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1 Introduction

The intensive English programme for AID participants at the Yemen
American Language Institute (YALI) became the responsibility of OreState University by contract between OSU and AID signed i{,,A,,ts 19857
The Cooperative Agreement between the parties stipulates' t ait e riwof the programme is to be carried out annually. Under this term of theAgreement, I was invited by the English Language Institute of WSU toevaluate the YALI programme during the period October 27th. to November
17th., 1986. This on-site visit was timed to coincide with the period
during which Leslie Palmer, Director of the English Institute, University
of Maryland was at YALI at the invitation of S&T/IT/USAID for the samepurpose.A harmonious working relationship developed between us during thetwo weeks that our visits overlapped, and when we found ourselves indep-endently coming to very much the same conclusions concerning the YALIprogramme, the teaching faculty, the administrative officers, thestudents, and the facilities offered by the existing accommodation, wewere able to jointly explore possible recommendations and to discuss
these with YALI staff.

It is clear that the OSUAALI programme easily fulfills the termsof the August 1985 Agreement. In addition, of considerable importancein any educational process involving students from a culture and fromsocial backgrounds very different from those of the teachers, the YALI
staff, both teaching and administrative, have established excellentworking relationships with the students. This achievement must have played
no small part in the educational successes of this first year of the
OSU/YALI programme. It is also clear from the relative smoothness withwhich the Institute has been functioning these past several months that
the administrative team have achieved effective solutions to the many
operational problems that they encountered in August 1985 and the
succeeding months.

Our conclusion must be, therefore, that the first year of theOSU/YALI project has witnessed important successes in the areas of prime
importance to a young programme. Nevertheless, three serious problems,
each interconnected with the others, yet await solution.

The first of these problems is to achieve the balanced curriculum
that is clearly laid down in the Foundation course objectives at eachlevel of the programme; in particular, to devote more time to developing
the students' oral skills and the skills required in written communication.
The second is to convince the students that the balanced curriculum whichthe majority of them in fact perceive as their best preparation for their
future academic career in America will also enable them to surmount theTOEFL hurdle. The third is to somehow release those students who plateauin the TOEFL 490's, and who spend term after term in the Post Advanced
level, thereby depressing both themselves and students in lower ]evels
who fear that this will be their fate, too.
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The recommended solution to all these problems is to terminate thePost Advanced course, not with a written examination as at present, butwith viva voce examinations during which each student would discuss anddefend a term paper that he had researched and written as part of thecourse requirement. It is further recommended that one member of theviva voce board (the YALI Review Board) should be an external examiner,and that he or she should be a member of the eaching staff of anAmerican university with experience of supervising graduate student~s fromoverseas. Whenever possible, he or she should be in the same field ofstudy as the student who is being vivaed. Finally, it is recommendedthat the Review Board should evaluate each student with this range ofdecisions in mind:

1. If he has already achieved a score of 490 on the TOEFL,or when he does, this student is/will be ready to go.
2. Through intense nervousness or some other cause, thisstudent did not do justice either to himself or to hispaper. He should therefore be reboarded as soon as

possible.

3. For the following reasons this student is not yet
ready to go ...

2 Data employed in the evaluation

1. I studied the copious curriculum and examination data kindly organizedfor me by the Academic Coordinator, the original Technical Proposals,and all the OSU/YALI quarterly reports.

2. I discussed the programme at length on many occasions with the Directorand the Academic Coordinator.

3. I visited classes at all levels, subsequently discussing them with theteachers concerned.

4. I discussed the programme with teachers and with students.

5. To obtain student evaluations of the programme and various otherdata I constructed and administered a questionnaire, then analysedthe responses.

6. To provide verification of my favourable impressions after a weekof observing classes and talking to students I had teachers provideevaluations of student motivation.

7. Having absorbed the information gained by means of the above methods,I came to tentative conclusions and discussed them at length withLeslie Palmer, with the Director and with the Academic Coordinator.
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3 The Yemen America Language Institute

3-1 Human resources

The administrative cadre currently consists of:

Director
Academic Coordinator
Executive Officer
Bi-lingual Assistant
Expeditor (Yemeni Arab, highly proficient in English)
Assistant Expeditor
2 work/study assistants - data processing and audio-visual technician
Janitor

The Director and the Academic Coordinator are on assignment from the
English Language Institute (ELI), Oregon State University (OSU). The
remainder are local hires.

The teaching faculty currently consists of two staff members on
assignment from ELI, CSU (3 years and 6 years of ELI experience), and 7
others. Of the 7, 4 have had several years' previous experience of
teaching in Sana'a, one has had several years' experience of teaching in
Kuwait, and 1 is a Yemeni national. All have earned an N.A. in TEFL,
either in America or in the United Kingdom.

3.2 Physical resources

YALI shares facilities with USIS in two buildings next to each other in
a compound. Neither building was purpose built for their present uses.
One building houses the USIS Administration, Library, Conference Room,
interview rooms, and some classrooms. The other building houses the
YALI Administration, teaching faculty offices (shared with USIS teaching
faculty), the majority of the classrooms, the reading, listening, and
computer laboratories, the staff/student cafeteria, and the student lounge.

The computer laboratory cunsists of 6 Apple 2e computers with
monitors and double disc drives, plus two printers. The software available
for students is listed in Appendix

The listening laboratory consists of 14 booths sited against 3 of the
walls of the room, each being equipped with a cassette player and headphones.
Under the guidance of the teacher in charge students select cassettes and
allied course materials from the lab library, and work through them.

The listening laboratory is also equipped with a video tape recorder/
player and a monitor; these are used most frequently for group work -
notetaking activities, etc.

