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WEST BANK/GAZA PVQ PROGRAM EVALUATION

Holy Land Christian Mission International (HLCMI)--

Preschool Education Projects

EXECUTIVE SUMMARY

Holy Land Christian Mission International (BLCMI), with
partial funding of $489,500 from A.I.D., operates its
Preschool Education Program (PEP) for five-year-old
children in eight preschool centers in six refugee camps
in the West Bank, and in the city of Bethlehem. The
program uses a complete kindergarten curriculum which
offers a developmental approach to early childhood
education, including whole group instruction in general
subjects and small group instruction wusing structural
lessons ‘aimed at creating readiness to cope with school
situations that will be encountered in the first grade.

"Two classes of approximately 30 children each meet in

each of thé seven refugee camp preschool centers, and cne
class of approximately 14 children meets at HLCMI's
elementary school in Bethlehemn. Classes are conducted
six days per week, 210 school days during the course of
the 35-week program. There were 408 children enroclled in
the program at the six refugee camps, and 14 enrolled in
Bethlehem during the 1983/84 school-year.

The kindergarten program for five-year-olds is
complemented by a 26-week Mothers In-Home Program (MIHP)
providing a structured, developmental course _ for
four-year-~olds. Printed lessons and support materials
are supplied to 184 mother-child wunits over each
six-month period. MIHP has a total of 23 part-time
teachers (all seven refugee camps) working under the
supervision of a head teacher in each camp, introducing
new lessons and materials to participating mothers in
weekly visits to their homes. Children who complete the
MIHP are registered in the HLCMI kindergarten program the
following year. !

HLCMI developed the curriculum for its kindergarten
program in 1981 and field tested it over the 1982/83 and
1983/84 school years. It will be finalized and printed
by late 1984 or early 1985, at which time it is to be
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disseminated to all interested potential users.
Increased effort should be undertaken to make potential
users aware of the curriculum  and to solicit
comment/input from them to insure its relevancy to the
largest posgible number of users.

The materials for the MIHP have been borrowed from the
American .Friends Service Committee (AFSC), Mothers
Understanding Methods of Schooling (MUMS) .Program,
initiated in the Gaza refugee camps. The MIHP places
less emphasis on the mother than does the MUMS program,
but is. still resulting in an effective program for
four-year-olds.

Both programs are well-received by parents and teachers
and are -considered to be very beneficial to the child's
social, emotional and academic development. The number
of parents seeking to participate in the programs exceeds
HLCMI's present capabilities to accommodate them.

The Preschool Education and Mothers In-Home Programs 'are
helping to make parents and teachers aware of the
importance "and value of preschool education. The
prevailing concept that children at four and five years
of age were not ready to participate in preschool
activities .that would involve them in classroom settings
is Dbeing fundamentally changed by these programs.

Mothers are becoming more aware of their own children's

Yearning processes and are welcoming the opportunity to
be more closely involved. Teachers at the elementary
school level, as well as parents, noted the significant
head start children are gaining through MIHP and PEPR,
with a noticeable carry-over beyond the first grade. One
concern is the impact these programs could have on -the
overall education - curriculum beyond kindergarten,.
Teachers noted the need to provide kindergarten graduates
more advanced materials than the non-kindergarten pupils
are given.

Classroom facilities are adequate. Teachers and aides in
PEP are performing excellently to adequately on the job.
Teachers in MIHP are effectively accomplishing their
work. To improve their- already good performance HLCMI
should consider increased in-service training for them at
either the ' Tireh Teacher Training Center, Bethlehem
University, or with Mary Khass who is operating a similar
program in Gaza. Another wuntapped resource, the
co-~creator of the MUMS program, is available to provide
in-gervice training also. )
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HILCMI's curriculum is highly  structured, educationally
sound and presents a good sequence of activities which
are developmentally:  appropriate for a preschool education
program. Its utilization has resulted in parents and
teachers recognizing and appreciating its impact on the
development of children participating in PEP. HLCMI
could further enhance the curriculum's wvalidity by
sharing it with other organizations and groups on the
West Bank involved in preschool education. One concern
expressed is the overall relevancy of the curriculum in
the Palestinian setting and whether or not it will meet
felt cultural needs as well as educational needs. A
cross-fertilization of ideas could make it even more
appropriate and effective.

In addition to the West Bank program, A.I.D. provided
$215,000 to UNWRA, through HLCMI, for similar activities
in the Gaza refugee camps. As indicated above, the MIHP
materials initially were developed in Gaza and the PEP
materials are to be shared when completed. Generally,
the Gaza program has experienced the same results as
those in the West Bank by HLCMI. During the two-year
grant period, 2,400 children have benefited from PEP.
The UNWRA  preschool program  director is seeking
assistance for an additional three-year period from
outside donors and, at the same time, is studying ways in
which the program can become self-sustaining.
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MAJOR CONCLUSIONS AND RECOMMENDATIONS

Overview

HLCMI is operating successful, well-received preschool
education programs on the West Baok. They meet an
educational need of the population. The people
participating in the two programs are fully aware of and
appreciate the benefits accruing to their children. The
programs merit A.I.D.'s continuing support.

Preschool Education Program (PEP)

Curriculum

Use of the curriculum by HLCMI for PEP is providing
participating children with a significant head start for
elementary school. It enables teachers with a minimal
amount of formal preschool education training to present
to kindergarten children a relatively complex, structured
educational program. Other organizations, such as the
Union of Charitable Societies and the Red Crescent,
working with the Community Development Foundation, an
American private voluntary organization, are also engaged
in preschool education activities and working on the
development of their own curricula. Very 1little
interaction between these groups and HLCMI has taken
place, and therefore minimal cross-fertilization and

exchange of ideas and concepts concerning curriculum

development in particular and preschool education in
general.

Recommendation

HLCMI should take the lead in organizing a series of
workshops with other organizations in the West Bank and
Gaza involved in preschool education activities to foster
interaction and discussion of preschool education. It is
recommended that HLCMI, before the final printing of its
curtriculum, make it available to those interested and
involved parties, soliciting their comments. Interaction
of this nature could lead to further 1improvement to the
curriculum and greater acceptability to its potential
users.

- VT
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PEP Teacher/Aide Training

HLCMI developed a structured curriculum in part to
alleviate a situation in which its kindergarten teachers
and aides lacked formal preschool education training.
The project coordinators and program supervisor conduct
in-service training which has been effective. Teachers
and aides in PEP, and teachers in MIHP, are doing a good
job despite this lack of formal training. Progress of
children participating in both programs evidence this.

Preschool. education teacher training on a limited scale
is available on the West Bank at Bethlehem University and
Tireh, an UNWRA teacher training facility for refugee
camp teachers. The Jerusalem Union of Charitable
Socleties also provides in-service training for its
member societies. Preschool education training offered
at Bethlehem University is an in-service, five-semester,
nondegree program with the fourth and fifth semesters
being two hours monthly of observation by the university
program staff of the kindergarten teacher in her
classroom. Feedback from these observation visits is
given to the teacher. The Tireh program is a more formal
two-year teacher training program.

Recommendation

HLCMI should examine these programs and weigh their
potential benefits in the improvement of HLCMI PEP
teacher efficiency in the classroon. If deemed
appropriate, HLCMI should encourage the teachers and
aides in PEP to enroll.

Mothers In-Home Program (MIHP)

Selection of Mother-Child Units

HLCMI's MIHP is benefiting the participating mothers and
children. Enrollment in the program 1is on a first-come,
first-enrolled basis, with little 1f any consideration
for selection criteria. This evaluation was unable to
determine if the comparatively more economically and
socially needy are being served by this program or not.
Perhaps the differences in social and economic well-being
are insignificant within the camps. 1In the event that
there are discernible differences, they should be
factored into the selection process to provide an
advantage to the more needy.
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Recommendation

Selection criteria for enrollment in MIHP should be
developed. Selection should be based on criteria giving
priority to the most economically and socially
disadvantaged within the refugee camps. An application
for enrollment similar to that used in the MUMS program
in Gaza would be appropriate.

Teacher Preparation/Training

Teachers in MIHP are presenting the materials and
follow-up guidance necessary for a successful program.
Most of the teachers, however, have not had formal
training in preschool education. In-service training is
capably provided by the program supervisor, but could be
augmented to create an even more effective program.

An  excellent training resource not currently being
utilized by MIHP is one of the. creators of the MUMS
program who currently operates that program in Gaza. She
has indicated a willingness and availability to provide
assistance in in-service training.

Recommendation

HL.CMI should contact the UNRWA preschool program director
to arrange for her assistance 1in the provision of
in-service training for teachers in the Mothers In-Home
Program.

GENERAI BACKGROUND AND STATUS OF THE PROGRAM

General Background =~ Holy ILand Christian Mission
International

HLCMI ‘was organized in 1936 under the general
not-for~-profit gstatutes in Missouri as a
nondenominational, charitable organization headquartered
in Kansas City. HLCMI is registered with the Advisory
Committee on Voluntary Foreign Aid as a private voluntary
organization.

Preschool Education Program (PEP)

During the 1974/75 school year, HLCMI started a child

care center program for five-year-old refugee children in

-
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six UNRWA refugee camps on the West Bank. The prograam
was initiated in response to severe conditions in the
refugee camps which restricted opportunities for early
childhood development. Patterns of education tended
toward rote learning, with minimal emphasis on individual
progress. The UNRWA educational system does not accept
children before the first grade and parents of refugee
children eagerly availed themselves of the services
provided by HLCMI and other preschool education programs.

Mothers In-Home Program (MIHF) -

In 1979 HLCMI initiated an experimental in-home program
under which mothers of four-year-olds in refugee camps
were trained to work with their children in a structured
preschool program, which was developed by AFSC in Gaza.
This program is operated in conjunction with the
kindergarten program for five-year-olds with the purpose
of increasing the readiness of four-year-old children for
the kindergarten experience.

