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I. Introduction 
 

This report documents the activities of the USAID-funded Honduras TCPP (EducAcción) Project 
during the second quarter of 2015, from April 1st to June 30th. The project is being implemented 
by the American Institutes for Research (AIR), with CARE, Catholic Relief Services, ChildFund, 
Save the Children, FEREMA, and Fundación Aned. 

This Quarterly Report is organized into the following sections: 1) Activities Implemented during 
the Quarter, 2) Results, 3) Number of Participants Trained, 4) Activities Planned for the Next 
Quarter, and 5) Lessons Learned and Recommendations. Annexes include: 1) Summary of 
Training Events, 2) Summary of Issues Encountered by Result, 3) Annual Indicator Summary, 
and 4) Summary Performance Data Table. 

In May 2015, the USAID Mission in Honduras awarded the TCPP Project additional funding to 
implement a new component as part of a rigorous impact evaluation, which is being carried out 
by Mathematica. This evaluation studies the application and use of formative assessments and 
end of grade tests to determine their impact on students’ academic achievement and early 
reading skills from 1st to 3rd grade. TCPP is tasked with implementing the intervention in 
concurrence with Mathematica’s impact evaluation. The intervention has been incorporated in 
the project design as Result 3.  

 
II.  Activities Implemented During the Quarter  

 

2.1. Strategic activities 
 
Proyecto EducAcción engaged in two major strategic activities this quarter. For Results 1 and 2, 
TCPP staff analyzed the project’s exit and sustainability strategy. For Result 3, TCPP staff 
oversaw administrative and operational coordination for start-up of the Promising Reading 
Interventions (PRI) component. 
 
The project’s first exit and sustainability strategy was developed in 2014 and includes measures 
that the technical team and implementing partners must take into consideration to achieve the 
project goals under Results 1 and 2. Now that the project team is entering the late stages of 
implementation, with the project intervention to be completed in the first cohort by September 
2015, the second cohort by December 2015, and the third cohort by April 2016, the TCPP staff 
considered it necessary to update the sustainability strategy. The strategy provides guidelines 
that encourage AIR staff and implementing partners to develop or update their current work plan 
to include not only activities that achieve project results, but also activities that guarantee the 
sustainability of these results beyond the project’s intervention.  
  
The TCPP team conducted a meeting with the partner organizations to analyze the gaps 
between the current status of project results and the goals set for the remainder of the 
intervention. They used their findings to identify which activities in the current work plan need to 
be prioritized to achieve the results, and which additional activities may be necessary to 
guarantee the sustainability of the project’s results.  
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Meeting participants agreed on several points: 
 

 Each implementing partner will develop an exit and sustainability work plan aimed at 
achieving the project’s goals in each area of intervention. 

 Implementing partners will analyze the possibility of extending the period of 
implementation and possibly request a no-cost extension, if financial resources 
previously assigned to the implementing partner are still available. 

 The TCPP team will meet with the MOE in order to officially begin delivering the 
products developed by the project, and to identify the educational authorities and the 
MOE units who will continue to provide support to community participation structures.  

 
During this quarter, additional staff was hired in order to carry out the new PRI component, 
which was approved by USAID in mid-May. Staff hired included the Component Coordinator, 
the Education Assessment Specialist, Implementation Monitors, and Pedagogical Advisors. The 
Pedagogical Advisors are assigned to specific schools, and they carry out intervention activities 
under the supervision of the Implementation Monitors.   
 
The newly recruited personnel attended an orientation workshop which was organized and led 
by the TCPP team, with the participation of Mathematica and CARE. During the workshop, 
participants discussed and analyzed the following topics: 
 

 The methodology and design of a rigorous impact evaluation (facilitated by 
Mathematica) 

 Gender issues with particular emphasis on education (facilitated by CARE) 

 Technical guidance on the application and analysis of end of grade tests and formative 
assessments (sessions on the latter were only attended by the technical personnel 
assigned to Group A schools and were facilitated by the Education Assessment 
Specialist) 

 The monitoring and evaluation system of the PRI component (facilitated by the M&E 
staff) 

 The administrative processes and procedures required to finance the technical activities 
(facilitated by the administrative staff) 

 
TCPP staff also held meetings with educational authorities at the departmental and municipal 
levels. During these meetings, TCPP staff presented the purpose of the intervention and its 
design, potential risks and their effects on the intervention (e.g., the effect of providing formative 
assessments to the schools in Group B), and the support requested from the educational 
authorities in order to achieve the expected results.  
 