The reading laboratory is' lined with bookshelves containing books,
magazines, and other reading materials. Under the guidance of the teacher
students select appropriate reading materials and work through them
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privately at one of three tables, conferring with the teacher when
necessary.

The popularity of the reading laboratory appears in large part tobe due to the fact that many of the students do not have a quiet place
at home to study in.

Data processing at the Institute is very largely accomplished by meansof a Macintosh computer. This is equipped with a double disc drive, harddisc, printer, and modem. The modem is used to communicate with O3U via
Telemail Service.

During the first several weeks of operating the Macintosh, largefluctuations in the line voltage caused considerable problems. Thesehave been solved by a relatively simple yet effective voltage regulationsystem. In addition, a battery powered emergency power supply is hooked
into the system.

3.3 The YALI students

Accurate age statistics are difficult to obtain; the following were taken
from Institute records:

Age in Years No. of Students cumulative cumulative %

19 0
20 8 8 12A
21 3 11 17
22 6 17 26
23 2 19 29
24 3 22 34
25 3 25 38
26 1 26 40
27 6 32 49
28 6 38 5829 1 39 6030 4 43 66
31 8 51 78
32 9 60 92
33 1 61 9434 1 62 95
35 1 63 97
36
37 2 65 10010

Details of the students' academic career to date are provided inthe two tables between this page and the next. These statistics wereobtained frrm students' responses to items 1 and 2 of the student
questionnaire that I administered.

With very few exceptions, the students who have completed universitylevel programmes have done so at the University of Sana'a where the mediumof instruction is largely or entirely Arabic, depending on the department
concerned. The exceptions have attended university in either Egypt or
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Saudi Arabia, where the medium of instruction is also Arabic. (There arenumerous exceptions to this general rule in both Saudi and Egypt, notablyin faculties of Engineering and Medicine, and at the American Universityof Cairo. But none of the YALI students attended such departmcnts.)

The statistics presented above indicate that around 705 of the YALIstudent body intend to pursue graduate studies. Of these the majority
are in the fields of Agriculture and Education.

Virtually all of the students are ministry or University employees.They are released on salary for full-time study at YALI, but on Thursdaymornings and during between-term breaks they are required to return to
their places of work.

All but one of the current study body are men. The large majority
are married and have young families.

All the students are Yemeni nationals.
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4 The QGU/YALI English Language Programme

The YALI English language programme is based on the OSU ELI intensiveEnglish programme which aims to prepare students to participate in univ-ersity level courses. This has been run very successfuljy since 1965.

An outline of the placement and promotion procedures and of theorganization of the YALI programme is provided below. A complete desc-ription comprising the original Technical Application, course descriptions,lists of teaching materials, and timetables is to be found in Appendixwhich is in the separate folder. All the materials in this appendix areOSU/YALI documents.

Enrollment in the YALI programme is permitted at the beginning of anyterm. Currently, placement of new students is determined by means of atwo-step process: all students complete the Michigan Test of EnglishProficiency (MTEP); those who score high enough on this test then completean Institutional TOEFL. MTEP is most appropriate for placing studentsaccurately in the levels up to Pre-Advanced, TOEFL for the levels abovethis. The consensus opinion of YALI teaching staff is that productionsub-tests such as sentence completion exercises need to be added to thetwo multiple-choice batteries to provide more complete information for
placement purposes.

On day one of a new term, a one-hour orientation session is organized
for new students.

This term, the levels taught were as follows:

Number of Students Registered
Introductory 4
Low Intermediate 17
High Intermediate 14
Pre-Advanced 14
Advanced 15
Post Advanced (1) and (2) (1): 10; (2): 8
University 10

Total: 92

Promotion through all levels up to Advanced Level is by means offinal course grades. These are determined on the basis of mid-termand final exam scores in the Foundation and Grammar courses plusteacher assessments in the other components of the course. Promotioninto the Post Advanced level is made when a student achieves a scoreof 450 on either an Institutional TOEFL test or an International TOEFL.For pgomotion into the University Level, a score of 500 on either anInstitutional or International TOEFL is required.

Institutional TOEFL tests are administered soon after the end ofeach term. Entry is open to all students. During the past year,students have had the opportunity to complete the test on the followingoccasions: November 85, February, March (International), May (International)



June, August (International), September, and November.

A typical day's schedule (which is the same every day of the week)is laid out below. A timetable for all levels is to be found in the
appendix in the separate folder.

Low Intermediate Class Schedule June 14 - September 3, 1986

8.00 - 8.50 Foundation (teacher A)
9-00 - 9.50 Foundation (teacher A

10.30 - 11.20 Reading Lab or Listening Lab (teacher B
11.30 - 12.20 Grammar (teacher
12.20 - 1.10 Advising Hour**
1.10 - 2.00 Reading Skills (teacher D)

**Each student is allocated an adviser on enrollment at YALI. He
has the same adviser throughQut his YALI career. Both the Director
and the Academic Coordinator are responsible for advising several
students.

Staff are required to teach 20 hours per week, and to be on site
7.30 - 4.00. The time after class is allotted to staff meetings, test
and course material preparation, etc. A typical duties assignment
would be:

Foundation 10 hours
Grammar 5 hours
Reading Lab 5 hours

In addition, teachers are required to be available during the advising
hour.

All teachers are required to construct and grade all the quizzes and
tests for the courses that they teach.

