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Preface

Teacher education is a continuing process that must be extended throughout the individual’s
years of actual teaching. The foundation laid in the pre-service program may be sound and
adequate as a start, but it is not sufficient for improved quality of teaching that one requires
in ever-changing learning and teaching contexts.

The Ministry of General Education (MOGE) has been implementing the School Programme
for In-service Training (SPRINT) as a vehicle for ongoing professional development of
teachers. SPRINT has been based on the different schools’ and teachers’ identified needs
that can improve the quality of teaching and learning in all learning areas. Owing to the
varied needs at different levels, SPRINT entails holding different meetings to support
different groups through Continuing Professional Development. These are Grade Meetings
at Resource Centers (GRACE), Head Teacher In-service Meetings (HIM) and Teacher
Group Meetings (TGMs). Key among these are Teacher Group Meetings that aim at
equipping and improving the teaching skills of the teachers at school level. The TGMs create
a platform for teachers to meet, discuss and share ideas in an interactive and reflective way
on good teaching practices and areas where they face challenges. Through this interaction
teachers become more creative and resourceful by learning from each other. This is the
basis of the Enriching Our Teaching: Teacher Group Meeting Modules.

The Enriching Our Teaching: Teacher Group Meeting Modules are aimed at supplementing
and complementing the already available resources that promote and support the conduct of
School-based Continuous Professional Development (SBCPD) for literacy and Guidance
and Counseling through Teacher Group Meetings.

There are twenty TGM Guide Modules covering fifteen topics. The Enriching Our Teaching:
Teacher Group Meeting Modules provide guidance on six subject areas, namely: Reading
Instruction (PLP), School-Based Assessment (SBA), Performance Level Descriptors (PLDs),
Coaching, Guidance and Counseling and School Community Partnerships. Each module
contains several activities and discussions that can be completed within a 2-3 hour period.

The TGM meetings will be organized by School In-service Coordinators (SIC) whose
responsibility in the structure of SPRINT is to provide CPD for other teachers in the school.
The Team Leader will facilitate the discussion and be responsible for presenting a report to
the Head Teacher on activities conducted through the SIC. These activities conducted during
TGMs will also be recorded in the School In-service Record Book popularly known as the
SIR Book. The Zone In-service Coordinators (ZICs) and District Resource Center
Coordinators (DRCCs) will monitor the use of TGM Enrichment Modules.

EN

Chishimba Nkosha
Permanent Secretary — Ministry of Education
Ministry of General Education
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Introduction

Purpose

The aim of the Enriching Our Teaching: Teacher Group Meeting (TGM) Modules is to provide
guidance for the sustainable conduct of TGMs in schools in the form of structured learning modules
in six subject areas: Reading Instruction, School-Based Assessment, Performance Level Descriptors,
Coaching, Guidance and Counselling and School Community Partnerships. By providing guidance in
these key areas, teachers can participate in ongoing professional development.

Structure

The Enriching Our Teaching: Teacher Group Meeting Modules are self-instructional materials with
scripted guidelines that can be followed in a group. They are not teacher guides for individual reading
or referencing. Each Enriching Our Teaching: TGM Module takes key information from existing
guides for literacy, assessment, etc. and presents it to teachers through activities that make use
principally of chalkboard and chalk, paper, and occasionally of household items. Teachers are
encouraged to participate in activities, to discuss their actions, to reflect on their practice and to apply
new strategies in their classrooms.

The Enriching Our Teaching: TGM Modules are grouped by topic into the following sections:

A. How to Introduce the TGM

Modules A1: Overview of the Enriching Our Teaching: Teacher

Group Meeting Modules

B1: Phonemic Awareness

B2: Phonics: Blending and Segmenting
B3: Phonics: Encoding and Decoding
B4: Teaching Vocabulary

B5: Pre-Reading

B6: Listening Comprehension

B7: Writing

B. Reading Instruction Modules

C1: Daily Assessment
C2: Weekly Assessment
C3: Using Reading Performance Level Descriptors

C. School-Based Assessment C4: Monthly Assessment

SlEElEE C5: Designing End-of-Term Assessment
C6: Conducting End-of-Term Assessment
D1: School-Based Coaching
D. School-Based Coaching D2: Classroom Observation
Modules D3: Peer Coaching

E1: Guidance and Counselling

E. Guidance Modules E2: Teaching Life Skills

F. What Has Been Learnt

Through TGMs? F1: Connecting Reflection and Action

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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FAQ - Frequently Asked Questions

How to Best Introduce and Implement TGM Enrichment Modules

Question Answer

1. Who should implement the The School Education Support Team, which includes the Head

TGM Modules? Teacher and SIC, should coordinate the TGM program. This
includes developing the SPRINT plan (which should include the
TGMs and coaching plan) at the beginning of the term.

2. What is the role of the SIC in | The SIC should help determine the most suitable teachers to
implementing the TGM lead the TGM for each topic. The SIC should remind the
Modules? teachers of TGMs in advance and help them prepare for

meetings as well as update records such as attendance
registers, minutes, and the SIR Book.

3. Who should lead the TGMs? | Yes, teachers can take turns to present according to the topic.
Can we have different This can be determined at the beginning of the term.
leaders depending on the
topic?

4. Can the Head Teacher, Yes. It is very important that the school’s leaders take part in the
Deputy Head, and Senior TGMs so they can keep their own knowledge and skills up to
Teachers participate in the date, learn about the challenges faced by the teachers and
TGM Modules? ensure that the TGMs are an important part of the school’'s

routine.

5. Where should the Enriching | The best place to keep the Enriching Our Teaching: Teacher
Our Teaching: Teacher Group Meeting Modules may differ from school to school. Over
Group Meeting Modules be | the course of the year, many teachers will need access to the
kept? modules. It is recommended that the SIC manage the book and

ensure that each TGM leader is given access to the modules in
time to prepare for the session.

6. How do we record these Attendance records and minutes should be kept, and the SIR
TGMs? Book should be updated. The DRCC is likely to request reports

on SPRINT every term.

7. Can we have review Yes, each Head Teacher can present a report on the school’s
meetings at the zone level to | SPRINT program, including these modules, when the head
share with other schools in | {¢5chers meet every term to plan the zone’s INSET activities.
the Zone?

8. We already conduct TGMs. During the HIM meeting at the beginning of term, topics can be
How shall we integrate the | discussed and a schedule can be established. Module A1
Enriching Our Teaching: suggests a way of planning TGMs.

Teacher Group Meeting
Modules with already
existing TGM topics?

9. How often should TGMs be Once every two weeks.
organised?

10. Is this series of Enriching No, these modules can be integrated in the SPRINT plan with

Our Teaching: Teacher
Group Meeting Modules the
only one to be used for
TGMs?

other topics.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Question

Answer

11. The usual time allotted for a TGM Whenever possible, it is recommended that modules be
is 1 hour, but some of the conducted as a whole during one session. However, the
Enriching Our Teaching: Teacher | ,nqyles can be split and delivered over two or three
Group Meeting Modules take more sessions. The sessions should not be too far apart since
than 2 hours to complete. How do . . .
we integrate these sessions into it is easy to forget what was discussed previously.
the school program?

12. Can we choose any Enriching Our | You can choose which modules to cover each term as
Teaching: Teacher Group Meeting | well as the order in which topics will be addressed. It is
Modules to do, or should we follow | 1o:ommended that you try to complete the End-of-Term
a specific order of topics? Assessment modules before EOTs are developed.

13. We are a small school, and we only | The topics covered in these modules are relevant to the
have 1 teacher in each grade. How | whole staff.
can we use the TGM modules the
best?

14. We are a big school with 4 classes | It is best to arrange a time in the middle of the day when
in each grade. However, there are | the teachers from both sessions can be present. The
two sessions, so some teachers timetable for that day may be adjusted to allow a bit more
are Igavmg when others are time between the sessions. Teachers can bring their
arriving. How can we arrange our ,

TGMs to reach all teachers? lunch and eat during the TGM.

15. We have inadequate infrastructure. | The TGMs may be held in a classroom at lunch time.
Where do we hold these meetings?

16. Our school has a small staff. How Clustering TGM sessions can enable teachers to
and when do we conduct our participate in TGMs at least once per month. School
TGMs? holidays, weekends, or times when teachers are in town

to collect salaries provide opportunities for meeting.

17. We do not have many resources. These modules do not require any special resources.
Can we still conduct our TGMs? The session facilitator will use this manual, the

chalkboard and chalk and other simple resources.

18. What should the maximum size of | The modules were written with a group of about 10-15
a TGM group be? teachers in mind. In very large schools, it might be

advisable to run each session twice, with different
teachers each time.

19. Will each member of TGM have a No, during a TGM only the session facilitator needs to
copy? have a copy of the enrichment module.

20. What should we do when we Some modules or activities can be repeated. Teachers
complete all of the modules? can adapt topics to other grade levels for example. Other

topics may be identified during the termly Head
Teachers’ In-service Meeting (HIM) and based on
MOGE’s other programs.

21. How can | motivate teachers to Ensure that facilitators are well prepared to lead the

participate in TGMs?

sessions so that they are interesting and useful. The
Head Teacher should take and report attendance.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Guidelines for Facilitators — Enriching Our Teaching: TGM Modules

The effective use of the Enriching Our Teaching: Teacher Group Meeting Modules requires a
prepared facilitator. Here are some guidelines for facilitators of Enriching Our Teaching: TGM
Modules.

1 day prior to the session:

The facilitator should read through the module at least one day prior to the session in order to
review background resources, prepare any materials that are required, and to become familiar with
his or her role in guiding the session (e.g. when to use local language, when to invite participants to
form groups, etc.).

30 minutes before the session:

The facilitator should copy onto the chalkboard the outcomes of the session and any other
recommended content. These instructions are provided on the introduction page of each module.

At the beginning of the session:

Review and Introduce - the first 15 minutes of the session provides teachers with the opportunity to
review the previous module and discuss any work teachers may have done toward completing
assignment or trying strategies in their classrooms. The topic and outcomes for the TGM of the day
should be introduced.

During the session:

As the facilitator, you have a script to follow to help you lead the session. Please read the legend
so you know what text to read out loud to participants and what text is informational for you. Keep
an eye on the icons provided throughout the script as these will alert you to timing, where to use
local language, as well as to changes in groupings (e.g. when participants need to form pairs for a
discussion or discuss as a group).

At the end of the session:

Wrap-Up - each session provides 30 minutes for final discussions about the module. It also
contains a suggested assignment for teachers to complete in order to help them practise and apply
what they have explored together in session.

After the session:

The activities conducted during TGMs should be recorded in the School In-service Record Book
known as the SIR Book.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Legend for the TGM Modules

Before leading a TGM Module, facilitators should become familiar with the following icons and text
conventions. This will help to ensure that sessions run smoothly and in a meaningful way.

Text format Meaning

Text is in bold Indicates that this part of the script is to be read aloud.
E.g. Ask the teachers: How could you use this strategy
in your class?

(Text is in italics and Indicates likely answers or suggested responses from
brackets) teachers.

E.g. What is an example of an inferential question we could
ask? (Why is Stanley sad? Why is Stanley at home?)

Text is normal Indicates instructions for the facilitator. These are not to be
read aloud.
E.g. Hold up the School-Based Assessment Guide.

Icon Meaning
Indicates the number of minutes allotted for each activity.
E.g. This activity should take approximately 10 minutes.
e Indicates the grouping of teacher/participants for a given
i G;)ip activity.
“ o0 E.g. An activity could start with an exchange between two
R

teachers (pairs icon would be used) and then finish by

(Individual | [ Plenary inviting the pairs to share with the entire group (plenary icon
- & would be used).
- aas
N/
. Indicates that an activity should be conducted in local

language.

E.g. An activity could suggest some vocabulary words in
English. These would need to be translated or adapted to
your local language.

i

Indicates that the activity being led with teacher/participants

Cl
:r;/sj is a demonstration of an activity that could be done in class.
Iy -.iﬂ' This is the icon used to indicate that the group will be role-
playing. oo

E.g. The facilitator plays the role of a teacher in a phonics
lesson and the teachers play the role of learners in the

classroom.
o — Indicates that there is a content that needs to be copied onto
the chalkboard. Where there is a lot to be copied,
mf l instructions at the beginning of the module encourage

facilitators to copy it onto the chalkboard in advance.

E.g. In a module on assessment, you might need to copy
PLDs (Performance Level Indicators) on the chalkboard.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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How to Introduce the
Enriching Our Teaching:
TGM Modules

Al. Enriching Our Teaching: TGM
Modules

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Al: Enriching Our Teaching: TGM Modules

This is the first session of the Enriching Our Teaching: Teacher Group Meeting Modules. It gives
teachers an idea of how the meeting format can be conducted and how it will be different from their
regular meetings. It also provides teachers with an overview of the range of topics that will be
explored over the course of the 20 modules. You can use this time to discuss the schedule for
TGMs.

Outcomes:

By the end of this session, you/teachers will be able to:
o Describe how Enriching Our Teaching: Teacher Group Meeting Modules will function

¢ Name the six main subjects covered in the series
e Generate a list of topic areas

o State what teachers hope to do better after TGMs
o Establish a schedule for the series of modules
Time Materials

O X

2 hours, 10 minutes Chalk and chalkboard, paper

1 day before the session...

Local language check | Remember to read over the session notes to see where you will need

to use local language.

Key reference Bring as many as possible of the following documents to the session:
Teachers’ Manual, PLP Grade 1 (or Teacher Handouts for PLP);
School-Based Coaching Manual, SBA Teachers’ Guide, Reading

Performance Level Descriptors for Grades 1-4, Guidance &
Counselling Guide, School Community Partnership Guide (topic 8
Life skills), Time to Learn Activity Handbook.

Prepare Write the name of the session and the outcomes on the chalkboard.
® Copy the chart from part 3 on the chalkboard to save time.
Bens
|

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Al-1 How do Enriching Our Teaching: Teacher Group
Meeting Modules work?

15 Mt Welcome! The purpose of this session is to introduce the Enriching Our
Teaching: Teacher Group Meeting Modules that we will be integrating into our
é Teacher Group Meetings.

" penary |  When we get together for Teacher Group Meetings, what do we usually do?
o Pause for teacher responses.

