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INTRIM RVPORT 

W BVA WATION OF TfE HAS a PROJECT 

The Mill Areas Education Project (HAB.) is a 5 year pilot 

project (April 1980 - March 1985) which is a joint effort between the 

Dep"tment of Nonforwml Education, Ministry of Education and the Depart

ment of Public Welfare, Ministry of Interior. Funding is provided by 

the United States Agency for International Development (USAID) and the 

Roal Thai Goverrnt (Departments of Nonformal Education and Technioal A 

Economic Cooperation and the other agencies). 

After 44 years of Implementation phaso, the tinal evajuation, 

therefore, was conductad to mcasuro tho accomplishment of the project 

goals. The evaluatoln, conducted by an evaluation team from The Znstitute 

of Population and Social ReseArch, Nahidol University and the Northern 

Region Nonforml Education Center, LauMrng Province emphasized 3 ,min 

purposes as followsa 

(1) 	 to ovaluatu thu projuct achlovonont to date (February 198$; 

In various models and system development. 

(2) 	 to compAro the initially collected field site# baseline 

data with the current follow up dat4. 

(3) 	to Annlyzu chAnges In the 6 clustors of the villages under 

the project at the end of the pilot phase. 
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The ovaluatlon data derives from 2 main sourcesi that is 

(a) primmirj data collocted by Pouw of d tbJ.ntor'viw, cbowuation &W 

questionnaire, and (b) secondary data from tho existing project paperal 

documents and zavearchloaluwtion reports. Tho sample comprised (1) all 

the project head teachers and teachers, 68 altoqgthor, (2)a villager 

representing each housohold (whether head of the household or other) from 

5 clusters of villages, 233 altogether and (3)1,442 mwJbers within the 

random zod households. 

Five out of six clusters and the villages were purpoively 

randomized to cover the 6 major tribes (Lnhu, Akha, Lizu, ieo, Vao and 

Karen) and the households from each villago wore systematically 

randomixed.
 

Computorizad method supported by content analysis were 

simultaneously used in data procossing,tho results of which have bZon 

presented both in quantitntivo ind qualitativo form. 
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QNCZQSZTp S, DISCUSSZONS OF FZNDINGS, AND RECOI*eINDATZONS 

I. 	 First objectivo of the HAZ. project evaluationt To evaluate the 

project achicvomlnt to date (February 1985) in various models Pnd 

systems devclopmcnt. 

1.1 	To develop an cducational model with the followir7 featurest

(a) 	 flexible with respect to the Village Education Center (VEC) in 

the community. 

Tho prcJ ct concept on the Villago Rducation Center (VEC) 

served for various functions as clamerocm, resource and Information 

center, meeting room, radio listening room, hcealth services station, 

recreation ccntor, self & group study ccntor, center for coordination 

of communit'j dcvLlopment activities as well as teacher's residence 

called an "ashram - m*im1a appeIrs to be, eccomplished and is working 

well. 

Zn 	this context, !he cvaluation main emphasis has been 

placed upon, 

1.) VEC Locationt Most are suitablo located in thtctirda 

of the village. In spite of few being locatcd at the villages edge, 

the small hill tribe communities provide the villagers conv eroe to 

roceivo Any sorvlco at the VrCs. 

2.) V.Ctr turu: All the VrCs hnvu similarly been 

constructod to thosc of villagurs' houbos by mutual teamwork and 

support among thu rillogars, staff of tho Oprationo Unit, and the 
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teachurs, using local materials, (e.g., bamboo, locally cut lumber) 

with some financial assistance from project funms. The villagers 

cooperation will, consequently, stimulate their sense of VECs ownership 

as joint comunity property. 

3. VEC Ataxsrhera: The project concept on the VEC functions 

as a source of all community educatLon and activities appear effective. 

There are either shelves or charts to exhibit student works, radio

listening, roading and meeting corners. Most tables and benches are 

easily moved for some specific uses. Most of the teachers' residences 

are appropriately arranged. Additionally, VEC surroundings have also 

boon used as village recreation and activity performance centers, and 

show a sign of tranquility, poace, hospitality and cleanliness, 

volcorming the villagers to come for any scrvico with ease. 

4. VEC Functions and Activitics: ltkst of the VECe 

gradually p.rform their functions as central sources of resource and 

information as well as educational activities organizations. Ouite 

a number of villayqrs always come to road nuwspapers, magazines and 

other matorin1o, but only few use contur' radios since they have some 

of their own. L'IndLs, thc villar7crs muting and other community 

developmont activities hav also been arranged at the VECs. 

rn cv':clusion, the IIAE. model has huon dosigned for life 

and conunlty Lduc.tlonal organizations with various devolopmental 

activities. Tho teachr's life and way of living will, therefore, 

Implicitly be an otucaticnal example for thu villagers. Although 
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the evaluation results indicate satisfactory achievements on the VIC 

objectives, still some VECs do not perfcrm their functions well. Zn 

some villages, the teachers' residences are seperately located and away 

from the VECs. Therefore, in this context, the day class will be hld 

at the VECs, generally similar to the temporary primary education class

room (which fails to give all villagers services at any period of time 

regardless of sex and ago). Such characteristicwill make the rillagers 

understand the VEC funtions as school for children to come and learn 

from books during the day and the adults, during the night, more than to 

learn about life and community, not the place for all to search for 

things unknown for life and community improvement. When the class Is 

over, and the teacher returns to his/her seporately located residence, 

will then, appears the emptiness. Because of the villagers' senses of 

the teacher's residence as privati property, they come for services only 

in rcally need of help sinco then their opportunities to learn the teacher 

life and way of living hardlj occur. 