Other HLCMI Programs on the West Bank

In addition to the Preschool Education Program and
Mothers In-Home Program, it maintains in Bethlehem an
orphan home, the WMount of David Crippled Childrens'
Hospital, two outreach physiotherapy clinics, and an
elementary school. Approximately $3,000,000 in' A.I.D.
funding was provided for the constructon of hospital
facilities and support of the two outreach clinies. ‘

Status of A.I.D. Grant: West Bank Program

Objectives

The general purpose of A.I.D.'s grants to Holy Laund
Christian Mission Intermational is to provide to HLCMI
support for two educational programs that provide early
learning experiences for Palestinian refugee .children in
the West Bank and Gaza. Total A.I.D. £funding made
available to HLCMI under this grant to date is $489,500.
The grant completion date is September 30, 1986.

Specific objectives of the grant are:

(a) to renovate the Child Care Center (kindergarten) in
Arroub UNRWA Camp, and provide teaching materials and
some security fencing and electrical installation for
eight kindergartens located in six UNRWA camps and the
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Village of Suwahreh (the kindergarten classrooms at
Suwahreh did not receive any HLCMI support. Funds were
used at HLCMI's Bethlehem School instead);

(b) to conduct an experimental in-home program under
which mothers in six UNRWA camps will be trained to teach
a structured preschool program to their four-year-old
children;

(c) to conduct an in-service training workshop at the Sun
Day School For Mentally Retarded Childrem in Gaza for
school staff and an estimated 30 West Bank teachers of
retarded children during the summer of 1979; and

(d) Amendment No. 5 to the grant, provided funding to
include kindergarten and Mothers In-Home programs for
refugee camps in the Gaza Strip, and for development,
translation, printing and dissemination of a teaching
curriculum and related teacher and student materials in
support of the kindergarten program that provides direct
and easy-~to-understand steps to be followed by both
teacher and pupil for each day's activities. An
estimated 2,500 children and 45 teachers are expected to
benefit through the use of the printed materials by
project grant completion. Grant Amendment No. 5 also
increased the number of expected child beneficiaries
under MIHP from 1,500 to 3,000 by grant completion.

Status of Grant

Since the inception of the A.I.D. support in 1979, 2,040
children have attended PEP kindergarten classes in the
seven refugee camp classrooms: Aida, Dheisheh, Arroub I,
Arroub II, Fawwar, Shufat, and Dier Ammar. (The first
five classrooms are in Hebron Pistrict, the last two are
in Jerusalem District.) An additional 75 have attended
the classes located at the HLCMI elementary school at its
headquarters in Bethlehem. 1840 mother-child units have
completed the MIHP progam during the same period.

The curriculum and materials for PEP have been developed
and are being finalized following two years of in-class
testing and modification. HLCMI supervisory personnel in
Bethlehem are ©planning to organize  workshops in
conjunction with the dissemination of the materials to
other potential users on the West Bank and in Gaza when
the curriculum has been printed. Printing of the
finalized curriculum is currently expected to be done in
late 1984.



-9-

A.I.D. grant funds were utilized to purchase two
vehicles, one a Renault from initial grant funds in 1979,
the other a General Motors van purchased in 1983. Both
vehicles are used to distribute materials to the refugee
camp centers, to transport teachers and children to
special events, and to transport project administrators
between «c¢hild <care centers on the West Bank. A
photocopler has been purchased locally. A.I.D. funds are
being used to pay salaries for the MIHP teachers.

Note: The kindergarten classroom at Suwahreh did not
receive any HLCMI support. Funds were instead used at
HLCMI's Bethlehem school.

Initial A.I.D. grant funds were also used to help
renovate the Arroub I classroom, purchase durable
educational toys and materials for the kindergartens and
other services and commodities as noted in the grant
budget.

3.5.2.1 Budget
The budget for use of A.I.D. funds is as follows:

Salaries $310,600
Travel, Board, Lodging 20,500
Typing, Translating, Printing 23,840
Renovation (camp kindergartens) 8,500
Commodities 63,000
Vehicles $48,000
Photocopier 15,000
Fuel and Maintenance 10,400
Materials & Supplies 52,660
Total $%89,500*

*A.I.D. provided $215,000 under a separate grant to HLCMI that
provides support through UNRWA to preschool education in Gaza
refugee camps.

HLCMI's Direct Costs (all for PEP and MIHP)

Salaries {for teachers and aides) $ 85,200
Salary {(for translator) 5,880
Printing of curriculum 2,097
Printing (worksheets for PEP and MIHP) 2,040
Supplies (for PEP and MIHP) 30,205
Repairs - Miscellaneous 48,900

Total Direct $174,322
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Indirect Contributions
Volunteered Services ($25,000/yr x 7 yrs) $175,000

Volunteered Services ($25,000/yr x 2 mos.) 4,167
HLCMI Overhead (audited rate of 10.4%) 40,228
Total HLCMI Indirect $219,395
Total HLCMI 393,717
Total HLCMI and A.I.D. 883,217

Organizational and Administrative Structure

Administratively, HLCMI is managed by a seven-member
board of directors with operational control exercised by
a president who is a member of the board and serves as
chief executive officer supervising a staff of
approximately 75 at the Kansas City offices.

West Bank Administration

Its West Bank operations are directed by its Bethlehem

administrator. PEP and MIHP are coordinated by a
husband/wife team of volunteers provided by the Church of
the Brethren and paid for by HLCMI. Day-to-day

operations of the programs are coordinated and supervised
by this volunteer team and the program supervisor, a
locally hired Palestinian. The volunteer husband/wife
team are both experienced educationalists with experience
in curriculum development and kindergarten-level
teaching. The program supervisor has a degree in
sociology and has worked in the HLCMI programs for five
years.

PEP and MIHP Staff

Nine teachers, seven in six refugee camps and two at the
Bethlehem HLCMI school, along with seven teachers' aides,
comprise the staff for the Preschool Education Program.
Each refugee cawmp classroom operates with one teacher and
one aide handling two shifts consisting of 30 pupils each.

Note: MIHP operates in six refugee camps. A head
teacher supervises four teachers in each camp, each of
whom works with eight mother-child units. One classroom
in the Aida refugee camp can accommodate only 24 pupils
due to space limitations. The Mothers In-Home Program
has only three teachers in the camp.
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Kindergarten teachers and aides handle two shifts of
classes. The first begins at 7:30 a.m. and ends at

10:00 a.m.; the second from 10:30 a.m. to 1:00 p.m.
Between the two shifts, UNRWA operates a school lunch
program.

Teachers in MIHP arrange with the participating mothers a
mutually agreeable day and time for their weekly one-hour
session. Each teacher works with eight mother-child
units, thereby spending approximately 32 hours monthly in
the performance of her job. Head teachers, one in each
camp, supervise the MIHP teachers, spending about 56
hours monthly on the job.

Monthly salaries for teachers in PEP range between
$210-$235. This is a lesser amount than is paid by UNRWA
to its elementary classroom teachers, but is generally
higher than that paid by other preschool programs in the
area. HLCMI teachers' pay is based on U.S. dollars
which, given the inflationary problems of the Israeli
shekel, is to the teachers' advantage. Most preschool
teachers have not had formal teacher training and do not
have teaching degrees, so the basis for establishing a
pay scale is somewhat arbitrary.

Kindergarten classroom aides receive monthly salaries
ranging from $105-$135. Head teachers in MIHP are paid
between $120-$130 per month, and the teachers from
$70-$80 per month. All salaries are based on U.S.
dollars.

Operational Policies and Procedures

Day-to-day operation of both programs is under the
technical supervision of the project coordinators, who
provide guidance and assistance to the program
supervisor. The project coordinators and the program
supervisor make unannounced field visits to the
kindergarten MIHP teachers while classes are in progress.-’

Kindergartens are visited weekly by the progran
supervisor who observes classes in session, provides
guidance/counselling to the teachers/aides and discusses
with them any problems or questions they may have
concerning the curriculum or in dealing with unfamiliar
in-class situatioms. The project coordinators and the
project supervisor conduct in-service training sessions
at the Bethlehem administrative offices for the
kindergarten teachers and aides once a month.
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The program supervisor provides regular supervision to

‘MIHP through visits to homes while the teacher is working

with the mother-child units. She observes the teacher's
presentation of course materials to the mother and the
review of the child's previous week's lesson by the
teacher. Immediate feedback is provided to the teacher,
assisting her in dealing more effectively with mother and
child. The program supervisor observes each of the 23
MIHP teachers every two months. Each teacher 1is also
given guidance by the head teacher for each camp program
once each week during observation visits in the
nmother-child unit homes. Head teachers prepare monthly
reports for submission to the project coordinators and
project supervisor. The project supervisor schedules two
or three meetings yearly with the head teachers to
discuss the program, but sees them also on an ad hoc
basis during regular visits to the camps.

Curriculum

In 1981 HLCMI began development of a comprehensive
printed curriculum for use in PEP. It was believed that
the situation created by a lack of trained kindergarten
teachers, and the rapid turnover of teachers, could be
alleviated by using a structured curriculum. The
curriculum was developed by a two-person team of
education specialists, who visited the West Bank and
returned to the U.S. to prepare the curriculum.
Following tramslation into Arabic, it was printed and
along with accompanying materials, presented to the HLCMI
kindergarten teachers in in-service workshops prior to
the start of the 1982/83 school year. Each teacher was
provided with the 28-week curriculum 1n Arabic along with
workbook materials for the first three weeks of classes.

At regular monthly in~service meetings for kindergarten
teachers and aides, the project coordinators and program
supervisors and teachers discuss the curriculunm,
Teachers are encouraged to be innovative, modifying
elements of the curriculum if they feel it appropriate
and beneficial to their pupils to do so.

The curriculum, as originglly  developed, contained 28
weeks of daily class plans. A predecessor to the current
project coordinator and the current program supervisor
developed an additional seven weeks material which is
used to start the school vear.
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The curriculum as a whole 1is well thought out,
educationally sound, with clear goals and a good sequence
of activities. It is developmentally appropriate for
five-year-olds. A highly structured program presents the
potential problem of schools becoming curriculum- rather
than children-oriented. HLCMI field staff are. aware of
this danger. Teachers are being encouraged to make
modifications to fit their needs.

