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APRIL, 1985
 

CHAPTER I
 

INTRODUCTION
 

Article I, Section F (b) of the contract states that "the
 
Contractor will prepare reports which discuss progress
 
towards achieving project objectives and adherence to the
 
annual work plan during each six month period of the
 
contract. 
 These reports should be objective analyses of
 
progress made on all major activities. They shall include
 
assessments and a'ccomplishments and shortfalls as well as
 
recommendations for any changes in the project

implementation procedures as outlined in the Project Paper

and discussed in detail in 
the annual Work Plans."
 

Article I. Section A. Objective, states that the Statement
 
of Work shall be "to assist the Government of Botswana (GOB)
 
(1) to establish in the University of Botswana (UB) a
 
permanent capacity to provide preservice training through

(a) the creation of a four-year professional Bachelor of
 
Education degree program and (b) a two-year diploma program
 
to up-grade senior primary school staff for whom 
a degree is
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not appropriate; (2) to strengthen the capacity of the
 
Ministry of Education (MOE), in cooperation with the UB, to
 
organize and implement effective inservice pr-ograms for
 
supervisory staff and teachers invo.lved in primary
 
education.
 

"By the end of the project, as a result of GOB and USAID
 
project inputs, it is anticipated that there will be: (1) a
 
functioning Department of Primary Education 
as a new entity

in the UB. (2) Batswana graduates of the UB with B.Ed.
 
degrees or two-year diplomas in primary education, qualified
 
to serve as TTC tutors, head teachers, ?OE officers and in
 
other leadership positions. (3) Batswana trained in the
 
U.S. to the masters degree level in appropriate fields of
 
primary education to replace U.S. project staff at the UB.

(4) An institutional base established for the systematic
 
and effective inservice training of head teachers, deputy

heads, and senior techers in the 480 (now 500) primary
 
schools, and for the development of staff of the TTCs and
 
the inspectorate.
 

"Over a five-year period the project will train
 
approximately 80 Batswana in primary education to diploma

and degree levels, depending on the exact mix of students in
 
the two programs. The majority of the Batswana who complete

the B.Ed. degree will be slated for positions as tutors in
 
the Teacher Training Colleges for the first 5 - 10 years
 
following establishment of the program at UB. As the TTCs
 
become locally staffed with trained persons, it is expected
 
that graduates will begin to move into leadership positions
 
as head teachers, deputy heads, inspectors, and specialists
 
in MOE positions. Since an on-going institution is being

created, 23 - 30 Batswana will continue to complete the UB
 
program annually, long after this AID project terminates."
 

In this contract Ohio University was originally required to
 
provide 25 person years of long-term technical assistance
 
over the life of the project. The contract was later,
 
amended to increase this long-term technical assistance by

three person years. By 12 September, 1981, five long-term
 
technicians 
were on post and assigned to their respective

duties. At the end of the first two years of the project,
 
two technicians departed Botswana and two replacements were
 
assigned to duty. January 1, 1984
On a sixth individual was
 
assigned to the team for a two-year tour of duty. The
 
Chief-of-Party and Teaching English as 
a Second Language
 
specialist (TESL) departed in June and August, 1984
 
respectively, and replacements were appointed.
 

Organization Charts depicting the organization and 
structure
 
of the contract responsibilities appear in Figures 1, 2 and
 
3 on the following pages.
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Figure 1
 

Organization Chart
 

Ohio University
 
College of Education
 

Botswana Project
 

Ohio University
 
Contract
 

Chief of Party
 
I
 

I 
 I I
 

I 
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Curriculum & Reading/ Teaching 
 Math! In-service

Supervision 
 Language Art~s English as a Science Education

Specialist Specialist 
 Second Lang- Special- Specialist
 

uage Special- ist
 

Professional Teaching responsibilities within the Department of Primary

Education for the two-year Diploma in Primary 
Education and the four­

year Bachelor of Education degree program in Primary Education
 

also
 

Professional responsibilities in In-service Education; conducting work­
shops for head teachers, senior teachers, 
TTC tutors, and education
 

officers from the Ministry of Education.
 

Note: The Ohio University Contract is the vehicle used for
 
actual implementation of the Primary Education 
Improvement

Project, 
 the agreement between the Government of Botswana
 
and the United States Agency for International Development.

In the PEIP Project itself, Ohio University functions as a
 
"support group" to both the pre-service program in primary

education and to the in-service program in the primary

sector. Figures 2 and 3 on the following pages are intended
 
to help explain these relationships.
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THE PEIP PRE-SERVICE PROGRAM 
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Figure 3
 

The PEIP In-Service Program 

Chief Education Officer 
Primary and Teacher Training 

I I 

IIIn-Service 
 Principal 
 Teacher
 
Education 
 Education 
 Training
 
Leader** 
 Officer 'Illeges 

** The Ohio University Contract serves as a support group

for the In-Service Program. 
 The PEIP Workshops conducted in
accordance with 
 the project agreement are offered under the
coordination 
of the In-Service Office 
 of the Ministry of
Education. One.Ohio University team member 
serves full-time
 as an adviser in the In-Service Office. 
 Since November,
1984, the Inservice Leader 
 has also served as the acting

Inservice Education Leader.
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CHAPTER II
 

REPORT OF PROGRESS FOR THE SIX MONTHS PERIOD
 

NOVEMBER 1, 1984 THROUGH APRIL 30, 1985
 

The semi-annual report 
fulfills two basic purposes: first, it provides the

United States Agency for Irternational Development with a record of
 
developments related to Contract AFE 00222 - 00 - 00
C - 1066 - (Primary

Education Improvement Project); and, secondly, 
it serves as a work plan to
keep the Ministry of Education and USAID abreast of specific project plans

for the following six months. The Chiefs-of-Party express their
 
appreciation to the PEIP Advisory Committee, chaired by 
Mr. P.V. Sephuma,

Chief Education Officer for Primary and Teacher Training, for allowing thi!
 
document to serve also as the project work plan. As 
has been the case wit

earlier semi-annual reports prepared under the 
direction of Dr. Donald M.

Knox, the first Chief-of-Party, this document also deals with certain
 
longer range planning needs and 
issues through attachments which are
 
included in the Appendix section of the 
report.
 

1. Development of the Department of 
Primarv Education (DPE) at the
University of Botswana CUB).
 

a Departmental Staffing. The DPE is currently staffed by five (5)

Batswana trained under the contract, four (4) Ohio specialists

and three (3) part-time expatriate lecturers, each of whom
 
taught a one-semester course 
during the 1984-85 academic year.

(A sixth Motswana trained under the contract in 
the field of
 
guidance and counseling is a lecturer in the Educational
 
Foundations Department). During the reporting period, Mr.

Modise Mosothwane joined the Department of Primary Education
 
as 
a science educator following a six-month course in primary

science methods at Ohio University. (Mr. Mosothwane had
 
earlier completed a Master of Education degree at the
 
University of Keele in 
the United Kingdom.)
 

The transition of teaching responsibilities from the Ohio
 
team 
to the Batswana lecturers has continued during this
 
period. Mrs. 
Dudu Mogobjwa took over the reading/language
 
arts teaching area following the departure of Dr. 
Iva
 
Zajicek in December, 1984 and Mr. Mosothwane, upon his
 
return, assumed responsibility for the science courses
 
earlier taught by Dr. Marion Blue. 
 Ms. Ruth Monau will
 
teach the course taught by Dr. Raymond LeGrand in 1984,

which is intended to prepare the fourth-year B.Ed. students
 
for their internships in the Primary Teacher Training

Colleges. Ms. Monau is also coordinating the super­
vision of the 
interns by other DPE staff members.
 
In 1985-86, Ms. Monau will 
teach the special education
 
course which Mrs. Haseley, a part-time lecturer, taught thir
 
year.
 

Mr. Gaontatle Mautle had earlier assumed the teaching

duties 
in the social studies field formerly carried out
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by Dr. Zajick. Mr. Walter Dikole, who returned in

July, 1984, took over the courses dealing with educational
 
administration which Dr. 
Donald Knox had been teaching.

It is noteworthy that four of the five retu.rned Batswana
 
lecturers are teaching courses 
in other departments in
 
the Faculty o: Education as well as in the DPE.
 

b. 	Posting f the First B.Ed. Graduates and the Third
 
Diploma Class . Fifteen (15) of the twenty (20)

students comprising the first graduating class for

the B.Ed. programme have been posted to the Primary
 
Teacher Training Colleges. The pnstings were as
 
follows:
 

Francistown: 	3 Science/Math/Health
 
1 English/Reading/Setswana
 
1 Social Studies/Religious Studies/Practical Arts
 

Serowe: 	 3 Science/Math/Health
 
1 English/Reading/Sets:wdna
 

Tlokweng: 	 1 Science/math/Health
 
1 Social Studies/Religious Studies/Practical Arts
 

Lobatse: 	 2 Science/Math/Health
 
2 English/Reading/Setswana
 

Four (4) B.Ed. graduates will be posted to the position of
 
Education Officer in the Department of Primary and Teacher
 
Training, and one 
will be attached to the Special Education
 
Unit in the MOE.
 

The 	assignments of Diploma graduates have all 
been to the
 
primary schools of Botswana.
 

C. 	 Developmental Activities . The departmental staff meeting
continues to be a useful instrument for the induction of 
DPE staff members into the new role of university lecturer 
and for the identification and discussion of problems and
 
issues facing the Department. Sub-committees are established
 
as needed to undertake specific responsibilities. Ideas are
 
shared in department meetings concerning ways in 
which the
 
programme can be improved, and some discussion has
 
occurred concerning the need at 
some point to engage in a
 
rather comprehensive review of the total primary education
 
programme. Suggestions have been made that systematic

feedback should be sought from graduates of both the
 
Diploma and B.Ed. programmes and that a broadly based
 
committee might be useful to the evaluation process.
 

As opportunities arise, the DPE staff members serve on
 
Faculty of Education and University committees.
 
Mr. Mautle has assumed the demanding role of Faculty

Tutor in addition to his normal teaching responsibilities.
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Interview procedures were developed to assist in 
the 	task
 
of sectioning year one students into either the Diploma
 
or the B.Ed. programme. Four interview teams, 
each
 
composed of 
two lecturers, have conducted inter.views
 
with the thirty (30) first year students, with the
 
assignments of students 
to be made following the marking

of examinations. Some minor modifications of the
 
University regulations for Primary Education were
 
recommended to Senate and adopted. 
 Also during the
 
reporting period, the Department of Science and Mathe­
matics Education reviewed its offerings for primary

students and, 
in consultation with the representatives

of the DPE, agreed upon certain course content and
 
sequence changes. The revised science/mathematics courses
 
appear to be more in 
keeping with the needs and academic
 
backgrounds of the students who 
are 	served by these courses.
 

d. 	 Commodity Purchases . The purchase of books and other 
reference material related to primary education continues
 
on a regular basis as new publications become available.
 
The publishers of education books 
have been asked to place

the PEIP on their mailing lists in order that staff
 
members may stay abreast of new releases. Approximately 60
 
new 
titles have been recieved during this reporting period.

A set of books, identical to the 
sets already provided to
 
the other primary teacher training colleges, was delivered
 
to the Tlokweng TTC after its 
opening in January, 1985.
 

2. 	 The Development of the Inservice Education Programme
 

a. 	 PEIP Inservice . Phase II of the PEIP Inservice Programme,
 
involving 60 primary schools and 
aproximately 1200 classroom
 
teachers, continued with workshops being mounted 
in language

arts, TESOL, mathematics and science in December, 
1984 and
 
February and April, 1985.
 

The 	departure of Dr. Zajicek required some change in the
 
subjects included in the workshops and in their staffing.

In February, Mrs. Mogobjwa presented the 
language arts
 
workshop formerly conducted by Dr. Zajicek. For the next
 
six workshops beginning in April, 
1985, three science and
 
three sociai studies/child development workshops will be
 
conducted in place of the language arts workshop.

Batswana lecturers will take the leadership in organising

and carrying out 
these workshops. Six mathematics and
 
six TESOL workshops will be conducted as usual during
 
the next twelve month period.
 

b. 	 Formation of Workshop Teams 
. In order to build a
 
broader base of participation in the planning and
 
implementation of the PEIP workshops, teams for each
 
subject area composed of the following representatives
 
have been established:
 

DPE 	lecturer (Team leader)
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Representative of the Curriculum Development and
 
Evaluation Unit (CDEU) MOE
 
Representative of a primary teacher tr-aining college

Representative(s) from the 
B.Ed. student group.
 

A one-day planning session for the workshop teams 
was held
 
on March 20, 1985. The April workshops reflected 
to
 
some extent the planning sessions, with the science
 
workshop being a collaborative effort between the DPE
 
science education lecturer and 
the science specialist
 
from CDEU.
 

c. Education Officer (E.) 
 Workshop Advisory Committee
 
The Education Officer Workshop Advisory Committee, chaired
 
by Mr. M. Mogasha of the Department of Primary and
 
Teacher Training and composed of education officers and
 
DPE staff, met twice during the past six months to plan

for the next E.O. workshop which will be held during the
 
week of June 19. The input from this group has been
 
invaluable in identifying the inservice education priorities

of E.O.'s and in making suggestions regarding workshop

organisation. This group also has participated in
 
discussions concerning the orientation of new education
 
officer appointees.
 

d. Future Directions for Inservice Education 
. A structure 
for the long-term development of an inservice education
 
delivery system is gradually taking shape. The key

elements in the plan are: 
(1) the construction of six new
 
education centres under the new 
USAID Junior Secondary

Education Improvement Plan and the construction of three
 
centres under the proposed new PEIP programme, (each

education centre will have 
a hostel to provide for
 
residential courses); 
 (2) the four PTTC's will be
 
linked to the education centres and assume significant

roles in the planning and implementation of inservLce
 
education programmes; (3) the design of the delivery

system would be such that inservice needs could be addressed
 
nationally, regionally 
or locally; (4) the education centres
 
would be staffed by professionally trained Batswana
 
personnel.
 