In consoquence, we could not clearly distinguish which 

place or both functions according to its objectives. This differ&fr m 

the united VEC and the teacher's residence in other project villages, 

which give naturally welcoming ntm-sphore, having teachers as one of the 

community mcmbers,living in ez.alary re:idence to villagers relating to 

its proportion, cleanliness and orderliness and also loading a life from 

which the villagers can anytime learn and follow. Besides, these clean, 

friendly, peaceful and hospitablo VECs also serve as centers for resources 

and Information, various oducational organization, community development 

activities and relaxation which could be called an "ashram". 
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Recormreration: Where the VEC and the teacher's residence is seperately
 

located, they shoulc be moved into the same place to better respond to
 

the project objective in education for l.fe and community.
 

The second feature of the HAE. educational model is
 

(b) flexible with respect to curriculum, schedules, teaching/learning
 

methods and materials, and responsive to individual and community
 

needs.
 

The combination child-adult curriculum developed under the
 

HAS. project is largely based on the 1978 Primary Education Curriculum
 

and the previous Functional Literacy Curriculum for Hill Tribes. The
 

basic goal of the curriculum is to provide education and life & social
 

experiences aimed at Thai literacy, numeracy, the knowledge and skills
 

necassary to improve thc individua.'s and community's ability to deal
 

with present and future circumstances and problems. Completion of this
 

curriculum is equivalent in "all rights and privileges" to the standard
 

six year elementary curriculum.
 

Based on the evaluation, the Primary Education Curriculum
 

for Hill Area Communitics, 1981 is sucessfull and satisfactory accepted
 

by the hill tribes themselvon. The curriculum's high flexibility in
 

principles, contents, teaching/learning materials, muasuremont and
 

evaluation as well ns oductional organizations provides suitable
 

oducation model for hill area residents who lead simple and easy lives
 

in natural mountainous and forest environments. Their occupations,
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differ from urban or lowland eocioties, mostly depend on goographical 

features of the land and natural phenomena. Their daily lives and 

duties arc not fixed schedules. Thus far, most of them are neither in 

need of education nor ready to rcceive education from formal schools.
 

Anyway, regarding the concepts of "open classroom" which
 

means self/group -study anywhere! education does not happen only in the
 

four-wall classrocmi thus, the students could possibly learn by thenselves
 

with the provided learning materials, and "open learning schedule"
 

which means self-arrangod learning schedules, according to time availablel
 

unnoccossary for the studvn~c to come to class everyday. Some of the
 

HAN, teachers deem these two concepts less realistic and potential
 

inspite of thuir normally giving students instructions in the latter's
 

houscoor in the fields. The- problems could be because of the teachers' 

unclear understandings of thesu principles.
 

Although tho 1901 ,rimary Education Curriculum for Nill Area 

Comnities was dusignud and hais been developed with rosponvive to 

Individual and community nc.ds, some IIAE. tuachors soriously consider 

"tudonts' absvnce ospecielly adults, during the growing samson and the 

children, who also hivo to hulp their failles in the fields, as probl~. 

They conclude that this woLull naturally catUqorizO the studoats into 

many groups and lvvels, cauning them difficulties in managing the classes 

and slow learning irogren. 

Though the majority rf hill-tribes students and Hll. teachers 

comply with thu HAS. aducational nvodej, stiJl, smom probJUM from such 

flexibiJity roblin. They ar. 
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. Some hill tribesmen do not understand the teacher teaching/ 

learning activity organizationsbecause they are familiar 

with tho formil education system. 

2. 	The curriculun flexibility causes learner loam enthuuiam. 

3. The adult ztu:'cnts only require literacy, not the complete
 

curriculum.
 

4. Some activitics in the learning materials are not appropriate 

to adults. 

5. The adults hDvO no tJmo to concentrate on loarning 

materials. 

6. The teachers havu to put heavy effort in caso of many 

different grourpv and levols of students, 

7. MAny difficult wcrds have boon employed in Thai language 

learning matcrioilv. 

8. Self-study approach Is difficult for those who do not
 

understaw th,.. questions. 

9. 	 The students do not have much time to participate in the 

20% curr'icultin ,-wtiJvitivs. 

10. 	Zn tho cn.su of many sulf-study students, the toachers could 

not chuck tho lcarnin9 matt,rials in time. 

As for vvaluatien of learner performanco, tho uvaluation 

forms (X.O) havu currvntJ, b4;vn chuckod and thu WVAluAtion charts have 

boon displayod in most rf thu VCu. Additionally, thu findings aJeo 
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indicatu that such standareized evaluation of the HAS. learner perforance 

is quite appropriate to hill-tribe communities, able to evaluate as 

intended in curriculum, un:dorstandable in itself and easy for the teachers
 

to evaluate. However, is far as providing the selected villagers or the
 

Village Committee to detrmint. the achievcmunt of objectives is uncertain.
 

As 	a matter of fact, it is rather difficult to achieve. 

In conclusion, in spitc, of the teachers positive opinions on 

the curriculum as stated a.Ic'L', the results from observations and dept

interviews reveal that tho problems occur in using the curriculum derive 

fromf 

1. 	 As most of th& tL'nchors are familiar with and long oxperienced 

only in formil uducational system, consoquntly, the idea of 

it not only the educational model exist is hardly accepted. 

In fact, many othor Mducational models also, provide knowledge, 

skills and concupts ither similar to that of formal education or 

more 
appropriate in different conditions cnd circumtances.
 

