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.3 Overview

The Literacy, Language and Learning (L3) Initiative’s strategic objective is to strengthen teaching and
learning so that children leave primary school with solid literacy and numeracy skills. L3 will work with
Rwanda’s Ministry of Education (MINEDUC) to improve students’ reading and mathematical skills in
grades one to four, as well as their English language proficiency. Working in collaboration with the
MINEDUC, USAID and technical partners, the L3 project works with pre-service and in-service facilitators
to introduce proven reading and mathematics teaching strategies, and with community volunteers to
support learning. The project also aims to improve the availability and use of innovative reading and
math instructional materials. Teachers’ and students’ reading, math and English language skills will be
reinforced through interactive audio instruction programs.

The L3 initiative has five intermediate results that support the strategic objective, and ultimately
contribute to USAID’s goal of improved reading skills for 100 million children in primary grades by 2015.
These result and key activities include:

IR 1: Improved Quality of Teaching

e Activity 1: Development of a shared vision of effective literacy/numeracy instruction and tools to
measure progress with respect to that

e Activity 2: Implementation of a School-based Mentoring Program to support enhanced literacy,
numeracy and ESL instruction

o Activity 3: Support to TTCs to become Centers of Excellence for Literacy and Numeracy Instruction

e Activity 4: Pilot initiatives to improve teachers’ motivation and working conditions

IR 2: Improved Availability of Teaching and Learning Materials

o Activity 1: Develop a complete package of instructional materials to support early grade reading

o Activity 2: Hold Math Camps for teachers and story writing competitions and Writer’'s Workshops to
produce locally-developed reading materials

o Activity 3: Distribute over one million supplementary books

e Activity 4: Introduce “traveling libraries” in low income, rural communities

e Activity 5: Distribute sustainable technologies (5,400 solar powered MP3 players/radios, 1,057 video
projector systems) to support enhanced literacy/numeracy instructional program

o Activity 6: Hold local campaigns and activities to promote a culture of reading

IR 3: Support for English

e Activity 1: Develop interactive audio programs for ESL, P1 to P4
e Activity 2: Develop an instrument to evaluate teachers’ English language proficiency
o Activity 3: Revise existing English as a Second Language (ESL) curriculum

IR 4: Strengthened Ministry Capacity

e Activity 1: Embed L3 literacy/numeracy specialists in the central MINEDUC and the 11 TTCs to provide
day-to-day support in literacy/numeracy and teacher training reforms

e Activity 2: Develop a criteria-based classroom observation form to monitor changes in teachers’
literacy/numeracy instructional practices over time

e Activity 3: Provide short-term technical support to the Examinations division to strengthen student
literacy/numeracy assessment programs
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IR 5: Improved Equity in Education

e Activity 1: Include new instructional materials with positive images of girls and other marginalized
groups

e Activity 2: Provide additional supports and inputs to students in low-income and rural areas

e Activity 3: Provide grants to district committees to implement activities to address disparities

. Activity 4: Develop alliance with UNICEF to ensure that cluster and school-level support to literacy
aligns with its Child-Friendly

- |
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1.0 EXECUTIVE SUMMARY

The last quarter of the first year of the L3 Initiative saw the completion of several major activities and
initiatives. The activities in this quarter were a culmination of the work whose foundation has been laid
in previous quarters. L3 technical staff’s resoluteness to build a commitment to a shared vision of
effective literacy and numeracy at the foundational years resulted in a new focus and the launch of the
Rwanda Reads Initiative (RRI) - a major national initiative that is wholly owned and directed by the
Rwanda Education Board (REB). This was a pivotal moment for the L3 Initiative as this national campaign
was recognition of the centrality of solid reading programs at the early grades. L3’s advocacy and
participation bore fruit as this national initiative featured visibly and thematically the goal of creating a
culture of reading in Rwanda.

The selection of Rwanda as one of two countries in Africa to present its early grade reading program at
the International Literacy Day in Washington was a recognition for Rwanda and a celebration and boost
for L3’s mission and goals. L3 was fortunate to represent Rwanda at the festivities, and took this
opportunity to sponsor the trip, organize a visit to schools for Rwandan officials, and to present L3
Initiative activities.

L3 forged a partnership with a Canadian software developer at the Literacy Day celebration to adapt its
SynPhony software for Kinyarwanda. L3 provided the software developer content in the form of
Kinyarwanda alphabet, list of blends, and stories to develop a prototype. Once completed, the software
will provide a rationale for the Kinyarwanda scope and sequence that L3 proposed.

To advance the work of developing national reading standards, L3 and REB finalized a workplan for the
collection of fluency data. A team composed of L3 and REB staff will carryout the weeklong data
collection activity. REB also agreed to L3’s proposal to develop mathematics standards.

In this reporting period, L3 spearheaded the design of a national School-based Mentoring Program
(SBMP) framework. L3 and DFID organized a retreat for REB and other stakeholders that culminated in
the design of the program framework. To continue this momentum, L3 will provide the resource to
develop a costed strategic SBMP framework. We are happy to report that the Program has now
garnered the critical support and attention it required.

L3 continued to produce and revise scope and sequence and masterplans for the print and audio
materials. Most of term one Kinyarwanda, mathematics, and English scripts for Grade 1 and 2 materials
were completed by the end of this reporting period. L3 technical team and VSO volunteers also
produced and illustrated children’s books. Additional high quality, and culturally and contextually
appropriate books were also acquired for the first 9 mobile libraries to be launched in November.

L3 continued to organize Writers’ Workshops at the Teacher Training Colleges (TTCs). The Writers’
Workshops have become a source for locally produced reading materials as well as a space to inspire
and discover promising writers.

An L3 consultant analyzed the results from the community perceptions, barriers and positive practices
study conducted in quarter three. The L3 implementing partner, Concern, shared the report with REB for
its feedback. Concern also began the work of designing messages and a program to promote literacy and
reading in communities.

In the next few pages, we will highlight salient activities implemented by L3 in quarter four.
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2.0 PROGRESS TOWARD RESULTS

INTERMEDIATE RESULT 1: Improved Quality of Teaching

1.A Develop a shared vision of effective literacy/numeracy instruction and tools to measure progress
with respect to that vision

Progress in Q4

o No planned activities for this section in the 4th quarter

Additional activities

The L3 Initiative continued with its effort to plant the seeds of building a shared vision to establish a
strong foundation for effective literacy and numeracy in Rwanda. The L3 Technical Director and her
team, along with Rwanda Education Board’s (REB) Kinyarwanda and English specialists, spent
considerable energy laying the ground for this vision through discussions that centered around, 1)
evidence-based reading practices and 2) the order in which to introduce letter-sound combinations in
order to get young readers reading authentic and meaningful text as quickly as possible. As a result of
these interactions, the L3 technical team produced a summary document outlining evidence-based
reading instructional practices and how these practices appear in the proposed L3 reading materials
(See appendix 1). In addition, the L3 Technical Director developed five options/scenarios for
Kinyarwanda language instruction and scope and sequence, consisting of the optimal (option 1) to status
quo (option 5), and outlined the benefits and limitations of each option. After much reflection and
debate with Curricular and Pedagogical Materials Development (CPMD) specialists, CPMD opted to use
Option 4 (See appendix 2). Although research suggests that this is a less than optimal approach, the
compromise was the only pragmatic approach to move the L3 materials production forward. However,
the compromise resulted in the re-design of all the Kinyarwanda instructional materials developed thus
far, and caused further delays in printing and getting materials to the classroom.

In the case of developing English materials, the L3 and CPMD deliberations centered around the use of
Kinyarwanda in second language classes, and in particular, the extent to which the interactive audio
instruction programs that L3 is developing should use Kinyarwanda to scaffold learning. The stance of
the CPMD English specialists was that teachers should not use Kinyarwanda when teaching English. The
L3 technical team developed a two-page document outlining current thinking on second language
teaching (See appendix 3), which advocates for the judicious use of the mother tongue (Kinyarwanda),
particularly with beginning language learners. After reviewing the document, the Head of Languages and
Humanities agreed that limited Kinyarwanda could be used in the classroom, and that the interactive
audio programs could serve to model the appropriate use of Kinyarwanda in teaching a second
language.

Study tour — Washington In September, the L3 Initiative sponsored a joint L3-REB trip to the
International Literacy Day celebration in Washington, DC. L3 representatives and the Deputy Director of
General of the Rwanda Education Board’s Curriculum, Pedagogical Materials Development department,
Dr. Joyce Musabe, toured a primary school in Washington, DC to observe a model reading program in
action. The visit allowed Dr. Musabe to see a classroom-based reading program (library in a box) and to
understand how teachers employ leveled-readers to scaffold instruction. In addition, the visit
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contributed to the goal of creating a shared vision of what effective reading instruction can and should
look like.

SynPhony The most exciting development in this quarter has been L3’s partnership with the Canada
Institute of Linguistics. In this partnership, the Institute will allow L3 to adapt its reading software,
SynPhony, for developing effective and informed system of teaching the Kinyarwanda language. The
software is a powerful tool that will assist CPMD Kinyarwanda specialists develop systematic reading
instructional materials and assess the advantages and limitations of different language teaching options
(scope and sequence). The software will provide an analysis of the frequency of Kinyarwanda letter
usage as well as provide a productivity analysis - an analysis that orders letters (and blends) according to
their usefulness in forming words.

To illustrate the difference between frequency and usage analysis, the most frequent letters in
Kinyarwanda are vowels: a, e, i, 0. The current curriculum allocates most the first term of the first grade
(term 1, P1) to the teaching of vowels. However, there are no words that can be formed in Kinyarwanda
from only vowels. Instead, if one follows the productivity frequency, children would learn the letter a
first, then the letter b. From those two letters, they could read 3 two-syllable words. If a child learned
the letter i the following week, he/she would be able to read 8 two-syllable words. If the letter r is
taught in the following week, a child would be able to read 5 additional words for a total of 13 two
syllable words. (See Figure 1 SynPhony analysis).

Figure 1: SynPhony in action, with the cumulative two-syllable word list for the letters a, b, l and r
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- - e e e - - e
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SynPhony allows curriculum and instructional materials developers to develop lists of words made up of
targeted letters. It also allows developers to control for syllable length, limiting word lists to words with
2 or 3 syllables (if desired). This feature facilitates the production of leveled, decodable texts.
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The L3 Technical Director and her team are working closely with the software developer and expect that
the Kinyarwanda version of SynPhony to be available and functional next year. The software will be a
valuable resource for CPMD in the development of the new curriculum, and in the development of
technical specifications for future early grade reading materials. It will also be a valuable resource for
publishers interested in developing leveled readers for systematic Kinyarwanda reading programs.

Reading (fluency) standards To advance the establishment of national reading standards, L3 and the
CPMD and Education Quality and Standards (EQS) department representatives developed a workplan to
collect reading fluency in English and Kinyarwanda data from a nationally representative sample of P3
and P5 students. (See below). The data will allow EQS to validate and/or adjust the draft national
standards established in July, 2012.

Table 1: Workplan for collection of reading fluency data, P3 and P5

Activity Timeline Person responsible
. . By October 7, Ken Kahumuza, L3, in collaboration with Théodore
1. Establishment of a nationally .
. 2012 Mboneza , Quality Standards
representative sample 40
schools for data collection
2. foi::ﬁztessd:;ﬁ (tse::zng of By October 7, English: Muhammed Mugemangango, Emeritha
P . P . y . 2012 Muhongwanseko and Claudien Nzitabakule
criteria for texts in appendix)
Kinyarwanda: Francoise Uwumukiza, Straton Karera,
Célestin Bizimungu and Nehemiah Bacumuwenda
3. Identification of data collectors . . . .
By October 12, | Ken Kahumuza, L3, in collaboration with Théodore
2012 Mboneza , Quality Standards

4. Training of data collectors

October 17,

English: Ken Kahumuza, Umutoni Rukatsi with

18, 19th Muhammed Mugemangango, Emeritha Muhongwanseko
and Claudien Nzitabakule
Kinyarwanda: Marcel Manariyo (L3) with Francoise
Uwumukiza, Célestin Bizimungu and Nehemiah
Bacumuwenda
> Loglstlca! and budgetary . Week of Oct Ken Kahumuza, Umutoni Rukatsi
preparation for data collection
15th
6. Collection of data in schools Weeks of Oct Data collectors, supervised by Ken Kahumuza, Umutoni
22 and 29th Rukatsi and Marcel Manariyo (L3) and Theodore Mboneza

7.Control of data collected

Umutoni Rukatsi, L3,

The technical group decided to sample schools that participated in the 2011 EGRA baseline study. In
addition to providing data to validate the existing standards, the results will inform significant shift in
fluency and comprehension levels since 2011. The L3 M&E team, along with REB inspectors and
technicians, will carryout the data collection in October.
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Math standards To create and bolster a policy framework upon which to build a new curriculum, L3
agreed with CPMD mathematics specialists to put in place a process and technical resource required to
develop mathematics standards for P1 to P6. The standards will outline key skills and competences that
students must develop at the end of each grade level. CPMD views the standards as the first step in the
development of the new primary math curriculum.

CPMD established a technical working group consisting of math specialists from the Teacher
Development and Management (TDM), Education Quality and Standards (EQS), Examinations, and
Curriculum department. The group will work with L3 numeracy expert, Dr. Paul Goldenberg, in October
to draft the national standards.