The programme is taught 5 days a week, Saturday thru' Wednesday, 8.00to 2.00. The weekly programme for all levels from Low Intermediate to
Post Advanced is composed of the following elements:

Foundation: 10 hours
Grammar: 5 hours
Reading Laboratory: 2 hours (the first 3 levels)

3 hours (Advanced and Post Advanced)
Listening Laboratory: 3 hours (the first 3 levels)

2 hours (Advanced and Post Advanced)
Reading Skills: 5 hours (the first 3 levels)
TOEFL Skills: 5 hours (Advanced and Post Advanced)
Computer Labs 2 of the Foundation hours
Advising: as required
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During the session 1985 - 86, the terms were as follows:

Term 1: August 1 - September 30
Term 2: October 1 - December 4
Term 3: December 7 - February 12
Term 4: February 22 - April 30

During the session 1986 - 87, the terms are as follows:

Term 1: June 14 - September 3
Term 2: September 6 - November 12
Term 3: November 22 - January 28
Term 4: February 7 - April 15
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5 Achieving a balanced programme at Y11LI, and the benefits thereof

5.1 Summary

The course description documents for each level in the YALI programme
posit a classical balanced English for Academic Purposes curriculumdesigned to help students to develop the linguistic and study skillsnecessary for them to achieve academic success in an American university,
and the socio-linguistic skills necessary for them to feel relatively atease when interacting with the American academics, administrators, students,and other people with whom they will experience long nr short term relat-ionships. For understandable and justifiable reasons, these educational
objectives are achieved at YALI only in part. To redress the balance, itis recommended that a student's state of readiness to go to America tostudy be evaluated by a board of examiners (the IALI Review Board) duringa viva voce examination. The Board would take into account the student'sachievement on the Test of English as a Foreign Language, but would also
consider his academic record at YALI and his level of performance inlinguistic and study skill activities that cannot be measured by theTOEFL test. It is anticipated that opening up this route to an Americanuniversity would considerably increase the immediate (as opposed to longterm) importance in the students' minds of those elements of the YALIcurriculum which many of them cannot at present regard as of anything
but secondary importance compared to those elements which appear to
directly prepare them for the TOEFL test.

5.2 Background to the YALI Review Board Recommendation

American universities and international student sponsoring organizationssuch as AID have had so many discouraging experiences with non-American
scholarship holders who did not possess the linguistic skills and academicbackground necessary to pursue their studies.successfully that they havebeen forced to implement steadily increasing TOEFL score requirements. Nostudent adviser who has observed a foreign student growing more and moreanxious and resentful at his failure to be graduated (It is so difficultto admit that the problem lies within oneself.), or who has endured along catalogue of complaints from the student's thesis supervisor willquestion the increased requirements. Nor will a university health centredoctor who has treated a succession of overseas students for intensedepression. Nor, too, will a sponsoring agency which has seen a student's
original good will towards America become llighted. Thus, the sponsorpressure upon YALI to bring students up to the TOEFL 500 level is entirelyunderstandable. And this pressure is transmitted to the YALI students.

The TOEFL test consists of three sections: listening comprehension,grammar, and vocabulary/reading comprehension. All three partg consistof multiple choice items, the candidate recording his answers on aseparate answer sheet which is later marked using an optical scanner
linked to a computer.

Contrary to a widespread belief in, or perhaps ono should aay awidespread reliance on, the accuracy or reliability of test scores, all
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measurements of mental variables such as intelligence, maths ability, orEnglish language proficiency include an element of error. Indeed, themanual for any respectable standardised test will provide an estimate ofthe error of measurement that will necessarily be associated with anytest score, i.e. measurement. The TOEFL test is not a standardisedtest in the precise sense of the term; it cannot be for a number ofreasons, not least the fact that a different form of the test isadministered on each occasion. Nevertheless, the Educational TestingService does give guidance concerning the inaccuracy of the measurementsof English proficiency that a TOEFL test will provide:

Like all measurements, the scores provided for the TOEFL testcannot be perfectly precise, and an individual's scores canvary, Just by chance from one administration of the test toanother, even when there is no change in the examinee's "true"ability. The index that is commonly used to describe the
degree of precision in a measurement is the "standard error ofmeasurement". In the case of TOEFL, the standard error ofmeasurement of the total score is approximately 14 scaled scorepoints. This means that if an examinee's "true" ability score -the score the person would earn if the test could measure hisor her ability with perfect precision - is, for example, 560,the chances are about two out of three that the person'sobserved score will be somewhere between 546 and 574 (560 plus
or minus 14).

1986-87 Bulletin of Information for TOEFL and TSE, p. 11
In the light of these facts, one should be wary of relying too muchon TOEFL test scores alone when deciding the fate of a scholarship
applicant.

Studies have been undertaken by ETS to determine the relationshipbetween TOEF test scores and the ability to communicate in written oreven spoken English. It is scarcely surprising given the linguisticfactors common to the variables under investigation that quite respect-able correlation coefficients have been achieved. After all, onereq uires knowledge of the grammar of a language and of its lexis to beable to communicate in it. But knowledge of the grammar and lexis ofEnglish does not of itself enable a person to communicate in English;many other skills are involved in communicative activities, skills thathave to be taught, learned, and practised before a reasonable level ofproficiency in them can be achieved. Consequently, although measures ofa person's level of achievement in written communication and oral comm-unication could validly be used to predict his level of achievement ona TOEFL test, the reverse relationship cannot be assumed. We may perceivea similarity between thi situation and that of generations of Americanhigh school students who have achieved very respectable scores on theSAT verbal section, yet who desperately need not just freshman writingcourses, but even bonehead courses in writing and the help provided inone-to-one writing clinics.

