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EVALUATION REPORT
 
WORLD EDUCATION, INC.
 

A. EXECUTIVE SUMMARY
 

In 1973, a major evaluation of the World Education Inc. (WE) activities
 
funded by the Agency for International Development (AID) was completed. In­
cluded in that report, in addition to the evaluational content, is a brief
 
history of World Education, Inc., the basic principles and approaches toward
 
functional adult education employed by the organization, and its approach
 
to program development. A discussion of these elements is not repeated here.
 
The present assessmen- is a less ambitious follow-up of W4E activities since
 
1973 as these relate to efforts to encourage and to implement the use of
 
population/family pJanning information in functional adult education pLograms
 
throughout the developing world.
 

The purpose of the AID contract with World Education Inc. has been,
 
and is, to develop and diffuse innovative functional education methods and
 
materials for expansion of population and family life planning activities
 
through governmental and private agencies. This is achieved through work­
shops and seminars, country projects, and publications, and includes teacher
 
training, curriculum design assistance, and the supply of collateral materials.
 

Since 1969, when first selected as the contractor for this project,
 
World Education staff has grown from four to 31, including 20 orofessionals
 
with expertise in adult education, family planning education, program plan­
ning and management, and research and evaluation, among others. This period
 
has seen a corresponding growth in total annual budget from half a million
 
dollars to one and a half million dollars, and the development of an extensive
 
program worldwide with the following accomplishments:
 

- 41 country.analyses 

81 preliminary project designs 

-- 59 completed project designs 

-- 30 demonstration projects planned 

-- 18 demonstration projects activated 

- 13 regional workshops and seminars held 

- 225 in-country training workshops conducted 

-- 840 program planners and administrators trained 

-- nearly 6000 teachers trained for demonstration projects 

-- over 30,000 students reached in more than 1300 demonstration classes 

-- nearly 300,000 copies of 56 different publications produced and distributed 

to a mailing list of 5000, over 70 percent of whom live in the developing
 

world.
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Requests for World Education technical assistance nearly doubled
 
between calendar years 1974 and 1975, with requests coming from all
 
regions of the world (including Burma in the Asis region) and from many
 
agencies active in population work 4-n addition to those involved mainly
 
in adult education. During this six year period, World Education has become
 
increasingly involved with organizations which provide family planning services,
 
shedding earlier reservations about the possible detrimental effects of such
 
associations on its relations with adult education organizations, and now
 
eagerly welcomes the opportunity to work with agencies which provide community­
based delivery systems of family planning services.
 

World Education continues to maintain its record as an organization
 
composed of highly qualified, energetic, and dedicated professionals who are
 
very responsive to informed suggestions about ways in which they can improve
 
the performance and operation of their programs. Since 1973, and in part
 
as a direct response to the previous evaluation, World Education has undergone
 
significant organizational changes and has implemented important program
 
management proc.edures which are contributing to improved program operations
 
and augur well for increasing effectiveness of efforts undertaken in the
 
future.
 

Among the most important of these are changes in decision-making
 
processes to include greater staff and trustee input, thereby expanding
 
ant* diversifying the decicion-making data base; changes in staffing patterns
 
to provide for resident regional representatives in Asia, Africa, and Latin
 
America with consequent benefits to program of closer project monitoring,
 
unification of decision-making criteria, and increased familiarity with
 
regional program needs in the area of family life planning education; and
 
the creation of a Department of Program Development, Analysis and Evaluation,
 
which has responsibility not only for evaluation of projects undertaken but
 
also evaluation of the procedures and processes of the organization per se.
 

World Education continues to be a vital and dynamic organization which
 
has not yet reached its full potential, but which has, in the last two years,
 
increased its capacity to promote the incorporation of family life planning
 
concepts and contents into on-going and developing functional adult education
 
programs around the world. In the process, World Education has grown in
 
organizational maturity and has reached new levels of professional competence,
 
making it an institution of proven reliability with a continuing degree of
 
flenibility, and in institution increasingly recoguized as a leader in the
 
field of non-formal, functional adult education.
 

World Education has become a multifunded organization in recent years
 
with a declining portion of its annual operations budget coming from the
 
Office of Population of AID. In spite of its rapid growth, World Education
 
continues to operate at a very low-level of overhead, contributing to its
 

high'leve. of cost-efficiency.
 

Perhaps even more important than the fact of its cost-efficiency is
 
the fact that World Educatio- has more knowledge of, skill in, and experience
 
with the area of non-formal, functional adult education than any other organization
 
currently in existance. Any efforts oriented toward duplicating such an
 
organization would soon find it necessary to turn to WE for expertise.
 
Additionally, in its favor, is the fact that WE has no other"agendas" but the
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one of providing technical assistance to action programs in functional adult
 
education which incorporate family life planning concept-, and of disseminating
 
the knowledge and information which is generated from these ever-expanding
 
experiences. It does not 
suffer frora the problem of a staff of "academicains"
 
who have scholarly publications as the number one priority. Hence, one finds
 
in WE an organization whose principal interests are 
thoe of the clientele
 
it serves with the provision of technical assistance, and this is done with
 
a high level of dedication and intergrity°
 

Persons interviewed or contacted in New York aLid Washington:
 

AID Population Office/Washington
 

Dr. Willard Boynton, Deputy Director
 
Dr. Gerald Winfield, Chief, ED Services Division
 
Mr William Alli, Chief of Evaluation
 
Mr. James Massie, Project Manager
 

World Education Headquarters, New York
 

Office of the President
 

Mr. Thomas Keehn, President
 
Ms. Ann Miccu, Assistent to the President for Planning
 
Mr. Doran Bernard, Assistent to the President for Operations
 
Ms Arlys Warfield, Development Officer
 

Department of Regional Program Coordination
 

Mr. Tarry Davis, Director
 
Ms. Jill Sheffield, Program Officer; Africa and Latin America
 
Mr. David Berquist, Program Officer, Asia
 

Department of Progiam Development, Analysis and Evaluation
 

Ms. Cathrine Crone, Director
 
Dr. Sean Tate, Research and Development Associate
 
Mr. T.K. Ananthan, Distribution Officer and Librarian
 
Dr. Jasperdean Kobes, Regional Representative, Africa
 

Department of Publications and Audio-visuals
 

Ms. Martha Keehn, Director
 
Mr. Gus Hedb(rg, Editnrial Associate
 
Ms. Sandra Furton, Production Assistant
 

Department of Personnel and Office Administration
 

Ms. Doris Ward, Director
 

Department of Finance
 

Mr. Norman Gill, Director
 
Ms. Cecily Norris, Administrative Assistant
 

U.S. Program Office
 

Mr. David Narot, Program Officer
 
Ms. Patricia Huntington, Program Officer
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B. SUMMARY OF RECO1E§NDATICNS
 

i. AID should continue its support of World Education's worldwide
 
activities aimed at the development and diffusion of innovative functional
 
adult education methods and materials for expansion of p-pulation and family
 
life planning activities. This should preferably take the form of a 
grant

rather than a contract in order that decision-making be free from performance
 
aotas and other pressures which tend to disfunctional to good program
 

planning and development.
 

2. AID should take steps to assist World education in informing
 
responsible USAID Mission personnel of World Education's techincal assistance
 
capacities, area of program intere3t, and operational procedures so that
 
mission personnel may better understand their roles and responsibilities in
 
World Education program development.
 

3. AID should implement the planned change in task order funding

procedures which will require mission level budgeting of all major World
 
Education demonstration projects supported by task orders. 
This will help
 
to assure World Education project fit with population need.
 

4. World Education should place highest priority on the development

of the regional program strategies which will clearly specifiy what WE hopes
 
to accomplished with its programs in each geographic region. 
include in least
 
a three year period, and a discussion of the fit of World Education family
 
life planning education activities in relation to other planned and on-going
 
efforts to reduce population growth ratcs and to encourage the adoption of
 
family planning practices in these regigns.
 

5. World Education should share its strategy position papers for
 
review and comment with other agencies working in population and family
 
planning in the regions to get feedback about WE project and effort "fit"
 
with regional program need, and 
to get a check of reliability and vilidity
 
of the strategy position.
 

6. World Education should formulate project selection guidelines and
 
a checklist of data requirements for project selection decision-making. There
 
is a need to specify decision-making rules for entering into activities since
 
the number of possible projects is increasing rapidly and not all requests
 
can or should be responded to.
 

7. Each World Education activity or 
project should have clearly specified
 
not only the objectives but also what WE hopes to learn from it and the impli­
cations of this for future or on-going work. Additional efforts should also
 
be made at establishing project "end points" with the incorporation of "phasing
 
out" steps in each project undertaken.
 

8. World Education should communicate specific information about
 
what it has to offer in the area of techincal assistance, areas of expertise,
 
and program interests to developing country agencies working in adult education,
 
and family planning. This information should be as personalized as possible

and should include some indication of the steps to be taken to obtain World
 
Education acsistance.
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9. 
World Education should consider assigning a "formative" evaluation
consultant to each major project (such as The
task ordered projects).
evaluator should not be intimately connected with the pre-project development
so as 
to maximize the likelihood of obejective feedback to WE about the
project's prograss. 
The evaluator's visit schedule should be established
at 
the outset for the duration of the project thereby assuring him greater
autonomy. 
The quality of his/her evaluation work would be in turn evaluated
 
at the conclusion of the project (summative evaluation).
 

10. 
World Education should take steps to bring receipient host national
agencies into the consultant selection process such as by providing the agency
with the names of several potential consultants from whom they 
can make a final
 
selection.
 

11. 
 World Educaticn should consider the possiblility of increasing
the staff of the Departmenc of Program Development, Analysis and Evaluation
in order that this department meet the evaluation needs of the organization
more promptly. 
As a corrollary of this, the Department should devise a work
plan witl1 
assigned priorities Lo the component activities so that requests

can be placed in appropriate perspective.
 

12. World Education should formalize its 
staff recruitment and
selection procedures, possibly following the faculty recruitment patterns
employed by most universities. 
 This would be one way of assuring that the

best available person be recruited for the available position.
 

13. World Education should take steps to 
increase the number of
approved consultants on 
its roster who have extensive specialization and
e.xperience in family planning education and communication programs and to

utilize these consultants when appropriate.
 

14. Wr'rld Education should take steps to increase the overall salaries
of professional and support staff, giving priority to reducing the disparity

between field level and central level staff salaries.
 

15. 
 World Education should consider using young population specialists
with training iii appropriate fields who are recipients of AID-funder Fredrickson
Fellowships and University Overseas Internships in Population for field
 
placements in the regionally based projects.
 

16. World Educc Lion should make an effort to 
announce the availability
of its publications by placing news releases and other publicity in the
newsletters of other organizations working in population such as the East-
West Newsleeter, the UNFPA Newsletter, and the IPPF Medical Bulletin.
 

17. Needs assessment surveys have been described and written into each
of the projects as 
the starting point for development of the curriculum
materials which will be prepared for a given project. 
 The needs assessment
 survey is intended to be the established 
source of the content, topics, and
lessons which will form the basis of the adult functional education curriculum.
However, in no 
instance in the projects visited has the baseline survey been
the central source of the curriculum content, and often was/only a small
factor in its determination. 
In several cases (Ghana, Colombia, Ethiopia,
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Thailand), the needs assessment survey was undertaken without either:l)

being analyzed in time to make a contributionand/or 2) containing the
 
kinds of information upon which secection of curriculum topics could be
 
made. It is recommended that World Education deal with problem of needs
 
assessment methodology through the development of a detailed and highly

practiw.ble plan for identifying, obtaining, and analyzing the kinds of
 
data wh2ch are relevant for curriculum selection and preparation.
 

18. 
 The training of group discussion leaders or, better, the training

of instructors of adults in the methods of group discussion as well as 
the
 
personnel responsible for supurvising these instructors, is an issue which
 
needs to be addressed with some care by WE. 
 In most cf the projects, train­
ing in these adult education methods has a duration of four to ten days with
 
the possibility of some "in-service" training after the project enters 
the
 
implementation phase. These abbreviated training 
- riods, especially those
 
under one week, are probably insufficient to provide the instructor with con­
fidence in his or her skill as facilitating the group discussion process.

Observations of "classroom" performance of the instructors as 
well as dis­
cussions with them about difficulties which they are having in carrying out
 
their tasks provides corroborative evidence for this point. 
Group leaders
 
undertake group discussions which differing levels of competence and skill
 
though all make some effort at utilizing the method. However, the method
 
is not generally employed as successfully as 
it could be, and this indicates
 
a training deficiency. Several supervisors with whom the evaluator spoke

indicated that they did not 
feel that they had the competence to guide the
 
group leaders toward the improvement oftheir performance. In addition to
 
providing more extended pre-service training and more frequent in-service
 
training which deals specifically with this issue, it should be possible

in many instances to use the best group discussion leaders as either part­
time supervisors related to this problem and/or usu them as trainers. 
Since
 
the group discussion method is almost a philosophical point of departure for
 
World Education program development, this matter merits further analysis and
 
stategy development by them.
 

19. The generalization which may be drawn frum the oersonnel problems

experienced on World Education projects is that projects have tended to 
be
 
more successful where the host agency has named one individual to 
assume
 
fulltime responsibility for project management and chis delegation of 
re­
sponsibility is established from the outset. 
 (Ethiopia and Thailand) While
 
World Education cannot be held responsible for personnel changes within the
 
host country agency during the project lifetime, obtaining a level of 
com­
mitment by the host agency which will assure the existence of such a position

for the duration of a project would be an advisable procedure in future project

negotiation-. Also at that time, the organizational level of the position and
 
qualifications of the person assigned 
to it should be established through

negotiation with the host agency.
 

20. Within the curriculum content of several national programs, 
there
 
are missed opportunities for dealing with population and family planning

issues, particularly as relates to 
the reasons why family planning can
 
contribute to solving the problem at issue. 
The inter-relationship of infant
 
nutrition, breast-feeding, w'anlng and the importance of pregr.ancy and birth
 
spacing is one such example. Many others could be identified, not all of
 
them applicable to each situation or adult education program. 
It is recom­
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mended that World Education either locate or develop a comprehensive guide
and bibliography of sources for the utilization by consultants regarding
the ways in which population and family planning messates can de dovetailed
with other curriculum topics. (For example, in a fishing area, one might
incorporate the following: 
 "Are the fish as easy to catch as they used
to be? Are the catches as large? 
 Are the fish which are caught as large
as they used to be? 
Are there more or fewer fishermen than there used to
be? 
 Assuming the fish are smaller, fewer, and that there are more fisher­men, the discussion could focus on these relationships vis-a-vis population

growth and over-fishing.)
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WORLD EDUCATION, INC. HEADQUARTERS
 

I. BACKGROUND
 

This evaluation was requested b7 AID, as a follow-up to a previous

major evaluation of World Education, Inc. which was completed in December,
 
1973. At that time, a four-man evaluation team had a mandate to determine
 
the terms of the various AID contracts and task orders implemented with
 
Title 10 funding. The 1973 evaluation report indicated that a very good
 
effort was being made by World Education "to encourage and implement the use
 
of population/family planning information in functional literacy programs
 
throughout the development world..." The thrust of the present evaluation
 
is to document and measure the results of World Education's activities to date.
 

Preparation for this assessment included a two-day orientation briefing
 
in Washington in September, 1975 by responsible AID personnel, as well as
 
AID's evaluation needs were dicsussed with relation to the assignment. At
 
the time of that orientation, it was anticated that the AID project manager
 
responsible for World Education contracts would travel to Africa to review
 
World Education Task Ordered Projects in Ethiopia and Ghana. Site visits
 
to the Asian region were to be held in abeyance pending the outcome of the
 
headquarters operation in New York. Subsequent freezing of international
 
travel funds for AID personnel resulted in the poszponement of the site visits
 
to WE projects in the Africa region. However, in February, 1976 it was decided
 
to send the evaluator to Africa and Asis to visit all of World Education
 
Task Order Projects, and these site visits were subsequently scheduled for
 
July, 1976.
 

The 1973 Evaluation Report goes into extensive detail about the
 
history of World Education as an organization,. its philosophical orientation
 
to the education of functionally illiterate adults, its basic concepts regarding
 
approaches to adult education, its approach to program development, and the
 
origins and history of its contractual relations with USAID with regard to
 
adult education programs around the world. Since much of the basic material
 
is included in the earlier report and it is assumed that the reader will have
 
access to that document for reference purposes, such background information
 
wil!. not be repeated here.
 

However, with regard to summary findings and recommendations of the
 
1973 evaluation team, it is appropriate to include them at this point since
 
a major focus on the present report will relate to changes which have taken
 
place within the organization its programs since that time.
 

1973 WORLD EDUCATION EVALUATION REPORT
 

A. SUI£MARY' OF FTNDINGS
 

1. The historical background, interests, basic educational concepts,
 
operational strategies, and organizational structure of World
 
Education appear to be eminently suitable for the purpose and
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tasks described in the AID agreements.
 

2. The concepts about adult learning and functional literacy promul­
gated and used by World Education are based on sound learning
 
theory and currently accepted principles of program planning and
 
community development.
 

3. 	During a period of rapid expansion, World Education has demonstrated 
a' capability to design and implement innovative projects in func­
tional education for family planning. The projects and materials
 
are characterized by transferability within and between countries.
 

4. 	The staff of World Education is highly skilled in transferring
 
and disseminating successful prototype methods and materials as
 
evidenced by their being found in publications, seminar and work­
shop content, and in the various country projects.
 

5. 	Considering the experimental and innovative nature of World
 
Education's activities and the high potential for widespread
 
application of results, too little effort and 
resources have been
 
allocated to research, evaluation, and dissemination of findings.
 

6. 	World Education has a remarkable ability to select and utilize
 
well-qualified consultants, who, in turn, have established a
 
reputation of being effective and acceptable in the field. Twenty­
one of the 46 members of the active Consultant Panel are non-U.S.
 
citizens. Reliance on consultants has the additional advantage
 
of assuring inputs that are based on professional standards
 
rather than on organizational loyalty.
 

7. 	There is evidence of increasingly serious work overloads by both
 
part-time and full-time staff, particularly at the executive level,
 
financial administration, materials and methods, publications, and
 
in some of the regional program areas. Apart from potential damage
 
to staff health and morale the overload could threaten to affect
 
project operations adversely.
 

8. 	World Education has a highly qualified professional staff and
 
utilizes doctoral and graduate students as well as other young
 
people as staff. This combination assures a vigorous, imaginative,

and exciting organization. However, there is a need for a more
 
organized in-service training program.
 

9. 	The evaluation team expresses concern that continued growth of
 
World Education be so planned so as to maintain the intimate style
 
of its field work and intraorganizational relationships which have
 
been important factors in its success.
 

10. 	 The outstanding efforts World Education has made to promote
 
interagency linkages has been highly successful both at the
 
international level and at the country level where they have
 
been instrumental in bringing about cooperation among adult
 
education, family planning, and other organizations.
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11. 	 World Education's Board of Trustees is vigorous, well-qualified,
 
international in outlook and background, and active in the newly
 
expanded committee system for policy and development.
 

12. 	 There has been a steady expansion in the number, variety, and
 
distribution of World Education publications since the beginning
 
of AID assistance. There is also a noticeable improvement in
 
the quality of the publications in terms of content, format,
 
and use of information and materials obtained from field experiences.
 
Current plans call for further expansion into audio-visuals and
 
other means of educational comunications. The communications and
 
publications unity is highly qualified but understaffed.
 

13. 	 On the basis of factors such as population increases, illiteracy,
 
and poverty indices, World Educption appears to have selected
 
countries and areas within countries where there is a definite
 
need 	for experimental projects. In a number of cases, World
 
Education is operating in areas where clinical family planning
 
efforts are not yet welcome and where an educational approach
 
is clearly indicated.
 

14. 	 The World Education planning stratergy has proven to be highly
 
successful in the majority of cases at the country level. Organi­
zational and program deficiencies, delays, and partial failures
 
at the operational level can be trace, in several instances, to
 
the failure and/or inability of World Education and host agency
 
staff to adhere to the planning strategy.
 

15. 	 World Education has been particularly successful in identifying
 
and selecting host agencies, both governmental and private, with
 
a high potential for utilizing and disseminating the results of
 
innovative and experimental programs. Large-scale dissemination
 
is the appropriate role for such host agencies.
 

16. 	 It is the practice of World Education to link together family
 
planning and adult education organizations at the country level.
 
Field projects were stronger and there was better population/
 
family planning emphasis in those cases where Wcrld Education
 
was eeccessful in drawing together adult education and family
 

planning organizations.
 

17. 	 World Education has impressively demonstrated its ability to
 
intergrate population/family planning concepts into functional
 
education programs in a number of countries. The basis premises
 
and strategy are soun. and have been adequately proven to the
 
evaluation team at the level of the host agencies where World
 
Education has its major impact.
 

18. 	 There is some evidence that the content, methods, and materials
 
used in the programs have changed participant attitudes about
 
family planning and led them to seek additional information and
 
assistance. It was not the responsibility of the evaluation
 
team 	to determine the influence of World Education-assisted
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programs on behavioral changes of adult learners in terms of
 

family planning behavior; this is the responsibility of the host
 
agencies. We do wish to point out that World Education is attempting
 
to provide assistai ce to host agencies in improving their evaluation
 

capabilities.
 

19. 	 The staff and consultant of World Education enjoy an extremely
 
high degree of acceptance by host agency and other project-related
 
staff. This is attributed to World Education's methods (ifoperation
 
in host countries; its flexibility; its respect forlocal needs,
 
conditions, and problems; the high level of competency of its
 
technical personnel; and its flexibility in using financial aid.
 
World Education is often contrasted with other agencies vhich
 
impose their ideas, provide little useful technical assi;tance,
 
have little sympathy for or understanding of local needs and which
 
are inflexible in apportioning assistance.
 

20. 	 World Education relationships with local AID mission art generally
 
good. However, there are specific cases in which misunderstanding
 
due to failure in communications between local missions and World
 

Education's host agencies have adversely affected World Education's
 
ability to carry out its mission.
 

21. 	 The restrictions and constraints involved in funding World Education
 

through contracts have, in some instances, inhibited a more effective
 
and efficient operation of the organization both at headquarters
 
and field levels. The project with World Education should be
 
viewed as one of institutional development. as well as one which
 

carried out specific contracted services or tasks.
 

B. SUMMARY OF RECOMMENDATIONS
 

1. 	 AID should definitely continue providing financial assistance
 
to World Education for the purpose of "incorporating population
 
and family planning concepts into functional education programs".
 
This funding should be in the form of a "grant"; it shouli cover
 
a 3 to 5 year period to allow sufficient continuity and sacurity; it
 
should provide for a gradual rather than abrupt increase in operations;
 
it should include a considerable increase in allocations f-ir overhead
 
and the addition of selected staff for the central office. The grant
 
should enable World Education to assist host agencies in (leveloping
 
a capacity to carry out field level research and evaluatiou to determine
 
specifically how and to what extent functional education programs
 
influence family planning behavior of adult participants.
 

2. 	 World Education should increase its capacity to disseminate the
 
results of its innovative and experimental programs through its
 

publications, its methods and materials center, its writing in
 
other professional publications, and its sponsorship of or parti­

citation in workshops, seminars, and conferences at international
 

levels.
 

3. 	 World Education should maintain its present emphasis upon innovation
 
and experimentation and its role as catalyst in getting projects
 

started and disseminating its finding concerning adult learning
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concepts, operational strategies, instructional methods and

materials, and research and evaluation techniques.
 

4. 
World Education should continue its efforts to establish 
in­teragency linkages, both at 
the international and national
levels, for purposes of sharing its o,-n 
experience and knowledge,

obtaining the cooperation of othar agencies in similar efforts
to link functional education with population and family planning,
and 	to expand its base of financial support.. The support of
larger agencies and organizations such as 
IPPF, UNFPA and others
should be sought for the widespread dissemination of World 
Education inatituted programs. 

5. 	World Education should exercise even more caution than in the
past in selecting countries and host agencies for its pilot
projects and should concentrate its efforts and resources on those
governmental and private agencies that have either already demon­strated that they have the willingness, the resources, and the

capacity to follow up on experimental programs or which, with a
relatively small amount of World Education assistance, have a
strong potential for widely disseminating the results of the
 
experimental efforts.
 

6. 	World Education should control the rate of its 
growth (in terms

of budget, staff size, geographica spread, and expansion into other
adult education areas) in order not to lose the important values
of smallness, intimacy at 
the field project level, and staff
 
communications.
 

7. 	World Education should s-
 a limit on the number of field projects

it is assisting at any given time so as not 
to spread its resources
 
too broadly over too many diverse experiments. Similarly, it
should more clearly establish objectives and desired outputs for
each country project which will determine at what point World
Education's objectives are achieved and the project terminated
 
or taken over by local agencies.
 

8. 
World Education should adopt a policy and strategy, with AID
support and cooperation, of temporarily withdrawing assistance
 
and financial support from those countries and projects where
political, social, or administrative situations prevent a
reasonable degree of timely progress toward the achievement of
 
project objectives.
 

9. 
World Education should maintain the values and advantages derived

from its youig staff, but it should institute an organized staff
development program utilizing in-serving training, paid time off
 
to attend seminars, training sessions, and other educational
activities and by instituting financial and other professional

growth incentives.
 

10. Consideration should be given to inaugurating an internship program
for graduate students in the field of population and adilt education
assisted by World Education in cooperation with various universities.

Special funds should be sought for this purpose, including the
 
provision of staff assistance.
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11. 
 While World Education has emphasized the integrated approach

and has generally reflected local sensitivity and caution about

the inclusion of specific family planning content in functional

education programs, it is the view of the evaluation team that the
 
source of project funding and its intent indicate that a more
direct approach might be taken in some cases without damaging

World Education's overall concept and strategy.
 

12. 
 AID population officers at headquarters and mission level should

be provided information to broaden their understanding of the

role and importance of educational approaches to population/

family planning. 
The kinds of information available in World

Education publications would be useful for this purpose. 
The

evaluation team strongly believes that the integrated educational

fostered by World Education is opening up avenues and sectors for

population/family planning information which are often extremely

sensitive about this type of information and which, in many

cases, would be completely closed to direct approaches with clinical
 
information or commodities.
 

As will be 
seen in the analysis which follows, World Education took
the findings and recommendations of the 1973 evaluation most seriously, and
began immediately to examine their operations in the light of that report.
Among the major consequences of WE's response to that evaluation were:
 

- changes in the composition of the Boord of Trustees
 
to include individuals with expertise in popu'ation/family planning

and evaluation, as well as 
Individuals who contribute to 
an in­
crease in interagency linkages and a broadening of the base of
 
financial support;
 

- initiation of 
an annual two-day trustee/staff meeting

for organizational policy analysis and discussion of program
 
direction;
 

- expansion of trustee/staff committee system with

direct involvement of the trustees in the program planning and
 
budgeting discussions;
 

- reorganization of the Office of the President with
the creation of two assistant positions, one for operations,

the other for planning, thereby freeing the President from a

work overload and improving organizational functioning;
 

- implementation of a program planning and budgeting

process 
(PPBP) to operations, therehy allowing for the improve­
ment of the decision-making process;
 

-installation of 
a new financial management system by the
 
Comptroller's Office;
 

- reorganization of the headquarters operation to 
re­distribute workloads and responsibilities and to improve com­
munication processes between organizational elements;
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- creation of the Office of REgioi=al Coordination 
to provide for better monitoring of projects and program
 
developments in the several regions and to improve communi­
cations between the central and the field offices;
 

- decentralization of decision-making processes with
 
increased delegation of responsibility to regionally based
 

professional staff;
 

- an increased capacity for the accumulation and
 
diss,-mination of findivgs obtained from program activities
 
and innovative educational experiments in family life plannings;
 

I 

- recruitment of additional professional personnel to
 
carry out program analysis and evaluation functions as well as
 
other professionals to assume responsibility for regional field
 
programs;
 

- an expanded program of publications increasingly
 
aimed at providing the practitioner responsible for training
 
personnel and implementing programs with practical materials
 
which he may adapt and utilize.
 

In addition to looking at changes and continuities in World Education
 
operations which reflect the influence of the 1973 evaluation, the current
 
assessment will examine the achievements of World Education with regard
 
to anticipated outcome for the two-year interim period since the completion
 
of the earlier report. That is, it will look at the accomplishments o4
 
World Education between Janurary 1974 and November 1975 in the light of
 
objectives established for this period.
 



- 15 -

II. PROGRAM DEVELOPMENT ACTIVITIES AND CONTENT
 

A. OVERVIEW
 

Historically, World Education has gone from an organization which
 
designed and implemented adult literacy programs to an organization which
 
provides technical assistance to other agencies which are undertaking or want
 
to undertake programs in functional adult education. ThiF shift in orien­
tation is reflected in the World Education contract with AID which states
 
that the purpose of the contract is to "visit in, survey, and collect
 
information in various countries to determine the existence of and conduct
 
of Adult Literacy and related functional education programs and the potential
 
for incorporating population/family planning concepts in such programs.
 
These programs shall include government programs, private institutional
 
programs, and such others as ma,, be in existence.. .The Contractor will
 
provide such assistance as may be necessary to incorporate the concepts

of population and family planning in literacy programs. 
These efforts may

be accomplished by, but not limited to, 
teacher training, c'irriculum designs,
 
and the supply of collateral materials".
 

In a recently adopted goal statement prepared by a special ad-hoc
 
committee of staff and trustees of World Education, three overlapping

functions of the agency were defined (adapted from the committee's statement):
 

1. Improving the knowledge base (regarding functional adult education).

In addition to doing this by acqu.,ring, analyzing and evaluating exist­
ing materials and developing new ones, World Education undertakes
 
experimental programs to improve the knowledge base when it is
 
desirable either to try new concebts or to acquire a better under­
standing, and thus improvement, of the old. Expanding the knowledge

base also involves rendering service, but the major criterion for WE
 
participation in this 
area is fo enhance ics capabilities so that
 
adult learners will be served more effectively.
 

2. Providing professional assistance. World Education provides
 
advica that ranges from helping to design pilot or full-scale national
 
functional education programs for family life planning, to advising
 
on the local development of materials, assistaing in the framing of
 
teachers training programs, or providing professional guidance on
 
evaluation. In providing professional ass!stance, the major cmiterion
 
for World Education involvement is the program's potential to miximize
 
the contribution of functional, nonformal education in a specific
 
culture. However, if the potential opportunity to educate is great
 
even thoigh the "new knowledge" to be obtained is not, WE would accept

the opportunity to serve.
 

3. Disseminating knowledge. World Education is making a concerted effort
 
to publicize, document, and clearly explain the approach to adult educa­
tion which it seeks to foster based on the experience which it is
 
accumulating from the field. Learner materials are also being acquired,
 
analyzed, codified, and make available - for those who plan new programs

in family life planning or who strive to improve programs already in
 
operation.
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When AID/POP began working with World Education, the latter was
relatively unknown outside of the geographic 
areas in which it had been

operating programs since the 1950's. 
Though at that time highly regarded

by educational specialists who were familiar with WE's philosophy and educational

approach, in order to develop working relations on a world-wide basis

with agencies working in adult education and, in many cases, with organizations

working in family planning, it was necessary for WE to 
overcome the generally

prevalent lack of 
awareness of its existence; its interests, especially

those recently developed in family planning education; and its capabilities.

Over the years, a good deal of energy and effort has been invested in con­
quering this obstacle to the successful development of good programs and in
 
a sense, World Education has been in the business of establishing an

identity and of advancing itself as 
an agency with technical assistance
 
capability and expertise in the field of adult education with a focus on
 
family life planning.
 

These early efforts are beginning to show payoff; WE is no 
longer

in the position of having to "sell" itself and its projects 
to host country

agencies but now is increasingly in the position of having services sought

out by these agencies which have become aware of what WE has to offer. As
 a consequence, W4E 
is presented with the opportunity (and in some sense,

the necessity) of being able to select those projects which it believes
 
to have the most worthw.hile outcomes in terms of experience gained or 
impact
 
achieved.
 

B. PFOGRL! DEVELOPNENT 

To achieve the ob4ectives established under the AID contract, World
Education has been implementing a four-phase approach to program development
which includes: 1) country analysis, 2) program design, 3) demonstration
 
prcjects, and 4) program expansion. By December, 1975, a country analysis

had been done on 41 lesser developed countries; over 81 preliminary project

designs had been drawn up, of which 59 had been moved to the implementation

stage or were being further refined; eighteen demonstration projects had
 
begun or were about to begin in the following/countries/among others:
 
Bangladesh, Malaysia, Indonesia, Thailand, Philippines, India, Colombia,

Costa Rica, Ethiopia, Ecuador, Ghana, and Honduras. Achievement in the
 
undertaking of these activities during the past two years is 
seen in Table
 
II-1 below, along with cumulative figure for project achievements since it
 
was initiated in 1969.
 

Table II-1
 
SUZARY OF ACTIVITIES
 

1974-1975 1969-1975 

Country Analyses 
Project designs (preliminary 

18 41 
81 

(completed
Demonstration" projects (planned 

13 
13 

59 
30 

Program expansions 
(activated 7 

3 
18 

3 
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Six of the World Education's projects, in Ethiopia and Ghana, in
 

Colombia and Ecuador, and in Thailand and Indonesia, have been developed
 

under task order funding, and are among the most important of WE's efforts
 

to date.
 

One hundred and seven governmental and non-governmental organizations
 

have sought WE assistance. Figure II-i shows the trend in number of technical
 

assi&:ance requests received per semester by World Education between January,
 

1974 and November, 1975 from agencies around the world. (Appendix II-A
 

for a detailed listing.)
 

Another indicator of WE'3 position in the arena of family planning/
 

population work is the increasing frequency with which it is invited to par­

ticipated in internal and invitational meetings sponsed by the UNFPA,
 

the Population Council, IPPF, the Ford Foundation, UNESCO, The East-West
 

Centei, the World Bank, IDRC and others.
 

Among the strongest measures of WE's increasing stature and identi­

fication as a leader in the field of nonformal functional education of
 

adult, and in the area of education for family life planning, is the fre­

quency with which international organizations are calling upon it to provide
 

technical assistance and expertise ample, WE was invited by the World Bank
 

to submit a proposal, which was subsequently selected, for the provision of
 

technical assistance in program design for a nationwide functional education
 

project in Saudi Arabia; the UNDP has approached WE regarding the provision
 

of all technical assistance for an expansion of WE's earlier family life
 

education project in Turkey; WE has been requested by the UNFPA to collab­

orate with its project in Mexico; IPPF and WE are collaborating on a family
 

planning education project in Honduras, and on other projects in the Dominican
 

Republic and Paraguay; FPia has sought WE assistance for a project in Sri
 

Lanka; HEW selected WE as the executing agency for an adult functional
 

literacy project in the U.S. because of WE's experience and high qualifications.
 

