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I. Introduction 
 

This report documents the activities of the USAID-funded Honduras Teacher Citizen Participation 
Project (TCPP, also called EducAcción) which were implemented during the first quarter of 
calendar year 2016, from January 1st to March 31st. The project is being implemented by the 
American Institutes for Research (AIR), with CARE, Catholic Relief Services (CRS), ChildFund, 
Save the Children, Fundación para la Educación Ricardo Ernesto Maduro Andreu (FEREMA), 
and Fundación Aned. 

This Quarterly Report is organized into the following sections: 1) Activities Implemented During 
the Quarter; 2) Results; 3) Number of Participants Trained; 4) Activities Planned for Next Quarter; 
and 5) Lessons Learned and Recommendations. Each section is differentiated by result. 
Additionally, the annexes include: 1) Summary of Training Events: 2) Summary of Issues 
Encountered by Result: 3) Annual Indicator Summary; and 4) Summary Performance Data Table. 

In May 2015, the USAID Mission in Honduras awarded the TCPP Project additional funding to 
implement a new component as part of a rigorous impact evaluation, which is being carried out 
by Mathematica. This evaluation studies the application and use of formative assessments and 
end of grade tests to determine their impact on students’ academic achievement and early reading 
skills from 1st to 3rd grade. The TCPP Project team implements the intervention in alignment with 
the design of Mathematica’s impact evaluation. The intervention has been incorporated in the 
project design as Result 3. 

 
II.  Activities Implemented During the Quarter  

 

2.1. Strategic Activities 
 
During this quarter, TCPP staff implemented two strategic activities, one of which was hosting the 
national event on community participation in education. The purpose of the event was to share 
the processes, progress, and challenges of leveraging community participation in education. This 
event took place on March 15-16 and was attended by 190 representatives of the Government of 
Honduras, municipal authorities, universities, international cooperation agencies, non-
government organizations (NGOs), educational authorities, teachers, and COMDE and CED 
members. 
 
The event’s agenda included a general conference called “School and Community Participation 
in Honduras,” and three simultaneous sessions in which attendees shared, discussed and 
analyzed key topics. These included community participation and the quality of the pedagogical 
process in public schools; school management and community participation; and the organization 
of municipal and community participation structures and the role of civil society.  
 
As a result of the dialogues that took place at the national event, the attendees concluded the 
following: 
 

 In order to increase participation in the education sector, stakeholders at municipal 
and community levels must be aware of the roles and tasks of community participation 
structures as defined in the law on Strengthening Public Education and Community 
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Participation in Honduras. They must also be able to access key information related to 
the status of community education and ongoing educational processes.  

 Community participation must be considered a right and duty of every citizen in 
Honduras. Citizens should carry out their duties by implementing activities that support 
the education sector in their communities to guarantee transparency, equity, and 
accessibility in education. 

 Community participation’s impact should be observed at the classroom level, since 
learning occurs at this level. These changes are the result of building knowledge, 
capacities, skills and partnerships among community stakeholders, teachers, parents, 
students and educational authorities with the goal of improving the quality and access 
of education for all.   

 Regarding governance in the Honduran education sector, educational authorities 
should promote the Strengthening Public Education and Community Participation in 
Honduras law, which would allow all education stakeholders to get involved in 
improving the quality of the education. During planning and implementation, it is also 
important for educational authorities to consider students’, teachers’ and communities’ 
needs and how they can together produce concrete, visible results. 

 Community participation in education is becoming a mandatory strategic process 
within the national educational system in Honduras.  

 
TCPP staff also implemented a municipal consultation process to analyze the status of education 
in each municipality served by the project. To date, 109 of the 115 municipalities supported by 
TCPP have hosted a consultation. During each event, CED and COMDE members, CCEPREB 
volunteers, teachers, municipal authorities, educational authorities and parents analyzed the 
achievement of Education for All (EFA) goals from 2011 to 2015, identified gaps and their causes, 
and discussed student academic performance at the municipal level by reviewing EOG test 
results for 2012 and 2015. They identified challenges and potential activities to improve 
educational achievement in the municipality. 
 
This information, as well as students’ end of grade test results, is included in a municipal report 
that will be delivered to the municipalities and the Ministry of Education, and presented at the 
departmental level during the next quarter. Some of these department events will be implemented 
in collaboration with the USAID/MIDEH Project.  
 
At the municipal events, discussion on EFA goals centered on data presented in a format similar 
to Table 1 (below). Participants used the data from their respective municipalities from 2011 to 
2015. The values included in Table 1 are the average of the municipalities’ rates for 2014 and 
2015 EFA goals and indicators.  
 