ETS is expected to add a writing section to the present multiple-choice TOEFL test battery in the near future. It is unlikely, however,that the writing score will be added to the scores on the multiple choice
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sections of the test. Instead, it will probably be reported separately
for university admissions officers to make what use of it they will, andacceptance/non-acceptance decisions will probably continue to be made onthe basis of the better known main battery scores. Even if the writingscores were added to the main battery scores, it is unlikely that theywould make a significant contribution to the total variance of the batteryscores; consequently, they would have a scarcely noticeable effect on thefinal rank ordering of test candidates upon which the reported TOEFL scoresare based. In other words, whatever his level of performance in the writingsection, this would make little difference to a candidate's total TOEFL
score.

Being intelligent people, students preparing for TOEF'L would bequick to perceive this, and would revert to the long established strategiesfor TOEFL preparation that largely ignore the communicative skills, orrelegate them to a minor role. Consequently, the present preoccupationof many YALI students with the rather limited learning objectives provided
by TOEFL would continue.

Evidence of this preoccupation was not difficult to come by wheneither sitting in on classes or talking with YALI students in the cafeteriaduring between-session breaks. And teachers' responses to a questionnaireitem served to verify my impressions and to underline the detrimental effectof this preoccupation. The question the teachers were asked was: "What doyou think are the effects of the TOEFL test upon classroom activities?"

Students ... seem not to have free attention to learn English,read, even do coursework because they have to "get their TOEFLscores". Recently, this anxiety has spread down to the lower levels.

Students get TOEFL fixation, and begin to ignore anything not
directly linked to passing the TOEL.

I hate TOEFL hysteria ... We lost some very good students from
High Int./Adv. 1 because they thought they couldn't cope.

There's no getting away from it: negative impact on lower levels.
Also there is a slump after achieving TOEFL 500.

Student pressure exerts a powerful influence on most teachers,particularly when the students are as mature as those attending the YALIprogramme. Consequently, it is scarcely surprising that at times therelatively balanced curriculum that is laid down in the course descriptionand objectives documents for the Foundation sessions at each level (SeeAppendix I ) in practice is more honoured in the breech than in theobservance. As one teacher put it: "When we get to Post Advanced, wehave covered all the grammar. It is only then that we feel we can usethe time in Foundation to practice the oral skills." Or as another
teacher put it: "Trying to get them to write anything is like pulling
teethl,,
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Although they are preoccupied with achieving TOEFL 500, YALIstudents are well aware of the skills that they will need when they
undertake their undergraduate and graduate studies in America. Thisis clear from their responses to items 2, 4, 6 and 8 in the quest-
ionnaire item below. (The remainder of the questionnaire is presentedand discussed in a later section of this report.) The statistical
analysis of the responses to the item below is to be found following
this page. The results of this analysis would appear to indicate thatprovided they could see the immediate benefits of a balanced programme
instead of one that is so strongly linked to the rather limited goalsprovided by the TOEFL test, the students would respond very positively.

3. Many non-American students are studying in American Universities.
Most of them have some criticisms of the English programmes that
they attended before they passed the TOEFL test. Think about the
YALI programme that you are following, then indicate whether youagree or whether you disagree with each criticism below. Showyour opinion by checking the appropriate box.**

Agree Disagree

1. More TOEFL practice is needed.
2. More reading practice is needed.

3. There is too much emphasis on grammar.
4. There is not enough listening practice.
5. There is not enough emphasis on learning

vocabulary.

6. There should be more practice in con-
versation and discussion.

7. Films and videos should be used more for
practice in notetaking and listening.

8. There should be-more practice in writing
paragraphs and essays.

**Note that the questionnaire that was administered to the students had
been translated into Arabic.

Item 3 in the above question failed through mistranslation. Thereplacement. item below was administered the next day. The results ofthe response analysis are on the page following the next.

Which statement do you agree with?

A. This term we have spent just about the right amount of time
studying grammar.

B. This term we have not spent enough time studying grammar.
C. This term we have spent more time than is necessary studying

grammar•



Y
4.

LE
va

 
ti

 
/&

~
o
t4

, 
4

e
 

-
td

~~
 

e.
 

ye
 

'c
f-

A
o
 v

. 
'F

6

L
,
 

3

I
-

2 7
7

;
L
I

Y6
 

3

I
 

-
-

-
m

Si
--

-

_
 
-
-

_
 

U
h
II
-I

L
( 
d
I

-
-

I I
I
I

2
1
 

I' 
I 

"_

2
2
 

_
 

Z
 

I
-
-
 

I 
1

73
1 

7-

_
 

4 
.

21
3

2
-
-
 

_
 

L
 

_
_
'
 

IJ
 

.J
...

27
 

--
 

L
u

, 
I 

F
 

T
b
l
 

'

2
,
9
 

"
"
 

T 
'
2
3

-
L

 
-

eA 
l 

.
4

63
0

3
,
I
-
 

-

3_
_ 

-
< 

7 
I 

_ 
I

3
.
 

.
.
.
.
 

"
 

L
 
i
!
 

1 
3 

6

1
;
 

15

{
.
 

.
3

9 
C

IA
O

i 
'

-
-

-
.
I
I
 

I
20

 
1

2
0

21
 

3

2
2
.
.
 

3

,
 

j
 

,
 

I
2
2

2
3
.
 