2. 	 Like the tuachurs, the villagers only well-known educational madj 

is forml oducaticn. They got ideas from low-land primary 

schools nuarhyj,in the district or in town on the occasions jf 

any communication and trading. Without roalizng their 

limitationi Gn lifc, occupatinn and economic status and con

ditions, tht, villig'rs, therefore, doemnd frornkil education 

activities orgnn.Izod by tho HAE. teachers. They do not 

undorstand thnt the fJvxibl Primary Education Curriculum 
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for Hill Tribe, 1981 has been intentionally developed to 

respond to individual's and community needs and the curriculum 

is equivalent in mll rights and privileges to the standard 

primary curriculum used throughout the country.
 

3. The full HAE. roject model was not entirely and comiletely
 

developed, exprimented and versed for the nost suitable ones 

preceding the 5 yc ars implementation phase, but has been 

conducted during this period. The process has involved many 

different agcncit:s rupresentatives/officials whose ideas
 

still vary in dotails in spite of maintaining the same major 

purpose of educational organization for hill areas residents. 

Therefore, on visiting and supervising the teachers, their 

different opinionc have been suggested which creates acme 

confusion among the teachers. For instance, soma supervisors 

emphasize the concept of teaching/learning only from books 

without realiziny the project curriculum objective and prin

ciples which aim to respond to anl integrate ;With life and 

existing communityj development efforts. 

Many abeve mentioned reasons, deriving from the teachers own 

minds, villagers, administratives and supervision officials, thus, put 

much pressure on the teachors and make them unable to satisfactorily 

organize educational nctivitie.7 according to the curriculum objectives. 

Rocoumundationt The HI.E. educational model concepts and principles 

should be made clear to all responsible during both implemontation and 
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expansion phases. Simultaneously, their confidences in the HAR.
 

nonformal education4i model of different contents, and approaches as
 

one of many other educatione.l models should also be strengthened. On
 

the villages sidV, th,.; nru ilsco unnealigible to be mridc understand
 

the HAE. educational nodt.] dcspite so much time and attempts needed. 

1.2 The second objective cf the. IIAE. educational modcel is, 

"stresses the developmnt cf tho individucl, grroup, and community." 

The project evaluation has criphasized on the 2 aspects of 

groups formed and public bunefits in the villages, originated and 

maintained by cooprativL effort among the villagers, the teachers and 

the Operations Unit staff i:imcd at village self-reliance.
 

During 4J ycars of the 1IAE. implementation phase, 313 villager
 

groups and 361 units pu!.lic N.-nefits generated in 44 villages under 

the project. with rugards to the qroups forM4,d, the most important in 

all villages are Village Comrittoes, villagers selection trained as
 

haltt volunteers/rvporturs1 and other spcial duvelopmont projects 

and activities. Additionally, the groups intorsperc-' in soMn villages 

include establishment cf , mdicine and rice 1AMnko, cooperative 

stores, villagers qathering for agriculturalactivities orginizations, 

to soll their products ind to give up opium nmoking. 

And thu groups fnrmod in somc,villages onl/ aru yjoung farmer 

groups, house wife groups, Juth groups, villngti senlor group consultants, 

toilet inturest groups, rcration groups and so on. :hu ,1vrago number 

of groups in individual villges rango from 6 - B groups. 
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As for public bc-ncft., thore A~re altogethir 361 units in 

44 villaqcs under the proje'ct. Significaintly, cach viJJlgc ham, a 

Villa'goe Educaition Cvn tcr (VL'C) stcrving ,is tht' ctcntcr cf various 

commujunities a~ctivities. Othcrs A~re~crntructicns and wmintlinance of 

rcoids entering or within thL vil lagej rncdicine b~inkv, t(Ilt~ts, public 

watLor supplyj sytnms, rict; banks, ccr,mt lye storeis, rE4.tling cen~ters.. 

children's Ipi~w grounds, vill~iqe wuils, water tanks,' Ouew,fstratiofl 

plots And so (P. 

Sock.- of ehe miwnrlcnud groups mrc drminentj such as, the 

Villacge Crmwiftes, ricc b.-inks, crw-1wrative .teres arir~ villagers 

gathering to sell thvlr pvi-ductsq, ind for thu. (Iis-mtigrftc( ones Are 

vilagt~jrxs wtvctirf ase hc.ilth yr urn tcfcrsil/rtrtrx., mrc4c'ina bAnks, 

~grotip (JmthvringC to givu up c piumi im king1 young farr-*vr groups and 

houau h'Itv groups. It it; n tic.iht- thit thtu f.iratati: )riuup usually 

rcoj tc -,Itt tho ,illrrs " n-, ths mnd ateiaha ra thur then unrvlA te 

ones, As thu Imttc Y-, of hiiiti rr villater- qAthcrin4- te qivv up cpluw 

smokinty (snw h~ivs returnt-d to xwmoviqmagin) . flovevtr, thy; riclu Ulnks 

in D0IIw vii i~iguf, thcuqh t. nitvr of m'outh aind attnwih, have fAiled 

becauc of Owc vii laqvrs' -v'v,.rtqJ, hvivinq no ric.. to invugit or raturn 

to'tho bAnks. 

In adeflitkIn, fgrrvp vix-r-iti()ns aro uxually confrontad with 

usm prbeY5I.h(n 11w -v.-Uuartecn .ire clasifim Int, "InIti1iJ0 

andi "eerkin.7" ntale'1'r. Prst impo.rtnit p'robiimto Ifnitiau (groups 

forming dorive rims tho vIl)iqorr cc'naiderarlnq rham nor IbeneficIAl 

or wrrthw'hllJo conflictai lx twvt~n thvmPnaJvox, andi chair opltmm addiction. 
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3wuide, the p hhlms AnId cboaelfc2a lehich Cause the grou'4ps 

dimoontinuous functioningj iru thev vi1Jaqeorfi "oortyj, tlwiz- Jack of 

tiaw to pArticipAtte In tho acirvities consixtetJtV, Ow. lack of 

sericusnoss of the gzueup JUoi(1rs, conflicts hutwen thu Orvuj"5 ombera, 

lack cf any agent to sulpo-rt the activitie~s and aoc'a ,scrrjrs working 

for their own ndvAnrueps. 