So far, the educational authorities have accepted the intervention and are providing support to 
the project’s technical activities. For example, municipal educational authorities communicated 
officially with principals of the schools selected to receive technical and pedagogical support, 
and requested that they provide support for the activities to be implemented in their schools. For 
one activity, school principals and teachers attended training workshops implemented by the 
PRI personnel. The detailed technical activities carried out under this component are described 
in the next section. 
 
The PRI implementation team also conducted a weekly call with Mathematica and the AIR 
home office to provide and discuss updates on implementation. Also during this quarter, the 
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TCPP team worked on the development of a format for reporting PRI component costs by 
group, based on guidance from Mathematica regarding information needed for the cost analysis 
that will be done as part of the impact evaluation. 
 
 

2.2. Technical/ Implementation Activities 
 
This section summarizes the technical activities implemented under each project result. 
 
2.2.1. Result 1: Continued support to reach EFA goals 
 
Activity summary 
 
This quarter, TCPP personnel trained teachers and educational authorities and provided a 
pedagogical support tool for educational authorities to use in support of the classrooms they 
visit.   
 
This activity began in the previous quarter and continued in this quarter, using the same 
intervention strategy. Through this strategy, the Departmental, Municipal, and District authorities 
used the 2014 EOG test results to define the educational standards and content areas in which 
teachers need to be supported, in order to help them increase their scientific knowledge or 
improve their pedagogical practices on a specific subject. The topics are included in a teacher 
training plan, which specifies the teachers who will be trained, the training dates, and the 
volunteer teacher facilitators who will provide the training. 
 
Training is provided by TCPP staff, educational authorities from the municipal, departmental or 
central level of the MOE, and by volunteer teacher facilitators. The TCPP implementing partners 
reported that 612 volunteer teachers are facilitating TCPP-supported workshops, in particular, in 
the communicative and problem-solving approaches to teaching Spanish and math, 
respectively, in use of DCNB support materials, in developing teaching plans, and in preschool 
education. 
 
During this quarter, 3,920 teachers and 487 educational officials were trained. The main topics 
addressed in the teacher training workshops were: 
 

 Communicative and problem-solving approaches in Spanish and Math (31.25% and 
28.68% of the teachers attended these workshops, respectively) 

 Teacher pedagogic support in the classroom (11.77% of the teachers) 

 Analysis and use of educational indicators for the decision making process (10.54% of 
the teachers) 

 Pre-school education (7.04% of the teachers) 
 
Similar topics were addressed in the educational officials training workshops: 
 

 Teacher pedagogic support in the classroom (37.99% of the educational officials trained 
attended these workshops) 

 Communicative and problem-solving approaches (17.45% and 12.94%, respectively) 

 Analysis and use of educational indicators for the decision-making process (11.50% of 
the educational officials) 
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 Pre-school education (7.60% of the educational officials) 
 
Teacher pedagogic support in the classroom is a workshop designed to increase the 
educational authorities’ pedagogical leadership. During this workshop, the educational 
authorities develop a plan in which they identify the teachers who will receive the pedagogic 
support, set the dates of their visits, and decide and indicate the educational authority who will 
visit.  
 
The pedagogic support tool, which was provided by TCPP staff, has been used during the 
educational authorities’ visits to classrooms. TCPP staff has also been providing technical 
assistance to the educational authorities when analyzing the visit results, whether at the School 
Principals’ meetings or with the Municipal or District Directors. In the first semester of 2015, 621 
educational officials from 79 municipalities served by TCPP provided pedagogical support to 
2,061 teachers from 871 schools (See Table 1). 
 
Table 1: Teachers receiving pedagogical support in their classroom by subject  
 

Description Male Female Total 

Teachers receiving pedagogical support  624 1437 2061 

Teachers receiving  pedagogical support in Spanish only 120 361 481 

Teachers receiving pedagogical support in Math only 155 301 456 

Teachers receiving pedagogical support in Spanish and Math 349 775 1124 

Source: Pedagogical support tool filled out by educational authorities 

 
Of the 2,061 teachers who received pedagogical support, approximately 63% of them received 
pedagogical support from their school’s educational authorities. The remaining 37% received 
support from municipal or district authorities. 
 
Achievements 
 
An increased number of school educational authorities are providing pedagogical support to the 
teachers in their schools. This is particularly important because the municipal/district 
educational authorities have no financial support or personnel to carry out this activity by 
themselves. Educational authorities at the school level are able to provide support needed by 
the teachers and quickly make and implement any corrective decisions in order to improve 
teacher and student performance. 
 
Based on the pedagogical support tool filled out by the educational authorities, 99.66% of the 
teachers who receive pedagogical support apply the communicative or the problem-solving 
approaches.  
 