Teachers and parents strongly believe in the wusefulness
of the curriculum. Thirteen mothers of the children
participating in the PEP classes in Shufat and Arroub
camps were contacted during this evaluation. All of them
volced strong support for and praise of the program. A
mother compared the progress of two of her own children,
one in PEP and one in another kindergarten class belng
operated in the camp. She noted that the child attending
the PEP class had learned how to do simple arithmetic and
writing whereas the other child learned only a few songs.

The mother's contention that children participating in
PEP had a distinct advantage upon entering first grade
was supported by elementary teachers. Children with PEP
experience rank at the top of’ their class at first and
subsequent grade levels. Given that training for
kindergarten teachers, including those in - PEP, 1is

minimal, and that the accomplishment of PEP graduates

vig~a-vis those in other kindergarten programs seem to be
measurably greater, a reasonable conclusion is that the
curriculum plays a significant role. Evidence suggests
the HLCMI-developed curriculum puts the child exposed to
it at an advantage. A more in-depth study to provide
more empirical data to support or refute this point
should be considered.

The teachers at Shufat and Arroub 1 ©believe the
curriculum has greatly assisted them in teaching their
classes. Both felt it was relevant ian the camp setting,
useful in preparing the child for the first grade and at
the proper difficulty-level to encourage child
development. As noted above, the curriculum was
developed by consultants from the Elgin, Illinols school
system. While they did make a brief wvisit to the West
Bank, they did not have extensive exposure to
Palestlnlan/Arab social and cultural settings. A more
thorough familiarity with the area's social and cultural
background may have resulted in a curriculum more closely
addressing perceived local needs.
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Parents and teachers voiced a minor criticism and a
suggestion. The criticism of the curriculum was that it
could be made more culturally relevant through inclusion
of more songs and stories mnative to the West Bank
setting. The suggestion was that classes should be
longer than the two and one-half hours they are at
present. Parents and teachers felt this would allow more
time for individual teacher-child interaction. A
doubling of the teaching staff or a fifty percent
reduction in the number of pupils would be necessary to
provide five hours of class time for each shift. HLCMI
says it does not have the resources to expand its program
nor does this evaluation recommend a lengthening of the
kindergarten sessions.

Testing Program

‘

In conjunction with the curriculum, a biannual testing
program was put into operation to provide evaluative data
necessary to document the overall value of the preschool
education program. It is designed to measure basic
readiness skills necessary for a child to begin the
dcademic work of first grade, including physical skills,
social and emotional development, language development,
reading readiness and arithmetic readiness.

A pre~test 1is administered at the start of the school
year by the kindergarten teacher to establish a base line
against which progress made through the wuse of the

curriculum materials can be measured. The program
supervisor translated the pre-test and test materials and
provided guidance to the teachers in test
administration. She administered the 1large muscle

coordination section of the test 1in each camp
kindergarten as an example, and then supervised the
teacher in giving the small muscle coordination and
readiness sections of the test. Reliability of initial
testing results was questionable since the teachers had
had virtually no previous experience or background with a
testing system of this type. The 1983/84 school year was
a learning and experience-gaining year in its use for
thﬁm also. (A copy of the test is attached as Attachment
B.
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Testing Program Validity

Validity of testing results is lower than is desirable.
Teachers do not have adequate background in test
administration nor do they perceive testing as a tool for
improving the learning process. Testing was percelved

initially at 1least, as a reflection of the teacher's
pedagogical abilities. A significant degree of
subjectivity entered into the testing process. The
program supervisor commented that one teacher, on an
early test, rated her children significantly higher than
those in other camps. The teacher was apprised of this
and given guidance on the ratlonale behind testing. On
the subsequent test, the children's test scores were
shown as being unreallstlcally low, raising the specter
of regression in the children's development. This was
not the case, but pointed up the need for further test
administration refinement and guidance to the teachers on
test administration and usage.

Test Result Usage

Test results are shared with parents in biannual
parent~teacher. conferences. Teachers prov1de the parents
with a written report noting the child's strengths and
weaknesses and discusses the child's overall progress at
the conferences. Parent interest is enhanced, resulting
in their playing a more active role in their children's
education. Validity notwithstanding, the tests do serve
as the basis for a useful parent-teacher dialogue. Until
administration procedures are refined and standardized
validity will remain questionable.

Site Visits

HLCMI arranged for two refugee camp kindergarten classes
to be called back into session for the purpose of on-sgite
observation of classroom activities.

Shufat Refugee Camp Kindergarten

At the Shufat camp, on the northern outskirts of
Jerusalem, the kindergarten teacher and aide worked with
25 children who attended class in 1983/84. The teacher
and aide effectively worked with the children using the
curriculum entailing large group and small group
involvement. The teacher, though not a preschool
education university graduate, did an excellent job in
both settings. She presented the materials in an
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animated and effective manner, holding the children's
attention and gaining their enthusiastic participationm in
the activities.

The kindergarten c¢lassroom was well-equipped with
educational toys and materials appropriate for
kindergarten~level children. HLCMI annually provides a
per capita average of seven dollars worth of expendable
supplies, including paints, paper, crayons, clay, books
and playground equipment. The classroom 1is well
maintained by the UNRWA and the camp officer is very
supportive of the kindergarten program.

Arroub I Refugee Camp Kindergarten

The second  "in-session' site wvisited, Arroub refugee
camp, 1s located approximately 25 kilometers south of
Jerusalem.” The 17 children graduated from the 1983/84
kindergarten class were present. Classroom activities
observed on this evaluation wvisgit included large and
small~group activities, involving large and small muscle
coordination games and developmental learning
activities. The teacher did not have formal preschool
education training, but appeared to be doing an adequate
job. In comparison to the class in Shufat, there was
noticeably less enthusiasm and direction. Children have
benefited from the class, but did not appear to be as
advanced academically as those in Shufat. This situation
is most likely attributable to teacher/aide personality
and teaching style given that in both kindergartens the
same curriculum was used.

Another reason for the children at the Arroub I being
less advanced is probably due to the fact that only half
of them participated in the Mothers In-Home Program as
four-year-olds. RLCMI operates two kindergarten
classrooms in Arroub, but does not have the resources to
hire the additional four teachers required for MIHP which
would enable all the kindergarten children attending the
two classrooms in Arroub camp access to MIHP. An
additional $10,000 per year would enable full coverage.

Dheisheh Refugee Camp PEP Classroom

The Dheisheh Refugee Camp PEP classroom was visited en
route from Arroub Camp. Maintenance and repair work on
the facility, started shortly after the end of the
1983/84 school year, still had not been completed. The
project coordinator stated that contact with the UNRWA
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area officer would probably be necessary to assure
completion of the work prior to school start-up in
September.

3.10.0. UNRWA Participation in Pfogram

Classroom facilities 1in Arroub I are adequate. The
facility is not as well-maintained as the one in Shufat,
demonstrating the wvarying degrees of UNRWA camp
officials' active support for the program. HLCMI project
coordinators and program supervisor corroborate UNRWA is
respongible for malntenance and repair for the seven
HLCMI-operated refugee camp classrooms. Support has been
generally adequate, though it varies from camp to camp.
Jerusalem District camp officers (Shufat and Dier Ammar)
are usually more quick to respond to classroom needs than
those in Hebron District (Arroub I, Arroub II, Aida,.
Dheisheh and Fawwar).

According to the Project Coordinator, when required
maintenance and repairs aren't routinely taken care of by
camp officers, representations to UNRWA area officers are
made to get action taken.

4.0. GAZA PRESCHOOL PROGRAM

4,.1.0. General

A preschool education program for five-year-old Gaza
Strip refugee camp children was initiated in 1966 by the
United Nations Relief and Works Agency (UNRWA). 1In 1970,
at the request of UNRWA, the American Friends Service
Committee (AFSC) assumed administrative control of the
program and operated it until September 1, 1980, when
program control was returned to UNRWA. AFSC continued
providing program cost funding but was unable to meet the
full costs following the 1980 reorganization under UNRWA
auspices.

AFSC and UNRWA requested Holy Land Christian Mission
International to serve as a coordinating agency and
administrative conduit for supplemental funding. A.I.D.
provided a grant of $215,000 in 1982 to HLCMI to assist
the UNRWA preschool program in Gaza. HLCMI made the
grant funds directly available to UNRWA. HLCMI is not
actively involved 1in the day-to-day administrative and
program decisions of the Gaza preschool program.
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Preschool Education Program

Program facilities are owned and operated by UNRWA. All
of the centers have playgrounds equipped with
merry-go-rounds, swings, seesaws and jungle gyms built by
local craftsmen. Each classroom is arranged so that the
class is divided into four groupings for pre-reading or
pre-math, arts and crafts, free play and library
activities. This arrangement enables the large number of
pupils in each class to be divided into manageable groups
and is ideal for the short attention span of the young
children.

PEP in Gaza utilizes a curriculum developed specifically
for Gaza preschools in UNRWA camps. The curriculum uses
a daily~integrated activities approach whereby all the
day's activities are related to one story or theme. The
curriculum has been modified from a basic developmental
package to more  specifically meet the needs of
Palestinian children. 1Interrelatedness of curricula is
stressed along with language skills and establishment of
a strong self-concept. Pre-math and pre-reading skills
are taught as well as space-relation concepts, arts,
crafts and music. Classes are from 7:30 a.m. until noon
gix days a week.

Teachers are required to comment on each week's
curriculum. Their comments and experience provide direct
feedback for modification and adaptation of the
curriculum, making it more relevant. Teachers were
initially reticent, but are increasingly taking an active
role in curriculum modification.

