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PROJECT EVALUATION SUMMARY - PART 1, page 2 

Primary Education Improvement Project 633-0222 October, 1983 

Action Decisions Responsible 
Action 

Date to be 
Completed 

6. A system for compiling exact numbers of teachers 
attending workshops and spinoff workshops should 
be initiated. MOE, OU January 1984 

7. The assignment of additional staff for the MOE 
In-Service Unit to coordinate workshop 
scheduling should be examined. MOE, USAID/B April 1984 

8. Responsibility for formative evaluation and 
feedback on the impact of the project at the 
classroom level needs to be established. A 
consultancy by Dr. Lynch would be valuable. MOE, USAID/B January '984 

9. The Project Advisory Committee should meet 
regularly to discuss progress of the project. MOE, USAID/B January 1984 

10. The possibility of creating an incentive 
system or career ladder, should be examined 
(see Evans Report). MOE January 1984 

11. A records file should be established at 
USAID/B, so that project statistical data are 
readily accessible. USAID/B February 1984 

C'
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The Prinary Education Improvement Project set objectives to 
establish a new, university level pro-service orogram for 
teacher trainers and supervisors, and to strengthen in-service 
education I'for prinary school Leachers. 

At iLs mid-point. the project has made excellent progress in 
Lhe pro-service program and very good progress in the 
in-service program. Inputs are basically on target. Outputs 

are pro-ress esjel' inr and 'ill make additional gains with the 
institution of techer performance assessments and feedback on 
the iinpact cf the project at the classroom level to project 
advisors and administrators. 

Two ar3as .hou.1d receive special attention to ensure 
hievamen L of oro ject purposes: 

a mativs uait.ion 	 bLter collection,o-;r ,va:. includ inc dat.a 
:ec i al [- Lhe. eacher r'er formance assessment and primary 

School :.aaving examination scores 

b,, 	 Instiittionai.at ion, for Lhe pr e-service prcogram in 
fsendiing a I1at.sLana participants For Master 's degree study 
=o.-lical US aculy wi 1: be established by 19086; and for 
the inP-'r vice program, in coordinating programs among U3, 
OU and ' so th at 1: al UB, TTC. EducaL ton andS: Center

other .E s-- - f ,an continue L ) d e i ver hi q 1h quality
 

-	 oqr af*if.t'er 


A L I .. 

a_...::.n KEvalua:in: The USAIDiB Scope of Work called for 
E ......................-T.. D LO Y
 

.	 rhe 2 project prCgs and in format Jion'i PCh:i) -S securing 
to .-upport continued eva.uat ic3n w i Lh pr i mary cus on the 
teacher t ing and t.1 1ir in tre pilot,ai wor Ishchos imPact 

schoo-. .Oat eLo q:% fim workshcp
a e atnered parLicipants 
and ot.hnr schcol . .cher 

b. r. . :.. i: . : 3-24) s aLed the 1c9S3 mid--coint 

evaluai on *ae to cakeF . wees ano to c-Dncern the l low ing: 

i) 4'- ti ven-. s of --raining at: the school. l.vel
 
2) I mpact on teacint n of Sets,.ana and Eniglish
 
3) .,.moact on r olas of heaCI t.eachers
 
4) Ef (:ct iv.nss and acc:eptance o the concept o
 

nst ruciona! leadership teams. 

rt-odo IcC 

*1) 	 Team 
o_.....'1e=t d 	 ea I.cJ._.__._. c.,1---1 d % f e r u-tI, aa , 

-Ur. 	*~ie-,il7e-a:c.Ic r o .. , Leader Cf ullt :ime) . AID/W 
F'. V. -ap ,uma,Ootswana Mini -ry of Education 

(NGE) Acting C) - SecreLarySi 	 rn -ieit 

Best Available Document
 

http:l7e-a:c.Ic
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-Dr. Bar'nabas Otaala. University of Botswana (UB): Dean
 
of the College of Education
 

-Dr. Laurie Maillau;:, USAID/Botswana, Acting Project
 
Manager
 

2) 	 Tylt: Seven working days were available for data 
collection and joint analysis thereof. One and a half 
oays were used for report editing and Presentation to 
USPID, MOE, UB., and Ohio University (OU) 
representat ives. 

3) 	 DaagACo.l.ctioand na1vsis:: Since only one person
 
was available full-time for the evaluation, it was
 
quickly decided that data would have to be collected
 
Lhrough interviews of OU U6., and MOE personnel., review
 
of OU reports and USAIDI project files, and a one day 
field trip to the Lobatse Teachers College, the 
Education Center there., and Mogobane Primary School. 
Thus, Lhis evaluation is based on secondary sources and 
a case studv.. Steps are being tal::en by MOE, USAID: and 
OU toward establishing in 1984 a continuous formative 
evaluat ion feedback system from the primary school 
.vel to the MOE-USAID-OU proj ect planning level.
 

The evaliuation team anlavzed the project's framework 
and listed persons to be interviewed and reports and 
i t reviewed. The leader carried out most..... 

Wi.n':.erviews and rIe,1orL review . but was assisted by the 

other team membears-, wit" 'whmshe consulted on 
questions and di:rect.":ions for tha evaluation to fo.liow. 

On September ;29?., the Learn met with Ms. Lucretia Taylor, 
USAID Evaluat.ion Officer, and Dr. Ann Domidion, newly 
arrived UWmAID Human Resources Development Off icer, to 
discuss the data and to form recommendations,. 

On Octob.'r 3, Dr. Meadowcroft presented a draft Project 
Evaluation Summary for their review. On October 4, the 
revised draft FES was presented to MOE, UB., OU, and 
USAID reoresentatives for their consideration and later 
app rova.
 

4) 	 Persons inter/ iew!eo :: 

a) 	 MOE 
-Mr. Jakes Swartland, Acting Permanent Secretary 
-Mr. P. V. Sephuma: Acting Deputy Permanent 
Secr etary
 

-Mr. M. K. Moqasha, Acting Chief Education Officer
 
for Frimary Education and Teacher Training
 

-Mrs., M. Lesolle. In-Service Leader
 
-Mr. Jack Purves, Advisor., Primary Education 
--O. Murray Simon, Senior Plann;ing Officer 
-Dr. Br'an Ax tel i ., Senior Research and Tesing 
O f fi cer 



-Dr. Jack Reed, Science Education Advisor,
 
Curriculum Development Officer 
-Lobatse Teacher Training College (TTC) Principal 

-Lobatse Education Cent-r Officer 
-Lobatse Regional Education Officer 
-Mogobane Primary School Head Teacher, Mrs. Makepe 

and 13 other teachers 
-Mr. Drake Selwe. President, Botswana Teachers' 
Union 

b) 	 UB 
-Dr. John Turner, Vice Chancellor of University of 

Bot swan a 
-Dr. Barnabas Otaala, Dean, College of Education
 

c) OU 
-Dr. Don Knox.. C1hief' of Par"ty, 

Cur r iculum/Supervision 
-OU Team Members (Group Interview) 

Dr. Mar ion Blue (arrivec 8/83), Math/Science 
Educ. 

