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PCU management time from priority tasks; and that other
essential institutional linkages (e.g., to the inspectorate
and examination council) are unclear if not unformed.

While the MOE, PCU and EMU deserve praise for having overcome
Period I short-comings, the evaluation team recommends that
immediate steps be taken to further improve the operations
and impact of the Project. More specitically:

a. a Chief Inspector for Primary Schools should be
appointed as soon as possible and consideration given
to establishing a post of Chief Inspector for Teacher
Training;

b, formal relations between the PCU and the Nation's
teacher training institutions should be established
and the institutional responsibilities for pre and
in-service instruction of teachers in the use of the
new curriculum detailed;

c. the responsibility for nationa) distribution of
materials should be assigned and steps taken to
assure systematic, periodic testing of materials
on a national scale;

[ ]

d. the relationship of the primary leve) (1-7) curri-
cula to the secondary level curricula (8-10) and
both to examination$ should be clarified and steps
taken to assure the relevance cf all to the achieve-
ment of national education objectives;

e. the need for additional support statf tfor profession=-
als should be verified ane if necessary more and
better support statl't should be provided;

f. the access to adequate transportation for IPCU pro-
fessional start should be improved;

8. "practical arts'" course objectives should be estab-
Iished now and the entire production schedule re-
viewed; and

h. formal relations with the University College of
Swaziland (UCS) should be established to assure that
the resources of NCS and PCY are optimolly used to
turther the education etforts of the GOL.

If the MOE undertakes to correct the atorementioned shorte-
comings, the cvaluation team belleves that project objectivesn
in terms of gquantity and quality can be met in a timely manner.,

14. Evaluation Y‘h‘t._l_\__(_'_)dnl(wx

Becaune the tirst phane of the Project had a thorough
external cvaluation tn early 1978 which rasulted in a new
Project Paper, this evaluation will be limited to:



'-3-

a. examining the response of the GOS, USAID and the
contractor to the findings of the external evalu-
ation;

h. examining the progress and the preparations made to
carry out the revised Project Paper; including;

(1) progress toward project purposes and goals;
(2) the validity of assumptions underlying project
purposes and goals;

(3) accomplishmentes;
(4) validating the appropriateness of project inputs
and outputs;

¢. recommending procedures for gathering needed data
over the course of project implementation and ex-
ploring the desirability and possibility of under-
taking a post-project impact evaluation; and

d. specifying the tasks and manpower requirements for
the 1981 cxternal evaluation,

Evaluation team members included the USALD HRDO and ACPDO,
staff ot the PCY, EMU personnel and MOLE personnel, with
limited review by selected teachers, headmasters and district
education otfficers (DEOQ). “Contractor progress reports,
personal interviews, USALID project tiles and evaluation
instruments executed by the PCU were ugsed ay resouroce
materials for the evaluation, In addition to i1ntformation on
projcct implementation, the statistical analysls conducted by
the PCU evaluation component reatfirms the impact of the
curricula on GOS primary education within the pilot #chools,
The evaluation was conducuved during February and March 1980,

15, External Factor:s

A multitude ot external factors have adversely affected
the implementation ot the Project, as could be expected in
such a ~omplex undertaking requiring a high degrece of effec-
tive coordinatlon among a number ot organizations. These
externalities are also due, in part, to the relative newness
of the PCU and the carly ditficulties encountered [n estabe-
lishing roles, responslbllities and relattionchips with other
more traditlonal MOE units., A summary ot each external
factor, ito impact and possible contsequences 1o given below,
Actions and responsibilities tor changing adverse facLors
are given in block 8.

a. Distributtion of new curricula - To date, the MOE has
not caotabliched procedures tor the notionwide dia-
tribution, storage, rental, replacement and matntee
nance ol curriceala  material:s,  nor has the MOEk
asslgned responsibilivy for theoe taska.  The pel
has developed a deat't regulation and eircular nssign-
ing authority and responsibility tor these tauks and
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proposing procedures for their implementation, but

as of March 1980 no official action has been taken

by the MOF. The PCU mandate is to develop a system
for the production and distribution of prototype
materials which are tested and approved during the
pilot development phase. buring the last halt ot
1979 and early 1980, in order to mect the scheduled
distribution of grade one materials for 1980, the

PCU provided leadership and support to the DEO's,
inspectors and headmasters who had to implement the
distribution ot grade one vublished materials nation-
wide. This activity put a severe strain on the PCU's
manpower and productive ecapacities, but it did allow
the PCU =Zo [fultill its mandate of assisting the MOE
to develop and test a distribution system.  Now that
A system has been tested, PCU can no longer arford

to use limited development resources to run a natione-
al distribution. system, To do so adversely attects
the development and testing of new materials and
seriously prejudices the attainment of the quantity
and quality objectives of the PCU in a timely manner,
In the opinion ot the evaluation tcam, someone in the
MOE should be designated responsible for the distri-
bution program,

Monitoring and evaluation of materials - As in the
case ot distribution, there is no clear definition
of responsibility or plan by MOF to monitor and
evaluate the use and impact of new materials on a
nationwide basis.  The PCU is responsible only for
the sixteen pilot schools.  The system developed

for the pilot schools serves only as a4 model tror

the national system, It is extremely important that
feedback about the published teaching/learning,
materials be received from teachers, headmasters

and students on a national and continuing basis,

The PCU 14 nelther mandated nor statted to pertform
this task. The absence of an external body to
perform this task constralng project development
because there 1s no one to validate that the pilot
schools are a truly reflective sample ot the nation's
school:,

Pre and in-service teacher training - While the PCU
has preparcd materials used for training vilot school
teachers and actually conducts training workshops for
them, there {5 no clear formal system established for
training all teachers Lo use Lthe new materiale, For
examble, In oprder Lo orfent teqachers in the use of
grade one materials distributed o January 1980, the
PCU conducted short work:shops tor fnspectors who, in
cooperation with statt of the Pot, fpotraeted head-
masters and teachers,  The MOE had nelther planned
nor budgeted tor this conential work, Although

funds were eventually allocated by the MoK, they were
inpufficient and USAID project runds had to be uused




-5-

to complete the orientation workshops. Because of
the number of curricula to be introduced nationally
over the primary school cycle (grade 1-7), it is
essential that this training be institutionalized,
planned and budgeted for as part of activities of
the in-service tralning institutions of the MOE. The
PCU's work in 1970-80 can serve as a prototype., PCU
should do no more,

The eftort to give headmasters and teachers a brief
orientation/introduction to the new materials, as
described above, falls tfar short of the training

and upgrading needed by primary teachers it they are
to make full use ot the new materials, Lt remains

a truism that no amount ot new materials can adequate-
ly compensate for unprepared teachers, In etfect,
the impact of the new materials on developing
Swaziland's human rescurces 1s muted because of the
current level of teacher competence,  The substantial
investment in developing a retormed curriculum will
not yield the expected payor'ts unless the MOE can
also invest substantially in developing the capa=-
bilities of primary teachers, A substantial per-
centage of carly primary teachers are secondary
school leaver: with no training as a teacher, It
would appcear the MOE, with macoive donor assistance,
needs to mount a viable upgrading program tor thousands
of teachers currently in the schools.  This would
complement the Ministry's plans tor greatly expand-
ing the numoer and quality of pre-service teacher
training inctitutions who will attempt to provide
fully trained new teachers,