Generally speaking, teachers have not attended formal
preschool education instruction. The project director
provides in-service training on a monthly basis. New
teachers work under the supervision of a "head teacher”
while gaining experience in the classroom. The Tireh
Training Center provides training for those who qualify
and enroll in its two-year preschool education program.
Students in the Tireh preschool program do their
practicum as interns with the Gaza program.

Mothers Understanding Methods of Schooling (MUMS) Program

The MUMS program in Gaza is not receiving A.I.D. fundiﬁg
support. However, it is the model from which HLCMI
developed its Mothers In-Home Program for four-year-olds

e
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in the West Bank. As originally conceived, the program
objective is to raise the status of the mother in the
eyes of her family and community. She would play a
direct role in the formal education of her child. The
program ie aimed at improving the mother's self-image .and
dignity while encouraging her to become more openly and
actively engaged in the community.

Aides working with mothers participating in the MUMS
program are employed full time by the program. Prior to
asgsuming their jobs, they observe aides on the job for
3-6 months and are then evaluated by the UNRWA project
director. Those who are accepted are then given
in-service training as they commence working with up to
25 mothers in the MUMS program. Selection procedures and
training for aides results in an extremely dedicated
teacher and effective program.

Organizational and Administration Structure

The director of the program is a Palestinian professional
who has been with the program for over' tem years. In the
early stages of the program, she was a member of the AFSC
staff but later, as A.I.D. entered as a donor, she was
transferred to the UNWRA rolls on contract. Recently,
she - obtained status as a direct~hire staff member for
UNRWA. v

Sixteen UNRWA kindergartens are operating in nine refugee
camps (eight in Gaza, one in Canada Camp in Egypt) in the
Gaza Strip, with 41 teachers and 30 UNRWA interns. There
were 1,435 children registered in the program in the
1983/84 school year.

Status of the Program

During the two-year period in which A.I.D. £funds have
been provided, 2,810 <children have attended PEP
kindergarten classes in the 33 refugee camp classrooms.
The program serves approximately 157 of the kindergarten
age children in the Gaza refugee population.

The conclusions and recommendations noted in Section 2
for the HLCMI program in the West Bank generally are also
valid for the Gaza program. The program appears to have
been well-received by -the pupils, parents and teachers
and to have been successful ia meeting its goal and
objectives. The curriculum developed by HLCMI should be
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shared with the preschool director in Gaza and she
definitely should play a leading role in any HLCMI plans
for the dissemination and utilization of the materials.

UNWRA recently decided to give regular status to the
preschool program under Iits overall refugee program
mandate. This means that some type of support will be
forthcoming from UNWRA, but the director still will be
required to obtain outside support for most of the
requirements of the program. A study is underway by a
private West Bank firm to identify income-producing
activities which could be undertaken for support of the

program. In the meantime, support from previous donors,
such as A.I.D., AFSC, OXFAM and others, will be required
for at least another three years. The program merits

continuing A.I.D. support.

IMPACT ON TARGET BENEFICIARIES

Overview .

HLCMI's preschool education programs are impacting
positively on target Dbeneficiaries. Interviews with
teachers of PEP and MIHP revealed an initial skepticism
concerning the capacity of four- and five-year-old

refugee camp chilildren to participate successfully in
preschool programs. Parent enthusiasm for the programs
was minimal. The prevailing view was that the children
were too young and the curriculum and wmaterials too
complex for the child.

During the course of evaluation visits with mothers of
children in PEP and MIHP, a very significant change of
opinion was evident. There 1is enthusiastic support for
the idea of preschool education and an appreciation of
the benefits it can bring about for the child. More
specifically, in the Shufat refugee camp, one mnother
stated that she had two children of kindergarten age.
Concurrently, one had been enrolled in the HLCMI PEP, the
other in a second privately-operated preschool program in
the camp. She commented on the accelerated rate of
progress evidenced by the child who had been enrolled in
HLCMI vis-a-vis the other. Elementary school teachers
made similar observations concerning pupils who had
participated in HLCMI's programs. One elementary school
teacher volunteered that this accelerated rate of
learning manifests itself in subsequent years of
schooling. .
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Impact on Children

Children are clearly benefiting from participation in PEP
and MIHP. They become more socially aware at a younger
age. They are better prepared to enter the first year of
elementary school, demonstrating an increased capacity to
master their course work at an accelerated pace. The
child's enthusiasm for learning is enhanced. :

Academic skills and proficiency, as well as overall
readiness for formal schooling, is imparted to the
child. Teachers noted that children having attended PEP
are invariably at the top of their first grade classes.

Much of the material covered in the PEP curriculum is
repeated in the first grade which presents a special
challenge to the first grade teacher. She must cope with
this situation. In the refugee camps where HLCMI
programs are being implemented, approximately one-half of
the five-year-olds have access to their program.
Elementary classrooms in the camps are not
co-educational, with two sections for boys and two for
girls the rule. This means that about one-fourth of each
first grade class will Tthave attended PEP since
kindergarten attendees are not grouped. )

Elementary teachers stated that they do try to meet the
special needs of those pupils graduated from PEP.
However, there is not an organized effort to
systematically meet the challenge created for the
elementary school teachers by PEP, or for that matter by
other kindergarten programs. This is one area that will
need to be addressed if the advantages gained by the
child attending kindergarten are to be sustained and
built upon in his/her continuing years of education.

HLCMI preschool programs have been in operation a
relatively short period of time. The long-range impact
on the child can not yet be assessed. Whether or not the
head start these programs provide to the child is
maintained, carrying over into his/her adult life remains
to be seen.

Impact on the Family

HLCMI's programs impact positively on participating
families. The preschool programs, especially the MIHP,
increase parents' awareness of the educational process
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their children go through. It helps them be more

"responsive to their children's educational needs and help

meet them. The Mothers In-Home Program provides mothers
and other family members the means to play a direct role
in the formal education process advancing a sense of
pride in the child's development.

Impact of PEP and MIHP on HLCMI Direction and Capacity

Demand for its preschool programs greatly exceeds HLCMI's
capacity at -the present. The programs reputation is such
that no effort 1is required to solicit increased
participation. An Israeli - Military Government
representative recently wvisited HLCMI's kindergarten
classrooms and was apparently impressed with what he
saw. He suggested that HLCMI consider expanding its role
in preschool education by assuming a role in supervising
other kindergarten programs on the West Bank. ‘

HLCMI states that it does not have the resources to
expand 1its preschool education activities. HLCMI's
objective is to continue program operation at a level
which can be maintained with anticipated resources when
A.I.D., support terminates. HLCMI believes its current
program levels, given this perspective, are realistic.

Impact of Program on U.S. Goals

The U.S. Congress legislated a program of development
assistance to the administered territories of the West

Bank and Gaza to express U.S. concern for  the
humanitarian and developmental needs of the
Palestinians. A.I.D. support to HLCMI's preschool
programs derives £from this legislation. To the extent
that this expression of concern for West Bank and Gaza
Palestinians' humanitarian  and developmental needs

embodies and accurately reflects U.S. goals, the HLCMIL
programs are impacting positively on them.

Palestinians living in refugee camps participating in the
programs are aware that the U.S. Government is providing
funds to HLCMI for these programs. The relatively modest
anmount of dollars provided through A.I.D. is helping meet
those goals.

Attachments:

A,
B.
C.

List or Persons Contacted
Sample Tests .
Sample Curriculum




LIST OF PERSONS CONTACTED

Kenneth Shamberger HLCMI Project Coordinator
Marguerite Shamberger HLCMI Project Coordinator
Fatina Shuguerat HLCMI Program Supervisor
Mary Khass

William Duncan HLCMI Bethlehem Administrator
Ezieh Shufat Classroom PEP teacher
Samira Shufat PEP aide

Amneh Shufat MIHP head teacher
Nofesseh Shufat MIHP teacher

Nafeza Shufat MIHP teacher

Shufat Elementary School teacher
Shufat, Elementary School teacher

Faika Arroub I Classroom PEP teacher
Rahmeh Arroub I Classroom PEP teacher
Rasmeieh Arroub Camp MIHP head teacher
Faizeh Arroub Camp MIHP teacher

Azizeh Arroub Camp MIHP teacher

Sabha Arroub Camp MIHP teacher

Sadaga Arroub Camp Elem. School teacher
Brother Albert Alphonse Bethlehem University

Ruby CDF

Carl Pfaff HLCMI, Kansas City

Mothers w/children enrolled PEP/MIHP in Shufat (8)
Mothers w/children enrolled Arroub PEP/MIHP (11)
UNRWA Camp officer, Shufat

Dr. Amil Khatibi ) Jerusalem Union of Charitable Socec.
Training/Res. Center Dir. Union of Charitable Soc.
Sister Barbara CRS Director, West Bank, Gaza,

Jerugsalem
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iTier 2g you wroSe then an th: checkshests. When sll of the tosts
Tor a checksnest are ccapisted, s.z., Jor Large Musele Coerdinavion
ook et the aarks on the line wieh the first pupil's nasze.” dAre nost

af =he marks for the nime tests {(#) or(f) ? Then mark a #on the Class
Testing Sheet. If the zarks are () or () then rarki-) on tne Class
Zzsting Shaes.

Afier you have marked the Class Testing Sheet, write each pupil’s
mame on a "Kinderzarten Adepor: for Parents” form. Loog at the row of
oupiifs naze. If he has - under Large Huscle, put ths
fotod a‘cc-:e S a T et o

"Toir ohilZ iz ave 5 imem, IS

=5rx5 afier the

Pl

T in mas Tox wm IS

{ In the %Zox on tne Your zhild needs

Jir fthe ocher  Eix
te da walaails
largs Puascls =
zrow whicn onilire

:] 3 4
st Tt F2s wWhizh oRil trobliscs
non2l7 aEs TSLTe

- -~ an I%, wou
i isiz on

-



I P
[

.o r——

.

 ———

T Ml

P U AR AR £1P018 i seb 3.3 W

var T

ot e 8 AER wam et g bm rmdye B An At b i famad] S

L

.