Dr. Luther Hasely (arrived 8,33), 
in-ser vice Educ 

Mrs. Janet Ramsay, TESL 
Dr. Iva Zajicek, Lang. Arts/Reading/Soc. St. 

Educ. 

-Ohio Universitv Reports No. 1., 2, 3
 
vs - Contract Amendmen 

-Ohio University Report by Dr. Max Evans (1/83) 
--Ohio Univ'serit y Report by Dr. R. A. LeGrand (7/83) 
-F'roposed Project Evaluat ion Plan, Dr'. F'. D. Lynch 

(1/82) 
-.Evaluaticn Report by Dr. F'. D. Lynch (10/82) 
--USAID project iles 6,-0222 from 19SO to 1983 
-MOE Report of the P'rofessional Visits to Teacher 
Train n.g Coileges, 21 - 2Y March, 198:; 

-Ohio UnL ivrsitv LJSAID 	 and t 

15. EXTE-Ri:L.F.CTO.. 

a. 	 No major c:hanges in project setting have occurred to impact 
on the project.,
 

b. 	 The assumptions have been vali.d, with one exception:: The 
MOE has not been able to release all of the participants as 
scheduled. 

16. ,F'JI . 

Overall, project inputs are on target, as indicated by 
interviews and report reviews. Quantitative information, such 
as inventories of commodities or r'ecords of workshop 
attenoance.. are not easily available. This type of information 
is essential to sumport an evaluation, particularly at the end 
of a project and should be readily accessible in project 
reports or fi les,. Chan es in inputs ara as -follows: 

Best Avei ble
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a, Tecn ialIssistance 

Based on the recommendations of the 1992 Evaluation and
 
1W83 Evans and LeGrand Reports, the OU-USAID Contract was
 
amended to provide a sixth long-term technician, who will
 
train other OU advisors, US Education Faculty, TTC Tutors,
 
Education Officers (Wormerl- called inspecLors), and Head
 
Teachers in use of the Georgia Model Teachers' Performance
 
Assessment Instruments to observe teacher competencies at
 
the classroom l.evel (11/84-12/85).
 

b. T r'a in ;!nfl 

Loag_-_T erL.. The US Staff Development Fellows Program is 
significantly beh:ind schedule due Lo the difficulty of 
releasing qualified candidates. Four left for training 3 -­

4 months late; two were 16 months late, according to the 
Proposed Schedule of Events in the F'P,. Annei: C. The MOE 
and the US are so short-handed Lhat Lhev cannot release 
apprc''ed candic:at.es on schedul.e. ?art.icipants have been 
:i.der:i.fied Lo study For Lre Master of Educat ion Degree, as 
f i '.o .s. (Fi.,v' ave cur'rently in Lraining..) 

Zi ao2SuyI.Li ,no(v:d 	 Un iversity 

Soc ia .lStud i..,<= 12/8 . - 12/83 	 Oh io 

Admin:istraL ion 12/82 - 12/84 	 Ohio 

Re,.d.i ng 	 12/82 12/4
,- Ohio
 

Earl y Childhood Educ. 12/ 2 - 12/84 	 Ohio
 

Guidance &:Counseling 12/82 - 12/84 	 Ohio
 

Media Development 1/84 - 12/85 	 Indiana
 

Mathematics Education 9/83 - 8/86) 	 Ohio Un.
 

"Teachina Enlish as a 	 Studies being 
Second Language 1/84 - :/86 	 arranged at the 

Un .i.versities 
of Indiana, 
Pennsylvania 
State, or 
Co 1 umb i A 

Curriculum .for MOE) 1/84 - :1/86 	 Pennsylvan:ia 

St ate 

Participants for Science Education (US) and 	Adm:inistration
 
(MOE were identified in the last quarter but they must
 
depart soon so that Lhe complete their oroorams by the end 
of the project (5/36). They should have departed For 
Lraining :in A._gust, 1 83 se., .-S o. m M_1gLat:*__on_... __. 

http:ao2SuyI.Li
http:candic:at.es


One short-term parLicipant was sent to a TESL workshop. 
Sixteen p/m remain to be provided; some could be used for
 

participants to study operations of innovative schools in
 

the U.S. and seek new educational concepts appropriate to
 

Bot swana. 

c. Co.nm od i. t i es 

Long lists of books and materials ordered in tia U. S. for,
 

the UB and TTC libraries and Primary Education Center (PEC) 

media =enter are included in OU Report 1. OU Report 2 

indicates these purchases were delayed until PEC completion 

(3/83). Books are gradually being delivered to the
 

libraries and media canter. Inventories and distribution
 

lists are available, and copies should be provided for the
 

USAID files for future evaluations.
 

The lists contained U. S. published materials, virtually
 

none an Arica Through local purchase orders., OU has 

L:ought J.ccal materials, such as the Rainbow and Mac:Millan 
series - both African and Social Studies texts. However, 

addiLi .nal culturally relevant books and materials, 
published in the U. S. and Africa. shouid be selected 

jointlv ov UB, MOE, and OU. and ordered for the project
 

.. Numberlibraries. See ec:Tmendat ion 2 

d. C o..nst r"uct io.n........................
 

Architec:tural plans for the Pri nary Education Center wper,e 

approved by USAID,. MOE, and UE (after consid"rable debate 

on the number of offices and classrooms) so construction 
could begin before the OU team arrived. Unfortunately, PEC 

lacks enough stcrage space for media production, which 

overflows into two fil:,m viewing rooms. The PEC media
 

cart..er has a built-in concrete distribution desk a.nd 

wall!-bookshe lf that do not permit flexible use of the
 

center. Purchasing additional cabineLs and shelves would
 

r aduce the problems. SeeRecommegndationNuber _. Needed 

additional off ices and classrooms can be requested from UB. 