Table No. 1. Achievement of EFA goals in 115 municipalities served by TCPP 
 

EFA AND INDICATOR GOALS 
GOAL 
2014 

TCPP 
AVERAGE 

ACHIEVEMENT 
2014 

 GOAL 
2015 

TCPP 
AVERAGE 

ACHIEVEMENT 
2015 

GOAL 1: Primary completion rate of students 12 
years old and younger 

80.00% 57.48% 85.00% 63.34% 
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GOAL 2: Primary completion rate regardless of 
student age 

97.50% 84.04% 100.00% 84.33% 

GOAL 4: Net enrollment rate of children  5 years 
of age in pre-school who receive one year of pre-
school education 

90.00% 72.71% 100.00% 60.27% 

INDICATOR 1: Enrollment rates for grade 1 99.00% 76.99% 100.00% 76.40% 

INDICATOR 2: Dropout rates for grades 1-6 0.10% 2.49% 0.00% 1.31% 

INDICATOR 3: Repetition rates for grades 1-6 0.60% 2.05% 0.30% 0.86% 

INDICATOR 3.1: Repetition rates for grade 1 1.50% 2.05% 0.80% 0.25% 

INDICATOR 3.2: Repetition rates for grade 2 0.90% 3.01% 0.50% 1.59% 

INDICATOR 3.3:  Repetition rates for grade 3 0.60% 2.53% 0.30% 1.09% 

INDICATOR 3.4:  Repetition rates for grade 4 0.40% 2.73% 0.20% 0.95% 

INDICATOR 3.5:  Repetition rates for grade 5 0.20% 1.37% 0.10% 0.59% 

INDICATOR 3.6:  Repetition rates for grade 6 0.00% 0.80% 0.0% 0.52% 

          

Achieved goal target rate for the year         

Didn’t achieve goal target rate for the year         

 
As shown in Table 1, with the exception of grade 1 repetition rate in 2015, the municipalities 
served by TCPP faced difficulties achieving EFA goals for 2014 and 2015. Nevertheless, EFA 
goals 1 and 2 showed a positive net change between 2014 and 2015. This means that from 2014 
to 2015, the primary completion rate increased by 10% and 0.4%, respectively. TCPP staff 
expected Goal 4 and Indicator 1 to increase from 2014 to 2015, but the average achievement rate 
indicates the opposite. Both decreased by 17.1% and 0.8%, respectively.  
 
The indicators related to student dropout and repetition rates yielded positive results. The 
percentage change range between 2014 and 2015 was -53.4%. The lowest value was -34.3% 
corresponding to the repetition rate for grade 6, while the highest value -87.7% corresponded to 
repetition rate for grade 1. In other words, the repetition rate for grade 6 decreased by 87.7% 
while the repetition rate for grade 1 decreased by 34.4%. The other repetition rates and the 
dropout rate decreased by percentages between these two values.  
 
A summary of the factors behind achievement of EFA goals, to be identified by stakeholders and 
TCPP implementers, will be included in the final TCPP report. 
 

2.2. Technical Implementation Activities 
 
This section summarizes the technical activities implemented in order to achieve project results. 
 
2.2.1. Result 1: Continued support to reach EFA goals 
 
Activities Summary and Achievements 
 
The main Result 1 activities implemented this quarter were the training of teachers and 
educational authorities and technical assistance to school principals in how to analyze EOG test 
results in order to develop a remedial plan.  
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TCPP provided training to 1,031 teachers and 234 educational officials, allowing the project to 
reach its Year 5 training targets for teachers and education officials (8,000 teachers and 1,000 
educational officials). 
 
The main topics addressed in training workshops were: 
 

 Use of DCNB support materials (46.4% of total training events) 

 Preschool education (20.2%) 

 Analysis and use of educational indicators (14.3%) 

 Teacher training: Math and Spanish (13.1%) 

 Community participation in education (6.0%) 
 
TCPP staff provided technical assistance and training to school principals in the schools that 
received the EOG test and subsequently received the results report. In the schools that did not 
receive the EOG test, TCPP staff used the municipal EOG test results report developed by the 
MIDEH Project as the basis for their work. As mentioned in the previous quarterly report, the 
training and technical assistance program employed the protocols and the training materials 
previously designed by TCPP staff (Results 1, 2 and PRI component). These included topics such 
as the importance of using EOG test results to improve student academic achievement; the report 
structure of EOG test results; the analysis of student academic performance by grade, subject 
and student; and the identification of areas to be improved and included in the remedial plan. 
Training and technical assistance will continue next month in order to reach all schools served by 
TCPP before project closeout. 
 
Challenges and Perspectives 
 
During the analysis of the municipal educational situation, TCPP staff found that most of the 
stakeholders do not doubt the reliability of EOG test results, and recognized the importance of 
EOG test results in order to develop a remedial plan to improve the student academic 
achievement.  
 
Stakeholders rely on EOG test results for information on student performance at the end of each 
academic year, and thus test results need to be promptly available to stakeholders. If the Ministry 
of Education wishes to continue applying EOG tests and making results available to schools for 
analysis and planning, it will need to address the challenge of timely delivery in upcoming 
quarters.  
 
2.2.2. Result 2: Strengthened community participation in education  
 
Activities Summary and Achievements 
 
This quarter, TCPP staff and partners continued to provide technical assistance and training to 
CCEPREB volunteers and CED and COMDE members. 
 