AT AL A T

Lty

R e

SIRECTIONS FOR TESTIN

Today you will bagin formalized avaiuation. 2= surs ket yo
Zeye reed +he Introfucticn, ithe Suggestions, =nd e checxsheels.
There ig a checkshdat for each of the seven tests. You nazd

127 32 the severn chiecksheats for 2mer of your classea.

fer today's session select areas thatv require testing of indivi-
igal cxizdren, e.Z., "Srall Musele Coordiration™ weuld e goed. Iry
=7 z2% 4p s ecornar for Tasting that 35 as juist as possitis. I

wskli alsoc be beneficial to creste e few visual barwiers [bcox case,
abires} so that tHe child who is beiwg =zesied can zonceatraze to

~ne test of his ability.

whzn oerking tne repert snd explaining 3% wo parents, rexenter
that the saxme forz is used for midyeer as well 25 he end of Tae yeaz.
3y zidyear childrer ave not axpected ¢ khave completed all of the tasks
riszad on the evaluvatvion sheele, There will bDe many tasis Thas will
2 reecorded %o anow tnat tne childrer =2rs Seginning So grass the cone
=ept but do not consistently demonstrate if.

Thz skills lis*ed vepresent besic readiness s£illz necessary i
tagin the academic work of first grada. It is anticipated that the
aniliren wiil learn much nore thar the avalusiisn reflacts.

Jsueliy no zore than one ares 3
5= a vire. Testing sessions with ¢
IZ a ¢hid seenms tired or upset don'

continue wiilh him because the
remgining sesting will not properly reflsoct 2is abilitiss.

if vhere is any doubt as to whether the child can compiets ths
zask, do not pass him. You nced to have zn accurate record of %as
%hat the child is unadle to complste for individual work sassions
witk hia, !

[37

ne caisnder,
you mey use Lnis iime
are test shserved when
¥. Indiyiduel <esting zan
group activities where itne aide zan iske charge
er7e =he purilis. Tris should e den: oniy whers the
o zanage the large group with easge.

3 + oo - - -
%2 thaiz pering of Sna2 Zdar, IF
- N = -
1

0w iy b

o
i o
o
¥
e
fo!
o
ury
3
(o]
(=]
b=}
W
2]
ct
fa
B
i+ o

o

%]

PC RN T A Y S U R
It I I

Curing familiar group gares or achivis

w24 5it and record chservations atout the
zhaliren sach sizmz gnd cbserve wheuser th
rulas. compiete largs muscle tasks, stc.

o2 ane observation time <o recori eertain
szoxsX gxills, 2z osure you cave pamer and
Jour ctaervasions o mezory -- you will forg

Zenember that the testing stmosphe
a i~ o +
9 s -

Ja 2nili

e should Se onsz thas Iz fun,
28 if he nas failad.

Testing snould begin at least two weexs before the af
zemasters and should e complated over 2 Zwo week pericd tha
-

»

3]
La {1}

reporss will be given to tne parents juss before the teginni:
rzeation. At ‘he end of She year, wait until ihe last weex
sh2 regerts te ine garents,

It is a good idsez to have a meeting of the Darents to axplain
+he avaluation zrocess before you give the child's reperi o 2
2= the date for the parent meeting to explain the testinz pr

A3 yeU aFB naeiing with the parents, be sure o tell

<he

SVETY wWesk
i o the lilexzs noi
2idyear svaluation regdrs.



http:carer.ts

[ r—.

[ ——

etions are given in ajditiorn <o ihase Tor rarking chacksnaeis

q‘\-li I—‘I'!‘\I'

<% praciice <hess act
ithen sorrect any
ing wize som2s, g
ing recess wiza.
¢ne £501 Is pulisg up arnz the onild fusps <sn tires on

~he other foct waile staying In one position.

Ja_:5C --is done with unees stiff, one foot anead of the otner. Ike
2=ild jupps on the foct that is beaind.

ra

5
15
r.'

-- uses the feet alternately. The left foot is raised forward
ff she ground and the child dounces {hops) cn the right Joot, ihen
right Zoot is raised a bit forward, and wne child hounces on the
t foob until 3e has alternated at least five times on cach foot.

b=k
4

[
[>T

25 his body ~q 4 coordinsted meaper to couplete day 1] da; activities.

a5 sze ThilT moves urourd Juring <re day, %8 3oss hot Wil ovsT nis
fzet," "drop everything he touches,™ or knock over uhings as he passes.

Ml MHSCLE COGRDISATION

Zalors sc)idly and within vhe lines of a drawirz. The pupil 3ces not
serioble over She drawing, some plAces feavy, s0%6 places mot aslored
2+ 311, He colors inside the ltnes.

Th.n3 3uz 2 garple cobrsst. For chese sesus give 2 ploton: ihat fas

- v o sre = - - - i - - - X 4 & - A
~cTe £OTRATS oF SuUNE SAan e cne used =T tne feginning of tne vsar.
e I gaould sus smcobiiiy or the lines.

Lengus, sz “han tne sbility 20 salk., i is the
ACILIN stan:, Ani TC uUSE WerIE O ¢¢prass ideas,
reantl 1nking. languags TE wnen
hilip _ec**"e'v. Try e 3nare 2xper-
tentas, and ecﬂiva Eporopriate stimu lation. Zmgroving pupilg! lang-
uzzage development will 1eln chiloren to understend what is saix Yo
Yhem. to communiecase e:fectzve1v with others, So¢ follsw direciliszs,
ini S0 become good resfars.

Dpllows 3 - 4 directions [(without visual sluss). This <est znecks the
;u:i_‘s ApilIiLy to:

Zegr gnd underszand 2 - 1 direstions given at one time.
i. Hewgember the directions in the order given.
3. Do “he sctions in the same sequence as they were given.

Taixs in comclete sentences (5 - 7 words).
i?::a,s 3=7 word senTence. .

nsde Lo “ests sound sliiks buv they =re not shecking tae seme sESllz.

a8

Tal in sentences “esns tzat the child usuaily sxpresses iis own
iZ2as fduring privete conversation sr in sharing discussions) &

*enses of 5-7 uwords.

Jepeats 2 5.7 word sentence means thet the ohild can listen To 2 sen-

peat it, 2.z., The black cat walked on the fence.

b
m
13
Qi
1]
2

4+

3
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PRoEING OEITHEMESTS: ewzontinued

SCCIAL AND EMOTIOMAL JEVETOBMENT .
srze2 tasis 2xacinag Toe ohildTs aRilisy to:

T. =2zastsr and 3bsy clessrooc rulss,

2. E=spect other ceoplefs rights and =anperarivaly wizn 2UneETSs
7. Periicirzte irn discussions and social zasivitiss.

~- Wark =ignz witheuwt consiani supsrviszl r zuigmulzsion.

I. T==l zni S strongly zotT 3 == zuoae2d Inozthool.

FTADTIESS FOR READTEG AUMD ARTTRMITIC

31 :f tme activisies iz the kindsrgertern cursizuluz are 2 preperecion
raadiness necessary Sor suecessful learning in fivrst zrade. In
sddition to the other sreas that have been tested the pupils rneed to

laarn:

SA3SIT CONCEPTS :

asz are the major ideas that are Jearned kefore or jur
ers are tasically Jfour areas that are a nmormal part of &hs dicdersgar-
Zan surrieuluz:

1. Tdentifying word zeesnings sbout loecatirg objeeis in relztionships
ts one another--i.e., over, under, beside, 23z,

2. Identifieation ol colors.

3. Zounting of objects in a ome-to-one reletionship.

w- ~dentification of shapes.

speciglly need constant reinforeement

» 2eg., small, smaller, smellest,stic
ore-reading and pre-pathematics actis

READINESS '

readinegs ine

tuges 21l of ths cpec Zor
ing, vemexzbering, and using latiers =mn seaning

Th

stten natariel. These sXills incluie tye =3

"
-1
e

t7 o use Dotar
auditory--audic-hearing-ears
visual--vision-sight-eyes

1. Discrimination--the abllity b0 ses and near how shings are aiize
or giffsrent.

3aquencing--the abiliily to s2e and

vents, details, facts, éirestioms, s2u mhars

e 2bility =0 sequence proper~y zelps ohiliren L5 Trgentze

- -

3. Memory--the ability to remeaber wnat ras besn secen or neard and
w0 »eeall *hat information whenever rsedsd.

ARITEMETIC READINESS

iiren need to understand numbers and the processes (addition, sub-
traction, @tc.) so that thay can arrive at sccurzse answers wagn they
sre pomputing erithmetiec problems.

Jafore children can learn that 1+1=2, they sust unierstand zzny ihings.
They Tust he able to recognize and read nusbers, 5 knew tThas a2ach
aurergl represents a cersair numcer »f objzets, o reslid

=3ans suvting objlects zogether, anc "-" me=ns tasing I

ot
nhag M

:» lzrgar, more ther or lass than anothe

Zeagin~ Jesdinass and Arithretic Readiress zests azsck the zse of 2il
2% the sbove 5ki-is and should e marked wery carelully Tecause Inese
E whare wou will dc the most Inporzsnt Indiviusl S2aching

thz szesni semesier

2T i vy T .

