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SECTION I
 

INTRODUCTION
 

The Rural Primary Schools Extension Project: Radio Language Arts (referred
 
to hereafter as the Radio Language Arts Project or RLAP) is a five-year re­
search and development project funded by the Office of Education, Bureau of
 
Science and Technology, of the U.S. Agency for International Development
 
(AID). The program is designed to develop, implement, and test the effective­
ness of an ins-ructional system which uses radio to teach English as a second
 
language at the primary-school level (standards one to three).* Both qualita­
tive and cost aspects of effectiveness will be tested in this pilot project.
 
The end product will be a radio-based English-language program for standards
 
one to three complete with taped lessons (approximately 195 lessons of 30
 
minutes each for each school year, appropriate tests, teacher orientation
 
materials, and classroom observation and daca-gathering procedures). Although
 
the project has been designated for specific application in Kenya, it is
 
expected that the model which emerges can be replicated, with modifications,
 
to other educational systems in the developing world.
 

At the time of the original project design (1979), a specific project
 
site had not been designated. After considering several African nations,
 
Kenya was chosen in November 1979, and the project was modified and elaborated
 
for use in Kenya by a joint team of Kenya and U.S. specialist@. The principal
 
Kenya entity in the project is the Kenya Institute of Education (KIE) repre­
senting the Ministry of Basic Education, and the principal U.S. entity is the
 
Academy for Educational Development (AED).
 

The general project design is an extension of the instructional model
 
developed by AID and the Institute for Mathematics Studies in the Social
 
Sciences (IMSSS), Stanford University, between 1973 and 1978, when a primary­
school mathematics project was conducted in Nicaragua, Central America.**
 

The following pages provide a detailed implementation plan, based upon
 
approximately one year's experience in Kenya. It represents the cooperative
 
ideas, opinions, and research of both the Kenyan and American team members.
 
The following sections comprise the plan: 1) a brief description of the
 
project and its place in the Kenyan context, 2) identification of the host
 
country personnel and the current professional roles of both Kenyan and
 
American personnel, 3) a description of the instructional systes, 4) the
 
evaluation design for the instructional program, 5) a schedule of activities
 
by year, and 6) specifications of procedures for securing and maintaining
 
equipment.
 

* Kenya uses the term standard to denote the U.S. term grade. 

** Radio Mathematics in Nicaraglua, edited by Jamesine Friend, Barbara Searle, 
Patrick Suppeol Institute for Mathematical Studies in the Social Science., 
Stanford University, Stanford, California, 1980. 
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SECTION II
 

DESCRIPTION OF THE PROJECT
 

A. General
 

The Radio Language Arts Project (RLAP) seeks to develop, implement, and
 
test the effectiveness of an instructional system which uses radio to teach
 
English as a second language at the primary level. The AID-funded project,
 
with assistance from the Government of Kenya, is intended to provide informa­
tion to the Fenva Ministry of Basic Education (MOBE) and to other countries
 
about the effectiveness and cost of the radio instructional system employed in
 
the project. The project is to be implemented by a team of specialists, the
 
U.S. technical assistants contracted by the Academy for Educational
 
Development (AED) and the Kenyan experts provided by the MOBE through the
 
Kenya Institute of Education (KIE).
 

The project envisions the use of radio to reach, above all, the disadvan­
taged rural population for whom educational opportunities are frequently
 
limited because of poorer educational resources. For that reason, among
 
others, the radio English-language arts programs will be broadcast as part of
 
the regular school curriculum during school hours. The daily, thirty-minute
 
lessons will fill the English period in the timetable. As in the Radio Mathe­
matics Project, radio will be the major medium of instruction, with an impor­
tant role for teachers in pre- and post-broadcast activities as well as duriag
 
the broadcasts. The radio lessons are not in any sense an attempt to do away
 
with the classroom teachers or downgrade rheir role in the classroo., but are
 

rather to enhance their effectiveness in teaching a difficult and important
 
skill. This is, however, a different concept of educational broadcasting
 
which departs from dependence on conventional textbook-oriented instruction.
 

There has been little, if any, systematic investigation of the effectiv.­
ness of teaching English as a second language by radio to primary-school
 
children. But the evidence of radio's effectiveness in teaching mathematics
 
to primary-school children is powerful enough to suggest that it can be effec­
tive in teaching other basic skills. The Radio Language Arts Project is an
 
effort to demonstrate that within a particular educational setting, in this
 
case Kenyan primary schools, radio can be an effective medium for language
 
instruction. In addition, the project will document the instructional system
 
and the implementation scheme so that other groups can apply the English­
language arts materials to different cultural and physical settings.
 

B. Kenvan Context
 

The RLAP is consistent with the activities of the Kenya Institute of
 
Education (KIE) which regularly engages in curriculum design, development, and
 
evaluation in service to the Ministries of Basic Education, Higher Education,
 
and Cultu,* and Social Services. Through its Media Division, KIE also ragu­
larly develops educational radio support of the school curricula.
 

Although the intensive time of radio in daily broadcasts for a course is
 
new to educational broadcasting in Kenya, the developmental process is similar
 
to ocher curriculum and media ,upport projects At KIE. Typically, such acti­
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vities include the analysis of he particular needs of Kenyan children, the
 
development of curricula to mee. those needs, the writing of lessons, texts,
 
teachers' guides, and audiovisual materials in selected, representative class­
rooms. After a trial period, pilor aterials are reviewed and either
 
accepted, revised and accepted, or rejected for implementation in the Kenyan
 
classrooms. Implementation is typically in the hands of ministry supervisory
 
staff although school broadcasts remain in the hands of the Media Division of
 
KIE. This project then is typical of the KIE educational development process
 
of Kenya.
 

The outside funding of the project, by AID, requires the close coopera­
tion of the implementing agencies, the Kenya Institute of Education and the
 
Academy for Educational Development, the prime contractor with AID.
 

C. Goals
 

The project is comprised of two equally important parts: 1) the develop­
ment of carefully designed radio-based English-language instruction covering
 
the first three years of Kenya primary school, and 2) a rigorous evaluation of
 
these lessons in relation to Kenyan objectives for teaching English and the
 
Kenyan curriculum.
 

The basic questions to be answered by the project are whether radio used
 
this intensively can be as effective as or better than conventional classroom
 
instruction in Kenya, and whether the use of radio is cost effective in
 
achieving these results. Aj iin other curriculum development projects in
 
Kenya, the expectations are thc: new materials will receive thorough evalua­
tion through trial in actual c'.issrooms before decisions about implemantation
 
on a national basis are made. )ecisions concerning implementation of the
 
radio-based curriculum will be iade independen ly by the Ministry of Basic
 
Education on the evidence and r.comendations furnished by the project.
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SECTION III
 

IDENTIVICATION OF HOST COUNTRY PERSONNEL AND STAFF ROLES
 

The project agreement negotiated between AED and KIE, within the frame­
work of the bilateral agreement between the Kenyan and U.S. governments,
 
specifies the professional field personnel of the project:
 

The Academy will provide a field staff of four: (1) a field
 
coordinator whose responsibility will be coordinating site
 
activities including supervision of the Academy team, as well
 
as 1iaison with the Institute, (2) two language arts special­
ists whose major repsonsibilities will be curriculum analysis
 
and development and materials writing, and (3) a broadcaster
 
whose major responsibilities will be development of radio
 
lesson design and production.
 

American personnel were identified under the AED-AID contract prior to
 
the signing of the project a~reement, with the exception of the field coordin­
ator who joined the project shortly after the project agreement was signed.
 

The Ministry, in collaborating in the project, will provide
 
through KIE (1) two language arts specialists whose major
 
responsibilities will be curriculum analysis and development
 
and materials writing, (2) one broadcaster whose major re­
sponsibilities will be development of radio lessons and
 
production, and (3) one project feedback coordinator, working
 
collaboratively with the field coordinator, to be responsible
 
for all feedback collection, analysis, and reporting activi­
ties.
 

A. Host Country Personnel
 

The Government of Kenya (GOK) through the Ministry of Basic Education and
 
the Kenya Institute of Education agreed to provide four professional Kenyan
 
staff ambers to work on the project alongside the four American staff mem­
bers. In addition, the project hires a number of full-time and part-time
 
support staff to assist the team in its work. GOK also provides 20 part-time
 
observers who carry out the classroom observation of radio lessons.
 

Given the high level of experience of Kenyan staff members and the impor­
tance of insuring the relevance of the project to Kenyan eduction, it was
 
determincl that Kenyan and American staff meu:ers would not work in an exact
 
one-to-one counterpart relatLonship. Insteat team members were chosen to
 
provide specific skills for the benefit of the project. Although there will
 
be considerable training and learning as a result of these staff relation­
ships, it is expected that it will be from the interaction of .ll team members
 
with one another and in the fulfillment of project assignments to meet the
 
requirment of producing daily English-language broadcasts.
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B. Staff Roles
 

Individual expertise and the integratin of this expertise into a working
 
tem as well as the more specific delineation of the project's task within the
 
Kenyan educational system has required some modification of personnel
 
duties. This modification has largely been in the direction of specificity to
 
insure that all the necessary tasks get completed within the timeframe esta­
blished for the project. Appendix A specifies the current job descriptions
 
for Kenyan and Ar.arican field staff. Brief resumes of the professional staff
 
are included in Appendix B.
 

C. Admiristrative Structure
 

The project is administered through the International Division of the
 
Academy for Educational Development. Headquartered in the Academy's Washing­
ton office, the division is fully staffed and equipped to manage complex,
 
long-term international development programs. The project director, working
 
in the Washington office, provides the overall management and technical direc­
tion of the project. In addition to providing the normal back-stopping opera­
tions for the project, he coordinates technical assistance to the project
 
through regular liaison with field staff through correspondence and field
 
visit- He provides the liaison with the USAID technical monitoring officers
 
and ptiodic liaison with host country officials.
 

Field operations are directed by the field coordinator. Since the pro­
ject is a media project in relation to an established curriculum, it is admin­
istratively within KIE and housed at KIE. As a media project, it functions in
 
some ways as a section of the Media Division much like the Audio, Visual, or
 
Dissemination Sections. Roy Thompson, assistant director, and the head of the
 
Media Division, is the immediate supervisor within KIE and the field coordina­
cor's major liaison at KIE. In a sense, they fill similar roles within the
 
two implementing agencies, KIE and AED. As indicated in the project agree­
ment, project team members, both Kenyan and American, are under the profes­
sional and administrative supervision of the field coordinator within the
 
regulations of KIE and AED where applicable.
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SECTION IV 

DESCRIPTION OF THE INSTRUCTIONAL MODEL
 

The instructional system for teaching English as a subject by radio to
 

primarv-school children in the first three standards (grades) has the fol­
lowing components: 1) the linguistic content, 2) the expected student behavior
 

or skill :n using the linguistic content, 3) the radio lesson format in which
 

the linguistic content and student behaviors are contained and controlled, 4)
 
tests, 5) teacher orientation materials, and 6) classroom observation and
 
data-gathering procedures.
 

A. Linguistic Content
 

The Radio Language Arts Project will meet the stated objectives for
 
teaching English in Kenyan primary schools. These objectives are consistent
 
with the broader national goals for education and the objectives for primary
 
education contained in the "Kenya Syllabus for Primary Schools" (Ministry of
 
Education, 1978).
 

The "Kenya Syllabus for Primary Schools" consists of a series of broadly
 
stated objectives for the entire seven years of primary school. For each
 

year, or standard, detailed contents are arranged under two main headings:
 
words (grouped by parts of speech such as nouns, verb@, prepositions, and so
 

on) and sentence patterns. This provides the minimal list oC linguistic
 
content for each standard. No comprehension or performance objectives nor
 

classroom activities are stated in the Syllabus; they are, h,wever, included
 
in the course book for the teacher for each level.
 

The Syllabus is actualized through a series of textbook., The Progressive
 
Peak English Course. For each standard there exists a pupil's book and a
 

teacher's book. In addition, at each standard there is a reader integrated
 
with the language book. For exmple, at standard one, the reader Hallo
 
Children accompanies the standard one Peak book and provides the reading
 

content. Reading activities are directed by the teacher maklag use of the
 
teacher's book. The reading book introduces no linguistic content that has
 
not been previously taught in the language book.
 

The radio curriculum will include the linguistic content of the Peak
 

course to the extent possible in using radio as a medium. The team will
 
develop a sequence of sentence patterns and words consistent with and drawn 
from the Peak course. Some differences in sequencing and in pacing will, 

particularly in the first year, be necessary in order to ta': maximum advan­

tage of radio. 

The first step in establishing the linguistic content was a linguistic
 
analysis of the existing Kenyan English-language arts curriculum as exempli­
fied by the Progressive Peak series and the supplementary reading materials,
 

especially the first book entitled Hallo Children. This analysis was accom­
plished by the project team members. A sequence of linguistic items and
 

reading scope and sequence was developed on the basis of linguistic
 
analysis.
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The development of English reading skills is central to the research of
 
the project. This emphasis on reading skills is central to the research of
 
Kenyan primary education in which English becomes the medium of instruction
 
beginning in standard four. The second step, therefore, was the integration
 
of the linguistic items (sentence structures, or grmmar, and vocabulary), and
 
the reading readiness and initial reading activities. This step was accom­
plished for standard one by English as a second language (ESL) curriculum
 
specialists who were project consultants. Since this work was done outside of
 
Kenya, simultaneously with radio lesson format trials in Kenya and further
 
study of the conventional curriculum, this integrated curriculum was returned
 
to the team for further revisions and refinement. The format for the radio
 
curriculum, more properly called "Scheme of Work" developed by the curriculum
 
specialists, is a series of frames. Each frame, designed to give guidance to
 
the methodologists and scriptwriters, includes 1) linguistic structures or
 
pairs of related structures, 2) minimum vocabulary for those structures, 3)
 
the likely use of such structure3 in communication situations, 4) expected
 
pupil behavior, 5) reading activities, and 6) pupil behavior with respect to
 
the reading activity. The Scheme of Work for standard one is included as
 
Appendix C.
 

Sentence structures and vocabulary are introduced in relationships which
 
maximize the use of dialogues appropriate for the radio medium. To a very
 
large extent they duplicate the structures and vocabulary of the Progressive
 
Peak materials, although the presentation of new linguistic items will be
 
necessarily slower in initial stages since radio is more limited in its sen­
sory stimulation than conventional classroom teaching.
 

Initial reading instruction is carried out in the children's mother­
tongue in most instances, mixed-language schools being the major exception.
 
The project makes no assumptions about the quality or effectiveness of this
 
instruction. However, since the children are so young and the demands to
 
develop reading skills quickly are so important for the pupils, English
 
reading activities will parallel and follow soon after mother-tongue instruc­
tion. Reading readiness activities in support of oral language skill develop­
ment and in preparation for reading will be introduced soon after they are
 
introduced in mother-tongue. Since the reading process in first and second
 
language is closely parallel, it is expected that reading instruction in
 
either language will reinforce reading in the other. Writing instruction will
 
closely parallel reading, following shortly after mother-tongue writing.
 

B. Expected Pupil Behaviors
 

In addition to sentence patterns and words, the Scheme of Work will
 
specify the situations in which a particular linguistic item may be used.
 
This specification will be particularly important in insuring that the curri­
culum is relevant to Kenyan rural children. The Scheme of Work will specify
 
the expected pupil behavior with respect to the situations for use of the
 
linguistic content. The primary behavioral mode for the first three standards
 
will be comprehension, but some performance behavior in speaking and writing
 
will be integrated.
 

The linguistic content, the situations for use, and the expected pupil
 
behavior will comprise the radio curriculum guide, called the Scheme of Work,
 
from which daily broadcasts will be developed. The content will be integrally
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related in the pre-broadcast, broadcast, and post-broadcast activities. There
 
will be particular emphasis during the post-broadcast on activities directed
 
by the teacher which cannot be effectively motivated or monitored by radio.
 
This would include student-to-student dialogues, reading aloud, and so on.
 

Since the major suative evaluation of the project will be based on a
 
comparison of student performance in conventional classrooms with student
 
performance in the radio classrooms, the content in the two kinds of class­
rooms must be comparable.* Additionally, the radio lessons must incorporate
 
those elements which are most effective on the radio. The radio Scheme of
 
Work will be carefully reviewed by the project team to insure that it is
 
consistent with the Kenyan curriculum. It will be reviewed by subcontractor
 
consultants in language teaching, testing, and evaluation as part of their
 
responsibilities to the project. Finally, it will be submitted to a subcom­
mittee of language experts from the Lower Primary Panel, KIE, which is respon­
sible for reviewing syllabuses. These experts will be asked to coment on the
 
correspondence between the Scheme of Work and the primary English syllabus.
 

This extensive examination of the standard one curriculum, in addition to
 
insuring that it meets the needs of Kenyan children, will insure that the best
 
possible Scheme of Work is established. Since there is no body of research
 
evidence to dictate what the content of a second-language curriculum for
 
primary students should be, the collective wisdom of educational planners,
 
curriculum specialists, methodologists, teachers, evaluation specialists, and
 
sociolinguists will give the best possible guidance to the project. This
 
judgement, tempered by the specific needs of rural Kenyan pupils, should
 
provide a curriculum that is both teachable and relevant.
 

C. Radio Lessons
 

Each radio lesson has three components which make up a single instruc­
tional unit. These are the pre-broadcast preparations, the recorded broad­
cast, and the follow-up activities. Written teacher's notes for each lesson
 
will guide the teacher through each component, and any ancillary print mater­
ials (such as student worksheets) will be supplied to the teacher in advance.
 

The instructions for the teacher will be developed using a consistent
 
format that will provide maximum guidance with a minimum of reading, study,
 
and preparation. The teacher will be able to quickly determine what he or she
 
needs in advance of the broadcast, what to write on the blackboard, what to
 
listen for and direct during the broadcast, and what to do to follow-up the
 
broadcast. The language for teachers' instructions will be as clear and
 
simple as possible. In general, teachers will be directed to model and parti­
cipate in the activities rather than give lengthy explanations.
 

* Conventional curriculum in thiz report refers to the curriculum currently
 
in use in the primary schools. Conventional classrooms refer to the
 
classrooms in which project radio lessons are not broadcast. The use of the
 
term is in no sense judgmental. It is used to contrast the regular Kenyan
 
educational environment and the radio project curriculum and schools.
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The pre-broadcast preparations require the teacher to make all necessary
 
arrangements for the broadcast lesson. This might involve, for example,
 
obtaining materials for use during the broadcast, choosing specific children
 
who will be needed for certain tasks in the lesson, writing things on the
 
blackboard, or guiding the pupils themselves in the preparation of work­
sheets. The feasibility of including set induction (that is, inducing a
 
learning set by teaching any important prerequisites, motivating the children,
 
and orienting them to the content of the broadcast lesson) in this component
 
will be investigated during the first year of broadcasting. The pre-broadcast
 
preparations always end with the teacher turning on the radio, tuning in the
 
proper frequency, and adju'ting the volume before the broadcast lesson begins.
 

Each broadcast lesson consists of several instructional segments ranging
 
in length from a few seconds to three or four minutes. The total length of
 
the lesson is 30 minutes. The segments are the building blocks from which the
 
lesson is constructed. They are discrete units, not necessarily related to
 
their imediate predecessors or successors within the lesson. This allows
 
distributive learning which is one of the most important instructional design
 
principles in the project. Segments teaching different objectives can be
 
combined into one lesson, and several lessons can include segments teaching
 
one objective. Distributive learning provides a redundancy which is both a
 
teaching strategy and a means of insuring that absentees are not penalized too
 
severely.
 

