difficult by including other project staff in
recruitment, planning or targeting exercises.

D. Appropriate local organizations are often very effective in recruiting
qualified candidates. Consideration should be given to working throujh local
PVOs and other groups. If such organizations are used as intermediaries,
they should be provided with written recruitment guidelines to ensure an
equitable screening process. Peace Corps should be used both for identifying
qualified candidates and for interviewing candidates in areas where the
Mission personnel may have difficulty travelling. A danger in using local
groups is that they will supply individuals who are not properly selected or
screened. Their procedures must be carefully monitored and the CLASP Project
Officer must be convinced that the local organizations fully understand the
goals and objectives of CLASP screening and selection. Under no
circumstances should the local group be given authority to select. Selection
must remain in the hands of the Mission/CLASP Project. In addition, local
organizations must supply a large pool of candidates from which the Mission

may select.

In cases where the local organization is a governmental agency, special care
must be taken to ensure that the agency understands the regulations governing
recruitment. It is completely inappropriate for a governmental agency to
select.

In some cases, local government agencies have attempted to mandate setection
by nominating exactly the number of trainees who are required. This :::
unacceptable and Missions must find ways to prevent it. In the worst case,
the Mission should withdraw the training. This was necessary in one country
in CLASP I: this difficult measure resulted in the project staff having clear
and undisputed authority to select Peace Scholars.

Selection

A. Clear and specific definitions of key terms (leader, potential leader,
disadvantaged, youth, etc.) and financial means criteria must be developed
prior to initiating selection procedures. The definitions must be
functional so that each candidate can be classified according to the
Mission's selection criteria.
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If definitions are difficult, as in the case of leadership, different
methodologies can be used to assess the extent to which a person demonstrates
leadership (for example, references from teachers, colleagues, etc.).

B. Standard application forms should be developed which include all the
information required by LAC/DR for the process evaluation database as well as
for Mission selection procedures. (Current forms are adequate for LAC process
evaluation needs).

C. All rejected applicant files should be maintained for the life of the
project, with a record of why the applicant was rejected.

D. A systematic weighted scale to categorize and rank applicants at all
stages of the evaluation process aids in both the reality and perception of a
fair process.

E. Personal interviews should be carried out with all final candidates
before granting them the scholarship, with uniform interview questions and a
rating system developed by each Mission. The CLASP II emphasis on leadership
makes this interview even more important.

F. At least one American and one local should participate in each interview.
In addition, it is helpful to have a technical expert and a representative of
the contractor present as well.

G. The composition of the final selection committee should be considered
carefully and should represent both the local community and AID. The Mission
should have the final responsibility for selection of all Peace Scholars.

H. Selection should be carefully documented using the above suggestions.
In addition, the Mission should ensure that all the documentation is
maintained in properly filed folders by PIO/P or group name. This will aid
in future audits.

I. Short- and long-term academic trainees may be selected using different
criteria and procedures. If this is the case, both sets of procedures should
be developed, written down and form part of the project documentation.

J. It is very important to ensure that a group which meets all CLASP
criteria meet one additional criterion -- that it be a trainable unit. In
the past, Missions have sent groups which superficially meet such CLASP
criteria as disadvantaged, rural, etc; however a significant portion of the
group was illiterate. This factor made the group virtually untrainable. The
contractor (unaware of this condition) had to revise the program completely
during the first days in the U.S. leading to strain and discontent for all
concerned.

III. Pre-departure Orientation

A. U.S. contractors or trainers should be involved in the pre~departure
orientation. This should be built into the contract.

NG
A
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B. The short term Peace Scholars should be brought together by groups for
pre-departure orientation to stimulate exchange of information among the
group and maximize their capacity to learn from their time in the U.s.

C. Pre-departure orientation requirements are different for short term and
long term Peace Scholars.

D. Orientation should include information about the Peace Scholars home
country and all Peace Scholars should be encouraged and assisted in taking
information about their country and their families, towns, etc. to share with
Americans.

E. Returnees should be incorporated into the orientation panel discussions,
particularly dealing with issues of transition to U.S. social, academic, and
political 1life.

F. In-country orientation on the CLASP program is more important than
general orientation to the U.S. culture which the Peace Scholars will get
from their Experience America program in the U.S.

G. Follow-on should be initiated in the pre-departure orientation with
discussions of what the Peace Scholars would view as appropriate and useful
follow-on activities.

H. Long-term Trainees should be informed of the typical stages of getting
into a new culture. They should understand what will be happening to them
and how they can best respond to "culture shock."

IV. Preparation of PIO/Ps and other Documentation
A. Define specific objectives in relation to Experience America programs.
B. Personal background on the candidates is important if homestays are to be

requested. Missions should consider using the application forms to provide
useful information to contractors and trainers early in the planning process.

C. 1If the contractor has already made contact with a university, this
information about the arrangements should be included in the PIO/P.

D. Copies of each PIO/P (and all amendments and secondary PIO/Ps) should be
kept in a folder along with the following:

1. The TCA Budget and final expenditure record (using the LAC TCA
reporting form;

2. The documentation describing the selection procedure which should
include the candidates ratings on critical points (as described above);

3. The Trainees' application forms, which can serve as backup
documentation later.

4. The J-1 visa application form.

X\
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5. Any other documentation normally maintained by the Mission for its
Peace Scholars, such as the medical exam results.

6. Any correspondence from Trainees or Contractors.

7. Grades or other performance indicators.

Maintaining the above files is essential to avoid problematic audits.
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E. Relative Costs of Contracting Modes
CLASP Contract Costs

A review of costs for long-term training under current CLASP contracts
suggests the following:

-- Mission-based CLASP contracts are less costly than either regional
contracts run out of LAR/DR/EHR or OIT's central contracts.

-- Administrative (overhead) expenses of OIT contractors, LAC regional
contracts, and mission-based CLASP contracts are comparable.

- CLASP contractors that report directly to CLASP missions are currently
either managing other CLASP contractors or they have other non-CLASP
participant training contracts within or outside of the LAC Bureau.

Through the Training Cost Analysis (TCA), an instrument that originated in tne
LAC Bureau which was recently mandated by the Administrator for use in all
Agency participant training procurement, the LAC bureau has an instrument it
can use:

-~ To effectively gauge and negotiate reduced training costs during the
initial procurement process.

== To monitor contracts while they are being implemented to assure that

individual line item costs are within limits set out in the contract.

ASSERTIONS Mission based CLASP contracts are less costly than either regional

contracts run out of LAR/DR/EHR or OIT'

Adminjstrative (including overhead) expenses of OIT contractors, ILAC
regional contracts, and missjon based CLASP contracts are comparable.
- A comparison was carried out of individual training costs per month for

long-term training and administrative costs per month (a sub-item under
individual training costs) for three categories of CLASP contractors:

- Central contractors (PIET, USDA)
- LAC regional contractors (USA, Development Associates)
- Mission-based contractors (AED, NAPA, Univ. of New Mexico)

- This comparison (See Table 1 attached) revealed the following:

- Total per person month training costs for mission-based contractors
are lower than for either central or LAC regional contractors. Presumably,
this is due to greater success in identifying lower cost training
opportunities.

- Administrative costs (including overhead) for mission-based
contractors are either less than or are comparable to central and LAC regional
contracts.
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TABLE 1

COMPARISON OF AVERAGE COSTS PER TRAINING MONTH AND
PER MONTH ADMINISTRATIVE COSTS AMONG CLASP CONTRACTORS

CONTRACTOR NUMBER OF TOTAL AVERAGE

TRAINEES

CENTRAL CONTRACTS

PIET 282
(Honduras, Panama,
El salvador)

usDA 52
(Costa Rica,
Honduras)

LA GION 0

Development Associates 263
(Bolivia, Colombia,
Ecuador, Peru)

USA 320
(Dominican Republic, Haiti,
Jamaica, RDO/C)

MISSION-BASED CONTRACTS

AED (Honduras) 417
AED (RDO/C) 207
Georgetown 235
(Panama)

CSLA 124

(E1 Salvador)

University of New Mexico
(E1 Salvador) 55

NAPA 235

COST PER
TRAINING MONTH

$1,579

$1,683

$1,600

$1,519

$1,206
$1,300

$1,307

$1,215

$1,290

$1,295

(1) Administrative charge vs administrative cost
A Aaministrative cost not available

ADMINISTRATIVE
COST PER TRAINING
MONTH

$185 (1)

$240

$251

$449

$198
$185

NA*

NA*

NA#*

$335
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ASSERTION ssio ont tors are e d u o0 do _other
participant trajning under the current CLASP program or have other
participant training contracts within or outsjde of the LAC bureau

TABLE 2

PARTICIPANT TRAINING (CLASP AND NON CLASP) CARRIED
OUT BY MISSION BASED CLASP CONTRACTORS

CONTRACTOR CONTRACT AMOUNT NUMBER OF
TRAINEES

ACADEMY FOR EDUCATION DEVELOPMENT (1)

CAPS (Honduras) $21,337,467 417
PTIIC (RDO/C) $ 9,065,910 307
Pakistan Ll ____ -—
Botswana 00 . —-—-

DEVELOPMENT ASSOCIATES

APSP (South America) $19,848,335 1,740
LAC II (Mexico) $ 2,700,533 983
Development Training $ 3,600,000 281

(Dominican Republic)

NATIONAL ASSOCIATION OF THE
PARTNERS OF THE AMERICAS

CAPS (El Salvador) $5,164,140 335
LAC II (Brazil) (2) $ 400,000 32

GEORGETOWN UNIVERSITY
CAPS (Panama) e T .
CASP  memmmmcccee mmmee

(1) AED has three other projects that have some participant training within
it.
(2) Cooperative Agreement. FY 1988 data only.

7
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; [i. cOOPERATING COUNTARY 2. PIO/® NUMBER
AGGMEY FOR INTERMATIONAL DEVELOMDNT
PROJECT IMPLEMENTATION ORDEN |
PARTICIPANTS l'- 0O onmama, 4 DATE
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. TRAINING REQUEST

'S DESCRIPTION OF TRAINING AZQUESTED. (Deceribe dhaarly the aining dested; pemmerive e project input, sutput, snd purpess 1o
whish she wuining wii be applied)

THe purpose of this training program is to increase the number of
the Country B's technicians in the field of aquaculture in order

to meet the country's growing need for professional manpower and

to assist Country B's Institute of Technology in its efforts to
expand and upgrade its research Programs. The Institute needs
adequately trained staff to offer and conduct research in ocean and
fresh water fisheries, particularly on shrimp production.

(continued on page 3)

G ACADEMIC TRAINING ONLY: DEGRES OSJECTIVE M.S. Aquaculture
MAJOR FIELD OF STLUDY Shrimp Production

G RELATED INFOAMATION

O. PARTICULAR EMPHASIS OLSIALD Crustaceous Production

University of Hawaii, Honolulu, Kaneotre

Auburn University, Auburn, Alabama

Texas A&M (application already submitted)

Louisiana State University

Oregon State University (application
already submitted)

& SUGAESTED TRAINING PACILITIES (If mows)

[V NN N
- -t - -

e ————————————— (9 'Aﬂlslm FYTyag LMD VMENT
A. CHECK APPROPAIATE BOX (847) 1. OCCUPATIONAL,

\cavgaoay coot
0 aoveanmeny 0O saivare 0 o . | tessaw |

AD 1501 12.79)
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This field is considered to be of importance to Country B's economy
since ocean and/or fresh water shrimp is of great demand in world
markets. It is considered that shrimp production will continue to
be an exportable item from Country B for the foreseeable future,
given its cultivation at normal year-round temperatures, growth and
development requirements, and ideal local conditions for the
expansion of the industry.

The study program requested for the participant is to include
courses in animal sciences with emphasis in genetics, nutrition,
diseases and physiology focusing on freshwater shrimp breeding,
pond management systems and domestication, including substantial
practical training in laboratory and field work, special projects
and research. The following subjects should be covered: Aquatic
ecology, economics of aquaculture, water quality, hatchery
management, ¢{sh and shrimp reproduction, pond construction,
aquaculture production and breeding.

Mr. Jones has heen a researcher at the Institute since 1981 and has
assisted in numerous research projects; he has also been Assistant
Professor in Ganeral Biology. He received a B.S. degree in 1982
in Biology from the Autonomous University. The general knowledge
acquired by thae participant during the projected training in the
U.S. will contribute to the technical development of the Institute,
therefore his training program should be oriented toward research
on crustaceous organisms, particularly on shrimp production.

To obtain a M.s. degree in Aquaculture the participant should
receive both formal course work and practical research experience.
For his thesis, emphasis will be given to research applicable to
marine biology conditions in Country B to help ameliorate local
shortage of technicians trained in fresh water fisheries and marine
biology and shrimp production.

The institution supporting this training program agrees to
guarantee the employment of the participant upon his return in a
positior which will be in accordance with his education.

Mr. Jones also received a B.8. degree in Modern Languages from the
Autonomous University Language Department, with emphasis in the
English language and has pPrepared a guide of schools offering
English language training in Country B. The participant is known
for his effective and positive professional attitude in all the
acti:itiel carried out by him at the university and at the
Institute.

Funds are being provided under this PIO/P for English language
training at the American Language Institute, Georgetown University
(ALIGU), prior to academic enrollment in a Us university in January
of 1990. Enrollment in ALIGU should be requested during the month
of October, and living accomodations for the pParticipant while in
the English language training at ALIGU should be arranged at an
American home or at a guests house where only English is spoken.
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airfare, medical exams, passports, visas.
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Up to five alternates could also be listed.)

18. _MISSION CLEARANCES

SIGNATURE DATE —SIGNATURE.__

DATE
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M {i. COOPERATING COUNTAY 8. PO/P NUMeRR
AGEMCY POR INTERMATIONAL DEVELOMENT
PROJECT IMPLEMENTATION ORDER/ ! ver
PARTICIPANTS l'- 0O oneiNaL .
TRAINING REQUEST FORM O awsvomenrno______
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& TRAINING RLQUESTY

A DESCRIPTION OF TRAINING AZQUESTED. (Deseride siesriy the Maining dasted; sunmerios the projoet input, SUIPUL, 8ad purpose se

which She eining wil be appiies)

Country A’s rural firemen, under the responsibility of the National
Fire Department, have been a source of rural loadorship for a
humber of years. These local leaders come from a large cadre of
salaried and volunteer firemen who are attracted to the
organization. volunteer firemen, who work under the supervision
of professional firemen, come from all strata of rural society.
All are respected members of their communities and many are

involved in other community programs.

Permanent members of the rural fire department ar
in the selection of participants, as they are the

leaders and important persons in their communities.

e also included

backbone of the
Fire Department’s program, meet CLASP criteria, and are respected

The National Fire Department is organized in 40 districts in geven
provinces. Fire districts are divided into three types:

Type A Large urban setting with an average of 10 salarjed

and 25 volunteer firemen.

Type B Small town setting with an average of 6-10 salaried

and 25 volunteer firemen.

Type C 1Isolated rural settings with an average of 4

salaried and 25 volunteer firemen.

8. ACADEMIC TRAINING ONLY: DEGAEE OBJECTIVE N/A
MAJOR FIELD OF sTUDY

G RELATED INFORMATION
See Following Pages

O. PARTICULAR EMPHASIS (-1 <J].11-}
See Following Pages

€ SUGGESTED TRAINING PACILITIES ] amoww)

Training Implementor will be selected by OIT's general contractor.

(contd. on page 3)
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Nationally, the National Fire Department has approximately 1,240
firemen (240 salaried and 1,000 volunteers). The national
organization sets overall standards and objectives for the fire
fighting force and provides supervision and administrative support
for the local units. Fire Prevention is a key area of emphasis.

intermediary institution to local leaders who will continue to play
an important role in rural development.

This will be the second group of rural firemen under CLASP. The
first project was very successful. The evaluation of the first
pProject and the recommendations of the intermediary institution
have been taken into consideration in the Project design.

Iraining objectives:

To provide the participants with specific firefighting training in
the United STates, introduce them to community and outreach
programs carried out by small U.S. fire departments, and give them
the opportunity to know life in the United States. Technical and
cultural training should be combined throughout the two-month
period.

Proposed Intermediary: National Pire Department
Proposed Training Date: September, 1989

Project Implementor: To be selected

Number of Participants: Up to 20

Duration of Program: 8 weeks

Qrientation Responsibilities:

USAID/Country A will provide the participants with two weeks of
survival English and four days of cultural orientation in the
capital city prior to departure for the U.S. However, technical
and cultural orientation are to be conducted in Spanish in the
United States, or as an option (subject to Mission approval) with
simultaneous translation.

USAID/Country A with the assistance of the National Fire
Department.

EARTICIPANTS:

Candidates will be selected from among both volunteer and salaried
rural firemen. Approximately six to seven individuals from each
Type as described above will be selected. The education level of
volunteer firemen is normally at a high school level. Any
variations in educational levels will be noted for the Contractor
and/or the training implementor.



Fage 4 of 6

I. ZECHNICAL TRAINING ORJECTIVES:

To the extent pPossible, the firemen are to receive "hands on"
training.

Training Objectives:

l. To provide the pParticipants with knowledge of the
organization and management of small fire departments,
effective methods of dealing with range/forest fires,
planning and pPrevention of fires in small towns, and the
Use and maintenance of firefighting equipment. Rural
fira departments in small towns and communities where
range/forest fires are a seasonal problem are to be
chosen for this training component.

2. Provide training in the theory and practice of community
outreach programs, teach the participants to develop
materials for fire Prevention programs, and assist the
participants to establish relationships with vu.s. fire
departments, educational institutions ang other related
groups. It is anticipated that Country A firemen will
have the opportunity to work along side of uU.s.
counterparts. :

The project implementor will assure that most of the training
described in this section will take place in small fire stations
in order to foster intercultural relationships and expose the
candidates to U.S. citizens in their work environments.

The project implementor will have the opportunity to visit Country
A prior to initiation of the training project in order to finalize
the design of the training. At this tine the implementor shall
present to the Mission an outline of the training modules to be
covered in the eight weeks for discussion with Mission staff and
representatives of the National Fire Department.

II. CULTURAL TRAINING OBJECTIVES:

1. To provide the participants with an understanding of the
United States through special programs and activities
that are interwoven wvith technical training. This
component is to inoclude political, historical, econonic,
social, and cultural background information about the
United States.

The five day Program oifered by the Washington
International Center can fulfill a part of the training
objective, and 1if used, should be included at the
beginning cf the training project.

The training implementor is responsible for assuring that
political, historical, economic, social and cultural
elements are included in the training program. It is

o



important that this aspect of the training program is
closely coordinated with USAID/Country A in order to
avoid duplication with the cultural training provided the
participants in their home country and during in-country
language training.

2. To acquaint the Participants with United Stataes family
life by having them live with families where Spanish is
not the firgt language; attending social, cultural,
recreational and sports events; or other activities which
typify life in the United States.

Homestays are considered an integral part of the program.
A minimum of three weeks of homestays are to be provided
by the training implementor and should be arranged at all
training 1locations. Language differences are not
considered a barrier to fulfilling this requirement.
Homestays are to be arranged with volunteer families who
pProvide room and board without charge, or for a modes
stipend.

Participant experiences are to be Periodically reviewed
with the participants to assure that an understanding of
the U.S. culture is being achieved.

1. ¢! Training will take Place in up to
three statesidc locations in order to explore the participants to
& variety of cultural experiences. One week or more of training
may be conducted at a Historically Black College and University
(HBCU) for technical and/or cultural training.

2. ¢! In addition to technical and other

criteria used in training implementor’s selection, the implementor

training program. Concrete examples of how the cultural components
will be incorporated in the project are required. Oonly
implementors who are Judged to be capable of handling this and
other components will be selected. The training implementor is
also required to identiry USAID/Country A as the Project’s sponsor
in all project related communications.

3. Iraining Inplementor’s Responsibility for Proiect Review:
The training implsmentor vill provide 2 to 3 hours bi-weekly for

the participants to evaluate their entire training program, to
resolve cultural and/or other nilundorltandinql, and to provide
feed-back to the implementor for pProject improvements.

%
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Implementor will provide a bi-weekly report on the general progress
of the training program to the Mission and will include a summary
of the evaluation done by the group and plans to implement changes,
if necessary. The implementor is also to provide USAID/Country A
with the name and addresses of homestay hosts no later than one
month after the project is terninated, so that USAID/Country A can
thank thenm appropriately.

4. MMMQMM= Mission
responsibilities will include: developing the project with the

intermediary institution, selecting participants, providing all
administrative services required for the departure of the
participants, including the arrangement of medical examinations,
survival English ciasses (when required), and a program of
predeparture orientation.

BACKGROUND:

In the 1light of prior experience and CLASP objectives,
USAID/Country A believes that the quality of crasp short-term
training projects in Country A can be enhances when the sub-
contractor responsible for implementing the pProject in the United
States spends several days in Country A prior to the departure of
the training group to: a) review the project implementation design
with the Mission and with the intermediary institution that
participates in project design and participant preselection, and
C) tc meet the participants on a formal and informal basis to
review state-side activities.

PREDEPARTURE SCOPE OF WORK:

Time: Up to five days, approximately one to two
months before groups estimated departure date.

Purpose: a. Meet with Mission representatives to review the
pProject and plan follow-on activities.

b. Meet with representative(s) of Country Aa’sg
intermediary institution(s) to review the project
and plan follow-on activities.

c. Meet with the participants to discuss the training
programs, exchange ideas, get to know them as a
group and as individuals, and to discuss their
understanding of the objectives of the training.

d. Visit participants at home and work to better
understand the socio~-economic and cultural context
that participants come from and to where they will
return.

c. Review Mission participant documents are required.

X

N/



..................

BUDGET ESTINATE WORKSHEET: Acadeeir gr Technical Costs
Training Cost Anaiysis {(TCA)
48 SEE “Instructions: Budget Estimate Worksheet® 88
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] 1 1
= ‘ .:
[} t

8. Doctoral Dissertation - Acadesic
9. Professionai Membership

i
H
6. Typing (papers) - Acadeaic Only !
10, Bther (Mission Option) !

]
I
1
)
]
1
]
1
H
!
]
t
[}
1

bt Units are stargard weasures for the roct element (e.g.,

1
t
[}
'
1
]
1
1
1
[}
1
t
1
1
[}
[]
'
i
1
]
]
1
]
1
t
)
]
[}
[}
1
[]
'
1
1

participants, participant weeks, etc.;


http:14,700.00
http:9,535.00
http:33,442.50
http:2,047.50
http:253,207.50
http:2,675.00

BUDGET ESTIMATE WORKSHEET: Acadesic or Technical Costs
Training Cost Analysis (TCA)
48 SEE "Instructions: Budget Estimate Worksheet" 94

*PROJECT NUMBER
'520-0193,

i COMNENTS

C. Travei

1. International

' 2. local
i 3. Other (Mission Option)

Insurances
' 1. HAC ‘4or y,c,
' 2. Required by Institution

J. Other (M1ss10n Optioni

LoELT, In-louniry
2, ELT, U.S.

3. Acadeaic Up-6rade

4. Reception Services

5. WIC Orientation

6. Otre- Oriencation

7. Interpreters/Escorts
8. Interrsh:p/Taoperative

; 9. Errichment Frograg

! ipits are

i NUMBER OF ' NUMBER OF  !UNIT PRICE
i PARTICIPANTS |  UNITS :

{70 ' P

70 H '8 420,00
V70 i $ 430,00
P70 : '

) ! Z % .70
16 : 8 525,00
P70 ] i 189,00
P70 H H 89.25
170 i i 341,25
P70 H H 63.00
I 1] i s 32,30

standard measures for tpe rost

elesent (e.g.,

X

ACADENIC
TECHNICAL

'EUBTOTAL

$ 29,400,00

$ 44,100.00

'8 23,887.50

$ 4,410.00

$ 4,998.00



http:3,675.00
http:4,410.00
http:23,687.50
http:6,247.50
http:13,230.00
http:4,998.00
http:44,100.00
http:29,400.00
http:73,500.00
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407,155.50
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¥ Units are standard seasures for the cost elesent (e.g., participants, participant wesis,

TOTAL PARTICIPANT COSTS (A ¢+ B+ C+ D+ E) =
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1
]
]
]
]
1
1
1
]
1]
1
i
t
]
]
(]
1
1]
1
[}
1
]
]
1
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]

|
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BUDGET ESTIMATE WORKSHEET: Acadesic or Technical Costs
Training Cost Analysis (TCA)
U8 SEE “Instructions: Budget Estimate Worksheet® #3

Page 4 of

104

X1 ACADENIC

TECHNICAL

PROJECT TITLE

BUATEMALA PEACE SCHOLARSWIP, 12 WG ACADEMIC |

i PROJECT NUMBER
1520-0193,

! PARTITIPANT MOKT4S DROJETTED!

DATE BUDGET PR

EPRREC!

~3

. Thesis - Acadeaic Onl

y

ATUEBNER © (THIS Yedr: 459 i 0971271989
e,
""""""""""""""""""""""""""""" L
FROGRAY CHTSIRIES RN KCTIVITIES NN O £ i o ey ee s e
! ' PARTICIPANTS @ UNITS ! ‘ !

. EcatonTraining Cost I
1. Tution/Fees ; ; ; : ;
Reqular Session L] ! 1% 2,862.25  1200,357.50 !
Suseer Session ' i g : g
2. Training Costs ; ; ; ; ;
3. Package Progras Costs ; ; ; ; ;
4, Other (Mission Option) ; ; ; : ;
i : ' ]
B. ALLOWANCES - 1] H -;-- — ; h % 478,485.01 B
1. Maintenance Advance ; ; ; : ;
2o Livingimasrtanance i B $§  TRIT O sren esg e
3. Per Dies ; 10 [N 71,66 18 35,114,463
4. Books & Equipsent ; 10 7 8 T1.66 ;S 35,114,43
3. Book Shipment ; 10 132,30 ;S 5,261.00
6. Typing (papers) - Acadesic Only ; 10 $  220.50 gt 15,435.00

. Doctoral Dissertation
9. Professional Meabersh

10, Other (Mission Optien

- Acadesic

1

)

1
t
t
}
:
i
]
t
d
1
1
[}
1
[}
H
1
1
t
1
’
'
'
'
'
Ll
!

]

1
i
]
L
1
4
i

VUnize e standard measures for the coct alesent le.g., rartizipants, carticipant weeks, etc,:

i


http:15,435.00
http:9,261.00
http:35,114.63
http:35,114.63
http:478,485.01
http:3200,357.50
http:2,862.25
http:200,357.50

BUDGET ESTIMATE WORKSHEET: Acadesic gr Technical Costs
: Training Cost Analysis (TCA)
48 SEE 'Instructions: Budget Estimate Worksheet® $¢

[X) ACADEWIC ;
[ ) TECHNICAL :

+PROJECT NUMBER i COMMENTS ;
1520-0393, ' '

1PROGRAN CATEGORIES/TRAINING ACTIVITIES ! NUNBER OF | NUMBER OF  [UNIT PRICE  :SUBTOTAL : TOTAL !
i ¢ PARTICIPANTS |  UNITS ' ’ i

C. Travel
1. International
2, Locai

3. Other (Mission Option)

70 §  18,367.65

D. Insurances

1. HAC for U.S. 10 T 37.48 1% 18,367.45

3. Other (Missirn Dption)

!
{
2, Required by Institution H

4F €Iz 7

“eta 30 a

-

' 1. ELT, In-Courtry

2. ELT, 0.5,

3. Acadesic Up-Grade

F

. Reception Services

wn

t
4
1
'
[}
¢
'
]
]
t
1
1
[
1
1
1
]
1]
1
1
)
3

6. Other Orientation

7. Interpreters/Escorts

(]
'
]
1
]
'
[}
1
t
t
H
H
t
t
1
1
[}
]
[]
[
]
]
H
[l
'
t
1

8. Internship/“ooperative

+
!
1
1
i
[]
t
1
1
[}
1
(]
1
1]
'
]
1
]
]
1]
1
[}
1
t
t
]
1
!
'
1
]
1
]
1
]
t

1
)
]
!
]
1
1
1
t
1
2
. WIC Orientatian :
!
1
:
)
)
:
H
:
]
1

1
t
1
t
[}
]
[}
1
]
[}
]
t
1
]

9. Enrichaent Progras 70 $ 220,50 s 15,435.00

¥ Units e standard eeasures for the cost elesent (e.q., participants, participant weeks, etc,?

L taen -


http:15,435.00

BUDGET ESTIMATE WORKSHEET: Acadesic or Techafcal Costs

Training Cost Analysis {

1CA)

3 SEE "Instructions: Budget Estimate Worksheet® 13

[X] ACADEMIC
[ ] TECHNICAL

1S -

'PROJECT NUMBER i COMMENTS
-520-0393, '
........................................... frmmmevcae ——— P, [P
*PROGRAM CATEGORIES/TRAINING ACTIVITIES ! NUMBER OF | NUMBER OF  !UNIT PRICE  ‘SURTOTAL ! ToTAL
! i PARTICIPANTS ;  UNITS ' ' !
: 10, Mid-Winter Community Seminars 70 i ¢ 385,87 % 27,011.25
' 11, Follow-Up/Career Developsent P70 : 1% 25,525.63 ' 23,152,50
' 12. Other (Mission Option) : ! g ' !
; ; ; ; ; |
; i H : ' '
' ' | ] ! ¢
: ! ! : : o
! ' i i ! :
' ! H | ! !
! i i : ¢ '
: ' ! : ! :
' ' H i ' '
' ! H i H t
! ' ' H : ‘
' ! H ] ' !
‘ ' H H : i
! ! : ! : H
TOTAL PARTICIPANT COSTS (A + B+ L + D + E) = $  762,808.91

b Units zre stancarg measures for the cost element fle.g., pareiciparts, participant weekz, etr,


http:62,808.91
http:23,152.50
http:25,525.63
http:27,011.25
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BUDGET ESTIMATE WORKSHEE™: Acadeaic or Technica! Costs

Training Cost Analysis (TCA) i (X) ACADEMIC

1 SEE "Instructions: Budget Estisate Worksheet® 98 v [} TECHNICAL
PROJECT TITLE . PROJECT NUMBER
BUATEMALA PEACE SCHOLARSHI®, 17 MOS ACADEMIC | §20-0701,
PROJECT WRITER . DATE BUDSET PREFAREL
ATUEBNER FREBPRS LY
ToMMENTC,
Assumptions:

intensive ELT course in the U,S.

u.5. costing $180,

2, Tuition costs assuse that participants will attend tourses on an audit or non-credit basis on a small state university
or cossunity college,

3. A total of 14 davs oerdien 15 allowed for trips and travel outside of the primary training site, including WIC
orientation in Washington,

4. Experience fmerica program assusptions are that ajl participants will attend a aid-winter seminar costing $350 per
participant and that ar add:tional $250 is ailotted for other EA activities,

5. Follow-on progras activities are budgeted at $300 to cover the costs of alusni association support, book club,
newsletters, and othe: activities, including the seall developaent project fund.

v



Training Cost Analysis (TCA) ! (1 ACADEMIC

bUDGET ESTIMATE MORKSHEET: Acadesic or Technical Costs '
18 SEE *Instructions: Budget Estimate Morksheet® 3 i [ 1 TECHNICAL !

* PROJECT TITLE ! PROJECT NUNBER ! PROJECT YEAR !
BUATEME o PEATE STHOLARSHIP, {2 MGS aADEWIC 2 SUSALS DM e
SLIITT WEITER | PARTICIPANT MONTHS PROJECTED. ATE BUDGET PREPAFZ:
ATUEERER TR VEAE 13 +411771000
"'Jll’l 2

1. PARTICIPANT COST !

{PROGRAM CATESORIES/TRAINING ACTIVITIES | NUNBER OF ! NUNBER OF  (UNIT PRICE ! SUBTOTAL TOTAL

PARTICIPANTS | UNIT¢ ' : '

A, Education/Training Cost v hb ¢  188,908.50

1. Tution/Fees :
kegular Session i bb

$ 220,50 s 14,553.00

7. Thesic - Acadesic Dnly :

; i gi 2,862,235  141088,908,50 ! !
; Suamer Session ' ' ' : : i
' 2. Training Costs ; ; ; ; ; ;
. ! ' | i ‘ '
; 3. Package Progras Costs ; ; ; ; ; ;
| v | ) ; ) '
| 4, Qther (Mission Option) : ; ; : ; ;
. B. ALLOANCES T w ; T T 6oom0gsa
1. Maintenance Advance : 44 ; 8 I,189.87  $:40,89),7% ;
o ¥jiotenarie ke VooOTeLTT 8 Tl
: 3, Per Diea vk ' 7 ;S 71.66  § 33,108.07
. 4. Boors & Equipaent - i 2 W TLbb s 945545 :
i ) | . .
i 5. Beak Shipsent ; ; ; i
; 6. Typing (papers! - Acadesic Only ; bb ; ; ;
| ' : )
!

&, Uc:ztoral Dissertation - Acageeir | !

9. Fradessiona) Mesbership . '

e

16, Dtrer Myccion Option) ! i



http:14,553.00
http:9,455.45
http:33,108.07
http:250,675.42
http:3188,908.50
http:2,862.25
http:IBB,08.50

i
1
1
'
1
1
1
{
.
1
1

BUDSET ESTIMATE WORKSHEET: Academic gr Technical Costs

Training C

88 SEE “Instructions: Budget Estimate Worksheet® §%

ost Analysis (TCA)

[X) ACADEMIC
[} TECHNICAL '

- - - -——— .-

PROJECT NUMBER 1 COMMENTS
520-0191, :

FROGRAM CATEGORIES/TRAINING ACTIVITIES | NUMBER OF !
! PARTICIPANTS !

1SUBTOTAL ! T0TAL '

C. Travel 1 ! ! { ] 12,765,00 !

1, Internaticnal ; bb ; ;t 441,00 ;t 29,106.00 ; ;

2, Local ; bb ; ;t 661.30 ;0 43,659.00 ; ;

3. Other (Nission Option) ; ; ; ; ; ;

--D. In;;;ances - 1 b ' ] - d 4 4,948,02 -;

1. HAC for 1,5, ; b ; 2 ;s 37.48 ;0 4,948,02 ; ;

2. Required by Institution ; ; ; ; ; ;

3. Other (Mission Option) ; ; ; ; ; ;

i g ' : i !

[ . ' e
1o ELT, Ta-Lountes YoM : it Ef!.EE ;Q I, 3e0.80

2. ELT, U.S, ; b ; ;0 198,43 ;0 13,097.70 ; :

3. Acadeaic Up-Grade ; ; ; ; ; ;

4. Reception Services ; 86 ; ;3 93.71 ;t 6,185.03 ; ;

3. WIC Orientation ; L ; ;0 338,31 ;0 23,648,463 ; ;

b, Other Orientation ; bb ; ;S 66.15 ;0 4,345.90 : ;

7. Interpreters/Escorts ; ; é ; ; ;

£, Internship/Cooperative ; ; ; ; j ;

. Enrichment Program ; b ; ;3 59.12 ;S 3,638,258 ! ;

............................................................................................................................

! Units are standard eeasures

tor the cost eleaent (e.o.,

partizinants, participans weeks, eic,:


http:3.638.25
http:4,365.90
http:23,648.63
http:6,185.03
http:13,097.70
http:4,94B.02
http:4,948.02
http:43,659.00
http:29,106.00
http:72,765.00

BUDGET ESTIMATE WORKSHEET: Academic or Technical Costs

Training Cost Analysis (TCA)

$0 SEE "Instructions: Budget Estimate Worksreet® 83

+5320-0193,

; 12, Other (Mission Dption)

i COMMENTS

+FROGRAM CATZOORIES/TRAINING ACTIVITIES

10, Mid-Winter Comaunity Seminars

11, Follow-Up/Career Developaent

1 NUMBER OF | NUMBER
¢ PARTICIPANTS |

¢ £X3 ACADENRIC
1 [ ) TECHNICAL

t element {e.q.,

Page_10_of 104 .



PROVECT TITLE
BUATENALA PEACE SCHOLARSHIP, 12 MOS ACADEMIC 2

BUDBET ESTIMATE WORKSHEET: Acadesic or Technical Costs

Ir

8 SEE “Instructions: Budget Estimate Worksheet® #3

[X1 ACADEMIC

arring Cost Analysis (TCA! i
{ 1 TECHNICAL ;

! PROJECT MUMBER ! PROJECT YEAR
1520-0391, I 1,00 Vers

" PARTICIPANT MONTHS PROJECTED: DATS RUDGET FREPARE]:
CATHIS YRR dp Ce3izoi8y :

PRCIECT WRITER
ATUEBNEF
COMNENTS:

1 PROGRAM

1,

)
&
3.

' 4,

1,

: 8.
i 5.

16,

CATEoORIES/ TRRINING ACTIVITIES

+ NUMBER OF | NUMBER OF
PARTICIFANTS ¢ UNITS

1. PARTICIPANT COST i

UNIT PRICE | SUBTOTAL i TOTAL

B. ALLOWANCES

+ A, Bducation/Tratning Cost T ! : i 202,132,110
Tution/Fees | i ! : j
Regular Session Y. ] 1% 3,002.60  1$202,132.10 ! '
Susser Session 1 i i ! : :
1 ] ] 1 1 1
1 ' 1 ] t 1
Training Costs ! i i i i i
: i ! : i !
Package Progras Costs ! g ' ‘ ] ]
' H H g i '
Jther {Mission Optioni ' ' i i i !
1 ! [} ] 1 ]
1 1 t ! i Al
' g i ! i |
Pobb ] i i ¢ 473,700,15 :
! ] H i ! !
Maintenance Advance ' ! ! g ’
. ooivinceMainrerz-ce Ay : T8 EIL9L 1837%,774,08
Per Dies H d 7 s 15.28 1% 34,763,448 1
‘ ! ! ' ! H
Books & Eguipaent i bb : T i 15,28 1% 34,763,488 '
- ' i i : : !
Book Shipment 1 bb g i 138,91 i 9,168,359 ! i
! : i ' ' ;
Typing (papers) - Academic Only | 46 ' ¢ 231,52 1% 15,280,465 ! i
' ! i H : H
Thes1s - Academic Only : i : ' i '
! H H ] ! !
Doctoral Dissertation - Academic | i i { i :
Professional Mesbership ; i ! i i i
! ! ! i ' ;
Other (Mission Option) ' H ' ' H
t ] ] 1
}units are standard neas_roz for the cost element (e.q., partic:dants, particigans weeks, eic,)


http:1$15,280.65
http:9,168.39
http:34,763.48
http:34.763.48
http:473,700.15
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BUDBET ESTIMATE WORKSHEET: Academic or Technical Costs

'PROJECT NUMBER
'920-0191,

8 SEE “Instructions: Budget Estimate Worksheet® ¢8

Training Cost Analysis (TCA)

i (1] ACADEMIC '
i [ 1 TECHNICAL '

COMMENTS

£, Travel

1. International

2I

3

Local

Other (Mission Option!}

D. Insurances

3
i

H&C 4or U.S,
Required by Institution

Other (Mission Option)

ELT, U.S,

. Acadesic Up-Grade

Reception Services

. WIT Orientation

Other firientation
Intercrete-s/Escorts

irterachip/inoperative

NUMBER OF | NUMBER OF  IUNIT PRICE  'SUBTOTAL | ToTAL
PARTICIFANTS |  UNII5S | ; :
t ) 1 1 ]
) 1 i 1 ]
: : : : !
b ; ! : 4 1p,183.07
m : T I 85,1909
| ; ; ; ;
: : : : :
: ! : ! :
z $ CCFET
E : E : !
: : ! : :
: ! : ! :
i : ' ' :
: : = : :
: : ! : ;
: : : ! ]
: : | ! |
: : : : !
! : ; : ,
; : | : :
] : : :
: : : :
b6 : 1§ 23052 18 15,280.65 :

¥ Units are ctandard eeasures

Er-:znmert Program



http:15,280.65
http:l8,1B3.07

BUDGET ESTIMATE WORKSHEET: Academic er Technical Costs ﬁ

Training Cost Analysis

(TCA)

© [xi ACADEMIC

83 SEE *Instructions: Budget Estimate Worksheet® § '

[ ] TECHNICAL

'PROJECT NUMBER

PS26-0797,

i COMMENTS

! '
FARTITIFANT D087 .
:PROGRA™ CATEGORIES/TRAINING ACTIVITIES | NUMBER OF ! NUMBER OF  !UNIT PRICE 1SUBTOTAL ; TOTAL ;
i PARTICIPANTS |  UNITS ' ! ' !
10. Mid-Winter Coasunity Seminars HE 1) ; 'S M05.16 1% 26,741,014 | !
! ! i { ' !
' 11, Follow-Up/Career Dievelopeent i bb ! 4 26,533.89 i$ 22,920.98 ! ;
' ' | H i '
! 12, Other (Mission Dption! ' ! : : H }
! H ' ' ' |
i ' ' ! : i
! ] ! : ' {
i 1 1 ! ' !
H : ] H : !
! . ' ! ! !
' : ! ! ! :
] ! ! | ] 1
H 1 ! H ' H
H H H H } H
} H i ' H H
' ' ! i : !
E ; : é . ,
i ' H H ; '
H H | i ! !
! ! ! ' H :
] ! ' ! H H
H ' 1 } ; i
H | ! H ! !
' ! ! | ! !
H ' H ! H i
H H : t H H
H ' H H ' '
' ' i ' ' :
' ! ' ! ! !
H ! : { ; '
; H H H H ;

: TCTAL PARTICIPANT COSTS (A + B+ C ¢ D+ E) = 73€,938.99



http:122,920.98
http:26,533.89
http:26,741.14

]
i

: BUDGET ESTIMATE WORKSHEET: Acadesic gr Technjcal Costs

Training Cost Analysis (TCA) (X1 ACADEM|C :
83 SEE “Instructions: Budget Estimate Worksheet® $3 [ ] TECHNICAL :
i PROJECT TITLE » : PROJECT NUMBER i PROJECT YEAR '
GUATEMALA PEACE SCHOLARSHIP, 12 MDS ACADEMIC 3 +520-0393, P30 700 vear:
SROGZCT WRITER + PARTICIPANT WONTUS ©ROIECTED] DATE BUDRET PRESLAED:
pTHEPNZE « THIS YEAR st RATR T
COMMENTG:
I. PARTICIPANT COST !
+FhOBKAK CRTEQURIES/TRAINING ACTIVITIES | NUMBER OF | NUMBEK OF  :UNIT PRICE . SuBRTOTAL ] i07AL

+ PARTICIPANTS +  UNiTS ' i

B. Doctoral Dissertation - Acadesic

~0

Pratessionai Meabership

A, Education/Training Cost i ! ] ; i 223,870,135

i 1. Tution/Fees ' H ! : { :
' Regular Session i n H I 1% 3,062,60 1$223,570.35 ! g
' Sumser Session ! : ' ‘ i !
' ' ' ; H H i
: 2, Training Costs ] ' i g g {
] ] 1 ] ! ] t
] ] ] ] 1 ] ]
H 3. Package Program Costs : i ! : ! ;
: 1 H ' g :
: 4, Other {Mission Option) ! ! : ! :
' i ' ' i !
i B. ALLOWANCES PN ! 1 i 291,125.32 '
! d i ! ! 1 :
: !, Maintenance Advance A ' % 2,257,136 414478792 '
wo wiving Paintenance 73 : [N Y § oS, ; :
i 3. Per Diea 73 i 7 ' 75.24 % 35,450,581 ! i
‘ ! ! ; '
; 4, Books & Equipaent 3 i 2 ' 73.24 ii 10,985.86 | '
1] ] 1 1 !
[l 1 ' t +
3. Book Shipment H : t '
1 [} ] ]
: 6 ' 231,32 1% 14,901.33 ! i
] 0 [ ]
1 . 1 b
7. Thesis - Acadeaic Only ! i H !

i !