Table 2: Use of the communicative and problem-solving approaches in the classroom 
 

Description Male Female Total 

Teachers receiving pedagogical support  624 1437 2061 

Teachers receiving pedagogical support in Spanish only 120 361 481 

Teachers receiving pedagogical support in Spanish only and applying the 
communicative approach 

119 359 478 

Teachers receiving pedagogical support in Math only 155 301 456 
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Description Male Female Total 

Teachers receiving pedagogical support in Math only and applying the 
problem-solving approach 

154 301 455 

Teachers receiving pedagogical support in Spanish and Math 349 775 1124 

Teachers receiving pedagogical support in Spanish and Math and 
applying the problem-solving approach only 

1 1 2 

Teachers receiving pedagogical support in Spanish and Math and 
applying both approaches 

348 771 1119 

Source: Pedagogical support tool filled out by educational authorities 

 
Challenges and perspectives 
 
One of the challenges that TCPP staff will face in the following quarters is ensuring that 
teachers receive at least one visit from the educational authorities with the goal of providing 
pedagogical support in the classroom. After a visit from the educational authorities, teachers are 
more likely to use the approaches and the DCNB support materials when teaching their 
students, helping to ensure sustainability beyond the project’s period of intervention.  
 
An estimated 68.41% of teachers in Spanish and 68.78% of teachers in Math who received 
pedagogical support have previously attended a TCPP workshop on the communicative and 
problem-solving approaches, respectively, although the use of these pedagogical approaches in 
the classroom cannot be only attributed to the training provided by TCPP staff. 
 
An additional challenge is the correct use of the pedagogical support tool. Only 50% of the 
educational authorities who have been providing teacher pedagogical support have attended a 
training workshop on this topic, and only 83% of them have attended a training workshop on the 
approaches.  
 
Another challenge is that educational authorities are concerned that their responses on the 
teacher pedagogical support tool may reflect negatively on teachers. The authorities may not 
want to “harm the teachers,” so to speak, so at times may indicate that the teacher used the 
approaches, whether or not the teacher is observed using the approaches in the classroom. The 
educational authorities also may be concerned that the teacher being observed could later 
potentially occupy a position with higher levels of influence or authority (e.g. District Director), 
and that he or she could eventually retaliate against anything perceived as negative comments 
on his or her work. 
 
2.2.2. Result 2: Strengthened community participation in education  

 
Activities summary 
 
This quarter, the main activities implemented in support of Result 2 focused on the quality of 
preschool education and CED and COMDE training and technical assistance. 
 
The quality of preschool education was addressed through the training of volunteer teacher 
facilitators and application of formative assessments with 5 year old students enrolled in 
CCEPREBs served by TCPP.   
 
185 teachers, educational officials and CCEPREB volunteers were trained as volunteer teacher 
facilitators. The volunteer teacher facilitators coordinate with the pre-school departmental and 
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municipal authorities to train additional CCEPREB volunteers. The volunteer teacher facilitators 
were trained in the following topics: pre-writing techniques, pre-mathematical concepts, teaching 
mathematics in preschool, the “Juego y Aprendo” methodology, and the roles of volunteer 
teacher facilitators. The facilitators also received toolkits which include the guidelines and 
pedagogical materials needed to carry out their own workshops.  
 
The CCEPREB volunteers were trained in the application of formative assessments designed 
by the MOE for preschool education. The volunteers applied one of three yearly formative 
assessments to their 5 year old students, and scored the tests to determine their students’ 
performance. Unlike the formative assessments applied in primary education, preschool 
formative assessments are applied at the end of each quarter. Both tests measure student 
achievement of the educational standards defined by the National Curriculum. The preschool 
formative assessments applied this quarter included the following content areas: personal and 
social development, relationship with the environment, and prewriting, pre-reading and pre-
mathematics skills. CCEPREB volunteers are expected to develop a remedial plan based on 
test results to improve students’ performance as needed.  
 
This quarter, TCPP provided technical guidance to COMDES and CEDs on ways to improve the 
quality and accessibility of education at the municipal and school levels. Based on the 
implementing partners’ report, 82 of 116 COMDEs served by TCPP (67.24%) have 
implemented at least three of the four tasks that the COMDEs should carry out.  The COMDES 
found two of the four tasks to be challenging. In general, COMDEs find it difficult to establish 
CEDs and provide them with support based on an annual work plan, because this is at times 
more of a spontaneous activity than a longer-term planned one. In addition, it is challenging for 
COMDEs to monitor the educational indicators and implementation of the annual work plan.  
 
