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SECTION I

INTRODUCTION

The Rural Primary Schools Extension Project: Radio Language Arts (referred
to hereafter as the Radio Language Arts Project or RLAP) is a five-year re-
search and development project funded by the Office of Education, Bureau of
Science and Technology, of the U.S. Agency for International Development
(AID). The program is designed to develop, implement, and test the effective-
ness of an ins~ructional system which uses radio to teach English as a second
language at the primary-school level (standards one to three).* Both qualita-
tive and cost aspects of effectiveness will be tested in this pilot project.
The end product will be a radio-based English-language program for standards
one to three complete with taped lessons (approximately 195 lessons of 30
minutes each for each school year, appropriate tests, teacher orientation
materials, and classroom observation and daca-gathering procedures). Although
the project has been designated for specific application in Kenya, it is
expected that the model which emerges can be replicated, with modifications,
to other educational systems in the developing world.

At the time of the original project design (1979), a specific project
site had not been designated. After considering several African nations,
Kenya was chosen in November 1979, and the project was modified and elaborated
for use in Kenya by a joint team of Kenya and U.S. specialists. The principal
Kenya entity in the project is the Kenya Institute of Education (KIE) repre-
senting the Ministry of Basic Education, and the principal U.S. entity is the
Academy for Educational Development (AED).

The general project design is an extension of the instructional model
developed by AID and the Institute for Mathematics Studies in the Social
Sciences (IMSSS), Stanford University, between 1973 and 1978, when a primary-
school mathematics project was conducted in Nicaragua, Central America.*¥

The following pages provide a detailed implementation plan, based upon
approximately one year's experience in Kenya. It represents the cooperative
ideas, opinions, and research of both the Kenyan and American team members.
The following sections comprise the plan: 1) a brief description of the
project and its place in the Kenyan context, 2) identification of the host
country personnel and the curreant professional roles of both Kenyan and
American personnel, 1) a description of the instructional system, 4) the
evaluation design for the instructional program, 5) a schedule of activities
by year, and 6) specifications of procedures for securing and maintaining

equipment.

* Kenya uses the term standard to denote the U.3., term grade.

** Radio Mathematics in Nicaragua, edited by Jamesine Friend, Barbara Searls,
Patrick Suppes}i Institute for Mathematical Studies in the Social Sciences,
Stanford University, 3tanford, California, 1980,
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SECTION II

DESCRIPTION OF THF PRQJECT

A. General

The Radio Language Arts Project (RLAP) seeks to develop, implement, and
test the etffectiveness of an instructional system which uses radio to teach
English as a second language at the primary level. The AID-funded project,
with assistance from the Govermnment of Kenva, is intended to provide informa-
tion to the ¥Yenva Ministry of Basic Education (MOBE) and to other countries
about the effectiveness and cost of the radio instructional system employed in
the project. The project is to be implemented by a team of specialists, the
U.S. technical assistants contracted by the Academy for Educational
Development (AED) and the Kenyan experts provided by the MOBE through the
Kenya Institute of Education (KIE).

The project envisious the use of radio to reach, above all, the disadvan-
taged rural population for whom educational opportunities are frequently
limited because of poorer educational resources. For that reason, among
others, the radio English-language arts programs will be broadcast as part of
the regular school curriculum during school hours. The daily, thirty-minute
lessons will fill the English period in the timetable. As in the Radio Mathe-
matics Project, radio will be the major medium of instruction, with an impor-
tant role for teachers in pre- and post-broadcast activities as well as duriug
the broadcasts. The radio lessons are not in any sense an attempt to Jo away
with the classroom teachers or downgrade rheir role in the classroor.,, but are
rather to enhance their effectiveness in teaching a difficult and important
skill. This is, however, a different concept of educational broadcasting
vwhich departs from dependence on conventional textbook-oriented instruction.

There has been little, if any, systematic investigation of the effectiv.=-
ness of teaching English as a second language by radio to primary-school
children. But the evidence of radio's effectiveness in teaching mathematics
to primary-school children is powerful enough to suggest that it can be effec-
tive in teaching other basic skills. The Radio Language Arts Project is an
effort to demonstrate that within a particular educational setting, in this
case Kenvan primary schools, radio can be an effective medium for language
instruction. In addition, the project will document the instructional system
and the implementation scheme so that other groups can apply the English-
language arts materials to different cultural and physical settings.

B. Kenvan Context

The RLAP (s consistent with the activities of the Kenya Institute of
Education (KIE) which regularly engages in curriculum design, development, and
evaluation in service to the Ministries of Basic Education, Higher Education,
and Cultu-e and Social Services. Through its Media Division, KIE also regu-
larly develops educational radio support of the school curricula.

Although the intensive use of radio in daily broadcasts for a course is
new to educational broadcasting in Kenya, the developmental process is aimilar
to other curriculum and media nupport projects at KIE. Typically, such acti=
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vities include the analysis of <he particular needs of Kenyan children, the
development of curricuia to meec those needs, the writing of lessons, texts,
teachers' guides, and audiovisual materials in selected, representative class-
rooms. After a trial period, piler naterials are reviewed and either
accepted, revised and accepted, or rejected for implementation in the Kenyan
classrooms. Implementation is typically in the hands of ministry supervisory
staff although school broadcasts remain in the hands of the Media Division of
KIE. This project then is typical of the KIE educational development process
of Kenva.

The outside funding of the project, by AID, requires the close coopera-
tion of the implementing agencies, the Kenya Institute of Education and the
Academy for Educational Development, the prime contractor with AID.

C. Goals

The project is comprised of two equally important parts: 1) the develop-
ment of carefully designed radio-based English-language instruction covering
the first three years of Kenya primary school, and 2) a rigorous evaluation of
these lessons in relation to Kenyan objectives for teaching English and the
Kenyan curriculum.

The basic questions to be answered by the project are whether radio used
this intensively can be as effective as or better than conventional classroom
instruction in Kenya, and wheth:r the use of radio is cost effective in
achieving these results. Ay in other curriculum development projects in
Kenya, the expectations are thc: new materials will receive thoroupnh evalua-
tion through trial in actual c.issrooms before decisions about implemontation
on a national basis are made. Jecisions concerning implementation of the
radio-based curriculum will be -ade independen ly by the Ministry of Basic
Education on the evidence and ricommendations furnished by the project.



SECTION III

IDENTIZICATION OF HOST COUNTRY PERSONNEL AND STAFF ROLES

The project agreement negotiated between AED and KIE, within the frame-
vork of the bilateral agreement between the Kenyan and U.3. governments,
specifies the professional field personnel of the project:

The Academy will provide a field staff of four: (1) a field
coordinator whose responsibility will be coordinating site
activities including supervision of the Academy team, as well
as !iaison with the Institute, (2) two language arts special-
ists whose major repsonsibilities will be curriculum analysis
and development and materials writing, and (3) a broadcaster
vhose major responsibilities will be development of radio
lesson design and production.

American personnel were identified under the AED-AID contract prior to
the signing of the project agreement, with the exception of the field coordin-
ator who joined the project shortly after the project agreement was signed.

The Ministry, in collaborating in the project, will provide
through KIE (1) two language arts specialists whose major
responsibilities will be curriculum analysis and development
and materials writing, (2) one broadcaster whose major re-
sponsibilities will be development of radio lessons and
production, and (3) one project feedback coordinator, working
collaboratively with the field coordinator, to be responsible
for all feedback collection, analysis, and reporting activi-
ties.

A. Host Country Personnel

The Government of Kenya (GOK) through the Ministry of Basic Education and
the Kenya Institute of Education agreed to provide four professional Kenyan
staff members to work on the project alongside the four American staff mem-
bers. In addition, the project hires a number of full-time and part-time
support staff to assist the team in its work. GOK also provides 20 part-time
observers vho carry out the classroom observation of radio lessons.

Given the high level of experience of Kenyan staff members and the impor-
tance of insuring the relevance of the project to Kenyan eduction, it was
determincd that Kenyan and American staff meswders would not work in an exact
one-to-one counterpart relationship. Instea. team members were chosen to
provide specific skills for the benefit of the project. Although there will
be considerable training and learning as a result of these staff relation-
ships, it is expected that it will be from the interaction of all team members
with one another and in the fulfillment of project assignments to meet the
requirement of producing daily English-language broadcasts.



B. Staff Roles

Individual expertise and the integrati.n of this expertise into a working
team as vell as the more specific delineation of the project's task within the
Kenyan educational system has required some modification of personnel
duties. This modification has largely been in the direction of specificity to
insure that all the necessary tasks get completed within the timeframe esta-
blished for the project. Appendix A specifies the current job descriptions
for Kenyan and Aresrican field staff. Brief resumes of the professional staff
are included in Appendix B.

C. Admiristrative Structure

The project is administered through the International Division of the
Academy for Educational Development. Headquartered in the Academy's Washing-
ton office, the division is fully staffed and equipped to manage complex,
long-term international development programs. The project director, working
in the Washington office, provides the overall management and technical direc-
tion of the project. In addition to providing the normal back-stopping opera-
tions for the project, he coordinates technical assistance to the project
through regular liaison with field staff through correspondence and field
visit- He provides the liaison with the USAID technical monitoring officers
and pe.iodic liaison with host country officials.

Field operations are directed by the field coordinator. Since the pro-
ject is a media project in relation to an established curriculum, it is admin-
istratively within KIE and housed at KIE. As a media project, it functions in
some ways as a section of the Media Division much like the Audio, Visual, or
Dissemination Sections. Roy Thompson, assistant director, and the head of the
Media Division, is the immediate supervisor within KIE and the field coordina-
cor's major liaison at KIE. In a sense, they fill similar roles within the
two implementing agencies, KIE and AED. As indicated in the project agree-
sent, project team members, both Kenyan and American, are under the profes-
sional and administrative supervision of the field coordinator within the
regulations of KIE and AED where applicable.



SECTION v

DESCRIPTION OF THE INSTRUCTIONAL MODEL

The instructional system for teaching English as a subject by radio to
primary-school children in the first three standards (grades) has the fol-
lowing components: 1) the linguistic content, 2) the expected student behavior
or skill in using the linguistic content, 3) the radio lesson format in which
the linguistic content and student behaviors are contained and controlled, 4)
tests, 5) teacher orientation materials, and 6) classroom obs~rvation and
data-gathering procedures.

A. Linguistic Content

The Radio Language Arts Project will meet the stated objectives for
teaching English in Kenyan primary schools. These objectives are consistent
with the broader national goals for education and the objectives for primary
education contained in the "Kenya Syllabus for Primary Schools" (Ministry of
Education, 1978).

The "Kenya Syllabus for Primary Schools' consists of a series of broadly
stated objectives for the entire seven years of primary school. For each
year, or standard, detailed contents are arranged under two main headings:
words (grouped by parts of speech such as nouns, verbs, prepcsitions, and so
on) and sentence patterns. This provides the minimal list of linguistic
content for each standard. No comprehension or performance ~bDjectives nor
classroom activities are stated in the Syllabus; they are, h:wever, included
in the course book for the teacher for each level.

The Syllabus is actualized through a series of textbook., The Progressive
Peak English Course. For each standard there exists a pupil's book and a
teacher's book. In addition, at each standard there is a reader integrated
with the language book. For example, at standard one, the reader Hallo
Children accompanies the standard one Peak book and provides the reading
content. Reading activities are directed by the teacher mak..g use of the
teacher's book. The reading book introduces no linguistic content that has
not been previously taught in the language book.

The radio curriculum will include the linguistic content of the Peak
course to the extent possible in using radio as a medium. The team will
develop a sequence of sentence patterns and words consistent with and drawn
from the Peak course. Some differences in sequencing and in pacing will,
particularly in the first year, be necessary in order to ta: maximum advan-
tage of radio.

The first step in establishing the linguistic content was a linguistic
analysis of the existing Kenyan English-language arts curriculum as exempli-
fied by the Progressive Peak series and the suppiementary reading materials,
especially the first book entitled Hallo Children. This analysis was accom-
plished by the project team members. A sequence of linguistic items and
reading scope and sequence was developed on the basis of linguistic
analysis.




The development of English reading skills is central to the research of
the project. This emphasis on reading skills is central to the research of
Kenyan primary education in which English becomes the medium of instruction
beginning in standard four. The second step, therefore, was the integration
of the linguistic items (sentence structures, or grammar, and vocabulary), and
the reading readiness and initial reading activities. This step was accom—
plished for standard one by English as a second language (ESL) curriculum
specielists who were project consultants. Since this work was done outside of
Kenya, simultaneously with radio lesson format trials in Kenya and further
study of the conventional curriculum, this integrated curriculum was returned
to the team for further revisions and refinement. The format for the radio
curriculum, more properly called "Scheme of Work' developed by the curriculum
specialists, is a series of frames. Each frame, designed to give guidance to
the methodologists and scriptwriters, includes 1) linguistic structures or
pairs of related structures, 2) minimum vocabulary for those structures, 3)
the likely use of such structures in communication situations, 4) expected
pupil behavior, 5) reading activities, and 6) pupil behavior with respect to
the reading activity. The Scheme of Work for standard one is included as
Appendix C.

Sentence structures and vocabulary are introduced in relationships which
maximize the use of dialogues appropriate for the radio medium. To a very
large extent they duplicate the structures and vocabulary of the Progressive
Peak materials, although the presentation of new linguistic items will be
necessarily slower in initial stages since radio is more limited in its sen-
sory stimulation than conventional classroom teaching.

Initial reading instruction is carried out in the children's mother-
tongue in most instances, mixed-language schools being the major exception.
The project makes no assumptions about the quality or effectiveness of this
instruction. However, since the children are so young and the demands to
develop reading skills quickly are so important for the pupils, English
reading activities will parallel and follow soon after mother-tongue instruc-
tion. Reading readiness activities in support of oral language skill develop~-
ment and in preparation for reading will be introduced soon after they are
introduced in mother~tongue. Since the reading process in first and second
language is closely parallel, it is expected that reading instructioun in
either language will reinforce reading in the other. Writing instruction will
closely parallel reading, following shortly after mother-tongue writing.

B. Expected Pupil Behaviors

Ia addition to sentence patterns and words, the Scheme of Work will
specify the situations in which a particular linguistic item may be used.
This specification will be particularly important in insuring that the curri-
culum is relevant to Kenyan rural children. The Scheme of Work will specify
the expected pupil behavior with respect to the situations for use of the
linguistic content. The primary behavioral mode for the first three standards
will be comprehension, but some performance behavior in speaking and writing
will be integrated.

The linguistic content, the situations for use, and the expected pupil

behavior will comprise the radio curriculum guide, called the Scheme of Work,
from which daily broadcasts will be developed. The content will be integrally
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related in the pre-broadcast, broadcast, and post-broadcast activities. There
will be particular emphasis during the post-broadcast om activities directed
by the teacher which cannot be effectively motivated or monitored by radio.
This would include student-to-student dialogues, reading aloud, and so on.

Since the major summative evaluation of the project will be based on a
comparison of student performance in conventional classrooms with student
performance in the radio classrooms, the content in the two kinds of class-
rooms must be comparable.* Additionally, the radio lessons must incorporate
those elements which are most effective on the radio. The radio Scheme of
Work will be carefully reviewed by the project team to insure that it is
consistent with the Kenyan curriculum. It will be reviewed by subcontractor
consultants in language teaching, testing, and evaluation as part of their
responsibilities to the project. Finally, it will be submitted to a subcom-
mittee of language experts from the Lower Primary Panel, KIE, which is respon-
sible for reviewing syllabuses. These experts will be asked to comment on the
correspondence between the Scheme of Work and the primary English syllabus.

This extensive examination of the standard one curriculum, in addition to
insuring that it meets the needs of Kenyan children, will insure that the best
possible Scheme of Work is established. Since there is no body of research
evidence to dictate what the content of a second-language curriculum for
primary students should be, the collective wisdom of educational planners,
curriculum specialists, methodologists, teachers, evaluation specialists, and
sociolinguists will give the best possible guidance to the project. This
judgement, tempered by the specific needs of rural Kenyan pupils, should
provide a curriculum that is both teachable and relevant.

C. Radio Lessons

Each radio lesson has three components which make up a single instruc-
tional unit. These are the pre—broadcast preparations, the recorded broad-
cast, and che follow—-up activities. Written teacher's notes for each lesson
will guide the teacher through each component, and any ancillary print mater-
ials (such as student worksheets) will be supplied to the teacher in advance.

The instructions for the teacher will be developed using a consistent
format that will provide maximum guidance with a minimum of reading, study,
and preparation. The teacher will be able to quickly determine what he or she
needs in advance of the broadcast, what to write on the blackboard, what to
listen for and direct during the broadcast, and what to do to follow-up the
broadcast. The language for teachers' instructions will be as clear and
simple as possible. In general, teachers will be directed to model and parti-
cipate in the activities rather than give lengthy explanations.