CCEPREB volunteer training focused on the use of DCNB support materials for preschool 
education. The training included education standards defined in the National Curriculum for 
preschool education, the application and use of the diagnostic test results, and the development 
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of teacher plans. The training also covered the use of the Juego y Aprendo methodology, pre-
writing, pre-reading and pre-math skills, and training of CCEPREB trainers.   
 
Technical assistance and training of CED and COMDE members from second and third cohorts 
focused on achieving the tasks that COMDEs and CEDs should carry out. The tasks include 
analyzing the education indicators at the school or municipal level, developing an annual work 
plan, and developing a monitoring plan for the PEDEM and education indicators (the latter 
requirement applies only to COMDEs). 
 
Based on staff and implementing partner reports, 35 of 75 COMDEs have developed a monitoring 
plan, and 55 of 75 COMDEs and all 378 CEDs have developed an annual work plan based on 
municipal or school education indicators.  
 
The CCEPREB, CED and COMDE trainings allowed to TCPP achieved 97.4% of the Year 5 
training targets. TCPP staff plan to achieve this target through the workshops in April. These 
workshop participants will be reported in the TCPP final report.   
 
Challenges and Perspectives 

 
To strengthen their organizational structures, COMDEs and CEDs must develop strategic and 
operational plans. However, these organizations must continue to deal with the challenge of 
implementing and managing the activities outlined in their plans. The high turnover of members 
in these organizations affects the continuity of the tasks undertaken with TCPP support.  
 
In particular, the high turnover in board leadership positions and an inadequate transition between 
new and former members affects their ability to implement their plans. The negative effects of 
high turnover can be minimized if each member has experience and authority that is recognized 
and respected within the community, since this legitimizes their participation in the organization 
and the representation of their sector, thus providing more organizational stability.  
 
COMDE and CED members served by TCPP have a better understanding of their roles and 
responsibilities in education. They consider it time to fully implement the law of Strengthening 
Public Education and Community Participation in Honduras, and so their challenge is to call for 
more support from the Ministry of Education to improve community participation in education and 
the quality and access to education in their municipalities. 
 
2.2.3. Result 3: Promising Reading Interventions 

 
Activities Summary and Achievements 
 
During this quarter, TCPP staff implemented technical activities that were planned for this period. 
These activities are presented by school group as follows:  
 
Groups A and B 
 

 Provide technical assistance on the analysis of EOG test results with a gender-sensitive 
approach for the first cycle of basic education and develop a school action plan that 
responds to the deficiencies and/or improvement areas identified in the analysis of results. 
The sub-activity related to this activity and its level of implementation in schools is shown 
in Table 3. 
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Table 3: Level of implementation of the sub-activities related to the activity  
 

Sub-activity 
Number of schools by level of implementation 

Group A Group B 
Completed Not completed Completed Not completed 

Organize a workshop with teachers, technical 
staff and Sociedad de Padres de Familia (SPF) 
representatives, and identify education 
standards in the academic performance reports 
that show low performance and gender inequity. 

59 1 61 0 

Develop a school action plan based on test 
results. This plan should incorporate school and 
classroom actions and parental involvement to 
improve student performance on standards 
where students demonstrated low performance. 

55 5 59 2 

 
TCPP staff hosted workshops to analyze the EOG test results, which were differentiated by school 
group. Principals, teachers and parents from Group B schools attended a 16-hour workshop.  
 
For Group A schools, TCPP hosted an 8-hour workshop in each school – a shorter training, as 
participants had already attended a preceding workshop in early February 2016. The initial 
workshop was scheduled to take place in 2015, but was postponed due to the amount of PRI-
supported activities that teachers and principals needed to implement from June to December 
2015. Some of the activities during that time period included analysis of 2014 EOG test results, 
the application and analysis of formative assessments, the implementation of the school and 
classroom plans, and the application of the 2015 EOG tests.  
 
In the follow-up workshop for Group A schools, school principals and teachers analyzed and 
discussed the link between the DCNB and formative evaluations, strategies for literacy instruction, 
teacher planning with pacing guides, use of a communicative approach in the classroom, and 
formative test results. 
 
The purpose of the EOG analysis workshop was to determine percentages of students according 
to their academic performance, and the content areas and education standards in which students 
achieved low performance, disaggregated by subject and grade. In addition, participants identified 
the causes of low student academic performance and activities that should be implemented to 
improve it, the difference in the academic performance between boys and girls, the reason behind 
this gender performance gap and ways to reduce the performance gap. 
 
As shown in Table 3, Group B includes an additional unplanned school. As of this quarterly report, 
this school will count as an additional intervention school. During 2015, the school “Club Rotario 
Tegucigalpa Sur # 2” (school code: 080100385) received the technical assistance planned for 
schools in Group B instead of the school “Club Rotario Tegucigalpa Sur # 1” (school code 
010800598). As a result the teachers and principal from “Club Rotario Tegucigalpa Sur # 2” had 
analyzed the EOG test results and developed and implemented a school plan to improve student 
academic achievement.  
 