17. OUTPUTS 

a. .. gq-,o.a .nat Q83 
L.orrss.: The Primary Education Department has occupied
 

the new PEC and student hostel and is in full operation;
 
with four OU faculty. There has been a very high demand by
 
primary educators to study for the Bachelor of Education
 

(f'or future TTC tutors and MOE staff) and Diploma (for
 
future education offic:ers and inspectors). All primary
 
educators can take the entrance examination. The best
 

candidates are interviewed. About 1 in 8 applicants is
 
ac:cepted. The 90 students have proved mature and
 

motivated, since each has previous primary education
 
Leaching experlence. 
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The concept of a common first year of studies, Leading to
 
performance-based seletion for the Bachelor or the Diploma
 
programs, has been established. In 1963, the UB Senate
 
approved one candidate for transfzr from the Diploma to the
 
third year of the Bachelor of EdcL:ation program. Another
 
student transferred from completion of second year' Diploma
 
to second year B.Ed. The procedure after the first year to
 
transfer diploma students from the Diploma to the B.Ed.
 
program and the concept of advanced placement based on
 
performance and ex.perience need to continue. See
 
R....-c. n . .ion_ N mber A
 

::re-Service training, particularly, in this project, is 

located at one site; curriculum and materials derive from 
more standard models; time and transportation needs fit 
the daily rcutire, and a university or collee may not 
necessarily need to coordinate with a Ministry, unless. 
government teacher certification is an objective. This is 
no'. Lo sV pre-serv:e is easy. The MOE, UB, and OU have 
made a major eflorL., resulting in a functioning pre-service 
pr(gr'am ano preparation toward localiizat ion. Dr. A1 Leep, 
who worked on Lhe ori. nal pre-service program design, 
should return to B-otswana to review, t.he pre-service program 
in oer aL ion. S.ee R .N.,enda..i Number 5. 

1) .ci i:...T.r..e.: Seventeen iatswana UB graduates with.
 
B.Ed. degorees per year qualif'ied as TTC tutors.
 
Education Officers, and MOE staff..
 

.r res.. The fir'st B.Ed. class will graduate in 1985,.
 
Since 1991., twenty new students have begun studies each
 
year. There has been only one failure, who repeated
 
the 	year. 

2) 	Seclfic Tlaroet: Eioh",. ,aLswj.na Diploma graduates per, 
year, qualified as Head Teachers (HT)., Deputy Head 
Teacher.s (WHT), Senior Teachers (ST), with increased 
pr f~essiona . skills. 

r:_gresp Each year since 1931, eleven new students 
have becun studies each year. In 1983, eight Diploma 
graduates began service as HT and DHTs. Of the eleven 
enterinc stucents, one died, and two were transferred 

Lhe ..oEd. program. The graduates should be followed 
up throuL:h the fcrmative evaluation teaching 
obser vat ion work:. 

3) 	 Specific Taroet. Ten Batswana with Master of Education
 
degrees replacing OU faculty in the primary education
 
department (localization).
 

gror.sa: Delayed, but still possible (see Inputs ­

Train:ing and Recommendation 1.) 

1r]ML i Q sas %o Aic 
." f . :in-serv icr r airin .o:f and at 

o. 	 TOAret t LonAl, etab o -sesvse~t and 
'i= HT, DHT, ST 480 

pr.............i.... .......!s.a 	 schnoo li 

http:aLswj.na
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Proqres.: In--service has progressed very well in 

delivering workshops to teachers but not as well in 

establishing an institutional base in the MOE nor in 

measuring the effectiveness of teacher performance at the 

classroom level. In general contrast to pre-service,
 

in-service education, because it reaches teachers at their
 

schools, is a less structured and therefore more comple.
 

and di fficult task to carry out than pre-service
 
education. Fi rst, the teachers are found at many ,sites;
 

so centers, such as the T'FCs, or means, such as the
 

multiplier workshops, must be identified to reach them.
 

Second, since teachers work with different levels of
 
students, OU has tried to keep content general. IFhird.,
 

educational materials must be prepared. Fourth: time
 

ouside of usual duties is required;; so some persons may 
eel overloaded. Fi_thi transportaLioin to in-service 

worksites is necessary. FiD jly, a Ministry of Education 
office must coordinate the various in-service activities; 
and, if another non-MOE croup g. ves the work.::sho'ps, that 
organizat:icn should cordinate with the MOE, 

i g)_s. _f i T.. • ............ C 

L:r.-ll. in order to maximize Lhe number of teachers 

reached and minimize Lhe weel.::s required aJay from 

clases. CU and MOE designed an annual series of ,5 one 

week rg.iona mulLtipiir workshops at the TTCs, 

EducaLion Centers, UB, and hotels, depending upon 
instituLional schedul.es. 'hlrtv Education Off icers, 
w:i.th th, HTs and 2 Sr- from :2 schools each formed 

leadership teams that aLtended workshops in mathematics 
and science, reading and lanquage arts, and TESL. In 

Li..u n, Lhe 30 teams Lauht weekend spin-off workshops to 

abouL 10 other Leachers aL each Leam's own school and, 
.iLh Lhe EO's assistance. traveled to another school, 

Lo teach about 13 other teachers. There are 3.0 teams 

490 teachers) wor:king with 60 paired schools; Lhus 
.ome 69O other Leacher's should have been reached in the 
spin--o ff workshops during Phase I and II (1982 and 
193). Some leadership teamS ug.ht spin--offs only at 

the:ir own schools (10 - 20 other Ts) because of 
transportaticn problems; but others held spin-offs at 

4 or 5 schools (up to 75 other Ts). One Education 
OfFice- gave seventeen spin-off workshops. In sum, a 2 
year systematic cycle of regional and spin-off 
workshops has been implemented, but numbers of 

beneficiaries can only be estimated until total 
attendance can be compiled. SeeRco 4mendan Number 

2) 9.p e-ci_:_c t Effag' t iv In S rvi e E u aL 

Proqress: Anecdotal information. MOE officials 
and staff, at the Regional Education Offic:e and at th' 
national level (including Lhe head of the Botswana 
Teachers Un ion), epressed supportx their 

http:schedul.es
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for the in-service workshops, in such terms as "a
 
benefit," a "blessing;" "teachers feel more
 
self-confident;," "teacher-student relations are
 
betLr." Some atLitude and opinion evaluation daLa
 
were collected at workshops and are judged positive.
 

At Moaab.neSchool, the HT said that the workshops had 
helped her with new k::nowledge and skills in school 
planning and organization and in teacher supervision. 
Other Ts in four second and fifth grade classes showed 
materials they had made at the workshops in 
mathematics, reading, and TESL.. 