23



- 15 -

Response Analysis of Replacement Item 3, Question 5

Time just Not enough Too much Total
right time time Students

A B C

Low Intermediate 7 = 41% 3 = 18% 7 = 41:/ 17

High Intermediate 12 = 100% 12

Pre Advanced 2 = 20A 7 = 70% 1 = 100 10

Advanced 5 = 45A 6 = 551a 11

Post Advanced 7 = 54% 4 = 31% 2 = 15 13

University 2 = 40A 3 = 60/ 5

Total 35 = 51% 23 = 34% 10 = 1% 68

Students' opinion about the amount of time spent studying
grammar this term
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5.3 The YALI Review Board recommendation

The level of a student's motivation to reach his person educational goallargely determines the extent to which he will achieve that goal. Otherconstraints will operate, of course, for example, his intelligence, hiscultural background, the educational base from which he begins the courseof study on which he is currently engaged, the amount of time availableto him for study, the quality of the programme that he is following, and,probably most important, his teacher's personal and professional qualities.But the student's personal motivation is the main determinant of his
success*

At present, most YALI students see TOEFL 500 as their personal educ-ational goal, and are positively motivated only by those elements of theYALI curriculum that appear to be most directly related to achieving thatgoal. Achieving TOEFL 500, however, only partially prepares them fortheir undergraduate and graduate careers in America. What needs to be done,therefore, is to establish in their minds an alternative educational goal,the achievement of which will require them to develop all the linguisticskills, socio-linguistic skills, and study skills that they ill need.We consider that terminating the Post Advanced level course with a vivavoce examination conducted by a Board that evaluates each student'sreadiness to proceed to the U.S. will achieve this. We also considerthat this innovation will have a beneficial shunt effect on the curriculathat are followed in each of the levels below Post Advanced, one that willenable the students at those levels to properly establish the linguisticknowledge and to develop the skills that they will need as Post Advancedstudents, when writing their term papers and discussing and defending thembefore the YALI Review Board at the end of the term.

The YALI Review Board's tasks would be to examine and appraise eachstudent's YALI academic records, and to appraise his final term paper andhis defence of it. They would also examine carefully his teacher's recom-mendations. They would then make their recommendation concerning thestudent's future course of action based on what they judged to be thatstudent's best interests. The range of decisions open to the Board might
include the following:

1. If he has already achieved TOEFL 490, or when he does, this
student is/will be ready to go.

2. Through intense nervousness or some other cause this student didnot do justice either to himself or to his term paper. He shouldtherefore be re-Boarded as soon as possible.

3. For the following reasons, this student is not yet ready to go ...

**Note that the raw scores on each section of the TOEFL are
first scaled to produce equivalent scores across different
forms of the test, then multiplied by 3.33 to produce thereported TOEFL score. So the difference between TOEFL 500and TOEFL 490 is about 3 correct (or incorrect) answers.
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If details of the YALI Review Board and its functions were carefullypublicised among the students, they should see the Board as a humane,
concerned group of people having their best interests at heart. This is
essential if the viva voce process is not to assume even more anxietyprovoking attributes than TOEFL 500. To help generate a positive attitudeamong the students towards the Board, I would suggest that each student bepermitted both to nominate one member of the Board from among his teachers,and to veto the other YALI member if he so wishes. That is to say, ifteacher Y is assigned to the Board for student A, and if student A prefers
not to be boarded by Y, then another teacher should be assigned.

If the third member of the Board were an external examiner, someonewho was a member of the teaching staff of a respected American university,
and who had experience of supervising graduate students from overseas,
this might well facilitate the acceptance of YALI students by American
universities. One imagines that when trying to decide whether to acceptan overseas student, any university admissions officer would be delightedto receive help in the form of a description of the YALI programme, acopy of the applicant's YALI transcripts, a copy of the YALI Review Board's
joint report on the applicant and of his successful term paper, and a briefsummary of the external examiner's relevant experience as a university
teacher. This data together with the candidate's TOEFL test score details
should ensure an affirmative decision.

5.4 The Post Advanced term paper

I would not pretend that the administrative burdens of the Review Board
scheme on the teachers concerned are relatively light ones, and I suggestthat the maximum class size should be 10. Supervising the production ofwhat to each student will be o very important term paper will be very
time consuming, and -.ensuring that each student adheres to a very tightschedule, very frustrating. But at least the burden of mid-term andfinal exams should be lightened with the removal of the writing component.
Certainly, it is feasible: each year from 1977 - 82, second year medicalstudents of Kuwait University accomplished the production of a term paperand much more during the last 8 weeks of a 6 hour per week English course.At the same time they carried 11 credits of other English medium courses
(Zoology, Physics, and Medical Behavioural Science), and they prepared formid-semester and final exams in all 4 courses. Class size was 12 - 14,and all teachers save the course coordinator taught another very demanding
course with considerable out-of-class responsibilities.

The term paper schedule that I would suggest is as follows:

1. Immediately following the end of the previous term, all future Post
Advanced students should meet as a group with their future Foundation
teacher for initial discussion of the term paper project. Discussion
would centre on a handout which would include the following:

a. a list of target dates
b. advice
c. a model for #2 below
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2. During the between-term break and the first week of the new term, each
student should decide on 2 - 3 possible topics, write a theme sentence
for each one, identify information sources, and decide on his objectives
for each one. For example, a student from the Faculty of Education might
draft out the following:

Theme sentence:

The Academic Coordinator of OSU/YALI achieved solutions to many

problems during her first several months in post.

Objectives:

1. To describe the problems
2. To describe the solutions
3. To describe how the solutions were arrived at
4. To evaluate the effectiveness of the solutions

Sources:

1. Interviews with the Academic Coordinator, the Director,
administrative staff, teaching staff and students

2. 2.questionnaires: 1 for students and 1 for teachers

3. During weeks 1 and 2 each student should confer with the Foundation
teacher concerning the above; by the end of week 2 he should
have decided which topic he is going to write on, and be in the
process of reworking his original draft plan.

4. During week 3 each student should meet with his teacher to discuss
what he has done. This almost invariably results in the decision to
drastically reduce the scope of the paper so that it becomes manageable.
The example topic given in #2 above would form the basis of at least 5
papers, and a teacher might pursuade his student to research only the
listening laboratory element. The modified plan might be:

Theme sentence:

An effective listening laboratory has been established at YALI,

but mary proolems had to be solved first.