T armnEre M mmprmr o, ——aypT o
TANGIASE DoVELOPHNINT == ZEAMPLEE e

cormpares Swo similar objecis o z2ll

ifferent es iney do during Surprise

z sntial statements are the ihings we ecsn say abous zhings we see in
<he pizture, e.g., If is cold because he has his coat on. Ve

£ findergsrien.
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ATTACHMENT C

REPRESENTATIVE SAMPLES OF CURRICULUM
- Week 9

- Week 22



B 1 . Put something in the surprise dag.
oG GY‘OVLP

.-

> Isre s, veRt in meeting Slace. Mier 217 are 2veztal anc jattied take atizTmar:
) =313f pegy. reve calidren walk Dackwaras arcunc Tatle. feve Zne 170 LoulT ang
- i WF3LE RUTIET.
-
as always.
e Sizen Says:
Simon says close your 2yes and keed ther c¢issed unii® Simge
says to open them.
’ " " touch your nead
" " touch your shecuiders
" " touch your toes
. " " teuch your Knesas
; " " tpuch your elbows
B " " Louth your wriscs
" " touch your znkles
. " " touch your arms
. ' " * teuch your legs
" " touch your afos
" " tougn gour “incers
! " touch your neels
.. ! " touch your $oine
T ' " " touch your tummy
" " touch your cnest
" " wouch your ears
; " " rouch your eyes
! " " touch your ncse
" " touch your beily Lgtion
" " touch your shoulzers
" " touch your Lazk
" " toych your ‘ront
3 " Y Louch yoyr ears
" " -touch your toes
" " toych your tnses
" " touch your elbows:
: v * sit down .
" " put your hands in your vap
- . " *  open yaur £ves
. P tincerplay # 31 N
- Whars 15 thumbkin ‘nands nidgen berdnd nack]
Whers {s thumbkin .
Here 1 am (i thums is nheld in front of sei”)
Here I am {other thurs is out =ow ac)
How are you today sir, {wigaie rignt thumo 2%t tefsl
Yery well, I thank you {wiggle lefy =nums at rigntl
Run away {right atces benind back}
Aun away 1g#e rizpc behind baek)
vinere 15 Pointer TELIURS 3. Sire L.t .52 Lowniiny
: Where is Pointer fingsr)
Here 1 2
Yara I 3N
: Yew are you tocgay s8°F
sery -eld @ thenk ;i -
Zun 2wdy, Tt oiwdy




e wem

wnere 15 Tell mar Srepest BiL mMOtisAs mito mifeie finger)
Where 15 Tall man

Here I am

Here I am .
How are you tocay sir

Yery well [ thank you

Run zway, run away. -

¥here is R9ngc man fyse £rr “ingar)
where 15 Ring man

Here I am

Here I am

How are you togay sir

Very well I thank yeu .
RUN away, run away.

”
e
—
i

Where 15 Pinky {Use M finger}

Where is Pinky

Eere I am

Here I am

Hcw are you today s°-
VYery well I thank soo
Run away, run awady.

“IT vOU SIT AT THIS TARLE: felen a ceortzin number cof times: YOu CAN =0 24
48 FSET TG FIRD A TOV.™

s
3

Free Time Tip:

Notice who is using what toy, so if any are ief:
on Floor later, you can ask speci¥ic cniid 5
put it away.




+ amare o

Kinder Soxter\ Curcicuwlum

- ot .;‘ -2 -y w - !.:‘_::E_q.:—'n -
t Play / Smell Group  -FETRIATMeT HEITNEG Teo
we G — - Qg - Qi3 i i:-ﬂ-3
¢4 =13z o0 T2 e (x5 -.xi3g) Table T
A=27 APT JE SITTING DRT o+ THE NAME IS A C‘AZR.
'37. dn tnl Sn TRE WORAT CARIR. LIZT'S ALL SAY v WD TAN
it 37 LIKE THIS - C-B-A-I-F {say eacn ipvier) HD ALMRYS wrlTD THD CTIFST
AHD THEN W WRITZ THE NEXY. .nC¥ <0RD IS HADE Up OF LOTS OF igTTIEs,
3 oy OOF THESE Tﬂ: ”S IS CALLEZD & LETTIE.  WHAT'S THE WORD WE USE FoE T=IRY ¢
Troazr e sabie) 1775 WRITTEN LIKE TH;- - .-p-n-L-- ‘sev eacs ietier oculioug; .

Zc zround the room and esk Tor obvious *tems anc write eath one out, speiling
the ietiers ans pointing out which side of tne card you start wrizine the firer
jetter of each word. Be sure to include:

window

door

fioor

bookshelf

ceiitng (4f you can reazn 1t}
List a few of the tovs

LATER WE'RE GOING TO YAPE THEST LABELS wHERE THEY BELONG SO WE CAN LEARK T4
LD IOME WORDS.” .
- S & I

A' =ne end of 'he lesson see 1‘ anyone car "reac" the words yOu have writian,
vou 23n give clues Tike “YOU SIT ON IT" 17 <hey don't guess rignt 2wey.

hota: Save pame cards you make today ¢ use 1n dismigsal.

P T~y
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Matarials =eegec: PFencils, tentance si-ing or T ox 32
R H -l £ - - farg Tlep moe
— 1 sirfos of nexvy naner, Les tne Late Blcenme- dany
CTo0 C;rOu; :
. P T

Zilzan up, “est ir reeting tlace. When 311 15 tieap ang gnt'cren gre setliec -
g2, "EIVIMETD WRAT vl [0 IN <!A" aBDUR TG * TEEY'S R‘G“ L YOU ARLTT BleN
wFTx TOR THI NAMET OF THINGS 1% LT RLOM, WO WE ARE SUING VT TARD THIM Ur 1N TeE
SlarT Towlll POLZ UP A WORD. IF YSL THINK. YOU KNGW “"‘* IT Bive, RRIEE
=532 4C each word in turn, asking 4f¥ tney know what i< says, 32ive "

etc. A5k oa chiiﬁ <t stick sign in correct oilace

meec: Lep the Lzte Ziocomer by Krzus. When
BEoL, Thls, TREL, TUTUT Th Tnc BEGINNING? - HE
welh =5.D ¥DL DVIR FILT LIKE LEC?T

L 1-a33
TWfENODOHOLD UF YOUR NAME TAG, YOL MAY wALK

they get stuck Tike...It's uwp hish, It's mede af,..., it':s used 35 @ s

in the room. ¥hen Tinisned anc 2t} are

finished: Ask, ----'—v COULON'T LED
WAS TOD YOUNG - G WASN'T REATY YET.

TG oTiNs up ¢

[ =Y b
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oyt something in tne surprise bac.

Iotal  Group

Iome in, M

[-?
arcurg =atles. 3e sure to keep +rack of zny children who can'?t skip.

s+ in mesoting place. Take attencance with pegs.  Ssk
o

.
e o

Ask cne

re count ang write number on the koard as wsual., Ask him now many there wouic

35 mg zzuntel you tot. *  How many i he counted the aide aiso. ¥
after “he First number and then write the new number,

Surprise bag 2s always.
S e I

- i

[ £13:90} §

Simon says: Use a quick pace:

Simon says stand up
T % sit down
" " stard up
n 0 jump
v v tyrns around
b " +3p head
" " rub turmy
» " touch nose
" " wigele nose
. " ¢lizk tongue
. " ¥ gtamn “act
" " ecYas hanas
" " +urn around twice
" » make arms go in circles
» " kit sides
" *  bend gver
" " touch %oes
u " “+ouch knees
" " nlas hands

[} L I Tnla)
[Tpey

" " hepoon L foo
" * stand on 1 T
" " glese eyes

u " ppen syes

. % s5las your knees

" " noc your head

" * shake your head

" " wigale your eyebrows
" v wink your eye

" *  Jjurp up and down

" » halance on 1 foot

" *  git down

t
oot

£htldren shouic stand for the Fingerpiay:
We can jump, lump, jump,
We can hop, heg, hep,
We can clap, clap, clap,
We-can stop, 5Op, 5iOp.
¥e can shake cur heads for “yes”
We can shake cur neacs “or “nz
We can bend ocur knees = ‘ittle 2it,
And sit down slow.

wrE THTS 1S YOUR TABLE NUMSER: {write nyrber on Yyoard cr 2aner)

I
Free .Time Tip: !
Ze syre children use 2z2cn ciners RECES. 3

L.

wrise - 2

1
znild

B

YOU CAN 80 T2

-
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¥ou save time meke the name sneels ahead of time.” IF noi, sit own
ér: :t Lt the name. Say Ime Tetter name as you're deing ft. Srow

CYZLTIRDAY WE ?MRK.:: 'r{:_':" OUR NAMES ARD T WROTE TREM. TCDAY YOU'PE GOING 70
657 7D OWRITE TREM WITE A LITTLE HELR.“ ..

shen vou make the dots write just one first name using almost tne whole siece
cf paver. Allow plenty of space between the letters. Put an X on the Tirst Ietter o
the child's name. This gives him a cue where to begin. This workshest is zn
introduction to writing his mame so oon't be concerned very much abort his- aporoacn.

Se verv encouraging.

As you go arpund ané help stodents taik a2bout where they start. Say each letter -
witn them. . ‘

.
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Material needed:

beanbaas, dotted name shests.

BAWE ] TROUSH, SO OCX'T FORGET

Meet in meeting place.

Wnen 211 15 zieaned anc ever)one is se
"WE ARD S0ING TC PLAY THE SAMI GAME WE PLAYED YESTIRDAY. YOU WILL
THE O8T T TILL YOU WHEN I EIVE YOUE VﬂU
San

failgren "rﬂ up 2s you follow the same proceearﬂ 25 yesteraiy.

TS T
M-I TN
—— )
CXEan ue.
52¥,
IR
vu§tarcey's card.

side a91e:

'

Stop at

Ac-

o3

*a
-
182
LY bt I

Ll 1]
.

arew
BEsN

wnile this {5 coing on, aide spreads todays workshests con correct

zti=5, sut ssread randomiy.

1 CALL beR NAME, YOU WILL FIND YOUR WORKSHEET ON YOUR <

$:50/12350 on dot and go inte the room.