Follow-up at schools has been done by tne OU team and
 
by Education Officers. However, it is still difficult
 
to judge how many of the 30 Learns are really affective
 
in the spin-off workshops. Also, there is some
 
indication that the project may have been seen as an 
"overload" n, Es. OnQ wonders also at 
a possible
 
uver load fWr' OU facultv who spend '0% of their time in 
pre-service and 50% in in-service 'workshops, follow 
up, Cur"ricu lum paneylsr etc.). OU faculty indicated 
thev adapt materials and methods to the Botswana school 
envir'onment, and that they check with teachers during 
workshops to .j tdc;e their understanding. 

Followi .g .ap the 1%92 Evaluation, two OU short-term 
consultants (Evans and LeGrand) analyzed the in-service 
p"oc.ram and re(commended a system for training TTC 
tutors. ECs and HTs in observation and assessment of 
t. ,cher rerfcrixance. The long-term team member to 
implement this per'formance assesism nt will begin work 
in L3anuarv l?84 for a two year assignment. Still. the 
infor'mation from these assessments musit be reported 
back to te MCE and OU so that formative evaluation 
feedback w:ili occur. This process data can provide 
c'Les Lo understand ing d i feraencas in the product data 
,'.'976 Primary School Leaving Exam results compared to 
19.2. 193 and laLer resuit.). age Recommendation 
NuTmber ,. 

Arg InstiLutional) S.. gci fic aet. Base for in-Service. 

I_:_...Coor: The Evans Report indicated that there are at 
least 13in-service programs but little coordination to
 
prevent time conflicts or too many in-service days.
 

There is one national in-service leader. It appears
 
this role is unclear since some expect her to teach
 
in-service workshops while others expect her Lo
 
coordinate them.
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Currently, the MOE is considering the reorganization of
 

teacher training into pre-service and in-service
 
sections, and the assignment of a Chief Education
 
Officer for Teacher Training. This might provide a
 

structure that would assist coordination of pre-service
 

and in-service programs.
 

The Evans and LeGrand reports explore ways for 20
 
leadership teams to work in coordination with the TTCs
 
and Education Centres and to strengthen the
 
relationship between pre-service (TTCs) and in-service
 

(Education Centres). An in-service advisor on the OU
 
Team will help in Lhis =oordination.
 

For the immediate future, the addition of an MOE staff
 
person to coordinate in-service programs will help.
 
See Recommendation Number 7. Meanwhile an OU team
 

member has been recently assigned to work with the
 
-present MOE iin-Service Leader,,
 

The MOE and OLJ both need Lo discuss and reach decisions 
on project implementation, particularly the in-service 

program. For example, interviews revealed that there 

are dif fering statements on tha (:riteria for selection 

of project schools, and there are differing statements 
on the relation between project workshop content and 

new curriculum syllabi. At project initiation. the 

Advisorv Committee met periodically to discuss issues 

and reach decisions, but in 1983 the committee met only 

once. It is suggested that the Advisory Committee meet 
regularly to provide a forum for interchange of ideas 
and reaching decisions. See RecommendationI\Iumber 9. 

4) 0 Lher n-yr vic qeR 

EOs received onre week of in-service training in early 
1982 and one week in June, 1983 by OU faculty and a 

short-term advisor.. Two more workshops for' EOs in 
addition to EO participation in the annual 3 teacher 

workshops are planned. OU i--s waiting for the go-ahead 

for 30 administrators (EOs) 3x/year for 2 years (Q week 

each) to partic ipate in wor.::shop/seminars. 

TTC tutors have worked with UB faculty under British 
Council guidance for one week annually to coordinate 
the TTC and UB curricula. 

To Eum up, linkages between the project in-service
 

workshops and regular MOE structures, such as the TTCs., 
Education Centres, Curriculum Development Unit and 
In--Service Leader Unit, need to be strengthened to 
ensure the institutionalizati:on of project in-service 
materials and methodologies. Recommendations 7 and 9
 



will help reduce duplication of efforts, and encourage 
cooperation to distribute w,orkloads, thus ensuring-that
 
project concepts are continued after 1986.
 

e
a.ne: g.nt iVe 	 r a t e in 

Pr!..og2_ess Thus far, opportunity for advancement has been 
sufCficient incentive for pre-service. Teachers' desire for 
more knowledge and self-improvement has spurred 
participation in in-service., Nonetheless., the MOE is 
beginning to consider a Career Ladder System that will 
reward those who seek professicnal qualification and not 
just those with many years of service. The Career Ladder 
would also reduce salary inequities. that now exist., for 
example, between a younger but more qualified EO and an 
older HT who receives a higher salary simply by years of 
service. The ,inancial implications of a Career Ladder are 
severe and must be seriously studied. See Recomendat ion 
Number I 

I3.. .____._ URPOSES_.__ROJECTF _. 

a. 	 "To establish a permanent capacity at the Univers:ity 
Collegs of Botswana to provide an appropriate and ef'fective 
4 Year' Bacheior of Education and a 2 year Diploma Program 
in Primary EducaLii n.," 

cL''tatu:!s _N:].. NiJN- Trhe of 
Depai tment of F'rimarv Edu=ation in the Faculty of 
Education at LCS for preparation of TTC tutors, primary 
head teachers. and inspectors &Education Offi cers). 

' 	 e) -.(EO %S)S) l.,.go.1._3d: operation a 

rors. .eyed g. The Primary Education Department 
alr-eady i functioning very ,well 

2) 	 EQJ..,'_ .,,;:: The ex istence and functicning of 
interagencv cmmittees a:oordinating US and MOE efforts 
in in-servic:e education and curri culum development. 

Pra~orss: Coordination of in-service has been through
US (OU)/MOE communications (:i.e. without Formal 
structure) and would benefit by regular meetings of the 
Advisorv Committ.ee. 

Coordination of in-service with curriculum development 
would also benefit from using this committee to 
encourage communication. OU faculty (and later., 
returned Batswana US faculty) also participate in 
curricilum panels. EOPS will be achieved in 19S4. 

3) 	 EAJ.'SNo. A majoritv of the primary education 
faculty at US will be Satswana by 1985., 

ErgregA: Achieveament is very probable by the end of 
1925 and certain by mid-1986. 

http:Committ.ee
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4) 	 EOPS No. 4: Seventeen Batswana will graduate from UB 
with B.Ed. degrees in primary education beg inning in 

194. Eight Batswana supervisors, inspectors, head
 

teachers, deputy heads, senior teachers, etc, will 

receive education diplomas, beginning in 1983. 