The activities planned for “Club Rotario Tegucigalpa Sur # 1” have also begun. TCPP personnel 
designated a pedagogical advisor for this school, and the team developed a fast track plan in 
order to ensure a similar progression of activities as in other Group B schools.  
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TCPP personnel took measures to avoid future unplanned interventions in other schools, 
including: indicating the name, code, and locality of each intervention school in formal 
communications with the Municipality or District of Education; increasing supervision of technical 
field staff; and visiting the schools in order to verify reported information, among others.   
 

 Provide technical assistance and monitor school implementation of the action plan, which 
emphasizes improved reading skills among first cycle students. The sub-activity 
implemented this quarter and its level of implementation by group is indicated in Table 4. 

 
Table 4: Level of implementation of the sub-activities related to the activity 
 

Sub-activity 
Number of schools by level of implementation 

Group A Group B 
Completed Not completed Completed Not completed 

Organize the review and approval of the 
action plan 

25 35 13 47 

 
 
After developing the action plan, the pedagogical advisors met with the principals of each school 
to evaluate the activities included in the plan using the following criteria: viability, verifiability, 
relevance, coherence, and measurability, which resulted in eliminating or adjusting some of the 
initially proposed school plan activities. 
 
This sub-activity could not be completed this quarter and is re-scheduled to be completed next 
April in Group A and B schools. The 2015 EOG test results were delivered later than anticipated, 
which delayed the analysis of the EOG test results and the subsequent development of action 
plans. The pedagogical advisors also lacked time required to provide additional training and 
technical assistance to teachers who did not teach 1st, 2nd, or 3rd grade in 2015 so that they could 
apply the first formative assessment of 2016.  
 
Group A 
 
Based on the work plan, the following activities and sub-activities were only implemented in Group 
A schools.  
 

 Provide and deliver formative assessments in Spanish and Math for grades 1-6 for all 
students in the school. The status of the sub-activity related to this activity is presented in 
the next table. 

 
Table 5: Level of implementation of the sub-activities related to the activity  

 

Sub-activity 
Number of schools by level of 

implementation 
Completed Not completed 

Deliver and distribute formative tests, pacing guides, and 
educational standards. 

60 0 

 
TCPP staff printed formative tests based on the school enrollment rate among 1st to 6th grade 
students. A total of 18,000 formative tests were printed. 3,262 were delivered to 1st grade classes, 
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3,244 to 2nd grade classes, and 3,174 to 3rd grade classes. The remaining tests were delivered to 
the 2nd cycle grades in the schools served by TCPP-PRI.  

 
The pacing guides were delivered to teachers in February 2016 during the follow-up workshop. 
Each teacher who teaches 1st, 2nd and 3rd grade in a Group A school received a pacing guide and 
guidelines to apply, tabulate and score the formative test. TCPP staff determined the number of 
pacing guides and guidelines to print based on teacher enrollment in the schools served by TCPP-
PRI. The educational standards were not printed separately because they are included in the 
pacing guides.  
 
During their visits, the pedagogical advisors delivered the tests to the school principals, who in 
turn delivered the test to the teachers. The pedagogical advisors met with the school principals to 
set the formative assessment dates.  

 

 Provide training in the administration, scoring, and analysis of the monthly formative test 
results, including results-based decision-making that result in remedial plans and/or 
adjustments to teacher planning. The status of the sub-activities related to this activity is 
presented in the next table. 
 
Table 6: Level of implementation of the sub-activities related to the activity  
 

Sub-activity 
Number of schools by level of 

implementation 
Completed Not completed 

Organize workshops with the MOE and others in different 
areas of the country on the application of monthly formative 
tests, including scoring and interpreting test results. 

42 18 

Develop workshops with school teachers and principals. 42 18 

 
The pedagogical advisors organized workshops on the use of formative assessments in 42 Group 
A schools. The remaining workshops will be conducted next month.  
 
During the workshops, participants learned how to apply the formative test, use the tools needed 
to register each student’s test results, identify the content standards where student performance 
is lower, and analyze the causes of student performance. 
 
Intervention Fidelity 
 
Intervention fidelity refers to the level of adherence to the intervention model’s key components 
during this quarter. The indicator was measured using the information that the pedagogical 
advisors provided in their monthly reports. These monthly reports indicate the type and amount 
of sub-activities implemented during the period. This information was then compared to the sub-
activities planned in the PRI component annual work plan. The sub-activity goals were met based 
on the adherence level for each school and school group. Below is the scale used to determine 
the level of adherence by school and by school group.  
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Table 7: Adherence Level by School and School Group 
 

Adherence level by school  Adherence level by school group 

Level of 
adherence 

Criteria 
Level of 

adherence 
Criteria 

Low 
Less than 69% of the activities 
planned have been implemented in 
the school 

Low 
Less than 69% of the schools in 
the group achieved high fidelity 

Intermediate 
70% to 89% of the activities planned 
have been implemented in the school 

Intermediate 
70% to 89% of the schools in 
the group achieved high fidelity 

High 
90% to 100% of the activities planned 
have been implemented in the school 

High 
90% to 100% of the schools in 
the group achieved high fidelity 

 
 
Note: Intervention fidelity data for the January-March 2016 period is still being processed; results 
will be submitted shortly under separate cover. 
 