* Conventional curriculum in this report refers to the curriculum currently
in use in the primary schools. Conventional classrooms refer to the
classrooms in which project radio lessons are not broadcast. The use of the
term is in no sense judgmental. It is used to contrast the regular Kenyan
educational environment and the radio project curriculum and schools.
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The pre-broadcast preparations require the teacher to make all necessary
arrangements for the broadcast lesson. This might involve, for example,
obtaining materials for use during the broadcast, choosing specific children
wvho will be needed for certain tasks in the lesson, writing things on the
blackboard, or guiding the pupils themselves in the preparation of work-
sheets. The feasibility of including set induction (that is, inducing a
learning set by teaching any important prerequisites, motivating the children,
and orienting them to the content of the broadcast lesson) in this component
will be investigated during the first year of broadcasting. The pre-broadcast
preparations always end with the teacher turning on the radio, tuning in the
proper frequency, and adju-ting the volume before the broadcast lesson begins.

Each broadcast lesson consists of several instructional segments ranging
in length from a few seconds to three or four minutes. The total length of
the lesson is 30 minutes. The segments are the building blocks from which the
lesson is constructed. They are discrete units, not necessarily related to
their immediate predecessors or successors within the lesson. This allows
distributive learning which is one of the most important instructional design
principles in the project. Segments teaching different objectives can be
combined into one lesson, and several lessons can include segments teaching
one objective. Distributive learning provides a redundancy which is both a
teaching strategy and a means of insuring that absentees are not penalized too
severely.

Segments differ in mode of presentation, pacing, expected participation
or response by pupils, instructional load, and so on. They can be divided
into two major types: formal and informal. The formal instructional segments
generally involve one or two radio teachers (characters in their own right who
continue throughout the year) who interact directly with the pupils. These
formal instructional segments, in turn, fall into two subcategories. Initial
instructional segments introduce specific linguistic content for the first
time and continue to teach it until the writers believe that most pupils will
have mastered it. Maintenance segments are then used occasionally to maintain
the desired performance levels. The ratio of initial to maintenance segments,
and the timing of maintenance segments during the year, are specified in
advance for the guidance of the writers. Thus each objective within a given
frame from the Scheme of Work will be addressed through a series of formal
instructional segments which includes a set of initial instructional segments,
to be broadcast over several consecutive lessons, and a smaller set of main-
tenance segments to be broadcast as necessary for review.

Every broadcast lesson consists of a mix of these formal segments to
informal segments, again following a specified ratio. The latter segments
include music, rhymes, games, rhythm activities, physical activities, and a
story line using Kenyan animal characters. They are instructional segments,
too, since their purpose is to support the formal instructional segments in
teaching the content specified by the Scheme of Work. The informal instruc=-
tional segments accomplish this primarily by providing readineses activities,
maintenance activities, and an expanded language environment. Thaey also
provide transitions, entertainment, and a change of pace for the pupils,
thereby helping to maintain a high attention and interest lavel among the
children.



The follow-up activities are designed to supplement the broadcast lessons
by providing an opportunity to review and practice the material covered in the
broadcasts. They can also be used to cover areas which are particularly
difficult to teach by radio. The lesson plans for these activities will be
included in the teacher's notes.

The amount of time available for follow-up activities will vary from
school to school. This is because the total amount of time devoted to Englith
must be held constant from one year to the next so that children in conven=-
tional classrooms and radio classrooms will be given the same amount of in-
struction. Although this time is specified for each standard by national and
district policies, in practice it differs from sclool to school. In standard
one, for example, the nora is seven one-half hour English periods per week,
but some schools report only five one-half hour periods, and others report
five or more hours per week. Since the time of the broadcast lessons 1is
constant, one-half hour per day or two and one-half hours per wveek, the time
available for follow-up activities will vary from none to one-nalf hour per
day or more. Whenever possible these activities will be scheduled in the same
periods used during the preceding year, again to control variables between the
conventional and radio instructional environments. In other words, a school
which used seven one~half hour English periods for standard one in 1981 would
use seven one-half hour periods in 1982, five for the broadcast lessons and
two for follow-up activities.

The process by which the Scheme of Work is translated into broadcasts
includes several steps. The first step is that the two methodologists take
the individ.al frames from the Scheme of Work and plan how often a linguistic
item wvill be repeated and with what variation, and suggest appropriate strate-
gies for teaching it by radin. For example, a structure may appear in one
lesson, practiced in the next three lessons, then practiced once a week for
tvo to three weeks. Their decisions are based on the best possible experience
and intuition and will be checked againat what happens in the formative feed-
back from the classrooms.

The next step is scriptwriting. The two formal segment writers develop
practicc activities for each linguistic item using situations which not only
stimulate the listeners to practice the item, but practice in life-like situa-
tions. The scriptwriter then selects formal and informal segments to include
in one lesson, sequences them appropriately, and adds the necessary transi-
tions. In selecting material for cach laenson the scriptwriter follows general
principles about the ratio of formal to informal instructional segments and
initial to maintenance segments as well as apecific guidance {rom the meth=
odologists about segment sequencing.

From the written script, the producar and technical operator, working
with the actors and musicians, prepare the radio broadcast. Lesaons are tape
recorded in advance of broadcast. When possible, production will be kept
approximately six weaks ahead of the broadcast date to enable adequate prepar=
1ition and distribution of pupil workaheets and teachers' guides,

Pupil worksheets will be developed using a standard format. Pupil exer-
cises and activities to the axtent possible will be carried out hy radio,
Cortain activities, particularly pre-reading, reading, and testing, are hatter
dous on a worksheet. The classroom tescher will aid pupile in filling out
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wvorksheets effectively. Whenever possible, wvorksheets vill bc maximally used
over several lessons in order to reduce costs., Formative tests--not adminis-
tered to all pupils each adminirstration==will, of course, beé callected and
reviewed bv the project n 4 regular basis. Other features of the instruc-
tional program include pupil-teacher produced worksheets, use of the bHlack-
board, visual aids, and 30 on, 0 minimize print materials.

The complex interaction of personnel and components chat result in the
radio lesson, it production and broadcast, and the distribution of accom—
panv:ing matertals ts Jdragrammed on the following flow chart. The timeline on
the next page :llustrates the schedule that must be maintained throughout the
project tn order to produce five lessons per wveek for each week of the school
vear.

9. Formative Zvaluation

In the Radio Language Arts Project formative evaluation plays a particu-
tarly wumportant role in the inatructional system bhecause of the feed-forward
revision model. Since individual lessuns are not pilot tested before use,
team members will rely on formative evaluation results to i1ndicate what mater-
1als @ust be retnforced or even retaught in future lessona to ensure adequate
puprl periormance. As the sample production timeline shows, 1n urgent cases a
problem 1n one lesson can be corrected (that ia, nev segments can be added to
future lessons) wvithin three to four weeks of its broadcast. A secondary
purpose of furmative evaluation ta to indicate vhich segsents should Ye com=
pletelv revised and rerecorded before the entire series of radio lessons i
used aga:n, in Kenya or elsevhere. Such revisions could improve the effec~
tivencss of the series over that measured during the project.

Three Q1{ferent usezhodologiea will be used fo gather ! rmative evaluation
Jata: pupil achievement tents, classroum obiervations, and teacher and pupil
interviewa, These methodolagies will be .aployed 1a 10 project obaservation
schools, (Selection procedures for these achools are described in Section
V.) No formative evaluation work will be done tn the 21 pilot schools, to
avold any antervention effects vhich might itnterfere wvith the summative evalu-
ation activities there. Each observation school will bYe aserved by two ob-
servers, under the feedback coordinator’s supervision, These ubservers have
been released to wotrk un a part-time haaia aa part of Xenya's contridbution to
the hraoiect, lo obhaervation zchoals with mure than ote standard one alrcam,
ane classroom wvill be randomly selected for formative evalustion purposes,

The purpoese of the wecaly tesls i3 to Jdelermine how well the pupils have
aastered Lhe Hhjeclives and language apecified in the Scheme of Work, 1o some
caseco tealing will Ye done with an entife clasa, Al «ther limes, a rando
sample of supilas wvill Ye chosen far feating., Most tecfa will Ye adminiatered
oty Fridavae, and will concentrate on scasuting those abiects tea and language
far whish fhe 1aitial) teaching was cowmpleted Juriag that weeck. Vo wvhatever
exlent {3 Ltactival, vecklvy feals mav alao 10! wle sfems (o faeal obhieclives
and yanguage whish are 13 the process f Neing faugh! (o 232l more (anfatma~
tian aboul the affectiyvencsa Hf apecifi- inatfuctional atrafegieal, wvhich have
heent prev;.muly taught {to rield information aboul tetenti.n’, atd which have
not yet Been taught (to catablish baseline Jata againat which (o soqeyfe
possible learning tranefar),

‘t‘-



The team already has considerable experience in developing English tests
for lower primary children, particulary in standard one. Pupils of this age
are initially unfamiliar with such tests and experience some difficulty with
the test-taking process itself. With carefully designed instruments and a
minimum of mother-tongue instruction, however, they quickly catch on to what
is wanted. The team will attempt to make testing situations as non-threat-
ening as possible through careful orientation of administrators (i.e., the
observers), teachers, and children.

Classroom observation will focus on the instructional process, and parti-
cularly on the broadcast lessons. On Fridays, prior to administering the
weekly tests, both observers will observe the broadcast lesson
simultaneously. Each observer will also observe one other lesson each week on
his own, following a schedule devised by the feedback coordinator. 1In this
way one lesson each week will be observed in all 10 schools, while the other
four lessons will be observed in at least five schools. Project staff will
observe as well, particularly in the three Nairobi-area districts.

Observers will use a lesson-specific form which calls attention to points
on which the team members want feedback. For example, they might be asked to
report on whether pauses for pupil responses are the proper length, whether
children are able to play a certain game, or whether teachers dis what the
teacher's notes asked them to do. They will also be asked to add their own
comments and observations.

The observers will occasionally interview teachers (and, when they are
old enough to give helpful responses, pupils). Not only will such interviews
give teachers the opportunity to offer their own criticisms and suggestions,
but they will also provide information about at:itudes toward the lessons and
towards radio instruction in general. It is possible that headteachers and
parents may also be interviewed.

At the end of each week, observers w .. ccllect all completed formative
evaluation instruments and return them to the feedback coordinator in
Nairobi. He, in turn, will analyze the data, summarize the results and their
implications, and inform the other team members of his findings. They will
then be guided by these results as they develop future lessons. When it is
clear that pupils have not mastered what they were expected to master, the
material in question will be reviewed or retaught and, if necessary, earlier
lessons will be revised for futurn use.

The formative evaluation process is part of the research phase of the
project only. Once the lessons have been developed, they can be used again
and again withor~ relying on the weekly tes.s, observations, and interviews,

£, Distribution

Because the RLAP radio lessons are developed week by week, it is not
possible to distribute the ancillary print materials (including teachers'
notes, pupil worksheets, and formarive evalu-%ion {nstruments) at the start of
each year (or even each term). Furthermore, it is necessary to collect the
completed formative evaluation (nstruments each veek 10 that they may be
returned immediately to Nairobi for analysis.



To meet these two needs, a weekly distribution system has been devised.
Once a week, the field assistant will visit every school in every district
except Kilifi to drop off materials for the next week's lessons, provide
needed supplies (such as batteries), and replace radios in need of main-
tenance. At the end of the week, he will collect completed formative evalua-
tion instruments from observers in the three western districts, while the
project's driver will collect this material from the three Nairobi-area dis-
tricts. Distribution and collection in Kilifi will be handled through a
commercial transportation service.

Once this system is in operation, the project team will investigate the
feasibility of distributing on a biweekly cycle whenever the necessary print
materials are available in enough time and alternative means for collecting
formative evaluation instruments can be found.

The inrtructional system described throughout this section, results in
the production of the daily radio lessons and all ancillary materials and
their distribution. This process is diagrammed in the Production Flow Chart
which follows.

The production cyvcle is detailed on the Timeline for 1981 and the Time-
line for 1982 which follow. Similar timelines will be developed for the
additional life of the project.

F. The Role of the Teacher

In Kenya, where primary teachers hold an important social as well as
educational role and where the more qualified primary teachers are assigned to
the lovest grades, it is important to provide a meaningful role for the class-
room teacher in radio lessons. Teachers must have a favorable attitude toward
the use of radio in the classroom. This is generally the case since many
Kenyan teachers have had successful experiences in teaching with the use of
KIE-produced educational radio. Additionally, they must feel they are making
an important contribution to the success of the language lessons by direct
involvement in the radio-directed activities. They must be more than passive
listeners, actually guiding and directing their students as they would in the
regular classrooms. Since broadcasting is not as common at the lower primary
level as it is in the higher levels, it will be important to develop orienta-
tion materials that both provide convincing evidence of the teachers' role and
provide the directions and instructions that will enable them to perform this
role successfully.

The classroom teachers will maximize the radio lessons. They will neces-
sarily, in the language class, serve as models for any of the participatory
activities, both during broadcasts and in post-broadcast sessions. They will
ensure that pupils focus on the radio activities, provide materials when
called upon, and individualize instruction through post-broadcast exercises.

It is not clear at this point exactly how much teacher inservice training
vill be necessary. Experience so far indicates that teachers can quickly
determine what the project tesm wants out of a trial lesson or activity and
can successfully conduct follow-up activities with a minimum of instruction.
They have generally been at ease with the team and have had excellent rapport
with their students so that the kind of interruptions of the normal classroom
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activities required by lesson trials have been smoothly handled by the teach-
ers.

So far this contact has been face to face. This first~hand experience
vill have to be translated into understandable instructions requiring a mini-
mum preparation on the part of the teacher. Kenyan staff members who have
considerable teaching experience will write the teachers' orientation mater-
ials and manual. Draving on the experience of the Radio Mathematics Project,
wve do not expect to provide extensive and costly teacher training. The train-
.ng and experience of Kenyan teachers and the supervisory system in primary
schools suggests as well that this will not be necessary.

Further experience in the schools and with the radio lessons may require
more inservice teacher training than we now anticipate. The language radio
lessons may require greater teacher participation in the lessons or more
complex post-broadcast activities than we now expect. There are then several
unanswered questions about teaching training and the necessary resources to
devote to this.

As nov envisioned, the teacher-training materials wil: consist of a one-
day orientation for teachers and headteachers (principals) prior to the broad-
cast school year, teachers' handbooks, and daily teachers' notes. The teach-
ers' handbooks will eventually be small booklets of general instructions
regarding the use of radio lessons. During the development phase, pages of
instructions w7ill be produced and distributed as guidance is needed. The
daily teachers' notes will be distributed weekly with student materials.
Notes will include the following: simple descriptions of the lesson objec-
tives; lists of the vocabulary introduced; lists of songs and activities,
giving details of new songs or games; details of what must be written on the
blackboard; materials the teacher must provide; and any other specific in-

structions.



SECTION V

SUMMATIVE EVALUATION DESIGN

A. Summative and Formative Evaluation

It is important to clearly differentiate between the summative and forma-
tive evaluation strategies in the RLAP. They have different purposes and
require different techniques. The purpose of the formative evaluation is to
provide regular feedback to the team on the effectiveness of each broadcast
lesson in actual practice. This feedback, in turn, will guide the modifica-
tion of instructional design principles, the production of future radio les-
sons, and very occasionally the revision of lessons which have already been
broadcast. The formative evaluation requires significant classroom interven-
tion in the form of weekly tests, regular observation (as often as every day),
structured student interviews, and possibly other techniques as well. It is
not designed to demonstrate the effectiveness of the RLAP in comparison to any
other option. In other words, it is entirely separate from the summative
evaluation.

The summative evaluation, on the other hand, will test the effectiveness
of the RLAP. The Govermment of Kenya will want to know whether this approach
to teaching English can improve pupil achievement in comparison with conven-
tional Kenyan approaches in a cost-effective manner in order for the Ministry
of Basic Education to decide whether or not to continue the project and extend
it to all primary schools in the country. AID will want answers to similar
questions about program effectiveness and cost in order to decide whether or
not to make the RLAP available to other countries, possibly as one component
of a larger primary radio curricuium. This section describes tne summative
evaluation design suggested for the project.

B. 1Ildentification of Project Classrooms

Pupils will be taught English language as a subject by the Radio Language
Arts Project in radio classrooms or by conventional methods in regular class-
rooms. Given the mission to reach rural students, the project sought to iden-
tify schools and classrooms which are representative of the majority of
Kenya's rural population. Because of limited resources it was necessary to
l.mit selection to these schools accessible to the project personnel for
educational treatment, observation, and evaluation.

1. Student sample representativeness

The overriding question of representativeness of the sample student
population for a language arts project relates to the linguistic diversity of
Kenya. The first strategy for selecting project classrooms was to choose a
large portion of the schools from the major linguistic groups.