3. The Botswana Teaching Competency Model
 

Whereas the period from January through October, 1984 was concerned with
the development of the Botswana Teaching Competency Model, the past six

months have been devoted to its dissemination to 
the relevant education
 
groups in Botswana. Orientation sessions of approximately two hours each
have been conducted for the staff of each of the Teacher Training Colleges,

the Department of Primary Education, the Faculty of Education and for the
Curriculum Development and Evaluation Unit in the MOE. 
 The purpose of the

sessions was to 
inform these groups of the teaching competency model and to
explore ways in which its concepts could be integrated into the various
 
elements of the teacher education programme.
 

The project goal of providing a one-day workshop for every headteacher in
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1985 

Botswana's primary schools 
was largely achieved during this period. Twenty

two 
(22) workshops, each attended by approximately twenty headteachers and
education officers from the area, were 
conducted ip various schools 
across

the country. The remaining two workshops will be carr~ied out in May,

It should also be noted that beginning with the April Peip workshop, the

model was being introduced to the teachers in the workshops and 
special

efforts were being made to demonstrate elements of the 
model as appropriate

during the workshops presentations.
 

With the scheduled departure of Dr. 
Legrand in late June, 1984, planning is

well underway to carry on the inservice education work'that mu..f, continue
 
if the model is to achieve its 
potential as a tool for instrudtional
 
improvement.
 

4. 
 The Project for the Professional Evaluation of the Teacher Training

Colleges (Self-Study)
 

Following the MOE decision in 
August, 
1984 to proceed with the development

of a process for the evaluation of the 
primary teacher training colleges,

two meetings were held with the 
TTC principals, MOE officials and
 
representatives of the University to discuss the concept in 
depth and to
begin deliberations as how best
to to proceed with this developmental

project. The principals recommended that 
a first step should be the
 
orientation of the staffs of 
the TTC's to this undertaking. One such

meeting has been conducted (Tlokweng) and the others are being scheduled.
 
It is of fundamental importance in the development of this instrument that

all 
relevant segments of the education community be actively involved in

identification of the criteria which will 
be used in the evaluative process

and in determining how they will be applied.
 

5. PEIP Froject Evaluation
 

Evaluation of the PEIP project proceeded on several different fronts during

the reporting period. On March 25, 
1985 the Semi-Annual Project Review was
conducted by the USAID/Botswana Mission, 
which included representation from

the MOE and the U.B. 
 Planning also occurred during this time-span for the

annual review by the external evaluator to be held in May, 1985.
 

It was also determined by the USAID/Botswana Mission that the scheduled

termination date of March 
30, 1986 of the Ohio University Contract team was
 
not in the best interests of the PEIP project and 
a recommendation was made
 
to AID/Washington for its extension through August 31, 1986.
 

The period also saw the development of a concept paper for a second PEIP

project (typically referred to 
as "PEIP TWO") by the USAID/Botswana

Mission. 
 Members of the Ohio University contract team along with MOE and
 
U.B. officials participated in discussions and 
reviewed draft documents.

There appears to be a high degree of concensus among relevant parties to
as

the directions a "PEIP TWO" project should take in 
order to build upon the
 
work which is being done under the current project.
 

6. Other Developments in Primary Education
 

The past six months have been eventful for primary education in Botswana in
that a number of decisions and directions have been taken by the 
MOE which
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have great potential for the long-term development of primary education.
 
Among these developments are the following:
 

ta. 	 Project Breakthrough to Literac_y" The gbal -is to
install "Breakthrough" as a method of teaching Setswana 
in every standard one classroom in Botswana. Impact of

the project, however, will eventually extend up through

all primary standards because of its implications for
 
teaching methodologies and instructional organisation.
 

b. 	 Guidance and Counseling At a two-day National Conference 
in Molepolole on 15th and 16th of April, 1985, a high

level of concensus was achieved concerning the characteristics
 
of the guidance and counseling programme which Botswana
 
should strive to develop in the years ahead. The conference
 
participants agreed to request PEIP to fund 
a short term
 
consultant (approximately four months) to 
study possible
approaches to the continuing development of the guidance
and counseling programme and to bring these ideas before 
the Conference for discussion and review. 

c. 	 ContinuousAse-ssment As an outgrowth of a study of
 
student assessment practices in the primary schools by

a UNIESCO consultant, an 
 MOE 	 committee has recommended 
that this concept be adopted in the primary schools.
 

The MOE is to be highly commended for the intensive longer range planning
which is occcurring with regard to the implementation of these changes into
 
the 	 primary school programme. 

7. 	PEIP Advisory Committee
 

The PEIP Advisory Committee, chaired by Mr. P.V. Sephuma, CEO, PTTC, met
twice during the reporting period. 
 The 	Committee recommended that a
Batswana representative from the DPE be 
added to the Advisory Committee.

Mr. Dikole was selected by his colleagues for this role.
 

8. 	Personnel Changes in the Ohio University Team
 

On December 31, 1984 Dr. 
Iva Zajicek, specialist in language arts/reading,
departed from Botswana to assume a similar position in Swaziland. Dr.

Zajicek had been with the nroject since its beginning in 1981. The
position Dr. Zajicek held has been localised and is now being filled by

Mrs. Mogobjwa.
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MATHEMATICS AND SCIENCE REPORT
 

During the reporting period the Mathematics/Science specialist:
 

1. Planned and presented three mathematics inservice workshops

(December, February and April).
 

2. Visited a PEIP target school and observed the staff at. a follow-up
 
workshop.
 

3. Visited with selected staff members of a primary school to try out
 
ideas for April, June and August workshops.
 

4. Authorised the Supplementary Mathematics Exam for TTC candidates
 
given in April.
 

5. Proof read the November TTC Mathematics exam.
 

6. Presided 
over the scoring of the November TTC Mathematics exam.
 

7. Selected two UB students 
to serve on the mathematics and science
 
inservice team.
 

8. Served with two colleagues to draft procedure and format for

sectioning first year Primary Education students into the Diploma or
 
Degree programme.
 

9. With one Motswana colleague, interviewed seven first year Primary

Education students for sectioning into the diploma or degree
 
programme.
 

10. Arranged for a visit to the Tlokweng TTC by fourth-year students.
 

1' Arranged for and conducted one class on a field trip to the
 
S...tse Khama airport.
 

12. Prepared science materials and assisted personnel conducting the
 
April PEIP workshop in Francistown.
 

13. Prepared mathematics Tnaterials for PEIP workshops in April, June
 
and August.
 

14. With Mr. Walter Dikole, authored an article on Urban Education in

Botswana as requested by the "Journal of African Studies", University

of Witwatersrand.
 

Prepared by Dr. Marion Blue
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REPORT FOR INSERVICE EDUCATION
 

During the reporting period the Inservice Specialist:
 

1. Was appointed acting Inservice Leader and assumed the duties and
 
responsibilities of the position.
 

2. Coordinated and convened the PEIP workshops held in 
December 10 ­
13, 1984; February 4 - 7, 1985; and April 23 - 26, 1985.
 

3. Helped develop a plan to implement the localisation of the PEIP
 
inservice programme through the organisation of four subject matter
 
teams.
 

4. Made presentations at the following workshops
 

January 14, Head Teachers workshop - Gaborone
 
February 25 - 28 Teacher Training workshop -
Serowe
 
April 15 - 16 Guidance and Counselling workshop - Molepolole
 

5. Conducted a survey of 71 primary school teachers and 21 TTC tutors
 
to assess teacher's needs in relation to 
inservice activities.
 

6. Chaired a committee on continuous assessment on April 12, 1985.

The committee presented a plan to adopt continuous assessment in
 
primary education.
 

7. Presented and had accepted a proposal for implementing a National
 
Breakthrough to Literacy Programme.
 

8. Wrote position papers for Ministry of Education on
 

a) Future Directions of Inservice Education
 
b) Education Centre Development
 
c) Breakthrough to Literacy

d) Retraining of Primary School Personnel for Guidance and
 

Counselling Positions.
 

9. Attended meetings of
 

a) National Council on Teacher Education
 
b) Joint (CDEU) and (P&TT)
 
c) PEIP Advisory Committee
 
d) Education Officer Advisory Committee
 
e) Ministry of Education and PEIP Department meetings.
 

krepared by Dr. Luther Haseley
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REPORT FOR TEACHING COMPETENCY PROJECT
 

During the reporting period, the specialist for development and 
inservice
of the Teaching Competency Model:
 

1. Conducted 
a teaching competency presentation for 3 PEIP workshop groups
at Lobatse, 
Serowe and Francistown.
 

2. Presented the Teaching Competency Instruments to the teachers of
Boikhutso Primary School.
 

3. Conducted 22 one 
day teaching competency workshops involving 
over 400
primary head teachers in the following locations: Ramotswa, Molepolole,
Serowe, Palapye, Mahalapye, Ramokgwebana,Tutume, Francistown, Selibe-Pikwe
Maun, Ghanzi, Lobatse, Kanye, Jwaneng and Orapa.
 

4. Presented the competency model 
to the Curriculum Oriented Research
Project participants.
 

5. Continued revision 
efforts on 
the Teaching Competency Instruments.
 

6. Presented 
the Teaching Competency Model 
to the Education Faculty and to
the Department of Primary Education for 
use 
in the PEIP workshops as a
demonstration of the competencies.
 

7. Participated in 
sessions with the TTC principals to develop plans for
the use of the model in the primary TTCs.
 

8. Initiated plans for and began development of a Teaching Competency
Handbook 
to be used by Education Officers and head teachers.
 

9. Began plans with the 
PEIP staff and Mr. Mogasha for the
institutionalising of the competency model.
 

10. 
Developed plans for conducting a follow-up workshop on 
the competency
model to 
be given by the education officers.
 

11. Wrote an 
article for the primary teachers' newsletter.
 

12. 
Developed guidelines for interpreting the scoring of the competency

instruments by the head teachers.
 

13. Prepared the competency instrument for printing by the Government
 
Printing office.
 

14. Conducted the supervision of 
an M.Ed. thesis.
 

15. Taught two graduate classes: EDCI 510 and 
EDCI 500.
 

16. 
Attended Faculty Board and DPE meetings.
 

17. 
Completed the teaching of the undergraduate class EPI 404.
 

18. Participated in 
the planning of the PEIP Inservice workshops.
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19. Assisted in 
planning for the second TTC Internship.
 

20. Assisted with the interviews of the first year students.
 

21. Participated in the 
planning of the June Education Officers workshop.
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TEACHING ENGLISH AS A SECOND LANGUAGE REPORT
 

During the reporting period, the TESL specialist:
 

1. Planned and presented three TESL inservice workshops (December,

February and April).
 

2. Continued teaching 3 courses 
for the Department of Primary
 
Education.
 

3. Prepared final examinations and other materials for inspection by

the external examiner for three University courses.
 

4. Served as external examiner for the 
1984 English examination for
 
the Teacher Training Colleges in Botswana.
 

5. Prepared the Supplemental English Exam for the 
Teacher Training

Colleges.
 

6. Served 
as the English Moderator on the Board of Affiliated
 

Institutions.
 

7. Served on the Primary English Curriculum Panel.
 

8. Served as librarian for 
resource materials in the Department of
 
Primary Education.
 

9. Corresponded with Staff Development Fellow, Lydia Nyati, 
to help
 
her prepare to assume her duties on 
her return to Botswana.
 

10. Met with primary school teachers in Gaborone on 
several occasions
 
to 
discuss methods and problems of teaching ESL.
 

11. Observed classes 
at primary schools in Gaborone.
 

12. Advised the principal of Botswana Institute of Administration and
Commerce on the use 
and operation of a Language Laboratory.
 

13. Formed and 
met with TESL workshop advisory committee comprising

University students, University lecturer in 
Language Arts, Reading,

Setswana, and TTC tutor in English; planned future meetings.
 

14. Solicited short stories from University students and edited them
for publication in MOSO , a magazine for primary school children.
 

15. Contributed stories to 
 MOSO
 

16. Tutored University students (individuals and small groups) in
 
courses required by but not taught by Primary Education Department.
 

17. Participated in meetings and ongoing activities of the Department

of Primary Education, the Faculty of Education and the Ministry of
 
Education.
 

PreDared by Ms, Peggy Wrhel
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CHAPTER III
 

PLANS FOR THE PERIOD MAY 1, 1945
 

THROUGH OCTOBER, 31, 1985
 

1. Inservice Education
 

During the next six-month period three rounds of workshops for the
 
sixty participating primary schools will be conducted and 
at least one
 
workshop for Education Officers will 
be held. The use of workshop
 
teams will continue. The remaining workshops to reach all
 
headteachers to 
explain the teaching competency model will be carried
 
out in May.
 

2. The Department of Primary Education
 

Two more participants are expected to complete Masters degrees (TESOL

and Educational Media) and join the Department in June. This will
 
bring the number of Batswana on the staff to seven, while three Ohio
 
University specialists will continue. Working together to develop a
 
strong, respected Department of Primary Education will continue to be
 
an overall goal. Attention will continue to be given the
to 

identification of problem areas in the 
primary education programme and
 
more detailed plans for a comprehensive approach to the evaluation of
 
the programme will be drawn up.
 

The return of the media specialist will permit a sustained effort to

organise the educational resource centre for more effective use of
 
materials.
 