Segments differ in mode of presentation, pacing, expected participation
 
or response by pupils, instructional load, and so on. They can be divided
 
into two major types: formal and informal. The fotmal instructional segments
 
generally involve one or two radio teachers (characters in their own right who
 
continue throughout the year) who interact directly with the pupils. These
 
formal instructional segments, in turn, fall into two subcategories. Initial
 
instructional segments introduce specific linguistic content for the first
 
time and continue to teach it until the writers believe that most pupils will
 
have mastered it. Maintenance segments are then used occasionally to maintain
 
the desired performance levels. The ratio of initial to maintenance segments,
 
and the timing of maintenance segments during the year, are specified in
 
advance for the guidance of the writers. Thus each objective within a given
 
frame from the Scheme of Work will be addressed through a series of formal
 
instructional segments which includes a set of initial instructional segments,
 
to be broadcast over several consecutive lessons, and a smaller set of main­
tenance segments to be broadcast as necessary for review.
 

Every broadcast lesson consists of a mix of these formal segments to
 
informal segments, again following a specified ratio. The latter segments
 
include music, rhymes, games, rhythm activities, physical activities, and a
 
story line using Kenyan animal characters. They are instructional segments,
 
too, since their purpose is to support the formal instructionAl iegments in
 
teaching the content specified by the Scheme of Work. The informal instruc­
tional segments accomplish this primarily by providing readiness activities,
 
maintenance activities, and an expanded language environment. They also
 
provide transitions, entertainment, and a change of pace for the pupils,
 
thereby helping to maintain a high attention and interest level among the
 
children.
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The follow-up activities are designed to supplement the broadcast lessons
 
by providing an opportunity to review and practice the material covered in the
 
broadcasts. They can also be used to cover areas which are particularly
 
difficult to teach by radio. The lesson plans for these activities will be
 

included in the teacher's notes.
 

The mount of time available for follow-up activities will vary from
 
school to school. This is because the total amount of time devoted to EngliLh
 
must be held constant from one year to the next so that children in conven­
tional classrooms and radio classrooms will be given the same amount of in­
struction. Although this time is specified for each standard by national and
 
district policies, in practice it differs from sclool to school. In standard
 

one, for example, the nora is seven one-half hour English periods per week,
 
but some schools report only five one-half hour periods, and others report
 
five or more hours per week. Since the time of the broadcast lesions is
 
constant, one-half hour per day or two and one-half hours per week, the time
 
available for follow-up activities will vary from none to one-nalf hour per
 
day or more. Whenever possible these activities will be scheduled in the same
 
periods used during the preceding year, again to control variables between the
 
conventional and radio instructional environments. In other words, a school
 
which used seven one-half hour English perioda for standard one in 1981 would
 
use seven one-half hour periods in 1982, five for the broadcast lessons and
 
two for follow-up activities.
 

The process by which the Scheme of Work is translated into broadcasts
 
includes several steps. The first step is that the two methodologists take
 
the indivi'kal frames from the Scheme of Work and plan how often a linguistic
 
item will be repeated and with what variation, and suggest appropriate rtrate­
gies for teaching it by radio. For example, a structure may appear in one
 
lesson, practiced in the next three lessons, then practiced once a week for
 

two to three weeks. Their decisions are based on the best possible experience
 
and intuition and will be checked against what happens in the formative feed­
back from the classrooms.
 

The next step is scriptvriting. The two formal segment writers develop
 

practice activities for each linguistic item using situations which not only
 
stimulate the listeners to practice the item, but practice in life-like situa­
tions. The scriptwriter then selects formal and informal segments to include
 
in one lesson, sequences them appropriately, and adds the necessary transi­
tions. In selecting material for each leison the scriptwriter follows general
 
principles about the ratio of formal to informal instructional segments and
 
initial to maintenance segments as well as specific guidance from the meth­
odologists about segment sequencing.
 

From the written script, the producer and technical operator, working 
with the actors and musicians, prepare the radio broadcast.. Loemons are tape 
recorded in advance of broadcast. When possible, production will be kept 
approximately six weeks ahead of the broadcsat date to enable adequate prap4r­
It&Ofl and distribution of pupil worksheeat and teachers' guidles. 

Pupil workshets will be developed timing A standard format. 11'pil exar­

cises and activities to the extant posibla will be carried out by radio. 
Certain activities, particularly pro-reading, ramding, and tasting, are better 
doooe on a worksheet. The classroom teacher will aid pupils in tilling out 
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vorksheets effectively. 'whenever possible, worksheets will bc maximally used
 
over several lessons in oarer to reduce costs. Formative tests--not adminis­
tered to all pupils each aJuiniatration =will, of couire, be collected and
 

reviewed by the pr)ject -n a regular basis. Other features of the instruc-

CionsI program inc .ude pupil-teacher produced worksheets, use of the black­
board. vijsual aids, and so on, to minimize print materials.
 

The complex interaction oi personnel and components chat result in the
 
radio lesson, its production and broadcast, and the distribution of accom­
pantying materials ts diagramed on the following flow chart. the timeline on
 
the next page illustrates the schedule that must be maintained throughout the
 
project in order to produce five lessons per week for each week of the school
 
year.
 

D. Formatrve ivAlkiation 

In the Radto Language Arts Project formative evaluation plays a particu­
larly important role in the instructional system because of the teed-forward 
revision model. Since individual lessons are not p.lot tested before use, 
team members will rely on formative evaluation results to indicate what mater­
ia s must be rein.'orced or even ret aught in future lessons to ensure adequate 
pupil performance. As the sample production timeline shows, in urgent cases a 
problem in one lesson can be corrected (that is, new segments can be added to 
future lessons) within three to four weeks of its broadcast. A secondary 
purpose of formative evaluation ts to indicate which meg73ents should be com­
pletely revised and rerecorded before the entire series of radio lessons is 
used again, in Kenya or elsewhere. 'Such revisions could improve the effec­
tiveness of the series over that measured during the project. 

Three different "ethotologet ii be used rt gather C trMative evaluation 
d4ta: pupil achieveent tests, class4room1 otubirvations, anti teacher And pupil 
interviews. These methodologids will be .4aptoyed in !0 project observation 
school s. (:election procedutres for these sclhooIs are des cribed in :iection 
V.) No formative evalujation work will be done in the 'I pllot schools, to 
avoid any intervention effects which might interfere with the *,=native evalu­
ation activities there. Each observat ton school wt Il be served by two ob­
servers . tinder lie feedback coorltnat or' sa upe:vision. These observersthave 
been releasl(e to work on a part-time basis as patt of Keatya's tcowtribut lon to 

(the r0eCt .- i ob erva tlon 4 k"$,)IO ) v i( More thai oie st antlIrd tine troam, 

)ne wJillr',ishe ratnd(4ly/ -ed'Cte.. !fI t ve 10 on r poseViii evalf01atM 

The "urpona ! fhe vecky (ctr s to lot ctnino !ow well (lhe pup.ls have 

M;asterel the )6jet'tVs and laetg',1aile z|lerttedl in the tiihemc of Votk. litiiIn 
'4404 teslint Will !)C lonie w ith 41 Vit irc 1-140s . At ,,{her I ame0, a rand,|a 
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The team already has considerable experience in developing English tests
 
for lower primary children, particulary in standard one. Pupils of this age
 
are initially unfamiliar with such tests and experience some difficulty with
 
the test-taking process itself. With carefully designed instruments and a
 
minimum of mother-tongue instruction, however, they quickly catch on to what
 
is wanted. The team will attempt to make testing situations as non-threat­
ening as possible through careful orientation of administrators (i.e., the
 
observers), teachers, and children.
 

Classroom observation will focus on the instructional process, and parti­
cularly on the broadcast lessons. On Fridays, prior to administering the
 
weekly tests, both observers will observe the broadcast lesson
 
simultaneously. Each observer will also observe one other lesson each week on
 
his own, following a schedule devised by the feedback coordinator. In this
 
way one lesson each week will be observed in all 10 schools, while the other
 

four lessons will be observed in at least five schools. Project staff will
 
observe as well, particularly in the three Nairobi-area districts.
 

Observers will use a lesson-specific form which calls attention to points
 
on which the team members want feedback. For example, they might be asked to
 

report on whether pauses for pupil responses are the proper length, whether
 
children are able to play a certain game, or whether teachers di,; what the
 
teacher's notes asked then to do. They will also be asked to add their own
 
commtnts and observations.
 

The observers will occasionally interview teachers (and, when they are
 
old enough to give helpful responses, pupils). Not only will such interviews
 

give teachers the opportunity to offer their own criticisms and suggestions,
 
but they will also provide information about attitudes toward the lessons and
 

towards radio instruction in general. It is possible that headteachers and
 
parents may also be interviewed.
 

At the end of each week, observers u , ctllect all completed formative
 

evaluation instruments and return them to the feedback coordinator in
 
Nairobi. He, in turn, will analyze the data, sinarize the results and their
 

implications, and inform the other team members of his findings. They will
 
then be guided by these results as they develop future lessons. When it is
 

clear that pupils have not mastered what they were expected to master, the
 
material in question will be reviewed or retaught and, if necessary, earlier
 
lessons will be revised for future use.
 

The formative evaluation process is part of the research phase of the
 
project only. Once the lessons have been developed, they can be used again
 
and again witho,, relying on the weekly tes.s, observations, and interviews.
 

E. Distribution
 

Because the RLAP radio lessons are developed week by week, it is not
 

possible to distribute the ancillary print materials (including teachers'
 
notes, pupil worksheets, and foriui've evalu-tkon instruments) at the start of
 

each year (or even each term). Furthermore, it is necessary to collect the
 

completed formative evaluation instruments each week so that they may be
 
returned imediately to Nairobi for analysis.
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To meet these two needs, a weekly distribution system has been devised.
 
Once a week, the field assistant will visit every school in every district
 
except Kilifi to drop off materials for the next week's lessons, provide
 
needed supplies (such as batteries), and replace radios in need of main­
tenance. At the end of the week, he will collect completed formative evalua­
tion instruments from observers in the three western districts, while the
 
project's driver will collect this material from the three Nairobi-area dis­
tricts. Distribution and collection in Kilifi vill be handled through a
 
comercial transportation service.
 

Once this system is in operation, the project team will investigate the
 
feasibility of distributing on a biweekly cycle whenever the necessary print
 
materials are available in enough time and alternative means for collecting
 
formative evaluation instruments can be found.
 

The inrtructional system described throughout this section, results in
 
the production of the daily radio lessons and all ancillary materials and
 
their distribution. This process is diagramed in the Production Flow Chart
 
which follows.
 

The production cycle is detailed on the Timeline for 1981 and the Time­
line for 1982 which follow. Similar timelines will be developed for the
 
additional life of the project.
 

F. The Role of the Teacher
 

In Kenya, where primary teachers hold an important social as well as
 
educational role and where the more qualified primary teachers are assigned to
 
the lowest grades, it is important to provide a meaningful role for the class­
room teacher in radio lessons. Teachers must have a favorable attitude toward
 
the use of radio in the classroom. This is generally the case since many
 
Kenyan teachers have had successful experiences in teaching with the use of
 
KIE-produced educational radio. Additionally, they must feel they are making
 
an important contribution to the success of the language lessons by direct
 
involvement in the radio-directed activities. They must be more than passive
 
listeners, actually guiding and directing their students as they would in the
 
regular classrooms. Since broadcasting is not as cnmon at the lower primary
 
level as it is in the higher levels, it will be important to develop orienta­
tion materials that both provide convincing evidence of the teachers' role and
 
provide the directions and instructions thit will enable them to perform this
 
role successfully.
 

The classroom teachers will maximize the radio lessons. They will neces­
sarily, in the language class, serve as models for any of the participatory
 
activities, both durng broadcasts and in post-broadcast sessions. They will
 

ensure that pupils focus on the radio activities, provide materials when
 
called upon, and individualize instruction through post-broadcast exercises.
 

It is not clear at this point exactly how much teacher inservice training
 
will be necessary. Experience so far indicates that teachers can quickly
 
determine what the project team wants out of a trial lesson or activity and
 

can successfully conduct follow-up activities with a minimum of instruction.
 
They have generally been at ease with the tern and have had excellent rapport
 
with their studento so that the kind of interruptions of the normal classroom
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Production Flow Chart 

I ~~~V 

WNW-

O UNOUIONRIBI 

m',.mu 
of *irlpI 

4P' 

LST 

il.OI0*0* AN 

EVIEW 

Of. 

SCRIP.PAC" /NTON 



.
-

I


 

.tI 
I 

_
_
_
_
_
_
_
_
 

I 
,
 

! 
I 

IU
 

i 
" 

'"p 

.
.
.
 

~ 
.
 

II 
-

"
 

! 
-I
 

U
' 

;-
I­

2 
2 

iI ::- 
o 

-

IS 

S 

-
I
 

I
 



u 03 

2., 
-

x 

a
-.....­

* 

-

w
p 

a: _
_
 

x
 

* 

l, 

1
-I 

2 

I
'
 

'U
 

Z
 

I:: 

I*32 
I 

L 



activities required by lesson trials have been smoothly handled by the teach­
ers.
 

So far this contact has been face to face. This first-hand experience
 
will have to be translated into understandable instructions requiring a mini­
m preparation on the part of the teacher. Kenyan staff members who have
 
considerable teaching experience will write the teachers' orientation mater­
ials and manual. Drawing on the experience of the Radio Mathematics Project,
 
we do not expect to provide extensive and costly teacher training. The train­
:ng and experience of Kenyan teachers and the supervisory system in primary
 
schools suggests as well that this will not be necessary.
 

Further experience in the schools and with the radio lessons may require
 
more inservice teacher training than we nov anticipate. The language radio
 
lessons may require greater teacher participation in the lessons or more
 
complex post-broadcast activities than we now expect. There are then several
 
unanswered questions about teaching training and the necessary resources to
 
devote to this.
 

As now envisioned, the teacher-training materials vili consist of a one­
day orientation for teachers and headteachers (principals) prior to the broad­
cast school year, teachers' handbooks, and daily teachers' notes. The teach­
ers' handbooks will eventually be small booklets of general instructions
 
regarding the use of radio lessons. During the development phase, pages of
 
instructions !iill be produced and distributed as guidance is needed. The
 
daily teachers' notes will be distributed weekly with student materials.
 
Notes will include the following: simple descriptions of the lesson objec­
tives; lists of the vocabulary introduced; lists of songs and activities,
 
giving details of new songs or games; details of what must be written on the
 
blackboard; materials the teacher must provide; and any other specific in­
structions.
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SECTION V
 

SUMMATIVE EVALUATION DESIGN
 

A. Sumative and Formative Evaluation
 

It is important to clearly differentiate between the su,-ative and forma­

tive evaluation strategies in the RLAP. They have different purposes and
 

require different techniques. The purpose 3f the formative evaluation is to
 

provide regular feedback to the team on the effectiveness of each broadcast
 

lesson in actual practice. This feedback, in turn, will guide the modifica­

tion of instructional design principles, the production of future radio les­

sons, and very occasionally the revision of lessons which have already been
 

broadcast. The formative evaluation requires significant classroom interven­

tion in the form of weekly tests, regular observation (as often as every day),
 

structured student interviews, and possibly other techniques as well. It is
 

not designed to demonstrate the effectiveness of the RLAP in comparison to any
 

other option. In other words, it is entirely separate from the surnative
 

evaluation.
 

The sumiative evaluation, on the other hand, will test the effectiveness
 

of the RLAP. The Government of Kenya will want to know whether this approach
 

to teaching English can improve pupil achievement in comparison with conven­

tional Kenyan approaches in a cost-effective manner in order for the Ministry
 

of Basic Education to decide whether or not to continue the project and extend
 

it to all primary schools in the country. AID will want answers to similar
 

questions about program effectiveness and cost in order to decide whether or
 

not to make the RLAP available to other countries, possibly as one component
 

of a larger primary radio curricuium. This section describes the summative
 

evaluation design suggested for the project.
 

B. Identification of Project Classrooms
 

Pupils will be taught English language as a subject by the Radio Language
 

Arts Project in radio classrooms or by conventional methods in regular class­

rooms. Given the mission to reach rural students, the project sought to iden­

tify schools and classrooms which are representative of the majority of
 

Kenya's rural population. Because of limited resources it was necessary to
 

lLmit selection to these schools accessible to the project personnel for
 

educational treatment, observation, and evaluation.
 

1. Student sample representativeness
 

The overriding question of representativeness of the sample student
 

population for a language arts project relates to the linguistic diversity of
 

Kenya. The first strategy for selecting project classrooms was to choose a
 

large portion of the schools from the major linguistic groups.
 

Language background was not the only criterion, however. In addition to
 

linguistic diversity, academic diversity was also assumed to be important in
 

judging the effectiveness of radio as a medium. The academic quality of a
 

school was roughly judged by the level of performance by its primary-school
 

students on the nationally administered, standardized exam given at the end of
 

standard, or grade, 7--the Certificate of Primary Education (CPE). This exam,
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closely patterned after the British school exams, is the only standardized
 
exam given at the primary level and determines which students continue on to
 

secondary school. It was decided that within a given linguistic community a
 
range of schools would be selected to judge whether the programs were effec­
tive at all levels of academic performance. A stratified random sample based
 
on CPE scores was taken. One pilot school was finally selected from each
 
strata-high, middle, low CPEs--from each of seven geographic and education
 
districts representing seven different language groups.
 

Five of these districts represent approximately 68 percent of the popula­
tion of Kenya linguistically. The sixth district includes the Masai people-­
slightly over 1 percent-who, although not a major language group, typify
 
divergent cultural patterns which it was important to include in the sample;
 
specifically they are nomadic and representative of other peoples and areas of
 
the country. The seventh district includes the Swahili-speaking people--less
 
than 1 percent--of the coastal area. Although Swahili is spoken by a minority
 
of Kenyans as a first language, it is the most widely-used lingua franca in
 
Kenya and East !tfrica as a whole. It is the designated national language. It
 
is a required subject in schools from standard four, and it is widely used,
 
with varying degrees of skill, as a means of comunication throughout the
 
country, especially in the towns and cities. In addition, the Swahili speak­
ers are predominately Muslim, typifying still another subcultural group.
 

2. Accessibility of sample
 

There is no pretense that this sample represents the entire country.
 
There are vast regions of the country where it would be physically impossible
 
for the project to distribute teachers' and students' materials or to observe
 
the effects of radio broadcasts on students. In some of these areas, the
 
Voice of Kenya (VOK) radio signal does not penetrate in any case. The areas
 
not covered by the study are largely the northeast region, which is arid and
 
rather sparsely populated and nomadic, and the northwest region around Lake
 
Turkana, which is difficult to reach on a regular basis.
 

The question of how well the schools represent the seven districts is one
 
of the areas of investigation. The primary purpose of th.1 summative evalua­
tion is to determine if the instructional system works in the project schools.
 