Language background was not the only criterion, however. 1In addition to
linguistic diversity, academic diversity was also assumed to be important in
judging the effectiveness of radio as a medium. The academic quality of a
school was roughly judged by the level of performance by its primary-school
students on the nationally administered, standardized exam given at the end of
standard, or grade, 7--the Certificate of Primary Education (CPE). This exam,
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closely patterned after the British school exams, is the only standardized
exam given at the primary level and determines which students continue on to
secondary school. It was decided that within a given linguistic community a
range of schools would be selected to judge whether the programs were effec-
tive at all levels of academic performance. A stratified random sample based
on CPE scores was taken. One pilot school was finally selected from each
strata——high, middle, low CPEs--from each of seven geographic and education
districts representing seven different language groups.

Five of these districts represent approximately 68 percent of the popula-
tion of Kenya linguistically. The sixth district includes the Masai people--
slightly over 1 percent--who, although not a major language group, typify
divergent cultural patterns which it was important to include in the sample;
specifically they are nomadic and representative of other peoples and areas of
the country. The seventh district includes the Swahili-speaking people--less
than 1 percent--of the coastal area. Although Swahili is spoken by a minority
of Kenyans as a first language, it is the most widely-used lingua franca in
Kenya and East ifrica as a whole. It is the designated national language. It
is a required subject in schools from standard four, and it is widely used,
with varying degrees of skill, as a means of communication throughout the
country, especially in the towns and cities. In addition, the Swahili speak-
ers are predominately Muslim, typifying still another subcultural group.

2. Accessibility of sample

There is no pretense that this sample represents the entire country.
There are vast regions of the country where it would be physically impossible
for the project to distribute teachers' and students' materials or to observe
the effects of radio broadcasts on students. In some of these areas, the
Voice of Kenya (VOK) radio signal does not penetrate in any case. The areas
not covered by the study are largely the northeast region, which is arid and
rather sparsely populated and nomadic, and the northwest region around Lake
Turkana, which is difficult to reach on a regular basis.

The question of how well the schools represent the saven districts is one
of the areas of investigation. The primary purpose of th: summative evalua-
tion is to determine if the instructional system works in the project schools.

For 1982 we plan to choose an additional 21 control schools from the same
seven districts. These schools will be visited only for the purpose of giving
a post-test. Since accessibility is not a major consideration in the selec-
tion of these control schools, we can use a simple stratified random selection
process, with stratification according to CPE exam results. Post-test scores
from these control schools can be compared with postL tast scores from conven-
tional classrooms in the 21 pilot s~hools in our original ssample to see how
representative our pilot schools are of the districts in which they are lo-
cated. Then the pilot group of standard one classes will be compared against
the p-evious standard one cohort in the same schools as well as against stan-
dard one students of the same year in the pilot schools. As we will not need
as large a sample of students from the new control schools, it should be
sufficient to test only one stream of standard one students (chosen at random)
from each control school in order to verify the representativeness of our
pilot schools.
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There is additional reason for using more control schools. It is quite
likely that the radio classes will develop better test-taking skills, of the
type used on the post-test, as many of the worksheets given to the radio
classes will use the same format as parts of the post-test. In order to
estimate the magnitude of this effect we will (at random) choose an additional
stream from each of the 21 control schools which has more than one stream and
distribute work sheets similar to the post-test format which can be used by
the teacher in those streams for use in one or two practice sessions prior to
administering the post-test itself.

It should be emphasized that the control schools will be used to verify
the representativeness of the pilot schools and to estimate the effect of
practice in test-taking skills for radio pupils. These schools will not serve
as the control group for the summative evaluatior, however. The summative
evaluation will be based on a comparison of results from conventional and
radio classrooms in the same schools.

Once the 21 pilot schools were chosen for summative evaluation purposes,
the next step was to choose 10 observation schools for formative evaluation.
Ideally these schools would match the pilot schools so that lesson developers
could be reasonably certain that, if radio lessons worked well in the observa-
tion schools, they would work well in the pilot schools. For this reason, the
team decided to match observation to pilot schools.

Since it will be easier for team members to observe in the three Nairobi-
area districts, two observation schools were assigned to each of these dis-
tricts. They would match the top and bottom pilot schools, according to 1980
CPE results. The remaining four districts were assigned one observation
school each, to be matched to the middle pilot school by CPE score.

The District Basic Education Officer in each project district was con-
sulted personally about the selection of these observation schools. He was
presented with a list of the 10 schools nearest the target pilot school in CPE
scores. Following his advice, this list was then edited to exclude schools
vhich did not also match the target school in size and pupils' mother-
tongue(s), and to exclude schools which would not be accessible to potential
observers. T rom this edited list, the school nearest to the target pilot
school in CPE results was selected as the observation school. Two observers
for each observation school were then identified and trained.

It should be noted that the summative evaluation post-tests will be
administered in the observation schools as well as the pilot schools. Results
of these tests will help verify the match between the two sets of project
schools. It will also give an indication of the size of the effect of in-
creased supervision, since the presence of observers in the schools will
probably be interpreted as a form of supervision by the teachers and head-
masters.,

Chart V-1 shows the 31 RLAP schools chosen: 2] pilot schools and 10
observation schools.
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CHART V-1

RADIO LANGUAGE ARTS PROJECT

PROJECT SCHOOLS

DISTRICT

1.

2.

3.

Machakos

Kakamega

Kericho

Kisumu

Kiambu

Rilifi

Kajiado

PILOT

Misakwani (high)
Kitonyini (middle)
Kisovo (low)

Mukumu Mixed (high)
Shikondi (middle)
Muraka (low)

Kakatungor (high)
Torit (middle)
Chepsir (low)

Rabuor (high)
Lela (middle)
Avasi (low)

Lusigitti (high)
Githiriono (middle)
Kingeero (low)

Takaungu (high)
Shariani (middle)
Mambrui (low)

Olturoto (high)

Oloyiankalani (middle)
Upper Matasia (low)
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Metuma
Tango

Lusui

Sotik

Sianda

Githaiti
Gicoco

Chumani

Kibiko
Isenya



C. Evaluation Design

The summative evaluation design chosen is presented in Chart V-2. There
are 21 pilot (summative evaluation) schools. The table presents the design
for one classroom in one school.

In November, 1981, this classroom of pupils (identified as Red) in School
A, standard one, with teacher # was administered a post-~test based on the
Kenyan curriculum and objectives. This will provide the pupil achievement
record for the control group. In November, 1982, teacher # will teach a
different group of students (Blue) in standard one of the same school using
the project radio lessons. The amount of time devoted to English each week
will be heid constant during 1981-82. This will provide pupil achievement
data for the experimental group. Use of the same teacher for both the conven-
tional and radio classrooms will help control the teacher variable, particu=-
larly since he or she will not have had any prior experience with the radio
language arts lessons.

Also during November, 1982, the Red students will be completing standard
two in the conventional classroom with a different teacher (@). The post-test
administered will provide the control data for standard two.

During 1983 and 1984, the same pattern will be followed. In summary, the
same schools (in the example, School A) will be used for the control and
experimental classrooms. Student achievement and other variables will be
measured in one year for control purposes and in the subsequent year, after
treatment, for experimental purposes. The same control and experimental
groups will be followed because we want to measure cumulative results, i.e.
three years of radio, three years of conventional teaching. This strategy
assures that-the match between children in the same school in consecutive
years will be closer than the match between children in two different
schools. This approach has the added advantage of insuring that the control
sample is as good as the experimental sample, qualified by the disadvantage
that the control sample will also suffer from whatever biases affect the
experimental samples. Another disadvantage is that it is assumes that all
conditions from one year to the next are alike. This assumption will be
investigated, but the student data are not easily available. The use of the
additional control group in 1982 (discussed above) should help shed light on
this issue, as we will have standard one control groups in both 1981 and 1982,

The broadcasting and testing schedule is shown in Chart V-3.

Another disadvantage nf this plan s that pupils in the experimental
classrooms will be receiving the treatment simultaneously with the formative
evaluation in the observation schools. This should be partially compensated
for by the revise-forward system of inatructional development used in this
project as well as in the Radio Mathematics Project. Based on observation,
modifications will be made in radio lessons to be broadcast later.

This compressed evaluation design does present some logistical problems
in preparation and distribution. First, it carries with it a concentrated
test development and administration component. Note that in November 1982,
that in addition to preparing daily broadcasts, teacher and student handouts,
preparing and snalyzing formative evaluation instruments and interpreting
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1981

1982

1983

1984

CHART V-2
SUMMATIVE EVALUATION DESIGN

PILOT SCHOOLS

RADIO CLASSROOMS CONVENTIONAL CLASSROOMS

Classroom No. 1
School A
Teacher #
Students Red

Classroom No. 1 Classroom No. 2
School A School A
Teacher # Teacher Q@
Students Blue Students Red
Classroom No. 2 Classroom No. 3
School A School A
Teacher 2 Teacher *
Students Blue Students Rad

Classroom No. 3
School A
Teacher *
Students Blue



CHART V-3

BROADCAST AND TEST SCHEDULE

YEAR PILOT SCHOOLS
N=2]
RADIO CONVENTIONAL
CLASSROOMS CLASS ROOMS
1981 Post-test
Scandard one
1982 Broadcast
Sctandard one
Post-test Post-test
Standard one Standard two
1983 Broadcast
Standard twvo
Post-test Post-test
Standard twvo Standard three
1984 Broadcast

Standard three

Post-Cest
Standard three



data, the field team must also prepare and pilot test a post-test for standard
two and administer post-tests to both standards one and two. Second, all
formative and summative materials must be distributed simultaneously.

D. Summative Evaluation Testing

In the summative evaluation of the radio insructional program, the main
dependent variable is the English-language achievement of the pupils. Since
there are few ready-made instruments in testing children in a second language
and none that would be culturally relevant to Kenya, and since pupil achieve-~
ment must be specifically related to the Kenyan primary curriculum, major
effort will go into the tests used in the project.

Portions of test development are well under way. The team “.4s had con-
siderable experience in testing for formative evaluation of lesson segments
and pilot lessons developed during the 1981 school year. In addition, a
summative evaluation post-test for standard one has been developed, validated,
and administered.

Although this is not the place for a thorough discussion of language
testing, a brief comment on the differences between the purposes of formative
and summative testing is important to an understanding of the implementation
plan.

Formative tests, along with direct observation of radio classrooms, are
an important tool for instructional lesson development. Although the radio
lessons use the Kenyan curriculum as realized in the Progessive Peak mater-
ials, there is an understanding and agreement between Kenyan and American team
members that radio as a medium must utilize or realize the curriculum content
differently than print material. As a result, not only will linguistic con-
tent be reordered in radio lessons but pupil participation in the classrooms
will be very different from conventional classes. In an effort to engage
young children in the learning activities carried by radio, the focus on
active language patterns will be stressed early in the broadcasts. Formative
tests of these activities and pupil proficiency will differ from a print-
oriented curriculum.

Children starting with zero English-language ability .ill be tested quite
differently from those who have achieved some overall mastery of the lan-
guage. Formative tests initially will by necesaity check on discrete items
taught by radio. Summative tests, even at the end of standard one, will have
to test not only discrete points but an appropriate level of integration of
linguistic items,

The Kenyan objectives for teaching English are very general and broadly
stated, as they are in most langrage programs. These goals do not specify the
curriculum. Either a print curriculum or a radio curriculum should lead to
achievement of the goals. The formative tests of the radio lessons must test
the content and behaviors chosen for the radio lessons at each step toward the
overall objectives of the curriculum. A number of intermediate objectives
will be tested that may not be appropriate to the print curriculum nor to the
summative evaluation, but which aro important for formative evaluation pur-
poses.,



Summative evaluation tests will be developed for standards one, two, and
three. Standard one was the most difficult and provided perhaps the least
dependable data on pupil performance. Students who are beginning reading in
their mother-tongues, perhaps receiving instruction in a mixed-language situa-
tion, receiving English instruction of approximately three and one-half hours
per week, cannot be expected to make great strides in English-language learn-
ing. The most significant summative evaluation will measure the cumulative
progress of students who receive all three years of radio lessons.

The summative evaluation post-test for standard one is a pencil-and-paper
test with directions given orally in the mother-tongue. The test is in four
parts, two for listening comprehension, one for reading comprehension, and one
which integrates listening and reading comprehension. All listening tests are
administered by the observers, not by the classroom teachers. The classroom
teachers will not be allowed to see the post-test at all, and details of post-
test results for standard one conventional classrooms will be withheld from
both teachers and the field team until the conclusion of standard one broad-
casts.

The 80-item test, with items selected from a 140-item pilot test, has
only one form, but administration is being carefully monitored.* It is pos-
sible that tests for standards two and three may use alternate forms if the
situation for group testing warrants the additional resources and time for
such test development. The project staff will also gather data indicating
teacher evaluation of individual student English abilities. These data can be
used to check the validity of the post-test.

E. Attitudes Assessment

The project was interested in measuring teachers' and headmasters' atti-
tudes toward 1) radio as a medium of instruction, perhaps the advantages and
disadvantages as a major medium and a support medium, 2) different modes of
presentation by radio, e.g., story line, songs, gemes, drills, 3) radio to
help some educational development problems in Kenya, and 4) radio in their
classrooms and schools in particular. The sociolinguistics survey indicated
very positive attitudes toward radio at present. Therefore, the formative and
summative evaluation will measure attitudes to the RLAP lesson in particular.

These issues, which are important to both the short-term and long-term
effectiveness of the project, will require careful and sensitive assessment.
The Kenyan tesm members will have to assume major responsibility for devel-
oping instruments which are culturally sensitive but which elicit honest
responses from teachers, headmasters, pupils, and pirents.

F. Validity and Generalizability

Validity of the evaluation design addresses the juestion of whether the
differences found betwveen control and experimental pupil achievement can be
attributed to the treatment (the radio lessons) applied. Generalizability

* Described in a separate report by Crant Henning. Cee Annual Report
September 26, 1980, to September 25, 1981.
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addresses the question of whether this treatment will produce similar results
in other schools.

Random selection of schools within a pre-selected linguistic sample
representing major population groups within Kenya should compensate for dif-
ferences within the sampled population. Within project schools, headmasters
have agreed to keep the same pupils assigned to a classroom as stable as
possible. We do not know at present to what extent student loss will be a
problem. This is one reason we decided to work with all standard one streams
in project schools rather than a single stream.

The most troublesome problem is the extent to which radio classroom
pupils have an advantage over control pupils because of their greater exper-
ience in pencil-and-paper activities and exercises. The method of  esponding
to the radio lessons will provide daily practice in kinds of test-taking that
will be used in #valuation. It will be difficult to determine if increased
scores, assuming they occur, are a result of English-language achievement or
test-taking skills. However, as indicated above in the discussion on the use
of the additional 21 control schools, we will get an idea of the magnitude of
this effect in the control schools.

Generalizability will be further guaranteed by continuing study of the
representativeness of our school sample. The sociolinguistic survey and the
school selection process relied on some statistics from the Central Bureau of
Statistics which compares teacher qualifications across schools and results on
the CPE across schools. Additional demographic data collected during the next
school year will provide additional data. These data will also be used to
study the problem of which student level, classroom level, and school level
variables are important in determining post-test scores. Another problem that
may be partly solved with these data is that of determining for which type of
student, classroom, or school the radio lessons prove to be the most effec-
tive. Multiple regression analyses of the data will help to answer these
problems.

The evaluation design, by separating the formative evaluation schools
from the summative evaluation schools, reduces the risks of the Hawthorme
effect--improved achievement as a result of participating in a new or innova-
tive educational project. Experimental classes will not be observed as forma-
tive schools will be. However, the presence of the experiment in a school,
plus the interest of teachers and headmasters, are factors to be considered.
We hope that by the time we reach the summative evaluation of standard three
that this effect will have dissipated. There is perhaps some advantage in
this regard to having the control and experimental classrooms in the same
schools.

G. Cost-Effectiveness Evaluation

The preceding discussion describes the major design for determining the
pedagogical effectiveness of an instructional radio system in teaching an
English-language arts curriculum in Kenya. In addition, a cost-analysis of
radio instruction versus conventional instruction is necessary for:

l. The Kenyan Ministry of Basic Education in order to make decisions



concerning whether and how to implement radio-based instruction at
the primary levels.

2. Other developing countries in order to make decisions concerning
wvhether and how to implement radio-based language instruction in the
formal school systems.

The cost-effectiveness analysis must consider the following interrelated
areas at least:

3. A comparision of costs in delivering a tadio-based instru-tion
versus coanventional instruction. In Kenya, conventional instruction
at present is print oriented, with a common text and supplementary
materials for each standard.

4. A comparison of costs in relation to student performance. In the
Radio Mathematics Project this was studied largely as the relacion
betwveen student retention at the standard level, poor achievement,
drop-out rates, budget levels.

The cost-effectiveness model for the project has not yet been devel-
oped. We expect to use a model very similar to the Radio Mathematics model,
depending on the availability of information on the Kenyan education system
and the appropriateness of the model to educational practice.