This quarter, the municipal educational authorities and COMDE members analyzed the 
educational indicators based on the data that the district and municipal directorates gathered in 
2014 and 2015. After analyzing the indicators, the COMDEs developed a work plan. At least 7 
COMDEs used these data to update their PEDEMs. The work plans include activities to support 
CEDs, to monitor implementation of the work plan, and to assign responsibility for monitoring 
these activities.  
 
A template was developed to help COMDEs monitor the indicators. This template includes the 
goal set by COMDEs for each education indicator that was prioritized, the monitoring frequency, 
the person or entity responsible for implementing the activity, and the data needed to monitor 
the indicators. TCPP staff provided guidance on developing the monitoring plan, and will 
continue to do so in the next quarter. 
 
The CEDs served by TCPP have demonstrated progress. According to the implementing 
partners’ reports, 77% of the 669 CEDs supported by the project have achieved the three tasks 
that CEDs should carry out. However, one of the tasks with low achievement is the development 
of an annual work plan based on the school education indicators, particularly those indicators 
that the project seeks to improve: student academic achievement in Math and Spanish, student 
dropout, and grade repetition rates.  
 
Taking this into consideration, TCPP staff provided training and assistance in the analysis of the 
end of grade test results, and the dropout and grade repetition rates in the schools served by 
TCPP. Data from 2014 and 2015 was used when available. This process will continue in the 
next quarter, and TCPP staff expects to take advantage of the analysis of the school 
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educational indicators based on MOE instructions using the information gathered through the 
SACE system. As indicated by the MOE, a remedial plan based on analysis of test results 
should be developed by the teachers and the school educational authorities. Additionally, the 
project support will also include working with CED members on an analysis to develop or update 
their work plan based on the status of the indicators. 
 
Challenges and perspectives 

 
A key challenge is the achievement of the results during the remainder of the intervention. As 
previously mentioned, one of the tasks that both community participation structures (COMDEs 
and CEDs) should carry out is the development of an annual work plan based on education 
indicators. The remaining tasks are based on this first task, and depend on its success. 
 
To achieve this task, TCPP staff members need to provide technical assistance to the 
community participation structures during the last quarter of this year. To do this, technical staff 
and implementing partners must adjust their current work plan to include activities addressed to 
all cohorts served by TCPP, including those that finish receiving the intervention this year. 
 
The sustainability of the community participation structures is another challenge. The activities 
that are important to ensuring sustainability are 1) ensuring the legal accreditation of these 
structures and 2) delivering the TCPP project’s products to the MOE, which will continue to use 
the products to provide support to these structures.  
 
Ensuring legal accreditation is an initiative that the MOE is pursuing for COMDEs. The TCPP 
team considers this an opportunity that it should take advantage of in its work. However, it is a 
slow and cumbersome process. The TCPP team has helped the COMDEs gather the 
information required in order to obtain legal accreditation, but many times when the COMDE 
representatives deliver their information to the Community Participation Unit liaison at the 
departmental level, the liaison indicates that he or she is uncertain about the proper procedures 
and the timeframe for obtaining legal accreditation. Although the TCPP team will begin 
delivering the project’s products in coordination with several MOE units and departments, the 
legal accreditation is a persistent issue that needs to be discussed, even though this activity will 
not be carried out directly by TCPP staff. 
 
2.2.3. Result 3: Promising reading interventions 

 
Activities summary 
 
After the orientation and training workshop in late May, described on page four of this report, 
TCPP staff began implementing technical activities for the new component on June 1st, 2015. A 
detailed description of the implementation activities are as follows: 
 

 Meeting with the educational authorities from the selected schools to introduce the 
objectives of the intervention, the services that will be provided under the PRI 
component, and expected results. These meetings were carried out in 46 schools in 
Group A and 33 schools in Group B.  
 

 Developing and applying the school diagnostic tool. This tool gathers information on 
student enrollment by grade, application of EOG and formative tests, teachers that work 
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in the school by grade, and didactic resources available. Its purpose is to identify areas 
that affect student academic performance. This information, together with the EOG test 
results, allows the educational authorities to identify activities to include in the school 
action plan in order to improve student performance. This tool has been applied in 59 
schools in Group A and 38 schools in Group B, and will continue to be used during the 
next quarter.  

 

 Developing the protocols to apply and analyze the formative and end of grade test 
results. The protocol instructs Group A Pedagogical Advisors on how to apply and 
analyze formative test results. The protocols outline the importance and purpose of the 
formative assessments in Math and Spanish in grades 1 to 3, and provide guidance on 
how to assist teachers and school educational authorities on the application and use of 
formative assessments, grading the formative assessments, analyzing test results while 
taking into consideration any gender gaps, and developing a teacher action plan based 
on the test results. 