Activities planned for next quarter

e Complete the development of Synphony

e  Finalize the draft mathematics standards

e Complete the collection and analysis of data on P3 and P5 students’ English and Kinyarwanda reading fluency
so as to validate the draft national reading standards

1.B Develop an instructional package keyed to the new standards

e Complete instructional framework, for systematic early literacy, numeracy and ESL instructional
materials

e Have scope and sequence validated by CPMD

e Establish protocols and procedures for involvement of CPMD technicians in development of L3
materials

Progress in Q4

Kinyarwanda As mentioned above, CPMD and L3 technicians devoted considerable time this quarter
deliberating the optimal sequence in which to teach and introduce Kinyarwanda letter-sound
combinations. Although CPMD selected the less than optimal option 4, CPMD has agreed to wait until
the Synphony software described above is able to produce a complete productivity analysis before
requesting further changes to the current letter sequence. Once the productivity analysis is available,
CPMD Kinyarwanda specialists and L3 technicians will analyze the results together and decide if there is
need to adjust the scope and sequence of Kinyarwanda materials in light of the data. It is important to
note that there is no reliable data that compares frequency distribution and productivity sequence of
letters/sounds in Kinyarwanda. For that reason alone, Synphony software is an invaluable addition and
asset to the work of CPMD Kinyarwanda curriculum specialists.

Despite the challenges with Kinyarwanda sequencing, L3 and CPMD Kinyarwanda specialists established
appropriate texts for P1, P2, and P3 student to read. The team agreed that by the end of P1, students
should be able to read a level 4 text/book. Similarly, the technical group agreed that a student should be
able to read a level 9 text/book by the end of P2, and level 13! text by the end P3 (See table 2). As a
result, schools will receive a list of recreational reading materials grouped by level and the
corresponding grade level. This scale was created by Fountas and Pinnell and adapted by L3 for the
Rwandan context. (See table 3 for criteria for each level).

! Note: the leveling levels outlined in the recent tender document are a modification of the Fountas and Pinnell scale
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Table 2: Correlation between levels of reading texts and grade levels

Level Kinyarwanda Reading levels English Reading levels
P1 1,2,3,4 1,2
P2 5,6,7,8,9 3,4,5
P3 10,11, 12,13 6,7,8,9
P4 14, 15 10, 11,12
P5 16,17, 18 13, 14, 15
P6 19, 20, 21 16+

CPMD also used the Fountas and Pinnell scale to establish norms for reading fluency and for the fluency
data collection that L3 will spearhead next quarter.
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Table 3: Reading levels, decodable texts, Kinyarwanda

NO. Arrangem Arrange
Nop 0 el sent ent of Type of e Structure of . . Llne_ e Types of .
Level words No. ence Vocabulary sentenc Punctuation Fontsize | spaci text and - ) Story ideas
gs sentences words sentences . » illustrations
Ipage Words | s per es ng illustratio
page on page =

EARLY EMERGENT READERS Children at this level are classified as early emergent readers. They are just beginning to learn how print works — that there are relationships between letters and sounds. They are learning to look (aided by their
finger or the teacher’s finger) right to left across words and one line of print. They are learning to use information from pictures to help them understand print, and to read simple language structures. They are learning to and 9differentiate print from
pictures and to notice the distinctive features of letters, attaching names to them. They are learning to read one-line phrases or sentences with simple words on familiar topics. They are learning how to match one spoken word with one word in print.

Reading and rereading these simple texts will help them gain gradual control of ways to look at and work with print.

Sart at left Words used 2and3 Short, Mostly repeated | Capital and period 24; triple | double | Text Match each No real 1idea
hand side frequently syllable Declarat | sentences, with | only spacing spacing | underneat | page of print story
E 8 of page. Do | when talking words; ive, minor changes between h very closely; no
g or ; . ' .
g 1 1-3 max 24 1 not go over simple from 1 sentence words illustration | detail
H less h
1line sentenc | to next (oron
es separate
page)
Startatleft | Words used 2and3 Declarat | Mostly repeated | Capital and period 24 point | double | Text Match each No real 1idea
hand side frequently syllable ive sentences, with | only font; spacing | underneat | page of print story
8 of page. Do | when talking words; minor changes triple h very closely; no
or ’ . ' .
2 | 3t04 max 24 1 not go over from 1 sentence spacing illustration | detail
ess h
1line to next between (oron
words separate
(g}
g page)
aj
H Start at left Words used Some Declarat | Repetition in Capital and period 24; triple | double | Text Match each No real 1 single
hand side frequently words ive sentence only spacing spacing | underneat | page of print story idea
610 | 3105 of page. Do | when talking more than structures; but between h very closely; no
P 3 8 max 40 1 not go over 3 more changes words illustration | detail
words 3
1 1line syllables. between (oron
sentences separate
page)

EMERGENT READERS Children at this level are classified as emergent readers. They are developing the concepts of left-to-right directionality across words and across lines of print. They are firming up their decoding skills (matching letters to
sounds) while reading texts with two or more lines of print. Readers may recognize repeating language patterns in words that have very simple stories and focus on a single idea, as well as learn about the distinctive features of letters and the
connections between sounds and letters. They are beginning to notice and use visual signposts and are expanding their core of high frequency syllables

Term 3
S

8

3t05

max 40

1line
of
text,
but

May wrap
to next line.

Predictable,
familiar
vocabulary
(and likely to
be used in
children’s oral
language)

3to4
syllable
words

Declarat
ive

repetitive but
may have 2 or
more word
changes on
each page;
Short,
predictable
sentences that
are close to oral
language

Capital and period
only

24t
Triple
spacing
between
words
Some
variation
within text
(i-e. bold
or italics
for

doubl
e
spaci
ng

Consistent
layout of
illustrations
and print;
Print clearly
separated
from
pictures

Match each

page of print
very closely;
no detail

No real story

singl

idea

e —
L3 4th Quarterly Report FY 2012

Page 14




emphasis
)
8 3t08 max 64 2to0 Line - Almost all Mostly 2 Declarat | e Longer but Capital letters; 18 point 15 Consistent Very strong Familiar story 1
3 breaks vocabulary to4 ive predictable punctuation may font; layout of illustrative line singl
lines | matchends | familiar to syllable, sentences that include exclamation double illustrations | support for e
per of children and with a few are close to oral | and question markin | spacing and print; text; clear and idea
page | sentences likely to be 5 langue, mainly addition to period between Print clearly | simple
. used in their syllables due to repetitive words; separated illustrations
oral language | words, phrasings Some from
very easy variation pictures
5 and within text
predictabl (i.e. bold
e letter- or italics
sound for
relationsh emphasis
ips and )
high
frequency
syllables

UPPER EMERGENT READERS Children at this level are classified as upper emergent readers. They are beginning to encounter simple stories and familiar topics in texts that have two to six lines of print on each page. They move smoothly from
left to right across words and lines of print, sweeping back to the left margin for each new line and reading print on both left and right pages. Reading is becoming smooth, allowing for some phrasing and readers are moving away from needing to
point to each word as they read. Readers are developing a larger repertoire of high frequency syllables that they recognize quickly and easily.

8 3t08 max 64 | 2to May wrap Blend of Some 4+ | Declarat | longer Capital letters; 18; 15 Consistent Simple Familiar 1
4 to next line | vocabulary syllable ive; sentences ; punctuation may double layout of lllustrations on story line idea
lines | ornext familiar to all words simple conjunctions include exclamation | spacing illustrations every page or
per page, but children (and dialogue | may join two and question mark in | between and print; every other
- page | wrap- likely to be short addition to period; words; Print clearly page; not all
g 6 . around is used in their sentences; dashes, quotation Some. separated meaning in
& guided by oral language) language marks bold or from pictures illustration
natural and new, patterns still italics for
phrasing. interesting evident: emphasis
Sentences | words
generally
P start at left
2 8 10 max80 | 2to May wrap Blend of Some 5+ | Declarat | Longer Periods, commas, 16 ; 15 Consistent Simple Very simple 1
4 to next line | vocabulary syllable ive; sentences; question marks, double layout of lllustrations on narrative idea
lines | ornext familiar to all words simple simple, exclamation points spacing illustrations every page or with simple
page, but children (and dialogue | predictable and dialogue between and print; every other sequence of
o wrap- likely to be sentence indicators words; Print clearly page; not all events
g 7 around is used in their structure, but (quotations or Some. separated meaning in
& guided by oral language) patterns vary dashes) bold or from pictures illustration
natural and new, italics for
phrasing. interesting emphasis
Sentences | words,
generally
L] start at left
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8 11 max90 | 2to Sentences | Blend of Some 5+ | Declarat | More complex, | Periods, commas, 16; 15 Placement of lllustrations on Very simple 1
5 may wrap vocabulary syllable ive; repeating question marks, double text and every page or narrative idea
lines | tonextline | familiar to all words simple language exclamation points spacing illustrations every other with simple
or next children (and dialogue | patterns; and dialogue between beginning to page; More sequence of
page, but likely to be longer , more indicators words; vary details in events
wrap- used in their complex (quotations or Some. illustrations
8 around is oral language) sentences; dashes) bold or
guided by and new, italics for
natural interesting emphasis
phrasing. words,
Sentences
generally
start at left
8 12 max 100 | 2to Placement | Blend of Some 5+ | Declarat | More complex, Periods, commas, 16 ; 15 Placement of lllustrations on Very simple 1
6 still fairly vocabulary syllable ive; repeating question marks, double text and every page or narrative idea
lines | consistent familiar to all words simple language exclamation points spacing illustrations every other with simple
o but may children (and dialogue | patterns; and dialogue between beginning to page; More sequence of
g 9 vary within | likely to be longer indicators words; vary details in events
o the book used in their sentences; (quotations or Some. illustrations
oral language) more complex dashes); « Ellipsesin | bold or
and new, sentence some texts to create | italics for
interesting patterns expectation emphasis
words,

EMERGING FLUENT READERS Children at this level are classified as emerging fluent readers. They are beginning to encounter stories and familiar topics in texts that have 3 to 8 lines of print on each page. They are flexible enough to process
texts with varied placement of print on the page and a full range of punctuation. Texts have more subtle ideas and complex stories and require more attention to understand. They can read some sentences that carry over to 2 and 3 lines or even two
pages. EMERGING FLUENT READER These readers are relying much more on print as they encounter texts will less supportive pictures.

Line breaks | Blend of Some 6+ | Declarat | Some long Use of commas to 14 font; 15 Placement of | Highly Very simple 1
match ends | vocabulary syllable ive; sentences. set words apart double text and supportive narrative idea
of phrases | familiar to all words simple Some questions | (qualifiers, lists); spacing illustrations illustrations that | with several
or children (and dialogue | (inthe textand Periods, commas, between beginning to generally match | events
sentences likely to be in dialogues) question marks, words; ¢ vary the text; ¢ (usually
p 210 used in their exclamation points Some lllustrations on similar or
P g 81to max . . o
g 10 4 oral language) and dialogue words in every page or repetitive);
3| H 10 120 ) o .
lines and new, indicators bold, every other Simple
interesting (quotations or italics or page; * More dialogue
words, dashes) in most text; | larger font details in
* Ellipses in some for illustrations
texts to create emphasis
suspense

e —
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81to max 210 - Line Blend of Some 6+ | Declarat | More complex, Use of commas to 15; 15 Placement of | Highly Narrative singl
10 140 5 breaks vocabulary syllable ive; repeating set words apart double text and supportive text, clear e
lines | matchends | familiar to all words Simple language (qualifiers, lists); spacing illustrations illustrations that | beginning, topic
of phrases | children (and dialogue | patterns; Some | Periods, commas, between beginning to generally match | series of or
or likely to be and questions (in question marks, words; vary the text; ¢ events and idea
sentences; | used in their some the text and in exclamation points Some lllustrations on ending; may
. oral language) split dialogues) and dialogue words in every page or have two
Sentences | and new, dialogue indicators bold, every other different
11 beginning interesting (with (quotations or italics or page; * More settings; ¢
on leftin words, each dashes) in most text; | larger font details in
most texts speaker * Ellipses in some for illustrations
clearly texts to create emphasis
identifie suspense
d)2or
more
characte
o~
= IS
(<)
= 10 max 2t0 Sentences | Blend of Some 6+ | Declarat | Blend of long Use of commas to 14;single | 15 Placement of | Highly Narrative singl
to 160 6 turn over vocabulary syllable ive and short set words apart spacing text and supportive text, with e
12 lines | one lineg; familiar to all words : sentences. (qualifiers, lists); between illustrations illustrations that | clear topic
sentences children (and Sllmple More complex, Periods, commas, words; beginning to generally match | beginning, or
carrying likely to be dialogue | repeating question marks, Some vary the text; « series of idea
over one used in their and language exclamation points words in lllustrations on events and
line and oral language) SiEhii patterns; Some | and dialogue bold, every page or ending; may
some over | and new, SP'” questions (in indicators italics or every other have two
12 2pages;* | interesting dialogue | the textandin | (quotations or larger font page; » More different
Sentences | words, (with dialogues) dashes) in most text; | for details in settings; ¢
beginning each + Ellipses in some emphasis illustrations more
on the left speaker texts to create inference
in most clearly suspense possible in
texts identifie story;
d) conflict/resol
ution
introduced; ¢

e —
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13

Term 2

8to
16

max
200

3to

lines

Sentences
beginning
on the left
in most
texts,
Sentences
turn over
one line
and some
over 2
pages;
some
shorter
sentences,
starting in
middle of
line

Most
vocabulary
familiar to
children and
likely to be
used in oral
language;
some content-
specific words
introduced
and explained
in text; words
with unfamiliar
blends kept to
a minimum but
introduced
where
necessary to
complete story
or make story
interesting;
language is
more
characteristic
of written than
spoken
language

some 6+
syllable
words

Some
question

S,
dialogue

Blend of long
and short
sentences;
some complex
sentences with
variety in order
of clauses

use of commas to
set words apart;
periods, commas,
question marks,
exclamation points
and dialogue

14 point
font;
single
spacing
between
words; ¢
Some
words in
bold,
italics or
larger font
for
emphasis

Single
spacin
g
betwe
en
lines
of text

Placement
of text and
illustrations
vary

illustrations
support text, but
do no carry
important
aspects of
meaning;
illustrations on
every page or
every other
page; ¢ More
details in
illustrations

Simple
sequence of
event;
concrete,
easy to
understand
ideas;
simple and
split
dialogue

singl
topic

idea
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Math The L3 technical team continued to build the structures required to support the development of
P1 and P2 math materials. In this reporting period, CPMD and L3 math specialists’ roles and
responsibilities were further clarified, and reporting and partnership modalities were established. For
example, L3 and CPMD agreed that L3 masterplans and scripts for the audio programs would be
reviewed and validated by the CPMD math team. L3 also established a P1/P2 teacher advisory group
that, along with L3, has a mandate to map out the scope and sequence of math concepts for each school
term. This critical work will serve as the blueprint for the development of L3 audio programs and print
materials.