For 1982 we plan to choose an additional 21 control schools from the same
 

seven districts. These schools will be visited only for the purpose of giving
 
a post-test. Since accessibility is not a major consideration in the selec­
tion of these control schools, we can use a simple stratified random selection
 
process, with stratification according to CPE exam results. Post-test scores
 
from these control schools can be compared with posL :at scores from conven­
tional classrooms in the 21 pilot srhools in our original sample to see how
 
representative our pilot schools ard of the districts in which they are lo­
cated. Then the pilot group of standard one classes will be compared against
 
the p:evious standard one cohort in the same schools as well as against stan­
dard one students of the same year in the pilot schools. As we will not need
 

as large a sample of students from the new control schools, it should be
 
sufficient to test only one stream of standard one students (chosen at random)
 

from each control school in order to verify the representativeness of our
 
pilot schools.
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There is additional reason for using more control schools. It is quite
 
likely that the radio classes will develop better test-taking skills, of the
 
type used on the post-test, as many of the worksheets given to the radio
 
classes will use the same format as parts of the post-test. In order to
 
estimate the magnitude of this effect we will (at random) choose an additional
 
stream from each of the 21 control schools which has more than one stream and
 
distribute work sheets similar to the post-test format which can be used by
 
the teacher in those streams for use in one or two practice sessions prior to
 
administering the post-test itself.
 

It should be emphasized that the control schools will be used to verify
 
the representativeness of the pilot schools and to estimate the effect of
 
practice in test-taking skills for radio pupils. These schools will not serve
 
as the control group for the surative evaluation, however. The sum ative
 
evaluation will be based on a comparison of results from conventional and
 
radio classrooms in the same schools.
 

Once the 21 pilot schools were chosen for sumative evaluation purposes,
 
the next step was to choose 10 observation schools for formative evaluation.
 
Ideally these schools would match the pilot schools so that lesson developers
 
could be reasonably certain that, if radio lessons worked well in the observa­
tion schools, they would work well in the pilot schools. For this reason, the
 
tean decided to match observation to pilot schools.
 

Since it will be easier for team members to observe in the three Nairobi­
area districts, two observation schools were assigned to each of these dis­
tricts. They would match the top and bottom pilot schools, according to 1980
 
CPE results. The remaining four districts were assigned one observation
 
school each, to be matched to the middle pilot school by CPE score.
 

The District Basic Education Officer in each project district was con­
sulted personally about the selection of these observation schools. He was
 
presented with a list of the 10 schools nearest the target pilot school in CPE
 
scores. Following his advice, this list was then edited to exclude schools
 
which did not also match the target school in size and pupils' mother­
tongue(s), and to exclude schools which would not be accessible to potential
 
observers. 7rom this edited list, the school nearest to the target pilot
 
school in CPE results was selected as the observation school. Two observers
 
for each observation school were then identified and trained.
 

It should be noted that the summative evaluation post-tests will be
 
administered in the observation schools as well as the pilot schools. Results
 
of these tests will help verify the match between the two sets of project
 
schools. It will also give an indication of the size of the effect of in­
creased supervision, since the presence of observers in the schools will
 
probably be interpreted as a form of supervision by the teachers and head­
masters. 

Chart V-I shows the 31 RLAP schools chosent 21 pilot schools and 10
 
observation schools.
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CHART V-1
 

RADIO LANGUAGE ARTS PROJECT 

PROJECT SCHOOLS 

OBSERVATION
PILOT
DISTRICT 

Metuma
1. Machakos 	 Misakvani (high) 

Tango
Kitonyini (middle) 


Kisovo (low)
 

Lusui
Mukuau Mixed (high)
2. 	Kakamega 

Shikondi (middle)
 
Muraka (low)
 

Sotik

3. Kericho 	 Kakatungor (high) 


Torit (middle) 
Chepsir (lov) 

4. Kisumu 	 Rabuor (high)
 
Sianda
Lela (middle) 


Awasi (low)
 

Githaiti
 
5. Kiambu 	 Lusigitti (high) 


Gicoco
Githiriono (middle) 

Kingeero (low)
 

Chumani

6. 	Kilifi Takaungu (high) 


Shariani (middle)
 
Mambrui (low) 

Kibiko

7. Kajiado 	 Olturoto (high) 


Isenya
Oloyiankalani (middle) 

Upper Matasia (low)
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C. Evaluation Design
 

The summative evaluation design chosen is presented in Chart V-2. There
 
are 21 pilot (sumative evaluation) schools. The table presents the design
 
for one classroom in one school.
 

In November, 1981, this classroom of pupils (identified as Red) in School
 
A, standard one, with teacher * was administered a post-test based on the
 
Kenyan curriculum and objectives. This will provide the pupil achievement
 
record for the control group. In November, 1982, teacher # will teach a
 
different group of students (Blue) in standard one of the same school using
 
the project radio lessons. The amount of time devoted to English each week
 
will be held constant during 1981-82. This will provide pupil achievement
 
data for the experimental group. Use of the same teacher for both the conven­

tional and radio classrooms will help control the teacher variable, particu­
larly since he or she will not have had any prior experience with the radio
 

language arts lessons.
 

Also during November, 1982, the Red students will be completing standard
 
two in the conventional classroom with a different teacher (@). The post-test
 

administered will provide the control data for standard two.
 

During 1983 and 1984, the same pattern will be followed. In summary, the
 

same schools (in the example, School A) will be used for the control and
 
experimental classrooms. Student achievement and other variables will be
 

measured in one year for control purposes and in the subsequent year, after
 
treatment, for experimental purposes. The same control and experimental
 
groups will be followed because we want to measure cumulative results, i.e.
 
three years of radio, three years of conventional teaching. This strategy
 
assures that-the match between children in the same school in consecutive
 
years will be closer than the match between children in two different
 
schools. This approach has the added advantage of insuring that the control
 
sample is as good as the experimental sample, qualified by the disadvantage
 

that the control sample will also suffer from whatever biases affect the
 
experimental samples. Another disadvantage is that it is assumes that all
 

conditions from one year to the next are alike. This assumption will be
 
investigated, but the student data are not easily available. The use of the
 
additional control group in 1982 (discussed above) should help shed light on
 
this issue, as we will have standard one control groups in both 1981 and 1982.
 

The broadcasting and testing schedule is shown in Chart V-3.
 

Another disadvantage of this plan ;s that pupils in the experimental
 

classrooms will be receiving the treatment simultaneously with the formative
 
evaluation in the observation schools. This should be partially compensated
 
for by the revise-forward system of instructional development used in this
 
project as well as in the Radio Mathematics Project. Based on observation,
 
modifications will be made in radio lessons to be broadcast later.
 

This compressed evaluation design does present some logistical problems
 

in preparation and distribution. First, it carries with It a concentrated
 
test development and administration component. Note that in November 1982,
 
that in addition to preparing daily broadcasts, teacher ind student handouts,
 
preparing and analyzing formative evaluation instruments and interpreting
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CHART V-2 

SUMMATIVE EVALUATION DESIGN 

PILOT SCHOOLS 

YEAR RADIO CLASSROOMS CONVENTIONAL CLASSROOMS 

1981 Classroom No. 1 
School A 

Teacher 
Students Red 

1982 Classroom No. 1 
School A 

Teacher # 
Students Blue 

Classroom No. 2 
School A 

Teacher @ 
Students Red 

1983 Classroom No. 2 
School A 
Teacher @ 

Students Blue 

Classroom No. 3 
School A 

Teacher * 
Students Rad 

1984 Classroom No. 3 
School A 

Teacher * 
Students Blue 
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CHART V-3 

BROADCAST AND TEST SCHEDULE 

YEAR PILOT SCHOOLS 
N-21 

RADIO 
CLASSROOMS 

CONVENTIONAL 
CLASCROOMS 

1981 Post-test 
Standard one 

1982 Broadcast 
Standard one 

Post-test 
Standard one 

Post-test 
Standard two 

1983 Broadcast 
Standard two 

Post-teat 

Standard two 
Post-teat 

Standard three 

1984 Broadcast 
Standard three 

Post-test 
Standard three 

-25­



data, the field team must also prepare and pilot test a post-test for standard
 

tvo and administer post-tests to both standards one and two. Second, all
 
formative and suastive materials must be distributed simultaneously.
 

D. Sumative Evaluation Testing
 

In the sumative evaluation of the radio insructional program, the main
 

dependent variable is the English-language achievement of the pupils. Since
 

there are few ready-made instruments in testing children in a second language
 

and none that would be culturally relevant to Kenya, and since pupil achieve­

ment must be specifically related to the Kenyan primary curriculum, major
 
effort will go into the tests used in the project.
 

Portions of test development are well under way. The team 'ds had con­

siderable experience in testing for formative evaluation of lesson segments
 

and pilot lessons developed during the 1981 school year. In addition, a
 

sumative evaluation post-test for standard one has been developed, validated,
 
and administered.
 

Although this is not the place for a thorough discussion of language
 

testing, a brief coent on the differences between the purposes of formative
 

and sumative testing is important to an understanding of the implementation
 
plan.
 

Formative tests, along with direct observation of radio classrooms, are
 

an important tool for instructional lesson development. Although the radio
 

lessons use the Kenyan curriculum as realized in the Propessive Peak mater­

ials, there is an understanding and agreement between Kenyan and American term
 

a medium must utilize or realize the curriculum content
members that radio as 

con­differently than print material. As a result, not only will linguistic 


tent be reordered in radio lessons but pupil participation in the classrooms
 

will be very different from conventional classes. In an effort to engage
 

young children in the learning activities carried by radio, the focus on
 

active language patterns will be stressed early in the broadcasts. Formative
 

tests of these activities and pupil proficiency will differ from a print­
oriented curriculum.
 

Children starting with zero English-language ability .ill be tested quite
 

differently from those who have achieved some overall mastery of the lan­

guage. Formative tests initially will by necessity check on discrete items
 

taught by radio. Sumative tests, even at the end of standard one, will have
 

to test not only discrete points but an appropriate level of integration of
 

linguistic items.
 

The Kenyan objectives for teaching English are very general and broadly 

stated, as they are in most lang,,age programs. These goals do not specify the 

curriculum. Either a print curriculum or a radio curriculum should lead to 

achievement of the goal.. The formative tests of the rsd(o lessons must test
 

the content and behaviors chosen for the radio lessons at each step toward the
 

overall objectives of the curriculum. A number of intermediate objectives
 

will be tested that may not be appropriate ro the print curriculum nor to the
 

sUmmative evaluation, but which are important for formative evaluation pur­

poses.
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Sumative evaluation tests will be developed for standards one, two, and
 

three. Standard one was the most difficult and provided perhaps the least
 
dependable data on pupil performance. Students who are beginning reading in
 
their mother-tongues, perhaps receiving instruction in a mixed-language situa­

tion, receiving English instruction of approximately three and one-half hours
 
per week, cannot be expected to make great strides in English-language learn­
ing. The most significant suative evaluation will measure the cumulative
 
progress of students who receive all three years of radio lessons.
 

The sumative evaluation post-test for standard one is a pencil-and-paper
 
test with directions given orally in the mother-tongue. The test is in four
 
parts, two for listening comprehension, one for reading comprehension, and one
 
which integrates listening and reading comprehension. All listening tests are
 

administered by the observers, not by the classroom teachers. The classroom
 
teachers will not be allowed to see the post-test at all, and details of post­
test results for standard one conventional classrooms will be withheld from
 
both teachers and the field team until the conclusion of standard one broad­

casts.
 

The 80-item test, with items selected from a 140-item pilot test, has
 

only one form, but administration is being carefully monitored.* It is pos­
sible that tests for standards two and three may use alternate forms if the
 
situation for group testing warrants the additional resources and time for
 

such test development. The project staff will also gather data indicating
 
teacher evaluation of individual student English abilities. These data can be
 

used to check the validity of the post-test.
 

E. Attitudes Assessment
 

The project was interested in measuring teachers' and headmasters' atti­

tudes toward I) radio as a medium of instruction, perhaps the advantages and
 

disadvantages as a major medium and a support medium, 2) different modes of
 

presentation by radio, e.g., story line, songs, games, drills, 3) radio to
 

help some educational development problems in Kenya, and 4) radio in their
 

classrooms and schools in particular. The sociolinguistics survey indicated
 

very positive attitudes toward radio at present. Therefore, the formative and
 
sumiative evaluation will measure attitudes to the RLAP lesson in particular.
 

These issues, which are important to both the short-term and long-term
 

effectiveness of the project, will require careful and sensitive assessment.
 

The Kenyan team members will have to assume major responsibility for devel­

oping instruments which are culturally sensitive but which elicit honest
 
responses from teachers, headmusters# pupils, and parents.
 

F. Validity and Generalizability
 

Validity of the evaluation design addresses the question of whether the
 

differences found between control and experimental pupil achievement can be
 

attributed to the treatment (the radio lessons) applied. Generalizability
 

* Described in a separate report by Grant Henning. See Annual Report
 

September 26, 1980, to September 25, 1981.
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addresses the question of whether this treatment will produce similar results
 
in other schools.
 

Random selection of schools within a pre-selected linguistic sample
 
representing major population groups within Kenya should compensate for dif­
ferences within the sampled population. Within project schools, headmasters
 
have agreed to keep the same pupils assigned to a classroom as stable as
 
possible. We do not know at present to what extent student loss will be a
 
problem. This is one reason we decided to work with all standard one streams
 
in project schools rather than a single stream.
 

The most troublesome problem is the extent to which radio classroom
 
pupils have an advantage over control pupils because of their greater exper­
ience in pencil-and-paper activities and exercises. The method of esponding
 
to the radio lessons will provide daily practice in kinds of test-taking that
 
will be used in evaluation. It will be difficult to determine if increased
 
scores, assuming they occur, are a result of English-language achievement or
 
test-taking skills. However, as indicated above in the discussion on the use
 

of the additional 21 control schools, we will get an idea of the magnitude of
 
this effect in the control schools.
 

Generalizability will be further guaranteed by continuing study of the
 
representativeness of our school sample. The sociolinguistic survey and the
 
school selection process relied on some statistics from the Central Bureau of
 
Statistics which compares teacher qualifications across schools and results on
 
the CPE across schools. Additional demographic data collected during the next
 
school year vsill provide additional data. These data will also be used to
 
study the problem of which student level, classroom level, and school level
 
variables are important in determining post-test scores. Another problem that
 
ay be partly solved with these data is that of determining for which type of
 
student, classroom, or school the radio lessons prove to be the most effec­
tive. Multiple regression analyses of the data will help to answer these
 
problems.
 

The evaluation design, by separating the formative evaluation schools
 
from the sumative evaluation schools, reduces the risks of the Hawthorne
 
effect--improved achievement as a result of participating in a new or innova­
tive educational project. Experimental classes will not be observed as forma­
tive schools will be. However, the presence of the experiment in a school,
 
plus the interest of teachers and headmasters, are factors to be considered.
 
We hope that by the time we reach the s,=m,ative evaluation of standard three
 
that this effect will have dissipated. There is perhaps some advantage in
 
this regard to having the control and experimental classrooms in the same
 
schools.
 

G. Cost-Effectiveness Evaluation
 

The preceding discussion describes the major design for determining the
 
pedagogical effectiveness of an instructional radio system in teaching an
 
English-language arts curriculum in Kenya. In addition, a cost-analysis of
 
radio instruction versus conventional instruction is necessary fort
 

I. The Kenyon Ministry of Basic Education in order to make decisions
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concerning whether and how to implement radio-based instruction at
 
the primary levels.
 

2. Other developing countries in order to make decisions concerning
 
whether and how to implement radio-based language instruction in the
 
formal school systems.
 

The cost-effectiveness analysis must consider the following interrelated
 
areas at least:
 

3. 	A comparision of costs in delivering a tadio-based instru'tion
 
versus conventional instruction. In Kenya, conventional instruction
 

at present is print oriented, with a c-on text and supplementary
 
materials for each standard.
 

4. 	A comparison of costs in relation to student performance. In the
 
Radio Mathematics Project this was studied largely as the relacion
 
between student retention at the standard level, poor achievement,
 
drop-out rates, budget levels.
 

The cost-effectiveness model for the project has not yet been devel­
oped. We expect to use a model very similar to the Radio Mathematics model,
 
depending on the availability of information on the Kenyan education system
 
and the appropriateness of the model to educational practice.
 

The approac', outlined in the Radio Mathematics Project is one of succes­
sive approximations. First they attempted an analysis in an approximate way,
 

then--using improved information on costs, pedagogical effectiveness, drop­
outs, and repetitions-they provided successive refinements to the model. We
 
expect to follow this process in developing the cost-effectiveness model
 
beginning in February 1982.
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SECTION VI
 

IMPLEMENTATION SCHEDULE
 

The implementation schedule for the project is illustrated in Charts VI-l
 

through VI-5. This schedule is a substantial revision from the preliminary
 
implementation schedule of the proposal and the five project phases delineated
 
in the contract. There are two major reasons for these changes: 1) the
 
project agreement between the governments of Kenya and the United States was
 
not signed until 11 months after the signing of the contract. This meant that
 
Phase I and Phase II had passed before the fielo team was in place; and 2) the
 
Kenyan school year runs on a calendar year. Broadcasts are delayed until
 
January 1982. In order to evaluate three full years of radio-based
 
instruction it is necessary to plan the project--at minimum--through the
 
school year of 1984. This is three months beyond the scheduled termination of
 
the project.
 

On the basis of the above factors, we propose the redelineation of the
 
project phases. 

Phase 1: September 1, 1979, to September 30, 1980. 
This includes the period of the project before the field 
in place. 

Phase II: October 1, 1980, to December 31, 1981. 
This includes the period of the project in which pre­
broadcast activities took place.
 

Phase III: 	January 1, 1982, to December 31, 1982.
 
First year of broadcasts.
 

Phase TV: 	 January 1, 1983, to December 1983.
 
Second year of broadcasts.
 

Phase V: 	 January 1, 1984, to December 31, 1984..
 
Third year of broadcasts.
 

This schedule does not incorporate dissemination activities as
 
originally proposed. Such activities would have to take place after the
 
completion of the third broadcast year and would require an additional three
 
to nine months beyond December 31, 1984.
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Clart No. VI-i 

RADIO LANGUAGE ARTS PRiOJEr 

PhASE I SGIEJLE: September ,_1979 -_September 30 _19SO 

....-- ParJET FY W[ 	 J 91ATKS - _ ____i_ -- /Z-~1!7 	 ..........
 

Ire-Coat ract
 

o 	Prepare and submit proposal (August 15. bI79) 
* 	 Ikgotlate and sign contract (September 28. 1979) 

Phase 1: Preparation for Operational Develop t 

a 	 Visit sites and prepare aite selection report. 

* 	 Negotiate project agreemnt with host governent. 

a 	 Arrange approval of subcontracts with AID
 
contract office.
 

a 	Cuafirm selection of final field team.
 

* 	 Prepare plans fur cultural linguistic survey.
 

* 	Conduct review of relevant language arts/radio
 
programs.
 

" Hold orientation advisory council and key staff
 
seminar.
 

* 	 Send field team to site. 

* 	 Establish working relationship with host country
 

officials. project representatives. and teachers.
 

" 	 Conduct research on reading and radio. 



Chart No. V1-2 

RADIO LANGUAGE ANTS PRUJFCT 

PIASE II SCHEDULE: October, 19 ecember 31. 1981 

- i-i CT TSS QUATU 10/80iW 1a0-/1 "/8l- 4J_-3 _li -1--- -­i i / i-szJ! -

WKatablish working relationship with host 

country offlcials. project representatives. 

and teachers. 
. ................... ....... .... . . 

* C.nurt sociolingulatics survey. 

Prepiare detailed Implementation plan including: 

A identify project classroom 

-................. 

A Identify/select host country personnel 

& review au 

curriculum 

analyze national language arts 

* prepare tentative outline of radio 
Instructitonal materials fur complete 
primary language program 

A specify procedures for securing and 

maintaining facilities and equipment 

A 

a 

apecify anticipated role for consultant 

personnel 

specify host country and contractor staff 

roles 

.... ........ 

............ 