The approac’: outlined in the Radio Mathematics Project is one of succes-
sive approximat.ons. First they attempted an analysis in an approximate way,
then--using improved information on costs, pedagogical effectiveness, drop-
outs, and repetitions--they provided successive refinements to the model. We
expect to follow this process in developing the cost-effectiveness model
beginning in February 1982.
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SECTION VI

IMPLEMENTATION SCHEDULE

The implementation schedule for the project is illustrated in Charts VI-l
through VI-S. This schedule is a substantial revision from the preliminary
implementation schedule of the proposal and the five project phases delineated
in the contract. There are two major reasons for these changes: 1) the
project agreement between the govermments of Kenya and the United States was
not signed until 11 months after the signing of the contract. This meant that
Phase I and Phase II had passed before the fiela team was in place; and 2) the
Kenyan school year runs on a calendar year. Broadcasts are delayed until
January 1982. In order to evaluate three full years of radio-based
instruction it is necessary to plan the project--at minimum--through the
school year of 1984. This is three months beyond the scheduled termination of
the project.

On the basis of the above factors, we propose the redelineation of the
project phases.

Phase I: September 1, 1979, to September 30, 1980.
This includes the period of the project before the field
in place.

Phase II: October 1, 1980, to December 31, 1981.
This includes the period of the project in which pre-
broadcast activities took place.

Phase III: January 1, 1982, to December 31, 1982.
First year of broadcasts.

Phase IV: January 1, 1983, to December 1983.
Second year of broadcasts.

Phase V: January 1, 1984, to December 31, 1984..
Third year of broadcasts.

This schedule does not incorporate dissemination activities as
originally proposed. Such activities would have to take place after the
completion of the third broadcast year and would require an additional three
to nine monchs beyond December 31, 1984.
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Chart Mo. Vi-}

RADIO LANCUACE ARTS PROJECT

PHASE 1 SCHEDULE: September 1, 1979 - Septesber 30, 1980

Pre-Coutract Phase

Prepare and submit proposal (August 15, 1¥79)
Megotiate and sign contract (September 28, 1979)

Phase ): Preparation for Uperational Development

Visit sites and prepare site selection report.
Negotiate project agreement with host government.

Arrange sppruval of subcumtracts with AID
contract vffice.

Confirm selection uf final fleld team.
Prepare plaus four cultural linguistic survey.

Conduct revliew of relevant language arts/radio
programe.

Hold vrientation advisory council and key staff
seminar.

Send fleld team to site.

Establish vorking relationship with hoat country
officlals, project representatives, and teachers.

Conduct research on reading and radlo.

1/80 - 9fso

-
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PHASE 11 SCHEDULE:

Chart MNo. Vi-2

RADIO LANGUAGE AKTS PRUJECT

October 1, 1980 - Decsmber 31, 1981

__ "PROJECT TASKS

QUARTERS

10/80 - 12/80 __ 1/81 - 3/81

tatablish working relationship with host
cuvatry offlicials, pruject representativss,
and teachers.

Comluct soclolingulistics survay.

Prepare detatled implementation plan including:
*  jdentify project classrooms

* fdentify/select hust country personnel

& review aid analyze natlional languags arts

curriculums

* prepars tentative cutline of radlo
instructional materials fur complete
primary laanguage progras

2 gpecify prucedures for securing and
maintalning facllitlies and equlpment

* gpecify anticipated role for consultant
persoanel

& gpecify host country and coatractor staff
roles

& gpecify procedures for developing instruct-
ivaal components, data collection, and
format ive and suamat lvs evaluation

Review [mplementatioca Plan with ALD/USAID and
host country representatives; revise as
necessary.

Prepate, pilot test, and revise material for
Jevel | Program, audlotape and print material.

Determine and prepare (with testing) materials
for support activities for in-service teacher
tralalng end fur parent and community involve-
mnt.

SN[ .7 W

181 - 981

SR I
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Chart No. VI-2, Continued

RADIO LANCUALE ANTS PRUJECT

PUASE 11 SCHEIULE: October 1, 1980 - December 31, 1981

. .. QUARTERS

) o 10/80 - 12780 " T Thj81 - 3f8r 0 4/8L - /61
Ienign detalled lewson plana aud produce
ey lpts, radlo prugrams, workahects, and

uthoer saterlain--Level 1.

Establish workling relat louship (and tralan as
Jeccssary) hust countcy observers.

Levclop instrumcats and evalutlon ctrstegies
.1 turmative ovaluatton.

Establish system for classroom obeervation

1/81 - 9/81

by writers amd pruoducers.

Continue letson/materials production,
evaluation, In-service training.

Estublish sysich tv ensure all matarlals are
culturally approjpriate

Prepsre Scheme o{ Wurk based uvn Kenyan
cutrlculums, stamlazd 1.

Prepdre pllout post-test and validate items
for pust-test, standard 1.

Prepare aud adsinister pust-test, standard 1.
Anslyze pust -test datas.

Test and ucganizs systess f[or delivery systeams
iecluding 1adiv broadcasting, instructionsl
materials for studenlts and teacheres and for
vagoing data cullection and feedback

(lnclude test or trial runs).

Collectl and snalyze basellue data on target
pupulation cuncerulng geveral scholastic
achicvement, laugusge arts achievement levels,

grade repetition and drupuut rates, aoclo-
econoslc status.

G t teacher orfentat fon workshups and
develop wohedule and procedures for ongoing
tinllcal suppurt and feedback.

Invilop detailed student prutlles and pruject
p’- tiles fur uther students in the country.

10/81 - 12481

e e - — e . 4




-vc-

PROULCT TASKS

v ©

o Prepste and adminlster post-test,

standactd 2.

e Prepare systematic plan fur developing
luval stafl espectise fur eveatual
(Phase V) projeci operatlon responslbility.

e (uvatloge lessun/saterlals production,
la-service traialng.

e Ustabllsh methidology and develop data
tecotd fur cost/benelit studies.

evalwation,

e Cullect and apalyze baseline data on targst
populaticve cuacernlag general scholastic
schievement, language arts achlievement levels,
gtade repetitiva and druopout rstes, soclo-

Prepare Scheme of Woik, standard 2. i R R AR] Al
Piepate Scheme of Work, standard 3.

Prepare pilal puat-test sad valldate
items for post-test.

Analyze post-test data, standard 1.
Analyse puost-test data, standard 2.

Design detalled lesson plans and pruduce
scripts, radlo prugrams, worksheets,
amd other materiale--standard 2.

ecooumic status.

® tumduct teacher urlentationa workshwope and
develop sclhedule and procedures for
vagulag technical support and feedback.

e Produnec ammi distribute teachers®' haodbook.

® Begin Jdevelipmeatl ol Jevel 11 satertale.

Chart Bo. v]-}

RADIO LANCUAGE ARTS PROJECT

PHASE 111;: Jenuary 1, 1982 - December 31, 1982

QUARTIRS: .

— Y CEACNT Y R 7+ REN 7/} BSOS /.Y RO 1Y B

Bluwd ast 199 tadiv lensuns - stamlacd | B e

& (ulleit tutmative evaluatlon date, analyze
] commmmliate to vrlters.

10/82 - 12/82

b e e e m e e e
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Chart Bo. VI-4

RADIO LANGUACE ARTS

PHASE 1V: Jaouary, 1, 198) - December 31, 198)

PROJECT YASKS | QUARTERS 1/8) - 3/83 4783 - 6/83 I[85 - 9/83 T TTTT 10783 - ii/8)

e Cuotlaue lessoa/materials
productioca, evaluation,
fa-service tralning.

® Prepare pllot post-test and
validate items for post-test,
standard ).

® Prepare and adaluster post-test,
stamiard 3, 2.

® Analyze pust-test data, standard 2.
Produce and distribute teachers® handbook.

e Coutlinue cullection of performance data.

R e T T PRI

e Conduct fu-d.pth project review.

e Coatloue to conduct evaluation with
emphasis o cust-effectiveness.

e Coutlinue to transfer responsibility for
project evaluatloas to host country staff
for host cuouutry lesdership by end of
Phase V.

® Brusicast 195 radio lessons - standard 2. -—

® Collect formative evaluation data, analyze
and commnicate to writers.




TRUECT TASES |

Chart Mo.

vi-5

RADIO LANCUACE ARTS PROJECT

PHASE V: January 1, 1984 - December 11, 1984

e Coatiove lessun/meaterlals productioa,

evalustion, lu-wetvice training.
Adalalster pust-test, standard 3.

Analyze post-test data, standard 3, 2.
Anslyze pusl-Lest data, standard 3.
Produce and dlstribute teachers’ handbook.
Continue collection of perlurmance data.

Cuat luve to transfer respuaslibility for
pruject evalustions to host country staff
for bost cuoustry leadership by end of
Phase V.

T Tquamtmxs 1/e4 - 3jsa

/84 - 6/84

1/84 - 9/84 "

Cmtract ends.

= 678k = TR




SECTION VII

PROCEDURES FOR SECURING AND MAINTAINING EQUIPMENT

A. Purchase

All equipment for the project has been purchased and is in place in
Nairoki. Additional equipment, mainly some supplementary broadcast studio
equipment necessary to augment the Voice of Kenya facilities and equipment and
te serve the project until the studio facilities, now several months behind
schedule are completed at KIE, are also in place. Additional production
equipment, mainly two additional typewriters, was also added to the project.

A photocopier was also added to the production facilities when it became clear
that neither KIE nor other local services were adequate for the project. ‘The
purchase of one project vehicle was initially delayed to determine if it was
absolutely necessary for the distribution system of the project. Once schools
were selected, and visits to the schools wade during the rainy season, it was
clear that the additional vehicle, a four-wheel-drive Land Rover, was vital.
Since this is a locally purchased vehicle, it is expected that it will be
available to the project by the beginning of the school year in 1982.

B. Security and Maintenance

In relation to security and maintenance, the three major areas of concern
are the project office and the equipment it contains, equipment for use out-
side the office, and project vehicles.

The project office is located inside the Kenya astitute of Education
compound, which is fenced and guarded 24 hours per duy. The building itself
is locked when not in use, and only project staff members have keys to the
outside door. All non-expendable equipment has been inventoried. High-value
items (except for typewriters and furniture) are kept either in a locked
storeroom or a locked office; only the field coordinator and his executive
secretary have keys to these rooms. The building itself is maintained by
KIE. Appropriate office equipment is under service contract.

Some project equipment, notably radios, will be loaned to the project
schools. Headmasters will be instructed to store such equipment securely and
to monitor its use. Schools normally have an operational radio or radios in
addition to the project radio. Project radios will be returned as necessary
to Nairobi for maintenance, being replaced by a similar model from the pro-
ject's reserve supply within one to five days. Dur’.3 radio breakdown classes
will be doubled up. Other project equipment is kept at the Voice of Kenya
studios where the RLAP lessons are recorded. To supplement normal VOK secur-
ity measures, including 24-hour guard service, the RLAP aquipment is kept in a
locked cupboard in the studio itself.

All project vehicles have been fitted with two unti-theft devices. Every
trip in a project vehicle is logged, and the logs are reviewed by the field
coordinator to ensure proper vehicle use. Every attempt is made to park the
vehicles in the most secure areas possible, especislly overnight. Vehicles



are checked daily for theft, damage, and proper servicing. Regular mainten-
ance is carried out following the manufacturer's recommendations.

C. Owmership

The project holds possession and ownership of project equipment for the
life of the project. At completion of the project, ownership will be trans-
ferred to the Kenya Institute of Education. Household equipment, for American
team members' quarters, will be transferred to AID/Kenya.
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APPENDIX A

Language Arts Specialist (Formal Segment Writer, Curriculum Analyst)

John Muitungu, Kenyan

Formal Segment Writer

Consult with the other formal segment writer to assign responsibility
for specific formal instructional segment sequences from specific
frames of the Scheme of Work.

Write all formal instructional segments within the assigned segement
sequences in accordance with the relevant objectives from the Scheme of
Work and the methodology indicated by the methodologist. Any changes
to the proposed methodology should be discussed with the methodologist
concerned ahead of time, and the record- keeper should be informed of
any changes to the proposed number of segments.

Accurately time these formal instructional segments.

Insure t .at these segments conform to the approved format, and
proofread the final typed drafc.

Make adjustments as required by the review and evaluation processes in
the length, content, and methodolgy of these segments.

Indicate to ihi» scriptwriter those areas wtere informal instructional
segments are specifically needed to carry part of the formal

instructional message.

Observe in the field regularly.

Curriculum Analyst

As required, assist in the development and revisions of the Scheme of
Work for each year.

Language Arts Specialist (Reading and Writing Methodologist, Formal
Segment Writer, Curriculum Analyst, Distribution Supervisor)

Murris Cutler, American

Reading and writing methodologist

Por each reading/writing objective and ralated patterne ({{ any) {n a
frame, suggest the number of segments (both initial teaching segmentce
and maintenance segments), the best teaching strategies for helping
pupils meat and reach that objective, the beat sequence for smploying
these stratcgies, and any prerequisites for employing those strategies
(expressad in tarms of the number of a segment within a particular
frame vhich mus: be presented befors (hic methodology (s used).

A=l



Insure that these methodolaigies conform to the approved format.

Insure that methodologies are written in strict accordance with the
established timeline.

Observe in the field regularly.

Formal Segment Writer

Consult with the other formal segment writer to assign responsibility
for specific formal instructional segment sequences from specific
frames of the Scheme of Work.

Write all formal instructional segments within the assigned segment
sequence in accordance with the relevant objectives from the Scheme of
Work and the methodology indicated by the methodologist. Any changes
to the proposed methodology should be discussed with the methodologist
concerned ahead of time, and the record- keeper should be informed of
any changes to the proposed number of segments.

Accurately time these formal instructional segments.

Insure that these segments conform to the approved format, and
pruofread the final typed draft.

Make adjustments as required by the review and evaluation processes in
the length, conter :, or methodology of these segments.

Indicate to th . ript ..ter those areas where informal instructional
segments are s, ..fic..ly needed to carry part of the formal
instructional message.

Curriculum Analyst

As required, assist in the development and revisions of the Scheme of
Work for each year.

Distribution Supervisor

Using the services of the project field assistant, the project driver,
observers, and private transport firms, ensure proper distribution to
project schools of all ancillary print materials, formative evaluation
instruments, supplies, and equipment in strict accordance with the
established timeline.

Ensure that final drafts for all written materials associated with each
lesson (including final production script, teachers' notes, pupil
worksheets, other teaching aids, and formative evaluation instruments)
are given to clerical staff and properly filed.



3.

Language Arts Specialist (Oral Language Methodologist, Curriculum Analyst,
Congruence Reviewer, Linguist)

Philip Sedlak, American

Oral Language Methodologist

e For each oral language objective and related patterns in a frame,
suggest the number of segments (both initial teaching segments and
maintenance segments), the best teaching strategies for helping pupils
meet and reach that objective, the best sequence for employing these
strategies, and any prerequisites for employing those strategies
(expressed in terms of the number of segments within a particular frame
which must be presented before the methodology is used).

o Insure that these methodologies conform to the approved format.

e Insure that methodologies are written in strict accordance with the
establishd timeline.

e Observe in the field regularly.

Curriculum Analyst

e As required, assist in the development and revisions of the Scheme of
Work for each year.

Congruence Reviewer

e In strict accordance with the established timeline, review finished
scripts, along vith related print materials and formative evaluation
instruments, to ensure their congruence with the objectives and content
specified in the Scheme of Work, suggesting alternatives when necessary
to the appropriate team members or to the field coordinator.

e Plan and wonitor the number of objectives and vocabulary words being
taught in the formal instructional segments to ensure that the content
specified in the tha Scheme of Work for each year is thoroughly covered
following the specified ratios of initial instructional segments to
maintenance segments and of formal instructional segments to informal
instructional segments.

e Maintain complete accurate records showing when each objective and each
vocabulary word is taught during each year of the project, ensuring
that this information is made available to all writers.

Linguist

e Develop formative evaluaction tests, in strict acccordance with the
established timeline, and assist the feedback coordinator as required
in the development of other formative instruments.

e Undertake, as necessary, linguistic research relevant to the project
and its implications.
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Language Arts Specialist (Print Materials Developer, Curriculum Analyst,
Production Coordinator)

Mary Karue, Kenyan

Print Materials Developer

Develop teachers' notes for all lessons, including pre- and post-
broadcast lesson activities, student activity sheets, and all other
ancillary print materials, following methodologies and scripts.
Develop components of the teachers' handbooks (general information and
guidance for all cooperating teachers) and other teacher-training
materials, as required.

Plan inservice teacher-training prcgrams.

Liaise with the graphic artists.

Ensure that all print materials are produced in strict accordance with
the established timeline.

Observe in the field regularly.

Curriculum Analyst

As required, assist in the development and revisions of the Scheme of
Hork.

Production Coordinator

Check script for accurate program length.

Prepare lists of sound effects and music, in order of requirement, for
each lesson.

When possible, notify musicians ahead of the production date with
details of music required in each program.

Assist in locating and preparing the most appropriate sound effects for
each lesson.

Check the music scratch tape to ensure that any new music is suitable
for Kenyan children.

Provide effects lists, music lists, scripts, and music scratch tapes to
studio parsonnel.

Ensure that finished tapes have been poscedited, labeled, and filed in
accordance with agreed upon standards and format.