 

The protocols for supporting end of grade testing are addressed to Pedagogical Advisors 
from both Groups A and B. Through these protocols, the pedagogical advisor 
understands the importance and purpose of the end of grade test, how to analyze the 
EOG test results while taking into consideration any gender gaps, and how to develop a 
school action plan based on the test results. 
 

 Analyzing EOG test results and developing a school action plan. Instruments were 
developed and used to analyze test results during the workshops in 28 schools in Group 
A and 4 schools in Group B. The analysis included identifying the percentage of students 
according to their academic performance, and the content areas and the education 
standards in which the students achieved lower performance, disaggregated by subject, 
grade and sex (if the information was available).  
 
The participants in the workshop – teachers, school educational authorities and parents 
– used the protocols to identify causes that affect student academic performance and 
activities to implement in order to increase student performance. The activities include 
increasing parents’ awareness on helping or supervising the homework assigned to their 
children, increasing reading activities during and after classes, providing tutoring in 
math, and analyzing the test results to determine student achievement of the education 
standards.  

 

 Gathering the end of grade test reports. Information on the 2014 EOG test results was 
obtained from the ERA database for 102 of the 120 schools from Groups A and B. Of 
these 102 schools, 82 schools entered the data in the ERA database for grades 1 to 3, 
while 16 schools only entered data for one or two of the grades. These schools were 
analyzed using the information available from the national report of the 2014 EOG tests. 
For the remaining schools that did not enter any data for 2014 in the ERA database, the 
2013 EOG test reports were used. 
 

 Applying formative assessments for 1st to 3rd grade in schools in Group A. In June, the 
formative assessments were delivered to 14 schools in Group A. The formative 
assessments delivered to the schools correspond to the month of June and were applied 
in the first week of July. The remaining formative assessments – which correspond to 
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the period of July to November – are currently being printed and will be delivered to the 
schools next month.  

 
Challenges and perspectives 
 
Among other objectives, the PRI intervention seeks to analyze and use test results in order to 
develop an action plan with activities to reduce the academic performance gaps between boys 
and girls. Nevertheless, test result data is not always disaggregated by sex.   
 
TCPP staff will ask the MOE to update the format of the formative assessments and provide the 
information of EOG test results disaggregated by sex.  

 

III. Results 
 

This section includes the annual status of the indicators defined in the PMP, which were 
updated in 2014, and are reported annually. This corresponds to the report presented at the end 
of the third quarter of the calendar year, or the fourth quarter of the USAID fiscal year (July to 
September). 
 

IV. Number of Participants Trained 
 

During this quarter, 3,920 teachers, 487 education authorities, and 838 volunteers were trained. 
Detailed information disaggregated by sex, topic, and type of participant is presented in Annex 
1. 

 
V.  Activities Planned for Next Quarter  

 
Taking into consideration the TCPP annual operational plan, the following activities will be 
implemented during the next quarter: 

Results 1 and 2: 

 Teacher pedagogic support in the classroom 

 Training of teachers, educational authorities, and community volunteers 

 Analysis of the educational indicators at the municipal and school levels 

 Technical support to COMDEs and CEDs to update their strategic plans and to develop 
their annual operational plans based on the educational indicators 

 EIB Diploma course for educational authorities 

Result 3: 

 Printing and delivery of formative assessments 

 Training on the analysis of the formative assessment results and the development of a 
classroom action plan 

 Training on the analysis of the EOG test results and the development of a school action 
plan 

 Follow-up to the implementation of actions plans 
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VI. Lessons Learned and Recommendations 
 

 Achievement of EFA goals: The new toolkit has had a positive impact on the decision 

making process by providing teachers, educational authorities, and COMDE and CED 

members with data and educational statistics. 

 Technical assistance provided to COMDEs: The TCPP project will continue its focus on 
capacity building for COMDEs in order to effectively achieve the four tasks in the project 
work plan as the MOE continues to support COMDEs, including their accreditation 
process 

 
Annexes 
 

Annex 1: Summary of Training Events during the April 1st – June 30th, 2015 Quarter  
Annex 2: Summary of Issues Encountered by Result  
Annex 3: Annual Indicator Summary  
Annex 4: Summary Performance Data Table 

 



Teachers

Administrators & 

education 

officials Volunteers Male Female

Analysis and use of education indicators for decision-making 413 63 72 263 285 548

Community participation in education 20 4 94 45 73 118 **

Culture of peace 45 5 0 8 42 50 **

Math, Spanish, EGRA, DCNB support material, and Bilingual 

Intercultural Education
2686 189 4 772 2107 2879 **

Pre-school education 288 41 651 39 941 980 **

Teacher pedagogical support 460 185 0 236 409 645 **

Gender 8 0 17 9 16 25 **

** Note: Since workshops are held in different cities on  several dates and by different organizations, specific dates are not included. However, we can provide details of each of 

the workshops if required.