Challenges and Perspectives 
 
In 2015, TCPP staff found that the review and approval of the action plans is important in order 
to emphasize improved student academic achievement, since the quality and type of activity is 
more important than the quantity of activities. Teachers and principals often identify more activities 
than they can implement during the academic year, so reducing the number of activities allows 
them to focus on the most effective activities. 
 

III. Results 
 

This section includes the annual status of the indicators defined in the PMP, which were updated 
in 2014, and are reported annually. This corresponds to the report that will be presented at the 
end of the third quarter of the calendar year, or the fourth quarter of the USAID fiscal year (July 
to September). 
 
 

IV. Number of Participants Trained 
 
During this quarter 1,031 teachers, 234 education authorities, and 1,107 volunteers were trained. 
Detailed information by sex, topic and type of participant is presented in Annex 1.  
 
 

V.  Activities Planned for Next Quarter  
 

The project team will implement the following activities next quarter: 
 

Results 1 and 2: 

 Develop municipal reports on student academic performance and achievement of EFA 
goals. 

 Host departmental events to deliver and present the municipal reports on student 
academic performance and achievement of EFA goals. 
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 Provide training to CCEPREB volunteers on preschool education. 

 Provide training and technical assistance to school principals the analysis of EOG test 
results and development of school action plan based on the results.  

 Receive new books from the International Book Bank and distribute them through 60 
community libraries. These libraries will also be supplied with 19 new storybooks (textos 
inéditos) that contain stories written and illustrated by school children in TCPP areas of 
intervention. The books will be printed during the same quarter. 

 Conduct project closure activities with key stakeholders in each municipality. 
 

Result 3: 

 Sub-activities from Quarter 1 to be completed in Quarter 2: 
o Organize a workshop with teachers, technical staff and representatives of 

Sociedades de Padres de Familia (SPF), and identify education standards in the 
academic performance reports that show low performance and gender inequity. 

o Develop school action plans based on test results. This plan should incorporate 
school and classroom activities and parental involvement to improve student 
performance on standards where students demonstrate low performance. 

o Organize the review and approval of the action plan. 
o Deliver and distribute formative tests, pacing guides, and educational standards. 
o Organize workshops with the MOE and others in different areas of the country on 

the application of monthly formative tests, including scoring and interpreting 
results. 

o Develop workshops with school teachers and principals. 
 

 Activities previously planned to for Quarter 2: 
 

o Provide technical assistance and monitor school implementation of the action 
plan, which emphasizes improved reading skills among first cycle students. 

o Provide training in the administration, scoring and analysis of formative test 
results, including results-based decision-making that result in remedial plans 
and/or adjustment to teacher planning. 

o Monitor the application and scoring of monthly formative tests as well as 
development of remedial plans and/or adjustments to teacher planning. 

 

VI. Lessons Learned and Recommendations 
 

 The socialization and discussion of EOG test results, as well as general education 
outcomes in the municipalities, has helped local education stakeholders to recognize the 
value of using test results for decision-making. The test results help them improve 
education quality and track indicators related to the school system’s efficiency. Rather 
than concentrate solely on providing school supplies or services, education stakeholders’ 
increased involvement in student academic achievement provides them additional 
responsibilities related to school performance. 

 

 The socialization of EOG test results highlighted the extent to which education authorities 
and COMDE members value EOG test results, and their demand for their use by decision-
makers at a more local level. 
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 The activities around consolidation of community participation structures (COMDEs and 
CEDs) are receiving more concrete and explicit support from different levels of the Ministry 
of Education. However, it is important that when new representatives replace their 
predecessors, they arrive with the backing of the organizations that they represent. If the 
representatives are chosen solely by the educational authorities, there is a risk that they 
may make decisions based only on the educational authorities’ wishes and interests, 
rather than what is best for education in the municipality. 

 
 

Annexes  
 
Annex 1: Summary of Training Events January 1st – March 31st 2016 
Annex 2: Summary of Issues Encountered by Result  
Annex 3: Annual Indicator Summary  
Annex 4: Summary Performance Data Table 

 

 



Teachers

Administrators & 

Education 

Officials Volunteers Male Female

Community participation in education 51 23 122 124 72 196

Math, Spanish and DCNB support materials 914 170 24 802 306 1108 **

Analysis and use of educational indicators 21 28 143 103 89 192 **

Preschool education 45 13 818 855 21 876 **

Total 1031 234 1107 1884 488 2372 **

** Note: Since workshops are held in different cities on several dates and by different organizations, specific dates are not included. However, we can provide details of each of the 

workshops, if required.

Annex 1: Summary of Training Events

Sex

Training Topic

Total
Dates of Training* (include start 

and end dates)

Type of Participant



Issue Description Proposed Remedial Action

Availability of EOG test results at the end 

of each academic year

During the analysis of the municipal educational situation, it was 

observed that the majority of the stakeholders do not doubt the 

reliability of the EOG test results, and acknowledge the 

importance of the EOG test results in developing remedial plans 

to improve student academic achievement. However, 

stakeholders' awareness and ability to act will be hindered if the 

EOG test results are not available to them at the end of each 

academic year. 