! 1

! H

] [

[} 1

« Typing (papers) - Academic Only | 73

! 10, Dtne- (N1ssion Option)

............................................................................................... - -

§ Units are standard measures ¢5r <o cnct plesent le.g., c2rtizipants, participant weeks, atc,;


http:16,901.33
http:10,985.86
http:39,450.51
http:I223,570.35
http:3,062.60

BUDGET ESTIMATE WORFSWEET: Acadeaic or Technical Costs

Training Cast Analysis’ (TCA)
88 SEE "instructions: Budget Estimate Worksheet® 1

[1) ACADENIC
{ 1 TECHNICAL

Page_15.0f 104

PROJECT NUMBER
520-0393,

CONMENTS

'
1
Ll
1
1
1
1
i
|
i
[

«FRLORAK CRTEOORIZS/ TRAINING ALTIvITIES | NUMBER OF  : NUMBER GF iUNIT PRICE  1SUBTGTAL i TOTAL
: i PARTICIFANTS &  UNITS i i :
;--C. Travel ------------------_---;---;; --------- i i i i$ 84,506,463
; 1: Internationai ; 73 ; ;S 463.05 ;S 33,802.45
; 2. Local ; 73 ; ;$ 694,57 ;3 50,703,98
; 3. Other (Mission Dption) ; ; ; ; ;
;- D. Insura;ces - - PN i ' g ] 3,74b.45
: 1. HAC tor U.S. ; 73 ; ;t 35.35 ;S 5,746,435 |
; Z. Required by Institution ; ; ; ; ;
; 3. Other (Mission Option) ; ; ; ; ;
5 £, Suznlamental Arbiortiae omn ! 141 407,94
i 1. ELT, In-Country ; 73 ' ;S 578.81 !$ 42,253,7
; 2. ELT, U.S. ; 73 ; ;S 208.37 ;S 15,2119 ¢
; 3. Acadesic Up-6rade ; ; ; ; ;
; 4. Reception Services ; 73 ; ;t 99.39 ;3 7,183.04 ;
; 5. NWIC Orientation ; 73 ; ;S 376.22 ;t 27,464,465 ;
; &. Other Orientatien ; 73 ; ;$ 69.43 ;$ 5,070.40 ;
; 7. Interpreterc/Escorts ; ; ; ; ;
; 8. Internship/Cooperative ; ; ; ; ;
9. Enrichaent Prograe ; 73 ; ;S 57.88 ;! 4,223.33
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¥ Units are standard eeasures for the cost elesent (e.g., participants, participant weeks, etc.)
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http:4,225.33
http:5,070.40
http:27,464.65
http:7,183.06
http:15,211.19
http:5,746.45
http:50,703.98
http:33,802.65
http:84,506.63
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BUDGET ESTINATE WORKSHEET: Acgdesic or Technical Costs
Training Cost Analysis (TCA)

¥ SEE “Instructions: Bujget Estimate Worksheet® #8

[X] ACADENIC
{1 TECHNICAL

{PROJECT NUMBER i COMMENTS
'520-0393, !

PROGRAR CATERDRTES/TRAINING ACTIVITIES ¢ NUMBER OF | NUMBER OF 1UNIT PRICE TSUBRTOTAL : TCTAL :
, i PARTICIPANTS ¢  UNITS H ! | !
; 10, Mid-Winter Coamunity Seminars : H ' . ' H
' ! ! ! ! ' .
H 11, Follow-Up/Career Developaent ' ! H H H '
' 12, Other (Mission Option) H H H H ! !
! H i i H ? i
J ' : ! H H ]
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t ] ] ] ] ] )
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: H ! ! ! !
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] ) 13 ‘l ] [} )
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H | ! i ! ' !
J H ] ' } H }
! H ' ! H H :
! ! ! H H H }
! ! } ! | ! '
' H ! H ! ' :
' ! ! ! i { ;
: : ! ! ! :
: ] H } ' i .
TOTAL FARTICIFANT COSTS (A + B+ C + D+ E) = $ 706,336,469 )

¥ Units are standard measures for the cost element (e.g., participants, participant weeks, etg,)
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BUDGET ESTIMATE WDRKSHEET: Acadesic or Technica! Costs

Training Cost Analysis (TCA)

8 SEE "Instructions: Budget Estimate Norksheet® #8

(X3 ACADENIC
{ ) TECHNICAL

PROJECT TITLE
GUATEMALA PEACE SCHOLARSHIP, 12 MDS ACADEMIC 3

PROJECT WRITER

' PARTICIFANT MONTHS PROJECTES:

PROJECT MMBER

'

PROJECT YEAR

A 08 7,00 Yesrs

JATZ BUDBET PRESAREL

FTUEBNER o {THIS YERRG  Si; U9 1271989
-.tb;;é;;;;--.-..ﬁ»".,...-.-------.---.-------.---.-.--<_--..-------------.----._- e et ¢ el i
"""""""""""""""""""""""""""""" R

RN CHIESGHIES RIS CTVITIES ¢ WOUER 0F © om0 o pse 1 oo+

1 PARTICIPANTS | UNITS ' ' '

- A, Edutat;;;/Tra1n1ng C;;;--- A ! | ! ] -;;9,220.27

1. Tution/Fees ; ; ; ; ;
Reqular Sessice A i i¥ 3,216.99  1$239,220.27
Surser Session i i ! i '

2. Trawning Costs ; ; ; ; ;
) ' ' 1 '

3. Package Program Costs ; ; ; ; ;
4. Other (Missior Jption) ; ; ; ; ;

) B. ALLOWANCES HIY A ' : : $  350,138.12
1. Maintenance Acvance ; ; ; ; ;
MENSTTCTELFRLI PEFRES 7 'S BRI iedk0, 98780
3. Per Diea A Et 79.00 =‘ 40,373.04 ;

4. Books & Equipaent A 't 79.00 i 40,373.04 ;
3. Book Shipaent 73 $ 143,86 1% 10,447,83 ;
6. Typing (papers: - Acadesic Only 13 $ 2300 18 17,746,39 ;

7. Thesis - Acadeaic Only
8, Doctoral Dissertation - fAcadeaic

9. Professional Mesbership

10, Other (Nission Option)
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¥ Units are standard measures for the cost element {e.g.,
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participants, particizant weeks, stc,)
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http:517,746.39
http:10,647.83
http:15239,220.27
http:239,220.27

BUDGET ESTIMATE WORKSHEET: Acadesic or Technical Costs

3 SEE "Instructions: Budget Estisate Worksheet® 88

Training Cost Analysis (TCA)

{X] ACADENIC
{ ] TECHNICAL

P
5

ROJECT NUMBER
20-019%,

i COMMENTS

+PROGRAM CATEBORIES/TRAINING ACTIVITIES

C. Trave!

1. Irternaticnal
2. Locas

3. Other (Mission QOption)

. Insurances

1. HAT ¢or 1,5,

2, Required by Institution

3. Other {Mission Option)

2. ELT, U.5.

J. Acadeaic Up-6rade

4. Reception Services
5. WiC Crientation

6. Other Orientation

7. Interpreters/Escorts

8. Internship/inoperative

+ NUMBER OF i NUMBER OF VUNIT PRICE 1SUBTOTAL ! T0TAL
i PARTICIPANTS !  (UNITS : :
H : H ' H
| i : ' H
1 1 ) ! 1
I A1 H ! ' ' 21,118.21
A ! 7 H 81,32 ¢ 21,118,270
: i H ! }
H : : H i
AT -7 . $ 75,422,148
i : ; H H
! H H ! H
! H , ' H
H H H ' i
H ! 4 : H
! H H ; H
? H ! H {
! H H b H
4 ! ! ! :
| : H H H
' H | i H
; | H ! !
' H ' : i
' : { ! H
! H ' : :
PN ' ¢ U300 18 17,746.39 !

9. Enrizhsent Frograe

t Units are stancard measures for the cast

element (e.g,, participants, participart webke, etc,:


http:17,746.39
http:21,118.21
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BUDBET ESTIMATE WORKSHEET: Acadesic or Technical Costs

Training Cost Analysis (TCA)

¥8 SEE "instructions: Budget Estisate Morksheet® 19

i £¥] ACADEMIC
+ [ ] TECHNICAL

PROJECT NUMBER i COMMENTS
§20-0757, '

i
1

NUMBER OF  IUNIT PRICE

UNITS ‘

(SUBTGTAL ‘ T0TAL i

PROGRAM CATEGORIES/TRAINING ACTIVITUES | NUMNBER OF !
i PARTICIFANTS !
10, Mid-Winter Community Seminars 73 !

11, Follow-tic/Career Devejopaent 13

12. Dther (Mission Option)

LI VSR Vi

$ 32,356.27
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i$ 31,056,186 ! :

$ 26,619,599

1 ynits are standard seasures

e e

for the cost elesent (e.q.,

participants, participant weeks, e‘c,)
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http:26,619.59
http:32,356.27
http:31,056.18
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: BUDGET ESTIMATE WORKSHEET: Academic gr Technicy! Costs !
Training Cost Analysis (TCA) ' ACADEMIT

53
18 SEE "Instructiens: budget Estimate Worksheet® 13 1 [ 1 TECHNICAL

i 7. Tnesis - Acadeaic Only

-

8, Doctoral Dissertation - Acadesic

PROJECT TITLE + PROJECT WUMBER i PROJECT YEAR

BUATEMALL FEACE CCHOLARSKIP, 12 MOS acapsw]t 4 1E0-0T3T, 'ATE Y er Ve

S
| ATUEBNE? « VTHIS TEARY 4l O VIALTH
I Loewncewn s
FRIGRAR CHTESRLES/TWATAINS ACTIVITIES ¢ NOER £ NOOER OF OWIT PRIGE £ suptom 1 1oL
. ! PARTICIPANTS . Un!ITS '
Ch st st T e
: 1. Tution/Feec ; ; ; \; ;
: Regular Session vn i booois 3,276.99  19229,389.3¢ :
: Susser Session ! : X : X !
' ' 1 ) ' '
; 2. Training Costs ; ; ; ; ; %
; 3. Package Program Costs ; ; ; ; ; %
. \ ) ) . \ .
: 4, Other (Myssion Optioni ; ; ; ; ; I
‘ ! H ] ! !
| ' : ! ! : :
;--B. aLLﬂlANCE;-—-- ~----‘--; 70 ] i -—; ----- it --293,119.33 ----;
; 1. Rairterarce Advance : 0] ; ;s 2,370,23 ;3155.916.60 : |

2o Lnainyvaimenanie 77 : L 1 TY UGN SOV D1 .
L 3. Per Dien o0 7ol 00 8 38,7058 i
; 4. Books & Equipment ; 70 2 .;3 719.00 ;3 I1,361.11 i
; 9. boct Shipsent ; ; 5 ;
; 6. Typing (papers) - Acadeaic Only ; 70 ;S 243,10 ;t 17,017.09
!

5. Frcéessional Meabership

16, Gther iMycsion QOption) 1
i

¥ Units ae starcard measures for the cost elewent (e,g., participants, participant weeks, ot:,


http:17,017.09
http:1l,)61.11
http:38,713.67
http:2,.70.23
http:293,119.33
http:229,369.30
http:3,276.99
http:229,38q.30

BUDGET ESTIMATE WORFSHMEET: Acadesic gr Technical Costs

' Training Cost Analysis (TCA} ' [X) ACADENIC
' $8 SEE “Instructions: Budget Estimate Worksheet® &% t [ 1 TECHNICAL :
\PROJECT NUMBER COMMENTS

1520-0727,

:ééOERAH CATEBDRlES/TRAININé.AéTlVITIES i NUMBER OF | NUMBER OF  IUNIT PRICE  |SUBTOTAL ' T0TAL
: } PARTICIPANTS |  UNITS j ' ' :
el Cn : : WM
; 1. International E 70 ; ;t 485,20 ;t 34,034,186 ; ;
; 2. Local ; 10 ; st 729.30 ;i 51,051.,26 ; ;
; 3. Other (Mission Option) ; ; ; ; ; ;
0. Insurances C0 : : v osme
i 1. WAC for U.S, ; 70 ; 2 ;5 nn :i 3,705.81 ' ;
; 2, Required by Institution ; ; ; E ; ;
! 3. Other (Mission Option! ; ; ; ; : ;
[ T
1L ELT, In-Countee o ! T R R N IRk :
2 2. ELT, U.5, g 10 ; ;S 218,75 ;i 15,315.38 ; ;
: 3. Academic Up-Grade ; ; ; ; ; ;
: 4, Reception Services ; 10 ; ;S 103,11 ét 1,232,26 ; ;
; 3. WIC Orientation ; 70 ; ;S 395,03 ;i 21,652.17 ; E
; &, Dther Orientation ; 10 ; ;S 12,93 ;t 5,108.13 ; ;
, 1. Interpreters/Escorts ; : ; ; | ;
\ 8. Internship/Cooperative 5 ; ; ; é ;
; 9, Enrichment Progran ; 1 ; ;S 60.77 ;i 4,250,27 :



http:5,105.13
http:7,232.26
http:15,315.38
http:5,785.81
http:51,051.26
http:34,034.18
http:85,085.44

BUDGET ESTINATE WORKSHEET: Acadesic or Technical Costs

Training Cost Analysis (TCA)

$ SEE "Instructions: Hudget Estimate Worksheet® 84

(1] ACADEMIT
[ ] TECHNICAL

'PROJECT MUMBER
1520-0797

........................................

i COMMENTS
------------- -—- emm——— - ——— erececcans
Rt i
1PROGRAM CATESORIES/TRAINING ACTIVITIES ' NUMBEP 0F ! NUMBEP 0F  iUNIT FRICE

..............................................................................................................................

11. Foliow-Up lareer Jeveiopaent

; 12, Other (Miesion Option) !

+ PARTICIFANTS | UNITS

P Unile sre stanzaro measures for trhe cact piemert €.0., o



1
i

................................

PROJECT TITLE
GUATEMALA PEACE STHDLassuie,

(]

PROJECT WRITER

BUDBET ESTIMATE WORKSHEET: Acadesic or Technical Costs
Training Cost Analysis {TCA)
8 SEE “Instructions; Budget Estimate Worksheet® §3

..... Page_23 of 104

+ (X1 ACADEMIC
i [ 1 TECHNICAL

7 MOS ACADEMIC 4

« PARTICIPANT MGNTHS PROJECTED

i DATE BuDGET PREPAREL

4TGEBNEE POUTHES YERRY 4Gy 0571701996
""""""""""""""""""""""""""""" Lecewn st T
PR CHTESIRIES TR AC7LiTIES 1 R oF 1 waes o ot ot s+
i PARTICIFANTS | UNITS ! ! ' ‘
Ch et st 470 : : b, Me
1. Tution/Fees ; ; ; ; ;
Reqular Sessicr P ! 118 3,306.37  19245,445.55 !
Suemer Session i : i i '
2. Training Costs ; ; ; ; ;
3. Package Progras Costs ; ; ; ; ;
4. Other (Mission Dption ; ; ; ; ;
--;:-ALLDHRNCES B TN ] : H % 533,906.21
. Maintenance Advar:a ; ; ; ; :
Ioontvimg Pairtatieg ] ! ? s PRSI T TT -0
3. Per Diea 110 é 1T i 82,93 iS 40,5649.57
4. Baoks & Equipeent ; 70 ; 7 A;O 82.95 ;S 40,649.57 ;
5. Book Shipeent " SIS 8 10,720.07
b. Typing (papers) - Acadeaic Only ; 70 ; ;S 235,28 ;’ 17,867.94 5
7. Thesis - Acadesic Only ; ; ; ; é
. Doctoral Dissertation - A-adeeic ; ; ; ; ;
9. ®rofessional Mesberchye ; ; ; ;
19, Qther ‘Micgiap Greiar: ; ; ; ; '

PR

¥ Lnite are standard measures for the cost jesent {e.o., particioants, particinan: weere, str,:


http:17,867.94
http:10,720.77
http:40,649.57
http:40,649.57
http:553,906.21
http:3245,446.55
http:3,506.37
http:245,446.55

............................................................................................................................

BUDGET ESTINATE WORKSHEET: Acadesic or Technical Cos's

PROJECT NUMBER

1520-0397,

c.

[—]

3 SEE "Instructions: Budget Estimate Worksheet® 3
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Training Cost Analysis (TCA)

(X7 ACADEMIC

COMMENTS

Travel
{. Internaticnal
2. Local

3. QOther (Mission Option)

Insurances
1, HAC ¢or 11,6,
Z. Required by Institution

3. Other (Mission Option)

y In=laantry

2. EL7, U.S.

3. Acadeaic Up-Grade

4. Rezeptior Sarvices
3. WIT Orientation

6. Otner Orientation

7. Irte-preters/Escorts

B, irterrship Cooperative

NUNBER OF | NUNBER OF  CUNIT PRICE  'SUETOTAL ot
PARTICIPANTS | UNITS ! :
: : : :
70 : : : 1 2,262.69
7 ! TR R R T
: : ; :
* T
: : : ! :
: : : : !
; : : : :
: ; : : :
: : ! ! ;
% : ' 255,25 18 17,667.94 !

9, En-izheent Prograa

sor the zost

element {e.g., part:zizarts, participant weeks, etc,

G


http:17,867.9a
http:12!,262.E5
http:21,262.85
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' BUDGET ESTIMATE WORKSHEET: Acadesic or Technical Costs

§8 SEE "instructions: Budget Estimate Horksheet® 8% { ] TECHNICAL H

' Training Cost Analysis (TCA) « [X3 ACADEMIC
‘PROJECT NUMBER i COMMENTS
‘520-0797, !
' i
"PROGRAM CATEGORIES/TRAINING ACTIVITIES | NUMBER OF | NUMBER OF  !UNIT PRICE  :SUBTGTAL ‘ TOTAL :
! i PARTICIPANTS |  UNITS ; g d
i 10, Mid-Winter Comsunity Seminars A : 4 B46,69 14 31,268.90 :
+ 1. Follow-Up/Career Developaent i 70 ' 14 34,206,768 1§ 26,801,917 !
: 12, Other {(Mission Option) ' : | i ; '
] ] 1 ] ] 1 [}
1 ) 1 ] 1] t 1
' ] H H ! ] '
: i ! : ] ' H
i : : i i ' :
' ; H : ! i i
' : : ] ' 1 !
] ; ] : ) '
H ! i ! i ' i
: d : ' i H i
' ; i ' ] i i
] d ! : ' i i
' ! ' i : '
i : i ! ! ; :
' ! : | H ! ]
i i ' A ] : !
! i i i ! } :
: i : 1 i i :
: i i i ! : :
i : : ! ' ! :
' i ] i i ! 1
' ! i ! ! ‘ '
] : H i i . g
i ! i : ] ! '
! g ‘ ] ] !
' 4 ' 1 1 )
] ' . t . '
TOTAL PARTICIPANT COSTS (R + B+ C+ D + E) = $ B94,554,34

¥ Units are standard measures for tne cost element {e.q,, participants, perticipan® weeks, etc,:



http:696,554.3k

: BUDGET ESTINATE WORKSHEET: Acadesic Qr Technjcal Costs

Yraining Cost Analysts (1CA)
¥4 SEE "lustructions: budget Estimate Worksheet® 13

[X] ACADENIC T
[ ) TECHMICAL :

 rmemmecrecce e ccecrm e rmccren e e e eee e —— -

i PROJECT TITLE
" GURTEMALL PEACE SCHOLARSHIF, 12 MOS ACADEMIC §

i PROJECT NUMBER
1520-0393.

...........

T UTRIS YEAR. 5

PROJECT YEAR !
9 0f 7.00 VYeare

¢ PARTICIPANT WONTHE PROIELTEQ:

DATE BUDGET PREPARID:

tem e A
LYo LG

‘ I PARTICIPANT COST

1UNIT PRICE

i NUMBER OF

‘PROGRAN CATEGCRIES/TRAINING ACTIVITIES | NUNBER GF i SURTOTAL J T0TAL

; - PARTICIPANTS §  UNITH : !

i A, tducation/Training Cost i 79 ! ' ' i 262,978,435 :
: 1. Tution/Fees : ] ! ; '

: Reqular Session I & ' 1 i$ 3,506.37  18267,978.45 | :
' Sunaer Sescion ' : ' : { i
! i ' ' i ' i
: 2. Training Costs ! ! i ! ! '
' : H : d ' !
' 3. Package Progras Costs i H d ' ' !
i ' ‘ : 1 ] !
H 4, Other (Mission Option) ' ' : ' i i
¢ B. ALLOWANCES v 13 i d ! i 329,799.25 H
! 1. Maintenance fAdvance voT73 ! '$ 2,489,708 1e18: 54,18 !

CoooLelnIMiiovenance .78 . S D TR BRI
: 3. Per Dien . H 7 i 82.95 1§ 43,55%.10 ! '
' : ' H ; : !
; i, Books & Equipaent ] ' 2 82,95 1% 12,M3,75 ! !
: : ] ; : i :
' 9. Boot Shipaent : i ! ! ! '
: ] H ' ! ' !
. b. Tyning tpapers) - Academac Only | 79 i 250 19,12 :
N i ] 1 ] [} 1
N ' 1 t ! ] '
: 7. Tnesis - hcademic Only ' i : : i :
] 1 (] t t 1 '
] 1 1 1 1 t N
: 8. Docteral Dissertation - Acadeair ! H ! ! !
5, Praiazsiona Meabership : !

1¢, Otaer {Mi1scion Option) i

8 Units are stardard eeasures sgor the coct oispent le,n.,


http:9,144.22
http:12,443.75
http:43,553.11
http:2.48?.71
http:329,759.25
http:262,978.45
http:3,506.37
http:269,978.45

BUDGET ESTIMATE WORKSHEET: Acadeaic or_Technica: Costs
Training Cost Analysis (TCA)
§8 SEE “Instructions: Budget Estimate Worksheet® §%

: (2} ACADEMIC

i {1 TECHNICAL

'PROJECT NUMBER

'520-0393,
T e T e
G CTERRIES Tkl WITITES Wi ek st e 1 e
. i PARTICIPANTS |  UNITS i ' !
G R ; ; o wmz
: 1. International ; 75 ; ;t 510,51 ;S 38,288.43 ;
2. Local ; 15 ; ;Q 765.78 ;S 37,432,467 ;
; 3. Other (Mission Option) ; ; ; ; ;
b e o : : Wossnon
1. HAC for U.S. ; 73 ; ;3 43.39 ;Q 6,309.04 ;
; 2. Required by Institution ; ; ; ; '
; 3. Other (Mission Option) ; ; ; ; ;
' i i ' g '
e--;T-Ec::!stE“teI Rooiittiss Coe : i ---:;:;:;?:--_
1o ELT, In-Country ] é f‘ 638,14 ;S 47,860.54
2, ELT, U.S. 75 ORIl 7,080
: 3. Academic Up-Grade ; ; ; ; T
4, Reception Services ; 75 ; ;$ 108.48 ;3 8,136.29 ;
3. WIC Orientation E 75 5 ;s 4.7 ;t 31,109,386 ;
; 6. Other Orientation ; Ik ; ;$ 16,57 ;$ 5,743.27 ;
7. Interpreters/Escorts ; ; ; ;
£, Internship/Cooperative ; ; ; ;
9. Enricheent Program ; IS ; ; 63.81 ;S 4,786,06

¢ Units are standard measures for the cost ejement le.q.,

participants, participan: wesks, etc.’


http:4,786.06
http:5,743.27
http:31,109.36
http:8,136.29
http:17,229.80
http:47,860.56
http:6,509.04
http:57,432.67
http:38,288.45
http:95,721.12
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‘ BUDBET ESTIMATE WORKSHEET: Academic or Technical Costs
Training Cost Analysis (TCA) + [X1 ACADEMIC

9. Professional Meabershir ;

; #8 SEE "Instructions: Budget Estimate Worksheet® 8 ©{ ) TECHNICAL ?
; PROJECT TITLE - i PROJECT NUMBER : PRUJ;;T o |
+ GUATEMALA PEACE SCHOLARSHKIP, 12 MOS ACADEMIC § 1520-0391, TA o0 700 Veges
B S
' ATUEBNER « RIS YEAR) 523 0911201389
Cwens T
T e e
FRGAN CHTEGRIES TRAINING ACTVETIES | WO OF Wi 0 on prce 1 o1 o
j ______________________________________ i PARTICIPANTS | UNITS :--- N ! -: ---------------- ;
: A, Education/Training Cost 115 : i ; 4 281,386.94 j
; 1. Tution/Fees ; ; ; ; ; ;
i Regular Sessian ] ! 1% 3,751.82 14281,386.94 ! '
; Suamer Session : ' i ] ' H
; 2. Training Costs ; ; ; ; ; ;
; 3. Package Program Costs ; ; ; ; ; ;
: 4, QOther (Mission gotion) ; ; ; ; ; ;
3. ALLONAKCES s : ; vt
: 1. Maintenance Advance ; ; ; : : :
S.oolviqyiMaintenance N : 7 S BRI TR LS s
: 3. Per Diea i 15 ' 1 is 87.10 ft 43,730,76 | i
; 4. Books & Equipaent ; 75 ; 7 ';S 87.10 ;t 45,730.74 ; f
‘ 3. Book Shipsent ; 15 ; ;t 160.81 ;t 12,060,864 ; !
; 6. Typing (papers! - Acadesic Only ; 78 ; £$ 268.01 ;t 20,101.43 ; f
; 1. Thesis - Acadesic Only- ; ; ; L ; E
; 8. Doctoral Dissertation - Acadesic ; ; ; ; ; ;

10, Other (Mission Cption) !

¥ .-ite are st3ndacd geacicac Sgr the roct almasne ‘e.3.. gart:zipants, participant weeis, er,


http:20,101.43
http:12,060.86
http:45,730.76
http:45,730.76
http:623,144.46
http:3$281,386.94
http:3,751.82
http:281,386.94

PRGJELT TITLE

BUDBET SSTIMATE WORKSHEET: Acadesic or Technical Costs
Training Cost Analysis (TCA)
¥ SEE "Instructions: Budget Estimate Worksheet® $t
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[X] ACADEMIC
{ 7 TECHNICAL

i PROJECT NUNBER

PROJECT YEAR

GUATEMALA PEACE SCHOLARSHIP, 12 MOS ACADEMIC § 1520-0391, TA_ T 100 vesree
"ééiééél';éi%ér}""""'"""'""""""""'"""""""""""’T'QA;%i&ié;;%"Aé;r';é';é&;éé}ér;}3&%&’;5&;&%’@&&5&&5-
ATUERNES, ¢ TAIS YERR 525 C 091201989
s
""""""""""""""""""""""""""""" R T —
et o
i PARTICIFANTS |  UNITS ! ! !
st g St o Ty
1. Tution/Fees ; ; ; ; ;
Reqular Session 18 ' I 0% 3,751.82  i9281,386.94 !
Summer Session : i i ! '
2. Training Costs ; ; ; ; ;
3. Package Prograa Costs ; ; ; ; ;
4, QOther (Mission Jetior; ; ; ; ; ;
£ : £ : :
Cnoomes B : : s
. Maintenance Advance ; ; ; ; ;
<o iviTTMaietengace 73 : 7 LI SO L TN O
3. Per Dies I H é 7 ét 87.10 ﬁt 45,730,746 |
4, Books & Equipment ; 75 ; 7 ;t 87.1¢0 ;6 45,730.76 ;
5. Book Shipaent ; 75 ; ;t 160.81 ;t 12,060.86 ;
6. Typing {papers! - Academic Only ! 75 ; ;t 268.01 ;t 20,101.43 ;
7. Thesis - Acadesic Only ; ; ; ; ;
B. Doctoral Dissertation - Academic ; ; ; ; '
9. Prefessional Membershir ; ; ; ; ;
10. Other (Mission Option) ! '

¥ .-:itc are stangard geasurec

‘or the cost

B.5.. partizinants, participant weeks, et:,

\
. \\o


http:20,101.43
http:12,060.86
http:45,730.76
http:45,730.76
http:623,144.46
http:3$281,306.94
http:3,751.82
http:281,386.94
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BUDGEYT ESTIMATE WORKSHEET: Acadesic or Technical Costs

Training Cost Analysis (TCA)

88 SEE 'Instructions: Budget Estimate Worksheet" "

XY ACADEMIC
{ ) TECHNITAL

1PROJECT MUMBER
1320-0391,

1

COMMENTS

-

(FROBRAM CATEGGRIEZ  TRAINING ACTiviTISs

NUHBER OF

i NUMBER OF  JUNIT
PARTICIPANTS !

UNITS i

i G, Travei
' 1. Internationa]
! 2, Loral

3. Other (M1ssion Option)

D. Insurances
i 1. HAC for U.S.
. 2, Required by Institution

3. Other (Miscion Option)

73

73

1. ELT, in-Country

: 2. ELT, WS,

. 3. Acadesic Up-Grade
! 4, Reception Services

. WIC Orientation

wn

o~

. Other Orientation

~

. Interpreters/fscorts
§, internship/ ooperative

9. Enrichment Prograa

d linits are standard measures ¢or the cost elesent fe,g., part:

i
!
[}
[}
i
]
)
[]
i
[l
'
1
t
1
'
]
1
]
]
]
!
:
]
1
i
i
]
1
]
]
t
1

15,36

$ 23,920,711

268,01

1% 20,101.43

'S % 4Ty,

1
'
t
'
[]
t
[]
1
[
'
[]
]
1
]
]
'
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]
]
1
[}
i
]
t
1
H
13
t
]
1
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t

cipants, participant weeks, etc,:


http:2.0,,01.43
http:23,920.71
http:23,920.71
http:23,20.71

BUDGET ESTIMATE WORKSHEET: Academic or Technical Costs

--------------

PROJECT NUMBER
520-0393,

-0
X
[~
[=2]
X
T
x
o
>
—
m™m
<)
[ =]
X
—
™
o
S
—t
=
-
—
=
x
o
X
(o)
—_—
—
=
—
—_
—
m
wn

11, Follow-Up/Career Developsent

12, Other (Mission Option;

Training Cost Analysis (TCA) ' [X] ACADENMIC

% SEE “Instructions: Budget Estimate Worksheet® g3 v [ ) TECHNICAL

1 COMMENTS
o FRFTIZINONT DT

) NUNBER OF | NUMBER OF  :UNIT PRICE  !SUBTOTAL :
i PARTICIPANTS |  UNITS ! ! :

Ih] $ 0 9.03  I$ 35,1751

75 $ 40,806,786 i 30,152.15

]
]
]
1
3
]
'
]
1]
]
[
!
t
1
[]
]
]
]
]
1
:
)
I
)
]
1
'
1
¢
]
1
:
t

]
1
t
1
'
1
t
1
i
1
]
)
t
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t
]
¥
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I
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1
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1
]
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]
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1
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1
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)
'
1
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t
]
1
1
1
!
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'
]
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1
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1
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1
1
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1
1
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i
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1
]
]
$
t
1
1
1
1
‘
]
t
'

.......

tor the cest elesent (e.q., participants, particicart weeks, etc,:


http:30,152.15
http:140,406.76
http:35,177.51

i PROJECT TITLE

GUATEMALA PEACE SCHOLARSHIP, 9 WD “ECH 1t

A. Educstion/Training Cost

1. Tution/Fees

Reqular Session

Summer Session

2, Training Costs

3. Package Pragras Costs

4, Cther (Mission Option)

19200383,

BUDBET ESTIMATE WORKSHEET: Acadesic or Technical Costs
Training Cost Anaiysis (TCA) . { ) ACADEMIC
8 SEE "Instructions: Budget Estimate Worksheet® g3 1 (X1 TECHNICAL
i PROJECT NUMBER PROJECT YEAR

Page.32 of 104

1

)
'

0¢ 7,00 VYears

- PARTICIPANT #INTS EROJECTED! DATE BUDGET PREFORST;

B. ALLOWANCES

1, Maintenance Advance

-
“

3. Per Diea

clelmroMairtenance

LUTHIS YERR! 124 t 0571271529
1. PARTICIPANT COST

| NOMBER OF i NUNBER GF  iUNIT PRICE SUBTOTAL | ToTAL
. FARTICIPANTS |  UNits | . :
Y ; ; : (5 199,020.00
P82 : Lo 00 i 00
Y : 1§ 3,210.00  14199,020.00 !
: : ; : :
! : : ; :
Y : ; : ' 206,692.50
) : $2,000.50  ($126,945.00 !

6 L% MSSD 8 &y, 22100

62 T GRS 18 29,620.50

6 2 $ 3,906.00

o

wn

6. Typing {papers) - Academic Oniy

~J

8. Doctoral Dissertation - fcadesic
9. Prafessionai Mesbership

10, Otner (Miss:on Option)

. Books & Equipaent

. Book Shipsent

« Thesis - Academic Only

(]
1
t
¢
1
i
'
[}
[]
i
:
H
1
]
]
3
]
]
t
]
¥
1
¢
]
1
]
'
1
1
1
1
]
t

' 63.00

H
'
t
1
:
1
1
1
[}
t
'
]
1
:
]
1
'
1
]
[
[}
i
]
1
1}
+
'
t
1
H
1

i
)
1
1
1
1
'
1
'
[}
]
t
H
1
'
'
1
[
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]
|
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!
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1
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1
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1
1
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1
1
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1
]
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1
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1
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1
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elesent (e.q.,

participantsz, participant weeks, ete,.

-


http:3,906.00
http:29,620.50
http:3$126.945.00
http:2,047.50
http:206,692.50
http:3,210.00

............

BUDBET ESTINATE WORFSHEEY: Academic or Technical Costs . ;

X Training Cost Analysis (TCA) " {1 ACACENIC
: 18 SEE *Instructions: Budget Estimate Worksheet® % ¢ [X] TECHNICAL

PROJECT NUMBER
920-0333,

CONNENTS

iPROoRAl CATEGORIES/TRAINING ATTIVITIES  © NUMBER OF NUNBER OF  uNl] FRICE  iSUBTOTAL ' TGTAL ;
| v PARTICIFANTS © UNITS ' ! o ‘

. G Travel .Y, ' ' i i 63,100.00
: 1. International ; 62 ; ;3 420,00 ;3 26,040,00 ;
; 2. local ; 62 ; ;$ 630,00 ;3 35,060.00 ; ;
; 3. Other (Mission Option) ; ; ; ; ; :
:--;: nsurances - ) v &2 i ! H $ 4,424,080
1. HAC for U.5. | b2 : Z ;s 1870 ;Q 4,42,80 '
2. Required %y Institutinn ; ; ; i ! !
3. Other (Mission Dptioni ; ; ; ; ;
S e
1. ELT, In-Countrv P82 ! ét 157,50 1% 9,765,000 '
% 4, ELT, U.5, g 62 ; ;$ . 189,00 ;G 11,718,006
‘ 3. Acadeaic Up-Grade ; ; '; ; !
4. Reception Services ; 62 ; ;O 89,25 ;$ 5,933.90 ¢
; 3. WIC Drientation ; ; ; ; ;
; 6. Other Orientation ; 62 ; ;G 63.00 ;Q 3,906.00 !
l 7. Interpreters/Escorts ; ; ; : '
8. internship/Cooperative ; ; ; ; :
9. Enrachment Progras ; 42 £ gt 92,99 gt 3.233.00

t Urits are standard measurec ¢or the cost elesent 8.0, partizipants, participant weeks, e':,


http:3,255.00
http:3,906.00
http:5,533.50
http:11,718.00
http:4,426.BO
http:4,426.80
http:35,060.00
http:26,040.00
http:65,100.00

BUDGET ESTIMATE WORKSHEET: Acadesic or Technical Coste '
Training Cost Analysis (TCA) '

{ 7 ACADENIC
88 SEE *Instructions: Budget Estimate Worvsmeet® 81 {12 TECHNICAL
‘PROJECT NUMBER . COMMENTS
1520-0393., !

C BTN

UNIT ERICE  2upTTAL ! UL

"PROORA™ CRTEGORIES/ TRAINING ACTIVITIES  : NUMBER OF |
: i PARTICIPANTS |  UNITS

11, Fellow-Up/Career Deveiopaent

g 12, Other (Mission Option)
i follow-up trng

: follow-up assoc

i other support




BUDBET ESTIMATE WORKSHEET: Acadesic or_Technicai Casts
Training Cost Analysis (TCA)
8 SEt "lirstructions: Budget Estimate Worksheet® 88

PROJECT TITLE »
GUATEMALA PEACE SCHILARSHIP, < MO TECH {

¢ PROJECT NUMBER

1520-0797,

£ 1 ACADEMIC
- [xY TECHNICAL

* PROJECT YEAR

Vesre

O

-

)

FRGJELT Wi TER * PRARTIZIPINT MONTHS PROJECTED DATT : LGEY PRECARCY:
ATUEDNER POTHIS T 4 SRR
""""""""""""""""""""""""""" e
i CHEGIES TWiNNs W ITES (N & v o o e s
i PARTICIFANTE UKITS :
ntmauniang s e T : v e
. Tution/Fees ; ; ; ; ;
Regular Session H ' ] i ]
Susser Session : : g ! :
2. Training Costs ; 62 ; ;5 3,434,7% ;5212,951.40 :
3. Package Prograe Casts ; ; ; ; ;
' . ' ' '
4, Other (Mission Optioni ; ; ; ; ;
; ; ; ; ;
--—;LLUﬂANCES .Y} ' ' ! . ;;;,028.47 N
' : ‘ ' '
t. Maintenance Advance ; ; ; ; :
N L A I S a2 ? §OTELTT eI T,
1. Per Diea ; 62 ' 7 gt 1,66 £S 31,101,52
4, Books & Equipaent ; 82 ; 7 ;t b4. 1% ;S 4,101.30 i
3. Book Shipsent ; Lyl ; ;t bh. 15 ;s 4,101,30
6. Typing (papersi - Acageaic Only ; ; ; ; E
1. Thesis - Acadeaic Daly ; ; ; ; ;
: : ‘ ‘ .
§. Doctoral Dissertation - Lraceme ; ; ; ; ;
. Professional Mesbershic ; ; ; ;
10, Other (Mission Option) { ; ; ]
i it e o e v et e

4


http:4,101.30
http:4,101.30
http:31,101.52
http:137:,"24.75
http:379,028.47
http:3$212,951.40
http:3,434.70
http:212,951.40

U < -1 -, 3 4 ()}

Training Cost Analysis (TCA)
88 SEE *Instructions: kudget Estimate Worksheet' §3

' 5UDBET ESTIMATE WORKSHEET: Acadesic or Technjcal Costs |

:PROJECT NUMBER
1320-0393.

CONMENTS

[ ) ACADEMIC
[X] TECHNICAL i

iUNIT FRICE

NUMBER OF

PARTICIPANTS |

i NUMBER OF

UNITS

v L. Travel
1. Internationai
2. Local

3. Other (Mission Option)

1SUBTOTAL : TOTAL i

[ =]
-

Insurances

2, Required by Institution

'
! 1. HaC for U.S,
' 3. Other (Mission Option)

62

62

] 16,260.49

'$ 16,268.49

o Sipnlemantal dctjvities
1. Ed7. In-Country
¢, ELT, 0.5,
3. Acadea1: Up-6rade
4, Reception Services
5, WIC Orientation
| 6. Other Orientation
7, irterpreters/Escorts
8. Irternship/Cooperative

§, Erricnment Progras

62

]
t
]
]
]
[}
1
'
1
'

[]
t
[]
!
t
i
]
t
]
1}
'
i
[}
t
[]
1
1
1
1
t
]
t

s

220,50

e e e me PR me —e m- e me S e w. e .

$ 13,671.00

¥ Units are stansard measures for ‘ne zost elesent fe.q., participants, participant weeks, etc,:

P

,\"


http:i13,671.00
http:16,268.49
http:16,268.49
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BUDBET ESTIMATE WORKSHEET: Acadesic or Technicai Costs
Training Cost Analysis (TCA)
3 SEE “Instructions: Budget Estimate Worksheet® ¢3

([ ) ACADEMIC
(X} TECHNICAL

PROJEC NUMBER | COMNENTS
520-0793, !
------ - et CURPREET— —eeme
FRIGRN CRTZBIRIES/TRAINING W1TIVITIES | NUMBER OF . NUMBER OF  SUNIT PRICE  :SUBTOTAL TOTAL
D PARTICIPONTS | ONITS : ! :

19, Mad-vinter Comsunity Seainars i62 ' ' H ] 380,87 1% 23,924.25
11, Follow-tp/Career Deveingeent i
12, Other (Mission Option :
follow-up trng {

$ 220,50 |
H

i i :
! foliow-up assoc N Y} ' H $ 13,671.00 !
! other support 162 ' it 110,25 i$ 4,835.50 i
: ! ! ' ' '
' i i i ! :
' { H ' ' H !
: H ! H ] H i
! ! ' ' i 1 ;
' ! i i | : i
' ! ' ! ! !
] 1 ] l ; [] .
‘ N v t + ‘
! ' ! ! i H H
! : i i i : !
H i i ' ! H :
! ‘ ] b H i !
' i ' ! H ! H
! i ‘ i ' i '
; ! ! | H ! i
: i ' ] H i :
i ! i i : ] !
' H ! i ] ] :

' ' | i ' :

: i | ! ; .

TOTAL PARTICIPANT COSTS (A + B+ L+ D + E) = $ 654,390.11

b urits gre ctandard weasures for the cost elesent le.g., participants, perticioan: weeks, et-,


http:6,B35.50
http:13,671.00
http:23,924.25
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: BUDGET ESTIMATE WlAvSHEET: Academic or Techricai osts :
Training Cost Analysis (TCA) ' [ 1 ACADEMIC
88 EZf “lnstructions: Budget Ectimate Worksneet® 88 i (13 TECHNICAL
i PROJECT TITLE ' PROJECT NUMBER i PROJECT YEAR !
' GUATEMALA PEACE SCHOLARSHI®, 9 MG TECK 2 1520-0391, L2 %% 1,00 Veare
FROJECT WRITER ' PARTICIFANT MONTHS PROJECTED. Do7: FUDBET PRESANES
BTUEBNEF tATIE Va4 C ;2'1965
TOMMENTS:
' I. PARTICIPANT COST ;
.Fﬁabiﬁh CATEBURIES ThwiNihe ACTIVITIES  , NuMBER UF . NUMBER OF  iUNIT FRICE . SUBTOTAL ' TaTAL
C FRRTICIFANTS © URIETS : -
A. tducation/Training Cast 70 ; i ¢ 140,429.00
1. Tution/Fees : i ' : !
| kegular Sessicn 70 d I R 00 ]
Susaer Session ! ! ! ' : :
. 2. Training Costs ] i 1% 3,434.70  1$240,429,00 ! :
‘ 3. Package Program Costs H ' d i ' H
4. Other (Mission Dptioni ! H ! ! ! :
t. ALLOWANCES 0 ! ! ; 4 245,030,463
' 1. Maintenance Advance i} ' 8§ 2, 149,87 14150,491,25
Tociwengebaee s N . ioos IRl § °8,754,:5
‘ 3. Per Diea 10 7 $ Thobs 18 35,114,463
‘ 4, Books & Equipment 70 2 1) 66,15 1% 4,430.50 :

wn

Book Shipaent

o~
-

Typing {papers) - Acadesic Only

! 7. Thesis - Acadesic Only

; 8, Doctaral Dissertation - Acadeaic

9. Preofescional Meatership ' '

10, Dther (Missien Zption: ! '

P Units are stantacd eeagurec icr the cogt elemett ez, sarticipants, part:ciaant weeks, etr,;


http:4,630.50
http:35,114.63
http:41150.491.25
http:245,030.63
http:3$240,429.00
http:3,434.70

3LLEET ESTIMATE WORKSHEET: Academic or Technical Casts

Training Cost Analysis (TCA)

88 SEE "Instructions: budget Estimate Worrghegt® #8

PROJECT NUMBER
320-0393,

(
N

COMMENTS

{ 1 ACRDEMIC
{X7 TECHNIZAL

FAUORAR n'ESORIES: TRAINING ALTIVITIZE | NOMBER OF | NUNBER OF i} FRICE  -SUBTGTAL i FOTAL
« PARTICIPANTS | UNITS ' . i
L o misa
1. International ; 70 ; ;i 441,00 33 34,870.00 ;
2. Local ; 10 ; ;t 661,50 fi 4£,305,00 ;
3. Other (Mission Option) ; ; ; ;
--B:-;;;;;;;;;; ----------------------- P70 ! g -:- it 5,247,90
1. HAS 4or 1,5, ; 70 ; 2 ;5 37.48 1% 5,247.%0 ;
Z. Required oy Institution | ; ; ; ;
: ' ! y
3. Other (Mission Option) ; ; ; ; ;
' ' ' i |
--E. Su;;;;;;~ta! Redivities B ™ ! ' '$ 480
i. ELT, In-Country 70 f WSST 5 LS5
2. BT, LS, ; 10 ; ;' 198.45 % 13.891.50 ;
' ' ) ;
3. Acadesic Up-Grade ; ; ‘; ; ;
4. Reception Services L 10 TR TR
- ' ' ' '
3. WIT Orientation d ; ; l 1
6. Dther Orientation ; 70 ; ;S 86,15 ;' 4,630,50 ;
7. lnterpreters/Escorts ; ; ; ; ;
, ' ' : .
8. Internship/Tooperative ; ; ; ; ;
9. tnricheent Prograa ; 70 ; ;S 3.12 5! 3,858.75 ;



http:3,858.75
http:4,630.50
http:c,559.88
http:13,891.50
http:5,247.90
http:5,247.90
http:46,305.00
http:30,870.00

e Page 41 _of 104

1 '
¢ 1

. BUDBET ESTIMATE WORXSHEET: ficadesic ur Technica! Costs . !