(Interestingly, this domestic project has served a double function for WE: 1)
 

it has increased WE's acceptance and credibility overseas since it accentuates
 

the high regard with which WE is viewed in the United States, and'2) it allows
 

WE to draw upon its years of productive experience abroad to implement a high
 

quality project here at home.)
 

Linkages
 

One of the areas of greatest growth since the last evaluation is
 

in the forming and fostering of linakages with other organizations. This
 

happens on many levels--in the field, through the regional representatives;
 

through the trustees; and, with increasing effectiveness, through the
 

Centetal Office. There are basically four categories for building insti­

tutional relationships: 1) as an NGO within the UN system; 2) as a PVO
 

within Lhe voluntary agency network; 3) through professional memberships;
 

4) with population organizations.
 

1) 	We has earned consultative status with UNICEF, ECOSOC, and has
 

participated in three global UN conferences (population, food, women),
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making considerable impressiun particularly in the thrid: contacts
 
are maintained by routinely visiting and keeping alive exchange of
 
information on activities with regional representatives and staff
 
of UNICEF, UNDP, and UNFPA.
 

2) WE has participated in ODC/PVC workshops to bring AID and PVO's
 
closer together in order to improve results in the field; it has
 
membership in PACT to effect colaboration and complementary efforts
 
in integrated rural development; and it makes regular visits and
 
exchanges of information with other PVO's.
 

3) 	WE promotes staff development through participation in regular
 
meetings like those of the Society for International Development,
 
the Asia Society, and the World Population Society. Pre-service
 
orientation for new staff includes visits to UNFPA, AID, UNDP, the
 
Population Council, Ford, etc.
 

4) We maintains a healthy continuing relationship with IPPF; it has
 
established new relationships with The Population Council, the
 
Citizen's Committee for Population Affaris of the Population Institute,
 
Population Services International, Planned Parenthood Federation
 
of America, and Family Planning International Assistance with several
 
efforts in coalition developing with the last named.
 

Appendix II-B gives a complete listing of agencies with which World
 
Education has developed or renewed linkages during the past two years.
 

In spite of having achieved this leadership recognition in relatively
 
brief period, it will still be necessary for We to continue its efforts to
 
make and/or keep agenciea in the developing world apprised of its work, of
 
its capabilities, and of its willingness to provide technical assistance for
 
family life education programs. To accomplish this, not only for the benefit
 
of host national agencies, but also for the benefit of AID mission personnel
 
who may become increasingly involved in task order funding of LDC projects,
 
World Education has prepared a pamphlet which spells out WE areas of work
 
interest, its technical assistance capacity, and its areas of expertise.
 
This pamphlet, along with a letter indicating the specific steps to be
 
taken to obtain WE services, should now be widely distributed using the
 
mailing lists of other organizations, such as IPPF and UNFPA, and should be
 
made available to staff members of these organizations as well.
 

Workshops and Seminars
 

In the last two years, World Education has sponsored five regional and
 
129 national workshops and seminars for administrators, planners, trainers,
 
an4 practitioners of functional education programs bringing to a total of
 
13 regional and 225 national workshops and seminars that have conducted
 
by World Education or within WE projects since 1969. These seminars and
 
workshops have dealt with such topics as Evaluation of Nonformal Education for
 
Family Life Planning, (Chieng Thai, Thailand) Adult Education and Family
 
Planning (Sinapore) Use of Combined Meida ia Non-formal Family Life Education,
 
(Sutatenfa, Colombia) and related educational themes.
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Figure "-I: Trends in Requests for Technical Assistance Received by World Education 
by 6-month period for 2 years-January 1974 to December 1975 
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As a result of these workshops and seminars, oN 800 administrators

and program planners were trained, and nearly 6000 teachers have been

trained for work in demonstration projects. The workshop/seminar format
 
has also served World Education in helping host agencies design projects
in education for family life planning. 
Nearly three dozen project designs

have been directly generated through this procedure; or these, neatly

half have been or are about to be implemented as demonstration projects.
For specific details regarding regional and national workshops and seminars
 
held within the last two years, see Appendices II-C and II-D.
 

While it is difficult from available data to quantify and/or to
 assess the long-term impact of the workshop/seminar series in ways other
than those discussed above, it is apparent that the workshops and seminars

have been highly successful and useful from the evaluation of them made
by participants. This success 
is in part attributable to the fact that WE
devised and implements them using the adult education methods which it
advocates in all of its projects, to wit: 
 Learner needs assessment, active

learner participation, inquiry method, group discussion and problem-solving

approaches, to name but a few. 
This "experiential" learning process con­tributes to increased lpr ,ing gains, more permanent learning gains,

greater problem-solving skill andmore transfer of learning.
 

Nonetheless, it is important that WE gain more understanding of
the outcomes of its workshop/seminars program and the effects which parti­
cipation in it has on learner performance of tasks on the job. 
 If the
desired outcome of these activities is b.havioral change in participant
performance, then the steps should be tAken to gather the relevant data which

will allow the impact of the seminar to b, measured. The year-long follow­up evaluation undertaken in conjunction w:.th the Ecuador workshop on methods
and materials for family life education iL 
one approach to meeting this effort,
(For a discussion of 
the problems which have been encountered in this effort,

see the evaluation of the Ecuador Task Order project.) 
 The newly created
Department of Program Development, Analysis and Evaluation (DPDAE).is in
 a good position for developing a system to accomplish this type of assessment,

and the priority assigied to 
this effort should be commensurate with the

significance which the workshop/seminar activity will have in future WE
 
plans.
 

http:DPDAE).is
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III. DEPARTMENTAL ACTIVITIES
 

(For information on the activities of the Office of the President, see
 

section four, Organization and Administration, below.)
 

Office of Regional Program Coordination
 

This office has the principal responsibility for field program
 
oversight at the headquarters level. Working in close liaison with
 
the Regional Representative resident in the field, this office provides

administrative and technical support to the international program activities
 
and is the principal link between the field and the other departments in
 
the New York headquarters. The Director of the department is assisted
 
by two other staff persons at the central level and by three regionally
 
placed representatives and their associated staff.
 

In addition to monitoring both the programmatic activities being
 
implemented in the various regions and the financial aspects of 
these,
 
this office works with the regional representatives in the development,
 
review and negotiations of all departmental proposals in coordination with
 
the relevant program committees and New York staff who are concerned with
 
funding and contracts. In conjunction with this responsibility, the
 
Office is assuming an increasingly important role in establishment of
 
program development procedures such as through the creation of regional
 
program strategies and in the preparation of guidelines for the development
 
of project proposals. These are accomplished jointly with the
 
Department of Program Development, Analysis and Evaluation, and are discussed
 
below.
 

The Office has responsibility for the briefing and debriefing of
 
consultants who 
are contracted for work in the regions and, in coordination
 
with the DPDAE, maintains consultant resource materials including individual
 
consultant files which include evaluations of consultant performance.
 

With regard to internal communications, the Office provides staff
 
liaison at regional program committee meetings, collects data and materials
 
from international field activities as requested by the DPAE, and cooperates
 
with the department of publications in project documentation and other
 
thematic inputs. 
 The headquarters staff work with regional representatives
 
on the interchange of program ideas of components and to share experiences
 
across regions, as 
well as to stimulate interest in new or adapted approaches
 
to the achievement of program objectives; they are also responsible for
 
responding to the specific needs of the field staff through the pravision
 
of pertinent subject matter or background material which may not be available
 
in the field.
 

While the establishment of the Office has gone far to improve the
 
communications between the field and the central offices, and to 
clarify the
 
roles and responsibilities of each, there appears to be a need for further
 
specification of these, as well as the lines of communications through
 
which central and field staff channel their correspondence. Steps to
 
deal will these problems have already been initated, such as though
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the "prioritization" of requests for specific information, etc. which
 
the central office departments send to the field via the Office of Regional
 
Program Coordination.
 

The need for development of operational regional program strategies
 
-a framework for analyzing and dealing with the various project opportunities
 
that are continually being presented--cannot be over-emphasized. Experience
 
indicates, and WE is cognizant of the fact, that the demands for technical
 
assistance are increasing at an accelerating-:rate, and their ability to
 
meet this demand can easily and rapidly become over-extended. Therefore,
 
as they have acknowledged, World Education's pattern of responding to
 
these demands must be based on more effective criteria of selectivity.
 
The 1973 evaluation expressed concern for the possibility that World Education
 
was trying to do too much, and suggested that they set a limit on the number
 
of field projects receiving assistance at any given time so as not to
 
spread their resources too broadly over too many diverse experiments.
 

While there has been considerable improvement in both the decision­
making process and in expauding the data based upon which decisions are
 
made, there is a need to formalize and systematize these procedures.
 

The project proposal development guidelines which the DPDA has
 
begun elaborating in cooperation with the Office of Regional Program
 
Coordination, are one important step along these lines. But even prior
 
to reaching the proposal development stafe, World Education should devise
 
guidelines which define the selection criteria which will be operant when
 
making decisions about where WE wants'to become involved in family life
 
planning educational projects. That is, there is a need to specify based
 
on the collective experience of the past five years, the necessary conditions
 
for the development of quality projects and without which no project development
 
would be attempted, This information may be incomplete at the present time,
 
but such an effort should be initiated. This might take the form of a checklist
 
which certifices that the data base upon which decision-making is realized
 
is adequate, and that the checkpoints have been met:at some criterion level
 
which augurs we-l for project success. Such a checklist might begin with
 
indicators ofdemographic need, and then require information about ti'e
 
availability of family planning services, policies and positions rega:ding
 
each of these, etc. The possible checkpoints are too numerous to list;
 
however, the selection of appropriate of decision making and planning,
 
and can also contribute greatly to the development of program strategies.
 

Another procedure which might prove beneficial to strategy develop­
ment and project selection, as well as a measure which tend to assure project
 
fit with program need, would be the wide distribution to other population/
 
family planning organizations in the region, particularly to those international
 
agencies which provide tcchnical assistance in this field, of program strategy
 
papers for rebiew and comment. While reserving the right to reject forthcoming
 
perspectives on what constitutes program need in any given region, and how
 
World Education's special expertise might be most appropriately and effectively
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utilized. With the anticipated shift of task order funding of projects to
 
the AID missions, this step would heLp apprise mission population officers
 
of World Education interests and ir.entions, and would allow them to participate

in the indentification of suitable host national agencies with which to work.
 

Department of Program Development, Analysis and Evaluation
 

Th±s department, an out-growth of the Methods and Materials Center
 
that had functioned since 1972, began operation in June, 1975 under a
 
three-year Development Program Grant from the Office of Private and
 
Voluntary Cooperation of AID. In what promises to be one of the most
 
improtant and significant aspects of World Education's continuing efforts
 
to make its programs and cativities more effective, this department has
 
begun to build the capability to make full use of WE's ongoing field
 
activities as the necessary laboratory for better program planning, materials
 
and methods development, and program operations; and to disseminate and
 
foster the utilization of demonstrably worthwhile innovations in functional
 
adult education. The Department will also have the responsibility of
 
examining and evaluating World Education's own internal and external
 
operations.
 

The four specific objectives for the Department over the next three
 
years are:
 

To develop and introduce into ongoing World Education operations
 
a system of program analysis, program needs assessment, and program

evaluation; and to develop the capability to provide technical
 
assistance to help other organizations and agencies engaged in
 
nonformal education to acquire increased competencies in these
 
areas;
 

To develop a more effective system for developing; evaluating,

and adapting improved instructional methods and materials for
 
adults in nonformal education prcgrams and to foster their use;
 

To develop a system of network of competent regional consultants
 
and, as a counterpoint, to enhance capability on the part of staff
 
to provide support and follow-up;
 

To develop a resource center system to foster the effective dis­
semination and utilization of innovations in program practice

pertaining to nonformal adult education.
 

While this department will be performing its services in the inter­
est of all of World Education's aztivities, the program which focus on
 
family life planning will receive appropriate priority, as demonstrated
 
by the focus on its initial efforts--a number of innovative programs"have
 
already been analyzed by the department will have synergistic consequences for
 
AID's investment of population funds in World Education, resulting in greater

returns to investment than has here-to-fore been possible. The benefits which
 
will accure to WE's efforts to "encourage and implement the use of population/

family planning information in functional education programs throughout the
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developing world..." 
as a consequence of this work should not be under­
estimated. The Department has also already begun to develop a program of
con.ultant evaluation which is discussed below in Section VI of this
 
report dealing with Personnel.
 

One of the priority areas which this department is emphasizing is

the individual projects of WE to find out "what went right" and "what
 
went wrong" -­a sorz of internal summative evaluation of significant

projects which will begin to build a profile of the elements which are
 
necessary to increase the likelihood that the projects upon which WE
embarks will be successful. Such information is being fed back into
 program planning strategies to improve the data base for decision making

about WE participation and technical assistance in proposals which is
 
receives.
 

Because of the importance of the areas of concern with which the
Department of Program Development, Analysis and Evaluation will be dealing,

and the many facets of their responsibility, consideration should be given

to increasing the staff of this department by recruiting an additional

professional with ­ ertise in evaluation design. While recognizing

that the Department .,as just begun to function and already has significant

accomplishments to 
its credit, the suggestion is made because the need
for services to which the Department will be responding are likely to be
 
greater and more diverse than their present manpower can handle and many
of the different evaluational activities are of equivalently high priority.
Evaluation of the impact of the efforts and activities undertaken by

World Education should be a major thrust within the organization in the
 
future.
 

An alternative to 
the permanent full-time employment of such a
professional would be through the use of along-term consultant who could
work with the permanent staff on the design of an overall evaluation work plan
for the Department, with the assignment of priorities to diverse activities
of evaluation guidelines, procedures and checklists to be employed in each

of the activities. 
These might then be initially and/or periodically

reviewed and commented upon by a high-level evaluation specialist such
 
as James Popham, Carol Weiss, Michael Scriven or Malcolm Provus.
 

Publications and Audio-Visual
 

In the 2 years since the completion of the last WE evaluation, the
publications program has continued to expand. 
Appendix II-E gives detailed

information about the publications which have appeared during this period
as well as cumulative data for the publications program since it began in
 
1969. The principal and secondary audiences of each of these and other
 
internal publications is described in Appendix II-F.
 

At the present time, WE has about 5000 addresses on its mailing

lists; of these, approximately 80 per cent form a regular mailing list and
the remainder a special mailing list composed of trustees, AID officials,

key consultants and selected inter-agency linkages. The latter group

receives all of the WE publications whereas the former routinely receives

REPORTS but other publications only where appropriate. The mailing list

is regularly up-dated, particularly with regard to multiple, institutional
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mailings; while the list has apparently stabilized at 5000, there is
 
a deletion/addition/or change of about 200 addresses per month.
 

Most persons on the mailing list are self-selected, having been
added because they asked or because they wrote for either organizational

information or professional assistance. 
In the last 12 months, 497
 requests for specific publications were received 
(in quantities ranging from
 one to 300), 
and an additional 120 persons asked for information about
 
World Education's services.
 

As with most publications programs, it is difficult to attempt
a cost-benefit assessment or even a "cost-per-reader reached" measure

since it is not known how many readers there are of each copy mailed.

However, WE staff are aware that increasing the press run could reduce
 
costs but assurance would be needed that the expanded distribution
 
continued to reach the appropriate audience.
 

An analysis of the mailing list indicates that publications go
in larger wuantities to Asia than to any other part of the world (1290
addresses), followed in order by the U.S., Africa, Latin America, Europe,
and "others". Seventy-seven per cent of the mailing list addre3ses 
are
 overseas 
 and 72 per cent 
are in lesser developed countries. As to com­position of the mailing list in terms of professional interest, the list
is about equally divided among those whose major interest is education,
particularly adult education; those whose major concern is faraily planning,
population, or population education; and. others (rural development,

agriculture, community development). However, there is 
a rectunt trend
of increasing queries from family planners, probably in response to the Ideas
for Family Planning Educators, the so-called "Ideas Kit". 
 For example,

the International Confederation of Midwives has just ordered 130 copies

of th2 above publication.
 

In an effort to evaluate the utility for reaaers of its publications,
14E included a mailback questionnaire in its January, 1975 mailing of REPORTS.
From the data obtained, it has been possible for WE to get estimates of
whether their publications are being read 
(85 per cent of respondents

report they "always" or "usually" read WE publications received), what
the areas of interest to the readership are (respondents most often in­dicated family planning/population as one of their main areas of interest
followed by community development ani functional education), and what type
of information would be of most value to the readers (in nearly all regions
and occupational categories "coordination of functional educati-n with other
development programs - food production, family planning, health, nutrition"
 was ranked first; "introduction of family planning content into functional
education curricula" was ranked second by practitioners from the LDC's).

For more detailed information on the survey, see Appendix II-G.
 

Recently, there has been a trend in the WE publications program to
focus on materials generated in the field and 
to disseminate these widely,
rather than to generate materials at the central level. 
 Flyers have been
sent out to project officers in Asia, Afzica and Latin America inviting
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people involved in field work to submit articles on their experiences for
possible publications in REPORTS. 
 This policy change reflects a desire
to share with program practitioner.- around the world the findings from WE's
field experiences. Commensurate with this change in focus is 
a shift in
target audiences for WE publications to include not only educational
administrators and planners but also program field staff. 
Thus there is
an increasing desire to make the publications of practical use to the line
person working in the field; 
the Ideas Kit for family planning educators
is one such example; 
a similar kit on training is in the planning stage.
Determining the language level and style best suited for reaching this
group for whom English is a second language is a major concern of the
publications unit, as 
seen in the memo characterizing this target audience
 
(see Appendix II-H)..
 

Publication priorities are establiched in consultation with the
Department of Program Development, Analysis and Evaluation (DPDAE) which
also shares responsibilities for the distribution of all WE publications
and educational materials. 
 In addition to preparing the kit on trainingand its various regular periodicals, during the coming year the publicationsoffice will be revising and adapting the Ideas Kit for use in Latin America(a Spanish language version), will be preparing a monograph 
on instructional
methods, and will begin assembling materials development ideas for inclusion

in a special publication.
 

World Education project have been cited or referenced in dozens
of publications over 
the last two years., World Education publications
have received increasing and highly favorable comment and publicity from
other agencies working to 
further projects in the LDC's. 
 For example,
World Neighbors recently gave the Ideas Kit full page coverage in its pub­lication, Soundings. (See Appendix II-I) 
This type of publicity should
continue to be sought, especially for publications such as the Ideas Kit
or the Monograph series, through the newsletters and journals of 
other
organizations, particularly those organizations working in family planning
whose publications receive wide circulation, such as 
the UNFPA newletter,
or the IPPF Medical Bulletin or 
the East-West Newsletter.
 

As another way of furthering awareness of the availability of its
publications, WE should consider using the mailing lists of other agencies,
whose f6cus of interest relates 
to their own, for the purpose of circulating
a leaflet listing available materials.
 

The close wcrking relationship between the publications office and
the Department of rogram Development, Analysis and Evaluation is providing
WE with an 
excellent opportunity to disseminate the findings that are being
accumulate from WE's worldwide experiences and selected national projects.
This feedback relationship is seldom found in organizations and it has
resulted in WE being called upon by Voluntary International Technical
Assistancr(VITA) to be a resource for other private agencies (PACT) which
are trying to learn how to 
get the findings obtained from program expcriences
back into the field, and how to assess the effectiveness of these information
dissemination efforts. 
 A joint VITA/WE workshop under the auspices of
PACT is being considered for this purpose.
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In another facet of this relationship, the DPDAE is helping the
publications Office evaluate its own materials. 
For example, each Ideas
Kit contains a mailback questionnaire which is providing preliminary infor­mation about target audience response to these materials. This informal
pretesting is being conducted with the help of IPPF, UNFPA, FPIA, the
International Family Planning Project oZ the American Home Economic

Association, and the International Confederation of Midwives. 
 It would
be worthwile at this point to formalize the evaluation of this and other WE
material which have been published with a view to use in the field. That
is, the Kit should be field tested under the circumstances typical of those
for which for which it was intended to be used, i.e. mailed as 
a package

without personalized instruction as 
to how to use it, without personal
contact, etc., 
to determine to what degree it can contribute to the
improvement of educational materials and methods for family planning,
and to 
learn how it can be made even better. Current efforts would profit
from a formalized six-month follow-up survey of a representative sample
of Kit recipients to determine if there is a need for revision and to find
out if the Kit is serving its intended purpose.
 

In addition to its principal responsibility of preparing IE's
diverse publicatious, this department continues to be called upon by
other departments for editorial assistance, for the preparation of reports
and other communications materials. 
 For example, the department has been
 
involved in audio-visual productions which focus on project documentation
and institutional information. 
A list of the slide-tape presentations

which have been prepared is included in Appendis II-E. Meeting requests
for editorial assistance has less of a burden on the department than was
the case at the time of the 1973 evaluation since there has been an
increase in available staff as well as a shifting of some.responsibilities
 
to other departments.
 

Occasionally the department is called upon by other agencies to

collaborate in the publication of centain materials; a most recent case
of this was the Population Reference Bureau request to WE for assistance

in preparation of PRB's publication, Literacy and World Population (for
which WE got inadequate acknowledgement in the publication). 
At an in­ternational meeting this year, World Education was invited to participate
in discussions of a planned series of monographs directed to the "middle level
literacy worker." These monographs, to be published by the IIALM with the
assistance of UNESCO and the German Foundation, will be distributed widely
throughout the developing world. 
 If this association continues, WE should
be able to suggest ways that family planning/population content can be
 
woven into this important series of books.
 

Organization and Administration
 

One of the areas which has experienced the greatest change since the
completion of the previous evaluation has been WE organization and administ7ation.
This is reflected in changes both at the headquarters and field level, with
major consequences resulting in terms of decision-making processes and
 
patterns, and roles and responsibilities of staff as 
well as trustees.
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Further, it has contributed to a redistribution of the work load, and
improvement of staff communications and interpersonal relations. 
The

reorganization has measurably improved the functioning of the headquarters
office and its relations with the field staff, and has helped create a
system of checks and balances which has enhanced the organizations's

capacity for contributing to the development of high quality projects.
 

Page one of Appendixlll-A presents a schematic diagram of the
 
present World Education organization; page two of the same Appendix provides

details of the positions and individuals filling them.
 

As a consequence of the reorganization of World Education, the
President 
now counts on the service of two assistants, one in the area

of planning, the other in the area of operations. Creation of these

positions of Assistant to the President has reduced the work burden on

the President in these areas, and has contributed to improving communications
between and function'ng of offices within the organization. More specif­
ically, establishmenL of an Assistant for Planning has provided for wider
 
representation of WE at meetins of other organizations working in adult
education and population/family planning, has resulted in greater liaison

and information sharing with other entities working in the field, and has

allowed for improved long-range fiscal and program planning; 
establishment

of an Assistant for Operations has resulted in a more systeratic and

effective monitoring of contracts with a view to compliance with contract
requirements, has provided for monitoring of the budget and financial

accounting system, monitoring of the legal and tax requirements of the

organization as a non-profit corporation, and has resulted in the
 
introduction of many management practices which have streamlined the operation

of the organization and improved communications.
 

For example, the institutionalization of such internal communication
procedures as 
the daily bulletin (listing important correspondence received),

the "chron" file (weekly correspondence sent), the quarterly activities
 
report and the quarterly activities summary, all help keep staff thoroughly

informed and abreast of developments which are taking place throughout

the organization germane to their own responsibilities. Distribution of the
quarterly activitie3 summary to field staff and 
trustees is yet another
 way in which communication between headquarters and field staff and trustees
is yet another way in which communication between headquarters and field
staff and trustees has been improved, thereby allowing both to become
 
more involved in decision-making.
 

The 1973 Evaluation pointed to the need to keep board members in­formed of prcgram developments and involved in policy changes, and it was

further suggested that additional or replacement board members be sought

who could make substantive contributions in such specialized areas as family
planning, health education, and evaluation, or who could assist in building

the organizational links World Education seeks with various national and

international agencies, or who could assist WE in broadening the base of

financial support. 
AppendiS 1I-B, a listing of new trustees, provides

ample evidence of the type of responsiveness which this organization
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demonstrates toward such suggestions aimed at improving its operational
 
effectiveness.
 

Not only has the collective breadth and depth of experience and
 
expertise represented on the Board of Trustees been increaded through

recruitment and replacement in recent years, a concerted effort has been
 
made to make good use of this trustee resource by increasingly drawing
 
upon them for opinions and engaging them in program and policy review.
 
The trustee/staff committee system has been expended with trustee assignments

based on their areas of specialization and experience (see Appendix IIi-C
 
for listing of committees and assignments). Regional program committees
 
for the several geographica regions regularly meet to review program

developments and to provide feedback to the staff via resoluations of the
 
Executive Committee. Committee recommendations and influence can be
 
found in many of the program areas, and their interventions will be found
 
in the forthcoming regional program strategy papers which are currently

undergoing revision. Another example of trustee participation is the annual
 
program planning and budgeting process meeting at Seaburv House, a three
 
day gathering of field and central staff with trustees and selected con­
sultants to review developments and establish the program trajectory for
 
the coming year. Efforts are being made to put planning on a two-year

projection, therby allowing for improved fiscal planning as well.
 

Roles and responsibilities of central versus field staff have
 
greatly clarified as a result of the undertaken re-organization. At
 
the central level, the Office of Regional Program Coordination has been
 
established to provide the most direct link between headquarters and field
 
staff. 
 In addition, a new staffing pattern has been introduced which
 
provides for regional representatives to be located in field positions

in Africa, Asia and Latin America. These regional regional representatives

have greater autonomy, authority and responsibility than exist in the former
 
system of regional program officers. As described elsewhere in this report,

this combination of central and field level staff, in collaboration with
 
the DPAD.AE, has begun the implementation of a standardized procedure for
 
proposal development and review which will provide additional assurance that
 
contemplaied and projects fit within regional program strategies and need.
 

As has been noted, this reorganization has contributed to major

changes in decision-making processes and patterns. No longer is decision­
making "centralized in the person of the president" as was reported in the
 
1973 evaluation; with the decentralization of functions and responsibilities,
 
decision-making is shared among staff and trustees.
 

An additional reflection of WE's desire to maintain and/or improve

its performance and vitality, a "self-study" was undertaken with the help

of a consultant in February-March of 1975 as a step in the process of
 
organizational development to improve organization functioning. 
This
 
step has helped to forestall the undersirable consequences of rapid growth

of which the previous evaluation and expressed concern, and has allowed
 
the organization to grow without becoming bureaucratically rigid and
 
impersonal, thus sustaining and nurturing the dynamism and high level
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of staff dedication and morale which the previous evaluation had found
to pervade the agency at all levels. 
 The "self-study" has further
contributed to 
improving communications and working relations between
staff members which can only better the effectiveness of program operations.
 

In addition, the study resulted in the formation of three ad-hoc
committees ­ on goals, on long-range funding, and 
on roles and responsibilities
of trustees; the activities of the first of these committees is reflected
in the recently adopted World Education goals statement found elsewhere
in this report. 
A permanent part-time development person has been
employed at the suggestion of the long-range funding committee, and the
trustee roles committee has been in part responsibile for the increasing
participation and presence of 
trustees which is felt throughout the or­ganization. 
Another outcome of the study has been the redefinition and
clarification of the job descriptions of the professional staff, 
a further
contribution to 
improving communication and organizational functioning.
 

In conclusion, it 
can be said that World Education's administration
and organization has come a long way from the time that AID entered into
its first contract with the institution, and 
that in a relatively brief
period has grown to be a very professionally managed operation in which major
improvements in program management have been institutLd in recent years.
Of equal importance is the fact that 
the organization has adopted policies
and procedures which tend to 
identify incipient problem areas, thereby
p-oviding opportunity for early corrections and adjustments. The organization
is to be commended for its responsiveness to 
thoughtful suggestions and
recommendations as witnessed in the actions which followed upon the com­pletion of the 1973 evaluation. 
This clearly is not an organization which
resists the notion that it has nothing to 
learn while in the process of
 
teaching others.
 



- 31 -


IV. BUDGET AND FINANCE
 

The World Education budget, not including rupee funds utilized in
 
1970-71,, has grown 8-fold between FY1970 and/FY1976 (See Figure IV-l.) While the
 
annual budget has nearly provided by AID source has been declining. Figure
 
IV-2 shows this trend; the portion of the annual budget which come from
 
ucn-AID sources nearly trebled between FY1973 and FY1975. AID/Population
 
funds, which accounted for 89 percent of the budget in 1973, will account
 
for only 48.2 percent of the budget in 1976. Commensurate with the growth
 
in annual budget and decline in the relative portion coming from AID between
 
FY1973 and FY1977, there has been an increase in the amount of income from
 
non-governmental sources during the same period. Figure IV-3 indicates
 
that come from non-governmental sources has nearly doubled during this
 
four year period. With the hiring of a permanent part-time development
 
officer in late 1975, this trend should become even more accentuated in the
 
future.
 

Table IV-l givea a budget summary for the current fiscal year. By
 
contrast with a similar budget summary for 1973-1974 included in the
 
previous evaluation report, one notes an increasing degree of diversification
 
of funding sources, with increasing amounts of money being given to field
 
project research and evaluation through the Department of Program Development,

Analysis and Evaluation, and with lesser amounts going to consultant services.
 

In spite of this growth in size of both the organization and its
 
operating budget, the administrative costs have been held at an incredibly
 
low level, averaging less than 10 percent over the last three years. While AID
 
overhead, the base on which this is calculated, is composed principally
 
of staff salaries and thus gives a somewhat distorted picture of the highly
 
efficient, highly cost-conscious, bperation which World Education in fact
 
is. In addition to being highly cost-conscious, World Education has been
 
extremely conscientious in its money management. In all of the AID audits
 
conducted since 1970, no expense has been disallowed, and no mismanagement
 
of any kind has been encountered.
 

Recently, a financial accounting system recommended by Price Waterhouse
 
was installed; this system allows up-to-date information on all accounts
 
to be obtained very quickly and easily. As a result, financial management
 
and planning of operational programs has been tremendously improved. Trustee
 
committees and regional field staff are provided with a Quarterly Financial
 
Summary which indicates the status of all perinent accounts, with a further
 
breakdown by budget category. With this system, each field representative
 
can get current data on project funds available by line item and can
 
therefore make better judgments about program progress and need. The
 
installation of this financial management system is one more example

of the way in which World Education has become professionalized in recent
 
years.
 

If one were to look for the "critical competitors" of World Education,
 
one would find few, and none which operate at the cost-efficient level of
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this organization. For example, considering the possibility of obtaining
 
similar services from a university contrac%, one would have to anticipate
 
an overhead level ranging from 50 to 100 *ercent of 
the total program budget,
 
not merely staff salaries. Using the lowir figure, one can estimate that
 
for FY1975, it would have cost AID $1,019,553 for the service obtained
 
from World Education at a cost of $755,274, a savings of more than a
 
quarter million dollars. Other estimatds are, of course, possible, but
 
the fact remains that World Education is a highly cost-efficient organization.
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Figure=-1: Growth in World 	Education's Annual Budget (all sources, public and private)
 
Fiscal Years 1970- 1976
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Figure IV-2- Percentages of World Education Revenue by Source: AID and Non-AID 
Fiscal Years 1973-1977 

o 
0 

o 
0 
C 

00 

-­ 0r.. 

0 CN 

,-,., 

0
C 
0-or, 

100 __ 

* .C 

, 

. 

~-

0 

o" o ...... 

.... 

0 

oog 
0 

CD¢, 

' 

I.. 

;4.. 

0 

u0 

75 .... 

.... CD 

..-

CC 

0 

o- 50C ....... 
.... C 

0 

o 
LU 

:::...... 

LU 

" .... *.... 0...:0.. 

250_...,0:0......0... 

N ... 

.... 
....-

c:C 

::. 
twlr ... :' 

::N: :1""...L tA . 

1973 1974 1975 1976 1977* 

Fiscal Year 

Y 

[ 

= NON-AID SOURCES 

AID/Population SOURCES 

=AID SOURCES 

(non-population) 

*Budget Projection
*Estimated as of 5/20/76 



- 35 ­

FigureM-3: Growth in Income From Nongovernmental Sources 
Fiscal Years 1973- 1976 
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V. PERSONNEL
 

Headquartero and Regional Program Staff
 

World Education has continued during the past two years to 
exper­
ience the type of rapid growth upon which the previous evaluators commented.

Since 1973, seven new professional staff members have been employed,

principally to improve geographic coverage of regional field programs and
 to intensity and improve WE's capacity for program analysis and evaluation,

and three new support staff positions have been added, bringing World

Education's field and central professional staff level to 20 with a
 
support staff of 11 
(including permanent part-time positions).
 

Since 1973, the following staff expansion has taken place (by
 

department): 

Office of the President
 

3 new positions *Ann Micou 
Assistant to the President for Planning 1974 
Doran Bernard 
Assistant to the President for Operations 1975 
Arlys Warfield 
Development Officer 

Program Offices 

2 new positions *Catherine Crone 
Director, Department of Program Development, Analysis, 
and Evaluation 1974 
Sean Tate 
Research and Development Associate DPDAE 1975 

Regional Offices 

4 new positions **Jasperdean Kobes-Regional Representative-Africa 
Louis J. Setti 
Lawrence Suhm 

-Regional Representative-Asia 
-Regional Representative-Latin America 

J. Giron-Toledo -Program Officer-Latin America 

*Position created in 1974 
**Kobes is 1st full time Regional Representative in Africa
 

The recruitment of new staff has brought with it au augmentation

and diversification of skills to an organization which already counted on
 
a highly qualified staff. Among the competencies of newly acquired staff
 are specialists in evaluation, family planning education, adult education,

and program administration. At the present time, of the 13 
professional

staff members whose responsibilities include field work outside the USA,
five have doctoral degrees or are candidates for the degree, and seven

others have academic qualifications at or above the Master's level. All
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have 
 had overseas work experiences, including four through the Peace
Corps, and have lived overseas for an average of five years. 
Thirteen of
the professional staff have command of at least one foreign language,

and nine of these have two 
or more foreign languages.
 

Though the previous evaluation expressed concern for the possible
consequences of continued expansion for the organization, the growth ii
personnel which has occurred in the last two years has been in no way de­trimental and in fact has contributed to World Education's potential for
meeting the ever-increasing demand for technical assistance in educational

and family planning programs which it has experienced.
 

While greater staff participation in decision making has contributed
markedly to staff morale, so has the increase in salary levels which
 
were introduced as a result of the earlier evaluation. Clerk/typist

salaries now range from $8,700 to 
$12,000 per year-increases of over
50 per cent as 
compared with previous figures--while professional staff
salaries range from $12,000 to $24,000. 
 In addition, staff fringe

benefits have been notably improved as a result of a survey of similar
non-profit institutions undertaken to determine their policies in this
matter. 
Staff now receives major medical coverage, increased vacation
 
time, and participation in an annuity program.
 