In this new series of modules, we will have a slightly different way of working
together.

Here are some things you can expect:

1. We will do activities together: sometimes they will be challenging,
sometimes they may seem easy, sometimes you will be asked to play the
role of a teacher, sometimes you might be asked to pretend you are a
learner in the classroom, sometimes it will be a demonstration,
sometimes a discovery.

2. We will reflect together: We will take time to reflect on the activities that
we do together and focus on what we are learning.

3. We will share our experiences: Each of us has a class and training and
experiences to share.

4. We will practise together: As often as possible we will try out new
strategies we are learning.

5. We will practise on our own: Between meetings, we will be asked to do
assignments based on what we have learned.

The key ingredient in this series is you and your participation.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Activity: A Class Demonstration

20 min To show you what | mean, let’s start with a phonics activity. After, we will talk
@ about what we have done.

— Does anyone recall what phonics is? (Phonics is a reading skill, the ability to
associate the form of letters with the sounds that they make.)

Class

! [ J I
\ﬁﬁl Ask: Would someone like to come up and help me demonstrate this activity?

Turn to your partner. Say: | am going to use my finger to write a letter on the palm
of your hand. You can tell me what sound the letter makes. Are you ready?
Close your eyes. Wait for the teacher to show his or her palm.

Write the letter “b” on their palm. Repeat if necessary.

What sound does this make? /b/. Okay, let’s do it again.

Write the letter “m” on the teacher’s palm.

What sound does this make? /m/. Thank you. You can sit down now.

Now, it’s your turn. Work with the partner beside you. | would like you and your

partner to repeat this exercise. This time | would like you to use local language
to conduct the activity.

kocel Just to review, one of you should write the letters on your partner’s palm and
one of you should say the sound the letter makes. When you have tried this a
few times, change roles.

You have 5 minutes.
After 1 minute, go around to see if the teachers have understood the exercise.

After 5 minutes, say: Let’s stop now and discuss.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Reflection-Discussion

15 min

p ,
Plenary )

Do you think this activity could be helpful in teaching phonics? If so, how would
you use it? Pause for one or two teacher responses.

How could this activity be adapted for Grade 2 or 3?
(It could be used for practising spelling, practising handwriting)

This phonics activity was physical because it involved feeling the shape of the
letter. Does anyone know a different physical phonics activity? If so, please
describe it. (Pause for teacher responses).

Thank you for participating in this exercise. We are going to spend more time
talking about phonics and discussing how we can teach phonics later in this
series.

What | want to talk a bit more about is what we just did. What did we do
together?

(We reviewed what phonics was, we did an activity together, we tested an activity for
learners, we talked about how we could use it in our teaching, we talked about other
examples of phonics activities)

We did this exercise together mainly to show how the Enriching Our Teaching:
Teacher Group Meeting Modules work and why your participation is important.
We will often do activities together. We will conduct activities as we would in
class. After, we will talk about what we have done and then consider how we can
include these ideas in our teaching.

Another important thing, you did this activity in local language. Throughout the
series we will use local language as much as possible when we do classroom
activities.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Activity: Enriching Our Teaching: TGM Topics

We have looked at how Enriching Our Teaching: Teacher Group Meeting
Modules are going to work. Now, let’s look at some of the topics we are going to
cover in the series.
Take out the following 6 reference documents. Hold each of them up and read the title.

¢ Teachers’ Manual, PLP Grade 1 (or Teacher Handouts)

o Reading Performance Level Descriptors for Grades 1-4

e School-Based Assessment Teachers’ Guide

e School-Based Coaching Manual

¢ Guidance & Counselling Guide

o School Community Partnership Guide
Say: Not all teachers have seen these resources or had the chance to use them.
Do you recognize any of the resources? Have you used any of the resources?
Pause for teacher responses.
Each of these resources is important for teachers to know about.
Hold up the Teacher's Guide for the Primary Literacy Program. For example, this
guide shows us how to teach reading. In the TGM Enrichment Modules, we are
going to spend several of our sessions talking about reading skills. For example,
there is a section on phonics in this guide. In the TGM Enrichment Modules,
there are two sessions on how to teach phonics.
Let’s do an activity with the resources we have. Form as many groups as you have
different resources on hand. For example, if you have 3 resources on hand, form 3
groups. There can be more than one person in each group. Assign one of the

resources to each group.

Your task is to look at the resource and to answer these questions:

1. What is the goal of the resource?
2. What are four topics covered in the resource?

3. One question | have aboutiitis: ............ ?

You have 15 minutes. After | will ask you to share your notes with the group.

After 1 minute, go around to make sure teachers understand the task.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Activity: TGM topics (cont’d)

As teachers continue their work, you can write this chart on the chalkboard.

Group
85
22 Area Modules Topics
Chalkboard
® Primary Literacy 7 modules | Phonemic awareness, Phonics,
MEI Program Vocabulary, Reading
A’ Comprehension, Writing
School-Based 5 modules | Daily, Weekly, Monthly and
IAssessment End-of-term Assessment |
Performance Level | 1 module Performance Level Descriptors
I Descriptors (PLDs) (PLDs) |
Coaching Manual 3 modules | School-Based Coaching,
(section of this Classroom Observation, Peer
guide) Coaching
Guidance and 1 module | Guidance and Counselling
Counselling
School Community | 1 module | Life skills
Partnership

After 15 minutes, say: Let’s discuss together.

( e What is the goal of your resource? (See possible answers listed below.)

222 What are four topics covered in your resource? Pause for teacher responses.
—— ) Refer to the chart when you are talking about the different topics.

What is one question you have about this area or this topic? Pause for teacher
responses. Make a list of their questions.

Say: Obviously, our meetings cannot address everything that is in the resources.
We will try to focus on what is the most important for classroom teachers to
know, and as often as possible, we will try to practise together before we go
back to our classrooms.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Activity: TGMs topics (cont’d)

PGy Here is a list of the aims of the different resources:
)
( f‘.‘ Teachers’ Manual, PLP Grade 1 — to introduce teachers to the Primary Literacy

Program and how to teach the basic skills of reading — phonemic awareness, phonics,
fluency, vocabulary, reading comprehension and writing.

Reading Performance Level Descriptors for Grades 1-4 — to introduce teachers to the
four proficiency levels of assessing reading performance, namely — outstanding,
desirable, minimum and below minimum as well as the PLDs for different reading skill
areas.

SBA Teachers’ Guide — to introduce teachers to four different types of assessment —
daily, weekly, monthly and end-of-term assessment — and how these can be
implemented.

Coaching Manual — to give an overview of the School-Based Coaching Program and
the different strategies for coaching in the schools.

Guidance & Counselling Guide — to give an overview of the Guidance and Counselling
Program.

School Community Partnership Guide — to show different ways that schools and
communities can collaborate to help learners.

Reflection-Discussion

10T Let’s take minutes to look the TGM schedule together. There are 19 more
0 Enrichment Modules in this series.

— If you have already established a schedule, review it together. If you have not
" penary |  ©Stablished a schedule, take a few minutes to do so. This will ensure that participating

KX teachers know what to expect.

~

Make sure to say what module or topic will be covered next week.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Wrap-Up

Final discussion

15 min

Evaluation

This is the first Enriching Our Teaching: TGM Module. What have we focused on
today?

(How the Enriching Our Teaching: Teacher Group Meeting Modules will work, what
topics we will cover, the TGM schedule).

What is one way in which the new TGM series will be different from your usual
meetings? (Pause for teacher responses).

What is something that you hope you will be better able to do after this series?
Encourage teachers to set a goal for themselves. You may want to suggest the
beginning of a sentence that they can complete.

(For example: After this series, | hope that | will be better able to...teach phonemic
awareness.)

Do you have concerns about the new TGM series?
Ask teachers to share their concerns and to think about ways they can overcome them.

Let’s take a minute to review our outcomes and ask ourselves: were these
outcomes met? What did we do in this session that tells us that each outcome
was achieved?

Review each outcome one at a time, and elicit examples from this session that show
that each outcome was achieved.

Final Thought

The Enriching Our Teaching: Teacher Group Meeting Modules provide an
opportunity to learn together. Some of us know more about some topics, some
know more about others, but all of us can learn something in the meetings.

By participating in the activities, by discussing together, by asking questions,
and by sharing experiences, we will be able to improve how we teach and
enhance learning for children.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Reading Instruction
Modules

B1l. Phonemic Awareness

B2. Blending - Segmenting
B3. Encoding - Decoding

B4. Pre-reading

BS. Listening Comprehension
B6. Vocabulary

B7. Writing
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Bl: Phonemic Awareness

This session draws on teachers’ existing knowledge of phonemic awareness, adds some new ideas
and strategies, and gives them an opportunity to develop phonemic awareness strategies for their
classes.

Outcomes:

By the end of this session, you/teachers will be able to:

Discuss phonemic awareness and its role in learning to read

o Demonstrate new strategies for teaching phonemic awareness to peers

¢ Prepare alesson using different types of phonemic awareness strategies
o State benefits and challenges of teaching phonemic awareness

Time Materials

O

1 day before the session...

X
2 hours, 20 minutes N Chalk and chalkboard

Local language check | Remember to read over the session notes to see where you will need

to use local language.

Key reference The Teachers’ Manual, PLP Grade 1, page 4 and Topic 2. If you have
access to the TTL Literacy Activity Handbook, see pages 5-11 for
additional classroom activities.

Prepare Write the name of the session and the outcomes on the chalkboard.
o Make a list of simple rhyming words in local language. The ends of
m:l the words should rhyme (an example in English could be: run, sun,

fun).

Review and Introduce

Ask: What did we do together during the last TGM?
Pause for teacher responses.
Ask: How were you able to apply what you Learnt last session? Pause for teacher

responses
Present the topic and outcomes for this TGM Enrichment Module.

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Activity: What is Phonemic Awareness?

(15 THi What is Phonemic Awareness?
(Phonemic awareness is the ability to hear, identify, and manipulate individual sounds -
@ these are sometimes called phonemes - in spoken words.)

L AR 4
Plondiy Let’'s do a few activities together so that we better understand phonemic
& awareness.

3

I am going to play the role of the teacher and you can participate as learners.

o
o
7]
n

I am going to say a sound. Repeat the sound after me. /b/(b), Ib/(b), Ibl(b).

-:ﬂ

i

Now | am going to say another sound /al(a), /al(a), /al(a).

Now | am going to say both sounds. /b/(b), /al(a), Ibl(b), /al(a). Good.

Now let’s say the sounds closer together. /b/.../Jal(b a), Ibl-lal (b-a), Ibl-lal (b-a).
Now let’s say the sounds right together. /b//a/(ba), Ibl/al(ba).

From the beginning let’s start saying the sounds separately and then bring them
closer and closer. /b/(b), lal(a), Ibl...l1al(b...a), Ibl-lal(b-a), Ibllal(ba), Ibllal(ba).

What did we do?
(We were listening to two sounds. We were making two sounds. We were moving the
two sounds closer and closer together.)

Were we working with letters?
(No, we were working with the sounds that letters make. It is very important to note the
difference.)

What grade level do you think we are teaching? (Probably Grade 1)

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
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Activity: Using rhyming to build phonemic awareness

E

Local

Let’s try another activity.
If you have assembled rhyming words in local language, you can use those words
instead as long as they are simple words with matching end-rhyme.

Here is an example in English:

| am going to say a word and a sound to rhyme. | would like you to say a word
that rhymes with the word | said. You need to say a word that has the same
rhyming sound. Then | would like you to choose a third person to say the words
and add a third rhyming word. So if | say the word bat, with the rhyming sound
lat/, the second person could say bat, cat and a third person could say bat, cat,
hat.

Ready? The word is: hot, with the rhyming sound /ot/.
Who can find a word that rhymes with hot? The beginning of the word can be
different, but the end of the word should rhyme with hot.

Choose a learner. The learner should repeat the word hot and then add his or her
answer. (Possible answers could be pot, not, rot)

Then this learner should choose another learner in the class to continue rhyming with
the sound /ot/. (Again, possible answers could be pot, not, rot)

Now say: | have another word for us to rhyme. The word is sit, with the rhyming
sound /it/ at the end.

Choose a learner to rhyme the word and then make sure that this learner chooses a
second learner to continue the rhyme. (Possible answers bit, fit, pit)

Now say: | have another word for us to rhyme. The word is run, with the rhyming
sound /un/ at the end.

Choose a learner to rhyme the word and then make sure that this learner chooses a
second learner to continue the rhyme. (Possible answers sun, fun, gun)

Let’s discuss the activity.

What did we do?
(We rhymed words. We were finding words with the same rhyming end sound.)

Were we working with letters?
(No, we were working with the sounds that the letters make.)
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Activity: Break down words into sounds

Now it is your turn to develop an activity to build phonemic awareness. Work in
groups of three or four. | would like you to design an activity to help learners
break down words into their sounds. This activity should be conducted in local
language.

What do | mean by break down words into sounds?
(Separate the sounds that make up a word).
For example, let’s break the word “bed” into sounds: Say slowly: /b/ /el Id/

You have 15 min to develop an activity.
After 2 minutes go around to see if all the groups understand the task.
After 15 minutes, say: Would anyone like to share the activity they developed?

Choose a teacher to present their group’s activity. Make sure that the teachers are not
naming the letters, but rather making the sounds of the letters during their activity.

Ask: Does anyone have a different activity idea that they would like to share?
Sample activity:

Tell the learners that you are going to whisper a word to one learner and that he or she
should whisper the word to the next learner until you say stop. When you say stop, the
learner who has the word should stand up and identify the sounds in that word. For
example: whisper the word “water” to a learner. Then turn around so that you cannot
see the learners whispering to one another. After 30 seconds say “stop”, turn around
and ask the learner who last heard the word to stand up and give you the sounds that
make up the word. (/w//a/lt//r/).

We have started to look at what phonemic awareness is. Based on what you
know and what you have seen, how do you think phonemic awareness helps
learners with reading?

(It helps them understand that language is made up of different sounds and
combinations of different sounds. When the learners can hear the different sounds,
they can grasp phonics more easily.)
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Activity: Design an activity

35 min In groups of three or four, you can design some activities to develop phonemic
awareness. | am going to write two tasks on the chalkboard. Choose one
@ activity. You have 15 minutes to complete this task.