3. The Teaching Competency Model
 

With the departure of Dr. LeGrand, plans 
are being formulated to carry

on the long-term inservice education work which will be required 
if
 
the model is to be effectively used. The plans for inservice will be
 
cooperatively developed with the MOE and, undoubtedly, will require

increasing participation by Batswana educators. The June workshop for
 
Education Officers will devote approximately two days to further
 
training i-n the use'an-d -diss-emination of the model.
 

4. Professional Evaluation of the Teacher Training Colleges
 

Working cooperatively with the principals of the TTC's and the MOE,

plans for tailoring the institutional evaluation 
model to the Botswana
 
setting will be developed. This is regarded as a long-term

developmental process whi'ch will require broad participation by

relevant groups. In the immediate future, orientation meetings will

be conducted for the three TTCs which have not been contacted yet.
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5. 
 The Second Primary Education Imnprovement Project (PEIP II)
 

At the time of the preparation of this report, the prospects for a

second 
PEIP project look very positive. Thus, any planning for the
 
next six months period must take into account the liklihood that the
designing of 
that project may be occurring. Perhaps it is sufficient
 
to state that the current PEIP 
team would expect to cooperate fully

with all the agencies and individuals involved in 
that important

undertaking in order to 
help build appropriate continuities between
 
the two projects.
 

6. Continued Procurement of Commodities
 

The purchase of relevant reference and instructional materials for the

primary education programme will continue on 
a modest scale. It is

hoped that with the 
return of the media specialist a sustained effort
 can 
be directed toward identifying many more culturally relevant
 
materials for the educational resource centre.
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Projected Plans for Mathematics/Science
 

During the next 2.5 months, until departure from post, the
 

mathematics/science specialist plans to:
 

1. Serve as mathematics coordinator for Teacher Training Colleges.
 

2. Convene the mathematics panel and write the TTC math exam 
for
 
November.
 

3. Proof-read the work of the mathematics panel and put it in final

form for the printer.
 

4. Meet with the Board of Affiliated Institutions and present

supplementary mathematics papers from the TTC's.
 

5. Work with the mathematics/science replacement specialist 
to brief

and orient that person to 
this position.
 

6. Complete marking and scoring of final 
exam papers for three
academic 
courses and meet with the external examiner to discuss thr,
 
results.
 

7. In consultation with another member of the Department, assemble the
data required for sectioning 1984-5 first-year students into their
 
programmes for 1985-6.
 

8. Present a four-day workshop in June.
 

9. Assist in preparing materials for the August workshop.
 

10. Visit the TTC 
science interns during their internships.
 

11. Vacate his office and home 
at plot 6202 and depart post on July

19, 1985.
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Pro-zected Plans for Inservice
 

1. Coordinate and convene 
the PEIP workshops scheduled for June,

August and October.
 

2. Help plan and organise the E.O. workshop scheduled for June 17 ­
20.
 

3. Work with the four PEIP subject-area teams to facilitate the
 
localisation process.
 

4. Help develop a five year plan for inservice education for 
(P and
 
TT).
 

5. Organise and participate in the National Breakthrough to Literacy

workshop scheduled for August 19 - 23.
 

6. Participate in workshops 
on Guidance and Counselling, Inservice
 
Education and Family Life Education.
 

7. Serve as resource person for the 
PEIP Evaluation Committee, May 1 ­
15.
 

8. Continue the responsibilities and duties of acting Inservice
 
leader.
 

Prepared by Dr. Luther Haseley
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Projected Plans for the Teaching Competency Project
 

During the next 2 months the Teaching Competency Project specialist

plans to:
 

1. Conduct the last two Competency Instruments workshops at Kang and
 
Kasane.
 

2. Present the Competency Instruments to the Tlokweng Primary TTC 
and
assist in 
developing appropriate applications.
 

3. Develop and produce a Handbook on the use of the Competency

Instruments for 
Education Officers and headteachers.
 

4. Develop 
a plan for follow-up workshops for headteachers on the use

of the model to be conducted by PEIP staff and Education Officers.
 

5. Participate in the June inservice session for Education Officers

and conduct 
a seminar dealing with further developing the skills of

the Education Officers in the use 
of the Model.
 

6. Develop a plan for institutionalising the 
use of the Competency

Instruments in the 
primary 	schools, the PTTCs and the DPE.
 

7. Prepare two M.Ed. examinations with guidelines for answers for
 
December 	85.
 

P
 

Prepared by Dr. Raymond LeGrand
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Projeted Plans for Teachin Engis h as a Second Language
 

During the 
next six months, the TESL specialist plans'to:
 

1. Meet with the TESL workshop advisory committee to plan future TESL
 
workshops.
 

2. Present three TESL workshops (June, August, October).
 

3. Help supervise and advise the Year IV 
students during their
 
internships.
 

4. Assist returning Staff Development Fellow, Lydia Nyati, 
assume her
 
role as University lecturer.
 

5. Teach courses for the Department of Primary Education.
 

6. Continue serving on 
the Primary English Curriculum Panel.
 

7. Continue serving as the Moderator for English on the Board of
 
Affiliated Institutions.
 

8. Continue contributing stories 
to MOSO , a chldren's English-medium
 
magazine.
 

9. Begin research into teacher expectations of children's expression
 
of creativity.
 

10. Observe primary school classes and 
assist teachers with problems.
 

11. 
 Assist returning Staff Development Fellow, Paul Nleya, 
assume the
 
responsibility for departmental 
resource materials.
 

12. Continue participating in meetings and ongoing activities of the

Department of Primary Education, 
the Faculty of Education and the
 
Ministry of Education.
 

Prepared by Ms. Peggy Wrhel
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CHAPTER IV
 

PERSONNEL
 

The contract originally required Ohio Univerity to 
provide 25
 person-years of long term technical assistance over 
the life of the

project. The contract, however, was 
amended in 1983 to increase the
 
long-term technical assistance by three person-years.
 

The Chief-of-Party arrived post on 1981
on 22 July, and by 12
September, 1981 
five long-term technicians were in Botswana and
assigned to their respective responsibilities in the following areas:
Head, Department of Primary Education and 
specialist in Educational

Administration; Inservice Education, Ministry of Education; Reading

and Language Arts; Mathematics and Science; and Teaching English 
as a
Second Language. At 
the end of the first two years of the project,

two technicians departed Botswana and 
two replacements were assigned

to duty. On January 1, 1984 a sixth individual was assigned to the
 
team for a two-year tour of duty to develop a Teaching Competency

Model. 
 In June and August, 1984 respectively, the first
Chief-of-Party and the first specialist in 
Teaching English as a

Second Language, departed and replacements were appointed. In
December, 1985 the Reading and 
Language Arts specialist departed and
 was not replaced. Her responsibilites were assumed by a Motswana
 
participant who, five months earlier, had completed the Master of
Education degree and returned to 
U.B. as a lecturer in the Department

of Primary Education.
 

As of the 30 April, 1985, the Ohio University staffing pattern for the
 
contract was as follows:
 

1. Chief of Party/Educational 
 Dr. Max Evans
 
Administration Specialist/
 
Head Department of Primary
 
Education
 

2. Inservice Education 
 Dr. Luther Haseley

Specialist MOE
 

3. Inservice Education 
 Dr. Raymond A. LeGrand
 
Specialist U.B.
 

4. Mathematics/Science 
 Dr. Marion Blue
 
Specialist
 

5. Teaching English as 
 Ms. Peggy Wrhel
 
a Second Language
 
Specialist
 

In 
addition to the long-term specialists, the Contract provides
forty-four (44) person months of short 
term consultancies. To date
there have been 
eight (8) short-term consultants funded by the project

utilising approximately fourteen (14) person months.
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Ohio University advisors live in 
USAID-provided housing and 
follow the
same personnel regulations as 
the USAID direct-hire-technicians.
 
Complete personnel records are maintained in 
the Ohio University

Office, currently located in 
the Primary Education Centre on the
 
campus of the University of Botswana. 
 Each advisor earns a total of
26 days of annual leave each year, 
and sick leave at the rate of 13
days per year as provided for under 
the contract. Reimbursement for
sick leave taken under this contract is limited to the amount earned
 
by the employee while serving under this 
contract.
 

Complete and cumulative records of both annual 
leave and sick leave
taken by Ohio University employees in Botswana from the 
date of their
arrival on post 
can be found in Appendix I.
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APPENDIX A
 

Primary Education Improvement Project Participant Summary
 



PRIMARY EDUCATION IMPROVEMENT LROJECT
 

PARTICIPANTS 

Name Field University Departed Returns/d 

Mautle, T Soc Stud. Ohio Univ. Dec 1981 Dec 1983 

Mogobjwa, G Reading Ohio Univ. Dec 1982 Aug 1984 

Dikole, W. Admin. Ohio Univ. Dec 1982 Aug 1984 

Monau, R Early Ch. Ohio Univ. Dec 1982 Aug 1984 

Kandjii, I Guidance Ohio Univ. Dec 1982 Aug 1984* 

Mapolelo, D Math Ed Ohio Univ. Sep 1983 Aug 1986 

Nleya, P. Media Indiana U. Dec 1983 Aug 1985 

Nyati, L. English U. of Pa. Dec 1983 Aug 1985 

Marope, P. Curr/Super Penn. State Dec 1983 Aug 1985 

Mosothwane, M. Science Ed. Ohio Univ. Jun 1984 Nov 1984 

Sechele, G. Admin. Ohio Univ. Dec 1984 Mar 1986 

*Note: Miss Kandjii was funded under the PEIP Project at 
the request of USAID; however she holds rank in the 
Department of Educational Foundations. 
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APPENDIX B
 

Workshop Schedule for April, 
1985 through
 

February, 1986
 



WORKSHOP SCHEDULE FOR APRIL 1985 THROUGH FEB. 
1986
 

TARGET SCHOOLS 


(I OR II)
 

II 


I 


II 


I 


II 


PHASE II PEIP WORKSHOP 


DATE (1985) SOUTH 


Lobatse TTC

April 22-25 Math 


Gaborone

June 17-20 
 Social Studies 


Lobatse TTC 

August 12-15 
 English 


Gaborone
Oct. 14-17 Math 


Lobatse TTC
Dec. 9-13 
 Science 


Gaborone
Feb. 11-14 English 


(1986)
 

(YEAR II)
 

CENTRAL 


Serowe TTC 

English 


Gaborone 

Math 


Serowe TTC 

Science 


Kanamo Centre 

English 


Serowe TTC 

Math 


Kanamo Centre 

Social Studies 


NORTH
 

Francistown TTC
 
Science
 

Gaborone
 
English
 

Francistown TTC
 
Math
 

Francistown Hotel

Social Studies
 

Francistown TTC
 
English
 

Francistown Hotel
 
Math
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APPENDIX C
 

Semi-Annual USAID Project Review Agenda
 

Primary Education Improvement Project
 
(PEIP 633-0222)
 



SEMI ANNUAL PROJECT REVIEW
 

Primary Education Improvement Project
 
(PEIP: 633-0222)
 

March 25, 1985
 

I. Major achievements over the past six months , September 1984 ­

march, 1985. 

A. Development of the Department of Primary Education
 

1. 	Progress towards localisation and institutionalisation
 
2. 	Curriculum development and review
 
3. 	Procedures for posting of B.Ed. and Dip. Ed. students
 
4. 	Refinement of DPE regulations
 
5. 	Commodity purchases
 

B. 	In-Service Education Programme
 

1. 	Conducted workshops for teachers (60 school) in
 
October and December, 1984 and February, 1985.
 

2. 	Conducted workshops for Education Officers (35)
 
in October, 1984.
 

3. 	Convened the E.O. inservice advisory committee
 
to plan the June, E.O. workshop.
 

4. 	Developed plan for establishing workshop teams
 
and held first planning session.
 

5. 	Held one-day workshops on competency model for
 
three-quarters of the primary school head­
teachers and conducted owareness sessions with
 
TTC staff and Faculty of Education at U.B.
 

6. 	Participated in the conceptualisation of an
 
inservice education delivery system.-


C. 	Participant Training
 

1. Last participant (the 11th) sent to U.S. for
 
M.Ed. degree in educational administration.
 

2. 	Three participants to return June-August.
 
(2 U.B. - 1 M.O.E.
 

3. 	First returned participant identified for
 
doctoral studies.
 

D. 	Other Activities
 

1. 	Initial planning for development of an
 



1985 

II. 


III. 


institutional (TTC) self-study programme.
 

2. Two PEIP Advisory meetings held (November, 1984
 
and February. 1985).
 

3. 	Participation in 
the study of guidance and
 
counseling needs 
in 	the schools.
 

4. Participation in discussions concerning PEIP 
II.
 

E. 	Personnel Changes
 

1. 	Dr. Iva Zajicek departed; Mrs. Mogobjwa assumes
 
role.
 

2. 	Dr. H:seley designated to serve as 
acting Inservice
 
Leader in the MOE.
 

3. 	Mr. Mosothwane joins staff in science.
 

Problems, Issues and Developmental Needs
 

1. 	Curriculum review of Diploma 
an.d B.Ed. programmes.
 

2. 	Development of a departmental sense of identity
 
and direction.
 

3. 	Adoption of a plan 
for the delivery of inservice
 
education.
 

4. The future of PEIP.
 

Major Activities/Actions Planned 
for Six Month Period, March, 
- September, 1985 

1. 	External evaluation - May, 1985
 

2. 	Carry out workshops using team approach -

April, June, August and for Education Officers
 
in June.
 

3. 	Develop a long 
term plan for installation of the
 
Teaching Competency Model in the schools - August.