English L3 advanced two major English instructional framework activities in this reporting period. First,
as mentioned earlier, CPMD agreed to allow L3 to develop audio programs that model the judicious use
of Kinyarwanda in English lessons. Secondly, the head of the humanities unit at CPMD approved the
inclusion of leveled readers produced by Fantastic Phonics in L3 materials. The 60 new leveled-readers
will be available to L3 and REB at no-cost provided that the readers are not sold to schools.

b |

: Activities planned for next quarter

| e Complete draft math standards

: e Review Kinyarwanda scope and sequence, based on conclusions of SynPhony
|

1.C Complete School-Based Mentoring Program (SBMP) framework and train mentors

EDC
e Submit draft national framework to stakeholders for review and validation
IEE
e Develop training module 1) principles of effective mentoring; 2) and characteristics of effective
School-based Mentoring Programs
e Develop self-directed video module to train School-Based Mentors in effective mentoring and
peer-support practices
EDC
e Produce other video-based self-directed modules to support SBMP

Progress in Q4

National SBMP Framework In July, L3 sponsored a two-day retreat for the Continuous Professional
Development Task Force members to develop a national framework for the School-based Mentoring
(SBM) program. The Taskforce members consisted of mainly non-government organizations working in
the area of school mentorship: The International Education Exchange (IEE), British Council, United
Nations Children's Education Fund (UNICEF), the Wellspring Foundation, Volunteer Services Overseas
(VSO), the UK Department For International Development (DFID), Japan International Cooperation
Agency (JICA), L3 and the Rwanda Education Board.

The discussions centered on clarifying or rethinking the goals, outcomes and outputs of the program in
light of current realities, as well as identifying the institutional structures and professional resources
needed to support a strong, effective School-based Mentoring program. The Taskforce focused on
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clarifying the short and long-term goals of the SBM program. The diagram below summarizes the
consensus from that discussion.

Figure 2: Goals of School-based Mentoring Program

S h o) rt te rm ¢All teachers demonstrate sufficient competency in:
¢ English language communicative skills, and
goa I eEffective instructional practices in teachers' respective subjects

Long term
goal

eImproved learner performance in literacy and numeracy.

Some of the other key decisions that emerged from the two days of deliberation included the following:
e To redesign the SBM program so that it can be viable with 1000 mentors and to recruit those

mentors by December 2012.

e To recruit 60 “senior mentors” (2 per district) to provide ongoing support to SBMs

e To have each SBM support 2 schools

e To establish a ratio of 16 SBMs to 1 senior mentor

o If there are insufficient numbers of mentors to cover all primary and 9 year basic education
schools, to give priority to the neediest schools

In addition, the Taskforce developed a structure for the deployment of the new mentors. The diagram

below summarizes the deployment of senior and school-based mentors.

Fig. 3: Deployment of school-based Mentors

mentors
: 16 School based
- -

The two days of deliberations resulted in a concept paper (See appendix 4) that was reviewed and
approved by the Minister of Education in September. At the request of the Director General, REB, L3
recruited a consultant to turn the concept paper into a 5-year costed strategic plan. Dr. Jeanne Moulton
is scheduled to arrive in Rwanda the first week of October to lead the process, with the goal of
developing a fully-costed plan for the review of the REB Director General by the end of October.
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At the September Continuous Professional Development Task force meeting, members reviewed the
progress made since the July retreat on the different action points identified. (See table 4 for details). To
accelerate the implementation of the mentoring program, the Director General of the Rwanda
Education Board established a technical working committee chaired by L3 and the Wellspring
Foundation. The technical committee will meet once a week for the next two months to respond the

outstanding technical issues.

Table 4: Progress on implementation of SBM concept note

ACTION POINTS IDENTIFIED at the July 2012

retreat

ACTION POINT COMPLETED as of September 25, 2012

Submit SBM Concept Note to Minister for
Approval

Concept note submitted to Senior Management Team and
Minister for Approval

Complete, by end of 2012, baseline assessment
of P1 to S3 teachers’ English language skills

Tender for baseline assessment issued; Submissions
evaluated and contract finalized and awarded to British
Council.

Sampling methodology being finalized.

Data collection to take place in November/December 2012

VSO volunteer (6 months — English level
assessment specialist) to develop English
language diagnostic and testing tools to support
SBM

Terms of reference for position validated by REB/TDM

Job description posted via VSO recruitment network
Volunteer to begin in January 2013, once results of baseline
English language assessment are available

Recruit remaining SBM to reach target of 940

Recruitment underway. To date, over 600 SBMs recruited.

Developed costed strategic plan to support
implementation of SBM program, as outlined in
concept note

Funding identified to recruit consultant to develop strategic
plan (USAID)

Terms of reference for consultant to develop strategic plan
finalized

Consultant to be identified by October 5%, 2012

Costed strategic plan to be validated by October 30, 2012

Form technical working committee to:

e Develop SBM and Senior Mentor Job
Description

e Develop professional profile
(professional standards) for SBMs

e Identify pedagogical/classroom
instructional practices that SBMs will
reinforce in their work with teachers

e Develop SBM classroom observation
tool, keyed to targeted
pedagogical/classroom instructional
practices

e  Develop training manual and support
materials for Senior Mentors

o Develop training manual and support
materials for School-based Mentors to
ensure that they develop the

Co-leader identified for technical working committee (N.
Evans, L3/USAID and Kirsten Lake/Wellspring)
First meeting of technical working committee set for
Wednesday, October 3™, 9 am to 11 am, CPMD conference
room to:
0 Finalize SBM and Senior Mentor job
description
0 Finalize professional profile (professional
standards) for SBMs
O Develop action plan for
development/finalization of remaining
materials
Initial video modules to support work of SBM mentors
under development
Vocabulary Self Study materials developed by BC for
Science/Social Studies/ Mathematics teachers.
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competencies outlined in the SBM
professional profile

e Develop video-based training materials
(modules) for use at school level by SBM
to support effective instructional
practices

e Distribute Self-study materials for
English Language for teachers

Development of detailed action plan towards Technical working group to consider
January 2013 launch

Selection, recruitment and training of 60 Senior TDM to begin selection process once professional profile and job
Mentors descriptions are terminated. Senior mentors to be recruited
from Rwandan mentors in the interest of sustainability.

Training of Senior Mentors before January 2013 Technical working group to consider
deployment

Training of new School Based Mentors before Technical working group to consider
2013 deployment

Distribution of multimedia materials, including Committee established (USAID, L3, REB) to identify appropriate
English Language self-study materials and technology for delivery of video modules

interactive video modules, to SBM and teachers,
as well as appropriate technology for using these
materials

Communication program to target districts and Technical working group to consider
head teachers

Ongoing training of SBM by Senior Mentors Technical working group to consider

Training modules and self-directed video modules for School-based mentoring program (IEE) |EE was
not able to begin work on these modules as previously planned. Normally, this would be cause for
concern. However, given the fact that REB did not have a clear overall design for a functional School-
based Mentoring program until this reporting period, plans have been put in place to expedite
production.

However, L3 developed a revised draft School-based Mentor professional profile that outlines the key
skills and competences required to be a School-based Mentor. (See appendix 5.) L3 aligned the mentor
profile with the recent draft teacher professional standards developed by REB. The draft profile will be
reviewed by the Taskforce’s technical working group, and once validated by REB, will form the basis for
future SBM trainings.

IEE recruited a consultant to assist with the development of training modules for the School-based
Mentors (See appendix 6). She will also provide a structure and framework for materials to be
developed.
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Production of other video-based self-directed modules to support SBMP (EDC) In July, the L3 Technical
Director joined forces with VSO volunteers to design a structure for the SBMs interactive video modules
based on the successful Success At the Core model.?

Figure 4: Proposed SBMP interactive design modules

*To elicit what participants
know or think about the
targeted practices at the
start of the module

*To help participants identify
what they have learned as a
result of the module

Self
assessments

eReal classroom teaching
sequences, modeling the
Video targeted practices
footage eInterviews with teachers
and specialists about
targeted practices

eLesson plans built around
targeted practice

eOther print documents

Print
Artifacts

eKey questions to consider
before viewing video
sequences

eQuestions to guide
discussions after viewing

Group
discussions

The modules will feature best practices in teaching Early Grades reading and English as a Second
Language (ESL) as well as Head Teacher Modules. The production of the video modules began in
September and will continue until December. L3 also began the production of a draft Facilitator Guide
for each of the video modules. It is expected that the modules will be ready for use in January.

e |

: Activities planned for next quarter :
1 e Completion and presentation to REB of costed strategic plan for SBM program |
: e Development, in collaboration with technical working group members, of revised SBM and Senior Mentor :
i job description and contract i
I e Validation of SBM professional profile 1
: e Development of overall framework for Senior Mentor and SBM initial and ongoing training :
| e Development of initial training modules and materials for SBMs and Senior mentors, and their validation |
: by the CPMD task force :
1 e  Completion of initial training of National Mentors and School-based Mentors |
: e Completion of initial interactive video modules for SBM usage :
1 1

d

B o o e o e i e e e e e e S S S S S S S S Em S Em
L
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1.D Roll out the SBMP
e Identify criteria for school selection for L3 rollout

Progress in Q4

L3 established criteria for identifying the additional 84 schools that will receive L3 support next year. The
criteria includes:

e Schools that would naturally be twinned with the 6 existing schools in Bugesera for the roll out
of the SBM program

e Additional schools in the same sectors in Bugesera as the original 6 schools, so as to create a
critical mass for support

e Schools in one of the districts in the Southern provinces that: 1) currently receives support from
Concern and 2) is not a district targeted by Drakkar LTD or Save the children for their respective
literacy programs

e Schools in Gasabo district supported by Wellspring?

Based on the above criteria, L3 developed the following rollout plan in 2013.

Table 5: Proposed SBMP support roll-out plan in 2013

District in Southern Province Bugesera District Gasabo District
1 Senior Mentor 1 Senior Mentor 1 Senior Mentor
16 SMB 16 SBM 16 SBM
32 schools 32 schools (including 6 2012 schools 32 schools

and their twins)

In the next quarter, L3 will convene a consultative session with the Deputy Director General of the
Education Quality and Standards (EQS) and key sector partners to finalize the selection process.

: Activities planned for next quarter

I e Identify 84 schools in which to pilot the print and interactive audio materials and support to NMs and SBM in

: 2013

1.E Incorporate the Rwanda L3 literacy/numeracy models in Teacher Training Colleges (TTCs)

e Organize Writers’ Workshop for student teachers and practicing teachers
e Develop a module on how to implement Math Camps

e Train TTC, VSO instructors and student teachers on effective literacy/numeracy instruction and
how to use L3 materials and technologies

Progress in Q4

3 Included in 2013 rollout at the request of Wellspring.
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Writers” Workshop for student teachers and practicing teachers In July, L3 organized a Writers’
Workshop for 30 student teachers in Byumba. Dorothy Nelson, a VSO volunteer assigned to the Byumba
Teacher Training College (TTC), facilitated the workshop. At the request of the TTC's principal, L3
organized a second Writers’” Workshop the following week for 12 TTC tutors. The workshop participants
produced stories that will be edited and illustrated in preparation for a public presentation in mid-
October. L3 will also organize a Writers” Workshop for local and regional publishers in October to
introduce them to the characteristics and the process of developing good children’s stories.

To institutionalize the Writers’ Workshop, L3 proposed the recruitment and the placement of a six-
montbh literacy and publishing VSO volunteer, and CPMD concurred. L3 technical team drafted the terms
of reference for the position (See appendix 7).

Math camps Based on the success of the Writers’ Workshop initiative, and with the approval of CPMD,
L3 developed a scope of work for a 6-month VSO volunteer to develop a facilitator’s guide for the Math
Camps (See appendix 8). Subsequently, VSO began a search for a suitable candidate for the post.

Training TTC and VSO instructors In addition to the Writers’ Workshop
described above, L3 began consultations on and preparation for the
training of TTC English and language methods instructors on the new WSS ERAMAOIEIS(0)2
curricula that L3 was instrumental in developing earlier in the year. The Facilitator’s guide
first training is to take place in December (starting December 3™) at the
TTC Byumba, and will be facilitated by VSO volunteers assigned to the
TTCs. The training will introduce instructors to the new curricula, as well
as the supplementary resource materials developed by VSO and L3 to
support the implementation of courses. The new curriculum take affect
in January 2013.

Similarly, L3 will organize a weeklong workshop on the new mathematics
curriculum and math and science methods courses for TTC mathematics
tutors. The math training will take place in Byumba a week after the
English tutor training.