You should conduct your activity in local language.
Write on the chalkboard.

e e %
i Design an activity in which...

¢ learners must distinguish the last sounds of words OR

e learners must find the word in a series that contains a particular
sound

After 2 minutes, go around to answer any questions about the task. Try to ensure
that both tasks are chosen by some teachers so that later you can discuss both
activities.

After 15 minutes, ask: Would any group like to share the activity they developed
for distinguishing the last sounds of words? After the group has finished
explaining their activity, ask: Would a group that has a different idea like to share
it?
( Plenary 7
o Would any group like to share the activity they developed for distinguishing
&2& | the last sounds of words? After the group has finished explaining their activity,
ask: Would a group that has a different idea like to share it?

Say: We designed lessons for helping learners develop phonemic awareness,
but each of these tasks could also have been an assessment task for
evaluating our learners. How might one of these activities be conducted as an
assessment task?

Here is an example for each task:

1. Ask the learners to work in pairs or small groups. They are going to think of words
that begin with the /m/ sound, but that have different end sounds. All the words
should have two syllables like mu-sic or mo-tor. They should think of as many words
as they can in 2 minutes. As an assessment task, you could ask a learner to think of
two words that start with the same sound as the word music.

2. You are going to read learners a story. Read it through once and then tell them
that you are going to read it again and this time and that you will choose a special
sound. The sound you choose should not be the first or last sound of the word, but
should be inside the word. Every time they hear a word with your chosen sound, they
should stand up. The chosen sound is /i/.

David listens to music.

His baby sister cries.

David begins to dance.

His baby sister laughs.

The learners should have stood up 9 times, when you said the words David, listens,
music, his, sister, David, begins, his sister. This activity can be repeated with other
sounds like /l/, /n/. As an assessment task, this activity would be good for weekly
assessment, as it would give us an idea of how many students are generally able to
identify the sounds.
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Wrap-Up

Final discussion

What is the main difference between phonemic awareness and phonics?

10 mi
g (Phonemic awareness is the ability to hear, identify, and manipulate the sounds that
@ letters make. Phonics involves associating the sounds with the written letters.)
(penary | What are some of the strategies we used to help learners develop phonemic
& awareness?
222 (Rhyming the end sounds of words, identifying the sounds at the beginning, in the
— middle or at the end of words.) Do you think you could use any of the strategies
in your class? If so, give an example.
What are your concerns about teaching phonemic awareness in the
classroom? Ask teachers to share their challenges and to think about ways they
would overcome them.
Assignment

Chalkboard

Evaluation

Between now and the next meeting, you can apply what we have learnt today
by doing the following:

Write on the chalkboard and explain:

In your local language, design a phonemic awareness activity for

your class and conduct it with the learners.

Next session, come prepared to share what you did.

Let’s take a minute to review our outcomes and ask ourselves: Were these
outcomes met? What did we do in this session that tells us that each outcome
was achieved?

Review each outcome one at a time, and elicit examples from this session that show
that each outcome was achieved.

Final Thought

Building phonemic awareness helps learners break down sounds and
understand how to combine them. As learners become readers, their phonemic
awareness ensures that they understand how sounds work together.
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B2: Phonics - Blending and Segmenting

This session draws on teachers’ existing knowledge of phonics, adds some new ideas and strategies
for teaching blending and segmenting, and gives them an opportunity to develop new strategies for

their classes.

Outcomes:

By the end of this session, you/teachers will be able to:

Discuss the role of blending & segmenting in learning to read

Demonstrate new blending & segmenting strategies to their peers

Prepare a lesson using 2-3 different types of blending & segmenting strategies
State benefits and challenges of using blending and segmenting strategies

Time

O

Materials

X
2 hours, 10 minutes h Chalk and chalkboard

1 day before the session...

Local language check

Remember to read over the session notes to see where you will need to
use local language.

Key reference

Teachers’ Manual, PLP Grade 1, pages 4-7 and Topic 3 or Teachers’
Handout Guide. If you have access to the TTL Literacy Activity Handbook,
see pages 12-27 for additional classroom activities.

Prepare

=]

Before the session, write the name of the session and the outcomes on
the chalkboard.

Review and Introduce

Ask: What did we do together during the last TGM?
Pause for teacher responses.
Ask: How were you able to apply what you learnt last session? Pause for teacher

responses

Present the topic and outcomes for this TGM Enrichment Module.
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m Activity: What is phonics?

E

Plenary R
0.0

What is phonemic awareness?
(Phonemic awareness is the ability to hear, identify, and manipulate individual sounds--
phonemes--in spoken words.)

What is phonics?
(Phonics is the ability to put written letters and their sounds together.)
What is an activity you have used to teach phonics? Pause for teacher responses.

What is the difference between phonics and phonemic awareness?
(Phonemic awareness is the ability to recognize and manipulate sounds — it is not
written. Phonics is the ability to match these sounds with written letters.)

A few weeks ago, we did an exercise where | was the teacher and you were the
students. | would say a sound and you would repeat the sound after me, like
this: /b/ ... and you would say /b/, /bl.

Then we did the same with the /a/ sound and then with both sounds /b/, /al, Ibl,
lal. This activity helped the learners develop phonemic awareness. It focused on
sounds only, not on the written letters.

Now, today we need to teach phonics.

How can | make this into a phonics activity? (Need to use written letters, need to
write letters on the chalkboard or use flash cards)

Why is this now a phonics lesson? (Learners are associating the sounds with
written letters.)

Let’s try a phonics activity.
Write a letter “a” on one side of the chalkboard and a letter “b” a bit further away.

| am going to say a sound. Repeat the sound after me.

Point to the letter b. /bl (/b/), /bl (/b/).

Now | am going to say another sound. Point to the letter a. /al (/a/), /al (/a/).
Now | am going to say both sounds. Point to letters b and a. /b/ (/b/), /al (/a/).
Continue to point to the letters b and a as you say their sounds.

Good. Now let’s say the sounds closer together. /b/-/al (/b/-/a/)
Now let’s say the sounds right together. /ba/ (/ba/), / bal (/ba/).

Then we could continue this activity, first saying the sounds separately and then
bringing them closer and closer.

What did we do? (We were making two sounds. We were looking at the letters
associated with the sounds. We were moving the two sounds closer and closer
together. We were blending the sounds.)

What grade level do you think we are teaching? (Grade 1)

If we were teaching a higher grade, how might this blending activity be different?
(Learners would blend sounds in order to pronounce longer words.)
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m Activity: Blending consonants and vowels

Chalkboard

Plenary k'
...

Let’s try another activity with blending. This may seem very simple, but it can
help us prepare for the next group activity.

Write on the chalkboard.

Remember to conduct this exercise in local language, using local vocabulary.

Let’s imagine that we have just revised the vowel sounds with the learners.
Now write the letter “k”.

Say: In Week 3, learners are introduced to the sound /k/ and letter k.
Point to k: What is this sound? (/k/)
Point to a: What is this sound? (/a/)

Let’s put the two sounds together. Repeat after me.
Point to the letters as you say them. /k/ (/k/), a (/a/), Ikl-lal (/k/-/a/), Ikal(/ka/)

We would then do the same thing with the letter e and the sound /e/. So /k/ - /el,
Ikel.

And then we would repeat the same blending activity with the remaining vowels
i, 0, and u.

Now, when | point to a letter, | want you to put the /k/sound in front of it. | point
to a and you say /k/-/al, /kal.

Ikl-lal, Ikal; Iki-lel, Ikel;/kl-lil, Ikil;/kl-lol, Ikol;/kl-lul, [kul.
Point to letters in a mixed-up order and pronounce the blends together.

What did we do in this activity?
(We blended the vowels with the letter K. We said sounds as we pointed to written
letters.)

Why do you think that blending is important for reading?
(Blending is important because it helps build words and parts of words like syllables.)
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m Activity: Design a blending activity using syllables

Chalkboard

]

Now it is your turn to develop an activity. Work in groups of three or four.

Write on the chalkboard.

N KMBWT

Say: These are some consonants commonly taught in the first few weeks of
Term 1, in Grade 1. Your group’s task is to develop a list of simple 2 or 3
syllable words in local language. The words should be made from the
consonants on the chalkboard and the vowels.

For example: “woman”. Woman is made up of two syllables or segments: /wo/
and /man/.

After you have found a few words, you should design a phonics activity to help
learners read the simple words. You have 15 minutes.

After 2 minutes, go around in the room to ensure that the groups have understood the
task.

After 15 minutes, say: Would anyone like to share the activity they developed?

Choose a teacher to present their group’s activity.
After they have finished, ask: Does anyone have a different activity idea?

Sample activities:

(Write on the chalkboard
ma ti ka ko ta ku

The learners should work in pairs. Their task is to make words using the sounds on the
chalkboard. For example, if we combine the blended letter sounds /ma/ with /ma/, you
will get the word mama.

Write on the chalkboard.
mama

Say /ma/-/ma/, /ma/~/ma/, /mama/ with the class. Then ask them, what words can you
make? After a few minutes, ask the learners: How many of you made 1 word? How
many made 2 words? How many made 3 or more words? Now ask: What words did
you make? Write the words on the chalkboard. (You can continue the exercise and
even ask the learners to use the words they developed in a short sentence.)
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Page | 25



m Activity: Segmenting words

@

Y

Chalkboard

]

~

We have looked at how to blend sounds to make words and parts of words.
Blending is an important part of reading.

Now we are going to look at another phonics strategy to help learners with
reading — segmenting. Segmenting is the opposite of blending in that instead of
bringing the sounds together, it breaks them apart. This is an example in
English.

Write on the chalkboard.

This is a big word for learners. How many letters does it have? (6)

But when we break it down into its syllables, the word becomes easier to read
and understand. How many syllables does it have? (3)

Let’s clap out the sound groups or syllables in this word. To (clap), ma (clap), to
(clap). Again, to (clap), ma (clap), to (clap).

Write on the chalkboard, next to the word.

tomato

Now using your hand or a paper, cover different syllables of the word.

Cover “mato” so that the learners can only see the first “t0” and say What sound does
this make? /to/.

Now cover the first “to” and the “to” at the end so that learners can only see “ma” and
say: What sound does this make? /ma/.

Now just cover the last “to” so that learners can see “toma”. What sound does this
make? (/to-ma/).

Cover “toma” so that learners can see the last “to”. What sound does this make? /to/
Uncover “toma”.

Let’s put all the sounds together. Point to the syllables as you say them (/fo-ma-to/).
What word is this? (fomato). Can anyone make a sentence with this word?

What did we just do? (We broke a word up into syllables. We clapped out the
syllables. We read the different syllables separately and then we put them together
again. Then we used the word in a sentence.)
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m Activity: Design a segmenting activity

Chalkboard

]

Plenary R
..0

Now it is your turn to develop an activity. Work in groups of three or four.

Write on the chalkboard.

In your group, develop a phonics activity using segmenting where learners must
break these silly words into syllables or sounds.

Propose one activity for the first word and a second different activity for the
second word. You have 10 minutes.

After 2 minutes, go around to see if the groups have understood the task.

After 10 minutes, say: Would anyone like to share the activity they developed?
Choose a teacher to present their group’s activity.

After they have finished, ask: Does anyone have a different activity idea?
Sample activity:

(Write the word mulila on the chalkboard.

mulila

Together, clap out the syllables of the word mulila. /mu/ (clap), /li/ (clap), /la/(clap).
Ask 3 learners to come to the front of the class. Say to the 3 children - each of you is
going to be a syllable of the word mulila.

Say to the learners, so that all learners can hear you: You are MU (to the first child),
you are LI (to the second child), you are LA (to the third child).
Write the letters for each syllable behind each child on the chalkboard.

Now, tell all three children to crouch down.

Say, | am going to read the word slowly, when you hear me start to say your sound,
stand up. /mu/ (the first child should stand up), /li/ (the second child should stand up),
/la/ (the third child should stand up). Now, tell the 3™ child to crouch down. Say to the
whole class. What sound do | have now? (/mu-li/).

You can direct the children to play with the different sounds.)
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Wrap-Up

Final discussion

What is the difference between blending and segmenting?

o (Blending is bringing sounds together. Segmenting is breaking sounds apart into
@ syllables).
" penary |  Which blending and segmenting activities might you be able to use in your
KX class? Give an example.
a2 | . . . .
What are your concerns about teaching phonics using blending and
segmenting? Ask teachers to share their problems and to think about ways to
overcome them.
Assignment

Chalkboard

Evaluation

Between now and the next meeting, you can apply what we have learned today
by doing the following:

Write on the chalkboard and explain:

Develop a phonics activity that you can give learners in a lesson

that uses both blending and segmenting.

Next session, come prepared to share what you did.

Let’s take a minute to review our outcomes and ask ourselves: Were these
outcomes met? What did we do in this session that tells us that each outcome
was achieved?

Review each outcome one at a time, and elicit examples from this session that show
that each outcome was achieved.

Final Thought

Blending and segmenting are an essential part of phonics. Learning how to
manipulate letter sounds by bringing them together or separating them helps
learners build fluency.
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B3: Phonics — Encoding and Decoding

This session draws on teachers’ existing knowledge of encoding and decoding strategies, adds some
new ideas and strategies, and gives them an opportunity to develop new strategies for their classes.

Outcomes:

By the end of this session, you/teachers will be able to:
Discuss the role of encoding and decoding in learning to read

o Demonstrate new encoding and decoding strategies to peers

¢ Prepare a lesson using different types of encoding and decoding strategies
o State benefits and challenges of using encoding and decoding strategies
Time Materials

O

1 day before the session...

X
2 hours, 10 minutes N Chalk and chalkboard

Local language check | Remember to read over the session notes to see where you will need

to use local language.

Key reference The Teachers’ Manual, PLP Grade 1, pages 4-7 and Topic 3.
Teachers’ Handouts. If you have access to the TTL Literacy Activity
Handbook, see pages 12-27 for additional classroom activities.
Prepare Before the session, write the name of the session and the outcomes
® on the chalkboard. You can also copy the story in part 5.
|

Review and Introduce

Ask: What did we do together during the last TGM?

Pause for teacher responses.

Ask: How were you able to apply what you learnt last session? Pause for teacher
responses

Present the topic and outcomes for this TGM Enrichment Module.
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m Activity: What is decoding?