Tratning Cost Analysis (TCA) + 1] ACADEMIC
¥ SEE “irstructions: Buoget Estimate Morksheet® 49 ¢ (X3 TECHNICAL

'PROJECT NUMBER i COMMENTS
1520-0393. '

‘ ITTUTIRAY ot
'PRJGRAN CATEGORIES/TRAINING ACTIVITIES | NUMBER GF  ; NUNBER OF  !UNIT PRICE  {SURTOTAL - g TOTAL !

i PARTICIPANTS |  UNITS { H : ;

10, Mid-Ninter Comsunity Seainars i i g i :

' 11. Follow-Up/Caresr Developeent ' g i H ! !
‘ 1 3 1 ) ¢ 1
: 12, Other (Mission Option) ' H i H ; !
5 E 2 2 ; é 2
' i | H i ! i
: ] ! ! H ! !
i i H H ! : )
: g : i i : !
' : | i : H ‘

? ! ! i ! '

: ! i ! ! ]
; ! g K ' : i

H o : i ! :

H ' i ! ' '
' ] ' i ! : d

TOTAL PARTICIPANT COSTS (A+ B+ C+ D+ E) = $  608,399.41 :

! Unite are standard measures for the cost element {e.g., participants, ra-ticipar: weeks, ete,


http:608,399.41

BUDGET ESTIMATE WORKSHEET: Academic or Technical Costs

Training Cost Analysis (TCA) Nt
88 SEE "Instructions: Budget Estimate Wo-vsheet® g8 Pl

1 ACADENIT
11 TECHNICAL

PROJECT TITLE _ ¢ PROJECT Nume::
GUATEMALA PEACE SCHOLARSHIP, 9 M0 TECH 2 1520-0793,

L
ATUEANER DITHIS YEes RN

T e T

FROGHAN CHTEGORIES TRANDNG KCTLVTIES WOGES 0F 4 i & o omge om0 o

: < FARTICIPANTS §  UNITS ! ‘ ;

ottt st T T v
1. Tution/Fees T ; ; ;

Regular Session ' i ; i g
Seemer Session ! i ' !

2. Training Costs ; 70 ; ;$ 3,875,142 :3257,259.03 ;
3. Package Progras Costs ; ; ; : ;
4, Other (Mission Optioni j ; ; ;
, ; ;

--B. ALOWNCES ] g ! T g} 449‘;32.16
1. Mairtenance Advice : ; : '
LooLivIngiMaintanance LY : 7 § &0 37,77
3. Per Dier P70 x [ | 75,26 3 8,670,386
4, bocks & Equipment é 70 7 }O 69.45 11 4,82.03
5. Book Shipment 70 ;t A9. 45 % §,862.03

...........................................

6. Typing (papers) - Academic Only
7. Thesis - 4cacesic Oniy
8. Doctoral Dissertation - Academic
5. Frotessiarsl Meaberznyp

10, Otner {Missyon Option)

¥ Units 3re sta~dard meaz.res

dmr Pig emze
A B} 34

......

PAGE.42_0F. 104
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http:1257,259.03
http:3,675.12

BUDBET ESTIMATE WORKSWECT: Acadeeic gr Technica: Costs

Trairing Cost Araiysis

trcar

I8 SEE “Instructions: Budget Estisate Worksheet® 88

" {7 ACADEMIC
- [¥2 TECHNICAL

1520-0197,

1 KOGRAM CATEGORIES/TRAINING ACTIVITIES  ; NUMBER OF NUMBEF OF

cl

Trave}
I. International
2. Locai

3. Other (Mission Ootion)

Irsurances
1. HAC for U5,
. Required by irstitution

I. Other (Mission Option)

AR TR R c
L BT, teaTapese.

<. ELT, U.S,

3. Acadeeic Up-Grage

&, Feception Servizes

3. WIC Grientaticr

6. Other Orientation

7, Interpretersifscors
€. Internship/Cocperative

9. Enricheent Frog-ae

L CONNENTS
. PARTICIPANT COST
NPT PRICE  ISUBTOTAL ! T0TAL
{ PARTICIPANTS & iNTS : :
Lo ! e ' 19,286.03
Lo : 7o 135 1819,280.01
7 : I8 B0 I8 18,206.75

U71ts are standard measures dpr the cos

eiedent (e.q.,

participants, participan: weeig, £o:,°


http:16,206.75

BUDGET ESTIMATE WORKSHEET: Acadesic or Technical Costs

Training Cost Analysis (TCA)
81 Skt "Instructions: Budget Estimate Worksheet* 88

[ ] ACADEMIC
(X1 TECHNICAL

“520-0791,

COMMENTS

' 10, M:d-uinter Comsunity Seainars
1. Fallow-ipsZarecr Develupaent

i 12. Other {Mission Option)

: NUMBER OF
PARTICIPANTS

NUNBER GF  :uNIT PRICE
UNITS '

'SUBTOTAL

70

70

1
1
1
1
]
1
1
t
i
]
t
t
[]
]
[}
1
[]
!
d
:
!
1
t
[}
'
i
]
!
]
3

% 405,14

i 28,142,01

'
t
[}
[
:
]
]
1
1
1
1
1
H
i
)
]
H
[]
1
]
1
1
'
]

4 26,361.81

' 24,310,13

1
1
t
)
)
t
i
]
1
i
'
.

1
1

TOTAL CARTITIPANT COSTS (A ¢ B+ C ¢+ D+ E) =

$  794,755.91

participants, participant weeks, etc,:

. \(\fs


http:24,310.13
http:28,142.01
http:2B,361.81

i BUDGET ESTIMATE WORKSHEET: Acadeait ar Technicai Costs ' '
' Tratning Cost Aralysis (TCA) VLo RDADEMIT
i % SEE "Instructions: Budget Estimate Worksheet® I3 " (X1 TECHNICAL ;
i PROJECT TITLE i PROJECT NUMBER * PROJECT YEAR ;
* BUATEMALA PEACE SCHOLARSHI=, 9 WD TECH 3 1920-0391, LT T veaes
“ACIZCT WRITER FARTICIFLNT WDNTWE ZROJECTEL  DATE HUDRET RRESQRED-
33 13 Y{THIS it 2 GRiLi9ET
COMMENTS:
! 1. PARTICIPART COST '
«FRUGKAY CATEGORIES/TRAINING ACTIVITIES | NUMBER OF i NUMBER OF  jUNIT PRICE i SUBTGTAL i TOTAL ‘
, 1 PARTICIPANTS ©  UNITS : : : '
+ f. Education/Trairing Cost v 18 i ! ' ¢ 273,634,48 :
i | ' H ' | :
' 1. Tution/Fees H ! i H ; ’
Regular Sessior N ' 1 00 08 D0 ,
Suamer Sescion ! : ! i i i
1 1 ) ] ] 1 ]
4 ] 1 [} ] t t
: 2, Training Costs L i ¢ 3,678,17  1$275,634.68 i
(] ] 1 1 i ] )
t [} t [} i H !
! J. Package Prograa Costs ' H ! H H
‘ * 1 ] 1 | ] [l
1 t ] t 1 ] 1
! 4. Other {Mission Jstion) ! i ' ' H :
i ] 1 1 ] 5
: : : H H :
' i g H ; ' !
¢ B, ALLOWANCES I ' ! : ¢ 275,h59.45 !
i : i i H | i
‘ 1. Maintenance Agvanre N A : % 2,257.35 18149,302,66 ! !
Loo.lvingikglacenznra 15 S D MYL N SN T
; 3. Per Dica I H T s 73.24 1% 39,503.95 H
' ] ] 1 ) ] 1
' 1 1 t 1 1 1
' 4. Books & Equipeent I 5 ] 2 i 69.45 1% §5,209.31 ¢ H
' 1 . ) 4 )
t t i H 1 H
' 3. Book Shipaent g ] i : i !
, H ! ! i ! :
: 6. Typing (papers - Acacemic Only | H : ' i
H ' H i : !
! 7. Thesis - Acadeaic Only ] ' H H !
1 ] [] 1 1 t 1
) ' ) H 1 1
' 8. Doctoral Dissertation - Acadesic ! H } H i
9. Professional Mesbershig ! { J : :
10, Other (Mission Gptiani : i ' ! s
P in:tc are standard measures for tne cost element {e.q., participants, cartizinans weeis, etr,,


http:5,209.31
http:39,503.95
http:69302.66
http:2,257.3i
http:275,65q.45
http:3$275,634.6B
http:3,675.12
http:275,634.6B

: BUDGET ESTINATE WORKSHEET: Acadesic or Technical Costs '

; Training Cost Analysis [TCA) v {1 ACADEMIC :
3 SEE “Instructions: Budget Estimate Worksheet® 83 1 [X) TECHNICAL ;

tPROJECT WUMBER ! COMMENTS !

1520-0397, : '

1. PARTICIPANT CO27 '
iPROGRAM CATEBORIES/TRAINING ACTIVITIES | NUMBER OF | NUMBE
' i PARTICTPANTS ¢ UNITS

g «whiT PRICE L SuBTDTAL | T0TAL

-

¢ Lo Trave! I K i : ] Bt,B821.88 1
; 1. Internaticnal : 7% ; SS 453,05 ¢ 14,728,75 ; ;
2 Ll LS TR R R N :
; 3. Other {(Mission Option) ; ; ; ; ; ;
i g i : ' ' !
b nswrances o T T
; 1. HAC ‘or u.8. ; 75 ; Z ;5 9.5 :S 5,903,89
: 2, fequired by Institution ; ! ; . ;
; 1. Dther (Mission Optien) ; ; ; : ; ;
g i ! ! ! ! !
e e T S
1. ELT. In-Country I & ; ‘¢ 1TTLAL s 1T N%T 0
; 2, ELT, W.S, 5 15 ; si 208,37 is 15,627.94 ; :
‘ | ! . - | )
; 3. Acacesic Up-Srade ; ; ; ; ; ;
{4, Reception Services L7 T 7,39.8 !
! ! ' ! ! ‘
{5, WIC Orientation : : : : : i
| ' ' ' . ) '
. . Other Orientation LTS s e 52003 ;
‘ ' ' ' ! )
: 7. IntercretarssBscorts ; ; : ;
' B, Internship/Cooperative ; 5 i ' ; X
§. En-ichment Prograe I ; ;t 57.88 v 4,341.09 ; ‘

¥ Units are stancard measures for the zoz* elegont B.C,, LATLIIITANYS, pariicigant wgeks, et


http:4,341.09
http:5,209.31
http:7,379.86
http:15,627.94
http:5,903.89
http:5,093.13

Page 47 of 104

BUDGET ESTIMATE WDRKSHEET: Arades:c or Technical Costs

1$20-0393,

- - ..

Tratning Cost Analysis (TCA)

SEE “Instructions: Bugget Estimate Norksheet* 84

* [ 7 ACADENIC

(X7 TECHNICAL

...............

..................................

i 10, Mid-Winter Comeunity Semisars
11, Follow-tp/Career Developeant

2, Other (Mission Option:

PART]

i NUNBER OF  : NUMBER OF  IUNIT PRICE

CIPANTE ©  UNITS :

1SUBTOTAL

ToTAL

]
1
[}
1
1
)
1
t
+
'
1
1
(]
i
[]
]
]
1
]
]
1
i
]
i
]
1
]
]
)
1
1
]
!
'

$

669,601,138

¥ trite are standard eeasures

TT WS S s e co ke e ee e am e e e o e o

for the cost element (e.q., participants, participant weeks, etc,:

&



FUDBET ESTINATE WORKSHEET: Acadesmic or Technical Cocts
Training Cost Analysis (TCA)
8 SEE “Instructions: Budget Estimate Worrsheet® §3

[ 1 ACADEMIT
(X TECKNICAL

PROJECT TITLE i PROJECT NUMBER ¢ PROJECT VEAR '

BURTEMALA PEACE SCHOLARSHIP, 9 ND TECK 3 1520-0393, 'A4 DS T 00 Vaars
sk e v s e s e
' ATUZRNER P ATEDR YEis o VI T
T e T
SR CHTEIRIES TRAINNG ACTVITES  © NNGER 0F £ a0 e o1
: « PARTICIPANTS i  UNITS : .
ket st T v e
I Tution/Fees ; ; ; ; ; ;
i Regular Session « : i i ! g i
' Sumser Session ' H ! . '
; 2. Training Costs ; 73 ; ;3 3,932,38 ;5294,929.10 ; ;
; 3. Package Program Costs ; ; ; ; ; ;
] ! : ¢ :
; 4. Otner {Mission Optioni ; ; ; :
; | £ : : : ;
j--;:-;iia;;;ggg ------ ] ! ! ! ¢ 505,496.4¢
: . Mairterance Advance ; ; ; ;
. i .:-:{;vre;':enarce - B I! BT, §257,979,90
5 3. Per Diea ioIs : 1 53 19.06  i$ 4;.479,15 ! ‘
4. Books b Equipeent o7 : 7 s 2l S AEE
£ 3. Book Snipeent ; 75 ; ;3 72.93 50 5,469.76 ; ;
; 6. Typing (papers) - Acadearc Only ; ; ; ; ; :
' ) ' : ; y
; 1. Thesis - Academic Only ; ; ; ; ;
' ; : ' ! ;
£ 8, Doctoral Dissertation - Acadeeic ; ; ; ; ;
§, Proéesciona, Heubersnxp ' ; ; i i
10, Gther iMission Option) : : ; ;
T ¢ Units are ;;;;aar: aeas;'e; for tde-;;si element fe,g,, :ars:cipants, pa;;;;L:art ~e;;;j-;;;j‘


http:5,469.78
http:5,469.78
http:4:t79.15
http:505,496.6t
http:3,932.38

rage 4y oL ius

BUDBET ESTIMATE WORKSHEET: Academic or Technical Costs

; Training Cost Analysis (TCH) v U ACADENIC
i 33 SEE “Instructions: Budget Estimate Worksheet® 98 - [XY TEZHNICAL
iPROJECT NUMBER i COMMENTS !

1920-0393. !

NUMBER OF i NUMBER OF  !UNIT PRICE SUBTOTAL ! TOTAL ‘

i PARTICIPANTS | UNITS !

C. Travel
1. International
Z. Local

! 3. Other (Mission Dption’

S 21,696.79

D 75

Insurances

: 1. HAC for U.5, 75 § 21,696,79

, 2. Required by Instityties

J J. Other (Mission Dptioni

1, ELT, In-Country
2, ELT, U.5,

3, Academitc Up-Grade

4. Reception Services

3. WIC Orientation

6. Other Orientation

7. Interpreters/Escarts

3, Internship/Cooperat:ve i

¥. Enrichaent Progran LTS | i AULIC '8 16, 21559

1 unite are standard measures for the cost eicment i8,5., participants, particigant weeks, etc.i

¢


http:2!,696.79
http:21,696.79

BUDBET ESTIMATE WORKSHEET: Acadesic gr Technical Cocte
Training Cost Analysic (TCA)
81 SEE “Instructions: Budget Estimate Worksheet' #4

]
t

(

r
3

! ACADEMIC
J1 TECHNICAL

PROJECT NUMBER i COMMENTS
520-0197, '
.......................................... foemmemmmmm—m——emeesceeccmmmm——————— - ——- e
PROGRAM CATERORIES TRAINING ACTIVITIES NUNBEF OF ! NyWpER ¢ "INIT PRICE SUETITAL ! TZTAL
U PARTICIZANTE ¢ UNITS ‘ '
10, Mig-#inter Community Seminars I & J $ 425,42 1§ 31,907.04
11, Foilzw-tc/Career Developeent Yo7 ' 1§ 33,202,748 77,348,089 |
12, Other ‘M:ssion Option) H ' ; ! '
: H i i !
| : : ; H
H ] i i !
! i ] ' :
1 ! ' i
! : ! ' i
; : ] ) :
i ! : . !
' 1 | d
! i ! ! 4
! ! ' i
H i d : :
! | i ! i
i ! : ! :
! ! 1 : :
d H i ! !
H { : X !
! ; ! H i
! ! ! i ]
! 1 : H '
i : ' ! d
! : ] ! 1
H ! ; H i
TOTAL 24k CIFANT COSTS (A + B+ 2 ¢+ D¢ ) = 899,413.07

b onids 276 chandzrd eess

[

res for tha cagt element fe,2.. nzrtizipants, participant weers, et-,’


http:Z7,34B.B9
http:33,242.74
http:IEU1E.AL

PROJECT TITLE

T.3TEWALD SEACE STHOLATHIT,

BUDGET ESTIMATE WORKSHEET: Academic gr Technical Costs '

Yage 2l .of 104

Training Cost Analysis (TCA)

14 SEE “Instructions: Budget Estimate Worksheet® 83 '

L {1 ACADEMIC ;
LX) TETHNICAL :

i PROJECT NUMBER :

PENA_ATEY

PROJECT YEAR . !

T A

POFARTICIPANT MONTSS PROJECTED! DATI ELDBET PREGARED.
Qg3

+FROGRAM CATEGCRIES/TRAINING ACTIVITIES

VLTS YERS)

13 u3. 7 0g

' NUNBER OF  IUNIT PRICE | SUBTOTAL TOTAL '

! PARTICIPANTS |  UNITS i g '

--;:-;;ucatinn/Tralglg;-éust ------- : --;é--- ;--- C i ¢ 267,402,%9 ;

1. Tution/Fees ; ; ; ; ; ;

Reqular Sessior I i IR | 00 18 Q0 i

: Summer Sesstor E 3 E 3 E 3

; 2. Training Costs ; 48 ; ;S 3,932,38 23267,402.39 ; ;

; 3. Package Frogras Costs ; ; ; ; ; ;

| 1. Qther Missice Sptien: ; ; ; ; ; :

‘--B. ALLOWANCES o E 68 i i H :;----;62,427.80 i

!, Mzintanance bdvance - : S OLTRT LT '
I.oaavinyMaimteninns 5 | (T ©§ 9E,004.44

© 3 Per Diew |4 ' 708 7900 I8 30,6007 i

5 4. Books & Equipment ; 48 2 $ 72,97 18 4,959.27 ; ;

H ] i

3. Hook Shipaent
Typing {papers) - Acaceaic Only

7. Thesis - Acadeaic Only

€. Doctora! Dicsertation - Acadeaic
¢, Frofessional Mesbership

1, Dther (Mission Dption:

i ¢
1

stancard measures fcr the cost element le.j.,

particinants, particinant weeks, etc.!


http:4,959.27
http:37,607.76
http:16.,176.13
http:262,427.80
http:3267,402.39
http:3,932.38
http:267,402.39

BLDBET ESTIMATE WORKSHEEY: Academsc or Technicai Costs

i Training fast Analvsis {(TCA) ' 1 1 ACADENMIC
' 18 SEE "Instructions: Budget Estimate mc-rsneet® 1 + {X) TECHNICAL
;PRDJECT NUH;E;--- --------;--éa;;;;;; ------------------------------------ T
'520-0391. :
C T S et T
RGN AR NG ACTIVITIES | NONIES 07 WNGER 57 hiT FcE R
' « PARTICIFANTS | UNiT3
Coowe e T T
; . International ; 68 ; ;5 486,20 ;S I5.081,77
; 2, Lezsl ; 9 ; gi 729,70 3 &5 5% e
; 3. Other (Missian Option) ; ; ; ! ' '
i : ! ] i
b s cw T v osems
; 1. HAC ‘or U5, ; 48 ; : ;s 81,77 s 5,620.59
: Z. Reguirea >y Institution : ; ; '
; 3. Otner (Mission Option) ; ; ; ; ;
: ! ' ' ' '
P R ST
1. ELT, in-Countrv S ' 1R3¢ T, T9R,u
' Z. ELT, U.5, i 68 ; ;t 218.79 ;i 14,877,890 ¢
; 3. Academic Up-Grade ; é ; ' |
! ! ! ' i
' 4, Reception Services i b8 H ] 103.31 ' 7,025.83
i 9, WIC Orientation ; ; ; : ;
; &, Dther Drientation ; 68 £ El 72,93 i% 4,§59.27 |
7, inter;raters/Escorte ; ; : ' :
. B, Internship/looperative ; : : ;
| 9. Erricament Program ; o8 ; ;s 80.77 8 4,172,717 !

¥ Units 2-e €u3ndars measures for the cock elpmert (e,7,. 1:rhIIio2nts, pArtiTipatt Acarg, at:

’
’
LS ]


http:7,025.63
http:14,877.90
http:5,620.50
http:62,654.43

#UDBEY ZSTIMATE WORCSHEET: Gcagemic or Teshnical Cngls

Training Cost Analysis (7CA!

o T} ACADEMIC

18 SEE “Instructions: Buoget Estimate Worksheet® 84 ©LXG TETHNICAL
'PROJECT NUMBER © COMMENTS ‘
1520-0333, '
------------------------------------------- L - - ———e—= - R et
+PROGRAM CATEGORIES/TRAINING ACTIVITIES ¢ NUMBER GF  ; NUMBER OF  !UNIT PRICE

i PARTICIFANTS ! UNITS i

{SUBTOTAL : TOTAL

--------------------------

10, Mrd-Winter Coseunity Seminars ! ! H
!1. Follow-Up/Career Deveioprent

12, Dther (Mission Gptioni

L R Lk L SO

§ Ll a9g.70

¥ irnivs are stancar? eeasires for the cost elesent le.g,,

particopants, zariizizact weers, etc.!



BJOGET ESTIMATE WORKSHEET: Academic or Techmicai ~-cie :
Training Cost Analysis (TCA) o L
3 SEE “Instructions: Budget Estimate Worysheet™ vl

 PROGECT TiTeE ¢ PROJECT NUumezk ' PROJECT YEAR
GUATEMA_& PEATE SCHOLARSKIF, 9 MO TECH 4 13200193, "M 700 Years

FRUJECT WRITER o PARTIZIRONT wONTWT SEDTECTED' DATE BUDEET PREFAFIT"
ATUEENES ¢ ATHIS vERR. 4T C 120950

LOWMENTC:

! i+ PARTICIPANT COST

(FROGRA® CATEGORIES: TRAINING ACTIVITIES & NUMBER OF  ; NUNBER OF  .UNiT PRICE . SUETOTAL ] TOTAL
CPARTICIPANTS ¢ UN]TS ' ‘ '

A. Egucation/iraining Cost . &8 : . ¢ 2B86,120.55

1 ! ' v ' v
Lo Tution/Feee
Requiar Session i

Supmer Sezzion '

k3

' 2. Training Costs e $ 4,707,695 i9264,120,55

! 3. Package Program Costs

4, Other iMiszicr Opticn!

¢
i
1
1
'
1
i
i
i
t

$  481,234.73

E. ALLOWANCES

' 1. Maintaenarce Advance

c iee do o cepnsepp ic . ~ g 3%e € ".-A-f. it

..... AT

Per [iea HI

] 3 T i 82.95 1§ 1%,488.15

' 4, Books & Equipeent 68 7 i 16,37 's 5,207.Z2

i} 6,57 'y £,207.23

1
!
S, hock Snipeent HE 1.
]
t
1}

: 6. Typing (paperst - Academiz Gniy

7. Thesic - Acidesic Only

E, Doctoral Dizsertation - Acadeeir

T Rrocesellr:, "EQUEFSEZE : h

10, Guher i%icc:an Dption: ; !

Pjnits 2ve stanzard smacieas der sep ccgr alppent 8.3,y partacipants, participant weets, etr,


http:t,207.23
http:t,207.2Z
http:481,234.73
http:4,207.65
http:2B6,120.55

Page 55 of 10

BUDGEY ESTIMATE WORKSHEET: Acadesic or Technical Costs
Training Cost Analysis (TICR) [ 1 ACADEMIC !
1% SEE “instructions; Budget Estimate Worksheet® §% v {17 TECHNICAL '
PROJECT NUMBER COMMENTS !
"520-0393,

—
O
-3
-l
—~
—
[ xe
—
o
-]
x
—
[}
(=}
(92}
—

«~nd6nAM CATEBORIES/TRAINING ACTIVITIES & NUMBER OF  © NUMBER OF  [UNIT FRICE 1SUBTGTAL : TOTAL
1 i FARTICIPANTS |  UNITS : : !

C. Travei

1. International

2. Local

! 3. Other (Mission Option)

]
1 D. Insurances

6 $ 20,655.34

' 43,39 18 20,655.34

. 1, HAC for U.S5, 48

2. tequired by Institution

3. Other (Mission Option)

T, Suociomertal &1k, ities L ! ' H RECI

(]
+

1, ELT, In-Country

2. ELT, U.5.

3. Academic Up-Grade

1
1
t
}
[]
L]
[}
'
]
1
]
]
[]
]
]
!

! 9., WIC Orientation

6. Other Orientation

:'
H
i
; 4. Reception Services :
:
!
]
t

7, Interpreters/Escorts

8. Internship/Cooperative '

h . *

9, Enrichaent Progras ' $ 2525 18 17,3543

¥ Units are standard mseasures for the cost element {e.g., participants, participare wesks, etc,:

'
]
t
1
[]
[}
]
'
]
¢
'
[}
(]
]
(]
]
]
]
]
1
]
1
[}
H
1
[}
[}
]
|
]
]
]

t
'
(1
t
]
]
d
]
'
1
)
1
1
t
t
1
1



http:17,357.43
http:20,655.34
http:20,655.34

Page 56 of 104

: BUDGET ESTINATE WORKSHEET: Academic or Technical Costs .
! Training Cost Analysis (TCA) + [ ] ACADEMIC
X §8 SEE “Instructions: Budget Estimate worxsheet’ 83 i [X] TECHNICAL
{PROJECT NUMBER i COMMENTS
1320-0393. :
TATTIStIaw s smoe

'PROGRAM CATEGORIES TRAINING ACTIVITIES . NUMBER OF . NUMBER GF  ;UNLT FRICE -3UBTOTAL TaTaL
: + PARTICIPANTS |  UNITS ' :
! 10, Mid-®inter Cossunity Seminars &0 $  Mb69 ¢ T0,375.50

11, Follow-Up/Career Developaent 60 $ 33,229,488 1¢ Z25,038.14

12, Other (Mission QOption)

periizipants, participant weeis, etc,


http:861,779.69
http:26,036.14
http:33,229.4A
http:3Q,375.50

tage I/ UL 1us

BUDGET ESTIMATE WORKSHEET: Acadesic gr Technical Costs ' ]
Training Cost Analysis (TCA! " [ 7 ACADEMIC

41 5EE “Instructions: Budget Estimate Worksheet® §3 i [X) TECHNICAL ‘
i PROJECT TITLE i PROJECT NUMBER i PROJECT YEAR
' BUATIMALA PEACE GCHOLARSHIF, G MO TERW § 18an-pT6” 507,80 eger
PREJECT WRITER + PARTICIPANT MONTHS PROJECTED: DATE BUDSET PREFARED.
ATystheR 'V LTRIS YEAR) ti ' 09712/1989

i NUMBER OF | NUMBER OF  [UNIT PRICE ! SUBTOTAL ! TOTAL
: { PARTICIPANTS @ UNITS { :

; 6. Typing (papers) - Acadeaic Only !

7. Thesis - Acadeeic Only !

A. Education/Training Cost HE N i l i 1$ 231,421.04 !

; 1. Tution/Fees ; ; ; ; ; ;
i Reguiar Sessian N ! 1 008 00 ]
: Susaer Session i i ' i ! ]
; 2, Training Costs 5 55 E ;S 4,207,653 ;$231,421.04 ; E
; 3. Package Prograa Caosts ; ; ; ; ; ;
; 4, Qther (Mission Option! ; ; ; ; ; ;
;--B. ALLOWANCES ) ! i ! ¢ 222,870,468 !
t, Mairtenance Rdvance ; 5% ; ;t 2,488,74 ;$135.881.20 ; :
I.oLiveng/Maintenzace o : Vooad AT T S E3EC :

' 3. Per Dien R 1 $ 82,93 é% 31,938.95 é
; &, Books & Equipaent P99 2 ' 76,57 1% 421173 ;
] 5. Book Shipment ; ;

1
]
1
1
i
1
t
:
1
1
:
i
1
.

8. Doctoral Dissertatior - Acagemic |

' 9. Professional Meabership

1
!
[}
1
1
t
]
]
1
)
1
1
[}
!
]
]
1
H
1]
[}
H
[}
d
]
1
1
t
]

! 10, Other (Mission Option} ! !

e e - -

! Units are standard measures for the cast element fe.g,, narticipants, partizinart weeks, etc,)


http:31,938.95
http:3$1,3881.20
http:2,48E.74
http:222,870.68
http:1$231,421.04
http:4,207.65
http:231,421.04

BUDGET ESTIMATE WDRKSHEET: Acadeaic or Technical Costs

Training Cost Analysis (TCA)

3¢ SEE ‘Instructions: Budget Estimate Worksheet" 48

{1 ACADEMIC
[X] TECHNICAL

{PROJECT NUMBER ' CDHHENTS

1520-0391, 5

T S Lo T

FROBRAN CHTEGIRIES RAINING ACTIVITIES & WONBEK OF NOGER OF (NI PRICE  subramae 1 1oL
; i PARTICIPANTS i  UNITS :

:--C. el - I 1] : - ' ----: ------ is 70,195.48 -
; 1. Internatioral ; ih] ; ;S 510,51 ;S 26,078,19 ;

; ) y ' . '

; 2. Lozal ; 59 ; gt 763.7¢ ;s 40,117.25 ;

; 3. Gther (Mission Option} ; ; ; ; ;

! i i ' : ;

: D. Insurances - i i g ' i 4,7173.9

: 1. HAC for U.S. ; 99 ; 2 ;S 43.39 :s 4,773.9 ;

; 2, Required by instituticn ; ; ; i ;

; 3. Other (Mission Option} ; ; ; Z ;

! i i ' ! :

Coblests it T © e
L L ELT In-ountry Logs S L sy

; 2. ELT, U.5. ; 35 ; ;S 229.73 gs 12,635.19 ;

; 3. Acaderic Up-Grade ; ; 'g ; ;

; 4, Reception Services ; 59 ; £$ 108,48 ;$ 5,946,462 ;

. ' ' ‘ : )

; 9. WIC Orientaticn ; ; ; é ;

, ' . . : '

; b, Other Orientation ; 39 ; ;s 18,57 ;3 4, 211.73 ;

) ' ' ) ' ;

; 7, Interpreters/Escorts ; ; ; ' ;

. ' , ' . '

: E. intersship/Cooperative ; ; ; : ;

! 9. Enrichment Prograe ; 33 ; is 63.81 ;i 3,909.77 ;

nits 2re 3%21327d measuras fcr the zost elewent (e.g.,

participants, participant weeks, etr,

, \5\0‘


http:3,509.77
http:4,211.73
http:5,966.62
http:12,635.19
http:4,773.29
http:4,773.29
http:4:,117.29

‘B~ P Ve awv

f BUDGEY ESTIMATE WORKSHEET: Acadesic or Technical Costs ' !
! Training Cost Analysis (TCA) + [ ) ACADEMIC g
' ¥ SEE “Instructions: Budget Estimate Worksheet® 43 i [X] TECHNICAL ;
‘PROJECT NUWBER 1 COMMENTS i
1920-0293, ' ‘

PARTITIFANT 0327 .
:FROGRAN CATEGORIES/TRAINING ACTIVITIES  © NUMBER OF | NUNBER OF  :iUNIT PRICE  !SURTDTAL : TOTAL 5
i i PARTICIPANTS |  UNITS H : i :

i 10, Mid-Winter Community Sem:nars
{1, Follow-Up/Career Development

12, Other (Mission Option)

T e e me ee ae e e e me S me e e e e - .

—— e - —® e e e e e == e mer . em .

v e em me me me e e e - mem e e - - —— -

+ TOTAL PARTICIPANT COSTS (A + B+ L + D+ E) = $  566,113.12

¥ Units are standard eeasures for the cost elesent (e.g.. participants, partizipant weeks, etc.!

~



PROJECT TITLE.

SUOTEMALA PEATE SO APCLTE G MY TETU <

BUDBET ESTIMATE WORKSHEET: Acageamic or Technical Costs |

Training Cost Analysis (TCA)

18 5EE “Instructions: Budget Estisate Worisheet® f4

i PROJECT NUMBER i

ay_Aea
LEAs_aTaY

PROJECT WRiTER
ATUEBNER

© PARTICIPANT MCNTWS PROJECTED!

TTUTE YEBE: ~ic

DATE BUDGET FREPAKE]
CRROLIE

1
H

PROGRAM CATEGORIES/TRAINING ACTIVITIES » NUMBER OF ! NUMRER OF  !UNIT PRICE ' SHRTOTAL ! 1074l
. PARTICIPANTS |  UNITS ; ,
ChEmtotg tt o ow T
1. Tution/Fees j ; ; ;
Reqular Session ' H { ! b
Summer Session i ' : .
2. Traiing Costs " : 40009 82e7,420.51
3. Package Program Costs ; ; ; . ;
4. Other (Mission Optien) i ; ; ;
B. ALLOWANCES {99 i : ; ----- s 408,695,647
I, Matntenance Azvance : ; i :
Z. Living/Kalntenanze A T8 §31.46 (83an,315.14
3. Per Dien PSS 7 B0 8 750
4. Books & Equipaent . 35 7 ] 80,40 ;s 4,.422.32
59

5. Book Shlpcent

. Typing (papers) - Acadeaic Only
7. Thesis - Academic Only

8. Doctoral Dissertation - Acadeaic
5. Prefessionsi Meabership

10, Other (Mission Option)

$ 8040 8 4,422.32

ki
]
1
]
]
]
t
'
]
1
i
1
'
]
]
[} 1
[}
1
'
]
1
L}
]
:
1
‘.
[]
]
]
]
1
1

¥ Units ars coa~rary mpasyrec

14
i
]
t
!
'

for tne pet eiement ‘e,g,, Iittitinants, sardizinant weeks, etc. i

i\


http:4,422.32
http:4,422.32
http:33,535.B9
http:408,695.67
http:3247,620.51
http:4,502.19
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! BUDBET ESTIMATE WORYSHEZT: Academic sr Technical Costs

Trayning Cost Analysis (TCA)

1 SEE “Instructions: Budget Estimate Worksheet® §

[ 1 ACADEMIC
X1 TECHNICAL

FRIJECT NUMBER

LIPS ok 4
. S

1 COMMENTS

fommmmmmetdc e cmmeeeeceecemecccmmma—————
1. PARTICICANT [CQST

' NUMEER OF ! NUMBEF OF
i PARTICIPANTS |  UNITS d

'UNIT PRICE

13
'

1SUBTOTAL

i . International
2. Local

I, Dther (Mission Option)

1
!
1
1
[}
t
]
1
'
'
i
!
[}
!
¥
[}

Insurances
' 1. HAC for 4.5,
2. Required by Institution

Other (Mission Option)

Eery ifi-Country

£LT, U5,

w4

Academic Up-6rade
Reception Services
WIC Orientation

Other Orientation

7, Interpreters/Escarts
internship/Cooperative

. Enricheent Frograe

-

45,3

wea

¢

$ 17,541,835

] 17,541.85

!

1
] t
1 '
1 1
1 (]
] t
] ‘
1 ]
] t
' '
[} t
] 1
] []
] !
' 1
1 1
[]
1

]
]
i
[}
'
'
+
i
:
1
1
'
t
i

[]
!
]
]
1
!
t
t
!
t
1
]
]
t
¢
t

$  268.0!

!
1
]
]
1
[}
1
[}
!
1
]
[}
'

$ 14,741,05

'$ £2.647.47

Tm e mm e me e e e = —- e, e

¥ Units are standar: eeasures for the cost element {e.q., participants, participans weerc, otz,:


http:14,741.05
http:17,541.85
http:17,541.85

BUDBET ESTIMATE WCRKSHEZT: Acadesic gr Technical Costs
Training Cost Analysis (TCA)
8 SEE “Instructions: Budget Estimate Worksheet® #t

[ 1 ACADEMIC
[X) TECHNICAL

!
1
1
[}
‘
1
1

- -

‘PROJECT NUMBER i COMMENTS
'520-0193, :
------------------------------------------- +--.--- ——— cwen- R — ——
s FRRTITIRANT T
:PROGRAM CATEBORIES/TRAINING ACTIVITIES ¢ NywpsR F ¢ NUMEER OF  IUNIT PRICE  'spevqgrar ! TaTal
: 1 PARTICIPANTS | UNITS ' ' '
10, Mid-Winter Comsunity Seainars V58 g '$ 489,03 '$ 25,794,884
{1, Follow-Up/Career Developaent i3 ] 129,631,638 22,111.58 !
12. Other (Mission Option) 1 ' H i i
! i ! ! ‘
i ] g ' i
: : : ! '
' ! ! ! 4
i : ! ! !
] ! ! ! !
! i i : '
! i ! ; :
! ' ! ' !
i : ] H i
| H ! ! ]
.£ : : :
! i i ! i
H ] i ! !
: i i ' g
: ! ! ! !
: ' : : :
! i i ! i
i ! i i i
H ] ' ! !
! ] : { ]
[} [] [} 1 [}
] 1] ] ! ]

TOTAL PARTICIPANT COSTS (A + B+ C + D+ £} =

$ 736,507.5¢0

1 Units are stancard measures for the rost

elesent le.g,,

articiparts, participant weeks,
p

wm

ETI.


http:22,111.52
http:29,631.63
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BUDGET ESTINATE WORKSHEET: Academic or Technical Costs '
Training Cost Analysis !7CAY 10 ACADEMIC
88 SEE “Instructions: Budget Estimate Workshest® 88 i (XY TECHNICAL '

PROJECT TITLE _ ! PROJECT NUNBER ! PROJECT YEAR !
BliA"ZMALA PEACE SCHCLARGHIR, SHORT-TERM | '820-0T67, T R
PRLIETT WRITER  PARTICIFANT NONTHS PROJECTED DATE BUIGET FRg7RE
ATUEENER a3 i S et g

L -

{PROGKAM CATEGORIES/TRAINING ACTIVITIES ! NUNBER OF ! NUMBER OF iUNIT PRICE | SUBTOTAL : T07AL
; ' PARTICIPANTS 3 UNITS ' ! : ‘
b tcationTrang st e : : s omans
| 1. Tution/Fees ; ; ; ; ; ;
; Reqular Session AL ] [ S | 00 i 00
; Sumser Session d i ; i i !
; 2. Training Cos*s E 270 ; ;S 2,862,25 ;S772,807.50 ; ;
; 3. Package Prograe Costs ; ; ; ; ; ;
! 4, Qther (Missior Option} ; ; ; ; ; ;
| ; : ; ;
‘B, ALLONANCES 1270 i ! ] i$  731,629.38
: 1. Maintenance Advance ; 270 ; ;Q 2,145,87 ;6580 466,25 ;
- oving/Matnterance ' ; : . :
L 3. Per Dies 2 . T TLes SIS
: 4, Books & Equipment 270 2 $ 66,15 1% 17,860.50
5 2N ' 66,15 1% 17,860.50

Book Shipaent

o~

Typing (papers) - Acadesic Only

7, Thesis - Acadesic Orly

Doctoral Dissertation - Academic

(o]

-0

frofessional Meabership

; 10, Other (Mission Option)

1
t
1
1
t
]
]
g
[}
)
1
'
'
1
1
'
1
1
t
[}
]
H
'
t
1
1
!
t
1]
1



http:17,860.50
http:17,860.50
http:3135,442.13
http:3$560466.25
http:2.14;.87
http:751,629.38
http:35772,B07.50
http:2,862.25
http:772,807.50

BUDGET ESTIMATE WORKSHEET: Acagesic or Technical Costs
Training Cost Analysis (TCA)
#8 SEE "Instructions: Budget Estimate Worvsneet” 8

[ 1 ACADE®IC
¢ {X] TECHNICAL

‘SURTOTAI | ToTal
i i 297,675.00 i
:5111 079,00 | ;
$175,605.00 !
d 20,241.90
LISV FE

$ 25,302.38

'$ 17,860,50

:;;BJECT NUMBER i COMMENTS
'§20-07€7,
Co T Lot st
,;;a;.;;;z;;g;a;;;;;;,;;:;;;;‘;e;;;;;;;;""r'.;.;g;;‘a;"":‘;;,.;;g;‘a;"";.;;;;';;;;; """"""""""""""""""""""""
: | PARTICIPANTS |  UNITS i
oo e T e
; 1. International ; 279 é ;t §41.00
; 2. Local ; 270 ; ;t 661,50
; 3. Other (Nission Option) ; ; :
O deswances I
E 1, HAT for .S, : KR f : ;s 17,48
; Z. Required bv Institution ; ; i
; 3. Other (Missicn Option) ; ; ;
' ' : |
b e aunne =
: i, Zoantry 5 ; :
é 2. ELT, U.S. ; ; g
| ' : '
; 3. Acadeaic Up-Grade ; ; ?
; 1 ' .
; 4, Recaption Services ; 210 ; ;t 93.71
, ) | )
; 3. ®IC Orientation ; ; ;
; 6. Other Orienrtation ; 270 ; ;t 66,13
. ' ' .
: 7. Interpreters/Escaorts ; ; ;
8. Internship/Conperative ; ; ;
3, Enrichment Frograe ; 279 ; ;t 330,73



http:B9,302.50
http:17,860.50
http:25,302.38
http:175,60!.00
http:297,675.00

BUDGET =STIMATE WCRKSHEET: Academic or Terhnical Costs :

fraining Cost Analysis (TCA) i [ ] ACADEMIC :
; 88 SEE "Instructions: Budget Estimate Worksheet® $3 i [X] TECHNICAL |
PROJECT NUMBER i COMMENTS g

1RAALATET '
RN S

- -

re-e P

S RARTIIIRANT 202

t NUMBER OF ! NUMBER OF  IUNIT PRICE  SUBTOTAL i TOTAL
+ PARTICIPANTS |  UNITS i ! !