Objectives:

1. To describe the YALI listening lab
2. To describe the purpose of the YALI listening lab
3. To evaluate the effectiveness of the listening lab
4. To describe the problems of setting up the listening

lab, and how the solutions were arrived at



- 19 -

Sources:

I. Interviews with the Academic Coordinator, the Director,
administrative staff and teachers (some to be recorded)2. Helen Polensek's paper, "Setting up a listening lab at
the Yemen America Language Institute"

3. 2 questionnaires, 1 for students (in English) and 1 for
teachers

5. Week 5: the class is divided into groups of 3 to discuss (in English)
each others draft outlines.

6. Weeks 6 - 7: Students write up their draft papers using the word
processor.

7. Week 8: students discuss their draft papers with the teacher and, again
in groups, with each other.

8. Weeks 8 - 9: Final revisions to the papers completed.

9. Weeks 9 - 10: Each student undergoes a viva voce examination conductedby a board consisting of the teacher and two students. The other membersof the class take notes, and at the end of each boarding are requiredto ask each other questions based on the paper they have just hearddefended, the student's defence of it, and the board members' comments.

It should by now be clear that a great many more skills are developedduring the above exercise than simply those involved in writing a term
paper.



6 The student questionnaire: construction, administration, and results

6.1 Introduction

A questionnaire was constructed, translated, and administered to theYALI students under con trolled conditions, then their responses analysedto provide quantitative data concerning their eialuation of the OSU/YALIprogramme and other variables. The objectives of this exercise were:

1. To provide data on how satisfied the students are with theprogramme: how far they see it meeting their needs, helping
them towards the following goals:
a. pasbing TOEFL
b. being able to function in an American university programme

and in American society

2. To provide data on how far they see their krogress as:
a. teacher related
b. ptogramme related (textbooks, curriculum, courses)

3. To provide data on their conception of a good teacher'spersonal and professional characteristics

By the time that the draft English version questionnaire had beencirculated among staff for critical comments and the final versionagreed on, only 4 days of the term remained, and the last of thosewas final exam day. So the translation, typing up, duplication, collatingand stapling, checking and parcelling up all had to be completed in twodays. This was achieved, but it permitted no time for checking the Arabic.In the event only 3 small mistranslations were identified by the Yemenistaff member and several students from the University Level class. It waspossible to remedy the problem caused by one of the mistranslations byadministering a replacement question on the final day of term; the othertwo mistranslations proved to be of no significance to the final results.

The first two items of the questionnaire concerned the students'academic career to date: the number of years of university and the numberof terms at YALI that they have completed. The results of the statisticalanalysis of the responses are to be found in section above.

The third item in the questionnaire, which concerned the students'evaluation of the YALI programme as a whole, and the results of thestatistical analysis are to be found in section above.

With the exception of item 5, which students found difficult tounderstand, and which I omitted from the analysis as a result, allthe other items with accompanying statistical analysis of the resultsand discussion are presented in sequence after the next subsection.

6.2 Administration of the questionnaire and analysis of the results

I administered the questionnaire myself with help where necessary from
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the teacher in charge to all but five of the students during theirnormal reading and computer lab sessions. To ensure that everyoneknew precisely what to do, I answered qL3stions and circulated contin-uously watching them completing the questionnaire. I also checked eachcompleted questionnaire before they left the room.

Students were required to write their names at the top of thequestionnaire that they completed. There are pros and cons to this,of course, just as there are for the anonymous questionnaire. Studentsseemed to be quite willing to take responsibility for what they wrote;
certainly no-one objected.

Analysis of the responses, construction of the graphical responsedistributions, and writing up conclusions took about 60 hours.

6.21 Results of the analysis of the responses to question # 4

Question #4:

At the end of each term, we give you a grade for each of your classes.Now we want you to grade each of your classes. Ask yourself how use-ful you think each class this term has been in helping you to improve
your English.

The grades are as follows:

A Excellent
B+ Very Good
B Good
C Acceptable
D Not Quite Acceptable
F Unacceptable

Check the grade that you give each class:

1. Foundation A B+ B C D F

2. Computer Laboratory A B+ B C D F

3. Grammar A B+ B C D F

4. Reading Skills A B+ B C D F

5. TOEFL Skills (Advanced and Post Advanced classes) A B+ B C D F

6. Reading Laboratory A B+ B C D F

7. Listening Laboratory A B+ B C D F
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The results of the response analysis which are presented on thc nextpage indicate that the students are very satisfied with the QU/YALIprogramme. All the courses at all levels except Low IntermediateReading Skills and Advanced Level TOEFL Preparation received a grade of B(= Good) or higher, and 15I received a grade of 0+ (= Very Good). Theaverage grade point average for courses at every level was above 3(= Good), and the average grade point average for the programme was3.5. For a programme that is only one year old, this is something to beproud of.

6.22 Results of the analysis of responses to question #6

Question #6:

Do you think that A or B will help you most in achieving 500 on theTOEFL? Check box A or box B to show your opinion.

1. N Your textbooks

Taking the YALI TOEFL 4 times a year

2.[A Your textbooks

The homework and class preparation that you do

3. Your textbooks
Attending class every day

4. Your textbooks

Your teachers

5. Taking the YALI TOEFL 4 times a year

The homework and class preparation that you do
6. Taking the YALI TOEFL 4 times a year

Attending class every day

7. A Taking the YALI TOEFL 4 times a year
I Your teachers

8. H The homework and class preparation that you do
B Attending class every day

9. A The homework and class preparation that you do
B Your teachers

10. Attending class every day
Your teachers



t.
,I

 
(g

(A
4
A

/(
 

, 
('

4
. 