Similarily, a systematic approach to pre-service
training in the use of the new curricula has not

been cstablished., Currently teacher training cole-
leges are torwarded new materials by the PCU,  Al=-
though the t'{ve tceacher training {nstitutions are
developing pguldelines tor aoauring that new materials
will be introduced into their 1nstructional programs,
the MOEK will have to make policy and program commit-
ments to assure that the new materials tmpact positive-
ly. Ad hoc informal arrangements will not sLuttice
to assure that future teachers are properly trained
in the use ol new materlals,  There (o evidence of
beneficial informal cooperation between PCU and
teacher trafining institutions, These tnformal ar-
rangements should be formalized and the possibility
of appolinting a Chiet Inupector tor Teacher Training
to coordinate all such worka explored,

In all the cases described above, the external factors
might better be deseribed an errors of omminsion: {.e,
the procedurcs, authoritics, responstbilities and
resources to carry out the natjopwide improvement of
primary cducation (of which curriculum desipgn and



-6-

producticn is but one part) are not established or
budgeted by the MOE. Since the improvement cf pri-
mary education requires overall policy and program
coordination, PCU cannot and should not be held
responsible for doing everything. Such policy anrd
implementation actions are the respons=sibility of vhe
GOS and MOE, not PCU. The evaluation team feelsg
strongly that failure to deal ilmmediately with the
aforementioned shortcomings will seriously prejudice
the production, distribution and use of the required
quantity or quality c¢f materials, perhaps both.,

Liaison with the MOE and the school inspectorate -
The 1978 external evaluation recommended that the

PCU ke organizationally placed within the MOE and
trhat a senior member ot the Ministry be appointed

to act as liaison with PCU and between PCU and other
arms o!f the MOE and GOS involved in improving primary
education. Both recommendations were promptly acted
upon; however, the person recsponsitbtle tor liaison,
the Senicr Inspectcer tor Prirmary Schools, has since
been transterred and the post has been vacant since
May 1979, This situation has created difticulties
for the D). Time {5 lost when jnpoertant decisions
are inordinately delaved, particularly since the
Director ot Fducation post at the MOE wan also vacant
for some time, The Director ot the PCU has no ex-
plicit authority to deal with the country's network
of primary school inspectors, a job norrally pertormed
by the Chie! Inspector. Without an otticial connecs-
tion to the i1nspectors, the PCU 1s lett to deal with
is88ues attrecting the inspectorate and teachers on an
informal, ad hoc bacis which 1o clearly unsatistactery.,

The relationship of the new curricula to the primary
leaving examinaticn - There bave been no crrorts to
agsens Abat modification, 1t any, wiil be required to
assure that the examination takern aupon completion of
primary school {4 retflective of the GOL'S educational
objectiven an well asn the new primary currteula. A=
suming that the current cexamination retlect, the nbe
Jectives Lebt out In the current currteuls, o revised
curricula necosotitates an o evi luation o the examinoe-
tion to assure continued relevance,  The MOE  must
agsure Lthat currtcula and examinaticnn are conpatible,
While validattion of the GCE may mwalt  the producs-
tion of more rew matertal: ftor graden 1=/, the re-
lationship between prades B-10 and 1ty lmpubt. upon
grades 1-7 denepven more {fnmedtate attention,  Thiag
{8 particularly tmportant piven the dlifferent deves
lopment stylen and teplenentation rolen ot the PCU
ond the Uecondary Currteulum Unitt (GCU) . The meetings
concerntny, the pelationship. ot ol ta S0l which havy
been hoeld should renult, 1o the near future, in the
production ot un MOE policy statement from which
implementation procedures con fellow,
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Relationship of the new primary curricula to
secondary school cirricula - The primary curricula
(grades 1-7) is being developed without a clear idea
of 1its impact upon students as they enter secondary
school (grades 8-10). Seccndary material is current-
ly being revised and occasional informal meetings

are held between statf of PCU and the SCU.  No poli-
cies or procedurcs have been established to assure
continuity between the two curricula and their joint
impact upon the achievement ot Swari cducational
objectives. While subject panels appear to be worke
ing, the Curriculum Coordinating Committee and the
Primary Curriculum Panel seem inoperative., Their
roles should be reviewed,

Transportation - During Period I of the Project, the
IBRD turnished eight vehicles tor the use ot PCU
stafr. ‘lhere is come evidence that the PCU has not
been assured adequate use of the vehicles because of
faulty maintenance procedure:s. Access to the TIDCs
and pilot schools scattered throughout the country
is essential., Procedures are required to guarantee
that PCU staf'r will have well maintained vehicles
when necded, Lt also appears that the use of FCU
vehicles by non-PCU statt and the allocattion ot
petrol between them needs to be colarified,  Even
when claritied, the enlarged scope of the PCU ac-
tivities will require a larger petrcl allocation.

Assumptions - The acsumptions in the revised PP
covering uGUd tnputs to the project are still valid
but the following assumptions have not been fule-
filled:

i, the purnose level assumption that the GOS will
arrange for pre-scervice and {n-service teacher
training in the use of the new curricula (ad-
dremsed tn osectinn € above)

ii. the purpose level assumption that the MOE/PCU
will develop ard administer the primary school
leaving examination pretlective o the pew
curricula (addressed in gection B oabove Y

i11. the output assumption that the GOS will provide
adequate inancial support topr the curriculum
development yutem, As previously noted, therve
wan a shortrall in funds provided for grade one
curriculum infusion workshops that had to be
covered by ULALID tunds (section € above): and

iv. the output ansumption that the GOS wi'' ensure
cooperation of teachepr tratning cop.e aioand
other 1rn-service and curpiculum  development
unitu, As noted on o section C, Doand b oabove, a
formal wyotem delineating recpentibilitien and
authcerities 1n thene areas hae not een adopted,



16. Inputs

The inputs detailed in the Project Paper and the provi-
sion of them as of February 1980 are given below:

I. USAID Inputs

1. Technical Assistance. Nine advisors are to be
provided under Pcriod IL. 1Two are to be third country na-
tionals (TCN) and the balance Americans. As of February, all
the American technicians are in Swaziland although their
arrival in country was delayed some three to four months as
a consequence c¢f delays in negotiating the contract. One
third country national has bteen approved by the MOF and ar-
rived in country in March 19¢0. The second TCN will be re-
cruited later in the projuct. Consultant services (24/pm)
have not yct been progrommed, This will be done within the
next two months tor the period 1980-81. EMU and !'CU will
make cvery ettrort to use TCNs as consultants, The quality
of the technlical statf is excellent in terms of acadcemic pre-
paration ard experience.  Staff have been delivered to the
project with a minimum ot delay and have required little
time te effectively take up thelr respective tnstructional
and production rolews. The addition of a Third fCountry
National (from Chana) adds much to the technical start
because he brings expericnce from another African natiorn
in similar activitics. Staff have produced a large volume
of written work and with their Swazi counterparts (eight of
whon have received protressional training abroad ecither acs
USAID participonts or with assistance trom the British
Council) are producing quality materials at a more rapid
rate than under Period 1 of the Project.,  The administration
of all activities at PCY has also benetitrted trom excellent
cooperation on the part of all technical start vis a vis the
development of improved institutional capacity within PCU.