As a consequence of the improvements in pay and other working con­ditions, staff turnover has decreased in recent years,, resulting in an
organizational maturation which is beginning to be reflected in program

performance and effectiveness. Inaluding new positions which have been

created since 1973, 
one finds staff tenure of longevity figures of the
following order: as of November 1,1975, 29 per cent of the staff have
been at WE for less than one year, 19 per cent for less than two years,
and 52 per cent have more than two years service. These compare with 45
 per cent, 30 per cent, and 25 per cent. respectively at the time of the 1973
report. These contrasting figure dramatize the fact that World Education
is undergoing a real maturation process by retaining staff and by building
on the accumulation of experience which this makes possible. 
While no staff
 
turnover would have stultifying effects on an organization, one can
appreciate the performance improvements which accrue from staff stablization
of the 
type which World Education has attained. 
Growth in accumulated
experience and judgement which can only come with staff stabilization should
 
follow from the above circumstances.
 

In recent months a policy of "pre-servie" training has been in­stituted which provides for a period of orientation to headquarters operations
and organizational procedures for all personnel assuming field assignments,
yet another step designed to facilitate agency functioning and to clarify
roles and responsibilities. 
This step will assure continuity in program
monitoring and management, as well as provide new employees with insight
about the organization's philosophy and approach to 
functional adult

Education. A. "in-service" training program for the professional staffhas been started in the form of a Spanish language course, and other ways
of providing for professional and tupport staff development in areas directly

related to their program responsibilities, such as 
through released time
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for educational advancement or participation in seminars, conferences, and
workshops, are being studied.
 

The Director of Personnel and Office Administration has been active
in efforts to improve the functioning and working relations of the head­quarters office. 
 In addition to surveying similar non-profit agencies
regarding their employee benefit policies discussed above, she is credited
with the creation of an Internal Staff Committee to bring employee
grievances to the attention of the administration and/or to work out
 
solutions for these.
 

In spite of the major improvements in pay scales which have occurred
in the past two years, there is 
a need for further improvements so as to
assure the current trends in staff stabilization. 
It would be impossible
for World Education to recruit denovo a staff of the calibre, dedication
and experience of the present 
one at the salary levels which are presently
being paid. The difficulty of achieving this increase under current budget
constraints is fully acknowledged, but efforts along these lines must
be undertaken. 
While the range of professional salaries appears adequate,
it is somewhat deceptive in that opportunitLes for promotion are few in
a small organization and furthermore the highest salaries are paid to field
staff while more modest salaries (with a median of about $16,000) are paid
to headquarters personnel who reside where costs-of-living are greatest.
Even if salary increases 
across the boards cannot be achieved, there is
a definite need to 
amelorate this salary disparity before it has demoraliz­
ing effect on staff performance.
 

Another area of personnel policy which needs study and possible
reformulation relates to staff recruitment. 
While the experience of the
organization to date in this regard is 
one of very good fortune, due,
in part, as the 1973 evaluation noted, 
to be ability of the president
of WE to attract good people, it would seem advisable at this point 
to
institute a formal procedure of recruitment similar to that employed by
universities--wide announcement of position openings, preliminary committee
review of applicant qualifications, interviews with selected candidates,
followed by final selection. 
!'-Thle this sort of procedure has been
employed in one or more cases 
of staff recruitment at WE, the benefits to
the organization of formalizing it will be even greater in the future
when it may not be possible to rely on a more personalized selection process.
Further, it minimizes the kind of "in-breeding" of thinking and orientation
which can have a stultifying effect on a small institution such as WE,
and equally importantly, it goes a long way toward assuring that the
best possible candidate will be recruited.
 

Consultants
 

WE continues to rely on the use of consultants to meet the needs
of its 
technical assistance work, especially when special competencies or
language skills are 
required. However, with the advent of the regional
representative system, there has been a tendency for reliance on consultants
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to deminish, especially with regard to project development exploration and
 
country analysis. Figure IV-I illustrates the nature of this shift. This
 
change has helped 'WE to become oriented toward a systematic strategy for
 
program planning, with an effort to achieve long-range perspectives and
 
goals. Further, it has encouraged the development of some uniformity in
 
decision making criteria which will prove beneficial in the process of
 
project selection, as discussed elsewhere in this report.
 

Regional representatives and their assisting staff apparently 
work well in the "consulting" role also; for example host country agency 
staff of the WE project in Colombia report that the regional representative 

provided consultation service equal to or better than other consultants
 
who work on the project, as reflection of his high qualifications and pro­
fessional competencies. Another example is the regionally recruited consultant
 
who was so highly regarded and praised by Ecuadorian participants in the WE
 
training workshop is now a full-time staff member in the Latin America regional
 
program field office.
 

World Education has made a special effort to identify consultant
 
resources who are local to the region in which their services are needed,
 
thereby reducing consultant costs, and improving the likelihood of cultural
 
undertanding and language communication. On its curruntly active consultant
 
roster there are 75 persons of whom 42 are U.S. citizens and 33 are other
 
nationalities. Of these, 24 have experience and/or specialization in family
 
life planning and consultants with this type of background are increasingly
 
being relied on in World Education projects; during FY1975 over half of the
 
consultant contracted in the non-U.S. prdgrams had among their qualifications
 
expertise in family planning and related health areas. This trend is certainly
 
to be encouraged, and WE should continue to add individuals to its consultant
 
roster whs have an even greater depth of experience and professional preparation
 
in this area.
 

In an effort to better the quality and effectiveness of its con­
sultant services, WE has initiated a formal program of consultant service 
evaluation in which each consultant will be evaluated by WE staff (e.g. 
field representatives) as well as by host country agency staff with whom 
the consultant has worked. This is just one of the many important activities 
which the Department of Program Development, Analysis and Evaluation has
 

embarked upon since its creation this year, and it should go far toward
 
assuring that WE obtains the highest quality consultants possible.
 

Interns
 

Interns, usually graduate students, who are interested in pursuing
 
a career in the educational aspects of development, work from time to time
 
in various departments of World Education. While of benefit to WE as a
 
source of inexpensive manpower, the aim of the program is to provide the
 
interns with a practical learning experience, and for World Education to
 
gain their assistance and be expose to new outlooks and ideas which they
 
may provide.
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FigureV-i: Trends in Manpower Utilization: Man-days of Staff vs.
 
Consultant Technical Assistance Inputs by Fiscal Year. 1974- 1976*
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Interns may, or may not, receive a stipend. They are not considered

employees of World Education and are not entitled to 
regular employee benefits.

They are not required to keep time sheets or to follow regualr office hours.
 

Guidelines have recently been drawn up to clarify intern recruitment

procedures and to specify staff responsibilities regarding their supervision.

Interns are recruited only to meet a specific program need that has been
 
previously identified and for which a job decription can be drawn up.
 

While the interns which have been used 
to date have come from a large
number of institutions and from diversified background, there has been no effort
 
to recruit students whose specialization focuses on population/family planning
or family life planning. WE shouli investigate the possibility of using young

graduates in population/family planning whose services can be obtained at
 
minimal cost to the organization through the Frederickson Fellowship or

UOIP program developed by the AID Population Office. Such individuals would

be suited for longer term overseas assignments, and might contribute substantially
 
to project implementaticn.
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FIELD SITE REPORTS
 

Introduction
 

This report is based on field-site visits between October 17 and

November 1, 1975 to World Education projects in Latin America and field­
site visits between July 1 and 24, 1976 to World Education projects in
 
Africa and Asia. All projects visited have been funded by the United
 
States Agency for International Development Office of Population under
 
its contract AID/csd 3280 and/nr throiiqh task-orders. The countries
 
visited included Colombia and Ecuador in the Latin America region,

Ghana and Ethiopia in the Africa region, and Thailand, Indonesia, and
 
the Philippines in the Asia region. 
Given the brevity of the visit to
 
e.ch country, the evaluator chose to focus on qualitative dimensions of
 
program development and implementation and, to the extent possible, program

impact, with less emphasis on the quantitative dimensions which 1) 
are
 
available through the contractor from program managers, and 2) could not
 
be validatad in any systematic and therefore meaningful way during the
 
brief site visits. Clearly, the most important benefit from site visitss
 
of the type scheduled was the opportunity to see the program in aztion,
 
to question the personnel responsible for implementing it, and to talk
 
to individuals who have been intended recipients and/or impacted by
 
the program efforts.
 

All interviews outside of Latin America which were undertaken at
 
the village or field-site level required the assistance of an interpreter,

and therefore findings reported are dependent on the adequacy of the trans­
lation of both the question asked and the answer given. Interviews with
 
the central level staff were conducted in English or Spanish without the
 
assistance of an interpreter.
 

In addition to prior background documentation on each project

supplied to the evaluator by the contractor, initial briefings were con­
ducted to provide an overviLew, materials re.iew, and status report of the
 
development of the program at the national level. 
 As quickly as possible

and feasible, where appropriate, the visists shifted to 
the field where
 
it w-ould be possible to see the program being undertaken by personnel

trained under program auspices and to interview participants.
 

Questioning of implementing personnel tended to focus on 
the
 
nature of their contact with the national implementing organization
 
(Ministry, or other), 
the kind of training which they had received to
 prepare them for their tasks in adult education (including family planning/

family life education) and their opinions about the adequacy of that
 
training (including strengths and weaknesses), and then focussed on
 
their feelings about dealing with family planning concepts and content
 
as part of their adult education work.
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Interviews with participants, always conducted in groups, tended
 
to become increasingly iocussed in the course of the interview, beginning

with why they had come to the classes, what they thought they had gotten
 
or were getting out of it, what they liked best (and least) about the
 
classes, what specific things they were doing differently as a result

of attending the classes (or what community changes has come about as
 
a result of persons who had attended the classes getting together to
 
work on a community problem), and finally, if it hadn't been brought

up by this point, did they remember discussing family planning in the
 
calsses, what did they remember about it, how did they feel about family

planning, had they talked with anyone about it, how they talked with
 
anyone about it as a result of discussing it in the classes. At the
 
discretion of my host/interpreter, I tried to get information about
 
the adoption of practice among participants through such indirect
 
questioning as "Do you know if any of your classmates had begun practicing

family planning as 
a result of learning about it in the adult education
 
parogram?" Direct questioning of participnnts about their family planning

practic2s was considered too sensitive to be undertaken in the group
 
setting.
 

Many caveats must be stated about the findings which are generated

from visits of the type under consideration, as well as the information­
gathering approach which was used. 
 A site-visitor is to some extent
 
at the mercy of his hosts with regard to what he is shown; with some
 
prior knowledge, he may ask to see specific program elements in specific

locations but recognition of the time constraints makes one reluctant
 
to be too insistent about what one is shown since selected alternatives
 
may be logistically impracticable. Hosts may take advantage of this by

showing the visitor only the most successful program elements or p'ogram

implementation sites. It is the evaluator's belief, however, that the
 
host nationals in each country made no 
effort to conceal any elements
 
of their programs. Rather, it is the candor with which they openly

replied to all of the evaluator's questions which should be noted.
 

In addition to no, being able to "place" the sites visited and

the performance of personnel observed into some sort of qualitative per­
spective in terms of the whole program, the site visitor is unable to

ascertain the representativeness of participants whom he interviews.
 
Further, group interviewing is subject to flaws 
as well as benefits, and
 
findings generated in this manner should be considered exploratory

tentative, to be followed-up (if deemed worthwhile) by more systematic

individual interviewing. For example, when one participant speaks

strongly in favor of family planning st the outset, it is less likely

that a less extroverted person whose views toward family planning are less

favorable will speak against it in the group setting. 
 Hence, the information
 
upon which this report is based lacks the empirical rigor that a more
 
thoroughgoing evaluation would provide.
 

rh addition to looking at the specific characteristics of each

project, an effort has been made to assess the quality of the project

imputs provided by World Education to determine if that organization is
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providing the kind of assistance which will lead to individual program

improvements as well as contribution to the available knowledge about

the development and implementation of adult education programs elsewhere.
That is, has the groundwork been laid in each project for the possibility

of learning from that experience: 
 have baseline data been gathered, data
collection procedure established, project chronciling by WE personnel

on-going, post-program measurements taken regarding learning gains,

attitude changes, behavioral changes, etc.
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GENERAL CONCLUSIONS FROM FIELD SITE VISITS
 

The following are general conclusions made on the basis of obser­
vations of World Education projects in seven countries. This attempts
 
to bring together the main findings, strengths and weaknesses, trends
 
and related points in order to give systhesized view of the projects

and of World Education's contributions to their development. Any such
 
data compression process runs the risk of giving the reader an overly

simplified, incomplete and, to some extent, unrealistic picture of
 
complex situations and project histories; it is nonetheless an essential
 
element of the evaluation process. From the outset, it should be noted
 
that this report emphasizes the family planning/population aspects of
 
the adult education work in which World Education is engaged and does
 
not attempt to address or 
examine the many other facets of the educational
 
programs which could be considered. While it would be impossible to
 
focus solely on the family planning/population content without looking
 
at such things as the organizational capacity and capability for rendering

technical assistance, no effort was made to determine the program effects
 
on 
literacy and numeracy skills of program participants, not of the
 
influences which class discussions on other content areas may have had
 
among participants.
 

Technical Assistance Capability
 

World Education is widely praised by the personnel of the host
 
national organization with which it worls for its sincere effort to work
 
cooperatively with the host national agencies rather than attempting to
 
impose itself upon them. However, ITE was recognized to be the source
 
of many of the inncvative ideas which had been incorporated in the
 
various programs, as well as having fostered the networking of the
 
different adult education programs so that each could gain from the
 
experience of the others. 
 In addition, World Education flexibility in
 
program response and encourage of experimentation and innovation were
 
frequently cited as 
among the agency's important contributions and
 
operational characteristics. Though not all of the consultants were
 
considered highly useful, by and large the technical assistance which
 
WE had provided through either consultants or regualr staff was favorably

rated by project personnel. Finally, World Education was commended for
 
their reliance on and their contribution to the development of local
 
personnel and local resources.
 

As noted in the section of this report which deals with the head­
quarters operation of World Education, there appears to be continuing

improvements in organizational and program operations over time. For
 
example, there is evidence of better program monitoring in the Africa
 
region established through the hiring of a regional representative; there
 
is evidence of improved project evaluation designs and procedures in
 
recent phases of projects, due to the contributions of the Department

of Program Development, Analysis and Evaluation and more attention
 
to this problem by the organizations; there is evidence that recently
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utilized consultants are providing more useful prject inputs than those
 
used in previous years and, through the newly developed consultant

evaluation process at World Education, it can be expected that the quality

of future consultations will be further improved.
 

There is reason for continuing concern about the ways in which
project proposals are developed with WE assistance. As was the case with
the Colombia project for instance, there is 
reason to believe that the
Indonesia project was not well rooted in the host national agency where it
 was to be implemented; as in Colombia, the original proposal was never

written or even translated into the local language.* Since neither the
Latin America projects (Colombia and Ecuador) nor the Indonesia project
were very successful, and none was originally prepared in the local

language, this issue should be given consideration in future WE project

development efforts. 
 It is less likely that projects will achieve their
objectices if those objectives are suggested by outsiders than by the
nationals who will develop the program. 
However, *(The new OPG developed

by World Education in conjunction with Indonesian host nationals was

originally written in Indonesran and later translated.)
 

ImDact on the Rural Poor
 

The principal target population of the seven World Education projects
visited is the rural poor; it is the exclusive target of the project in
Colombia,Ghana, Indonesia and the Philipnines,and the major target of
the projects in Ecuador, Ethiopia, and Thailand. All of the curriculum

materials (with the exception of some of the Skills Training materials
being developed in the Thai project) which have been developed in each
of the projects is oriented toward the needs of the rural, agriculturally­
based populations of the communities in which the projects are implemented.

In all instaces, the materials attempt to nuture problem-analytic and
problem-solving skills among the participants and to develop interdependence

among participants for dealing with community problems. 
The development

of a well building project in Lumamine, Ethiopia is an example of the
type of outcome sought through the functional education process.
 

!mDact on 
Female Poulations
 

The projects in Ethiopia and the Philippines have predominantly

female enrollment (72% and 56% respectively) while the projects in Thailand
and Indonesia have experienced a predominantly male enrollment (60% male

in each). nata from Colombia were not precise. 
 Fnrollment data from the
Ghana project were still unavailable. (In Ecuador, enrollment does not apply.)
In both the Ethiooia and Philioines projects, there was 
clear evidence

that spin-off projects of the adult education classes were cont7-huting to
the self-esteem of the women involved. 
 In Ethiopia, women have ceveloped

cooperatives of various types (either marketing or production), have workdd
together in efforts to improve their condition, and in the process have
developed a strong sense of mutal support and concern. 
in the Philippines,
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a spin-off project has been the establishment by the women of buying clubs
 
(similar to cooperative markets in tlhe U.S.) in which a person buys a
 
share and become part-owner of a small roadside store that sells basic
 
commoditiesat bargin prices. So far, indications are good that the
 
buying clubs are viable, progitable, and contribute to savings in the
 
cost of food for the communities where they operate.
 

Pooulation/Family Planning Content
 

World Education projects differ in the amount and nature of family
 
planning/population information which they contain. 
All projects go
 
beyond mere"population awareness" 
 and cover some of the issues relating
 
to the "why" of family planning --maternal and child health, national
 
development, etc.--as well as information on how and where to obtain
 
family planning services. The projects in Ethiopia and Ghana deal with
 
more specific topics such as contraceptive methods and instruction on
 
contraceptive use. In Thailand and the Philippines, more specific coverage
 
of contraceptive methods was 
considered culturally unacceptable for the
 
basic adult education programs although contraceptive methods instruction
 
is to be included in the Life Experience curriculum of the Skills
 
Training program in Thailand.
 

Population/family planning imoacts: qualitative
 

The programs in Thailand, Ethiopia and the Philippines are un­
doubtedly having some impact on knowledge and attitudes toward family
 
planning and it appears that 
they are having impact on the adoption of
 
contraceptive practice as well. Evidence from Colombia and Ecuador did
 
not indicate impact. 
 The Ghana project has just begun the field implementation
 
phasw and it is 
therefore too early to have had impact. No participants
 
in the Indonesia project were interviewed so no comments can be made
 
on this point (see "Program coverage" below). The extent to which these
 
impacts are occurring and the extent to which participants are changing
 
in attitude and practive will be better known in the 
near future as the
 
improvements in program evaluation processes which have been brought about
 
with World Education technical assistance begin to generate data. This
 
is one example of the way in which recent improvements in the professional
 
competence at World Education is contributing to program improvements in
 
the field.
 

Project coverage
 

This section is basically a statement of the number of persons which
 
the pilot, demonstration pcojects in each of the countries have reached.
 
Because they are pilot projects, their actval coverage does not indicate
 
their potential. Exact figures vary, depending on 
the source, even
 
within programs, so round figures are presented here. The Thailand
 
project has the largest coverage with an enrollment to 1976 of 20,,O0
 
in the basic literacy project, and an additional enrollment of 8-10,00
 
anticipated for calendar 1976. The Philippines project had enrolled
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2000 in the functional literacy classes by the end of calendar 1974

but a larger number than this were reached with. family planning infor­mation through other training programs Csee Philippine report for details),The Ethiopia project reached about 350 learners in the first year of
operation and anticipates reaching an additional 2000 during the currentfunding period. The Indonesia project reached approximately 200 persons
duing the year of task order funding. The Ghana project anticipates

reaching over 550 learners in the first cycle of classes which have just
gotten under way. 
Precise Data from Colombia and Ecuador could not be
 
obtained.
 

Project potential: viability and expansion
 

Variations in the placement of projects within host national

institutions contributes significangly to their potential for expansion and
 coverage of larger population. 
It will also contribute significantly to

the question of their viability at such time at World Education funding

is termi.nated.
 

The Thailand project is definitely permanent and now almost

totally reliant on local funding, which in recent years has been increasing
and well above the current level of $4 million in the coming year. The
Ghana project is well located for potential expansion and population

coverage within the Ministry of Labor, Social Development, and Cooperatives.
Whether it will take hold there will depend, in large part, 
on the success

which the program experiences in the implementation phase.
 

The project in Ethiopia is being operated by a pribate, non-profit,
voluntary organization which continues to 
enjoy good relations with the
revolutionary government 
It which has not, to date, established formal
relations with any government agency which might adopt the model which

has been developed and thereby assume responsibility for its expansion;
lack of linkage development is intentional at this point. Thus, for the
 
present, the Ethiooia project is almost entirely dependent on WE funds for
its continuation. 
However, through its advisory committee, the project
has established connections with cooperating government agencies and the
Ethiopian program personnel are continuing to explore the ways in which
the model pilotproject can have impact on 
the new government's development
 
efforts.
 

The project in Indonesia was located in an institution with high
potential but which didn't prove to have the performance capability

anticipated at the time the project was 
initiated. The selection of the

instituiton was principally based on the potential for having broad
 
coverage, as well as 
the fact that it was the historically significant
government agency working in the field of non-formal education. 
 In spite
of the weaknesses of the project, it is likely that it may make a signi­ficant and critical contribution to 
the development of a multi-million

dollar Indonesian proposal for non-formal adult education currently

being submitted to the World Bank. 
 If this proceeds as anticipated, the
 



- 50 ­

impact of the World Education project cannot be considered insignificant.

WE is presently developing an OPG to strengthen the training center in
 
anticipation of the World Bank Project.
 

The project in the Philippines 
is located in a private, non-profit

organization which, historically, has had greater impact in Nveva Ecija

province where its training center is located than in 
the rural areas
 
generally. The organization existed prior to 
the World Education project

and has sufficient financial stability 
to continue without World Education
 
funding. Within this organization, the impact of the World Education

priject has been very significant, one 
result of which is the permeation
 
of 11 of th. center's training programs with population and family
planning information. This will undoubtedly continue to be a central
aspect of the training center's work.
 

The project in Colombia will probably continue within the host
 
national organization but in modified form and with much diminished
 
emphasis. 
The project is Ecuador terminated when World Education funds
 
had been expended.
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WORLD EDUCATION PROJECT: 	 COLO~mIA 

HOST COUNTRY AGENCY: 	 ACCION CULTURAL POPULAR (ACPO)
 
(Trans: POPULAR CULTURAL ACTION)
 

PURPOSE: 
 Development of an 
integrated educational approach
 
to responsible parenthood and fa.mily planning in
 
Colombia
 

DURATION: 
 July 1,1973-December 31,1974
 
Amended to terminate on June 30,1975
 

AMOUNT: 
 $142,037
 
WORLD EDUCATION COST: $52,003
 
COLOMBIA SUB-CONTRACT: $90,034
 

EXECUTIVE SUMMARY 

Accion Cultural Popular (ACPO), a Colombia educational organization

which utilizes combined mass-media and interpersonal approaches in its
 
programs of functional, integrated adult education, wanted to 
incorporate

content on 
family life education and responsible parenthood or, as ACPO

refers 
to it, responsible procreation, into its on-going programs.
 

To achieve this, 
a project was devised in collaboration with World
 
Education which would analyze existing eaucational materials produced

and utilized by ACPO to determine which family life planning topics or
 
concepts not presently included needed to be added and/or modified,

and where these 
new materials could be best incorporated. Further, the
 
project was to 
rely heavily on feedback from learners to assure the

clarity, understanding, and salience of messages in terms of the learner's
 
need and desire for information; it is this 
"field testing" or "pre-testing"

of educational materials with built in feedback from the target audiences
 
for materials refinement that is an essential feature referred to 
at

several points in the project papers. Community leaders, trained at

ACPO's Leadership Training Institutes, who serve as teachers -t the

community level in ACPO's radiophonic schools, were to be given special

training on an experimental basis to prepare them to deal with family life

education materials and concepts. 
Finally, a major evaluation of the family

life educational programs executed under the aegis of this project was
 
to be undertaken to determine what impact, if any, they had had with

intended audiences with regard to 
knowledge and attitudes about responsible

procreation. 
Measurement of family planning adoption was the experimentation

with recently acquired mobile printing units to 
increase the degree of learner
 
participation in the development and production of family life planning

learning materials for his own use.
 

As the World Education regional representative for Latin America
 
observed in his final evaluation of this project,
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The effort to incorporate responsible parenthood education into

its ongoing educational program was a new and often times con­
troversial effort. Since not all of ACPO's administrative and
 
program departments were directly involved in the design of the
 
project, its purposes and methods were not well understood
 
by those responsible for carrying out the project or implementing
 
its recommendations. As a Church-related institution, chartered
 
under Colombia law, the project was hampered by the variety

of perceptions and suspicions as to the relationship of the
 
project to family planning--and birth control. Shifting, and
 
sometimes vague governmental policies, also influenced the
 
degree of intensity with which the project could move towards
 
its objectives.
 

From the outset, the project suffered from difficulties which, in
 
many cases, were beyond the rightful accountability and influence of World
 
Education. Changes in personnel, shifts in responsibilities, delays in
 
phase completion, completing demands for staff time, are problem of the
 
host national agency which fit this category.
 

However, problem areas for the project such as weaknesses in for­
mulation of the program and its resultant failure to become integrated

in the organization, or over-reliance by World Education on short-term
 
consultants in project development, are problems in which World Education
 
does have some responsibility. Action has been taken in WE to deal with
 
the latter type problem, and other major changes in the management and
 
operations of the organization, including decision making about project

involvement, have occurred since t1
 e decisions regarding involvement with
 
ACPO in a family life education project were made and it is unlikely that
 
a similar decision would be reached today.
 

BACKGROUND
 

This World Education project was undertaken with a private Colombia
 
Institution, Accion Cultural Pooular (ACPO), for the purpose of developing
 
an integrated educational approach to responsible parenthood and family

plainning in Colombia. Specifically, the objectives of the project included:
 
1) development of new educational materials; 2) training personnel in their
 
use and in the acquisition of new roles as communicators; and 3) designing
 
new methodologies to reach the rural adult population of Colombia "in order
 
to create in that audience favorable attitudes leading to decisions and
 
action for responsibile parenthood and family planning".
 

Coincident with the undertaking of the World Education project in
 
family life educational, ACPO embarked upon a "responsible procreation
 
campaign" financed with FPIA funds. 
 The two projects were purportedly

differentiated by the fact that one had an educational thrust (World Education)

whereas the other tended to be more informational in focus (FPLA). Despite
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the similarity of interest and intent of the two projects, the amount of
 
interaction between the two was not exteisive and therefore less mutually

reinforcing than they might have been under more integrated circumstances.
 

ABOUT ACCION CULTURAL POPULAR (ACPO)
 

Founded in 1947 by Monsignor Joaquin Salcedo, ACPO is a large and
 
complex organization dedicated to non-formal adult education, particularly
 
of rural populations, in Colombia. Its professional and support staff
 
numbers nearly 900 perople, including approximately 200 field workers.
 
In Bogota there is a staff of professional educators, social scientists
 
and engineers who design, produce, manage and evaluate the ACPO programs.
 
ACPO's activities include:
 

- a radioDhonic school consisting of an average of
 
19 hours of daily broadcasting from Latin America's second
 
largest and second most powerful radio transmission system,
 
to audiences throughout Colombia;
 

- the publication of a weekly newspaper, El Campesino,

aimed at rural needs and audiences with a circulation of about
 
70,000 and a reported readership of 600,000;
 

- a "Campesino Librarv"of about 35 low cost, easy-to

read volumes, with new volumes in development, designed to
 
serve as a resource on topics of interest to rural audiences;
 

- publication of five basic textbooks plus a basic
 
literacy text which are distributed free to participants of 
its radio schools; 

- a Training institute with a three-stafe curriculum
 
vide progressively greater training and leadership responsibility
 
for male and female community leaders who voluntarily (with
 
exception of paid supervisors) collaborate in the conduct of
 
the community based radio schools;
 

- a record pressing and distribution program;
 

- production and promotion of complementary audio-visual
 
aids and educationcal materials.
 

To better understand the multifacted nature of the ACPO organization,
 
see Appendix A which provides an organizationl outline. In the analysis of
 
the World Education/ACPO project, reference will be made to 
this diagram.
 

DESCRIPTION
 

To achieve the objectives of the project, the following activities
 
were to be undertaken. (The following is adapted from the AID/WE project
 
task order and the WE project proposal - April 4,1973.)
 

PHASE ONE: July 1, 1973-December 31,1973
 



I. Content analysis of existing ACPO materials. This activity,
 
based on a review of currently produced and in-use materials, was to lead
 
to the development of an inventory of specific objectives of the development
 
of an inventory of specific objectives of the ACPO educational program
 
which were to be expressed in terms of outcomes--information, attitude,
 
and behavior. Both exJsting and new objectives were to be specified but
 
would be limited to those themes clearly related to the project. The
 
analysis was to reveal omissions, duplications and interrelationships

"thereby indicating various features such as 
organization or concepts,
 
vocabulary, mode of presentation and definition of media'" (presumably for
 
the purpose of establishing where themes and content relating to responsible
 
parenthood and family planning could most appropriately and effectively
 
be included).
 

2. Baseline study of recinients. This activity, based on review
 
of existing studies and the development of new instruments for determining
 
socio-economic, attitudinal and behavioral information on 
the rural population,
 
was to enable the project team to construct a new sample of the rural
 
population "to determine the parametezs for subsequent experimental
 
and pilot testing of materials and methods." The selection of characteristics
 
about which data would be gathered was to be guided by the "subject themes
 
of the project" and would probably include relevant vocabulary and concepts,
 
attitudes toward family life and size, concepts and concerns related 
to
 
infant and child care, etc. This information was to be used to "ascertain
 
the 'fit' between existing materials and the recipient population and a
 
basis for designing new materials which should be more appropriate and
 
effective with the recipient population".
 

3. Analysis of teaching personnel. This activity was to describe
 
different levels of "teaching personnel" (i.e. trained community leaders),
 
their roles, different ways in which they perform their duties, and
 
differentiation in their performance in relationship to 
the themes of the
 
project. The data generated from this analysis were to be used for
 
experimenting and redesigning the content and methods involved in the
 
ACPO Community Leader Training Institutes.
 

PHA\SE TWO: January 1, 1974-June 30,1974
 

4. Design and experimental production of new materials. This, and
 
the evaluation which was to follow (described below), constitute the
 
central core of this project. Using the findings from activities (1)
 
and (2), the project team was to design new materials in the selected
 
theme areas. According to the project proposal:
 

"ACPO will continue to use its radio instructional program its
 
textbooks, complementary materials, the newspaper and its Campesion

Library in the diffusion of its messages in the theme areas selected in
 
the project". In addition: "ACPO will design, develop and publish on
 
a very limited basis new materials on the selected themes. These will
 
be offered to an experimental group of recipients." Further:
 

"ACPO, using its newly acquired Mobile Printing Units, will develop
 
a technical for creating, publishing and diffusing new materials on a very
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limited experimental basis, using the direct participation of recipients in
 
those experimental areas." It was 
expected that the materials produced

by the mobile printing units and developed with local "learner participation"

would be considerably different from those produced by ACPO at the central
 
level, but that findings from this activity would have impact on and modify
 
materials production at that level.
 

5. Exoerimental trainine of teaching personnel. 
 in conjunction

with the development of new thematic materials relating 
to family life
 
education, ACPO was to design a new methodology for diffusing its message

in the selected theme areas 
with the special intention of examining different
 
role possibilities for the community leaders trained at the ACPO Institutes.
 
To achieve this within the framework of the project, it was anticipated

that approximately ten teacher trainers 
(presumably faculty members
 
from the ACPO Institutes) and twenty classroom teachers 
(presumably those
 
who work at the 
community level in the "radio school" classrooms) would
 
receive special training during the undertaking of the project.
 

6. Evaluation and feedback. In this activity, the project team
 
was to 
design and utilize, with World Education advisory and consultant
 
assistance, evaluation techniques 
to test and measure the impact ani
 
effectiveness of the new materials and methodologies of 
the project.

Using the findings of activity F2, 
a sample was to be constructed for
 
gathering data to (1) measure the impact of 
the existing and new materials
 
and methodologies and (2) to feed back into 
the redesign of new materials
 
for generalized use and incorporation in ACPO's total national program.
 

The World Education/ACPO project 'was not seen as 
a "pilot" per se
 
but rather, built on 
ACPO's cormitment to incorporate this content area
 
into its on-going program, it sought to initiate an experimental approach

to determining the most effective ways of presenting the thematic content.
 
The end product of the project was not seen merely in terms of the "new
 
materials and methods used 
to deliver family planning messages within
 
an overall basic education process" but also conclusions regarding their
 
effectiveness.
 

World Education's prz-ipal contribution to the ACPO project, in
 
addition to its fiscal support through the AID taks order, was 
to come
 
in 
the form of advisory consultation by local and international experts,

and the budget clearly reflects this fact. Of the $52,003 dollars
 
allocated for World Education costs, nearly two-thirds of this amount
 
were destined for consultant honoraria, travel and per diem.
 

ANALYSIS OF PROCESSES AND PRODUCTS
 

Given the long and favorably reviewed history and extension
 
experience of ACPO, combined with its massive program operations and
 
potential for 
reaching large numbers of people, it was a reasonable
 
and in many ways a logocal choice as a host-national agency in Colombia
 
with which World Education might become active in its work related to
 
the incorporation of 
family life planning in functional adult education
 
programs. There were no Colombian agencies with similar capacity nor
 
any with so highly touted a reputation. For World Education, this repre­
sented an opportunity to begin its activities in Latin America with a
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reknowned and respected organization, a first experience of major importance.
 

It also proved to be the testing ground for a different approach to
World Education program development, one which placed a high level of
reliance on the use of consultants not merely for technical assistance
but also for 
program judgments, an approach which has subsequently been
abandoned in favcr of 
a pattern of resident regional representatives

who have a greater understanding of World Education philosophy and approach.

The transition from reliance on 
consultants to project monitoring by a
regional representative took place during the execution of this 
project,

and noticeable improvements in management were the consequence.
 

The ACPO/World Education project had 
a significant weakness in that
it was developed at the upper echelons 
of AOPO through the influence of
 a dynamic and energetic consultant apparently without sufficeint partic­
ipation of ACPO staff, especially those within organizational divisons
and departments of ACPO which would have major responsibilities for meeting
the objectives of the project. 
As a result, the World Education project
became additive, a satellite activity, rather than integrative with roots
in the on-going activities of the organization. In addition to comments
made to 
the evaluator by ACPO personnel which support this problem. 
For
example, World Education consultant, Richard Burke, commented in a

November, 1973 consultant report: (page 4)
 

The ACPO staff realizes 
that the design of the research
 
and evaluation methods will be a challenge. The staff

understands that evaluation and feedback are vital elements
 
to the success of the Project, and that 
the design of the
 
experiment is far 
from complete at this time.
 