As i wtxulu, rr. ejw(ul~s h.ivc functicnod saisfaictcrily 

according,to g'rop~cc rO2 JLcovL. rot xiJo tht Vil~icj Ccwittees 

havu bceen airpolnc.d In .11J -:-. villagus~and they, -ire,, C-epusrativt'Jy 

and mutuall~y, resj*onsil u for ttvdvpmrwt .ictivitias rio'jtthiur with thev 

teachere and the Oporomrin Unt sta~ff. Also, In minV clusev.ra as Mine 

Swan and PAnqma, VII~apju C~~wm1Ue'vx htvt?4 ~'I to ut-1AbIsh A 

Cluster Cowtteco the rvr c~ft~r1%ivt frem~ rtich Vill~go CcUdtco. 

will hold a avinthly m.vIn.J cr cina t,-vrv 2 - ) w~nchs In order to 

0MChb14 Ethir ideAn, cp"Iizen11, xuw~.ajcrcns arul ccmunity du~voofwent 

approactws. 

040141"e, groups~f-rinlm to ;'reto-ct tho villtvorm Intarosts,. 

In sowe villago's, ilrv 'uitv - c srndinipi such am, vil2~gars 74 henrng 

to mt.41 chair prcducto in Iijaor rwiplrative otrrvs in HuayV rai, 

HU4Vj BUA CIuatrt .A114 In M.1; 111(1 Not, M.10 1AWAn CjUAtur cil also In Abse, 

Pawri4 Clutr.. thin I rhc ~Tc ttr snw4lefro twaiho in me village*, 

which twoo Iven #,jci-tc..-' 'l Ow vIli-iifrrs thc.t*Jv,;n t'y aekhnx of health 

volunctwa/reqrcrowAath Or ItA1, ccmw~wrs art iwj am .edvlstra on)V~. 

http:clusev.ra
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Huay Deua Cluster is one of the cluster with high achievement 

in communlty development and villager participation. The evidence
 

shows that within 4 years of the HAE. pilot phase, two out of seven
 

villagosj that is, Juay Dcuii Village, the core village, and Pong Jok,
 

a sattlelif-e village, have won the first prize of all Hill Tribe
 

villages throughout the country in the outstanding Hill Tribe village
 

competition of 11111 Tribcs Welfare. Division, Department of Public
 

Welfare in 1981 and 1984, ronpectivcly.
 

in rcvcw, quite a number of groups and public benefits
 

(313 groups and 361 public LLnofits) have boo-, generated and developed. 

But to encourage thc grcups to work continu ously and consistently, 

the projLct still faces miny iroblenms and obstacles. Ono of the most 

interesting factor. contriluting to their failure I.; the extent to 

which thu groups and public bcnfiet have been baGad on the villagers 

and corn-unlty nu ds. rlthur tlU. qroupr and public bcntfJts have 

derivod fr(m the r4 ichurn' nt.,.ds or thu vi) lagers tvvu mistaken them 

so, could possibly caust. fiiluru to the work. Without the villageus' 

nuods and particiition, thuj i.-irdly fuel tht) sensu rf concorn, rospon

sibility and ownorship. 

Rocommondation, In nrv,, villi.-er with such circumstancon, the 

community'a nhood ujwuld i.v nurvvild precdir any yrr~up forming. In 

addition, ovip1ism xhou,1 1.u rlc4,. upon, tho arrnineJ.mnit rcf oducational 

programn to tho v]lJlaqra, till thoy rv..)liev the groulps forming and 

public Ihuofits Impnre.,n4 a.p wvJJ as rampond to their noeda and they 
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finally desire to organize them by themselves. This is the HAE. ultimate 

goal to create the Community Base in educational programs organizations 

or community development. 

1.3 	 The third objective of the HiE. educational model is, 

provides the ccmunity with authority and incentive to locally 

plan, adapt, administor and evaluate the educaiAon/development 

programs." 

For this goal, thc project has assigned an evaluation team 

of Northern Region Nonforrznl Educotion Center to study the villagers' 

participation in the HAE. ;projct from March 1980 - December 1984, with 

the following objectivcs. Tho are 

(a) 	 to study th, villagers' participationin 6 clusters 

under thc project. 

(b) to study thc toachors case studies, achieved in villagersl 

participitirn with the supportive factors to such 

achievomurt. 

(C) 	 to Dtudy th tcachvrs case studios, failad in villagers' 

participitionwith the nogative factors to such failure. 

The results of which will he compared with the rrojoct goal 

and dvvulopd into a 11AC. o~npvirtina minuaJ for all MAr.. personnel and 

All inwoJv,,. The xtuJy of vi,la,,ors' participationIo at the moment 

(March 1993) In tho g'rocuau o'f data analysis. 
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1.4 Thc fourth objective of the HAE. educational model is,
 

"intograted with health, agriculture, community dovelopment, and
 

other services providod by government and other agencies," and
 

"provides for the support of mutual coordination and teamwork
 

on the part of thL vill.agcrs, teachers and government and other
 

agency staff resident in each cluster of villages."
 