@

<5

Chalkboard

What is phonics?
(Phonics is the ability to put written letters and their sounds together.)

What is the difference between phonics and phonemic awareness?
(Phonemic awareness is the ability to recognize and manipulate sounds — it is not
written. Phonics is the ability to match these sounds with written letters)

A couple weeks ago, we learnt about blending and segmenting. What is the
difference between blending and segmenting?

(Blending is bringing sounds together to build syllables and words. Segmenting is
breaking words apart into syllables and sounds.)

Can you give me an example of blending or how you can bring sounds together
to make a word? (Blending brings sounds or syllables together so, /m/ — /a/, /ma/. Or
/b/- /a/, /n/~/a/, /n/~/a/, banana.)

Can you give me an example of segmenting or how you can pronounce sounds
and syllables to make words? (Segmenting breaks words apart into syllables or
sounds so, tomato. /to/— /ma/— /to/)

Keep blending and segmenting in your mind today as we talk about encoding
and decoding.

Let’s start with an example of decoding. Are you ready to be learners again?
I will be the teacher.

You can choose a simple sentence in your local language.

Write on the chalkboard.

Baby eats banana.

Let’s look at this sentence together. We can figure out what it says by making
the sounds that the letters tell us to make.

First, | want to ask you — how many words are there? (3)

Look at my finger. Keep looking at where | am pointing then make the sounds
the letters tell you to make.

Point to ba and underline ba. What sounds do these letters tell us to make? (/b/-/a/,
/ba/).

Point to by and underline by. Now after ba, we have two more letters. What sounds
do these letters tell us to make? /b/-/y/, /by/).
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m What is decoding? (cont’d)

Plenary
()

Let’s move on to the second word.

Point to eats and underline eats. What sounds do these letters tell us to make? (/e/-
//-/s/, /ets/).

Now let’s read the two words we have seen.
Point to the words as we read them, baby eats.

Our sentence has one more word. Does anyone want to try sounding out the
word? Pause for a teacher response.

Point to ba and underline ba. What sounds do these letters tell us to make? (/b/-/a/,
/ba/).

Point to na and underline na. What sounds do these letters tell us to make? (/n/-/a/,
/na/).

Point to na and underline na. What sounds do these letters tell us to make? (/n/~/a/,
/na/).

What do we get if we put these three syllables together? (banana).

What do we get if we put all three words together? Point to the letters as you say
them. (Baby eats banana.)

What did we do?

(We were saying what sounds the letters told us to make. We were paying attention to
what was being pointed at and underlined. We were putting sounds together to figure
out the words.)

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules

Page | 31



m Activity: A decoding exercise

Let’s try another decoding activity.
This activity is in English. You can conduct this activity in your local language.

Write on the chalkboard.

David sees a lizard.

Say: | would like you to work in pairs. One of you will be the teacher and one of
you will be the learner.

The teacher should guide the learner in decoding or pronouncing the sentence.

Once you have done this once, switch roles and do it again. You have 10
minutes.

After 10 minutes, ask the teachers: What do you think is important in decoding?
(Some possible answers: Helping the learner focus on the letter sounds by isolating
them or pointing to them, making sure the learner pronounces the sounds rather than
the teacher pronouncing and the learner repeating, taking the time that is needed to
complete the task.)
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m Activity: What is encoding?

@

( Plenary '

&
W

Chalkboard

e

So far today, we have been doing some decoding. What is decoding?
(Decoding is figuring out the sounds that letters make and then putting them together
to make meaningful words. Another word for decoding is reading.)

Now we are going to look at encoding. Does anyone know what encoding is?
(Encoding is when we write the letter sounds that make the sounds and syllables we
hear. It is like spelling.)

| am going to say a word and | want you to write it.
Say: tomato /to/-/mal-/to/, tomato

What letters did you write for /to/ (t-0)?
What letters did you write for /ma/ (m-a)?
What letters did you write for /to/ ({-0)?

How do you write tomato? (t-o-m-a-t-0)

Let's do a different encoding activity. This time | am going to say a silly word (a
nonsense word with no meaning) and you can write it.
Say: Mopatuli. /Mo/-/pal-/tul-/li/

What letters did you write for /mo/? (m-o)
What letters did you write for /pal/? (p-a)
What letters did you write for /tu/? (t-u)
What letters did you write for /1i/? (/-i)

How do you write mopatuli? (m-o-p-a-t-u-I-i)

Let’s do another encoding activity. This time we can write any six syllables
learners have covered in boxes.

Write on the chalkboard.
mu wa ma
ti na bo

| want you to make the word “mumana” with the letters in the boxes. Write the
syllables that make up the sounds in mumana.

Ask: Would someone like to write the word mumana on the chalkboard?

Ask: What letters did you write for /mu/? (m-u)

What letters did you write for /ma/? (m-a)

What letter sounds did you write for /na/? (n-a)

So, how do we write the word using the syllables from the boxes? (m-u-m-a-n-a)

mu + ma + na = mumana

Ask: What other words can you make?
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m Activity: Design an encoding activity

@

Now it is your turn to develop an activity. Work in groups of three or four.
You can conduct this activity in your local language.

Write on the chalkboard.

Baby sees a white banana.

It is up in the sky.
Mama says, look, at the moon.

Your task is to develop 2 different encoding activities using some of the words
in this story. You have 15 minutes.

After 2 min, go around to ensure that teachers have understood the task.

After 15 minutes, say: Would anyone like to share the activity they developed?
Choose a teacher to present their group’s activity.

After they have finished, ask: Does anyone have a different activity idea?
Here is a sample:

After reading this story aloud to the learners, the teacher picks some of the words for
the encoding activity. What is the first letter of the word “banana”? Whose name has
the same sound /b/? From the learners who put up their hands, the teacher can pick
one to come up to the chalkboard and write the word. The teacher can then repeat this
with other words from the story.
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Wrap-Up

Final discussion

@

What is the difference between encoding and decoding?

(Encoding is when we write the letters that make the sounds we hear, and decoding is
figuring out the sounds and syllables that written letters make and then putting them
together to make meaningful words. Encoding is spelling, and decoding is reading.)

4 R
Plenary
& Why is it important to vary the words and texts that we use for encoding and
222 | decoding? (We want learners to work with the sounds and letters to make meaning. If
— e always use the same words and texts, they may just try to memorize and this does
not help them build their reading skills.)
What are some ways that you can assess encoding and decoding in your class?
(An example could be to ask learners to encode or decode a word that they do not
know or a silly word in a weekly assessment)
What are your concerns about teaching phonics using encoding and decoding
with your class? Ask teachers to share their problems and to think about ways they
would overcome them.
Assignment

Chalkboard |

Evaluation

@

Between now and the next meeting, you can apply what we have learned today
by doing the following:

Write on the chalkboard and explain:

Develop a phonics lesson for your class that gives learners the

chance to decode (figure out the sounds and syllables that written
letters make) and encode (write the sounds that we hear).

Next session, come prepared to share what you did.

Let’s take a minute to review our outcomes and ask ourselves: Were these
outcomes met? What did we do in this session that tells us that each outcome
was achieved?

Review each outcome one at a time, and elicit examples from this session that show
that each outcome was achieved.

Final Thought

When we design decoding and encoding activities, we should try to use a variety
of strategies. We always need to try to ensure that the activities we design
require the learner to do the thinking. If the learner just repeats what is said by
the teacher or by others, they will not be gaining reading skills.
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B4: Teaching Vocabulary

This session draws on teachers’ existing knowledge of teaching vocabulary, adds some new ideas
and strategies for teaching new vocabulary, and gives them an opportunity to develop new strategies
for their classes.

Outcomes:

By the end of this session, you/teachers will be able to:

Explore 3 strategies for teaching vocabulary.

o Demonstrate new vocabulary teaching strategies to their peers.

¢ Prepare alesson using at least 2 different types of vocabulary teaching strategies.
o State benefits and challenges of teaching vocabulary.

Time Materials

g
O 2 hours, 25 minutes a Chalk and chalkboard

1 day before the session...

Local language check | Remember to read over the session notes to see where you will need

to use local language.

Key reference The Teachers’ Manual, PLP Grade 1. Teachers’ Handouts. If you
have access to the TTL Literacy Activity Handbook, see pages 30-55

for additional classroom activities.
Prepare Before the session, prepare a tray with a collection of items from the
® classroom: a pencil, a piece of chalk, a book, an eraser, a pair of
M"El scissors, and a pen. You will also need a scarf or chitenge to hide the

items on the tray. Prepare a large picture card. Draw a mango tree
with many parts including roots, a trunk, branches, leaves, bark, buds
and several mangos. Separately, you need to make a snake (either
drawn and cut out, or you can use a small piece or string).

Review and Introduce

15 min Ask: What did we do together during the last TGM?
Pause for teacher responses.
G Ask: How were you able to apply what you learnt last session? Pause for teacher

responses.
Present the topic and outcomes for this TGM Enrichment Module.
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m Activity: Building oral vocabulary using objects

What is vocabulary? Does anyone have some ideas? (knowledge of word and
word meanings) What are some of your favourite ways to teach vocabulary?
What are some ways you introduce new words to learners? (Pause for teachers’
responses. They may say, for example: Present lists of new words, look at new words
in a story or sentence, or tell a story that uses the new word and then write it on the
chalkboard.)

Why is teaching vocabulary important? (Because it increases fluency &
comprehension, and it increases learners’ enjoyment of what they are reading.)

Let’s do a lesson together. After the lesson we will discuss what we did.

This activity is a game. | am going to play the role of the teacher and you are
going to be the learners. In the Grade One curriculum, one of the assessment
tasks for developing oral vocabulary is to be able to name all of the objects in
the classroom. We are going to play a game to learn the names of objects in the
classroom.

Remember that you can conduct this activity in your local language or in English as
appropriate.

Take out the tray of objects. Lift up the pencil and say: It is a pencil. What is it? (It is
a pencil). It is a book. What is it? (a book). It is chalk. What is it? (chalk).

Continue in this way until you have presented all the objects to the learners.

Let’s start the game. | want you to look carefully at all the objects on the tray. |
want you to know the names of all the objects (Pause for a minute). Now,
everyone must shut their eyes tight. Do not look. (Wait until all the learners have
hidden their eyes.)

Carefully remove an object away from view. (For example, hide the eraser under the
scarf or put it in your pocket). Now say:

Learners, open your eyes. Raise your hand if you can tell me which object is
missing from the tray.

Pick a learner. If the learner says “eraser,” say: Yes, the eraser was missing. Eraser.
Hold up the eraser. Eraser.

Say: The game continues in this way. You can remove objects one by one or you
can remove several objects at a time.

At this point, you can introduce more new vocabulary.

Learners, tell me, can you think of other things that are part of the classroom?
Show me some other things that we find in the classroom? (Add the new items
that the learners have picked out to the game. For example, a pen, a stapler, a pencil
case, etc. If items are large, like door, desk, chair, etc., you can add a picture of the
item.)
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m Reflection-Discussion

10 min Say: Let’s stop now and reflect on the oral vocabulary activity we have just done

G together.

—_— What did we do?

(penary | (We played a game. We introduced new vocabulary words. The learners had to recall

& new vocabulary. The learners added new vocabulary to the group of words we were
learning. We did an activity that is an assessment task for vocabulary in Grade One.)

How did the game help the learners with vocabulary? (/t related words to concrete
objects, learners practised identifying objects randomly as opposed to learning a list of
vocabulary words, the game encouraged learners to identify new vocabulary, added
some fun.)

Can you think of how this game could be adapted to teach another set of new
words?
(Items from the kitchen, food items, items from the market).

Say: Even if learners do not retain or understand all of the words that are
explored, this is not a problem. Building vocabulary is a process that takes place
over time as learners are exposed to words repeatedly and in different contexts.
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Activity: Building vocabulary using pictures

We just looked at a first strategy for introducing oral vocabulary through

20 mi
‘b concrete objects. This is one way to connect vocabulary words with their
G meaning.
Clase Let’s look at another strategy to build vocabulary, this time using pictures.
! [ J I
w‘fh Remember to conduct this activity in local language.
“Local |  Take out the first picture card of the tree.

i

Show the picture to the class.

What is this? (a tree). Yes, this is a tree. Let’s look at the tree in more detail.

Point to the roots. Does anyone know the name of this part of the tree? (the roots).
Yes, these are the roots.

Can you tell me about other parts of the tree?
(For example, trunk, branches, leaves, bark, buds, mango)

Take out the snake picture or piece of string.

And learners, do you see the snake? Put the snake on one of the higher branches.
The snake is high up in the tree. How did the snake get from here... Point to the
ground. To here? Point to the snake high in the tree.

| am going to walk around the class. When | stop in front of you, | will show you
where the snake is and you can tell me what you think the snake did next. You
should use one of our new words in a sentence.

Let’s try it. Walk around and stop in front on one of the teachers. Show them the
picture with the snake on the ground.

Say: The snake moved over the ground. What did it do next?
(It moved over the roots) Good, it moved over the roots.
Move the snake onto the root.

Now walk and stop in front of another teacher.

Say: The snake moved over the ground and then it moved over the roots.
What did it do next? (He climbed up the trunk). Good, it climbed up the trunk. Move
the snake onto the trunk.

This activity would continue until many learners had made sentences and were
familiar with the new vocabulary.

To continue the activity, you could have the snake go down the tree.

You could also add some new vocabulary by asking the learners to use some
different verbs to describe the movement of the snake. What are some verbs we
could teach? (Some possible answers in English are slithered, slid, inched, swung,
jumped, eftc.)
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m Reflection-Discussion:

E

What did we do? (We used pictures to introduce vocabulary. Learners had to identify
the words connected to the picture. Learners had to use one of the new words in a
sentence.)

How did this activity help us teach vocabulary? (By helping learners connect the
object in the picture with the word, by making meaning with the word in a new
sentence)

At the end, we discussed adding verbs to describe the movement of the snake.
Should we include things the learners don’t know? Why? (Yes, because when we
teach vocabulary, we are teaching learners about things they don’t already know, and
the words for those things.)

Activity: Use the strategies

It is your turn to develop a vocabulary building activity using concrete objects or
pictures. In groups of 3 or 4, develop an activity that teaches types of clothing
and words related to clothing. You should develop the activity in local language.