A specify procedures for developing instruct-
ILsal compoaents0data collection, and 
formative and summtive evaluation 

" Review Implemntation Plan with AIDIUSAID and 
hoot country representatives; revise as 
necessary. 

" riepase. pilut test. and revise material for 

Ivvel I rrg*;ran. aulintape and print material. 

s tietermnie and prepare (with testlug) materials 
for support a.:tivities for in-service teacher 

training aind fur parent and community Involve­
W-nt. 



Chart No. VI-2, ContLnuod 

RADIO IANCIIAV. ARTS PRUJ9Vr 

PHASE iI SCMEIILE: October 1 1980 - December _31 1981 

PIOJMC TASKS_ -ui~m -0812/80 18 _/8 ia1 /4u 

" Ohaln dctalied Ira.4m plans and pruduca 
U.1lplu. radl prugree-.,lgkaleta. dnd 

-­tIk-r merlale--LtVel I. 

" Establish wurklng relatticthip (and train as 
.beceasAry) hwat country .buetvara. 

" L-.velp inatrmtmare and rvai4s,&LJn ttrateile• 

1. t.urmativk evaluation. 

" Establlh mystc" for clasuroom observation 

by writers and producers. 

* Cuntlue le%,nu/meterials production. 
evaluaLion, In-service training. 

" EatAbllsh yatem tu ensure all mEinteria are 
culturally appropriate 

* Prepare Schem uf Wurk baaed on Kenyan 
Curriculum, statn!.L 1. 

* Prepare pilot ib.t-tCat and validate itema. 
for pi t-teat. standard 1. 

9 Prepare and administer puat-teat, standard 1. 

* Analyz poet-teat data. 

0 Teat and UCZanIZe cyaLCmI fur delivury systnm; 
Inc€luding radlu broddcAtin*, Instructional 
materials for students and teachers and for 
ungolng data cuilectlon and feedback 
(Include test or trial runs). 

a C llect and analyze baseline data on target 
wpulation concerulnil general scholastic 

achievement, lauguage arts achtevement levels, 

gr.e repetition and drupout rates, soclo­
economic Statuo. 

a L-In.l t teac.he oricnla,,tlon vurkuhopa and 

d,-v-l.,p v-he-dule an, pr..cedritem fur ongoing 
1 4-Inlhii b..pl,..rt .oa~d tr-Jdbadk. 

* U'-w,'lop Jctalled btudeut pruliles and project 
p-. tiles fur other students In the counLry. 



uart No. Vl-1 

RADIO LAN6UAGE ARTS PrllJELT 

PHAIE Ill: JauA rY 1. 1912 - Deceber 
3 1 .198 2 

tnrTarn WArflR. _ --­......z-- ----- :~ -~ji -"--- 1/H ~ 

* 	rrepmre S ehaIof work staadard 2. 

V 	 Pirpare Shbea of Work. Standard 3. 

a 	 Prepare pil.., poat-teat and validate 
At em for poet-teat. 

* 	 Prepare anJ adnisalter poet-teat. 
standard 2. 

9 	Analyze podt-teat data. .taodard 1. 

* 	 Analyze p o-t-ttL data. standard 2. 

* 	 Dealign d4talleJ lesson plane and produce
 
a.wripts. tlio Frugrame. turkameets.
 
asJ otler -atertalo--etandard 2.
 

a 	Prepare systematlc plan for developing
 
local staff vapettle fur eventual
 
(1h.aae V) project operation reapontbility.
 

a -cot.la ele eon/aterlals production.
 
evalwatlo. la-service training.
 

a 	 Establtsh mwthcdlogy and develop data
 
recoid lor cos-tbetflt studlea.
 

a 	 Wllct and analyze baseline data oa target 
popuplation concerna general acholatic 
achlevement. lania"&* ErtO ackievement levels. 
grade tepetItlon and dropout rates. oocio­

WqL.OLMjeC Statu.. 

a 	 l-maduct tea&her irlentation workalps and
 
develop schedule and procedures for
 
ongulag te.bnlcal support and feedback.
 

a 	 Prodwe " distrlbute teac-hers' handbook. 

0 	 I-gla deel.*.Oeat of level 11 materials. 

a l,-W.A.lt. 1 radl1 lei.sae - atllard I---­

0 l.-lrI l.matlvc evaluAtion data. analyze
 
Anj .. aul'aILe to vrlters.
 

http:l,-W.A.lt


Chart mo. VI-4 

RADIO LAG.ALVE ATS 

PIWE IV: January, 1. 1983 - December _31 1983 

PROJE TAXS _ _ _ __ 1/83 -3783 4/83 6_83_i _ P 
* Coat . Ieus*o/materalal 

production, evaluatm., 
la-ServIce Itaining. 

* Prepare pilot post-test and 
validate Itemm for post-teat, 
standard 3. 

* Prepare and daluater poet-teat, 
standard 3, 2. 

0 Analyze pust-test data. standard 2. 

e Produce and distribute teachers' handbook. 

a Couttmue collection of performance data. 
a Conduct iu-d..pth project review. 

* Continue to conduct evaluation wlth 
eu4&aia on cont-effectivenesa . 

* Continue to transfer reapon ibllity for 
project evaluation* to host country staff 
for hoat couutry leadership by end of 
Phase V. 

a Iro.&kast 195 radio leasns - stanidard 2. 

a Collect torattve evaluat on data, analyze 
and cmumlcate to writers. 



art M. VL-5 

RADIO LANGUAtATS PROJUCT 

PHASE V: Jaar " 1. 1984 - December 31, 1984. 

PMJIT TAKS 1714IR / 6165.4J4 7/84 -/B4 _ 1J/S4- J 

e C;.stlauo tessoalmater tale production.____ 
evalutsion. Iii ietvl4t traiing. 

* Admntertw piiat-twe. standard 3. 

a Analyze post-test data. standard 3. 2. 

e A" dlyze poat-tc*t data. standard 3. 

* PrixJuce and distribute teachers' handbook. 

a Cmttnum colliection of perfurmance data. ___________________________________ 

* Lmuntinuc to tcanstur respomalbility lot 
project avas1AtIons to host country staff 
for War. counry leadesrship by and of 
PU&&,C V. 

& __ t i ct S -. 



SECTION VII
 

PROCEDURES FOR SECURING AND MAINTAINING EQUIPMENT
 

A. Purchase
 

All equipment for the project has been purchased and is in place in
 
Nairohi. Additional equipment, mainly some supplementary broadcast studio
 
equipment necessary to augment the Voice of Kenya facilities and equipment and
 
to serve the project until the studio facilities, now several months behind
 
schedule are completed at KIE, are also in place. Additional production
 
equipment, mainly two additional typewriters, was also added to the project.
 
A photocopier was also added to the production facilities when it became clear
 
that neither KIE nor other local services were adequate for the project. The
 
purchase of one project vehicle was initially delayed to determine if it was
 
absolutely necessary for the distribution system of the project. Once schools
 
were selected, and visits to the schools made during the rainy season, it was
 
clear that the additional vehicle, a four-wheel-drive Land Rover, was vital.
 
Since this is a locally purchased vehicle, it is expected that it will be
 
available to the project by the beginning of the school year in 1982.
 

B. Security and Maintenance
 

In relation to security and maintenance, the thcee major areas of concern
 
are the project office and the equipment it contains, equipment for use out­
side the office, and project vehicles.
 

The project office is located inside the Kenya nstitute of Education
 
compound, which is fenced and guarded 24 hours per day. The building itself
 
is locked when not in use, and only project staff members have keys to the
 
outside door. All non-expendable equipment has been inventoried. High-value
 
items (except for typewriters and furniture) are kept either in a locked
 
storeroom or a locked office; only the field coordinator and his executive
 
secretary have keys to these rooms. The building itself is maintained by
 
KIE. Appropriate office equipment is under service contract.
 

Some project equipment, notably radios, will be loaned to the project
 
schools. Headmasters will be instructed to store such equipment securely and
 
to monitor its use. Schools normally have an operational radio or radios in
 
addition to the project radio. Project radios will be returned as necessary
 
to Nairobi for maintenance, being replaced by a similar model from the pro­
ject's reserve supply within one to five days. 3
Dux,,radio breakdown classes
 
will be doubled up. Other project equipment is kept at the Voice of Kenya
 
studios where the RLAP lessons are recorded. To supplement normal VOK secur­
ity measures, including 24-hour guard service, the RLAP equipment is kept in a
 
locked cupboard in the itudio itself.
 

All project vehicles have been fitted with two dnti-theft devices. Every
 
trip in a project vehicle is logged, and the logs are reviewed by the field
 
coordinator to ensure proper vehicle use. Every ittempt is made to park the
 
vehicles in the most secure areas possible, especi.ally overnight. Vehicles
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are checked daily for theft, damage, and proper servicing. Regular mainten­

ance is carried out following the manufacturer's recommendations.
 

C. Ownership
 

The project holds possession and ownership of project equipment for the
 
life of the project. At completion of the project, ownership will be trans­
ferred to the Kenya Institute of Education. Household equipment, for American
 
team members' quarters, will be transferred to AID/Kenya.
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APPENDIX A 

JOB DESCRIPTIONS 



APPENDIX A
 

1. 	Language Arts Specialist (Formal Segment Writer, Curriculum Analyst)
 

John Muitungu, Kenyan
 

Formal Segment Writer
 

" 	Consult with the other formal segment writer to assign responsibility
 
for specific formal instructional segment sequences frow specific
 
frames of the Scheme of Work.
 

" 	Write all formal instructional segments within the assigned segement
 
sequences in accordance with the relevant objectives from the Scheme of
 
Work and the methodology indicated by the methodologist. Any changes
 
to the proposed methodology should be discussed with the methodologist
 
concerned ahead of time, and the record- keeper should be informed of
 
any changes to the proposed number of segments.
 

" 	Accurately time these formal instructional segments.
 

" 	Insure t .at these segments conform to the approved format, and
 
proofread the final typed draft.
 

" 	Make adjustments as required by the review and evaluation processes in
 
the length, content, and methodolgy of these segments.
 

" 	Indicate to Lh.- scriptwriter those areas t.ere informal instructional
 
segments are specifically needed to carry part of the formal
 
instructional message.
 

" 	Observe in the field regularly.
 

Curriculum Analyst
 

* 	As required, assist in the development and revisions of the Scheme of
 
Work for each year.
 

2. 	Language Arts Specialist (Reading and Writing Methodologist, Formal
 
Segment Writer, Curriculum Analyst, Distribution Supervisor)
 

Morris Cutler, American
 

Reading and writinjL ethodologis
 

For each reading/writing objective and related patterns (if any) in a
 
frame, suggest the number of segments (both initial teaching segments
 
and maintenance segments), the best teaching strategies for helping
 
pupils meet and reach that objective, the best sequence for unploying
 
these strategies, and any prerequisites for employing those stratogies 
(expressed in terms of the number of a segment within a particular 
frame which must be presented before ir methodology is ustd). 
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e Insure that these methodologies conform to the approved format.
 

9 Insure that methodologies are written in strict accordance with the
 
established timeline.
 

e Observe in the field regularly.
 

Formal Segment Writer
 

* 	Consult with the other formal segment writer to assign responsibility
 
for specific formal instructional segment sequences from specific
 
frames of the Scheme of Work.
 

* 	Write all formal instructional segments within the assigned segment
 
sequence in accordance with the relevant objectives from the Scheme of
 
Work and the methodology indicaced by the methodologist. Any changes
 
to the proposed methodology should be discussed with the methodologist
 
concerned ahead of time, and the record- keeper should be informed of
 
any changes to the propoaed nu-ber of segments.
 

e 	Accurately time these formal instructional segments.
 

o 	Insure that these segments conform to the approved formatl and
 
proofread the final typed draft.
 

9 	Hake adjustments a, required by the review and evaluation processes in
 
the length, conter:, or methodology of thee segments.
 

* 	Indicate to th .-ript .iter those areas where informal instructional
 
segments are s, ..fic. .y needed to carry part of the formal
 
instructional message.
 

Curriculum Analyst
 

0 	As required, assist in the development and revisions of the Scheme of
 
Work for each year.
 

Distribution Supervisor
 

e 	Using the services of the project field assistant, the project driver,
 
observers, and private transport firms, ensure proper distribution to
 
project schools of all ancillary print materials, formative evaluation
 
instruments, supplies, and equipment in strict accordance with the
 
established timeline.
 

* 	Ensure that final drafts for all written materials associated with each
 
lesson (including final production script, teachers' notes, pupil
 
worksheets, other teaching aids, and formative evaluation instruments)
 
are given to clerical staff and properly filed.
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3. Language Arts Specialist (Oral Language Methodologist, Curriculum Analyst,
 

Congruence Reviewer, Linguist)
 

Philip Sedlak, American
 

Oral Lantuage Methodolosist
 

e 	For each oral language objective and related patterns in a frame,
 
suggest the number of segments (both initial teaching segments and
 
maintenance segments), the best teaching strategies for helping pupils
 
meet and reach that objective, the best sequence for employing these
 
strategies, and any prerequisites for employing those strategies
 
(expressed in terms of the number of segments within a particular frame
 
which must be presented before the methodology is used).
 

e 	Insure that these methodologies conform to the approved format.
 

e 	Insure that methodologies are written in strict accordance with the
 
establishd timeline.
 

e 	Observe in the field regularly.
 

Curriculum Analyst
 

9 	As required, assist in the development and revisions of the Scheme of
 
Work for each year.
 

Congruence Reviewer
 

" 	In strict accordance with the established timeline, review finished
 
scripts, along with related print materials and formative evaluation
 
instruments, to ensure their congruence with the objectives and content
 
specified in the Scheme of Work, suggesting alternatives when necessary
 

to the appropriate team members or to the field coordinator.
 

" 	Plan and monitor the number of objectives and vocabulary words being
 
taught in the formal instructional segments to ensure that the content
 
specified in the the Scheme of Work for each year is thoroughly covered
 
following the specified ratios of initial instructional segments to
 
maintenance segments and of formal instructional segments to informal
 
instructional segments.
 

e 	Maintain complete accurate records showing when each objective and each
 
vocabulary word is taught during each year of the project, ensuring
 
that this information is made available to all writers.
 

Linguist
 

9 	Develop formative evaluation tests, in strict acccordance with the
 

established timeline, and assist the feedback coordinator as required
 
in the development of other formative instruments.
 

e 	Undertake, as necessary, linguistic research relevant to the project
 

and its implications.
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4. 	Language Arts Specialist (Print Materials Developer, Curriculum Analyst,
 

Production Coordinator)
 

Mary Karue, Kenyan
 

Print Materials Developer
 

o 	Develop teachers' notes for all lessons, including pre- and post­
broadcast lesson activities, student activity sheets, and all other
 
ancillary print materials, following methodologies and scripts.
 

* 	Develop components of the teachers' handbooks (general information and
 
guidance for all cooperating teachers) and other teacher-training
 
materials, as required.
 

o 	Plan inservice teacher-training prcgrms.
 

o 	Liaise with the graphic artists.
 

o 	Ensure that all print materials are produced in strict accordance with
 
the established timeline.
 

o Observe in the field regularly.
 

Curriculum Analyst
 

o 	As required, assist in the development and revisions of the Scheme of
 
Work.
 

Production Coordinator
 

o 	Check script for accurate program length.
 

e 	Prepare lists of sound effects and music, in order of requirement, for
 
each lesson.
 

o 	When possible, notify musicians ahead of the production date with
 
details of music required in each program.
 

o 	Assist in locating and preparing the most appropriate sound effects for
 
each lesson.
 

s 	Check the music scratch tape to ensure that any new music is suitable
 
for Kenyan children.
 

o 	Provide effects lists, music lists, scripts, and music scratch tapes to
 
studio personnel.
 

* 	Ensure that finished tapes have been poscedited, labeled, and filed in
 
accordance with agreed upon standards and format.
 

o 	Ensure that all peoduction-related tasks listed above are in accordance
 
with agreed upon standards and format.
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5. Educational Broadcast Specialist (Scriptwriter)
 

Pamela Brooke, American
 

Scriptwriter
 

a 	Plan each lesson's script, including the allocation of formal
 
educational segments to specific lessons and locations within lessons
 
following any guidelines set down by the formal segment writers, so
 
that each lesson contains an effective mixture of segments which
 
conforms to the established ratio of formal to informal instruction and
 
initial teaching segments to maintenance segments, and at least one
 
"throw-away" segment which can be replaced at the last minute if
 
formative evaluation results so require.
 

* 	Write informal instructional segments to prepare for, enhance, or
 
maintain formal instruction, and to enhance radio listening and
 
response skills. This responsibility includes:
 

-	 creating necessary stories, games, rhymes, and physical activities;
 

- creating or supplying necessary songs and music and, when required, 
providing a "scratch tape" to indicate to the producer the tune, 
rhythm, speed, etc; 

-	 accurately time all informal instructional segments; 

- plan the total lesson so that it will run to the required length,
 
indicating at least two optional cuts which the producer can make if
 
necessary to shorten the lesson;
 

-	 insure that the entire script conforms to the approved format;
 

- make adjustments as required by the review and evaluation processes 
in the length, content, or style of total lessons or informal 
instructional segments; 

- ensure that scripts are written and revised in strict accordance
 
with the established timeline; and
 

-	 observe in the field regularly.
 

6. Educational Broadcast Specialist (Produ'ir, Production Reviewer)
 

Margaret Ojuando, Kenyan
 

Producer
 

o 	Undertake studio production of all lessons, including supervision or
 
pre- and post-production.
 

* 	Ensure that all aspects of production are completed in strict
 
accordance with the established timeline.
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" 	Maintain highest possible quality with lowest reasonable costs for all
 

aspects of technical production.
 

* Supervise technical operator and artists.
 

" Maintain program library.
 

" Liaise with Educational Media Sevices and the Voice of Kenya to ensure
 
that radio lessons are broadcast on schedule.
 

" Observe in the field regularly.
 

Production Reviewer
 

" In strict accordance with the established timeline, review suitability
 
of scripts for production, suggesting alternatives to writers, or the
 
field coordinator, when necessary.
 

" Check scripts for suitability of all music rhymes and games to Kenyan
 

children.
 

7. 	Feedback Coordinator
 

Greg Owino, Kenyan
 

e 	Assisted by other tern members as necessary, develop formative
 
evaluation instruments each week, including pupil achievement tests,
 
classroom observation guides, and teacher and pupil interview
 
protocals.
 

* 	Receive completed formative evaluation instruments, analyze the
 
results, maintain systematic records of these results (including
 
detailed information about pupil performance levels on every
 
instructional objective and vocabularly word tested), and keep the tem
 
informed of these results and their implications.
 

e 	Recruit, train, and supervise all field observers, ensuring that their
 
work is regular and satisfactory, and (if desirable) arranging for
 
their occasional participation in the team's work in Nairobi.
 

e 	Coordinate regular field observation by all team members, including
 
himself.
 

* 	Ensure that all formative evaluation tasks are completed in strict
 
accordance with the established timeline.
 

o 	Assist in the development and implementation of the summative
 
evaluation system.
 

e 	As required, coordinate the development of each year's suatLve
 
evaluation instruments, organize and supervise their administration,
 
and arrange for the data to be coded and analyzed.
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9 	Assist the field coordinator in liaising with project schools and
 

districts.
 

8. Field Coordinator (Instructional Systems Designer)
 

Philip Christensen, American
 

Instructional Systems Designer
 

" 	Serve as executive producer for the radio lessons, ensuring that all
 
tasks are completed in strict accordance with the established timeline,
 
suggesting necessary changes to the appropriate team members and
 
assuming final responsibility for the content of all radio lessons and
 
related materials.
 