Ensure that all production-related tasks listed above are in accordance
with agreed upon standards and format.
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S. Educational Broadcast Specialist (Scriptwriter)

Pamela Brooke, American

Scriptwriter

Plan each lesson's script, including the allocation of formal
educational segments to specific lessons and locations within lessons
following any guidelines set down by the formal segment writers, so
that each lesson contains an effective mixture of segments which
conforms to the established ratio of formal to informal instruction and
initial teaching segments to maintenance segments, and at least one
"throw-away'" segment which can be replaced at the last minute if
formative evaluation results so require.

Write informal instructional segments to prepare for, enhance, or
maintain formal instruction, and to enhance radio listening and
response skills. This responsibility includes:

- creating necessary stories, games, rhymes, and physical activities;

- creating or supplying necessary songs and music and, when required,
providing a "scratch tape" to indicate to the producer the tune,
rhythm, speed, etc;

- accurately time all informal instructional segments;
- plan the total lesson so that it will run to the required length,
indicating at least two optional cuts which the producer can make if

necessary to shorten the lesson;

= insure that the entire script conforms to the approved format;

- make adjustments as required by the review and evaluation processes
in the length, content, or style of total lessons or informal
instructional segments;

- ensure that scripts are written and revised in strict accordance
with the established timeline; and

- observe in the field regularly.

6. Educational Broadcast Specialist (Produ-ar, Production Reviewer)

Margaret Ojuando, Kenyan

Producer

Undertake studio production of all lessons, including supervision or
pre- and post-production.

Ensure that all aspects of production are completed in strict
accordance with the established timeline.
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Maintain highest possible quality with lowest reasonable costs for all
aspects of technical production.

Supervise technical operator and artists.
Maintain program library.

Liaise with Educational Media Sevices and the Voice of Kenya to ensure
that radio lessons are broadcast on schedule.

Observe in the field regularly.

Production Reviewer

In strict accordance with the established timeline, review suitability
of scripts for production, suggesting alternatives to writers, or the
field coordinator, when necessary.

Check scripts for suitability of all music rhymes and games to Kenyan
children.

Feedback Coordinator

Greg Owino, Kenyan

Assisted by other team members as necessary, develop formative
evaluation instruments each week, including pupil achievement tests,
classroom observation guides, and teacher and pupil interview
protocals.

Receive completed formative evaluation instruments, analyze the
results, maintain systematic records of these results (including
detailed information about pupil performance levels on every
instructional objective and vocabularly word tested), and keep the team
informed of these results and their implications.

Recruit, train, and supervise all field observers, ensuring that their
work is regular and satisfactory, and (if desirable) arranging for
their occasional participation in the team's work in Nairobi.

Coordinate regular field observation by all team members, includinrg
himself.

Ensure that all formative evaluation tasks are completed in strict
accordance with the established timeline.

Assist in the development and implementation of the summative
evaluation system.

As required, coordinate the development of each year's summative
evaluation instruments, organize and supervise their administraction,
and arrange for the data to be coded and analysed.
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8.

Assist the field coordinator in liaising with project schools and
districts.

Field Coordinator (Instructional Systems Designer)

Philip Christensen, American

Instructional Systems Designer

Serve as executive producer for the radio lessons, ensuring that all
tasks are completed in strict accordance with the established timeline,
suggesting necessary changes to the appropriate team members and
assuming final responsibility for the content of all radio lessons and
related materials.

Coordinate, direct, and assist other team members in all research and
development activities, including the following areas: curriculum
analysis, Scheme of Work, radio instructional methodology, radio
production, and formative and summative evaluation, ensuring that these
activities are completed in a timely and satisfactory manner.

Integrate project consultants into the field work to ensure that the
team is provided with the necessary technical assistance and training.

Observe in the field regularly.

Undertake short- and medium-range planning to ensure the timely and
satisfactory completion of all project objectives.

Supervise all professional staff reporting as necessary to the project
director and the Kenya Institute of Education.

Hire and supervise all field support staff.
Control all project funds in the field, ensure that they are expended
according to the relevant regulations and that all necessary records

are properly maintained and submitted on time.

Obtain, coordinate, and monitor all equipment, supplies, and services
necessary to the proper completion of project field tasks.

Liaise as necessary with Washington, the Ministry of Basic Education,
the Kenya Institute of Education, and all project schools and
districts.

Prepare and submit on time all necessary reports and documents.

Support Staff

The host country support staff hired by the project aret

Technical operator, Reuben Karobia Kiromo

Executive secretary, Julia Amayo
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Clerk typist, Lina Okiro
Audio typist, Ericah Agala
Field assistant, George Rege
Driver, James Ogola
In addition, there are part-time actors, musicians, and graphic artists.

Brief resuies of the professional staff are appended.
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APPENDIX B

Pamela Brooke, educational broadcaster, began work in media in 1967 as a
vriter and later as the executive producer of the D.C. Schools Radio
Project in Washington, D.C., producing language arts broadcasts for
children in urban preschools and primary schools. These programs won nine
national awards for their innovative curriculum design and technical use
of the media. In 1975 she joined the Smithsonian Institution as a museum
teacher specializing in classes that integrated science, art, music, and
language arts for children. Magazine articles describing her work with
children and in the humanities have appeared in Scholastic Teacher,
Smithsonian Art to Zoo, Forcast FM, Humanities.

Philip R. Christensen, field coordinator, holds a B.A. from Harvard
University, where he majored in social psychology and worked extra-
curricularly as an announcer and studio engiaeer at Cambridge radio
station WHRB. In 1972 he was awarded and Ed.D. from the University of
Massachusetts after concentrating in curriculum and instruction and
international education. Prior to joining the Radio Language Arts
Project, he was the Instructional Development Specialist for St. Lawrence
College in Ontario, where he provided bilingual services in the areas of
curriculum development, staff development, and program evaluation, and
managed the Teaching Resource Center, including library and media
services.

Morris Cutler, language arts specialist, holds a M.S. degree from the
University of Southern California. For the Los Angeles Unified Schools he
has served as a teacher, administrator, and curriculum specialist, and as
an administrative consultant for early childhood education. His prior
overseas experience was as an associate in international education,
Teachers College, Columbia University in Afghanistan where he served as an
advisor to the Ministry of Education on language arts textbooks, teachers
guides for grades 1 through 6, and as co-editor of 12 books.

Additionally, he has been a lecturer for Pepperdine University and served
as a member of the Board of Directors of the California Reading
Association.

Maurice Imhoof, project director, has awﬁ Ed.D. degree from Teachers
College, Columbia University. He is an lapplied linguist by training, and
a specialist in cross-cultural education and adaptation of teaching
techniques and materials to meet the needs of students with a native
language other than English. He has worked in English language and
language-teacher training programs in Afghanistan, Egypt, and Jordan as
well as the United States. He has served as administrator in a number of
programs, including director of the applied linguistics programs at
Indiana University and the American University in Cairo. He has served as
editor of the TESOL Quarterly, and has co-authored two textbooks on
composition, and contributed to numerous other books and journals.

Mary Muthoni Karue, language arts specialist, taught for 10 years prior to
obtaining her B.A. degree with honors in education at the University of
Nairobi. During this period she taught secondary school, and at two
different primary teachers training colleges, and a secondary teachers
training college. After graduation she taught in and was head of the
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English department at the Kenya Science Teachers College. In 1980 she
graduated from Kenyatta University College with an M.Ed. in Primary
Education, specializing in language arts and education administration.

John Njenga Muitungu, language arts specialist, has a B.Ed. degree with
Upper Second Class Honors from the University of Nairobi. He taught first
as an untrained teacher briefly before entering the university. After
graduation he taught for three years and served as head of the English
department in a secondary girls school. He completed his studies for a
masters degree in primary education at Kenyatta College in November 1980
and taught at Highridge Teachers College before joining the project at the
end of August,

Margaret Achieng' Ojuando, educational broadcaster, has a B.A. degree with
honors in English from the University of Nairobi and a Certificate of
Educational Radio Production from KIE. She taught secondary school
English for five years before joining the Educational Media Services at
KIE as a Media Specialist. Radio production work at KIE has included work
on audio programs and materials for standard three, Progressive Peak
course book; programs for standard 7 geography; Literature in English,
forms 3 and 4, and others. She is a member of a number of panels on
primary education and English literature.

Greg A. Owino, feedback coordinator, has a B.A. degree in education from
the University of Ibadan, Nigeria. He taught for two years and then
joined the Ministry of Education as an Education Officer seconded to the
Education Media Service at KIE. From Septemer 1978 until joining the RLAP
he was Head of the Research and Evaluation section of KIE. He has worked
closely with the Primary Education Section of KIE as an evaluation
specialist and coordinated the International Year of the Child research on
Kenyan children sponsored by UNICEF.

Philip Sedlak, language arts specialist, has studied at Pennsylvania state
University, Yale University, and the Free University in West Berlin. He
received his Ph.D. in linguistics from Stanford University in 1975,
specializing in various areas of applied linguistics, with an emphasis on
Kenyan languages. He developed and wrote a series of textbooks in African
language instruction for the Peace Corps. His other areas of publication
include theoretical linguistics, sociolinguistics, English as a second
language, and African languages. He has had experience in materials
development and instruction in ESL at a number of levels in different
countries, including longer periods in Togo and Taiwan. He is a fluent
speaker of Swahili.
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SCHEME OF WORK

Definition. The Scheme ot Work (Scheme) outlines the sequence of
oral Tanguage and reading objectives and the approoriate linguistic
content to achieve these objectives. The Scheme is not a curriculum,
svllabus, nor weekly lesson plan. It is a planning document to aid in
the development of daily radio lessons.

Audience. The Scheme guides the work of daily lesson writing and
production.

1. Most directly it aids the methodologists and formal segment
writers in the planning and writing of formal instructional segments--
the basic component of the radio lessons.

2. Indirectly, it guides the informal segment writer in indicating
at any one point what linguistic material the pupils have covered in the
formal segments. Informal segments reinforce, integrate, and expand
the language of the formal segments in addition to providing games,
songs, stories and other motivational material.

5. Less directly, it informs the content and direction of the
teachers notes and handbook, although most of the specific orientation
materials come from the daily radio lessons.

4. It also guides the formative and summative evaluation system
by providing the objectives and content of the program on which tests
are based.

Kenvan Primarv English Syllabus. The Scheme is a ''translation'
of the Kenyan Pr mary Ehglish Svllabus;, Ministry of Basic Education.

The Svllabus is realized in the Progressive Peak series of textbooks

for primary standards (grades) and in supplementary readers. The
structures and vocabulary of the Scheime are taken from the Syllabus.
Structures are sequenced with particular attention to teaching by radio,
and supplementary vocabulary necessary to the radio medium has been
added. The ''translation' then is in the methodology, rather than in

the content. Its purpose is to enable the project team to convey the
same content, but utilize a different teaching methodology required by
radio.

Organi:zation of the Scheme of Work. The Scheme is organi:zed into
seventy frames which display 1) an objective or set of objectives
which state the expected punil behavior, 2) a statement of language
function which states the communication situation in real life in which
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Scheme - 2

pupils would likely need the behavior or skill specified, 3) oral
language content stated as sentenc structures, 4) vocabularv used in
the Scheme, and 5) written language content stated as nre-reading,
reading, and writing activities.

1. Objectives. The Scheme objectives are stated as terminal
objectives for the individual frames. Thare are, of course, several
interim objectives for a particular pattern appropriatelv develooed
into teaching activities by the writers. Interim objectives lead to
the terminal objectives which should be kept in mind throughout all
segments covering the frame.

Objectives intend to lead to the overall goal of the first three
standards which is commmication skills in English adequate as an
instructional medium. Achieving the overall goal devends on the
cunulative results of achieving goals for each frame.

2. Functions. The functions indicate a samewhat borader commmi-
cations context than the behaviorial objectives. To the extent possible
with such limited language proficiencv, thev suggest a social situation
in which speakers use the designated languige pattern. They attempt
to relate the oral language to the real world use of the mattems. Since
the curriculum takes a somewhat conservative view of language use for
academic purposes, the functions emphasize classroom use of language.

In the standard 1 Scheme, functions often relate to the business of
learning language rather than the broader contexts of com=rce, travel,
social intercourse, and so on, which might feature in lessons for older
students and adults.

Informal segments, for which 1 Scheme has not been specified,
emphasize the use of language for play, perhans the most rotivating
function of language for primiry students.

5. Oral language. The sentence structures are most often stated
as pairs of related seatences--question-statement; questicn-short answer;
affirmative-negative; and so on. The purpose {3 to sugeest to the
writers a minimal commmnication situation. The use of question-answer
in a frame is not meant to suggest the only means of speaking are
through questions and answers or statements and follow-up questions,

The language pattemns arce cummulative. Fach new nattern should be used

in a context with old matterns to build up discourse. Pupils need not
produce this kind of disccurse immediatelv, but thev =hould hear it spolen
by Rosa and Jum (or other characters). For exumple, after Frivw 4 the
following discourse could be nroduced from formil seements.

Good momine. ‘W name {4 . [ oam oa man,
Put up vour hand,  Touch veur head.  Put Jdown
vour hand.

Not very exciting=-but it {4 connected Ldeds =abing une of patterns anich
the puplls anow, [t {4 important to bafld larser and larcer Lanpuage
contexts leading to mere ind more natural finwations. e Lapguaee
pattern should be completelsy dropped arter it 1o introduced fepsal]e,

[f 1t was worth inteoducing, §t must e worth usine i further les<cns.
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Scheme - 3

4. Vocabulary. The Schemec does not attempt to sequence
vocabulary. The vocabulary listed is that used in the oral language
patterns and is for illustrative purposes onlv. The writers will
select appropriate vocabulary for lessons from the svllabus for
standard 1 plus additional words necessary for radio lessons, keeping
in mind the pupils' language oroficiency at that stage. Vocabulary
intended for mastery and for summative testing should be selected from
the svllabus.

5. Reading and writing. The standard 1 Scheme takes nupils
from pre-reading. aural-oral and visual activities to reading individual
words and words in sentence contexts. It does not go on to connected
discourse.

Since we have little specific evidence of levels of mastery in
mother-tongue, the English reading activities are sequenced much as
first language instruction. The sequence is intended to follow
directly cn the introduction of mother-tongue reading and writing
activities and to build on them. They should be effective, however,
even without mother-tongue skills. The specific nature and quantity
of English reading activities will be modified on the basis of
formative feedback.

The English alphabet is introduced in order (a, b, c, d, etc.)
since children have already learned their mother-tongue alphabet
and practiced writing it. The English alphabet will be introduced
by songs and games as well as in the written form.

Individual words for reading activity are grouped by initial
consonants in the order of frequency of initial consonants in the
first year vocabulary. During the third term, pupils read individual
words in meaningful relation to pictures and finally words in sentence
contexts. All words are taught as whole ''sight' words, with focus
on sound-letter correspondence restricted to initial consonants.



SUMMARY OF LANGUAGE FUNCTIONS

Reading. Almost all functions related to reading segments are
readiness functions, that is acquiring the skills associated
with reading rather than genuine reading activity,.

Oral Language. The following are intended to give a general
1dea ot the major uses of oral language in the Standard 1
curriculum. Within individual frames, functions are specified
somewhat more narrowly than these summary functions.

1. Following instructions, directions, commands, usually

resulting in some phvsical response or action.

-

2. Making polite requests.

5. Exchanging greetings.

4. FExchanging names.

5. Asking about / identifying roles of individuals.
6. Asking about / identifving items of the immediate

environment.

T. Asking for descriptions / describing items of the
immediate environment with respect to colour, size¢, location,
and number.

8. Identifying objects or persons and their locations in

terms of their proximity to the speaker.

9. Asking about / identifving possessions.

10. Indicating days of the weck.

11. Discussing / describing the actions of others at the
moment of speaking.

2. Talking about when actions are to occur.

13. Asking about ,/ talking about likes and dislikes of

ftems and their characteristics.