The Ministry of Education will face this challenge in coming

quarters, and a prompt solution needs to be identified to

continue applying the EOG tests and delivering the results to

schools as soon as possible. 

Issue Description Proposed Remedial Action

Implementation and management of 

activities included in strategic and 

operative plans at municipal and school 

level; high turn over of members in 

COMDE and CED organizations

One of the key tasks that strengthens COMDE and CED 

organizational structures has been the development of strategic 

and operational plans. However, the implementation and 

management of the activities in these plans is one of the greatest 

challenges these organizations will face. 

The high turnover of members in these organizations also affects 

the continuity of the tasks undertaken with TCPP´s support. In 

particular the high turnover in leadership positions on the boards, 

and inadequate transitions between new and former members, 

affects the implementation of plans.

Negative effects can be minimized if members of these

organizations are respected and their authority and

experience are recognized, since this legitimizes their

participation and their representation of the sector they

represent, thus providing the organizations more stability. 

Issue Description Proposed Remedial Action

Available time to implement the activities 

in the first quarter of the academic year

The project faced difficulties in completing several activities 

planned for the first quarter. Among the causes of delay are: the 

delivery time of the 2015 EOG test results, which turn delays the 

analysis of the EOG test results and the development of action 

plans, the available time to apply the first formative test and the 

training and technical support that needs to be provided - in 

particular to those teachers who were not teaching 1st, 2nd or 

3rd grade in 2015- and the holiday period in which schools are 

closed. 

These activities will be postponed and scheduled for 

completion in April for schools in Groups A and B. For the 

future, TCPP-PRI recommends to reduce the number of 

activities in the first quarter, since key activities such as the 

analysis of EOG test results depend on the availability of the 

information at schools served by the project. 

Quality of school action plans
TCPP observed that teachers and principals identify more 

activities than they can implement in an academic year.

Reducing the number of activities will allow schools to focus 

on activities that are most effective in achieving results. 

During the plan review/approval process, it is important to 

prioritize the type of activity rather than the number of 

activities that will be implemented in order to improve 

student academic achievement. 

Unplanned school in Group B served by 

TCPP-PRI during 2015

During 2015, the school “Club Rotario Tegucigalpa Sur # 2” 

(school code: 080100385) received the technical assistance 

planned for schools in Group B instead of the school “Club 

Rotario Tegucigalpa Sur # 1” (school code 010800598). As a 

result the teachers and principal from “Club Rotario Tegucigalpa 

Sur # 2” had analyzed the EOG test results and developed and 

implemented a school plan to improve student academic 

achievement. 

                                                                                                        

The activities planned for “Club Rotario Tegucigalpa Sur # 1” 

have also begun. TCPP personnel designated a pedagogical 

advisor for this school, and the team developed a fast track 

plan in order to ensure a similar progression of activities as 

in other Group B schools. 

TCPP personnel took some measures to avoid future 

unplanned interventions in other schools, including: 

indicating the name, code, and locality of each intervention 

school in formal communications with the Municipality or 

District of Education; increasing supervision of technical field 

staff; and visiting the schools in order to verify reported 

information, among others.  

Result 1

Result 2

Annex 2: Summary of Challenges Encountered by Result and Their Corresponding Remedial Actions

Result 3



Type of 

indicator
Indicator

FY 2012 

Target (1)

FY 2013 Target 

(2)

FY 2014 

Target (3)

FY 2015 

Target (4)

FY 2016 Target 

(5)

OA 3 Net primary completion rate 67.11% 71.80% 75.39% 79.16% 83.12%

Grade 1 8 6.3 4.7 4.0 3.5 3.0
Grade 2 7 5.5 4.1 4.0 3.5 3.0

Grade 3 6 4.7 3.5 3.0 2.5 2.0

Grade 4 4 3.2 2.3 2.0 1.8 1.5
Grade 5 3 2.4 1.8 1.5 1.0 0.7

Grade 6 1 0.8 0.6 0.5 0.3 0.2

Sub. IR 3.1.1 Dropout rates for grades 1-6 0.90% 0.50% 0.45% 0.40% 0.30%

Sub. IR 3.1.1
Transition rate from 6th to 7th 

grade
84.00% 86.00% 86.50% 87.00% 87.50%

Sub IR 3.1.2

Percentage of  trained teachers 

(who have DCNB materials) using 

DCNB standards and assessment 

tools in the classroom

60% 65% 70% 85%

Percentage of schools achieving 

at least satisfactory or advanced 

scores on School Gender Equity 

Approach (SGEA)

