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EXECUTIVE SUMMARY

The United States Agency for International Development—Prioritizing Reform, Innovation, and
Opportunities for Reaching Indonesia’s Teachers, Administrators, and Students (USAID PRIORITAS)
project began in May 2012 with the aim of achieving expanded access to improved quality basic
education (IRI). The intermediate results (IRs) that the project aims to achieve are as follows:

e strengthened instruction in schools in targeted districts (IRI-1)
e improved education management and governance in targeted schools (IR-2)

e strengthened coordination between all levels of the Government of Indonesia (GOI) and
education institutions (IR1-3).

This report covers the Fiscal Year (FY) 2014-2015, from October 2014 to September 2015. Key
accomplishments are described below.

Key Accomplishments in FY 2014-2015

Partners

e USAID PRIORITAS is currently working with 90 districts in the seven original partner provinces,
including 50 USAID PRIORITAS districts and 40 former Decentralized Basic Education (DBE)
project districts, to improve access to good quality education.

e The project has also supported a program implemented by two nongovernmental organizations
(NGO:s) in two districts in Papua Province over the past year. The program has reached a total
of 176 teachers from 88 schools and has distributed over 45,000 Papua-contextualized
Textbooks (BPKP) to these schools.

e USAID is working directly with 17 partner Teacher Training Institutes (TTls) to raise the quality
of pre- and in-service teacher education, as well as with 3| non-partner TTls, who are interested
in gaining benefits from the project.

e The project recently started working in one district and one TTI in West Papua.

School Teacher and TTI Lecturer Training

o A total of 2,817 training facilitators from Cohort |, 2, and 3 partner districts and partner TTls
have been trained over the past year to support training in teaching-and-learning and school-
based management.

e Since the start of the project, over 1,450 lecturers from TTIs have been trained in good
practices in teaching and learning and in school-based management.

e Over the past year, over 6,000 school supervisors, principals, committee and community
members, and teachers from over 1,440 district and TTI partner schools have been trained in
participative and accountable school management and community participation. Of the
participants trained, approximately 3,400 were trained in developing a reading culture in their
schools.

e Similarly, during the past year, over 9,500 primary and junior-secondary school teachers and
other educationists from these partner schools and district offices were trained in active and
contextual teaching-and-learning, benefitting over 473,000 students at those schools. Among
these, over 3,000 early grades primary school teachers were trained to improve the teaching of
reading.
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Over the past year, an estimated 1,500,000 students from primary schools trained with project
funding (both partner and dissemination schools) have benefitted from improvements in the
teaching of reading. Over the period of the project to date, the number of students benefitting is
estimated at over 2.4 million.

Support for Improved Reading

The Whole-School Development (WSD) training program has an increased focus on improving
reading and has distributed over 70,000 books to Cohort 2 partner primary and junior-
secondary schools to encourage reading programs.

A third WSD training module has been developed with an emphasis on improving student
reading and developing a reading culture in schools. It also supports the management and use of
leveled reading books in the early grade classes. The module is currently being rolled out to all
Cohort | districts.

A partnership between the project and Yayasan Literasi Anak Indonesia (YLAI), an Indonesian
NGO, has been implemented to produce leveled reading books for use in early grade
classrooms across Indonesia. The books are currently being printed for distribution both to
partner and non-partner schools in project partner districts.

The project is supporting a partnership between Florida State University (FSU) and the State
University of Semarang (UNNES) to develop reading courses for student teachers.

Improvements in Classroom Practice and Student Performance

Project monitoring shows considerable improvements in performance in project partner
schools. The mid-term monitoring of partner schools in Cohort | districts in late 2014 shows
that the percentage of teachers in partner schools demonstrating good teaching practice
improved from 21.5%, during baseline monitoring in late 2012, to 59.6% in 2014. The percentage
of classrooms with children demonstrating positive learning behaviors has increased from 16.8%
to 81.3% over the same period. The percentage of school managers initiating activities to create
a school reading culture has risen from 24.8% to 78.3%.

A mid-term Early Grade Reading Assessment (EGRA) in Cohort | districts in late 2014 shows
that the proportion of grade 3 students able to read and understand the meaning of grade-level
text rose from 50%, during baseline monitoring in late 2012, to 71% in 2014. Scores in
comparison schools also rose sharply, as district governments also disseminated project
programs to those schools.