Complete one-day workshops for headteachers - June.
 

4. 	Formutlate a comprehensive plan for developing the
 
TTC institutional self-study instrument 
- September.
 

5. 	Determine need 
for short term consultants in the
 
areas 
of guidance and counseling and the untrained
 
primary teacher problem.
 

6. 	External examiner - May.
 

7. 	Replacement of Dr. Marion Blue 
on 	the contract team.
 



8. Programme and staff development in Department of
 
Primary Education - on-going.
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APPENDIX D
 

Discussion Paper
 

Future Directions for Inservice Education
 

by
 

Dr. Luther Haseley, Inservice Specialist
 

Mr. Jack Purves, MOE Liaison, PEIP Project
 

January, 1985
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Education

In-service in charge of the 


and a Coordinator of 	 that the
 
The CEO would be charged with 

seeing
Centres. 

programmes worked together.
 

Committee has been approved
 The report of the Ad H1oc 


in principle by the PAC and 
is awaiting the reports of
 

before
and the 	Job Analysis exercise 

the 	 Glew Cormittee 
to the DOP.being proposed 

of any plan for In-service Education 
The developont 	 general guid3inesagreed-uponbe 	 Uased on someshould 

are
or principles that give direction 
to the focus, develop-


The 	following
of programs.
ment and implementation 
sucgested principles that could provide direction 

for 

future olanning. 

EDUCATION_FOR 	 IN-SEPVICEPRINCIPLES 
of schoolall 	 activitiesinclu.eseducationI.-::viCe professionalto their continued

which contributenersonrel 
and comcpetence.growth, 	 develocpment 

ProGramof an In-service1. 	 Develorment 

a national focus.
a) 	 Should hive 

Should respond to regional 

and local needs of the
 
b) 


school and community
 

c) Should be the result of consultation 
of all concerned
 

parties.
 

In-service Education
2. 	 Objectives of 


To improve the quality of 
instruction is the
 

a) 
immediate and long-rdn objectrof 

in-service
 

education.
 
To encourage participants 

to attain self-realization
 
b) 


through compentence, accomplishment, 
and security.
 

school personnel at all 
edutational
 

1
C) rwYrK with 


levels.
 
To keep 	personnel abreast 

with research and advances
 
d) 


in education. ­
linked to national/regional 

objectives

e) 	To be 
 career ladder etc.
 i.e. competency model, 


3. 	In-service Curriculum
 

a) 	Should be systematically 
developed and logically
 

sequenced.
 
Should stress continuity 

and inte/qration.

b) 


(4 - 8 years)
c) 	 Should be long term 


/...3 

http:inclu.es


4. 	Implementation of In-service education
 

a careful selection of partici-pants for

a) Should be 


in-service programs.
 
b) Should use all resources available.
 

or incentive system built
c) 	Should have a reward 

into in-service courses.
 
ShouId lead to a continuous process of reexamination
d) 

and 	revision of its educational program.
 

e) 	 Should haNe strong leadership at all levels. 
should create an atmosphere

f) 	 Supervisors/administrators teachersthat will stimulate a desire on the part of 

to participate in in-service activities.
 

in the Development andIII Application of Principles 

Implementation of an In-service Education Program.
 

co:-_mittee at a National,
1. 	Developnent of an In-service 

level to assess needs and objectives.
Regional and local 


a) 	 National Committee (headed by In-service Leader) 
competency
could deal with National issues such as 


model, Breakthrough, Individualized Instruction,
 

special education, etc.
 

(headed by Regional Education
b) 	Regional Ccmrnittee 

assess could lead to courses suchOfficer) *eeds 


as Headteachers workshop, Reading, Teacher aids,
 

etc.
 

c) Local Committee (Education Officers 	- Headteachers) 
for individualcould develop workshops and courses 


two 	or three schools with similar problems.
schools or 

small group work, classroom efficiency,
Such as 


learning centres, etc.
 

2. 	In cooperation with TTC's and with University 
of Botswana
 

(PEIP) develop short term and long term courses 
that
 

would meet the criteria for certification, academic
 

career advancement and professional growth.
credit, 


Joint committee of Ministry, University, and TTC

a) 


to content
courses as
personnel would evaluate 

and suggest possible teaching staff.
 

b) 'Would suggest evaluation criteria for successful
 

completion of courses for credit.
 

Organize the resource personnel available to 
teach


3. 

the 	various courses listed in "2" above. 

/...4 
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4. 


5. 


Resource personnel could include:
 

Credit (or)

a) University Tutors 


career improvement
T.T.C. Tutors 

courses.
Agency (Aid"- British Council etc) 


Ministry personnel
 
IDM (etc) Tutors
 

Career improvements(or)

b) Education Officers 
 courses
enrichment
TAPU 


I-1cadteachers
 
in-service Participants
PLIP 

Short term consultants
 

continuously

Devise evaluation and follow-up activities 

to 


and modify the In-service courses.
 assess 


This would be done in cooperation with the Curriculum 

Development and Research Unit.
 

of a delivery system which could quicklyDevelopment 
and effeciently implement In-service 

programs such
 

as:
 
i) Needs assessment
 

ii) Courses
 
Follow-up and evaluation.
iii) 


The proposed development of additional 
centres would
 

be an ideal delivery system.
 

SstemPlan for the Develooment of a Delivery 


told that a country grant from 
USA
 

From USAID we are 

six (6) new Education
 

will provide for the building of 

in the future will have hostel
 new centres
Centres. All 
 run under
The centres 


space for residential courses. 


the new Department of Teacher Education 
will be built
 

They will serve
 various District Headquarters.
in 
for all arms of the MOE.
centres
as resource 


In any realistic plan of decentralization, 
the MOE
 

a senior public official
 Gaborone must be represented by 


at the level of a Regional Education 
Officer. Each
 

region would then function as a mini-Ministry
District or 

with 'REOs called to Gaborone to discuss 

policy.
 

With additional Education Centres thfoughout 
the country
 

a
 
serving all departments of the MOE, there 

will be 


run them. Botswana
 
need of highly skilled people to 
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does not have these people at present. Therefore,
 
the following plan is proposed as a way to provide
 
for them.
 

ThJa Botswana Peace Corps Director,Annamarie Haves,- ee_ac.­
should be asked to provide 24 experienced leaderrof rSCO5 
Educational Resource Centres for a period of three
 
years service in Botswana. Tours of duty will need
 
to be phased in with the comiletion of the centres. 
Not 	all 24 will be needed at any one time. Because
 
Dr. Hayes has vast experience in the proaram-mes at
 
Wayne State University in training leaders of Educationa:
 
Resource Centres, and because she is willing to spend
 
time learning our necds first hand, it is suggested
 
that she pLxrsonal< be involved in the recruitment of 
volunteers. 

112 2. The Primarv Eddcation Denar,,nt of UB in consultation 
~pA I with the In-service Unit of .MOE should select 24 people 

\'.,, - from the ranks of their BED students to be listed as 
shadow post holders (2 to a Centre) as potential Coordinators
 
of Centres. While in training they can serve as Field
 
Officers from the Peace Corps volunteers. Field work
 
6o(uld then go to the nex::t group of Diplomates selected.
 

3. 	After three years of training the shadows, other BED
 
students from University of Botswana wofild assume the
 
shadow posts and would assume responsibility for the
 
Centres. The rational for a three year training period
 
is that the task of running a resource centre for severa
 
discip)ines is a very complicated task. There are
 
not tn) people who can do it well and a well thought
 
out 	ausvstematic training program is essential.
 

Questions that might be iraised are:
 

Why 	24, the number might be too large?
 

We always have gone into projects with half the 
help we need. If we are serious about In-service 
education we should do the job correctly and 
seriously. 

Why the Peace Corps instead of other programmes?
 

Peace Corps has a pool of trained people who are
 
older and experienced and can spend enough time
 
here to make a difference. We don't need short
 
term consultants who learn more fr6m us than we
 
do from them.
 



4. 	To avoid intra-agency problems, we shoulft present a
 
schedule of needs to USAID, Peace Corps and 'other
 
involved agencies and let them work on who can provide 
what? most effectely. 

V Some final imoirtant thou ghts that should be discussed 

1. 	 TTC staffs should be involved regularly from the beginning 
in assisting in developing courses that might be offered 
for 	credit.
 

The crucial im-proveent toward which all of this delivery 
sysIoem s l_ lead is the creation of a career ladder 
bv whici tachers may take accredited courses and 

etter thleir arnincs ov virtuIe of merit. L.y interim 
ro ...... :for which we mict be tempted to settle which 

.aoes rot Kead to the establishment of a career ladder 
is an : ufic t nt_procrzii"mie for the needs of Botswana Is 
crin.arv. < uction 

2. 	 A planned programme of implementation must be worked 

out 	if the proposal is approved by the ministry. This
 
implementation plan should set up long-term and short­
term coals with specific time lines for each.
 

VI Example of the way In-service courses could operate 
for 	certification, licensure, promotion, professional
 
development: 

1. 	A specified number of required courses as well as elective
 
courses or workshops would have to be completed to
 
meet the cualifications for:
 

a) Certification
 
Evans' Report See chart *?c.
e 8
 

T,) Licensure
 

c) Promotion i.e. 	Department Head to Head (Teachers
 
to Senior Teachers)
 

d) 	Continuous appointment, education officers, Head­
teachers and teachers.
 

2. 	Untrained teachers would also take a designated number
 
of courses or v6rkshops each year as a Fiequirement for
 
reappointment (professional growth and development)
 

I.. .7 
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Courses could be focused on (or) a combination of the
3. 

following:
 

a) 	National objectives - i.e. competency model, indivi­

dualized instruction, etc.
 

b) 	Position oriented - i.e. Heateachers workshop, 
Standard I Brcalkthrough, etc. 

c) 	 Subject matter - i.e. Matheinatics/Science, Reading, 

Social Studies, etc.
 

d) 	Teaching methodoIogy - i.e. Teaching Aids, Project 

method, Commurication Skills, etc. 

4. 	The a, c:.:cample would recessitate co-operation .MonC 
in the Ministry of Education,the 	various Departments 

TTCs and the Education Centres.the 	University, the 
It would require a great deal of planning in both the
 

developmert and implementation stage. 



VII~~ [ ~ ~~ 111 LIU[ZJ\ tL-'[Ul 
IN BOTSWANAAND SECONDAPY TEACHERS 

Period Qualifications 
of to be eligible Requirements to entive for 

License Validity for license renew certificate reciient 

X hours of inservice edu Continued employment
Temporary 1 year Employment as as untrained
evidence of an 
an untrained cation; 


minimally acceptable teacher
teacher 

teaching performance; -e
 
com-mendation by the Head 
Teacher and Education
 
Officer or headmaster.
 

t1inimum acceptable
Evidence of successful
5 years Successful co,
Provisional 
 license to be eligible
teaching; recomendationpletion of an 

for the post of senior
by the Head Teacher and
accepted tea-

teacher, deputy head­cher prepara- Education Officer oi 

teacher, and head­tion program. headmaster; evidence of 

teacher
continued professional 


growth as represented
 
by such activities as X
 

hours of inservice edu­

cation, correspondence
 
study, university or
 

teacher training college
 

courses, service on
 

curriculum committees
 
and attendance at educa­

tion conferences.
 

Evidence of continuing i Movement to a "profes-
Professional 5 years Three years of 


sional" salary scale;

successful ex- professional growth as 


reflected in such charac- most appointments
perience as a 

to posts of responsi­trained tea- teristics as effective 


in- bility would be drawn
 cher; success- teaching, general 

con from this cadre offluence students,ful completion on 

senior
suc-
of one year of tributions to the teachers, i.e., 


of total school teachers, education
additional cess the 

officers, headmasters,

study beyond assistance to less ex-


ser- and principals, etc.
 the require- perienced teachers, 

Those selected for
vice on committees at
ments for the 


the school, the district advanced study at the
 provisional 

and the national levels. University or abroad
 license; re-


would typically be
While additional formal
commendations 

drawn from the group
of the head- course work would not be 

of teachers holding
teacher and required for license 

the professional
Education 'renewal, it, along with 

certificate.
other inservice educa-
Officer or 


tion participation
headmaster. 

would be evidence of
 
continuing professional
 

growth.
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Maun
 

MASUNGA
 

Gomare 

Bobonong
 

SEROWE 

Mahalapye
 

Molepolole
 

Tlokwen 
 < 
Mochudi
 

Lobatse 	 Kang
 

Minimal Staffing 	 2 Officers and 2 shadow posts
 
for each centre.
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THE TEACHER TRAINING COLLEGE AS AN EDUCATIONAL CENTRE
 

Professor Max W. Evans, Head Department of Primary Education
 

I am very pleased to have been asked to participate in what has now
 
been labelled "Potaala 
IV". I am a relative newcomer to Botswana and
 
to the Teacher Training Workshops which have been held 
for the past

several years. The documents which came out of the previous workshops

show much evidence of hard work and from my observations, this will be
 
an equally productive one.
 

Professional developrrent, whether of individuals or 
institutions,

requires that people come together to share ideas, identify problems,

work on 
solutions, establish priorities, and plan for implementation.

Such coiferences are costly in 

far greater if people don't 

b
come together 

oth time 
in 

and cost is 
work sessions such as 
money, but the 

these. 

I want to extend thanks to all of those who are 
involved in planning

this conference - Dean Otaala, Dr. Pandey, Mr. Mothusi and, of course,
 
our resource person, Mr. Hugh Hawes.
 