2. Participant Training. Under Pertod 1 eight Swazis
were tralned; two to the masters level and six to the bechelors
level., Two additional Swavis were tratned with asststance
from the Britich Council, All but two have returned to PCU
(one died and another has moved to the private secoter). ‘1his
craining has equipped PCU management (the Director recefved
a masters deyrec under the project), cvaluation and subject
area currlculun untts with qualified protesstonal statt willing
and able to work with thelr MU counlerpart i,

The first participants under Phase L are being selected and
should depart tor training tn the U.%, on schedule; 1. o .
January 1981, In-country tralning {: an on-goirg activity, EMU
ang PCL have developed the tn=-count y training program for
1980-41 and are engaged 1n 1t implementation.  The in-siervice
program:s piven tn PCU should be discusned with stat? from UCS
In order to annure complementarity of interests and the pote
Bibility ot tnvolving UCH 1n the in-nervice tralning program,
The pousibility ot developing training in African countriey
should bLe explored rurther with PCy, ucs, FMU and potential
African universitiesn,
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3. Constructicn. Rather than build two new staff
houses as called for in the PP, PCU 1is negotiating the pur-
chase of an existing 1ouse which, with modifications
approved by REDSO engineers, will permit quarters to be
avallable to meet projected housing requirements. In the
interim, one advisor 1is using AID financed housing made
available under the DEMS project. This was pousible tecause
the completed DEMS hcuses were not yet occupied by U.S.
project staff due to delays in negotiating the contract undep
the DEMS project.

4. Commodities. The purchase of commodities and
the procedures used have proven satistactory for meeting
project requlrements in a timely manner. Given the rise in
the prices of many commodities, 1t will be neceygsary for
pPrcject management to carerully monitor the purchase and use
of prolect commodities. Because the IBRD runded Curriculum
Resource Center will noo be provided on schedule {abcut one
vear later due to loan negotiations), it will be necessary
to caretully monitor the reserve tor USAID financed ccemmodity
inputs to it in order to assure that when it is built U.S,
inputs wi1ll be available as planned.  To carry out the pro=-
posed evaluation activities and to monitor progres:s; toward
the achievement of project purposes, 1t will be hecessary to
purchase two calculators. Qne of these probably should be
programmable (e.g., H.P. model 97) 1 enquiry indicates that
useful programs for the proposed evaluations are avallable,

5. Other, 1t has been poscible to eliminate the
need for housing rental becauce {1t 15 planned to make two
two-year advisor positions sequenticl,

No funds were provided in the Project Paper ror gathering

and ordering of baseline data. Discussions between EMU/PCU
and AID indicate that 1! the mid-terem and rinal evaluations
are to be meaningful thepe mast be agreement on the kind and
amount of baseline data and proviston for {ts ordering and
analysis. 14 1o projosed, theretore, that U5, £20,000 be
tranaferred from the evaluaticn funds under the pp (2120,0C0
for LOP but not tneluded in the contract) ifnto the contract
to be used in gatherting, analyasing and storing basellne data
over time, It will be necessary to survey data processning/
computer sources in the area, Efforts should also be made to
gecurc I1ree time on GOU ractlitien,

The cvaluation of the project should be reviewed in terms of
staffing requilrements ana additional input requirements from
the COG, The evalustion team belijeves that careful conpid=-
eration should e given to the Jdestrability and posrihility

of post-project impact {e.g., on labor force) evaluation,

This would mean developting longitudinal data and a COS commit=
ment to 1t and analynis al some future date,



II. Government of Swaziland

1. PCU Staff. Over the ccurse of the Proiect the
GOS will provide 42 gazetted posts. At the time of the
external evaluation the Project had established and filled
19 gazetted posts. As ol February 1980 there are twenty-
twe gazetted posts, orne of which has no incumbent. ‘There
were nine temporary staff in mid 1979 and only eight in
February 1980. The MOE has assured that as of April 1980
the nine temporary posts will be regulartzed and trour addi-
tional professional posts will be garetted. One of these will
be the chief curriculum designer who will serve as the chief
administrative GOS officer feor all the subject matter/grade
level deusigners, While the GOS is moving to gazette and 1111
8lots, the «~valuation points up organivational /management load
difficulties that should he addressed.,  fFor example, the proe-
fessional: support staft ratio in April 1980 will be 21311,
PCU has reouented (January) one additional typlst, The 21:11
ratio may adversly affect  the productivity of protessional
staff and should be investigated by PCU.  Given the increase
in professional statrf (EMU and PCU) and the projected volume
of design/production work cver the next year, the GOS should
consider the rollowing additions to the planned April statf-
ing pattern:

1. 2 additional typists one of whom acts as an
administrative asgistant to the Director of
PCU and also instructs Swazi secretarial
personnel in mapuscript preparation, proofing,
etc.;

1i. an Assistant Director who wonld assume a
major role in operations leaving more time
to the PCU Dirscter for the growirg policy
and inter-agency tasks which confront
the project, particularly relations with
GOS teucher training institutions and the
Secondary Currtculum Unit;

111, there appears to be a need fer personnel for
scoring tests,  The MOE rhould formal lze
arrangemrents wilth the Regional Testing
Center or some other research factlity of
the GOS to secure asnistoance in Lncoring
such tests,  Such siteps must be taken by the
MOE to assure that the labors and cchedules
set by designers do not flounder for lack of
effective and timely evaluation feed=hack.
The MOE should also take steps Lo secure
acceun to UL computer facilitien tn othep
COL agencles,

The ovaluation team el mtrongly that sentor protesstonnl
talent are being underutiliszed due to lack of support statr,
The consequence of the seeming {nbalance (s that professionals
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find themselves more and more doing the work of support stafrf,
Ultimately this will mean that production targets will not
be met, that quality will drop, or both,

The absence of a Senior Inspector for Primary Schools who

acts as the MOE's primary linkage between PCU and other
MOE/GOS departments involved directly or indircetly with

the execution of the Project (e.g., Public works that controls
pProject vehicles) is the most serious personnel shortcoming
negatively impactirg the projoct. This post should be {'illed
@8 Soon as possible.  Failure to do so will seriously cone-
stroin project implementattion.