Egtgoq~ : The first B.Ed. class will graduate in 1985,
 

probably with students. The first Diploma class
19 

graduated in 1933 with 8 students. 
5) 	 EOPS No._5:: Library holdings and instructional­

resources in primary education will have been increased 

many-fiold at UB, at TTCs, and at Training Center sites. 

..ggg.j: Books, materials, and other equipment are
 

arriving rejularly at U8 and TTCs, Educational
 

materials from workshops are in use at schools
 

,Training Centers).. EOPS will be ac:hieved by 1985.
 

b. 	"To strengthen the capacity of the Ministry of 
Education , in cooperation with U8I, to organize and 

implement appropri,ate and effective in-service programs for 

supervisory staff and teachers.'' 

) 	 E.... No.. Head Leachers. deputy heads., seniaor 
Leachers in 400 schools will have completed in-service 

programs aimed aL improving instructicnal practice in 
the primary sczhcols,. 

r o ar es: EducaLian Leadership 
OfFic::er-1_. am .Members .Other Teachers Schools 

(at each of (:0 at Team's 
:0 schocls) School, 13 at 

another school 

HIT..... . ..DT&ST 

60
To 	 1983 30 30 60 690 

Addi i:nal 
to 1901 -- 20 40 46o 120 

Total 30 50 i00 	 155800 

2) 	 .EF'..S N.o. .7 Improvement in student performance 
resulting from teacher use of methods learned at 

in-service workshops. 
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E-r. .ess: Measurement of results (oroduct) in student 
performance awaits computer processing of data (1976 
Primary School Leavinq Exams compared to 1982 PSLE4 
then 1983 and later PSLE) for pro.ject, and other schools 
by the MOE Senior Research and Testing Officer. (NOTE: 
This EOPS is closely linked to the output assumption 
that HTs: DTs and STs receiving training will in turn 
effectively pass on their newly learned techniques to 
individual teachers serving under them in schools 
throughout the counLry.) 

3) 	 The establishment of a formative *avaluation/feedback
 
svstem of teacher oerformance in training programs in
 
the MOE and OU beginning in 1934. will produce data
 
showing the efFectiveness cf teacher in-service
 
training, regional ans spin-off workshops.
 

Achievement depends on rmsults of FSLE comparisons and 
feedback appli:ation of Leacher p-,r formance assessment 
findingzs toJ in-service worksheo: design. 
Overall. this EOPS can still be considered a good 
descript.ion o what should exist vhsn the proje&o 
purpose is achieved. One shortfall that could occur Is 
that teachers might not mass on training effeFtively to 
others; but Lhis can be dealt with through the teacher 
performance assessment and feedback process. Another 
shortiall ccu.1.d result from an un staLed assumption that 
U.S. tachi i ti..:chniques, matLerials, and teacher 
performance assessment in.-rumenta are readily 
adaptable Lo another socio-culL al environment. An 
educational anthropology specialist. particularly one 
familiar wiLh Bat swana teaching and learning, could 
advisa in this regard. 

19. GOAL 

"To assist Lhe BOE to increas. the access, .fFiciency. and 

relevance of primary education.'
 

a. (n.icator No. 1 Increased numbers and percentage of 
primary schooL age children attending primary school. 
Other projs:lts in Botswana, such as new school construction 
and additional teachers, may contribute monre to this since 
access already i. 80 - S5%. An Lmportant economiz factor 
was the reduction in school fees. which permitted 
enrollment to rise rapidly. 

b. Indicator _..2 - Students completing additional years of 
primary school. Automatic promotions have already 
contributed to a high rate of completion. IL is difficult 
to determine if a project such as this might make much 
difference. Social factors, such as Lhe national 
commitment tr education. are very important to this end and 
to No. I. 



c. 	 ..ndi_-- r ilo._:" increased scores on the Primary School 
Leaving Examination. This project should be a major 

contributor', through both pre-service and in-service 

education of teachers. Other projects that improve 

pre-service and in-se-vice, develop curricula, and provide 

books and materials should also contribute.
 

d. 	 I:ndi t, N_. 4L Better qualified primary education 

teaching and supervisory persnnnel. This project should 

have a major' impact compared with other projects. 

e .2 	:fndcator'::o. Increasing numbers of students and higher 

achievement at the Junior Secondary level. This project 

should contribute to the quality of student performance, 

i.e., achievement. However, the proposed Junior Secondar'y 
School expansion will have a greater effect on JSS 
numerical enroil ments as it. opens adclitionai places for 

PSLE A&B level passes who already are greater than the 
avai Iable JSS p iaces. 

Overall pr'ogress toward goal achievement is closely related
 

to achievement of the pro.iect purposes. Other projects do
 
contribute to access tnrough construction and by expansion
 

of JS opportunities. The'y also can contribute to the goal 

in the areas of culrriculum development, materials
 
provision, and in-service teacher training. However, the
 
Primary Eoucation .mpro-emEnt Project probably can make the
 

.great.est.impact. on quali :ity of Leah:Jing and learning, 
inc reasino Lhe qua.itative efficiency of primary education 
as evidenc d by SF'E achievement scores. 

c L198):20. Q MEENEF 	 Ao 

a. 	 Educators and Superviscrs Better Qualified Through
 
Long-T'e'm Tra iing.
 

m. f. Total 

Mast. er of Education Degrees 1 5 9 

B.achelor of Education 28 31 	 59
 

Diploma in Education 12 17 	 29
 

Sub-total 44 53 	 97 
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b. Educators, Teachers and Supervisors Better Qualified
 
Through Short-Term Training 

M. K, Total 

Short-Term Studv OuLtside Bot. -- 1 1 

Regicnal Multiplier Workshops 
Education Officers 24 6 (est.) 30 

Head Teacher,--, 3 27 (est.') 30 

Deputy Head & 

Senior' Teachers 6 56 (est.') 62 

c, Spin-Off Aork~hops 

Other Teachers at Team's 
Sho i 30 27C) (est. 1) 300(2) 

Other jeachers a,- 39 351 (est. ) 390} (2) 

Other' Schools 

Sub-Total 102 71 1 813 

TOTAL 146 764 910 

'Based on aver'a,aO% J T.- ,w,,omen, 10% mei 
'M.nimum beneficiaries, based on estimate of i0 at own school and 13 
at another. Real figures likely are hiigher but await MOE 
cormp i at ion. 
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21." UNFLANNED EFFECTS 

The establishment of the Primary Education Program has 
increased the load of other UB education departments which has 
implications for additional staff in the 1986- 1990 planning
 
cvcle.
 