Annex 1: Summary of Training Events

Sex

Training Topic

Total
Dates of training* (include start 

and end dates)

Type of Participant



Issue Description Proposed Remedial Action

Teacher pedagogic support in the 

classroom

One of the challenges that TCPP will face in the following 

quarters is ensuring that teachers receive at least one visit from 

the educational authorities in order to provide pedagogical 

support in the classroom. The TCPP project encourages these 

visits to ensure project sustainability, because after being 

visited by the educational authorities, teachers are more likely 

to use the approaches and the DCNB support materials when 

teaching their students.

An additional challenge is the correct use of the pedagogical 

support tool. It is observed that only 50% of the educational 

authorities, who have been providing teacher pedagogical 

support, have attended a training workshop on this topic. Only 

83% of them have attended a training workshop on pedagogical 

approaches.

The TCPP team proposes to provide pedagogical support

training to the educational authorities who have not

previously attended a workshop on this topic.

 

TCPP staff proposes to provide technical assistance to the

educational authorities in order to analyze the results of the

pedagogical support provided to the teachers. During this

analysis, the educational authorities will use the support

tool to compare the results of the pedagogical support

provided to the teachers and the EOG test results. Through

this analysis, the educational authorities will identify gaps

between the use of the pedagogical approaches and

students' academic achievement.

Issue Description Proposed Remedial Action

CEDs and COMDEs achieving tasks

The first task entails the achievement of the results expected for 

the remaining years of intervention. Both community 

participation structures must develop an annual work plan 

based on the situation of the education indicators; the 

remaining tasks are a result of this first task and depend on its 

success.

In order to achieve these tasks, the TCPP staff should 

provide technical assistance to CEDs and COMDEs during 

the last quarter of this year. Consequently, the current 

implementing partners must adjust their work plan to 

include activities addressed to all cohorts served by TCPP, 

including those that end its intervention this year.

Issue Description Proposed Remedial Action

Analysis of test results, disaggregated by 

sex

The PRI intervention seeks to analyze and use test results in 

order to develop an action plan with activities to reduce the 

gaps between boys and girls in their academic achievement. 

However, the tests do not report data disaggregated by sex.

In order to use this information, the PRI personnel will ask 

the MOE to update the format of the test and provide test 

results disaggregated by sex. 

Result 1

Result 2

Annex 2: Summary of challenges encountered by Result and their corresponding remedial actions

Result 3



Type of 

indicator
Indicator

FY 2012 

Target
FY 2013 Target

FY 2014 

Target

FY 2015 

Target
FY 2016 Target

OA 3 Net primary completion rate 67.11% 71.80% 76.83% 84.52% 85%

Grade 1 8 6.3 4.7 3.0 2.0 1.3
Grade 2 7 5.5 4.1 2.6 1.8 1.2

Grade 3 6 4.7 3.5 2.2 1.5 1.0

Grade 4 4 3.2 2.3 1.5 1.0 0.7
Grade 5 3 2.4 1.8 1.1 0.8 0.5

Grade 6 1 0.8 0.6 0.4 0.3 0.2

Sub. IR 3.1.1. Dropout rates for grades 1-6 0.90% 0.50% 0.30% 0.10% 0.00%

Sub. IR 3.1.1.
Transition rate from 6th to 7th 

grade
84.00% 86.00% 88.00% 90.00% 91.00%

Sub IR 3.1.2

Percentage of  trained teachers 

(who have DCNB materials) using 

DCNB standards and assessment 

tools in the classroom

60% 65% 70% 70% 85%

Percentage of schools achieving 

at least satisfactory or advanced 

scores on School Gender Equity 

Approach (SGEA)

60% of schools 

implementing 

SGEA

80% of schools 

implementing 

SGEA

90% of schools 

implementing 

SGEA

Sub IR 3.1.2

Number of 

teachers/educators/teaching 

assistants who successfully 

complete in-service training or 

receive intensive coaching or 

mentoring with USG support

4000 12,000 20,000 16,000 8,000

Sub IR. 3.1.2
Number of administrator trained 

with USG support
500 1,000 1,500 1,400 1,000

Sub IR 3.1.4

Number of community volunteer 

tutors and facilitators in USAID-

supported programs

952 1145 2300 3500 2400

Repetition rates for grades 1-6Sub. IR 3.1.1.