In introducing Lhe subject of the Teacher Training College 
as an
 
Education Centre I would like 
to discuss briefly some historical
 
perspectives regarding inservice education 
in Botswana. First of all,

I would like to point out that the Government of Botswana and the
 
Ministry of Education have made a very substantial ..mm tment to
 
inservice education over 
the past three decades. Some of the evidence
 
for that statement rests in the following 
events: the Ministry of
 
Education provides for the position of 
inservice leader and the
 
education officers, both primary and secondary, are regularly involved
 
in carrying out inservice education. The forerunner of the present

Francistown TTC was a v~ry substantial 
inservice education programme
 
to up-grade untrained primary school teachers to 
trained status.
 

In the mid to late seventies, an inservice team of several people,

headed by Bram Swallow, was very much involved in delivering inservice
 
education to 
the primary schools in the country. At that time, the
 
teacher training colleges were also rather active in 
the inservice
 
education movement.
 

In the early 1980's the Primary Education Improvement Project (PEIP)

was initiated and a substantial part of that programme concerns itself
 
with inservice education 
for serving primary school teachers. Dr.
 
Haseley will 
review in -some detail the manner in which that programme

is organised and carried 
out. There are, of course, many other
 
inservice education activities which are taking place within the
 
country. Some of these have been initiated by the Ministry of
 
Education, such as the one 
dealing with individualisation of
 
instruction in 
June, 1984, and others carried out by education
 
officers and head teachers and may 
never be known to many of us.
 



At the time of this workshop, a long range plan for the delivery of
 
the inservice education programme in Botswana has not fully

materialised. Elements of the plan however, have 
been discussed and
 
pieces of it seem to be falling into place. One of the important
 
purposes of our discussion here today should be to share these ideas
 
with you and to get your reactions to them. There is yet time for
 
input to the development of the inservice education delivery system

since the Mlinistry of Education has not yet taken any formal action in
 
this regard.
 

The PEIP project. had its genesis in the report of the National
Commission on Education. As an outgrowth of that study, which was
 
conducted in the mid 1970's, primary education was identified as the
 
top priority in education for Botswana. This lead to the development

of the PEIP project which had two fundarental purposes. One to

develop a Department of Primary Education at the UJniversity which
 
would prepare students to the level of Diploma and Fachelor of
Education Degree. It was expected that the Diploma graduates would go
into leadership positions in the primary schools while the B.Ed. 
graduates would initially be targeted to staff the TTCs. This purpose
also carried the expectation that the Department would be staffed by
Batst.,ana lecturers as soon as possible. 

The second purpose of the PEIP project was to develop and to 
institutionalise an inservice education programme for Botswana. '.-,'e
 
are well along the road to the accomplishment of the first objective

but, as indicated earlier, some important decisions have yet 
to be
 
made with regard to the institutionalisation of inservice education.
 
At one point, serious consideration was given to the possibility that
 
the primary school inservice education programme could be carried out
 
by lecturers in 
the Department of Primary Education. After careful
 
review of the implications of such a plan, it was determined that the
 
long term demands of that arrangment would seriously interfere with
 
the expectations which the 
University has for its professional staff.
 
We have found, for example, that the Ohio University team which has
 
been involved with the delivery of inservice education for the past

three and one half years is spending at least 18 weeks per year in
 
inservice-related activities.
 

With the 
decision that the inservice education programme would not be

centred at the University, discussions intensified in an attempt to
 
formulate.a basic inservice education plan which 
was appropriate to
 
Botswana and which could be sustsained over a substantial period of
 
time after donor support was withdrawn. The Teacher Training Colleges

and Education Centres have figured prominently in these discussions
 
and Luther Haseley will be outlining some of the roles and
 
responsibilities which could conceivably be attached 
to those two
 
institutions.
 

I would like now to turn my attention to the main question presented

to me for discussion - that of the teacher training college as an
 



education centre. We pose question "Why does
can the 
 it make sense to
have the TTCs as an intcugai part of the inservice education delivery

systLm?" I realise that 
I real' don't have to convince this group
about the place of 
TTCs in ins-rvice education. Reccmmendation No. 2
which, Mr. Mogasha discLssed on Monday morning, state's 
"Colleges shoud
 resume the responsibilities which they formerly had of providing

inservice as well as 
preservice education." But I think a review of
the rationale for the involvement of the TTCs in inservice education
 
is important and I shall try to set forth in
it the following
 
paragraphs.
 

Let me begin by saying 
that I believe that the development of

teachers is a life-long process. 
 Thus, preservice preparation and

insetvice education are part and parcel of the same process; one might
call them two sides of the same coin. 
 At the present time, the TTCs
 
turn out "trained" ta-chers; however, 
there is no reason to believe
 
that teacher growth 
should stop at that point. In fact, our

assumption should 
bce that teachers are capable of improving their
performance throughout their professional lives. 

If we accept the concept that the growth and development of teachers
should be a life l!ong process, then we mst raise the question of

where are the rerources 
- both human and physical - for ensuring thatthese crucial undertakings can be carr-ed out? 
Without doubt at the 
present time the greatest coticentration 
of talent and know-how in the
country for both preservice and inservice education of primary school
teachers resides 
in the four teacher training colleges. If this is,
indeed, the case, then sorie way must be found for tapping into thisbody of expertise for inservice 
as well as preservice education.
 

The utilisation of the TTCs 
as a part of the education
centre/inservice education delivery system is 
also in harmony with the
 
concept of decentralisation ,.hich is 
being increasingly discussed.

Basica]iy, decentralisation involves giving the TTCs greater autonomy
within the framework established by the Ministry of Education for

their overnance. 
 With the TTCs being ideally situated with regard to
the gee graphic regions of Botswana, 
the process of adapting inservice

education to 
the needs of the local areas is facilitated. There is a
good dEal of evidcice to 
suggest, also, that tying inservice education
in with a preservice education programme 
can lead to an even stronger
preser\ice .programme. 
TTC tutors, through participation in inservice

education programmes, can test new 
ideas with teachers and children.
Participation in inservice education also keeps 
tutors in touch with
the problems that grow out 
of classroom instruction; there is always
some likelihood that teachers of teachers, whether at 
the TTCs or the
University, will lose touch with the real 
problems of teachers in the
classroom. 
 Finally, I would suggest that the experience of
cooperatively planning with others for inservice education programmes

can be a stimulating and professionally rewarding experience for TTC
 
tutors.
 

A final reason for believing that the TTCs should be 
a part of the
 



inservice education concept is that the students enrolled at the TTCswill come to 
see the education centre as a source of future support
for them when they assume their teaching responsi bilities in theschools. Thus, in asa sense, students see their tutors working withclassroom teachers in the improvement of instructi5n, -it is hoped thatthey will feel that they have a natural ally and place to turn forassistance when 
they themselves move into 
the role of serving teacher.
 

If, indeed, the TTCs do assume a more central role in the inservice
education programme 
in the future, one might reasonably ask what is
the role of the staff at the University of Botswana, and 
particularly

the Department of Primary Education in the inservice education 
programme? The possible responses to this question, just 
as many
others that are 
being posed at this seminar, is undergoing discussion.
I should like to present some 
of the ideas we have discussed in the
University and with Ministry of Education officials. 

First, it seems to me that manly different groups will be involved inattempting to establish priorities for 
inservice education needs in
Botswana. Obviously the needs which can 
be identified far out5:i.-Lps
the resources of the country to aLtack them all on a broad front. Itwould seem to me that as the Par-ment of Primary Education becc es
established in the years 
ahead the staff members would be able tc
share their findings with rc-gard to inservice needs and priorities,
regardless of whether this was through research or through their, ownobservations of working wJih students in the Department of Primary
Education, their interactions with TTC 
 tutors, or their work directly
with teachers and students 
in the schools. It is my personal belief
that our Department must be vigilant in 
avoiding the label of 
an
 
"ivory tower",
 

Once inservice education needs 
and priorities are determined, the
formulation of 
inservice education programmes to address these iieeds
would seem to be another point where members of 
the Department might
be of assistance. Again, such input might 
come through serving

inservice education 

on
 
planning committees, curriculum panels, 
or through


rendering assistance to education officers and 
head teachers.
 

I would hope, also, that in the 
years ahead the staff of
Department 'of Primary Education would 
the
 

occasionally be involved with

presenting workshops directly 
to 
primary school teachers as they are
 now. During the course 
of the coming year, each of 
our staff members

in the Department will be 
directly participating in presenting

workshops to teachers. 
 Just as the involvement of 
TTC tutors in
workshops 
can be a growth experience, it would seem to me that this
 same reasoning applies to 
the staff of the Department of Primary

Education.
 

Finally, I would hope 
that the graduates of our 
B.Ed programme would
 emerge with the 
attitude that inbervice education is an important part
 



of their responsibilities as they head toward the TTCs or toward otherroles in the Ministry of Education. I would hope also that as our programme develops in the Department of Primary Education, students
would have opportunities to develop workshop planning and presentationskills as well as the confidence to engage in insurvibce education
activities as they may be 
called upon to participate.
 

In making the 
case for TTCs as education centres, perhaps one should
 
at least acknowledge 
a few of the tasks and additional resources whichwill be needed for such a commitment. Of foremost importance will be
 a clear statement of 
policy and direction from the MOE that the TTCs

have a significant role 
to play in inservice education. Once this
 course of action 
is set in motion, subsequent implementation decisions
 can be made which will deal with the problems of staffing the TTCs for
inservice education and the provision of other needed resources. Ofequal importance will be the need to cultivate a productive and

harmonious relationship between the TTCs and the Education Centres.Fortunately, we alreaJy have an excellent operational model for thatrelationship in our midst at Serowe which is worthy of study and 
emul ati on. 

in conclusion, I would simply like to say that 
I believe the decision
to make TTCs an 
integral part of the inservice education delivery

system is one of those 
"big" decisions which will have 
a positive

long-term impact upon 
the quality of primary education in Botswana.
 
It seems to be 
a course worth pursuing.
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POSSIBLEFUTURE DELIVERY_SISTEMS FOR I N-SERVICE_EDUCATION 

By Dr. Luther Ha.-,eley, PEIP linser ce SIecia]ist 

1. I would like to discus: some of the innovations in the PEIP 
In-Service Education Programme and then deal with a proposed network 
or delivery system to provide In-Service Education throughout 

',"e have just finished the third year of the PEIP In-Service Educazion 
Programme. Last ye,-r some significant chanres were made in an ateItemp 
to: 

a) Make the classes more mearingful and productive 

b) Begin localising the programme. 

Tne changes that were -.ade to brirg this about were: 

a) De''elopirg c,-car criteria (a ch-clist) for choosin the 
participants for the PEIP workshops. it was requested that Educa-ion 
Officers slc2ect the es t teachers in the schools since they were 
beir.g trained to be :r-scrvice providers. 

5) ooubling the number of schools participating in the progra;.e 
(From 30 to 60 schools and 90 to 180 teacers). 

c) Developing a "sister school" approach. Each participati.ng 
schocl would have a sister school located within a reasonable 
cistance. Sister schools would then share workshops ideas and 
planning. 

d) Dividing schools into Target School . (30 schools) and Target
 
School II (30 schools). Target School I's would have a workshop every
 
4 months and then give the workshop to their own school and then to
 
their Target School II sister school. The same approach would be
 
applied to the Target II Schools.
 

e) Increasing the PEIP staff to teams of 3 (1 UB tutor and 2
 
Batswar,a Primary School Teachers). Each team worked cooperatively in
 
planning and delivering the respective workshops. The Batswana team
 
members were selected after a series of meetings, classroom
 
observations and interviews. They were committed to work with the
 
project for 1 year, April 1984 through February 1985.
 

This coming year beginning April 1985, the next steps towards
 
localisation and institutionalisation will take place. These steps
 
will go along with the recommendations made by this group in 1983,
 
will be in accord with the Ministry of Education's plan for
 
decentralisation and will be a response to specific suggestions
 
submitted by the TTC Principals.
 

The last year of the PEIP In-Service Education Programme is viewed as
 
a transition year. The transition will be from Ohio University to
 
Botswana staff and from University control and direction to TTC
 
involvement. This transitional approach entails:
 

http:participati.ng


a) The setting up of 4 curriculum teams. Ont,- i n eac of hie 
flc l subject areas: Mth, Science, 5oc:1121 tud-'C.; c'owing naitter 
Develcpment and English/Reading. 

b) Each team will consist of 5 - 6 members and will include: 2 UB 
tcuL.ors - 1 TTC tutor - 1 curricuLura development represer,.tat- e and 

cr 2 University B.Ed. students in P ri rary EducZt i '. 

c The r espo, sbi ii tes of each t em are: 

1 ) 	 Develop a Curriculum for the last year of t e 
PEI? In-Service Progr-,;rie in ech assigned 
subject matter area. 

2) 	 Suggest teachIng aids that could be used in 
teahng the curriculum. 

3) 	 Suggest and hr, erent the deli very system
 
for prcsen ting in the worksh--s.
 

4) 	Suggest a the ,.ur 1,shops cn bee va uated. 

5) indicate how the workshops can be tagn"
 
d,:.,ons gcod tecLnies
otratin_ teaching 

consi stent with the "Teacher Competency
M:odel" . 

It is believed that this approach to the FET? work:shops will te 
significant in helping them become more relevant and will assist in 
identifying PEIP participants who may later be utilized as In-Service 
provideers through the Education Centres. 

2. 	 THE EDUCATION CENTfCAS A FUTURE DELIVERY SYSTE .1 

It would be helpful to view the development of Education Centres in 
Botswana as the Development of a "Network" system that permits an 
efficient and effective delivery system for In-Service, informaticn 
and feedback. An effective network must be responsive to national, 
regional and local needs.
 