These observations, and others which reflect similar conditions
of unreadiness 
(see elsewhere in Burke report and Michael Chiappetta

consultant report of November, 1973), 
come at a point five months
into an 18-month project. 
 Perhaps the strongest indicator of the additive
rather than integrative nature of 
the WE/ACPO project was the fact that

the project proposal was not translated into Spanish until August, 1974,
14 months into the project; the fact 
that the orginal document was not
in Spanish indicates chat 
the source of the impetus for the project and
its conceptualization was 
probably not internal to 
the ACPO organization.
As a consequence of this, 
it was only possible for English reading staff
members 
to understand the purposes and objectives of the project; in some
 cases, it was impossible for 
some of the persons responsible for achieving
some of the objectives to know what was 
expected of him or 
her in terms of

the overall project, although portions of 
the project documents were
translated in memos 
to selected ACPO personnel. This changed in August,
1974 following the recruitment and placement of the World Education regional

representative in Latin America who discovered 
the problem when meeting
with a new ACPO administrator who has assumed responsibility for the

project; 
the maltter was promptly rectified. This is one example of the

improved program monitoring which was 
occurred in World Education since

the regional representative staffing pattern has been initiated.
 

The placement of the project within the ACPO organization, that is
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the assignment of major responsibility for the projects to one unit--the
 
sociology unit of the evaluation division--further resulted in its being
 
seen as 
a satellite project, especially by staff members of the profesorado

that group which has responsibility for preparing the radiophonic schools
 
materials, e.g. scrips, etc., as well as newspaper articles for El Campesino.
 

The "feedback" approach to 
the design of teaching materials had
 
been built into the WE/ACPO project in part as a way of providing the

profesorado with experience in this method in order that all of ACPO's educational
 
efforts be improved, as thus would have important secondary effects within
 
the agency.
 

Difficulties in implementing the project from the outset were
 
probably in part due to 
the fact that the stafF person who was initidlly

going to assume responsibility for its execution, Dr. Luis A. Salas, 
a
 
physician who serves as Director of the Cultural Division (under which
 
the training institutes and the profesorado function) took a leave of
 
absence to 
receive training in Holland on the operation of the mobile
 
printing units. In his absence, the person who became acting chief of
 
the Drofesorado, and agronomists, assumed responsibility for carrying out
 
the activities which corresponded. to his unit.
 

It was decided that the best way to deal with the "shortcomings"

of ACPO educational materials with regard to 
the family life planning

themes which were to be incorporated through the WE/ACPO project would
 
be through the publication of 
a separata or supplement to be distributed
 
with the ACPO newspaper, El Campesino. 
 (Until recently, the publication

of supplements has been a regular occurrence, and was not 
something

occasioned by this project). This supplement, titled Education v Familia,

would the become the printed materials protion of a summer course,*
 
or Curso de Vacaciones, in ACPO's radiophonic schools. 
 The subjests
 
to 
be dealt with in the supplement, a publication of 30 pages, 
were
 
family life (in general), nutrition, pre-natal care, infant care, and
 
sexual orientation 
(within which the topic of responsible procreation was
 
considered). It was not immediately clear to the evaluator how these
 
particular subject areas were chosen since the 
content analysis of ACPO
 
materials apparently came subsequent to this decision.
 

Activity began in September, 1973, when the profesorado initiated
 
the design of the supplemtn including a content analysis of existing

materials. 
 The first effort, based on a very reduced selection ACPO
 
materials--in fact, focussed on one of 
the basic cartillas (textbooks)
 

* ACPO's radiophonic schools offer four types of courses: 
1) the basic
 
course which uses the basic literacy text to teach the alphabet and numbers
 
2) the progressive course which uses 
the five basic texts dealing with health,

mathematic, economy and work, language,oand spirituality, 3) complementary
 
course which utilize the Campesino Library as the source materials for course
 
content, and 4) the summer or vacation courses 
which are of shorter duration,
 
deal with selected topics, and take place in December and January.
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entitled, Nuestro Bienstar ("Our Well-being") which deals with topics

of physical and mental health and hygiene--was apparently rather unsystematic,
based on a cursory analysis of these selected materials. No content specialists

were brought in at that time but a workshop was held in November 1973 in which

World Education consultants Chiapetta and Burke were participants.
 

The role which these consultants had in the content selection is

commented upon in Chiapetta's consultant zeport:
 

Appendix A (of his report, attached to this evaluation as
 
Appendix B), 
worked out by (Burke) and me, represents his
 
(Burke's) refinement of the concepts and makes it possible


to consider a number of radio and written techniques which
 
ACPO can design and execute to communicate key concepts and
 
information related to family life.
 

Given the gamut of possible topics and concepts which might be
included in such an educational program the selection of these particular

topics seems 
rather arbitrary and in some ways contrary to World Education's
 
philosophy of encouraging learner input ir.educational materials development.

A content specialist would seemingly have made useful contribution to the
 
project at-this point.
 

A second content analysis effort was begun, this time based on
 a highly structured, highly systematized work analysis technique, using

the "Our Well-being" text as the naterials source. 
This word analysis

process results in production of somethfng akin to a concordance which

indicates how and in what context selected words are used. 
 This effort
 
at content analysis was not terminated until late 1974, and had little,

if any, impact on the development of materials as it 
was apparently never
 as a feedback generating mechanism. 
Thus, the purpose of this activity

was not realized in terms of the desired effects. 
 While the exercise may

influence future ACPO activities, for example, in the way that learning

objectivies are written, it has not contributed significantly, if at all,
 
to this project to date.
 

An effort to obtain reader/learner feedback regarding understanding
of concepts and vocabulary was undertaken for the Campesino Library volume

entilted "Sex and Marrige" (produced under the FPIA/ACPO project).

Research findings, based on scant data, indicate that scientific terminology

used in that book was not well understood and that readers wanted additional

and more complete information about specific topics, especially those

related to reproduction. (See ACPO report prepared by Victor Mora.) This
activity ostensibly would have contributed to production of the supplement,

Education v Familia since many of the diagrams and descriptions were taken

directly from the text, "Sex and Marriage". However, feedback from users

did not resulted in modifications of these materials to make them more

comprehensible; 
this may have been due to the lack of timely availability

of the findings.
 

Activity 2, baseline study of recipients, while accomplished, again

apparently failed to contribute to the materials development process. That
 
is, the information which was gathered, mostly from secondary sources and ACPO's
 
previous research, did not influence the decision making process about what to
 
include, what to focus upon, what language level to aim for, etc.
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The findings regarding this baseline study reported in ACPO's Final
Report to World Education (July, 1975) demonstrate the very general nature
of the conclusion that were reached as a result of the study, conclusions
which anyone familiar with Colombia life and realities could have provide
without undertaking a special study (see Appendix C).
 

Activity 3, analysis of teaching personnel, was based principally
on an analysis of dreviously collected materials (see, for example, ACPO
working documents - #121 - February, 1973; #21-1 - Juen, 1974: 
124 - July, 1974).
The latter publications are based on 
data collected in 1973 prior to 
the beginning
of the World Education Project. *Given the dates of 
two of these publications,
it seems that 
they had little influence on 
the materials development and, as
will be noted below (Activity 5), little influence on the 
content of leader
training methods and materials. In addition to the survey approach employed
in there studies, a biographical analysis approach was attempted, taking 6 of
ACPO's trained and practicing community leaders as 
a sample however, these
studies were not 
completed at the termination of the World Education Project

and therefore did not redound 
on the project development.
 

Activity 4, design and experimental production of 
new materials, has
been described above. The basic materials produced were 1) the newspaper
supplement entitled, Education y Familia, which appeared with the December
2, 1973 edition of El Campesion, and had a circulation of between 55,000
(ACPO working document #26 
page 5) and 72,000 (ACPO Final Report to
World Education, page 16) 
and 2) 50 hours of radiophonic schools materials
which dealt with the 
topics included in* the newspaper supplement and which
were broadcast in the form of 
a "summer course" over 
a 30-day period in
December, 1973 and January, 1974. 
 The evaluation consultants did not have
the opportunity to hear any of 
the tape recorded radio materials.
 

* One interesting datum from publication #21 
(page 20) indicates that on
 
their arrival at the Insti.utes for Training, 95% of the Campesino leaders
are in agreement with the statement that "Couples have the right to decide
 on 
the number of children that 
they have." 
 This was prior to the beginning
of the World Education project and prior to any participation in the
training at the Institute. Given this, no significant "attitude change"
could be expected if 
such an item were used in an attempt to measure possible
change.. At the termination of 
this summer course, content from it and
additional related themes became part of the .lO-month progressive course

which uses the five basic textbooks as source material,
 

The 30-page supplement, Educationy 
Familia contained 4 pages that
dealt specifically with reproduction and "responsible procreation"; the
only family planning method which was 
dealt with rhythm and here the
materials developers made considerable effort 
to simplify a procedure which
probably cannot be sufficiently simplified 
to be made readily understandable to
population with very limited educational attainment. 
 Also, many of the graphics
which were used in relation to 
discussion of reproduction were not, 
in the
evaluator's estimation and experience, likely to 
be understood by the majority
of target audiences 
(for example, cell processes during fertilization, and even

the 
familiar diagrams of internal and external genitalia).
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Appendix D shows the materials which were produced at the Valle de
San Jose by the mobile printing unit; 
the extent of circulation of these
materials is not known. 
There were many technical problems to be overcome

in order to produce even this publication titled "Marriage, Family and Home"
which deals with topics related to family life and responsible procreation

and even makes 
some insinuations about use of contraceptice methods other
than rhythm. A very frank and thoughtful report on 
the problems surrounding

the use of 
the mobile printing units was prepared by World Education consultant

Jock Gunter and while the report is of high quality, it was apparently not

well received by ACPO officials, perhaps because of Gunter's suggestion

that the mobile units may, in fact, be "white elephants".
 

Activity 5, expertimental training of teaching personnel, turned out,
according to interviewed ACPO personnel to be basically an orientation to

the objectives of the rorld Education project and did 
not include any

intensive or extensive training of the 
faculties of the Institutes as
special training outside Colombia in conjunction with the W.E/ACPO project:

One faculty member of the instituto Feminino went to Costa Rica for advanced

preparation in family life and 
sex education; 
one member of the profesorado

received special training at Chapel Hill on the development and use of
 
audio-visual materials.
 

According to 
allusions made by ACPO personnel and others interviewed,
the-fact that Activity 5 was 
not more successfully completed may relate
 
to the "additive" nature of the project ad described elswhere in this
 
report. The World Education project was. pereived 
as located within the
sociology unit and 
was "their thing" and hence not immediately germane to

the activities of either the profesorado or the Institutes; they therefore
 
saw all efforts in sme way to involve them in the project as 
an impostion
 
on their time and oti er 
"more pertinent" activities.
 

Additonally, ACYO had termed its family life planning education efforts
 as 
the "campaign for responsible procreation" and previous "campaigns" at
 
ACPO have usually been of short duration rather than permanent--such as
the vaccination campaign, or 
the campaign to 
control coffee plant disease-­
and this was wrongly interpreted as an indication that the topic would not

be 
a longterm, integral part of ACPO educa:ional work. The stimultaneously

conducted FPL project undoubtedly contributed to this labeling process

also. 
 In a sense, the ACPO staff was feeling their programs and the
organization was being over-done with family planning 
or responsible procreation
 
materials and messages.
 

Activity 6, evaluation and feedback, were to be a major part of this
project and indeed they were in 
terms of time and effort. The principal

evaluation activity attempted 
to assess in terms of knowledge and attritude

change the effectiver,:ss of the 50-hour summer course, and a most elaborate
and scientific ueth'.dology was 
employed to do this, however, it 
was probably

not the most suitable, particularly with regard to sampling, for obtaining the

kind of information which would have been of greatest utility to ACPO.
While the design of the evaluation was rigorous, the instruments (survey

questionnaires) used left much to 
be desired.
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% Mean Scores
 

1. 	Didn't follow
 
Progressive Course 242 56.6 26.64
 

2. 	Followed it by radio 19 4.4 25.78
 

3. 	Followed it radio
 
and text 151 35.2 28.82
 

4. 	By text alone
 

61 3.7 28.06
 
Totals 	 429 100.0 27.42
 

While the person who prepared the report concludes that there is a
 
statistically significant differene between mean scores obtained by course
 
followers in Group 3 and those who did not follow the course, one must look
 
beyond statistical significance to what Scriven calls "educational significan(
 
(Scriven, Michael. "A Checklist for Evaluation of Products, Producers, and
 
Proposals" Berkeley. August 1973, revision Xerox). Here we find a difference
 
in mean scores of slightly over two points as a result of a 10-month course:
 
the 	accomplishments in terms of educational significance--at lease according
 
to this data which has seemingly been biased in favor of ACPO by virtue of the
 
sampling procedure--are impressive.
 

As a secondary benefit though, it should be pointed out that this
 
evaluation was the first one that ACPO has ever undertaken which attempted to
 
assess the impact of an isolated aspect of its educational work, and the
 
World Education project served as encouragement for this. W'E cannot, however,
 
be held culpable for the unsuccessful rendering of this undertaking since
 
the 	consultant who collaborated on the design of the evaluation was selected
 
by ACPO personnel without consulting WE.
 

ADDITIONAL CO>IMNTS 

At the highest levels of ACPO's operations, it is quite clear thatt:here
 
is commitment to the concept of responsible procreation, to the notion that
 
couples have both the right and the responsibility to determine their own
 
reproductive behavior without interference from either the Church or the
 
State, and that their decisions should dervice from a clear understanding
 
of the reasons for not engaging in unrestrained reproduction. This is
 
an unusually forthright position considering that it comes from an organization
 
which, while not operated by the Catholic Church, it guided and influenced by
 
Catholic theology and doctrine, and subject to srutiny and criticism from the
 
Church hierarchy.
 

In spite of the forthrightness of Msr, Salcedo in broaching and dealing
 
with the notion of responsible procreation, the constraints established by
 
Catholic doctrine per force limit the freedom of ACPO to deal openly with
 
all aspects of this topic. Even the relatively restrained manner with which
 
ACPO had dealt with the topic-to date had been the source of much controversy
 
within the Colombian Church and has beea the source of much criticism of
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To begin with, the questionnaire contaiined nearly 400 items, most
of them un-pretested which created problems for the development of scales
 
of whizh they were to 
form a part; further, a questionnaire of such length

suffers major problems of reliability which may be occasioned by respondent

fatigue. 
 It took an overage of 2 hours to administer the questionnaire.

Nonetheless, "usable results" 
were obtained from 1,127 adult respondents,

649 of whom were described as 
enrolled members of ACPO's rediophonic schools

and 479 of whom were from locations near the "schools" 
but were not members

of any school. Of this sample, according to Table 50 of the evaluation
 
(ACPO 'Working Document 426, 
page 188), only 193 persons indicated that
they listened to the special summer course at 
one point or another and of
these, only 34.7% indicated that they followed the course in its entirety.

Hence, the 
course itself had reached very few of 
the persons interviewed

although many of those interviewed were identified ad enrolled in ACPO's
 
radio school.
 

The analysis of the massive amounts of data gathered in the evaluation goes beyond either the reliability or the utility of the data in terms of
the feedback potential which data of 
theis type could offer to persons prepar­
ing the insructional materials. 
 The finginds of the evaluation indicate
 
basically that the couse 
had no 
effect in changing knowledge or attitudes,

but weaknesses in the sampling procedure make these conclusions equivocal.

While the obtained evidence martials support the opinion that very few people
of regular listeners is too limited 
to be submitted to thorough analysis.
 

This is especially true for atuemps to 
partial out the effects of a
single medium (either radio listening or nwspaper supplement reading) as
opposed to combined media with regard to 
learning achievements. Moreover,

the use of a quasi-experimencal design which does not 
include any pre-test

or preintervention measure it 
open to 
open greater possibility of contamination

when mass media is being used as the educational channel than when other more

traditional educational approaches 
are used, and hence ismcre likely to
yield equivocal results. 
 While in their present form the findings of the
evaluation would seem 
to 
augur poorly for this ACPO effort, the validity

of the findings is certainly open to question. The effect of the summer course
 
may have minimal, as the 
current evaluation would indicate, but 
the limiations
 
on the evaluation itself do not allow us 
definitely to conclude this. 
 Because

of the inconclusiveness of the evaluation of the effects of 
combined media
 on learner attitude and knowledge changes, it would be worthwhile to consider
undertaking 
a more edequare study of this under different circumstances at some
 
future date.
 

Another evaluation was made of the progressive course--the 10 month
 course which uses 
the five basic textbooks as source materials and into which

had been incorporated the topics covered in the summer 
course in 1974. (See
Curso Pro,ressivo 19 7 4-Evaluacion de Resutados: Informe 46 
- February, 1975).
This evaluation followed procedures distinct from those followed for evaluation

of the summer course in that the sampling was not 
random and the identification

and selection of ACPO radio school members was made hy local ACPO leaders. 
 In
this study, the sample size was limited to 429 adults of whom only 43% 
had only


items which could be scored to a miximum of 39 points. 
 A copy o' the ques­
tionnaire is attached as Appendix E. Findings with regard 
to scores achieved
 
by course followers and non-followers is presented 
in Table 2 of that report

(page 18) and is translated and presented below:
 

19 
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is commitment to the concept of responsible procreation, to the notion that
 
couples have both the right and the responsibility to determine their own
 
reproductive behavloc without interference from either the Church or 
the 
State, and that their decisions should derive from a clear understanding 
of the reasons for not engaging in unrestrained reproduction. This is 
an unusually forthright position considering that it comes from an 
organization which, while not operated by the Catholica Church, it guided 
and influenced by Catholic theology and doctrine, and subject to srutiny 
and criticism from the Church hierarchy.
 

in spite of the forthrightness of Msr. Salcedo in broaching and dealing

with the notion of re2sponsible procreation, the constraints established by
 
Catholic doctrine per force limit the freedom of ACPO to deal openly with
 
all aspects of this topic. Even the relatively restrained manner with which
 
ACPO has dealt with the tcpic to date has been the source of much controversy

within the Colombian Church and has been the sourse of much criticism of
 
ACPO. That ACPO is concerned about this criticism, and yet determined in
 
its position, is reflected in the "1975 Massage from the Director's Office"
 
in which a long and impassioned plea for an understanding of ACPO's concern
 
and work in responsible procreation opens the message. Clearly ACPO has
 
not taken the criticism lightly nor has it retreated from its orginial position.
 

However, in terms of a needs assesment of what rural Colombians feel 
about family planning and what they need to know, one may turn to the National 
Fertility Baseline Survey conducted by Colombia Association of Medical 
Schools in 1968-69 (cite reference) and find the following: 

SMALL FAMILY DEFINITION
 

66% of rural respondents consider a family of 3 or fewer children
 
a small family.
 

91% of rural respondents consider a family of 5 or fewer children
 
a small family.
 

DESIRE FOR SMALL FAMILIES (However many they consider that to be)
 

61% would prefer to have a small family by their own definition.
 

DES-IE FOR MORE CHILDREN
 

65% report that they do not want more children.
 

KNOWLEDGE AND USE OF YMTHODS
 

64% of rural respondents report that they do not know that it is
 
possible to avoid pregnancies.
 

64% know of no contraceptive methods.
 

81% have never used a contraceptive method.
 

KNOVLEDGE OF WHERE TO OBTAIN FAMLY PLANNING INFORMATION
 

92% report that they do not know a place where family planning is
 
taught.
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ACPO. 
 That ACPO is concered about this criticism, and yet determined in
 
its position, is reflected in the "1975 Message from the Director's Office"

in which a long and impassioned pleas for an understanding of ACPO's concern

and work in responsible procreation opens the message. Clearly ACPO has
 
not taken the criticism lightly nor has it reLreated from its originial position.
 

However, in terms of a needs assesment of whan rural Colombians feel

about family planning and what they need to know, one may turn to 
the National
 
Fertility Baseline Survey conducted by Colombia Association of Medical Schools
 
in 1968-69 (site reference) and find the following:
 

SMALL FAMILY DEFINITICN
 

66% of rural respondents consider a family of 3 of fewer children
 
a small family.
 

91% of rural respondents consider a family of 5 or fewer children
 
a small family.
 

DESIRE FOR SMALL FAMILIES (However many they consider that to be)
 

61% would prefer to have a small family by ;their own definition.
 

DESIRE FOR MORE CHILDREN 

65% report that they do not want more children. 

KNOWLEDGE AND USE OF METHODS 

64% of rural respondents report that they do not know that it is
 
possible to avoid pregnancies.
 

64% know of no contraceptice methods.
 

81% have never used a contraceptive method.
 

KNOWLEDGE OF WHERE TO OBTAIN F.MILY PLANNING INFORMATION 

92% reprot that they do not know a place where family planning is
 
taught.
 

While the above statistics were probably out-dated and less than valid

when the ;1E/ACPO project began in 1973, they do indicate something about
 
the kind of information of which the Colombia rural population is in need.
 
These findings fit well with.the comments made by Mons. Salcedo in 1973
 
Message from the Director's Office about what an educational approach to
 
family planning should include, and which were quoted in the WE/ACPO proposal.
 

Persons interviewed or contacted in Colombia in connection with this evaluation.
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USAID/Colombia
 

Mr. William Bair, Co-Chief, Social Development Unit
 
Mr. Charles Green, Co-Chief, Social Development Unit
 
Ms. Cecillia Ribon, Secretary to Mr. Bair
 

Accion Cultural Popular (ACPO)
 

S. Rodrigo Cabrera, Assistant for Planning and World Education project
 
coordinator
 

Sr. Eduardo Nerto, Assistant for Evaluation and World Education project
 
director
 

Sir Victor Mora, Director, Responsible procreation campaign (FPIA project)
 
Dr. Aldo di Fiore, Chief, Office of Publications
 

World Education
 

Dr. Lawrence Suhm, Regional Representatice for Latin America
 
Ms Maria Suhm, Program Assistant for Latin America
 
Lic. Julio Giron Toledo, Program officer
 
Ms. Cathrine Crone, Director, Department of Program Development, Analysis
 

and Evaluation, New York
 

OTHERS
 

Dr. Guillermo Lopez Escobar, Director, Regional Population Center Corporation
 
Bogota
 

Dr. Gonzalo Exheverry, Medical Director, PROFAMILI3, Bogota

Ms. Lily de Buecheli, Director, Information Department, PROFAMILIA, Bogota
 
Dr. Jerald Bailey, Research Advisor, The Population Council, Bogota
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Ac~erldix A 

infL'rm'Iticn and o~tiltdes at-e reijevan. -factors: 

1. Va~rioaus chilchoocj diseases rre caused by manutrji±on. 

A br.rt~'cue c! an~ zie i''/4. io~ ::u1n- .,ce 

Ari rat.5.ojt sLiint iuaidn: i andt'e 
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7A rrrnn, zoj Cttravol1 lonlg ditzlct2s. 

~. A pr' j'n n~'Y''in Th~. hi ~ ' e i e~ u n L'. ce ci-31 car e must he g i-,en 

'2.r .*,;r~~ -. ~~ m r ~ ;o ~~ cc 11Y care ft2. o Wlo~i htalLh haiza'rds that 

Zc U.2CLIwr~:~ Tth other- chilu'ren. 

13. A', t ec r.,tee oc~i.1rr -te~k r 

life Of liiea !%o-"Ic'. 

L~. A :r~. '..i::.~t cnraful ; .idexcesziv;a woark, ec~2. 

'u2.d 

s~y.~~k A~ebirh. ossible cause ot' fricLiun between hISbxirnd 

* 2. ~ , ~..re.- .)~~'o~nnoL hove sexu. rLios 

a~Lc: 

Ln u;:iiicU~i z..:ilcore oc eyc~s, st'ilccire oirf''sheid. 
.. he newl2y ~rncild r... ui'* 20 to 22 hourz per cd! '(Dr~ . 9 cu:~ 

15 !,ours per dcay uD t0 U'- of ;xmonths. 1ilnot ecutrhth 

ag f %rthe fir'st year. 

5. !denchan-e in w-iinm,h anid cold can cauze Jllnuszc, in nfaint 
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7. 	 After 10 mcnths ot' age. the child sho-,ld have its own o. 

S . fia hir si,>z T!hie new*-,orr. cl-ild must t-e ba.ithAr in a sp~ecial'
 

DflflUuiC thu umbilic-ol ccrd '-as rot, fuly 2el.d.a~ hing- cf all
 

infa'u requir23- :;up 3uon-Tes, coltcn, oil etc.
 

9.Chi'jl must Le -.fIcited clos-ely 'Thea it is er~nto voidl choking
 

1C. 	 Cil''j''" eci czire i,.. order to prevent Cr:1r.al io.zz 

eseill'.'11 tra:. nsmit, A bY klssin- anud Ahor-. ni~a contact .i n 

11. 	 Child .uz L e:r -~k:Ln-rous In'r:in uch -is knives. 

ac~s~;r,n>2d~z, u~f ifos, high claces. 

12. 	 Childt *:-t''L_' nt~u.il. it re-aclnes 13, months of' ab 

12... 	 C11il1dre 'aui-to oagainst various ie.s. 

1 	 ~ ...v *. .~.. union b :'ieenmale d.~n~ 

tr-~e z.,r vi~es t :' cells a: -the femrlale crovides te--g., e g 

is fa-rt1izfcd by Lh SL er:-,. The male and the Lemale ~ te determine 

thle child' ch:iPriC Lcris Lics. 

of is:1. -ICUL'L ftitli:yr 	 Irm1..t(Pc.riL'ips fholtld,. 'his 

Lbe kXLL-ctiCd i',, Lth i-ndz , i.e. L2 Wo 50 or t hriboil L) 

1). (;orw~ufLi .)r c:m occur :,rjy in a relaLive.ly Thr iuujiiodl 

2..e1ur d:1yz, b-of'orc and( Lour dayls aK'ovula Lion. 

http:relaLive.ly
http:Cr:1r.al
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.Chil-re as .o..: atout sex vz~v: early in their ies. 

I. Venereal 4isea2zc ctn Prcducc steril-Y-, i c'ce, and birth defects. 

ATT IDES 

1. The decision W marry and have children - a fur.ction of both carties 

Lo the contract. The wy in 'Thi. The decision is ,arried out is also 

a decisi.cn o' :,c"h prties. 

2. Ev...ry .nild ccires a !,rlg -" invebt.nent bfo-e there is any chance 

for re-payment. i.e. the idea tnat children are a fcrm of social 

secuity i.ol.!.ge. 

.,t3. sli!c:s :'..: incsz is nc: reflected in quantiy of chil_,!rn prcduxced, 

.... Av. n a chi~d is cos--. ys--Ia .cai and .­
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Source: ACPO Final Report 
(Translation) 

4.3 	 Ease Study on the Students; Their characteristics, 

life conditions, attitudes. 

The followving were considered 

1) The campesinos' life conditions in relation to aspects 

of the 'roject. 

2) The profile ,the adiophonic Schools Student. 

The following ,vere studiedi in 'he examination of tCe first
 

point:
 

- The socio-demographic situations.
 

-The 	 socic-economic situations. 

- The level of public health and medical assistance. 

- The attitudes toward the family among the inhabitants of 

the Colombian ruraL sector. 

Statistical data and specific studies, such as Population 

Census, Home and Fertility surveys and studies on assis­

tance resources, were consulted and collected. 

Unfortunalety, par: of the available irformazton was not 

recent and possibly not up dated. 

The object of analysis, for the second point under examina­

tion, were the Radiophonic Schools students from zone one 
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and the characteristics of the communities with the
 

greatest numbers of students.
 

For this end, the Zone One registration ( 1972 ) data were 

collected, tabulated and analyzed , as a sample, and statis­

tical relationships oFrnumbers of stu-dents per *2-)usand 

inhabitants and .hie follow-up oF courses were elaboraced,
 

while ta'<ing the demographic and social dharacterisics of
 

the comr-nunities into consideration.
 

The following basic characteristics were detected in reFe­

rence to the campesinos' life conditions:
 

- Scarcity.of formal educational facilities and resources.
 

- High rates of rural illiteracy, especially among women.
 

- Poor rural academic background.
 

- High rates of drmographic growth.
 

- Descending median mortality rates.
 

- Large youth population.
 

- Large migration from the country to the cities.
 

- Rapid urbanization through migration.
 

- Critical levels of Public health with a tendency to worsen
 

with the demographic increase. 
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- Widespread malnutrition, but worse among children 

under five years of age. 

- High rate of illness and death among pre-schoolers, 

especially due to gastro-intestinat diseases. 

- The greater the education, the smaller the nurmber of 

children. 

- Mlore than 50 percent of rural women accept contr:ce;­

tives. 

- The accepced reasons for deciding on the number of chil­

dren are of "n economic and educac:onal natu-e and are 

related to the mother's health. 

- Poor medical assistance ser'ices. 

- Poor utilization of hospital facilities and serices before 

and during childbirth. 

The following was obtained on the Radiophonic Schools 

Student, while de-igning his profile: 

- Description of the communities where there are students. 

- Data tabulation on immediate aides, by sex and age. 

- Data tabulation on students, by sex, age and courses. 
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Finally, a study draft was made on Radiophonic Schools 

conditional factors, while considering the following: 

- Topography 

- Economy 

- Demograohy 

- Educacion 

- Public Heald 

- Politics 

- Orcanzation and Commuricazion 

The following terdencies were detected
 

1)The age variable influences the selection of the Radio­

phonic Schools course. 

- Campesinos under 15 years of age are the main liste­

ners o the basic literacy course. 

-. Carmpesinos beveen the ages of 15 and 25 are the main 

listeners of the progressive and complementary ..ourses. 

2) There isalso an inverse correlation be,,een age 'nd 

earnostnoss in relation o :he Radtophonic-Sch-'os. 

- Younger sLudents tend to follow the courses in n'.orea 

earresz and 'ormal manner; utilizing the radio, the 

booklets, the newspaper -.nd the help of immediate aides. 
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Students over 30 years of age, on the other hand, tend 

to merely listen to the classes, without utilizi.ng the 

School's complete methodology. 

3) The typical Radiophonic Schools stu'dent is a cnld climate 

campesino who wcrks only in agriculture. The land he 

works is poor. He is a small land owner with a very lcw 

level of prirrary education. He lives Far from the cities, 

in his vereda *, in houses which are far from .ne another. 

4) The basic course students are illiterate and generally/ 

inhabit areas in which, the St-e educational servAces are 

poor. 

5) The progressive course students are inhabi tants of sr,-all 

but densely populated municipalities, where here genera-

Ily exist other state agencies, where the soil is better, 

where there is also a greater sence of social organization 

in addition to a more stable system of land holding, and 

consequently where there are opportUnities for increasing 

productivity. 

vereda - a rural gathering of houses which are not necessarily 

close to one another. 

http:utilizi.ng
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6) 	There is no clear tendency which permits the precis­

definition of the complementary course sudr's profile. 

7) 	 It should be n:-ed t..hat upon making these observations 

on the typical p-rofile, otlher '.ess quantizaively important 

types are not excluded. 

It only .escribes is common withinthe type whir-h rmost 


the studer,- Population.
 

Concerning this aspect of the Projezt, it ,vas ccncluded 

that it i. nece'ssary to carry out a more throuch ar.a-ysIs 

of the campesinos' life conditions, due to the fact tha: 

the data available are not recent nor u cate, as ,.as 

already stated. 

The results which were obtained from the study on the 

Radiophonic Schcols Student can be generalized, on .he 

most part, 'o include t, en:ire poOUlaton, but it would 

be necessary to carry cut new and more thor'oug. stud4ieS 

among the students. However, rrany oF the assumpcions 

on which the c.ampesino cultural action is carried OuL
 

were tested.
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Pequefio folleto ilustrativo
 
de distinto's aspectos rela­

cionados con la vida fami ­
liar del matrimonio.
 

Preparado por la poblacidn
 
del Valle de San Jose de a­
cuerdo a sus propias inquie
 
tudes en varias familias,ba
 
jo la coordinaci6n del per­
sonal del Proyecto del Labo
 
ratorio M6vil de Comunica-­
ciones -L.M.C.- Holanda -
Acci6n Cultural Popular. 

I .974 

Director del Proyecto: Fernando A. Isaacs G. Soci6logo.
 
T~cnico de Impresi6n: Hector Fabio Urrea M.
 
Promotor y Asistente: Antonio Hernando Castillo S.
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A C 	C 1 0 11 C U L T U R A L P O 	P U LAR 

Departamnno 
de: 	 Piancacjd'nDepartamcnto de: 	 y Evaluaci6n *1Sociolog'a- Noviembre de 1974 
 \ 	,. ,
 

ENCUESTA DE EVALUACIO'T "CURSO PROGREOIVO 	 1.974" 

1. 	DEPARTA."Ei-TO:
 

2. 
 'IJUNICIPIO:
 

V1RDA 0 CASRIO: 

3. 
NO.BRC: 

4. 	 ED,.D: 

5- ESTADO CIVIL: 	 ( ) Soltero 
C ) Casado 
( ) Viudo 
( ) Uni6n Libre 

6. 	Cu I es 
o son sus actuales 	ocupaciones?
 

7-	 (Para todos los encuestados)
 

Qu6 estudios ha hecno usted y basta qu6 curso 
lleg6?
 

( ) rio ha hecho nin-'n estudio. 
( ) S61o ha estudiado par las E.RR. 
( ) Primaria (hasta quit curso?)( 	 ) 

8. 	 Preguntar si el encuestado sigui6 el "Curso Profresivo 1974" y 
en caso afirmativo, quo indique c6mo lo sigu16.
 
- Sigui6 usted el 
curso progrcsivo en estc afio?
 
- Cu6ntenos a trav6:3 de qu4 medios lo sigui6?
 

a) rIo sigui6 el curse 
 1 

b) Par radio solamente 2 

o) Par radio y Cartillas 3
 
d) Las Cartillas colamente 
 4
 



- 79 ­

2
 

9. En caso de seguir el curso: usted 
tuvo un Auxiliar Innediato
 
permanentemente en su grupo? 

( )si ( 
10. Recibi6 la 
visita del Lfder campesino en alguna oportunidad?
 

( 0 
) En su casa, en horas fuera de clase 

( ) En otro lucar fuera de clase 

( ) Durante !as clases de E".RR. 

11. Durante cuinto t.em-1p0 siui 
!To 

( ) Lo 

C ) Lo 

( ) Lo 

el curse? 
siguio el curse 

sigui6 s 6 lo en uno o nuy pocos meses 
sigui6 de vez en cuando 

sigui6 frecuentemente, casi en su to­
talidad 

) Siempre lo sigui6 

12. Para todos los encuestados: Conocen programas, clases o reu­
niones parecidas al "Curso Pro,resivo" como clases par radio o sie. 

( 

( 
) Si conoce 

No conoce 

13, Curies programas: 

14. Loo ha seguido o 

( 
( 

los ha aprovechado?
 

) SI
 
) zo
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ESCA LA A 

"A continuaci6n le voy a leer una3 afir-

maciones sobre cosas quo hacen, piensan, 

o creen la gente, y le pido el favor me 
diga qu4 tan do acuerdo est4 con cada 

una de ellas. Puede eleGir tna de estas 
posibi lidades". 

U M 

1-1= 

o 

> 

7 

a 

1. "Lo mejor es Io que siempre se ha veni­

do haciendo". 