10, Mid-Winter Coseurity Seminars ! !
! i1, Follow-Up/Carzar Developaent

! 12, Other (Missior Jption!

t
1
d
1
1
r
[}
1
1

t
1
v
1
]
1
'
t
[}
!
1
]
)
'
]
+
1

! training {270 $ 1,102,350 1$297,675.00

i association 120 $ 330,75 1$297,475.00

! i : i
] H i

; H | { ! '

! : ] ! ' i

! i i i i i
i é ; i :
i i : H :

: ] ! H ' i

; i : ' ! !

! ‘ i ! i '

TOTAL PARTICIPANT COSTS (A + B+ L+ D+ ) = $ 2,361,79h.66


http:297,675.00
http:297,675.00
http:1,102.50
http:Commur.ty




PROJECT TITLE

TiSTEMALA PEACE GTWDLARSHIE, UPE™ TERW 2

BUDGET ESTIMATE WORKSHEET: Academic gr Technics: Costs

Training Cost Aralysis (TCA
4 SEE "Instructions: Budget Estimate Worksheet® 88

Yage. 67 of 104

T 1 ACADEMIC
(Y] TECHNICAL

i PROJECT NUMBER

L) 15
520-07%

v " ~ an
k4 LS

PROJECT YEAR

1
1
|
t
[
1
1
1
1
]
1

SROVETY WRITER

¢ PARTICIPENT MGNTSC BEOJECTE

J87Z EUDEET PRESAR

R

CMBELIT CATRIS YESR A 09717, 1989
eI
T e T
PROGEAN CHTEGIRIES TRAINDG ACTVITIES R ¢ woaes 0 tvis oase o s+ e
! i PARTICIPANTS | UNITS ' ' !
. Bt st § o o : s o
; 1. Tution/Fees ; ; ; E ;
! Reqular Session L300 : 1 i$ N0 i .00
| Sumaer Session i i i ' i
; 2. Training Costs ; 300 ; ;i 3,062, 40 ;$918,782.25 ;
; 3. Packéqe Prograa Costs ; ; ; ; ;
: 4, Pther {Mission Option; ; ; ; 2 ;
; B. A[EOHRNEQ;- E 300 i ' ! ¢ B76,900.94
: i, Merrtenance Advance ; 100 ; ;3 2,237.7% £$677.210.63 ;
CooLnvingiMainterasce ‘ i :
' 3., Per Diea 300 £ 7 it 15.24 ;5158,015.81 i
; 4. Books & Eqﬁiplent 300 ; 2 ;S 69.45 i 20,837.25 ;
; 3. Book Shipaent 300 ; ;S 69.4% 1% 20,837.25 ;

H 6. Typing lpapers) - Acadeeic Only
d 7. Thesis - Acadeaic Only

Doctoral Dissertation - Academic

(=]

9. Profecsional Meabersh:-

10, Other (Mission Option)

v :nits 3-8 standard meas_res do- he cost

o
e
0]

ment (2,:.,

pacticinants, part:icicars aeefs, edc,:


http:20,837.25
http:20,837.25
http:3158,015.81
http:677,210.63
http:876,900.94
http:918,782.25
http:3,062.60
http:918,782.25
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BUDGET ESTIMATE WORKSHEET: Academic gr Technical Costs
Training Cost Analysis (TCA) [ 1 ACADENIC
4% SEE “Instructions: Budget Estimate Worvcheet”™ 44 (X1 TECHNICAL

{PROJECT NUMBER i COMMENTS

1520-0197, ‘

' I. PARTICIPANT COST

iPROGRAM CATEGORIES/TRAINING ACTIVITIES ! NUMBER OF ! NUNBER OF  'UNIT PRICE  !SUSTOTAL ! TOTAL
! . PARTIZIFANTE . UNITS : ‘ :

v €. Trave: 300 i ! ; i 347,267.90
' {. Interratipnai V300 $ 463,05 I$136,915.00

2. wocal

3. Other (Missior Option}

Insurances
[, HAC for U,S,
Z. Required hy institution

3. Other (Mission Option)

$ 694,57 i$70E,371.%0

1300

L0 2 $ 39,15 4 T3.815,58

VRS, leeTnumte

2. ELT, U.S.

3. Academic Up-Grade

4, Reception Services
9. KIC Orientation

4, Otner Orientation

7. iprercrecers/Esores

d. i~terishipiTopperative

ry

. Erriinment Frogras

300 $ 98,39 '$ 29,319.4

L) 69,45

300 $ 20,837.25

= mm ) e me e mm s e e e e e e e

'
t
1
1
!
!
[}
1
)
1
t
H
]
4
t
1
]
1

Pomts e standard measures or tne cost element ey, tartizioants, participant weers, et:,

[}
!


http:20,837.25
http:29,519.44
http:23,615.55
http:3138,915.00
http:347,287.50
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BUDBET ESTIMATE WORKSHEET: Academic or Technical Costs :

Training Cost Analysis (TCA) { 1 AZADEMIC
11 SEE "Instructions: Budget Estimate Worksheet® $t + [X) TECHNICAL
iPROJECT NUMBER 1 COMMENTS
1520-0393, '
. FARTITIPANT Q27
iPROGRAK CATEGIRIES/TRAINING ACTIVITIES | NUNBER OF  : NUNBER OF  !UNIT PRICE  SUBTOTAL : T07AL '
: ' PARTICIPANTS | UNITS : ! ! '

‘ 10. Mid-Winter Cosmunity Seminars
11, Follow-lp/Career Developeent

' 12, Otner (Mission Option!

: foilow-up trng
! tollow-up asso.

300
300

]
1
i
]
'
!
1
!
:
]
[]
t
1
1
i
1
1
]
H
1
!
=
i
]
J
1
!

1,157,862

347.28

$347,287.50 |
4347,267.50 !



http:1$347,287.50
http:1$347,287.50
http:1,157.62
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1
1
'
V
]
'
]

BUDGET ESTIMATE MORKSHEET: Academic or Technical Cests

Training Cost Analysis (TCA)
$% SEE "Instructions: Budget Estimate Worksheet” $1

PROJECT TITLE

GUATEMALA PEACE SCHOLARSHIP, SHORT-TERM 3

" PARTICIPANT #DWTWC PAGIEITED

COMMENTS:

1 PROJECT NUMBER
1E20-0193,

COUTRIS YEARD el

© [ 1 ACADENIC :
v (1) TECHNICAL '

PROJECT YEAR
Lo

o e e
PRGN CAIERORIES TRAINLG ACTIVITIES £ NOMER 0F  WORGER OF oM PRICE . subterm, 1 oo
- PARTICIPANTS | UNITS
Chmeteamg s e
!, Tution/Fees ; ; ;
Regular Session v 300 g ] 8 00 8 000 !
Sumaer Secsinp ! ' . ' ; H
2, Training Costs 300 T 3,216.99 ;5933,097.01
3. Package Programs Costs ; ; ; ; ;
' ) ' ; . ;
4, Other (Mission Option! ; ; ; ‘ ; ;
bW N ) ' T
1. Maintenance Advance ; 300 : ;5 2,310,222 ;57!!.07!.!5 : |
LooLlvinyrMareterarce .
3. Per Dies 3 300 ; li ;5 719,00 f‘5165,‘72(:'.(:0 ! é
4, Books & Equipment ; 300 ; 2 ‘;$ 72.93 gi Z1,679.11 ; :
5. Boak Shipaent ; 300 ; ;s 72,93 :S 21,879.11 ; ;
’ ) ' - : !
&, Tyaing {papers) - Acadesic Only ; ; ; ; ; ;
7. Thesis - ncadeaic Oniy ; ; ; ! ; ;
8. Doctoral Dissertation - Acadeeic ; ; ; i ; 5
3. Professianii Membership i i ; ;
10, Otrer ™1ssion Option) ; ; ; : H
i e it vsmien 1 ot et e o e


http:21,879.11
http:21,79.11
http:16!,9!6.60
http:920,745.98
http:15983,097.01
http:3,276.99

BUDBET ESTIMATE WOKKSHEET: Acadesss or Technira) Costs

Training Cost Analys:s (TCA)

81 SEE “Instructions: Puaget Estimate Worksheet® $3

LT RCADENMIC
{4: TeOaN] AL

el owes T ;
1520-0783,
"""""""""""""""""""""""""""""" e T
R SIS S AT 0 e 0w e e L
i i PARTICIFANTS | UNITS ; ‘ !
e T : T
{1 Internationai . 300 s ags0 $145,860.75 |
! 2, Local b0l ; ;i 729.30 ;$218,791.13 ; ;
{ 3. Other (Mission Option) ; ; ; ; ; ;
0t " T T
1. HAZ for .G, ' 106 ; 2 ;i 41,72 ;i 24,796,33 : ;
Z. Aefuiras oy Institution ; ; ; : ] é
l 1. Qther {Mission Dption) ; ; ; ; ; ;
' H i i : :
I T o
; 1. £, In-Country é H J : !
) i g : : !
2. ELT, U.S, ; H i i ] :
: 3. Acaden: lp-Grade ; ; '; ; ; ;
: ' - | ! :
; 4. Reception Services 300 ; ;i 103,31 ;t 30,993, 41 ; '
; 3. ®IC Orientatian ; ; ; ; ; ;
6. Other Grientation ; 300 ; ;$ 12.93 ;i 21,879,114 ; ;
5 7. Interpreters/Escorts : ; ; : ; .
' 5, Internship/Cooperative ; ; H i :
. Enricnaent Progras 300 ; :5 MR ;$109,395.56 ; .
-------------------------- ! J;Lts are St;ndard lees;;;;-;;;-;;;-;;;;-;;;nent :;?;:, participants, ;;;;;;:;;;;-;;;;;:-;;;:?


http:09,795.56
http:21,879.11
http:30,995.41
http:24,796.33
http:24,796.33
http:3218,791.13
http:1$145,860.75
http:364,651.88

; EUDGET ESTIMATE WORKSHEET: Academic gr Technical Cocts

Training Cost Analysis

83 SEE “Instructions: Budget Estimate Worksheet® #1

‘PROJECT NUMBER 1 COMMENTS
'€20-0393, '

(TCA)

i [ ) ACADEMIC
v (X2 TECHNICAL

..............

‘PROGRAM CATEGCRIES/TRAINING ACTIVITIES ' NUMBEF OF i NUMBER OF
' + PARTICIPANTS ! UNITS

10, #.d-Winter Community Sepinars '
11, Follow-Up/Tareer Developeent
12, Dtner (Mission Option}

: toliow-up trng i 300
! icllow-up asso. v 306
]

UNIT PRICE

' 1,215.50
4 I64.65

1

'$344,651.88 |
1$764,451,88 !

l '

t Units are standard measures fgr the -ast

alesent (e,p.,


http:364,651.88
http:1,215.50

BUDGET ESTIMATE WORKSHEET: Acadee:t 0r Technical Costs
Training Cost Analysis (TCA)
84 SEE 'Instructions: Budget Estimate Worksheet® 33

Fage 10 UL aus

]

ACADEMIC
TECHNICAL

[

PROJECT TITLE
EUATEMALA PEACE GCHOLARSHIF, SHORT-TERM 4

320-0391,

FARTICIFANT MONTHS PROJECTED

PROJECT NUMBER

' PROJECT YEAK

S 0F 7,00 VYeare

[ATE BLRRET FRTFASE

prucoyer COUTHIS YEARD AL TRV L
Cewwrss T
T e s
FRQRAN CHTESIHIES TRAINING CTIVITIES ¢ NIGER OF ¢ KONGER OF N7 FRIGE 1 b0t 1 oL
' i PARTICIFANTS § UNITS !
Ch Bt st S0 4 1S
1, Tution/Fees ; ; ; ; ;
Reqular Session 1310 g { ) 00 i 00
Suzaer Session i | | : !
1 ' ) y
2. Training Costs ; 310 ; ;t 3,506,37 ;1086,977.59 ;
' ! ' ' '
3. Package Progras Costs ; ; ; ; :
| ' ' 1 '
4, Cther {Mission Option) ; ; ; ; '
' i ' ;
| ; ; ;

B. ALLOHggéES HE U i i ] :S- 999,009.39 B
{. Maintenance Advance ; 310 ; :S 2,488,74 ;577!,512.20 ‘
looLdeirgikainterance : . ;

3. Per Dien ; 310 £ 1 ;6 82.95 56180,019.51

4. Books & Equipaent ; 310 ; 2 ;S 76,57 ;S 23,738.84 !

3. Book Shipsent ; 310 ; 56 16,57 ;6 23,736.64

6. Typing {(papers) - Academic Only : ; ; ; ;
' | ' ; |

1. Thesis - Acadesic Only ; ; f ; ;
) . ) 1 '

8. Doctoral Dissertation - Acadeaic ; ; ; ; ;

3. Professionai Meabership ; £ ; ; :

10, Qther (Mission Option) ; ; ; ; :

: '

¥ Units are standard measures



http:23,738.84
http:323,738.04
http:31B0,019.51
http:2,488.74
http:999,009.39
http:10B6,977.59
http:3,506.37
http:1,086,977.59
http:Y;.I,.ET

i BUDGET ESTINATE WORKSHEET: Acadesic or Techniral Costs : |
! Training Cost Analysis (TCA) U1 ACADEMIC !
. 18 SEE “Instructions: Buoget Estisate worisrest® 44 . (X3 TECHNICAL :
.PRDJEc;-;J;BER o N -: COHHEN;; ----------------------------------------------------------------------- ;
1520-0393, !
LT e -
S TSR RN KT e w6 e e
: i PARTICIPANTS ©  UNiTS .
e e T
; 1. Internatiang! ; 310 g ;S 3.5 ;$155,258.9! ; !
; 2, Local ; L0 ; ;s 165,74 ;$237,388.37 ; ‘
; 3. Other (Mission QOption) ; ; ‘ : ; i
s N T e
L. HAC for 1.5, .y Do ALE s oame0607 '
2. Required hy Institution i :
l 3. Other (Mission Option) ; ; ; :
[ ST e
| 1. ELT, In-Country i ! ! ! !
. ; ‘ . : ! .
L 2R, s, i :
; 3. Acadeaic Up-Brade ; ; { ] ; ;
. : ) 1 ) : '
l 4, Reception Services ; 30 ; ;S 108.48 ;S 33,630.02 ; ;
; 3. WIC Crientation ; ; ; ; ;
b Other Orientation L3 WS o ;
7, Interpreters/iscorts : : i ’
8. intercznitilagperative : ; i ; i
9. toricheent Frograa ; Ay ; ;i 382.8F ;3115.594.19 ! ;
""""""""""""""""" S

o


http:33,630.02
http:26,904.02
http:155,258.91

.

9200793,

10, Mid-winter Ccasunity Seminars
11, Follow-UpsCarzer Develogment
1Z, Other iMission Gptioni

follow-up trng
tollow-up assoc

TITIMATE WCREZHCET: Academyc or Technica) Costs
“raining Cast Analysis (TCA)
88 SEE "Irstructions: Budget Estimate Worksheet 3

! COMMENTS

1 1 ACADENIC
¢ [YY TECHNICAL

¢ NUMBER OF | NUMBER OF  IUNIT PRICE  iSUBTOTAL
i FARTICIFANTS |  UKITS i ;

Crd €

382.88

$ 1,276,268 14395,447,28
$ 14395,647,28

............................................................................................................................



http:1395,647.20
http:1395,647.20
http:1,276.28

BUDGET ESTIMATE MORKSHEET: Acadesic or Technical Costs

Training Cost Analysis (TCA) © o 1 ACADEMIT

44 SEE “Instructions: Busget Estimate Woresnget” t1 (1) TECKNICAL
PROJECT TITLE ' PROJECT NUMBER + PROJECT YEAR
SURTEMALA FZACE STHOLARSHIP, SHOR:-TERM 5 1520-0393, A 0F 7,00 Yeare
*aDJECT WRITER ¢ PARTICTEANT MONTWE PROIETIZD ATE fulac:
AYIEENES ©OUTRIS YEARY e A
CUMMENTS;

1. PARTICIPANT £0ST
FRGORRK CATEBORIES/TRAINING ACTIVITIES i NUMBER OF i NUMBEK GF iURIT P

A, tducationsTrairing Cost
Y TatignsFees
Regular Session
Summer Sescicn
2. Training Costs

3. Package Prograg Costs

4, Qther M1ssian Dstion)

B, ALLOWANCES
1. Maintenance Advance
3. Fer Diee
4. Boors & Equipment
5. Boor Shipment
6. Typing (ﬁapers) - Acadeaic Only
7. Thesis - Acadeeic Only
3. Doctoral Dissertation - Acadearr
1. Feciessianzl Neghership

10, Gther iMissior Option)

o260 i ; $ 730,365,186
i 200 ! | i$ L0 i D0
: ] ] ; '
v 200 H i$ 1,751.82  1$750,365.18
H H H ! H
] ) 1 1 '
1\ 1 ! ] i
v 200 i ; d ) 676,748.30
vo200 ! NIRRT Y LI 5.4 20 (
{200 H 7 ) B7.10  i$121,948.7¢0
H H H ' :
1200 ' 2 4 80.40 s 14,08:.15 !
v 200 H H 80.40 ¢ 1,080,158
i ! ¢ H H
H i : ! :
1 ] 4 ] ]
1 ] t 1 t
H H H : H
t ] ] . 3
] t ] . ]
: : i : !
standard wmeasures for the rost sjngenr B.g.y pavilIipants, participant seshs,

$ Units 3re

" PARTICIPANTS § UNITS



http:16,081.1t
http:16,081.15
http:2,6!3.18
http:676,748.30
http:3750,365.18
http:3,751.82
http:750,365.18

rage /Y ot lu4
BUDEE™ ESTIMATE WORKSHEET: Summary
! Trairing Cest Aralysig (TCA) o X3 ACATEMIC
: 8 5EE "Instructiocns: budget Estisate Worksheet - Summary” 88 LX) TECHNICAL
i PROJECT TITLE ! PROJECT NUMBER i PROJECT YEAR
' GUATEMALA PEACE SCHOLARSKIF b 820-0197, AN TR vears
FAQIELT wRiTER PARTICIFANT MONTWE PSOJECTED. DATE 80627 wRIRgRt:
A7 _EBNER VTHIS rE4R, (30 0920 |98s
TIwwENTE,
MTITIRANT T0TT - DiMMAR
‘PRiok@m CATERGRIES/TRAINING ALTIVITIES PCADEMIC  TRAININE : TECHNITAL  TRAINING ' LINE TOTAL !
i Nueber of ! Item Cost | Number of : [tem Cost |
v Participants | ¢ Farticipants ! ' '
« R, EouratioriTrareing Togt : 79 1$281,3686,94 | 259 1$997,985.69 i¢ 1,279,372.83
: 1. Tuticn/Fees i 75 1$281,386.94 i 1 i 25i,386.94
i i ' : i i
! 2. Training Costs i : ] 250 14997,989.49 i¢  997,985.49
i i g ' ] '
' 3. Package Program Costs : : i ] !
' ! { ' ' !
4, Ouner iMigsigr Qptians ! ! i i !
H i : i ' i
-------------- - m===- t 1 + t +
B, ALLOWANCES ' 75 1$623,144,46 | 253 11085,443.97 ! 1,70B,586.43
1o Yaintengeze Qdvarce ' ITYOIREIZATTLI0 'Y TIZLATTIA
SRS SIS L Pl I I LRSS FSEE BET IO T TSP MR
: 3, Fer Diee i 75 1% 45,730.7¢ i 255 18195,484.39 0% 201,215,315
1 ] i) t i 1
' 4, Boors k Equipment ] 75 1% 45,730.7¢ 235 14 20,503.47 s 66,234,2}
: 3. Boor Shipment ' 75 18 17,060.86 ¢ 23518 20,503.47 ' 32,564,33
&, Typing {papers} - A-agee;c Jniy ! 7508 20,101,843 : ) 20,101.43
: 7. Thesis - Acades:c Iniy : ! ! i H
¥ . . (] ] )
1 ' t 1 ' 1
' §, Doctorai Disserzation - Acadesic ! i i i i
i f : i ]
§, Frotessional Memherchi: : i : !
; lu, Sther iMigeion Option: ; : ! '
LTite 2re standard eeasyrec fer tne coct eiesent (e.p., partizioants, particican’ weebs, eic


http:1$20,101.43
http:32,564.33
http:20,503.47
http:12,060.B6
http:66,234.23
http:20,503.47
http:45,730.76
http:201,215.35
http:155,484.59
http:45,730.76
http:1,708,588.43
http:11OB5,443.97
http:3623,144.46
http:997,985.69
http:359971985.69
http:281,386.94
http:1,279,372.63
http:3997,985.69

BUDGET ESTIMATE WORKSHEET: Sysmary :
Training Cost Analysis (TZA) « XY ACADE™]C
I8 SET *Instructions: Budget Estimate Workshest - Summary* 1 !

‘PROJECT NUMBER + COMMENTS ;

15202107

i Number of | Item Cost @ Nuaber ¢ Item fost ! '
¢ Particinants | Pareicipants ! :
e
£. Trave! ' : oOF BTEE,0I.0T '8 7AR,005,10
; ! : '
1, Internaticnal ' : 0D 817,207,065 8 107,207.65
; ] H ' H
: 2. local ! } . 00 . $157,811.95 ¢ Tov, 211,48
1 ] [} 1 1 H
1 ) [} 4 ! H
: 3. Other (Mission Option) ! H ! ! !
i ' ! ! i '
lemccccmccrnccmcacc e ———— c—— c—e— e e IO
i D. Insurances ' 5ois %M 255 8 IT, 7708 39,657.54
) . ; i .
i 1. HAC for UJ,5, { 7318 21,3 P SRR t 29,487,354
2. Required oy Institution : ‘ .
‘ : ; ! !
: I, dther {Mission dptior: ! H ' : !
) [] ) ] [} 1
+ 1 . v H
TooSopriETettil lteryviniz: TOog AT 2% IR t 2T
1o ELT, Tr=Courer, ! ' :
] 1 H
1] M 1
' 2. ELT, 4,8, ! 1 : i t ‘
M 1 1 [] 1 1
t [} [} 1] ) 1
3. Acadesic Up-Grade : ! ‘ '
t t + ¥ ] t
] ! ' ! 1
' 4, Reception Services ! ! : 200 '8 22,791,61  s 2,731 ,63
' ! ) 1 i i
] t 1 ' ] 1
3. RIZ Urientation ! ! ' ! '
‘. H ) i M 1
N ! t ] ] H
&, Ctoer driantstyion ' i 200 's 14.081.15 s 14,08!,15
H i : , i
T, irtzrcroters/fergryg ’ ! ! ‘ !
' ] ]
] ] 1 +
T, rterrcainifogperative g ! :
4 1 ) ‘
H ]
¥, Evrizngent Jrgarag : T8 I0,100,83 233 14 95,148,79 % 115,2488,22
tlnite 3r2 st3nda-d aessurec for otna snet 218887 f8,0,, farIiIinente, tartiiicies wesst, 3ne


http:5,i46.79

! BUDBET ZSTIATE WORKSHEET: Syseary
' Training Cost Analysis (T0A)

Page Bl of 104

- {4} ACROEMIC

; I3 SEE “Instructions: Budget Estimate Worksheet - Suasary® 81 V{1l TETHNICAL

iPROJECT NUMBER : ¢ COMHENTS

!ﬂ’)fl-f\ﬁ:'.‘ '

.......................................................................................

:FFOGRAM CATEGGRIES/TRAINING ACTIVITIES ¢ ACADERIC  TRAINING : TECHNICAL ~ TRAINING ! LINE T0TAL '
' i Nueber of 1 Itee Cost | Niader 2¢ Itee Cost .

i Participants - ¢ Participarts | ' :

' 10, Mid-Winter Commurity Seminars ! 73 18 35,177,581 |} S5 18 25,7954 % 40,974,335
11, Fallow-Un/Taresr Jevaiggment i 73 1¢ 30,152,158 35 18 22,111,598 s 52,263.73 !
. 1Z, Other (Mission Option) H i : 260 14268,019.13 1§ ZEE, 21913 H
; : ' ' 200 1% 80,405.74 i 60,403,74 :
o ; : |
' i H i i 1
' H ! : ! : :
H g : i ! i H
H ' i ! ' i
: H ! ' i i i
J i i 1 H ! i
[} ] ) 1 ] 1
] t 'I ] ] 1
: ' ' ! i i !
] 1 ‘ 1 1 ] ]
. H i 1 1 1 v
: i ] i ! ] i
: i ' : : i H
! ! ! i 1 ; i
! 1 ; ' 1 i !
! ! ! i ' X i
: H ! ' H ; !
¢
TOTAL PARTICIPANT COSTS (A + B+ J # P o £} = $ 3.931,442,00 '

V tnite are standare eeasures for the cost ejenert {e.g.,

participants, aarticipant weebs, etz

o\


http:931,442.00

BUDBET ESTIMATE WCRXSHEET: Summary
Training Cost Analysis (TCA)
8 SEE “Instructions: Budget Estimate Worksheet - Sumsary® &1

{X] ACADEMIC
{X) TECHNICAL

¢ PROJECT TITLE + PROJECT NUNBER + PROJECT VEAR
* GUATEMALA PEACE SCHOLARSHIP ' 520-01683, Tl T e Ve

' PARTICIPANT MOKTHC R

D DATE BUDGET SRETARET

~TUETNEF - {THI3 YEAR:  Zed EUA VLTS

v, T
f;;5é;;;-;;;gg6é;;;;;ﬁﬂlﬁING ACTIV!YI;;- ACADEMIC TRA!N;;;-----;----;Eg;;gggi_'_;;;;NINS i LINE ToTAL
: ‘ Number of 1 Item Cost ! Nusber of '  Ites Cost
; i Participants | i Participants ° i
o ety Gest ; R e
f 1. Tuetion/Fees ; 70 ;3187,250.00 ; . ;s 187,250.00
; Z. Trairing fosts ; ; ; 42 ;$199,020.00 ;$ 199,020.00
; 3. Package Program Costs ; ; ; ; ;
. ! ' ‘ ' )
; &, Other (Mission Option) ; ; ; ; ;
| ! : : : !
; ; ; ; ; ;
oo o e e 4 e 3 $
. B. ALLOWANCES i 70 1$253,207,50 i 62 1$206,692.50 i%  459.900,00

!, Mairtenance Advance f i 23143.325.93 : Az :$ZI£.°45.TJ ;S PRI

N TyrMaTanare I SRS I A :
; I, Per Dien : 70 ¢ 33,0250 62 ¢ 29,620,50 és 62,063,00
; 4, Books & Equipeent ; 70 ;t 9,553.00 ; 62 ;s 3,306.09 ES 17,441,00
; 3. Book Shipment ; ; ; ; ;
; 6. Typing (papers} - Acadeeic Only ; 70 ;t 14,709.00 ; ; ;i 14,700,00
; 7. Thesis - Academic Only ; ; ; ; ;
t g, Sactera! Dizsertation - Aradesi: ; ; ; ; ;

5, Professiona, Memperseyp ] ; | : l

(0, Dtrer ‘Misziop Dption) ! ; ; :

1 inite are ctancarc measures for the cost eiesent (e.q.,

participants, participart weeks, etg,'


http:14,700.00
http:1:,461.00
http:3,906.00
http:9,555.00
http:29,620.50
http:33,442.50
http:459,900.00
http:1206,692.50
http:3253,207.50
http:3199,020.00
http:187,250.00
http:1187,250.00
http:3199,020.00
http:1187,250.00
http:E~ucation/'rain.ng

.....

rage 85 0L 1U4
| BJDBET ESTIMATE WORKSHEET: Summary ; ;
: Trairing Cost Atalysis {TCA) i [ ACADEMIC ‘
; ¥ SEE “lInstruc ions: Budget Estimate Worksheet - Summary® 13 + {1 TECHNICAL
:;;53£CT NUH;ER - : CDHHE;;; ------ o ' ;
1920-0393, ! .
T e e s T
FE::;;-:-‘CT'"" IToTRiryTyT iTTieTron i':f?*? ---- ':a:‘-;t- TITVIIAL TRLILS o Y rg':_-
i Nusber of © Item Cost i Nusber of | ltea Cost ; :
o farticipants . i Particioants | i
I 2SI s msm
1. international ; 0 ;i 29,400.00 : 62 ;5 25,040.,00 :s £5,440,00 :
I, Loca! ; bl ;$ 44,100,900 ; £2 ;5 39,060,00 ;t 81,160,00 ;
! 3. Other (Mission Option) ; ‘ ; ; i
"0 Insurances ; 70 18 4,998.00 @1 4 i oahe
L« HAC for U.S, ; h ;S 4,996.00 ; 52 ;3 4,426,80 ;s 9.424.80
<. RBQuired Dy inrstitution ; : ; ; : E
! 1. Other (Mission Oprion! ; ; ; ; ; ;
r e ma " i B
o ETy Ir-Countr, f .8 78,750,000 82 18 S TRTOL ¢ 44,515,00
o ELT, LS ; 76 ;5 13,230,00 ; 2 ;S 11,716.0¢ fs 24,948,00 :
2o Pradesic Up-Grade ; ; J ; ; ;
! : ' ' \ .
4, Recention Services ; 7t ;S $.o47.50 ; 62 ;S 5,933.50 1§ 11,781.00 |
; ; ) i |
5. MiC Orientation 0os TLEEns ! ' s 23,880.50
5, Sther Orientation ; 79 ;3 §,410,00 ; 82 :S 3,906,00 ;5 8,316.00
7. interoreters/Escorts ; : ; ; ? E
&, lnterazrinelnnderative ‘ l % ; '
: ' ( .
7, Inrichaent Frogram ; Teois T A7S00 ; 52 ;i 3,255,100 ;5 £,530,90 {
""""""""""""""" {53t e stanars seaares for the cot Slewet (2gey vovns et ere, e


http:6,930.00
http:7,255.00
http:3,906.00
http:4,410.00
http:23,887.50
http:23,887.50
http:11,7B1.00
http:5,533.5C
http:c,247.50
http:24,948.00
http:11,718.00
http:17,230.00
http:6,515.00
http:4,426.80
http:9,424.80
http:4,996.00
http:9,424.80
http:4,426.80
http:4,998.00
http:83,160.00
http:39,060.00
http:44,100.00
http:55,440.00
http:26,040.00
http:29,400.00
http:38,600.00
http:65,100.00
http:73,500.00
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BUDGE™ ESTIMATE WORKSHEET: Sumsary

' Training Cost Analysis (TCA) © LX) ACADERIC

, §8 SEE "Instructions: Budget Estimate Worksheet - Sunmary" 1 i LX) TECHNICAL i
‘PROJECT NUMBER 1 COMMENTS '
".?f"o?c’y .

------------------------------------------ L EREEEEEE SRR SRR R -

T. PARTICIPANT COST - SUMMARY '

‘PROGRRH CATEGORIES/TRAINING ACTIVITIES ! ACADEMIC  TRAINING : TECHNICAL  TRAINING ! LINE Ta7aL '
' i Nusber of | Itea Cost | Number of : [tes Cost ! H
i Participants ! i Participants ' : :
! 10, Mid-Winter Community Seminars H : ‘ ; . ;
' ] H : H i
. 11, Follow-Up/Career Developaent ] ! ] : ' !
, H H : 1
12, Qther (Mission Option) H ! ! ! H
| ! H H ! '
; ! : ! i i
H ! ! H ! !
H ! ' d H
! H : | !
! H ! . :
i H ; ; i
: ' H ' i .
H H H H ] !
H H ! | : !
: ] H ' H [
' : } ! !
I , : i : :
i ! 1 i ]
! : ' ' H !
! ! 4 i ! !
H ! 1 ! ! :
H | ! : d :
H H : ! ! '
! ] H ! H !
' ! ‘ ] J :
i H H ! ! '
} i i ; :
1 ] ] | a )
TOTAL FARTICIPANT COSTS (A + B+ C + B + E; = $ 1, 116,570.3
VUntte 3ro stanzard measures for the cogt oipmant fe,3,. pas<iiiparts, partizioznt weaig, ohe,



__Page 85 of 104

! 1]
. '

BUDBE™ ESTINATE WORKSHEET: Symmary ! !

! Trat~ing Cost Analysis {1CA) « (X7 ACADEMIC '
H 18 SEE “Instructions: Budget Estimate Worksheet - Sussary" 1% ¢ (X1 TECHNICAL !
1 PROJECT TITLE i PROJECT NUMBER i PROJECT YEAR i
- BUETEMALL PEATE STKACARSHIE §RIR-AT8T LT v
SROIECT WRITER © PARTICIFONT MONTAS PROGECTED: JATE BUDGET PREFARED:
FTutihih PTRIE VEE. 17 190170600

"""""""""""""" T
:;;&éé;;-gg;;ééé;;;;;;;;;;;;-;g;;;;;;ES f-~- ACRD;;;E—- TRAINING --:--- TE:HN;;;;- TR&!NI;é---- : --LINE o i
! ¢ Number of  ° ltee Cost ! Numher s ! [tem Cpet !

: ' Participarts ! ¢ Farticinants ! !
kot s 4 s e T
; 1. Tutien/Fees ; i7a ;$389,26o.00 ; ; ;i 389,266.00 ;
; 2. Training Costs ; ; ; 402 ;1225,187.90 £$ 1,226,187.90 ;
' 3. Package Pragrae Costs ; g ; ; ; ;
4, Otner (M1ssior Jption: : ; : ;
: i i : :
------------------------------------------ dem ——- B TR i :
B, ALLONANCES ! 136 1$729,160,43 407 TII75,8BB.48 1% 2,104,849.9] ;
tooMairtansnce Lnaanta | £s !$:JZ.E=1.7S | T ;!TTC.9S7.5G :S 272.849,25 :
IS S FRbE R Lo RIS CoLToETRIad 8 IR TALE :
' I, Per Dies . 136 1% 58,222,710 | 407 14201,438.28 ;3 26%,680.98 E
; 4, Books & Equipaent | 134 :s 44,574,08 ; 402 ;S 26,392,30 ¢ T, e 8 t
3. Book Shipment ; 70 ;s 5,261,060 ; M ;S 21,951,606 ;t 31,222.80 ;
b. Tysing (papers’ - dzacasiz Omly ; 134 zi 29,982,00 ; ; éi 29,968.00 ;

7. Thesis - Acaoeaic Caly ! ! f ; ;
) | ' : '

%, Doctaral Dissertation - fAcadeay: ; : : ‘

S, Froveszioral “esbeeshr: ! : ! :

i + JuRer iMission Optien! ! i !

P Umitz are standsed peascres dor tpe cost elegert ‘e.c., zarticoioants, partitigar weers, ac:,


http:29,988.00
http:29,qe.00
http:31,222.80
http:3,261.00
http:26,592.30
http:4,E74.08
http:201,658.28
http:68,22.70
http:2,104,848.91
http:7375,68.4E
http:3725,160.47
http:1,226,187.90
http:1226,187.90
http:389,266.00
http:3$389,20.00
http:1,615,453.90
http:1226,187.90
http:1383,266.00

11 SEE “Ins‘ructions: Budget Estimate Worksheet - Summary" 8

SUDBET ESTIMATE WORKSHEET: Suemary

Training Cost Analysis {TCA!

Page 86 of 104

o
83!

ACADENIS
TECHNICAL

{FROJECT NUMBER * COMMENTS
1520-1191, -
T e e e
eoge COTTAECROMG WO GWEND WG TEG ome e Th
i Nuaber of i Ites Cost ' Number of | Iltem Cost
i Participants | ' Participants . !
BT R A
{. Internaticnal ; b6 ;t 29,106,00 ; 340 ;;14q,940,oo ;s 179,046.00
2. Leeal : b6 ;S 43,639.00 ; RLLY 10224.910.00 ;s 268,569,790
3. Otner (Mission Option) ; ; ; I ;
-_B--;;;;;;;;;s : 136 18 23,315.67 ! 402 ¢ 41,758,29 Is -;;:073.96
{. H&D for U.S. é 136 ;S 23,315, &7 ; 402 ¢ 41,758,209 fs 63,071,684
2. Required by institution ; ; ; ; ;
3. Other iNission Option) ; ; ; ; ;
! ! ! ' ;
AT T ommenT el sidns s s
8T desloentry ! b4 '$ 16,382,50 EEOE SR BT el s 47,958,75
2, BT, U.S. i b6 ;S 13,097.70 ; i ;0 13,891.50 ;0 26,989.20
. | ' ' |
3. Acaceaic Up-Grade ; ; '; ; ;
4, Receptlon Services ; 66 ;S 6,185.03 ; 340 ;S 31,862.26 gi 38,047.29
5. a]f Tryentatron ; L) ;S 23,648.67 ; ; ;i 23,648.62
. Otrer Qriertation ; 66 ;S 4, 385,90 ; 340 ;$ 72,491,00 ;$ 26,836,590
7. Interpretersi/tscorts | ; ; : Z
g, Interachip/Congerative ; ; i ; ;
9, Irriznrent Grogran ; 134 ;S 19,073,25 402 ;!106.832.25 ;S 125,905.5¢
it v et mmmsies o e cast alament g, sareicismte, garticioant e, i1,


http:125,905.50
http:3106,832.25
http:19,073.25
http:26,856.90
http:22,491.00
http:4,365.90
http:23,648.63
http:23,648.63
http:3B,047.29
http:I$31,862.26
http:6,185.07
http:13,891.50
http:13,097.70
http:36,392.50
http:41.,758.29
http:65,073.96
http:41,758.29
http:23,315.67
http:268,569.00
http:224,9i0.00
http:43,659.00
http:179,046.00
http:3149,940.00
http:29,106.00
http:447,615.00
http:1374,850.00
http:72,765.00

BUDGET ESTI®A™C WORKSHEET: Symmary

Trairing Cost Anaiysis (TCA) . (X1 ACADEMIC
08 SEE “Instructicns: Budget Estimate Worksheet - Sumsary* 13 ' X3 TECHNICAL
"OREJECT NUMBER : COMMENTS
'520-0357, !
------------------------------------------ ?—-----------—------------—------——-—--—-—--—-—---_-----_-------------------_--_-.
. PARTICIPANT COST -~ SUMMARY
VFROORAM TATEOORIES/TRAINING ACTIVITIES | ACADEMIT  TRAINING 1 TECHNIZAL  TRAINING i LINE TOTAL
Nusber a¢ . [tes Cast ° Nesher 06 ' ltes Coct
! Particicarts | Farticipanse
{0, Mig-Winter Communt'y Seeinars ! e 27,011,2% 62 % 23,524,259 ¢ 56,933.50
ti. Foilow-Up/Career Teveicpeent { T8 23,192.50 ! '$ 2T, 1592,5¢

: ! T OI8I97,875.00 18 19T,075.00
332 18102,973.50 I8 102,973.50 !
2 1% 6,835.50 6,835.50

, 12, Gther {Missio~ Option!

i
H

] i
H

$ 0 5,003,970.04

i TOTAL PARTICIPANT CCSTS (R + B+ C # D+ )

! Lnits are standar: weasures for the cost elenent fe.;., partizinapts, participant weeks, esc.