The study from all relevant project documents and field
 

level evaluation fin4ings shcw coordination among the Operations Unit
 

staff (health, agriculture, comunity development officials) of HTWD,
 

the HAE. head teacher mnd tvcchvurs during the cluster monthly meeting
 

in order to acknowledge village oprational progress and its results,
 

to exchange problems and obstacles, to give advice and suggestions
 

as well as to cooperate with each other in problem solving.
 

in addition, the Unit Chiuf and the head toachor will visit 

the vJIJOges 1- 2 times/ month on the aveigc, on a continuing basis 

in order to provide for a,'ministrativoand tochnicAl/acadAmIc 

supurvision and coordination (-f project cperations. For any immediate
 

assistance and supprt, the tuaclr can directly coordinato with the
 

Unit Chief and tht, hoal teacher at their office at tho coru village.
 

In vi,t of coordinAticn with htiaith aM agricultureofficials, 

it appoArs to Ns, Jt-ax than with the Unit Chif, since in acww clusters 

either ono of tho tm, has not Vvt tbuon ppointud. Thorufort, in those 

clustors the tvAcherx will cnrdinatv with rplevant g,vurnmntaJ sub

district/ district a,-fnciva for pwriodical servicos to tht viJJies, 
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However, the vast hr~a under responsibility, difficult communication 

and fi,,ancial and manpower restrictions cause limitations to the 

specifled agencies to give services in the villages. 

In the clbstors with regular health and agriculture officials, 

the teachers have coordinatcd for various advice and supports, for 

instance, coordinate with the health officials in the villages medicine 

banks, the villagers health inspections, giving the villagers family 

planning information, and coordinate with the agriculturo officials in 

giving the villagers animal disease prevention knowledge and advice, 

the villages agricultaral activities development or occup ational 

promotion. Some evidoncc of these are the promotion of cultivation 

and reservation of "community forests", rice banks ostablishment, 

and the villagers qathoring to sell their products in order to protect 

their mutual bonefits. 

1.5 The last objective of the IIAE. educational model Is, 

"financially compotitivu with other primary odu cation program." 

For this olbjectlvvj thu IIAE. project has assign~p the research 

team from the Office of the tational Educational Commisslons to conduct 

the rosearch xu))jct on "Cost Analysis of tho MAE. project", which 

coanwnc,4 in June 1904, and? at the rnoent (March 1985) is in the process 

of dant analysis and inturprutation. 

Anyway, many JnLta sh(w th t this Inxt objlctivu of the NAM, 

educationAl i oal is fun 5ihJ. In addition tn dovalopirj the villagers 
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sense of ownership, the VEC. cooperatively built and maintained by the 

villagers, using local materials, In one hand also economize the budget.
 

The VEC. still serves as a center of various community activities
 

(education, development, health and ooordination).
 

ZZ, Curriculum and Teaching/Learning Materials
 

The second major objective of the HAE. project is,
 

"To develop a child-adult curriculum and teaching/learning
 

materials which better respond to the needs, conditions and
 

cultural variety in the hill areas."
 

The combination child-adult Primary Education Curriculum for
 

Hill Area Communitics, 1981 developed under the HAE. project was
 

approved by the Ministry of Education in August 1982. This curriculum
 

is largely based on the 1978 Primary Education Curriculum and the
 

previous Adult Functional Literacy Curriculum for Hill Tribes together
 

with the surveyed baseline data. Additionally, the educational concept
 

of "Inter-disciplinary Approach" has also been introduced, not only to
 

develop the curriculum contexts to respond and intograto with the
 

curriculum circumstances stip~ulated from hill people real-life conditions
 

and community needs, but also to arouse and stimulate the villagers in
 

local curriculum development accordinq to community based education.
 

This curriculum Includes 3 major areas on Thai Language 

and ?umeracy, equal to 35% of the curriculum and Life and Social 

Expoerioncus (a conpondium of the various disciplines diracted at topica/ 
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conditions/problems of special import to the hill area residents), 

equal to 65% , and also provides efforft for teachers, learner#and 

community to produce more locally appropriate curriculum, equivalent
 

to 20% of the Life and. Social Experiences.
 

(Besides, a part of the curriculum and teaching/learning 

materials result could also be seen in the first objective of the HAI. 

educational model evaluation.) 

In addition, the HAE, project has assigned the research team
 

from the Faculty of Education, Chiangmai University, to conduct research
 

on 'Development of the HAR. teaching/learning materials" which is at
 

the moment (Narch 1985) in the process of data analysis and Interpre

tation.
 

In conclusion, considering the whole, the curriculum and 

teaching/learning materials development has satisfactorily achieved 

and largely met the project objective. Anyway, still appears the two 

curriculum areas separationt that is, Thai Language and Numeracy in 

one area, and Life and Social Experiences in another. Quite a number 

of the HAE. teachers can not follow and put into practice the concept 

of "Inter-disciplir :, , to organize education meet with 

Individual's and community needs and conditions. 

Rocomendation: The now dimension of "Inter-disciplinaryApproach' 

should be introduced to educational circles, both formal and nonformal. 

Also, the HAV. teaching/learningmaterialson Thai Language and uuwmracy 

and Life and Social Experiences should be ieviewed and developed to 
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bring about the curriculum context integrity at this HAE. early
 

implementation phase, before their seperation will be understood by
 

all concerned as the HAB. educational model and that will be too
 

difficult to be readjusted.
 

IZI. Supervision System
 

The third significant objective of the NAB, project is,
 

" To develop an effective system of acadAmic and administrative
 

supervision in the field which relies on self-contained efforts
 

within each cluster of villages, supplemented by outside
 

assistance at higher levels."
 

Regarding this objective, the research team from the Faculty
 

of Education, Chiangmai University was contracted by the HAV. project
 

in 1983 to conduct research, titled, "Supervision Model of the Hill
 

Areas Education Project" to study and examine the supervision situation
 

and problems confronted during the first 3 years (1981 - 1983) of the
 

pilot phase, the results of which would be used to develop the HAS.
 

supervision system.
 