Activities planned for next quarter
e  Organize Writers’ Workshops for publishers and for student teachers
e Train TTC and VSO instructors on new English and Language methods and practices curriculum
e Train TTC and VSO instructors on new Math and Math/science methods and practices curriculum

1.F Pilot Initiatives to improve teachers’ motivation and working conditions

e Develop training program for PTCs and head teachers to reinforce their management skills, as
well as their ability to identify and implement activities to motivate teachers (Housing, finance,
training), including Income Generating Activities (IGA) to support such initiatives

e Develop and test training program and materials (including training modules) in pilot districts
e Recruit NGO to develop community literacy volunteer program
Progress in Q4

L3 organized two consultative workshops for members from the target communities of Ruhuha and

!: Activities planned for next quarter

J | e Experience sharing meeting on success on teacher motivation initiatives
I e  Support initial activities undertaken by PTC for teacher motivation

e  Draft teacher motivation training module.

e Recruit NGO to lead community literacy volunteer program



Nyarugenge in Bugesera district. The purpose of the workshop was to explore and identify effective and
sustainable community involvement strategies that can support and motivate teachers. The ideas
generated from these workshops will contribute to the design of a program to train Parent Teacher
Committees (PTCs) and head teachers to strengthen their management skills for supporting teacher
motivation. To-date, PTCs from four out of the six treatment schools began to implement activities that
will support teacher motivation.

Recruitment of local NGO to develop community literacy volunteer program

L3 completed the evaluation of the applications submitted in respond to the Request for Application
(RFA) for the community literacy program. The purpose of the RFA was to recruit a local NGO that could
support: 1) struggling readers — both in the classroom and after school hours — and 2)
initiatives/activities designed to develop young people’s interest in reading and writing.

Three Local NGOs submitted complete applications and were evaluated by a committee comprised of
REB, L3, and EDC/Akazi Kanoze. The selected local NGO’s proposal was submitted to USAID’s education
team for further technical evaluation. The USAID team determined that the local NGO’s proposal was
technically weak and recommended that L3 re-advertise. Hence, the RFA was revised and re-advertised.

Activities planned for next quarter
e Provide applicants full Request for Proposal by 24" October 2012

|

|

|

|

: e Information Session will be held on 29t October 2012

: e  Full proposal will be delivered to EDC/L3 by November 12t, 2012
| e  Form evaluation committee

: e  Shortlist the proposals

| e  Evaluate the Proposal

: e  Submission to the selected proposal to USAID

|
|

INTERMEDIATE RESULT 2: Improved Availability and Use of Teaching and
Learning Materials

2.A Provide all teachers and students with a comprehensive package of materials

e Produce materials (IAl programs, teacher’s manual, decodable texts, audio stories, etc.)
Adjust program inputs, based on data from implementation monitoring

Organize initial training of teachers and HT in how to use IAl and other program materials
Purchase and distribute solar powered MP3/radios

Progress in Q4
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In this quarter, L3 Instructional Materials Design Expert, Suzanne Simard, organized working sessions
with L3 Materials Development team to advance the design and production of evidence based literacy,
numeracy and ESL materials.

Kinyarwanda (Literacy) The L3 technical staff developed teacher read-aloud stories, decodable texts,
masterplans, and teacher guides that align with the new scope and sequence for the first two terms of
grade one (P1) and for the first term of grade two (P2) (See table 6 below). The complete package of
materials for grade one (P1) and grade two (P2) (Including audio lessons) will be completed by the end
of December 2012 for rollout to schools in January. The team is also working with a graphic artist to
design appropriate teacher's guide template which will have simple illustrations and concise and
accessible language to convey content.

Table 6: List of Kinyarwanda readers produced by L3 team to support new P1 and P2
program

Title Author Type Level
1 Keza n'inkoko nziza cyane(Karera and the chicken) L3 Read aloud P1
2 Gakeri asura Rusake L3 Read aloud P1
3 Ibi turabirambiwe (How the zebras got their stripes) L3 Read aloud P1
4 The little red hen (Inkoko nziza Baba) L3 Read aloud P1
5 Mrs. Long and the mixed up garden (Umurima udasanzwe) L3 Read aloud P1
6 Gakuba and the bicycle (Ubutwari bwa Gakuba) L3 Read aloud P1
7 Urunana L3 Read aloud P1
8 Yakobo and the wind (Yakobo n'umuyaga) L3 Read aloud P1
9 The misterious footprint in the mud (Zokoro lhene L3 Read aloud P1
Itangaje)
10  Tupelo the black tree (lIgiti Kidasanzwe) L3 Read aloud P1
11 Impano nziza kurusha izindi L3 Read aloud P1
12 Higiro the hunter L3 Read aloud P1
13 Musa and his grandpa (Musa na sekuru) L3 Read aloud P1
14  Zokoro Inkende itangaje L3 Read aloud P2
15  The magic pot (Icyungo kidasanzwe) L3 Read aloud P2
16 3 little pigs (Utugurube dutatu) L3 Read aloud P2
17  The magic stick (Inkoni y'amayobera) L3 Read aloud P2
18  The elephant and mosquito net (Inzovu n'inzitiramubu) L3 Read aloud P2
19  The soccer challenge (lkipe ya Kwezi yegukanye Intsinzi ) L3 Read aloud P2
20 Henrietta the Hippo (Imvubu Myasiro) L3 Read aloud P2
21  The birds and the scarecrow (Majyujyuri na Kajyunguri) L3 Read aloud P2
22 The giraffe with sick kids (Abana ba Twiga bararwaye) L3 Read aloud P2
23 Rorero arorora L3 Decodable P1
24 |Ikirura kirarira L3 Decodable P1
25  Rubibi L3 Decodable P1
26 Mirimo L3 Decodable P1
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27  Gakuba L3 Decodable P1
29  Anana Nirere L3 Decodable P1
30 Umuyaga L3 Decodable P1
31  Tito na Tobi L3 Decodable P1
32 Mahoro L3 Decodable P1
33 Suzana L3 Decodable P2
34 Gaju n'akanyoni L3 Decodable P2
35  Samusure n'inuma L3 Decodable P2
36 ljeri Matsiko L3 Decodable P2
37 Semerwe na Rwagako L3 Decodable P2
38 Nkubito yasuye Parike L3 Decodable P2
39 Segitwe na Matwi L3 Decodable P2
40 Bizumuremyi n'imvubu L3 Decodable P2
41 Sebujyuri na Kajyabwa L3 Decodable P2

Math (Numeracy) L3 mathematics team convened two working sessions to develop a scope and
sequence for P1 and P2 with CPMD specialists and P1 and P2 mathematics teachers. Thus far, L3
completed mathematics masterplans, teacher guides and audio scripts and print lessons for the first 7
weeks of term 1 for P1 and P2. Math programs continued to be recorded and formatively evaluated at
Remera Catholic School. Once the programs are formatively evaluated, L3 studio technicians and
scriptwriters will revise programs based on the feedback. In addition, L3 recruited musicians to compose
chants, educational songs and the theme music for the program.

In October, L3 mathematics specialist, Dr. Paul Goldenberg, will travel to Kigali to review the progress of
the Initiative’s mathematics team, as well as assist CPMD mathematics specialists with preparatory work
for the development of the new primary mathematics curriculum and standards.

In order to accelerate the audio production and at the same time build REB capacity in audio production,
L3 recruited a second six-month intern. The L3 Initiative also identified an audio technician to provide L3
studio technician and interns audio production and Protools software training. The 3-week training,
which is expected to begin in early October, will focus on improving the artistry of the programs as well
as the team’s ability to record, mix, edit and master programs efficiently.

Organize initial training of teachers and Head Teachers in how to use IAl and other program materials
These trainings will be organized in the upcoming quarter or early in January 2013 just before the start
of the new school year.

Purchase and distribute solar powered MP3/radios In Q2 and Q3, the L3 studio technician assessed
the capacity of the Lifeplayer MP3-radio to deliver reliable, quality sound. The results were
disappointing. The solar charger proved insufficient to power the MP3 players for any period of time —
or to provide sufficient power to allow the audio programs to be clearly heard by all children in the
classroom. The manual power charger (wind-up) option was also problematic. To achieve 30 minutes of
play-time, the manual had to be wound for 30 minutes, making the manual option unsuitable for daily
classroom use. However, the MP3 Lifeplayer charged sufficiently from an electric power outlet to allow
it to be used in the classroom. Ironically, the Lifeplayer MP3-radio appears to be a viable option only for
those schools that have access to the electrical grid. And for such schools, there are less costly options.
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In June, L3 formed a joint L3-USAID-REB ICT committee to examine technology options for delivering
audio products to classrooms with limited access to electricity. The involvement of REB in the selection
of appropriate technology is critical as the institution will provide ongoing support to L3 schools and
technology. In this reporting period, the committee examined various options including solar netbooks,
cell phones, tablets, and MP3 players, and anticipates selecting an appropriate technology in October to
pilot in 90 schools in January. Based on the results of the pilot, the technology will be expanded to
additional schools in January 2014.

Additional activities A team comprising of L3 Technical Director, L3 Kinyarwanda Task Leader and the
Deputy Director General of the REB department CPMD, traveled to Washington DC to represent Rwanda
at the International Literacy Day celebrations. The team had a chance to exchange ideas and strategies
on how to promote early grade literacy with educationists and economists from several countries. The
team also participated in a USAID convened Mobile Technologies for Development symposium and met
exhibitors of technologies that support literacy. Among symposium participants was the developer of
SynPhony, the Canadian Institute of Linguistics, which as mentioned earlier, will adapt the software for
Kinyarwanda. The team also had a chance to visit the Oyster-Adams bilingual school to experience an
early grade literacy program in action and to exchange ideas with educators on how to promote literacy
in early grades.

e

! Activities planned for next quarter

: e Continue the production/field testing of P1 and P2 Kinyarwanda and math materials
: e Have materials validated by textbook evaluation committee at CPMD

| * Establish contracts for the publication of print materials

I e Print/duplicate materials for 2013 target schools

: e Purchase technology platform for delivering audio products to schools

: e Train teachers and head teachers in use of new materials

2.B Pilot additional innovative tools and materials in rural and low-income regions

e Establish partnerships for provision of videos for classroom and community use

e (Catalogue video material; cross reference with curriculum outcomes and/or age-level
appropriateness

e Distribute android cell phones to NM, SBM and teachers/schools in low-income areas

e Pilot mobile libraries in Peace Corps sites; Collect and analyze pilot data

e Establish of list of priority literacy materials for Brothers to Brothers shipment

Progress in Q4

Partnerships for provision of videos; cataloguing of video materials In this quarter, USAID assisted with
the recruitment of an e-intern to identify no-cost or open-source video materials that could be
downloaded and used for teacher training. As a result, L3 began to identify video materials that could be
used in classrooms to support different elements of the curriculum, as well as all-purpose video
materials that could be used outside of the classroom. Once a complete list of materials is available, L3
will organize a working session with REB to review the materials and identify which are suitable for
distribution to schools.
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Pico projectors The L3-USAID-REB ICT team tested different models of Pico projectors and identified a
model suitable for distribution to schools. The projectors will be distributed to the primary site schools
for School-based Mentors with the understanding that all schools supported by the School-based
Mentor share the projector. The technology committee has also engaged in a process to identify a
suitable solar power system to charge the projectors.

Video viewing system - The L3-USAID-REB technology team has also examined different video viewing
platforms, including tablets, smart phones and laptop/netbook computers. The decision on an
appropriate platform for the SBMs will be made next quarter prior to the start of the school year.

Distribute android cell phones to NM, SBM and teachers/schools in low-income areas This activity has
been put on hold until the technology team makes a decision on what technology will be used to deliver
audio to classrooms as well as the evaluation of DFID’s Innovation grant proposals. One of the grant
proposals submitted by a USAID sister project involves providing SBMs with internet access and putting
in place an SMS system to support teachers and SBMs. Should the grant be funded, L3 will work with the
implementing agency to re-align L3 support so as to avoid duplication.

Pilot mobile libraries in Peace Corps and VSO sites and collect and analyze pilot data In this reporting
period, L3 completed the procurement of books for the mobile libraries and worked with Peace Corps
volunteers in 9 sites to help them set up their community partnerships and prepare for the launch of
their libraries. L3 will distribute the library collections to target
communities at the end of October and the first mobile library will be
launched in November. Data on community use of the library will be
collected once the libraries are
officially opened.

The mobile library initiative had
garnered considerable attention
both inside and outside Rwanda.
It is seen as a low-cost, grassroots Booklet distributed by Peace Corps
means of getting books in the volun_teerinRurambato_explain
hands of children in rural, remote importance of reading
communities and nurturing the development of a culture of
reading.

Members of Cyuru Mobile Library
management committee Next quarter, L3 will enter into a formal partnership with Peace
Corps for the mobile library initiative and put in place the
administrative and technical supports needed to expand the initiative over the next few years.

Establish of list of priority literacy materials for Brothers to Brothers shipments In this reporting
period, L3 sought to establish a target group for the priority literacy materials to be provided by
Brothers to Brothers. After discussions with the Kigali Institute of Education (KIE), a decision was made
to target Teacher Training Colleges to support the implementation of the new English and Language
Methods and Practices curricula, as well as to provide the means by which to foster the development of
a culture of reading within the TTCs. The TTCs targeted to receive the shipments were also identified. In
addition, L3 developed the Terms of Reference for a VSO volunteer who will be placed at KIE for two
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years to coordinate the rollout of literacy support to the TTCs, including the coordination, selection and
distribution of books. One of the first tasks that the VSO volunteer will undertake is to define and put in
place a process for identifying priority literacy materials that also includes the shipment books. VSO
identified a candidate for the KIE position and is being reviewed by KIE. If the candidate is selected,
he/she will be placed in January of 2013.

Other activities

Tender — new reading materials for P1 to P6 L3 continued to provide support to CPMD for the
organization of the tender for additional reading materials for P1 to P6. L3 provided a consultant,
Amanda Buchan, in early August to assist with the tender process to evaluate the new secondary
textbooks and the training of REB-appointed evaluators. In addition, the L3 Technical Director conducted
a three-day training for REB-appointed evaluators responsible for evaluating the supplementary reading
materials (storybooks, novels) submitted by publishers. L3 also provided support for a week of the
reading evaluation sessions.

In the end, almost 1400 new titles were submitted, including 372
for Kinyarwanda. This translates into a 1900% increase in
Kinyarwanda titles over the 2009 tender, and a 340% increase in
English titles. (See Graph 1 for details).