\


http:6,835.50
http:6,835.50
http:102,973.50
http:1102,973.50
http:7,b75.00
http:27,152.50
http:23,152.50
http:23,924.25
http:27,011.25

BUDGET ESTIMATE WORKSHEET: Sussary
Training Cost 4nalysis (TCA)
11 SEE "instructions: Budget Estimate Worksheet - Sussary® 83

PROJECT TITLE o
GUATENR & PEATE SCHOLARSHIP

C XD RTAREMIC
bUrD TECHNICAL

i PROJECT NUMBER

© 520-0792,

' PROJECT vEAR

e ng 7’0

PROJECT WRITER

" PARTICIPANT MINTHE FREIETTIR’

ATUEBKER T TR TEAR (A3
TOMMENTS:

D87g BUTGZT PR

CRWALEE

pam e

Lrenz,

Thesis - 4cademic Only

[ PARTIZIFANT 2737 - guwwady

;;&g;;;-gg;gg$é;;;;;ﬂhlNING ACTIVITIES ! ACADEMIC TRAINI&é-- + TECHNICAL  TRAINING -:-—- LINE ;;;;;

i Number of | Ites (ost Nusber of Ttes Lost

i Participants | ¢ Participants | !

b, Educatior/Traming Gost U SIS ws e s Lo

1. Tutyon/Fees ; 139 ;1425,702.45 ; ; ;s §25,792,43
2, Training Costs g g é 45 ;1451,675.96 gs 1,451,675,96

3. Package Progras Costs ; ; ; ; :

4. Qtner (M1ssion Option) ; ; ; ; ;

; ; é ; ;
--QT-Biﬂﬁigéééé ------- : 139 11764,825.l7 : M5 ;1601,892.55 ?i 2,366,718.02
L, Mai~tenance Advance : 73 25164, 97,62 ! a7 :S845.517.2° 23 011,301, 2
Dol tT#arntenarce JEI EEC-S L O
3. Per Dien : 139 1 73,213,991 M5 14234,390,12 és 107,604,11
4, Books Y Equipment ; 139 1% 45,749,374 j 443 ;S 30,908,55 ;t 76,657.93
5. Boai. Shipment ; b6 % 9,148.39 ; I ;s I,499,2¢8 ;S 34,847.67
&, Typiag idapers) - Academic Only ; 139 ; E s 32,1819

'

Doctoral Disseriation - Acadesic
9. Frodessinnai Membership

10, Other "Migsion Optioni

1 Units ére gtangard measures ¢9

% 32,1081.98

partizinants, participart weeks, ete,]

%


http:32,181.9e
http:32,181.98
http:34,867.67
http:2!,699.2F
http:9,16B.39
http:76,657.93
http:30,90B.59
http:45,749.34
http:1$234,390.12
http:4,213.99
http:2,366,716.02
http:764,625.47
http:1,451,675.96
http:1451,675.96
http:25,702.45
http:3425,702.45
http:1451,675.96
http:3425,702.45

WPUGIICT KUNBER i COMMENTS
1320-0397, H
AT
TTIRAM TATIRTOIIC TIiiyiun itT ilunoves
i Nuaber ot
i Farticipants |
C. Travei ; 73
1
1
{. International ! 73
2. Lare N
!
1, Other {Mission Optioni H
H
D. Insurances ' 139
;
1. HAC fer i,5, H 35
2, Requireo by Institutisn !
:
I, QOther {Mission Optioni !
4
t
CooTiilemertal Aiiaitis: N
v ELT In-Tountr ! 77
!
o ELT. WS, : 13
1
]
3, Acadeaic Up-5rade '
i
4, Recantion Services H 71
H
S. #IC Orientation ; 3
i
6. Other Orientation ! 7
H
7, intararetercferqrig .
;
B, laternship/Cconerative i
H
5, Inricnpent Pragege : 139

Page 89 of 104

BUDBET ESTIMATE W3RV SHEET: Summary

‘raining Cost Analysis (TCR)
8% SEE-*Instructions: Budget Estisate Worksneet - Suemary' 48

(X1 ACADEMIC
X1 TECHNICAL

nayy rAme -
245 T .2
o€ - -

TN

wrms L r e
Foet e

I

: tea Cost | Nusber o ., Iteam Cost |
. Participants | :
18 B4, 506,63 79 ie434,109.38 8 513,614.01
8 31,802,554 375 ;5173,643.75 ‘s 207,44b}10
8 59,701,98 T3 I%260,465.63 ¢ i1, 169441
'$ 23,930,442 443 1$ 48,805.47 i 72,7353.89
4 21,5047 445 'y 48,B05.47 s 12,735,89
$00.707 0 SEHEE R A N BT
§ 42,2811 ' TEOi 17,021,288 82,274,5%
4 1§,210.19 75 1% 15,627.94 s 30,839.13
8 T L0 375 ! 34,899.30 i 44 062,36
4 I, 464,65 's 27,464,645
% 5,070,840 ! 373 1% 26,044,56 i 31,116,564
i$19,303.99 445 16124,734,09 8 144,240,07
partizipants, zavticizard weeks, atc,t

Porite are siangarg 7easures for the cogt alement {e.5.,

AW


http:14,240.07
http:3124,734.09
http:19,505.99
http:31,116.96
http:26,046.56
http:5,070.40
http:27,464.65
http:27,464.65
http:4,0E2.36
http:36,899.30
http:30,839.13
http:15,627.94
http:15,211,.19
http:72,735.89
http:48,805.47
http:23,910.42
http:72,735.89
http:23,930.42
http:260,465.63
http:11737,643.75
http:519,616.01
http:3$434,!09.36
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BUDGET ESTIMATE WORKSHEET: Summary i

! Training Cost Analysis (TCA) i T0: ACADEMIC
#4 SEE "instructions: Budget Estimate Worksheet - Sussary® 43 i TX3 TECHNICAL
1PROJECT NUNBER i COMMENTS
1320-0391, :
------------------------------------------ t - ,———— - ememc e, c———————————
! 1. PARTICIPANT COST - SUMMARY
(PROGRAM CATEECRIZS-TRAINING ACTIVITIES ACADEMIC  TRAININE i TECHNICAL  TRAINING i LINE TOTAL
; i Nusber of i Item Cost : MNumber 0 ;  Jtee Cost
! ! Participants | i Participants ! ! :
10, Kid-winter Community Seminars i o6 1% 26,741.14 | 70 1% 28,361.81 ¢ 56,102,995 ;
' {1, Foliow-Up/Career Development : 66 1% 22,520,968 70 1% 24,310,138 47,231.11 !
; 12, Other (Missicn Option) ' i ; 300 14347,287,%0 i¢  347,287.50
! ' H H J00 1$104,186,25 !¢ 104,186.25 i
! i H : i 1 !
: : | ! ' A i
: ' i ] i : i
' i ! d i i :
i i ' i ! !
i i i i ; : !
: ' i i ! : i
| H } i i { !
: ! ! i ! i i
' ! H ' 1 : i
: ! ! ! ' ! '
£ 5 i s é ' :
i ' | i ] H ]
| i i i i : !
; H ! H i ! :
i : i 1 ' ' H
: i i i ] : i
! H i H ! ] :
g i i i ' g '
! i i g i ; :
i ! : i ' i :
' i : H d i '
: : ! ' : ; !
i i H ! i :
TQT6L PARTICIFANT COSTE (A + B+ C+D+E) = $ 5,722,275.9¢

¥ lnits 2re standard measures icr the :ost element {e.g., participarts, partizipant weeie, eiz,:


http:5,722,-75.90
http:104,186.25
http:3104,186.25
http:5347,287.50
http:47,231.11
http:24,310.13
http:22,920.92
http:55,102.95
http:28,361.81
http:26,741.14
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BUDGET ESTIMATE WORKSHEET: Suamary
Training Cost Analysis (TCA)

1
]
1
]
t
t
v

{X] ACADEMIC
(X} TECHNICAL

PROJECT TITLE

' 3 SEE “Instructions: Budget Estimate Worksheet - Sumsary* ¢
i BUATEMALA PEACE SCHOLARSHIP

¢ PROJECT NUMBER
1 520-0393,

PROJECT YEAR

P om0

—_—

Years

7. Thesis - Academic Only

¢ FRGJECT WRITER i PARTICIPANT MONTHS PROJECTED! DATE BUDGET PREPAFTD:
ATUEONED v UTRIS YESRG (%12 2301955
COMMENTS:
: FEFTIDIFANT 7027 & oowwpiy
iFROGRAX CATEBORIES/TRAINING ACTIVITIES ACADEMIC  TRAINING © TECHKICAL  TRAINING ! LINE TOTAL
' ¢ Number af i Ites Cost | Nusber of | Item Cost
i i Participants ! ! Participants ! H
i A, Education/Training Cost ' 147 $448,609.57 ! 41 115459,428,50 '3 2,014,038.07
! 1. Tution/Fees ! 143 1$463,409,57 H 'S 448,409.57
' ! ! i H i
i 2, Training Costs ' ' ; 43 11545,428,50 ! 1,545,428.50
: ' : i H !
! 3. Package Program Costs ' ! H ! i
] 1 ] 1 ) 1
] [ 1 1 H 1
] 4. Other (Mission Option) ' ! i : :
3 ] (] i 1 1]
t 1 ' H '
: i ! ! !
: ! ! ' ' i
' et T t - t 4 + t
¢ B, ALLOWANCES ' 4 ieBAY, 257,45 443 11688,472.44 % 2,331,929.89
] ) 1 ] 1 ]
1 ] 1 L) 1 H
' L. Mar~tangnce Adyanca ! LIS ST TS THE 4872, 247,29 18 1038 163,B8
I A SRR LEL LT : N IS 147 :151!.754.59 I
: 3. Per Dien ' 143 1% 79,086,971 ! 43 16245,003.51 s 124,090,42
) ] ] [} ] t
' ] [] 1 1 1
' 4, Books & Equipment ! 3 i$ 51,434,15 M3 18 32,308,168 831,742.34
! H ; 1 ' !
' 3. Boor Shipment i T3 1% 16,647.83 375 ' 27,348,689 ! 37,996.,72
] ] 1 ) ]
6. Typing (papers) - Acadeaic Only ! 43 58 34,743,465 ! i} 14,763.48
:

8, Doctorai Dissertatyan - Acadeai-

9. Frofescignai Meanership

H W0, Jther (Mission Gption)

'
1
» t
l t
1 !
M !
1 1
1 1

t Units are standard measures fgr the cost element {e.q.,

artizipants, garticipzne weers, ete,!

\,/
. /ﬂ/


http:34,763.48
http:34,763.48
http:37,996.72
http:27,348.89
http:10,647.83
http:32,308.16
http:51,434.15
http:3245,003.51
http:TP,163.89
http:811B7,247.29
http:2,531,929.89
http:1688,672.44
http:5$84!,257.45
http:1,545,428.50
http:1545,428.50
http:468,609.57
http:2,014,038.07
http:1545,428.50
http:468,609.57

BUDBET ESTIMATE WORKSMEET: Susmary
Training Cost Analysis (TCA}
04 SEE “Instructions: Budget Estimate Worksheet - Summary* W9
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{X] ACADEMIC
[X] TECHNICAL

‘PROJECT NUMBER
1920-0393,

1 COMMENTS

104

e e mm 4 = me mm e e e e e . e e

CRACERAM TATIRERIIIUTRAINING ACTIVITICE ADRIZNID TRADN AT TITENITAL TTLINDG IRL TR
¢ Nuaber of  ltea Cost | Nusber of . Ites Cost
i Participants : © Barticipants !
CoTravet S mowmmsa  m wnaes s szess
1. International E 10 ;s 34,034, 16 ; JbE ;5178,922.52 éi 212,956.70
2, Loea! E 10 ;Q 91,051.2¢ ; 368 25265.353.79 ;S 319,439,03
3. Other {Mission Option} ; ; ; ; ;
i ' ! i i
0. Insurances ' 143 18 26,504,02 ! My 1% 52,113,462 18 79,017,064 h
L. HAC for U.S, £ 143 ES 26,904.02 ; M3 52,118,862 is 79,017.64
2. Reguired oy Institution E ; f ' ;
3. Other {Mission Option) ; ; ; é ;
' ' ' ! {
T T TR
1. ELT, In-Country ! m ;s 2,542,727 68 1§ 12,19B,16 'y 34,9¢0 92
2. ELT, U.S. i 10 ;t 15,315.38 ; 68 i 14,877.80 £$ 30,193.18
3. Acadesic Up-Grade ; ; ’; ; ;
; ' ‘ : )
4§, Reception Services ; 0 ;t 1,232,726 ; 368 i‘ 38,021,04 ;i 45,253.30
5. WIC Drientation E 70 ;S 27,652,717 ; ; ;Q _27,652.11
6, Other Orientation ; 70 ;s 5,108.13 ; 368 ;i 26,838.38 QS 31,943,584
7. Intercrecers/Escorts ; ; ; | ;
8. Internship/Cooperative ' : ;
4, tnrichaent Frograe i 143 ;S 22,000, 44 ; M3 2513!.760.67 ;Q 153,741.53
------------------- 1 Unite ;;;-;;;;;;;;-;;;;;;;;-;;;-;;;-;;;;-;Zenent (e.g., nar;;;ipants. sareizinant ;;;;;:-;;;:‘

‘v

/


http:153,761.53
http:122,00.66
http:31,943.51
http:26,838.3B
http:5,105.13
http:27,652.77
http:27,652.77
http:45,253.30
http:3E,021.04
http:7,232.26
http:30,193.18
http:14,877.80
http:15,315.38
http:79,017.64
http:52,113.62
http:326,904.02
http:79,017.64
http:52,113.62
http:26,904.02
http:319,435.05
http:262,383.79
http:212,956.70
http:17B,922.52
http:34,034.16
http:532,391.75
http:S447,306.31
http:85,085.44
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BUDGET ESTINATE WORKSHEET: Summary

i Training Cost Anaiysis (TCA) [X) ACADENIC

, 18 SEE "Instructions: Budget Estimate Worksheet - Summary" 1) (X3 TECHNICAL i

{PROJECT NUMBER i COMMENTS H

1920-0367, ' !
I. SARTICIPANT COST - SUMMARY

SAOCRAM CATEOCATES TRATNING ALTIVITIES : ACRTEHiC  TRAINING i JECANICAL  TRAINING i LINE TOTAL '

; i Number of . Ites Cost ! Number of ' Itea Cost ! '

' Participants ! i Farticisants | ! '

i 10, Mid-Winter Community Seminars g 77 0% 31,056,188 ! 75 1% 31,907,040 iy 62,963.2 :

: 11, Follow-Up/Career Jeveiopeent : T3 1% 26,619.59 ! 75 % 27,348.89 ¢ 3,948.48 !

: 12, Gther (Mission fGption: ! : | 300 14364,651.68 i¢  364,451.88 i

; ! : : 306 19109,395.56 1% 109,395.54 i

i ! ! H i i

' i i ! i i

H H ! 1 ! i

. : : £ i =

: i i ! i | H

' ' H i ! ' '

' i H K : !

' i i H H ! H

H H ] ! ! i

: ' H | H '

i ! ' : ] b H

: ‘ ' H : ' !

' i H : H i i

TOTAL PARTICIPANT COSTS (A« B« C # D+ F) = $ 6,092,101,44 :

1 iriis are stangard measures for the cost eleaent (e.g., partizipants, rarticizant meeks, et:,.

. ,1/7,7//


http:6,092,101.66
http:1O9,395.56
http:3109,395.56
http:364,651.86
http:3364,651.8B
http:53,q66.48
http:27,34B.89
http:26,619.59
http:62,963.22
http:31,907.04
http:31,056.18

BUDGET ESTIMATE WORKSHEET: Summary

Training Cost Analysis (TCA)

88 SEE “Instructions: Budget Estimate Worksheet - Summary® 1§

X1 ACADEMIC
1D TEDINICAG

e e—

PROJECT TITLE
© GUATEMALA PEACE SCHOLARSHIP

)
H

PROJECT NUMBER

520-0391,

n o
)
(=1
C
m

.~
-
-
[aa
=
=)

ng

PROJECT WRITER

© PARTICIPANT 9ONTHS SROTECIER DATS RyDRE™ 9foaz::

------

ATUEBNEF, . {THIS VEAR:  [54n CuRiE (983
wwers T
A i, PAETICIPANT C;;:-:-;J1HARV-- --------------------------------------
;;;5é;;;-£;;gg&;;;glTRAIIING ACTIVIVIES ! ACADEMIC TRAINI;E--’--;--- TECHNIg;E TRAINING ! LINE TOTAL
' © MNusber of | Item Cost ! Nusber of | Item Cost |
i « Participants ! i Participants ! 1
;- #, Education/Training Cost ; 143 :$508,425.&6- ' 33 11604,519.18 | --;:;;2,944:;5 ------
; 1. Tution/Fees ; 143 ;6508,425.00 ; ; ; 508,425,900
g 2. Training Costs g 5 ; 433 ;1604,519.18 ;t 1,604,519,18
; 3. Package Progras Costs ; ; ; ; ;
; 4. Other iMissior Option) ; ; ; : ;
; i ; ; ; ;
© B ALLUHANE;S ? 143 ;$883,665.46 ; 432 ;1703,114.80 ; 2,986,780.24
: 1. Mainterance Advance ; I ;6186,656.19 ; 363 ;3905,393.40 ; 1,093,049 ,%2
ooLivitgivarecerange MRS TS PR LDV IS L0 I A SARTE S Vi
; 3. Per Diea é 143 ét 84,202,468 ; 433 19251,448,41 ; 335,649.29
; 4. Books & Equipsent é 145 ;t 93,093.32 ; 433 ;t 313,157.80 ; 86,251,142
; 5. Boor Shipwent ; 70 ;t 10,720.77 ; 378 ;0 28,944.07 ; 19,664,8¢
; 6. Typing (papers) - Acadesic Only ; 143 ;s 37,012,164 ; ; ; 37,012,186
; 1. Thesis - Academic Only ; ; ; ; ;
; 8. Doctoral Dissertation - Acadewmit ; ; .; : ;
: 9. Frofessional Membership ; ; ; ; :
Other (Micsian Option) ; ; ; ; ;

'
]
+
t

+
.

/LILL/


http:37,012.16
http:37,012.16
http:39,666.24
http:28,946.07
http:10,720.77
http:86,251.17
http:33,157.80
http:53,093.32
http:335,649.29
http:251,446.61
http:84,202.68
http:190,397.40
http:1B6,656.I9
http:2,586,780.26
http:i1703,114.80
http:3$883,665.46
http:1,604,519.18
http:1604,519.1B
http:508,425.00
http:3508,425.00
http:2,112,944.18
http:1604,519.18
http:508,425.00

48 SEE "Instructions: Bugget stiaate worksheet - Scemary*

BUDBET ESTIMATE WORKSHEET: Sumsary
Trairing Cost Analysis (TCA)

'PROJECT MUMBER
'520-0391,

FRIERAV LATIITAIIIITAATNING
C. Travel
' 1. International
' 2. Local
3. Other (Mission Option)
D, Insurances

1o HAC for 4.5,
2. Reguired by fnstitution

1. Otner (Mission Option,

1. ELT. In-Countrv

2. ELT, U.S,

3. Acadeaic Up-Brade

4. Reception Services

3. WIC Orientation

&, fOther Griertatiz-

7, Interoraters’fszartg
. internship/Coonerative

. Enricheent Progran

Nuaber of

TRATYING
i itea Cost

farticioanis |

73

73

145

i$ 95,721, 12

18,298,45

57,432.47

i$ 17,771,689

' 47,860,54
'$ 17,229,680
' §,136.29
$ 31,105.35

$ 5,743.27

]
[l
!
i
]
i
+
i
i
[}
!
t
H
1
1

i

4 22,438,00

ELCA TRAINING N T
Nusber of | ltea Cost
" Participants !
546584276 5 561,563.88
U5 8186,337.10 8 226,625.55
TS OIIG,505.68 4 T 930.37
318 52,332,655 £0,104,58
I8 52,335 8 )04
ST sE0Ie
SC 1§ 10529,32 s 55.109.99
S5 18 12,635.09 '8 29,864.99
5 18 39,556,608 47,732.93
z 3,003
BS 18 22,950,578 33,893.04
S OI139,50.39 18 162,215.19

'

1

' LY ACADENIC

T

Ul TECHNICAL

4 inits are standarc neasvres ‘or the coct olagent 8.5,

darticinants, ¢

---------



http:162,215.39
http:139,561.39
http:33,693.84
http:27,950.57
http:5,743.27
http:31,109.36
http:31,109.36
http:47,732.93
http:39,596.64
http:8,136.29
http:29,864.99
http:12,635.19
http:17,229.80
http:C,529.32
http:EO,104.54
http:52,332.65
http:277,505.66
http:57,4.3.67
http:224,625.55
http:186,337.10
http:561,563.88
http:465,842.76
http:95,721.12

BUDBET ESTIMATE WORKSHEET: Sysmary
Training Cost Analysis {TCA)

8 SEE “Instructions: Budget Estimate Worksheet - Suamary® 13
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{X) ACADEMIC !
{X) TECHNICAL g

PROJECT NUMBER
1920-0197,

1 COMMENTS

.............. brmmccnrc e ran- ———— meeemm—

I, PARTICIPANT COS7 - SUMMARY

1FROGRAM CATEGORIES/TRAINING ACTIVITIES

10, Mid-Winter Community Seeinars
1. Follow-Up/Career Development

] 12, Other {(Mission Option)
:
i

TRAININE LINE TOTAL !

i ltea Cost !

! ACADEMIC  TRAINING ' TECHNICAL
i\ Nusber of ! Ttem lest ! Number of
i Participants ! ! Participarts
70 '$ 31,268.90 ! 48
70 % 26,801.91 ! 4E
I
310

14 30,375,350 i$ 61,644,40

4 26,036.14 s 52,138,058

395,647,268
118,694,19

$ 195,447,208
$ 1iB,684.19

L

1
1
t
1
]

$ 6,337,223.17

! Units ave standard geasures 4ar the <ast elesent (e,q,.

pareizipants, participant weeis, etz

-

)G


http:l$18,694.19
http:395,647.29
http:3395,647.28
http:52,838.05
http:26,036.14
http:26,801.91
http:30,375.50
http:31,268.90
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BUDGET ESTIMATE WGRKSHEET: Suamary
Tratning Cost Analysis (TCA)
11 SEE "Instructions: Budget Estimate Worksheet - Summary® 19

~
i

1 ACADEMIC

3 TECHNICAL

PROJECT TITLE

A,

PROJECT NUMBER

ja-]
o
=]
T
m
3
—
—
m
PN
ES

'
i
]
1
g
'

1
i
]
1

GUIATEMALA PEACE SCHNUARSKIP ! 520-0391, A0 1.0 Years
R0JECT WRITER . PARTICIPANT MONTHS PRCJECTEZ: [ATE BUDBET PRESARET
JTENEA i (THIS YEARY (316 0% LS8
'1!!;)*:
BRETIIIRANT I0CT - SUMMARY
FRabhak CATERORIES/TRAINING ACTIVITIES ! ACADEMIC  TRAINING * TECHNICAL  TRAINING : LINE TOTAL
' i Nusber of | Item Lost ! Number of ! Ites Cost
i Participants | i Participants | i
Education/Training Cost ! 73 :6281,396;94 i 233 1$997,985.49 i% 1,779,372.83
1, Tution/Fees ' 75 1$28i,336.94 ! ; ' 281,386,94
! ' i ! ;
2. Training Costs H ' i 235 1$997,985.69 1% §97,985.49
] ! H i .
3. Package Progras Costs ' H i i '
li ' ' ! ' I
1 ) ! t 1
4, Jther !Miseion Gptior i ! i H :
: g i H H
----------------------------- 4 + - + 1 +
AL OWANCE ; 73 1$627,144,48 233 11085,443.97 ‘¢ 1,708,586.43
!, Maintananze Advar:e ’ ‘ 00 18527 477,30 t$ BIL,437.1C
SooLlvitge¥ainteminte I R L e i nTEIEm
3. For Diew ; 75 18 45,730,786 235 1$155,4B4.59 i8  201,215.35
1] ] 1 1 1
4, Bosks & Equipment ' 75 '$ 45,730,7% i 255 18 28,503.47 ! 56,234,21
i ' ! : !
5. Book Shipeent H 75 1% 12,750,861 295 18 20,503.47 ' 12,964,313
i ! ; ] !
4. Typing (napers. - Acades:z Gply ! 75 !¢ 20,151,43 ! ! 4 20,101,43
! ! ! ! !
7. Thesis - Academiz dnly ! ; ! : :
g i i i '
8, Doctoral Dissertation - Acadeerc ! ! ) : '
! ' H ' !
S, Frodessiona) Meaperchip ; i : i :
i : ] ' i
17, Demer Mpzgiz- Tetign ' | ! : :
: ! i i '
Vurlite are ctandard aeasures for the cost element le.g., particinpants, perticiners weeee, 21z,

7


http:1,708,588.43
http:1085,443.97
http:623,144.46
http:997,985.69
http:1$997,985.69
http:281,386.94
http:1,79,372.63
http:997,985.69
http:281,386.94

$8 SEE "Instruct:ions: Budget Estisate Worksheet - Sussary* ¥

BUDBET ESTIMATE WORKSHEET: Susmary
Training Cost Analysis (TCA)

|
i LX) ATADEMIC
v [XJ TECHNICAL

PROJECT NUMBER i COMMENTS
520-0393. '
-------------- , SARTITIIANT TRCT o T wwald R
SIORRAM TATIZTAICSTIAINING ACTIVITIE ACADEMIT  TRAINING TILNIIL TTRINING S TN
+ MNumber of i Ites Cost | Nusber of : Ites Cost
v Participants | + Participants
C. Travei i : ! 200 $266,019.13 is  268,019.13
' i ' i !
1. Internatignal 1 ' ! 200 '$107,207,65 % 107,207.4%
i i ! ' !
2. Leral : ! . 200 '$160,811,48 1% 1a¢,B11.48
g ] | : !
3. Other (Mission QOption) i H H ! :
] d i i !
D. Insurances g 75 1% 23,920,711 ! 293 1% 39,767.15 % 59,687.84
1. HAC ¢or .S, i 15 18 23,920,701 299 1% 35,767,158 8 59,687, 3
: i : ' :
2, Required by Institution H 1 : : !
j i ! i !
3. Other (Mission Option} ! ' H i i
i ] H H d
Toofsilanioal 1 T8 Tl JIToT Tl H LTI
1, EL7, in-Coyntry
: ! ! ! !
2. ELT, 4.§, g { ] ! :
] H : ' ;
3. Acacesic Up-Grade ' ' k | !
it [] ) 1 1
I ] 1 y 1
4, Rerepz:on Services ] ! ! 200 i 27,761,631 22,78],83
1 [] ) * []
H ] 1 ! ]
5. WIC Orientation i : i ! !
1 1 1 1 ]
] ] ] B ]
&, Other Oripntation i i : 200 18 16,081,151 15,0€1,13
1 o1 t 1 1
' 1 ] 1 1
7. Intercretersiiscorts ! ] ' !
: i : '
8, Internship/Conperative i ' i : g
9, Enrichaent Prograe ! 75 is 20,101,843 255 ' 95,1875 s (15,248,722

stangar] measures 10r the cast elepent le.g.,

par‘1cisant woave,

DR [
2arTLIinants,

F1 5
4N


http:20,101.43
http:22,781.63
http:23,920.71
http:59,687.86
http:35,767.15
http:23,920.71
http:160,811.48
http:2b8,019.13
http:266,019.13
http:Page..98..of

]
1

BUDGET ESTIMATE WORKSHEET: Suamary
Training Cost Analysis (TCA)
8 SEE “Instructions: Budget Estieate Worksheet - Suesary® 4t
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; [V ATADEMIC

{31 TECHNICAL

TRAINING
i ltee Cos

1§ 25,796.84

i$ 22,111,58

1$268,019.13
i$ 80,405,74

)
L

t o

43,574,358
52,263.73

268,019.13
80,405.74

PROJECT NUMBER i COMMENTS
SM-0797, ‘
T, PORTICIFANT £pCT - clmwgav
“ROGRAM CATEBORIES/TRAINING ACTIVITIES ! ACADEMIC  TRAINING TECHNICAL
Nusber of | Ites Cost Nugger of
o Particisants ! " Particinants !
10, HMid-Winter Coeeuntty Cearnars : 75 '8 19,177,50 s
11, Follow-Up/Career Develnprent ‘ 75 1% 30,182,415 9
1Z. Dther (Mission Qstion: ‘ ! : 200
! 200
1

s


http:80,405.74
http:80,405.74
http:268,019.13
http:1$268,01.13
http:52,263.73
http:22,111.58
http:5,796.94
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T BUDGET ESTIMATE WORKSHEET: Sumsary H
' Training Cost Analysis (TCA) ! (X ACADEMIC
1% SEE *Instructions: Budget Estimate Worksheet - Sumsary® 13 * IX) TECHNICAL

FAOUELT TiLE FRIGELT MUMEER Tiha ERLGELT
GUATEMALA PEACE 3ChOLARSHIF P5z0-0393. SN PURE L

SR : SERNER Jer PRIIEITID LSTRILLILT -afra:
&ring SRS < RN

JOwvER

' [, PARTICTPANT COST - SUMMARY

:PROGRAM CATEGORIES/TRAINING ACTIVITIES ! ACADEMIC  TRAINING i TECHNICAL  TRAINING ' LINE 7OTAL
' ! Number of 1 Ttem Cost ' Number of iten {pst | .
i Participants | i Participants | i :
A, Eoucation/Training Cost i 708 122460,839.96 1 2040 i79024,817.23 i$ 9,289,457.19 '
! 1. Tution/Fees ' 708 12260,639.96 : 18 2,260,839.95 i
: ! ' i i | :
' 2. Training Costs 1 i ! 2040 17024,617,23 18 7,024,817.23 :
3. Fackage Frogram Costs ! i : ' H
! 4, Other i¥1ssion Option: ; ' '
: ' i ' ! ' :
; i 1 : i : !
H H i ' ! ! ]
R $-oom-- toemmmeme e S R L +-- + - -—-
B, ALLOWANIIE ! 745 14037, 260,77 Theo Test 3N8TA o8 10 TIR TR T
®a.T3namIz 41vange b L 8BUL,STT.D SRV M WO F M IS B O VS B
: 2. Living/Maintenance | 708 12440,041.23 | b60 1Z764,371.92 18 4,704,412,73 !
H 3. Per Dien : 708 14383,899.54 . 2040 '11i7,603,61 8 1,501,303.15
: i i i i i
4, Books ¥ fquipeent ] 708 1$230,136.85 ! 2040 18147,176,32 0% 397,%12.97
5. Book Shipment : 394 ¢ 51,858.85 i 1710 :$124,439,51 1% 176,316.36 ;
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BACKGROUND AND INTRODUCTION

Over a three-dey period, May 3-5, 1989, LAC/DR/EST sponsored o
workshop to explore options for CLASP 11 impact evaluation design.
‘The workshop,tetd ot the vifices o1 the Rcademy fortducationat
Development (RED), was finsnced under o draw-down to the Central
Rmerice Education Field Technical Support (CREFTS) contract. Prasent
ot the workshop were three members of the CLASP 11 project design
committee (myself, Joe Carney and Liz Warfield), a representative
from OIT (Dan Terrell), John Glilies, who Is assisting in preparing the
CLASP {1 PP model, two speclalists in educational research/evaluation
(Lee Cronbach and Doneld Cempbell), a statisticien (Leslie Kish), and
two ethnogrophers (Ray Chesterfield and Herold Levine). The agenda
for the workshop Is included as Rttachment 1 to this document,

The workshop had three objectives:

1. Critique o proposed design for the CLASP Il Impact evaluotion
prepared by Rey Chesterfield under a separate Technical Services
Order (TS0) under the CREFTS contract.

2. Inform the CLRSP {I impact evaluation design process by asking
severai experts In the field to give us their opinions/guidance
regarding the following:

- fppropriate evaluation methodology (e.g. advisability/
feasibility of Introducing controls; need for pretests)

= Appropriote sample frame and sampling methodologies,
should we decide on e quantitative approach.

- fppropriate instrumentetion (e.g. rros and cons of using
questionneaires, interviews, case studies)

- Appropriate role for quolitative/ethnogrephic dete
coliection procedures

3. Arrive at one or more options for CLASP |1 svalustion design that
ore methodoiogicaliy sound, feasible, end affordabie.
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The workshop also provided en encellent opportunity to explore o
series of related topics:

- TRppropriate min of process and impact eveluation
methodologies.

_~ fppropriate time frame for longitudinal data collection (e.g.
when Is enough encugh)

- Rudiences for both the process and impact evealuation and
the types of date these sudiences will need

On the last doy of the workshop each expert was osked to put himself
In our shoes end propose an approach to CLASP |i impact eveluation
thet would meke sense given the design of CLASP il and the unique
environment under which we are operating this progrem.

Reported below, in three sections, are: (1) key Insights gained from
the workshop that will be of use to us as we plan and implement our
CLASP 11 impact evaluation design; (2) an outline of two options for
the CLASP I Impact evelustion, with our recommendetion for the
option that we think makes most sense given our needs; end (3) a
consideration of procedures for tracking CLASP | returnees under the
CLASP |l impact evaluation.

R.  INSIGHTS GRINED FROM THE WORKSHOP

Combining Ray Chesterfieid's proposed evaiuation design with the
views of four experts, each in very different areas, turned out to be
an Ideal way to go. Through the workshop we were expossd to sach
of the enpert's views; we were abie 10 hear their views of each
other's views; we were able to bounce our own Ideas o). of them end
get their reactions; and most Importantiy arrive at some insights that
have mejor implicaticns for CLASP 11 evaluetion design. These Insights
are as foliows:
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1. Eor our epalyotion activities to be effective, we need to
define yp front who our gudiences are and the types of
questions they will hove,

Defining, up front, who our audiences are, the types of
questions they will have, what kind of information they wili need,
when and in what format they should recelve this information are all
critical first steps In the design of an evaluation. Without these
ingredients In hand, the best of evaluations will have a high
probability of either failing on its nose or being Ignored.

Before the workshop | took a first crack at defining our
audiences and the questions to be asked (Rttachment 2). Basically, |
identified three key audiences: our fieid missions, ourselves, and
Congress. What | had not done was to think through which audiences
would be most interested in which questions (i.e., where are our
priorities).

By the end of the workshop | had reached the following
conciusion which was not clear in my mind as we entered the
workshop: for the majority of our impact related questions our most
~loglcel audiences are field missions (who have the most to gain from
the resuits and the most ieverage vis a vis their abliity to make
changes as a resuit of the svaluation) and ourselves in RID/IW.

: Congress, while an Important user of data on adherence to

policy guidance (e.g. percent disaduantaged, percent long-term), has
not yet displayed any interest in Impact related motters. The current
general attitude on the Hill s that our participant treining activities
under CLASP are good, therefors what is there to eveluate? To
attempt to enticlpate and eswer impact questions that might be of
interest to Congress or that we think Congress should be interested
In, runs the risk of investing e great deal of time and money In an
evaluation for which there mey not be an audience.
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2. [le should nut our impact eveluation money where we con
moke on “jmpoct”

Tveluation can be o very expensive process. Once we have
identified the audience for the evaluation we must apply e screening
process that will permit us to decide how much to Invest In enswering
a given evaluation question. This screen should Include two questions
for starters:

(o) What is our level of uncertainty regarding the answer
to the evaluation question(s) we are esking?

(b) Once we obtain the enswer to our question(s), what
leverage will we heve to Introduce change?

If we do not know what the answer to a given question will
be ond really want/need to know the answer to thet question (high
level of uncertainty) and if we have o great deal of leverage (e.g. once
we onswer our question, we can take actions that will make a
difference), then It makes sense to moke a relatively large Investment
in order to answer the eveluation question.

If, on the other hend, we elready know the answer to our
question (high level of certainty) and/or we know e priori that we
can't meke any changes even If we wanted to (low level of leverage),
we shouid elther forget investing money In answering the question or
only Invest a minimal amount.

LEUEL OF UNCERTRINTY

Low HIGH

Lo} | no/minimal | moderate
investment investment
LEVERAGE

moderate LARGE
HIGH | Investment | INVESTMENT

This simple, yet criticel, message was worth the whole three doy
workshop.

{0
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3. Ihmmﬂmﬂﬂimmmgmd{n&u%smmy
the doto we would ideolly like to obtaln from the CLASP ||
Impoct evaluation,

Our key interests vis a vis Impact evaluation lie in three
ereas: (1) impact of training on attitudes towsrd /knowledge of the
U.S.; (2) impect of training on carcer development; and (3) Impact of
training on leadership skills. The following insights geined from the
workshop have major Implications for the approach we adopt for
collecting data in each of these areas:

- Rttitudes are very difficult to measure with any high level
of reliability and validity. While a quentitatively oriented
questionnaire could be developed to get at attitudes, It
would be tricky to carry out in such o way that we are
assured reliable and valid data.

- Knowledge can be measured but this knowledge will vary
greatly from participant to participant given the wide
variety in CLASP 1l Implementation. Qualitative
procedures may give us & better sense of the range of
knowledge gained than would quantitative procedures
which might limit our data gathering capabilities.

- Career depelopment and leadership are both difficult to

quantify and measure reliably over an entended period of
time. Among others, their manifestation may change over
time (e.g. the perticlpant may choose to go "underground*
for several years and not manifest his/her new skilis in an
obulous fashian). Rgain, quelitative procedures (case
studles, semi-structured interviews) will provide & more
useful vehicle for Mmeasuring progress than will
structured, quantifiable questionnaires.

4. Epoluation is an evolving nrocess

This was a key insight from the workshop. CLASP Is o dynamic
evolving program. Misssons adjust their Country Training Piens from
year to year. The RID/W audience changes every several years. New
Interests surface on the pert of Congress and other influential

,l){f\



constituents. in order to evaluate CLASP |1, we need o design that can
evolve as CLASP |1 evolves. To design our CLASP Il impact evaluation
todey In such a woy that it wili provide us with answers to our key
Impact questions in five years, witheut any prior feedback, Is likely to
be 6 waste of time and money. In flve years the questions of todey
ore likely to be “stale" (e.g. It Is highly likely there wili be new
questions considered of more relevance). In additlon, given our
transient bureaucracy, none of us that posed the questions today wiil
be here Tive years from now to recelve the answer to the question
ond apply the result.

in other words, we need to bulld flexibility Into the
evaluation design to permit us to: (e) obtein timely answers to our
fQuestions of today; and (b) factor in tomorrow's questions.

5. Process” and “impoct” gre closely interwopen with one
another

Itis difficuit to contemplete carrying out an “impact®
evaluation without incorporating *process® data. Similarly "process*
dote meeons o great deal more when supplemented with "impact"
data.

We ore currentiy collecting valuabie "process® data under the
CLASP | evaluation and will need to continue collecting these date
under CLASP II:

(a) The CLASP Information System (CIS) Is e date base that
contains descriptive data on oll CLASP participants. We
depend on CIS for purposes of tracking CLASP policy
compliance (percent disadvantaged, percent women,
percent ieaders, urban/rural location, type and duration of
U.S. training) a key element of our *process* svaluation.
CiS Is also Impactent te us for purposes of our “impact®
evaluation: the data contaeined In CIS provides us with the
point of departure for seiecting our samples; CI$ Is &iso
useful to us as background Information that can facllitate
the interpretation of impact dete we obtain from
perticipants.

i
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(b) Enit questionnaires, administered to all CLRSP
participants Immediately prior to thelr departure from the
Uu.s., provide useful insighis on the training process: what
{rairees-acdualiy didwhllein the 4.5.{e.g. motureof
academic experience, aature of Evperience Americe; thelr
views of these enperiences, and suggestions as to how
they can be Improved;. These date, along with data to be
collected In the flelii, &3 parl of the trainee follow-up or
"Impact” eyaimaiion, £un be wulle ysaful as a gutde in
Interpreting impuct duia,

6. Need for field missions to "byy-in” to the CLASP I epalyetion

in order for the CLRSP 11 himpact evaluation, whatever it might
te,to de effective H wuet hove stisny 2kdorsement/oversight from
our field missions. Whatever we o we must get field missions to
"buy In" In every sense of the word. This means that fleld missions
must:

(a) Understand from the staeri what the evaluation will entali
and provide thelr own input inte its design; and

(b) Have access to the evaluation contract to do their own
*buy-ins® for information that they need to improve their
programs.

i can't emphasize this enough. Field missions, with reason,
ere beginning to signsl their resentment ovsr the time they must
spend In facliitating AID/WW initiated eveluations thet they recelve
very little benefit from. if our eusluations are to be carried out
effectively, they must have tha input and support of what Is probebly
thelr key audience, fleld missions.

7. LConditions necessary {or npersesing the CLASP 11 impact
guoluotion

The quality and relevance of the CLASP 1] impact evaluation
product is as good as the oversight/guidance we put into It. We need
someone In AID/W to oversee the svaluation who has both the time
and the expertise to provide edeguete oversight and the continuity to



see the evaluation through. Equally importantly, we need to fing
some way to "educate* our field missions personnel on the basics of
evaluation methodology - enough so that they know the questions to
vsk; the kind oY inTormation they should be asking Tor; end ways in

Which they can incorporete data into the design/ redesign of their
programs.

This observation has some very Important implications:

(0) We need to find some way of funding one or more
evaluation orientation/tralning Wworkshops during the
first year of CLASP 11 for our field misslon personnel. 1f
We don't do this, | fear we will be Investing money in an
endless trough that will give us few useful returns.

(b) We need in our RID/W oversight position a person who
can provide continulty - e.g. preferably a civil servant, It
Is very important that this person have a background In
educational research/evaluation.

Both of these topics were discussed at length at the
workshop. The following conclusions were reached:

(e) Using o control group, while Ideal, does not appear
feasible for most circumstances under which we are
working. In rejecting the concept of a tontrol group, we
heed to keep In mind that we can never be sure that our
dota (e.g., changes In the behavior of our subjects over
time) is entirely due to the training provided (e.g. other
factors may heve influenced these changes).

(b) Pretest dota may be useful In some circumstances (e.g., In
assessing ottitudes toward the U.S. and changes in these
ottitudes as a result of u.s, training). However, for most
of the date we are Interested in (e.g., career
edvencement, leadership) retrospective accounts from
returnees regerding their status, perspectives before
treining should suffice.



9. Annropricte mix of quantitative and qualitative date

When we refer to the term "quantitative* in the context of an
eveluation we usually refer to an instrument (for ekample, o
questionnaire) that Is sdministered in exactly the same way to all
persons and that hes a series oY boxres or categories amongst which
one rmay choose to select the most appropriate answer. Household
surveys, opinion surveys and other data gathering tools administered
to large populstions and populstion samples are usually heauvily
quantitative.

"Qualitetive” methodologies abound. They can range from o
case study, where an anthropologist/ethnographer spends up to two
months living in & village studying the cultural characteristics of the
Individuals living in the viliage, to the more structured -- yet open
ended -- interview protocols used by Ray Chesterfield to summarize
the information he and his colleagues obtained as o resuit of spending
two days in & given community interviewing CAPS returnees, their
families, their employers and other influential members of the
community. 1t is particulerly critical, when applying quelitative
methodologies, to have qualified individuals trained to collect the
information desired.

While quantitative data are useful and have a definite role in
the evaluation of educational programs, as it turns out (end this
advice comes esven from our quantitatively oriented advisors) - given
the rich diversity inherent in the CLASP program, the circumstances
under which we ere working, and the nature of the types of date we
need to answer the eveluation questions - there is much to be geoined
from qualitative date collection procedures:

- Case studies (similar to those recently carried out by Roy
Chesterfield in Costa Rice and 6uatemala) have the benefit
thet they provide us (RID/W and field missions) with
Immediate feedback that we can quickiy apply and use to
make adjustments in our training program.

= [f corried out appropriately, case studies and other
semi-qualitetive measures such as semi-structured
Interviews, permit us to get ot dote (for enample,



leadership) that would be very difficult if not impossible
to get at using o structured quentitatively oriented
questionnaire,

- Lase maecmbemuntedmiﬂoﬂ Hime period-end
con be easily adjusted os dete/information needs change.

= In the event we or a fieid mission wish to mount a
structured questionnaire/interview that will provide us
‘with quentifiable dete, case study methodologies , carried
out a priori, permit us to de*elop the constructs
(categories) for each question that should be included in
these questionneires/interviews.

We also concluded that structured questionnaires with
cotegoricel answers, while useful in 8 humber of circumstances,
present e number of limitations for the CLASP 11 evaiuation content:

= They may not tap the information we most need (e.g.
the respondent elther wil not elicit the right response
vie the questionnaire or the questionnaire does not
provide the cotegory or cetegories needed).

- Structured Questionnaires, if applied to o large
sample over time, are not easily edjusted or modified
without throwing off the data base being put in place.

- Questionnaires, especlaliy if applied to o
representative sample of all CLASP missions and pregrems,
on a continual basis, can be quite supensive.

An important elternative, worth enploring under CLASP I, is to
use qualitative data coilection procedures to obtain data that can be
summarized In a quantifisble fashion. Open ended semi-structured
interviews thet are capable of being reduced to quantifiabie
observations can provide o much richer, more velid base of
information then highiy structured questionnaires with pre-defined
categories.



10. There ore limitetions to the utjlity of collecting longitudinal
doto over entended time perjods.

We were advised by our experts that investing time and

money into collecting longitudinal deta over an extended period of

-time isquestionable. Given the dissipating eTfects of Interventions
and the foct that behaviors often, after a peried, go “underground”
(e.g. are not as readily observable) one or two follow-ups of
short-term trainees over a yeor/year and o half time period foliowing
training is probebly sufficient. We need to exomine further the
optimum time period for following up on long-term trainees.

B. OPTIONS FOR CLASP 11 IMPACT EVARLURTION DESIGN

| have identified two options for the CLASP Il impact evalustion.
The first, my preferred one, involves an approach thet is highly
dynomic ond flexible and relies on & mixkture of quelitative and
quentitotive data collection methodologies with an emphasis on the
qualitetive. This approach, or ma jor portions of it, was endorsed by
the ma jority of the experts who particlpated in the workshop (even
those whose orientation is primarily quentitetive). The second option
is more “traditional.” 1t deports from o quantitative, highly
structured framework. Both assume:

- The existence of a date base on all trainees (e.g. the continuation
of the CIS dota base combined with exit questionnaires
administered to all participants prior to thelr departure from the
U.S.) thet can be used as a point of deporture for drewing samples
for impact evaluation and for interpreting deta coliected from
returnees.

= Field mission input into guiding the design/Implementation of the
option selected.

-  Field mission *buy-ins* for specific eveluation deta fieid missions
wiil require.

- The enistense in both RID/W and field missions of adequate
management oversight.



12

These two approaches, their key characteristics, and their pros and
cons are outlined beiow,

OPTION 1: ummng.munuumnmmmﬂnmmﬂy_m
MMMM:MM@.MQ
nm,ﬂﬂhimm_mnummgmmmﬂmmgm

Qurposes
1. Key characteristics

This option recognizes that CLASP and its key players
(ourselves ond field missions) ere dynamic and ever-changing.
Questions that we have todey need to be answered today, not five
years from now. Similariy, flenibliity needs to be bujit into the
evaluation design to be able to answer tomorrow's questions that
have not yet been formulated,

Under this epproach, we would use as o point of departure the
CIS data base (which provides basic biographical Information on all
trainees) and exit questionnaries to be administered to all trainees
(which provides insights on trainees views of their predeparture and
U.S. experience). The C|s data base and the data from the exit
questionnaires would be used os the besis for designing a sampling
freme that would gulde the seiection of the samples that would be
used in oll ensuing studies,

If we decide to adopt this option our CLASP 11 *Iimpact®
eveluation would octuelly be o series of specific studies, carried out
over o fiue - eight year time period. Eorly studies (e.g. yeors 1 - 3)
Would be designed to answer our current questions. Future studies
would arise as needed (e.g., a3 we ourseives come up with new
questions that we weant enswers to, 8s new actors come in with their
own questions, If and when Congress deciares a specific interest in
some element of CLASP 11 impact). While we would use 8 mixture of
quolitetive and quantitetive deta collection methodologles, our
approach, et least In earfy years, would be cheracterized by the
foliowing:
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- More emphasis on qualitative and semi-qualitetive deta --
case studles, open-ended Interviews, semi-structured
Interviews -- in order to mine and Interpret the rich variety
of dete we are bound to obtain.