d. Commodities. There appear to be no difficulties
with the publication of curriculum materials.  The GOS secured
the services of MacMillan and Company ror publishing the
primary materials.,  While the purchase of curriculum matertals
seems adequate (e.g., the first grade materials were as ordered
and arrived on time), the evaluation Leaun bas noeted that there
appears tc be no established procedure: tror assuring distribu-
tion, storage, rental, replacement, vte. of matertials {ee
item 15, 0. aubove), Fquipment maintenance doe:s not appear to
be a problem, There 15 evidence that project vehicle:
maintained by the Public “Wourks Departnent are too I'requently
unavailable. Even when available, the vehicles frequently
break down becausne ot poor mailntenance.  During perjod two,
eight replacement vehicles are to be tupplied to the Project
by the IBKD. To assure that all vehiclesn are sultably availle
able f'or the purposes for which they were pgiven (1,e., assist
the work orf PCU), 1t will be hecesnsary to work out appropriate
arrangemrents between PCU and the Publie vorks Department,
Examination seoring activitied should be examined in the
light of (ncreased loads.  As noted above under stat't supplted
by the COS, examiration load: may require additional otacrt
and/cr rormaltved relations with other apgencled who are
equipped to ansiutl the work of Pey (e, Kegtonal Tesnting
Center), 1t may alug bLe Lecessary to provide addit:ional
funds for machine processing tor Svortnp and analysen (cur-
rently purchased frem Regtonal Terting Center), particularps
ly when MUR procedures are worked out fop e Cing the utllie
sation and relevance of learning/ teact tng matertal: disztributed
nationwide (FCU5 work 15 11imited to Seorlng and testing Nnly
at the prlot-school level), Atditional labor for zearing and
greater machline procesting capacity will heed Lo be Hrovided,

Other. The delayn in Luilding the Currtculum Resource
Center and canversion of one VIDC to offires should be caree
fully examined 1n terms of the averall work of Peu, vecondly,
the impact of the [DHD delays upon the nspecified obhjectives
of the ULAID Project should be examined and detailed in a
ravised implementation program for the Projece,
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iv. Evaluation is going on at PCU. It is worth
noting that achilevement testing was conducted
entirely by PCU steff during 1978/79. With the
arrival of the evaluation advisor, it will now
be possible to develop more sophisticated
instrumenuts within the pilot effort and assist
the MOE in itz development of nation-wide
evaluation of the curricula at all levels.

V. PCU has evaluated the organizational structures
of its several units and has designed a new
organizational plan which, if approved by the
MOE, will help to consolidate curriculum deve-
lopment activities by placing all curriculum
development units under one chief curriculum
advisor. The revised plan also makes provision
for the creation of an assistant director's
position, which depends upon the outcome of MOE
decisions regarding the appointment of a Chief
Inspectcr for Primary Education and the type
of formal linkages developed with the teacher
training institutions.

vi. PCU has developed a revised plan for the approval
of pilot curriculum materials. The plan is
directed toward reducing the GOS approval time
in order to reduce the overall time required
to develop, test, print and distribute teaching/
searning materials.

In spite o1 this evidence, it is the intention of

the PCU evaluation unit to specifically address the
problem of mcasuring the development cf institutional
capability. As discussed elsewhere in this report,
the PCU will set up testable management situations
specitically directed to measuring Swazi statt
capacity to pertorm euscential management, (e.g.,
programming, budgeting, staty planning), design and
evaluation functions upon whirh many aspceets of Instie-
tutional capability depends.,

Twenty-seven nrofesstional and fifteen support starf
will be tralned over the four year duration ot

Period II or the Project. Witk the high retention

of Period I participants and the regularization of
more statf posltions, there {s every reason to believe
that this output target wlll be achieved.

Thirteen seatt memters are to be trained te the B.A,
level and an additional four t¢ tLhe masters level,

PCU (& {(n the procens ot selecting 'our stary

member:s whoe are expected to depart fopr the Ynited
States In January 1981, Start traltning plans indicate
that the proposed vutput targets will be rceached,



The capabllity of those participants already
trained suggests that the quality of the training
1s excellent.

d. Materials production targets are given below.
Figures in parenthesis are the revised estimates
of output.

(1
CURRICULUM MATERIALS IN USE NATIONWIDE )

Jan. Jan, Jan. Jan. Jan. '
SUBJECT 1980 1981 1982 1983 1984 1985/86
Sclence 1 2 3 4 5 6 piloted and
revised and
7 in draft.
SiSwati 1 2 3 4 5 6 plloted and
revised and
7 1n drafgt.
Maths 1 2 3&4 5 6 plloted and
(0) | (1&2) (3) (4&5) revised and
7 in dratt.
Social 3 4 5 6 7 piloted and
Studies (0) (3) (4) (5) (6)revised. (and
7 in draft)
English 1 283 | 4&5 €87 (6 & 7 piloted
(0) (1) | (2&3) (4&5) and revised)
Music, )
Domestic )
8cience, )
Agricul ture,)
Religions )
Knowledge, )
Physical ) 1&2 A 546 7 pilloted and
education ) revised
Arts and ) 1&0 344 546 7
crafts ) (0) (0) (0) (0)

(1) End of Project December 1984
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The changes noted above have teen occasioned by three main
problems:

The time lapse from initial design through piloting,
testing, revision, production and distribution bhas
proven to be longer than originally stated. While
considerable steps have been taken to reduce the
time, it should be remembered that the production
of the grade one materials introduced in 1980 took
approximately five years. This was so because the
project aimed at institution building as well as
producing materials. By 1982, with the additional
staff, the cycle will be reduced to 3% years and

by 1983 to three years which is the accepted end of
project goal for producing materials which is very
close to what was originally cnvisaged,

b. Original estimates tor publication time have proven
to be overly optimistic. This is so because the
MacMillan and Company was expected to move to
Swaziloand which would have resulted tn a publishing
time of approximately six months. The company has
not moved and, consequently, approximately one year -
must be allownd.

¢. The absence of G0S-decisions concerning course ob-
Jectives for "practical arts" precludes the deve-
lopment of that curriculum. The items under the
"subject'" column which are included in bLrackets
(music through arts and crat'ts) are to be offered
under the subject rubric "practical arts" which will
occupy 180 minutes per week of the students' time.,

As of February 1980 there have been no C0S decisions
concerr.ing what the mix of subjects 15 to be, objece
tives, ‘ete.  Arts and Crafts as a separats subject
area has been eliminated and tolded into the general
subject area "practical arts',  PCU stat! advise

that they could meet the originally proposed schedule
for material: production {f two conditlons were mets
(1) obJectiven and contert decisions were made by the
MOE and (2) 1 PCU statf could formally drow upon
others 1 the GOS whe can assic t, t.e., apricultural
extension agentya, contervationtaots, home economic
experts and health workers., As stated elsewhere in
thig evaluation report, eftorts should, in the opinion
of the c¢valuation team, be made to develop such
linkage:.