The findings from this research indicate that in the first 

3 years of the implementation phase, the supervisory team ( the head 

teaclers, the Unit Chief, and the district and provincial officials) 

did not clearly understand the project supervision philosophy, principles, 

objectives and administration, including their roles and functions. 
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Besides, as having not initially been trained on supervision, the head
 

teachers, therefore, lacked confidence in technical/acadendc supervision.
 

Regarding supervision, the head teachers had cooperated with
 

the supervisory team, particularly, the Unit Chief and the Project
 

secretariate in visiting thu villages. Nevertheless, coordination bV
 

means of mutual planning was not distinct.
 

The detailed research results and suggestions are benefioial
 

to the project supervision mcdol development, including self-contained
 

supervision efforts within each cluster of villages and supervision 

from outside officials. In addition,the project has also produced and
 

publishod "A Handbook for 11AE. Supervision" as the guideline for all 

levels of the HAE. supervisory team, from field level up to district
 

and provincial levels.
 

With respect to the head teacher training, the project has 

also developed pro-service and in-service self-training packages, 

containing all important and noccessary supervision subjects. 

Additionally, the head t~achers have already received both pre-service 

and in-service training. 

As a whole, it could be concluded that the HAN. supervision
 

model with an emphasis on self-contained supervision efforts within the 

cluster, and th& head teachers responsible for the managoont and super

vision of all educational prcgrams Is quite outstanding and most 

appropriatefor volunteors work. Since the study from the Functional 

Literacy volunteers work has Indicated that the supervision either from 
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district or provincial officials hardly occurs because of financial,
 

manpower and communication restrictions, Zn the HAEo supervision 

model, being responsible for the supervisory duties in the cluster
 

(6 - 10 villages/cluster), the head teacher, therefore, is capable of
 

supervising each village at least once a month. 
The head teacher 

supervision is also supplemented by peer group supervision with outside 

assistance at the field le~l by menans of monthly meetings among the 

Operations Unit officials, the head teacher and the teachers.
 

However, based on observation and depth-intervicw, the head 

teachers tochnical/acadtmicsupervision has still be found to be 

unsatisfactory, but satisfactory in coordination. The head teachers 

could not well provide tha toac ,ors advce on technmcal/acade"ic 

problems.
 

There are many rasorsfor this; that Is, the head teachers' 

limitations in their exporicnces, qualifications, understanding of thL. 

supervisory roles and duties, acadimic acceptance from other teachers, 

and most important, their understandings of curriculum contexts, teaching/ 

learning materials, meosurcment and evaluation. Some head teachers are
 

likely to say thnt the ,ingmunt of educational activities is not within 

their responsibilities so they are unable to qive advice on these. 
As 

a matter fo fact, the head teachers should understand all educational 

programs more than the teachers and are ready to give advice or answers 

to the lattor, 



- 23 

Recowc-ndation: 

1. The tu be selected head teacher should have experiences 

in educational activities organizationsas the HAE. teacher for about
 

2 - 3 years.
 

2. HAE. administritive officials should stimulate the present 

head teachers to understand their supervisory roles and functions more 

clearly as well as to conso.idate their knowledge on the HAR, educational 

model and activities in order to be ready to give the teachers, technical/ 

academic advice and answers. It should be understood that in the HAS. 

educational model, the head teacher tends to be a significant mechanism 

to the project achievement or 'failure. 

TV. Staff Development 

The fourth major objective of the HAE, project Is, 

"To develop improved models of pre-service and in-service
 

teacher training, emphasizing the attainment of practical
 

skills under field conditions. Also, to develop models
 

for training selected villagers and other project staff in
 

the performance of roles involving the planning, operation
 

and evaluation of the programs." 

In this regard, the pre-service teacher self-trainingpackage 

has already been produced, tried - out and utilized. The various
 

trainingmedia, such as, documents, slides, VTR, and tapes have been 

appropriately used according to specific content areas. The provincial 



- 24 

nonforrivil educational officials, who have experimented with this pre

service teacher self-trainingpackage gave both positive and negative 

comments on it. The positive comments include its provision for the 

trainees' free thinking, democratic system, economy an'd conveniene, 

and less required resource persons. In part of the negative comments,
 

they are; no resource persons to be consult with if any problem occurs 

for the traineesi in case of the trainees' lack of discipline, they 

might not aohleve as expectudi the longer period of time and more 

contents would cause 'oradcm to the trainees. 

The in-service teacher self-trainingpackage, in addition, 

has already been produced ancx is now in the process of experimentation 

and overall adaptation.
 

Moreover, other trainingmodels being produced, tried-out 

and redeveloped include the head teacher pre-service and in-service 

self-training packages, and the models for training selected villagers 

and other project staff. 

The development of %irious training models have been much 

more accomplished with cooperative efforts among the field level well 

experienced Individuals as well as both local and foreign advisors and 

specialistsi e.g., villagers (hill peoples), lecturers from Chlangui 

Teacher College, researchers from Tribal Research Institute of M2WD, 

and advisors from Reduced Instructional Time (RIT) and Florida State 

University. 
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As a whole, in considering the teacher pre-service self

trainingpackage with an intention to provide convonience to all 

concerned, partJcularly tho resource persons and the trainees in 

regards to 

(1) 	 timing r flexible with responsive to the trainee*$ 

requirements. 

(2) 	 resource person : on1!, one resource person required for 

the training arrangement because of the substi

tution of various media as documents, slides, 

VTR. , tapes, etc. 

(3) 	 convenience r as the above reasons, the solf-training 

package can be used by one up to many traineso 

it has been found from observ.tion that the specified training package 

has not yet served its objectvLs ais de-sired. As a mattor of fact, 

the resource persons in certain areas should also participate. As in 

the previous training, th regular resource person was able only to 

arrange the training procoss, but incapable of giving advice to the 

trainees in certain contents. 