60% of schools 

implementing 

SGEA

80% of schools 

implementing 

SGEA

90% of schools 

implementing SGEA

Sub IR 3.1.2

Number of 

teachers/educators/teaching 

assistants who successfully 

completed in-service training or 

received intensive coaching or 

mentoring with USG support

4000 12,000 20,000 16,000 8,000

Sub IR. 3.1.2
Number of administrator trained 

with USG support
500 1,000 1,500 1,400 1,000

Annex 3: Annual Indicator Summary

Baseline

62.72%

NE: 30%

NI: 33.1%

IP: 31.6%

OL: 0.4%

0

0

1.10%

83.00%

Repetition rates for grades 1-6Sub. IR 3.1.1

41.7% of schools implementing 

SGEA



Type of 

indicator
Indicator

FY 2012 

Target (1)

FY 2013 Target 

(2)

FY 2014 

Target (3)

FY 2015 

Target (4)

FY 2016 Target 

(5)
Baseline

Sub IR 3.1.4

Number of community volunteer 

tutors and facilitators in USAID-

supported programs

952 1145 2300 3500 2400

Sub IR 3.1.4

Percentage of municipalities with 

COMDE implementing tasks to 

improve municipal educational 

indicators

70% 

municipalities 

achieving at 

least one of the 

four tasks

75% municipalities 

achieving at least 

two of four tasks

80% 

municipalities 

achieving two 

of the four  

tasks

85% 

municipalities 

achieving three 

of the four tasks

90% municipalities 

achieving the four 

tasks

Sub IR 3.1.4

Percentage  of CEDs 

implementing an annual work 

plan  

25% CED 

achieving at 

least one of the 

three tasks

50% CED achieving 

at least two of the 

three tasks

70% CED 

achieving at 

least two of the 

three tasks

75% CED 

achieving  the 

three tasks

75% CED achieving  

the three tasks

IR 3.2

Net enrollment rate of children of 

5 years of age in pre-school who 

receive one year of pre-school 

education

73% 80% 82% 85% 87%

IR 3.2

Number of learners enrolled in 

USG-supported pre-primary 

schools or equivalent non-school-

based settings

8980 28266 29114 29987 9306

COMDE

Knowledge = 36.3% 

(medium and high) 

Attitude: moderately 

positive toward 

participation

Knowledge = 50% 

(medium and high) 

Attitude: 

moderately 

positive toward 

participation. (80 

municipalities)

Knowledge = 70% 

(medium and high) 

Attitude: strongly 

positive toward 

participation

CED

Knowledge = 51.81% 

(medium and high) 

Attitude: strongly 

positive toward 

participation

Knowledge = 65% 

(medium and high) 

Attitude: strongly 

positive toward 

participation. (80 

municipalities)

Knowledge = 80% 

(medium and high) 

Attitude: strongly 

positive toward 

participation

0

0

0

68.86%

0

The percent change in community 

members' knowledge of and 

attitudes toward community 

participation in the education 

system (targeted municipalities)

Cross cutting 

results



Type of 

indicator
Indicator

FY 2012 

Target (1)

FY 2013 Target 

(2)

FY 2014 

Target (3)

FY 2015 

Target (4)

FY 2016 Target 

(5)
Baseline

Parents

Knowledge = 52.3% 

(medium and high) 

Attitude: strongly 

positive toward 

participation

Knowledge = 65% 

(medium and high) 

Attitude: strongly 

positive toward 

participation. (80 

municipalities)

Knowledge = 80% 

(medium and high) 

Attitude: strongly 

positive toward 

participation

Cross cutting 

results

Gender representativeness of 

project beneficiaries
100% 100% 100% 100% 100%

Cross cutting 

results
Number of School Days in Session 165 175 182 192 200 days158

3:1

The percent change in community 

members' knowledge of and 

attitudes toward community 

participation in the education 

system (targeted municipalities)

Cross cutting 

results



Male Female Target Actual Target Actual C1 Target Actual C1 Actual C2 Actual C3 Actual Global

AO3 Net primary completion rate Percentage Municipality 67.11% 67.55% 71.80% 66.15% 66.26% 68.55% 66.89% 0.931615599

Grade 1: 6.3% 7.58% Grade 1: 4.70% 8.9% 11.3% 9.2% 9.8%

Grade 2: 5.5% 6.31% Grade 2: 4.10% 6.50% 8.97% 6.41% 7.34%

Grade 3: 4.7% 5.21% Grade 3: 3.50% 5.40% 8.28% 5.70% 6.51%

Grade 4: 3.2% 3.56% Grade 4: 2.30% 3.67% 5.17% 3.99% 4.29%

Grade 5: 2.4% 2.26% Grade 5: 1.80% 2.36% 3.21% 2.66% 2.75%

Grade 6: 0.8% 0.81% Grade 6: 0.6% 1.11% 1.42% 0.76% 1.12%

Sub-IR 

3.1.1
Dropout rates for grades 1-6 Percentage

Grade, sex, 

municipality
0.90% 1.16% 0.50% 1.42% 1.23% 1.23% 1.30%

Sub-IR 

3.1.1
Transition rate from 6th to 7th grade Percentage Municipality, sex 84% 98.00% 86% 68% 71% 74% 71%

0.825581395

NE: 27.4%; NI: 69.95%; 