41.7% of schools implementing 

SGEA

Annex 3: Annual Indicator Summary

Baseline

62.72%

NE: 30%

NI: 33.1%

IP: 31.6%

OL: 0.4%

0

0

0

1.10%

83.00%



Type of 

indicator
Indicator

FY 2012 

Target
FY 2013 Target

FY 2014 

Target

FY 2015 

Target
FY 2016 TargetBaseline

Sub IR 3.1.4

Percentage  of  municipalities 

with COMDES implementing tasks 

to improve municipal educational 

indicators

70% 

municipalities 

achieving at 

least 1 of the 

four tasks

75% municipalities 

achieving at least 

two of four tasks

80% 

municipalities 

achieving two 

of the four  

tasks

90% 

municipalities 

achieving three 

of the four 

tasks

95% municipalities 

achieving the four 

tasks

Sub IR 3.1.4
Percentage  of CED implementing 

an annual work plan  

25% CED 

achieving at 

least two of the 

three tasks

50% CED achieving 

at least two of the 

three tasks

70% CED 

achieving at 

least two of 

the three 

tasks

75% CED 

achieving  the 

three tasks

75% CED achieving  

the three tasks

IR 3.2.

Net enrollment rate of children of 

5 years of age in pre-school who 

receive one year of pre-school 

education

73% 80% 90% 95% 100%

IR 3.2.

Number of learners enrolled in 

USG-supported pre-primary 

schools or equivalent non-school-

based settings

8980 28266 29114 29987 9306

COMDE

Knowledge = 36.3% 

(medium and high) 

Attitude: moderate 

positive toward 

participation

Knowledge = 50% 

(medium and high) 

Attitude: 

moderate positive 

toward 

participation. (80 

municipalities)

Knowledge = 70% 

(medium and high) 

Attitude: strong 

positive toward 

participation

CED

Knowledge = 

51.81% (medium 

and high) Attitude: 

strong positive 

toward participation

Knowledge = 65% 

(medium and high) 

Attitude: strong 

positive toward 

participation. (80 

municipalities)

Knowledge = 80% 

(medium and high) 

Attitude: strong 

positive toward 

participation

The percent change in community 

member’s knowledge of and 

attitudes toward community 

participation in the education 

system (targeted municipalities)

Cross cutting 

results

0

0

0

68.86%



Type of 

indicator
Indicator

FY 2012 

Target
FY 2013 Target

FY 2014 

Target

FY 2015 

Target
FY 2016 TargetBaseline

Parents

Knowledge = 52.3% 

(medium and high) 

Attitude: strong 

positive toward 

participation

Knowledge = 65% 

(medium and high) 

Attitude: strong 

positive toward 

participation. (80 

municipalities)

Knowledge = 80% 

(medium and high) 

Attitude: strong 

positive toward 

participation

Cross cutting 

results

Gender representativeness of 

project beneficiaries
100% 100% 100% 100% 100%

Cross cutting 

results
Number of School Days in Session 165 175 182 192 200 days158

3:1

The percent change in community 

member’s knowledge of and 

attitudes toward community 

participation in the education 

system (targeted municipalities)

Cross cutting 

results



Male Female Target Actual Target Actual C1 Target Actual C1 Actual C2 Actual C3 Actual Global

AO3 Net primary completion rate Percentage Municipality 67.11% 67.55% 71.80% 66.15% 66.26% 68.55% 66.89% 0.931615599

Grade 1: 6.3% 7.58% Grade 1: 4.70% 8.9% 11.3% 9.2% 9.8%

Grade 2: 5.5% 6.31% Grade 2: 4.10% 6.50% 8.97% 6.41% 7.34%

Grade 3: 4.7% 5.21% Grade 3: 3.50% 5.40% 8.28% 5.70% 6.51%

Grade 4: 3.2% 3.56% Grade 4: 2.30% 3.67% 5.17% 3.99% 4.29%

Grade 5: 2.4% 2.26% Grade 5: 1.80% 2.36% 3.21% 2.66% 2.75%

Grade 6: 0.8% 0.81% Grade 6: 0.6% 1.11% 1.42% 0.76% 1.12%

Sub-IR 

3.1.1
Dropout rates for grades 1-6 Percentage

Grade, sex, 

municipality
0.90% 1.16% 0.50% 1.42% 1.23% 1.23% 1.30%

Sub-IR 

3.1.1
Transition rate from 6th to 7th grade Percentage Municipality, sex 84% 98.00% 86% 68% 71% 74% 71%

0.825581395

NE:27.4%; NI:69.95%; 

IP:3% (b)
38.3% (b) 37.1% (b) N/A 37.6% (b)

0.578461538

NE:18.8%; NI:18.8%; 

IP:62.5% (c)
66.7% (c) 68.6% (c) N/A 61.2%(c)