14, Asxing about , talxing about abilities or skills of
individuals,

15, Asking about /expressing wants or nceds, B



VOCABULARY LIST

Numbers in parentheses refer to frame number in which item is

originally introduced.

a

a (4)
again (1)
am (4)
and (23)
are (d4)
at (3)

b

bag (39)
bananas (28)
barking (30)
basket (42)
bells (30)
bicycle (35)
big (25)
black (21)

blackboard (6)

blue (22
book (12)
botsle (40)
boy (4)
box (1l1)
bread (40)
brown (21)

<

cake (40)

can (26)

car (135)
carrots (28)
cat (10)
ceiling (26)
chalk (11)
children (52}

<
circle (11)
clapping (5)
clean (64)
close (54)
colour (24)
corner (48)
cow (10)

cup (16)
cupboard (48)

e~

day (14)
desk (d44)
dirty (64)
do (16)
does (16)
doing (14)
dog (10)
door (3)
down (1)
draw (10)
dress (11)
drinking (40)

e
eating (40)
eight (2)
eyves (54)

£

finger (3)
five (2)

H

floor (26)
foot (19)
four (2)
Friday (14)

4

giri (4)
goat (10)
going (48)
good (4)
green (22)

h

hand (3)
has (35)
have (33)
he (8)
hear (36)
here (1l1)
hers (42)
his (42)
holding (31)
home (50)
house (25)
how (36)

Jo-

&=
| ol B P Snd
O
A

Laadl oadl ool o |

rtn 3
&~

—~—

i
jumping (30)

k

1

laugh (26)
left (19)
like (16)
line (10)
listen (36)
little (42)
look (6)
lorry (62)

man (4)

many (36)
matches (39)
milk (38)
mine (57)
Monday (14)
morning (1)
my (2)

n
name (2)
need (41)
new (58)
nine (2)
no (4)
nose (3)
not (5)

°

of (39)

on (10)

one (2)
onions (28)
or (62)
oranges (28)
ours (57)

P

packet (40)
paper (6)

pen (17)
pencil (12)
pick (54)
pictures (53)
piece (40)
please (16)
point (3)
potatoes (18)
put (3)

9

b3

radio (46)
read (27)
red (22)
right (19)
room (58)
ruler (56)
running (9)

AN



Vocabulary List -

$

same (1l1)
Saturday (17)
say (1)
school (58)
seven (2)
she (8)
shirt (23)
short (65)
show (S55)
singing (14)
sit (1)

six (2)
small (25)
snapping (5)
soda (+0)
some (41)
stamping (5)
stand (1)
stones (36)
store (50)
Sunday (23)

L

table (44)
tall (65)
tea (38)
their (59)
ten (2)
thank (16)
that (3)
the (3)
them (55)
there (11)
these (28)
they (11)
this (10)
those (28)
three (2)
Thursday (14)
tick (11)

-

t

tin (31)

to (48)

today (14)
tomorrow (17)
too (42)
toich (3)
Tuesday (143)
two (2)

up (1)
y

L4

walking (9)
wall (27)
want (34)
water (38)
we (53)

Wednesday (14)

what (2)
when (49)
where (12)
which (13)
white (21)
who (8)
whose (43)
with (68)
woman (4)
word (55)
write (27)

X

)4

vellow (23)
yes (4)

yesterday (23’

vou (4)
your (2)
yours (57)

lea



I.

II.

III.

1v.

VIiI.

VIII.

IX.

STRUCTURE LIST

CONTENTS

Imperatives

Statements with BE

Statements in Present Possessive
Scatements with like, need, want, have
YES/NO Questions with BE

YES/NO Questions in Present Progressive
YES/NO Questions with DO

YES/NO Questions with CAN

WH Questions

Short Answvers

oY



I.

Imperatives
1. VERB
Listen.

VERB + ADVERB
Stand up.

VERB + POSSESSIVE + NOUN
Touch vour hand.

VERB + POSSESSIVE + ALJECTIVE + NOUN
Touch vour left foot.

VERB + POSSESSIVE + NOUN + ADVERB
Put your book here.

VERB + ADVERB + ARTICLE + NOUN
Point at the door.

VERB + ADVERB + POSSESSIVE ¢ NOUN
Put up your hand.

AUXILIARY + NEGATIVE + VERB + POSSESSIVE ¢ NOUN
Don't open your eyes.

AUXILIARY +« NEGATIVE ¢ VERB + POSSESSIVE + NOUN ¢ ADVERB

Don't open vour book up.

¢\



Il.

Statements with BE

10.

11.

12.

13.

14.

15.

16.

17.

18.

19'

POSSESSIVE + NOUN + BE + NOUN
My name is Juma.

NOUN
DEMONSTRATIVE + BE + {ARTICLE + NOUN

. Juma
That 1is {a fingerg‘

Those are bananas.

POSSESSIVE
DEM + NOUN + BE + {ARTICLE + NOUN

yours
That one is {a book}'

DEM + BE + POSS + NOUN
This is Juma's book.

PRONOUN + BE + J ARTICLE + NOUN}

NOUN
You are a girl.
These are goats.

PRONOUN + BE + ADVERB
It is there.

PRONOUN + BE + PREPOSITION + ARTICLE + NOUN
It is on the table.

PRONOUN ¢ BE + PRONOUN + NOUN + ADVERSB
It is his pencil, too.

PRONOUN + BE + PRONOUN + ADVERB
It is hers, too.

DEMONSTRATIVE « NOUN +« BE + ADJECTIVE
Thie cow i« brown.



NOUN
20. {PRONOUN} + BE + ADJECTIVE

Juma is tall.
It is brown.

21. NOUN + CONJ + NOUN + BE + ADJECTIVE
Adam and Henry are tall.

22. PRONOUN + BE + POSSESSIVE
It is mine.

23. ARTICLE + ADJECTIVE + NOUN + BE + POSSESSIVE
The big room is ours.

24, POSSESSIVE + NOUN + BE + ADJECTIVE
Rosa's car is red.

25. POSS + NOUN + BE + ADJECTIVE + CONJ + ADJECTIVE
Rosa's dress is blue and green.

26. DEM + BE + NEGATIVE + POSSESSIVE + NOUN
This is not Juma's bicycle.

27. ADVERB + BE ¢+ ARTICLE + NOUN
Here is a word.

28. THERE ¢+ BE + ARTICLE ¢ NOUN + PRE}Y ¢ ARTICLE < NOUN
There is a book on the table.

29. PRONOUN + BE + PREP + ARTICLE <« NOUN
[t is on the table.

30. PRONOUN « BE ¢ PREP < POSS + NOUN
It {s on her table.



III.

Statements in Present Progressive

}+ BE + VERBing

(71}
p—
L]

{PRONOUN
NOUN

{jugg is} clapping.

PRONOUN . ARTICLE + NOUN
NOUN }’ BE + VERBing ‘{&oun }

I am . a line
{Rosa is} drawing {pictures}'

{Pnoxoux

(¥ )
.

(71]

NOUN }* BE + VERBing + ADVERB

I am

Juma is} sitting down.

34, §ggg°”N}+ BE + VERBing + PREP + NOUN

I am

Rosa is} going with Juma.

3 {sSSSOUN + BE + VERB + PREP + ARTICLE + NOUN

I am

Rosa is} going to the corner.

36. POSSESSIVE « NOUN < BE + VERBing
His goats are jumping.

3 ﬁggzoux}. BE + VERBing ¢ ADJECTIVE + NOUN

She
{Juma} ls holding two tins.

I



IV. Statements with like, need, want, have

38.

40.

i1.

43.

4.

45.

d6.

7.

PRONOUN + VERB + PRONOUN
I need it.

PRONOUN + VERB + NOUN
I like blue.

PRONOUN + VERB + NOUN + CONJ + NOUN
I like bananas and oranges.

PRONOUN + VERB + ARTICLE + NOUN
I have a pencil.

PRONOUN + VERB + ARTICLE + ADJECTIVE + NOUN
I like the blue shirt.

PRONOUN + VERB + ADJECTIVE + NOUN + PREP + NOUN
I have six pieces of paper.

PRONCUM + AUXILIARY + NEGATIVE + VERB + NOUN
I don't like carrots.

PRONOUN + AUXILIARY + NEGATIVE + VERB + ARTICLE + NOUN
I don't have a pen.

PRONOUN + MODAL + VERB + ARTICLE + NOUN
I can touch the floor

PRONOUN + MODA', + VERB + ART + NOUN + CONJ + ART + NOUN
I can touch the wall and the floor.



VI.

. YES/NO Questions with BE

48.

¢9.

50.

52.

54,

55.

56.

BE + PRONOUN + ARTICLE + NOUN
Am I a man?

BE + DEMONSTRATIVE + ARTICLE + NOUN
Is that a goat?

BE + DEM + ARTICLE + NOUN + CONJ + ARTICLE + NOUN
Is this a car or a lorry.

BE + DEMONSTRATIVE + NOUN + ADJECTIVE
Is that cow brown?

BE + POSSESSIVE + NOUN + ADJECTIVE
Is Rosa's car red?

BE + DEM + NOUN + ADJECTIVE + CONJ + ADJECTIVE
Is that car blue or black?

BE + PRONOUN + POSSESSIVE + NOUN
Are they Juma's cows?

BE + NOUN + ADJECTIVE + ADVERB
Is Henry tall, too?

BE + PRONOUN + CONJ + PRONOUN + ADJECTIVE + ADVERB
Are George and Adam tall, too?

YES/NO Questions in Present Progressive

J

BE « {ggggouxS v VERBing

Juma "
Is {he } running?

<



VII.

VIII.

58. BE + PRONOUN + VERBing + ARTICLE + NOUN + PREP + NOUN
Is Rosa drinking a cup of tea?

59. BE + THERE + ADJECTIVE + NOUN + PREP + ARTICLE + NOUN
Are there any books on the table?

60. BE + PRONOUN + VERBing + PREP + ARTICLE + NOUN
Are you going to the corner?

YES/NO Questions with DO

61. AUXILIARY + PRONOUN + VERB + NOUN
Do vyou like milk?

62. AUXILIARY + PRONOUN + VERB + VERBAL
Do you like running?

63. AUXILIARY + PRONOUN + VERB + ARTICLE + NOUN
Do you have a pencil?

64. AUXILIARY + NOUN ¢+ VERB + ARTICLE + NOUN + PREP + NOUN
Does Rosa have a bag of potatoes?

YES/NO Questions with CAN

| PRONOUN
65. MODAL + PRONOUN + VERB + fARTICLg . NOUN}

it
Can you hear {the bells }?

ind



IX.

WH Questions

66.

68.

69.

71.

73.

74.

WHAT + BE + DEMONSTRATIVE
What are these?

WHAT + BE + POSSESSIVE + NOUN
What's vour name?

WHAT + BE + DEMONSTRATIVE + POSSESSIVE + NOUN
What is this bov's name?

WHAT + NOUN + BE + NOUN
What day is today?

WHAT + BE + PRONOUN + VERBing
What are you doing?

WHAT + BE + POSSESSIVE + NOUN + VERBing
What are his goats doing?

POSSESSIVE }
WHICH + NOUN + BE * {ApTICLE + NOUN

. yours?) -
Which one 15{3 bus} A

WHICH + NOUN « BE + ADJECTIVE
Which house is big?

WHICH + NOUN « AUXIL.IARY + PRONOUN + VERB
Which colour do you like?

WHO + BE + DEMONSTRATIVE
Who is that?

UL’



76.

79.

80.

81.

82.

83.

WHOSE +
Whose

WHERE + BE
Where is

WHERE + BE

Where 1is

WHERE + BE
Where is

WHERE + BE
Where

WHEN «

When

WHEN «
When

HOW MANY + NOUN + AUXILIARY « PRONOUN ¢ VERB

+ NOUN
Rosa?

NOUN + BE + DEMONSTRATIVE
bag is that?

+ POSSESSIVE + NOUN

Rosa's
my

+ ARTICLE + ADJ(size) + ADJ(.olour) + NOUN
the big, white basket?

pencil?

+ PRONOUN + VERBing

are you going?

BE + PRONOUN + VERBing

are you going?

BE + PRONOUN + VERBing ¢+ PREP + ARTICLE + NOUN
are you going to the store?

How many bells do vou hear?



X.

Short Answers

Yes.

No.

Juma.

Tomorrow.

Wednesday.

Yes, I am.

No, I'm not.

Yes, you are.

No, you aren't.

Yes, I do. Yes, we do.
No, I don't. No, we don't.
Yes, he does. Yes, she does.
No, he doesn't. No, she doesn't.
Yes, I can.

No, I can't.

Yes, there is.

No, there isn't.

Yes, there are.

No, there aren't.

Yes,

they do.

No, they don't.

Yes,

No,

it does.

it doesn't.



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 1

A. Good morning.

B. Say. .
C. Again.
D
E

Stand up.
Sit down.

F. Following oral directions: say, again,
stand up, sit down.

good morning, say, again, stand up, sit down

1. Repeat good morning and respond to greeting
of radio characters and classroom teacher.

Function: Exchanging morning greetings.

2. Respond orally or physically to imperative.
Function: Responding appropriately to
simple classroom commands.

3. Understand and respond to oral directions
of the radio characters or classroom
teacher.

Function: HRendiness.



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 2

What's vour name?
My name is

Recognizes own name.
Counting 1 - 10 orally.

what, is, your, my, name, one, two, three,
four, five, six, seven, eight, nine, ten

Ask and answer WHAT + BE + name and
POSS + N + BLC + name using his or her
own name.

Function: Exchanging names.
Recognize own name when spoken by
another speaker.

Counts orally from 1 to 10.

Function: Readiness



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 3

A. That's a hand / finger / nose.
B. What's that?

Touch vour hand / finger.
Put up vour hand.

Put down vour hand.

Point at the door.

mTnoon

Review

that, what, touch, hand, finger, nose, put,
point at, the, door

1. Repeat statement DEM + BE + N and ask
and answer question WHAT + BE ¢+ DEM.

Function: Identifying parts of the body
In response to questions.

2. Respond to commands with approp.-iate actions.
Function: Review

Review



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 4

A. I am a boy / man/Juma.

B. You are a girl / woman / Rosa.
C. Am I a bov / man / Juma?

D. Are vou a Qqirl / woman / Rosa?
E. Yes.

F. No.

Review

a, am, are, I, no, boy, girl, yes, you,

man,

woman

Repeat statements PN ¢+ BE + ART + N and
ask and answer YES/NO questions

BE ¢+ PN + ART + N with simple Yes/No
responses with sex-identification nouns
boy, girl, man, woman.

Function: Identifying their sex and the
sex of Juma and Rosa.

Understand and respond to oral questions.

Function: Readiness



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

A.

FRAME 5§

I am clapping / stamping / snapping.

B. You are clanning / stamping / snapping.
C. Am I clapping?

D. Are vou cgagoing?

E. Yes, I am.

F. No, I'm not.

G. Yes, vou are.

H. No, vou aren't.

Review

clapping, stamping, snapping, not, (I'm),
(aren't)

Repeat statements PN + BE + Ving and ask
and answer YES/NO questions BE + PN + Ving
with full Yes/No answers.

Function: Expressing actions being
performed.

Review



FRAME 6

CONTENT

Oral Language A. Look at the vaver / the blackboard.

Reading B. Following oral directions.

C. Analy:zing pictures for meaning and
indicating meaning by nointing at
appropriate picture for action verbs
learned orally, i.e. clapoing, standing,
running, kicking, etc.

Vocabulary look, paper, blackboard
OBJECTIVES
Oral Language 1. Follow oral commands with apprpriate
actions.
Reading 2. Demonstrating understanding of a spoken

word by pointing to an appropr ate picture

Function: confirming meaning of vocabulary



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 7

A. Juma / Rosa is clapping.

Review

1. Repeat sentences N + BE + Ving using
familiar names as subject.

2. Identify an action performed by another
person and make a statement using the
other person's name plus present
continuous tense.

Function: Describing what someone is
doing at the moment of speaking.

Review

\‘\ Y



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 8

A. That 1is Juma. He is a man.

B. That 1is Rosa. She is a woman."
C. Who is that?

Review

he, she, who

1. Understand and repeat statements
DEM + BE + N to indicate a person.
2. Understand and repeat statements
PN ¢+ BE + N referring to man and woman,
Rosa and Juma.
Function: Demonstrating understanding of
vocabulary he, she, man, woman.
3. Given a set of pictures will produce
appronriately he or she.
4. Understand question WHO + BE + DEM and
respond with single name utterance or
DEM + BE + name.
Function: Identifying by aural or visual
cues and naming people or animal characters.
Review

*This pattern might be used in informal segments to introduce animal
characters with anpropriate additional vocabularv,



CONTENT

Oral Languuage

Reading

Vocabularyv

OBJECTIVES

Oral Language

Reading

FRAME 9

A. Is Rosa walking?

B. Yes, she is.

C. YNo, she isn't. She is running.
D. Is Juma running?

E. Yes, he 1s.

F. No, he isn't. He is walking.
Review

(isn't), nmning, walking

l. Ask and answer questions BE + name +
Ving with masculine and feminine name
and pronouns.

Function: Describing actions of another
person at the moment of speaking.

Review



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 10

This is
. That is

W W
RO
oflo
E
e 2K

(a
-

Is this
Is that

R
(g]

a
pat?

(o ]

. Yes, it is.
No, it isn't. It's a goat.

(3] nm o 0O @ 3

Draw a line on.

H. Identifving environmental sounds with

radio sounds.

» Matching radio sounds with pictures.

J. Marking responses on worksheet (by drawing
a line on the picture).

cow, dog, goat, cat, draw, line, on, it, this

l. Produce statements, YES/NO questions and
answers using this and that.

Function: Identifying objects and their
Tocation in terms of proximity to the
speaker. This is largely a pedagogical
function.

2. Identify and differentiate environmental
sounds on the radio.

Functlon: Sound dJdiscrimination.