2. "En los asuntos familiares debenos ac­
tuar come lo haclan nuestros padres y/ 

o abuelos". 

3. "Hay que ser desconfiado (dudar) do las 

cosas nuevas". 

4. ":Io vale la pena (es indtil) cambiar". 

E S C A L A 3 

1. "Las mujeres deben tener los mismos de­

rechos que los hombres en todas las ac­

tividades". 

2. "La mujer debe tener tantas relaciones 

sexuales come el hombre". 

3- "El hombre no demuestra ser m~s hombre 
per tenor varias mujercs o amantes". 

4. "Las mujeres son tan capaces como los 

hombres para resolver situaciones". 



- 81 ­

4 

5- "Es preferible que los 
hombres se casen
 
con mujeres mucho 
ns j6venes que ellos".
 

6. "La- nujeres son 
 cr.
.. husanos igual qua
los hombres y merecen 
el mismo respeto,.
 

7. "Hay cosaJ que s6lo los hombres tienen 
derecho a hacer".
 

ESC A LA C 

1. "Cada hijo al nacer 
trae su 
pan debajo

del braze".
 

2. " n impor:a que un nino 
nazca sin que
los padres quleran que nazca'.
 

3. "La Cinica obligacl6n del padre en rela­ci6n con sus 
hijos es conseui' plata
 
para que ze puedan alimentar".
 

4. "La verdad es 
quo los niios nacen cuan­
do zsf Dios lo quiere".
 

5- "En una famzlia, 
s 
no hay plata su-'i­clente pare dar la :lsma educaci6n a
los hijos y a !as hijas, hay que dar
preferencia a los 
hijos hcmbres (varo­les ) " . 

6. "Durante el embarazo de so: mujert 
el
esposo no tiene per qu6 ser m9s cari­noso con ella, ni ayudarle en 
sus
 
trabajos".
 

7. "S6 1o cuardo el niio no puede mejo­
rarse, hay que 
llevarlo al m6dico".
 

8. "S6lo 
la madri debe Pr.-OCUpare nor
la salud de los 
hijos".
 

9. "Alimontar bien a todos los hijos es
 una obligaci6n de 
los padres".
 

De -Ti~de E 
acuerd acuer4 d,.sa-

I do ni cuerd 
en des.t 
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10. "En !a alimentaci6n o3 preferible a­

tender al papg porque 61 trabaja m6s, 
que a los otros miembros de la fami­
lia". 

De 
acuer-

do 

Ni de 
acuer 

ni en 
desac, 

En 
desa­
cuer­

do 

11. 'La muje' embarazada no tiene porque
tener una alimontaci6n especial'. 

12. "Lo Unico qua se le puede oxigir al 
espouo es que trlcga plata a !a2ca­
sa pari satisfacer las necesidzdeo 
econdmics de ia f-3milia". 

13. "LcL ezpoccs debbn detrrminair libr 
y responsabic-mento el ndmcro o la
cantidad de hijos quo han de toner". 

ES C A LA D 

1. "Si un nino recibe mucho cariuio y
respaido de sus padres, ou dosarro­
11o o crcc:miento intelectual es ma­
yor". 

2. "Si un naiio rrcibo rnucho cariho y
RFSPALDO de sus padres, lc.zor5 a ser 
una persona sogura do s misna y con 
fuerto ogran responsabilidad". 

3. "A mayor nmero do hijos, 0s mis di­
ficil darle a cada uno ho quo le co­
rresponde". 
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"PRUEBA DE COIOCI,.J=-rJOS If ,A.ILDADES" 

Vamos a haccrle unau preguntas. DI-anos lo cue sepa da lo siguierte: 
(-scriba en Pa espacio o espacios en blanco, sobre los r-ernlones o 
lineas, la palabra o palabras que falten). 

1. 	 Dos sefiales de quo el nino puede estar enfermo son: 

a:__ 	 b: 

2. 	 Nombre dos enfermcdades contra las cuales debe vacLunarse el ni­

50.
 

a: 
 b:
 

3. 	 Ecriba los nombrps de dos enfermodades ven6reas: 

a: _ b: 

4. 	Diganos tres 
pasos que so deben seguir para hacer el presupues­

to familiar.
 

b:
 

c: 

A cada una de !as frascs que hay enseguida, dfgame si usted la con­
sidera VERDAD]EA o si la considera FALSA, o si usted XlO SABE si es 
Verdadera o Falsa. (encierre en un c-rculo la respuesta dada).
 

5-	 'lormalmento el embarazo debe durar 9 meses. V F N 

6. 	 La buena alimentaci6n es suficiente para quo
los ni.ios so desorrollen bien. V F N 

7. 	 La madre durante cl embarazo debe cuidar mu­
cho m4s su salud quo de ordinario. V F N 

8. 	Durante la dieta o puerperio la madre no pue­
de (no es apta para) concebir un nuevo hijo. V P 17 

90 	 Los esposos libremente pueden controlar los 
embarazos de acuerdo a sus necesidades y vo­
luntad. 
 V F N
 



- 84 ­

7 

i0. Los alimentos y !cs productos en Colombia 
aumontan lo mismo (en igunl proporci6n) que1a poblaci6n. 

V F If 
11. Comer mucho es alimentarse bien. V F N 

12. Hasta el oexto res 
cesita wis de tres 

de nacido el niio 
comidas al dia. 

no no-
V F N 

13. El cuidado de los ojoc no es nuy importan­
te sino despu6s de doo meses ae nacido el 
nine. 

14. Solo despu6o de los tres anos puede vacu­
narse al niHo contra la vlruela y el sa­rampi6n. 

V 

V 

F 

F 

11 

IT 
15. Al nio debe acostumbrirsele a un horario para las comidas dosde que esti pequeno. V F N 

16. Al nio no s le deben dar frutas, ni ver­
duras, ni huevos, hasta dsguis de un anio, 
pues scn alimentos muy pesados para elest&Iago. 

V F N 

17. Es deber de los padres ensearie a losjos las cosao relacionadas con el sexo. 
hi-

V F N 

18. El mdico 
enformas. 

atiende solamente a las personas 
V F N 

10. La yuca, 
tos mds 

la papa, 
completos. 

y el arroz, son alimen-
V F N 



WORLD EDUCATION PROJECT: 	 ECUADOR
 

HOST COUNTRY AGENCY: NATIONAL DEPARr{ENT OF POPULATION, 
MINISTRY OF PUBLIC HEALTH
 

rITLE: 	 Inter-organizational training program in
 
population and family planning education
 
in Ecuador
 

DURATION: 
 July 1,1974-June 30,1975.
 
Amended to terminate on January 31,1976
 

AMOUNT: 
 $36,791
 

EXECUTIVE SUMMARY
 

Based on a needs assessment survey of selected responsible family

planning program personnel is Ecuador, World Education proposed the imple­
mentation of a workshop 
to meet 
the determined need for improvement in

educational components of family planning/population work. In November,

1974 the three week workshop took place in a community near Quito, with
29 representatives of four fovernmental and two 
non-governmental organizations

participating. The "experiential" workshop focused on 
the development of

improved adult reaching methods, the development of improved family life

planning instructional materials, and the development of evaluation methods

for these methodologies and materials. 
Participants in the workshop were

supposed to 
be responsible for training subordinates and others in the newly
acquired methods and skills, 
thus producing a multiplier effect. Participant

selection was the responsibility of the eiploying agency.
 

The project also called for a one-year follow-up coordination and
evaluation of participant 	activities related 
to the workshop experience

in order to assess the effectiveness of the workshop in bringing about
 
changes within the execution of the educational components of family

planning and related population programs of the host national agencies.
 

The workshop iLself was highly praised by participants as the best

educational/training experience of its 
type that they had ever attended.

Whether the workshop has contributed to 
changes in educational methods,

processes of materials development and evaluation, and 
to the subsequent

training of others working in education for family life planning has not been
 
established by the evaluation effort which followed upon the completion

of the workshop. 
For reasons beyond the control of World Education,

principally local personnel selectioa, the follow-up coordination and

evaluation has not been sufficiently systematic such as 
to document con­
tributions which the workshop may have made to 
improving the performance

and impact of family planning educational workers in Ecuador.
 

Since 
some form of contact has been maintained with most of the
workshop participants over the year, it 
should still be possible and would
be profitably, for the purposes of devising and testing approaches to 
project
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evaluation, for the Department of Program Development, Analysis and
 
Evaluation of World Education to attempt an economical though reasonably

thorough evalution of the evaluation of the effects of the workshop (and
 
of the follow-up project) at this time. A well thought out and pre-tested
 
evaluation questionnaire administered by mail, or through individual
 
interview if feasible and economical, would be one alternative. Observation
 
of workshop participants in the process of executing their educational
 
activities should also be considered.
 

BACKGROUND
 

In early 1974, a series of interviews were conducted by a consultant
 
to the Division of Health Development (formerly the National Population
 
Department) of the Ecuadorian Ministry of Health with personnel from public 
and private agencies which offer family planning services to determine
 
their existing needs and concerns. There was agreement that clinic work
 
should be acccmpanied by an educational component, not merely information
 
giving and promotion of service utilization, and many of those interviewed
 
were of the opinion that current educational activities were inadequate and
 
that efforts needed to be geared toward increasing the coverage of family

planning education programs throughout Exuador. Others expressed concern
 
that the target population of educational work was too restricted and that
 
more effort should be made to reach not just females but couples and males;
 
others thought educational efforts should begin in the formative years of
 
childhood; still others thought that educational efforts should be directed
 
at marginal urban groups and those living in rural areas which have had
 
less access to information and serives. All were in agreement that adequate
 
educational materials for these purposes were lacking, materials which would
 
take into account the cultural conditions and idiosyncracies of the populations
with which these agencies work. This was so, it was felt, becasue most of the 
ecisting materials were produced outside Ecuador and were adapted empirically 
rather than based on field testing of content and presentation. To help
 
remedy these short comings, it was proposed that a field training workshop
 
be conducted in order to prepare a group of 30 professionals with family
 
planning education responsibilities to improve their won educational
 
activities and to serve as "multipliers" of the methods and educacional 
approaches which they would learn in the workshop.
 

DESCRIPTION
 

For the purpose of improving the effectiveness of population and
 
family planning education materials and programs of population, family
 
planning and adult education organizations in Ecuador, World Education,
 
in a clearly w-ritten, well-developed project proposal, defined the orientation
 
of the intensive, three-week workshop seminar which it proposed to undertake
 
with the collaboration f the National Department of Population of the
 
Ministry oF Health to meet the needs described above.
 

The project was to focus on the development of improved adult teaching
 
methodologies; development of improved instructional materials; development
 
of evaluation methods for these methodologies and materials; and the enabling
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of technical personnel of nine Ecuadorian participating organizations 
to
develop and train others in the use of these methodologies and materials
on a large scale throughout Ecuador, and 
to evaluate their effectiveness.
In addition to the workshop, the project included a program of follow-up
assistance and coordination which, at 
the same time, was to allow for the
evaluation of 
the contributions which the workshop had made in changing
family planning educational practices and materials.
 

To achieve these ends, 
the following activities were planned.
 

1. Project prenaration, including selection of 
a project coordinator
to manage and administer the project, provide liaison w;ith cooperating
agencies, monitor project profress, and arrange for meetings and World
Education staff and consultant's visits; 
selection of consultants 
to serve
as workshop faculty; selection of workshop site and arrangements withcommunities where seminar field work should take place.
 

2. Underuaking of the three-week workshoDtraining on seminar includingdevelopment of baseline survevs, implementation of innovativeteaching methods, development of instructional materials, and field evaluationmethods, and conclude with a final report by workshop participants which

would detail 
their training experience.
 

3. 
Follow-up evaluation, consisting of distribution of the seminar
report, detailed planning and scheduling of field activities and specification
of communities to 
utilize new materials °and methods, production and dis­tribution of 
new materials, crainirg of field staff by cooperating agencies,
baseline survey in selected communities, and feedback from baseline survey

to 
training program participants.
 

LNALYSIS OF PROCESSES AND PRODUCTS 

The proposed three-week workshop took place during the period from
November 11-30, 1974 in a community outside of Quito. 
 Twenty-nine pro­fessionals representing four governmental institutions 
(Mi'istry of Health,
Department of Health Education, and Population; Ministry ()f Agriculture;
and Ministry of 
Defense) and two private agencies (Women's Medical Society,
and YMCA) participated. 
Although in the planning stages of 
the workshop
it waS aaticipated tiat the Ministry of Education, Department of AdultEducation; 
the Ministry of Social Welfare, Social Promotion Department;
and the Ecuadorian Institute of Social Security, Department of Preventive
Medicine would send representatives to participate, this subsequently
did not occur. Reasons for their not 
having participated were not
readily available but it was suggested that 
these were 
lasL minute administrative
decisions beyond the ccntrol cf the people who were scheduled to participate.One private agency, APROFE, the IPPF -.ffiliate which had previously agreedto send a participant, did not do 
so. Thus, representatives of six rather
than the anticipated nine agencies narticipated in the workshop. Among
those participating were twelve social workers, eight health educators,five nurses, two physicians, one nutritionist and one graphic artist.
 

,orld Education staff and consultants responsible for organizing
the workshop sought to incorporate the methods and skills which they
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wanted to impart to the participants by having the participants experience
 
the process which they, themselves, should follow in the development of
 
their educational activities. That is, rather than merely instructing the
 
participants about what they should do in the development of educational
 
materials or the methods which they pursue in conducting educational
 
activities, they had the participants actually go through the steps of
 
developing materials with community input, involving the participancs in
 
their own educational process, and having participants reflect on the
 
findings and meanings of the workshop experience for their own agency
 
activities. It is worth noting and commending World Education for
 
organizing its educational experiences in accordance with the produres
 
which it hopes to have participants in its programs adopt.
 

The seminar was orginized around the following activities and covered
 
the following content areas (by order of presentation in the seminar):
 

1. 	Developing techniques for use of the "reflection" method in education.
 
Procedures for surveying target comunities and conducting needs
 
assessment, as a basis for educational materials prepararion.
 

2. 	Use of educational games in the non-formal education of adults.
 

3. 	Development and application of the "photo-novel" for educational
 
purposes.
 

4. 	Developing skills in simplifying educational communication (e.g.
 
language !2vel3, composition, etc.).
 

5. 	Testing image perception of graphica materials used in educational
 
materials.
 

6. 	Demonstration of prototype educational materials and equipment,
 
and their use, including:
 

- the hectograph (a "homemade" ditto device")
 

- flannelgraph
 

- posters
 

- overhead projectors
 

- "polydidactic" unit ( a hand-portable device which 
includes materials and capabilities for using a variety of AV aids 
including chalk board, flannelgraph, etc) 

- balckborad
 

- flipcharts
 

- slides and film strips
 

- leaflets and pamphlets
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- educational games
 

-
techniques in oral presentations
 

7. 	Development of innovative educational materials based 
on
 
ideas and procedures presented in the seminar.
 

8. 	Application and evaluation (pre-testing) of educational
 
materials at -he community level.
 

Through the seminar, the content focus 
 was 	on family planning and
 
this subject was used as a vehicle in all 
the 	demonstrations, activities,
 
etc. 

Participant response to 
the 	seminar was extremely favorable, both

according to an 
evaluation prepared by participants as part of the work­
shop report by comments made to tho 2,raluator by a sample of 6 (20%)workshop participants in interviews. 
 All participants interviewed commented
 
on the close-knittedriess of 
the 	group, and how this contributed to the

accomplishments of the seminar as 
well as to the enthusiasm and motivation

with which participants took to their assignments, noting that 12-14 hour
 
days were not uncommon in the workshop. Particularly favorable reference
 
was made to the contribution to and responsibility for success of the

workshop by World 
Education materials development consultant, Lic. Julio

Giron Toledo, who has since become a fulltime employee of WE in 
the Latin
 
America region.
 

All narticiDants interviewed, sDeaking 
for themselves and reflecting

comments made by other seminar oarticipants, said that 
the World Education
 
seminar was the best educational/trainin2 exoerience of its 
type that they

had 	ever attended. They observed that the esprit de corps was 
so great

that participants continue to maintain contact with each other on an

informal basis. 
 They attribute the high quality of thc experience to the
 
careful selection of participants, reportedly a responsibility of the
 
respective agencies.
 

In February 1975, the follow-up project formally began with the signing

a contract between World Education and
of 	 tne National Department of


Population. 
At the conclusion of the workshop/seminar, Lic. Cesar Landivar,
 
a health educatoc from the Ministry of Defense, was selected from the

participants to be the project coordinator and 
to carry out the follow-up

activities. How and by whom he was 
chosen was the subject of conflicting

information provided by the evaluator, but the fact 
that the person

selected was not ai, employee of the National Department of Population or 
even the Ministry of Health appears to have contributed substantially,
along wit> considerations mentioned below, to 
his being ineffective in

this role and has probably contributed to the inadequacies of the seminar
 
follow-up program.
 

The 	follow-up coordinator was to 
operate within the National Department

of Population in its Social Communication Section as an employee of the
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Department. Hcwever, for a considerable period he was paid directly by

World Education from New York and referred to 
himself as an employee of
 
World Education and saw himself as 
primarily responsible to that organization
 
rather 
than the National Department of Population. (See, for examDe,

"Laborando" newsletter for workshop participants prepared by the follow-up
coordinator 
- No. 2, page 4, in which he welcomes back to Ecuador "on
 
behalf of World Education" several participants who had visited Costa Rica.)
This attitude on the part of the coordinator alienated him in his working

relations with other Department personnel whith whom he should have been

collaborating on a regular 
 basis. As a result, the coordinator develooed 
his 	activities parallel with those of 
the Department, and with much less
 
influence than he could and should have had. 
 It is particularly unfortunate
 
that the WE follow-up coordinator had a non-cohesive influence on the unit
 
within which he was located 
 since there previcusly existed a fractionation 
of effort in the communications programs of the Department.
 

Though the follow-up coordinator was apparently named at 
the 	close
 
of the workshop in Noember, he did not assuem responsibi1ity for the project
until February 1,1975 and he 
was given virtually no orientation about the
 
project or his responsibilities from the local AID 
contract person most

directly involved involved in the overall World Education program (Dr.

Odette Alarcon). Thi-; further contributed to weaknesses in the follow-up
 
effort.
 

By late February, a draft plan for the follow-up project had been
 
developed with the help of World Educatibn consultant Lic. Julio Giron
 
Toledo. It established the following objectives for the coordinator:
 

i. 	 To Coordinate the diverse activlties which workshop participants 
develop related to health and family planning. 

2. To provide assistance and acvice to participants so they may

try out the learned teaching tecntiques and elaborated educational 
materials vithin their institutions. 

3. 	To promote the eliaboration of ne'w educational materials and to 
to trai- :-ultipliers. 

4. 	To evaluate the results of the workshop. 

5. 	To participate in the coordination of activities developed
by institutions which utilize educational materials developed 
in the workshcp. 

6. To reproduce and distribute to the participants the prototype
materials prepared that the workshop ,-nd to evaluate their 
application at different levels. 

To achieve these objectives which are more specific than those in 
the 	original plan, it was proposed that during 
the 	course of the one-year

follcow-up, the coordinator would make 3 visits to each of thenarticipants 
at theirwork sites, the first 
to ddvrlop work plans with the participant,
the second to monitor the implementation of the .lan, and the third to 
evaluate the results of their work and to make an inventory of undertaken 
activities.
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In addition, it was proposed that a two-day refresher meeting be
 
held in August to bring participants together to share experiences and
 
materials which they had developed in their work, and 
to get feedback about
 
problems they had encountered in using 
the method learned in the workshop.
 

Budgetary inadequacies have prevented the coordinator from making more
 
than the first site visit to each participant (only a total ,of $250 
was
 
budgeted for travel and perdiem although it was contemplated that each

"circuit" of visits would last 20 days). Thus, little is known except

through irroaiL,!r ccrrebpondence about what has been accomplished by

participants who live outside the immediate Quito area. 
 Unfortunately, the
 
coordinator could 
 supply little systematic information about what had been
 
accomplished by participants 
 in the Quito area, although several meetings
of these participants have been held during the year.
 

While the project proposal referred to the multiplier effects which

would be achieved by having participants train other field personnel with
 
whom they, work, evidence of subsequent training activities has not been
 
well documented. From the project new;sletter, "Laborando", which has
 
appeared in three, monthly editions, it was found that nine instances of
 
participants being involved in training of nersonnel subsequent to the 
workshop were mentioned. The P-.en'n 
 and nature of the training is not
 
specified nor is it known that the 
training dealt with teaching new educational
 
approaches to the personnel involved. At this point, the best that can
 
be said is that some of the participants are involved in some 
 training
work, but how this relates to the content of the works',op is unknown; it is
 
aot known, for example, whether procedures used in the conduct of the work­
shoo are bein,, used by participants in their own training activites. None
 
of the persons interviewed by the evaluator 
 had beer involved in training

other staff or agency persons to use the methods and educational approaches

taught in the seminar and therefore their multiplier effects were inconsequential
 
in this regard. 

Accordin to the final workshop report, selection of participants was
 
the responsibility or tne organiZations 
 which were invited to send representatives,
However, the criteria or selection guidelines were unknown to persons interviewed 
by the evaluator. A health educator workin5 for the National Department of
Popuiaticn sail that he and a Department social worker were in large part
respcnsible for determining the selection of pazticipating agencies (e.g.which health centers, regional health offices, etc.) and of suggesting the 
names of participants. However, it does not appear that t1he miltiplier
potential of the candidates was a criterion in their selection; that is, it 
does not appear that all of the participants had direct responsibility for
 
ranin g otner Dersonne- for educational work.
 

As for the production of educational materials by participants using
techinues and skills ,olned from the workshop, no systematic information 
has been g;athered on this. Of the participants interviewed, only one 
had direct responsibility for the production of some new family planning
educational materials (participant from The Ministry of Agriculture) and 
these were currently under revision after having been field 
tested.
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This participant seemed particularly active, committed, and concerned 

about the need for increasing the amount of information and experience 

sharing which went on between participants. The impact of the workshop 

was clearly reflected in this person's work. 

While a thorough evaluation of participant activities over the past
 

year has not been made, there were suggestions made to the evaluator that two
 

factors resulted in the seminar not having more effect than it has had:
 

1) many of the participants did not have decision making power within their
 

agencies and thereFore could not bring about the changes which were desir d,
 

and 2) the selection strategy did not incorporate notions of developing a
 
'critical mass" of trained persons within the same agency (or operational 
unit) so that these persons could reinforce each other and provide mutal 

support for instituting change. With ragard to the latter point, it appears 

that the effort may have been diluted by the wide georganh-cal distribution 
of participants which, combined with the shortcomings of the follow-u 

effort, resulted in the seminar having less long-term impact than might have 
otherwise been achieved. 

The proposed two-day follow-up reunion of participants which had 
been scheduled for August of this year and subsequently postponed on two 
occasions has not taken place due to lack -f administrative approval. 
The former director of the Population Department, now on leave of absence 

for advanced study in Puerto Rico, has been replaced by a physician with 
a less personalized administrative style who follows tie procedural rules 
quite closely. His attitude toward the World Education project has not 
been favorable since ie feels it has not been integral to the operations
 

of his department (he was responsible for having the coordinator salary 
payment procecures modified) and he has reduced the amount of independent 
decision making chat the coordinator has been able to exercise. Failure 

to obtain administrative arnroval for the follow-up reunion is a probable
 

reflection of his displeasure with the project operation. 

As for item 6 of the revised fo~low-up objectives, reproduction ana 

distribution of prototype materials prepared in the 'orkshop and evaluation 

of their apllication, this has been partially accomplished but in a rather 

unsystematic way. The rationale for decision making about what materials to 

reroduce is not at all clear, especially given the philosolpy or orientation 
toward materials development whi ch the workshop sought to impart to the 
participants. For example, different work groups in the workshop were
 

responsible for producing different kinds of educational materials: one, 

a filmstrip; one, a photonovel; etc. Fifty copies of the filmstrip
 

(user's guide attached as ,appendix A) were made in Mexico (because of 

reduced cost) and returned to Eucador for ditriLution, but a large 

number of the participants have no projector., with which to even test 

the utility of the material, let alone incorporate it as aa AV aid 
in their regular educational work. Another examplc: the photonovel was 

designed and laid out during the seminar and then sent the Guatemala (again 

reportedly, for reasons of economy) where 50 draft or "pro-test" copies were 

produced (at a cost of $300) and returned for distriblution in Ecuador. Iqhile 

some effort has been made to design an evaluator form for the photonovels, 

the distribution of these does not seem to be aimed at a systematic field 

testing of their utility; further, there are nc plans to go into a production 
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phase with the materials in any case, so the exercise in academic.
 

In the follow-up work plan, it was contemplated that 40 sets of
 
materials would be developed and that these would include 40 each of the
 
following: polydidactic units, hectographs, flanneigraphs, filmstrips,

"anagram dice" (imonogramas) , a family planning game like "Monoploy"' called 
"Planifamilia", flip charts, and posters; a budget item of $960 included
was 

for this purpose.
 

In Februarv/March, a mail survey of participants was undertaken (see
Appendix B) to establish what their needs were =nd to make a preliminary 
deter nination of the ways in which the seminar had had impact on their 
work. One of the items in the survey asked what teaching materials or 
equipment they -would like to receive (hectogra polydidactic units,o, 
etc.) and based on these, the materials -,ere or('ered. 

The results of the surev indicated that there was more demand for 
some items than others and at the tim-e o, the evaluation visit, the following 
items had been purchased and distributed (in addition to copies of the 
filmstrip and the photonovel): 

- 27 ploydidactric units 
- 20 hectographs 
- 20 "visiographs" ( a device consisting of a wood panel 

with a rectangular hole cut in it
 
and through which pcitures are
 
visible; used to focus attention)
 

- 1 flip chart 

- 10 sets of flannelgraph mat,.rials 

There was mention by one person interviewed by the evaluator that one 
of the participants had demonstrated the use of many of these materials to 
school teachers in thL area in -which she worked and that as a aEult of 
her demonstration, 200 polydidactic units were commissioned form a local 
carpenter and paid for individually by teachers; time constraints pro­
hibited further corroboration of this datum but any systematic evaluation 
by the follow-up coordinator should produce supporting evidence if this 
is true.
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Individuals interviewed or contacted in Ecuador in the conduct of
 
this evaluation:
 

USAID/PUNTO IV MISSION: ECUADOR 

Remo Ray Garuji, Mission Sub-Director
 
Harold Haight, Chief of the Family Health Division
 
Edmund Bunzli, Managemet Specialist, FHD
 
-anuel Rizzo, Population Specialist
 
Marta de Almeida, Secretary to Mr. Bunzli
 

MINISTRY OF PUBLIC H.EALTH 
National Division of Development for Health
 
(Division Nacional de Fomento para la Salud)
 

Dr. Pedro Lovato, Director 
*Lic. Cesar Landivar, Coordinator, World Education Follow-up Project
 
*Lic. Nancy 3edon, Social Worker, Social Worker, Social Communications Unit
 
*Lic. Luis Montahuano, Health Educator
 
Lic. Marco Encalada, Director of the Social Communications Unit
 
Dr. Johan Pederson, PAHO advisor to the Ministry of Health
 

WORKSHOP PARTICIPANTS 

Lic. Aida Herrera, Social Worker, Eugenio Espejo Hospital
 
Lic. Cecilia Cevallos, Social Worker, Universidad Catolica
 

(Formerly with the YMCA) 
Lic. Magdalena de Carrillo, Nutritionist, Ministr-i of Agriculture
 
Dr. Piedal Endara, Director, CEMOPLAF (Women Physician's Family Planning Service)
 
Lic. Aida Haro, Social Worker, CEIOPLAF and Ministry of Health
 

*These persons alzc werc paztizipaLs in zh'c 'Trld Education workshop. 
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clbtoba nda
 

Investl gaci d ,
 

Gui6n
 
y diltujos: 
LUIS ERAZO V.
 
AIOA HARO CH.
 

INOICACIONES PARA EL USO OE ESTA FOTOBANOA
 

1.-	Esti elaborada para trabajar con adultos hombres y
 
muj eres.
 

2.-	 El nivel de instruccidn del auditori ser,, no mis 
alto que primaria complela.
 

3.-	 Esti hecha para un nivel socio.econ mico bajo url:a­
no y semiurbano. 

4.-	 Se recomienda estudiar el presente guidn antes de
 
presentar la Fatobanda, para no limitarse a leer
 
este documento frente al ptblico, es decir este . 
documento es salamente una gufa de los contenidos 
cue pueden ser desarrollados par e educador corn­
pl etnmente. 

5.-	 Se sugiere como oarte imoortante oue luego de ter­
minada la proyeccidn de Ia fotobanda se establezca 
el diilogo a fin de asegurar la receptibilidad del
 
mensaje.
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.~Pate dad 

Dueremos presentar a ustedes Osta totobanda 
con un tenia I atent: y de actual idad: 
PATLRNI DAD RESPFNSABLE 
Esta fotobanda ha sido elaborada con el ob-. 
Jeto de entocar al1gunos do Jos aspectris mjgs 
Inportantes qua so relacionan con Ji raspon. 
sabilidad do Jos pzdres ante sus hijos. 
Pedimos vuestra atencidn a fin deou al .. 
mensajo que enciorra sea motiva do rot Iexidn 
ydilIoga. 



UNA FAMILIA F.LIZ. ES AQUELLA EN LA QUE 
EXISTE COMPRENSI6N ENTRE PADRES E HIJOS. 
L , BUENAS -.ELACIONES ENTRE LOS PADRES.
 
BRINDA BUEN EJE.MPLO Y ESTABILIDAD EMOCIO-
NAL A LOS HIJOS.
 

,...,.:-.-...;- ,,.,..;:, . . .. . . . . ~ 

-CENTRO DE
~SA LU C 

',;'.::..-. 0:;:,.•.
 
LA MADRE DEBE CUIDAR DE SU HIJO AN ANTES 
DE NACER. ASISTIENDO AL CENTRO DE SALUD 0 
DISPENSARIO MtDICO PARA EL CONTROL PREINA-
TAL. QUE GARANTICE EL BUEN nESARROLLO Ff. 
SICO Y MENTAL MATERNO-INFANTIL­
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PADRPES RESPONSAL3LES SON
 
AQUELLOS QUE FSPERAN EL
 
FHUTO DE SU A-MOR CON CA-

RlsO Y l spo"SxImrr iflAP
 

/ v11 

VE--U4 r 'A 

i~ 14 ~ ~ All 

DED U L11O AEhQIFED

MU~lOSW DADO: ALMENTCI, . 
VIND. ETURI CIAD D S-

LUD4 SEU -A PROA . . 



I" 

h.m Wc-" 


P.%DHES RESPONSABLES SON AQUELLOS Q'E 
AYUDAN A LA SUPERACION DE SUS HIJOS. 
COMPARTIENDO CON ELLOS SUS [NQIIIETU-
DES, INTERESES Y ESPARCIMIENTOS. 

4" - 4 

A MAYOR NOMEI1O DE IIIJOS, IAYORES EG[rOS6. 
ECONMfCOS. 56LO DEBEN TENESSE LOS IIIJOS 
"UE PUEDAN MANTENERSE, EDUCARSE Y OFRE--
CER LOS CUIDADOS NECESAB[OS.
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UNA FAMILIA CON VUCHOS HIJOS. 
MAL PLANIFICADA. PUEDE SEP -
CAUSA DE DISGUSTOS Y MALAS 
SELAC[ONES CIlNYUGALES. 

PAAFRV..,%10AR..
 



- iuto­

ifoji~zc 

4S.6 +. 

;YA
 

.4 
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Appendix n 

ENCUESTA PARA a SEGU.ITMENTO DEL SEM2l1ARIO-T.LL 

Nombres .............. 	 ...... . . . ................
... ... . .. 


Titulo Acad~mJ co ................. o............................ ..
 

Ocupacio'n Actual ...... a... ............. ........... 0..............
 

Direcci6n de Trabajo ... ...... ........... ...........................
 

0 .... . .. .... .......... .. .......... Telf . ...................
 

Fecha .......... . 9-0..... . ... ............ ..... .............
 

1. 	Qu6 efecto ha causado en Ud. el Seminario-Tal!er al que asis ­
ti6 del 11 al 30 de Noviembre de 197h ? 

2. 	 Ha tenido contactos con suz compafieros del Semn-ario-Taller ? 

SI NO 

3. 	Cr.e Ud. conveniente recibir asesoramiento respecto de las t4c­
nicas did~cticas que recibi6 en el Seminario-Taller? 

SI 	 NO 

h. 	 Cuando ser'a posible reali.zar con Ud. una sesi 6 n de trabajo ? 

5. 	 Est utilizando en su trabajo las t4cnicas didacticas que sugi­
:i6 el Seminario-Taller? (marque con x la respuesta)
 

SI NO
 

Pcr 	qu ? .................. .... ....... . .................
 

http:SEM2l1ARIO-T.LL
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6. 	Cu~les son las ventajas y/o di-ficultades que Ud. ha encontrado
 
en el uso de las t nicas o metodologla3 a as que hacemos re­
ferencia?
 

o... 	 oo ooo. ooo..oooo.o. oo.. . .o0 .o3 .. *ooo o . . o .* ... o 

~ ~ CC ~ C ** 40 . ...............*
CC.. ~ ~ ~ CC ~*C ~ C* ** *C C ~ ' 

7. 	Desea Ud. que la prororcionemos algun material didictico ?
 

SI 	 i"l
 

Espec ficaente, ........ 	 ....
 

?or qu ? ............ ............ .......... . . . . . ...........
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WORLD EDUCATION PROJECT: GHANA
 

HOST COUNTRY AGENCY: DEPARTMENT OF SOCIAL WELFARE AND COMMUNITY DEVELOP-
MENT, MINTSTRY OF LABOR, SOCIAL DEVELOPMENT AND 
COOPERATIVES 

TITLE: FAMILY LIFE EDUCATION/FUNCTIONAL LITERACY 

DURATION: MARCH 1, 1975 - March 31, 1976
 

AMOUNT: $79,164
 

At the fime of my visit to Ghana, the porject was Just entering th2

implementation phase and was at too early a stafe in its development to
 
have had community impact. The classes in the villages were just getting

underway during the week of my visit. 
This pilot project is being developed

in three regional sites, Akim-Oda, Asamankese, and Sa~tpond, all within several
 
hours driving distance of Accra, and Thus allowing for close control of

project progress and better supervision by central level staff (cf. geographic

distribution of sites in the Indonesia project). 
 The sites and diverse in
 
terms of their economic base, with two of the sites being located in farming
 
areas and the third in a predominantly fishing area.
 