After 2 minutes, go around in the classroom to see if teachers have understood the
task.

After 10 minutes, say: Would anyone like to share their vocabulary activity?
Here are some examples.

(Teachers bring in or ask learners to bring in some clothing. The clothing can be hung
up in the classroom and the learners can explore the different types (e.g. vests, belts,
dresses, ties, etc.), the different fabrics (e.g. cotton, wool), different components (e.g.
buckles, buttons). When all the clothes are hanging up on display, you can play a “Who
am |?” game. Say: | am thinking of a piece of clothing. | am made of leather, | have a
buckle and | hold up your trousers. Who am 1? (a belf)

Draw a picture of a young girl or boy on the chalkboard. Ask the learners to come up to
the chalkboard and draw pieces of clothing on the doll. E.g. What does our person
want to wear? (A jacket?) Say: She/He wants to wear a jacket. Come up and draw a
jacket.

Now what does the jacket need? Choose another learner. (Buttons?) Say: The jacket
needs buttons. This could go on until the person was dressed with many types of
clothing.
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Activity: Using stories to build vocabulary

Let’s start another activity:

In the Grade 3, one of the assessment tasks is for learners to give the opposites
of certain words. This is an opportunity to teach learners new vocabulary
words. In this activity, we are going to tell the learners a story that means the
opposite of what we say. The learners have to understand the real meaning of
the story.

Remember to adapt the examples to your local language.

First, let’s review opposites. What are opposites? How would you describe
opposites to your learners? (Things that are the reverse of each other, things of the
same type yet are extremely different) What is the opposite of fast? (slow) What is
the opposite of long? (short) What is another example of two opposite things?
(night and day)

I am going to tell you a story. Tortoise was a very wise and clever animal. He
could tell you secrets or give you special messages. One day, Bupe met
Tortoise. Tortoise said to her, “Bupe, | dislike you!” Bupe was shocked at how
impolite Tortoise was. He was not wise or clever. So she replied, “I dislike you,
too.” Tortoise replied with a big smile. “That means we can be enemies!” he
said. Bupe wondered why Tortoise was smiling. Suddenly, Bupe realized what
was happening. Tortoise was playing a game: He was speaking in opposites.
When he said, “l dislike you,” he meant, “I like you!” And when he said, “Let’s be
enemies,” he meant, “Let’s be friends.” Ever since that day, Bupe and Tortoise
have been friends and the tortoise shares secrets and messages with Bupe.

Learners, can you help Bupe find out what Tortoise is telling her?

It is going to be sunny. (It is going to rain.)

A snake will come in front of you. (A snake will come behind you.)

The key for the house is on the table. (The key for the house is under the table.)
Once the learners were familiar with the characters of Bupe and Tortoise, the

teacher could give keywords for the learners to work with to find opposites, or
they could work in pairs to develop sentences using opposites for one another.
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Wrap-Up

Final discussion

Today we have looked at three types of strategies to build vocabulary. What are

10 min
they? (Using concrete objects, using pictures, using a story and characters as a
6 starting point).
(penary | How do you think these strategies can help build vocabulary? Give an example
& to explain. (Concrete objects, visuals, and rich contexts help learners not only learn
222 new vocabulary words, but also better understand the meaning of new words.)
Which questions could work well in your class? Give an example.
What are your concerns about using teaching vocabulary in the classroom? Ask
teachers to share their problems, and to think about ways they would overcome them.
Assignment
10T Between now and the next meeting, you can apply what we have learned today
O by doing the following:

Chalkboard

]

~

Evaluation

Write on the chalkboard and explain:

Develop lesson for your class that uses 2 or 3 strategies to teach

oral vocabulary at your grade level.

Next session, come prepared to share what you did.

Let’s take a minute to review our outcomes and ask ourselves: Were these
outcomes met? What did we do in this session that tells us that each outcome
was achieved?

Review each outcome one at a time, and elicit examples from this session that show
that each outcome was achieved.

Final Thought

The strategies we explored today provide rich contexts for learners to explore
new vocabulary. If we want to ensure that learners are connecting meaning to
new vocabulary, we need to practice using the words and also to provide
opportunities for our learners to hear words used in many different contexts. As
teachers, we should not be afraid to teach words that are above the level of our
learners because they will learn the meanings little by little.
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BS: Pre-Reading

This session draws on teachers’ existing knowledge of pre-reading activities, adds some new ideas
and strategies for pre-reading, and gives them an opportunity to develop new strategies for their
classes

Outcomes:

By the end of this session, you/teachers will be able to:

o Explain what pre-reading strategies are, and how they can build reading comprehension.
o Prepare a lesson using pre-reading strategies.

o State benefits and challenges of using pre-reading strategies.

Time Materials

X
O 2 hours, 25 minutes N Chalk and chalkboard

1 day before the session...

Local language check | Remember to read over the session notes to see where you will need

to use local language.

Key reference The Teachers’ Manual, PLP Grade 1. Teacher Handouts.

Prepare Before the session, write the name of the session and the outcomes
o on the chalkboard. You will be asked to draw several simple objects
ﬂ":l on the chalkboard during the session (a bag of mealie meal, a pot, a

book, raindrops, and a shoe).

Review and Introduce

Ask: What did we do together during the last TGM?

Pause for teacher responses.

Ask: How were you able to apply what you learnt last session? Pause for teacher
responses.

Present the topic and outcomes for this TGM Enrichment Module.
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m Activity: What is pre-reading?

Chalkboard

]

What are pre-reading strategies? Does anyone have some ideas? (They are
activities or questions we use with our learners before reading a text. They help our
learners understand a story while they are reading it, build interest, and make
connections with previous experiences.) Can anyone give an example of a pre-
reading strategy they have used with their learners?

Let’s do a lesson together. After the lesson we will discuss what we did.

Draw on the chalkboard.

Picture of a bag of mealie meal
Picture of a pot

Picture of a book

Remember to use words from your local language or in English as appropriate.

| have drawn three pictures on the chalkboard. What are they? (a bag, a pot, a
book).

How do you write the word bag? Pronounce slowly and sound out the word with the
learners. (b —a - g, b-a-g, bag)

Write the word bag by the picture.

How do you write the word pot? (p — 0 —t, p-o-t, pot).

Write the word pot by the pictures.

How do you write the word book? (b — o0 — o0 — k, b-0-0-k, book).
Write the word book by the picture.

Learners, these are important words because they are new words that are going
to be in today’s story.

Now, before we read the story together, | have a question for you.
Have you ever carried so many things that you thought you might drop them?

Pause for teachers to respond.
What were you carrying? Pause for teachers to respond.
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m Activity: What is pre-reading? (cont’d)

Read the story out loud slowly using local language or in English as appropriate.
“Alice carries a bag, a pot, a book, and a pumpkin. Oh no! Alice fell in the mud.”

Let me read it again. This time, when you hear the word book, | want you to put
up your hand.

“Alice carries a bag, a pot, a book and a pumpkin. Oh no! Alice fell in the mud.”

Let me read it again. This time, when you hear the word pot, | want you to put
up your hand.

“Alice carries a bag, a pot, a book and a pumpkin. Oh no! Alice fell in the mud.”
Now | am going to ask you some questions:
What happened in the story? (Alice was carrying many things. She slipped and fell

in the mud.) Who is the story about? (Alice) What was Alice carrying? (a bag, a
pot, a book, and a pumpkin)

m Reflection-Discussion

E

Say: We could continue asking listening comprehension questions, but let’'s
reflect on the lesson together.

What did we do? (We drew pictures of three things that would appear in the story. We
identified those things and wrote out the words. We asked the learners if they had
ever carried so many things that they thought they would drop something. The learners
listened to a story, and then when they heard certain words, they raised their hands.
Lastly we asked questions about the story.)

Before the lesson, we were talking about pre-reading strategies. Keeping in mind
the things we did together, what three pre-reading strategies did | use in this
lesson?

(1. Pre-taught some vocabulary words using pictures and words; 2..Related the story to
the learners’ experiences; and 3. Asked learners a question to think about as they
listened to the story.)

Now that we have looked at some pre-reading strategies together, tell me how
you would describe pre-reading.(Pre-reading is building some familiarity with the
meaning of a text before reading it.)

Have you ever used any of these pre-reading strategies with your class? Can
you give an example? What other strategies have you used? Pause for teachers’
responses. (Many teachers have probably used pictures to introduce or check
vocabulary, for example.)
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m Activity: Discuss 3 pre-reading strategies

Find a partner for this activity.

| am going to read out discussion questions related to the three pre-reading
strategies we just looked at. Each time, you will have two minutes to discuss the
answer with your partner.

Let’s think about the first pre-reading strategy we saw: pre-teaching or teaching
before. If | had wanted to pre-teach more words for the text | read out loud, what
is another word | could have taught?

Give teachers 2 minutes to discuss. (pumpkin, mud)

Let’s think about the second pre-reading strategy: relating to the learners’
experiences.

What is another example of a question | could have asked the learners to help
them understand the story?

Give teachers 2 minutes to discuss. (Have you ever slipped in the mud?)

Let’s think about the third pre-reading strategy we saw: asking a question to
keep in mind during the story. What is another example of a question that | could
have asked the learners to keep in mind?

Give the teachers 2 minutes to discuss.

(Here are three examples: What are the two things in the story that start with the /p/
sound?

Or, We just saw a group of three things. During the story, one more will be added.
What is it?

Or, Listen carefully while | read. At the end, | am going to ask you to tell me how many
things Alice was carrying.)
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m Activity: Use pre-reading strategies

Say: Let’s say that the story of Mawa and the Goat is going to be read aloud in
class. Now, what | want you to do is work with your group to help decide what
can be done before teaching the story. What pre-teaching strategies can be used
for this story?

Write on the chalkboard.

Mawa’s goat is lost! He looked near the river. There was no goat. He looked
near the church. There was no goat. He looked near the market. No goat!

Where is Mawa’s goat?

Use words from your local language or English as appropriate.

First, in your group, identify three words that you could pre-teach.
You have 2 minutes to discuss.

What are some words that you could pre-teach?
(goat, river, church, market, near)

Here is the second task. In your group develop a question you could ask the
learners about their own experiences to help them understand the story.
You have 3 minutes to discuss.

What is a question you could ask the learners?
(For example, the teachers could ask: Have you ever lost an animal?)

Here is the last task. In your group, develop a question that the learners could
keep in mind while they listen to the story.
You have 3 minutes to discuss.

What question could the learners keep in mind?
(For example, listen carefully to the story. Mawa looks for his goat in three places.
What are these places?)
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m Activity: Making predictions

Let’s do an activity together to explore a fourth pre-reading strategy. After that,
we will discuss what we did.

15 min

@ Write on the chalkboard.

Class Kabwe’s New Friend
[ )
e

Ll

Let’'s read this together. This is the title of our story. Sound out the words
“‘Kabwe’s New Friend”

Chalkboard

Now, let’s see what we can tell from the title. Who is the story going to be about?
" (The story will be about a boy named Kabwe.)

What do you think might happen?
(Kabwe is going to meet someone new who is going to become his friend.)

Write on the chalkboard.

Kabwe has a new friend. He is small. He is soft. He has four legs.

Chalkboard

]

~

He has a long tail. Who is Kabwe’s new friend? Meow!

This is how we can use the pre-reading work we did to make understanding the
text easier.

Learners, we just read the word Kabwe in the title. Does anyone see the name
Kabwe in the story? Come and underline the name Kabwe. Invite a teacher to
come to the chalkboard.

We just saw the word new. Does anyone see the word new? Come and underline
the word new. Invite a teacher to come to the chalkboard.

We just saw the word friend. Come and underline the word friend. Invite a teacher
to come to the chalkboard.

Who is Kabwe’s new friend? (a cat)

After this, if we were in class, we could start reading the text together, sentence
by sentence.
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Reflection-Discussion

Let’s talk about pre-reading strategies again. What pre-reading strategies did |

15 min

use?
G (We looked at the title and used the title to ask questions about the story, and we
— looked for familiar words in the text.)

Plenary )
) Have you ever used this pre-reading strategy in your teaching? Can you give an

)
example? Pause for teacher responses.

Why do you think we asked questions about the title?
(We asked questions about the title in order to get learners thinking about what might
happen in the text. We call this making predictions about the story.)

How does making predictions help learners with reading comprehension?
(Making predictions gives learners some clues about the story. It also raises their
curiosity. Then later as the learners read, they will put the information together. This
makes it easier to understand a story, and more fun.)

In this case, what clues did the learners have?
(Learners knew that the story was about a boy named Kabwe. Learners knew that he
was going to make a new friend but they did not know whom the friend would be.)
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Activity: Use the strategy — making predictions

It’s your turn to develop a pre-reading activity that involves making predictions.
This time you will ask learners to make predictions about a story by looking at a
drawing.

Draw on the chalkboard:

Picture of raindrops falling and below there is one shoe

What do you think this story could be about?
(about rain and a shoe, a shoe outside in the rain)

What might learners be curious about?
(How did the shoe end up by itself? How did the shoe end up outside? What happens
to the shoe? Will someone find the shoe? Efc.)

Working in groups of three or four, use the picture and write a 3-4 sentence
story. Use your local language or English as appropriate.
You have 10 minutes.

After 2 minutes, go around to see if teachers need assistance.

After 10 minutes, say: Now before you share your story with the other teachers,
think of one or two of the key pre-reading strategies we have looked at today
(introducing key vocabulary, relating to learners’ experiences, keeping a
question in mind, and making predictions) or think of a different pre-reading
strategy.

Again, you have 10 minutes.

After 10 minutes. Say: Would anyone like to share their story and pre-reading
strategies?
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EEX wrap-Up

Final discussion

E

)

-
Plenary

442 )

Today we have looked at four key pre-reading strategies to help with reading
comprehension. What are they? (Introducing key vocabulary, relating to learners’
experiences, keeping a question in mind, and making predictions)

We have done several pre-reading activities. How do you think a pre-reading
activity can help build reading comprehension? Give an example to explain.
(Learners can gain a bit of familiarity with a text through pre-reading activities. Later,
when they come across certain words or ideas while reading, they will recognize them
and be able to make meaning more easily. Pre-reading activities promote fluency.)