" 	Coordinate, direct, and assist other team members in all research and
 
development activities, including the following areas: curriculum
 
analysis, Scheme of Work, radio instructional methodology, radio
 
production, and formative and summative evaluation, ensuring that these
 
activities are completed in a timely and satisfactory manner.
 

" Integrate project consultants into the field work to ensure that the
 

team is provided with the necessary technical assistance and training.
 

" 	Observe in the field regularly.
 

9 	Undertake short- and medium-range planning to ensure the timely and
 
satisfactory completion of all project objectives.
 

e 	Supervise all professional staff reporting as necessary to the project
 
director and the Kenya Institute of Education.
 

e 	Hire and supervise all field support staff.
 

* 	Control all project funds in the field, ensure that they are expended
 
according to the relevant regulations and that all necessary records
 
are properly maintained and submitted on time.
 

e 	Obtain, coordinate, and monitor all equipment, supplies, and services
 
necessary to the proper completion of project field tasks.
 

a 	Liaise as necessary with Washington, the Ministry of Basic Education,
 
the Kenya Institute of Education, and all project schools and
 
districts.
 

e 	Prepare and submit on time all necessary reports and documents.
 

Support Staff
 

The host country support staff hired by the project are:
 

" Technical operator, Reuben Karobia Kiromo
 

" Executive secretary, Julia Aaayo
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" Clerk typist, Lin& Okiro
 

* Audio typist, Ericah Agala
 

" Field assistant, George Rege
 

" 	Driver, Jmes Ogola
 

In addition, there are part-time actors, musicians, and graphic artists.
 

Brief resu.mes of the professional staff are appended.
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BRIEF RESUMES OF
 

PROFESSIONAL STAFF
 



APPENDIX B
 

I. 	Pamela Brooke, educational broadcaster, began work in media in 1967 as a
 

writer and later as the executive producer of the D.C. Schools Radio
 

Project in Washington, D.C., producing language arts broadcasts for
 

children in urban preschools and primary schools. These programs won nine
 

national awards for their innovative curriculum design and technical use
 
of the media. In 1975 she joined the Smithsonian Institution as a museum
 

teacher specializing in classes that integrated science, art, music, and
 
language arts for children. Magazine articles describing her work with
 

children and in the humanities have appeared in Scholastic Teacher,
 
Smithsonian Art to Zoo, Forcast FM, Humanities.
 

2, 	Philip R. Christensen, field coordinator, holds a B.A. from Harvard
 
University, where he majored in social psychology and worked extra­

curricularly as an announcer and studio engia1eer at Cambridge radio
 
station WHRB. In 1972 he was awarded and Ed.D. from the University of
 

Massachusetts after concentrating in curriculum and instruction and
 

international education. Prior to joining the Radio Language Arts
 

Project, he was the Instructional Development Specialist for St. Lawrence
 
College in Ontario, where he provided bilingual services in the areas of
 

curriculum development, staff development, and program evaluation, and
 
managed the Teaching Resource Center, including library and media
 
services.
 

3. 	Morris Cutler, language arts specialist, holds a M.S. degree from the
 
University of Southern California. For the Los Angeles Unified Schools he
 

has served as a teacher, administrator, and curriculum specialist, and as
 
an administrative consultant for early childhood education. His prior
 

overseas experience was as an associate in international education,
 
Teachers College, Columbia University in Afghanistan where he served as an
 

advisor to the Ministry of Education on language arts textbooks, teachers
 
guides for grades 1 through 6, and as co-editor of 12 books.
 

Additionally, he has been a lecturer for Pepperdine University and served
 

as a mamber of the Board of Directors of the California Reading
 

Association.
 

4. 	Maurice Imhoof, project director, has an Ed.D. degree from Teachers
 

College, Columbia University. He is an pplied linguist by training, and
 

a specialist in cross-cultural education and adaptation of teaching
 

techniques and materials to meet the needs of students with a native
 

language other than English. He has worked in English language and
 
language-teacher training programs in Afghanistan, Egypt, and Jordan as
 

well as the United States. He has served as administrator in a number of
 

programs, including director of the applied linguistics programs at
 

Indiana University and the American University in Cairo. He has served as
 

editor of the TESOL Quarterly, and has co-authored two textbooks on
 
composition, and contributed to numerous other books and journals.
 

5. 	Mary Muthoni Karue, language arts specialist, taught for 10 years prior to
 

obtaining her B.A. degree with honors in education at the University of
 

Nairobi. During this period she taught secondary school, and at two
 

different primary teachers training colleges, and a secondary teachers
 

training college. After graduation she taught in and was head of the
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English department at the Kenya Science Teachers College. In 1980 she
 
graduated from Kenyatta University College with an M.Ed. in Primary
 
Education, specializing in language arts and education administration.
 

6. 	John Njenga Muitungu, language arts specialist, has a B.Ed. degree with
 
Upper Second Class Honors from the University of Nairobi. He taught first
 
as an untrained teacher briefly before entering the university. After
 
graduation he taught for three years and served as head of the English
 
department in a secondary girls school. He completed his studies for a
 
masters degree in primary education at Kenyatta College in November 1980
 
and taught at Highridge Teachers College before joining the project at the
 
end of August.
 

7. 	Margaret Achieng' Ojuando, educational broadcaster, has a B.A. degree with
 
honors in English from the University of Nairobi and a Certificate of
 
Educational Radio Production from KIE. She taught secondary school
 
English for five years before joining the Educational Media Services at
 
KIE as a Media Specialist. Radio production work at KIE has included work
 
on audio programs and materials for standard three, Progressive Peak
 
course book; programs for standard 7 geography; Literature in English,
 
forms 3 and 4, and others. She is a member of a number of panels on
 
primary education and English literature.
 

8. 	Greg A. Owino, feedback coordinator, has a B.A. degree in education from
 
the 	University of Ibadan, Nigeria. He taught for two years and then
 
joined the Ministry of Education as an Education Officer seconded to the
 
Education Media Service at KIE. From Septemer 1978 until joining the RLAP
 
he was Head of the Research and Evaluation section of KIE. He has worked
 
closely with the Primary Education Section of KIE as an evaluation
 
specialist and coordinated the International Year of the Child research on
 
Kenyan children sponsored by UNICEF.
 

9. 	Philip Sedlak, language arts specialist, has studied at Pennsylvania state
 
University, Yale University, and the Free University in West Berlin. He
 
received his Ph.D. in linguistics from Stanford University in 1975,
 
specializing in various areas of applied linguistics, with an emphasis on
 
Kenyan languages. He developed and wrote a series of textbooks in African
 
language instruction for the Peace Corps. His other areas of publication
 
include theoretical linguistics, sociolinguistics, English as a second
 
language, and African languages. He has had experience in materials
 
development and instruction in ESL at a number of levels in different
 
countries, including longer periods in Togo and Taiwan. He is a fluent
 
speaker of Swahili.
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APPENDIX C 

SCHEME OF WORK
 

RADIO LANGUAGE ARTS PROJECT
 



SCHEME OF WORK
 

Definition. The Scheme ot Wbrk (Scheme) outlines the sequence of 
oral langge and reading objectives and the apvroDriate linguistic 
content to achieve these objectives. The Scheme is not a curriculum, 
syllabus, nor weekly lesson plan. It is a Dlannine document to aid in 
the development of daily radio lessons.
 

Audience. The Scheme guides the work of daily lesson writing and
 
oroduct ion. 

1. .bst directly it aids the methodologists and formal segment 

writers in the planning and writing of formal instructional segments-­
the basic comnonent of the radio lessons. 

2. Indirectly, it guides the informal segment writer in indicating 
at any one point hat linguistic material the pupils have covered in the 
formal segments. Informal segments reinforce, integrate, and expand 
the language of the formal segments in addition to providing games, 
songs, stories and other motivational material. 

3. Less directly, it informs the content and direction of the 
teachers notes and handbook, although most of the specific orientation 
materials come from the daily radio lessons. 

4. It also guides the formative and summative evaluation system 
by providing the objectives and content of the program on which tests 
are based. 

Kenyan Primary English Syllabus. The Scheme is a "translation" 
of the Kenyan Prmary English Syllabu., Ministry of Basic Education. 
The Syllabus is realized in the Progressive Peak series of textbooks 
for primary standards (grades) and in supl-emenary readers. The 
structures and vocabulary of the Scheme are taken from the Syllabus. 
Structures are sequenced with particular attention to teaching by radio, 
and supplementary vocabulary necessary to the radio medium has been 
added. The "translation" then is in the methodology, rather than in 
the content. Its purpose is to enable the project team to convey the 
same content, but utilize a different teaching methodology required by
 
radio.
 

Organization of the Scheme of Work. The Scheme is organized into 
seventy frames which display 1) an objective or set of objectives 
which state the expected pupil behavior, 2) a statement of language 
function which states the communication situation in real life in which 



Scheme - 2 

pupils would likely need the behavior or skill specified, 3)oral
 
language content stated as sentenc structures, 4) vocabular' used in
 
the Scheme, and 5) written language content stated as nre-reading,

reading, and writing activities.
 

1. Objectives. The Scheme objectives are stated as terminal 
objectives for the individual frames. There are, of course, several 
interim objectives for a particular pattern appropriatelv develoned
 
into teaching activities by the writers. Interim objectives lead to
 
the terminal objectives which should be kept in mind throughout all 
segments covering the frame.
 

Objectives iatend to lead to the overall goal of the first three 
standards which is cann mication skills in English adequate as an 
instructional medium. Achieving the overall goal depends on the 
cumulative results of achieving goals for each frame. 

2. Functions. The functions indicate a somewfhat borader com ini­
cations context than the behaviorial objectives. To the extent possible 
with such linited language proficiency, they suggest a social situation 
in which sneakers use the designated langu.qge pattern. liey attempt 
to relate the oral language to the real world use of the ratterns. Since 
the curriculun takes a somewhat conservative view of laInguge use for 
academic purposes, the functions tvphasi:e classroom use of language.
In the standard 1 Scheme, functions often relate to the btii;ness of 
learning language rather than the broader context; of co-rrrce, travel,
social intercourse, and so on, which mi.ht feature in lesson- for older 
students and adults.
 

Informal segments, for which a zchere tNis not been srcified, 
emphasize the use of language for play, perha.ps- the most rtivating 
function of language for primiry students. 

3. Oral language. The sentence structure-; are most often .tated 
as pairs of related seatences--question-statement; questi, n-short answ,-er; 
affirmative-negative; and so on. The purpose iB to suggent to the 
writers a minimal couimunication situation. The use of question-.nwVr
ina frame isnot meant to surgest the only means of ;peaking are 
through questions and ansurs or statement. and follow-up que-Itions.
The language patterns are cimilatltve. Each new mit tern should tw tv;l
in a context with old nattern; to build up di.;course . lNpil nted not 
produce this kind of disccurse iunvcdiately, but they -.hould heAr it -poLon
by Rosa and Jutmi (or other character-) . Vor ex'tuple, after lrr.L,- 4 the 
following discourse could be nroduced frrnn formal "eennt;. 

(;Axcdl fmint,.'WF'narx. {1-;1JtWi. Ina Man. 
ut tup yrir )rind. v", hrad NtTouch Air . down 

'otir hand. 

Not ve7 exciitng-h-ur it . ,rr,,c '.,:,, - f ,t.,-r, reih 
the pupil's 'now. 1t i-,imi, rta, t to 1,uil! !. rr an!,!. .,-la., e 
contexts 
pattern 

leading ro -tr,- ind Y)rc' nattir.i! 
,hould be ciiplet Iv tirol,pr, iftrr 

.3 I,-V .oiw i.ciiL;.t­
i -. at r,>!t;,.!,,r',1.' 

If it w-v; worth tnt r,)ditC:lnq, itentrrnot ,,wrh,tr ;rt.et6';r .lne , 

http:perha.ps
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4. Vocabulary. The Scheme does not attempt to sequence
vocabulary. The vocabulary listed is that used in the oral language 
patterns and is for illustrative purposes only. The writers will 
select appropriate vocabt'lary for lessons from the syllabus for 
standard 1 plus additional words necessary for radio lessons, keeping
in mind the pupils' language proficiency at that stage. Vocabulary
intended for mastery and for summative testing should be selected from 
the syllabus. 

5. Reading and writing. The standard 1 Scheme takes nuils 
from pre-reading. aural-oral and visual activities to reading individual 
words and words in sentence contexts. It does not go on to connected 
discourse. 

Since wv have little specific evidence of levels of mastery in
 
mother-tongue, the English reading activities are sequenced much as
 
first language instruction. The sequence is intended to follow
 
directly cn the introduction of mother-tongue reading and writing

activities and to build on them. They should be effective, however,
 
even without mother-tongue skills. The specific nature and quantity

of English reading activities will be modified on the basis of
 
formative feedback.
 

The English alphabet is introduced inorder (a,b, c, d, etc.)

since children have already learned their mother-tongue alphabet

and practiced writing it. The English alphabet will be introduced
 
by songs and games as well as inthe written form.
 

Individual words for reading activity are grouped by initial
 
consonants inthe order of frequency of initial consonants in the
 
first year vocabulary. During the third term, pupils read individual
 
words inmeaningful relation to pictures and finally words in sentence
 
contexts. All words are taught as whole "sight" words, with focus
 
on sound-letter correspondence restricted to initial consonants.
 



SUNMARY OF LANGUAGE FUNCTIONS
 

Readin. Almost all functions related to reading segments are
 
readiness functions, that is acquiring the skills associated
 
with reading rather than genuine reading activity.
 

Oral Language. The following are intended to give a general
 
idea of the major uses of oral language in the Standard 1
 
curriculum. Within individual frames, functions are specified
 
somewhat more narrowly than these summary functions.
 

1. Following instructions, directions, commands, usually
 

resulting in some physical response or action.
 

2. Making polite requests.
 

3. Exchanging greetings.
 

4. Exchanging names.
 

S. Asking about / identifying roles of 4ndividuals.
 

6. Asking about / identifying items of the immediate
 

environment.
 

7. Asking for descriptions / describing items of the
 

immediate environment with respect to colour, size, location,
 

and number.
 

S. Identifying objects or persons and their locations in
 

terms of their proximity to the speaker.
 

9. Asking about / identifying possessions.
 

10. Indicating days of the week.
 

11. Discussing / describing the actions of others at the
 

moment of speaking.
 

12. Talking about when actions are to occur.
 

13. Asking about / talking about likes and dislikes of
 

items and their characteristics. 

lb. Akin, about / talking about abilities or skills of 

individuals. 

15. Asking about /'expressing wants or needs. 
 C 



VOCABULARY LIST
 

Numbers in parentheses refer to frame number in which item is
 

originally introduced. 

a c f 0 

a (4) 
again (1) 
am (4) 
and (23) 
are (4) 
at (3) 

circle (11) 
clapping (S) 
clean (64) 
close (54) 
colour (24) 
corner (48) 
cow (10) 

floor (26) 
foot (19) 
four (2) 
Friday (14) 

& 

jumping (30) 

k 

1 

of (39) 
on (10) 
one (2) 
onions (28) 
or (62) 
oranges (28) 
ours (7) 

cup (16) 
b cupboard (48) gir (4) 

goat (10) 
laugh (:6) 
left (19) R 

bag (39) 
bananas (28) 
barking (30) 
basket (42) 
bells (30) 
bicycle (35) 
big (25) 
black (21) 
blackboard (6) 
blue (22) 
book (1-) 
bottle (40) 
boy (4) 
box (11) 
bre:id (40) 
brown (21) 

d 

day (14) 
desk (44) 
dirty (64) 
do (16) 
does (16) 
doing (14) 
dog (10) 
door (3) 
down (1) 
draw (10) 
dress (11) 
drinking (40) 

going (48) 
good (4) 
green (22) 

h 

hand (3) 
has (35) 
have (33) 
he (8) 
hear (36) 
here (11) 
hers (42) 
his (42) 
holding (31) 
home (50) 

like (16) 
line (10) 
listen (36) 
little (42) 
look (6) 
lorry (62) 

m 

man (4) 
many (36) 
matches (39) 
milk (38) 
mine (S7) 
Monday (14) 
morning (1) 

packet (40) 
paper (6) 
pen (17) 
pencil (12) 
pick (54) 
pictures (S3) 
piece (40) 
please (16) 
point (3) 
potatoes (18) 
put (3) 

q 

e house (25) my (2) r 
c how (36) 

cake (40) 
can (26) 
car (13) 
carrots (23) 
cat (10) 
ceiling (26) 
chalk (11) 
children (52) 

eating (40) 
eight (2) 
eyes (54) 

f 

finger (3) 
five (2) 

i 

I (4) 
ink (11) 
is (2) 
it (10) 

n 

name (2) 
need (41) 
new (58) 
nine (2) 
no (4) 
nose (3) 
not (3) 

radio (46) 
read (27) 
red (22) 
right (19) 
room (S8) 
ruler (56) 
running (9) 



Vocabulary List 


s 


same (11) 

Saturday (17) 

say (1) 

school (58) 

seven (2) 

she (8) 

shirt (23) 

short (65) 

show (55)
 
singing (14)
 
sit (1)
 
six (2) 

small (25)
 
snapping (5) 

soda (40)
 
some (41)
 
stamping (5) 

stand (1)
 
stones (36)
 
store (SO) 

Sunday (23)
 

t 


table (44) 

tall (65) 

tea (38) 

their (59) 

ten (2) 

thank (16) 

that (3) 

the (3) 

them (55) 

there (11) 

these (28) 

they (11) 

this (10) 

those (28)
 
three (2)
 
Thursday (14) 

tick (11)
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t 


tin (31) 

to (48) 

today (14) 

tomorrow (17) 

too (42) 

to'ch (3) 

Tuesday (14)
 
two (2)
 

u
 

up (1)
 

v
 

w
 

walking (9)
 
wall (27)
 
want (34)
 
water (38)
 
we (53)
 
Wednesday (14)
 
what (2)
 
when (49)
 
where (12)
 
which (13)
 
white (21)
 
who (8)
 
whose (43)
 
with (68)
 
woman (4)
 
word (55)
 
write (27)
 

x
 

X 

x 
yellow (23)
 
yes (4)
 
yesterday (23:
 
you (4)
 
your (2)
 
yours (S7)
 



STRUCTURE LIST
 

CONTENTS
 

I. Imperatives
 

1I. Statements with BE
 

III. Statements in Present Possessive
 

IV. Statements with like, need, want, have
 

V. YES/NO Questions with BE
 

VI. YES/NO Questions in Present Progressive
 

VII. YES/NO Questions with DO
 

VIII. YES/NO Questions with CAN
 

IX. WH Questions 

X. Short Answers
 

eIt
 



. Imperatives
 

1. 	VERB
 

Listen.
 

2. 	VERB + ADVERB
 

Stand up.
 

3. 	VERB + POSSESSIVE + NOUN 

Touch your hand. 

4. 	VERB + POSSESSIVE + ADJECTIVE + NOUN 

Touch your left foot. 

S. 	VERB + POSSESSIVE + NOUN + ADVERB
 

Put your book here.
 

6. 	VERB + ADVERB + ARTICLE + NOUN
 

Point at the door.
 

7. 	VERB + ADVERB + POSSESSIVE + NOUN
 

Put up your hand.
 

8. 	AUXILIARY + NEGATIVE + VERB * POSSESSIVE + NOUN 

Don't open your eyes. 