»

ABLE

AND LINE

%

[

el
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ol Group

AR
i {10:30)

“ome in, Mzet fn mesting staze. UWher 2l are settied, take attendaace will
sees. Znildren cailzp. One chilZ csunts and writes nurber on the boarc.
e ——— ’
i itEo
i ‘.:-.=' [

"TOOAY AFTER FREE TIME WE ARE GUING TO START A SAINTING OF QURSELVES. -TGORY IV

JILL JMLY LOOK LIXE A SHADOW.OF US. U’S A SHADQW HAVE TYES THAT SHOW? - (no)
0ES A SHADOW HAVE HDUTH THAT SHOHS? * (no) WELL OUR PAINTING WON'T EITHEE,

=t

TCOPAINT ON MY PAPER.  YOU MAY CHOOSZ ANY COLOR OF PAPER THAT YQU LIKE. [ CHOU S'
THIS “eaior) PIECE FOR MINE.® (Mang your paper on the sasel or wherever vou
dempnsiraté projects st the meeting. place) "THE PRPER BOES THE 'TALL WAY®, fi SG

TRAT YOU CAN PAINT 2 PICTURE OF VOUR WHOLE BODY. I WANT TG STARY AT T“E TOF,

HH:CF PART OF MY 200Y WILL I'PAINT FIRST? * THAT'S RIGHT « MY HEAD. 1'H NOT
DATNTING MY HAIR TOoAY. (P:inu & circle near top edge and 117 {t in witn paint.;

"WEAT IS RIAHT UNDEX MY HEADT * THAT'S RIGHT, MY NECX, ({paint neck) THIN WHAT? =

MY SEOULDERS AND WHAT COMES OUT CF MY SHOULDERS? * ARMS. [ CAN MAKE MY 4RMS

5ENC AT THE EL3SWS 9R THEY CAN LOOK STRAIGHT. WHAT'S AT THE CHDS OF MY ARMR?  *

MY OUENDS witH 5 FIN3ZEZRS, RIGHT? = NO? OH. HOW MANY? ¥ 5, THAT'S RIGHY.

“urinue i this Teshion until you have 2 chest, hips, Z leqs and 2 feet with S tces

v. just 1ike skin does. Say, “ARE WE HAKING EY:S TGDAY? = NC, TCMOIROW. MW

C
‘v FIRISHED EXCEPT FOR A VERY IMPGRTANT WORD. WHAT IS THE WORD WE USE THAT ME2NS
€T = IF T USE TEIS WORD, YOU XNOw WHO I'M TALXING REQUT? = THAT:S RIECHT, MY
vz, i 50THG T2 WRITE MY NAME AS \EA'LY AS . CAn SEREZ CON TFL RIBHT §10% OF “r2
z PoAIlL --' & CRAYCN, TRY 75 HRITE Y“UR W NRME, 8 YOl NEED HELS

HEa

h 2 akkDS LIKE T=I5

V
17

LT
IhG

VR ARNT, V YOU'RE A ' F'W‘SF- » CARRY YOUQ FAIN
rate; ANZ LA T T JRY ﬁEFE." Show where.

en A UEY m e D

-vau will be Zeing this after free time tlean up, 50 you'll want to glean
zuickly and hurry <o sit down and get quiet quickly too.
_T‘.r..—' i :
’u- ')n‘

"WHEW I QLD U2 YOUR NAME TAG, YOU MAY WALK TO 68T A TOY."

-
Free Time Tip:
Set up 8 containers of flesh colored paint.
' 2 per table, no brushes in it yet.

el T N

YET. MWE'LL BE PU ..-NG THOSE- IN TOMORROW, 1 NEED YOUR HELP IN TELLING ME WHAT 1 KETD

¢, Pairt as you t2lk. Be sure vou siress that the skin ctoior {s covering the #hcie
"

bin


http:SHADOW.OF

. Kinder go&’ter\ Curriculum

- €230 P .2 UR-to IR NN
eg H\Q' / SMQ-LL GI‘OL.LD {? !lgﬂ-l; 39) IO-'b‘E & (":32 nese) 1ot
¥ 85~ q ‘u 1-

KAy
11188 =13} Table T (\1'\5-\1.3!:) “able X

“TOJAY ME HAYE A PAPER THAT LOOKS ALMOST LIKE VESTERDAYS. QdlY THIS TIME THIRD
iS5 A ATAC FOR THE BUS AND FOR THE 30Y. THIS TIMZ LET'S SEI Ir YOU CAN MAXE A
LINE FIRST WITH YOUR FINGER SO YOU DON'T TOUCH THE EDGE OF THE 'ROAD. LET'S OO IT. =
B3, WATCH ME. 1M GOING TO DRAW MY LINE FROM THE CAR TO THT HGUSF. I'M 8OIN
TS TEv NET T TOUCKE THE ZO3ES OF THD ROAD. NOW YOU DO IT.

)

Convinue with the rest of the worksheet In the Same manner. ge sure 0 orafse
apc remind abotit starting on the rignt side. Alse remind about bucping the edges.
fave the children attempt <0 write name on the back when they are Finsfhed.
lictice which hand the children are using when they complete the warkshees.

e to compliment on appropriate sitting behavior ~ feet “lzt on the figer -
g the peper and looking a%t whet they're going.

[P Y




: _ CQ\"d LA

Fateriats needad: $Z x 1T assorted ooiors of coastruction -

T . peoer, flesk coloregd paint, brushes - cne each thile, :
‘O*O\\ G"O‘*P work shests, primary pencils, : ~-...
T
1.532:30) 4 -
t:eaﬂ up. l1eee.. in meeting place. When svervone ! sitting Kindergarten styie
ses, "1 LIKE THE WAY AiD ARE SITVING. OO YOU REMEMEZR WHAT WE ARE a0ING
I 30 N3H4? = THAT'S RlGAT, Pﬁlha DUR SHADDW ‘TETURE I WILL PUT MINE HERE S50 voU
:éﬁ SEMEMZER WRAT YOU NESD,  YGURS WON'T BE OuST LIKE MINE. THAT'S DAY, WE SQX’?

Ar: LoQw ALIXE. TABLES 1 ANB 2 PLEASE CoME ""E up- o CHOOSE YOUR PAPER. YOU
M2¥ 6D STRAIGHT TO YOUR TABLE AND START PAINTING.™ Cen! gach table. When z1l ere
sairtine, walk around and remind them not to forget te write their name in ¢ ayon.

#s they finish aide can supervise clean uo while you continue to helo with any names
tnat you need to.

At
{1:09} |

When 277 2re finished say, "WHEN I WRITE THE FIRST LETTER GF YOUR HAME OK TuE
CHALKBOARD, YOU MAY SKIP TO LINE UP TO GO." C(Coniinue writing leiters until 211 are
in Yne.

ﬁ,l

r
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. Come in. Sit in meating nlace. When all are sitiing gquietly take attendince
using he counting frame. Children will each talance 2 beanbeg en top ef their head
as they walk. Cne child counts and writes number as aiways.

[ ——
. fius
f=r.rchy
™4

o i

Saview selecied alphzbet lettars by pointing to them out of sequenca. Fractice
she latisr scurcs. T .

Fingerplay £ 15:—

T am a top all wound up tight ({hug arms around self)
1 whir! and whirl with 211 mv nigh® (=irl arcund)
And now the whirls.are out of me (stoo whirling)

So°1 will rest as stil1 as can be. { sit down)

e |
Lix2:83

Calendar activiiy for this month. Concentrata cn wnat the name of yestarcay --
Was, tamerrow, today, day after tomorrow.

"M GOING TO GIVE YOU A WORD AND WHEN YOU TELL ME IT'S 2PPOSITE YOU CAN JUMP TO

FIND A TOY."

Free Time Tip:
_if necessary ( a chiid may get hurt} interwere in
, 2 disagreement and ask both their side of the story.
tisten and usually both neeé to znologize.

W
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"TODAY WE HAVE QUR LETTER FLASHCARDS." Go through them 2as a group and nzre
them in order. Then mix them up and ask them to name them as 2 group. Tne next
“ire you 5o :hrcuch each card trace the letier as if you were writing i%. - When
you do-it turn s¢ your back 15 to the children and hold up the card in Front of you
ard absve your head so thay can see it. Have them trace in the air while you itrace
en paper. Go through the cards onca. ’

L3
“DCES ANYCHE REMEMBER WHAT 1 SAID WE WERE GQING 7O 20?7 * {use yssterday's work-
shest today} I'LL HOLD UP EACH -PAPER AND YOU TELL ME IF IT'S YOURS. PLACE THE
PICTURE RIGHT IN FRONT OF YOU. WE'RE GOING 10 SEZ #O4 MANY THINGS WE CAN 5aY
I3CUT THIS PICTURE. LOOK VERY CAREFULLY. REMEMRER YOU CA SAY THINES ABOU™ WHAT
. TEEY'RE DGIMG, WHERS THEY ARE, WHEN THEY'RE DOING IT, THE SIZE OF THE THINGS, Wi
F COLSR OF TEINGS, WHAT THEY'RE WEARING, WHY THEY ARE COING IT. W WANT 70 SEL ROY

M3 WE LA MAKE QUR SENTTNCES.™

Ask specitic questions 1f they don't offer much:

Who 1{s in the picture (boy, girl, dco)
Whet are their names (dog -tso}
Are they big or small
Are they the same age
Do you think tney are brother ané sister or just Triends
What are they doing
. What is the name oF the book they are reaging.
Are they inside or cutside T,
What will they do after they get dene with the szory
Bsk deserintions of clothes/hair, erc.

“TEAT'S A LOT. YOU JERE VERY GCOD. WHEM YOU-TRKE YOUR PRPE3 HO¥I CIAT SHTU
4GLR SARENTS AND VELL THEM THE STORY WE TOLD TGCAY. ALSS 3HCA ThEM ki !

THZ CSCE WITH THE MUMBERS AHD COLCR WCRDS,"
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raterials needeq:  yesiersay's worksneet, latier flashn

— ) R carcs, bearbzas.
Total  Group
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$:35

(12:30)

Clean up. %When rocm is clean, meet in mesting place. When all are sitting
quietly checse scmecne to inspect the roem and ask scmeons to finish cleaning any-
thing that is jeft. Then szy, "TODAY WE WILL GO QUISIDE TO PLAY A GAME CALLED,
‘UM, RASEIT, RUM'. WHEN I CALL YOU, YOU MAY JUMP LIKE-A BABBIT AND LINE UP AT TEE
COOR TD 22 QuT.®  Lead shildren out 42 2 sitiing place wnile yeu 2xalzin how the
came is 2layed. .