22. LESSONS LEARNED 

a. Formative Evaluation 

The purpose of continuous, formative evaluation is to 
provide feedback information that shows if the project 
inputs are being delivered and if outputs necessary to the 
project purposes and goal are being achieved. If feedback 
shows that inpuLts or outputs are not being achieved, then 
analysis of the causes and changes in project design or 

.anagement required. point Dr.. D.is This was the of F'. 
Lynch's evaluat,:ion plan3 to collect anc assess information 
tm deL-r'mine 'wlha.t effects the project has on children's 
learn i ng-. 

Unfor LunaLalv. data, such as the exact number of spin-off 
w.jorkshops and teacher attendance at worl.::shops, and recor~ds, 
such as' inventories, were not easily available. Some of 
this problem is bering resolved with the MOE Senior Research 
and Testing Officer's ef forts to recapture attendance data 
from MOIE subsistence pavyment records. Evaluation records 
of workl.shops and spin-offs are available. Other efforts to 
gather in formati on on the effects of the project on teacher 
per formance_ ill begin with the long-term technical 
assistance in teaching observation, beginning in January 
1984. Teacher performance data are vital links between the 
:Ln-service (where data collection is to improve) and 
s-udent performance (beinq measured by the FSLE) 

Accessibilit of data :is important to a project. There are 
prob.raol. many more direct beneficiaries from spin-off 
workshops and hence indirect student benef'iciaries, but 
data must be avai.able t1to support tiiis. Al'thouglh many 
books have been distributed to libraries, and distribution 
lists or inventories were available Lo show p ro..j'ct 
contributions., tne information, although available at U., 

was not in USAID's files. This FES could demonstrate 
greater project impact and more beneficiaries i. ' data were 
readily available to show proc.rgss. Instead, many figures 
for impact and benefiLs have had to be estimated. 

Data collection and for'mative evaluation can be easily 
neglected in the daily demands of project activities.
 

However., data coilection and formative evaluations are
 
essent ial to a proj ect management system. See__
 

.,nr9 a and I 
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b. Follow-on PlanninQ 

The Primary Education Improvement Pro.ject is at its 
m:id-point; it has made excellent progress toward 
ostabli-hing a Batswana staffed pre-service education 
program and very good prooress toward improving in-service 
teacher education (with the aim of increasing student 
learning).
 

The objectives of creating a new pre-service program and
 

strengthening in-service are amnitious. Even before the 

project began, some expressed caution about the possibility 
of institutionalization of the two programs in five years. 
-aence, in lhe next year, the MOE and USAID should again 
examine this matter and beg:in discussion to determine the 

the kinds of follow-on that may be needed to support the 
efforts begun under this project. This might include 
fel owships for doctoral studies, long-term advisors to the 

'MOE tor in-serv icu: or dec:idincg enough has been done :in 
::rimarv and turning to secondarv and vocational education. 

2: .. s '.~.....:....... ........... ...
 

Attachment .. Eva.uat:ion Scope of Worl.::, Gaborone 3544 

Attaciment 2. iil d-Point Evaluation Plan, PP, p 23 - 24. 

Attachment 3. P'roject Logi ca Framework. 4 pp. 
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M COLLECT 

(=CHARGE TO 
091354z SEP 83 

FROM ICLASSIFICATIONANEMMSY GABCIWN U Ja"InED 

XXNFJw N/A1. 12356: -
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ACTION: SECSTATE WASHC IPMIEDATE 
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I D5 FOR Jean Keadocroft ST/ED 

1. Evaluation Team: 

The team for the subJect evaluation will be composed of 

the following individuals: 14r. P.Y. Ssphwim Chisf Ed 

Education Officer, Primry Education MZM and Zn-

Service Training, Ministry of Education; Dr. Barnabas 

Otmala. Dean of Education, Ifiversity of 8ottao; and 

Dr. Laurie Nalloux, Acting Project ianager, SI/Btwana. 

Ve ftjuest that Dr. Jean Peadoucwoft, AD/Washington, act 

as Toax Leader. 

2. Scape of Work: 

The purpose of this evaluation wili be to est.ablish 

Intarna consistency and viability of the pmject a to 

. ___:A R AN C E S : o 

PO:LTmylor
 

P~ts1er 

UN4LAIS SFED OPTIONAL FORM 153 
CLASSIFICATION (Formerly FS-413)
CLA5SIFICATOeNnuary 

1970153-101 Dept. of Stae 



secure pertinent inforution needed to support contin-ed 

project Implementation. It will establish qantatative 

and qualitative progress 4of the Primary Education 

ipcvewnt Project in meting Its original objectives. 

The ramifications of exogenous and unplawsed for events 

cn project Imlmetation will be evaluated. The 

relmncy of the project, in light of Its responsiveness 

totthe original educational developmat need, will be 

assessed and it will be determined ifany modifications 

In the design are required. 

Specifically it is proposed that the in-service 

education plan and the pro-service University of Botsmw 

progran plan be evaluated separately and as a functional 

unit which responds to Botswsna's educational needs. 

While structural chanrs occurriro at t4e policy level 

as a result of the project will be assessed, to the extent 

possible, the primfae focus will be on the project at the 
ucro-level, that is at the workshops, with teachers &ad 

students. The evaluatin will determine if teachers In 

the pilot sctols are using the skills and materials 

developed In tke workshops and in turn, the Impact this 

Is having on the students. Performance of the Bachelor of 

Education and Diploma students and the University will be 

assessed
L 

as well as the long-term participant training 

ICLASSIFJED 
Classification 

OPTIONAL FORM 153A 

:-15321 
IFormerly FS.413A)

January 1975Dept. of State 



UT.lassiatiaon 

3. USAID/Gatswnia proposes that the specific evalwtion 

design that is the identification of the overall app eah 

to addressing tte sbo; issiesp be prepared by the tea= 

leader in conjunction with otier members of tha tam upou 

arrval In Dots$m. 

4. The avaluation findings and vec.mendat-on will be 

prepavd In tte for'nat of a Project Evaluation Suxmry 

(?ES). Therafore, the overall re'iurvwnts of this 'bc­

t,.nt should be borne in mind when developing the 

-_J 

UXCLSSIFIED 
Classification 
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(Formerly FS.413A)

January 1975 
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Attachment 2
 

Mid-Point Evaluation Scope of Work: Project Paper, PP. 23,24.
 