Plans to construct 9 additional Education Centres throughout Eotswana 
have already been submitted to funding agencies. A plan for maximum 
centre utilisation would identify the 4 centres affiliated with each 
of 	the TTC's as being "Main Centres". Each of the main centres would
 
have 2 to1 4 sub-centres or "Extension Centres" affiliated with them.
 
It 	is planned to have a total of 14 Education Centres. It is being
 
recommended that e very prima.ry school in Botswana have a designated
 

person (Deputy Head Teacher or Senior Teacher) trained in In-Service
 
activities and assigned as the primary school's liason with its
 
nearest Education Centre.
 

With this proposed network, national concerns of In-Service.
 
information or feedback could be implemented by activating the entire
 
network of Education Centres and the Primary Schools they serve.
 

http:prima.ry


14 	 4 

)drs 	 "u andr~v~ iocl' 1~ue or-c '. 1Cth whire 

SPL r,,se &Not-, only, :wi 1 they',offer riesi dentLal, and c 1as r, 6o r,' u~asd~~ 

__ rt~ eaching. materials and aids , and a demonstd c30!1D r1 1.a:rWrVt 
.lrclasroom. The~centres will ea~albeIO rmr~n eo.~ 

v 	 ayo~rssLt vieyp--willalms haoamarra 	 aevl pmen"-mme wOrrJhfl 
~~;rrCho 1 inseviepgame 	 as well as non-fomc pr11.~~­

~r'be initiated by education officers in those respective area-

Cetr'ta fwilwork closely with TTC per~sonnel, Uni,,ers .jy
 

e~r~ and 	 primary school E.C. 's and teacher-5prsonnel of course 
-6'ne ra1 	 Education Centres will be responsible f or
 

a) Assessing needs of school personnel in their ar'e
 

-b) Providing a delivery system to meet those -needs. 


c) Developing and implementing a follow-ups 5 .. zC 
effectiveness of their programmes.r
A44r~r--.the 

~ 4Althou~gh many of these ideas are still in th'-e formatlve or 
;.-stage it is suggested that the above ment~oned approaches 1.1 perm_ 

--

a more effective delivery system of In-Servicer aCtivities inr oSw a 

riw 
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q') JPAPIDR C)N<. H'AININ(3DPTEAD i:Q:~<TEACHERS<7 
ORS_ k E(CR TO. BE I N-SERV ICE COORDI NATORS, 

~~ <disculs'sed in the 'Ministry ~of Education which w 1-1IKhave~ a si'gn_.1irfcant, impact on PrimaryA Educatioii in. <Botsw-,ana. :It is important -to note tha~t thie 
A 

progra.mmes
being con~sidered are inter-related. One dimension,
However, <which has o&ften beeno discussed but which ha'not yet been formulated is an 
approach to Co-ordina­
tion or integ-rating those "r-elated"1 programmes. Atthe primary school level. 
 Th-is paper will sugget a
Zplan 

­

to begin this necessary integratibn.
 

II. DEVELC11,1.j'IT OF NE-W PROGRAMJX ESA 
A. Th e 10inistry has already initiated a Special 

Education Programme. Tw-,o Ministry of E-uction 
Off-icers are currently housed in the Ministry
and plans are Abeing made to appoint EducationA-l
 

A Officers in Athe Field of Special Education.
 
Th?Pis tchgclses at. the UB in


SDecial Education and the TTC's 
are in theA
 
<A.process 
 ofL initiating courses in Special


;AAAAA ~Education 
 in their Curri~culum. There is still 
A ao Efr that hstbeinitiated thelp Primary School Teachers in the field 

be'cm. aware oanmrecompetent ~in

with Handicapped children.AA 

Aeln
 

-B, 


Ain 

The Teacher Competency Model is being introducted
primary 'schooi throughout the country. E.O. Is,.
 
ATTC 
 tutors, Ministry of Education APersonnel andA 
PWTP tutrs~ have ardyhad '-'-'--1',-:-'-'-

A with the Competency Model. It is planned that 
-


A 

~.Every primary school in the country will be
 
exposed to this Model.
- .,A A maj6r issue will be to

A devise a way to provide ,follow,up and. support for
 
A' Ateachers applying the competen~y model so its
 

'Amomnentum
~ A~ wilo,_ diminish. 

CA Guidance an Coneln is ben dsue'byComittees at'botn 'tne Primary andAA A A A Secondary,.- ~ AA 

<V-.~.4~4AA-X<'- AA Counseling <is~scheduled Afor AApr*l 15, 16 (985)AA £ 
A.A?.AAA review--~< wnati hashappen thsfaran to propose a~AAAVAA<AAA.A lan,,for,,-the zfutuzre..,,., There ,is Agreement among, A~A~- " 

A''~~A~<A~« AA-A thd guid ,&'-Counseling committee membexrs thatA AAA 

~"'Primary Schools Ashould-'be 
totally involved, in ,this.'A.£A
AA~<AAAAAA' Aemen. A <cn 
 ernofAthe committee deals withA' 

-~~ AA~~<~staffiig,,of.GuidancA& Counsel-in'g-Personnel in- the~K 
­

'<4AA 

Pri ary Schiools.4 . < AA ALA A 

3:A 
4 g ~ AA f 

http:children.AA


-- -- 

II 

,"M 

1D.. Corbnl us)"iAs"~m~&i be discussed jn
rrd tintt- ~~ad~~ IV eYar nd ,Thec gere al' 

h4iOpy n Va31r f in~Botswana. ' The. Pe Lac oc Rel t, D' 194 av:1e ~h 

t!]ssrn a6, teC2oblssromOn o- h m- o 

maril'6 fisuco~~~41C t ra~ilin i nrte pe enc 

TaCher.motjport o ,flcpai teacherspatincouu-s
aGs sussm>re ncsa laesak:>X2lnnthe 
through togam~TIetswana irsbeig.C r. ir 

~~ Additiona1?(ucetio Cenrsae*0­constrctaondui& teu nex 5s'
~of duatin-e.res~w providei?J4~ rcecuik"'i 

ou'srectiens £o~i~erv'ceiit 
-'6' mo i atd%' 

as. 

poj.ntarel o. ti' Eduatonalnt ok ther shu'd.k 
,,~-hr < bg rm o.r .. 

toAdtena4Education C Czritetoplmuiate'r th'oa 

c------bonsrucaton edu rm 1 the n xt,5 ers -.- oa;ocaf s4,"Edcool. -, ,.. 4Cft okv; i >Doie 
eeIpI-ers.. uAuFORCOORDInTOs.....IP1MR rSHO~YrfI. t4 r.,i ervic­- ,~ - cat -- o " -b-' th - T 7-il - --

-
- - - -ab -- e_.t - p* - -' -- -

Poeti'aonhsJ Eaduasite ne wtin eac houldth~ 
beprrnry sinvovd eachre~gaool sa!Lap~imarys 

t-te,.Edca~ tinCetr:.to omie ucht' hel iocalcuretl:sno s'n-availb he.:'nr 'ad.. one
brma ~ e .fo p ts~o n~w dor ati ofteprmr 

-~~~~~~fv-jVdi u~6 -onilga c~~e~ toethen tft 
lo c ., approachhoo 

III. A PLA FO PRMRVSHO COORDINATOR 

oo inmbe'' Locason~a wthh ec'o h-asse''y~sch avov, h'o",tecs k16ic1 

a ''ein techer&adnd t~no roTeachersuwezhiilt'1 s
Dep 


~~ ~ino u1in -d p~1~;:~W~ ugese t
 
Scthoos (.ohrs bve'smallr cluser of tash6
 
ioln ephbtv. An mak&asho~torei beproach t2Znto 1i i vs 
cuexprend fesile
pesnnxel mae 


http:Cetr:.to


Senior school personnel were receptive to thesuggestion although it was difficult t0 iirplementbecause no clear Job Responsibilities or duties were outlined in any official document and manywere not trained for supervisory tasks. 

The Educationj centre directors in Serowe discused
this i.a3Iue w.ith the in-,ervice advisor and as a 

"
esult a" ~~C- to three i . e rilot poject- train e - "Ta:-
"
Advisor in three schools in Sero'..e wasformulated. A If.eting heldwas wi-h the I-Eevic eAdvisor, the Education Centre Direc tors, andr enresentatives of the three schools to discuss

Pilot Project. This Project has 
the 

now been in e:fec­since ebruar'y and the results have been excellen-.
The thr.e "Tearcher Advisors"discuss meet once ac¢,ncerrns and issues a.nd =c v- ­ ...
 

The Ce;- -e Staff. -rom1 heir a ?Tr :_ -eto give Ther5 free time to carry out their resons bi­ties ar- .i>j I list the ro] e of 'e teac-r ­r-

the Pilot Schools. 

A "Teachehadvisor,, be identified in each Pri-ary
school, is person would be trained in in -= c- - ­
handicapped children, The teacher competency r.sdel,breakthrough, & some guidance & counseling princi-'>..
The teacher advisor would be the in-service Liason/
coordinator with the Education Centre assiEned to
 serve that school. This would complete the Nationa,
Regional, local newtwork of in-service educaticn.
 
(see appendix II)
 

IV. CONCLUSION
 

Many exciting and significant programmes are 
being
developed for Primary Schools which should greatly

enhance the teaching/learning process.
 

A distribution network to support those programm.es
through in-service and follow-up activities is

planned by building additional education centres.
 

What is required to 
bring the programmes and the
 
network together'are:-


A. Qualified Personnel at the 
TTCs and in
 
the Education Centres 
to plovide services

and support to schools. 'his
- is being

accomplished through current inservice
 
programmes and the 
integration of PEIP

raduates into the TTC's and the Ministry
E.O.s)
 

http:programm.es


:j:;{~ ~per personne> inneacaxYco'2t
 

Theimpleme00noassesso this tyes.of Iietwr :ui~ 

,, efetvposila nto ac as , ,~ntrLa 4w a 
~ §to'$h thve,it Edunkeif Cen r"e.- ,,,Thn sev e 'ruL 

siia to he ~~' 

y eandcte erjC)persnne in ~ i th~ cre 

-1 te. n w -~ :s 

Th .'ip eetton-o.,t i y e 

requre', e Ianexen'svein i 
-sce.r~~ve-;4a 4,, A.-r To 

fo ne d - r s n o -- '-_ '-,-- . he, s 

,e f c iv a ,: ,' ev ,b 



Proposal for Pilot Schools 

Project for ]985
 

Role of Teacher Advisor in three '-,chools in Serowe
 
Manonnye, St. Gabriel's & Tshekedi
 

The above can be Senior teacher, Deputy, or especially chosen
 
individuals.
 

I 	 Supervj-!i. of Teac:hers 

fl heck on preparation 
bisit cla. sroors & assis t in organization of space, 
time, etc. 

c) Rcgular m-etings - Once a term 
- When needed at other times 

d) ug' of kinds of re alsL-tro 


he tec:chers/h<:c> order wisely 

II 	 Assist rs in the clu.-rcu 

c) 	 L ci i n ]iz d ] ea rr i : 

d) 	 ri-el 1 iri of I . ,n I inningc71' 
efl . .et with parents deal-'r vwith soecial oroblems
f ldenti fyin r problems
 
g) Developr7-rt of Competency Model
 

III 	 In-service liason wilh co::runit, rarents an: Head, etc 

a) 	 Some form of Guidance of children, parents
 
b) 	 Represent needs of teachers to Ed. Centre, curriculum
 

department
 
Form a committee at the Ed. Centre
 

- Mutual concerns 
- ways of working together with others 
- successful methods, materials 

IV 	 Possibility of free time to do above work
 

a) Proposal of 1/2 time basis
 b) Work toward full time Senior Teacher Advisor with
 
assistant teacher in classroom
 

6') At present - some free time
 

V 	 Authority of Senior Advisor
 

a) 	 All absences should be talked over with Senior Advisor
 
before approaching head
 

b) 	 Problems with children - discuss with Teacher Advisor
 
first ie. curriculum development in-service plans
 

Meet with heads - discuss above possibly chooses 1/2
 
items impt heads support Teacher Advisors.
 

Cr 'I
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j.FF A 
ED. CENTRE 

Ac, 0.0FFA 
ED. CENTR ,.,O,& 

$LOCAL¢ LOCAL i-Sr 
COM1iJ. 

T.T.C. 
ED. CEITRE 
DE!KC A.-T 0Ti,, CLASSREGIONAL I-SERVICE 

E.CER 
 0 - Piimary Schools - each P. Schcowould liave an ISC(perhaps the
COMM. 
 deputy head or Senior Teacher)
 
1as in-service Liason with the
 
( i affiliated Education Centre
-,O 


Local Committee Make-up --.
 

Affiliated Ed. Centre Director 
 Abreviations
 
Education Officer 
 AFF. Affiliated
 
Selected P. School In-service Co-ordinators I.S.C. -inservice coordina­

tors
 
Regional In-service Committee Make-up
 

Education Centre Director
 

R.E.0.
 

T.T.C. - In-Service Tutor
 

PEIP representative 

Curriculum development representative 
Selected Primary school in-service cnnrdinatfnr 
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by the CEO (P&TT) Mr. P.V. Sephuma
 

and the Head of the Department of Primary Education, Dr. Max
 
W. Evans,
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ADDRESS BY Mr. P.V. SEPHUMA, THE CEO (P & TT) AT THE BEd.
 

(PRIMARY) COMPLETERS PARTY 

12th APRIL, 1985
 

Master of Ceremonies
 

The Vice-Chancellor
 

Dean in the Faculty of Education
 

Ladies and Gentlemen - when history unfolds and is in the
 

making and you are in the midst of such development, its signifi­

cance goes almost unnoticed - what more if you one of the
are 


cast and a member of the dramatis personae? People, events and
 

issues then, can easily be taken for granted.
 