J. Demonstrare understandine of radio sounds
by marking the appranriate picture.

Function: (Ad«ociate meaning with sounda and
pletired.  MarXing the picture {4 alio 4
npedagovical founction, but with more rea)
1i{fe funcrion than thi+ ,/ that didtinction.



FRAME 11

CONTENT
Oral Language A. Put vour book here.
B. Put vour pencil there.
C. Put the chalk here.
D. Put the Ink there.
E. 1Is this the same?
F. Yes, it is.
G. No, it isn't.
Reading I. Recogni:zing own name.
J. Matching objects and shapes.
Vocabulary here, there, chalk, ink, they, same
circle, box, X, tick (v )
OBJECTIVES
Oral Language 1. Respond physically to commands using:
V + POSS + N + ADV (place)
V + ART + N + ADV (place)
Function: Indicating, with commands,
where objects should be placed.
2. Understand concept of "same or different"
with aural examplces.
3. Repeat statemen® PN (plural) + BE + ART + same.
4. Respond to aural cues and question
BE ¢« PN (plural) « ART + same with YES/NO.
Function: [Identifving aural discrimination
verballv. This {3 a pedagopical function.
Reading 5. Recogni:ze first name {n nrint.

0. Discriminate same or different in shapes and
objects,

Function: Visual discrinination In whole
TamITiar words and sthapes and objects.
This {3 1 nedagoglcal function,

A
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CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 12

A. Where
B. It is
C. VWhere
D. It is
E. Where
F. It is
G. Where
H. It is
Review

is Rosa's pencil?
here.

is Rosa's book?
there.

is your pencil?
here.

is your book?
there.

where, pencil, book

Ask question WHERE + BE + POSS + N
and answer with PN + BE + ADV (place).

Function: Inquiring about the location
of somecone's possession.

Review



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

nm o0 o 3

FRAME 13

What is this?
It is a car.

What is that?
It is a bus.

Which one is a bus?
This one is a bus.

Review

car,

bus, which

ResEond to questons WHAT + BE « this/that
with answer it + BE « !,

Function: Identifving objects and thelir
Tocation in terms of proximity to the
speaker. This is largely a pedagogical
function.

Identify correct object or picture in
answer to WHICH + one + BE « N with
statement {t ¢ BE « N,

Function: Identifyving objects with
correct names. Pedagogical function.

Review



CONTENT

Oral Language

Reading

Vocabulary

IBJECT'VES

Oral Language

Reading

FRAME 14

What are you doing?
I am sjtting down / singing.

Today is Monday.
Tuesday

Wednesday
Thursday
Friday

D. What day is today?**

o 3

(@)

Review

doing, (sitting) singing, today, Monday,
Tuesday, Wednesday, Thursday, Friday, day

1. Ask and answer question WHAT + DO in the
present progressive, first and second
person singular.

Function: Discussing activities of the
moment.

2. Identify days of the week.

Review

*Use on actual day of week only.
**Use sccond week of lessons,




FRAME 15

CONTENT

. What is he doing?

Oral Language A
B. He is running.
C
D

. What is she doing?
She is walking.

Reading E. Matching letters

Vocabulary

OBJECTIVES

Oral Language 1. Ask and answer question WHAT + DO in the
present progressive, third person singular.

Function: Discussing activities of the
moment.

Reading 2. Discriminate visually same or different
in written letters: dentity a single
letter that {3 aifferent from several
others (CCMC); match a given letter with
an {dentical letter among a group of
letters (C - MPCRS).

Function: Viaual discrimination of
IndIvidunl letters. This is a pedagogical
function.

Ny
-
-
—

~



FRAME 16

CONTENT

Oral Languapge name, give me a_cup, please.

Thank vou.

Juma / he likes singing.
Do you Iike running?

Yes, I do.
No, I don't.

- Does Juma like singing?

Yes, he does.
No, he doesn't.

—X O Thnm U0 w>

Reading Review

Vocabulary cup, please, thank, do, does, like

OBJECTIVES
Oral Language 1. Gilve and respond to tne imperative
name ¢ V ¢+ PN ¢« N « ADV {please)
Function: Making polite requests,

2. Make statements about radlo characters
using name / PN ¢« V (likes) + -ing VBs

3. Answer DO vuestlons with nd and 3rd
peraon aunjects in aftfirmative and
negative.

Function: LExpressing likes and dislikes abo
common activities,

Reading Review



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 17

A. Is this vour pencil?
B. Is this my pen?

C. Today is Monday. Tomorrow is Tuesday.
Weanesgay
Thursday
Friday
Saturday

Review

pen, tomorrow, Saturday

1. Ask YES/NO questions with 1st and 2nd
person possessives.
Function: Determining possession.

2. Identify days of the week with tomorrow.

Review



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

mo Owm

n

FRAME 18

(Draw a line.)
(What are you doing?)
(I am drawing a line.)

What is he / she drawing?
e / she 1s drawing a box.

Matches words.

Physically respond to imperative
V + N,

Ask question WHAT + AUX + PN ¢ V
and answer using 3rd person singular.

Function: Discussing activities
at the moment.

Discriminating same or different in
written words: identify a single word
that is different from several others
(boy boy car boy); match a given word
with an {dentical word in a group of
words (car - dog cat car boy).

T



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

A.
E.

C.

FRAME 19

(Touch your foot.)
Touch your left / right foot.

Put vour left / right hand up / down.

Recognizes left / right distinction.

lett, right, foot

Respond to commands by indicating
ghysically right or left parts of the
ody.

Distinguishing right from left,

Function: Readiness

cﬂ



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 20

A. This is Juma's book.

B. Is this Juma's book?

C. (Yes, it is.)

D. (No, it isn't.)

Review

l. Make statements DEM + BE « POSS ¢ N

and ask and ansver questions
BE + DEM + POSS + N.

Function: Giving and receiving
information about possession of an object
by a third person.

Review



FRAME 21

CONTENT
Oral Language A. This cow is brown.
B. That cow is white.
C. Is this cow brown?
C. Is that cow black?
E. (Yes, it is.)
F. No, it isn't. It's white.
Reading G. Recognizes and uses colour words.
Vocabulary brown, white, black®*
OBJECTIVES
Oral Language Ask and answer YES/NO questions
BE ¢+ DEM +« N + ADJ (colour)
and make statements with DEM ¢« N ¢ BE «
ADJ (colour).
Function: Giving and receiving information
about the colour of objects. Largely
pedagogical function.
Reading 2. Recognize colours and their written

*JYse primary colo

names.

Function: Developing a sight vocabulary
of Tamiliar words,

words during at least two frames and

add anv useful colour words from what children already know.



FRAME 23

CONTENT

Oral Language A. Rosa's dress is blue and green.
B. Is Rosa's dress blue and green?
C. Yes, it is.
D. Is Juma's shirt blue and green?
E. No, it isn't. Tt's brown and vellow.*
F. Today is Mondav. Yesterday was Sunday.
Monday
Tuesday
Wednesday
Thursday
Reading Review
Vocabulary dress, shirt, yellow, and, yesterday, Sunday
OBJECTIVES
Oral Language 1. Use two colour adjectives joined with

and in familiar patterns.

2. Identify dave of the week with yvesterday,

Reading Review

*Optional pattern. If joining the colour words appears
eaay for pupils, practice the pattern.



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral lLanguage

Reading

FRAME 22

A. Rosa's car is green.
B. Juma's ar is red.
C. Is Juma's car red?
D. (Yes, it is.
E. Is Rosa's car red?
N ’ i ' ' ?
F. Yo, 1t isn't. Tt's ¢reen?
G. Dq vou like g¢reen?
Ho (\e%. I x!l).)
I. No, I don't. 1 like blue.
Review

red, green, blue

Ask and answer YES/NO questions
BE ¢« POSS « V ¢ N - ADJ (colour)
and make <“tatenment. with

POSS o N « Vo AD) (~olour),

Askh and answer THS/NO questions

DO« PN o« Vo« aAll) (volour). With

NO dlizwer, made an allernate dtatement
PN oo Ve ALY tcolour) .,

Fupction:  Talking about calour
preferencen.

Review

(U



FRAME 24

CONTENT
Oral Language A. Which colour do you like?
B. I like blue.
C. Which shirt do vou like?
D. I like the blue shirt.
Reading Revicew
Vocabulary colour
OBJECTIVES
Oral Language 1. Express colour preferences using
PN ¢ like » ADJ in answer to question
WHICH « ADJ » AUX + PN « like,
2, Express colour preferences using
PN ¢ like ¢ ADD o N in answer to question *
WHICH « N« AUX « PN ¢ like,
Function: Lkxpressing likes with
roeference to colours.
Reading Reviow



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Languago

Reading

o mo O w3

FRAME 15

Juma's house is big.
Is Juma”s house big?
(Yes, 1t 1s.)

Is Rosa's house bi1g?
No, 1t isn't. Tt's small.
Which house is big?
(Juma's house is Big.)

Review

big, small, house

Use adjectives to describe previously
taught nouns,

Function: Describing familiar objeces

rTelative to <izrc,

ldentify item~ by <i:e in response to que.tion
WHICH o 0 v BE » ADJ with ansiwer
POSS ¢ N » HL ¢ ADJ,

Function: Indicating nossession and
characteriatics of objects,

Review



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

= mo nw 3

Cy v

can

l.

FRAME 26

I can touch the floor.
Can vou touch the tloor?
Yes, I can.

Can vou touch the ceiling?
No, I can't.

I can sing.

Can vou sing?

No, I can't.

Can you laugh?
Yes, [ can.

Matches spoken words with pictures.

(can't), ce1ling, floor , laugh

Make statements PN ¢ MOD + V ¢ N

and ask and answer YES/NO questions
MOD « PN ¢« V ¢+ ART « N and questions
MOD « PN ¢ V.

Function: Discussing abilities in
first and second person.
Match spoken words with nmictures,

Function: Increasing <ight vocabulary
In association with meaning.



CONTENT

Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 27

Can vou touch the wall and the floor?
(Yes, 1 can.)

Zan vou reiad and write?
Yes, 1 can.

Review

wall, read, write

1. Ask and answer YES/NO questions
MOD ¢« PN ¢ V « ART « N « CONJ ¢ ART « N
and MOD « PN « V' « CONJ + V,
Function: Discussing abilities relative
to two objects or two actions.

Roview



FRAME 28

CONTENT
Oral Languay. A. These are bananas.
B. Those are oranges
C. Are those potatoes?
D. (Yes, they are.)
E. Are these onions?
F. No, they aten't. They are carrots.
Reading G. Identifes and names letters a, b, c.
H. Writes upper and lower case letters from model.
Vocabulary bananas, oranges, potatoes, carrots, onions, these, those
OBJECTIVES
Oral Language 1. Ask and answer YES/NO questions
BE + DEM + N and make statements DEM + BE + N
using plural DEM and plural N.
Function: Talking zbout plural object and
indicating their proximity to the speaker.
Reading 2. Identify, name, and write from a model the

first thi.ec letters of the alphabet.

Punctioi.: Developing letter recognition and
writing skills.



'Oral Language

OBJECTIVES

Oral Language

Reading

FRAME 29

A. What are these?

B. They are goats.

C. What are those?

D. Theyv are cows.

E. Are these Juma's / his goats?

F. Yes, they are.

G. Are these Rosa's / her cats?

H. No, they aren't.

Review

1. Ask and answer questions using
WHAT + BE + DEM.

2. Ask and answer YES/NO questions
BE + DEM + POSS + N using plurals.
Function: Identifving objects and their
Tocation in terms of proximity to the
sgeaker and indicating possession of these
objects.

Review



FRAME 30

CONTENT
Oral Language A. (What are his goats doing?)
B. They are jumping.
C. (What are her dogs doing?
D. They are barking.
E. H1s oats are
F. ogs are bar
Reading G. Identifies and names letters d, e, f.
H. Writes upper and lower case letters from a model.
Vocabulary jumping, barking
OBJECTIVES
Oral Language 1. Make statements PN + BE + V and ask and
answer questions WHAT + BE + POSS + N + DO in
3rd person plural oprogressive.
2. Make statements POSS + N + Ving.
Function: Discussing activities of animals
and indicating who possess those animals.
Reading 3. Identify, rame, and write fram a model upper

and lower case letters d, e, f.

Function: Develop letter recognition and
writing skills.

<D



FRAME 31

CONTENT
Oral Language A. (What's his name?)
B. (His name Is Juma.)
C. (What is he holding?)
D. (He is holding a tin.)
E. (What is her name?)
F. (Her name 1s Rosa.)
G. (What is she holding?)
H. She is holding two tins.
Reading Review
Vocabulary tin (tins),* holding
OBJECTIVES
Oral Language 1. Answer question WHAT + BE + PH + Ving
and answer using a number + plural noun.
Function: Talking about two or more objects.
Reading Review

*An informal segment on phonological contrasts in plurals could come
after some plural forms have been introduced.

/s/

shirts

goats
cats

cups

/z/

tins
cars
cows
bottles
boyvs
qirls

/iz/

dresses
boxes
noses



Reading

A.
Bl

1.

z.

FRAME 32

What is this bov's / girl's name?
His / her name 1s

Identifies and names letters g, h, 1, j.
Writes upper and lower case letters from model.

Ask and answer questions
WHAT + BE + DEM + POSS + name.

Function: Asking about a third person's name.

Identify, name, and write from a model
upper and lower case letters g, h, i, j.



CONTENT

Oral e

Reading

Vocabulary

OBJECTIVES

Oral Language

1.

2.

FRAME 33

I have a pencil.
Do you have a pencil?
Yes, I do.

Do you have a pen?
No, I don't.

I don't have a pen.

Discriminating aurally initial consonant sounds
in word contexts.

(don't), have

Ask and answer YES/NO questions in the first
person using AUX + PN + V + ART + N.

Punction: Indicating ne.sonal possessions.

Associate the sound with the symbol b.

Function: Making sound/symbol correspondences to

e

aural perception and sight recognition.

-b

\o\



Oral e

;

Vocabulary

OBJECTIVES

Oral Language

FRAME 34

A. Do you want a pencil?
B. (Yes, please.)

C. Do you want a pen?
D. No, thank vou. [ have a pen.

Review

want

1. Ask and answer YES/NO questions
AUX + PN + V + ART + N.

Function: Offering someone an object or
service by asking a question.

Review



Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

FRAME 35

A. He has a bicvcle.

B. Does he have a bicvcle?
C. Yes, he does.

D. Does he have a car?
E. No, he doesn't.

F. He doesn't have a car.

Review

has, (doesn't), bicycle

1. Ask and answer YES/NO questions in 3rd person
singular using AUX + PN + V + ART + N.

Function: Asking about the possessions of
a third person.

Review

b



FRAME 36

CONTENT
Oral e A. Listen.
B. Can vou hear the bells / the stones.*
C. How many stones do vou hear?
D. I hear three stones.
Reading Review
Vocabulary how, many, stones, bells, hear, listen
OBJECTIVES
Oral Language 1. Understand the question CAN + PN + V + ART + N.
2. Respond to question HOW MANY + N + AUX + PN + V
with statement PN + V + ADJ (number) + N.
Function: Talking about numbers of things.
Reading Review

*Dropped into water, for example.



Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

o,

FRAME 37

I / you have six books.

She 7 he has three books.

How many books do vou have?
[ have two.

How many pencils does she have?
She has three.

Identifies and names letters k, 1, m, n.
Writes upper and lower case letters from model.

Ask and answer questions using HOW MANY + ADJ +
N+V+ MNin lst, 2nd, 3rd person singular.

Function: Indicating and talking about
numbers of things a nerson nossesses.

Identify, name, and write from a model upper
and lower case k, 1, m, n.



Reading

Vocabulary

OBJECTIVES

Oral Language

FRAME 38

A. (What's this?)

B. It's tea.

C. (What's that?)

D. It's water.

E. Do you like milk?
F. Yes, I do.

G. Do you like tea?
Review

tea, milk, water

1. Make statements PN + BE + N using mass nouns.

2. Ask and answer questions AUX + PN + V + N
with YES/NO.

Function: Expressing preferences, likes and
disIikes. '

Review



FRAME 39

CONTENT
Oral Language A. Does Rosa have a bag of potatoes?
B. Yes, she does.
C. Do vou have a box of matches?
D. No, T don't.
Reading E. Writing letters trom dictation.
Vocabulary bag, box, of, matches
OBJECTIVES
Oral Language 1. Ask and answer YES/N01§§Stionsin 1st, 2nd, 3rd
person singular using + PN + ART + N + PREP + N.
Function: Talking about quantities of things
and the containers they are carried or stored in.
Reading 2. Write letters from dictation.

Function: Developing letter recognition
and writing skills.