= “Ytilizotion of sub-samples, doth of countries and
programs (e.g. 4-6 CLASP 11 countries out of 12; selecting no
more than 2 or 3 CLASP programs per country) to answer our
questions as opposed to representative samples thet drow
from all 12 CLASP 11 countries and all CLASP 11 programs In
these !Z countrles.

The R1D/ID portion of this eveluation would begin with a series
of key questions thet we have formulated (Table 1 on the next two
poges provides an Initiel set of CLASP 11 Impact evaluation questions).

Date answering these questions would be compiled and
reported os they are generated. These date would be summarized
into reports readily understood by ourselves and our field missions
end sent out Inmediately to field missions so that they cen draw
immediate benefit from the findings. Rs appropriate, the findings
would be integrated into formal guidance (revisions to the CLASP i1
design; expansion on certain aspects of the design) to be sent to all
CLASP 1l field misslons.

New questions may arise as a result of the answers we
obtein to our first set of questions In which case In yeors 3 and
beyond it mey be necessary to design new studies to enswer these
questions. Riternatively, new studies may be commissioned as new
*hot® issues surface or as new actors (our replacements, o new
Assistant Administrator for LAC, 8 new Congressmen or Congressional
staffer) enter the scene.

, Field participation under this option would take a humber of
forms. Fleld input would be solicited the first yeer into the design of
the framework for the sveiuation. This, es noted above, Is criticel to
the success of the sveluation effort. Fleld missions would also be
oncourogdto ‘buy-in® to our central evaluation contract for their own
evaiuation activitizs.

ru,\c\
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TABLE 1

ILLUSTRATIVE LIST OF INITIAL CLASP 11 IMPACT EURLUATION QUESTIONS

1) Irainee attitudes toword/kno vledge of the I1,s.

2)

3)

Have participants attitudes toward/knowiedge of the U.S.
changed in any wey since going to the L.S. for treining?

Whot hes been the neture of the changes?

Which aspects of the CLASP || process (pre-deperture
orientation, U.S. training, homs-stays, follow-on) seem to
have contributed to these chenges and in whet wey?

Loreer advancement

To what extent are CLASP |1 returnees edvencing in thelr
cereers (increesed status on-the- Job, Increased responsibility
within the workplace, promotion in renk, increese in salery,
etc.)?

What aspects of the CLASP | training experience seem
to have made the most contribution to these edvencements?

Leadership

In whet ways have CLASP Il returnees’ leadership skills been
enhanced as a result of thelr training in the V.5.7

Whet are they doing with these skiils that they did not do
prior to departing for the U.5.?

What efements of the CLASP I} experience (pre-deperture

orientation, U.S. training, follow-on) seem to heve most
contributed to the above?

s



TABLE 1 - continued

4) Effectiveness of short-term treining programs

5)

fire there any specific types of short-term training programs
common to a number of missionsthet seem to de more
effective then others in enhancing career mobllity and
leadership skills and that should be recommended for broader
epplication?

What are the cheracteristics of these training programs?

fire there any specific types of short-term training programs
common to & number of missions thet seem pot to be
effective in enhancing career mobliity and leedership skills
that should be discouraged?

Effectiveness of long-term training progroms

Whot types of long-term treining programs seem to be most
effective in terms of promoting cereer mobility and enhancing
leaderhip skills (e.g. two-yeer undergraduate, four-yeor
undergreduate, junior year abroad, mesters degree training)?

Under whet circumstences are these programs best carried
out and how shouid they be designed so as to assure
meximum impact?



6iven its evolving nature, should we decide to adopt this option, we
would not prepare o detailed 5 - 8 yeor implementation plen now.
Rether, we would develop and incorporate in our CLASP i1 PP o
conceptual framework and rationale that lays out the baslis for the
CLASP 11 evaluation (both process.and impact). This framawork would
be expanded upon and enhanced next fiscel year once we heve o
better idea of how fleld missions will be designing their individuel
CLASP |1 projects and, once we have had the opportunity to obtain
input from our fleld missions into the CLASP 11 evaluation design, For
every year thereafter it would be the responsibitity of LAC/DR/EST to
prepare a yearly CLRSP |1 eveluation implementsation plan that would
be approved by the director of LAC/DR and by CLASP 11 field missions
before teing put into effect.

While this approach is highly quelitative In nature, it does nc
rule out the use of quantitative deta coliection methodologies nor
does it rule out quantifying the resuits from the studles in 8 manner
useful to sudiences. We may, Indeed, want to administer
questionnaires (for enample to enplore attitudes toward/knowledge
of the U.S. before and after training). These questionnaires would
differ from those presented under Option 2 below In that the
questionnaires wouid be administered to a limited sub-sample of
perticipents rather then a random sample of CLASP I} particlpants in
alli CLASP 1l countries.

2. mnmmnmmmmmu

This is the sequence of activities that | would envision should
we decide to adopt this option:

Yeor ) (FY 1990k

Concentrate efforts on organizing for the CLASP 11 impact
eveluation. This would involve the following:

(1) Finding o qualified Individual to oversee CLASP |1
eveluation activities from AID/IW. | can't emphasize this
enough - we need both the skills and the continuity to
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oversee what could potentielly be o very useful process.
If we sren't able to find such an individuel we may heve
to drematically re-think whet we want to obtain/can
obtein from CLRSP 1| eveluation activities.

12) Through case studies carried ouY In @ sample oT TLRSP 11
countries (possibly using CAPS funds currentiy availeble
under the CREFTS contract), developing the constructs (e.g.
categories) required to operationalize and define for
future evaluation purposes such key terms as
"leadership,” "career advancement,” “attitudes,”
*knowledge."

(3) Developing a "menu” of evaluation options to be used in
the CLASP ! impact evaiuation. As a resull of the case
studies and given our key questions, define the
appropriate mix of qualitative, semi-qualitative amd
quentitative methodologies that can be used over the
course of CLASP |1 to collect the data thet we need.

(4) Getting field missions to "buy-in" to the CLASP Il impact
evaiuation. This would include: (a) orienting field missions
to CLASP 11 Impact eveluation through one-two week
training sessions provided at the sub-regional level; (b)
reaching an agreement with field missions regarding the
objectives and approach to be used In the CLASP 11 impact
evaluation; (c) identifying field missions that would like to
participate in early cross-mission CLASP 11 impact
evalueation activities; and (d) orienting field missions on
how they can buy-in to the CLASP il impact svaluation
with thelr own funds to collect data thot they spectfically
need. '

(5) Preparation of o conceptual framework for CLASP |1
impact svaluation that has the approvel of AID/I and
fleld missions.



(6) Preparation of o detailed implementation plan outlining
impact evaluation activities to be carried out during year
two of the evaluation (NOTE: This plan would be updated
annually to refiect emerging questions/issues that we
cannot anticlpete todey but need to factor into future
evaluation activities.)

Yeors 2 ond 3 (EYs 1991 ond 1992);

The activities proposed for years 2 and 3 are particularly
important from the point of view of RID/W as they address
topics of immediute interest to us from e strateglc/policy
content. We would engege In three types of activities:

(1) Corrying out one or more studies to enomine/validote the
Rremises underiying the design of CLASP I1.

Through one or more focused studies (e.g. studies that do
ot teke all CLASP 11 missions and all CLASP 11 programs
but rather e sub-semple of missions and programs)

Wwe would concentrate our efforts on attempting to
enswer questions 1-3 in Table 1 above, i.e. we would
exomine whether the premises underiying the design of
CLASP 11 (e.g. that we can successfully enhance the
leadership capabilities of individuals from the LAC region
through a carefully designed program to upgrade their
leadership skilis and enhence their ieaderhip capabliities)
are well founded.

The resuits of this initiel study or set of studies would be
used to prepare, at the end of year two or sometime In
year three, a document for ourselves, cur field

missions, and perhaps for Congress that would esemine
the premises of CLASP ii. Rs necesseary, this document
would result in guidance to field missions to make
mid-course adjustments in CLASP |1 design.

1"1( ‘
(‘-) '



(2) Initioting o series of ongoing studies thet would enomine
specific CLASP I progroms with on eye towerd
recommending their continuance and expansion,
8djustments In these programs or their eliminotion.

“¥his s where-the CiASP H tmpoct wouivstion, intiose
tandem with process date obtained through the CIS and
eHit questionnaires, cen give us our most concrete and
useful assistance. R number of missions under CLASP |
have initiated similar programs (e.g. short-term training
of primary teachers; training of rural mayors; training of
high-school students). These programs ere being carried
out In meny cases on & repeating basis, and yet we do not
have Information that tell us how useful they ore,
whether it Is appropriate to keep repeating them, and
how they could be improved.

Once our CLASP Il misslons have carried out their Sociel
Institutionel Framework (SIF) analysis and designed their
own CLASP 1) Project Papers we will be in a position to
identify programs that would be in our collective interest
(field missions end RID/W) to take a close look at (e.g.
programs that are to be carried out on a repeat basis
within @ CLASP i1 misslon or across CLASP 11 missions; new
programs that, due to their "Innovative" nature may be
worth taking e closer look at glven their Impiications for
future CLASP 1) progrems).

During years 2 and 3 of CLASP 1] (and indeed in future
years as we continue to heve need for this type of
endeavor) we would selectively choose specific programs
of interest to us end field missions and, through a
combinetion of case study and other semi-structured
queiitative methodologies, ssamine what cen be learned
from these programs thet would heve useful implications
for future CLASP |1 programming.
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This endeavor would result in the issuance, as studies are
completed, of periodic reports to be circulated to all CLASP
1 field missions, providing guldence/insights on how to
corry out (and conversely how not to carry out) these
Progroms. fs-necessery, the studies moy resultin the
Issuance of Tormel guldelines o Tield missions le.g.
recommending thet a given program not be continued;
suggesting, based on the results of & given study, that
certain practices be modified).

(3) Lield byy-ins

Under this option we would be encoureging field missions
to start buying into the CLASP It fmpact evaluation as soon
as they like for purposes of exploring specific topics of
interest to individual missions. fn some ceses missions
moy decide to "piggy-back” on studies we are elready
carrying out in their countries by adding on one or two
questions to the questions we are olready asking or
asking the evaluator to collect date from individuals in a
given village that the evaluator plans to go to anywaey
thet are not pert of the eveluators' sample. In other
cases missions mey went to mount their own separote
(quentitative or qualitative) evelustion studles.

This approach raises, however, some interesting issues:

(0) If we went missions to reaily "buy-in" and feel
comfortable in using our central contrector (something
we would ideally want to encourage to make sure that
quality dete are being generated) we need to give
missions the liberty to decide whether or not they
want to share their results with us. in some
Instances, @ mission may wish pot to shere the dete
with us and to heve the date go only to the field
mission. We should be prepared to let this happen.



(b) We need to build into the central CLASP I evealuation
contract ample field mission buy-in capability (e.g.
elong the lines of the CREFTS or EHRTS contracts).

Years 4.0n9 5 and beuend (F¥s 1993, 1954 end Deyon)

Glven the flenibility involved In this approach, the dynamism
of CLASP 11, and the fact that by year 4 none of us will be
here, it is hard to predict what course the CLASP 1| impact
evaluation studies will take.

For purposes of current planning we can certainly envision
two lines of inquiry:

= The continuation of field mission buy-ins

= The continuetion of studies to enamine sub-programs
carried out in one or more countries on a repeating basis
that ere of generic interest to us

Other studies wiii undoubtediy surface -- studies arising from
questions raised/left unanswered by prior studies; studies to
respond to "hot" new issues that our successors or Influentiel
.elements in Congress might have. Rs new questions surface
we would need to apply, on a case by case basls, our key
criteria for funding evaluation activities (level of uncertainty,
amount of leverage) and, based on the outcome of epplying
these criteria and teking Into eccount funding avellabilities,
decide whether or not to corry the studies out and ot what
funding levels.

We would also envision, should we follow this option,
sometime early In yeer four bringing In en sxternel perty to
evaluote the evaluation (e.g. Is our approach eppropriate, are
dota collection methodologles sound and on terget, whot is
the quality of the data collected and they wey In which it Is
reported).

/7\9(]
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Should we opt to follow this appreach, by the end of yeaer five
we should heve completed a number of studies that would have
implications for our EOPS. More importently, we would heve
accomplished putting in place a mechanism for providing constant
{eedback that would have 8nabled us, during CLASP {¢ implementation,
to fine-tune the CLASP || design.

3. Rdvontages of Option |

Dption 1 has a number of, whet are in my opinion, key
edvantages:

A “user friendiy" design thet would permit us to obtain
answers to our questions on o quick turn-around bes!s and
use these answers to fine-tune CLASP Il implementation.

Potentially, 8 cheaper design to implement. Size and
humber of case studies could be tailored to reflect funding
availabiliti:s, :

The fienibility to introduce/adjust questions mid-stream
to edapt to new lnterests/lssues/enlgencles.

If done well, the credibility of an evaluation thet

makes observations based on in-depth cases and does not
ettempt to make sweeping generailzations thet are
subject to attack from e methodologicel perspective.

4. anummmmgmmmmm

There are certain things thet this option definitely would not
buy us. We should be sware of them up-front and willing to
dispense of them, should we decide to adopt this option.

Significant amounts of quantietive dete, based on
reletively large samples, that can use to make broad,
sweeping generalizations regarding the CLASP || progrem.



- A roadmep thet would permit us to put in place, from the
beginning of the project, a design thet will be cerried out
in a consistent fashion over a five year time period.

OPTION2: A more formolized design which sets out quantitetive
Rerometers and torgets ond relies more on stryctured
guestionnoires and intervlews.

1. Key.choracteristics

The approach proposed for Option 2 is one thet is largely
(elthough not enclusively) quantitative in nature. As in Option 1 the
approach to be followed would be one of close collaboration/input
from field missions during the first year. Option 2 would also evoeil
itself of the CIS/enit questionnaire date base. Where Option 2 differs
from Option 1 is in the following:

- We would set in place, early on in the design process, one
or more follout-up questionnaires, which our contractor
would administer on a perlodic basis over a five to eight
yeer time period.

- We would drew as our semple participants in all progrems
from all 12 TLASP |1 missions (rather than teking o
sub-sample of programs and missions as would be the
case under Option 1).

= We would invest a greot deal of effort, during the first
yeor of the eveluation, in selecting an appropriate
sampling frame and, via case study methodologies,
identifying the key date elements that would need to be
included In the questionnaires.

- Instead of a series of studies, as is the case under Option
1, we would be buying one mester study to be carried out
over a five-eight year time frame.
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2. fdvantages of Option 2:

Options 2 has three potential adusntages.
= R .more traditional/“accepted” methodolegy.

= Predictability: the ability to orgenize and design up-front
on eveluation approach that would be carried out In @
consistent fashion over a five to eight yeor time frame.

-~ Dote that are readily quantifiable and easy to
summaerize for a lay sudience.

3. Wbhot we woyld not be gble to get ynder Option 2:

- An evaluation approach that Is not neerly as user friendly
as Option 1: if we follow this epproach it would be
difficult, without me jor disruption in the integrity of the
evaluation design, to make significant ad justments
midstream either in the contents of the questionnaires or
the date collection methodologies.

- Dota thet are always "timely." With e design that calls for
the collection of the same data yeor after year, we wouid
run the risk of generasting, as time goes on, data that are
“stale” or "old hat."

= Ifwe are not careful we mey end up with date that are of
dubious validity.

= Fiexibility In funding: given the progressively ierger dete
base thet would accumulate under this design, we would
be soddied with en Increasing enpense just to meintain
the deta base.


http:methodole.qy

C. INTEGRATING TRRCKING OF CLASP | RETURNEES INTO THE CLASP 11
EVALUATION

The decision hes already been made to track CLASP | returnees as
portof dhe LIRSP 4l sbaluation. Aciuslly, thic tracking will begin this
FY prior to the initiation of the CLASP 11 evaluation. CRPS returnees
(both short- and long-term) will be selected as part of the Phase 111
activities to be carried out under the Central America Education Field
Technical Support (CREFTS) contract and financed with approximetely
$350,000 in CAPS funds left In the contract designated specifically for
CAPS evaluation purposes.

Under the Phase |11 CAPS evaluation the following will teke place:

A sample of CAPS returnees, both short- and long-term, will
be selected for purposes of follow-on.

Case studies, similar to those carried out under Phase I for
Guatemala and Coste Rica but less structured, will be carried
out, in order to: (2) initiate the development of the constructs
for leadership, career development and attitudes that wlll be
required for further CLASP evalustion purposes ; (b) identify
ane or more methodologles for applying these constructs in
the implementation of the CLASP 11 evaluation; and (c) coliect
preliminary dats on the impact of CAPS on returnees.

R report will be prepared which: identifies the methodology
followed in the case studies; identifies the constructs; and
proposes one or more methodologiles, in addition to case
studies (e.g. semi-structured Interviews, open-ended
questionnaires) for coliecting dete on CAPS and CLASP 11
returnees using these constructs.

fin additional report will be prepered, summarizing the
preliminary outcomes of the case studies, end providing
insights for the early stages of CLASP 11 implementetion.
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- Rs appropriate, and pending the availability of additional
funding, further foliow-up wiil be done on this sub-semplie of
CAPS returnees In order to track the impact of their U.S.
experience over time.

- In addition, AID/LI! - in close collaboration with one or more
CRPS missions - may use remalning CAPS funding to initiate a
one or more studies to examine the effects of one or more
sub-programs (e.g. Costa Rica 4-H student groups; bilingual
promotors from Guatemala) on returnees. These studies will
serve both as a pllot/trial run for the program specific studies
to begin during yeer two of the CLASP |1 evaluation and to
provide useful insights that can guide eariy CLASP {1
implementation.

Pending the outcome of the aboue studies and decisions made in
early FY 1990 vis a vis the CLASP 1§ impact evaluation, a certaln
portion of this CLRSP | sample may be tracked further over time using
CLASP 11 funds.



ATTACHMENT 1
AGENDR FOR CLRSP 11 IMPACT EDALURTION DESIGN WORKSHOP
MRY 3-S5, 1989



CLASP 11 EVRLUATION DESIGN WORKSHOP

WEDNESDAY, MAY 3

10:00 A.M,

Welcome/objectives of workshop
Logistics
Revlew/revisions to agenda

10:20 AM. Beckground - history of CLASP
program, factors Influencing
CLRSP implementation, objectives/
perspectives for CLASP 11

11:00 R.M. CLASP evaluation activities to date:
Aguirre evaluation, CAPS case
studies

12:30 PM. Lunch

1:30 P.M.  The political/strotegic content -
Wwhy are we carrying out the
evaluation, who are the sudiences,
how will data be used?

3100 P.M.  Critique of proposed CLASP |1

eveluation design

THURSOAY, MAY 4

8:30 AM. Summary of dey one proceedings

9:00 R.M. Methodological considerations: what
type of experimental/quasi-experi-
mental design is eppropriate?

11:00 .M. The sample: appropriate sample

size, methodology for selecting a
sample

Bernbaum
Jones

Carney
Glllles
Warfield

Chesterfield
6onzales
Keuffmen

Cronbach
Bernbaum

Chesterfieid

Compbell



12:30 P.M. Lunch

1:30 P.M.  Questionnaire design, tracking of . Cronbach
trainees - when Is enough enough?

300PM. Fariching quantitetive sutcomes Xevine
with quelitative data

ERIDAY, MAY S

8:30 A.M. Preparation of options for CLASP Workshop
impact evaluation design Perticipants

10:30 A.M. Presentetion of options Workshop

Participants
12:30 PM. Lunch

1:30 P.M.  Wrap-up: options for CLASP |1 evelua- Bernbaum
tion design; conducting an evaluation Carney
thet is methadologicelly sound,
affordable, and feasible

330 P.M. Close 1o workshop Corney



ATTACHMENT 2

EUALUATION DESIGN FRAMELWORK PREPARED PRIOR
TO WORKSHOP
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DATA DESIRED

1. ACHIEVEMENT OF TARGETS

1.1 New trainee starts

1.2 Minimum 408 wom2n

1.3 Minimum 708 disadvantaged
1.4 Minimum 208 long-term

2, IMPLEMENTATION PROGRESS
L]

2.1 Adequacy of procedures for
recruiting, screening &
selecting leaders

2.2 Adequacy of design of
individualized training
plan

2.3 Adequacy of pre-departure
orientation

2.4 Training in u.§.

— Quality & appropriatetm

of technical training

= Quality & agpropriateness

of Experience America

2.5 Quality & appropriateness of

follow-on

2.6 Cost containmert

1/ On a select basis

CLASP @1 EVALUATION DESIGN FRAMEWURK

AUDIENCE MECHANISY
FIELD LAC LAC CONGHESS ~ CONI'RAC-
BUREAU  BUREAU “TOHS
{LAC/DR) AGENCY
MGT.
X X X X X CTP Updates
CLASP Information System

X X x)y (x)y X Two week field visits

to field missjions

TIKING

Annual
Biannual

Every two
years

BULGET

$100,000/yr

$300,000/yr



DATA DESIRED

3. EFFECTS {IMPACT) ON TRAINEES

MECHANISM TIMING

Attitudes/knowladge of U.S.
U.S. linkages

Career advancement
Leadership/multiplier effect

2189R

AUDIENCE
FIELD LAC LAC CONGRESS ~ QUNTRAC-
MISSIONS  BUREAU  BOREAU TORS
(RT7R)  REEY —
MGT.
X X X X X

Combination of quest-
ionnaires & case studies
(time-series)

Questions:

- Sample size

- Control group

-~ Duration & frequency of
time—series

= Need to treat individual
groups as separate
mini-evaluations

~ Need for central
evaluator as opposed

to mission evaluators.

BULGET

options:

300, V0U/yr
500,000/yt



ANNEX I
Page 1 of 2

AGENCY FOR INTERNATIONAL DEVELOPMENT
WASHINGTON DC 20523

ENVIRONMENTAL

Project Location

Project Title

Project Number

Funding

Life of Project

IEE Prepared by

Recommended Threshold Decision

Bureau Threshold Decision

Comments
Copy to
Copy to

Copy to

LAC-IEE-89-47

THRESHOLD DECISION

LAC Regional

Caribbean Latin American
Shcolarship Program II

598-0661 and 597-0044
$200 million

Eight years

Elizabeth Warfield

LAC/DR/CEN

Categorical Exclusion

Concur with Recommendation

None

Joe Carney, LAC/DR/EST

Elizabeth Warfield, LAC/DR/CEN &~

IEE File

711««»/{, /A‘j_jﬂ Date J.N |5 1989

James S. Hester

Chief Environmental Officer

Bureau for Latin America
and the Caribbean
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ANNEX I

Page 2 of 2
INITIAL ENVIRONMENTAL EXAMINATION
Project Location : LAC Regional
Project Title : Caribbean Latin American

Scholarship Program II
Funding ¢ $200 million

Project Description

The goal of the Caribbean Latin America Scholarship Program II
is to promote broad-based economic and social development in
the LAC countries by encouraging and strengthening democratic
pluralism and free enterprise economies. The program purpose
is to equip a broad base of leaders and potential leaders in
LAC countries with specialized skills, training, and academic
education, and with an appreciation and understanding of the
workings of democratic processes within a free enterprise
economy.

To achieve the goal and purpose, CLASP II will provide $200
million in A.I.D. grant funds through 13 mission projects and
an LAC regional project over eight years for customized
training programs incorporating both Experience America and
follow-on activities. All CLASP II participants will be
leaders or potential leaders on the local, community, or
national levels and participants will be representative of the
social and economic structure in each country.

Environmental Impact

The proposed project will not involve activities that have a
harmful effect on the natural or physical environment. The
activities which will be carried out qualify for a categorical
exclusion according to Section 216.2(c) (2)(i) of 22 CFR as
"education, technical assistance or training programs except to
the extent such programs included activities directly affecting
the environment (such as construction of facilities, etc.).”

Recommendation

Based on the categorical exclusion discussed above, LAC/DR
recommends that the Caribbean Latin American Scholarship
Program II be given a Categorical Exclusion determination
requiring no further environmental review.

Concurrence: :77—i—————"'7‘7§,—————~—

Terrence J. Brown

Director

Office of Development Resources

Bureau for Latin America and
the Caribbean

¢li4f

Date
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Funding levels and staffing requirements for the Evaluation

Funding for the CLASP II evaluation will come from two sources:

- AID/W: for those activities that involve management and policy
oversight and to carry out studies that collect data on specific
field programs common to a numober of missions that can, in turn,
be used to provide guidance for improving the delivery of these
programs; and

- Individual missions: for those studies that address questions
of particular interest to one mission.

The anticipated level of effort, for AID/W funded activities, is
$4,810,000 over a five year period (or approximately $950,000 per
year) as follows: -

- Three senior staff to serve on a full-time basis over a five
year period (180 person months x $12,000/person month =
$2,160,000):

-- One to oversee the refinement, updating, and
implementation of the CIS and the refinement and reporting
of data collected through exit questionnaires.

-- One to oversee and carry out the preparation of
bi-annual reviews of CLASP II management/implementation and
to provide implementation assistance to CLASP II field
missions.

-- One to oversee/quide studies designed to verify the
assumptions underlying CLASP and to assess the
effectiveness/adeaquacy of individual training programs.

(Note: One of these three individuals would also serve as project
manager for the contract.)

- Three full-time assistants over a five year period (one for each
of the above senior specialists) to assist in implementing
activities under the responsicility of each of the specialists
(180 person months x $8.000/person month = $1,440,000).

- One full-time secretary and one nalf-time secretary over a five
year period (90 person months «x $3,000/person months = $270,000).

- Short-term expertise to assist in collecting/interpreting data
both in the U.S. and in country (30 person month’s x $15,000
person month = $450,000).
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- In-country data collectors (120 person months x $2,000/person
' month = $240,000).

- Funding for computer time and for preparation of reports
($50,000/year for five years = $250,000).

Field mission buy-ins are anticipated to average $300,000 per
year or $1,500,000 over the life of the CLASP II evaluation.
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SOCIAL-INSTITUTIONAL FRAMEWORK
USAID/Guatemala

I. INTRODUCTION AND BACKGROUND

A. COUNTRY BACKGROUND

The dominant factor in social, political, and economic
life in Guatemala today is the emergence of a progressive,
democratically elected government after thirty Years of
authoritarian rule and civil war. The country is recovering
from the serious socio-political problems caused by the leftist
insurgency of 1978-1983 which was mainly focused in the rural
highlands and primarily affected the Indian populations. 1In
January, 1986, a democratically elected government assumed
power, a new Constitution was enacted, and recovery began.

In addition to political reform, the new government
initiated rapid and long overdue reforms in economic policies.
In the early 1980’s, Guatemala’s economy had deteriorated badly
as a result of the civil violence and misguided economic
policies. The average GDP dropped nearly 20% in real terms
from 1980 to 198s6. Among the economic initiatives undertaken

reduction of the GoOG budget deficit, reduction of inflation
from 40% to 12%, disciplined monetary policy, and effective
promotion of nontraditional exports. The new policies were
effective and the real economic growth rate went from negative
growth to a rate of 3.1% in 1987 and 3.5% in 1988.

As a result of these political and econcmic reforms,
Guatemala today is a stronger and more pProgressive country than
it has been in over a decade. Aside from the rapid advances
which have taken place in Guatemala and the fact that the

Before a true institutionalization of democratic
processes can successfully take place in Guatemala, a large
scale attitudinal change is required. Guatemala has a long
history of resolving problems by authoritarian rule and
arbitrary transfers of power rather than through democratic
processes. These practices have inevitably created widespread



and deep skepticism about the long-term prospects for
democratic reform. This is particularly true for the rural
Highland Indian population which measures the value of
democratic systems by improvements in the delivery of social
and development services, in personal security and economic
opportunity. Urban, educated ladinos demonstrate their
skepticism through cynicism and lack of confidence in the
ability and integrity of the leaders. For both groups,
attitudinal change will be achieved through improved ability to
understand and participate in democratic processes and economic
development.

B. 0CIO~ CS O A .

Future progress rests on the ability of the GOG to
continue to address the significant socio-economic constraints
to development. Primary among these are the social, cultural,
geographic,and economic divisions of the Guatemalan society.
More than half oi che population belongs to one of many
Indigenous groups who speak 23 distinct languages and more than
100 dialects. The dominant economy of small scale agriculture
and itinerant commercial activity is rooted in the traditions
and history of these indigenous populations. Guatemalans live
in over 16,000 small villages that are satellites of 335
municipalities in 22 Guatemalan departments (states). 1In most
areas, social and political allegiances are limited by village
boundaries or family relationships. Geographical boundaries
and limited transportation and communication systems further
work to limit social, political, and economic interaction and
integration. The historical impact of these divisions has
meant significant under-investment and limited opportunity in
the rural and Indigenous areas which in turn has created what
the Cerezo government terms a "social debt".

The "Indigenous/Ladino" distinction is more cultural
than ethnic. The "Indigenous" peoples will wear traditional
Mayan clothing, speak one of the Mayan-derived dialects at
home, follow traditional cultural and religious practices, and
regard themselves as a patural, or native person. Those who
classify themselves as "Ladino" will have a western education,
wear European clothing, speak Spanish at home, and observe
urban social and religious norms. Moreover, the distinction is
not a strict dichotomy but rather covers a spectrum of
characteristics and actions, as individuals in certain places .
may exhibit a combination of the "Ladino" and "Indigenous"
traits.



Most of Guatemala’s Indian population live in the
central and eastern Highlands. They are rural, predominantly
agricultural, and possess limited education, literacy, access
to health delivery systems and incomes. Ladinos are the
dominant cultural group in the eastern and southern parts of
the country and reside in the cities and towns. As a group,
the Ladinos are predominantly urban, wealthier, more highly
educated, and more knowledgable about economic opportunities.
Guatemala City is a primarily Ladino city with a population of
1.5 million--ten times more populous than the next largest
cities of Escuintla and Quetzaltenango.

Agriculture continues to be the most important economic
activity in Guatenmala, providing a livelihood for over 60% of
the population, most of whom are in the eight departments of
the central and western Highlands. The vast majority of these
families are engaged in traditional farming practices on very
small plots of steeply sloped land. They often supplement this
semi-subsistence life with income from handicrafts, work in
nearby towns, or seasonal labor. Rapid population growth of
over 3% annually has diminished the average farm size and
further exacerbated the problems of poverty in these rural
areas. The best agricultural lands which are located on the
southern coastal plains and the southern and northern slopes of
the mountain range are primarily in large commercial farms and
livestock enterprises, and are owned by Ladino agribusiness
interests.

The highly skewed distribution of economic resources in
Guatemala is among the worst in Latin America. The wealthiest
20% of the population receives ¢7.3% of the national income
while the poorest 20% receives only 6%. The largest groups of
the poor in Guatemala are primarily Mayan Indians in the
central and western Highlands. The annual income of an
estimated 90% of the population falls below the minimum taxable
income, while approximately 20% of the population falls below
the extreme poverty line. The social, political, and economic
leadership and power on a national level is concentrated in the
Ladino, urban, economically elite classes.

C. USAID GUATEMALA PROGRAM

The U.S. government developrent assistance program in
Guatemala is committed to solidifying the democratic process
and strengthening and expanding the political and economic
recovery. The USAID strategy is concentrated on economic
stabilization; promoting economic growth through policy reform



and expanded investment in agriculture and the private sector;
increased access to the benefits of growth through health,
family planning, and education; and strengthening democratic
institutions and processes. Special program concerns include
improving environmental management, revitalizing the
agricultural sector, and fostering greater participation in the
benefits of growth of those elements of society that have been
excluded historically. While the Mission has substantial
project activity in all functional areas, the primary
overarching theme of the program is supporting %“he transition
to democratic rule. The crasp program is a key component in
achieving these objectives.

D. CLASP EXPERIENCE TO DATE

CAPS I/Guatemala was obligated through an agreement
with the GOG’s National Economic Planning Council (SEGEPLAN)
with in-country administrative arrangements the responsibility
of PAZAC, the GOG office under SEGEPLAN responsible for CAPS I
implementation. Arrangements for the U.S. training portion

have been provided through a mechanism with the AID/W Partners
in International Education and Training (PIET) contract.

The CAPS program in Guatemala has primarily
concentrated on training Indigenous people from rural areas,
especially in areas seriously affected by the civil violence of
the 1980’s as a means of decreasing their vulnerability to
leftist manipulation and influence. The program has trained
large numbers of people from these historically neglected areas
and has provided training opportunities that were previously
unavailable at such a level. As a result of the decision to
target low income rural adults and youth, the program has been
heavily oriented toward the only type of training appropriate
for this target group -- short-term technical training of five
weeks duration. The target populations, except for youth, were
already established with families and careers, and were both
culturally and financially unable to accept longer term
training. Moreover, the educational background of the trainees
limited opportunities for extended or formal academic training.

By mid-1989, the CAPS pProgram in Guatemala had trained
approximately 4,000 people. Most of the CAPS trainees to date
have been from rural, indigenous groups and the majority have
attended short-term training programs in health, education,
community development, and other technical fields. Long~term
training in hotel management, tourism, public health, banking,
and computer programming has been directed primarily at younger
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trainees. 1In 1988, the Mission initiated a Junior-Year-Abroad
program for qualified university students. All of the trainees
have been from economically or socially disadvantaged groups
and over 50% have been women.

The primary institutional base for follow-on activities
is the CAPS alumni association (ASOPAZAC). The association now
has approximately 2,000 active members and has undertaken
numerous projects. The Association, along with PAZAC, supports
a broadly based program which includes a periodic newsletter; a
job placement and support center; a special project fund for
carrying out community-level projects; a system for nominating,
screening, and ¢vienting new candidates for Peace Scholarship
Programs; and a *“Fadrino" (Godfather) system for assisting
newly returned trainees reintegrate into their communities,
institutions, and/or jobs. 1In 1989, the Mission initiated a
new phase in the follow-on component of the program through a
contract with the Experiment in International Living to provide
a total of four weeks of follow-on training over a two year
period plus a sel¥-directed study program to returned
short-term trainees.

The objectives of the follow-on training are to
reinforce the technical training received in the U.S.; to
strengthen the relations between the U.S. and Guatemala through
experiences gained in Guatemala; to provide a means for the
scholars to continue their relationship with the U.S. Mission
directly, through ASOPAZAC and through the Experiment in
International Living; and finally, to discuss and analyze the
relevancy of the CAPS training to the needs of Guatemala as
well as the individual needs of the trainees in order to aig
the scholars to become more effective agents of change,
activists in the development of Guatemala and effective
participants in Guatemala’s democratic processes and
institutions. This additional reinforcement training increases
the amount of short-term training which the scholars receive
from the five weeks of U.S.-sponsored training to approximately
four months of in-country/in-u.s. combination training.

While the agreement with SEGEPLAN will remain in effect
through the CAPS I March 31, 1992 PACD, the Guatemala Peace
Scholarhip Project will be fully obligated through an AID
direct institutional contract with a U.S. firm. The
institutional contractor will manage all aspects of the GPS
Project, including recruitment, screening, selection (with
USAID/G participation and approval), orientation, data
collection and imput, placement/training, participant
monitoring in the U.S., follow-on and publicity.



While the management mode will change under the Gps
Project, the project focus will continue to be directed toward
training people in two areas: 1) the basic skills and attitudes
necessary to participate effectively in a democratic system,
and 2) technical skills needed for success and economic
development. All CLASP IT (GPS) scholarships will be given to
individuals with proven or potential leadership abilities who
are in positions of influence and respect in the community or
in their chosen area of endeavor.

reached. The following CLASP I definitions will be continued
for the CLASP IT phase,.

¢ Families with incomes
below the minimum taxable income level in Guatemala (Q1,500 per
month) are considered to be eco- nomically disadvantaged for
short and long-term training programs.

¢ All non-Ladino, indigenous and
Caribbean black groups and women are considered to be socially
disadvantaged.

¢ Individuals who exercise some influence over
the thoughts and actions of others. A leader may or may not be
in a formal position of authority, but rather is recognized in
the organization or community as someone who can initiate
action and whose opinion is respected.

N ¢ Potential leaders are incividuails,
usually youth, whose actions, achievements, attitudes, and
communication skills indicate a potential for leadership. 1In
Some cases, the individual will already exhibit many of the
traits of a leader, but may not be recognized as su~h due to
his/her age.

RURAL: All areas outside of Guatamala City are
considered rural for purposes of the GPS project.

1%



families with incomes sufficient to educate their children in
the U.S. or Europe if they choose to do so.

INDIGENOUS: An individual who speaks a native
language, wears Mayan dress and/or identifies himself/herself
as a member of a Mayan ethnic group.

YOUTH: An individual under twenty-five (25) years of
age.

II. STUDY OBJECTIVES AND METHODOLOGY

The objective of this Social Institutional Framework
(SIF) was to review the current target groups served under CAPS
I to determine whether they adequately meet the CLASP II
definition of leadership and to determine whether additional
groups should be included in the program to achieve the program
goals. The SIF study is viewed within the context of the
mission programmatic emphasis on improving access to the
benefits of development for those groups that have
traditionally been excluded, primarily the rural and Mayan
population. In addition, a cross-cutting targeting approach
was used to identify appropriate institutions and positions in
program fields supportive of mission objectives, such as
education, health, and agriculture.

USAID/Guatemala has access to numerous extensive,
in-depth analytical studies and substantial in-house expertise
relevant te this study, including the Cross-cutting Altiplano
Evaluation (1988), Education Sector Assessment (1985), Primary
Education Sub-sector Assessment (1988) , Health Sector
Assessment (1986), and Health Sector Sustainability Study
(1987). 1In view of the extensive base of existing studies, the
SIF is drawn primarily from these resources.

The primary mission personnel involved in the initial
phase of the SIF were a Guatemalan sociologist on contract to
USAID/Cuatemala and 3 major participant in the Cross-Cuttiag
Altiplano study, along vith a Ph.D. economist with degrees in
anthropology and political science who has worked and lived in
Guatemala for more than 13 years over a span of 21 years. The
latter is currently the USAID program information and
evaluation specialist and was the director and primary editor
of the Altiplano study. They were assisted in a one-week
consultancy by the U.S. contractor who will also be responsible
for assisting the mission in preparing the GPS project paper.
The U.S. Ambassador to Guatemala and the USAID Mission Director



were interviewed and their priorities and concerns were
incorporated into the analysis. The views of all senior
mission officers familiar with the Guatemalan socio-cultural,
political, and economic context were carefully incorporated
into the SIF through mission review.

III. CONCLUSIONS
A. GENERAL LEADERSHIP PATTERNS IN GUATEMALA

The leadership structure of Guatemala, as in other
countries, consists of both formal and non-formal positions of
influence and authority. As with other countries in transition
from traditicnal agricultural to modern societies, the
historical divisions in Guatemalan society have left a pattern
of distribution of power and influence that mirrors the
distribution of economic resources. At the community level,
both Indian and Ladino populations have internal systems of
leadership that reflect the predominant cultural patterns of
traditional agricultural societies. However, above the village
and municipal level, social, economic, and political
leadership, both formal and informal, is progressively more
concentrated in the Ladino population. The following is a
brief description of the leadership structure at present:

NATIONAL LEVEL: At the national level, leadership,
influence, and power reside in a few institutions -- high-level

government officials, political parties, the armed services,
and the traditional private sector. Formal elected leadership
consists of the executive branch headed by the President, Vice
president, and is served by the appointed leadership in
government ministries. The executive branch also contains a
number of autonomous institutions of government. The
legislative branch, consisting of a 100 member National
Congress, is weak and dominated by the Executive Branch. The
judiciary is the third formal branch of government and is
headed by the Supreme Court with nine elected magistrates. 1In
addition to the Supreme Court, autonomous power is exercised by
the Constitutional Court, the Supreme Electoral Tribunal, the
Human Rights Office and Human Rights solicitor (Ombudsman) .
The executive branch is clearly the dominant power among the
formal leadership at the national level.

The primary non-government sources of leadership and
influence at the national level include business and
professional associations, large landowners, and journalists.
Among the most important organizations in consolidating the



democratic process are the bar association (Colegio de
Abogados) and business organizations such as the "Comite
Coordinador de Asociaciones Agricolas, Comerciales,
Industriales y Financieras" (CACIF) and the "Comite
Empresarial" (CAEM). On issues affecting their professions,
the professional societies of engineers, doctors, architects,
and others are also influential.

DEPARTMENT LEVEL: An appointed governor of each
department (province) is the primary source of formal

leadership. The departmental government usually consists of a
small administrative staff responsible for administering the
budget provided by the central government. This departmental
government is influential in dealings with the central
government and the municipal authorities. Each department
contains a principal town comprising the administrative and
econonmic "center" of the department (e.g., the city of
Mazatenango in the department of Suchitepequez or the city of
Quetzaltenango in the department of Quetzaltenango). Local
branches of banks and other private sector institutions are
often located in these "secondary" urban centers and are
staffed by local residents. Such people are upwardly mobile
and, because of the greater informality of urban life outside
the Capital city, sometimes find it easier to achieve positions
of leadership in a cultural environment undergoing transition
from traditional Indigenous to urban Ladino. By virtue of
their relatively good commercial and communications ties with
the Capital, these departmental "seats" offer opportunities for
local and national advancement not found in other kinds of
towns.

c : The municipal formal power structure
consists of the mayor and smalil municipal administrative
offices. The mayor is an elected position with administrative
authority over the government tax allocation for' the
municipality (8% of central government revenues are transferred
to the municipalities). The municipal government coordinates
with all of the village councils (principales) in the
municipality and represents the municipality’s interests with
the departmental government. The municipal administrative
staff, particularly the secretary and the treasurer, also wield
considerable influence over the decisions and actions of the
municipal government.

VILLAGE LEVEL: The village councils, which fall under
the Mayan community structure, are elected bodies of village
leaders who represent village interests to the municipal
government and who decide on village level problems and



appointments. The village councils normally appoint young
people of promise to low level administrative and service
positions in the local church " mayordomo®, and the municipal
government "alguacil", from which advancement into the church,
municipal government posts and village council is expected.

At the municipal and village levels, citizen
interaction with the formal leaders takes place through
committees or other citizen organizations. Many of these
committees, the composition of which are made up of activists
and leaders, are viewed as temporary groupings in that they
come together to resolve specific problems (e.g. installation
of potable water systems, road construction, school
construction, etc) and are then transformed into other
committees for other purposes as the nesed arises. The
formation and vitality of these local committees has increased
substantially with the advent of a democratic government and
the reduced threat of violence. During the worst years of the
civil war, such meetings were extremely dangerous as both the
leftist insurgents and the military were suspicious of
community meetings. Consequently, such mcetings were
infrequent. 1In the changing political and social climate, this
form of grassroots participation is again becoming common and
in fact forms the backbone of community development.

Activism and leadership at the community level is
common among some positions and occupations. For instance,
agriculture, education, health and family planning workers and
volunteers are influential and respected in their communities
and in fact are often designated as promoters by the community
in recognition of their leadership qualities. These
individuals are leaders whose participation as volunteers is in
addition to an existing occupation, usually in agriculture.
Cooperatives are also a source and focal point for community
leadership both in technical areas and in general community
improvement.