The evaluation team belfeven that fatlure to specify
a course vbjective or objectives for "practical arts®
in a serioun shortcoming warrantlng tmeediate atten=
tion by the MOE, This course tno Farticularly (mportant
to a primary school system that 1o dedicated to pro=-
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viding Swazi children with a practical education
which equips them tc more effectively participate
in the social and econcmic development of Swaziland.
Failure to provide the practical/behavioral side of
education will resul 1in perpetuation of a purely
cognitive experience. Furthermorce, failure to pro-
vide course objectives precludes the development of
useful dialogues with agencies in the country which
should probably play a supporting role to practical
education within the primary grades (e.g., agricul-
tural extension, rural health).

The current status of production in each subject area
are given in Annex 1.

As a consequence of delays, unfulfilled expectations
(e.g., McMillan would move to Swaziland) and lack
of objective:, 1t has been necessary to revise the
implementation schedule., This is given as Annex II.

The evaluation team believes that the revised imple-~
mentation plan (Annex 1I) should be carefully
studied by the MOE and PCU ror the purpose of
verifying that everything trat could be done to
bring in quality curriculum materials on time has
been done.

18. Purpose

The purpcse of the project is to "establish an institu-
tionalized national capacity for developir,g primary curricula
reflective of Swaziland's national goals tor educatior". The
purpose in the same in the revised PP (197Y) as in the original
1974 PROP and i considered appropriate by the evaluation
team. As documanted in the 1978 extornal cevaluation, consid-
erable progress has beer made toward the Institutlon building
purpose ot the project.  The PCU {5 now a recognired entity
within the MOE with permancnt posts and is the principal
vehicle for the development and coordination of primary
curriculum development,  The PCU has begun producing Leaching/
learning materiale 1o an effictent manner and, as validaoted
by pilot testing, the materials produced thus far are relevant
and supported by teachers, puplls, parent: and headmasters.,
The PCU has also demonstrated (o capablility to develop proto-
type materials, production and di: telbutlon uysctems, as well
as teacher tralning tntfusion workshop, In ract, as dis-
cussed tn nection 15, due Lo the 1ack of clearly detfined and
tunding procedures elsewhere I the MOE, the PCU hid to lead
the ifmplementation these  activitie:  for the nattionwide
distribution ot grade one materials in Janmary, 19480,

The 1978 external evalnation also questioned Lhe panstive role
of the EMU technlical advisor:s and recommended that, in order
to speed up the development of materials, a more actlive,
collaborative role by the advisors graddually attenuating
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until the end of the project when the Swazi staff will be
capable of administering the curriculuu development process
alone. This approach was adopted in the revised PP and isg
now in practice. The increased role of the technical assis-
tance team in the actual production ot materials raises an
interesting questicn concerning institutional capacity, and
the causal linkage between the Projchs outputs (such as
materials production/distribution and staff development/
training) and purpose. That is, it will be difficult to
verify that the PCU can operate eftficiently and etfectively
without technical assistance until it is too late to do
anything about the situation. Theretore, the evaluation
team has suggested that procedures be established for test-
ing (c.g., by management function or curriculum area, or
both) to verify that Swazi statftf can carry out essential
tasks unaided. The purpose would be to identify weak areas
and then tc¢ train in those areas betore EMU stat't depart.
This would mean creating testable situations before EMU statf
depart. Such an apprcach will allow fcr the carly identiti-
cation of problem arens as well as providing the Swazi staff
an opportunity to test their skills., Additionally, the
evaluation team has requested that the PCU Evaluation Unit
review the knd ot Project Status (EOPS) indicaters in the
revised PP and suggest possible ways to better measure project
purpese achievement, it necessary (see Annex 111).  Annex 1V
of' this evaluaticn summarizus current procedures tor evalu-
ating purpose achievement. These procedurces arce considered
acequate by the evaluation team. lHowever, it should be
reiterated that these evaluation procedures apply only Lo
pilot schools and that cdditional inputs (see section 16) are
needed in order to operate an cettfective, informative nation=-
wide evaluation program. To assure that the Nation's goal
of ".,.. developing tre skilis vurgently required to lmprove
the quality ol 1ife for the people as a whele...", 1t is
essential to assess, periodically, the impact of the school
program upon the lives of Swazi people.

19, Goal

The goal of the Project is to "accelerate the develop-
ment of Swaziland's human resources within the framework of
its national development goals by improving the quality of
primary ecducation and by re-orienting ite content towards
the needs and circumntances of the Swaei environment"., This
less than laconic way of saying that what 1o learned should
be appropriate for the Swasl soclety is still valid, How-
ever, the objectively veritiable indicators ctated in reviced
PF are not entirely appropriate or measurable,  bFor example,
indicator 3 states that "pupil pertormance in primary schools
is improved and the hipgh tpceidence ot prepetition ond dronout
is reduced”, While the PCU will be able to measare student
performance in the ptlot schools, a2 nationwide  ocvaluation
progrom has not been developed and would clearly tax the
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staff and budget of PCU if PCU was asked to do it. Addi-
tionally, since there are GOS/MOE rules governing the cir-
cumstances under which students are allowed to repeat, it
would be difficult to devise an evaluation instrument that
would effectively account for performance factors beyond the
impact of the revised curriculum.

In terms of the pilot schools, it should be noted that using
them in the process of testirg and revising materials ensures
a certain degree of student/teacher participation in the
curriculum development system which, in turn, should reflect
relevance.

Results of contrnlled tests (first term 1978) measuring
student achievement on grade one materials clearly attests
that students using the pilot materials have done measurably
better. For example, in grade one siSwati the mean percentage
of pupils achieving each objective was 71 percent in the pilot
schools and 48 percent in non-pilot schools (statistically
significant at the .05 1level). Other subject areas reflect
similar accomplishment although mean differences were not as
great. 1t must be emphasized, however, that results, while
encouraging, reflect only the pilot schools situation whereij.
Hawthorne atftect may positively skew results in favor of

pilot schools., [t will be essential to test large numbers

of children in the near future to adequately assess the

impact of the new curricula on grade one students outside

the pilot schools.

In the realization that it ig desirable to ascertain the
impact of the project cn the Swazi population, the evaluation
team has requested the PCU evaluation unit to recommend the
kind ot analyses that would objectively measure project
impact on the improvement in the human resource bace; including
indicators, boeseline data, and analyses proceduares that would
be required. Since such an impact evaluation 1s well beyond
the scope and time frame ot the project,; USAID, PCU and the
GOS should Jointly discuss this issue w.d make a declision
concerning a possible goal level evaluation at some future
date.