Figure 4: Number of titles submitted by publishers, 2009 and 2012 tenders
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Not only were more titles received, but titles were received for each of the 21 reading levels outlined in
the tender document. (See graphs below). The significance of this is that for the very first time, students
in Rwanda schools will be able to access recreational reading materials that are at their reading level.

Figure 5 — Number of English titles, by level
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Figure 6 — Number of Kinyarwanda titles, by level
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The tender process will be completed next quarter and publishers will be informed of the selected titles.

Technical audit, REB printing/publication facilities The printing press consultant submitted a final
technical audit report. L3 staff and the Director of REB printing press shared the report with the ad hoc
technical committee formed to review the audit report and provide recommendations.

The technical committee comprised of USAID, REB and L3 suggested a format and presentation changes
to the report. In all, the team
e reviewed the recommendations provided by the consultant
e discovered that the recommendations and cost of the printing press machines didn’t include
shipping cost
e pointed out that all recommended printing press machines were expensive and exceeded
the L3 printing budget.

The committee recommended that the shipping cost be included in the report. In addition, the
committee suggested that printing quotations for L3 materials from different local private printing
houses be collected. The rationale for the quotations is to compare the cost the proposed printing
machines to the cost of printing L3 materials. The committee will meet in the next quarter to provide
final recommendations.

2.C Support student, teacher and community production of low-cost/no-cost materials

e Regular “make and take” sessions organized for teachers

e Develop video-module on how to make and use low-cost/no-cost materials developed

o Negotiate procedures to allow schools to purchase —and REB to distribute - Ministry-authorized,
locally-produced supplementary materials with school budgets

Progress in Q4

Make and take sessions  The Writers” Workshops held in Byumba in July provided participants
(teachers, tutors and student teachers) with a chance to participate in “make and take” sessions and
learned to develop their own read-aloud stories for their classrooms. (See table 7 for list of books
produced). Three to four additional Writers’ Workshops are planned for the upcoming quarter.
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In addition, VSO TTC volunteers assigned to the Teacher Resource
Centers (TRCs) continued to offer “make and take” sessions for
student teachers and teachers in their region. L3 recently met with
the Head of Education at UNICEF to stress the importance of the TRC
VSO volunteers in extending and reinforcing the work being done by
L3 to improve literacy instruction in the classrooms in hopes that
UNICEF will be able to continue to fund these positions in the future.
The TRC VSO volunteers will be a vital to the work of L3’s VSO literacy

volunteers.

Student teacher with her storybook

Title Author
1 Can you allow stealing? Abayisaba Themistocles
2 A Home Baranyeretse Boniface
3 John's cow Dushime Innocent
4 Delicious sugar Habumugisha Servilien
5 Marc and his cow Hakizimana Dieudonne
6 The beginning of Mary and Mark's friendship Hishamunda Samson
7 Karara at the market Imanishimwe Joselyne
8 The mango tree Kayirere Consolee
9 Good advance Maniragaba Emmanuel
10 Rabbit's problem Maniraho Augistin
11 On the journey Mpozenzi Eric
12 Jane and the cat Muhawenimana Joyeuse
13 The hungry man Mujawamariya Seraphine
14 The journey to the market Mukeshimana jeannette
15 The thief in the market Mukeshimana violette
16 The small black hen Musabyimana Dative
17 Kaneza is hungry Musabyemariya Clementine
18 The hens'amazing lucky day Nahimana Aime Serge
19 Nana and the wolf Niyigena Diogene
20 Kagurusi and Leopard Niyonkuru Abdu-Nuur
21 The dreams | had Ntezimana Eulade
22 The lunch time Rwiru Felicien
23 Marc's wedding day Sibomana Eric
24 Lucie and her mother Turacyayisenga Lucie
25 Where is Jack's dog? Twahirwa Mutabazi Jack
26 Fifi's birthday Urahoza Sandrine
27 The lion and the hare Uwamahoro Charlotte
28 The thief caught red handed Uwizeyimana Jules Maurice
29 Three children Yankurije Josiane
30 Bar and restaurant must separate Hakizimana Jean Damascene
31 The miracle and boys Hakizimana Jean de Dieu
32 Rubyogo and hare Hitimana Jean Marie Vianney
33 The rain boys Jemimah Awuyo
34 Manzi survived Mihanga Alphonse
35 My father's car Mufalume Job
36 Nina at school Mwizerwa Bonaventure
37 The king's daughter Ndayizeye Anastase
38 Kagabo in a hurry Nshungayinka Francois
39 Environmental protection Sibomana Emmaus

Future
trainings In
this quarter,
the L3
technical
team

identified low-cost materials that can be produced by communities and Parents Teacher Committees
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(PTC) to support literacy. This activity, which will start next quarter, involves training community
members on how to identify and produce low-cost literacy materials, and will be carried out in
conjunction with VSO.

Video module In early June, the L3 video modules producer traveled to Byumba to capture initial
footage of teachers making instructional resources from low-cost/no-cost materials. VSO volunteers
from the TRCs also agreed to organize additional sessions on how to make the literacy and numeracy
instructional materials necessary for the implementation of the new L3 P1 and P2 programs. These
sessions will be filmed to provide additional footage for the L3 teacher training and SBM video modules.

Negotiation of procedures to allow schools to purchase — and REB to distribute - Ministry-authorized,
locally-produced supplementary materials with school budgets The popularity of Writers’ Workshop,
and REB’s enthusiasm for having teachers write stories for use in their classrooms had opened the door
to the possibility of REB putting in place procedures that would allow schools to purchase —and REB to
distribute — locally-developed materials validated by REB for national distribution. In July, CPMD
validated terms of reference for a six-month VSO volunteer to institutionalize Writers’ Workshop. This
includes identifying procedures that would allow the best of the products from Writers’ Workshop to be
published, printed and made available to schools across the country. By September 30, no applications
had been received for this position. However VSO remains confident that an applicant will be identified
and placed by January 2013.

e |
: Activities planned for next quarter :
| e Organize three additional Writers’ Workshops |
: e Complete module on making instructional materials from locally-available resources :
i e Recruit VSO short term volunteer for CPMD to facilitate the institutionalization of Writers’
: Workshop :

2.D Promote a culture of reading (Concern)
e Identify key messages
e Develop, roll out and monitor impact of key messaging to promote positive attitudes and behavior

Progress in Q4

In this quarter, the data on community based perceptions, barriers and positive practices to achieve
literacy among early grade learners was analysed and a summary report produced and distributed to
REB for feedback (See appendix 9). The results of the study provided the input necessary to identify
Behavior Change Communication/Information Education Communication (BCC/IEC) messages and
materials. The messages will be aimed at the promotion of desired behaviours towards reading and
supporting the development of a culture of reading. A consulting company has been recruited to
develop: 1) the messages and materials, 2) a messages dissemination plan, and 3) indicators to monitor
the impact of the messages. Specifically, the consulting company has been asked to:

1. Conduct a literature review of relevant documents

2. Hold consultation sessions with key stakeholders to get views on their expectations
3. Organize and facilitate participatory messages and materials development workshops
4

Facilitate activities to pretest the messages and materials
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Review messages and materials to integrate outcomes of the pretest/s
Develop a messages dissemination plan

Generate communication related indicators to monitor impact of messages

© N o U

Recommend key topics for inclusion in a training module for PTCs, teachers and head teachers
to promote positive attitudes and behaviour

Work on the above tasks commenced mid-September 2012 and will be completed by the end of October
2012. When finalized, the behaviour change messages will be targeted at different audiences and will
focus on removing barriers to reading and promoting positive practices and behaviours in reading at
home, in communities, and schools.

Organization of consultative sessions In September, L3 partner Concern organized participatory
consultative sessions with a cross-section of community members: teachers, head teachers and
education officers at district and sectors levels, PTC members, and community based facilitators. The
sessions enabled the consultants to obtain information on participants’ expectations in terms of impact
of messages. For example, session participants indicated that the messages should result in an increase
in the amount of time parents allocate to children’s reading at home, as well as an increase in the
number of teachers or schools allowing children to take books home.

The sessions produced the following recommended foci for key messages:
1. Creating a reading friendly environment at home and in the community

2. Supporting and enhancing young children’s reading experiences
3. Equity issues with regard to reading (girls and marginalized groups)
4. Strengthening home/school support mechanisms for reading.

Links to the Rwanda Reads Initiative The messages and materials will contribute to the goals of Rwanda
Reads campaign. Concern will also liaise and collaborate with REB, UNICEF, DFID and staff of USAID and
other actors involved in the campaign to ensure that there is sufficient coordination and to avoid
duplication of effort.

Additional activities

Reading competitions In the past quarter, Concern assisted PTCs in the 6 L3 target schools to
implement initiatives to improve reading in their children’s schools. One of the proposed initiatives was
to organize reading competitions in all 6 schools. In September, two schools organized reading
competitions and the remaining four plan to do the same in October.

The idea of reading competitions came about as a result of PTC training workshops organized and
facilitated by Concern to strengthen PTCs capacity in supporting children to read. At the workshop,
individual school PTCs produced action plans for supporting reading within the communities, families
and schools. Additional activities proposed include generating stories from elderly community members
who might be storytellers and sharing these stories with other parents.

National Storywriting Competition In this reporting period, L3 representatives met with
representatives of Equity Bank to negotiate a partnership for the rollout of a national storywriting
competition. Although the bank confirmed its willingness to support the initiative, L3 had not been
successful in securing the partnership by the end of the quarter. In the event that the partnership with
Equity Bank is unsuccessful, L3 will explore alternative partnerships.
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As was the case with the mobile libraries, the national storywriting competition has become a priority
for REB. REB requested that L3 proceed with the implementation of the storywriting competition with or
without Equity Bank’s support.

In September, however, L3 was informed that Drakkar Publishing had received funds from the Grand
Challenge Initiative to put in place their own national storywriting competition. In the interest of
harmonizing effort and not creating competing programs, L3 has been meeting with Drakkar to explore
the possibility of having a single competition that will meet both needs and requirements. L3 expects
that the modalities of a unified L3/Drakkar program could be finalized next quarter.

Rwanda Reads Initiative In July, REB launched Rwanda Reads Initiative (RRI). L3 organized three booths
for the launch — one on the mobile libraries project, one on Writers” Workshop and one on using
interactive audio instruction to develop reading skills in early primary. In addition, the L3 Initiative
produced a 25-minute documentary film on the importance of developing a culture of reading across
the country. The documentary weaves together interviews with Ministry officials (Minister, State
Minister, DG—REB, DDG-CPMD), development partners (DFID, UNICEF, US Ambassador), and parents,
teachers and students. The documentary was shown at least 5 times on Rwanda public television the
week of the launch.

In August, the RRI co-chairs organized a working session with RRI taskforce members to develop a 5-year
strategic plan for the Initiative. The strategic plan sets clear goals for the Initiative and translates those
goals into measureable targets. It is expected that the strategic plan will be finalized and validated next
quarter.

|
: Activities planned for next quarter

I o Finalize the identification of key messages

: e Finalize the development of key messages and materials, roll out and monitor impact of key messaging
i to promote positive attitudes and behavior

: e Support awareness campaigns on the role of the community to support literacy

INTERMEDIATE RESULT 3: Support for English

3.A Develop a program to transition teachers (and students) to English as a language of instruction

e Produce/ test IAl-based ESL program (activities carried out concurrently with Component 2A
activities above)

Progress in Q4

In this reporting period, the L3 English team continued to produce print and audio materials. The team
recorded 58 decodable stories from Teach the World to Read that will be used in the P1 to P3 interactive
audio programs. The team also began recording and field testing term 1, P1 and P2 audio programs, and
worked with a musician to write and record 9 children’s songs and 8 chants to be used in the English
lessons. It is expected that the term 1 materials for P1 and P2 will be ready for the start of the new
school year in January.