Master of Ceremonies, this is 
a very happy and important
 

occasion - it is also historic for, it represents a giant step
 

for us all here in our effort to improve the quality of education
 

of primary education in Botswana. 
This, as you know constitutes
 

one of the major assignments in the 1977 Report of the National
 

Commission on Education.
 

Commission Reports, it has been stated seem to operate in
 

patterns: - there are those that 
are shelved and suffocate to
 

death and oblivion in steel cabinets and strongrooms; there are
 

those.that.:seem.-nofal.low.for
a few years and appear to be
 

painfully slow in having an effect.
 

The recommendation by the National Commission on Education
 

that the improvement of the quality of primary education should
 

be assigned the first priority of the Government of Botswana was
 

the one task that was tackled with vigour and commitment. Mr.
 

Chairman, amidst the several temptations to do so, I pray that
 

we do not relax in application and provision of resources towards
 

this end. 
 j) 
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To-day, Mr. Chairman, we witness the fruition of a 

significant aspect of a package of efforts tD- improve the quality 

of primary education in our country - the graduation of the 

first group ever in BEd. (Primary Education) at this University.
 

But for fear of being blasphemous and sacrilegious, I would say 

to these graduants: "Go ye, therefore and teach all Teacher
 

Training Colleges baptizing them in the name of quality education." 

It is needless for me 
to repeat to this gathering the catalogi
 

of the history of this Project 
- PEIP (Primary Education Improve­

ment Project), nor am I going to go into details that characterise 

its objectives and operations. These are all well-known to us. 

What behoves me tonight is 
to congratulate this first group of
 

completers at the degree level in Primary Education and to 
express
 

my sincere appreciation and gratitude to all those who made this
 

venture the reality it 
is to-day; 
those gone and present: the
 

staff 
at the Ohio University, the cooperating institution, and
 

last but no means 
least - to the two Governments of the USA and 

Botswana. 

To you completers - or are you? I do not want to raise the
 

quarrel with the term 
"completers" now except to 
remind you of
 

the famous and weil-known words 
"so much to do, so little done."
 

We know that whatever human endeavour we embark upon, its
 

conclusion or completion can only mean 
one thing and that is the
 

question ... What now? 
And very appropriately I 
see written in
 

huge block letters-at-he-bak.of this room "What next now?"
 

To all you graduants I have this message:-


At the entrance to the campus of the Ohio University in the
 

States, is a small gate. 
 It has been replaced by a bigger gate
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that most students use now. The old gate may be forgotten and
 

certainly not many students have read the following inscription 

on it. Carved in stone as you enter are these words: "Go enter, 

that daily thou mayest grow in knowledge, wisdom, and love." 

hope this has been the case with you during the last 4 v ars you 

have been in this University. That, in fact is what education 

is all about ....
 

But as you leave the campus by that gate these words are 

written over the exit: "So depart, that daily thou. mayest better
 

serve thy fellow ran, thy country, and thy God." 

As you depart from this institution have but one assignment, 

one challenge, one goal: to serve your fellow Motswana to serve 

Botswana - and all these - for the greater glory of God! 

12th April, 1985.
 



FAREWELL PARTY
 

Bachelor of Education and Diploma Students
 

Remarks by Professor Max W. Evans, Head, Department of Primary
 
Education, University of Botswana
 

12th April, 1985
 

Master of Ceremonies, the Vice Chancellor, Dean of the Faculty of
 
Education, honoured B.Ed. and Diploma graduates to be, members of the
 
Faculty and Friends.
 

I think it is very appropriate to begin my comments tonight by
 
thanking the members of the Bachelor of Education Class of 1985 for
 
sponsoring this occasion, for including the Diploma students in the
 
celebration as well, and for inviting the Primary Education lecturers
 
to participate. You are to be highly comimended for the initiative you
 
have shown in arranging and carrying out this significant event.
 

As 1 reflect upon the meaning of this occasion which brings us
 
togetrer in celebration, many different thoughts come to mind. The
 
first of these is that this occasion is a joyous one. Certainly, as
 
each of you finish your period of study, whether two or four years,
 
you must feel a deep sense of personal pride in your accomplishments.
 
I am sure that your family and friends, as well as your teachers and
 
sponsors, share these feelings of emotion with you.
 

This occasion, in addition to marking a personal accomplishment of
 
great significance, is an historical event as well. Just as the year

1983 saw the first graduates of the Diploma Programme in Primary
 
Education, 1985 is the year for the first class to graduate with a
 
B.Ed in primary education. This is a signal occasion, for our
 
celebration here tonight marks an important step in the fulfillment of
 
a national plan - a national vision if you will - to take some
 
specific actions leading to the improvement of primary education in
 
Botswana.
 

This plan had its genesis nearly a decade ago as an outgrowth of a
 
comprehensive and influential study known well to all of you --

Education for Kagisano . Out of that study emerged a national
 
concensus that the education of primary school children must be a top
 
educational priority. And thus PEIP -- the Primary Education
 
Improvement Project -- was born, a genuinely cooprrative undertaking
 
involving the Botswana Ministry of Education and the University of
 
Botswana with some assistance with the USAID.
 

PEIP was conceived with two major purposes. The first was to develop
 
a Department of Primary Education at U.B. which would provide both a
 
Diploma and a B.Ed. programme and to have that Department staffed as
 
soon as possible by Batswana lecturers. As you have been able to
 
observe first hand as students - at the end of four years - that
 
purpose is close to realisation. In a few months you - the very first
 
group of B.Ed. students - will be formally receiving your certificates
 
of graduation and will be taking your places in the Teacher Training
 
Colleges as teacher educators, or in special roles in the M.O.E. Most
 



of you who are Diploma graduates will be returning to the primary 
schools where, in .the years ahead, you will be expected to make
 
special contributions to the development of Pririi;ary. Education.
 

The second purpose of PEIP is the development of a programme of
 
inservice education for primary school teachers which will provide
 
opportunities for all practicing teachers to continue to learn and
 
grow and improve throughout their professional lives. Inservice
 
workshops have been taking place for the past three years and hundreds 
- perhaps thousands - of teachers have benefitted from these 
experiences. But of equal importance to the work which has been done 
in inservice education is the planning which is underway by the MOE
 
for the development of an inservice education delivery system which
 
will make available to all primary teacherb in Botswana opportunities
 
to keep on learning how to be better teachers throughout their lives.
 
I am sure that each of you in the graduating classes will have
 
significant contributions to make to the continuing education of 
teachers in the ,ears which lie ahead.
 

A moment ago, I referred to the plan for helping Botswana's primary 
schools to improve as a "vision." I believe that all progress - or 
development if you prefer that term - must start as ideas in men's and 
women's minds as to what constitutes an improved state of affairs over 
that which currently prevails. For every society everywhere, the 
education of the people is the foundation upon which progress is 
built. Those of us who are primary school educators, in collaboration
 
with parents and others, have a special responsibility in building and
 
ever strengthening that foundation, for it is upon our collective work
 
and efforts that the remainder of the educational edifice must rest.
 
H.G. Wells stated it well when he wrote "The teacher, whether mother,
 
priest or schoolmaster, is the real maker of history."
 

I earnestly hope that, as each of you go forth from your years of
 
study at U.B., you are greatly enriched both in the disciplines which
 
you have been studying and in the vision which you have created in
 
your minds as to what you and your country can and should do to
 
continue building a better system of primary education for the girls
 
and boys of Botswana.
 

This undertaking .s, of course, a big one and it will last a lifetime,
 
but, as you well know, the task is not yours alone. That you are here
 
today is testimony to the fact that we are members of an important
 
partnership working toward a common goal. Each constituent of that
 
partnership - the MOE and its various divisions, the U.B. and its
 
various departments, the teacher training colleges and the five
 
hundred plus primary schools in the country - each has a singular role
 
to play in building a better system of primary education. We welcome
 
each of you graduates with your new qualifications to what I like to
 
think of as a partnership -for progress in primary education. It seems
 
to me that the high degree of cooperation among all branches of the
 
partnership demonstrates an extraordinary concensus and commitment to
 
the improvement of people's lives through better education.
 

As one who has been priviledged to have been both a participant and an
 
observer of PEIP over the past five years, I wish on this occasion to
 
express deep appreciation to the Government of Botswana and our
 



colleagues in the M.O.E. and 
U.B. for the opportunities which you have
 
given Ohio University to be one of the partners in your 
programme for
 
progress in primary education. On behalf of thos.e 
who have served as
 your 
lecturers in the Department of Primary Educatio over the past

four years, and our colleagues 
from the Faculty of Education who have

played such an instrumental part 
in your being here tonight, I say

best wishes and Godspeed to each of our graduates, in both your

personal lives and in 
your professional careers.
 

/ 

,,
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Summary of Responses of 71 Primary Teachers and 20 TTC
 
Tutors
 

to the Questionnaire Concerning Help Needed by Primary
 
Teachers
 

February, 1985
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OUT 	 WHAT WOULD BE MOST HELPFUL
THIS QUESTIONNAIRE SEEKS TO FIND 

IT BEST-AS YOU CAN.
FOR 	 PRIMARY SCHOOL TEACHEHS. PLEASE ANSWER AS 

1. 	 What standard were you teaching in the past year? 

standard
 

in your class in
2. 	 The following types of children may have been 


the past year. Please give a rough estimation of the numbers by
 

ticking appropriate columns.
 

NONE 	 FEW MANY DON' T 

(1-4) (5 or rre) KNOW 

1. 	gifted children F7_i _ 

2. slow 	learners 

3. 	physically handicapped t __ zkiz t-
I 

4. 	loners (without friends) [_311[- I_
 

5. 	 with school adjustment -_- [_
 
problems 


6. 	truants (school dodgers) - i [u 

7. 	got pregnant El L-1 -­

8. 	had family problems L37 -Z=I1:40 

school 	 I6__9. 	lacked interest in -l- -11 

10. drug/alcohol abuse 11-1] FZI6-[ -61 
victims 

11. 	pilfering (stealing) r- L 
habits 

3. 	 How well did you cope with the following types of children?
 

NOT AT REASON- EXTREMELY DON' T 

ALL ABLY WELL WELL KNOW 

1. 	gifted children
 

2. slow 	learners ESm 

3. physically handicapped EQ 	 L n 
C4. loners (without frienas) 	 WE-

THE 	NEXT PAGE
PLEASE TURN TO 

If 



CONTINUED NOT AT REASON- EXTREMELY DON'T 

ALL ABLY WELL WELL KNOW 

with school 
probi ems 

adjustment UE a-D 

truants ____ 
got pregnant LIII 

had family problems 

lacked interest in school 

drug/alcohol abuse EYEi E]ii 

pilfering (stealing) 

habits 
F /1L11 

4. I COULD USE HELP IN: Please tick 

1. Doing small group work 

YES 

_ 

NO DON'T KNOW 

' 

2. remedial teaching Fw w 
3. using teaching aids 0 [ 

4. 

5. 

ordering good classroom 
materials 

individualizing my teaching U 

01__ 

w 
6. working with parents 

7. diagnosing learning problems 5 

g 

F 

_ 

r- i 
8. lesson planning FL9 i 

9. classroom discipline zDi 
10. teaching more effectively i LI 
11. working with problem children DEC 70__ 

12. 

13. 

14. 

15. 

making my classroom moreattractive 

helping school leavers with 
possible choices 

making -better use of 
community resources ie 
girl guides, church membership, 
primary health care (clinics), 
police 

ANY OTHER 

E 

79_ 

E 

-

izz 

n 



5. In your opinion, what would be the best way to deal with
 

children's problems. 	 /oi
 

Agree Disagree Un-decided 67
 

A. teachers should identify
 
children with problems EII
 
and refer them to other
 
people e.g social workers
 
clinics. etc.
 

B. 	representatives of different
 
institutions should address L I
 
pupils in the schools about
 
the different problems and
 
how to cope with them.
 

C. 	pupils' problems should be 
left to parents to handle L E i 

D. 	a resource teacher should ri-I 
be appointed to help - F 
teachers deal with children's 
problems.
 

ANY OTHER
 

THANK YOU VERY MUCH FOR YOUR COOPERATION
 

/ 0 5T 4exe-e--	 - 0e 04 /o 	 S- '-

- /4 L 

577 
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____ 

____ 

__ 

THIS QUESTIONNAIRE SEEKS TO FIND OUT WHAT WOULD BE MOST HELPFUL
 
FOR PRIMARY SCHOOL TEACHERS. PLEASE ANSWER IT AS BEST AS YOU CAN.
 

1. 	What standard were you teaching in the past year?
 
standard
 

2. 	 The following types of chi]dren may have been in your class in 
the past year. Please give a rough estimation of the numbers by

ticking appropriate columns.
 