•0. it is essential that a thorough evaluation of the training be carried 
out periodically in order that the plan for in-service may benefit fron 
th, experiences qained during the initial years of the project. The 
1983 evaluation will be concerned with the following: 

(1) effectiveness of the training process as it relates to
 
implementing the new curriculum at the school level;
 

(2) impact on teaching performance in English and Setswana;
 

(3) impact on the roles of head teach.-rs el 3. as inscr-ictional
 

Leaders;
 

(4) effectiveness arid acceptance of tUe concept of inst.uctional
 

lesdership teams using primary school personnel.
 

IL is planned to .jather data from ali of the persons who partici­

filnn peronr, who served as ,or~khop leaderspaltcd in the workhrp3, 

and resource parsns, and quite imoortantly, fi'um the F:iw'ary teachers
 

whose schCoos were invoived in the in-servAcie ,or'kshops in 1902-83.
 

Best Available Document 



Attchmn it 3 

PROJECT DESIGN SUMM1ARY 

LOGICAL FRAMLWORK 

Project Title & Number: Botswana Primary Education Improvement (633-0222) 

NARRATIVE StMMARY 


GOAL:
 

To assist the GOB to increase 

the access, efficiency and 

relevance of primary educa-

tion. 


PURPOSE:
 

1) To establish a permanent 

capacity at Univ. College of 
Botswana (UCB) to provide an 

appropriate and effective 4 

year Bachelor of Education 
program and a 2 year diploma 
program in Primary Education. 
2) To strenuthen the capacity 
of the Iin of Education, in 
couperatiorn uith the UCB to 
organize -4rd implrierit appro-
priate anr, erfrct-ite in-
service pro,rams ror super-
visory staff and teachers 

OBJLCTIVELY VERIFIABLE INDICAIORS 


Increased numbers and percentages of 

primary school age children attending 

primary school. 
Students completing additional y,:ars 

of primary education.
 
Increased scores on Primary School
 
Leaver's Examination (PSLE).
 
Better qualified primary education
 
teaching and supervisory personnel.
 
Increasing numbers of students and
 
higher achievement at the Junior 
Secondary level.
 

1) The operation of a Department of 

Primary Teacher Education in the 
Faculty of Education at UCB for 

preparation or IrC tutors, primary 

head teachers and inspectors. 

2) The existence and Functioning 

of Interagency committees coor-

dinating UCB and flOF efforts in 
in-service education and curriculum 

development. 
3) A ma.jorit.y of the primary teacher 
education Iaculty at UL'13 uill be 
Batswana by 1985. 
4) Seventeen Batswana students will 

MEANS OF 

VLRIFICATION
 

MOE national primary 

school statistics; 

Standard 6 & 7 and 

JC test score results.
 

UCB records and reports; 

Project evaluations; 
MOE records and evalua-

tion of in-service 

program, 


IMPORTANT ASSUMPTIONS 

Development of Primary
 
Education remains a top
 
priority with the GOB.
 

The supply of input­
level primary teachers 
wiTl be adequate over
 
the next few years to
 
meet the demands of an
 
expanding primary
 
school system.
 
Better career oppor­
tunities provided to
 
primary schonl educaLors 
through Lhe UCB degrce 
l rujyram will unhance the 
prestige oF prirnar, educe, 
tion as a career and gill 

continued 
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NARRATIVE SLN-4ARY OBJECIIVELY VLRIFIALE INDICATORS MEANS OF IMPORIANT ASSUMPTIONS 
VERIFICATION 

involved in primary education. graduate from UCB with BLd degrees in 
primary education each year beginning 
in 1984. Eight LBatswana supervisors, 

attract larger numbers of 
better qualified candi­
dates. 

inispectors, head teachers, deputy heads, 
senior teachers etc. will receive 
education diplomas each year beginning 
in 1983. 
5) Head teachers, deputy heads, senior 
teachers in 400 schools will have 
completed in-service programs aimed 
at improving instructional practice 
in the primary schools. 
6) Library holdings and instructional 
resources in primary education will 
have been increased many-fold at UCB, 
at iTCs and at Training Center sites. 
7) Improvement in student performance 
resulting from teacher use of methods 
learned at in-service workshops. 

OUTPUTS: 

1) Functioning Department of 
Primary Education as new 
entity with UCB. 
2) Batswana UCB graduates with 
BEd degrees qualified as TTC 
tutors, head teachers, inspec-
tors and MOE officials in 
primary education. 
3J Batswana supervisors, head 
teachers, deputy heads, senior 
teachers etc. with increased 
prufessional s;kills at the 
ciplorna level. 
4. BaLsuana trained in U.S. at 
I1S degree level in primary 

Classrooms, offices, hostel constructec. 
Teaching program in full operation. 

17 graduates per year with BEd degree. 
Most early graduates will staff tuacher 
training colleges. 

8 graduates per year with Diploma in 
primary education. 

10 participants trained to the 11S level 
working in Botsuana. 

GOB and REDSO engineering 
inspections; 
MOE in-service records; 
UCB records for Primary 
Education Report; 
Project evaluations; 
Reports of U.S. univer-
sity contractor; 

Academic records of 
Batswana participants 

Head teachers and senior 
teachers receiving in­
service training under 
the project will in turn 
effectively pass on their 
newly learned teaching 
techniques to individual 
teachers serving under 
them in primary schools 
throughout the country. 
GOB (MOE and local 
government authorities) 
will distribute requisi­
tioned teaching materialsp 
books and supplies to 
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education to replace U.S. 

project staff (localiza-

tion). 

5) Institutional base es-

Lablished for systematic and 

effective in-service training 

of head teachers, deputy head 

teachers and senior teachers 

at 480 primary schools, 


INPUTS:
 

A. AID Contribution
 

Technical Assistance
 
Long-Term Advisors 

I. Primary Education Adv. 


(curric. devel., super-

vision, admin; Team Leader) 


2. rath/Science Adv. 

3. Reading/Lang. Arts Adv. 

4. Teaching English as a 


Second Language (TESL) 

5. In-Service Training Adv. 


Short-term Consultants, 44 p/m 


Technician Support 


Training
 
10 Batswana participants to U.S. 

for 2 year MS degree in Primary 
Educstioii
 
Short-term courses in U.S. and 

third countries, 18 p/m
 

OBJECTIVELY VERIFIABLE INDICATORS 


7 others trained under SAMDP projecL 

to BS and MS levels. 


100-150 head teachers, deputy head 

teachers and senior teachers com-

pleted in-service training. 500 

primary school teachers from 250 

schools receive in-service training 

provided by 25 leadership teams.
 

$2,300,00 


Z 534,000 

$1,281,000 

$ 400,000 

U 

MEANS OF 


VERIFICATION
 

in MS program at U.S. 

university. 