The complete list of audio products developed in Q4 to support the English interactive audio programs
are listed in Table 6 below
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AUDIO Products Author Nature
1 Cat on Mat TEACH THE WORLD TO READ AUDIO STORY
2 The Lad TEACH THE WORLD TO READ AUDIO STORY
3 Dan and his Cap TEACH THE WORLD TO READ AUDIO STORY
4 The Petin a Jet TEACH THE WORLD TO READ AUDIO STORY
5 The Hen in a Pen TEACH THE WORLD TO READ AUDIO STORY
6 Pip the Pup TEACH THE WORLD TO READ AUDIO STORY
7 The Kid and a Pig TEACH THE WORLD TO READ AUDIO STORY
8 The Tin Bin TEACH THE WORLD TO READ AUDIO STORY
9 The Dog in the Well TEACH THE WORLD TO READ AUDIO STORY
10 Will is 1l TEACH THE WORLD TO READ AUDIO STORY
11 Pop and his Pot TEACH THE WORLD TO READ AUDIO STORY
12 Hog and the Dog TEACH THE WORLD TO READ AUDIO STORY
13 A Bug in the Mud TEACH THE WORLD TO READ AUDIO STORY
14 Pets are Fun TEACH THE WORLD TO READ AUDIO STORY
15 Jay Can Play TEACH THE WORLD TO READ AUDIO STORY
16 Dan and the Bee TEACH THE WORLD TO READ AUDIO STORY
17 The Fox in the Box TEACH THE WORLD TO READ AUDIO STORY
18 Joe had to Mow TEACH THE WORLD TO READ AUDIO STORY
19 Tom Sows his Seeds TEACH THE WORLD TO READ AUDIO STORY
20 | want a Pie TEACH THE WORLD TO READ AUDIO STORY
21 Pa and his Car TEACH THE WORLD TO READ AUDIO STORY
22 Ma Darns Her Socks TEACH THE WORLD TO READ AUDIO STORY
23 The Fly and the Bee TEACH THE WORLD TO READ AUDIO STORY
24 Make a Mud Cake TEACH THE WORLD TO READ AUDIO STORY
25 On My Roof TEACH THE WORLD TO READ AUDIO STORY
26 We All Play Ball TEACH THE WORLD TO READ AUDIO STORY
27 A Fish to Cook TEACH THE WORLD TO READ AUDIO STORY
28 The Song TEACH THE WORLD TO READ AUDIO STORY
29 | Want a Wand TEACH THE WORLD TO READ AUDIO STORY
30 My Sister TEACH THE WORLD TO READ AUDIO STORY
31 A Pup in the Straw TEACH THE WORLD TO READ AUDIO STORY
32 | Saw a Witch TEACH THE WORLD TO READ AUDIO STORY
33 A Mole in the Hole TEACH THE WORLD TO READ AUDIO STORY
34 The Funny Farm TEACH THE WORLD TO READ AUDIO STORY
35 A Piglet in my Pocket TEACH THE WORLD TO READ AUDIO STORY
36 The Rain on the Plain TEACH THE WORLD TO READ AUDIO STORY
37 | Saw Two Mice TEACH THE WORLD TO READ AUDIO STORY
38 The Clown TEACH THE WORLD TO READ AUDIO STORY
39 From My Cupboard TEACH THE WORLD TO READ AUDIO STORY
40 The Pirates TEACH THE WORLD TO READ AUDIO STORY
41 A Ride on a Steam Train TEACH THE WORLD TO READ AUDIO STORY
42 Fly My Kite TEACH THE WORLD TO READ AUDIO STORY
43 | knew a Boy TEACH THE WORLD TO READ AUDIO STORY
44 We Went to the River TEACH THE WORLD TO READ AUDIO STORY
45 Bet and Her Kitten TEACH THE WORLD TO READ AUDIO STORY
46 The Hello song L3 SONG/CHANT
47 Good morning/evening songs L3 SONG/CHANT
48 How are you song L3 SONG/CHANT
49 Good bye song L3 SONG/CHANT
50 | like song L3 SONG/CHANT
51 The counting song L3 SONG/CHANT
52 Brother John song L3 SONG/CHANT
53 The happy song L3 SONG/CHANT
54 Its time for English song L3 SONG/CHANT
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55 Point to chant L3 SONG/CHANT
56 How are you Jazz chant L3 SONG/CHANT

3.B Use interactive audio instruction (IAI) to reinforce and extend face-to face ESL training program
Progress in Q4

No activities planned for this quarter.

Activities planned for next quarter (organized concurrently with activities 2A above) i
e Complete production/testing/finalization of term 1, P1 and P2 ESL materials (activities carried out I
concurrently with Component 2A activities above) :
Have materials validated by textbook evaluation committee at CPMD |
e  Establish contracts for the publication of print materials :
e  Print/duplicate materials for distribution to 2013 target schools 1

!
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3.C Use the SBMP to reinforce teachers’ English
e |dentify additional ESL audio and/or video materials for uploading to L3 audio and video players
e Assess NMs and SBMs ability to facilitate trainings in English, using new video-based modules

Progress in Q4
As mentioned in 2.B above, L3 began identifying no-cost or open-source video materials that could be
downloaded and used for teacher training. At the request of L3, a new e-intern has begun to identify
video materials that could be used in classrooms, to support different elements of the curriculum, and
video materials that could be used outside of the classroom. Once a complete list of materials is
available, L3 will set up a working session with REB to review the materials and identify which are
suitable for distribution to schools.

Once the joint L3-USAID-REB technology team identifies the platforms that will be used to distribute
audio and video materials to schools and SBMs, L3 will gather from British Council and other partners
additional materials that could be uploaded on these platforms and used to reinforce the SBM program.

NMs and SBMs ability to facilitate trainings in English, using new video-based modules As mentioned
in the last quarterly report, this activity was included in the L3 workplan prior to the Ministry’s decision
to accept only English-proficient applicants for the school-based mentoring program. The ability of SBMs
to facilitate trainings in English using new video-based modules is no longer a concern. What may be a
concern, based on meetings and training sessions organized recently with teachers and principals from
rural schools in Bugesera, is teachers’ ability to follow training sessions facilitated only in English. During
the recently organized sessions, the vast majority of teachers had difficulty following English language
explanations or instructions, even when the explanations/instructions were offered in simplified English.
Although Rwandan SBMs will be able to fall back on Kinyarwanda in cases where teachers do not
understand, SBMs recruited from Kenya or Uganda will not. It will be necessary to monitor the use of
English and Kinyarwanda in School-based Mentoring/training activities in Bugesera to identify the
appropriate mix of language usage in video (and non-video) based trainings.

In next quarter, L3 will field test the interactive video modules with SBMs and P1 to P3 teachers to
determine the extent to which the modules can be used with teachers with limited English language
skills and SBMs with limited Kinyarwanda skills.

Activities planned for next quarter

e Upload completed modules to identified technology and pilot them

e Complete of SBM/SM recruitments in collaboration with TEMPD.

e Organize trainings for Senior Mentors and School-based Mentors on how to use the interactive video
modules

e Collect field data on ability of SBMs to use interactive modules to facilitate trainings

3.D Revise the existing English curriculum
e Organize consultative sessions with English language stakeholders
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e Facilitate production of draft curriculum

Progress in Q4

As noted in the last quarterly report, UNICEF will be supporting CPMD to revise all of its existing
curricula, including the ESL curriculum, including recruiting consultants to facilitate the process. No
clear timelines or processes have been devised except that the curriculum must be field tested and
ready for implementation nationwide by 2016. Until such time, it is premature for L3 to begin
supporting the ESL curriculum revision process.

However, L3 expects that once UNICEF consultants are recruited next quarter, the process of developing
the curriculum will be clearer. This in turn will enable L3 to identify how best to support the process for
the three key curriculum areas: English, mathematics and Kinyarwanda. Despite this challenge, L3
agreed to support this quarter the development of a plan to collect English reading fluency data for P3
and P5. The results will set clear benchmarks for the development of the new ESL curriculum.

Activities planned for next quarter

|
|
: e  Meet with UNICEF and CPMD to define optional involvement of L3 in development of revised curricula
|
[ ]

INTERMEDIATE RESULT 4: Strengthen Ministry Capacity

4.A Strengthen MINEDUC central capacity

e Implement technical projects to strengthen MINEDUC capacity (ongoing)
e Advise on policies in support of L3 project objectives (ongoing)

Progress in Q4

L3 continued to provide technical assistance to the REB departments of CPMD, TDM and EQS as
evidenced by the progress reports for intermediate results 1 to 3.

CPMD L3 assumed critical role in the development of the Education Sector Strategic Plan (ESSP), and in
particular, the activities and indicators for the curriculum and instructional materials section. The ESSP
now provides explicit guidance and activities that support the development of a culture of reading in
Rwanda until 2017.

A more immediate impact that challenged traditionally held beliefs and perspectives about language
acquisition has been the deliberations over the optimal scope and sequence for introducing
Kinyarwanda letter-sound combinations in P1 and P2. Similarly, L3’s technical and financial support for
the new tender process, including the training of REB technicians in how to recognize and evaluate good
children’s stories, created a structure and added to the collective professional skill sets of REB staff.
Finally, the establishment of clear grade specific reading benchmarks (in terms of the types of books
children should be able to read) brought CPMD a step farther along the literacy continuum.

L3 also devised a mechanism to reinforce the technical skills of the REB audio-visual technician, as well
as the skills of L3 audio technician and the new L3 (formerly REB) intern. In the case of video production,
the new REB audio-visual technician has been shadowing the L3 videographer on the videotaping and
production of classroom footage for the interactive video modules. This on-the-job training is proving to
be invaluable in developing the skills of REB staff.
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Finally, L3’s work generated a new focus on effective pedagogical approaches to language teaching and
the development of national reading and math standards. Deliberations over whether or not to allow
limited use of Kinyarwanda in English lessons became an opportunity to present to CPMD a review of
the most recent research and thinking on the subject. As a result, L3 became a catalyst for the revision
of a long-held CPMD policy.

Support to TDM L3 organized a working session with TDM and British Council to outline how TDM
could monitor teachers’ English language skills. Subsequently, L3 developed a concept note for TDM and
the CPMD task force (See appendix 10). The concept note formed the basis for TDM’s decision to
request a VSO volunteer to develop diagnostic instruments that are linked to the European Common
Framework for Languages that teachers and SBMs can use to identify where individual teachers are on
the language proficiency continuum and the specific support they need to advance to the next level.

L3 also sponsored and co-facilitated a joint REB-partners retreat that led to the development of a new
framework for the School-based Mentoring program, and agreed to provide financial support for a
consultant who will develop a costed strategic multi-year plan to support the implementation of the
SBM program framework. The L3 Technical Director has also been appointed a co-chair of the TDM
technical working group composed of development partners and TDM technicians. The technical
working group has the mandate to develop and propose to CPMD the policies and procedures needed to
support the implementation of the SBM program.

Support to EQS L3 is working with EQS to develop new grade level texts for the upcoming national
study of P3 and P5 reading fluency. It will also support the training of data collectors and the collection
of data in the field.

Support to REB L3 and DFID collaborated to produce a request for proposal (RFP) for consultants to
test P1 to P3 teachers’ English language skills. Subsequently, L3 was invited by DFID to be part of the
evaluation committee, and along with DFID and REB, is a member of the technical steering committee
for the study.

|
: Activities planned for next quarter :
| e Implement technical projects to strengthen MINEDUC capacity (ongoing) 1
: e Advise on policies in support of L3 project objectives (ongoing) :
| o o o o e e e e e e e e e e e e e e e e e e e e e e

4.B Transform TTCs into centers of excellence for literacy/numeracy

e Train TTC, VSO instructors and student teachers on effective literacy/numeracy instruction
e Organize Writers’ workshops and mathematics camps in TTCs

Progress in Q4

In this quarter, the Kigali Institute of Education approved the terms of reference for KIE-L3 collaboration.
Those terms of reference include recruiting a 2-year VSO literacy specialist to coordinate L3 support to
TTCs, as well as recruiting the first literacy volunteers for the TTCs of Save and Bicumbi. The TTC Literacy
volunteers will be responsible for co-teaching with TTC tutors the new English and Language Methods
and Practices courses, as well as initiating activities to develop a culture of reading in each TTC.

In this reporting period, the first two TTC-based VSO volunteers arrived in Rwanda in September. Hazel
Cox has already taken up her placement in the Bicumbi TTC. Pam Connell will begin her placement in
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January, but in the meantime, is assisting KIE with the preparation of the upcoming trainings on the new
curriculum.

Training on the new English and the Language Methods and Practices curricula is scheduled for the week
of December 3™ and will be co-facilitated by VSO volunteers assigned to the TTCs and TTC instructors.
The training on the new mathematics and the mathematics/science methods curricula is scheduled to
begin on December 10™". Both trainings will take place in Byumba.

Organizing Writers” Workshops As mentioned previously, two writers” workshops were organized this
past quarter, and three more are scheduled for the upcoming quarter.

Other activities

In Q4, most of the guidelines for years 1, 2 and 3 of the new TTC English curriculum were completed.
The guidelines are unit plans that provide models of good practice and strategies to meet the learning
outcomes specified in the curriculum. It is expected that the remaining guidelines will be completed in
next quarter.

Activities planned for next quarter
e Complete guidelines for new English curriculum
e Train TTC, VSO instructors and student teachers on effective literacy/numeracy instruction
e Organize Writers’ workshops in TTCs

4.C Develop tools and systems for monitoring teacher practices

e Adapt LOS to make it standards-based and criterion referenced
e Devise system for collecting and aggregating data

In June, REB distributed draft national standards for teacher performance and a draft evaluation process
for monitoring teacher progress with respect to these standards, and requested feedback from partners.
L3 prepared a thorough feedback and submitted it to TDM for its consideration.

Based on L3’s and technical partners’ feedback, REB requested that the consultants who prepared the
draft documents make substantial revisions. As such, once the revised standards and evaluation
processes are reviewed and validated by REB, L3 will develop a lesson observation system that is
standards-based and criterion referenced.

The SBM technical working group has been tasked to identify the key instructional practices that all
teachers should be using in their classrooms and to develop a classroom observation form that will allow
SBMis to collect data on the extent in which these practices are evident in the classes they observe. This
tool will need to align with the new teacher professional standards, and as such, will provide REB with a
first criterion referenced lesson observation tool.

e —
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Activities planned for Q4
e Identify key practices to target in SBM program
e Develop classroom observation tool for collecting data on these practices
e Devise initial system for collecting and aggregating data

4.D Improve tools and systems of assessing students’ reading and mathematics
competencies
e Develop multiyear plan for technical support to LARS
e Provide STTA to LARS (exact dates to be specified in plan)

Progressin Q4

In this reporting period, L3 worked with the DDG of the Quality Standards department and a consultant
recruited to support the development of the ESSP and to devise a multiyear plan for L3’s support to
LARS assessment. The plan calls for L3 to provide ongoing technical support to the development of
instruments, the analysis of data and the preparation of a summary report. REB, and specifically EQS,
will be responsible for identifying and training data collectors, collecting and entering the data, and
participating in the statistical analysis and report writing (see table below).