There are 2 groups of players: the rabbits, zbout threa Tourths of the
siayers, 2nd the foxes, the remaining cne fourth. A definitz space it cne
end of the play arsa §s the rebbits' home and the remaining space is the
wocds. The foxes roam about n the woods and the rabbits venturs forth

in search of gcod. The teacher calls, "Run, rabbit, run!" This is the
ieral for the foxes to chase tha ratbits. I¥ a rabbit is tagced by &

ToX Sefore he reaches heme, he Seccwas a fox and assists in tagging zhe
other rabbits In their next venture forth. The children are urged o try
£a be the rabbit who is caught last.

n

Teaching suzgesticns:

1. Clear the rabbits from the space called the woods afier sach chase so
+hat all ray see who was cauckt and who are the foxes.

2. After the game has been played several times, appoint one c¢f <ne
cniicren to be the leader of the Toxes. He gives the sigral.

3. EZncourage venturing., Sucgest that real rabbiis are very darine and
that they venture far. :

YTE ¥3L ZRE A GIRL AT TABLE (number of tabie) YOU MAY R 70 LiNE WP 35 &3,

"IF ¥CU IRE A 30Y AT TABLE (number ¢f table) YCU MAY RUN TO LINE UP 0 50.°
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Come in. 5it in mecting piace. When all are sitting quistly take attendance
using caunting frame. Children skip. All count in unison. Just for fun try counting
by zans ‘w0 100, Push over a whole row of Eeads at 2 tirme.

HE KT E 3 . ) i
Vrem amy ¢ R .
la=ileta) ! - y
¢ zaview all alphaket ietter card sounds you think children are weakest en. &0
tais out of saguence. ¥eap pace Fairly quick and ¥un!
Fingarplay  22: -
T have 10 little ¥ingers {hold up 10 Fingers - use wmotions
And they all Belcng te me. as indicated by werds)
I can make them do things, :
Would you 1ike to see?
1 can close them up tight (make fist)
t can open them wide ({open up again)
I can hold them up nigh. -
I can hold them down low.
I can wave them to and fro,
And I can Told them just so.
R ) -
{11:G0)
- i.
Calandar activity Sor *his ronth. Talk about the year.
amT wAUD MAMT §TAITS JRT SAME 28 [say words with same starting schnus as
childrents names) oL MAY TIPTCE TO FIND A WOY.Y
! }
frea TimaTip: !
“otice wno is using what *oy, 5o if any are |
Tef: cn flgor later, you can ask specific .
child to put it away. |

"y,
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"EARLIER IN THE WEEK WE HAD A UCRKSHEET WHERE WE COLORED IT WITH CUR SPECIAL
NUMBERED COSE AND YHEN THE NEXT DAY WE TALKED ABOUT ALL THE THINGS E COULD SAY
ABQUT THE PICTUSE. I WAMT TC SEE HCW GOOD YOUR MEMORY IS. START TELLING ME ALL
THE THINGS YOU CAN REMEMBER." (Do not show the picture - This is from remcry) I
they have trcubls coming up with things you can ask some of the same questicns
Tisted on day 2 of this week {calor, size, shape of dhjects, people).

-h

Yhen they zre ro longer cffaring ideas Bring cut the pisturs and say, "IS THERE
AMYTHING YOU CAN SZZ NOM THAT WE HAVE FORGOTTEM TO SAY?" * Be sure to notice i¢
any child doesn's offer much inTormation other than being shy - write his name fo work
individuaily with him or a review cay.

"WESTERCAY WE PLAYED DRUMMER. HOW MANY DRUMSTICHS (blocks) 0O I HAVET * (1)
TCOAY I'™ BOINE TO HAVE 2, .I'M GOING TO ASK THAT YOU BEAT YOUR DRUM ZXACTLY LIXE

I 20 SO WATCH. PASS 2UT 2 TRUMSTICKS (hlocks) FOR ZACH CHILD, UATCH - EZYERY-
ONE DD LIXE T 70 - §E| WALT UNTIL I'M DOME SO YOU CAll DO 'HE WHOLE THING, CKAY.
MY TURNM

tne hand Wait Giher hand © T

tap, tap tap, tap

%ap tap, tap

New call on students individually. Don't call on them in the order thut they
are 3ittina. Sncourage them to ccunt to themseTves to help them rememper.

Ons Rangd Uait {ther hang

t2p, 23, *3p . v2?

tan, tap © tap, tap, tav
ta2p, tzo, tap, tap tap

+ap tap, tap, tao
tap, ten, tap tap, tap, tap
Tan, 2o tao, tap, tap, tap
tzp, tz», tap, tap tap, tap

tap, tap tap

+ap, tan, tap tap, tap, tap, tan
f2p - tap, tap, fap
+z2p, tap, tap, tap, tas tap

(1]

- -
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- . Hatarials needad: blocks. roiled up newssacsr, tesad
iO“\‘O-\ GFQU.D to stav in place for gare. .
- 1] ' . -
ERH _I
{32:30} :

Clean up. When rcom §s clean, meet in weeting placz. Yhen all are sitring

-guisatly checse scmesne ¢ insuect the room and ask screbne to finish cleaning

anyining that {4s 18tt. Then say, "WHEH TCUCKEES YQUR EL3OW, YZU MAY LiHE UP 70
5C JUTSIDE.® Lead thildren autside to play 'Swat the fiy" (This is game 2 2.
You've nlaysd it Sefore.) . T

PR

(1:00) . »

ABEM I TAP YCU, YOU WAY CHCCSE ONME PERSOM WHO IS SITTVINE (ICILY AND TAP
HIM T3 SKIP 73 LIME LP 7O G8. AFTER YOU TAP OME PERSQY YOU MAY SKIP TC LINE 4P
TCS0."  Teacher touches 3 children on head. Thosz children eacn touch cne child,
“=en those 3 chcesen each choose GhRe...

LA}
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Total Group

73 !
{10:30} :
Came in. Sit in meeting place. When 211 are sitting quietly take attendaacs

using the ¢counting frame. Chiléren will hen on one foot then midway swi*ch faatk,
{If they can't do it, they may chance Teet when tired.)

7385
{10:45)

Roview a1l letter names (enimal zlphabet cards) in reverse abc order.

Play Simon Says.

B8:C0
‘{11:00)

Calendar activity for the month,

H1F YOUR MAME STARTS THE SAME AS (say words with same starting sounds as
children's names) YOU MAY WALK 70 FIND A TOQY."

Free Time Tip: 1
Aide: Divide up colored chalk - 2 containers
per table, assorted colors in each. :

i

*
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. €all each student up o work indivicuaily on one of the follcwing depanding on
wnat they c¢an do. Pick the level tnat each student should do the task. Do not
azve all the students do sach Jevel. The variety is provicea so you can picz level

T cifficuity Tor caifid. -

L

IFTASLICR WrISING RLTSers:

Zasiest: 1. You write the number on the paper while the child walches.
v Aaverage: 2. You show them the flasi card and they writz it Trom that.
Hardest: 3. Vou say the number and child writes it without seeing it.

Fractice Writind their names - TIVST N2me oniy:l

fasiest: 1. You print it in big print and have the child trace it. {shox him
where to stzrt sach letter).
2. You print it in dotied lines (space the Yatiar scmewiai apart)
and he fraces 1. 77! & }
3. You print it on the same paper (space Jetters apart) and he prints
each letter under yours. fﬂl
P rek’ e.
4. You shcw him his name on znother piece of paper while he tries 0
print it.
5. FKe prints his name without locking at anything. -~
flote: If he can do this you can start to work on his Tast name. He should be
orinting his name on his worksheets too.
Any time left over may be ysed for improving lew evaluaticn areas Trom widyear
zesting,

]

&
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#ateriais needed: colored chalk, 12 x 18 wnite faper.

Totol  Group

§:30

{12:20)

Clean up. Yhen reem 1s glean, moet in meeting place. When all are sitting
cuietly choose someone to inspect the room and ask semecme s finish cleaning
:n;tﬁtnu that is lefit. Then say, "TCDAY HE WILL ILLLSTQAT: 3L° STSRY. LET'S READ

17 ABAIN TO HELP US REMEMBER THE PARTS YOU #ANT T0 MAKE A PICTURE ABQUT."

rRead stor®,

Talk about which parts they may want to draw. Say, "TCDAY YOU GEYT 70 USE CHALX.
voU CAM MAKE VERY DIFFSREHT COLCRS WITH IT THAM YOU CAN WITH CRAYON. THE GMLY THING
vou YEZD TO MA C? QUT FOR IS SMEARING AND SMUDGING. IF YQUR ARM BRUSHES ACROSS
YCUR DRAMING, IT WILL MAXE THE LIMNE SMUDGY. SCME THINGS YOU MIGHT WANT SMUDGY, LIXE
CLCUDS OR WATSR, 3UT MOST THINGS YCU'LL MANT TO BE CLEAR SO THAT WE WILL XNOW W3AT
IS PAPPEYING IN YCUR PICTURE. 23E SURE TO USE YCUR WHOLE SPACE o |-= ’AFFQ T
oUST DRAYM ONE LITTLE THING IN THE MICDL THAT'S WHY YOU BAVE A BIG PAPER - 530 TRAT
LOTS CAN HAPPEN 1IN YQUR PIC:URE. WHEN YOU FIﬂISH YOUR PICTURE, YOU MAY HAND I7 IN
AND FIND A PUZZLE TO DO UMTIL ZVERYCGHE FINISHES.®

Write children's names on papers and hand them cut 25 you do this, CJhildren taxs
the paper to their tabls and begin to draw. Encourage irying many colors. <Cemaliment
those using the space well and finishing their cictures carefully. Send children

] who rush to {inish or do not do their best back to do so. Save these pictures for
nexs wesk, -

LJ:Lﬁ
{1:00) i

SHHEN I OSHAXE HANGS WITH YOU, YOU MAY SKIP 70 LINE WP T2 &C.°

v

e
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