The project is staffed by a project director located in Accra, and
 
field supervisors or coordinators located in each of the three program

regions. A combination of regular Department paid staff and volunteers
 
recruited from the communities are responsible for undertaking the project

at the village level. The "mix" of paid and volunteer staff having prin­
cipal respon :ibility in Akim-Oda while reliance will be principally on
 
volunteers in the Saltpond region. 
This provides the opportunity for a

natural experiment, comparing the utility and effectiveness of different
 
staffing patterns.*
 

Though the resident field coordinators have been enthusiastic and

hard working the project has, until recently, been hampered by the lack of
 
a fulltime director with the Department of Social Welfare anc Community

Development to oversee 
the timely completion of the implementation schedule.
 
This has been one of the central elements in the delays which have put the
 
project behind schedule. The recent appointment of a project director by

the Department should ameliorate the kinds of problems which have to be
 
dealt with, such as 
seeing that the printer holds to the schedule for complet­
ing AV and learner materials, a recurrent source of project delay.
 

* The Saltpond region will have the heaviest reliance on volunteers, where
 
29 have been rerruitcd and trained. These volunteers are equally divided
 
with regard to sex, have an average age of 27 years, and 8 to 10 years of
 
formal schooling. Most of the men are married, as are about half the
 
women. 
About half of the volunteers hnve some prior experience in adult
 
education.
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Fifty topics or concepts have been define:! for inclusion in the
 
Ghanian FLE project. These range from issues of community power and
 
chieftancy to child care and nutrition. Ten of the topics bring into
 
discussion motivational elements for practicing family planning including
 
fcur which deal with family planning and contraception in a direct way.
 
(See Ghana report appendix for a list of lessons which deal with family
 
planning topics as well as topi,:s which relate to family planning motivation.)
 
One lesson deals with contraceptive methods and their use. The FLE facilitators
 
(group leaders) have been instructed to call upon qualified personnel from
 
other government agencies to serve as resources on topics which exceed
 
theiz techincal competence, as would be the case when dealing with contraceptive
 
methods. In this instance, the family planning field workers would be called
 
upon to discuss this with the participants.
 

The family life education program in Ghana is well situated with 
respect to other government institutions working on problems of mutal 
interest. For example, the field workers of the National Family Planning 
Programs vho are authorized to provide coamunity-based distribution of 
contraceptives are under the supervision of the same people who have 
supervisory responsibility for the WE pilot project in each of the three 
site-regions. Thus, if the educational work in fact generates a demand for 
services, ostensibly the response is built into the network through these 
supervisors. The extent to which this will happen remains to be seen. Since 
this relationshio between the family planning field workers and the family 
life education (FLE) project rxists, the need for considering the utilization
 
of the FLE facilitators (teachers) for possible contraceptive distribution
 
shoud not required. :foreover, according to the deputy director cf the
 
National Family Planning Program, there has been considerable discussion
 
within the agency regarding the wisdom of having numerous sources distributing
 
contraceptives around the country. As a result of this concern, no policy
 
has been set on the matter although one is expected to be established soon.
 
Irrespective of the forthcoming policy, it is likely that the demands for
 
f.p. service generated by the FLE can be met by present orgar.izational
 
structures.
 

If implementation meets present expectation, approximately 550
 
participants will be enrolled in the first round of classes which will be
 
offered in some 30 different villages. Class scheduling will be established
 
at the village level, with meeting times set up to fit the convenience of
 
the participants. Group leaders have been encouraged to meet with classes
 
at least twice a week, with each session to last from 1 to 1/2 hours. Rates
 
of progress through 50 Lessons will also be at the discretion of the group
 
leader, with the understanding that at least one session will be dedicated
 
to each topic.
 

The materials pre-testing process in Ghana has not been accomplished
 
as successfully nor at the low cost at which it was done in Ethiopia. In the
 
latter caL:e, black and white photoprints were cropped and pasted up and
 
taken into the field as pre-test material while the materials in Ghana
 
were developed on a pre-selection of photos by staff and printed without
 
much direct field testing. There is some question as to whether the
 
clarity of the concepts as found in the pictures (such as lesson 3,
 
Community fund raising) or that the pictures themselves are of sufficient
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visual quality to be readily understood by the intended participants.
 
Fortunately, the feedback forms devised with the help of the World Education
 
consultant will provide information about this aspect of program as well
 
as many others.
 

It should be noted that the 50 lessons in the planned curriculum are
 
based on concepts taken from language registies which the Department has
 
made for its previous work in adult literacy. The exact process involved
 
in the preparation of the language registries was not made clear, but they
 
were apparently based on empirical surveys conducted in villages. More
 
importantly however, is the fact that the needs assessment which the World
 
Education project proposal said would be the basis for determining lesson
 
subject matter was undertaken but never used. It was not because the group
 
from the Institute of Adult Education which was responsiLle for it did
 
not complete the analysis of the gathered data on schedule and there is
 
some doubt as to whether the report which was being or has been prepared
 
was actually based on the data (see Kobes trip report, October 1975, p. 12).
 
The important point is that the problem of bringing a needs assessment to bear
 
on curriculum development must be worked out more carefully World Education
 
if it plans to continue this procedure in future projects. As has beax1
 
noted under the respective reports prepared by this writer, the needs
 
assessment did not impact the projects in Colombia, Ecuador, and Indonesia,
 
and it only had minimal impact on the project in Ethiopia. Use of a needs
 
assessment was somewhat more successful in the development of curriculum
 
materials in Thailand, especially as pertains to the continuing adult
 
education program (level 3 and 4). The cost to each project ot he needs
 
assessment process cannot be determined from the project budgets. Given
 
their less than successful utilizarion to date, some effort should be tade 
to either 1) seek alternative souri nd methods of curriculum content
 
selection without the survey approaL (as has been the case where curriculum
 
materials were developed without benefit of the needs assessment) or 2)
 
devise a simple and manageable procedure for needs assessment which can
 
easily be adopted to use by project personnel in the developing world within
 
a reasonable time frame. A high-level international workshop on needs
 
assessment procedures might be one approach to the second alternative.
 

The quality of consultant service provides to this project appears
 
to be superior to that provided by World Education to its projects in Latin
 
America. Until the project is further into the implementation phase, more
 
definite statements about the contribution of the consultant's work cannot
 
be made. However, comparing the consultant's reports with current conditions
 
and operational status of the project, one can see that attention has been
 
directed toward critical program issues and has been fairly reported back
 
to WE/NYC regarding continuing problems. In addition, it is clear that
 
the consultant's efforts to impart new shills and methods for instructing
 
adult learners has influenced the Ghanian staff which has program development
 
responsibilities. However, since it was not possible to observe the
 
facilitators (teachers) in action, no comment can be made about the effective­
ness of the training which thuy received with the assistance of the World
 
Education consultant.
 

The project in Ghana is going Lo require additional consultant time,
 
either utilizing World Education permanent staff or through short-term
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appointment of an external consultant, if 
the impact and effects of the
 
project are to be measured. Although data gathering procedures and forms
 
have now been built into the project, Ghanian project staff were unable
 
to 
state what they would do with data once it is gathered. Thus, the
 
feedgack process cannot have impact on project improvement unless process
 
is designed and put into operation. (I am not referring to the hardware
 
issue--in fact, I would discourage any reliance on computers--but rather
 
the design of a procedure for getting tabulated in a way that will be
 
meaningful to questions which the data are intended to address.) It would
 
also be worthwhile for 
the 'orld Education Evaluation Department to do a
 
meta-evaluation of the evaluation procedures which the consultant to 
the
 
project has developed. That is, the Evaluation Department should assume
 
oversight responsibility for assessing the adequacy of the evaluation
 
designs and procedures which are being implemented in each of World Education's
 
projects, and to suggest changes as necessary. In any case, without additional
 
technical assistance, it is unlikely that the merits of 
the Ghana FLE project
 
can be determined. The Ghana project, because of its design and the self­
contained va;riation in its implemtation, has sufficient promise that efforts
 
to evaluate it in a systematic way are deserved.
 

Persons interviewed or contacted in Ghana in connection with this
 
evaluation
 

Department of Social Welfare and Community Development, (DSW/CD)
 
Ministry of Labor, Social Develooment of Coooeratives
 

Mrs. Janet Tay, Deputy Director, DWS/CD
 
Mr. Peter Brown, Principal Community Development Officer (Accra)
 
Mr. Joshua Arthur, Director, Family Life Education Project (Accra)
 
Miss Helen Boake-Yiadom, FLE site coordinator, Cape Coast (Saltpond) region
 
Mr. G. Bekoe, FLE site coordinator, Akim-Oda region 
Mr. N. Abankwa, FLE site coordinator, Asamankase region 
Mr. VanDyke, Cormnunity Development Officer, Cape Coast region 

Ghana National Familv Planning Program
 

Mr.
 
Mr. Henry Ofori , Director of Information and Education
 

USAID Mission
 

Mr. Irvin Coker, Missicn Director
 
Mr. John Kean, Deputy Mission Director
 

Family Planning International Assistance
 

Mr. Lenny Robinson, Regional Representative for Africa
 

World Education
 

Ms. Ann Micou, Director of Development (?) WE/NYC
 
Dr. Jasperdean Kobes, Regional Representative for Africa
 

Duration of site visit: 	 July 1 - July 6,1976. (July 1 is a Ghanian National 
Holiday so only 3 working days were available foe 
interviews.) 
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Appendix
 

CGhana Report)
 

Family planning and motivationally related topics included in
 

the Ghana Family Life Education Project
 

Lesson Number Tooic 

7 Growth of a child (malnutrition) 
8 Parenthood (responsibility) 

12 Male and female role conflict 
19 Child support (delinquency) 
21 Expectar: nother (problems of pregancy) 

22 Child care (feeding/spacing) 
26 Family planning (healch reasons) 
27 Family planning (sources) 
28 Contraceptives 
29 Family planning and national development 



- 110 -

WORLD EDUCATION PROJECT: ETHIOPIA
 

HOST COLTRY AGENCY: ETHIOPIAN WOMEN'S WELFARE ASSOCIATION (EvWA) 
(A private, non-profit organization)
 

INTEGRATED FAMILY LIFE EDUCATION (IFLE) PROJECT
 

DURATION: 	 Jily 1, 1973 - June 30, 1975
 
Amended to terminate on October 31,1975
 

AMOUNT: 	 $114.724
 

This research and demonstration pilot project has now moved into
 
a second phase with World Education funding support secured from non-PHA
 
sources in USAID. In the initial phase, under consideration here, the
 
pilot project was implemented in three sites, c7. one semi-urban,
 
and one rural. The project suffered a series of delays and set-backs in
 
conjuction with the sweeping changes in government which the country
 
experienced shortly after the project was to have started. While political
 
uncertainties in the country continue to impede efforts aimed at estabishing
 
formal links between the IFLE project and governmental agencies (such as
 
Zamacha, a sort of domestic Pace Corps), the project itself now continues
 
to progress with relatively 	little apparent difficulty, a reflection of
 
the acceptance which the project has enjoyed under the new government.
 

Objectives of the initr-l project included the conducting of community
 
baseline surveys in the selected communities; development, pretesting and
 
production of instructional materials; recruitment and training of group
 
leaders for the adult education classes; implementation of the program at
 
three sites with. three enrollment cycles. It was anticipated that the
 
project would reach approximately 900 persons in the course of the two
 
years. Due to the delays which were brought abuut by the political
 
conditions, as well as some printing problems, only one cycle of classes
 
was conducted within the period; this cycle had an initital enrollment of
 
just over 300 but the enrollment increased in the first weeks and nearly
 
350 persons completed the cycle.
 

The project in Ethiopia is staffed b, four people at the central
 
level including the project director, a field supervisor who covers all
 
four project sites, a materials development/evaluation person who also does
 
the data analysis, and a secretary/accountant. In the field, the project
 
is implemented by persons selected by the community (usually the local
 
school teachers) and trained by the 1FLE staff. In the second phase of
 
the project, all of the group leaders (teachers) are receiving a small
 
remuneration so that better data gathering can be demanded of them.
 

Book 1, the teaching materials prepared in phase 1 of the project,
 
is composed of 80 lessons, each onz topic-centered. Seventeen of the lessons
 
(22%) deal with maternal and child health and family planning; of these, six
 
(8%) deal specifically with family planning including instruction on con­
traceptive methods, An additional 30 lessons (38%) deal with other aspects
 
of health and nutrition.
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Although a baseline survey was conducted with the assistance of
 
the University, this had little impact upon the materials developed since
 
it 1) was delayed in its analysis and write-up and 2) did not prove to
 
contain many findings which were of immediate use to the selection and
 
development of lesson topics. (The baseline survey had been culled for
 
possible topics for inclusion in Book 2, the lessons being developed in
 
Phase 2 for neo-literates who have completed the first book. It should
 
be noted that although not developed with AID population funds, Book 2
 
will include additional lessons dealing with family planning which are
 
designed to reinforce earlier materials).
 

As with the project in Ghana, this project attempts to bring other
 
government and private sector services into cooperation with the communities
 
in which the project is being implemented; among others, Lhese include
 
agricultural extension workers, family planning workers, nutritionists, etc.
 
The project has been able to provide a family planning service link either
 
using EIWA physicians or through the collaboration of the Ethiopian Family
 
Guidance Association (the private sector family planning organization).
 
Family planning workers are used as resource people for classroom discussion
 
when the lesson deal with technical aspects of family planning.
 

Group interviews with participants indicated that their attitudes
 
toward family planning were overwhelmingly favorable as a result of their
 
encounters with the topic in the IFLE project. Older women commented that
 
they only wish they had known about family planning when they were younger
 
and emphasized how important they thought it was that the younger women
 
rolled in the cal~s be pLuvidtd with this information and encouraged to
 
use the services. This is an important type of support for the utilization of
 
family planning services which does not usually come about with one-way
 
information giving.
 

The data-based evidence on changes in attitudes regarding family
 
planning which have occured as a result of participation in the adult
 
education is less thorough than one would like. A new and more systematic
 
data ollection and feedback system has been incorporated in the Phase 2
 
portion of the program, and future project evaluations will be able to
 
call upon it for evidence. Nonetheless, from data gathered at the outset
 
of classes in July 1974, it was found that 40 to 80 percent of the enrollees
 
were ignorant of family planning (variations due to differences among
 
sites) and that proportions as large as 69 percent expressed oppostion
 
to the use of medical means to prevent pregnancy. A follow-up survey in
 
April 1975 of a sample 'N-40) of class completers found that 80% of respondents
 
who had previously replied "no" to the question: "Is it possible for people
 
to plan to have children in the number they want and when they want them"?
 
now replied "yes" and 100% of respondents who replied "no" to the question"
 
"Is it a good idea to space one's family through family planning?" now
 
replied "yes." 

In the Phase 2 participant baseline data being gathered, there are
 
12 questions which deal specifically with family planning. These include
 
information about family size ideals, family size decision making, knowledge
 
of methods, and present family planning practices ("Do you use family planning
 
services now?"). This will obvi6usly provide some important information
 
regarding the effects of this portion of the curriculum. (It should be noted
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that thec improvements whicb have been instituted in the data-gathering/ 
feedback/evaluation process were brought about with World Education 
technical assistance through a consultant and through the Department of
 
Program Development, Analysis and Evaluation which is not supported by

Population Office funds; this is 
an example of how non-PHA funds are con­
'ributing to program improvements regarding specific family planning
 
issues.)
 

In the prestest of the most recent group of Phase 2 participants to
 
entoll in the adult education program (data tabulated from two of four sites),

less than 4% of the respondents reported knowing a family planning method,
 
with a similar percentage repo-rting the use of family planning services.
 
However, less than 15% of the respondents state that they are not interested
 
in learning about family pianning, but only 45% state that they are interested
 
in using family planning services. The latter figure is surprising in that
 
70-80% of respondents are reported as not having any idea of what family
 
planning means, much less knowledge of a method. The post-test deta, when
 
available, should provide interesting measures of program effectiveness.
 

The materials production in the IFLE project is of high quality with
 
good photography and good reproduction of materials. The pre-testing process
 
was economically accomplished using regular photos rather than printed
 
materials but the administration of the pre-test, that is, using true

"comsumers" (potential participants) as respondents for testing materials
 
could have been improved upon. Since the IFLE staff now has contacts in the
 
community, improvements in the pretesting process for Book 2 should be
 
easily accomplished.
 

The consultation provided by WE to the IFLE project, which focused
 
on project evaluation in Phase 1 and on evaluation and feedback procedures
 
in Phase 2, has been good. The consultant assigne±d to the IFLE project

knowledgeable not only in adult education methods but had expertise in health
 
and family planning content areas as well. However, the project would have
 
benefitted fr'cm consultation early in the implementation phase on training

procedure2s since, as in other World Education projects, there is 
an effort
 
to change traditional approaches 
to adulL education through the introduction
 
of group discussion methods. Group discussion methods were being employed

in all call situations observed, but with differing levels of skill 
on the
 
part of the facilitators (teachers).
 

At the present time, the training of facilitators consists of one
 
week of preservice training and eight weeks of in-service training scattered
 
over 
the two years of the project duration. Review of the training content,
 
curriculum and producures was not undertaken at the time of the evaluator's
 
visit. However, from observations of group leader performance in the class­
room, it is apparent that they could benefit from additioral training dealing
 
with group disciission methods.
 

Given the political circumstances in the country and the contingent
 
uncertainties, the potential impact of 
the IFLE project is nearly impossible
 
to asses. However, in spite of the radical changes which have taken plake
 
on 
the political scene, there are some indicators that augur well for Lhe
 
project sustaining its potential for influence within the context of recent
 
developments. The government is oriented toward integrated approaches
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to development which tend 
to focus on 
support for self-help and community­centered initiatives, positions which are 
integral parts of the IFLE
project. 
 The newly created Zamacha orginization, best described as 
a
domestic Peace Corps whose motto is 
"Development through Cooperation",
has a representative on the IFLE advisory board, and through him Zamacha
has expressed interest in the use of IFLE materials and the possible use
of IFLE staff for training of Zamacha personnel.
 

Although the IFLE project is, at this point, largely dependent on
World Education for financial support for its existance and the mechanisms
whereby the project could toke on a life of its 
own and expand coverage
remain undefined, a likely possibility for expanding the influence and
impact of the project woulO be through the utilization jf IFLE personnel
for 
the training of people working in other adult education, community
development and literacy efforts, especially those of the government.
For example, although the future role and programming of the Zamacha
organization is not defined, if it continues 
to work in adult education
 at the community level, then there will be 
a need to 
train the Zamacha
workers (basically university students) which could be met a 
some level
by the IFLE group. Whether the government would be willing to contract

with IFLE for these services is still unexplored.
 

To effectively accomplish this 
training role it would be advisable
to have the central staff receive 'ditional short-term intensive training
overseas in such areas as evaluatio,, training design and methods, 
super­
vision, and materials development.
 

Persons interviewed or contacted in Ethiopia in connection with
 
this evaluation:
 

Integrated Family Life Education Project (U-LE) of the

Ethiopian Women's welfare Association (EN7,A)
 

Ms. Abeba Wolde Rufael, Project Director 
Mr. Abebe Haili, Field Supervisor
Mr. Mesfin Lisanu, Evaluation/materials developmenc coordinator
Ms. Mamitu Buzuneh, Secratar-y/accountant 
Dr. Pietros Hadgu, Chairman, IFLE Advisory committee 
Ms. Loule Tesfae, Executive Director, EWWA 

Various unidentified group leaders and participants in Addis Alem, Entoto,

and Wonji.
 

USAID
 

Dr. John Withers, Mission Director
 
Mr. George Coronaldi, Education Officer
 

Duration of visit: July 7 
-
July 10, 1976 (July 7: mid-day arrival from Ghana)
 



- 114 -

WORLD EDUCATION PROJECT: 
 THAILAND
 

HOST COUNTRY AGENCY: 
 ADULT EDUCATION DIVISION
 

MINISTRY OF EDUCATION
 

TITLE: 
 FUNCTIONAL LITERACY AND FAMILY LIFE EDUCATION (FL/FLE)
 

DURATION: 
 Project begun in 1970, Task order funding periods: 
Year 1 - September 1,1974 - August 31, 1975 
Year 2 - September 1, 1975 - October 31,1976 

AMOUNT: 
 Year 1: $97,800
 
Year 2: $100,000
 

The Thailand program is by far the largest and most successful of World
 
Education's international projects. 
 It is successfully begin weaned from

dependence on WE financial supports as 
the 7hai government commits in­
creasingly larger amour-s of money to it. 
 Thai government support to the
 
program in 1976 amounted to approximately $4 million dollars and support

for the next fiscal year is expected to be considerably greater.
 

Since the project is so large and multifiaceted, it was impossible

to 
comprehend it in any but the most superficial terms in the period of

time available. 
Moreover, there were some scheduling problems that con­
tributed 
to less than optimal utilization of time available. 
 Specifically,

site visits to No-tchern Thailand occupied two days, one of which proved

particularly uproductive due to 
limited air transport services. This
 
left a day and a half for other interviewing of available staff. 
 These
 
points should be kept in mind while reading this report.
 

The staff of the Adult Education Division are prompt to acknowledge

and credit World Education for much of the success of the Thai project,

citing technical assistance and conceptualization of approach and methods
 
as 
well ad financial support as being the contributing factors. More

than one dozen WE consultants are reported to have been involved in providing

technical assistance since the beginning of the project in 1970.
 

The four work areas of the World Education project in Thailand include
 
1) development of the basic Functional Literacy/Family Life Education program
and its horizontal expansion to reach larger numbers of learners, 2) revision

of the contintlng adult curriculum to 
include family planning/population
 
related content, 3) revision of the curriculum of the Life Skills Training

Program to, among other things, incorporate family life: planniug into the
 
content, and 4) creation of an Executive Committee on Population Education,

aimed at the development of a master plan for incorporpting population

education in all Ministry of Education programs, both formal and non-formal.
 

Basic Functional Literacy/Family Life Education Program
 

Since the inception of the program in the field in 1971, through

the year 1975, 20,400 persons have been enrolled in the basic FL/FLE classes.
Of these, 62% were men, 38% 
were women. Sixty-five percent of these enroll­
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ments occured in 1974 and 1975. 
 An average of 80% of the persons enrolled
 
complete the course; except in 1975, when 
a slightly higher proportion of
 
women than men 
completed the basic literacy course, the completion rate
 
has been quite similar for both men and women. 
Ages of participants very

widely but generally female participants tend to be younger than male
 
participants. Kinirnum age for enrollment has been set at 15 years.*
 

In the basic literacy curriculum, there are 94 lessons. 
 Of these
 
there are 20 which deal with MCH including seven which deal with family

planning. 
None of the family planning lessons deals with contraceptive

instruction but rather discusses the need for limiting family size and
 
spacing pregnancies for various reasons. 
 It had been deemed culturally

unacceptable to be more specific about contraceptice methods in the literacy

program sine there are a large number of young and unmarried persons who are
 
enrolled in-it.
 

At the project field sites visited (in the Northern region near the

Burma frontier), the evaluator spoke with a man who operated a village

contraceptive dispensing service orginally established by his sister, a nurse.

He reported that he knew of women who had come to request contraceptives on
 
the basis of their participatiou in the adult literacy classes, as well as
 
of young women who had not come at the time of learning about family planning

in the classes but who subsequently sought services when they got married.
 
He could not provide specific numbers. (He also observed that a substantial
 
number of Burmese women cross the border to obtain contraceptives from his
 
dispensary).
 

Interviews with participants indicate that family planning is very

favorably viewed as a result of their understanding of it through class
 
discussions and in one group :etting, a man spontaneously mentioned that
 
he set his wife to seek services at the clinic as a result of learning a bout
 
it in the class. How representative these examples are is unknown.
 

Observations of classroom instruction methods,-both of so-called

"walking teachers" who conduct classes in several communities at different
 
times during the day and by regular FL/FLE classroom instructors who only

give classes in school settings, indicates that, as in other projects,

the use of modern adult education methods is still fairly weak, particularly

among those teachers teach children during the day and conduct adult classes
 
in the evening. Teachers who were interviewed stated that they still felt
 
somewhat uncomfortable using group discussion methods, especially
 

* It should be noted that high level of male enrollment would be favorable
 
'for family planning interests in Thailand since the man has been found
 
to have more influence over contraceptive decision making then does the
 
women. (See Somjit Suppanatas: Factors Affecting the non-acceptance of
 
a birth control method among the rural married women in Thailand, unpublished

doctoral dissertation, School of Public Health, University of California,
 
Berkeley. (1976)
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during early lessons when group members are reluctant to talk much.
 
Interviewed supervisors, who would normally be responsible for providing

in-service training to up-grade the. quality of adult instruction methods
 
used, did not feel they had the competence and skill needed to do this.
 

While not all of the training program outlines were provided to
 
thu evaluator, those which were indicate that the training designs include
 
too much theory and too little practice to give the teacher sufficient skill
 
and confidence to feel comfortable with these new methods. 
 It is particularly

important that the pre-service training be as thorough as possible in this
 
regard since the supervisors who would normally be major contributors to the
 
in-service training not only do not feel competent 
to deal with improving
 
group discussion methods, they also have the problem of having 
to provide

supervision to all Ministry of Education accLvities in their areas 
(province
 
or region) which means kindergarten through high school as well as 
non­
formal and technical education. This implies that the supervision which
 
the FL/FLE instructor can anticipate receiving is not very intensive.
 
The supervisors 
are not under the direct control of the Adult Education
 
Division and cannot be obligate to emphasize supervision of the FL/F-LE

project since other Division's of the Ministry would then complain that
 
their programs are not getting sufficient supervision.
 

To date, the evaluation procedures employed in the Thai program have
 
focussed rather narrowly on literacy and numeracy issues through measurement
 
of learning gains in the program. An entirely new evaluation strategy and
 
design is presently being developed with assistance from another uiit within
 
the Ministry and World Education. In it, information about attitude and
 
behavior change will be gathered es well as information on learning gains.

Specifics on the data which will be gathered on family planning matters was
 
not yet available.
 

Continuing education and family life planning (level 3 and 4)
 

This refers to efforts by the Adult Education Division to provide

additional educational opportunities ane curriculum materials for neo­
literates, those who have completed the basic leteracy program, as well
 
as 
others in the villages who have some minimum level of literacy attainment.
 
Sixty-five lessons are being prepared in this curriculum, based on a base-

Line survey conducted in 1975; of these, approximately seven lessons (10%)

will deal with some aspect of population. Some of the curriculum materials
 
were presently being field tested, others were already being revised.
 
None of 
the population related lessons were available for examination.
 

Skills Training Curriculum
 

The revision of the skills training curriculum is still going on.
 
The changes which are being planned are substantial. Instead of having a
 
long and sequenced curriculum which the enrollee would have to 
start at
 
the beginning and continue for three to six months, the new curriculum will
 
be based on "mini-lessons" and "mini-courses" and the individual will be
 
free to select those elements which he or she needs to improve certain skills
 
and enroll in them when they are offered. Among the subjects of instruction
 
offered under the new system will be a curriculum on "life experience"; this
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this portion of the curriculum will be composed of 70 hours, and will

include modules dealing with law, economics, health, and family planning.

The number of hours dedicated to family planning had not been determined
but 	the topics will include information on contraceptive methods. 
The
learner w-il be free to 
select those modules from the curriculum which are
of interest to him or her. 
 The 	"life expi-rience" curriculum will be available
to individuals enrolling in any of the dirferent skill training areas 
(e.g.
welding, hari dressing, electrical repair, sewing, machanics, etc., 
 Curriculum

materials on fam.ly planning were not availble for review.
 

There is some doubt as to 
the number of persons who will be reached
through the Skills Training program. Exact figures on the number of
training sites and number of enrollees in each were not available. 

Skills Training program operates thrnugh three modes:	 

The
 

1) 	47 mobile trade training schoolj, located principaily in larger

communities and offering courses 
ranging from 150-300 hours in
 
duration,
 

2) 
five mobile schcols located in five provinces whizh offer
 
courses of 100-150 hours, and
 

3) 	an unspecified number of permanent schools.
 

The 	annual enrollment in the mobile trade training schools was estimated
at 4000 per year, in the mobile schools and permanent schools at about 2000
 per year. 
This figure is far lower than the one cited in project documentation.
 

Time constraints on 
the visit precluded the possibility of pursuing

the source of the disparity.
 

Population Education Executive Committee
 

The spin-off effects of the Population Education Executive Committee
have been considerable. 
The most significant outcome is 
the 	recent creation
of a Population Education Unit within the Kinistry of Education which will
have responsibility for ircorporating p',pOatior information into the "Life
Experience" section of the in-school curriculum. 
The entire school curriculum
of the "inistry 
of Education is currently undergoing its first revision in
 more than two decades and the existance of Population Education Executive

committee was crucial for the establishment of the Population Education
Unit at this time. This is 
one example of a high pay-off/low investment

effort by World Education for which they deserve credit.
 

Newspaper Reading Centers 
- (An Addendum)
 

A recurrent problem in efforts to improve literacy levels within
 a population is that 
once a munimum level of literacy is attained, the
neo-literate relapses into a state of illiteracy because he has little
opportunity to use his newly aequired skill. 
To obviate this problem,

the Thai program has established a network of newspaper reading centers.

These traditional-looking huts are built of substantial materials by the
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communities in which the FL/FLE class has been 
- ered and each day

the AED of the Ministry of Education delivers two Bangkok and 
one local
 
newspaper as t
the Ministry s contribution to the effort. 
 The center visited
duri-ng the site visit had that dayt
 s newspapers in evidence as well as 
some
earlier editions, and all had the crumpled appearance of having been read
by a number of persons. Whether the center users are FL/FLE program
graduates is not known. 
Though not directly supported by the World Education
project, the significance of the newspaper reading centers for the FL/FLE
project is that family planning information (printed materials including
comic books from the government and private sector family planning programs)
was being packaged in Bangkok for distribution to these centers at the
 
time of my visit.
 

Persons interviewed or 
contacted in Thailand in connection with
 
this evaluation:
 

Adult Education Division (AED)
 
Ministry of Education
 

Dr. Kowit Vorapipatana, Chief, AED
 
Mr. Sunthorn Sunanchai, Academic Section Chief, AED
 
Ms. Patrada, curriculum materials developer, AED
 
Mr. Vinaisaihong, curriculum materials developer, AED
 
Ms. Terithip, curriculum materials developer, AED

Mr. Sumprasong, Director, Functional Literacy/Family Life Education Project

Mr. Manope, 2egional Supervisor, Region 8 (Northern Region)

Mr. Hom, Provincial supervisor, Chaingrai Province
 

Population Education Unit
 

Ms. Warli, Dircctor, Ministry of Education
 

World Education
 

Mr. Richmond Mayo-Smith, Chairman, Board of Trustees, WE/NYC

Mr. Edmund Clark, Project advisor, Baugkok
 
Mr. Louis Setti, Regional Representative, Asia, Bangkok

Mr. David Berquist, Program Officer/Asia Region, WE/NYC

Mr. Tarry Davis, Director, Department of Regional Program Coordination, WE/NYC

Dr. Jack Meizerow, Consultant
 
Mr. Somchart Ubolchart, World Education project assistant, Bangkok
 

USAID
 

Mr. R. Smail, Education Officer
 
(Mr. Edmunds, Population Officer, was 
on home leave)
 

Duration of site visit: 
 July 13 - 16, 1976
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WORLD EDUCATION PROJECT: INDONESIA 

HOST NATIONAL AGENCY: INDONESIAN DIRECTORATE OF COMMUNITY EDUCATION (PENMAS) 
MINISTRY OF EDUCATION
 

TITLE: 
 FAMILY PLANNING/POPULATION EDUCATION THROUGH COMMUNITY 
OUTREACH PROGRAMS OF :LEARNING CENTERS (Task Order 
Project)
 

DURATION: 
 November 1, 1974 to October 31, 1975
 

Communication Service Center for Family Life Planning
 

June, 1971 - July 1973
 

$18,000
 

Pre-pilot planning project
 

October, 1972 - June, 1974
 

$16,500
 

Task Order Funded project
 

$62,933
 

The history of World Education involvement in Indonesia dates to
June, 1971, at which time World Education and the Ministry of Education
and Culture agreed to set up a pilot "Communication Service Center for
Family Life Planning (P2K)" the purpose of which was to provide "a cen­tralized system in which all research, design and instructional materials
development activities fcr out-of-school family life planning" would be
focussed. 
The two year cost of this project was $18,000. The materials
shown the evaluator which were developed at this center were of very limited
quantity and very low quality; 
there was little indication that they had
been much used. Circulatijn records were reported to 
indicate that there
had been fewer than two dozen solicitations for their use in the past

four yevrs.
 

Sebsequent to the Communication Service Center project, beginning in
October, 1972, WE provided $8000 for pre-pilot planning in the design of
community out-reach programs integrating family planning/population education
into various non-formal education activities. The project was renewed and
extended 
to June, 1974 with an additional input of $8,500. None of the out­comes of this portion of the WE funded project were apparent apart from
their continuation in the task-order funded project which is the focus of
this report. The inference should not be drawn that nothing happened during
this phase of the project chronology, but rather that there was no 
effort
to separate activities of this phase from those of the latter in the infor­mation which was supplied to the evaluator.
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The intent of the task ordered project was 'o assist the Directorate
 
of Community Education in the integaration of family planning information 
into non-formal education programs. The scope of work stated that the
 
contractor would assist in the selection of five "learaing center" sites
 
which would serve as "Laboratories" at which experimental modes or approaches
 
to the development of adult education would be tried. 
All of the site
 
projects were to incorporate a core of concepts in family planning and
 
population education.
 

As a result of some administrative and/or communication problem,
 
the evaluator's site visit to Indonesia was confined to Jakarta where only
 
one person who had had a role in the project from its inception was available
 
for interview; although this person was the nationai project coordinator,
 
the information which he was able to supply was very limited. A visit to
 
the Lembang project site had been anticipated, at which time it would have
 
been possible to interview the director of the Jayagiri training center
 
(a key person in the development of the project), but this was cancelled in
 
the belief that the director of the center was on his way to Jakarta for
 
a meeting with a World Bank project group. He did not show up: Therefore,
 
the information about this project available to the evaluator was very limited.
 

In spite of the above, it is probably fair to say that the Indonesia
 
project is the least successful of World Education's task-order funded projects.
 
By the account of WE's own consultant case-study reports, the project only
 
materialized in ,.y substantia. way at two of the five "learning center"
 
sites, and only one of these produced enough information about an innovative
 
approach from the experience to be at all helpful for further program development.
 
Among other things, the project was undertaken during a period in which there
 
was 
a change of directors at PenMad, and a change in regional representatives
 
for World Education, each of which contributed to disruptions in the continuity
 
of the project's management and monitoring. However, there were significant
 
problems in the project f77om the outset.
 

The selection of experimental "learning centers" was such that they
 
were not in easy reach of the national coordinator and therefo-.e could not
 
be readily monitored. The commun±cation problem is more difficult in
 
Indonesia than in other Southeast Asian countries, as proven to the evaluator
 
by the difficulties in trying to communicate with Lambang and Jayagiri, and
 
give this fact, sites should have been chosen which were within reasonably
 
short distances of Jakarta.
 