9. AUXILIARY + NEGATIVE + VERB + POSSESSIVE + NOUN + ADVERB
 

Don't open your book up.
 



II. Statements with BE
 

10. 	 POSSESSIVE + NOUN + BE + NOUN
 

My name is Juma.
 

11. DEMONSTRATIVE + BE + fNOUN 

•ARTICLE + NOUN) 

Jumngerl"That is a 

Those are bananas.
 

12. DEM + NOUN + BE 	+ (POSSESSIVE
DARTICLE + NOUNI 

is fyoursThat one 


13. 	 DEM + BE + POSS + NOUN 

This is Juma's book. 

14. 	 PRONOUN + BE + ARTICLE NOUN
 

fNOUN)
 
You are a girl.
 

These are goats.
 

IS. PRONOUN + BE + ADVERB 

It is there. 

16. 	 PRONOUN + BE + PREPOSITION + ARTICLE * NOUN 

It is on the table. 

17. 	 PRONOUN + BE + PRONOUN + NOUN + ADVERB
 

It is his pencil, too.
 

18. 	 PRONOUN * BE + PRONOUN * ADVERB 

It is hers, Too. 

19. 	 DE.ONSTRPATIVE - NOUN * BE + ADJECTIVE 

Thir cow iq brown. 



20. (NOUN1 BE + ADJECTIVE
 

Juma is tall.
 

It is brown.
 

21. 	 NOUN + CONJ + NOUN + BE + ADJECTIVE
 

Adam and Henry are tall.
 

22. 	 PRONOUN + BE + POSSESSIVE
 

It is mine.
 

23. 	 ARTICLE + ADJECTIVE + NOUN + BE + POSSESSIVE
 

The big room is ours.
 

24. 	 POSSESSIVE + NOUN + BE + ADJECTIVE 

Rosa's car is red. 

25. 	 POSS + NOUN + BE + ADJECTIVE + CONJ + ADJECTIVE
 

Rosa's dress is blue and green.
 

26. 	 DEM + BE + NEGATIVE + POSSESSIVE + NOUN 

This is not Juma's bicycle. 

27. 	 ADVERB + BE + ARTICLE + NOUN
 

Here is a word.
 

28. 	 THERE + BE + ARTICLE + NOUN + PREP + ARTICLE * NOUN 

There is a book on the table. 

29. 	 PRONOUN + BE + PREP + ARTICLE * NOUN 

It is on the table. 

30. 	 PRONOUN - BE * PREP - POSS * NOUN 

It is on her table. 



[I. Statements in Present Progressive
 

31. 	 PRONOUNI + BE + VERBing
 

Jum ia clapping.
 

PRONOUN J+ BE + VERBing +ARTICLE NOUI 

I am* drawing a line 
(Rosa isl picturesi" 

[PRONOUN1
fNOUN33. 1+ BE + VERBing + ADVERB 

I am 	 I sitting down.fJuma 	 i s 

34. 	 NOUN + BE + VERBing + PREP + NOUN 

I am151 going with Juma.
fRosa 	is
 

(NOUN 
 N+ BE + VERB + PREP + ARTICLE + NOUN 

I am going to the corner.fRosa 	 isi 

36. 	 POSSESSIVE + NOUN + BE + VERBing
 

His goats are jumping.
 

37'. [INOUNp BE * VERBing + ADJECTIVE + NOUN 

aSheis 	holding two 
tins.
 

Juma' 



IV. Statements with like, need, want, have
 

38. 	 PRONOUN + VERB + PRONOUN
 

I need it.
 

39. 	 PRONOUN + VERB + NOUN 

I like blue. 

40. 	 PRONOUN + VERB + NOUN + CONJ + NOUN
 

I like bananas and oranges.
 

41. 	 PRONOUN + VERB + ARTICLE + NOUN 

I have a pencil. 

42. 	 PRONOUN + VERB + ARTICLE + ADJECTIVE + NOUN 

I like the blue shirt. 

43. 	 PRONOUN + VERB + ADJECTIVE + NOUN + PREP + NOUN
 

I have six pieces of paper.
 

44. 	 PRONOUn! + AUXILIARY + NEGATIVE + VERB + NOUN 

I don't like carrots. 

45. 	 PRONOUN * AUXILIARY + NEGATIVE + VERB + ARTICLE + NOUN 

I don't have a pen. 

46. 	 PRONOUN * MODAL + VERB * ARTICLE + NOUN 

I can touch the floor 

47. 	 PRONOUN + MODA, + VERB + ART + NOUN + CONJ * ART + NOUN 

I :an touch the wall and the floor. 

4 



V. YES/NO Questions with BE
 

48. 	 BE + PRONOUN + ARTICLE + NOUN
 

Am I a man?
 

49. 	 BE + DEMONSTRATIVE + ARTICLE + NOUN
 

Is that a goat?
 

50. 	 BE + DEM + ARTICLE + NOUN + CONJ + ARTICLE + NOUN 

Is this a car or a lorry. 

51. 	 BE + DEMONSTRATIVE + NOUN + ADJECTIVE
 

Is that cow brown?
 

52. 	 BE + POSSESSIVE + NOUN + ADJECTIVE 

Is Rosa's car red? 

53. 	 BE + DEM + NOUN + ADJECTIVE + CONJ + ADJECTIVE
 

Is that car blue or black?
 

54. 	 BE + PRONOUN + POSSESSIVE + NOUN
 

Are they Juma's cows?
 

55. 	 BE + NOUN + ADJECTIVE + ADVERB 

Is Henry tall, too? 

56. 	 BE + PRONOUN + CONJ + PRONOUN + ADJECTIVE ADVERB
 

Are George and Adam tall, too?
 

VI. YES/NO Questions in Present Progressive
 

51. BE + 
PNOUN + VERBIng
 

Is Jm3 running?
 



58. 	 BE + PRONOUN + VERBing + ARTICLE + NOUN + PREP + NOUN 

Is Rosa drinking a cup of tea? 

59. 	 BE + THERE + ADJECTIVE + NOUN + PREP + ARTICLE + NOUN 

Are there any books on the table? 

60. 	 BE + PRONOUN + VERBing + PREP + ARTICLE + NOUN 

Are you going to the corner? 

VII. 	YES/NO Questions with DO
 

61. 	 AUXILIARY + PRONOUN + VERB + NOUN
 

Do you like milk?
 

62. 	 AUXILIARY + PRONOUN + VERB + VERBAL
 

Do you like running?
 

63. 	 AUXILIARY + PRONOUN + VERB + ARTICLE + NOUN 

Do you have a pencil? 

64. 	 AUXILIARY + NOUN + VERB + ARTICLE + NOUN + PREP + NOUN 

Does Rosa have a bag of potatoes? 

VIII. 	YES/NO Questions with CAN
 

6S. MODAL + PRONOUN + VERB + PRONOUN N
 
fARTICLE + NOUN)
 

Can you hear t bells
 

/
 



IX. WH Questions
 

66. 	 WHAT + BE + DEMONSTRATIVE
 

What are these?
 

67. 	 WHAT + BE + POSSESSIVE + NOUN 

What's your name? 

68. 	 WHAT + BE + DEMONSTRATIVE + POSSESSIVE + NOUN 

What is this boy's name? 

69. 	 WHAT + NOUN + BE + NOUN 

What day is today? 

70. 	 WHAT + BE + PRONOUN + VERBing
 

What are you doing?
 

71. 	WHAT + BE + POSSESSIVE + NOUN + VERBing 

What are his goats doing? 

72. WHICH + NOUN + BE + POSSESSIVE . 
7ARTICLE + NOUN)
 

is yours
Which one 


73. 	 WHICH + NOUN * BE + ADJECTIVE 

Which house is big? 

74. 	 WHICH + NOUN * AIIXIL.IARY + PRONOUN + VERB 

Which colour do you like? 

75. 	 WHO + BE + DEMONSTRATIVE
 

Who is that?
 



76. 	 WHOSE + NOUN + BE + DEMONSTRATIVE
 

Whose bag is that?
 

77. 	 WHERE + BE + NOUN 

Where is Rosa? 

78. WHERE + BE + POSSESSIVE + NOUN 

Where 	is Rosa's pencil?
my
 

79. 	 WHERE + BE + ARTICLE + ADJ(si:e) + ADJ(,olour) * NOUN 

Where is the big, white basket? 

80. 	 WHERE + BE + PRONOUN + VERBing 

Where are you going? 

81. 	 WHEN * BE + PRONOUN + VERBing 

When are you going? 

82. 	 WHEN + BE + PRONOUN + VERBing + PREP * ARTICLE + NOUN 

When are you going to the store? 

83. 	 HOW MANY + NOUN + AUXILIARY + PRONOUN + VERB
 

How many belln do you hear?
 



K. Short Answers 

Yes. 

No. 

Juma. 

Tomorrow. 

Wednesday. 

Yes, I am. 

No, I'm not. 

Yes, you are. 

No, you aren't. 

Yes, I do. Yes, we do. Yes, they do. 

No, I don't. No, we don't. No, they don't. 

Yes, he does. Yes, she does. Yes, it does. 

No, he doesn't. No, she doesn't. No, it doesn't. 

Yes, I can. 

No, I can't. 

Yes, there Is. 

No, there isn't. 

Yes, there are. 

No, there aren't. 



FRAME 1
 

CONTENT
 

Oral Language A. 	Good morning.
 

B. Say. ..
 
C. Again.
 

D. Stand up.
 
E. Sit down.
 

Reading F. 	Following oral directions: say, again,
 
stand up, sit down.
 

Vocabulary good morning, say, again, stand up, sit down
 

OBJECTIVES
 

Oral Language 1. 	Repeat good morning and respond to greeting
 
of radio characters and classroom teacher.
 

Function: Exchanging 	morning greetings.
 

2. Respond orally or 	physically to imperative.
 

Function: Responding appropriately to
 
simple classroom commands.
 

Reading 3. 	Understand and respond to oral directions
 
of the radio characters or classroom
 
teacher.
 

Function: I4'sdiness.
 

'4 



FRAME 2
 

CONTENT
 

Oral Language A. 	What's your name?
 
B. My name is
 

Reading C. 	Recognizes own name.
 
D. Counting 1 - 10 orally.
 

Vocabulary what, is, your, my, name, one, two, three,
 
four, five, six, seven, eight, nine, ten
 

OBJECTIVES
 

Oral Language 1. 	Ask and answer WHAT + BE + name and 
POSS + N + BE + name using his or her 
own name. 

Function: Exchanging 	names.
 

Reading 	 2. Recognize own name when spoken by
 

another speaker.
 

3. Counts orally from 1 to 10.
 

Function: Readiness
 



FRAME 3
 

CONTENT
 

Oral Language A. 	That's a hand / finger / nose.
 
B. What's that?
 

C. Touch your hand / 	finger.
 
D. Put up your an
 
F. Put down your hand.
 
F. Point at the door.
 

Reading 	 Review
 

Vocabulary that, what, touch, hand, finger, nose, put,
 
point at, the, door
 

OBJECTIVES
 

Oral Language 1. 	Repeat statement DEM + BE + N and ask 
and answer question WHAT + BE + DEM. 

Function: Identifying parts of the body
 
in response to questions.
 

2. Respond to commands with approp:iate actions.
 

Function: Review
 

Reading 	 Review
 



FRAME 4
 

CONTENT
 

Oral Language 	 A. I am a boy / man/Juma.
 
B. You are a girl / woman / Rosa.
 

C. Am I a boy / man / Juma?
 
D. Are you a girl / woman / Rosa?
 

E. Yes.
 
F. No.
 

Reading 	 Review
 

Vocabulary 	 a, am, are, I, no, boy, girl, yes, you,
 
man, woman
 

OBJECTIVES
 

Oral Language I. 	Repeat statements PN + BE + ART + N and 
ask and answer YES/NO questions 
BE * PN + ART * N with simple Yes/No 
responses with sex-identification nouns 
boy, girl, man, woman. 

Function: Identifying their sex and the
 

sex of Juma and Rosa.
 

Reading 	 2. Understand and respond to oral questions.
 

Function: Readiness
 



FRAME S
 

CONTENT 

Oral Language A. I am clapping / stamping / snapping.
 
B. You are clanving / stamping / snapping.
 

C. Am I clain ?
 
D. Are y ing? 

E. Yes, I am.
 
F. No, I'm not.
 

G. Yes, you are.
 
H. No, you aren't.
 

Reading 	 Review
 

Vocabulary 	 clapping, stamping, snapping, not, (I'm),
 
(aren't)
 

OBJECTIVES
 

Oral Language 1. 	Repeat statements PN + BE + Ving and ask 
and answer YES/NO questions BE + PN + Ving
with full Yes/No answers. 

Function: Expressing actions being
 
performed.
 

Reading 	 Review
 



FRAME 6
 

CONTENT
 

Oral Language A. 	Look at the oaver / the blackboard.
 

Reading B. 	Following oral directions.
 

C. 	Analy:ing pictures for meaning and
 
indicating meaning by pointing at
 
appropriate picture for action verbs
 
learned orally, i.e. clapping, standing,
 
running, kicking, etc.
 

Vocabulary look, 	 paper, blackboard
 

OBJECTIVES
 

Oral Language 1. 	Follow oral commands with appropriate
 
actions.
 

Reading 2. 	Demonstrating understanding of a spoken

word by pointing to an approPr ate picture
 

Function: confirming 	meaning of vocabulary
 

..I1.
 



FRAME 7
 

CONTENT
 

Oral Language A. 	Juma / Rosa is clapping.
 

Reading 	 Review
 

Vocabulary
 

OBJECTIVES
 

Oral Language 1. 	Repeat sentences N * BE + Ving using 
familiar names as subject. 

2. 	Identify an action performed by another
 
person and make a statement using the
 
other person's name plus present
 
continuous tense.
 

Function: Describing what someone is
 
oing at the moment of speaking.
 

Reading 	 Review
 

/
",1$
 



FRAME 8
 

CONTENT
 

Oral Language A. 	That is Juma. He is a man.
 
B. That is Ro'sa. She is a woman.*
 

C. 	Who is that ?
 

Reading 	 Review
 

Vocabulary he, 	she, who
 

OBJECTIVES
 

Oral Language 1. 	Understand and repeat statements
 
DEM + BE + N to indicate a person.
 

2. 	Understand and repeat statements
 
PN + BE + N referring to man and woman, 
Rosa and Juma. 

Function: Demonstrating understanding of
 
vocabulary he, she, man, woman.
 

3. 	Given a set of pictures will produce
 
appronriately he or she.
 

4. 	Understand question WHO + BE + DEM and 
respond with single name utterance or 
DEM + BE * name. 

Function: Identifying by aural or visual
 
cues and naming people or animal characters.
 

Reading 	 Review
 

*This pattern might be used in informal segments to introduce animal
 
characters with apropriato additional vocabulary.
 



FRANE 9
 

CONTENT
 

Oral Language A. 	Is Rosa walking?
 

B. Yes, she is.
 
C. No, she isn't. She is running.
 

D. Is Juma running?

E. Yes,-- is.
 
F. No, he isn't. He 	is walking.
 

Reading 	 Review
 

Vocabular" (isn't), running, walking
 

OBJECTIVES
 

Oral Language 1. 	Ask and answer questions BE + name +
 
Ving with masculine and feminine name
 
and pronouns.
 

Function: Describing actions of another
 
person at the moment of speaking.
 

Reading 	 Review
 



FRAME 10
 

CONTENT
 

Oral Language A. 	This is a cow.
 
B. That is a 3-'t. 

C. Is this a cat?
 
D. Is that a goat? 

E. Yes, it is.
 
F. No, it isn't. It's a loat.
 

G. Draw a line on.. 	 . 

Reading H. 	Identifying environmental sounds with
 
radio sounds.
 

I. Matching radio sounds with pictures.

J. Marking responses 	on worksheet (by drawing
 

a line on the picture).
 

Vocabulary cow, dog, goat, cat, draw, line, on, it, this
 

OBJECT IVES 

Oral Language 1. 	Produce statements, YES/NO questions and
 
answers using this and that.
 

Function: Identifying objects and their
 
location in terms of proximity to the
 
speaker. This is largely a pedagogical

funct ion.
 

Reading 2. 	Identify and differentiate environmental
 
sounds on the radio.
 

Function: Sound discrimination.
 

3. Demonitrito underit.andlinv itf radio iounds 
v marking the aprpro"rriate picture. 

Ftnction: Ansoc kit- meaning with ioundi :nd 
pictu re. Martina the p4cture i 15o :i 
nedlagoqical ftnction, 	 but with more re~A 
lifeflunct ion than thii V that d tinction. 



FRAME 11
 

CONTENT
 

Oral Language 	 A. Put your book here.
 
B. 	Put your pencil there.
 

C. Put the chalk 	here.
 
D. 	Put the TinFThere.
 

E. 	Is this the same?
 

F. 	Yes, it is.
 
G. 	No, it isn't.
 

Reading 	 I. Recogni:ing own name.
 
J. Matching objects and shapes.
 

Vocabulary 	 here, there, chalk, ink, they, same
 
circle, box, X, tick (V")
 

OBJECT IVES
 

Oral Language 1. 	Respond physically to commands using:
 
V + POSS + N + ADV (place)
 
V + ART + N + ADV (place)
 

Function: Indicating, with commands,
 
where objects should be placed.
 

2. 	Understand concept of "same or different"
 
with aural examples.
 

3. 	Repeat statemen" PN (plural) + BE + ART + same.
 

4. 	Respond to aural cues and question 
BE + PN (plural) + ART + same with YES/NO. 

Function: Identifving aural discrimination 
V-O1TPTT fY. "lhii is a pi(,ago 'icIl function. 

Reading 	 S. Recogni:o ftir,-t nam, iii print. 

0. 	Diicrlminate -;ame or difftrcnt in -hapes and
 
object3.
 

Function: Vi-M:il di crirnination in whiole 
ram-iii.Tr wordi and ihapei aind objects. 
This 3 n ediogica1 	function. 

http:ram-iii.Tr


FRAIE 12
 

CONTENT
 

Oral Language A. 	Where is Rosa's pencil?
 
B. It is here.
 

C. Where is Rosa's book?
 
D. It is there.
 

E. Where is your pencil?
 
F. It is here.
 

G. Where is your book?
 
H. It is there.
 

Reading 	 Review
 

Vocabulary where, pencil, book
 

OBJECTIVES
 

Oral Language 1. 	Ask question WHERE + BE + POSS + N 
and answer with PN + BE + ADV (place). 

Function: Inquiring about the location
 
of someone's possession.
 

Reading 	 Review
 



FRAME 13
 

CONTENT
 

Oral Language A. 	What is this?
 
B. It is a car.
 

C. What is that?
 
D. It is a bus.
 

E. Which one is a bus?
 
F. This one is a-bu's."
 

Reading 	 Review
 

Vocabulary car, bus, which
 

OBJECTIVES
 

Oral Language 1. 	Respond to questons WHAT * BE * this/that
with answer it + BF + N. 

Function: Identifying objects and their 
location in terms of proximity to the 
speaker. This is largely a pedCtgogic3l
funct ion. 

2. Identify correct ob)ect or picture in
 
answer to WIHICIH * one - IBf • N with 
statement it * Iff N. 

Function: Identifying objects with
 
correct namei. Pedagogical function.
 

Reading 	 Review
 



FRAME 14
 

CONTENT
 

Oral Language 	 A. What are you doing?
 