Table 9: Multi-year plan for L3 support to Learning Assessments in Literacy and Numeracy

Academic Action - Testing Dissemination REB Support L3 Support
Year
2012 e Collection _English and Kinyarwanda AI_I costs associated
Oral Reading Fluency Data for P3 with development of
and P5 (nationally representative instruments, data
sample) in order to validate national collection and analysis
standards
2013 e P3LARS revised and English Dissemination e Dissemination Up to 3 months (2
version developed; P5 (English and of 2011 results costs trips) of international
Kinyarwanda) developed; e Costs of in- consultant to support
e New instruments field tested country item development,
e Validity and reliabilty established instrument sampling methodology
development
work
2014 P3 and P5 LARS + administered in O VEMMYEIEEE o Hpio & Mol s (217]rs)
sample of schools having received colfeeians _ of lnternatlo_nal
reading inputs. (i, e Data collection consultant time to
and entry support data
LARS administered to representative e Training analysis/report writing
sample of P3 and P5 students; a subset workshops with
of these students randomly selected to in-country
do the Oral Reading Fluency test in statisticians
addition to the pencil and paper test)
. . Dissemination e Dissemination Up to 2 months (1 tri
2015 Preparation of instruments for 2016 of 2014 results of 2014 results ofpinternational o
assessment :
consultant time to
refinement of
instruments/sampling
methodology
2016 P3 and P5 LARS + administered e Training of data Up to 3 months (2 trips)

collectors

of international
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nationally representative sample e Data collection consultant time to
and entry support data
e Training analysis/report writing
workshops with
in-country
statisticians
e Dissemination e Dissemination o

2017 of 2016 results of 2014 results

Provide STTA to LARS In this reporting period, L3 worked with EQS to develop a plan to collect new
reading fluency data for P3 and P5 English before the end of the 2012 academic year (See table 1 in this
document). The data collection should be completed by the end of October.

|

: Activities planned for next quarter
I o Collect, enter and analyze fluency data for P3 and P5 English and Kinyarwanda
: e  Submit final reports to EQS for validation

INTERMEDIATE RESULT 5: Improved Equity in Education

5.A Ensure equal access to quality instruction

e Identify inclusive practices to model in IAl and print materials
e Implement monitoring matrix to ensure that practices are consistently modeled in all materials
(audio and print)

Progress in Q4

The L3 instructional materials developers continued to use the gender monitoring matrix to monitor the
consistent use of appropriate gender and social messages in both print and audio materials. All inclusive
classroom practices are modeled through audio lessons and teacher guides.

5.B Promote positive image of girls and other marginalized groups

e Identify key messages to reinforce and promote positive attitudes and behaviors
Train national mentors in field test sites on BCC messages

Train PTCs in field test sites

e Monitor and follow up

Progress in Q4

Identifying key messages As mentioned earlier, L3 recruited a consultant to begin the process of
identifying messages and materials to reinforce and promote positive attitudes towards girls and
marginalized groups. The consultant held an initial consultative workshop with stakeholders to
brainstorm on salient issues to prioritize in the campaign. The workshop was informed by the findings of
the research study completed in Q4 (See section 2.D above).

Training PTCs L3 conducted training for PTCs on community involvement concepts and their roles and
responsibilities with particular emphasis on ensuring access to literacy and reading opportunities. In
addition, PTCs in treatment schools received skills to identify and address challenges faced by children
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from poorest communities. For example, one of the activities was for school authorities to identify
needy children and assess how they can be supported with reading materials.

Activities planned for next quarter
e Training PTC members on equity aspects and community roles to support equity in education

|
|
|
|
e Facilitate community mobilization campaigns on equity in education :
|

5.C Train teachers and parents to address barriers

e Develop diagnostic tools and remediation activities for literacy/numeracy (see 2.A) above
e Implement module on inclusion for TTC, using L3 materials

Progress in Q4

The development of a set of diagnostic tools and remediation activities has not been completed due to
delays in production of L3 literacy materials. However, the L3 team is developing a simple and
inexpensive diagnostic tool to be used after every 10 lessons/programs and at the end of every term.
The materials will be included in the package of materials to be delivered to schools in January.

: Activities planned for next quarter

| e Develop diagnostic tools and remediation activities for literacy/numeracy (see 2.A) above
: e Implement module on inclusion for TTC, using L3 materials
|

Module on inclusion for TTC This activity has not yet been undertaken. However, in next quarter, L3 will
work with VSO to identify how VSO volunteers working in TTC address inclusion and how L3 resources
can be deployed to enhance what is currently being done.

5.D Provide additional resources to rural, low-income areas

e |dentify with MINEDUC procedures or criteria to identify schools in rural and low-income areas
and schools in each district that correspond to that profile

|m e e e e e e e e ——————————
! Activities planned for next quarter

|

: e Identify with MINEDUC procedures or criteria to identify schools in rural and low-income areas and
| schools in each district that correspond to that profile
|
|

Progress in Q4

See discussion in section 2.B above.
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In terms of identifying schools in rural or low-income areas, L3 will work with REB in the upcoming
quarter to ensure that criteria used to identify these schools are consistent with criteria used by REB in
other situations (presentation of LARS results, for example).

5.E Increase awareness of equity issues at key nodes

e Form alliance with FAWE’s gender task force
e Draft procedures and terms of reference for distributing grants to district gender task forces

Progress in Q4

L3 developed terms of reference for FAWE/L3 partnership and the procedures for distributing grants to
gender task forces. In addition, the L3 representatives and FAWE Rwanda Coordinator met to explore a
partnership and synergies. As a result, draft terms of reference to define the parameters of such
partnership were developed. It is expected that the TOR will be finalized and partnership formed in next
quarter.

! Activities planned for next quarter

|
I |
| e Finalize Terms of Reference for alliance with FAWE’s gender task force :
: e  Finalize procedures, terms of reference and timelines for distributing grants to district gender task |
I forces 1

MONITORING AND EVALUATION (M&E)

General performance monitoring

e Clean and analyze data as well as generate baseline reports, and disseminate results to partners,
including the REB

e Finalize the M&E Handbook

e Finalize the development of the L3 project database in Access

e Monitor program implementation (ongoing) and adjust program inputs, based on monitoring
data

Progress in Q4

Baseline reports The L3 M&E team completed the first draft of the baseline study reports and shared
them with L3 impact evaluation specialist for review. In next quarter, a validation workshop will be
organized for relevant stakeholders to validate the baseline reports.

Finalization of M&E Handbook A draft monitoring and evaluation handbook was developed outlining
all monitoring and evaluation policies and procedures, including activity follow-up, data collection and
analysis plans.

Development of L3 database L3 database was completed with the assistance of a consultant and new
intern.

Other activities

L3 4th Quarterly Report FY 2012 Page 47



The monitoring and evaluation team, along with USAID representatives, reviewed L3 indicators and
targets in the Performance Monitoring Plan (PMP). The team uploaded the revised targets and
indicators onto the Monitoring and Evaluation Management System (MEMS).

The M&E team also participated in three trainings in MS Access, MS advanced Excel and SPSS software.
The Monitoring and Evaluation Management Services (MEMS) organized these trainings as a capacity
building support for USAID implementing partners.

e |

Activities planned for next quarter

e  Finalize baseline reports

e Hold a stakeholders’ workshop to validate baseline reports and dissemination of baseline results

e Development instruments study to assess P3 and P5 reading fluency in English and Kinyarwanda

e Collect, enter, clean, analyze fluency data and produce final reports

e Develop the indicator reference sheets for the PMP indicators

e Finalize M&E handbook, distribute to L3 technical team members and partners and conduct trainings
on how to use various instruments

e Ensure data collection, remittance, entry, analysis and archiving systems are functional

e —
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Table 10. RESULTS ACHIEVED (as per draft Performance Monitoring Plan data table)

Goal: Children leaving primary school with a strong foundation in literacy (Kinyarwanda and English) and numeracy skills foundation in literacy
(Kinyarwanda and English) and numeracy skills

. Indicator Disaggregati Data source/
Indicator type ... Frequency X
description on responsible
Total 2,436,935 2,436,935
MINEDUC
F-Indicator 3.2.1-14: Number of Gender, enrolment
A Number of P1 to P6 Female 1,240,400 1,240,400 . -
learners enrolled in primary schools s it i Direct Statistics Includes students
. learners benefitting .. L L .
and/or equivalent non-school based from USG support Indirect 2,434,212 2,434,212 beneficiary Annual (projections receiving direct and
settings with USG support (Type: (direct or indirect) and Indirect based on 2011 indirect support
Output) Dir | T 2,723 3,171 beneficiaries figures, with
ect . 1,386 1549 extrapolations)
M 1,337 1,622
Proportion and M 40.5%
F-Indicator 3.2.1-27 Proportion of number of (P3) (77,634) Baseline: 2011 EGRA
students who, by the end of two students who meet the F 46.7% Ministrv Fluenc Note: This calculation is
grades of primary schooling, MINEDUC threshold for . . (92,800) Gender, Twice v . ¥ e
. . Establish Baseline Assessment in different than the overall
demonstrate that they can read and reading with fluency (2015/6) .
. . Rwanda Schools calculation for Goal 1.
understand the meaning of grade level | and comprehension 44%
text. (Type: Outcome/Impact) after three years of L3 Total | (170,434)
support
Calculation is based on
Proportion and 69.5% 75% of all projected P5
Custom-Indicator Proportion of number of grade 5 F (115,635) Ministry Fluency st.udents as all students
students who, by the . will be enrolments for
students who, by the end of grade 5, . Assessment in .
end of primary school, those particular years as
are able to read and demonstrate . Once Rwanda Schools f
. . are able to read with 130 Gender L all P3 students will be
understanding as defined by a country . o (2016,) Project impact - . .
) ) comprehension 61.9% ) receiving either direct or
curriculum, standards, or national . ) M evaluation grade .
according to Rwanda’s (99,348) indirect support from L3.
experts(Type: Outcome/Impact) . 5
curricular goals and 66% Assumes 50.9% of
standards. T 214 9:34 students are female
! (MINEDUC 2011 Statistics)

Custom- Indicator Number of learners

Improved quality of teaching
1.1 Number of P1 to P3

2,043

NA

Gender

Annual

Listenership

To avoid double
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Indicator type

Indicator
description

Disaggregati
on

Frequency

Data source/
responsible

receiving reading interventions at the
primary level (Type: Output)

students who listen
regularly to
Kinyarwanda or English
reading interactive
audio programs

records

counting, targets refer to
number of learners in
schools benefiting from
interactive audio
instruction; Assumes 75%
of students regularly use
programs i.e. 75% of
direct each year

1.2 Number of

F-Indicator 3.2.1-31: Number of mentors/teachfers/hea 2 Ir_izsctc?:desrigf For 2012, figures reflect
teachers/educators/teaching d teachers/ trained by 118
. L3 initiative teachers); teachers, mentors, head
assistants who successfully completed -
. . L. . Gender, attendance teachers, etc. receiving
in-service training or received 130 15 o Annual L
. . . . . District records for face to face training from
intensive coaching or mentoring with
USG support mentors, head L3
PP teachers, TTC
27 instructors
1.3 Number of student
teachers trained by L3
VSO Literacy Specialists 43
assigned to TTCs For 2013, includes
F 3.2.1-32 Number of student teachers trained
teachers/educators/teaching Enrollment in Writer’s workshops, as
assistants who successfully 30 20 Gender Annual records (student well as those in new
completed pre-service training with teachers) courses co-taught by VSO
USG support (Type: Output) specialists working with
L3
23
1.4 Proportion of
teachers in SBMP using Criterion-
Custom Indicator (Type: new Iiterac.y/ . 0 NA Gender, Annual reference.d Tool to be developed
Outcome/Impact) numeracy instructional Zone Observation
practices and materials Sheet
Cust Indicat Numb f PTA PTA/PTCI f
ustom Indicator umbero sor 6 4 Zone Annual / og 0 Tool to be developed

(Type: Output)

similar ‘school’

initiatives
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Indicator type

Indicator
description

Disaggregati
on

Frequency

Data source/
responsible

governance structures
supported

Number of PTAs/PTCs
that undertake
initiatives- to support
increased teacher
motivation with USG
assistance

TBD

Zone

Annual

PTA/PTC log of
initiatives

Tool to be developed

Result 2. Improved availability and use of instructional materials and technology
2.1 Number of learning D|str||?ut|on recon.'ds Dlsaggregated by type of
and teaching materials Semi for print and audio materials and source;
g 8,500 138 Type materials, supporting | Cost share documentation
produced and annual . . .
L. technologies, etc. (in case of BBF donations)
F-Indicator 3.2.1-33 Number of distributed
textbF)oks and .other teaching'and . 2.2 Number of List of works
Iearnmg_materlals (TLM) provided with | yitferent book/story produced to support
USG assistance (Type: Output) titles and problem sets new Kinyarwanda
. Engli )
authored locally 91 104 Type Semi and ngllsh.readmg
annual programs; list of
problem sets; list of
works produced via
Writer’s Workshop
Indicator F3.2.1-36 2.3 Number of schools
Number of sc.hoo.ls using Information r?celvmg MP3 players, 6 0 Region Annual Distribution records
and communication technology due to | video players or other
USG support (Output) technologies
2.4 Number of schools
i P3 pl
u§|ng MP3 players, 6 0 Region Annual Distribution records
video players or other
technologies
3.1 Improved English English-language Results to be provided by
. . language skills among testing completed in DFID testing, with
gtitczr:‘:/‘ld;a:gtr) (Type: primary teachers Baseline NA G;g:sr, TBD collaboration with additional P1-P3 teachers
P benefiting from L3 DFID added to sample if
Initiative support needed to provide robust
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Indicator type

Indicator
description

Disaggregati
on

Frequency

Data source/
responsible

(percentage increase sample. Results to be
over baseline) provided in 2015 and
2016 if decision is made
to extend DFID testing to
these years.
Result 4. Strengthened Ministry capacity to improve the quality of education
F-Indicator 3.2.1-37: Number of . Ministry National 2014: S_maII Impact
impact evaluations conducted (Type: Number of impact 0 0 NA Reading assessment Evaluation.
evaluations conducted 2016: Nationally
Output) program .
representative sample.
4.2 Number of
completed reports
submitted to MINEDUC
on the impact of L3 Baseline: 2011 National
initiatives, during 0 NA Annual Report submitted to assessment instruments
grade-specific action Ministry (LARS, EGRA/EGMA),
research cycles, as well programs and policies
as during nationwide
roll out
Result 5. Improved Equity in Education
5.1 Average increase in F Annual EMIS Data Baseline is 2011 EMIS
parity of students (parity index) data from Ministry
completing P3in L3 o
supported schools* 83.9%
Custom Indicator (Type: Outcome) NA Gender, Annual
M 81.2% Zone,
Gender
differenc 2.7%
e
Custom Indicator (based on UNESCO 5.2 Average increase in Gender, Twice EGRA fluency scores, | Baselineis 2011 EGRA
indexes) (Type: Outcome) parity of student’s Zone (2015, analyzed to indicate data (note change)