Encourage teachers to give their own examples. If you need to contribute an example,
see below.

(For example, when we asked learners questions about the title of the story Kabwe’s
New Friend, we were able to give learners some key information about the story — it
will involve a boy named Kabwe and a new friend — and when learners come across
those words again in the story, they will be more prepared to understand the story)

Which pre-reading strategies (these or others you can think of) could work well
in your class? Give an example.

What are your concerns about using pre-reading strategies in the classroom?
Ask teachers to share their problems, and to think about ways they would overcome
them.

Assignment

Chalkboard

Between now and the next meeting, you can apply what we have learned today
by doing the following:

Write on the chalkboard and explain:

In local language, develop a lesson for your class that gives

learners the chance to use 2 or 3 pre-reading strategies.

For next session, come prepared to share what you did.
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m Wrap-Up (cont’d)

Evaluation

Let’s take a minute to review our outcomes and ask ourselves: Were these
outcomes met? What did we do in this session that tells us that each outcome
was achieved?

Review each outcome one at a time, and elicit examples from this session that show
that each outcome was achieved.

Final Thought

Pre-reading strategies are important because they raise the learners’ curiosity
while increasing their ability to understand what they are reading. As the
learners read, they will put the information together. This makes it easier to
understand a story, and more fun. Pre-reading strategies also help learners build
fluency and confidence in reading.

Comprehension
Confidence

‘ Enjoyment
Fluen :
vency Learning

Vocabulary

o :
Pre-reading
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B6: Reading Comprehension

This session draws on teachers’ existing knowledge of comprehension activities, adds some new
ideas and strategies for teaching listening and reading comprehension, and gives them an
opportunity to develop new strategies for their classes

Outcomes:

By the end of this session, you/teachers will be able to:

¢ Discuss the role comprehension plays in learning to read.

o Demonstrate new strategies for listening and reading comprehension to their peers.

o Prepare a lesson using 2-3 different types of comprehension strategies for different ability
and grade levels.

o State benefits and challenges of teaching reading comprehension.

Time Materials

O

1 day before the session...

X
2 hours, 30 minutes N Chalk and chalkboard

Local language check | Remember to read over the session notes to see where you will need

to use local language.

Key reference The Teachers’ Manual, PLP Grade 1. Teacher Handouts. If you have
access to the TTL Literacy Activity Handbook, see pages 30-55 for

additional classroom activities.
Prepare Before the session, write the name of the session and the outcomes
® on the chalkboard. In Part 2 you will be asked to draw a picture of a
M"El shoe and some rain, which you can prepare in advance. You will also

write down a short story about Mawa and a goat in Part 4. To save
time, you can prepare these elements in advance.

Review and Introduce

15 min Ask: What did we do together during the last TGM?
Pause for teacher responses.
Ask: How were you able to apply what you learnt last session? Pause for teacher
responses.

Present the topic and outcomes for this TGM Enrichment Module.
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m Activity: Questions that enhance comprehension

Chalkboard
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What is listening comprehension? Does anyone have some ideas?
(Listening comprehension is the ability to make meaning from words that are heard
rather than written.)

Can anyone give an example of a listening comprehension activity they have
used with their learners?
(Reading a story aloud to the class and asking questions.)

Draw on the chalkboard.

Picture of raindrops falling and below there is one shoe

Do you remember these images from the last session? We were using the
pictures as a pre-reading strategy.

What do you think this story could be about?

(About rain and a shoe, a shoe outside in the rain)

What might learners be curious about? (Where is the other shoe? How did the shoe
end up outside? What happens to the shoe? Will someone find the shoe? efc.)

Let's pretend we are in class. | will play the role of the teacher, and you will be
the learners. The story is for learners in Grade Three. It might be above some
learners’ reading level, but probably not above their comprehension level.

Before | read the story, | want to ask you — have you ever climbed a tree? How
long has it been since you climbed a tree?

Listen carefully as | read this story.

You are going to read the text twice. The first time in English and the second time in
local language as appropriate.

On his way home from school, Felix saw something yellow shining in a tree. It
was a beautiful big mango! It was the last mango in the tree and it was on a high
branch. Felix decided to climb the mango tree. He was hungry! He could see the
mango glowing above him like a golden sun! He climbed higher and higher.
Suddenly, Felix heard a loud buzzing sound. Bzzzzzz. Oh! No! Felix dropped out
of the tree and ran home. He arrived hungry, wet, and wearing only one shoe.
Felix’s mother said, “Felix, tomorrow you must solve this problem.”

Now, | am going to read the story again. Read in local language as appropriate.
I would like you to think about this question as | read. Why did Felix drop out of
the tree?
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m Activity: Questions (cont’d)

| have some questions for you. | would like you to work with a partner to answer
these questions.

Ask the questions, pausing between each one to allow the learners to find an answer.
What did Felix see in the tree? (a mango) Why did Felix want to have it? (He was
hungry) Where did Felix climb? (up a tree) What did Felix hear? (buzzing)

| have some more questions for you. | would like you to work with a partner to
answer these questions.

Ask the questions, pausing between each one to allow the learners to find an answer.
Now, can anyone tell me why Felix dropped out of the tree? Pause. Wait for
responses. Why do you think that? Pause. Wait for responses.

(Young learners may or may not be able to answer. If there are no responses, say:
Let’s keep the question and see if we can figure it out together.

Here are questions that can elicit the answer: What happened just before Felix
dropped out of the tree? (He heard a buzzing sound.) What makes a buzzing sound?
(insects, wasps). Why would Felix drop out of the tree when he heard a buzzing
sound? (to get away from the wasps).

What problem does Felix need to solve? (He needs to find his shoe.) When Felix
finds his shoe the next day, would it be wet or dry? (probably wet from the rain)
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m Reflection-Discussion: Three types of questions
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Say: Let’s reflect on the listening comprehension activity we have just done
together. What did we do?

(Read a story to the learners twice, worked on listening comprehension, used pre-
reading strategies — the drawings, asked a question about whether or not the learners
had climbed a tree — then we asked the learners questions about the story. They
worked in pairs to come up with answers.)

| asked two different types of questions after the story. Can anyone name the
two types of questions? (Literal questions and inferential questions.)

What are literal questions? Give an example.
(Answers to literal questions can be found in the story. For example: What did Felix
see in the tree? A mango.)

| also asked inferential questions. What are inferential questions? (Answers to
inferential questions are not explicitly found in the story. The reader has to infer the
answer.) What is an example of an inferential question? (Why did Felix drop out of
the tree? To answer this question we had to think about the clues in the text, the
buzzing noise, and the urgency of his leaving.)

Can anyone think of another inferential question that | could have asked?
(Did Felix get the mango?)

We can ask literal questions and inferential questions to help learners with
comprehension. We can also ask questions that help the reader understand how
words are used in the story.

Use local language in this discussion as appropriate.

What are some words that were used to describe the mango? (beautiful, yellow,
big, golden, sun)

We learnt about making comparisons recently in Grade 3. In this story, the
mango is compared to something using the word ‘like’. What is the mango
compared to? (a golden sun) Can you think of something else you could
compare a mango to? (a jewel, a star, efc. )

Another language question could be: We learnt about opposites recently in Grade 3.
Think about the words in the text and tell me the opposite of: low (high), ugly
(beautiful)

Just to review, in this session we are talking about building comprehension.
What three types of questions did we ask to help build learners’ comprehension
during this lesson? (1. literal questions, 2. inferential questions, 3. language
questions)

Have you ever asked these types of questions in your class? Can you give an
example? Pause for teachers’ responses. (Many teachers have probably asked literal
questions, for example. Encourage teachers who have asked inferential and language
questions to share their examples.)
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Activity: Practise developing questions

Say: Now we are going to design some activities to enhance comprehension
using the three types of questions we have just looked at.

Listen carefully to another story. | will read it twice and then | would like you to
work in your group to develop some comprehension questions.

Write on the chalkboard.

Mawa’s goat is lost! He escaped in the morning and did not come
back. Uncle heard that a goat ran by the market. Auntie heard that
a goat ate two shirts by the river. Mawa is very upset.

Develop 6 questions: 2 literal questions, 2 inferential questions,

Plenary R
0.0

and 2 language questions

Remember to conduct this exercise in your local language.

Read the story once again, slowly.

After 2 minutes, walk around the room to see if any groups need help.

After 15 minutes, ask: Can a teacher from each group to share their answers?

(Literal questions — sample answers:
What did Mawa lose? Where did Uncle see a goat? What was a goat eating?

Inferential questions — sample answers:

Why is Mawa upset? Where is one place Mawa should look for his goat? Why might
the goat be at the market? Where is another place Mawa should look for his goat?
Why might the goat be down by the river? What is Mawa’s problem?

Langquage questions — sample answers:
In Grade 3, learners study opposites, homophones, homographs, so language
questions related to these could be included in this lesson.

-Look for these opposites in the story. What word is the opposite of found? (lost) What
word is the opposite of evening? (morning) What word is the opposite of happy?
(upset)

-Homophones are words that are pronounced the same, but are written differently.
Obviously, this needs be adapted to your local language.

What word in the story is pronounced like the word eight? (ate)

What word in the story is pronounced like the word too? (two)

What word in the story is pronounced like the word buy? (by)
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m Activity: Using language games

Chalkboard |
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Let’s do another activity that promotes reading comprehension. After, we will
discuss what we did. The object of this game is to figure out what the secret
word is. Learners can do that step by step by answering simple clues that reveal

each syllable.

Say: Here is an example. What is the opposite of woman? (man) “Man” is the first
syllable of our secret word. Here is how we make this into a clue. We write:

Write on the chalkboard.

My first is the opposite of woman....

So when the learner answers this question, he or she uncovers the first syllable
of the whole word we are searching for.
Now we will give the second clue.

Write on the chalkboard.

My first is the opposite of woman....

My second is the opposite of stay....

So, what is the answer to this question? (go). “Go” is the second syllable of the
whole word we are searching for.

The last clue we give in this game is for the whole word. To find the whole word
we will put the two syllables together and it should give us the word that
answers the last clue.

Write on the chalkboard.

My first is the opposite of woman....

My second is the opposite of stay....
My whole is a delicious fruit...

What is the secret word? (mango)

This type of language game can be adapted to your local language.

How did this language game help to build comprehension? (Learners were
connecting the meaning of words with the words themselves, they were paying
attention to the small words within a larger word, making syllables into words, and
making meaning out of syllables and out of the combination of syllables.)

Have you ever used a language game like this? Can you give an example?
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Activity: Practise making a language game

It's your turn to develop a language game in your local language. You can
develop a secret word game like we just looked at or you can develop a different
one.

Work in groups of three or four to develop the game. You have 10 min.
After 2 minutes, go around to see if teachers need assistance.
Local After 10 minutes say: Would anyone like to share their language game?
(Here is an example of a secret word game for a Bemba word.)
My first is the opposite of under...(pa)

My second is the opposite of wet...(ma)
My secret word is what you must be to fight a lion...(pama, brave)
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Wrap-Up

Final discussion

E

Today we have looked at three types of questions we can ask to help learners’
with comprehension. What are they?
(Asking literal questions, asking inferential questions, asking language questions)

(Penay | How do you think these questions can help build reading comprehension? Give
& an example to explain.
222 (Asking questions helps ensure that learners are not only understanding the words of a
text, but also the meaning of the text.)
Which questions could work well in your class? Give an example.
What are your concerns about using pre-reading strategies in the classroom?
Ask teachers to share their problems, and to think about ways they would overcome
them.
Assignment

Chalkboard

Evaluation

Between now and the next meeting, you can apply what we have learned today
by doing the following:

Write on the chalkboard and explain:

In local language, develop a lesson for your class that uses 2 or 3

types of questions to enhance reading comprehension.

Next session, come prepared to share what you did.

Let’s take a minute to review our outcomes and ask ourselves: Were these
outcomes met? What did we do in this session that tells us that each outcome
was achieved?

Review each outcome one at a time, and elicit examples from this session that show
that each outcome was achieved.

Final Thought

5 min

O

As a teacher, it is important to be able to ask questions that help learners
understand the meaning of a story. Asking literal questions is often easier than
asking inferential questions, but it is important to try and develop the ability to
ask the inferential questions too as these require learners to put together
information and develop a deeper understanding of the meaning of a story.
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B7: Writing

This session draws on teachers’ existing knowledge of writing activities, adds some new ideas and
strategies for teaching writing, and gives them an opportunity to develop new strategies for their
classes.

Outcomes:

By the end of this session, you/teachers will be able to:

o Discuss how writing helps children in their reading.
Demonstrate new writing strategies to their peers.

Practise peer-editing.

Prepare a lesson using 2-3 different types of writing strategies.
State benefits and challenges of teaching writing.

Time Materials

X
O 2 hours, 25 minutes ) Chalk and chalkboard

1 day before the session...

Local language check | Remember to read over the session notes to see where you will need

to use local language.

Key reference The Teachers’ Manual, PLP Grade 1.

Prepare Write the outcomes of the session on the chalkboard. Make the
o - sentence building chart. Also, draw a picture of a girl holding a
MD tortoise on the chalkboard, adding a snake on the ground.

Review and Introduce

15 min Ask: What did we do together during the last TGM?
Pause for teacher responses.
@ Ask: How were you able to apply what you learnt last session? Pause for teacher

responses

Present the topic and outcomes for this Enriching Our Teaching: TGM Module.
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Activity: Using a sentence building chart

What are some aspects of teaching writing? Pause for teacher responses
(Here are some possible answers: handwriting, spelling, punctuation, capitalization,
writing sentences, writing varied texts, organizing thoughts, editing)

=)

penary | Some of these aspects of writing help children develop skills and some help
KX them learn to apply skills and write. What is an example of a skill that needs to
222 be developed in learning to write?
(Here is one possible answer: capitalization or knowing that each sentence must begin
with a capital letter).
What is an example of the kinds of things we write?
(Here are some possible answers: a paragraph, a letter)
Today we are going to focus on strategies that help us teach our learners how to
apply their writing skills and produce writing.
Let’s look at a sentence building chart.
Write on the chalkboard.
Chwibonrd A boy is running in the field
l The teacher is walking to the bus |

e Aboy is running to the bus.
o The teacher is running to the bus.

You may be familiar with this exercise. Can anyone explain how the sentence
building chart works?