The most successful "learning center" site in the project was located
 
at Lembang; it was reportedly the only community learning site with any
 
innovations at all. There, the experimental approach being tested used
 
short weekly radio programs of 10-15 minute duration which dealt with
 
population topics as discussion starters for the non-formal education
 
groups in the community. The use of radio was reported to have lasted
 
six months and was then abandoned because of the high costs involved. A
 
total of 123 participants, principally out-of-school youth wio had completed
 
high school or they were teachers in training at a nearby teacher's college.
 
Fifteen of the sixteen group leaders were males; all ieceived four days of
 
pre-aervice training plus monthly in-service training of about four hours.
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There has been no systematic evaluation of the Indonesian Fle projects
 
at any time; the closest approximation to a formal evaluation were the case­
studies conducted by the team .aded 
by a World Education consultant, and
 
including two PenMas staff me.bers and the World Education regional re­
presentative. 
The candor in these reports reflects favorably on the intergrity

of the WE organization and their regional representative to report things
 
as 
they were, and not to whitewash the project. Since that case-study

evaluation was not completed until August, 1975, 
two months before the end
 
of the task-order agreement, it could contribute little to 
project modification*
 
or early termination. There is probably some reason to 
question why WE entered
 
into the task-order phase of the Indonesia project when so 
little systematic

evidence had been gathered from earlier phases to suggest that the project
 
had any likelihood of success.
 

Feedback obtained/from Lembang participants by the casezstudy team
 
regarding the approach used by the center indicates that they found much
 
of the learning-center prepared radio material "boring" and would have pre­
ferred to 
listen to another station which was also broadcasting life problem

issues which could have made population education the vehicle on which to
 
sustain participants over that period of time.
 

It is apparently the feeling of the Indonesian personnel who worked
 
at the Lembang Learning Center (and also those who worked at 
the nearby

Jayagiri Training Center) and PenMas central staff that the Lembang portion

of tfhe project proved sufficiently successful, innovative and worthwhile that
 
an effort should be made to replicate it in a larger number of centers. To
 
this end, PenMas is preparing a multi-million dollar proposal for submission
 
to the World Bank, the central focus of which is building on the Lembang

e:.perience. 
 Among the many reasons for caution about the potential success
 
of such a replication venture is the fact that the Jayagiri Training Center
 
and a major teacher training college are located near Lembang, creating a
 
special circumstance which is probably atypical of other "learning centers.'!
 
Both the training center and the college are thought by the Indonesians in­
terviewed to have been important support factors in keeping the Lembang project
 
alive to the extent that it was.
 

Pen Mas
 
Ministry of Education
 

Mr. Anwas Iskander, Director
 
Mr. Darlis, National coordinator for the World Education project
 
Mr. S. Sudumardi, Office of Educational Planning and Development
 
Mr. Zainuddin Arif, Head, Research Section, Jaiagiri Training Center
 

National Family Planning Coordinating Body (BKKBN)
 

Mr. Nardhani Saryono Dipo. Population Education Specialist
 

USAID/Population and Health Division
 

Mr. Charles Terry, Director
 
Ms. Ann MacNamara, International Development Intern
 
Dr. Nat Colleta, Consultant
 

World Education
 

Mr. Louis Setti, Regional Representative for Asia, Bangkok
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WORLD EDUCATION PROJECT: PHILIPPINES 

HOST NATIONAL AGENCY: PHILIPPINE RURAL RECONSTRUCTION MOVEMENT (PRRM) 

TITLE: FUNCTIONAL EDUCATION FOR FAMILY LIFE PLANNING 

DURATION: Phase 1: 1970-1974 

Phase 2: January 1975 - December, 1975
 

AMOUNT: Phase 1:
 

Phase 2: $5,500
 

Of the five World Education projects visited in the undertaking of
 
this review, in none is the population/family planning content more prominent

and central than in the project in the Philippines. The entire Phase 1 of
 
of the project was based on the development of a 12-lesson adult education/

literacy ... riculum using population issues as the focus for its development.

While none of the lessons deals with family planning methods or contraceptive
 
use instruction, all of them deal with some aspect of population awareness
 
or the benefits of family planning. As a spin off of the World Education
 
project, not only has the adult education curriculum been developed and
 
approximately 130 persons trained in 30-day courses 
in its use, but the
 
family life planning materials have been incorporated into all of the skills
 
training programs of the Center. The implication of this latter development
 
is that all of the persons, who are recruited by their barrios to obtain
 
skills as trainers in some technical area (such as dressmaking, tailoring,

agriculture) and who will return to 
their barrios to train others, will
 
obtaiil this family life planning information as well. It is expected that
 
when they return to their barrios and set up training classes, they will,

in turn, include the family life planning topics as part of the curriculum
 
of instruction regardless of what skill they teach.
 

The site visits which had been arranged for my review were not as
 
informal as those conducted in Ghana, Ethiopia and Thailand, and therefore
 
the opportunities for discussing various issues with individuals and participants
 
was not as satisfactory. That is, special arrangements had been made for me
 
to meet with village leaders, barrio technicians, and others as a group,

rather than observing the functional education classes in regular session.
 
Despite this draw-back, it was apparent that "family planning" was a central
 
theme in the conversation with everyone with whom I talked.
 

To date, systematic and thorough evaluation of the PRRUM project has
 
not been undertaken, and it is 
therefore impossible to say what the consequences

of the training efforts have been. 
World Education technical assistance on
 
the design of an evaluation was being provided at the time of my visit but had
 
been gathered about the multiplier effects of having trained trainers in the
 
program of the Center indicate that through the year 1974, approximately 2000
 
persons had been enrolled in barrio-level functional education classes and
 
approximately 825 persons had been trained in barrio-level skills classes.
 
Data on 1975 and 1976 enrollments was not tabulated. There is a sufficient
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data base and enough program control to make further evaluatioyt of the PRRM
 
project worthwhile. That is, enough data has been gathered about the
 
individuals trained at the Center and the training that they have sub­
sequently done in their barrios to make a reasonably good post-facto evaluation
 
possible.
 

Persons contacted or interviewed in the Philippines in connection
 

with this evaluation
 

Philippines Rural Reconstruction Movement (PRRM)
 

Mr. Antonio P. Santiago, Director, Nieves Tamning Center
 
Ms. Concepcion E. 1adayag, Education Department, Nieves Training Center
 
Mr. Ricardo Foranda, Controller
 
Mr. Q.L. Honquilada, Director, Social Laboratory Project, Niives Training Center
 

Various trainees of the center, barrio leaders, barrio technicians, barrio
 

participants.
 

World Education
 

Mr. Richmond Mayo-Smith, Chairman, Board of Trustees
 
Ms. Barbara Tobin, Resident Project Advisor, (Intern from the School for Inter­
national Training)
 
Dr. Sean Tate, Department of Program Development, Analysis and Evaluation,
 
WE/NYC
 

Duration of Site visit: July 22 - 23, 1976
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TECHNICAL ASSISTANCE REQUESTS TO WE 

ORGANI ZATI ON FY 7A FY 75 FY 76 

NAME LOCATION Semester II Semester I Semester II Semester l 
CENTRAL OFFICE 

Family Planning Inter. Asst. New York, USA 
X 

Adult Educ. Assoc. of U.S.A. Washington, D.C., USA X I" 
East West Communication Center Honolulu, Hawaii X 

Inter American Literacy Foundation New York, USA X 

IPPF/WHR New York, USA X X X X 

IPPF/London London, England X X X X 

UN DP New York, USA X 

UNIrEF New York, USA X 

Community Dev. Foundation New York, USA X X X 

American Home Econ. Assoc. New York, USA X 

PACT New York, USA X X , 
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TECHNICAL ASSISTANCE REQUESTS TO WE 

ORGANIZATION FY 74 FY 75 FY 76 

NAIME LOCAT!ON Semester I I Semester I Semester II Semesterd 

Meals for Millions New York, USA X 

Afro-Am, Labor Center New York, USA X 

Management Institute for Nat. Dev. New York, USA X 

Technoserve New York, USA X 

UNESCO Paris, France X 

World Bank New York, USA X 

Ford Foundation New York, USA X 

Population References Bureau Washington, D.C., USA X 

IIALM Teheran, Iran X 

Deutsche Stiftungfur Internatlonale Berlin, Germany X 
tnwecKlug 

German Adult Educ. Assoc. Bonn, Germany X 

Carolina Population 1 enter Chapel Hill, N. C. X 

ICED Essex, Conn, x 



3 
TECHNICAL ASSISTANCE REQUESTS TO WE 

ORGANIZATION 
FY 74 FY 75 FY 76 

NAME LOCATION Semester II Semester I Semester II SemesterI 

FIELD OFFICES 

Inter-Governmental Coordinating
Comm. for coop. in Family &_Pop. PI 

International Institute For Adult 
Literacy Methods 

nning Kuala Lumpur, Malaysia 

Teheran, Iran 

X X 

X X 

X 

X 

t__ 

o 

Family Planning Assoc. Beirut, Lebanon 
X 

Ministry of Ed. 

Arab League
(Arab Reg. Literacy Org.) 

Beirut, Labanon 

Cairo, Egypt 

X 

X 
Ministry of Ed. Cairo, Egypt 

X X 
Hoda Sharawi Cairo, Egypt X X 
Ministry of Ed. Ankara, Turkey 

X 

Ministry of Health Ankara, Turkey x 
UNDP Ankara, Turkey 

X 

Nat. henter for Adult Ec. Teheran, Iran X X 
Ministry of Health Teheran, Iran X 



4 
TECHNICAL ASSISTANCE REQUESTS TO WE 

ORGANI ZAT ION FY 711 FY 75 FY 76 

NAME LOCATION S-mester I Semester I1 Semester I1 Semester 

Ministry of Ed. Kabul, Afganlstan X X 

UNESCO Kabul, Afganlstan X 

Family Planning sssoc. / Rawalpindi, Pakistan x 

Peoples Open University Rawalpindi, Pakistan X X 

Population Ed. Planning Council Rawalpindi, Pakistan x 

Adult Basic Ed. Society Gujranwala, Pakistan x 

Ministry of Education Rawalpindi, Pakistan x 

Bangladesh Rural Advancement Com. Daccz, Bangladesh X X 

University of Dacca Dacca, Bangladesh X 

Min. of Rural Dev. & Coops. Dacca, Bangladesh X 



5. 

TECHNICAL ASSISTANCE REQUESTS TO WE 

ORGANIZATION __ FY 74 FY 75 FY 76 

NAME LOCATION Semester I I Semester I Semester II Semester] 

Ministry of Education 

Ministry of Health Y 

Rangoon, Burma 

Rangoon, Burma 

X 

x f 
_ 

Ministry of Education Kathmandu, Nepal Xo 

Nepali Womens Org. Kathmandu, Nepal x 

Ministry of Educat!on Bangkok, Thailand X 

World Bank Team Bangkok, Thailand X 

Ministry of Health Bangkok, Thailand X X 

Mahidol University Bangkok, Thailand X 

Federal Land Dev. Authority Kuala Lumpur, Malaysia X X 

Malaysian Trade Union Congress Kuala Lumpur, Malaysia X X 

Min. of Agri. and Rural Dev. Kuala Lumpur, Malaysia X X 

World Bank Team Kuala Lumpur, Malaysia X X 

Min. of Ed. (Pen Mas Jakarta, Indonesia X X 



6. 
TECHNICAL ASSISTANCE REQUESTS TO WE 

__ __ ORGAN I ZAT ION 
FY 74 FY 75 FY 7 

NAME 
LOCAIIOIN Sernescer I I Semester I Semester I I 

Philippine Rural Rec. Mov. Manila, Philippines x X X 
Family Planning Assoc. J Manila, Philippines x I 
Philippine Businessmand for Social Manila, Philippines 

X 
Ministry of Health lrogress

\/ Seoul, Korea 
x 

I I 



ORGAIL 
ASSISTANCE REQUESTS TO WE 

7. 

h i EL 
NAN E 

Latin American Assn. of Radlophonic
S h o s ' 

OCA rI OtJ 

Buenos Aires, Argentina 

FY 74
Semes ter 

X 

I IS 
FY 75 

m s e 
. Semester 1 

e n m e 

S t 
e - s .~ 

-_ 

- s r ta EL L I RjIa 
__-_-- - _ _ _ _
R e c on uist _ Ar e n tina X 

Family Welfare Association Sao Paulo, Brazil 

Caribbean Development Agency Kingston, Jamaica X 

Corporacion Centro Regional 
To----­-P- a c io n ----- -

de Bogota, Colombia 
. 

Toward a New Family Ca i ,Colombia 

Radio Santa Maria 
ThWtoCU-'-mM ssioIo~h Uee 

La Vega .Do . Republic 

of the Frontier Quito, Ecuador 

Association ISan Salvador 

Maternity ospital Venezuela 

~X 



-- 

---- 

---

---- _G1ZTEORGAN IZAT 101Oil

AciCluffalp
PoulIar 
Pln__ j _g A s c /SaL)


FamilyPlnniLAssx 
-"aLJ'ni-L-CwLL'L,-MOE, Dept. of Ad.L- 8rna_.Educ. 


- Fi-y_ PjUmnq Assoc.. 
Centro de Orientacion 


Familia 

Inst ituto Ecuatoriano de
Obras Sanitarias 

APROFA 


n 
-Ministry 
 ofHealth 
 -

Ministr 
of Health 


Fa;ilia Planning Assoc. 

Centro de Capacitacion y


* Promocion Fam iliar 

TECHIJIICAL ASSISTAJCE RElQUESTS TO WE 
8. 

LAtcAIOrj 

FY 7A 

Semester II 

FY 75 

Semester I Semester If SI 

FY TE 

nester 

Bocota Colombia 
Donmlnq. o m , x 

San Salvador El Salvador F 
Te ucepaa Itonduras 

_u x 

Managua Nicaragua 

Quto Ecuador 

Gua temalIa CI ty,_ Gua tema Ia 

X 
x 

a-- ondu-ra-Te u__ga_ a , H o d u srasX 
Quito Ecuador 

Asuncion Paraguay x 

X 

Asuncion Para ua 

Lima P ru -

ix
 



ORGANIZATIONF7 

NAIE 

Family Planning Assoc. 

TECHNICAL ASSISTANCE 

SFY 

LOCATIO N 

Maseru, Lesotho 

REQUESTS TO WE 

74 

Semester I I 

FY 75 

Semester I Semester 

x 
li 

9. 

FY 7z 

Semes.tel 

Ethiopian Womens Welfare Assoc. 

Peoples Educational Assoc. 

Dept. of Social Welfare & Com. De . 

Addis Ababa, Ethiopia 

Accra, Ghana 

Accra, Ghana 

fX 
X 

X xI 

i 

Instituto of Adult Educ. Nairobi, Kenya X 
Instituto of Adult Educ. Ibadan, Nigeria X 

X 

National Union of Tunisian Women Tunis, Tunisia X 

Inistry of Agriculture Lusaka, Zambia x 
Food and Nutrition Commission Lusaka, Zambia 

X 
Ministry of Health 

German Adult Education Assoc. 

Family Planning Inter. Assoc. 

. Lusaka, Zambia 

Accra, Ghana 

Accra, Ghana 

X 

X 

X 



10. 
TECIIIJICAL ASSISTANCE REQUESTS TO WE 

ORGA .IZAT1ON FY 7A FY 75 FY 76 
NAHE 

Ministry of Education 

Ministry of Health \ 

LOCATION4 

Kinjston, Jamaica 

Panama City, Panama 

Semester I I Semester I1 

I 
Semester Ii Seinester 

x 

UNFPA/tlexico Mexico City, Mexico 

X 
Armed Forces Quito, Ecuador 

X 

Center for Family Hygiene Port Au Prince, Haiti X 

Comunicacion Education Mexico City, Mexico 
X 

Serviclas Educativa Populares Mexico City, Mexico X 
DESEC 
Centro de Investigaciones Soclales La Paz, Bolivia 
Working Party on Population
Comm. & Devel. Caribbean Conference 

Churches 
of 

Trinidad & 

Tobago 

X 

MOE/Adv. Ed. Assoc. Demographic 'an Jose, Costa Rica X X X 
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world cducotion
 
1414 SIXTH AVENUE, NEW YORK. NEW YORK O019/fTELEPHONE: ("12)838.E255 

UPDATING OF AGENCY LINKAGES 


ACADEMY FOR EDUCATIONAL DEVELOPMENT
 

630 Fifth Avenue
 
New York, New York 10019 


Il14 Twenty-Second Street, N.W.
 
Washington, D.C. 20037 


AFRICAN AM-E.RCAN LABOR CENTER 
Room 2000 
345 East 46th Street 
New York, New York 10017207Bodat097-0404ew r N r 0 

DSCS 

345 East 46tn Street
 
1ew York, New York 10017
 

FANILY PLANNINIG INTERNATIONAL 
210 Seventh Avenue
 
Mew York, New York 10019 

I',TER A1ERICAIN FOUNDATION 
Wdashington, D.C. 


KOEA ASSOCIATES
 
Washington, D.C. 


[,7ANAGEMENT INSTITUTE FOR 


NATIONAL DEVELOPMENT 
230 Park Avenue 

New York, New York 

OVERSEAS DEVELOPMENT COUNCIL 
WashIngton, D.C. 


OVERSEAS EDUCATION FUND 
League of Women Voters
 
Washington, D.C. 


ASSISTANCE 


PACT
 
777 U.N. Plaza
 
New York, New York 10017 

PAHO
 

PAN AMtF-1iCAN DEVELOPMENT FOUNDATION
 

Washi:,gton, D.C.
 

PLANNING ASSISTANCE
 
2067 Broadway
 

New York, New York 10023
 

POPULATION CRISIS COMMITTEE
 
Washington, D.C. 

POPULATION COUNCIL 
2145 Park Avenue
 
New York, New York 

SAVE THE CHILDREN FEDERATION
 

SMITHSONIAN INSTITUTION
 
IC?
 

TECHNOSERVE
 
36 Old King's Highway
 
Darien, Connecticut 06820
 

UNFPA
 

UNICEF

888 U.N. Plaza
 
New York, New York 10017
 

VITA
 

WORLD BANK
 

WORLD POPULATION SOCIETY
 
Washington, D.C.
 



REGIONAL SEMINARS SPONSORED BY WE 

NUMBER OF
 
TITLE 
 LOCATION
1 	 DATES PARTICIPANTS
 

1. 	International Workshop for Chieng Mai, June 10-22, 1974 
 39
 
Evaluation Specialists on Thailand
 
Nonformal Education for
 
Family Life Planning
 

2. 	Regional Workshop on Adult Singapore Dec. 17-21, 1973 39
 
Education and Family
 
Planning
 

3. 	Seminario Regional Para America Sutatenza, Colombia Oct. 13-23, 1975 30
 
Latina sobre Medios Combinados
 
en la Educaci6n no-formal de
 
la Familia
 

I 

I. 	Multinational Conference Washington, D.C. Jan. 5-10, 1975 180
 
Basic & Functional Educa-­
tion for Adults
 

5. 	Malaysian Nonformal 
 Kuala Lumpur Dec. 22-25, 1975 34
 
Education Seminar
 

393*
 

*This number is higher than the 2110 shown on updated input-output matrix as some
 
of 3 3 were practitioners (i.e. teachers).


I
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REGIONAL WORKSHOP PARTICIPAMr PROFILE
 

(1) International Workshop for Evaluation Sno4!;
f- 11
,un..

Educatlon lor Family Life Planning, Chieng Mai, Thailand
 

TYPE OF PARTICIPATION
 

PARTICIPATING AGENCY RESOURCE PRACTITIONER ADI/PLANNER TOTAL
 

AOE, Thailand 1 
 3 5 9
 

M1OH, Thailand 
 2 1 
 3
 

World Education 2 
 1 1 4
 

The Ford Foundationi 
 4 
 4
 

Hacettepe Univers i,
 
Thailand l"
 

USOMl - Education, 
Bangkok, Thailand 
 22
 

-tcario instit. fo
 
adies in Educ.,
 

anada 
 1
 

Univ. of illinois 1
 

*;at'- Educ. Com­
missn 1
 

Council of Social
 
Development,
New Delhi, India 1 1
 

University of
 
Nairobi, Kenya, 

Columbia Univer­
siay, Teachers
 
College, New York,

USA 1 
 1
 

Stanford Univ.,
 
Sc-o, ol of Educatio ,
 
Palo Alto, Calif.
 

iternat'i Institu e
 or Adult Literacy
 

M4ethods, Tehran,
 
Iran 
 1
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REG IONAL WORKSIIOP PART ICI PAl I PROF IL 

(1) International Workshoo for Evaluation Spec!n11s'
q-.s r f
 
Education for Family Life Planning, Chieng Mai, Thailand
 

j TYPE OF PARTICIPATION 

PARTICIPATING AGENCY RESOURCE PRACTITIONER ADM/PLANNER TOTAL 

SEAMES, Bangkok,
Thailand1i
 

Deot. of Educ. and
 
Culture, Indonesia 1 1
 

African Adult Educa
 
tion Assoc., Lagos I
 
NiUgeria
 

Chulalongkorn Univ.
 
Bangkok, Thailand
 

1 Federal Land Develc4­
ment Authority 

laysia 1 1 

J'DP, Bangkok 1 1 

Chienc Mai Universty 
Thailand 1 1 
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RIEG IONAL W,.ORI',31IOP PART IC IPAfl I PROFI LE 

(2) I.G.C.C. Singapore '-Irkshon 

TYPE OF PARTICIPATION 

PARTICIPATiUG AGENJCY RESOURCE PRACTITIONER ADM!PLAIJNER TOTAL 

Nat'!. Faml Ping. 
Coordlanton Board, 
Indonesia 1 1 

i'n. of Public Heal h 

Khmer Republic 1 1 

olin. 
Laos 

of Agricut ure 1 1 

Nat'l 
Bcard, 

Famiy. Ping. 
7'alaysia 

I Family Ping. & 
& Child iealsh
'"-)a' 

at. 
Pro. 

, immss-on on Poou 
lation, Philippines 1 

Family Plan-. & 
Ponul. Board, MOH, 
7' -iapore 1 1 

Family Healzn 
.'4?M, Thailand 

Div., 
1 

-rincial :4edica i 
Service of Vinh­

'ih,Viet Nam 

.'CE and Culture, 
Indonesia 

.n. of Nat 1. Edu. 

1 

cation, Khmer 
Republic 1 ! 

.zin. of INat'1. 

cation, Laos 
Edu 

1 1 

4alaysia 1 

.aJE, Nepal 1 
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REGIONAL WORKSHOP Pi\RTICIPANI PROFILE 

(2) I.G.C.C. Singapore Workshop 

TYPE OF PARTICIPATION 

PARTICIPATI.IG AGE!JC'( RESOURCE P ACTITIONER ADM/PLANINER TOTAL 

Bureau of Public 
Schools, Dept. of 
Educ. & Culture, 
Philippines 1 1 

Adult Educ. Board,
S in:7ap-ore1 

MOE, Thailand 1 

MOE, Vienam 1 

Armed 7orces Family 
Planninp Uniz, 
Indonesia 1 

:de:'al Land DevelM,~oi~,?alays! 1 1 

Malaysi'n lrade 
Union Ccnress, 

Philippine Rural 
.-eccnstruction 

.v ..- -_ .4 s 1 

Welfare, ?hiinls 

People Is Assoc ia­t Singaore 1i1 

ECAF-7 , Doc. Divis-1 n, 

Thailand 2 2 

?AO, Thailand 2 ! 
WHO, Pacifi Relic 1 1 

T FPA, Thailand 1 ! 

In apore Faro. PIN. 
and Population 
Board 
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REGIONAL WORKSHlOP PARTICIPANI PROFILE 

(2) I.(.C.C. S na-;pn-.- , 

]1 TYPE OF PARTICIPATION 

PARTICIPATING AGENCY RESOURCE PRACTITIONER ADN!PLANNER TOTAL 

,OE and Culture/ 
POPCO,, Philippines 

a,1at'i Faro. Ping. 

Board, ".1alaysia 

.o-ld Education 

!PE'F-SE Asia and 
Oceana Re7on 

1 

3 

1..i 

1 

3 

!LESCO, Thaland 

I.C..U4 

1 

1 

i 
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REGIONAL WORKSHOP PARTICIPANT PROFILE
 

S(3) _C0BINED MEDIA IN NQNEO2,A.L FAMILY 

PARTICIPATING AGENCY RESOURCE 


World Education 

ACPO, Colombia 2 


instituto de IvsJ 
gacion Cultural par'
 
Educacion Popular
 
La ?az, 3olivia
 

FP Colombia 

FPA, Costa Rica 
i! PHonduras 


'PGuatemala 


FA, Venezuela 


Centrc para el Ds­
arrc!!o de la Edu-


Colombia
cacion Uc-Formal, 

CF, Cosa Rica1
 

:-adio Santa Vlaria 
Dom. Rep.
 

IPundacicn de Desar ollo 

Rural Brethren y

Unida, Quito, 
Ecuador
 

Federacion Shutka
 
Sucua, Ecuador
 

Union Comunal Sal­
vadore;a, Santa 


Tecla, E Salvador
 

SOF, Nicaragzua 


MOE, Nicaragua
 

EDUCATION, Sutatenza, Colombia 

TYPE OF PARTICIPATION 

PRACTITIONER ADM!PLANNER 

2 

TO 

2 

i 

2 

2 

2 

1 

1 

1 

1 

i
 

2 .1
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REGIONAL WORKSHOP PARTICIPANT PROFILE
 

.Combined 
Media in Nonformal Family Education, Sutatenza, Colombia
 

TYPE OF PARTICIPATION
 

PARTICIPATING AGENCY RESOURCE PRACTITIONER ADM[PLANNER TC"
 

Centro de Estudios,
 
Promoci6n y Asistene a
 
Social, Santiago de
 
Veraguas, Panama
 

Center f. Social
 

Economic Devel. 1 1
 
(CESEC), La ?az,
 
3o livia
 

o R .! T .7 'MexicoCity, Mexico 

*nsttute for

-uiuman Reproduction,
 

A 	 Columbia University
 
,,e*..i
York
 

7nA, Dominican
7 Reoublic 

Universidad ?edro
 
:enrique Urena 1
 
Santo Dcmingo, D.R.
 
(Div ision for
 

Populaticn Studies)
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REGIONAL WORKSHOP PARTICIPANT PROFILE

(4) "MULTINATIONAL CONFERENCE ON BASIC AND FUNCTIONAL EDUCATION FOR ADULTS"
 

JANUARY, 1975
 
TYPE OF PARTICIPATION
 

PARTICIPATING AGENCY RESOURCE PRACTITIONER ADI/PLANNER TO
 

ICED 1 
 1

Un. of Pittsburgh 
 2 
 2
Un. of Mass. 
 5 2 7
A.C.P.O. 


2 2
Michigan State Un. 
 1 
 1
 
PPFA/FPIA 1 
 1
 
Center for Int. Ed. 
 1 1
Int. Council for Ad.! Ed. 
 1 1
Ad. Ed.-Puerto Rico 
 1
 
Ad. Ed. Serices-

Manila 
 1
 

Center for Endogen­
ous Dev. 
 22
Syracuse Un. 
 2 1 3
lorida State
 
arvard Grad. Schoo
 
for Ed. 1 
 1
-d Council for Soc. Del. 1
 

Ontaiio Inst. for
 
Stud. in Ed.
 

PRRM 
 2 
 2

Ministry of Coop.

and Soc. Services 


1
 
-9 Inst. of Ad. Ed.-


Tanzania
 
Honduras Dev. Found 
 1
Howard Un. 
 1 
 1
 

, Un. of Dar-Es-Sala 
 1 
 1
Columbia Un. 
 1 1 2
ACDIL 
 1 
 1
Ministry of Public
 
Ed. - Nicaragua 


1 1
Innotech 
1 1
MOE-Thailand 
 3 
 1 4
George Washington


Un.1
 
N.C.C.R. 
 1

CONCORDE 
 1 
 1
E. W.W.A. 
N.Y.U. 1 
 1


termedia 
 1 1
 
Plus 40 U.S.


J 
lus 48 U.S. Sta e 

Practitioners irectors 
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REGIONAL WORKSHOP PARTICIPANI" PROFILE 

MALAYSIAN NONFORMAL EDUCATION SEMINAR, Kuala Lumnur
 

TYPE OF PARTICIPATION 

PARTICIPATING AGENCY RESOURCE PRACT IT IONlER ADtV'PLA NNER TOTAL 

MOE, Thailand 3 X 4 
3


Min. of Culture, I 2 3 o
 
Sports & Growth, 


Penmas & BP3K,
 
Indonesia
 

Philippine Rural
 
Reconstruction 
 2 1 L
 
4ovement 

Federal Land Dev.1
 
Authority,

]Malaysia 

1 5 

',!in. of Agric. &
 
Rural Devel., L 
 4
 
vlalaysia
 

14alaysian Trade 
Union Congress 2 
 13
 
'.'alaysia 

Fam. Planng.
 
Assoc.,Malaysla 
 2 13 

-hi!. Businessme 
for Social Dev. 2 2 

USIA, M4alaysia 
 1
 

I:'tergovernmen­
tal Coordinating 2 
 5 
Comm. for S.E.A.
 

Ford. Foundation 1 
 1
 

World Education 3 
 3
 



WORKSHOPS, SEMINARS--1974-1975 

Title 
 Dates 
 Location 
 # of Participants 

I. Teacher-Training for FL-FLP Jan. 7-12 '74 Chengmai, Thailand 90 participants in 3 groups
teachers in Thailand 4-18 (Reg. 8) 

21-25 

Jan. 21-26 '74 	 Ubole, Thailand Over 60 
(Reg. 10) 

2. Teacher Training for CELTA Feb. 11-16 '74 San Jose, Costa Rica 13 teachers who then participatedTextbook Project 
in Har-Nov '74 pilot project 

3. Teacher Orientation for Apr. 1- 6 '74 Addis 	Ababa,Ethiopla 14 teachers pltus Ag.Ext. workers,Integrated Family Life Edu-
 Home Economists f,Comm. Dev. workers
cation Project, Ethiopia 
 from project site areas 

4. Follow-up Meetings for 6 one day meet-	 Region 8 - Lampoon 13 (6 teachers)teachers of FL-FLP classes ings from May Prae 31 (18 teachers)
17-23 Nan 33 (24 Leachers) 

L"ampang 44 (30 teachers)
Chlengmai 39 (25 teachers)
Chlengral 26 (20 teachers) 

May 25 '74 	 Region 11- Sisaket 21 (5 teachers) 
May 26 '74 Region 10- Ubon 40 (30 teachers) 

May 27 '74 	 Yasothorn 15 (5 teachers) 

5. International Workshop for June 10-22 '74 Chengmai, Thailand 34 (11 from Thailand Including someEvaluation Specialists resource persons 
on Nonformal Educ. for FLP
 

7 WE staff/consul tants
 

9 other countries 
7 other agencies 
(FORD,AID SEAMES, IPPF) 

5A. BGMS Teacher 	Training 
 May 1-31 '74 	 Indre, India 
 20 teachers, 2 supervisors
 
2 Home Ec. specialists 



6. IGCC Regional Workshop on 
F/PP 	- Educ. Infor. and 

Communication
 

7. 	Materials Development Work-

shop-Chanian Dept. of Social 

Welfare & Community Develop-

ment 


8. 	Follow-up meetings for 

Teachers of FL-FLP classes 

9. 	Teacher Training Workshops 

for BRAC "Development of

Innovative Methodology in 


F, nct. Educ. for 
Langladesh" Project 

10. 	 Training Workshop for 
Trainers in FL project 


11. 	 Training Trainers Workshop 

Phase II 


12. 	 Learning Center Eval. 

Workshop 


13. 	 Level TTI-Materl.als Revi-

sion 	Workshop 

June 10-14 '74 

June 17-28 '74 


5 one day meet-

ings from July 
10-18 '74 

Sept. 27-Oct.2 


'74
 
Oct. 4-Oct. 10 


Oct. 	 3-7 '74 

Nov. 	(mid) 


Nov.28-Dec. 8 


Dec. 	1-7 '74 


Makati, Rizal 
Philippines 

Accra, Ghana 


Region 3
 
Chumpern 
Surathani 
Nakornslthammarit 
Pattalung 


Songkla 


Dacca, Bangladesh 


Sulla, Bangladesh 


Chlengrai, Thailand 

MOE, 	Bangkok 


Ujung Pandang
 
Indones t.
 

Ratburl, Thailand 


27 (3 from each of 9 member countries) 
plus II resource persons 

I CDO (supervisor) from each of 3
 
pilot project areas 
plus 3 teams
 
of 6 from project staff. (Total­
about 23) plus others from Dept. of
 
SW & CD, Univ's Adult Ed. Division,
 
Bureau of Linguistlcs, Gov't. FP
 
program
 

10 (5 teachers)
 
12 (5 teachers)
 

9 (2 teachers)
 
20 (7 teachers)
 

22 (12 teachers)
 

10 area managers
 

field motivators and teachers
 

Over 	 40 from FL supervisory staff 
plus Central Office staff and Ed
 

Clark
 

35 supervisors & program adminis­
crators 

25 MOE supervisors plus 5 from
 
Central Staff, with M of E Depts 

plus Adult Ed. Division 



14. Teacher training workshop 

15. 	 BGMS-Inservice training 


for teachers
 

16. 	 Skills training Workshop to 

train prinriples a, to new
 
objectives and operating
 
procedures 

16a. 	Workshop on educational 

methods and materials 


development in Health and
 
Famijy Planning
 

17. 	 Walking teachers training 

workshop 


18. 	 Teacher training, FL-FLP 


Region 2 - Yala
 

19. 	 Teacher training workshop 

FL-FLP Region 8
 

20. 	 Materials Development 

Workshop-Learning Centers
 

21. 	Teacher Training Workshop 

FL-FLP Region 3 


22. 	 Follow-tip meeting for 

Walking Teachers Program
 
in Chtengrai, Chiengrai 
& Nan. 

Dec. 	 13-15 

Dec. 17 '74 

Dec. 17-23 

Nov. 	11-30 

Dec. 	24-31 '74 


Jan. 


Jan. 


Feb. 3 to ? 