B. MAYAN AND LADINO COMMUNITY LEADERSHIP PATTERNS.

Although the above description of power and leadership
structures applies to all municipalities and villages, the
cultural differences between the Mayan and Ladino communities
are significant enough to warrant a separate discussion. The
traits described below are to some degree an abstraction,
representing the pure polar extremes of culture rather than the
mixture found in most communities. However, as a general rule,
the predominant nature of communities in the western and
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northern highlands tends toward the Mayan pole while the
communities in the east and south tend toward the Ladino pole.
In some communities, parallel leadership structures exist for
the Mayan and Ladino communities, sometimes extended to a dual
government. Regardless of where a community may be on the
spectrum of cultural values and mores, these cultural
definitions are critical to effectively identifying and
training community leaders.

The Maya unj is rooted in religious beliefs
which form the bedrock of expectations for appropriate personal
and community behavior and which, therefore, are not easily
changed. Leadership in this type of community flows to those
people who uphold the traditions, acting as a force for
stability rather than a force for change. When the community
determines that change is unavoidable, a group will be formed
developing a community consensus for change, who will then
present the problem to the leadership. Faced with such
problems, the Indigenous leader will look to tradition and
historical means to solve the problem. Leaders are considered
"shepherds of the flock", whose responsibilities are oriented
toward community interests rather than individual or family
interests. Such leaders rule by precept -- given the religious
base and legitimacy of the office, the actions of the person
holding the office are seldom questioned. Advancement in the
Mayan community is gained through merit and age.

Within the Mayan community, the authority and influence
of the leadership structure is pervasive. The Mayan leadership
performs all three basic functions of government -- executive,
judicial, and legislative -- adjudicating disputes and
establishing norms. Law enforcement is performed by community
officers (alcaldes auxjliares) rather than national police;
however, the governing and decision-making process is almost
entirely verbal and interpersonal, which appears disorderly and
unstructured to the Ladino. While the authority of leaders
within the Mayan community is extensive, the leadership is
distinctly internally focused. Relationships with the larger
world outside of the community, including government offices
and services, are not maintained on a regular basis, but rather
are sought only when the need arises. Given this inward focus,
the range of community authority is circumscribed by the
Ladinos, who are the Primary point of contact with the outside
world and who control the levers of economic and political
power of the modern, external society.

It must be pointed out, however, that the traditional
views and leadership structure of the Mayan communities have
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been affected, and in some instances severely changed by a
variety of events which have ocurred. For example, the
creation of the so-called "Patrullas de Autodefensa Civil®
(self-defense patrols), an outcome of the civil disturbances of
the early 80's has played a part in eroding the prestige of the
village elders which in turn has caused changes within the
community leadership structure; increased access to
communication for the country as a whole, i.e., radio, has
caused the rural areas to become more involved in national
politics; and, the increased influence of non-Catholic
religious groups, i.e., Evangelicals, has caused a change in
the religious power structure.

Basic cultural traits of the Mayan community have
traditionally been fatalistic, lack of materialism, and a
powerful work ethic. Acceptance, with dignity, of the existing
circumstances rather than initiating action to change those
circumstances is the expected behavior and source of stature
within the community. Material success that improves an
individual’s position relative to others in the community is
unseemly. Work is intrinsic to the meaning of life, so changes
which are intended only to save labor have little value.
Although Mayans will seldom plan for a future beyond the next
Crop year, they are willing to save and invest for specific
goals -- postponing consumption for future benefits.
Self-reliance, within the broader context of community
tranquility, solidarity, and cooperation, is highly valued.

The i ty is far more secular in nature and
is based on law and personal influence. The respect for law,
however, is contextual rather than absolute. Laws only mean
what a given power structure will enforce, so few things are
absolute. This attitude strongly encourages developing and
maintaining an interconnecting web of loyalties and
connections. Thus, while the mode of decision-making is likely
to have the same authoritarian flavor as in the Mayan
community, the basis for the authority is a pragmatic
understanding of power rather than religion. The Ladino will
be more pragmatic and more inclined toward risk-taking and
change. 1In a Ladino community, leaders are those people who
can initiate change when needed, and who will most often look
to new ways to solve a pProblem rather than traditional ways.
While advancement to leadership is still based on merit and
age, these elements are balanced by family connections,
resources, initiative, and other factors. The Ladino community
dynamic is less reliant on committee action and consensus
building than are Indian communities.
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The Ladino community is basically outward-looking
rather than internally focused. They have much better
awareness of national and municipal forces and are far more
likely to use the services for their own advantage than are
Indians. The Ladino ethic is opportunism (in a basically
positive sense) and self improvement. Ladinos have higher
aspirations and are more materialistic than their Indian
neighbors. The focal point of the Ladino will be on individual
self-interest and family loyalties rather than on the community
as a whole. A materialistic outlook helps to better define and
focus needs, so Ladinos are likely to make more effective use
of the municipal tax allocations (8%) than are Indians.

Despite this materialism and ambition, work is not held in high
regard, particularly physical labor. Ladinos are far more
likely than Indigenous people to consume surplus resources
rather than save and invest and also are more likely to use
opportunities and office for personal gain. Given the
individual and family rather than community focus, social and
political conflict is much more common in Ladino communities
than in Indigenous communities.

Both the Ladino and Mayan cultures have elements that
are necessary for development and management of the inevitable
change that will come to rural Guatemala. In the real world
spectrum between the poles of the Ladino and Mayan culture are
found many transitional people wvho combine the best of both
cultures. These people, with a foot in both camps who can see
a little farther than their neighbors while maintaining
traditional valves, offer the best hope for productive change
in rural areas. It is these individuals who are the primary
target group for CAPS training in Guatemala. The training
should seek to reinforce the positive traits of both cultures
in trainees: willingness to undertake hard work; ability to
assess and undertake risks; self-reliant but collaborative
outlook; and willingness to accept compromise in the interests
of the community. All of these traits exist, although in
different proportions, among Ladinos and Indigenous peoples
alike. The potential for rural development in Guatemala lies
in an effective working synthesis of these qualities.

C. CIA ADERSHI RIES

DUCATION SECTOR. A special category of opinion
leaders and influentials is teachers and educators, since their
actions and opinions are particularly direct and influential
for a vital segment of the population -- the next generation.
Moreover, in villages, the teacher is a position of respect and
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can be influential if the teacher is active and involved in the
community. Unfortunately, the Guatemalan education system does
not facilitate community involvement by many teachers while
university professors can be influential in shaping the
opinions and actions of students at a particularly
impressionable age, school administrators can influence a broad
range of actions and attitudes of teachers and communities.
Leaders within these categories can have a positive impact on
their schools, parents, peers and community as well as
students. Moreover, beyond these areas of direct influence,
the national teachers association is well organized and has a
significant voice in public and personnel policy affecting the
teachers. Therefore, individuals in the education sector have
a uniquely broad and profound influence on attitudes and
actions and will continue to be appropriately emphasized in the
programming of this project.

POTENTIAL LEADERS. Potential leaders are somewhat more
difficult to identify, although the Mayan community does have
an established system for promotion of promising young people
through the ranks. The path to leadership in villages often
starts with appointment to the lower steps of responsibility in
church positions (the "mayordomo") and the municipal government
(the "alguacil"). From these entry level positions,
individuals move to staff positions in the municipal government
or other church positions of increasing responsibility, while
the most prominent leaders join the village or town councils
("Principales").

Youth groups such as scouts and 4S are dedicated to
developing leadership capability in young people and are a good
source for identifying promising individuals. The school
system itself is one of the best ways to identify actual or
potential leadership qualities in urban and rural youth.

As noted above, age is an important factor in village
leadership. The immediate impact of working with young people
is unlikely to be as great as that expected from established
activists and opinion leaders. However, the potential for
long-term impact through establishment of values and new
horizons is substantial, if not incalculable. These young
people are at an important stage in their development of values
and goals. The CAPS experience, if well structured, can make a
lasting impression on promising young people, and through them,
on their parents and community.
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Iv. GPS/CLASP II PROGRAM FOCUS
A. OBJECTIVES.

A primary objective of the GPS/CLASP II training will
be to strengthen the capability of rural communities to solve
their own problems through organization and community action.
The sKkills transferred will include not only appropriate
technical skills, but also organizational and planning skills
to work effectively through community organizations and
interact productively with the formal power structure. The
Experience America component will focus on participatory
approaches to decision-making and will be related to the
trainees’ technical fields whenever possible. By strengthening
community leadership capability and encouraging participatory
rather than authoritarian decision-making, the GPS/CLASP II
program will strengthen grassroots participation in development
and democracy and increase the rural communities’ stake in the
system.

B. TARGET GROUPS.

Consistent with overall U.S. Government objectives and
given the existing power-leadership structure and historical
development patterns in Guatemala, the Mission will concentrate
the Guatemala Peace Scholarships/CLASP II training funds on
developing and strengthening leadership capability at the local
and community levels, especially among but not limited to the
Indigenous population in rural areas. Because the rural
community level leadership was a particular focus of repression
during the civil war, a concentrated effort to rebuild and
strengthen this leadership class is essential to
institutinnalization of democracy and economic development in
Guatemala. Moreover, the Mayan rural communities hzve a
cultural predisposition to community organization and action,
§0 support at this level is highly appropriate. To date, the
CAPS I program has focused on the informal community leadership
structure (teachers, health workers, rural development
volunteers, cooperatives, and small entrepreneurs). In the
GPS/CLASP II program, the target groups will be expanded to
include a balance of partisan po)itical representation of
individuals in formal positions of leadership at the community
and local level, primarily municipal mayors and village
councils, and to a lesser degree, youth with leadership
potential.

While the SIF has identified other potential target
groups in urban areas or middle-income groups that are also
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important in conisolidating democratic reform in Guatemala,
these groups are served by other mission programs, including
the Democratic Initiatives projects and the Development
Training and Support project. The GPS Project will complement
these key sector project-related activites. While the major
emphasis of the GPS Project is initially on targetting the
rural poor, analyses of priority needs will be conducted
throughout the project with subsequent reallocation among the
sectors in order to incorporate where appropriate, the urban
poor.

All of the above-mentioned target groups are considered
to be disadvantaged in the Guatemalan context, exceeding the
CLASP II requirement that 70% of the trainees be
disadvantaged. Experience has shown that the community
development focus and the inclusion of many traditionally
female occupations insures that the project will have no
problem meeting the 40% requirement for participation of women.

C. NATURE OF TRAINING.

SHORT-TERM TRAINING. The type and length of training
will largely be dictated by the nature of the target groups.
While the numbers of trainees and length of training for the
first year of the program are firm, they are illustrative for
years two through five. The length of training programs along
with skills objectives will be reassessed on a continual basis
throughout the Project to ensure optimum length of study along
with relevancy of training programs for each target group. The
first year training will be programmed using the five week
technical training mode based on prior evaluations and Mission
assessments which have demonstrated that the primary target
groups are for the most part employed adults who are already in
positions of leadership in the community or their occupation
and usually have pressing occupational, financial and family
responsibilities that limit their ability to attend long-term
training. During the first year of project implementation, a
critical assessment of the length of training programs and
skills objectives will be performed in order to ensure that the
Project meets the individual needs of the trainees as well as
being receptive to the special needs of Guatemala.

It should be stressed, however, that Mission experience
has shown that longer term training, even if the trainees could
take advantage of it, offers few advantages for these groups.
The prestige associated with the program and the strength of
trainees‘ impressions of the U.S. do not appear to increase
substantially with longer term prograns. Furthermore,
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academic degrees are for the most part inappropriate and
unnecessary for the role that these groups perform in the
community. The short-term programs are appropriate to the
training needs and capacity of these target groups, some of
whom will have limited formal education. Finally, when the
period of training is brief, the trainee will return to an
established position of influence in the community and
therefore will more likely have an immediate impact on the
community. In all cases, the technical content of the five
week programs will be concentrated on a small number of
immediately applicable skills to facilitate use of the training
after return and will be reinforced through carefully prepared
in-country follow-on training.

~ LONG- . Most of the
GPS/CLASP II long-term training will be directed toward youth
and future leaders and implemented through an
Academic-Year-Abroad program for students primarily but not
exclusively enrolled in Guatermala’s universities. The programs
will average nine months each and will include home-stays and
significant Experience America activities directly related to
the training content areas and the professional and tecnnical
interests of the trainees. Academic training will be conducted
in English, except in programs where Spanish is the normal
teaching language. Students enrolled in English training
programs will receive trhee months of Erglish instruction in
Guatemala prior to beginning their U.S. academic study program.

Long-term technical training will be offered to
Guatemalan youth primarily from but not limited to individuals
with rural backgrounds. all long-term technical training
programning in the United States will be in Spanish and will
average approximately nine months in duration. The training
programs will include home-stays and Experience America
activities related to the technical and professional interests
of the trainees.

D. SELECTION u ERATIO

Identification and recruitment of appropriate
individuals in the target groups with leadership qualities and
stature will continue to be a critical aspect of the program.
As discussed above, the individuals sought are those who
combine some of the positive traits of both the Mayan and
Ladino cultures. Specific criteria for each of the target
groups will be developed to help identify the best
individuals. The identification and recruitment procedures
will continue to rely heavily on PVOs, Peace Corps, and other

- 17 -

A4



community-based institutions, as well as the formal community
institutions. As was done under CAPS I, recommendations will
be sought from several independent sources to lessen the
potential for favoritism.

The inclusion of individuals who hold formal positions
of authority and influence in the municipality and community
introduces a new element into the recruitment and selection
pProcedures--that of partisan politics. The program will take
whatever steps are necessary to assure that trainees represent
a balance among the different political affiliations.

Moreover, persons holding such formal elected positions will
not be eligible for scholarships within one year of an upcoming
election.

E. XPER (o] ONS

Each of the matrices for specific target groups
includes a discussion of group-specific considerations for
programming appropriate Experience America (EA) activities.
The objective is to link the Experience America activities as
closely as possible with the technical training component and
make it as relevant as possible to the trainee. At the same
time, each section identifies a few key values or principles
that are particularly relevant for the target group and that
should be emphasized in the Experience America activities.

F. FQOLLOW-ON

The objectives of the GPS-funded follow-on activities
are the focllowing, which will remain unchanged from CAPS I:

1) to reinforce the technical training received in the
U.s.;

2) to strengthen the relations between the U.S. and
Guatemala through experiences gained in Guatemala;

3) to provide a means for the scholars to continue
their relationship with the U.S. Mission directly,
through ASOPAZAC and through the Experiment in
International Living; and,

4) to discuss and analyze the relevancy of the CAPS

training to the needs of Guatemala as well as the
individual needs of the trainees in order to aid the
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scholars to become more effective agents of change,
activists in the development of Guatemala and effective
participants in Guatemala’s democratic processes and
institutions.

The follow-on program will be offered to all returned
trainees through the Alumni Association and will provide
periodic newsletters, job information/support services,
technical assistance for community development projects, books
through the RTAC-II Program and alumni services for
recruitment, orientation and re-integration activities. Also,
all short-term trainees will recesive subsequent reinforcement
and self-directed training programs which will increase the
duration of training from the five week U.S.-sponsored training
to a total of four months U.S./in-country combination
training. 1Included in the reinforcement training program will
be additional Experience America activities, English language
training and specific technical training which will be designed
to complement the training received in the U.S.. Moreover, the
Alumni Association headquarters will be housed at the
Guatemalan-American Binational Center (IGA) which in turn will
allow the returned trainees to benefit from all the services
available through IGA, further reinforcing Experience America
here in Guatemala.

The follow-on program is designed to provide precisely
the support needed to enable returned trainees to undertake
successful community development activities -- peer networking
and support, technical assistance and skill upgrading. The
bi-annual training will consist of one-week courses twice a
year over a two-year period, starting after the trainee has had

ime to settle back into his/her job and/or community and try
to apply new learning and skills in that environment. Access
to RTAC-II books will allow the trainees to act as resource
people in their communities, which in turn will add additional
prestige to the trainee within his/her community and the GPS
Program as a whole, perhaps reinforcing the trainee’s role as
an agent of change.

G. IMPACT/SPREAD EFF F GET GROUPS

Priority listing of target groups are categorized in
terms of relative immediate expected impact, spread effect, and
impact on career. 1In general, the short-term programs
affecting established leaders or opinion leaders are considered
to be most effective in influencing change. Short-term
programs for youth and potential leaders are less likely to
have an immediate spread effect or local impact due to the
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lesser influence of the trainee. Long-term programs are
expected to impart greater skills and a more profound
experience, but are less likely to have an immediate impact,
since the individual will need time to reintegrate into society
and achieve recognition as a leader.

PRIORITY LISTING OF TARGET GROUPS BY ANTICIPATED IMPACT AND
SPREAD EFFECT:

Type of impact Short-term : Long-term
Direct immediate Health and Family Youth training.
impact, Planning volunteers,
high spread municipal mayors, village
effect councils, local commit-
tees, cooperative leaders,
teachers
Direct impact, Youth training
moderate spread
effect
Immediate impact, small entrepreneurs

low spread effect

2387t
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CATEGORY

NATURE OF INFLUENCE

INCOME LEVEL

SPREAD EFFECT

SPECIAL QONCERNS

SELECTION CRITERIA

v

HEALTH VOLUNTEERS (1)

Attitudes and skills respected by recip-
ients of health care services in the
commmnity.

Low

Direct to approximately 150 adult commm-
ity residentsj indirect participation in

commmity affairs

Limited skills' and technical/administra-
tive support, fotential conflict with
traditional lepders, and need for great-
er attention of health care within the
commmities socio-cultural structure.

Individuals noainated by community and
fellow workers iwho actively participate
in health-related activities & projects.

MATRIX ONE

TRAINING PLAN SUMMARY

BY SBCTOR
HEALTH SECTOR

FAMILY PLANNING
VOLINTEERS (1)

Direct through contacts with wives and

wives and mothers within local & surroun-
ding commmities; imdirect through impact
of successful experiences of participants

(e.g., improved economic condition of fam-

ilies with fewer children).

Difficulty in securing acceptance of fami-

ly plaming among traditional households,
attitudes about children, and difficul-
tudes about children, and

ties of integrating FP within the broader
socio—cultural enviromment: .

Individuals active in commumnity affairs
who show a strong commitment to objec—
tives of family Planning, to be nominated

by fellow woluinteers and Sommuni ty
Project coordinators.
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QOMMUNICATIONS (2)

Attitudes and skills influential via radio &
other communication media.

Low

Direct through broadcast and/or written mat-
erials; indirect through participation in
commumnity affairs.

Lack of coordination and follow-through of
health care promotion activities and the
inadequacy of coverage with traditional
pramotion techniques,

Imdividuals who possess knowledge of some
cammnications methods and who display a

strong commitment to goals and objectives
of preventive health care, to be nominated
by community and fellow workers.
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CATEGORY

SKILLS TO ACQUIRE

NATURE AND DURATION
OF TRAINING

EXPERIENCE AMERICA
QONSIDERATIONS

FOLLOW-ON
CONSIDERATICNS

(1) Individuals residing in a

HEALTH VOLUNTEERS (1)

Technical, paramedical, organizational,
training of trainers (3), communication
skills and cuitural sensitivity.

Short- and long-term technical training
seminars & worksnops, 5+ wks - 12 mos.

Visit rural clinics and meet with U.S.
health volunteers and paramedical techni-

cians to discuss volunteerism and ser-
vice to the public.

Alumi Association, special community
projects & bi-annual 1 wk training
courses/workshops over 2 yrs.

TRAINING PLAN SUMMARY

HEALTH SECTOR
(QONTINUED)

FAMILY PLANNING
VOLUNTEERS (1)

Informal communication skills, FP public
relations, materials design & preparation,
current control techniques & training of
trainers.

Short- and long-term technical training
seminars & workshops, 5+ wks -~ 12 ms.

Meet with instructors/FP pramoters, visit
FP clinics to observe instructional meth-
ods used in public schools.

Alumi Association, special community
pProjects & bi-annual 1 wk training
courses/workshops over 2 yrs.

(e.g., local clinic assistants, mid-wives, traditiomal leaders and promoters).

(2) Individuals involved with transmi
materials, local radio broadcasts).

(3) Individuals exhibiting actual or potential skills as instructors, teachers and/or commmicators.
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COMMUNICATIONS (2)

Basic communicatiod skills, understanding
of communications & public relations, design
of training & promtional materials, cultur-
al sensitivity and iTOT.

Short-term technical training courses,
seminars & workshops, 5+ wks.

Meet with promoterd and trainers in basic
areas, visit with gersons involved in health
promotion activities/broadcasts, (e.g.,teach-
ers, writers, artidts) to observe health
courses for childrdn in schools, clinics
and/or universitie 3.

Alumi Association, special community
projects & bi—annudl 1 wk training
courses/workshops aver 2 yrs.

given commmity engaged in activities/projects/programs relating to health and/or family planning dn a voluntary basis

ission of information relating to health and family planning (e.g., preparation of audiovisual presentations, written
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CATBGORY

NATURE OF INFLUENCE

INCOME LEVEL

SPREAD EFFECT

SPECIAL QONCERNS

(1) Activities,

(2) Individuals working either independently or
(3 Individuals working part-time or full-time

o\’

either permanent or short-term,

DEVELOPMENT VOLUNTEERS (2)

Attitudes and skills are respec—
ted & influential in communi ty
affairs. Direct working rela-~
tionship with community develop—
ment committee.

Low

Interaction between project man-
agers and beneficiaries in local
& surrounding commnities; in-
direct through participation in
local committees & groups.

Authoritarian top—down approach
to managing local projects, lim-
ited ability to see individual
project within broader context
of community development & weak
community level feedback parti-
cipation in project decision
making.

TRAINING PLAN SUMMARY
RURAL DEVELOPMENT SECTOR (1)

LOCAL MUNICIPAL AND COMMUNITY
SERVICES (3)

Attitudes and skills are respec-
ted in community affairs. Work
directly with others in the com-
mmnity in activities with high
high public visibility.

Low

Direct services to commnities
(e.g., maintenance of community
infrastructure, fire & rescue
services, assist with law
enforcement .

Lack of commnity spirit & soli~
darity due to civil unrest of
recent years.

oriented towards local cummunity improvement (infrastructure,

in association with specific organizations

ARTESAN ENTERPRISES (4)

Skills well known and respec—
ted within the community.
Informal commercial linkages
within & outside commnity.

Low

Direct transfer of skills to
younger generation, commer-—
cial linkages within/outside
the community; indirect thru
commnity households' inter-
action with others engaged in
handicrafts,

Insufficient productive income
coupled with lack of marketing
skills & outmoded technical/
organizational skills possess~
ed by rural households.

within the structure of minicipal and local government.
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NUTRITION

Potential impact, more effic-
ient production, handling,
storage, distribution an3 mar-
keting food within the oy~
nity leading to improved qual-
ity of diets.

Low

Demonstration effects, improved
communication about food avail-
availabilility & technologies
through commercial/promotional
activities,

Cultural beliefs & attitudes
about food conducive to defi-
cient diets, limited understand-
ing of storage, Preparation &
distribution.

training support services).

and groups to further local community development.
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CATBEGORY

SELECTION
CRITERIA

SKILLS TO AOQUIRE

NATURE AND DURATION
OF TRAINING

EXPERIENCE AMERICA
CONSIDERATIONS

SR rroms

DEVELOPMENT VOLUNTEERS (2)

Active in on-—going projects or
having participated in community
development projects within the
past 5 yrs to be nominated by
community or project co~workers.

Project design, management &
commmnication skills, training
of trainers (6), cultural sensi-
tivity.

Short-term technical seminars/
workshops, 5+ wks.

Visits with workers & organiza-
tions engaged in domestic U.S.
comminity improvement projects
affecting urban/rural disadvant-
aged, Indian communities, etc.,
to instill ideas of volunteerism,
service to others, local initia-
tives, etc.

Alumi ,Association, cial
community projects, —-annual
1 wk training courses over 2 yrs.

TRAINING PLAM SUMAARY
RURAL DEVELOPMENT SECTOR (1)
(CONTINUED)

LOCAL MUNICIPAL AND COMMUNITY

SERVICES (3)

Active in commmnity affairs, to
be nominated by community &
fellow volunteers.

Comminity organization, commmi-
cation & specific technical
skills, as appropriate.

Short-term technical training,
5+ wks.

Visits with volunteer service
organizations in small commun-~
ities (e.g., firefighting, para-
medical & rescue) to instill
ideas of volunteerism, local
community organization, service
to others.

Alumi Association, special
community projects, bi-annual
1 wk tralning courses over 2 yrs.

ARTESAN ENTERPRISES (4)

Actively producing handicrafts
for home use &/or for sale,
recognized by peers as high-
quality.

Basic technical skills, as
appropriate, relating to hand-
crafted items, organization-
al & communication skills.

Short-term technical training,
5+ wks.

Visits to communities produc-
irg nandicrafts (e.g., Ameri-
can Indian commnities/other

areas of ethnic concentration)

Alumi Association, special
project su rt.fl_ﬁ'\d, bhi-
annual 1 wk training courses
over 2 yrs.
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NUTRITION

Engaged in community activities
&/or projects involving nutri-
tion (promotion, sale of food
in markets or restaurants,
teachers, etc.), to be nomina-
ted by community &/or project
co-workers.

Basics of food preparation &
storage, nutrition, food marke—
ting, distribution, as appro-
priate, training of trainers.

Short- and long-term training

' ~courses/seminars /workshops,

5+ wks - 12 mos.

Visits to nutrition clinics,
farmer markets & schools with
child-feeding programs & meet-
ings with dieticians & nutri-
tion promoters to discuss imp-
portince of interplay between
dietary needs/adequate
nutrition.

Alurmi Association, special
contmunity projects, bi-annual
1 wk tralning courses over 2

yrs.
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(4) Individuals working, usually at home, in the fabrication of works of art, clothing and textiles, or other items for daily use or adornment for sale
to tourists, other members of the commmity or to middle man-retailers.

(5) Individuals involved in
the commmity.

(6) Individuals involved in
the commnity.

any activity relating to food processing, storage, distribution,

amty activity relating to food processing, storage, distribution,

marketing of food and/or promotion of improved diets within

marketing of food and/or promotion of improved diets within
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CATBGORY

NATURE OF INFLUENCE

INCOME LEVEL

SPREAD EFFECT

SPECIAL CONCERNS

SELECTION CRITERIA

SKILLS TO ACQUIRE

MAYORS (1)

Primary forral leadership posi-
tion in the community, decision-
making responsibilities on all
public-funded municipal activi-
ties/projectis.

Low

Staff & village councils.

Exercise of power and administra-
tive.capacity affected by author-

itarian mode of decision-making.

Good use of 8% central government
tax allocation (5), balanced rec—

ommendations from PVO's, commun-
ity, village councils, institu-
tions and other mayors.

Participatory management, human
relations, organizational plann-
ing, defining/prioritizing, en-
vironmental concerns.

TRAINING PLAN SUMMARY
LOCAL GOVERNMENT *

MINICIPAL ADMINISTRATIVE

OFFICIALS (2)

Influential in community affairs
decision authority on public-
funded municipal activities/
projects.

Low

Other staff, community, village
oouncils, & committee members.

Exercise of power and administra-
tive capacity affected by author-

itarian mode of decision-making.

Balanced recommendations from
mayor, local PVO's, Peace Corps,
village councils & peers.

Participatory management, human
relations, organizational plann-
ing, defining/prioritizing,
record keeping.

VILLAGE QOUNCILS
“PRINCIPALES" (3)

Decision authority, appoints
people to church and mmicipal
posts, mediates between commi-
ttees & represents village at
municipal level.

Low

Village opinion leaders,
mayors, municipal officials &
development committees,

Relationship between opinion
leaders, mayors, municipal
officials & development
committees.

Constructive influence, comm
unity selection.

Communication skills, defining
& prioritizing problems, en-
virommental concerns, fund

raising & environmental con-
cerns.
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DEVELOPMENT COMMITTEES (4)

Influential in community
action opinions & municipal
decisions.

Low

Village councils, mayors &
villagers.

Relations with village coun-
cils, mayors and villagers;
level of skill.

Participation in commnity out-
reach activities, community
selection.

Communication/organization
skills, defining/prioritizing,
fund raising & human relations.
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TRAINING PLAN SUMA4ARY
LOCAL GOVERNMENT *
(CONTINUED)
CATEGORY MAYORS (1) illN'ICIPAL ADMINISTRATIVE VILLAGE COUNCILS DEVELOPMENT COMMITTEES (4)

OFFICIALS (2) "PRINCIPALES" (3)

NATURE AND DURATION

Short-term technical training/
OF TRAINING

Short-term technical training,
observation tours, 5+ wks.

Short-term technical training/ Short-term technical training/
5+ wks.

observation tours, 5+ wks. observation tours, 5+ wks.

EXPERIENCE AMERICA Visit mayor's offices, attend visit town council meetings & Visit community-based environ- Visit commnity development

QONSIDERATIONS local meetings for an under- local govt. offices fo an under- mental programs & community organizations.

standing of local participation, standing of participatory govt., development orgunizations.

decision-making, participatory loyal opposition & law enforce-

govt., loyal opposition & the ment.

role of law enforcement.
FOLLOW-QY Alumni Association, special com- Alumni Association, special com- Alumni Association, special Alumni Association, special
QONSIDERATIONS munity projects & bi-annual 1 wk minity projects & bi-annual 1 wk comn. proj. & bi~annual 1 wk comn. proj. & bi-annual 1 wk

training courses over 2 yrs.

training courses over 2 yrs.

* Each training program should be integrated with members from each target group.

(1) The principal elected official of a town ("alcalde").
(2) Elected or appointed suibordinate to town mayors (e.g., recording secretary,

(3) A small group of respected village and hamlet members ("

authorities.

treasures,

training courses over 2 yrs. training courses over 2 yrs.

"regidor").

principales") responsible for mediating bnetween local residents and higher municipal

(4) Local commnikty groups formed to oversee specific projects and/or activities related to commnity improvement.

(5) The proportion of the national government annual revenues allocated to municipalities for use in municipal and local improvement.
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CATEGORY

NATURE OF INFLUENCE

INOCOHME LEVEL

SPREAD EFFECT

SPECTAL CONCERNS

SELECTION CRITERIA

BILINGUAL EDUCATORS (1)

High impact on student's atti-
tudes & skills. Dependent uron
level of involvement in village
affairs, are respected & influ-
ential.

Low

Direct to approxiuately 40
students per year/per educator.

Authoritarian non-participatory
nature of educational system,
adapting U.S. bilingual teaching
methodologies to ethnic and cul—
tural differences.

Mayan educators active in commun—

ity affairs, to be nominated by
community & peers.

TRAINING PLAN SUMARY
EDUCATION SECTOR

ONE ROOM PRIMARY SCHOOL

TEACHERS (2)

High impact on attitides and
skills. Dependent upon level of
involvement in village affairs,
are respected and influential.

Low

Direct to approximately 40
students per year/per educator.

Authoritarian non-participatory
nature of educational system,
limited space, materials, per-
sonnel, necessitating combining
two or more classes in one room,
ethnic & cultural differences.

Educators active in commnity
affairs to be nominated by
commnity & peers.
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SBCONDARY SCHOOLS
TEACHERS AND ADMINISTRATORS (5)

High impact on student atti-
tudes & skills. Dependent

upon level of involvement in
village affairs, are respec-
ted & influential. Also in-

TRAINING OF TRAINERS (4)

Attitudes and skills of TOT
trainees and those trained by
TOT trainees.

fluence teachers and education-
al authorities in other commmn-

ities.
Low

Direct to approximately 40
students per year/per educator

Authoritarian non-participa-
nature of educational system,
larger—community environment
than that experienced by
primary school teachers di-
lutes effectiveness of second-
ary school teachers in commun-
ity affairs, ethnic & cultural
differences.

Educators especially knowledg—
able and/or creative in fields
of academic specialization
who are also active in commin-
ity affairs to be nominated by
community & peers. .

Iow

Teachers trained and other
TOT trainers.

Ethnic and cultural differen-
ces, wide spread lack of under-
standing of specific training -
skills & need for systematic
programs to impart those
skills.

Respacted educators active in
comnunity affairs, nominated
by community & peers.
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CATBGORY

SKILLS TO ACQUIRE

NATURE AND DURATION

OF TRAINING

EXPERIENCE AMERICA
QONSIDERATIONS

FOLLOW-ON
QONSIDERATIONS

(1) Imdividuals participating in activ

BILINGUAL EDUCATORS (1)

Participatory teaching techni-
ques, cultural sensitivity,
community organization & train-
ing of trainers.

Short- and long-term technical
training seminars/courses/work-
shops, 5+ wks -12 mos.

Meet with teachers, associations,
attend educational conferences,
PTA meetings & school/community

interactions for an understanding

of voluntarism, local communi ty
organization & ethnic diversity
as richness.

Alumni Association, special com-
munity projects & bi-annual 1 wk
training courses over 2 yrs.

vocational training employing Mayan dialects).

ities which promote traini

TRAINING PLAN SUMMARY
EDUCATION SBECTOR
(CONTINUED)

ONE ROOM PRIMARY SCHOOL

TEACHERS (2)

Participatory teaching techni-
ques, cultural sensitivity,
commnity organization & train-
administrative skills & TOT.

Short- and long-term technical
training seminars/courses/work-
shops, 5+ wks - 12 mos.

meet with teachers, associa-
tions, attend educational conf-

erences, PTA meetings and school/

community interactions to
understand U.S. concept of local
community organization & ethnic
diversity as richness.

Alumi Association, special com-
munity projects & bi-annual 1 wk
training courses over 2 yrs.

SECONDARY SCHOOLS
TEACHERS AND ADMINISTRATORS (5)

Participatory teaching techni-
ques, cultural sensitivity,
comminity organization,:
administrative skills, & TOT.

Long-term academic training,
5+ wks - 9 nos,

Meet with teachers, associa-
tions, attend educational
conferences, PTA meetings &
school/community interactions
to understand U.S. concept of
volunteerism, local commnity
organization & ethnic diver-
sity as richness.

Alumni Association, special
comm. proj. & bi-annual 1 wk
training courses over 2 yrs.
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TRAINING OF TRAINERS (4)

Teaching and training method-
ogies, creative use of educa-
tional materials & audiovisual
equipment, curriculum develop-
ment and cultural sensitivity.

Short- amd long-term technical
training seminars/courses/work-
shops, 5+ wks - 12 nos.

Meet with teachers, associa-
tions, attend educational conf-
érences, PTA meetings & school/
community interactions to
understand U.S. concept of
volunteerism, comminity organi-
zation & ethnic diversity as
richness.

Alumni Association, special
comm. proj. & bi—annual 1 wk
training courses over 2 yrs.

ng in the local Mayan dialects as well as in Spanish (e.qg., formal bilingual programs,
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(2) Schools with limited human and physical resources in which the first six vears of formal schooling are confined to one Or two rooms.

(3) Schools providing the second six

years of formal schooling (levels seventh through twelve leading to the equivalent of a high school diploma or
vocational certification).

(4) Individuals exhibiting actual or potential skills as instructors, teachers and/or commnications.

(5) Individuals providing administrative and logistic support for primary and secondary rural schools.
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CATBEGORY

NATURE OF INFLUENCE

INOOME LEVEL

SPREAD EFFECT

SPECIAL CONCERNS

SELECTION CRITERIA

TRADITIONAL, AND NON-
TRADITIONAL FARMERS (1)

Attitudes & skills of farmers
are respected, influential in
community affairs individually
or through participation in

local groups & committees (5).

Low

Direct to approximately 150
other farmers (demonstration
efforts), indirect impact upon
other comminity members thru
local groups.

Limited entrepreneurial ocutlook
among traditional farmers, limi-
ted grasp of farming systems &
marketing strategies among non-
traditional farmers & ethnic &
cultural differences.

Active participation in commun-
inty, willingness to try new
idens & urdertake risk, to be
nominated by commmnity & peers.

TRAINING PLAN SUMMARY
AGRICULTURE SECTOR

OXUPATIONS AFFECTING

THE ENVIRONMENT (2)

Attitudes & skills of fellow
workers, farmers, farmer assoc.

are respected and influential in
community affairs.

Low

Direct to approximately 150
farms and farm families, in-
direct impact upon other commm-—
ity members thru local groups.

Population growth & introduction
of new technologies have lead to
unintentional deterioration of
local environments, uncoordi—
nated efforts to improve local
commmities places heavy pressure
on local resources.

Active participation in communi-
ty affairs and activities with
environmental impact to be nomi-
nated by commnity & peers.

INDIVIDUALS WORKING WITH
AGRICULTURAL INSTITUTIONS (3)

Attitudees & skills of fellow
workers, farmers, farmer
assoc. are respected & influ-
ential in commnity affairs.

Low

Direct to approximately 200
farms & farm families, in-
direct impact upon other
comminity members thru local
groups.

Frequent disagreement within
communities about objectives,
coupled with lack of coordi-
nation among groups to under-
take different projects. Lack

active participation in comm-
nity affairs & agricultural-
ly-related commmnity projects,
to be nominated by community
& peers.
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COOPERATIVE MEMBERS (4)

Attitudes & skills of coop.
presidents and active members
are respected & influential in
commmity affairs, individually
or thru participation in local
coop.

Low

Direct to approximately 200
coop. members, indirect impact
on others through contact with
coop.

Limited enterpreneurial out-
look, management capabilities &
knowledge of marketing stra-
tegies.

Active coop. member or leader
nominated by commmity & peers.
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CATEGORY

SKILLS TO ACQUIRE

NATURE AND DURATION

OF TRAINING

EXPERIENCE AMERICA
CQONSIDERATIONS

QONSIDERATIONS

(1) Traditional: produces primarily corn,

TRADITIQNAL AND NON-
TRADITIONAL FARMERS (1)

Farm record keeping, management,

TRAINING PLAN SUMMARY
AGRICULTURE SECTOR
(CONTINUED)

OCCUPATIONS AFFECTING

THE ENVIRONMENT (2)

Community organization, commni-

community organization & training cation, identification of envir-

of trainers skills (6).

Short-term technical training
seminars /workshops/farm visits,
5+ wks.

Visits with farmers & famer
associations to study entrepre—
neurial outlook, farm production
& marketing systems & the use of
services available to farmers &
local comminity organizations.

Alumni Association, special com-
munity projects, bi-anmual

1 wk workshop/field days with
alumi from other communities
over 2 yrs.

with strong commercial potential.

(2) Indivialals engaged in activities and/or projects with significant envirommental impacts (e.g.,

onmental impacts & training of
trainers skills.

Short- and long-term technical
training seminars/worshops/field
visits/courses, 5+ wks - 12 mos.

Vist groups concerned with rural
environmental problems, espec—
ially relating to agriculture

& forestry to get an understand-
ing of volunteerisnm community
organization.

Alumni Association, special com-
mnity projects, bi-annual

1 wk workshops/field days with
over 2 yrs.

beans and other Crops with deep cultural roots;
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INDIVIDUALS WORKING WITH
AGRICULTURAL INSTITUTIONS (3)

Community organization, commi-
nication, technical & training
of trainers skills.

Short~term training courses/
seminars/workshops/field sight
visits, S5+ wks.

Visit farmers & farm families,
local agricultura) processing
enterprises & marketers to
lock at entrepreneur self-
sufficiency & intra~-community
cooperation.

Alumi Association, special
community projects, bi-
annual 1 wk workshop/seminars
over 2 yrs.

ron-traditional:

hillside terracing, irrigation,

CQOOPERATIVE MEMBERS (4)

Management of savings/loans,
marketing strategies, agricul-
tural production, record keep~
ing management, cammmnity or-
ganization & TOT skills.

Short-term technical training-

seminars/workshops /coop.
visits, 5+ wks.

Meet with coop. members & coop.
association members to discuss
entrepreneurial ocutlook, coop.
management/marketing systems &
COOp. services availabie to
members & local communi ty.

Alumi Association, special
community projects, bi-annual
1 wk workshop/seminar over

2 yrs.

produces vegetables, fruits and other crops

reforestation).
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(3) Individuals working with local groups, organizations which focus on agricultural development objectives (private voluntary organizations,
para-extensionists, local committees).

(4) Members of permanent, formally structured organizations dedicated for specific agricultural services (e.g., agricultural production,

marketing,
savings and loan).

(5) Formal ard informal local organizations established to achieve specific objectives (e.q., irrigation/soil conservation,

reforestation) and without
the permanent structure of cooperatives.

(6) Individuals exhibiting actual or potential skills as instructors, teachers ard/or communicators.
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CATEGORY

NATURE OF INFLUENCE

INCOME LEVEL

SPREAD EFFECT

SPECIAL OONCERNS

SELECTION CRITERIA

SKILLS TO ACQUIRE

SCHOOL LEADERS (2)

Attitudes of family members & other stu-
dents of comparable age/maturity within

Low

Fellow students & family

members, impacts

in later adult years upon the community

at large.

Few existing channels open to exceptional
Yyoung people, indifference to and mis-
understanding of the role of formal

education among many rura

Individuals 15 yrs of age

1 households.

or older with

demonstrated leadership potential (e.y.,

outward-oriented, initiat

ive, good grades)

to be recamended by teachers & other
commmity members, as appropriate.

Group organization skills
(coordination, deleqation
exercise of responsibilit
the value & uses of educa
tion skills, flexibility,
acceptance of legitimacy

» management
of authority,
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TRAINING PLAN SUMMARY

YOUTH (1)
4s (3) SCoUTS  (4)
Attitudes of othé.r fanily members & peers Attitudes of other scouts, family & commu-
in 4S or elsewhere in the commnity. nity members.
Low Low

Other young people & family members, im- Fellow scouts and commnity members.
pact in later adult Years upon the commun-—
ity at large.

Few existing channels open to exceptional ILack of organizational activities among
young people, role of youth-oriented youth.
groups.

Individuals 15 yrs of age or older with Scout members possessing demonstrated
demonstrated leadership potential (e.q., leadership capability, to be selected by
outward-oriented, initiative, good grades) commnity & peers.

to be recommended by leaders & other

commnity members, as appropriate.

Group organization skills, management Group organization skills, communication
(coordination, delegation of authority, skills and specific scouting skills, as

y), understanding exercise of responsibility), understanding appropriate.

tion, communica-
sportsmanship &
and authority.

the value & uses of education, commnica-
tion skills, flexibility sportsmanship &
acceptance of legitimacy & authority.
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TRAINING PLAN SUMMARY

YOUTH (1)

(CONTINUED)
CATBGORY SCHOOL LEADERS (2) 4s (3) SQOUTS  (4)
NATURE AND DURATION Short- and long-term academic/technical Short- and long-term academic/technical Short-term technical observational tours/
OF TRAINING programs/observation tours/workshops, programs/cbservation tours/workshops, workshops, 5+ wks.

5+ wks ~ 12 mos. 5+ wks - 12 nos.

EXPERIENCE AMERICA Meet with members of youth clubs, little Meet with members of local U.S. 4H rural- Meet with/cbserve scout organizatioms,

league baseball, basketball and football based youth organizations, attend sporting other youth grouos, sporting events & home-
teams, visit schools, observe student Oorg- events & homestays with American families stays with American families having children

anizations & homestays with American fami- having children of comparable age. of comparable age to instill the jdeas of

lies having children of comparable age. commnity service & self-reliance.
FOLLOW-UP Alumi Association, special commnity Alumni Association, community project Alumi Association, special communi ty
CONSIDERATIONS projects & bi-annual 1 wk meatings/ support fund & bi-annual 1 wk meetlings/ projects & bi-annual 1 wk meetings/

workshops with children & parents. workshops with children & parents. workshops with scouts & parents.