(You combine one element from each column to build a sentence. You can make
various sentences using different combinations of subjects, verbs and objects.)

What are two other sentences | could add to my list? (The teacher is walking in the
field. A boy is walking to the bus.)

How does the sentence building chart help learners with their writing?

(It helps learners recognize the parts of a sentence. It helps learners build complete
sentences. If learners have read the sentences in a story already, the sentence
building can help the learners create meaning.)

We are going to return to this activity later in the lesson.
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Activity: Using a picture to stimulate writing

Let’s do another activity. After, we will discuss what we have done. | am going
to play the role of the teacher and you are going to be the learners. Choose a
G partner to work with.

Class Draw on the chalkboard.

Picture of a girl holding a tortoise.

Picture of a shake on the ground.

Remember to conduct this exercise in local language, using local vocabulary.

Local
J This is the type of activity you could do with a picture contained in a read-aloud
or using the picture on the cover.

Tell me what you see in this picture. (A girl, a tortoise, a snake).

Now, | would like each of you to write a sentence in your notebook that tells us
what is in the picture. Describe it!

After the learners are finished writing the sentence, say: Now, | would like you to
pass your notebook to your partner and they should pass you theirs.

Once everyone has exchanged books, say: | want you to quietly read the sentence
that your partner has written. If you want to do anything to help make the
sentence better, talk to your partner and make the changes together.

After 2 minutes, ask one of the learners to write their sentence on the chalkboard.
Say: Thank you. Let’s read the sentence out loud together.

S Does the sentence describe the picture? Is this a description?
222 If you hadn’t seen the picture, would you know what was in the picture?
Is there anything we can do to make the sentence better?
This is when the class could work together to make any corrections to spelling
and punctuation.

( Penary |  After reading together, ask some questions about the sentence:

(For example: Does anyone see something missing from the beginning of the
sentence? What does every sentence need at the start? A capital letter. Or, let’s sound
this word out together — does anyone have an idea of what other letter belongs in this
word?)
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Reflection-Discussion

15 min

p _
Plenary )

What did we do?

(We observed a picture, we wrote sentences that described the picture, we discussed
our sentence with our partner and revised the sentence, we edited our partner’s
sentence, and we read the sentence aloud and corrected the sentence together.)

How does using a picture help learners with writing?
(It gives learners something concrete to write about. It gives them a reason to write.)

Describing what is in a picture (For example, “I see a snake” ), writing labels for a
picture (For example — “This is Mutinta”) or stating a fact about a picture (For
example, “Mutinta has a tortoise.” ) are some ways that learners can apply their
writing skills.

We did some peer-editing by editing our partner’'s work. Have you ever used
peer-editing in your class? If so, please give an example. Wait for teacher
responses.

How does peer-editing help learners with writing?

(Peer-editing helps learners think about all the skills that go into writing like making
meaning, spelling, punctuation, including capitalization, etc. It also gives the writer
someone to write for — an audience. It is also “safer” than asking the teacher to edit the
sentence because our peers are more like us.)

At the end of the activity, we reviewed the sentence out loud together. How does
this review help learners with writing?

(As a teacher you need to model how to think about writing. You need to say aloud the
questions you ask yourself when you are writing so the children can learn how to think
as they write.)
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Activity: Adding details to create word pictures

Say: We are going to do another description activity. This time we will start with
a sentence rather than a picture. Let’s look at our sentence building chart again.
G Point to the chart on the chalkboard.

Remember to use your local language.

A boy is running in the field
The teacher is walking to the bus

e Aboy is running to the bus.
The teacher is running to the bus.

Point to the sentence: “A boy is running to the bus.”

This sentence tells us something, but let’s change it so that it shows us
something by adding some details or description. What word(s) could we add to
describe the bus?

(Some suggestions are: the bus that is big, the bus that is red, the bus that is noisy,
etc.)

You are forming a picture with your words because you are using words that
don’t just tell us what you see. They show us.

Now, it is your turn. Choose a partner to work with.

Pairs .

“ Write on the chalkboard.
Chalkboard | The bov i i the field
.EI e boy is running in the field.

~

Re-write this sentence, adding words to create a better word picture.

After 3 minutes, say: Now, pass your notebook to a partner next to you, and they
should pass you theirs.

Once everyone has exchanged books, say:
| want you to quietly read the sentence that your partner has written, and | want
you to add another word that adds detail to the description.

After 2 minutes, say: Good, let’s stop here.
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Reflection-Discussion:

@

So, what do you think could have happened next in this lesson?

(Some possible responses are: learners could have continued to add words to the
word picture, learners could have added another sentence and started a story, they
could have drawn the picture, learners could have done some peer-editing and
reviewed some of the sentences as a class to model how we think when we write.)

In this activity, we practised adding details to sentences to create better
descriptions. How does this help learners with their writing?

(Learners can use other vocabulary words, they can be motivated to create a
meaningful word picture for a reader, they can apply different writing skills, they can
use their creativity, and they can enrich what they are writing.)

Activity: Explaining to stimulate writing

30 min

O

Local

Y

Chalkboard

Chalkboard\l
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~

So far today, we have done writing activities that motivate learners to write by
asking them to add details and create better descriptions and word pictures.
Now, let’s look at another strategy to motivate learners to write — asking them to
explain something or give information.

Remember to conduct this activity using local language or English as appropriate.

Write on the chalkboard.

The night is bright.
Why?

Read the sentence and the question out loud.

Ask the learners: What do you think? What could make the night bright? (The
moon is in the sky, the stars are shining, there is street lamp, or there is a fire burning.)

I am going to pick the moon in the sky. How do we write our answer? We write
the first part of the sentence. Write: “The night is bright’. We add the joining word.
Write “because”, and then we add our explaining words. Write: “the moon is in the
sky”.

Write on the chalkboard.

The night is bright.
Why?

The night is bright because the moon is in the sky.
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Activity: Explaining to stimulate writing (cont’d)
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Say: Let’s look at some new sentences for you to explain.

The cart stopped.
Why?

Read the sentences on the chalkboard out loud.

Tell the learners: This time, | want you to work with the partner beside you. | want
you to write two sentences that explain why. One sentence should give a
realistic explanation, and one sentence can be a silly explanation.

After 4 minutes ask:

What are some of your realistic sentences?

(Some possibilities are: The cart stopped because it turned over, or the cart stopped
because there is a red light.)

What are some of your silly sentences?
(Some possibilities are: The cart stopped because the driver sneezed and fell out of
the cart, or the cart stopped because it melted.)

Let’s stop here. What do you think we would have done after this? (After this we
would have reviewed some of the sentences together, or we could have discussed why
the silly reasons were possible or not.)

It’'s your turn. Work in groups of 3 or 4 to develop an activity where learners
need to explain something. You may want to use other joining words like “and”
or “but”, for example. You may also want to write with words that order things
like “before” and “after”, for example. You may want your learners to explain
how to do something or where to find something.

You have 10 minutes.
After 2 minutes, check to see that the teachers have understood the task.
After 10 minutes, say: Would any of you like to share your activity idea?

Sample activities:

(Ask the learners to explain what they do after they get home from school and before
bedtime. They could explain their activities using words like first, after, later, then,
before.

Or

Tell the learners that Mutinta wants to make a bed for Tortoise. In pairs, they should
write a note for Mutinta that explains what she needs to make Tortoise a bed.

Or

Ask the learners to think of a place they like in their community. They should write a
description of the place or explain how to get there from the school, but they should not
mention the name of the place. Once they have finished their writing, others can guess
what their favourite place is.)
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Wrap-Up

Final discussion

What are some of the aspects of writing that we have focused on today?

10 min
(We focused on some writing activities that involve description like adding details that

é we can picture in our mind, we did some peer-editing, we did some group review out
loud, and we developed some explanatory writing that involves logical thinking.)

€ R
Plenary
& Which writing activities might you be able to use in your class? Give an

222 example.
What are your concerns about using doing writing activities in the classroom?
Ask teachers to share their problems, and to think about ways they would overcome
them.

Assignment

Chalkboard

Evaluation

Between now and the next session, you can apply what we have learned today
by doing the following:

Write on the chalkboard and explain:

Develop a writing activity that motivates the learner to explain

something to learners in another class.

Next session, come prepared to share what you did.

Let’s take a minute to review our outcomes and ask ourselves: Were these
outcomes met? What did we do in this session that tells us that each outcome
was achieved?

Review each outcome one at a time, and elicit examples from this session that show
that each outcome was achieved.

Final Thought

In teaching writing, it is sometimes easier to focus on teaching writing skills like
spelling, punctuation, etc., than it is to motivate learners to write and produce
sentences and texts. Give learners the opportunity to write often and, as much
as possible, give them a real audience to write for.
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School-Based Assessment
C Modules

C1l. Daily Assessment

C2. Weekly Assessment

C3. Using PLDs to Design Lessons
C4. Monthly Assessment

C5. Design End-of-Term Assessment

C6. Conduct End-of-Term Assessment

Enriching Our Teaching: Teacher Group Meeting (TGM) Modules
Page | 69



C1l: Daily Assessment

This session introduces teachers to daily assessment as part of the School-Based Assessment
(SBA) scheme.

Outcomes:

By the end of this session, you/teachers will be able to:

¢ Explain daily assessment and the importance of asking questions.
e Name one strategy that can be used with daily assessment.

o Develop assessment questions to ask during a lesson.

¢ State benefits and challenges of daily assessment.

Time Materials

O

1 day before the session...

X
2 hours, 35 minutes ) Chalk and chalkboard

Local language check | Remember to read over the session notes to see where you will need

to use local language.

Key reference The Teachers’ Manual: Implementation of School-Based
Assessment, pages 9-11.
Prepare Write the name of the session and the outcomes on the chalkboard.

Read the story of the Tortoise and the Hare included in this lesson.

=]

Review and Introduce

15 min Ask: What did we do together during the last TGM?
Pause for teacher responses.
0 Ask: How were you able to apply what you learnt last session? Pause for teacher

responses

Present the topic and outcomes for this Enriching Our Teaching: TGM Module.
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Discussion: What is daily assessment?

When we say we are assessing our learners’ progress, what do we mean?

(We mean we are observing or measuring our learners’ progress in order to make a
Jjudgment on how well they are learning. We can see if they are able to attain learning
outcomes.)

Why do we assess our learners?

(To know what problems they are having so we can find ways to help them learn
better. We also assess our learners in order to assign a grade at the end of the term or
year.)

In the TGM Enrichment Modules, we have discussed several types of
assessment. What are some of the types of assessment that we have looked at
together? (Weekly, monthly, End-of-Term assessments. We have also looked at using
Reading Performance Level Descriptors, PLDs)

I’'m going to write four phrases on the chalkboard. You will work with the teacher
next to you and answer the questions:

Write on the chalkboard:

What is the purpose of each form of assessment?
1. Questions during a lesson

2. An oral quiz at the end of the week
3. A pencil and paper test at the end of the term

After 2 minutes, go around to ensure that teachers understand the task.

After 10 minutes, say: Would anyone like to share their group’s answers?
Encourage a teacher from each pair to share his/her answer.

(Some suggested answers are:

Asking questions during a lesson: This type of assessment checks for comprehension
as you deliver the lesson. Oral quiz: This is a form of weekly assessment. It is
designed to be informal and to give you a rough sense of how learners are
progressing. The pencil and paper test is an end-of-term assessment. This is a formal
assessment to see if learners have progressed and which level of performance they
are at. Results are communicated to the head teacher and to parents.)

Then say: Each of these is a type of assessment. There are other types of
assessment too. Each one allows us to observe or measure our learners’
progress in order to make a judgment on how well they are learning.
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Activity: Asking questions during a lesson

We are going to look at the types of questions we can ask during a lesson. As
part of daily assessment, we can ask questions before, during and after a
lesson, of course, but we are focusing on asking questions during a lesson.

The questions we ask must, of course, be linked to the particular activity we are
using in a lesson.

Let’s suppose your activity is guided reading. This demonstration lesson is in
English, but in your class you may work with stories in local language.

This lesson focuses on the story of The Tortoise and the Hare. Do you remember
the story? Here it is:

The Tortoise and the Hare
Once upon a time, Hare boasted of his speed before the other animals. "I
am so fast, | have never been beaten in a race," he said. “lI challenge
anyone here to race with me.” Tortoise said quietly, "I accept your
challenge.”
"That is a good joke," said Hare. "l could dance around you all the way."
"Shall we race?" answered Tortoise.
Hare and Tortoise decided to race. Hare started quickly and almost
disappeared. But he soon stopped and, to make fun of Tortoise, lay down
and took a nap.
Tortoise plodded on, moving slowly but surely.
When Hare awoke from his nap, he saw that Tortoise was crossing the
finish line. But it was too late! Hare could not run fast enough to catch up.
Tortoise had won the race.
Then Tortoise turned to Hare and said, "Slow but steady wins the race."
Let’s say your objective is to help your learners understand the meaning of this
story during a read-aloud. You read the story to them as | just did with you, but

you also ask them questions as you go. This is a form of daily assessment.

Let’s practise. Form groups of three or four. In each group, your task is to list
questions you could ask while you are reading this story. You have 20 minutes.

After 2 minutes, go around to ensure that teachers understand the task.

After 20 minutes, say: Would one of you like to pretend you are the teacher and
we will be the learners? As the teacher you can re-read the story of “The
Tortoise and the Hare” from this guide and ask us the questions you developed
as you read the story. Pass the guide to a teacher.
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Activity: Asking questions during a lesson (cont’d)

Plenary

(Here are some suggested questions to check for comprehension as you go: What did
Hare boast about? What did Hare challenge the animals to? Who decided to race
against Hare? Why did Hare stop racing? The story says that Tortoise plodded on,
what does plodded mean? Who finished the race first? What is the lesson of the
story?)

After the teacher is finished, thank him/her, then ask all the teachers: What can these
questions tell us about how our learners are learning? Pause for teacher
responses.

Do any of you have different questions to share with the group? Pause for
teacher responses.

When appropriate, ask: Which questions might be difficult for learners to answer?
How could you help them understand better?

Why is asking questions during a lesson important?

(Because by asking questions during the lesson, we can find out which learners are
struggling, and try to find ways to help them before it’s too late. We can make sure they
are following the lesson.)