20. Beneficiaries

In terms of Section 102(d) criteria, the Project aimi at
both promoting greater income ¢quality and increasing emp. oy -
ment by providing primary students with knowledge and skillsg
that are relevant to Swaziland's cconomle potential, In
January 1980, all 23,000 tirst grade students were provided
the revised curricula and {6 §: anticipated that all even
Primary grades will b using the new matertals by 1986-87,
Therefore, during the course of the project, which terminateg
in 1984, approximately 217,000 student: and 4500 teachery will
be expcsed teo the new, mere relevant curricula, When all
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materials are distributed in 1986-87, 141,000 students will
be enrclled in primary school (Swaziland's target year for
universal primary education) and the enrollment is expected
to increase vy roughly three percent per year. Wwiltn tne
second highest primary level attendance currently in Africa
and the real possibility that universal primary educatiorn will
be achieved by 1986-87 and considering that approximately 85
percent cf the population reside in rural arcas, it is clear
that improvement of primary education will directly impact
the rural poor. The re-orientation of the primary school
curricula will thus have a significant impact cn the entire
Swazi labor force in future years. It will provicde those who
de not continue in the formal cducation system with the basic
life skills needed to tind jobs in a primrarily agricultural
economy and give a firmer academic base for those students
who continue up tke academic ladder.

In addition, hcadmas*ers, pilot. school teachers, and school
inspectors and ultimately the quality cof instruction by all
orimary teachers will benefit from tre training and special
attention received during the pilot testing and introduction
of the new matericls. Twenty-seven staff membters of PCU will
receive U.S. academic and/or in-country training, as well as
on-the-job training during the course of the Project.,

21, Unplenned Effects

The Project has had two important effects on teachers
and teaching methods that were previously unanticipated; one
emanat<s from the December 1979, infusion workshops and the
other from the naturc of the new materials. In the former
instance, it has been rfound that in-service training in the
use of the new materials has roticeably improved the overall
performance of underqualificd teache re (32 percent).  Even
the short workshop was enough to stimulate these teachers!
greater interest in their jobs and proviae them contidence
in their ability to teach the new curricula.  Morpre importantly,
the teachers!' puldes developed ty the PCU for the new curricula
are extremely helptul Lo the legs auntitted teachers by both
Increasing their cubject area knowledpe and by providing o
gtructur-d pulde tor t shing various cubjecty,

The modular and unit nature of the new materials has also
allowed for improved pedagogtcal techniques.,  Teacher:s are
now beceming more innovative in thetir approach to teaching:
formal lectures te the entire class are giving woy to groupe
ing, an important factor given the wide age diotribution
which exists in the primary grades,



22, Lessons Learned

The most significant lesson learned to date from this
Project, one tc be heeded in the development and execution:
of others, 1s the need for carefully assessing the govern-
ment's capacity to execute the prcject. Clearly the Project
Peper left too much to assumption. It would have been wiser
to move some of the assumptions in*~ the Project itself and
allow support for them in the furding. For example, the
relationship between a curriculum reform e¢ffert and the
understanding and use of the new curricula by inspectors,
headmasters and teachers should have been translated into
procedures and funding for materials introduction. What has
been ccnsistently lacking throughout this Project is proce-
dures which allow commitments (GOS and USAID) to be trans-
lated into desirable outcomes. 1In the opinion of the evalu=
ation team, funding for teacher training should have been
budgeted at the time the curriculum Project was developed.
There is considerable reason to believe that a parallel
activity will have to be mounted to cover in-service teacher
training. Given the time to develop such an eftort, it is
reasonable to assume that the curriculum effort, per se, will
have less than maximum impact until such time as teacher
tre.ining is adequately addressed,

Every AID assisted project is part ctf a larger development
sub-system. It is a matter of professional judgement
whether the AID assisted project will create strains that
other parts of the sub-system cannot cope wlth, or whether
the AID assisted project will create pressure tor ccllateral
changes in the sub-system that help the whole sub-system
move to a higher level of development.. In this project, it
appears the former usituation prevails, especially in regard
to linked activity in teacher training, materials distribu-
tion, revised examiraticns and secondary curriculum retorm.

A second lesson learned stems from overly optimistic esti-
mates of what could be achieved through curriculum retorm

and +he time 1t would take to achicve |t In terms of the
former, nceither the GOS nor USAIL adequately asscensed what

it would mean to translate a "pilot" ffourt into a natitonal
eftfort. he current project labors under o micunderstanding
on the part of the GUS concerning the stre and nature of the
scope ot the Project, FEqually i{mportant is the fact that
Project poals (L.e., tmpacting positively Uwazi society)
could not be achicved solely by the copritive development of
the child. VFor example, behavioral and attitudinal objectives
may be more tmportant in reacting goals than cognt tive, yot
no attempt has been made to 1ink the work ot the Sohool to
the on-gotng cfforts of others in Swazlland who have Lhe sname
geal ; e.g,, apgrtcultural cxtenslon agonts tor {mproved farm
practicesz and village health workers for {mproved health and
family planning practices,



This is a serious shortcoming in a nation which is trying
to change both the image and purposes of education. Timing
also was optimistic. There is evidence that the period
atated for development—pi1oting—reviSing-approval—publica-
tion and distribution wac not underestimated but under re-
ported in order to bring the Project into being within the
accepted UOS and USAID time frame. In the opinion of the
evaluation team, this was a mistake. Where professional
Judgements indicate that it will take a longer than usual
time to reach a purpose/pcal, the project should be developed
into phases, as is this eight-year etftfort,

The Project contains a serious evaluation shortcoming; i.e.,
the inability to asseuss developmental impact within the time
frame of the project. That this Project was to ascess the
impact of the curricula reform on cuployment in Swaziland
indicates that no onc seriously intended to measure this
inasmuch as the tirst graduates from primary school will not
pass out ot the primary system until seven years atter 1980,
the yecar the rirst grade curricula was introduced: secondary
school and college graduates with the foundation or the new
material: will not enter the job market until 1990 and 1994,
respectively. Given the expericnce ot USALD in primary
curricula  development ard teacher training (evp., pursued
in Afghnistan for scme 22 years) ALD should be able Lo state
whether or not their worldwide erparience over Lime in
curricula development lipacts positively specitic development
objectives (e.y., employment, tncome dictributicn, reduced
infant mortality). If such evidence 18 not in hond, then it
should bLe systematically pathered by AlD Washington trom a
sarple 0! the worldwide exnerience in this area. Impact
evaluation on long term national poals should not be left
golely to single projects. Where such long term {mpact 1is
desired by a particular country/USATD Tlaston, post project
evaluation plarsd and commttment:s hould be entablished, as
may bLe after thls project, Lt should be recopgntized that
this will likely mean establishing a ntatistlcal metrodology,
gathering bateline fnfopmation and committing to the develop-
ment and usne ol lenettudinal data to be asrenned penarally
long after a purticular project eftort has been terminated.,
This requlres the peservation ol central or regional, tech-
nical or evaluation fund:s bLecause funds under a particular
project cannot be expended, for example, five years after
the project has terminated,

The obvious ccllateral activity to the curriculum development
should be teacher tratning, both pre and in-tsorvice, Until
such an effort ta mounted (USAID/Swaziland plans to do 80 in
1982), the Project will probably continue to encounter imple=
mentation difficulties and have leas than maximum impact.,
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23. Special Comments

The following annexes make up part of this evaluation

report:
Annex I
Annsy I1

Annex III
Annex IV

PCU's Progreas in each subject area,
4 rages

Revised Iiplementation Schedule, 2 pages
Revised EQOPs, 2 pages.
Datu Collection Procedures, 1 page.