B. I am sting down 	/ singing.
 

C. 	Today is Monday.
 
Tuesday

Wednesday
 

Thursday
 
Friday
 

D. What day is today?"
 

Reading 	 Review
 

Vocabulary 	 doing,(sitting, singing, today, Monday,
 
Tuesday, Wednesday, Thursday, Friday, day
 

IBJECT'VES
 

Oral Language 1. 	Ask and answer question WHAT + DO in the
 
present progressive, first and second
 
person singular.
 

Function: Discussing activities of the
 
moment.
 

2. Identify 	days of the week.
 

Reading 	 Review
 

*Use on actual day of 	week only.
 

**Use second week 	of lessons.
 



FRAME 15
 

CONTENT
 

Oral Language A. 	What is he doing?
 
B. He is running.
 

C. What is she doing?
 
D. She is walking.
 

Reading E. 	Matching letters
 

Vocabulary
 

OBJECTIVES
 

Oral Language 1. 	Ask and answer question WHAT + DO in the
 
present progressive, third person singular.
 

Function: Discussing activities of the
 
moment.
 

Reading 2. 	Discriminate visually same or different 
in written letters: identify a single 
letter that is Aifferent from several 
others (CCIC); match a given letter with 
an identical letter among a group of 
letters iC - MPCRS). 

Function: Visal discrimination of
 
Tndividial letters. This Is a pedagogical 
funct ion.
 

,/
 
I 



FRAME 16 

CONTENT
 

Oral Language A. 	name, give me a cup, please.
 
B. 	1Fank you.
 

C. 	Juma / he likes singing.
 
D. 	Do you like running.
 

E. 	Yes, I do.
 

F. No, I don't.
 

G.- Does Juma like singing?
 

H. 	Yes, he does.
 
I. 	No, he doesn't.
 

Reading 	 Review
 

Vocabulary cup, please, thank, do, does, like
 

OBJECTIVES
 

Oral Language 1. 	Give and respond to ttie imperative 

name + V * PN + N * ADV $please) 

Function: Making polite requests. 

2. 	Make itatements about ra4io characters 
using name / PN * V (ike,) * -ing Vhs 

3. 	Answer DO questionn with Ahd and 3rd 
perion iunjecti in aftirmtive and 
negat ive. 

Function: Expreoing W1kei and dislikes aba
 
common activitiei.
 

Readint 	 Review
 



FRAME 17
 

CONTENT
 

Oral Language A. Is this your pencil?
 
B. Is this my"pen?
 

C. 	Today is Monday. Tomorrow is Tuesday
 
Wednesday
 
Thursday
 
Friday
 
Saturday
 

Reading 	 Review
 

Vocabulary pen, 	tomorrow, Saturday
 

OBJECTIVES
 

Oral Language I. 	Ask YES/NO questions with Ist and 2nd
 
person possessives.
 

Function: Determining possession.
 

2. Identify days of the week with tomorrow.
 

Reading Review
 



FRAME 18
 

CONTENT
 

Oral Language A. 	(Draw a line.)
 
B. 	(What are you doing?)
 
C. (I am drawing a line.)
 

D. 	What is he / she drawing?
 
E. 	!e / she is drawing a box.
 

Reading F. 	Matches words.
 

Vocabulary
 

OBJECTIVES
 

Oral Language 1. 	Physically respond to imperative 
V + N. 

2. 	Ask question h'IAT , AUX + PN * V 
and answer using 3rd person singular. 

Funct ion: Discussinlp 	 activities 
at tTi-em oment.
 

Roading 	 3. Discriminating same or different in 
written words: identify a singlo word 
that is different from several others 
(boy boy car boy); match a given word 
with an identical word In a group of 
words (car - dog cat car boy).
 



FRAME 19 

CONTENT
 

Oral Language A. (Touch your foot.)
 
P. Touch your left / right foot.
 

C. Put your left / right hand up / down.
 

Reading D. Recognizes left / right distinction.
 

VocabularX left, right, foot
 

OBJECTIVES
 

Oral Language 1. Respond to commands by indicating
 
physically right or left parts of the
 
ody.
 

Reading 2. lOistinguishing right from left.
 

Function: Readiness
 



FRAME 20
 

CO.NTENT
 

Oral Language A. This is Juma's book.
 

B. Is this Juma's book?
 

C. (Yes, it is.)
 
D. (No, it isn't.)
 

Reading Review
 

Vocabulary
 

OBJECTIVES
 

Oral Language i. 	Make statements DEM + BE * POSS * N 
and ask and answer questions 
BE * DEM * POSS + N. 

Function: Giving and 	receiving
 
information about po.ie.sion of an object
 
by a third person.
 

Reading 	 Review
 



FRAME 21
 

CONTENT
 

Oral Language A. 	This cow is brown.
 
B. That cow is w'Hte. 

C. Is this cow brown?
 
V. Is that cow black?
 

E. (Ye',, it is.) 
F. No, it isn't. It's white.
 

Reading G. 	Recognizes and uses colour words.
 

Vocabulary brown, wnite, black*
 

OBJECTIVES
 

Oral Language 	 Ask and answer YES/NO questions 
BE + DEM + N + ADJ (colour)
 
and make statemnents with DEM * N + BE *
 
ADJ (colour).
 

Function: Giving and receiving information 
aboutitl colour of object%. Larfely 
pedagogicali function. 

Reading 2. 	Recognize colours and their written
 
names.
 

Function: De)rvrlopiny it. Ight vocabulary 
of friTi Air w()r. 

*Uso primary colo, WordS t4urijg 3t lriit two ftr.iMf Alld 
add iny useful colour word-- from what child.refn .rrakly know. 



FRAME 23
 

CONTENT
 

Oral Language A. 	Rosa's dress is blue and green.
 
B. Is RosaTTsress blue and green?
 
C. Yes, it is. 

D. Is Juma's shirt blue and green? 
E. No, it isn't.I7t'; brown and vellow." 

F. Today is Monday. 	 Yesterday was Sunday.
M.onday
 
Tuesday
 
Wednesday
 
Thursday
 

Reading 	 Review
 

Vocabulary dress, shirt, yellow, and, yesterday, Sunday 

OBJECTIVES
 

Oral Lanuguage 1. 	Use two colour adjective% joined with
 
and in familiar p:tterni.
 

2. Identify diyl of the week with yeiterday. 

Reading 	 Review
 

*Optional pattern. If joining the colour words appears 
e4sy for pupil5, practice the pattern. 



FRAIE 22
 

CON7 ENT
 

Oral Language A. Rosa's car is gren.
 
B. Juma's -ir is red.
 

C. Is Juma's car red?
 
U. (Yes, it is.]
 

E. Is !{.i car red? 
F. 	No, it isntts reen?
 

G. 	Do you I ibe r2? 
H. (Yes. I ,lo.)
 
I. 	No, I ,,ri't. I like blue. 

Reading 	 Review
 

'oc~bularX red, green, blue
 

OBJECTIVES
 

Oral L4nguagc 1. Ask 4nd antwer YUSfO questions 
BE * POSS - V . - ADJ (colour)
and make -t.trr.t-, with 
POSS - ' V AJ ooiIr 

2. 	Ask .snd i-tz tlons 
DO ° i'-N. ' V Aif.) )t r) . WIt h 
NO'( :iw~r, r .u1 41rrnr -it.1tomefli w 

P. V - All.) (c 1';%ir . 

I tit 	l lmi)g uuu :lj A 

Radin 	 Review
 

!!9 Mini 



FRAME 24
 

CONTENT
 

Oral Language A. Which colour do you like?
 
B. I like blue.
 

C. Which shirt do you like?
 
D. I like-- blue' shirt. 

Reading Review
 

Vocabulary colour
 

OBJECTIVES 

Oral Language 1. Express colour preferences using

PN * like * AI)M in answer to question 
WHICIH AD. AUX * 1.N * like. 

2. Exprer-s colour pr'ference. uning 
PN * I1ke * AII. * N in 4n.wt-o-,r to quaiestion 
WI i I(AI * N - A X - *' Il e. 

Func t ion: lxprv',,,in, likes with 
r'--fgeniVIcV to colouri. 

Readini Reviow
 



FRAME 25 

CONTENT
 

Oral Language A. 	Juma's house is big.
 
B. 	Is JumaV's-house big?
 
C. (Yes, it is.)
 

D. 	Is Rosa's house big?
 
E. 	No, it isn't. It's small.
 

F. 	Which house is big?
 
G. 	(Juma's Onuse is-_
 

Reading 	 Review
 

Vocabulary big, small, house
 

OBJEC rIVES 

Oral Language 1. 	Use adjectives to describe previously
 
taught nouns.
 

Function: lDe.cribing familiai r objectn 
rat Irt toi .1:', 

Z. 	Ident ify itrem., by ,.i e in respov:;e to quoiL ion 
WitICIl * * 1 , AD with Jnsiwer 
POSS NN , * Al.]. 

l:t1C t on .Ii, 	 andl il1 Cjl, lto 
haratctlrt~tici of obt)rct-i. 

Reading 	 Review
 

II,
 



FRAIE 26
 

CONTENT
 

Oral Language A. 	I can touch the floor.
 
B. Can you touch the 	floor?
 
C. Yes, I can.
 

D. Can you touch the 	ceiling?
 
E. No, I can't.
 

F. I can sing.
 
G. Can you s ng?
 
Ii. No, I can-t. 

I. Can you laugh?
 
J. Yes, I can.
 

Reading K. 	Matches spoken words with pictures.
 

Vocabulary can 	(can't), ceiling, floor, laugh 

OBJECTIVES
 

Oral Language 1. 	Make statements PN * MOD * V + N 
and ask and answer YES/NO questions 
MOD * PN * V + ART * N and questions 
MOD * PN * V. 

Function: J)i.ct:,;iing abilities in 
fri; t and ,;-cond per-ion. 

Reading 	 2. 1.:itch ,poltn wor,,. with iicttir,, . 

Function: Incre a-rtg 	 - ght vocabulary
Tin atociation with rnie.ning. 

if I.
 



FRAME 2" 

CONTENT
 

Oral Language A. Can you touch the wall and the floor?
 
B. (Yes, I can.j 

C. Can you read and write? 
D. Yes, I c an. 

Reading 	 Review
 

Vocabular. wall, read, write
 

OBJECTIVES
 

Oral Language 1. 	Ask and inswer YlES/NO questions 
MOD + PN + V + ART - N * CONJ * ART # N 
and MOD # I.N * V * CONJ V. 

Function: Vi-c . inR abil itis relat ive 
to two object.s or two actions. 

Reading 	 Review 



FRAME 28
 

Oral Languag.? 


Reading 


Vocabular, 


OBJECTIVES
 

Oral Language 


Reading 


A. These are bananas.
 
B. Those are oranges
 

C. Are those ptatoes?
 
D. (Yes, they are.
 

E. Are these onions?
 
F. No, they aren't. They are carrots.
 

G. Identifes and names letters a, b, c.
 
H. Writes upper and lower case letters from model.
 

bananas, oranges, potatoes, carrots, onions, these, those
 

1. Ask and answer YES/VO questions
 
BE + DENI + N and make statements DEM + BE + N 

using plural DEM and plural N. 

Function: Talking about plural object and
 
indicating their proximity to the speaker.
 

2. Identify, nane, and write from a model the
 

first thiec letters of the alphabet.
 

Punctio,: Developing letter recognition and
 



CONTW 

Oral Language 


Reading 


Vocaoularv 

OBJECTIVES 

Oral Lngge 

Reading 


FRME29
 

A. 	What are these?
 
B. 	They are goats.
 

C. 	What are those?
 
D. 	They are cows.
 

E. 	Are these Juma's / his goats? 
F. 	Yes, they are.
 

G. 	Are these Rosa's / her cats?
 
H. 	No, they aren't.
 

Review
 

1. 	 Ask and answer questions using
WHAT + BE + DBI. 

2. 	 Ask and answer YES/NO questions 
BE + DE2 + POSS + N using plurals. 

Function: Identifying objects and their 
location in terms of proximity to the 
speaker and Indicating possession of these 
obects. 

Review 



FRAME 30
 

Oral Language 


Vocabulary 

OBJECTIVES 

Oral Language 

A. 	(What are his goats doing?)
 
B. 	They are jumping. 

C. 	(What are her dogs doing?
 
D. 	They are barking.
 

E. 	His goats are Jumping. 
F. 	Her dogs are barking.
 

G. 	Identifies and names letters d, e, f.
 
H. 	 Writes upper and lower case letters from a model. 

jumping, barking 

1. 	 Make statements PN + BE + V and ask and 
answer questions WHAT + BE + POSS + N + DO in 
3rd person plural progressive. 

2. 	 Make statements POSS + N + Ving. 

Function: Discussing activities of animals
 
andiinilcating who possess those animals. 

3. 	 Identify, rame, and write from a model upper 
and lower case letters d, e, f. 

Function: Develop letter recognition and
 
writing skills.
 



FRAME 31
 

Oral Language A. 	 (What's his name?) 
B. (His nameis Jma.) 

C. (What is he holding?) 
D. (He is holding a tin.) 

E. (What is her name?)
F. (Her name-is Rosa.) 

G. (What is she holding?) 
H. She is holding two tins.
 

Reading 	 Review 

Vocablary tin 	(tins),* holding 

OBJECTINES 

Oral Lanvaage 1. 	 Answer question WHAT + BE + PH + Ving 
and answer using a nuffber + plural noun. 

Function: Talking about two or more objects. 

Reading 	 Review
 

*An Informal segment on phonological contrasts in plurals could come 
after some plural forms have been introduced. 

/s/ 	 /z/ lizl 

shirts 	 tins dresses
 
goats 	 cars boxes
 
cats 	 cows noses
 
cups 	 bottles 

boys 
girls
 



Oral Language 

Reading 


Vocabularv
 

OBJECTI S
 

Oral Language 


Reading 


FRAM 32
 

A. What is this boy's / girl's name? 
B. His / her name is 

C. Identifies and names letters g,h, 1, J. 
D. Writes upper and lower case letters from model.
 

1. Ask and answer questions 
MIAT + BE + DEM + POSS + name. 

Function: Asking about a third person's name.
 

2. Identify, name, and write from a model 
upper and lower case letters g, h, i, J. 



FRANE 33
 

ootrr 

Oral Language A. 	 I have a pencil. 
B. Do you have a pencil? 
C. Yes, I do.
 

D. Do you have a pen? 
E. No, I don't. 

F. I don't have a pen. 

Reading G. 	 Discriminating aurally initial consonant sounds - b 
in word contexts. 

Vocabulary 	 (don't), have 

OBJETES 

Oral Language 1. 	 Ask and answr YES/NO questions in the first 
person using AUX + PN + V + ART + N. 

Punction: Indicating pesonal possessions. 

Reading 2. 	 Associate the soumt with the symbol b. 

Function: Mhking sotmd/symbol correspondences to 
ei aural perception and sight recognition. 



FIA2' 34 

Oral Language A. Do you want a pencil? 
B. (Yes, please.) -

C. Do you want a pen? 
D. No, thank you. I have a pen. 

Reading Review 

Vocabularv want 

OBJECTIES 

Oral Language 1. Ask and answer YES/NO questions
AUJX PN V A*RT + N. 

Function: Offering someone an object 
service by asking a question. 

or 

Reading Review 



FRAME 35
 

Oral Language 


Reading 

Vocabulary 


OBJECTIVES 

Oral Language 

Reading 

A. 	He has a biccle. 

B. 	Does he have a bicycle?
 
C. 	Yes, he does.
 

D. 	Does he have a car?
 
E. 	No, he doesn't.-


F. 	He doesn't have a car.
 

Review
 

has, (doesn't), bicycle
 

1. 	 Ask and answer YES/NO questions in 3rd person 
singular using AIX + PN + V + ART + N. 

Function: Asking about the possessions of 
a hird person. 

Review 



FRA' E 36
 

Oral Language 


Reading 

Vocabulary 

O&TECTIES 

Oral Language 

Reading 


*Dropped into water, 

A. 	Listen.
 
B. 	Can you hear the bells / the stones.*
 

C. 	How many stones do you hear?
 
D. 	I hear thiee stones. 

Review 

how, many, stones, bells, hear, listen 

1. 	 Understand the question CAN + PN + V + ART + N. 

2. 	 Respond to question HOW .INY + N + AUX + PN + V 
with statement PN + V + ART (number) + N. 

Function: Talking about numbers of things. 

Review
 

for 	example. 



CONTENT 

Oral Language 

Reading 


Vocabulary
 

OBJECTIVES 

Oral Language 

Reading 


FRAME 37
 

A. 	I / you have six books.
 
B. 	VheF7e has three books.
 

C. 	How many books do you have?
 
D. 	I have two.
 

E. 	How many Dencils does she have?
 
F. 	 She has tdree. 

G. 	Identifies and names letters k, 1, m, n.
 
H. 	Writes upper and lower case letters from model.
 

1. 	 Ask and answer questions using 1rnW MANY + ADJ + 
N + V + PN in 1st, 2nd, 3rd person singular. 

Function: Indicating and talking about
 
numbers of things a rnerson nossesses.
 

2. Identify, name, and write from a model upper
 
and lower case k, 1,m, n.
 



FRAME 38
 

CONTE 

Oral Language 

Reading 

Vocabulary 

OaJEC-r IVES 

Oral Language 


Reading 

A. (What's this?) 
B. 	It's tea.
 

C. (What's that?)
 
D. 	It's water.
 

E. 	Do you like milk?
 
F. 	Yes, I do.
 

G. 	Do you like tea?
 
H. 	 No, I don't.-

Rev jew 

tea, milk, water 

1. 	Maike statements PN + BE + N using mass nouns. 

2. 	 Ask and answer questions AUX + PN + V + N 
with YES/NO. 

Function: Expressing preferences, likes and
 
dislikes.
 

Review 



FRAME 39
 

Oral Language 

Reading 

Vocabulary 

OBJECTIVES 

Oral Language 

Reading 


A. 	 Does Rosa have a bag of potatoes? 
B. 	Yes, s-does.
 

C. 	Do you have a box of matches? 
D. 	No, '-don' t. 

E. 	 Writing letters from dictation. 

bag, box, of, matches 

1. 	 Ask and answer YES/NO questions in 1st, 2nd, 3rd 
person singular using DO + P1 + ART + N + PREP + N. 

Function: Talking about quantities of things
 
andThecontainers they are carried or stored in.
 

2. 	Write letters from dictation.
 

Function: Developing letter recognition
 
and writing skills.
 



FRME 4O
 

Oral Langauge A. 13 Rosa drinking a cun of tea? 
B. (Yes, she is.) 

C. IsJdma eating a piece of bread? 
D. (o.) e is eating a niece of cake. 

E. Does Juma have a nacke. of milk? 
F. Does Rosa have a bottle of.soda? 

Reading G. Recognizing rhyming sounds. 

Vocabulary drinking, eating, piece, bread, cake, soda 
packet, bottle 

OBJECTIVES 

Oral Language 1.Ask questions BE + N + Ving + ART + N + PREP + N 
with YES/NO and mike statements FN + BE * Ving + 
APT + N + PR17P + N. 

2. tlderstand quest ions DOES + N + V u M-aT + N + PREP N. 

Function: Talking about mass material and 
the containers they come in. Also talking
about what people do with these mterials. 

Reading . Recognizes word endings; hich rhyme. 

Runction: Associating sounds which are similar 
inpreparation for reading those sounds in 
words. 

I'
 



FRME 41
 

Oral1 Language A. I have six pieces of paer.
B. He has seven nieces of paper. 