'/C
r u4

'tc 
t 

(v
 

,d
hC

vi
 

-
c
-.

- 
U

,'i
. 

)'e
 L

IV
 I
i
 

k i
 

.
.
.
.
.
.
.

2 
-
4
 

I-
 

C
1

1
4
.
 

'
 

'
 

" 
4

66

1 
:5

l-
 

-
-

'

10
 

I_
 

10

.
!
 

,
 

1
5

II
 

I 
'
 

! 
"-

 
I
1

16
 

1

19
 

c-
A

is

20
 

:1
20

2
1
 

I
 

I
 

;
 

"
4
2
1

21
 

, 
22

22
 

;'2
__

_

24
 

2

2
4
2
4

25
 

25
I

26
 

,2 12
1

-
-
-
 

-
I
,
 

-
:

2
1

 
I 

I
 

1
2
S

2 
I 

I
n
 

2 9

23
 

__
__

_ 
--

 
-K 

j_
_ 

_
 

.~
 

,
 

I 
"
3
0

52
 

_
_
_
_
 

4
.3

2
<

 
0

I -
"
 .
.
-
.

35
 

35K

-
9
 
I
9

38
 

36

-
,
m

_
 _

 r
 
i
_
 _

 u
.
5
 

A
.



It is very reassuring to see Teachers, Attendance, and Homcwork (inthat sequence) heading the rank-ordered lists.

The importance of the responses to this question when allicd tothose for question P/s 8 and 9 is that they provide hard data indicatingwhere the Yemeni student at YALI places his teacher in order of import-ance in the learning process, and what qualities, both personal andprofessional, he looks for in his teacher.

6.23 Results of the analysis of responses to question #7

Question #7:

Do you think that A. or B. will help you most to improve your English?Check box A or box B to show your opinion.

Part I:

1. J The Reading Laboratory sessions
The Listening Laboratory sessions

2. The Reading Laboratory sessions
[. The Computer Laboratory sessions

3. The Listening Laboratory sessions

The Computer Laboratory sessions

Part II:

4. The Laboratory sessions (compuiter, reading, and listening)
Grammar classes

5. J The laboratory sessions (computer, reading, and listening)

Foundation classes

6. 7 The Laboratory sessions (computer, reading, and listening)

Skills classes (reading or TOEFL preparation)

Y Grammar classes
BJ Foundation classes

8. G rammar classes

Skills classes

9. E Foundation clhsses

Skills classes
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Discussion concerning the results of the response analysis for 1'7

Laboratory Sessions

Only in the case of the University class did the Listening Laboratorysessions fail to attract either the majority or the near-majority ofeach class. This needs to be capitalised on by increasing the integ-ration of the recorded materials and the associated activities, part-icularly note-taking, paragraph writing, and the writing of essays.

It would appear that something needs to be done to increase therelevance of the computer lab sessions to the majority of consumers.Certainly, something needs to be done to open the eyes of Post Advancedand University level students to the benefits of adding word processingto their battery of study skills. Virtually every department in OregonState University, for example, expect students, especially graduate
students, to be computer literate.

The results of this survey should not be taken as evidence that thecomputer lab sessions are of debatable value. (I do not think that anyYALI staff member does.) Each of us has his own learning style, and ifonly two or three students in each class gained a great deal from thispart of the programme, that plus familiarising the remainder with comp-uter technology is justification enough for the expense, and for thetime allocated to it in the programme (2 hours per week).

Laboratory/Grammar/Foundation/Skills Sessions

The most disturbing conclusion based on the response analysis for thissection of question #7 is that the Foundation Course is not perceived,or is apparently not received, as providing the foundation to theirprogress in their study of English by any but section 1 of the PostAdvanced group. Only 8 respondents entered this particular sample,but since 5/8 rated Foundation as more beneficial than Grammar sessions,and 7/8 rated it more beneficial than Skills sessions, it would beinteresting to discover what the teacher did to turn them on for Foundation.

Otherwise response analysis of this section verified the resultsobtained in other parts of the questionnaire, indicating as it does thatthe majority of students see grammar as the key factor in their achievement
of their immediate objectives.

6.24 Results of the analysis of responses to questions #8 and //9

The results of the response analysis of questions 8 and 9 (All to befound on the next three pages.) are self explanatory, and need to.bepondered on by the reader rather than glossed by the writer, exceptin one important case: the meanings attached to the Arabic for optionH in question 8. Follow-up questioning of the University level studentsconcerning the areas of meaning attached to the key words used inthis question elicited the following responses for the Arabic word for
"caring":



asks each student if he has any problems
offers more time in advising hour
big heart
well prepared for class
makes timc for his students
accepts all questions and tries to explain them fully
does not neglect even simple things

Since option H received the highest rating, it is important to notice
the overlap of meaning that it has in Arabic with the behavioural char-
acteristic described in question 9, option C, which also received the
highest rating.

Question #8:

We want to know what you think the personal characteristics of a good
teacher are. Choose the 3 of the following characteristics that you
think are the most important. Show your opinion by checking the box
next to each one that you choose.

In my opinion, a good teacher is:

(Choose the 3 most important.)

A patient interested in me G strict

B. kind E] enjoyable s caring

C. helpful demanding

You chose 3 characteristics; now tell us which is the most important
characteristic, the next most important, and the 3rd. most important
by writing their letters (A, B, C, D, E, F, C, or H):

1st. (the most important): _ 2nd.: 3rd.:
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Question #9:

Now we want to know what you think the professional characteristics ofa good teacher are. Choose the 4 of the following characteristics thatyou think are the most important. Show your opinion by checking the box
next to each one that you choose.