Rocomnenda tion 

1. The resource porson conducting the training should
 

strengthen their knowloclqu on the training packaga contonts until he/ 

she is able to give the trainves ancwers and sugrgestions in dotaiJl. 

The flexiblo, convenient ankt economical objectives of the training, 

package, thus, will wmet its achievement. 
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2. one more Imjxortan. reconvnendaticn to thoi IS. training 

model involves its s'bfixti.- " "coriselidaiinemzphsis of new knowsledge 

anJ skils wider vi)Thcju con~litic'ns" wiith one movnth spent in the 

villagc aifter the thoor,.tica1 'raining. This ficld w~ork-oritntod 

training has not yet bren clarififed to be; a Atrt of teAcher training 

mcxdel or not. It jzc I!;, !-.:ij tJa ,.*rticula~r "Oh.'t" aind "how" training 

objective guidelines h.ivt. bevni uflttled. floreovor, k/huther rr not 

this field w.ork-orienr! cr~iinin., ef(Lcrr rriinevs ais qu.llfied teachers 

and that thuy haive poiss! thc training, crurav. Iws~es, the regular 

teachers in the v'ilics .0), old also roccivo trainin:1 on thtu transforable 

tachniquvs/rk-rholn ,is rcsul*t.; ;e.r.-icti. As a1 rvxult, the 1-rcje should 

iimwd.atcrltj clarift) tht,~ ~ui in qtuu.srih.n In or,!,r that they serve 

the projcoct vhfrctivc. rf "c n.-olid.irion tarphMioa of nev Aruwodqv and 

V.InL~r-!,ucyjpyhv c~t: nt and Ccdlatc 

Tho fifth ubjortcivo of Ow~ HAP. projact? is, 

its ~v'To dcivolopt &1imirvm fc-r Intc..r4Etn7 4114 coordlrting 

the thtvaje, nru ftcrrij of v'arf( usaqvr m tou~uriclili 

the $IAK. ;pri'jrmr hat~ 4cvo)JtJE-4 rts ciru*v e*r4J~r*r~~f #ayaCM 

smong rpJAtpd bill-tr4'.a .vijonej u In All bpvt'J j * ,., rhcs fieJ4# 

district, provir.Jal, rvoljiil ai c'p~AtO dol-rrsssont/*rItslarru 

http:n.-olid.ir
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The syatom w~as i't cid~.j to closoly IntegraIte tho efforts of 

of tw.o implerentin2 Agft.niv5 .Initially (th Nepts. of Ncnformil 

Education and Public W~L(.'r"~) as All 45 project villages5 arv.located 

w~ith'in thu.ar~as of riLsjv'n9i,iity of 6 (if the Oprations units of 

IWD, Departm~nt of Pulic 1-hfarov. 

At tho fhvld ic-vvl co-ralin~ition 1,otwbcen thu Op.vratioti Uflita 

officials (thos Unit ChI..f, Oku hv~ith find agrriculturts Gfficials) the 

project hea.d te-ncht-ra nm, rw.,chvrx Is vapdeciniiy citso. Th.o head 

t~ichsr and all cctnchor.s in -i cluster ar; idmJrInIstririvvlV and opera

thau nit Thjut field adainistiotm)ly undur Childf. f-ir, sonwtim scmu 

traticn pren!'livs .irlau, !tcIiuL (1f tht, ruvchvrs and flold 4 ctivitiom 

dopond on rw mnlnirritat thic Is, hInItries of 1newricr And Education, 

(Sev pNrt of thc; rcmui~t in 1.4~) 

,Anvvalv. Owp 1tnn;. t t'r f1*44 umparlo.ncvs, 01sirvation and 

rhw such cY-rdimitcn *yte. 

*pica ff hMving a~~.;tC rntfihcca tho protlJeaw :vriva frc. 

incjiyjdU.ii !If furCn~p frf.ihrf Ch~n cthy proicct principl.,x. C'WvvrO 

thisI IftVcr-4(qonc9 clor.ci-mnil c~4ni~,Is onhij in jtrtmownt during 

OW~ #14r. prcxt p1 it : rh~roforc, If ah*-uld !Q1iil~t~ 

intervi us lasm 4fstj4a rn 

hipwitvjvtn 0-toll.U411n W.11 Ct nrimua etfcCCIVsOV. Still, at h 

forte for ompaion of the
 

Wv. w4cr) Int -char iircie Mvp root tpt 1?won Ostrit "vwo the
 

OkWC (Ibc ft.~. ~1[I~Vt in fO~~gI~ 

(CW n:~* 

http:incjiyjdU.ii
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At the district levol, there Is close coordination with the 

District Education Office n,' depending on the irflividual cluster, 

with district levcl hv.nlth, agriculture And communitj deveolpnt 

agencius. At provincial and regional levoJs, project operations are 

coordinated with involvcd igunciesi u.q., Provincial Education Office, 

the Provinc l NFE Center, thu Provincial JIilltrihu Wulfare & Dave

lopment Conturs, thu Tri!,. l Pstairch Znstituto =an( so on. 

Outsidu of p[licy Ilvul coordlation through the Steering 

nn! nistryan
Comitto, intur-agnc!y invnlvumcnt At thu 0epartmunt 

leval has been rn in activity "lh-cific 1,,isis priodcicallj. 