Feb. 10-14 


Feb. 	25-Mar. 4
 

Chainat, Thailand 

Indore, India 


thuket, S. Thailand 

San Rafael, Ecuador 


Chlengmai, Thailand 


Yala, Thailand
 

Chiengmai, Thailand
 

Bandung, Indonesia
 

Songkia 


16 teachers trained 

13 TRRM staff
 
2 resource persons and
 
5 supervisors
 

All 	teachers and supervisor
 

- principles of MTS 

30 from 9 government and private
 
organizations
 

32 teachers
 
16 supervisors
 

3 Dist. Ed. officials
 

31 teachers,
 
4 Dist. Ed. officers 

2 supervisors
 
1 village headman
 
4 elem, school inspectors
 



23. Educational Response to 
Population Pressure: Focus 
on out-of-school population 

March 10-14 Rose Garden, Bangkok 22 from a variety of gov't. minis­
tries & reps. from "NGO's" involved 
in out-of-school population educa­

tion 
24. Teacher-training Workshop 

FL-FLP-Region 9, 10, 11 
a. Mar. 10-15 

gp I 
Ubon a. 50 teachers and 7 supervisors 

and administrators 
b. Mar. 17-21 

gp 11 
Ubon b. 28 teachers, 17 11S grads. & 

12 supervisors and administrators 

25. Teacher Training Workshop; April 7-11 BKK 25 
FL-FLP for Thamasat Univ. 
students 

26. Evaluation Workshop March 5-7 Centro de Capacitacion 30 campesino instructors 
Campesina, Honduras 4 ad ed promotores 

(ad ed dept. personnel) 
3 project staff members 
2 from IIFPA 

co-o 27. Staff training/ training April 15-19 Ki i, Ghana 
of trainors 

28. Teacher training Region 7 - Marc 24-28 Phichet 25 teachers 
Thailand 

15 supervisors 
11 prins, & ass't prins 
1 cd worker 
1 member ad ed div. 

29. Out of school 
workshop 

pop ed. Mar. 10-14 "Rose Garden" Bangkok 29 participants 
nd NGO agencies 

from government 

30. Village newspaper March 24-Apr. 9 U1BON 
Reading Centers Workshop 

31. Walking teacher follow-up 
meeting - Thailand 

May 8-9, 1975 UBOLE 9 walking teachers, 
central ad ed dept 
staff - district educ officer; 

prov. suprv; 
TUFEC superv. 



32. Materials develop. Workshop 

Ghana 
April 24-27 Medina, Ghana 12 - 4 from each of 3 project areas 

33. Follow-up meeting Region 9-
Thailand 

June UDORN 

34. Follow-up meeting Region 7-
Tha iland 

June Phichit 

35. Field technical Workshop-
Philippines 

April 1-13 '75 Nueva Ecija 28 from approx. a dozen organizations, 
oper. in the province of N.E. 
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WORLD EDUCATION 
PUBLICATIONS STATISTICS 

Category and Title Number Printed 

MO NOGRAPHS 
Functional Education for Family Life Planning Series
 

No. 1 Program Plan (Keehn) 
 3,000
No. 2 Program Design (Harman) 2,000

*No. 3 Program Evaluation (Farmer and Papagiannis) 3,000 

JOURNAL
 
Vol. 1,No. 1 (Thailand) 
 4,800
Vol. 1, No. 2 (Thailand) 4,900
Vol. 1, No. 3 (Honduras) 4,700
Vol. 1, No. 4 (Turkey) 4,500
Vol. 11, No. I (Turkey) 4,500
Vol. 11, No. 2 (India) 5,000*r4o. 8 (Thailand, Nigeria, U.S,) 6,500

*No. 9 (India, Philippines, Eduador) 6,500
*o.4J 10 (Colombia) 6,500 

PERIODIC PAPERS 
Issues, No. 1(Mezirow, Adult Learning &FamilyPlcnning) 3,000
Issues, No. 2 (Z2idensteins, Women in Development) 4,500
Projects, No. I (Thailand) 3,000 

TRAINING MATERIALS
 
Puppets and Population (Baird) 
 3,000 
Adult Learning Designs:

Foldout Series No. 1 (Philippines) 3,000
Foldout Series No. 2 (Turkey) 3,300
Foldout Series No. 3 (Thailand) 3,000

*Workshop Ideas for Family Planning Education 2,000 

GENERAL 
Brochures: 

"Literacy + Population" 7,500
"AlFabetizacion + Planificacion de la Familia" 1,000
WE Plan for the Future 300
Publications List 10,000*Publications List Fall 1973 500 

*"Functional Education for Individual and National 
Development" 12,000 

*"Educccion Functional Para el Desarrollo Individual 
y Nacional" 2,000 

APPENDIX II-E 

November 1975 

Pages 

48 
120
 
72
 

12
 
8
 

12
 
12
 
12
 
12
 
24 (double issue) 
16 
16 

8
 
24
 
16
 

96 

16
 
16
 
16
 

112 

24 
24 
20. 
12
 
1
 

12 

12 
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page two 

Brochures continued
*AIM 500 4
*AIM for Practical Action 3,000 4
*Listen ..... They Are Speaking 1,000 16 

Leaflets:
 
WE is .... 
 12,700 4 
Jam Today 10,000 6
The Gate Leads to Literacy House 10,000 4
"If you are thinking a year ahead..." 1,000 4 
Gardens for Literacy House 2,000*World Education Puts the Pieces Together 200 12

4 
*AIM Slories (50 stories, c. 400 copies each) 20,000 4 x 50 

ANNUAL REPORTS
 
1969-71 
 8
1971-72 30
1972-73 300 74 (in-house)"197'3-74 1,260 32

k1974-75 350 50 

NEWSLETTERS 
No. 16,17,18,19,20,21,*22 
 75,500 4,6, or 8 

WORKSHOP REPORTS
 
New Delhi/Lucknow 
 2,000 126

Bangkok Consultation 
 200 38 
Esfahan 1,000 60

Africa 
 1,000 90
 
Inter-America 
 1,000 35Jamaica 100 24
 

*Chiengmai Evaluation
 
Vol. 1 200 160
 
Vol. 11 1,250 163+ Appendix*Ecuador 


*Cutatenz(, 129
 
58
 

OTHER
 
Literacy and World Population 30,000 32

(published by Population Reference Bureau)
 

*Since November 1973 
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page three 

Region 

AUDIO-VISUAL PRESENTATIONS 

*The Functional Literacy and Family Life 
Planning Project (Film produced by M of E) Thailand 

*Functional Education for Family Life 

Planning Project (slide/tape) Philippines 

*NonFormal Education for Rural Women: An 

Experimental Project for the Development 
of the Young Child (slide/tape) India 

*Adult Eduction: A National Movement (slide/tape) Tanzania 

*Accion Cultural Popular (slide/tape) Colombia 

*CONCORDE (slide/tape) Honduras 

*Villcge Polytechnics (slide/tape) Kcnya 

*World Educarion: How its Approach 
developed from Thailand to America (slide-tape) Thailand/U.S. 

*Choosing Family Plannirg Materials Worldwide 

(slide-tape presentai ion and film-strip) 

*Listen .... They Are Speaking (slide/tape) Colombia, Tanzania, 

(cccmpar,/ing booklet) India, Thailand 

"Education From Within (film) Ethiopia 

*A New Education in Family Life (slide/tape) Ethiopia 

(produced by UNDP) 

*Self-Actualizing Education (slide/tape) Philippines 

The first seven slide/tape shows have an accompanying background paper. 

*Since November 1973 

Length Copie, 

25 minutes 

25 minutes 2 

25 minutes 

25 minutes 

25 minutes 

25 minutes 

25 minutes 

2 

2 

2 

2 

2 

20 minutes 

20 minutes 

1 

1 

20 

23 minutes 

25 minutes 

10 minutes 

I 

4 

2 

10 minutes 1 
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"4onid education 
4 1 114 SIXTH AVENUE, NjEW YORK. NEW YORK ICO19iTELEPHONE: t212) 838.5255 

May 12, 1975 

PUBLICATIONS DEPARTMENT 

QUESTIONNAIRE FINDINGS 

Final Report 

I Background
 

The Publications Department of World Education distributed a questionnaire to the 
recipients of REPORTS ?8 inJanuary 1975. The auestionnaire was designed to obtain a 
profile of World Education's readership, their occupalional interests, the type of infor­
motion most valuable to them, and their opinions of the usefulness of World Education's 
publications. Approximately 3500 questionnaires were distributed with the January issue 
of REPORTS. U.S. AID was also sent 700 copies of !-he questionnaire for their own distri­
bution. B/ May 6,361 questionnaire responses were received-a return rate of 10 percent. 

These 361 respondents were divided irto three catagories-the geographical areas in 
which they live, their generoi occupations, and their specific job catagories. The geo­
grapical arecs were North America, Europe, Asia, Africa, and Latin America. General 
occupation catacories oere educators, students, field program staff, sponsoring agency
staff, government officials, and others. These general occupations were again divided 
into specific job catagories, but these specific cctagories were not separately tabulated. 
For example, the general occupational catagory of Field program staff was divided into 
specific job catacories of adrinistrators, staff members, supervisors, teachers, and others. 

The occupational catcgory receiving the most responses was North American educators (105), 
followed by North American sponsoring agency staff (42), Asia field program staff (40),
Asia sponsoring agency staff (35), European sponsoring agency staff (22), Latin American 
field program staff (15), African field program staff (14), Asian government officials (13),
and Asian educators (12). Other catagories received less than ten responses and can be 
considered to be poorly represented. 

II Tabulations 

Since the primary audience for World Education's publications includes sponsors and 
practitioners working in the field of edu'cation, family planning, and community develop­
ment, the catagories of field prog-am staff and sponsoring agency staff in Asia, Africa, 
Latin America, with North America and Europe combined and presented along with overall
totals. North American educators are also presented because of the large representation. 
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KEY: A. North America 
B. Europe 
C. Asia 
D. Africa 
E. Latin America 

1. 
2. 
3. 
4. 
5. 

Educators 
Students 
Field Proaram Staff 
Sponsoring Agency Staff 
Government Officials 

6. Others 

QUESTIO NS TOTALS 

Regional Totals Occupational Totals 

6. What ore your main areas of interest? 

ABCDE 

(361) 

jAB 
I 

(204)1 (157) 

DE 
CDE 
(69) 

CDE 
(49) 

CD 
CDE 
(118) 

AB 
(47) 

A 
(105) 

A. Functional Education
B. Cornmun;tv Development 
C. Family Planning/Population 
D. Program Administration 
E. Procram Evaluation 
F. Materials Development 
G. Teacher Trainina 
H. Instructional Methods 

184 
189 
211 
136 
172 
141 
148 
166 

97
97 

108 
62 
89 
78 
90 
98 

87 
9?

I 103 
74 
83 
63 
58 
78 

42
42 
46 
33 
36 
29 
30 
37 

19
24 
32 
21 
23 
15 
12 
16 

61
66 
78 
54 
64 
44 
42 
53 

35
37 
44 
23 
25 
26 
19 
22 

45
48 
46 
32 
51 
43 
60 
55 

Do you regularly receive World Educa-
tion publications? I 

A. Yes 
B. No 

276 
75 

165 
32 

111 
43 

43 
25 

39 
8 

82 
33 

51 
13 

93 
11 

8. How often do you read the World Edu­
cation publications that you recieve? 

A. Always 
B. Usually 
C. Occasionally 
D. Never 

174 
125 
41 
3 

100 
78 
14 
0 

74 
47 
27 
3 

30 
23 
11 
3 

26 
11 
8 
0 

56 
34 
19 
3 

27 
28 

7 
0 

59 
39 
6 
0 

- - .. I ____I 
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QUESTIO NS TOTALS 

Regional Totals Occupational Totals 
ABCDE AB CDE 3 4 3&4 3&4 1 

9. 	Please rank the types of information CDE CDE CDE AB A 
that would be most valuable to ycj. (361) (204) (157) (69) (49) (118) (47) (105) 

A. Coordination of functional education 1st 1st Ist 1st 1st 1st 1st 2nd 
with other development programs 
(food production, family planning, 
health, nutrition). 

B. Introduction of family planning 6th 7th 4th 2nd 6th 4th 5th 9th 
content into functional education 
curricula. 

C. Descriptions of ongoing nonformal 3rd 2nd 6th 7th 2nd 6th 2nd 1st 
education projects. 

D. Experience in innovative methods 4th 4th 2nd 3rd 5th 2nd 3rd 4th 
and materials for field practitioners. 

Program planning and design. 2nd 3rd 5th 5th 3rd 5:h 4th 3rd 
F. Discussion of particular issues by 10th 10th 10th 11th 7th 9th 10th 8th 

Field specialists. 
G. Identification and analysis of 7th 7th 8th5th 6th 7th 6th 7th 

learners' neecs. 
H. Administrative problems in imple- 9th 9th 8th 8th 9th 8th 8th l0th 

menting nonformal adult education 
programs. 

I. Teacher training. 	 8th 8ih 	 9th 9th 12th 11th 9th 6th 
J. Evaluation of nonformal adult 5th 3rd6th 4th 4th 3rd 7th 5th 

education programs. 
K. Conducting workshops. 13th 13th 13th 13th 11th 12th l2th 131h 
L. Curriculum development. 	 12th 12th 12th 12th 13th 13th 13th 11th 
M. Practical booklets [series] for field 11th 11th 11th 10th 10th 10th 11th 12th 

personnel, such as: use of photo­
graphs; innovative use of common­
place 	materials; development of 
appropriate Family planning educa­
tional 	materials. 

*Note: 	
tI ,

Items K,L,M, appeared on the reverse side of the questionnaire separated from the rest 
of the items in question 9 and their consistant low ranking is likely due to this fact.Most 	 respondents seemed to have ranked them last as an afterthought. 
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Regional Totals 
ABCDE AB CDE 3 

CDE 

Occupational Totals 
4 '3&4 33 &4 3&4-

CDE CDE AB 
1 

A 

10. How useful to you are the following 
publications? (The percentages 
given are based on the number of 
respondents who are familiar with 
the publication.) 
REPORTS 

A. Ver, useful, should be widely
circulated. 

B. Very useful 
C. Somewhat useful 
D. Not useful tome 

PROJECTS 

A. Very useful, should be widely
circulated. 

B. Very useful 
C. Somewhat useful 
D. Nor useful to me 

ISSUES 

A. Very useful, should be widely
circulated. 

B. Very useful 
C. Somewhat useful 
D. Not useful to me 

(293) 

31% 
45% 
22% 
2% 

(229) 

27% 
50% 
21% 
2% 

(240) 

279' 
42%, 
30% 

1% 

157) 

30% 
43' 
24% 
2% 

119) 

26% 
47% 
23% 
3% 

(126) 

27% 
40%, 
32%0 

2' 

(136) 

32% 
479 ' c 
21% 

0 

(110) 

28, 
53%,i 
190,/ 
0 

(114) 

26°%c 
45% 
29% 

0 

(58) 

34% 
48% 
17% 
0 

(46) 

310 
54% 
15%1o 
0 

(49) 

18% 
619% 
20%," 

0 

(43) 

300o 
51% 
19% 
0 

(38) 

26o 
60% 
13% 
0 

(41) 

24% 
37%0 
39% 

0 

(101) 

33% 
50°% 
18 
0 

(84) 

299a 
57%, 
18% 
0 

(90) 

21% 
0 

29% 

0 

(49) 

33% 
43% 
22%0 
2% 

(37) 

32% 
46% 
19% 
3%9' 

(39) 

31% 
389; 
31% 

0 

(89) 

26% 
42% 
29,% ' 

39/ 

(69) 

22 
460 
280 
4% 

(75) 

20% 
44, 
33 ° % 
3 

ADULT LEARNING DESIGNS: 
FOLD-OUT SERIES 

A. Very useful, should be widely
circulated. 

B. Very useful 
C. Somewhat useful 
D. Not useful to me 

MONOGRAPHS 

A. Very useful, should be widely
circulated 

B. Very useful 
C. Somewhat useful 
D. Not useful to me 

(191) 

34% 
39% 
20%, 

70 

(207) 

29% 
43% 
24% 
4% 

(90) 

27% 
37% 
27% 

0 

109) 

29%' 
38% 
29% 
4% 
---

(101) 

40% 
400%",/0 
15% 

5% 

(98) 

J0% 
499b 

17% 
4% 

(42) 

48% 
43% 

7%0 
2% 

(41) 

32% 
49% 
12% 
7% 

(32) 

31% 
31% 
31% 

6% 

(32) 

19% 
47?/ 
31% 

3% 
-

(74) 

40, 
38% 

18% 

4 

(73) 

26% 
48%, 
26% 

6% 

(24) 

21% 
'39 
29% 
17% 

(30) 

33% 
27% 
33% 
7% 

(57) 

25% 
39 

29% 

9%,0 

(67) 

24% 
46% 
270%O 
3% " 

WORKSHOP REPORTS 
A. Very useful, should be widely

circulated. 
B. Very useful 
C. Somewhat useful 
D. Not useful to me 

(177) 

17% 
45% 
34% 
4% 

(85) 

14% 
38% 
40% 

8% 

(92) 

20% 
51% 
29% 

1% 

(42) 

14% 
55% 
31% 
0 

(24) 

21 % 
33% 
42? 
4% 

(66) 

17%0 
47% 
35% 
2, 

(24) 

12% 
33%, 
42% 
12% 

(50) 

14% 
42% 
42% 
2%' 

I I-l - - - -I 
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Are World Education publications received regularly? How often are they read when

received? Does 
 the reader want to continue to receive World Educn'.ion publications? 

Nearly all respondents (87%) indicated they regularly receive World Education publications.
Of this number foity-nine per cent always read them, thirty-five per cent usually read
 
them, eleven per cent occasionally read them, aid 
one per cent never read them.
overwvhelming majority of the respondents (98%) would like to 

The 
continue to receive World
 

Education publications and many respondents indicated a 
 desire to receive other publications 
they hud not been aware World Education has produced. 

What is the mckeuo of"World Education's readership? 

Nearly half of the responses received (175) were from North America, the majority of

these 
 being from North American educators. It is difficult to determine without a close
 
analysis 
 of 'he mailing ist whether this high response rate is due to more people in North 
America receivina World Education publLcations or due to the grecter ease of returning
the questionnaire from North America thcn from overseas. 

In view of the fac. that practiitoner: in thie fields of education, family planning, and
community develocmen.t are considered to be the primary audience of World Education 
publications, it would be helpful to determine whether North American educators are
 
overrepresented on the mailing list.
 

The majority of the responses (187), were from field program and sponsoring agency

staff mtmbers. 
 Asia wa; especially well represented in these occupational catagories

(75), with coorer representation 
 from Africa (19) and Latin America (23). This again

indicates that the mailing list might 
 well be analyzed to determine whether mo.'e
 
prcctitioners in Africa and Latin 
America should be included as World Education
 
support, more programs in those regions. Europe was the most 
 poorly represented region.

There were Few responses from students and government officicls in all regions, and
 
from educators in 
 Europe, Asia, Africa, and Latin America. 

What are the occupational interests of the readership? 

Question 6 asked respondents to indicate their main areas of interesr. They were asked
 
to mnrk one or more areas and include any others 
 not listed. Respondents most often

indicated family planning/population as one of their 
 main areas of interest followed by
community development and functional education. This, however, varied in the specific
occupational catagories. For example, teacher training was of prime interest to most
North American educators, and program cdministration was a major concern of African
field operations staff. Among field program and sponsoring agency staff members in Asia,
Africa, and Latin America 66 per cent indicated family planning/population as a main 
area of interest, 56 per cent indicated community development, and 5f per cent indicated 
program evaluation as a prime concern. 

In most occupational catagories, teacher training, materials development, and programaaministration were considered to be ofr least interest, but in general these areas also
received a substantial number of votes. A third or more of the respondents were interested 
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in each areaindicating concern with a wide range of activities. This diversification of
 
interest should be kept in mind 
so that a variety of relevant information is presented in
 
World Education's publications.
 

What type of information is most valuable to World Education's readership? 

In question 9, respondents were asked to rank thirteen different types of information. The
 
type of informaticn regarded as of most value was to be ranked 1, the type of next value 2, and
 
so on. Space was provided for respondents to include other types of information not listed. In
 
some cases respondents put a check mark by the types of information 
 they valued, in other
 
cases they ranked all items 1 or 2. 
 Hovever, the great majority of the respondents did rank
 
all the items and a good indication of their priorities was obtained.
 

In nearly all regions and occupational catagories "coordination of functional education with 
other development programs (food production, family planning, health, nutrition)" was ranked
 
first. In the irew cotagories where it was not ranked First, it acs ranked either second or third.

This shows that the readership is definitely sympathe ic to World Education's emphasis on inte­
grated functional education. It reinforces the cbonclusion drawn From question six that the 
respondents are concerned w-vith a variety of'activities especially family planning, functional 
educcticn, and community devel o pment. It Further indicates that coordination of these activities 
for developmental purpcses is stressed. World Educaticn's publications shn,,d respond to this 
emphasis on coocrdinctlon of' funct-ional education with other development programs by continuing 
to provide information on the efforts and experiences of integrated functional education activities. 

Other types of information receiving high priority were "descriptions of ongoing nonformal 
education projects', " expe~ience in innovative methods and materials for field practitioners," 
program planning and design", "evaluaticn of nonformal adult education prcgrams", and 
"introduction of Family planning content into functional education curricula." The ranking
of these items varied extensively and it would be difficult to accurately prioritize them. 

The three types of information Isted last on the Auestionnaire-"conducting workshops,"
"curriculum development", and practical booklets for Field personnel"- were consistently 
ranked eleventh, -twelfth, and thirteent . This, however, is not an accurate reflection of 
their importance. Their low ranking .,as more likely due to the fact that they were on the 
bcack of the questionnaire and separated From the rest of the items in question 9. They seemed 
to have been ranl, J by respondents (if at all) as an afterthought. 

Very few respondents added any other types of information in the space provided, but those 
who did requested samples of types of educational materials such as literacy, or family planning 
education materials. 

How useful are World Education's publications to the readership? 

Question 10 asked respondents to mark six different types of World Education publications
in regard to whether they were very useful should be widely circulated, very useful, somewhat 
useful, not useful to me, or not known to me. 
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Seventy per cent or more of the responderts who were familiar with the publications considered
REPORTS, PROJECTS, ISSUES, the fold-out series, and monographs as "very useful", or "very
useful, should be widely circulated." Sixty-two percent believed the workshop reports 
are very useful. 

Eighty per cent or more of the field program and sponsoring agency staff members in Asia, Africa,
and Latin America rated REPORTS and PROJECTS very useful, seventy-eight per cent rated the
fold-out series very useful, and seventy-four per cent rated the monographs very useful. 

Since the questionnaire was distributed with the January issue of REPORTS, it is not surprising
that REPORTS was most well known among the respondents. They were least familiar with the 
fold-out series, monographs, and workshop reports. The fold-out series was considered "not
useful" most frequently, but only by seven per cent of the respondents. On the whoie, most
respondents considered 'Norld Education's publications very useful with REPORTS receiving the
most favorable response. This seems to support a recent decision by the Publications Department
to combine PROJECTS and ISSUES with REPORTS and continue to widely circulate REPORTS. 
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WORLD EDUCATION, in an effort to assess the usefulness of its publications and to identifythe interests of it5 readers, asks your help. Will you complete this questionnaire and return it to 
us before April 15, 1975? Thank you. 

I. What is your name? 

2. What is the name of the organization with which you work and what does it do? 

3. What is the title of your position? 
4. Please describe briefly your job responsibilities. 

5. In what field have you received your academic training? 

6. What are your main areas of interest? (Check more than one categor/, if appropriate.) 
Functional Education - Program Administration __ Teacher TrainingCommunity Development _ Program Evaluation __ Instructional Methods
Family Planning/Population _ Materials Development _ Other (specify) 
Other (specify) 

7. Do you regularly receive World Education publications? _ Yes _ No 

8. How often do ycu read the World Education publications that you receive? 

Never Occasionally Usually - Always 
9. What type of information would be most valuable to you?'(Please rank the following topicsin order of their importance to you. Place a 1 next to the topic of most importance, a 2 bythe topic of next importance, etc.)
 

- Coordination of functional education with other development programs 
 (food production,
family planning, health, nutrition). 

- Introduction of family planning content into functional education curricula. 
Descriptions of ongoing nonformal education projects.
 

- Experience in 
 innovative methods and materials for field practitioners.
 
- Program planning and design.
 

- Discussion of particular issues by field specialists.
 
- Identification and analysis of learners' 
 needs. 

Administrative problems in implementing nonformal adult educ'tion programs. 
- Teacher training. 

- Evaluation of nonformal adult education programs. 

over... 



CConducting workshops. 

- Curriculum development. 

- Practical booklets [series) for field personnel, such as: use of photographs; innovative 
use of commonplace materials; development of appropriate family planning educational 
materials. 

Others (specify) 

10. 	 How useful to you are the following World Education publications in the field of functional 
education for family life planning? Please check the appropriate spaces on the left. 

7,, 	 ..
/ 7 

07 / 

", 	 / 

.4 
Publications 

REPORTS - a journal of program developments in functional 
education for family life planning. 

PROJECTS - a pericdic pacer studying a specific project in 
detail (e.g., the Thai Functional Literacy for 
Family Life Planning Program). 

ISSUES - a periodic paper studying an issue or event (e.g., 
IUE "Educating Adults for Family Life Planning," 

Mezirow; "Observations on the Status of Vicmen 
_ _in Eangladesh," Zeidenstein). 

ADULT LEARNING DESIGNS: FOLD-OUT SERIES - graphic,I 	 visual presentationsof innovative curriculum 

materials ofor asoeveloped and actuallyadults 
- _usedI 	 in the field. 

MONOGRAPHS - e.g., Puppets and Pocpulation; Functional 
Education for Family Life Pianning Series: I, A 

_ _Program Plan; Ii, Program Desicn; Il, Evaluation. 

WORKSHOPYI REPORTS 

I I. 	 'Whot kind of publication or category of information presently locking in the field of func­
tional education for family life planning wculd you most like 	to have made available? 

Please check the appropriate smace.
 

I would like to continue to receive World Education publicotions.
 

I wish to be taken off World Education's mailing list.
 

WORLD EDUCATION, 1414 Sixth Avenue, New York, New York 10019, USA 1.75.6.5M 

http:1.75.6.5M


-163-


WHO ARE OUR READERS?
 

APPENDIX rI-H 

V/hile the prime target group for most of World Education's pub!ications is administrators 
and planners of education and population programs in develo ping countries, ,.'e hope thlar 
our materials .,vill also ie'of interest and value ro field workers below the top levei- heads 
cf district-hevel proarams, for instance, trainers, or staff members of reqional-level cicani­
zations. Their titles will vary from one country ioanother, but they probably have the 
following basic ccrnpetencies, experience, and Preferences: 

I. They are probably graduates with some years of teaching experience or
 
nongroduates with considerable teaching experience.
 

2. 	 Their experience is likely to be in primary or secondary school teaching. Some, 
however, may ne extension workers with special subject competence but little 
teaching experience. 

3. 	 Some of thern may have a one-year adult education diploma or have completed 
a short course in ac'ull education. Others may have no truininng r all in adult 
education. 

4. 	 They will hove a goad command of tie regional and national languages. 

5. 	 Although in their cwn country they are assumed to Le able to handle beginning 
university-level English, their .vorking knowledge of English is actually quite 
limited. 

6. 	 They may have some sKlills in cpplyina theoretical principles to actual real-life 
situations. However, we can facilitate this transfer by providing specific and 
concrete excmoles. 

7. 	 They probably have very little experience with either self-instruction or group 
discussion skills. 

8. 	They may or n:c', not pracrice contraception, but unless they are Family planning 
workers, they are not comfortable with, or even familiar with, the language of 
family planning. 

9. 	 And they may not have a library at their disposal or even a dictionary. 

WHAT IS THE RECOMMENDED LEVEL AND STYLE OF LANGUAGE 

English is a second language for even our prime tarcet readers. Further, they are likely 
to be busy, hard-pressed administrators with only a limited amount Of time av lilable for 
reading. So we try to keep the language simple without talking down to them: and 
avoid ccmolex ohraseolcr/ . ',/. airn to mac:e the format inviting, prefer the cctive to the 
passive voice, cod try to -c..p theory, academic references, arid technicai terminology 
to a minimum. If t.chnical lanr'uage must be used, cei haps we should underline and 
define it when it is introduced, and include a glossary. 

October 9, 1975 
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WORLD EDUCATION ORGANIZATIONAL CHART APPENDIX III-A 

BOARD/CO MMITTEES 

ORGANIZATIONAL 
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ANDPROGRAMPUBLIATION DEVELO)PMEN'T, 

ANINIS, AND EVALUATICN 

ASIA AFRICA LATIN AMERICA UNITED STATES 
'NESTAEAST 

CCNSULTANTS 

September 197 
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ANN MICOU 

Assistant to the President 


for Plcnning 


ARLYS WARF IELD 
Development Officer 

CATHERI;E C7Oi:E 
Director, Deoartrrent of Pro<-ram 

Develooment, Analysis, and -valuotion 

T.K. ANtITTHAN' 
Disrribution C wFocer 

crd Librarian 

Researcn and Devehcvment Associate 

G'E N ,'YSS 
:ecretary
 

JASPERDEAN KOBES 

Regional Representative, Africa 


WORLD EDUCATIO14 STAFF MEMBERS 

OFF;(E OF THE PRESIDE>";T 

THOM,'" B. KEEHN 
P rem ic,. 

DORAN BERNARD 
Assistant to the President 

for Operations 

L;,"RR'Y SWOPE 

Administru'ive Assistant 


JUDY TIETJN 
Receptionisi 

PROGRAM Of F ICES 

TAR'Y DAVIS 
Director, Department of Regional 

Program Coordination 

JILL SHEFF iELD 
Department of Rea;onol 

Program Coordination
 

DAVID 3ERCUIST 


Program Officer, Asia 

MIRIAM GERBER SHIRLEY FRIEDMAN 
Administrative Assistant Secretary, Regional 
Africa, Latin America Coordination 

REG IO NAL OFFICES 

LOUIS SETTI LAWRENCE SUHM 
Regional Reoreenrative, Asia Regional Representative, 

Latin America 
KAMALA RANA 

India Field Secretcry JULIO GIRON TOLEDO 
Program Officer 

EDMUNI C L%,R K 
Thailand Project Advisor MARIA TORRES SUHM 

Administrative Assistant 

SOMCHART UJBO LCHART Latin America 
Assistant, Thailand Project 

INTERNS 

DORIS WARD
 
Director, Department of Personnel
 

and Office Administration
 

LOU AMIEL 
Secretar/
 

NDRmA j GILL 
Director, Department of Finance 

CICELY NORRIS 
Administrative Assistant 

MARTHA KEEHN 
Director, Department of Publicaticns 

and Audio-Visuais 

GUS HEDBERG
 
Editorial Associate
 

SANDRA FURTON
 
Proauction Assistant
 

DAVID NARCT
 
Program Officer, U.S.
 

PATRICIA HUNTINGTCN
 
Program Officer, U.S.
 

Summer 1975: Andres Brown tPrincetcn University); Chris Deler (Univer-sity of Texas); Sabina Mayo-Smith (Hampshire College); 
Lewly Newman (New York University); Yolanda Theobalds (New York University); Barbara Tobin (School for International Training). 

Fall 1975: Bruce Milne (School far International Training); Barbara Tobin (School for International Training). 

October 1975 
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APPENDIX iII-B 

WORLD EDUCATION 

TRUSTEES
 

New trustees - past 2-3 years 
grouped by area of special interest 

Population/Family Planning 

Mr. C. Stephen Baldwin 
Population Council 
New York, New York 

Dr. 'N. B. Rogers Beasley 
Frontier Nursing Service 
Hyden, Kentucky 

Mr. Jack Hood Vaughn 
Planned Parenthood 
New York, New York 

Evaluation 

Dr. Donna Shalala 
Columbia University 
New York, New York 

Dr. Seth Spaulding 
University of Pittsburgh 

Dr. A. M. Weisblat 
Agricultural Development Council 
New York, New York 
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Organizational Links with national and international agencies 

Mr. Alan Roy Dynner 
Lawyer 
Washington, D.C. 

Mr. Hernan Echavarria 
Bogota, Colombia 

Dr. Alan W. Horton 
American Universities Field Staff 
New York 

Dr. T. A. Koshy 
New Delhi, India 

Mrs. Kasama Voravarn 
Bangkok, Thailand 

Mr. Seyoum Selassie 
Addis Abbaba, Ethiopia 

Dr. James Draper 
Toronto, Canada 

Broadening base of financial support 

Mr. G. Stanley Kendrick 
McGraw Hill 
New York, New York 

Mr. Oscar S. Straus Ill 
Businessman 
New York, New York 
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Y,,,. <.1) I Jl. APPENDIX IT-C 

Cc1II II I. i- ClIh',:1LI S 

I75-]976 

Cormril r,.s ncludecIole meibcrs from lie Board of Truslees. In 1975- 1976 a dclermined
effort will be ,nd. to hve two trusnes on euch committee' who can function iii er-change­
ably W the program plaruiiig process. Committees are encouraged to add to their mcmbershi­
non-trustoos (including consultants) vnho can bring specialized knowledge and experience. 
Sevrcl cimmnit tees have ci ready done so. 

The Executive CoirmilItee has the rcsponsibil iy to act on behal f of the Bojrd of Trustees 
between Board Ie,2tings. 1he Executive Committee includes key members from the stand­
ing co;,ni tes. Thus it serves a coordinating runction in addition to its other duties. In 
1975-1976 Ihe Executive Committee is being asked to assume special responsibility for fund 
raising frorn private sources. 

Program Conmmiltee Coordinator: Dcvid Swope 

A\sia Pro.ic ) .miz icc 

S tave B.Idw h
A be 'eis[:Lf..j-K-- ... 

J:risamcj \]/olaa'arln
 
2, I ),n I hort on
 

Allie Folder
 
David Guyer
 
Ral Audntte
 

1lon Iklstad
 

ILJI geermnlenr 

"irgJ, iu Greufj 

Africa Pro, rinm Committee**
 
Alan Dynner
 
Seyom Selassie
 
I\(I Sprargue -

Rosiers Beasl ey 

uring ITe corn ihc yeur it is expecled Ii at the Asia Program Commni tee will 
divide inato 1v'o parts - [List Asia and NearEast/South Asia. 

** lIme chairnan and additional monbers of this committee will be named subsequentl. 
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Lo ,w Co.l 1. 

Cm-r cin I ii ter 

Jock Vc(IylJI1 

IIrncir Echuvarria 

U.S. Projrarm Cenimiltec 
Pi Mccu fi1 
71111,a sIkz'I.[T 
Sieve 1-lolloway
 
[rIclc'J Hill
 

-Si r krr ,Jrick-c.-

Program r'l--c!opmcnt, Analysis and Evaluation Commiltee 
Uicl< tlw- _,,ih
 

LDcnn[c S',TtIan 

ricn 3dt',vcrz 

Publ iI~ ii'..~i V j~ Corniiliee 

nu:TT-.e-'.--..
q"
 
,.i Cll.. IC.iK 

Li)ic!: i',lcniii 

VWclI;IFidher Lilci-icy,, Fund Commifce* 

lomriKeehn 
Ctharl c Ph1'.k-sta~ff
 
Datv id Swope
 

Other members: Sally Swenson, Alfred Hauser, and Winifred Buker 