In my opinion, a good teacher:

(Choose the 4 most important.)

A. speaks very clearly

B. is fair in grading my work

C. usually knows exactly what is going to be taught, and how to teach it

D. is usually well organized

E. knows what I need to do to achieve TOEFL 500

F. explains so well that I can understand easily

G. is usually well prepared

H. is rarely absent

I. is nearly always on time

J. is usually very well dressed

You chose 4 characteristics; now put them in order of importance:

1st.: 2nd.: 3rd.: 4th.:
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7 Teacher evaluation of student motivation

Foundation class teachers at all levels were asked to evaluate theirstudents' levels of motivation. The scale set out below was used inthis exercise. The results of this exercise verified the impressionsthat Leslie Palmer and I had obtained whenever we visited classes,
spoke to students, or examined their work.

According to teachers, th, general level of motivation for learningEnglish at the Institute is extremely high: 35.4- of the students wererated in the A range (extraordinarily highly motivated), and 74.4A were
rated B- or above (highly motivated).

A Extraordinarily highly motivated. Perfect attendance, preparation for
class and participation in classroom activities. Homework assign-A- ments are always a pleasure to mark. Does not often come for help, but
when he does, it is always in an extremely positive manner.

B+ Very highly motivated.

B Quite highly motivated.

B-

C+ Sufficiently well motivated to achieve an acceptable degree of progress
C

D+ Not quite sufficiently well motivated to achieve an acceptable degree
of progress

D Very poorly motivated. Tardiness and absence a constant problem.
Rarely prepares for class, and only participates in class activitiesif absolutely forced to. Homework assignments, if handed in at all,:are extraordinarily untidy, badly done, and a pain to mark. Never comes
for help, occasionally to complain.

F
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8 Classroom and staffroom facilities at YAIJ

Classroom and staffroom facilities at YAI, irc cosy, hut scarcely adequateeven at the present level of Ludent and ; ,i 1, n c mzmerc;. I have not hadthe opportunity to visit the nc 
c"mpleX e, but Iimagine that the YALI furiding agencie; woul rli:;h the YALI facilitie 5 ,the students' first exjterir nce of an Airi c:,i ii:; iLioti, t ho "i(, at :i;tiomparable to those which Lhe m.joritly o1" Yinl.I ; ir the fuLurewill associate with tertiary level educatioii.

For mmy years, the British Council in Kuwait was housed in an oldKuwait wal'ed residence that most British epatriates regarded withaffection and thought terribly quaint. Only a handful of Kuwaitis wereattracted to the British Council English classes, and student numbersscarcely reached a hundred. In about 1977, the British Council movedto a modern building that provided excellent classroom facilities.A year later, student enrollment was up to 500, two years later, toover 700. A significant proportion of them were Kuwaitis, and many ofthese were women. For the first time ever in Kuwait, the direct teachingoperation not only because self funding, it also achieved a healthysurplus - simply because of the change of image.

I am not suggesting that the present YALI accomJodation could possiblybe regarded as quaint, but if student numbers increase, and if the Instit-ute undertakes any of the English for " .ccial Purposes projects that arealready being mooted by ministries and the oil company, it will ce1idnlybe inadequate.

9 Audio visual facilities at YALI

The absence of any audio visual facilities in the YALI classrooms wasparticularly striking. Any modern language classroom should be equippedwith an overhead projector at the very least, for it is an essentialtool when teaching reading and notetaking skills, the skills inolved inparagraph organization, outlining, and term paper organization# other-wise the teacher spends half his time writing on the board.

A VTR and monitor (with remote control) can so enrich languagecourses, and this equipment is so inexpensive these days compared toteachers and books, that it cal scarcely be considered a luxury tohave a set in each classroom.

There should also be at least 3 slide projectors and 3 video camerakits in the equipment store for teachers to sign out as required.

A fully equipped audio visual recording studio might be a littleexaggerated, lbut a sound-proofed room equipped with good, controllablelighting would be extremely useful for the production of teachingmaterials, particularly since the listening lab is a core course.
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10 Reference resources at YALI

The reading laboratory is not intended to he a library resource contre,but if writing term paper; becomes a prime ojr'cLie of the Post Advancedclass, reference resources will need to re rovided. ,t least 6 differentsets of encyclopedias will be needed, numcrvu:; ,iction:jriei, particularlyspecialist dictionary/encyclopedias such Z,:; 11w; i in the I,1l!ugin ].i ;t,and various othcr work:; 1-Idich lwould henl I I,: ie,, I :;tlj'Ipo:;e, I.y ahigh school librarian LipccJall:;t.

Ideally, the reference resources would In housed in a room to whichstudents would have relatively free access during advising hour and theafternoon, and which would be furnished with study cubicles in American
style.

11 Orientation courses

I think that orientation courses whose sole functions were to introducestudents to American organization, procedures, life, etc. and to providesome insights into American society and institutions would be ratheruneconomical of valuable teaching time. In addition, such courses lendthemselves only too well to a teacher-oriented chalk and talk approach.I recommend, therefore, that orientation be fully, integrated intoFoundation, Reading Lab, and Listening Lab sessions. For example, a unitcould be built around short (3 - 5 minute) videotape films of the Oregonhomes of OSU/ELI teaching staff. These coidd include a Thanksgiving dinnerparty, a child's birthday party, and a picnic in the garden. Between suchfilms and the teacher informant one half of the dialogue is provided; theother half would be provided by YALI students by mbans of photos andverbal descriptions. In other words, an inter active, comparison andcontrast dialogue would develop that would be fruitful of learning onboth sides. This would develop the students' linguistic skills, increasetheir linguistic data base, and provide rich material for follow-up
writing exercises.