As a whole, (uild work intugrition and coort!ination bocom 

in apitc of somu individual difforencos andilncrosingly viabu 

sulectod Aipproncho. Th, intvr-n,;vncV ttchicJcal/cidOmJCinvolvCent 

has wt~Its goal, for tht. HAI.. varii-uu m.4s .ind systems have been 

satisfactori1V dvvJl)pv' wi h the r ctoper-itiona. 

anMortovur, from the local up to narional love'J*, att*Wt 

has been mide to ronrJnuJ9t JPcreir coordination AnM rw re closely! 

tht MtiOalJbetwo.n Involved .qvnviv.4 whit-h AJlo Inc,iJd, the Officc of 

Education Co(Awnaii n .ixI ticre ., thn National Prirn.ry liducation 

Comonlsolon. Preurnntlj, Pt-J.irtnxnt of NtinfnrwvJ rduc.tion is coordinated 

with the Off ice (f tht: Prrrminvn' !;vcntay, inixtrq of VUtdCAtIon in 

order to net up 111J) Trih... v4uc4tC o! 1I)JJcv n9oel .wlto recO~ix 

HAI. model adoptJon.
 

http:Prirn.ry
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RocomMLnda tion:
 

An agreement should be clearly made and stated in the "HAE.
 

Operations Manual", the cooperative efforts between Provincial Non

formal Education Center and Provincial Hill Tribes Welfare and
 

sites responsive to the two
Dovolopment in selection of the IIAE. 


agencies conditions. Thuty shculd, at the communcecmnt, cooperate in 

sJtu-surve and opvrestion;il planning to avoid the sfnsu of s6pcration 

and being only supportwV i';tncy. If such is ncgliqtnt, soon the 

well - bcgin IIAE. incur-ageqncy coordination model will inevitably 

disappear. Gradu.illy and -vontuAlly the IAK. model will he only one 

agency responsiblity. 

VI. Monitoring and lRiflrtn Systum 

Thv last objective of the IIAr, project iLs, 

" To dov.lop an ([fcltunt sytoin of m.nitoring and evaluation 

Jcvuol, machansam
of oporationn -it ill with emphasis on 

cht; u.1u -1 thtR data In planning and opelrAtIonu.to t-nsurv 

ThK" dwvJlopmnt (f monitnrinq and rtpnrcinig systu of the 

project h.il lctn r(,rY!ucttd with the rooporarion f the reoarchMAC. 

teana from thL i c..rch 'f tho Northern IR.4Jonito !l1-l-nnJnqJ :. uctJrn 

Nonformij rduc.trlon., rCnnt;r nrl th lar. proj-ct b.wun Jemary 

J90 - Octo'pr 0114. 1tvts.4vx, -in amj'h,.iss n ow nCoft mto enslre 

tho fewdlAck And utiieation of r1.ita In 1'JAnninij, opvrmrln, ropoat~ng 
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and 	evaiuation, the system also stresses the most practical self

reliance problem-srlvin7 system within each cluster of villages 

the head teacher and teachers) in order(between the Unit Chief, 

that 	the field work problcms will be sloved as soon as possible,
 

supplemented by 	outside assistance at higher levels.
 

Simultaneously, the system aims to serve one of the project
 

self-contained supervisionsupervision ob*ctives which emphasizes the 

effort within the cluster and the ultimate goal is that the Village 

able to supvrvisc all village activities, assisted byCommittee be 

district and provincial officials periodically.
the 

The monitoring and reporting system is expected to be the 

most suitable model for IAE. programs organizations. As the result, 

the 	system provid-s, 

(1) 	 qualitative dat 

(2) 	quantitativ,: e.tA 

(3) follow-u villaqu operational plans data 

t4) working prohl.;m- and obstacles informtIon 

(5) 	 rusuJltu of ro?,,lem-solving porform a nc(.s ea rosponded to 

by th :.l.,., ,ficials at hiqher lcvels 

(6) 	sulf-rwlinc, lprrhbJcm-solvin) process within each cluster, 

with 	and tmiphni en assixtanco nsxl guidanco by the Unit 

tonchor and tho Village Ccwitte*Chitf, tho hcend 

(7) 	 unity of thu Aytm 

(9) 	2-wAv communication system 
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(9) data for all HAV. supervision officials to supervINO
 

the villagt-,and
 

(10) 	data for reporting, planning, administration, coordication 

and evaluation for involved and responsible agencies. 

The IIAE. mrnitcring nrid ruporting system has been completely
 

developed in the final pcriod of the pilot phase and recently used in
 

the 6 project clustersi thorcfore, some period of time is required in
 

order to evaluate the systu.m.
 

In conside.ation of the system developed from experimental 

it believed, at the moment to be quite satisfactory.research, it 

However, whuthor or not thb modal otjectlves will be effectiv, depends 

on all related level cooperition to operate as stipulatod. 

Recommenda tion 

The HAE. administrative officials both from Dopartments of 

Nonformal Education AnM Public Wolfare should find an effective approach 

for all involved to deem its benefits and cooperatively operate at least 

within thuir rosponnibilitius. Also, any suggestion. and coment to 

tho systom dovelopm,;nc ccn ,cqeiven nt All time. Orthorwiso, the 

existing qualified pIttvrn or systom will not achiove its objectives 

and bu found worthless, without continuoun systematic operation al all
 

levels. 
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In conclusion, the HAE. evaluation results indicate that 

the project objectives in various models and systems developient 

have been found quite satisfactorj and complete, the contents of 

which agree with the project philosophy, principles and objectives 

responsive to 1i11 Tribes environments, individual's and community 

needs and conditions.
 

However, because of the more progressive and different
 

coacepts of the HAE. model from other familiar ones, therefore, 

the project still faces many problems to encourage the model into
 

pratico in the field levl. In this context, the project must take
 

a longer time to inturpr't tau developed concepts and approaches
 

into more fully and distinct practioes.
 