(1) Individuals between approximately 14 and 18 years of age who are not obliged to work full time as part of a family enterprise or farm.
(2) students demonstrating actual or potential aptitude for decision-making, assertiveness amd relating well with others.
{3) Members of a rural youth/services organization comparable to "4-H" clubs in the U.S.

(4) Members of local branches of the international boy scout organization.
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CATEGORY

NATURE OF INFLUENCE

INCOME LEVEL

SPREAD EFFECT

SPECIAL CONCERNS

SKILLS TO ACQUIFE

(1) Individuals engaged in non-public activities/organizations-

TRAINING PLAN SIP4ARY

SMALL BUSINESS (2)

Attitudes & skills respected in commmity
& business affairs through daily contacts
& transactions with community members.

Low

Wide variety of commmity members as
clients; indirect, demonstration effects
upon other small buginess persons & prin-
cipal suppliers of inputs.

Limited understanding of accounting, busi-
ness & marketing practices, restricted
access to inputs, credit, appropriate
technologies/information and aversion to
risk.

Small business management (organization-
al, accounting, inventory, marketing,
communication skills) & technical train-
ing, as appropriate.

PRIVATE SECTOR (1)
TOURISM (3)

Widespread contacts with local business &
enterprises providing services for tour-
ists, respect & influence local affairs
respect of attitudes & skills in
provides impetus/motivation toward
community improvements.

Middle

Contacts with hotels, pensions, restaur-
ants & stores catering to tourists & other
visitors; indirect, participation in
comminity associations.

Under-realized potential for substantial
economic benefits to comminities from
tourism & limited outlook among present
local tourism personnel regarding commun-
ity integration & the role played by
tourism and its benefits.

Communication, public relations, organi-
zational & management skills, cultural
sensitivity, English language & training
of trainers.

for-profit, excluding farmers.
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DRAWBACK (4)

Significant ties with enterprises both with~
in & outside the comunity (materials & man-
Power suppliers & buyers of finished goods)
generate respect of attitudes & skills in
community affairs.

Low

Interaction with others engaged in drawback
activities; indirect, demonstration of en-
trepreneurial spirit & organizational abil-
ities motivating other small businessmen in
the community.

Limited skills for organizing & managing
oottage industry activities within the
framework of other household activities in
rural areas in the broader context of the
external socio—economic system.

Technical, managerial & record fceeping
skills, as appropriate,
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CATEGORY

NATURE AND DURATION
OF TRAINING
EXPERIENCE AMERICA
QONSIDERATIONS

FOLLOW-ON

(2) Individuals engaged in working in small commercial establishments (retail establishments,

profit.

(3) Local individuals working independently or for local establishments to provide local services to tourists.

SHMALL, BUSINESS (2)

Short-term technical training courses/
seminars/workshops, 5+ wks.

Visits to specific kinds of small busi-
nesses in small communities & meetings
with small producers associations, retail
associations & others as appropriate to
understand entrepreneurial spirit, prag-
matism, systems & thinking.

Alumni Association, special community
projects & bi-annual 1 wk training
courses/seminars/workshoos over 2 yrs.

TRAINING PLAN SUMMARY
PRIVATE SECTOR (1)
(CONTINUED)

TOURISM (3)

Short- and long-term technical training
seminars/workshops/courses, 5+ wks — 12
mos.

Meet with local chammers of commerce &
comminity promotion organizations, visit
local enterprises engaged in tourism—
related activities (hotels, tourist agen-
cies), & participate in organized tours.

Alumni Association, special community
projects & bi-annual 1 wk training
courses/saninars/wrks?nps over 2 yrs.

(4) Local individuals 'vnr:king for a fee under contract to convert raw materials into a finished product.
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DRAWBACK (4)

Short-term technical training courses/
workshops/seminars & technical training, as
appropriate, 5+ wks.

Visit small-scale enterprises which special-
ize in value-added activities (converting
less-finished goods into finished goods) for
an understanding of small enterprise spirit,
flexibility & innovation in management
communication skills.

Alumni Association, special community
projects & bi-annual meetings/work-

shops combining local individuals engaged
in drawback with those from other communi -
ties over 2 yrs.

small-scale manufacturing and services, cooperatives) for
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RURAL

High

Medium Income

Low income

Medium Income

Low Income

NMational Issues
policies, and
concerns *

Business Associations

" Lawyers & Association

Traditional elite

Journalists
GOG officials
Business associations

(Teacher Assoc.) **

GOG Officials

(Teacher Associations)

Legislators Church Church Church
President & High Army
Admin. Officials Legislature
Professional Assoc.
Departmental Governors Governors Mayors and Assoc. Governors (Mayors Association)
(Province) Issues * ) Business Groups (Coops and Assoc. } Associations and
(Mayor Association) Cooperatives
Mumicipal Issues, Mayor Mayors Mayors
and Policies. Business groups (Cooperatives) Principales
Municipal Officials
Committees
Cooperatives
Commumnity Small Business Small Business School Admin. Teachers (bilingual,
Student Leaders Scouts Cooperatives Primary, secondary)

Youth Asgsociatios
(4S, Scouts, other)

Student Leaders
Non-Formal Educ.

* Development Training and Support (DI&S) Project addresses these spheres of influence.

Youth Groups
Community Groups

Student Leaders
Cooperatives

** Items in parentheses are those institutions in which greater participation and influence is needed to improve democratic functioning of
society. Thase are target areas for leadership strengthening.
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MATRIX TWO
KEY SECTORS, INSTITUTIONS AND PROFESSIONS
(oowrr.)
URBAN RURAL
Sphare of
Influence High Medium Income Low income Medium Income Low Income
Communi ty Community Groups Teachers Farmers (leading)
(cont. ) School Administrators Health Volunteers Health Volunteers
Community Groups PVO's . mOo's
Community Groups Community Groups
FP Volunteers Non-Formal Educators
Youth Associations Youth Groups
Small Entreprenuers
FP Volunteers
School Administrators Small Entreprenuers
General Tourism Tourism
Attitudes Journalists Teachers Youth Groups Teachers
University Professors’ Church Church
Youth Groups Youth Groups Youth Groups
Technical/ - Lawyer Associations Cooperatives
Professional Business Associations PVOs
Tourism Organization local Committees
Farmers
Environmental Po's .
Management Community Organizations

Model Farmers

Indigenous Groups

Community Organizations

(2430¢)
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MATRIX TWO
KEY SECTORS, INSTITUTIONS AND PROFESSIONS

URBAN RURAL
Sphere of
Influence High Medium Income Low income Medium Income Low Income
National Issues Business Associationg * Journalistg * (Teacher Assoc.) ** GOG Officials * (Teacher Associations)
policies, and Lawyers & Association * GOG officials * Development Committees
concerns Traditional elite * Business associations *
Legislators * Church * Church Church
President & High * Legislators *
Admin. Officials *
Professional Assoc. *
Departmental Governors * Governors * Mayors and Assoc. Governors (Mayors Association)
(Province) Issues Buginess Groups * (Coops and Assoc. ) Associations and
(Mayor Association) * Cooperatives
Municipal Issues, Mayor * Mayors Mayors
and Policies. Business groups * (Cooperatives) Principales .
Municipal Officials
Comnittees
Cooperatives

** Items in parentheses are those institutions in which greater participation and influence is needed to improve democratic functioning of
society. These are target areas for leadership strengthening.
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MATRIX TwO
KEY SECTORS, INSTITUTIONS AND PROFESSIONS
(CONT. )
URBAN RURAL
Sphere of
Influence High Medium Incame Low income Medium Income Low Income
Community *##« Small Business Small Business School Admin. Teachers (bilingual,
Student Leaderg #+ Scouts Cooperatives primary, secondary)
Youth Associations ***  Styudent Leaders #*** Youth Groups Student Leaderg *+*+
(4S, Scouts, other) Non-Formal Educ. Commumnity Groups Cooperatives
Community Groups Teachers Farmers (leading)
School Administrators Health Volunteers Health Volunteers
Community Groups PVO's PVO'sg
Community Groups Community Groups
FP Volunteers Non-Formal Educators
Youth Associations Youth Growups
Snall Entreprenuers
FP Volunteers
School Administrators Small Entreprenuers
General Tourism Tourism
Attitudes **+* Journalists Teachers Youth Groups Teachers
University Professors Church Church
Youth Groups Youth Groups Youth Groups
Technical/ * Lawyer Associations Cooperatives
Professional wewx * Business Associations PVOs
* Tourism Organization Local Committees
Farmers
Environmental PVO's
Management Community Organizations
Model Farmers

Indigenous Groups

Comminity Organizations

*** Academic Year Abroad (AYA) will address these spheres of influence.

*h¥* Short- and Long-term technical training will address these spheres of influence.

(2430t)
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SECTOR

HEALTH

EDUCATION

AGRICULTURE

PRIVATE SECTOR

RURAL DEVELOPMENT

YOUTH

LOCAL GOVERNMENT

TOTAL *

Page 42

OVERALL TRAINING PLAN SUMMARY

BY SECTOR

SHORT-TERM
TECHNICAL TRAINING

LONG-TERM
TECHNICAL TRAINING

14 groups of
15 trainees each

7 groups of
10 traineea each

25 groups of 7 groups of

15 trainees each 10 trainees each
25 groups of 4 groups of

15 trainees each 10 trainees each
25 groups of 5 groups of

15 trainees each 10 trainees each
25 groups of 4 groups of

15 trainees each 10 trainees each
20 groups of 6 groups of

10 trainees each 10 trainees each
25 groups of

15 trainees each

1380 330

* 50% Women Peace Scholars

(2608t)

LONG-TERM
ACADEMIC TRAINING

8 groups of
10 trainees each

7 groups of
10 trainees each

4 groups of
10 trainees each

6 groups of
10 trainees each

4 groups of
10 trainees each

6 groups of
10 trainees each

350

-

A
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FINARCTRG SOAS HE: uéuuh..w. FARTICI®EAT TRaIuING CRLCULATZE L2IN5 TR ZENsR4TO: Tab:l ANNEX L
Coapenent dnit Cost Musber Year {  Myszker tear 2 Ngmaer Year 3 Number Year &  Numker Year §  Nucher Total

Participant Training
Short-Term Techrical 210 200 S0 Ii0 209 1,386
!. Predegarture
Sther Crientatien L] 17,851 20,817 21,279 25,1209 16,081 90,397
Suz-tgtal 17,881 20,837 21,879 373 16,¢51 160,397
I, Training
Training Costs 2,530 772,80¢ 912,783 YEZ,097 1,78:,578 750,255 €,51%,03
Yaintenance Advance 1,85 380,4b¢ 877,211 7t 774,513 522,637 3,242,998
Per Diea 65 135,442 138,014 185,917 89,62 121,949 751,244
Bsoks and Equipment 40 17,861 20,837 21,879 23,739 16,081 130,397
Evok Shipment 60 17,840 20,837 21,879 23,739 15,081 139,39
iravel-Irternational 409 119,07¢ 138,915 145,341 153,28 107,208 ££9,313
T-avel-Lozal 600 178,405 208,373 218,791 237,389 162,812 143,970
insurance-HAC 3 20,242 22,814 30,998 25,904 18,22¢ 119,9€4
Reception Services 835 23,30z 29,520 . 24,756 33,430 22,782 125,630
fub-total 1,847,656 2,198,108 2,324,287 2,542,171 1,736,141 10,665,363
3. Experience America
Errichaent Progras 309 89,302 104,186 109,296 118,654 80,405 341,984
Sub-tatal £9,302 104,188 109,39% 118,454 59, 405 aci,cae
4. Follow-On
Training 1,000 297,875 347,288 354,452 393,647 268,019 1,672,281
zzotiation 300 89,303 104,184 129,195 118,692 BO, 404 501,979
Sub-total 386,978 451,472 474,047 514,339 348,423 2,175,259
Sub-total 2,361,797 2,772,453 2,929,409 3,198,543 2,18:,951 13,485,003
5. Rdainistrative Costs 250 148,838 173,440 182,325 197,627 134,010 £38,839
Sub-tatal 148,838 173,640 1B2,325 197,827 134,010 234,639

TOTAL 2,910,635 2,946,243 3,111,934 3,398,770 2,315,041 18,230,442

—
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Totel
Coagonant Usit Cost Number  Year | Musber  Year 2 Xumber  Year 3 Year 4 Musher  Year 5 ‘fusber Total

Participant Training
Lsng-Ters Technical 62 70 75 1 as 330
{. Predeparture
ELT, In-Country 150 9,763 11,576 2,023 12,398 12,529 37,291
Gther Orientation 60 2,906 4,631 5,209 4,959 §,212 22,917
Cab-total 13,671 16,207 12,232 17,357 14,741 £0,208
2. Training
iraining Costs 3,000 411,971 497,688 £70,5¢64 353,524 479,041 2,512,758
Fainterance Advance {,950 126,545 130,491 169,303 161,176 136,881 744,794
Living/Maintenance 710 385,945 457,332 514,723 §90,017 416,134 2,268,311
#ar Dien 63 60,723 71,983 8,983 77,054 85,475 356,262
Eeo¥s and Equipaent 60 8,908 9,492 19,678 10,164 8,614 16,978
Eook Shipaent 60 4,101 4,852 5,470 3,207 §,423 24,063
Travel-International 309 26,080 30,870 34,729 33,062 28,078 132,719
Travel-Local 609 39,060 46,305 2,093 49,593 42,117 229,168
insurance-HAC 34 20,8695 24,534 27,601 6,273 22,315 121,42
ELT, WS, a0 11,718 13,891 15,628 $4,878 12,635 68,750
fecaption Services 93 3,933 6,250 7,390 7,m 3,787 27,4695
Sub-total 1,100,73% 1,314,210 1,489,152 1,428,019 1,221,720 £,533,840
3. Experience America
Earichaent Progras 30/29%0 16,926 20,066 22,574 21,491 18,251 94,308
¥id-Winter Comounity Sesinars 350 23,924 28,362 31,507 +37 25,797 145,366
Sub-total 40,830 48,428 34,481 71,867 44,043 39,674
&, Follow-Cn
rollow-up RAssociation 200 13,671 16,207 18,233 17,338 14,741 g¢.210
Gther Support 100 6,836 8,103 9,116 8,678 7,370 43,103
Sub-total 20,507 24,310 27,349 26,038 2,11 129,313
Suk-total 1,173,767 1,403,135 1,989,214 1,523,379 1,302,620 6,934,935
5. Adrinistrative Costs 250 152,171 {80,394 202,944 193,2¢7 164,083 £92,799
Sub-total 152,171 180,394 202,944 193,2¢7 164,083 892,799

TOTAL 1,327,938 1,983,949 £,792,158 1,714,456 1,456,703 7,886,834
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;7u,7 G
4,635
:;0 4z3
2,780,639
202,978
2,449,042
283,901
230,138
31,899
168,745
164,631
245,947
130,841
74,084
24,983
1,049,387

PNRLYSIS - DBLIGATICNS -FAETITIPANT Tegik: N3 CELLGLETED JSING 124 SENSRATOR
stal
Companent U1t Cost Nunber fear | MNusgar Year 2 “uaber Year 3 husher Tear §  Mumber Yeas S Nuther
Farticipant Training
atagesic 70 bt 1% R 7 Ll
. Predeparture
ELT, In-Country 300 36,750 36,383 42,233 §2.943 §7,2461
Dther Oriertaticn 60 4,610 4,384 3,071 S, 105 5,747
Sub-tatal &, 150 40,749 47,324 87,648 ST e
Z, Training
Tuition/Fees 2,890 ’E7 507 391,040 452,790 £78,8%% 544,344
Yaintenance Advance 1,929 143,325 141,892 164,738 165,917 136,854
Living/Maintenance 1o 435,745 411,387 300,996 04,429 £47,487
Far Diea 65 8,552 £7,871 78,824 79,364 83,234
Books and Equiprent 39 84,669 44,223 31,359 L 110 38,175
Eack Shiprent 120 9,281 9,148 10,648 10,721 12,061
Typing {Papers) 200 30,135 29,824 34,647 32,885 39,245
Travel-International 400 29,400 29,106 33,803 34,024 38,288
Travel-Local 600 44,100 43,459 30,704 31,051 37,433
Insurance~HAC 34 3,306 23,132 25,844 27,049 30,430
ELT, U.S. 180 13,239 13,098 13,211 15,313 17,230
Reception Services B3 6,247 5,185 7,183 7,232 8,13
Sub-total 1,235,643 1,230,593 1,437,819 1,85¢,543 58,787
. Experience America
KIC Orientation 32 23.887 23,649 27,465 27,653 31,109
Enrichaent Progran 50/200 19,110 18,919 21,9712 22,122 24,257
Mid-Ninter Community Seainars 35 27,011 26,741 31,096 3,269 35,1717
Sub-total 710,008 59,309 80,433 81,044 21,173
4. Follow-Dn
Follow-up/Career Development 300 23,133 22,921 26,620 2,802 30,152
Sub-total 23,153 22,521 26,620 26,802 30,15
Sub-total 1,359,954 1,363,574 1,592,256 1,412,037 1,623,714
5. Adainistrative Costs 230 171,86 170,086 197,.m 152,829 223,749
Sub-total 171,836 170,088 197,532 198,390 223,74
TOTAL 1,541,770 1,333,860 1,789,789 1,81¢,927 2,047,445
RRD TOTAL TRAININS C3STS 402 5,280,343 435 5,063,452 448 ¢,693,880 438 5,924,183 330 5,829,229

2,964 30,291,087
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Priee Contractor 4¢9,2¢8 495,140 466,140 6o, 140 426,142 2,293,11)
USRkiD/Guaterala
©.c, o5 230,650 150,000 199,09¢ 130,000 239,400 330,006
FSN Adrin. Assis®,/Ser, 30,500 25,909 25,000 23,000 25,906 130,099
CAPS 1 Book Club 40¢,000 0 0 0 0 300,000
Additional Follow-On 180,490 180,000 249,000 Z80, 000 28¢, 600 1,08C,000
Coreodities 89,000 0 0 0 9 80,500
ommunications Support 44,000 44,000 44,000 44,000 44,000 220,000
tvaluations and Audits 73,333 40,000 13,333 40,000 73,334 290,000
Sub-total 5,886,884 6,908,552 7,632,353 7,829,323 5,767,708 35,024,857
Inflation and Cortingencies 112,116 91,408 557,647 179,677 232,2¢5 775,143
TOTAL 7,000,000 71,000,000 8,£00C, 200 8,002,000 7,000,400 27,090,900
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LATION INCLURED
Yesr § Year 2 Yoar 3 e 4
Coaponent Unit Cost Musber Group 1 Mugber Grouc !  Nusher Srous 2 Total Nueder Group 2 Nusber Eroup 3 Total  humber 3.t 3 hueber  Ersup 4 Totai

“ertirinant Training
Short-Tera Technical
i. Fregoparture
Cther Orientation 60 270 17,381 17,Eb1 300 73,237 0,337 202 287 21,k
S.5-ustal 17,852 17,361 20,337 N3 DO b 21,67
<. Iratring
iraining Costs 2,500 772,88 712,898 918,783 °18,7E3 1L.97 €33.00”
Mainterance Rdvance 1,950 380,486 306G, 464 677,211 877,234 Tl B $ 0
cer Ciea 65 135,642 115,842 138,016 123,014 =57 169,517
tapbs and Equipeent 40 17,241 17,961 20,837 20,837 SLEDY 2,879
Baol Shipeent &0 17,850 17,850 20,837 20,877 21,879 21,8%%
Travel-International 400 119,072 119,070 138,95 138,915 JAZLE 5,8
Travel-lozal 400 178,805 172,605 208,373 208,373 L)} 212,76:
Insurance-HAC 34 20,242 20,242 23,618 23,416 .99 30,95¢
Faception Servictes ) 25,302 25,392 29,520 29,52 24,795 24,79
Sub-total 1,867,658 1,867,856 2,196,108 2,158,108 e 2,324,28°
Z. Sxnecience Agerica
Snricheent Program 190 89,102 89,302 104,184 104,185 3% 169,39
Sub-total 29,3492 89,302 104,186 104,184 SR 109,25¢
4, Follow-On
Trairing 1,020 0 0 148,837 148,837 322,482
Association 00 14,084 14,884 35,721 35,721 83.97¢
Sut-total 14,684 14,884 194,558 184,558 Do
Sub-tatal 1,589,703 1,989,703 2,505,689 905,489 2,941,114
5. Adeinistrative Costs 250 148,238 149,838 173,640 173,640 182,328
Sub-total 148,838 142,839 173,40 173,640 182,325

T07AL 2,139,541 2,138,541 2,679,329 2,679,329 3.927,458

-
\_)/.Q
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Year § Year b S%AND
Nusber  Group 4  MNusber Group §  Total Nusber  Group 5  Nuaber Year 7 TOTAL Cz=ponent Ln;t Cast
Particioaat Tratning
Short-Ters Techmcal
1, Predeparture
3100 25,19 23,7139 200 16,081 0 100,397 Other Orientation 50
23,139 23,739 16,084 100,397 Sub-total
2, Training
1,084,578 1,086,978 750,363 4,512,031 Training Cests 2,309
171,513 171,313 522,637 3,262,898 Maintenanze Advance 1,950
180,020 18¢,020 121,949 761,344 Per Lies LH]
23,739 23,739 16,081 100,397 Books and Equipmeat 40
23,739 23,739 18,081 100,396 Boak Shiprent 60
158,259 150,259 107,208 669,313 Travel-International LI
237,389 237,389 160,812 1,003,970 Travel-Local 500
26,904 25,904 18,226 119,984 Insurance-HAC ]
35,830 33,630 22,102 136,030 Recep*10n Services §5
2,542,171 2,542,111 1,736,141 10,864,363 Sub-total
3. Experience Arerica
{18,694 118,494 80,404 501,904 Enricheent Pregris 100
118,674 118,694 80,404 501,984 Sub-total
4, Follon-0n
333,970 335,970 514,150 331,838 1,673,281 Training 1,000
102,634 ) 102,634 142,036 142,833 501,978 Assaciaticn 300
438,504 438,604 456,994 474,667 2,179,259 Svb-total
3,143,208 3,143,208 2,489,622 474,667 13,444,003 Sub-total
197,827 197,827 134,010 836,639 5. Adminisirative Costs 250
197,827 197,827 134,010 834,639 Sub-total
3,341,033 3,341,035 2,623,632 474,657 14,280,643 T0TAL

//’L‘(,
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Year | Year 2 Year J vear 4
Comaonent Unit Cost husder E-oup |  Nugher Sroup ! Musber Ercup 2 Tetal Nutoer  Broup ¢ Nuzber Broup 3 Tatal kaizter w10 huzaer Broup ¢ Tedal

rarticicant fraining
Long-Ters Tezhnical
{. Predeparture
ELT, Ir-Country 150 82 9,765 62 ) 70 11,576 11,57 70 0 15 1502 12,023 ' 0 t8 12,390 12,3%
Lther -1entation 60 3,99 0 LS 4,571 0 5.209 5.209 : 4,959 4.9t
S.b-total 13,67 0 18,207 18,207 0 18,232 13,222 ¢ 17,357 17,397
2. T-aining
Trarring Costs 7,000 199,020 212,051 242,229 853 300 257,259 215,435 532,294 23l 267,803 5:2,032
raintenaaze Advance 1,350 124,945 ] SH,431 150,491 0 169,303 187,363 a 161,176 el 47k
Lis1ng/Maintenance 710 44,221 139,724 54,794 39¢.518 402,726 61,643 444,381 e 38 98,685  5:1,7:5
Far Dies 85 29,621 31,102 U5 st 3,876 39,508 13,374 .49 37,608 79,987
Poors and Equipeent 80 3,908 4,102 1,830 8,132 4,842 5,209 1¢,0M v.40 4,959 1428
kack Shipaent 80 0 4,101 0 4,101 4,882 0 4,862 LAR 0 5,470
Travel-International 400 26,040 0 3,870 7,870 0 34,729 19 0 33,002 13,082
Travel-Local 400 39,060 0 45,305 45,205 ¢ 52,093 52,093 e 19,593 49,592
Insuranze-KAC k{1 4,427 16,248 5,48  21,5:8 19,284 5,904 25,190 {997 3,620 27,31
£LT, L.S. 189 11,718 0 13,991 12,991 0 15,628 15.628 9 14,878 14,E78
Feception Services 85 5,535 0 £.569 6,560 0 7,380 7,380 ) 1,025 7,625
Sub-total 492,491 £08,242 588,333 1,1%4,58! 125,677 667,028 1,392,905 £oaild 680,009 1,462,133
I, Experience America
Evrickeent Prograe 50/200 3,255 13,671 3,859 17,530 16,207 4,341 20,549 IR 4,133 2,38
Md-Ninter Coasunity Seminars 35 0 23,974 0 23,924 28,362 0 28,362 .97 0 31,997
Sub-total 3,255 37,595 3,859 41,454 44,559 4,341 48,910 ALy 4,133 88,275
4. Follow-On
Follow-up Association 200 0 2,219 0 2,219 5,519 0 5,519 1973 060
Dther Support 100 0 1,129 0 1,139 2,760 0 2,780 RN 0 5,009
Sub-total 0 1,413 0 3,418 279 0 2,279 +.18 0 15,18
Sub-total 509,417 £49,281 808,399 1,257,580 778,725 899,401 1,458,32¢ eI 661,499 1.548,£31
5. Adriristrative Costs 250 32,550 119,621 72,588 156,259 141,606 43,410 125,218 AR 41,327 200,BL1
Sub-total 32,559 119,621 38,588 156,209 141,806 42,410 165,216 156,30 4,327 200,81

T0TAL 541,987 768,862 845,987 1,415,849 920,531 733,011 1,653,542 102,826 1,749,742
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Year 3 Year & GRAND
Nuster Group ¢ Nusber Group 5 Total Nuaber  Group 5  Nusber Vear 7 TOTAL Cospenent Unst Cest
Participant Trairing
Long-Tera Technical
1, F-edeparture
b8 0 55 10,529 10,329 95 0 0 37,291 €LT, In-Country 130
0 4,212 4,212 0 22,917 Other Orientation 60
0 14,741 14,74} 0 80,209 Sub-total
) 2. Training
286,121 231,421 517,942 7,620 2,912,788 Traiming Costs 3,000
0 136,881 134,881 0 748,796 Basntonance Advance 1,95
431,382 49,839  4B81,1M 364,313 2,264,371 Living/Maintenance - 10
19,488 1,939 1,67 33,536 356,262 Per Diew L}]
5,207 4,212 9,419 4,422 46,978 Books and Equipaent 60
5,207 0 3,207 4,423 24,063 Pook Shipeent L))
0 28,078 28,078 0 152,779 Travel-International 400
90 Q.17 9,17 0 229,168 Travel-tocal 500
20,655 §, 773 25,428 17,542 121,420 Insurance-HAC i
0 12,635 12,635 0 68,750 ELT, Y.5, 130
0 5,987 9,967 0 32,455 Reception Services 85
188,010 S47,862 1,135,872 473,858 5,933,840 Suy-total
3. Experience Am2rica
17,338 3,910 20,859 14,744 99,208 Enrichrent Progran 50/220
19,375 0 9,278 23,797 140,356 “12-Uinter Lossum iy Seainars 290
,1N 3,510 51,244 40,538 219,674 Sua-tetal
4. Follow-Or
15,843 ¢ 15,863 23,234 23,234 80,210 Follcw-up Associatien 200
1,931 0 1,934 11,618 11,618 40,103 Other Support 10¢
25,794 0 23,7 34,850 J§,85¢ 120,313 Sub-total
999,579 556,113 1,825,45¢ 749,246 34,354 4,994,075 Sua-total
131,889 35,098 186,978 128,985 892,799 5. Adeinisirative Cests 250
151,080 35,098 186,978 128,985 892,799 Sub-total
1,011,418 601,211 1,412,629 878,231 34,854 7,885,838 10TAL
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£.iTEMALS OEACE SCHOLASSHIF PROJECT 520-039
FINANTIAL PLAN AND RNALYSIS - DISBUASEMENTS - BARTICIZANT TRAIRING CRLCULATED BY TCA SENESLTDR KITH %SLATION INCLUED
Year 1 Year 2

Year § tear 4
Corponent Unit fost hueser E-oup |  Nuaber Sroun ¢ Nuster Geoup 2 Tsal hawSer Broxp 2 Mumser  Sroup I Total  Wyaber - ..t 3 hieter  Gergs & Toa,
faruicipant Trainming
fzadesit
1. Predeparture
LT, Ir-Lountry 500 M 36,750 7 ) IS Tt A S £t 3 DT P S T 73 { 7° 82,565 e
Zther Oriaatation 69 L8 0 £766 4,36b 0 5,071 s o 5,108 L.t
jzz-tetal 41,180 0 40,749 4,79 0 47,324 47,3 ¢ 57,633 27,000
2. Traiming
Tuition/Fees 2,500 187,250 200,357 1€3,908 389,245 202,132 223,570 225,702 o 229369 248,309
“aintenante Rdvance 1,950 143,325 0 141,852 141,892 0 164,788 1b4,768 0 165,917 15,317
Living/Marrienance 710 52,189 383,560 S1.683 835,273 379,724 60,006 479,724 1,228 6,311 51403
er Dies 5 M T M 35,115 33,108 48,223 4,763 18,451 77,24 1,273 MU -
4zoks and Equipaent 85 9,555 35,114 9,459 42,575 34,764 10,92 45,750 L3275 11,91 51,424
tosv Shipeent 120 0 9,261 0 9,281 9,1t8 0 9,148 10008 0 10,643
Tyaiag (Fapers) 200 14,790 15,435 14,553 29,9€8 15,281 18,901 32,182 L 17,017 Ta.243
Trzvel-International 0 29,400 ¢ 20,106 29,106 0 1,803 13,80 0 M0 T
Tracel-ieeal 500 44,100 0 3,659 43,859 0 50,704 50,704 e 51,951 £1,051
Inzzrance-HAC 3 4,998 18,38 4,948 71,316 18,184 5,746 23,920 D118 3,736 26,904
T, LS. 130 13,230 0 15,098 3,099 0 15,211 15,211 ¢ 15,313 15,315
Rezaption Services g5 6,207 0 6,185 6,185 0 7,183 7,183 0 1,222 1,2n
Cub-total 538,433 97,210 536,579 1,233,789 694,018 527,383 1,321,359 £:1,476 633,927 1,444,403
I, Exoerience America
%1€ Jrientation 125 25,897 0 25,689 23,649 0 27,465 27,45 0 27,853 27,452
Esrizhesat Prograa 507200 7675 15,435 3,638 19,073 15,281 22 19,506 L £256 22,001
“:d-Ginter Community Sesinars 359 ] 21,011 ¢ 7,911 26,741 9 26,8 L P
Sib-total 27,562 82,844 21,287 89,733 42,022 31,690 73,712 3,303 3,957 eo T
§. Fcllce-Dn
Foilow-up/Career Developszent Jo0 0 1,858 0 3,858 8,443 [ 8,443 12,299 0 15,099
Sub-total 0 3,858 0 1,658 8,43 0 8,483 8,099 0 15,08¢
Sub-total 507,155 3,514 604,415 ¢,348,129 744,481 706,357 1,450,928 £.373 75,452 1,589,840
5. Adainistrative Costs 250 36,750 135,036 35,383 171,439 133,703 42,252 175,955 82,583 197,823
Sub-total 36,750 135,056 6,383 171,439 133,703 42,252 175,955 2,58 191,82
TGTAL £43,935 72,570 440,393 1,519,588 278,184 748,609 1,426,793 758,025 1,767,383
BEXT TOTAL TRAINING LOSTS 1,125,672 3,785,993 1,267,934 ,073,977 4,478,044 1,431,620 5,559,544 5.t 1,457,851 8,560,385
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Year 5 Year & SRAND
Number Group &  Number Group 5 Tatal Nusber Broup 5 Number  Year 7 TOTAL Cognpaent Ynit Cost
Particagant Traiminrg
Acadeaic
1. Predeparture
70 0 75 47,881 47,881 73 0 0 203,7€0 £LT, In-Country 500
0 3,743 5,783 0 24,495 Other Orientat:on 60
9 53,604 53,404 0 230,465 Sub-total
2. Trasaing
245,447 262,979 508,426 281,387 2,260,439 Tuiticn/Fees 2,500
0 186,656  1Bb, 456 0 802,578 Mainterance Advance 1,950
444,018 67,962 511,980 499,321 2,440,042 Living/Maintenance 710
40,4350 43,533 B4,203 45,731 383,901 Por Diea 63
40,649 12,444 53,093 45,731 250,136 Bocks and Equipaent b5
10,72t 0 10,72 12,061 31,939 Poo¥ Shipeent 120
17,868 19,144 37,012 20,101 148,746 Typing (Papers) 200
0 38,288 38,268 0 164,631 Travel-International 400
0 57,831 57,433 0 245,947 Travel-Lozal 800
21,263 8,509 21,12 23,921 130,341 Insurarce-HAC AL
0 17,230 17,230 0 74,084 ELT, U.S. 180
0 B, 136 8,136 0 34,387 Reception Services 85
820,616 720,334 1,540,950 928,453 7,009,387 Sub-total
3. Experience Aserica
0 31,109 31,109 0 137,753 WiC Orvertation 328
17,848 ] 22,654 20,101 107,042 Er-achzert Frogram 507208
11,269 31,269 5,11 151,35¢ Mid-minter Corrunity Samnpars 130
9,137 35,895 85,032 55,278 392,027 Sub-*otal
4, Follou-Cn
24,022 0 24,032 19,108 39,108 129,448 Follow-up/Career Development 300
24,032 0 24,032 39,108 39,108 129,448 Sub-total
893,783 809,833 1,703,818 1,022,839 39,108 7,761,547 Sub-tetal
158,747 47,851 204,208 175,888 * 962,043 9, Rdrinistrative Costs e
156,347 47,861 204,208 175,888 §62,063 Sub-total
1,050,132 857,694 1,907,826 1,198,727 39,108 8,723,510 T0TAL
5,402,584 1,458,906 4,861,490 4,700,590 548,629 30,891,087  CRAND TD'AL TRAINIMG CD3TS
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SURTEMALR PEACE SCHDLARSHIP PROJECT $20-0393
FINANCIAL PLAN AND ANALYSIS - CISBUSSENENTS - PARTICIPANT TRATRING CALCULATED BY TCA GENZRATOF WITH INFLATION IMCLuLED

CSSL

Vear | Year 2 Year 3 Year 4 Vear € Year & Year 7 Total
Craponent FX LC 3 LC F1 LC Fy 'c FI LC FI iR Fy LC 1 LC SETAL

Farticipant Training
Short-Tera Technical 0 2,138,541 2,679,329 3,023,439 3,581,035 2,627,632 L7 687 12,030 643 14,289,843
Long-Tere Technical 541,967 1,415,869 1,657,562 1,749,742 1,812,629 878,231 14,854 NLii 3N 7,304.63¢
headenic 543,905 1,519,548 1,626,772 1,767,683 1,907,825 1,198,727 9,18 [RPSSTL] 8,727,610
Sub-total Traraing 1,185,872 3,073,978 5,959,684 6,560,964 6,851,499 4,700,599 58,629 ToEn e 30,89:,087
Local Adein. Suppart
Prize Contractor 83,625 385,563 380,983 389,983 180,983 380,983 100,710 30 2,093,770
USAID/Guatesala :
L.5. ©5C 110,000 120,009 129,000 129,000 129,000 120,060 129,000 71,00 820,000
FSY Adamin. Assist./Sec. 10,000 20,000 26,000 20,000 29,000 20,000 27,000 120,000 130,000
CAPS T Baok Club 0 400,000 0 0 0 0 0 §2,090 400,000
Pdditisnal Follow-On 0 180,000 180,020 186,009 182,400 180,000 189,000 1.03,000 1,089,000
Coscodities 0 80,020 0 0 0 0 0 3,000 80,000
losmurications Support 0 44,000 44,000 44,000 44,000 44,000 0 e 220,000
tvaluations and Audits 40,000 40,000 73,133 40,000 73,333 0 33,334 10090 300,000
Sub-total 1,419,497 10,000 6,323,561 20,000 6,757,950 20,000 7,325,827 20,000 7,639,786 20,000 5,425,553 20,000 982,673 20,090 35.8%¢,857 120,000 34,024,857
Inflation 0 0 2,479 3,000 39,915 3,000 18,248 3,000 39,915 3,000  3p,248 3,000 21,703 3,000 I33.508 18,000 25,508
Cortingencies 718,435

T67AL 37,000,000
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FINANTIAL FLAY AYND L-_1ZIS - DISBURSERINTS

LETAL RDRIRISTRATIVE SUPPIRT - PRIME CCHTRAZTOR

Year |
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Year 2 Year 3 Year 4 Year § Year & Year 7 Tetal
Coeacaent 13 LC 3 L FI L 3 34 L 34 Lc 3] F1 TOTA
TECHNICAL ASSISTANCE
Chief of Party 0 131,000 130,000 130,909 110,000 13¢,900 ¢ £50,000 650,090
Coarunicaticns Support 0 4.000 t,200 b.009 5,000 4.000 d 39.000 30.000
KETA Iz, 72,000 0 0 D} 0 0 0 72,909 72,000
Tetal U.5. 1A 72,000 136,000 135,000 135,060 134,000 12¢,009 ¢ 152,900 752,900
Accauntiag Subcortractor 0 10,000 10,060 10,999 10,000 10,900 €,000 30,200 £0,000
Evaluation Spec. /Suh-contract .0 20,900 20,000 20,000 20,000 29,600 0 120,000 109,00
Legal Advisar 9 5,609 2,200 2,209 2,209 2.200 2.2%0 12,500 17,67
Overkead 5Y on Sub-ceatracts 0 1,830 1,610 1,48 1,410 1,610 19 3,880 8,850
Tctal Local 1A 0 8,420 1,010 37,80 33,810 13,819 12,810 185,480 185,420
TCTAL T.A, 72,000 174,430 189,810 189,810 169,810 169,810 12,810 538,480 918,480
SALPRIES
Follon-On Coordina‘or/PR 0 24,000 24,009 24,000 24,000 24,000 24,000 144,900 144,000
Sacratary/fdein. Assist. 0 8,000 8,000 5,050 5,000 8,000 £,00) 36,000 36,050
Driver (s}/Nessenger 0 5,000 8,000 6,000 5,000 6,000 3,009 35,000 33,000
3 Training Specialists 0 30,000 30,000 30,000 30,000 39,000 (] 139,000 150,002
Pdain, Assistant 0 10,000 10,000 10,000 19,900 10,000 0 50,009 56,000
Statistician/Data Entry 0 5,000 5,000 5,900 5,000 5,000 5,00 32,000 30,000
Bilirgual Secretaries 1,250 16,900 16,000 16,000 16,000 16,000 0 £1,250 81,250
Sub-Total 1,250 97,900 97,900 97,000 97,000 97,000 38,900 524,250 524,250
Dverhead 301 115 29,100 29,100 29,100 29,100 29,100 11,460 157,275 157,273
TCTAL SALARIES 1,625 126,100 126,100 128,100 126,100 128,100 49,400 881,325 681,323
TRAVEL/PER D1EMS
S RTs Buat-Washingtan 0 4,000 4,000 1,00 4,000 4,600 0 20,500 20,000
Per Diecs | RT W-§ 7499 0 693 £93 693 893 693 0 3,485 3,445
4 RT §-d 284120 0 3,350 3,360 3,30 3,360 3.380 0 16,200 16,820
" T07AL TRAVEL 0 8,053 8,953 g,053 8,953 8,953 0 40,235 40,245
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BUATINALA PEATE STHOLARSRIP penlecs “29-i3%3

FINRRZIAL PLAN AND ANALYSIS - DISBURCEYEN'S

LLCAL ASNINISTRATIVE SUPPDRT - FRINE CONTOACTOR

Page
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Year | Year 2 Yoav 3 Yezr & Year Year & vzar 1 “tta

Coaponent FX LC F1 L FX ' Fx L F1 3] L 3 Lo o1 TaTRL
[PERETINE EXPENSES
Défice Rentals ) 48,00¢ 43,90 45,000 49,000 42,600 2L a6 lednid 264,000
JHf:ce Expenses £€,090 25,000 25,090 25,007 25,000 25,602 12,509 REMAL 147,500
Bascline, Vehicle Mairt. 0 4,000 &, o0 4,900 4,999 8,000 .00 22,099 22,000
T07AL OF. EXPs, 10,990 77,500 77,000 7,00 77,000 77,000 IE.50¢ 422,500
TOTAL ADMIN, SUPPGRT 63,625 305,583 80,983 389,983 380,983 380,563 100,710 2,093,770
COMKUNICATICNS SUPPIRT
Paephlets 0 4,000 4,000 4,000 4,000 4,000 ¢ 22,000
Mediz Publicity o 49,000 40,000 40,000 49,000 49,000 ] 200,000
TOTAL MEDIA CAMPAIGN 0 44,000 44,000 48,000 14,000 44,000 0 122,009 229,000
ARZITIONAL FOLLON-CN
Vewsletters 0 100,000 100,000 1081, 060 160,900 100,000 100,009 02000 600,000
reetings 0 80,000 8,000 e, 001 80,000 B, %) £0,490 420,000 420,000
TOTAL ADDIT'L. FOLLON-ON 0 180,000 18¢, 600 120,000 129,000 180,000 180,899 10380,000 1,090,000
COMMOGITIES
2 Vehicles 0 49,000 0 0 0 0 0 43,009 10,009
3 ATs, Printers and Scétware 0 18,000 ¢ 0 0 0 0 12,400 18,000
Fax 0 2,000 0 ¢ 0 0 0 2,07 2,000
Dffice Furniture etc. ] 20,000 0 0 o 0 0 28,000 20,000
TGTAL COMMODITIES 0 80,000 0 0 0 0 0 25,009 B2, 000




ANNEX M
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ILLUSTRATIVE LIST OF QUESTIONS FOR CLASP II "IMPACT" EVALUATION

Trainee knowledge of the U.S.

- Has the trainee’s knowledge of the U.S. changed in
any way since going to the U.S. for training?

- What have been the nature of the changes?

- Which aspects of the CLASP II process (pre-departure
orientation, U.S. training, home-stays, follow-on) seem to
have contributed to these changes, and in what ways?

Career Advancement

- To what extent are CLASP II returnees advancing in
their careers (increased status on the job, increased
responsibility, promotion in rank, increase in pay, etc.)?

- What aspects of the CLASP II training program seem to
have made the most contribution to these advancements?

Leadership

= In what ways have CLASP II returnees’ leadership skills
been enhanced as a result of their training in the U.S.?

- What are they doing with these skills that they did not
do prior to departing for the U.S.?

- What elements of the CLASP II program (pre-departure
orientation, U.S. training, follow-on) seem to have most
contributed to the above?

Effectiveness of Short-term Training Programs

= Are there any specific types of short-term training
programs common to a number of missions that seem to be more
effective than others in enhancing career mobility and
leadership skills and that should be recommended for broader
application?
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- What are the characteristics of these training programs?

- Are there any specific types of short-term training
programs common to a number of missions that seem not to be
effective in enhancing career advancement or leadership skills?

Effectiveness of long-term Training Programs

- What types of long-term training programs seem to be
the most effective in terms of promoting career advancement
and enhancing leadership skills (e.g. two-year undergraduate,
four-year undergraduate, junior year abroad, Master’s degree
training)?

- Under what circumstances are these programs best
carried out and how should they be designed so as to assure
maximum impact?

- What elements of the CLASP II experience seem to have
contributed most to the above?
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