C. Ibw 'nv nieces of trxr do you have? 
D. ( I have 5 
E. !Hooi, rm piee of ptxmr does durAa have? 

F. (He Ihas evn' 

C. 	 I nmed ;orv pdr_.r. 
I [ikyou ,nc rxA rmm.,r 

I. Yes, I 1o. 

J. tmm~i neds io- su':Ar. 
K. 5 he need socxv is- r? 
L. Yes, lie does. 

Reading 	 Rcvi w 

Vocabul:rv 	 need, s a 

OBJECT MS 

Oral iLagtaje 1. Revicew count nouni with nmrbrs. 

. -itrrvnt- *V -i * ('mss)
nd :i,4. YI,/.IW) qlw't mni IX)a 11N , V * o * N (ras 

I'tlc T 1o: f .nl.llq . lit '! "kialtitic' of cc ai)t blo 
) ) r: . nId qumit it i. o'* .a;utrria1;. kA1.o 

exrri'% in g i for t ho-r oIjrcrs or !,Ltrcr1 s1 

R0ading 	 .UN 



FRAME 42
 

Oral Language A. Where is the big, white basket? I need it. 
B. (It ishere.) 

C. Where is the little, brown basket? I need it. 
D. (It is there.) 

Reading E. Identifying and naming letters o, p, q. 
F. Writes upper and lower case letters from model. 

Vocabulary little, basket 

OBJECTIVES 

Oral Language 1. Ask and answer questions, using WHERE + BE + 
ART + ADJ + Al + N, placing adjectives of 
size and colour in their correct order. 

2. Making statements PN + V + PN. 

Function: Asking the location 
the speaker r Is. 

of items 

Reading S. Identify, name, and write from a model 
and lower case the letters o, p, q. 

in upper 

\\C)
 



FRAME 43
 

CONTENT
 

Oral Language A. 	 This isJuma's book. 
B. This ishis pencil.
 

C. It is his pencil, too.
 

D. Whose basket is this?
 
E. It isJ---r. -s -
F. W1hose t-enc'l is this?
 
G. It is his, -t 

H. Whose ba is that?1. It is R9sa Is.-
J. hbose U65F-Ys that?
 

K. It is e-rs, too.
 

Reading L. 	 Discriminating aurally initial consonant sound - m. 

M. Writing letters from dictation - a-r. 

Vocabulary 	 whose, hers, too, his
 

OBJECTIVES 

Oral Language 1. 	 Ask and answer questions using WHOSE + N + BE + DEM 
and PN + BE + POSS and PN + BE + POSS + ADV 
in a series of questions and answers. 

Function: Establishing possession.
 

Reading 2. 	 Associate the sound with the symbol m. 

Function: Making sound/symbol correspondences to 
xpa ural perception and signt recognition. 

\ \\
 



FRAME 44
 

Oral Language 


Reading 


Vocabulary 


O&-ECTIVES 

Oral Language 

Re 

A. 	There's a book on the table.
 

B. 	There are some pencils on the desk.
 

C. 	Identifying and naming letters r, s, t, u. 
D. Writing upper and lower case letters froia model. 

table, desk 

1. 	 Make statements using THERE IS/ARE + N + PREP + ART + 

Function: Indicating location of objects. 

2. Identify, name, and write from a model upper 
and lower case r, s, t, u. 



FRAME 45
 

Oral Language 


Reading 

Vocabulary
 

OBJECTIVES 

Oral Language 


Reading 

A. Are there any books on the table?
 
B. Yes, there are.
 
C. No, there aren't. there are some pencils on the table.
 

D. Is there a oen on the floor?
 
E. Yes, there is. 
F. No, there isn't.
 

G. Discriminating aurally initial consonant sound - 1. 

H. Writes letters, upper and lower case, from
 
dictation - a-u.
 

1. Ask and answer YES/N) questions using 
BE + 1HERE + any + N + PREP + ART + N. 

2. Use some/any inTHERE IS/ARE statements and
 
questions.
 

Function: tndicating indefinite quantities
 
and there location.
 

3. Associate the sound with the symbol 1.
 



FRAME 46
 

Oral Language 


Reading 


Vocabulary 


OBJECTIVES
 

Oral Language 

Reading 


A. (Where is the radio?)
 
B. It is on the ta-i . 

C. Isthe box on the table?
 
D. No. It is on the floor.
 

E. Identifying and naming letters v, w, x, y, z. 
F. Writing upper and lower case letters from model.
 

radio
 

1. Ask and answer questions usin BE +ART + N + 
PREP + ART + Nand PH + BE + PREP + ART + N. 

knction: Talking about the location of an
 
object inrelation to another object.
 

2. Identify, name, and write from a mdel upper 
and lower case v,w, x, y, z. 



FRAME 47 

CCNTENT 

Oral Language A. (Where is your pencil?) 
B. It is on m, desk. 

C. (Where is Rosa's book?) 
D. It is on her desk. 

Reading E. Discriminating aurally initial consonant sound - s. 

F. Writing upper and lower case letters from dictation - a-z. 

Voccbularv 

OBJECTI ES 

ral Language 1. Ask and answer questions using PH + BE + PREP +POSS + N 
in the answer.
 

Reading 2. Associate sound and symbol s. 

/
 



CONTENT 

Oral Language 

Reading 


Vocabulary 


OBJECTIVES 

Oral Language 


Reading 


FRAME 48
 

A. Where are you going? 
B. I am going to the door.
 

C. Are you going to the cupboard? 
D. .No. I'm going to the corer. 

E. Writes name independently.
 

going, cupboard, corner, to
 

1. Ask and answer questions using WHERE + BE + 
PN + Ving and BE + PN + Ving + PREP + ART + N 
and PN + Ving + PREP + ART + N. 

Function: Discussing a person's destination.
 

2. Write their own first names.
 

Fnction: Developing writing skills.
 



7RAME 49
 

Oral Language A. 	 I am going to school. 
B. (Where are you oing?) 

C. When are you going to school? 
D. Tomorrow / Wednesday. 

Reading 	 E. Discriminating aurally initial consonant - r. 
F. 	 Recognizing sound-letter relationship in 

word context - r (run, read). 

Vocabulary 	 when 

OBJECTIVES 

Oral Language 1. Answer WHERE questions using PN + BE + Ving + 

PREP + N.
 

Function: Giving information about destinations. 

2. Ask and answer questions suing WHEN + BE + PN + 
Ving + PREP + N. 

Function: Giving information about when 
an action is to occur. 

Reading 3. 	Associate the sound with the symbol - r and 
recognize and read sight words with intitial - r. 

Function: Making sound/symbol correspondence
 
ind 	expanding sight reading vocabulary. 



FRAME S
 

Oral Language A. 	 Where is she going? 
B. She is going home. 

C. When isJuma going to the store?
 
D. Tomorrow-7-aturday. 

Reading E. 	 Matching written words with pictures. 

Vocabulary 	 home, store 

OBJECTIVES 

Oral Language 1. 	 Ask and answer WHERE and fHEN questions 
with he and she and names. 

Reading 2. 	 Understand the meanings of written words by 
identifying pictures. 

F(TION: Associating meaning and written 
words. There is also a pedagogical 
function for testing purposes. 



FRAME 51
 

Oral Language 

Reading 

Vocabulary
 

OBJECTIVES 

Oral Language 

Reading 


A. (What are those?)
 
B. (They are goats.)
 

C. Whose ts are they?
 
D. They n-m's. 

E. (They are cows.)
 
F. Are they Juma's cows?
 
G. No, they aren't. They are Rosa's.
 

Review 

1. Ask and answer questions WHDSE + N + BE + PN 
using PN + BE + POSS in the plural. 

Function: Indicating possession of several
 
items.
 

2. Ask and answer YES/NO questions BE + PN + POSS + N 
in the plural. 

Review
 



FRAME S2
 

Oral Language A. 	 What are Rosa and Juma doing? 
B. (They are singing.) 

C. (Look at the children.)
 
D. (What are they doing?)
 
E. (They are playing.)
 

Reading 	 F. Recognizing sound-letter relationship,in
 
word context - b (boy, bell, box). 

G. Writes words from model with initial - b. 

Vocabulary 	 children 

OBJECTIVES 

Oral Language 1. 	 Ask and answer questions using WHAT + BE + N+ 
CO(NJ + N + Ving. 

Function: Largely pedagogical function of 
compounding nouns. Real life function of 
listing items or activities. 

Reading 2. Associate the sound with the symbol - b and 
recognize and write from model words with 
initial - b. 



FRAME 53
 

Oral Languge A. 	 (What are you doing?) 
B. We are writing. 

C. What are you and Juma doing? 
D. We are drawing. 

E. (What are you drawing?) 
F. We are drawing pictures. 

Reading 	 Review 

Vocabulary 	 pictures, we 

OBJECTIVES 

Oral Language 1. 	 Ask and answer questions using familiar patterns 
plus WHAT + BE + PN + CONJ + N + Ving and 
PN + BE + Ving + N. 

Function: Discussing activities by a group 
of people, particularly when the person
 
describing the activities is a member of the
 
group. 

Reading 	 Review 



FRAE 54
 

Oral Language 


Reading 


Vocabulary 


OBJECTIVES 

Oral Uiguage 


Reading 

A. 	Close your eyes.
 
B. 	Don't open your eyes.
 

C. 	Pick your book up.
 
D. 	Don't'pick your book up. 

E. 	Put your pencil down.
 
F. 	Don't put your book down. 

G. Recognizing sound-letter relationship in 
word context - c (cow, car). 

H. 	Writes words from model with initial - c. 

close, pick, eyes
 

1. Respond physically to commands and negative 
commands. 

Function: Following instructions.
 

2. 	 Associate the sound with the symbol - c and 
recognize and write from model words with 
initial - c. 



(.ONTEW 

Oral Langage 


Reading 


Vocabulary 


OBJECTrI\S 

Oral Language 

Readitng 


FRMAE 55
 

A. Here is a word.
 
B. 	Can you read"it?
 
C. (Yes, I ci,.)
 
D. 	Show me.
 

E. 	lier,; Are two words. 
F. 	Can you rea! them?
 
G. (Ye;-, I can.)
 
H. 	 Show me. 

Review
 

show, word, them
 

1. 	 kkes statetents and ask questions using 
ADV * E * ,T * N 3nd SII) - IN * V + PN. 

Function: l-rgely pet -jgic.', nction
 
To-r"Toiting items for identit .ton
 
purposes.
 

Review 



FRAE 56
 

Oral Language 


Reading 


Vocabulary 


OBJECTIVES 

Oral Language 


Reading 


A. (Isthis your basket?)
 
B. (No.) F!bsket 1is brown.
 

C. (Isthis your ruler?)
 
D. (No.) My ruler is on the table.
 

E. (Are these your pencils?)
 
F. (No.) pncils are ere.
 

Review
 

ruler
 

1. Ask and answer NO0 questions followed by
 
statements which give the correct information
 
using POSS + N + BE + ADJ; POSS + N + BE + PREP + ART
 
POSS + N + BE + ADV.
 

Function: Indicating correct possession with
 
further-description of the items in question.
 

Review
 



FRMIE 57
 

Oral Language A. Which book isyours? 
B. 	This booFis mine. 

C. 	Which room is ours? 
D. 	This rooi isours.
 

E. 	Which desk ismine?
 
F. 	This des-is yours. 

Reading 	 G. Discriminating aurally initial consonants - d,f. 
H. 	 Recognizing sound-letter relationship in 

word context - d,f (dog, door; four, five). 
I. 	 Writing letters d,f. 
J. 	 writing words from model with initial - d,f. 

Vocabulary 	 mine, ours, yours 

OBJECTIVES 

Oral Language 1 	 Make statements DhM +N + BE + POSS in lst and 2nd 
person plural and ask question WHICH + N + BE + POSS. 

Function: Indicating possession with pronouns. 

Reading 2. 	Discriminate aurally - d,f. 

3. 	 Associate the sound with the symbol - d,f and 
read sight words with initial d,f. 

4. 	 Write letters d, f and from mdel write words 
with initial d, f. 



awrENT
 

Oral Language 


Reading 


Vocabulary 


OBJECTIVES 

Oral Language 


Reading 

FRAME S8
 

A. We have a big room.
 
B. Which room is ours?
 
C. The big room is ours.
 

D. Which school is ours?
 
E. The new school is ours.
 

Review
 

new, school, room
 

1. Ask and answer questionWIICH + N + BE + POSS 
using 2nd person plural POSS. 

Function: Indicating possession with pronouns.
 

Review 



CONrEWT 

Oral Language 

Reading 

Vocabulary 


OBJECTIVES
 

Oral Language 


Reading 

FRAME S9
 

A. (Where istheir radio?)
 
B. (Itison the des.
 

C. (Their books are on the desk.)
 
D. (Whose S31Z are on the desk?) 

E. Writing words using intial - c from 
model. 

their
 

1. Uses POSS their in familiar patterns.
 

2. Writes words from model with initial consonant - c. 



FRAE6O
 

CONIENT 

Oral Language A. What are you doing, Juma?) 
B. 	 I am putting a book in the cupboard. 

C. 	 (What are you doing, Rosa?) 
D. 	 I am putting my basket in the corner. 

Reading 	 E. Discriminating aurally initial consonants - h, 1, t. 
F. 	Writing letters - h, 1,t.
 
G. Recognizing sound-letter relationship in 

word context - h, 1,t (home, hand; left, like; ten, t 
H. 	Writing words from model with initial - h, 1, t. 

Vocabulary
 

OBJECTIVES
 

Oral Language 1. Answer familiar questions using 
PN + BE + Ving + ART + N + PREP + ART + N or 
PN + BE + Ving + POSS + N + PREP + ART + N. 

Function: Indicating actions at the moment of
 
speaking to someone who cannot see or doesn't
 
understand the action. 

Reading 	 2. Discriminate aurally - h, 1, t.
 

3. 	 Write letters - h, 1,t and from model write words 
with initial - h, 1,t. 

4. Associate the sound with the symbol - h, 1,t and 
read sight words with initial h, 1, t. 



cON11Nr 

Oral Language 

Reading 

Vocabulary 

OBJECTIVES 

Oral Language 

Readin 

FRAME 61
 

A. 	This isnot Jum's bicycle. 
B. 	(It is mine.. 

C. 	This isnot their paper.
 
D. 	It is ours.
 

E. 	 Relates meaning of written word in sentence 
context to pictures (content clues). 

1. bake statements using DEM + BE + ADV + POSS + N. 

Function: Indicating rossession.
 

2. From sentence context clues, relates meaning
 
of written word to pictures.
 

Function: Testing word meanings.
 



FRAME 62
 

CO~rENT 

Oral Language A. Is this a car 
B. (It is a ci.) 

or a lorry? 

Reading Review 

Vocabulary or, lorry 

OBJECTIVES 

Oral Language 1. Ask and answer 
BE + DEM + ART 

questions 
+ N + CONU + ART + N. 

Function: Discriminating between similar 
objects. 

Reading Review 

7'
 



FRAME 63
 

Oral Language A. Is that car black or blue? 
B. (It is blue.) 

Reading C. Discriminating aurally initial consonant sounds 
D. Recognizing sound-letter relationship in 

word context - m, n (man, mine; nine, new). 
E. Writing letters - m, n. 
F. Writing words from model with initial ­ m,n. 

- m, n. 

Vocabulary 

O&JECTIVES 

Oral Language 1. Ask and answer questions using 
BE + DEM + N + AWJ + CONJ + AJ. 

Function: Discriminating between two 
conditions or characteristics of an object. 

Reading 2. Discriminate aurally - m, n. 

3. Associate the sound with the symbol 
read sight words with initial m, n. 

- m,n and 

4. Write letcers - m,n and from model write words 
with initial - m, n. 



FRAt 64 

CONTENT
 

Oral Language A. 	 Are your hands clean or dirty? 
B. (They are clean.) 

Reading C. 	 Discriminating aurally initial consonant sounds - g, I 
D. 	 Recognizing sound-letter relationship in 

word context - g, p (go, girl; pig, put).
 
E. 	Writing letters - g, p. 
F. 	 Writing words from model with initial - g, p. 

Vocabulary 	 clean, dirty 

OBJECTIVES 

Oral Language 1. 	 Ask and answer questions
 
BE + POSS + N + AJ + CONJ + ADJ.
 

Reading 2. 	Discriminate aurally - g, p.
 

3. 	 Associate the sound with the symbol - g, p and 
read sight words with initial g, p. 

4. 	 Write letters - g, p and from model write words 
with initial - g, p. 



FRAME 6S
 

Oral Language A. 	Jum istall.
 
B. Tsz-enry t"aTl, too?
 
C. iYeshe
is.)
 

D. Adam and George are short.
 
E. 7E-Rosa and Ury short, too? 

Reading F. Relates meaning of written words to sentence
 
contexts (context clues), e.g.
 
(The is tall. boy, car, shirt)
 

Vocabulary 	 tall, short
 

OBJECTIVES
 

Oral L age 1. 	 Mke statements using
 
N + BE + ADJ and N + CNJ + N + BE + ADJ
 
and ask questions
 
BE + N + ADJ + ADV and BE + N + CONJ + N + ADJ +ADV. 

Function: Talking about the characteristics 
ofpeopTe or animals. 

Reading 2. Uses context clues to determine the meaning
 
of words in sentences.
 

12j 



FRAE 66
 

Oral Language 

Reading 


Vocabulary 

OBJECTIVES 

Oral Language 

Reading 


A. We like bananas and oranges. 
B. Do you like bananas and oranges, too? 
C. (Yes, we do.)
 

D. Do we have any milk?
 
E. No, we don't. Do you want some water?
 

F. Discriminating aurally initial consonant sounds - r, s 
G. Recognizes sound-letter relationship in 

word context - r, s (run, red; sit, stand). 
H. Writing letters - r, s. 
I. Writing words from model with initial - r, s. 

1. Ask and answer questions 

AJX + PN +V+N + CONJ +N + ADV. 

2. Distinguish between like, want, and have.
 

Function: Discussing wants and likes.
 

2. Discriminate aurally - r, s. 

3. Associate the sound with the symbol - r, s and
 
read sight words with initial r, s.
 

4. Write letters - r, s and from model write words
 
with initial - r, s.
 



FRAME 67 

CONTEN 

Oral Language A. (Do you want a banana?) 
B. (No, thank you.) 
C. I don't like bananas. 

D. (Do you want a piece of cake?) 
E. (Yes, please. cake. 

Reading F. Discriminating aurally initial consonant sounds 
G. Recognizing sound-letter relationship in 

word context - v, w ( ? ; walk, wall). 
H. Writing letters - v, w. 
I. Writing words from model with initial - v, w. 

- v, w. 

Vocabulary 

OBJECTIVES 

Oral Language 1. Ask and answer questions using polite 
expressions PN + AUX + NEG + V + N. 

Function: Offering, accepting offers, and 
expressing preferences or likes and dislikes. 

Reading 2. Discriminate aurally ­ v, w. 

3. Associate the sound- with the symbol - v, w and 
read sight words with initial - v, w. 

4. Write letters - v, w and from model write words 
with initial - v, w. 

/
 



ccrNT 

Oral Language 


Reading 


Vocabulary 


OBJECTIVES 

Oral Language 


Reading 

FRAME 68
 

A. Where is Rosa?
 
B. She is sitting with Juma.
 

C. Where are Adam and George? 
D. They are plawingwith Tom. 

Review
 

with
 

1. Ask and answer questions
 
HERE + BE+ N and WHERE + BE +N+ONJ+N 

using PN + BE + Ving + PREP + N. 

Function: Asking and answering questions about the
 
location and actions of other people.
 

Review 