" CURRICULUM MATERIALS PRODUCED BY PCU
(as of NDecember 31, 1979)

=
SISWATI o a S 3 w
—— E ) (1)) 7] n
&~ = - a, fos]
g & i n - o=
Gr, Unit Name of Unit a = [ [ — -
1 | Poems and | "Incwajana yesiSwati" 751 76 | 77,78 78 79 80
Folktales '
1 | RIDDLE "ng.yokuphila" 76} 76 | 77/78/7 | 18y 79 +80
as
1 | KEADER "Sibaya" 76177 {18/ 78/ 749 80
. 7Y 7Y
1 Teacher's Guide 791 76 | 177787 187
7Y 79
2 | POEMS "Tinsimi" 77178 178/74 7Y 80
and FAIRY
TALES
2 | READER "Kusile" 77 {77 {78/ 768/ 1 80
74
2 Teacher's Guide 7T 177 | 18/79 T8/ | 80
‘1Y
3 | READER "Setfu 78 178 | 79
and
LANGUAGE
3 Teacher's Gulde 78 178 179
SOCIAL STUDIES
J | ONE Home and Family 78 | 76 |79 749
3 | TWO On My Way tc Schonl 78 1 78 | 7Y
3 | THREE Our Communities 79 1 79
4 | FOUR Living {n our world 79




MATHS
8 o™ <O O
SR R A
Gr. Unit Name of Unit 8 «% PO
T
1| One Spatlal and Quantitative 791 76 | 77/78/ | 77/79
Relationships 79
1] Two Sets and Numbers 71 76| 77/78/ | 77/79
79
1| Three Sets, Number Relations 76| 76 | 77/78/1{ 77/79
and Numerals 74
1| Four Number Operations 77 77| 77/78/ 1 78
79
1| Five Measurement 771 77\ 77/78/ 1 78
79
1| Seven Conservation 771 771 77/79 77
2| Eight Sets and Shapes 774 77| 17/78/ | 77
79
2| Ten Numbers and Mumerals 77| 78| 78/79
2} Eleven imber Operations 771 7841 78/79
2] Twelve .ractions ] 771 78\ 78/79
2] Charts Clock Models for units
5 and 13 781 78| 78,79
2| Thirteen Measurement 781 781 79
3| Fourteen Revision 7681 781 79
3, Fifteen Numters and Numerals 781 79 79
3] Sixteen Geometry 791 79| 79
3| Seventeun Operattons-add. and Sub. 791 19| 79
21 Eighteen Operetions mult,and 791 79
r+vicions
3| Nineteen Fractions 791 79
3] Twenty Measurement 79
4] Twenty-one Humber:s and Numerals 79




SCIENCE R
' gﬁ' ‘¢5§ é$9 <¢99 de
Gr. Unit Name of Unit N Q@’ & N2 O
1 |One Plants 76 | 76 | 77/78/79 78 79 80
1 Two Animals 76| 76 { 77/78/79 78 79 80
1 Three Health and the Humar Body 76| 76 | 77/78/79 78 79 80
1 Four Matter and knergy 78 | 78 | 78/79 78 79 80
1 Five Atmosphere and weather
1 Six The Earth's Crust 77| 78 | 718/79 78 79 eo
1 Seven Astronomy 78 78 | 73/79 78 79 80
1 | Posters Plant Posters for Unit One} 77 77| 78/79 79 80
1 One, Two Pupil's Workbook 771 77/1 77/78/79 78 79 80
and 51ix 78
1 Charts Health Charts for Urit 3 771 77 | i8/79 79 &80
2 One Plants 76| 77| 718/79 79 80
2 Two Animals 771 781 78/79 79 80
2 Three Health and the Human Body 791{ 791 79 79 80
2 Four Matter ard Energy 77 77 ¢ 78/79 79 80
2 Five The Earth's Crust 77 77| 18/79 79 £10]
2 S1x Atmosphere and Weather 771 77| 78/79 79 80
w One, Two
Four and Pupil's Workbook 771 77| 718/179 79 80
Six
3 Cne Plantsg AN A
3 Two Animals 791 79
3 Three Health and tr.e Human Body 791 79
3 Four Matter and Erergy 79
5 Five Atmosphere and Weather 7Y
4 One Plants 291 79




ANNEX Il

IMPLEMENTATION SCHEDULE

Original Revised Action Responsible

Date Date Organization

Apr. 79  Apr. 79 PP submitted AID/W USAID/S

May 79 Jul. 79 PP approved AID/W

Jun. 79 Nov. 79 EMU approved as contractor AID/W

Jun. 79 Aug. 79 Grant Agreement signed USAID/GOS

Jun. 79 (1) Tenders for housing construction GOS

Jun., 79 May 80 Tenders for Resource Center and TIDC GOS
construction -

Jul, 79 Nov, 79 TA contract signed EMU/AID/W

Jul. 79 Apr. 80(3) Eight vehicles ordered EMU/PCU

Aug. 79 Oct. 79 CPs met GOS

Aug. 79 May 80 Contracts awarded for construction (TIDC) GOS

Aug. 79 May 80 Equipment ordered EMU

Aug. 79 Nov. 79 Teacher Education specialist arrives EMU

Aug. 79 Nov. 79 Production specialist begins 2 year EMU
contract

Sep. 79 Jul, 80 Construction commences (TIDCs) GOS

Sep. 79 Dec. 79 Two Curriculum speclalists arrive EMU

Sep. 79 Apr. 80 PERT completed and approved EMU/USAID

Sep. 79 Apr. 80 First detailed annual work plan completed EMU/USAID
and approved

Oct. 79 Dec. 79$ Evzluation specialist arrives EMU

Nov. 79 Jun, 80 Eight vehicles arrive EMU/PCU

Jan. 80 Grade one Science and siSwati dis- PCU
tributed

Feb. 80 (1) TA housing constructed and furnished GOS

Feb. 80 Mar. 80(2) Two Curriculum specialists arrive (TCN EMU

Feb. 80 Jun, 81 Construction of Curriculum Resource GOS/IBRD
Center and TIDC completed