0.941538462

Boys: 50% 0.769230769

Girls: 48.5%
0.746153846

Percentage of schools achieving at least 

satisfactory or advanced scores on School Gender 

Equity Approach (SGEA)

Percentage School

Sub-IR 

3.1.2

Number of teachers/educators/teaching 

assistants who successfully complete in-service 

training or receive intensive coaching or 

mentoring with USG support 

Number

Municipality, sex, 

education cycle 

and type of 

training

4000 5031 12000 12442

Sub-IR 

3.1.2

Number of administrators and officials trained 

with USG support
Number

Municipality, sex, 

type of recipient 

and type of 

training

500 895 1000 1816

IR-3.2

Net enrollment rate of children of 5 years of age 

in pre-school who receive one year  of pre-school 

education

Percentage
Municipality, sex 

and modality
73% 70.63% 80% 71.34% 68.29% 67.38% 69.10%

0.86375

IR-3.2

Number of learners enrolled in USG-supported 

pre-primary schools or equivalent non-school-

based settings 

Number
Municipality, sex 

and modality
8980 8516 28266 23229

0.821800042

Sub-IR 

3.1.4

Percentage  of COMDES reaching milestones 

toward developing and monitoring municipal 

strategic plans for education

Percentage

Municipality

70% achieving 

at least 1 of 4 

tasks

71% 1 of 4 tasks

75% achieving at 

least 2 of 4 tasks in 

80 municipalities

55% 47% N/A 51% 0.68

Sub-IR 

3.1.4

Number of CED Implementing an Proyecto 

Educativo de Centro (PEC)   
Percentage Municipality

25% achieving 2 

of 3 tasks

23% 2 of 3 tasks; 

24.44% 3 of 3 tasks

50% achieving 2 of 3 

tasks in 80 

municipalities

68.3% 3 of 3 tasks 69% 3 of 3 tasks N/A  68% 3 of 3 tasks

Sub-IR 

3.1.4
Number of community volunteer tutors and 

facilitators in USAID-supported programs
Number Municipality and 

type of volunteer
952 1012 1145 2805

Average number of school days in session 

(Contextual Indicator) Number Municipality
165 188 175

COMDE  Knowledge=50% 

(medium and high) 

Attitude: moderate 

positive toward 

participation (80 

municipalities)

Knowledge=36% 

(medium and high) 

Attitude: moderate 

positive toward 

participation 

Knowledge=40.74% 

(medium and high) 

Attitude: moderate 

positive toward 

participation 

N/A

Knowledge=38.5% 

(medium and high) 

Attitude: moderate 

positive toward 

participation 

0.77

CED    Knowledge=65% 

(medium and high) 

Attitude: strong positive 

toward participation (80 

municipalities)

Knowledge=53.24% 

(medium and high) 

Attitude: strong 

positive toward 

participation 

Knowledge=50.37% 

(medium and high) 

Attitude: strong 

positive toward 

participation 

N/A

Knowledge=51.9% 

(medium and high) 

Attitude: strong positive 

toward participation 

0.798461538

Parents    

Knowledge=65% 

(medium and high) 

Attitude: strong positive 

toward participation(80 

municipalities)

Knowledge=51.3% 

(medium and high) 

Attitude: strong 

positive toward 

participation

Knowledge=60.1% 

(medium and high) 

Attitude: strong 

positive toward 

participation

N/A

Knowledge=56.1% 

(medium and high) 

Attitude: strong positive 

toward participation

0.863076923

Gender -representativeness of project 

beneficiaries
Ratio

Municipality, 

type of trainee, 

sex

2:1 3:1 3:1 3:1

Performance 

Ranking

Result 1

Result 2: 

Crosscutting Results

Performance 

Ranking

Sub-IR 

3.1.1
Repetition rates for grades 1-6 Percentage

Grade, sex, 

municipality

FY 2

65%  (IP+OL) in 80 

municipalities

65% Always and 

most of the time

AO, IR or 

Sub-IR Indicator

Unit of 

Measurement Disaggregation

Sex Quarter FY 1

**Percentage
Percentage of teachers observed using gender-

sensitive pedagogies in the classroom

Sub-IR 

3.1.2

60%  (IP+OL) (a)
Sub-IR 

3.1.2

Percentage of  teachers observed (who have 

DCNB materials) using DCNB standards and 

assessment tools in the classroom

Percentage
Sex, municipality 

and training

60% Always and 

most of the time

Grade, sex and 

municipality

The percent change in community member’s 

knowledge of and attitudes toward community 

participation in the education system (targeted 

municipalities)***

Percentage

Municipality, sex, 

stakeholder 

group 

N/A N/A

Annex 4: Summary Performance Data Table
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