\



FRAME 10

CONTENT
Oral Langauge A. I3 Rosa drinking a cup of tea?
B. (Yes, she 1s.)
C. Is Juma eating a piece of bread?
D. (No.) e 1s eating a niece of cake.
E. Does Juma have a packe:¢ of milk?
F. Does Rosa have a bottle of soda?
Reading G. Recogni:zing rhyming sounds.
Vocabularv drinking, eating, piece, bread, cake, soda
packet, bottle
OBJECTTVES
Oral Language 1. Ask questions BE + N « Ving ¢ ART ¢+ N ¢ PREP ¢ N
with YES/NO and make statements PN + BE ¢ Ving «
APT +« N + PREP + N,
2. Understand questions DOES + N ¢« V « ART ¢« N + PREP ¢ N,
Function: Talking about mass matevials and
the containers thev come in. Also talking
about what people do with these materials.
Reading 3. Recognizes word endings which rhyme.

Runction: Associating sounds which are similar
In preparation for reading those sounds in
words.

o
.



CONTENT

oral LanMge

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

A. [ have six pieces of paper.

B. He has seven nileces ot paoer,

C. How many nieces of vaper Jdo vou have?

D. (I have six.)

E. How manv pieces of paper does Juma have?

F. (He has seven.)

G. I need some paper.

H. 1o vou need wome paper?

I. Yes, I Jo.

J. i needs some suear,

K. Does he need some sugar?

L. Yes, he does,

Review

need, some

1. Review count nouns with numbers.

), Make statements ™ o Ve <ome ¢ N (mass)
and ask YES/ND questions [0 o« PN oo Voo some o N (mass)
function:  Talbing abeut quantities of comtable
chjects and quantities of =ass materials.  Also
exnresaing needi for those objects or taterials,

Review

FRAME 41




go wF

nm

FRAME 42

Where is the big, white basket? I need it.
(It is here.)

Where is the little, brown basket? I need it.
(It is there.)

Identitying and naming letters o, p, q.
Writes upper and lower case letters from model.

little, basket

1.

Ask and answer questions, using WHERE + BE +
ART + ADJ + ADJ + N, placing adjectives of
size and colour in their correct order.
Making statements PN + V + PN,

Function: Asking the location of items
the speaker 1 s.

Identify, name, and write from a model in upper
and lower case the letters o, p, q.

\\



FRAME 43

CONTENT
Oral Language A. This is Juma's book.
B. This is his pencil.
C. It is his pencil, too.
D. Whose basket is this?
E. It is Juma's.
F. VWhose pencil is this?
G. It is his, too.
H. Whose bag is that?
I. It is Rosa's.
J. Whose book 1s that?
K. It is hers, too.
Reading L. Discriminating aurally initial consonant sound - m.
M. Writing letters from dictation - a-m.
Vocabulary whose, hers, too, his
OBJECTIVES
Oral e 1. Ask and answer questions using WHOSE + N + BE + DEM
and PN + BE + POSS and PN + BE + POSS + ADV
in a series of questions and answers.
Function: Establishing possession.
Reading 2. Associate the sound with the symbol m.

Function: Making sound/symbol correspondences to
expand aural perception and signt recognition.



OBJECTIVES

Oral Language

Reading

FRAME 44

A. There's a book on the table.

B. There are some pencils on the desk.

C. Identifving and naming letters r, s, t, Il.
D. Writing upper and lower case letters [rom model.

table, desk

1. Make statements using THERE IS/ARE + N + PREP + ART + |

Function: Indicating location of objects.

2. Identify, name, and write from a model upper
and lower case r, s, t, u.



FRAME 45

CONTENT
Oral Language A. Are there any books on the table?
B. Yes, there are.
C. No, there aren't. there are some pencils on the table.
D. Is there a pen on the floor?
E. Yes, there 1s.
F. Yo, there isn't.
Reading G. Discriminating aurally initial consonant sound - 1.
H. Writes letters, upper and lower case, from
dictation - a-u.
Vocabulary
OBJECTIVES
Oral Language 1. Ask and answer YES/NO questions using
BE + THERE + any + N + PREP + ART + N.
2. Use some/any in THERE IS/ARE statements and
questions.
Function: indicating indefinite quantities
and there location.
Reading 3. Associate the sound with the symbol 1.



FRAME 16

CONTENT
Oral e A. (Where is the radio?)
B. It is on the table.
C. Is the box on the table?
D. No. It 1is on the tloor.
Reading E. Identifving and naming letters v, w, X, ¥, 2.
F. Writing upver and lower case letters from model.
Vocabulary radio
OBJECTIVES
Oral e 1. Ask and answer questions using BE + ART + N +
PREP + ART + N and PH + BE + PREP + ART + N.
runction: Talking about the location of an
object in relation to another object.
Reading 2. Identify, name, and write from a model upper

and lower case v, W, X, v, 2.

‘

’:
|



FRAME 47

CONTENT
Oral Language A. (Where is vour pencil?)
B. It is on mv aesE.
C. (Where is Rosa's book?)
D. It is on her desk.
Reading E. Discriminating aurally initial consonant sound - s.
F. Writing upper and lower case letters from dictation - a-z.
Vocobula
OBJECTIVES
Oral Language 1. Ask and answer questions using PH + BE + PREP + POSS + N
in the answer.
Reading 2. Associate sound and symbol s.

W



CONTENT

Oral Language

A.

C.

FRAME 48

Where are you going?
I am going to the door.

Are you going to the cupboard?
No. I'm going to the corner.

Writes name independently.

going, cupboard, commer, to

1.

2.

Ask and answer questions using WHERE + BE +
PN + Ving and BE + PN + Ving + PREP + ART + N
and PN + Ving + PREP + ART + N.

Function: Discussing a person's destination.

Write their own first names.

Function: Developing writing skills.,

I



CONTENT

Oral Language

Yocabularyv

OBJECTIVES

Oral Language

JRAME 49

A. I am going to school.
B. (Where are you going?)
C. When are you going to school?
D. Tomorrow / Wednesday.
E. Discriminating aurally initial consonant - r.
F. Recognizing sound-letter relationship in
word context - r (run, read).
when
1. Answer WHERE questions using PN + BE + Ving +
PREP + N.
Function: Giving information about destinations.
2. Ask and answer questions suing WHEN + BE + PN +
Ving + PREP + N.
Function: Giving information about when
an action is to occur.
3. Associate the sound with the symbol - r and

recognize and read sight words with intitial - r.

Function: Making sound/symbol correspondence
and expanding sight reading vocabulary.



Oral e

Reading

Vocabulary

OBJECTIVES

Oral e

FRAME 50

Where is she Figg?

She is going home.

When is Juma going to the store?
Tomorrow / Saturday.

°n w2

E. Matching written words with pictures.

home, store

1. Ask and answer WHERE and WHEN questions
with he and she and names.

2. Understand the meanings of written words by
identifying pictures.
FUNCTION: Associating meaning and written

words. There is also a pedagogical
function for testing purposes.

\



Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

Reading

FRAME 51

(What are those?)
(They are goats.)

Whose ts are they?
They are Juma's.

(They are cows.)
Are they Juma's cows?
. No, they aren't. They are Rosa's.

amm ©0 @

Review

1. Ask and answer questions WHOSE + N + BE + PN
using PN + BE + POSS in the plural.

Function: Indicating possession of several
items. )

2. Ask and answer YES/NO questions BE + PN + POSS + N
in the plural.

Review



Oral Language

Vocabulary

OBJECTIVES

Oral Language

FRAME 52

A. What are Rosa and Juma doing?

B. (They are singing.)

C. (Look at the children.)

D. (What are they doing?)

E. (They are playing.)

F. Recognizing sound-letter relationshiy) in

word context - b (boy, bell, box).
G. Writes words from model with initial - b.

children

1. Ask and answer questions using WHAT + BE + N +
QONJ + N + Ving.

Function: Largely pedagogical function of
compounding nouns. Real life function of
listing items or activities.

2. Associate the sound with the symbol - b and
recognize and write from model words with
initial - bo

W



Oral Language

Reading

Vocabulary

OBJECTIVES

Oral Language

FRAME 53

(What are you doing?)
We are writing.

What are you and Juma doing?
We are drawing.

(What are you drawing?)
We are drawing pictures.

mm Do wr

Review

pictures, W€

1. Ask and answer questions using familiar patterns

plus WHAT + BE + PN + CONJ + N + Ving and
PN + BE + Ving + N.

Function: Discussing activities by a group
of people, particularly when the person
describing the activities is a member of the

group.

Review



Oral Language

Reading

Vocabularv

OBJECTIVES

Oral L:aguage

mm o0 o 3~

H.

FRAME 54

Close your eyes.
Don't open vour eyes.

Pick vour book up.
Don't pick your book up.

Put your pencil down.
Don't put your book down.

Recognizing sound-letter relationship in
word context - ¢ (cow, car).
Writes words from model with initial - c.

close, pick, eyes

2.

Respond physically to commands and negative
commands.

Function: Following instructions.

Associate the sound with the symbol - ¢ and
recognize and write from model words with
initial - c.



Reading

Vocabulary

OBJECTIVES

Oral Longuage

FRAME 55

A. Here is a word.

B. Can you read 1t?
C. (Yes, I can.)

D. Show me.

F. Can vou read them?
G. (Yes, I can.

H. Shcw me.

Review

show, word, them

1. Makes statements and ask questions using
AV « BE ¢ ART « N and MDD « PN « V « PN,

Function: largely ped ogico nction

for locating items for identit .ton
purposes.

Review



Oral Language

Vocabulary

OBJECTIVES

Oral Language

FRAME 56

A. (Is this r basket?)

B. (No.) My %Eet 1s brown.

C. (Is this your ruler?)

D. (No.) Mv ruler is on the table.

E. (Are these vour pencils?)

F. (No.) My pencils are here.

Review

ruler

1. Ask and answer NO questions followed by
statements which give the correct information
using POSS + N + BE + ADJ; POSS + N + BE + PREP + ART
POSS + N + BE + ADV.
Function:Indicating correct possession with
further description of the items in question.

Review

\



FRAME 57

CONTENT
Oral e A. Which book is yours?
B. This book is mine.
C. Which room is ours?
D. This room is ours.
E. Which desk is mine?
F. This desk is yours.
Reading G. Discriminating aurally initial consonants - d,f.
H. Recognizing sound-letter relationship in
word context - d,f (dog, door; four, five).
I. Writing letters d,f.
J. Writing words trom model with initial - d,f.
Vocabulary mine, ours, yours
OBJECTIVES
Oral Language 1 Make statements DEM + N + BE + POSS in 1st and 2nd
person plural and ask question WHICH + N + BE + POSS.
Function: Indicating possession with pronouns.
Reading 2. Discriminate aurally - d,f.

3. Associate the sound with the symbol - d,f and
read sight words with initial d,f.

4. Write letters d, f and from model write words
with initial d, f.



E ;

a

;

Vocabulary

OBJECTIVES

Oral Language

FRAME 58

We have a big room.
Which room 1s ours?
The big room is ours.

. Which school is ours?
The new school 1is ours.

Review

new, school, room

1. Ask and answer question WHICH + N + BE + POSS
using 2nd person plural POSS.

Function: Indicating possession with pronouns.

Review



FRAME 59

CONTENT
Oral Language A. (Where is their radio?)
B. (It is on the desk.)
C. (Their books are on the desk.)
D. (Whose books are on the desk?)
Reading E. Writing words using intial - ¢ from
model.
Vocabulary their
OBJECTIVES
Oral Language 1. Uses POSS their in familiar patterns.
Reading 2. Writes words from model with initial consonant - c.

\»



FRAME 60

CONTENT
Oral Language A. What are you doing, Juma?)
B. I am putting a book in the cupboard.
C. (What are you doing, Rosa?)
D. I am putting my basket in the corner.
Reading E. Discriminating aurally initial consonants - h, 1, t.
F. Writing letters - h, 1, t.
G. Recognizing sound-letter relationship in
- word context - h, 1, t (home, hand; left, like; ten, t
H. Writing words from model with initial - h, 1, t.
Vocabulary
OBJECTIVES
Oral Language 1. Answer familiar questions using
PN + BE + Ving + ART + N + PREP + ART + N or
PN + BE + Ving + POSS + N + PREP + ART + N.
Function: Indicating actions at the moment of
speaking to someone who cannot see or doesn't
understand the action.
Reading 2. Discriminate aurally - h, 1, t.

3. Write letters - h, 1, t and from model write words
with initial - h, 1, t.

4. Associate the sound with the symbol - h, 1, t and
read sight words with initial h, 1, t.



Oral e

Vocabulary

OBJECTIVES

Oral Language

o0 wr

1.

FRAME 61

This is not Juma's bicycle.
(It is mine.)

This is not their paper.
It is ours.

Relates meaning of written word in sentence
context to pictures (content clues).

Make statements using DEM + BE + ADV + POSS + N.
Function: Indicating rossession.

From sentence context clues, relates meaning
of written word to pictures.

Function: Testing word meanings.



OBJECTIVES

Oral Language

FRAME 62

A. Is this a car or a lorry?
B. (It is a car.)

Review

or, lorry

1. Ask and answer questions
BE + DEM + ART + N + CONJ + ART + N.

Function: Discriminating between similar
objects.

Review



FRAME 63

CONTENT
Oral Language A. Is that car black or blue?
B. (It 1s blue.)
Reading C. Discriminating aurally initial consonant sounds - m, n.
D. Recognizing sound-letter relationship in
word context - m, n (man, mine; nine, new).
E. Writing letters - m, n.
F. Writing words from model with initial - m,n.
Vocabulary
OBJECTIVES
Oral Language 1. Ask and answer questions using
BE + DEM + N + ADJ + CONJ + ADJ.
Function: Discriminating between two
conditions or characteristics of an object.
Reading 2. Discriminate aurally - m, n.

3. Associate the sound with the symbol - m,n and
read sight words with initial m, n.

4. Write letcers - m,n and fraom model write words
with initial - m, n. -

40\



FRAME 64

CONTENT
Oral Language A. Are your hands clean or dirty?
B. (They are clean.)
Reading C. Discriminating aurally initial consonant sounds - g, [
D. Recognizing sound-letter relationship in
word context - g, p (go, girl; pig, put).
E. Writing letters - g, p.
F. Writing words from model with initial - g, p.
Vocabulary clean, dirty
OBJECTIVES
Oral Language 1. Ask and answer questions
BE + POSS + N + ADJ + CONJ + ADJ.
Reading 2. Discriminate aurally - g, p.

3. Associate the sound with the symbol - g, p and
read sight words with initial g, p.

4. Write letters - g, p and from model write words
with initial - g, p.



Oral Language

Vocabulary

OBJECTIVES

Oral Language

FRAME 65

Jum 1is tall.
Is Henry tall, too?
(Yes, Ee is.)

Adam and George are short.
. Are Rosa and Mary short, too?

Mo Owr

F. Relates meaning of written words to sentence
contexts (context clues), e.g.
(The is tall. boy, car, shirt)

tall, short

1. Make statements using
N+ BE +ADJ and N + CONJ + N + BE + AlJ
anda ask questions
BE + N + ADJ + ADV and BE + N + CONJ + N + ADJ + ADV.

Function: Talking about the characteristics
of people or animals.

2. Uses context clues to detemmine the meaning
of words in sentences.



FRAME 66

CONTENT
Oral Language A. We like bananas and oranges.
B. Do you like bananas and oranges, too?
C. (Yes, we do.)
D. Do we have any milk?
E. No, we don't. Do you want some water?
Reading F. Discriminating aurally initial consonant sounds - r, S
G. Recognizes sound-letter relationship in
word context - r, s (run, red; sit, stand).
H. Writing letters - r, s.
I. Writing words from model with initial - r, s.
Vocabulary
OBJECTIVES
Oral Language 1. Ask and answer questions
AUX + PN + V+ N+ CONJ + N + ADV.
2. Distinguish between like, want, and have.
Function: Discussing wants and likes.
Reading 2. Discriminate aurally - r, s.

3. Associate the sound with the symbol - r, s and
read sight words with initial r, s.

4. Write letters - r, s and from model write words
with initial - r, s.



FRAME 67

CONTENT
Oral Language A. (Do you want a banana?)
B. (No, thank you.)
C. I don't like bananas.
D. (Do you want a piece of cake?)
E. (Yes, please.) I like cake.
Reading F. Discriminating aurally initial consonant sounds - v, W.
G. Recognizing sound-letter relationship in
word context - v, w ( ? ; walk, wall).
H. Writing letters - v, w.
I. Writing words from model with initial - v, w.
Vocabulary
OBJECTIVES
Oral Language 1. Ask and answer questions using polite
expressions PN + AUX + NEG + V + N,
Function: Offering, accepting offers, and
expressing preferences or likes and dislikes.
Reading 2. Discriminate aurally - v, w.

3. Associate the sound': with the symbol - v, w and
read sight words with initial - v, w.

4. Write letters - v, w and from model write words
with initial - v, w.

o



FRAME 68

CONTENT
Oral Language A. Where is Rosa?
B. She is sitting with Juma.
C. Where are Adam and George?
D. They are playing with Tom.
Reading Review
Vocabulary with
OBJECTIVES
Oral Language 1. Ask and answer questions
WHERE + BE + N and WHERE + BE + N + CONJ + N
using PN + BE + Ving + PREP + N.
Function: Asking and answering questions about the
Tocation and actions of other people.
Reading Review