NONE FEW 
 MANY DON'T 
(1-4) (5 cr rre) KNOW 

1. gifted children 	 F - I--I h 
2. slow learners 
 w/21 
3. physically handicapped 	 E23 E2/1 E- FI 
4. loners (without friends) 	 _ ­

5. 
with schcol adjustment
 
problems 	 l -- E 

6. truants (school dodgers) 	 w a 
7. got pregnant 


had 	.' :7.i Ih. pr blnb 	 w wm 
9. lacked interesz in school DO 	 Li-

10. 	drug/alcohol abuse 
 ___ 	 ­
victims 

11. 	nilfering (stealing)

habits 	 P-0- EEI FT 

3. 	 How well did ycu cope with the following types of children? 

NOT AT REASON- EXTREMELY DON' T 

ALL ABLY WELL WELL KNOW 

1. gifted children 	 __/ 

2. slow learners 	 F wEJ 

3. physically handicapped 	 - W 
4. loners 
(without friends) W 	 W 

PLEASE TURN TO THE NEXT PAGE
 



__ 

3 CONTINUED
 
NOT AT 
 REASON-
 EXTREMELY 
 DON'T
 

ALL ABLY WELL 
 WELL KNOW 
with school adjustment 

problems DO 
truants z ] 
got pregnant [z 	 L
r 
 r­
had family problems rz1 
 Ez [z i
 

lacked interest in school 
 =3 

drup/alcohol abuse 
 w8- W
 
pilfering (stealing) w 
 w ­
habits
 

I COULD USE HELP IN: 
 Please tick
 

YES NO DON'T KNOW
 
1. 	 oc~ng small group wo.rk F22 LI-

2. 	 remedial teaching F ­ w6-1
 

3. using teaching aids 	 T_? w 

4. ordering good 
classroom
 
mater-'alI E2]s­

5. individualizing my teaching _-__ 

6. working with parents 	 I
w1 1 
7. d-asnosing learning problems r I r_-i D 
S. lesson planning 	 r-iv FED 
9. classroom discipline 
 D -

10. 	 teaching riore effectively 
_--


11. 	 working with problem chiidren -7. i r-i
 
12. 	 making my classroom more


attractive 	 w F Iye[
 
13. 	 helping school leavers with , w 

possible choices
 

14. 	 making better use of 
community resources ic I 	 ­

girl guides, church membership,
 
primary health care 
(clinics),
 
police
 

15. 
 ANY OTHER
 



5. 	 In your opinion, what would be the best way to deal with
 
children's problems.
 

Agree Disagree Un-decided
 
A. 	teachers should Identify 

_I]
 

children with problems
 
and refer them to other
 
people e.g social workers
 
clinics. etc.
 

B. 	 representatives of different 
institutions should address [ -- [--1---]

pupils in the schools about
 
the different problems and
 
how to cope with them.
 

C. 	pupils' problems should be
 
left to parents to handle
 

D. 	 a resource teacher should 
be appointed to help 
teachers dCl wIth chi'Idren's 
probi ems. 

ANY 	 OTHEF 

THANK YOU VERY '.IUCH FOR YOUR COOPERATION 
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APPENDIX J
 

Ohio University Contract Personnel
 

Records of Annual Leave and Sick Leave
 



,
ANNUAL LEAVF OHIO UNIVERSITY CONTRACT
 

Blue, Dr. Marion
 

Date of Contract; 15 August, 1983
 
Date of Arrival; 25 August, 1983
 

House; 6202 Petleke
 

Month Accumulated 
 Taken Balance
 

Aug 83 1.0 
 0.0 1.0
 
Sep 83 2.0 
 0.0 3.0
 
Oct 83 2.0 
 0.0 5.0
 
Nov 83 2.0 
 0.0 7.0
 
Dec 83 2.5 
 4.5 5.0
 
Jan 84 2.5 
 0.0 7.5
 
Feb 84 2.0 
 0.0 9.5
 
Mar 84 2.5 
 0.0 12.0
 
Apr 84 2.0 
 0.0 14.0
 
May 84 2.0 
 0.0 16.0
 
Jun 84 2.0 
 0.0 18.0
 
Jul 84 2.5 
 12.0 8.5
 
Aug 84 2.0 
 5.0 5.5
 
Sep 84 2.0 
 1.0 6.5
 
Oct 84 2.0 
 1.0 7.5
 
Nov 84 2.0 0.0 
 9.5
 
Dec 84 2.5 3.0 
 9.0
 
Jan 85 2.5 0.0 
 11.5
 
Feb 85 2.0 0.0 
 13.5
 
Mar 85 2.5 0.0 
 16.0
 
Apr 85 2.0 1.0 
 17.0
 



ANNUAL LEAVE, OHIO UNIVERSITY CONTRACT (26 days per year)
 

Evans, Dr. Max W.
 

Date of Contract: 22 May 1984
 
Date of Arrival: 27 May 1984
 

House No. 10287 Maru-a-Pula
 

Date Days Accumulated 
 Days Taken Balance
 

May 84 0.5 0.0 0.5
 
Jun 84 2.0 0.0 2.5
 
Jul 84 2.5 0.0 5.0
 
Aug 84 2.0 
 0.0 7.0
 
Sep 84 2.0 
 0.0 9.0
 
Oct 84 2.0 
 0.0 11.0
 
Nov 84 2.0 
 0.0 13.0
 
Dec 84 2.5 
 6.0 9.5
 
Jan 85 2.5 
 0.0 12.0
 
Feb 85 2.0 
 5.0 9.0
 
Mar 85 2.5 
 0.0 11.5
 
Apr 85 2.0 
 0.0 13.5
 



ANNUAL LEAVE, OHIO UNIVERSITY CONTRACT
 

Haseley, Dr. Luther
 

Date of Contract; July 1983
 
Date of Arrival; 2 August 1983
 

House no; 5511 Broadhurst
 

Month Accumulated 
 Taken Balance
 

Jul 83 1.0 0.0 1.0
 
Aug 83 2.0 0.0 
 3.0
 
Sep 83 2.0 0.0 
 5.0
 
Oct 83 2.0 0.0 
 7.0
 
Nov 83 2.0 
 0.0 9.0
 
Dec 83 2.5 4.5 
 7.0
 
Jan 84 2.5 
 0.0 9.5 
Feb 84 2.0 0.0 11.5
 
Mar 84 2.5 
 0.0 14.0
 
Apr 84 2.0 
 0.0 16.0
 
May 84 2.0 7.0 
 11.0
 
Jun 84 2.0 7.0 6.0
 
Jul 84 2.5 0.0 8.5
 
Aug 84 2.0 
 0.0 10.5
 
Sep 84 2.0 0.0 
 12.5
 
Oct 84 2.0 0.0 
 14.5
 
Nov 84 2.0 0.0 
 16.5
 
Dec 84 2.5 
 9.0 10.0
 
Jan 85 2.5 
 0.0 12.5
 
Feb 85 2.0 
 0.0 14.5
 
Mar 85 2.5 
 0.0 17.0
 
Apr 85 2.0 2.0 
 17.0
 



ANNUAL LEAVE, OHIO UNIVERSITY CONTRACT 


Le Grand, Dr. Raymond A.
 

Date of Contract: 1 January 1984
 
Date of Arrival: 3 January 1984
 

House No. 10271 Maru-a-Pula
 

Date Days Accumulated Days Taken 


Jan 84 2.5 
 0.0 

Feb 84 2.0 0.0 

Mar 84 2.5 
 0.0 

Apr 84 2.0 0.0 

May 84 2.0 
 0.0 

Jun 84 2.0 
 5.0 

Jul 84 
 2.5 0.0 

Aug 84 2.0 
 0.0 

Sep 84 2.0 0.0 

Oct 84 2.0 
 1.0 

Nov 84 2.0 
 0.0 

Dec 84 2.5 2.0 

Jan 85 
 2.5 0.0 

Feb 85 2.0 
 1.0 

Mar 85 
 2.5 0.0 

Apr 85 2.0 
 0.0 


(26 days per year)
 

Balance
 

2.5
 
4.5 
7.0
 
9.0
 

11.0
 
8.0
 

10.5
 
12.5
 
14.5
 
15.5
 
17.5
 
18.0
 
20.5
 
21.5
 
24.0
 
26.0
 



ANNUAL LEAVE OHIO UNIVERSITY CONTRACT 


Wrhel, Peggy
 

Date of Contract: 12th August, 1984
 
Date of Arrival: 14 August, 1984
 

House No: 10274, Maru-a-Pula
 

Month Accumulated 


Aug 84 1.0 

Sep 84 2.0 

Oct 84 2.0 

Nov 84 2.0 

Dec 84 2.5 

Jan 85 2.5 

Feb 85 2.0 

Mar 85 2.5 

Apr 85 2.0 


(26 days per year)
 

Taken 


0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 


Balance
 

1.0
 
3.0
 
5.0
 
7.0
 
9.5
 

12.0
 
14.0
 
16.5
 
18.5
 



SICK LEAVE, OHIO UNIVERSITY CONTRACT (13 days per year) 

Blue, Dr. Marion 

Date of Contract: 15 August 1983 
Date of Arrival: 25 August 1983 

Date Hours Accrued Hours Taken Balance 

Aug 83 4.3 0.0 
 4.3 
Sep 83 8.7 
 0.0 
 13.0
 
Oct 83 8.7 0.0 21.7
Nov 83 8.7 0.0 30.4 
Dec 83 8.7 0.0 
 39.1
 
Jan 84 8.7 
 0.0 
 47.8
 
Feb 84 8.7 0.0 56.5 
Mar 84 8.7 0.0 65.2 
Apr 84 8.7 0.0 73.9 
May 84 8.7 0.0 82.6 
Jun 84 8.7 
 0.0 
 91.3
 
Jul 84 
 8.7 0.0 100.0
 
Aug 84 8.7 
 8.0 
 100.7
 
Sep 84 8.7 
 0.0 
 109.4
 
Oct 84 8.7 0.0 
 118.1
 
Nov 84 8.7 0.0 
 126.8
 
Dec 84 8.7 0.0 
 135.5
 
Jan 85 8.7 0.0 
 144.2
 
Feb 85 8.7 0.0 
 152.9
 
Mar 85 8.7 0.0 161.6 
Apr 85 8.7 0.0 
 170.3
 



SICK LEAVE, OHIO UNIVERSITY CONTRACT 
 (13 days per year)
 

Evans, Dr. Max W.
 

Date of Contract: 22 May 1984
 
Date of Arrival: 27 May 1984
 

House No. 


Date 


May 811 

Jun 84 

Jul 84 

Aug 84 

Sep 84 

Oct 84 

Nov 84 

Dec 84 

Jan 85 

Feb 85 

Mar 85 

Apr 85 


10284 Maru-a-Pula
 

Hours Accrued 


2.5 

8.7 

8.7 

8.7 

8.7 

8.7 

8.7 

8.7 

8.7 

8.7 

8.7 

8.7 


Hours Taken 


0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 


Balance
 

2.5
 
11.2
 
19.9
 
28.6
 
37.3
 
46.0
 
54.7
 
63.4
 
72.1
 
80.8
 
89.5
 
98.2
 



SICK LEAVE, OHIO UNIVERSITY CONTRACT (13 


Haseley, Dr. Luther
 

Date of Contract:
 
Date of Arrival: 2 August 


Date Hours Accrued 

Aug 83 8.7 
Sep 83 8.7 
Oct 83 8.7 
Nov 83 8.7 
Dec 83 8.7 
Jan 84 8.7 
Feb 84 8.7 
Mar 84 8.7 
Apr 84 8.7 
May 84 8.7 
Jun 84 8.7 
Jul 84 8.7 
Aug 84 8.7 
Sep 84 8.7 
Oct 84 8.7 
Nov 84 8.7 
Dec 84 8.7 
Jan 85 8.7 
Feb 85 8.7 
Mar 85 8.7 
Apr 85 8.7 

1983
 

Hours Taken 


0.0 

0.0 

0.0 

0.0 

0.0 

0.0 


24.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 

0.0 


days per year)
 

Balance
 

8.7
 
17.4
 
26.1
 
34.8
 
43.5
 
52.2
 
36.9
 
45.6
 
54.3
 
63.0
 
71.7
 
80.4
 
89.1
 
97.8
 
106.5
 
115.2
 
123.9
 
132.6
 
141.3
 
150.0
 
158.7
 



SICK LEAVE, OHIO UNIVERSITY CONTRACT 
 (13 


Le Grand, Dr. Raymond A.
 

Date of Contract: 1 January 1984
 
Date of Arrival: 3 January 1984
 

House No. 10271 Maru-a-Pula
 

Date Hours Accrued Hours Taken 


Jan 84 8.7 
 8.0 

Feb 84 8.7 
 0.0 

Mar 84 8.7 
 0.0 

Apr 84 8.7 
 8.0 

May 84 8.7 
 8.0 

Jun 84 8.7 
 0.0 

Jul 84 8.7 
 0.0 

Aug 84 8.7 
 0.0 

Sep 84 8.7 
 0.n 

Oct 84 8.7 
 0.0 

Nov 84 8.7 
 214.0 

Dec 84 8.7 
 0.0 

Jan 85 8.7 
 0.0 

Feb 85 8.7 
 0.0 

Mar 85 8.7 
 0.0 

Apr 85 8.7 
 0.0 


days per year)
 

Balance
 

0.7
 
9.4
 

18.1
 
18.8
 
19.5
 
28.2
 
36.9
 
45.6
 
54.3
 
63.0
 
47.7
 
56.14
 
65.1
 
73.8
 
82.5
 
91.2
 



SICK LEAVE OHIO UNIVERSITY CONTRACT (13 days 
per year)
 

Wrhel, Peggy
 

Date of Contract: 
12th August, 1984
 
Date of Arrival: 
 14th August, 1984
 

House No; 
10274, Maru-a-Pula
 

Month 
 Hours Accrued 
 Hours Taken
Balance
 

Aug 84 
 5.0 

Sep 84 0.0


8.7 5.0
 
Oct 84 0.0


8.7 13.7
 
Nov 84 0.0


8.7 22.4
 
Dec 84 0.0


8.7 31.1
 
Jan 85 0.0


8.7 39.8
 
Feb 85 0.0


8.7 48.5
 
0.0
Mar 85 
 57.2
 

Apr 85 
8.7 0.0 
 65.9
8.7 
 0.0 
 74.6
 

1> 