MOE and UCB records; 

Building contractor 

records; 

Commodity supplier 

invoices, bills, and 

receipts; 

Progress reports by U.S. 

university contract 

team and short-term 


consultants; 

PEC and outside project
 
evaluations.
 

IMPORTANT ASSUMPTIONS
 

primary schools. especi­
ally rural schools on a
 
timely basis. GOB will
 
assign participants
 
returning from U.S. with
 
1S degrees to appropriate
 
positions in MOE, IJCO,
 
and the TTCs.
 

_U.5. university contractor
 
will be able to furnish
 
the long-ternm advisors
 
and consultants required
 
on a timely basis.
 
GOB will be able to
 

_i-dentify and release 
qualified participants
 
as scheduled for long­
term training in U.S.
 

continued
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Commodities 

Books, reference materials 

Instructional aids and equipment 

Supplies 


Construction
 
50% of costs of PEC and hostel 


Inflation (15% compounded annually) 

Contingency (10%) 

Total AID Budget 


B. COB Contribution
 

Technical Services 


In-Service Education 


Participant Training 


Support to U.3. Team 


Vehicles 


Construction 


Operations 


Other Costs (supplies, printing, 

clerical costs)
 

Inflation 

Contingency 

Total GOB Budget 


Grand Total Project Budget 


GOB share 


OBJECTIVELY VERIFIABLE INDICATORS 

z 239,000 
(108,000) 
( 88,000) 
( 43,000) 

MEANS OF 

VERIFICATION 

IMPORTANT ASSUMPTIONS 

715,000 

11,107,000 
663,000 

7,293,000 

521,000 

294,000 

480,000 

70,000 

82,000 

906,000 

280,000 

100,000 

650,000 
338,000 

0 3,721,000 

$11,014,000 

33.80 
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PRIMARY EDUCATION IMPROVEMENT PROJECT
 

633-0222
 

EXECUTIVE SUMMARY
 

MID-POINT EVALUATION, 9/83
 

I. What constraints does this project attempt to overcome and whom
 
does it constrain?
 

This project addresses the shortage of trained teachers in
 
Botswana's Primary Education system which contributes to poor
 
performance by primary and secondary school students,
 
decreasing their employability.
 

II. What technology does the project promote to relieve this constraint?
 

This project introduces educational techniques for inservice and
 
preservice teacher training, participant training to upgrade
 
(institutionalize) the Faculty of Education and the Ministry of
 
Education and technical assistance to strengthen in-country
 
expertise in education training.
 

III. What technology does the project attempt to replace?
 

Out-moded, ineffective teaching practices.
 

IV. Why do project planners believe that the intended beneficiaries
 
will adopt the proposed technology?
 

Qualified Batswana teachers and administrators are already using

educational techniques learned in preservice training and in
 
inservice workshops, successfully. Spin-off workshops are resulting
 
in greater enthusiasm for using newly acquired skills in schools
 
and classrooms although economic incentives are still lacking.
 

V. What characteristics do intended beneficiaries exhibit that have
 
relevance to their adopting the proposed technology?
 

Feedback from individual teachers and administrators is positive;
 
teachers have adopted/adapted many new ideas in their primary

classrooms. Applications for the Diploma and B Ed. degree programs
 
at the University of Botswana are at least triple the available
 
spaces. Master and senior teachers, chief education officers,
 
principals and head teachers give spin-off workshops in greater

numbers than originally anticipated without extra remuneration or
 
special certification.
 

/~ 
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VI. 	 What adoption rate has this project or previous projects achieved
 
in transferring the proposed technology?
 

By mid-point, it has been established that 60 primary schools, 120
 
education officers, head teachers and senior teachers and almost
 
700 primary school teachers have benefited from the inservice work­
shops, either directly or indirectly. Thus 30% of the targeted

schools in the project have been reached through a minimum of six
 
inservice workshops per school.
 

VII. Will the project set in motion forces that will induce further
 
exploration of the constraint and improvements to the technological

package proposed to overcome it?
 

Supervisors and teachers have shown an avid interest in improving

the teaching-learning situation through spin-off workshops in their
 
own schools and those near-by, and expressions of interest from
 
schools not yet involved have added impetus to the program. Class­
room visits by unannounced experts have revealed that teachers are
 
using techniques taught and materials developed in primary inservice
 
workshops with encouraging results.
 

VIII. 	 Do private input suppliers have an incentive to examine the con­
straint addressed by the project and come up with solutions?
 

A private university contractor supplies technical assistance and
 
some commodities for the project. A local contractor has built a
 
student hostel and an education centre on the local university

grounds. Traditionally, delivery of educational services, especially

at the 	primary level, is a public sector responsibility.
 

IX. 	What delivery system does the project employ to transfer th.: 
new
 
technology to intended beneficiaries?
 

Primarily,classroom instruction (preservice) and workshops (inservice).

Through inservice workshops, educators and teachers are involved in
 
classroom demonstrations, course planning, audio-visual materials
 
production and the creation of supplementary materials. Through

the Faculty of Education's Primary Education Department, education
 
officers, head teachers and senior teachers are trained to become
 
instructors in the primary teacher training centres and hold key

positions in the educational hierarchy in the country.
 

X. 	What training techniques does the project use to develop the delivery
 
system?
 

Through overseas participant training and in-country preservice

education and inservice training, the project has introduced classroom
 
teaching skills in language arts/reading (Setswana & English), social
 
studies, arithmetic and science and the production of audio-visual
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materials to enhance the learning situation in primary schools.
 
Depending upon levels required, in-country Faculty of Education
 
courses 	are offered in preservice areas for the Bachelor of
 
Education and for the Diploma of Education; inservice education
 
is offered through workshops and demonstration lessons to upgrade

unqualified primary school teachers. 
Spin-off workshops provide

inservice training to additional teachers who do not attend
 
regular workshops.
 

All participants have had some teaching experience; by the end
 
of the project, it is estimated that about 90% of those trained

will be women. The ability to transfer/communicate skills learned
 
to other teachers to achieve better classroom teaching and
 
learning situations is the crux of the project. In addition to
 
the 30% untrained, the project is reaching the "trained" teachers
 
who need upgrading in modern methods and techniques of effective
 
performance, through the 
use of textbooks and other teaching materials,
 
and a greater understanding of child growth and development.
 

Draft: 	 HRDO/USAID: omidion
 
Gaborone, Botswana
 
11/11/83
 

Clearances:PO:LTaylor (in dft, 11/17/83) 

, 1/1783AD: EButler 