Feb. 80 Mar. 80 Curriculum Coordinator arriveg EMU

Feb. 80 Jul. 80 Equipmrent arrives EMU

May 10 Mar, 81 First annual evaluatton completed USAID/S

May 80 (3) Second group ot 4 vehicles ordered EMU/PCU

Aug. 80 5 participants depart tor U.S, EMU

Sep., 80 (3) 4 vehiclea arrive EMU/PCU

Sep. 8O Mar., 81 Scecond annual work plan completed EMU/USAID
and approved

Jan. 81 CGrade 2 Solence distributed PCU

Jan. 81 Grade 2 sidwatl distributed PCU

Jan. 81 Jan, 82 Grade 1 Math distributed PCU

Jan. 81 Jan, 82 Grade 3 Goctlal Studies distributed PCU

Jan, 81 Jan, 82 trade 1 EkEnglish distrtbuted PCU

Jan. 81 (4) Grades 1&2 Arts and Cratts distributed PCU

May 81 Mar, 82 Mid-project evaluation USAID/S

(1) Hounen not butlt = purchasned - April 1940

(2) 1 TCN arrt/ed -~ will be followed 1n March 1982 by second ICN

(3) All 8 vehicles arrived in April 1980

(4) Ho course objectiven shet yet,
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Original Revised Action Responsible
Date Date Crganization
Aug. 81 5 participants return from U.S. EMU
Aug. 81 5 participants depart for U.S. EMU
Sep. 81 Nov. 81 Evaluation Specialist departs EMU
Sep. 81 Apr., 82 Third annual work plan completed EMU/USAID
and approved
(1) Nov. 81 Teacher Education Specialist departs EMU
Dec. 81 Nov. 81 Chrriculum Specialist departs EMU
Jan. 82 ¢ .de 3 Science and siSwatli distributed PCU
Jan. 82 (.ade 2 Math distributed PCU
Jan., 82 Jan. 83 Grade 4 Social Studies distributed PCU
Jan. 82 Jan. 83 Grades 2&3 English distributed PCU
Jan. 82) Grades 3&4 Arts and Crafts distributed PCU
Jan. 82) (2) Grades 1&2 Music and Domestic Science PCU
) distributed
Jan, 82) Grades 1&2 Agriculture, Religious PCU
Knowledge and Physical Education
distributed
Jan. 82 Feb, 82 Curriculum Coordinator departs PCU
May 82 Mar. 83 Annual Evaluation USAID/S
Aug. 82 % participants return from U.S,. EMU
Aug.- 82 4 participants depart for U.S. EMU
Sep. 82 Arp. 83 11 work plan completed and approved EMU/USAID
Jan., 83 urude 4 Science and siSwati distributed PCU
Jan. 83 Jan. 84 Grade 5 Social Studies distributed PCU
Jen. 83 -Jan. 84 Grades 4&5 English distributed PCU
Jan. 84) (2) Grades 5&6 Arts and Cratts distributed PCU
Jan, 83) Grades 3&4 Music, Domestic Science,
Agriculture, Religious Knowledge and
Physical Education distributed PCU
Jul. 83 Nov. 81(1) Teacher Education Specialist departs EMU
Aug. 83 Last participants return trom U.S. EMU
Aug. 83 Nov. 84 Remainder of TA team departs EMU
Aug. 83 Dec. 84 Final project evaluation USAID/S

(1)
(2)

Omitted from prior implementation plan
No course nbjectives aet yet.
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ANNEX III

END OF PROJECT STATUS

PCU recognized by MOE as contributor to development of
policy with respect to primary curriculum and as princi-
pal agent for coordinating primary curriculum develop-
ment.

PCU efforts lend to timely economical and efficient pre-
paration and utilization of new teaching/learning (T/L)
materials in the area of primary instruction appropriate
for both formal and non-formal education. Activities
will include:

a. continued evaluation revision and upgrading of
standard curriculum materials to improve quality;

b. preparing supplementary materials in basic program
as well as practical arts;

¢. developing individual learning kits for specific
needs;

d. developing audio-visual teaching aids like charts,
maps, diagrams, picture sets, filmstrips, tapes, etc.

New T/L materials are relevant, accepted and supported
by pupils, parents and teachers, inspectors and teacher
training colleges.

MOE with assistance from PCU has capability to analyze
evaluation results of new T/L materials and revise new
curriculum materials when necessary.

MOE/PCU capable ot measuring the overall etffectiveness
of the new curriculum,

MOE/PCU/TTC (Teacher Training Colleges) plan a program
to train pre-service and in-service teachers in the use
of the new T/L curriculum matertials.

Means of Verification (keyed to FCPS

1.

a. PCU has an oftlicially recognized status within MOE.

b. MOE provides adequate qualified personnel, both pro-
fessional and non-protessional, fo. PCU operations,

¢. MOE provision of adequate budgetary cupport for PCU
operations.

d. GOS/MOE provides adequate salary and professional
incentives to induce professional and non=profession=-
al ataff to remain within PCU.



2.

7.

a.
b.
CI

III-2

MOE/GOS recognize technicail on-the-job training as
well as professional university training with appro-
priate salary increments.

Survey of -lassroom

Results of the evaluation system

Inventory as to the extent to which the distributed
materials are utilized.

Surveys of students, parents and teachers.
Observation of usage of materials in learning centres,
e.g., school, training institutions.

Response of teachers during in-service training work-
shops and seminars at TIDCs.

Response of parents, local leaders at scheduled
TIDC workshops.

Surveys of the usage of T/L materials in the pre-
service program of teacher training institutions.

Results of the evaluation procedures trom the surveys
of students, tcachers, etc.

Review of evaluation -results of students' achievement
tests,

Review of students' records from classroom teachers
and PCU files,

Review records of feedback from teachers, inspectors
and teacher training institutions.

Attitude surveys of students, parents and teachers,
Continuing assessment of students achievement
throughout the primary cycle by using standardized
procedurcs for testing board on the new curriculum
materials,

Response of teachers, headmasters, and inrspectors
feedback workshops,

Evaluation ot pre-service and {n-service teacher
training program by MOE,

Cooperative planning of Primary School Leaving
exams and Junior Certi{ficate exams,

By making secondary teachers and headmasters aware
of the new primary curricula through aseminars and
workshops organized by MOE, '
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ANNEX IV

MEMORANDUM

! William Charleson DATE: February €, 1980

¢ Evaluation Component

REGARDING: No. 3d (Purpose) ~ Question:

What procedures are established to
collect data and measure purpose
acinievement?

ANSWER :

1,

10.

ce:

Materials are written, edited, pilot tested, revised
ard achievement tests are given to students who have
used the materials.

A review committed has alsc been established to check
the materials for "relevance to Swazil culture", as well
as general review of the quality of materials.

In-service sessions are provided to teachers on the use
of materials focusing on patch conten. and method,
These sessions are monitored and ecvaluated by the
Evaluation Component.

Headmasters and Inspectors workshops have been held
regarding the functions of PCU.

Regular feedback is given to designers/management in
the form of informal reports (oral) and written reports
on the results of Achievement Testing.

Recommendations are made by the evaluation component
on the effectiveness ot materials as well as administra-
tive matters,

Design components are continually surveyed as to how
evaluation component could serve them more etfectively,

Management has recently initiated a request tor work
Plans from each ccmponent. The evaluation component
will assist in monitoring these weork plans.

Feedback forms on the quality of PCU matericls, rtc,,
are filled {n regularly by teachers that use the materials.
This information 1s presented to decigners,

Feedbuack seussions (discussion) have been organized by
Teacher Education for 1980,

Management
C. Sacngoba
D. Dlamini