How often should we ask questions during our lessons? (Though there is no
universal formula, we normally like to make sure we are asking questions throughout
the lesson — e.g., every few minutes — to make sure our learners are learning. We can
also ask questions before and after the lesson.)
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Activity: Develop questions to ask

Chalkboard

]

~

Plenary R
...

Now we would like to think about questions for other kinds of lessons.

In the same groups of three, | would like you to think of another kind of example
for teaching reading. You could develop a lesson for teaching new vocabulary or
blending sound, for example.

Write on the chalkboard:

. What subject is being taught?
. What is the focus or content of the lesson?
. What is the desired outcome?

. What is the activity?
. What are one or two questions to ask during the activity?

Here is an example.

1. In our previous lesson, what was the subject? (Reading.)

2. What was the focus or content of the lesson? (A story: The Tortoise and the
Hare)

What was the outcome? (To build learner’s listening comprehension skills.)

What was the activity? (A read-aloud.)

What are some questions to ask during the activity? (Who decided to race
against Hare? Why did Hare stop racing?)

Sl

Discuss the 5 questions in your group. Make sure someone takes notes. You will
share your ideas with the entire group. You have 20 minutes.

After 2 minutes, go around to ensure that teachers understand the task.

After 20 minutes, ask: Would anyone like to share the lessons and questions their
group developed?

What would asking these questions have told us about how our learners are
learning? Pause for teacher responses.

Encourage other teachers to share their work.
When appropriate, ask: What if a learner can’t answer this?

What kinds of difficulties might they have? How should the teacher respond to
help the learner? Pause for teacher responses.
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Wrap-Up

Final discussion

E

How can asking questions during a lesson help teachers?

(Some suggested answers: It can help teachers know if learners are having difficulty, it
can show teachers what they might need to review, it can help teachers adjust the
pace of the lesson.)

( Plenary R

& How can asking questions during a lesson help learners?

222 (Some suggested answers: It can help learners pay attention, it can help learners
focus on some important content, and it can help learners keep pace.)
What are your concerns about doing daily assessment by asking questions
during lessons?
Ask teachers to share their concerns, and to think about ways they would overcome
them.

Assignment

Chalkboard

]

| ——

Evaluation

5 min

O

Between now and the next meeting, you can apply what we have learned today
by doing the following:

Write on the chalkboard and explain:

Make a note of the following:
. Alesson you taught during the week: Subject, focus, outcome,
and activities

1-2 questions you asked during the lesson which were difficult
to answer for one or more of your learners

. Why you think learners were having difficulty answering
How you responded to help them

Next session, come prepared to share what you did.

Let’s take a minute to review our outcomes and ask ourselves: Were these
outcomes met? What did we do in this session that tells us that each outcome
was achieved?

Review each outcome one at a time, and elicit examples from this session that show
that each outcome was achieved.

Final Thought

Daily assessment happens throughout the day. We are used to asking questions
after lessons to find out what learners have understood, but it is important to
ask questions as we deliver lessons as well. By asking questions during the
lesson, we will see immediately where learners are struggling and this will
enable us to help them before it’s too late.
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C2: Weekly Assessment

This session introduces teachers to informal formative weekly assessments. It gives them the
opportunity to develop a weekly assessment and observation form.

Outcomes:

By the end of this session, you/teachers will be able to:
o Explain weekly assessment and why it is important.
o Determine the requirements for a weekly assessment.
o Design a weekly assessment and an observation form.
o State benefits and challenges of conducting weekly assessments.

Time Materials

X
O 2 hours, 40 minutes * Chalk and chalkboard

1 day before the session...

Local language check | Remember to read over the session notes to see where you will need

to use local language.

Key reference Before this session, you can review the SBA Guide, pages 11-14 and
page 33, and Reading Performance Level Descriptors for Grades 1-4,
pages 1-11.
Prepare Write the name of the session and the outcomes on the chalkboard.
° Prepare four flash cards, one for each of the following letters sounds:
MVE' N, n, K, k. Also copy the part of the Assessment Task Map in part 4.

Review and Introduce

Ask: What did we do together during the last TGM?
Pause for teacher responses.

Ask: How were you able to apply what you learnt last session? Pause for teacher
responses

Present the topic and outcomes for this TGM Enrichment Module.
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Discussion: What is weekly assessment?

10 min

O

N

T
Plenary
o0

What is weekly assessment? (These are assessments we conduct at the end of
each week on content and skills that were taught during the week. Note that we do not
conduct weekly assessment on weeks when we conduct monthly and end-of-term
assessments.)

What are some other types of assessment that you do with your classes as part
of School-Based Assessment? (Daily, monthly, end-of-term)

What are some ways in which weekly assessment differs from monthly
assessment? (Weekly assessments are informal and formative, there are no marks
submitted to the head teacher, they are conducted in a group rather than individually.)

What is the main purpose of weekly assessment? (The main purpose of weekly
assessment is to help us understand how our learners are doing over the period of a
week. We want to get a general idea of whether or not our learners have understood
the key content and skills for that week before moving on to the next week. We want to
know if our learners are progressing.)
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Activity: Run-through of a weekly assessment

10 min Before we start designing our weekly assessment, let’s walk through one step-
@ by-step, together. This is weekly assessment for Grade 1, Term 1, Week 4.

— Please conduct this activity in local language.

I will play the role of the teacher and you will be the learners. After the
assessment, | am going to ask you some questions. Ready?

Local
Class Learners, | am going to ask you a few questions about what we have learned this
A

V=

week.

I am going to say a word and you tell me what sound the word begins with.

Name...name. What sound does it begin with? Choose a learner at one end of the
room to respond. (It begins with the sound /n/)

Kind...kind. What sound does it begin with? Choose a learner in another area of
the room to respond. (It begins with the sound /k/)

Nose...nose. What sound does it begin with? Choose a learner in another area of
the room to respond. (It begins with the sound /n/)

Keep...keep. What sound does it begin with? Choose a learner close to you to
respond. (It begins with the sound /k/).

Penary |  This could continue for many words and learners. It is not necessary for each
o learner to participate in this evaluation, but the teacher should call on both
asa strong and weak learners to get a rough idea of how the class is doing.
Let’s go back to the weekly assessment.

Take out the flash cards that you made before the lesson with the letters N, n, K, and k
on them.

Class Learners, | have another game for you. | have written some letters on these
.| %l cards. | will show you the cards and if | ask you, | want you to tell me what letter
= is on the card.

Show one of the flash cards you have prepared and say: What is this? Do this again
and again for many of the learners.

Thank you, learners.
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Reflection-Discussion: Assessment Task Map

Chalkboard

]

Let’s discuss the weekly assessment we just completed.

What written letters and letter sounds did we evaluate? (The written letters Nn and
Kk and the sounds /n/ and /k/).

Say to the teachers: Nn and Kk are the letter sounds that we learn in Lunda in
Term 1, Week 4, according to the PLP guide.

What reading skills did we evaluate this week? (Phonemic awareness and phonics)
Say to the teachers: The skills that are to be evaluated each week are indicated in
the Assessment Task Map in the Annex of the Student-Based Assessment
Guide.

Hold up the Student-Based Assessment Guide.

Write on the chalkboard:

Assessment
type

This is part of the Assessment Task Map in the SBA Guide.

For each week of each term in each Grade level, the type of assessment is
indicated in the table.

Point to the assessment type column. It could be weekly, monthly or end-of-term.
The week number is indicated. Point to the Week column.

And for each week of each term in each grade, the reading skills that should be
assessed are also indicated. Point to the reading skills columns.

At the end of the table, the total number of reading skills being evaluated that
week is indicated. How many reading skills are being evaluated in Week 7? (2)

Just a couple more questions for you about the assessment. Did | ask the
questions to the group or to individuals? (Both. The questions were asked in front
of the whole group and then individuals were asked randomly to answer questions.)

Did | question each of the learners? (No, / did not.)
Why do you think | did NOT question each of the learners? (Because in the weekly

assessment, we want to get a general idea of how learners are doing. It is not
necessary to question all of the learners individually.)
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Activity: Designing a weekly assessment

Chalkboard

]

Now, it is your turn to design a weekly assessment. Work in groups of three or
four.

Here is some information you can use to help you design your assessment.

The example is given for English, but you can conduct this activity in your local
language by looking at what letters are taught in week 7.

Write on the chalkboard.

Term 1, Week 7, Grade 1

Content: Letter sounds Tt and Ss
Reading Skills: Phonics, Vocabulary

Say to the teachers: This week your class learnt the letter sounds Tt and Ss. You
want to assess how well the whole class has understood the phonics. You also
want to review some of the vocabulary you have learned.

You have 20 minutes to design a weekly assessment.

After 5 minutes, go around to see if teachers need help with the task.

After 15 minutes, ask one teacher group to give their weekly assessment.

Did we get a general idea of whether or not the class had learned the letter
sounds Tt and Ss this week?

Did we get a general idea of whether or not the class knew the vocabulary
words?

Ask the teachers: Did any group have a different type of question for phonics?

Did any group have a different type of question for vocabulary?
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Activity: Designing a weekly assessment (cont’d)

Plenary

Here are some examples of questions for this weekly assessment. Again, it is
designed for a lesson in English. You can adapt the activities to your local language.

Two examples for phonics:

1) Write the letter sounds T, t, S, and s on flash cards. Hold them up one at a time and
ask the learners “What is this?” Now hold up a different flash card and ask another
learner from another area of the room. Continue until you have a general idea of how
well learners can identify these letters.

2) Write the letter sounds T and S in different areas of the chalkboard. Tell the learners
that you are going to read them a word. If the word begins with the T they should point
to the T. If the word begins with S, they should point to the letter S. Say the word
“Tree” and observe where the learners’ point their hands. Say the word, “Snake” and
observe where the learners’ point their hands.

Three examples for Vocabulary:

1) Write the new vocabulary words of the week on flashcards. For example: Tree, tall,
snake. Hold them up one at a time and ask the learners “What word is this?” Now hold
up a different flash card and ask another learner from another area of the room.
Continue until you have a general idea of how well learners can identify these words.

2) Teachers write a vocabulary word on the chalkboard. Teachers then read a series of
words. When the learners hear the word that is written on the chalkboard, they should
stand up. For example, write the word ‘tree” on the chalkboard. Now read these
words: door, book, tree, tall. Observe how many learners stand up when they hear the
word tree. Repeat this activity with the learners until you have a general idea of
whether or not they can identify the vocabulary words.

3) Teachers write the word book on the chalkboard. The teacher then asks the learners
to use the word book in a sentence. After three learners have made three different
sentences, change the word.
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Activity: Creating an observation form

Chalkboard

]

~

The purpose of doing weekly assessment is to get a general idea of how well our
learners have understood the content and skills for the week. But what do we do
with these general impressions?

We need to record the information we gather. Let’s look together at an
observation form we can use for weekly assessment.

Write on the chalkboard.

Skill area | How many learners were | All Most Some | None
able to? 100% | 75% 50% 0%

Say a word that begins
with the letter sound /n/
and ask, “What sound
does this word begin
with?” Repeat with the
letter sound /k/ Repeat
for both n and k with
other words.

Phonics

Let’'s look more closely at this observation form. | have already started
completing the form with information from the walk-through weekly evaluation
we did together earlier. | want you to help me complete the form.

What information goes in in the first column?
(The skill areas that we are evaluating.)

What skill area is missing from the skill area column? (Phonemic awareness).
Write phonemic awareness in the skill area column.

What information goes in the second column?
(The content areas that we are evaluating and the questions we are asking to find out
what learners know.)

What assessment question or task missing from the second column?
(Write the letter sounds, N, k, and K on flash cards. Hold the cards up one at a time
and ask the learners what it is. Repeat in random order.)

Copy this assessment task into second column beside phonics.
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Activity: Creating an observation form (cont’d)

Plenary
...

The four remaining columns — All learners, Most learners, Some learners and No
Learners — are the areas where you record your observations. If most learners —
75% — were able to identify the sounds, you place a tick in the Most column.
Make a tick in the Most column.

For the second assessment question using the flashcards, we observed that
only some the learners were able to identify the letter sounds, so about half or
50%. Where should my tick go? (In the Some column). Make a tick in the Some
column.

Now, let’s look at the completed form as a whole, what does it tell us?
(It tells us that for the letter sounds Nn and Kk, phonemic awareness is strong, but the
learners’ understanding of phonics is weaker.)

Working in pairs, you have 5 minutes to brainstorm on this question. What are
the things we have to do before and during a weekly assessment?

After 5 minutes. Ask a teacher for their group’s ideas. Ask if others have anything
different to contribute to the list.

Here are some ideas that should be on the list.

e [dentify the content that needs to be evaluated from the week.

o [dentify the reading skill areas that need to be evaluated for the week
(by checking the Assessment Task Map).

o Design a questions related to the content and skill.

e Prepare an observation tool.

e Conduct the assessment with the whole class (not with individual
learners).

e Remember it is not necessary to assess each learner.

o Use the observation tool to say whether All, Most, Some or No learners
were able to answer the questions.

o After the assessment, look at your observations to see what areas you
may need to review with learners.
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Wrap-Up

Final discussion

How can weekly assessment help us in our classrooms?

10 min
(Weekly assessment can help us understand how our learners are doing over the
é period of a week. It can give us a general idea of whether or not our learners have
understood the key content and skills for that week before moving on to the next
( Plenary E Week-)
®
0
222 Ask the teacherg: What concerns do you have about cpnducting weekly
assessment? Invite the teachers to share their concerns, and to think about ways they
would overcome them.
Assignment

Chalkboard

Evaluation

Between now and the next meeting, you can apply what we have learned today
by doing the following:

Write on the chalkboard and explain:

Design a weekly assessment and an observation form.

Conduct the weekly assessment.

Be prepared to share your experiences with the group during the next session.

Let’s take a minute to review our outcomes and ask ourselves: Were these
outcomes met? What did we do in this session that tells us that each outcome
was achieved?

Review each outcome one at a time, and elicit examples from this session that show
that each outcome was achieved.

Final Thought

Conducting weekly assessment can help us make sure our learners are on track.
If we know that our learners understand what we have taught during the week,
then we are confident that we can move along to the content for the next week.
But if our learners are struggling, w