IP: 3% (b)
38.3% (b) 37.1% (b) N/A 37.6% (b)

0.578461538

NE: 18.8%; NI: 18.8%; 

IP: 62.5% (c)
66.7% (c) 68.6% (c) N/A 61.2%(c)

0.941538462

Boys: 50% 0.769230769

Girls: 48.5%
0.746153846

Percentage of schools achieving at least 

satisfactory or advanced scores on School Gender 

Equity Approach (SGEA)

Percentage School

Sub-IR 

3.1.2

Number of teachers/educators/teaching 

assistants who successfully complete in-service 

training or receive intensive coaching or 

mentoring with USG support 

Number

Municipality, sex, 

education cycle 

and type of 

training

4000 5031 12000 12442

Sub-IR 

3.1.2

Number of administrators and officials trained 

with USG support
Number

Municipality, sex, 

type of recipient 

and type of 

training

500 895 1000 1816

IR-3.2

Net enrollment rate of children of 5 years of age 

in pre-school who receive one year  of pre-school 

education

Percentage
Municipality, sex 

and modality
73% 70.63% 80% 71.34% 68.29% 67.38% 69.10%

0.86375

IR-3.2

Number of learners enrolled in USG-supported 

pre-primary schools or equivalent non-school-

based settings 

Number
Municipality, sex 

and modality
8980 8516 28266 23229

0.821800042

Sub-IR 

3.1.4

Percentage  of COMDES reaching milestones 

toward developing and monitoring municipal 

strategic plans for education

Percentage

Municipality

70% achieving 

at least 1 of 4 

tasks

71% 1 of 4 tasks

75% achieving at 

least 2 of 4 tasks in 

80 municipalities

55% 47% N/A 51% 0.68

Sub-IR 

3.1.4

Number of CED Implementing a Proyecto 

Educativo de Centro (PEC)   
Percentage Municipality

25% achieving 2 

of 3 tasks

23% 2 of 3 tasks; 

24.44% 3 of 3 tasks

50% achieving 2 of 3 

tasks in 80 

municipalities

68.3% 3 of 3 tasks 69% 3 of 3 tasks N/A  68% 3 of 3 tasks

Sub-IR 

3.1.4
Number of community volunteer tutors and 

facilitators in USAID-supported programs
Number Municipality and 

type of volunteer
952 1012 1145 2805

Average number of school days in session 

(Contextual Indicator) Number Municipality
165 188 175

COMDE  Knowledge=50% 

(medium and high) 

Attitude: moderately 

positive toward 

participation (80 

municipalities)

Knowledge=36% 

(medium and high) 

Attitude: moderately 

positive toward 

participation 

Knowledge=40.74% 

(medium and high) 

Attitude: moderately 

positive toward 

participation 

N/A

Knowledge=38.5% 

(medium and high) 

Attitude: moderately 

positive toward 

participation 

0.77

CED    Knowledge=65% 

(medium and high) 

Attitude: strongly positive 

toward participation (80 

municipalities)

Knowledge=53.24% 

(medium and high) 

Attitude: strongly 

positive toward 

participation 

Knowledge=50.37% 

(medium and high) 

Attitude: strongly 

positive toward 

participation 

N/A

Knowledge=51.9% 

(medium and high) 

Attitude: strongly positive 

toward participation 

0.798461538

Parents    

Knowledge=65% 

(medium and high) 

Attitude: strongly positive 

toward participation(80 

municipalities)

Knowledge=51.3% 

(medium and high) 

Attitude: strongly 

positive toward 

participation

Knowledge=60.1% 

(medium and high) 

Attitude: strongly 

positive toward 

participation

N/A

Knowledge=56.1% 

(medium and high) 

Attitude: strongly positive 

toward participation

0.863076923

Gender -representativeness of project 

beneficiaries
Ratio

Municipality, 

type of trainee, 

sex

2:1 3:1 3:1 3:1

The percent change in community member’s 

knowledge of and attitudes toward community 

participation in the education system (targeted 

municipalities)***

Percentage

Municipality, sex, 

stakeholder 

group 

N/A N/A

60%  (IP+OL) (a)
Sub-IR 

3.1.2

Percentage of  teachers observed (who have 

DCNB materials) using DCNB standards and 

assessment tools in the classroom

Percentage
Sex, municipality 

and training

60% Always and 

most of the time

Grade, sex and 

municipality
**Percentage

Percentage of teachers observed using gender-

sensitive pedagogies in the classroom

Sub-IR 

3.1.2

AO, IR or 

Sub-IR Indicator

Unit of 

Measurement Disaggregation

Sex Quarter FY 1 Performance 

Ranking

Result 1

Result 2: 

Crosscutting Results

Performance 

Ranking

Sub-IR 

3.1.1
Repetition rates for grades 1-6 Percentage

Grade, sex, 

municipality

FY 2

65%  (IP+OL) in 80 

municipalities

65% Always and 

most of the time

Annex 4: Annual Indicator Summary


	TCPP QR Jan-March_2016 final DEC
	Annex QR TCPP Jan-March 2016 DEC