4 This indicator assumes that the Ministry’s information management system is able to extract the required data.
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Indicator type

Indicator

description
performance in literacy
at P3 levelin L3
supported schools, as
measured by % of
students who meet
Rwandan minimal
standards for fluency
(correct words per
minute)

Target Q4
2012
F 46.7%
M 40.5%
Gender
differenc
e 6.2% NA

Disaggregati
on

Frequency

2016)

Data source/
responsible
% of students who
meet minimal
standards for fluency
(Note change)

Notes

NOTE: Need to code
schools in 2011 EGRA
baseline according to
rural and urban,
according to Ministry
definition, and then redo
baseline assessment
according to those

definitions
. Indicator Disaggregati Data source/
G210 description on Frequency responsible
Tl 2,436,935
F-Indicator 3.2.1-14: Number of Gender, MINEDUC enrolment
. . Number of P1 to P6 F 1,240,400 . . -
learners enrolled in primary schools o = Direct Statistics (projections | Includes students
. learners benefitting L o .
and/or equivalent non-school based from USG support IND 2,434,212 beneficiaries Annual based on 2011 receiving direct and
settings with USG support (Type: (direct or indFi)cht) and Indirect figures, with indirect support
Output) Dir | T 2,723 3,171 beneficiaries extrapolations)
F 1,386 1,549
M 1,337 1,622
Proportion and M. 40.5%
F-Indicator 3.2.1-27 Proportion of number of (P3) 77634 Baseline: 2011 EGRA
students who, by the end of two students who meet the F 46.7% - . Lo
. . . Ministry Fluency Note: This calculation is
grades of primary schooling, MINEDUC threshold for 92800 Gender, Twice . .
. . NA Assessment in different than the overall
demonstrate that they can read and reading with fluency (2015/6) .
- . Rwanda Schools calculation for Goal 1.
understand the meaning of grade level | and comprehension 44%
text. (Type: Outcome/Impact) after three years of L3 TOTAL 170434
support
Custom-Indicator Proortion of Proportion and Calculation is based on
P number of grade 5 69.5% Ministry Fluency 75% of all projected P5
students who, by the end of grade 5, .
students who, by the F (115,635) Assessment in students as all students
are able to read and demonstrate . Once .
. . end of primary school, NA Gender Rwanda Schools will be enrolments for
understanding as defined by a country . (20186,) o .
- . are able to read with Project impact those particular years as
curriculum, standards, or national . . .
comprehension o evaluation grade 5 all P3 students will be
experts(Type: Outcome/Impact) . , 61.9% - . .
according to Rwanda’s M (99,348) receiving either direct or
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) Indicator Target Q4 Disaggregati Data source/
Indicator t Fi [\ [e]
ndicator type description 2012 on requency responsible otes
curricular goals and indirect support from L3.
standards. T 66% Assumes 50.9% of
214,984 students are female
(MINEDUC 2011 Statistics)
Result 1: Improved quality of teaching
1.1 Number of P1 to P3 To avoid double counting,
students who listen targets refer to number of
larly t | in school
Custom- Indicator Number of learners re.zgu arly fo . earngr; N SChO0Ts
L. . . Kinyarwanda or English . . benefiting from
receiving reading interventions at the L . Listenership records . . .
rimary level (Type: Output) reading interactive 2,043 NA Gender Annual interactive audio
P ’ audio programs instruction; Assumes 75%
of students regularly use
programs i.e. 75% of
direct each year
1.2 Number of
F-Indicator 3.2.1-31: Number of mentors/teach.ers/hea 42 Listenership records For 2012, figures reflect
teachers/educators/teaching d teachers/ trained by P + 118
. L3 initiative (for teachers); teachers, mentors, head
assistants who successfully completed -
. . L . Gender, attendance records teachers, etc. receiving
in-service training or received 130 15 L Annual .
. . . . . District for mentors, head face to face training from
intensive coaching or mentoring with
teachers, TTC L3
USG support .
instructors
27
1.3 Number of student
teachers trained by L3
VSO Literacy Specialists 43
assigned to TTCs For 2013, includes
F 3.2.1-32 Number of student teachers trained
teachers/educators/teaching in Writer’s workshops, as
. Enrollment records .
assistants who successfully 30 20 Gender Annual (student teachers) well as those in new
completed pre-service training with courses co-taught by VSO
USG support (Type: Output) specialists working with
L3
23
Custom Indicator (Type: 1.4 Proportion of Gender, Criterion-referenced
. . 0 NA A | . Tool to be developed
Outcome/Impact) teachers in SBMP using Zone nnua Observation Sheet 0010 be develope
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Frequency Notes

description 2012 on responsible
new literacy/
numeracy instructional
practices and materials

Indicator type Indicator Target Q4 Disaggregati Data source/ ‘

Number of PTAs or
similar ‘school’ 6 4 Zone Annual PTA/PTC log of
governance structures initiatives

supported

Tool to be developed

Custom Indicator Number of PTAs/PTCs
(Type: Output) that undertake
initiatives- to support
increased teacher 6 TBD Zone Annual
motivation with USG
assistance

PTA/PTC log of

N Tool to be developed
initiatives

Result 2. Improved availability and use of instructional materials and technology

2.1 Number of learning Distribution records Disaggregated by type of

and teaching materials Semi for print and audio materials and source;
8 8,500 - Type materials, supporting | Cost share documentation
produced and annual . i .
L technologies, etc. (in case of BBF donations)
F-Indicator 3.2.1-33 Number of distributed
textbooks and other teaching and 2.2 Number of List of works
Iearning.materials (TLM) provided with | yitferent book/story produced to support
USG assistance (Type: Output) titles and problem sets new Kinyarwanda
authored locally 91 104 Type Semi and English.reading
annual programs; list of
problem sets; list of
works produced via
Writer’s Workshop
Indicator F3.2.1-36 2.3 Number of schools
Number of sc.hoo.ls using Information r(.ecelvmg MP3 players, 6 0 Region Annual Distribution records
and communication technology due to | video players or other
USG support (Output) technologies
2.4 Number of schools
using MP3 players, . e
6 0 Region Annual Distribution records

video players or other
technologies
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T G Indicator Disaggregati Y Data source/
description on responsible
Result 3. Support for English
3.1 Improved English English-language Results to be provided by
language skills among testing completed in DFID testing, with
primary teachers collaboration with additional P1-P3 teachers
benefiting from L3 DFID added to sample if
Custom Indicator (Type: Initiative sup'port Baseline NA Gender, T8D needed to provide robust
Outcome/Impact) (percentage increase Zone sample. Results to be
over baseline) provided in 2015 and
2016 if decision is made
to extend DFID testing to
these years.
Result 4. Strengthened Ministry capacity to improve the quality of education
F-Indicator 3.2.1-37: Number of . Ministry National 2014: Small Impact
. . Number of impact . Evaluation.
impact evaluations conducted (Type: . 0 0 NA Reading assessment .
Output) evaluations conducted program 2016: Natlohally
representative sample.
4.2 Number of
completed reports
submitted to MINEDUC
on the impact of L3 Baseline: 2011 National
initiatives, during 0 NA Annual Report submitted to assessment instruments
grade-specific action Ministry (LARS, EGRA/EGMA),
research cycles, as well programs and policies
as during nationwide
roll out
Result 5. Improved Equity in Education
5.1 Average increase in F Annual EMIS Data Baseline is 2011 EMIS
parity of students (parity index) data from Ministry
completing P3 in L? 83.9%
supported schools
Custom Indicator (Type: Outcome) NA Gender, Annual
Zone,
M 81.2%

5 This indicator assumes that the Ministry’s information management system is able to extract the required data.
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Indicator Disaggregati

Data source/

Indicator type

Frequency

description on responsible
Gender
differenc 2.7%
e
5.2 Average increase in EGRA fluency scores, | Baselineis 2011 EGRA
parity of student’s analyzed to indicate data (note change)
performance in literacy % of students who
at P3 levelin L3 ) 46.7% meet minimal NOTE: Need to code
supported schools, as M 205% Twi standards for fluency | schoolsin 2011 EGRA
Custom Indicator (based on UNESCO measured by % of Gender, wice (Note change) baseline according to
indexes) (Type: Outcome) students who meet Zone (22(())11;)’ rural and urban,
Rwandan minimal Gender according to Ministry
standards for fluency differenc definition, and then redo
(correct words per o 6.2% NA baseline assessment
minute) according to those
definitions
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COLLABORATION AND LEVERAGED RESOURCES

® Establish alliance with Peace Corps to support L3 activities and goals

® Establish alliance with other educational partners (UNICEF, British Council, DFID, etc.) to support
L3 activities and goals (ongoing)

® Establish at least one public-private partnership to support initiative goals (video materials, cell
phone coverage, publishers, etc. (ongoing)

Progress

L3 continued to strengthen existing partnerships and build new ones. Over the past quarter, L3 staff
continued to engage L3 partners to increase advocacy for early grade reading. As mentioned in previous
sections of this report, VSO and Concern contributed to the key activities of Writers’ Workshops,
developing materials, designing School-based Mentor modules, revitalizing the role of PTCs, and
collecting critical data community involvement and support for teachers.

L3 continued to work with Peace Corps in building the foundation for the mobile project library. The
new Peace Corps Country Director and his deputies enthusiastically supported the initiative. As
mentioned earlier, the project carefully selected educationally and culturally appropriate materials for
libraries. L3 also worked closely with Peace Corps volunteers in shoring up community support for the
project.

As mentioned earlier, L3 continued to seek partnerships with private banks and telecommunications
companies. Initial contacts with Equity Bank and Tigo were positive. L3 hoped that at least one
partnership would be established this past quarter but negotiations are ongoing.

L3 Technical Director continued to develop strategic alliances with key education sector stakeholders. In
particular, L3 built strong partnership with DFID. As mentioned earlier, L3 and DFID joined forces to
provide technical and financial resources to the SBM program. DFID’s Innovation Fund applicants will
also build on several L3 activities. L3 Technical Director also engaged the British Council in the design of
teachers’ English skills assessment tool.

Finally, L3 forged with partnership with Nethope to provide skilled interns to provide support in
developing and maintaining Initiative databases.

4.0 LESSONS LEARNED

The ambitious L3 agenda to promote reading in the early grade years is on track. However, L3 technical
team encountered several challenges in the previous quarter. As in any major shift, changes to the
introduction of Kinyarwanda scope and sequence required finesse but also provided an opportunity to
share solid research evidence. L3 Technical Director and her team not only provided convincing evidence
but also developed software that demonstrated the logical sequence in which Kinyarwanda language
should be introduced. The team became adept at the art of negotiating and engaging its technical
counterparts at Rwanda Education Board.
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5.0 OPERATIONS AND MANAGEMENT

Systems Development:

L3 continued to strengthen its systems and operations. Finance staff members received additional
training in finance and compliance. L3 accountant traveled to Tunisia to participate in a regional finance
training. Furthermore, the L3 finance team continued to receive guidance and an ongoing support from
the L3 finance staff in Washington and Massachusetts.

L3 offices had also undergone further security enhancement. The new L3 logistician also received
security and safety training. And as result, important L3 safety and security measures shared was passed
on to staff.

L3 continued to build the capacity of the finance team members by engaging more staff members in
supporting the accountant and the finance manager. Staff also received additional training in the
Quickbooks financial software. Finally, staff submitted financial reports and field financial projections
and forecasts to Washington on time. End of the year financial reports were also submitted even as staff
went through a transition.

Capacity Building and MINEDUC Engagement:

L3 continued to engage Ministry counterparts at several levels. The L3 technical team embedded at the
Curriculum and Pedagogical Materials Development department took the lead in working with their
technical counterparts in REB. The L3 Technical Director provided critical technical assistance to several
departments at the Rwanda Education Board and took a lead role in several committees and task forces.

L3 also played a pivotal role in the major campaign, Rwanda Reads Initiative. L3 not only participated in
the planning and the organization of the Initiative’s launch but also showcased several of its activities.

As mentioned in the other sections of this report, L3 audio-visuals technicians continued to provide
production training to REB interns. The new L3 studio continued now houses four REB and L3 staff.

L3 continued to provide weekly and quarterly progress reports to the REB management team. In
addition, the L3 Technical Director provided an ongoing progress reports on specific activities to the REB
Director General and Deputy Director Generals.

Sub-monitoring (of partners):

L3 staff in Washington continued to provide guidance to partners on the submission of costshare and
financial reports. L3 field and home staff developed a template to capture the VSO volunteers’ time
more efficiently. The new matrix captures with precision the level of effort each of the VSO volunteers
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provide to their respective institution. For example, the new template measures each of the teaching
modules and extracts the time spent on content and activities that support reading.

Communications:

L3 recruited a communications consultant in July to pick up where the previous consultant left off. All
content for the new L3 website, including descriptions of each project activities, feature articles, and
press releases, was created, and a team of web developers at the EDC main office is currently in the
process of building the website. The website will be completed and launched in October.

Much of the website content created in this quarter feature articles and press releases, and will serve as
the basis of the project's first regular newsletter to be sent in the next quarter. In addition, with the help
of the press releases, the L3 project activities were featured in several articles that appeared in the

English newspaper, New Times. L3 activities have also been covered by at least one Kinyarwanda paper.

L
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6.0 ANNEXES
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