Student performance in reading, writing, and mathematics in grades 4 and 8, and in science in
grades 5 and 8, showed considerable increases based on tests given by the project during the
mid-term monitoring in late 2014, compared with the baseline monitoring in late 2012.

Supporting Improved Management

The project has worked with 2,030 officials and other education stakeholders from seven
provincial governments and 50 districts (Cohort I, 2, and 3) to analyze the deployment of
teachers and make plans and policies to align this deployment more closely with needs. The
program has also supported the teacher deployment analysis in a further five dissemination
districts.

As a result of this work, 307 schools have been merged to create |53 integrated schools, 84
small schools are implementing multigrade teaching, 4,286 teachers have been transferred from
overstaffed to understaffed schools, 623 teachers have been redeployed (e.g., from junior-
secondary to primary level), 611 teachers have been assigned as mobile teachers (to teach in
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more than one school), and 3,281 temporary teachers have been made permanent and
appointed to understaffed schools. Some 20 district regulations have been passed to support
teacher deployment policy implementation.

The project has completed national-level analysis of the results of teacher deployment and policy
outcomes (including a cost-benefit analysis) and participated in high-level consultations to raise
teacher deployment policy issues ahead of a second National Policy Dialogue to be held in
November 2015. Based on this analysis, the estimated shortage of civil servant, primary school
teachers is 53,600 in the 50 partner districts. So far, 13,500, or 25% of this shortage has been
met by implementing the policy mix drawn up by the districts. Compared with the cost of
meeting this shortage solely through appointing new civil servant teachers (the standard
solution), the cost saving is estimated to be IDR 7.6 trillion over ten years, or a total of IDR 760
billion (approximately USD 56 million) per year.

A Cohort 3 Collaborative Capacity Assessment was completed and submitted to USAID in April
2015.

The project continued to provide low-level support for the Aplikasi Laporan Pertanggungjawaban
Keuangan BOS Tingkat Sekolah (ALPEKA) software used for online school finance reporting.
According to the Ministry of Education and Culture (MOEC), the software, which improves
transparency and accountability, is in use in approximately 120,000 schools (65% of all primary
schools [SD] and junior-secondary schools [SMP] in the country). USAID PRIORITAS’ support in
developing the software is acknowledged on the software and the MOEC Website, where it can
be downloaded.

A program for teacher continuing professional development analysis and planning is being
implemented in all partner districts (Cohort |, 2, 3, and DBE districts). This program helps
districts to plan and budget for continuing professional development of teachers, using a five-
year strategic planning approach. A total of 461 government officials from seven provinces
(excluding Papua) and the 90 partner districts in these provinces have participated in the first
Continuing Professional Development Program workshop to share good practices. Most districts
have now participated in a second workshop to analyze training needs, unit costs, and funding
for teacher professional development.

The project has trained service providers from TTls and Provincial Quality Assurance Institutes
(LPMP) in using the Teacher Deployment and Continuing Professional Development programs to
support dissemination and sustainability. The project has also involved MOEC, the Ministry of
Religious Affairs (MORA), and TTI officials in the development and implementation of the
Continuing Professional Development program to ensure that the program supports policy
linkages between districts, provinces, TTls, and national government and to develop the capacity
of TTls to provide teacher in-service training aligned with the needs and demand from districts.

Advocacy, Coordination, and Dissemination

The project held showcase meetings for project partner schools and local government in 20
Cohort 2 districts to demonstrate their achievements to district and provincial officials; other
stakeholders, including many district heads; and several senior provincial government officials.
These meetings have acted as a trigger for program dissemination.

The project has received a large amount of exposure through its project Website and
newsletters, which serve as a record of good practices in schools, as well as serving as a
clearinghouse for 3,797 reports that have appeared in the local and national press over the past
year.
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Local government, MOEC, and MORA have received the project positively and have been
replicating its programs using their own funds by training over 40,557 additional educators from
10,430 non-project schools over the past year and providing training to over 75,000 additional
educators from 17,231 non-partner schools since the start of the project. The training is
estimated to have benefitted over 2,700,000 additional primary and junior-secondary school
students over the past year and over 5,000,000 additional students over the period of the
project to date.

The dissemination during the past year has been implemented using USD 1,354,803 of local
funding from local government and schools, supported by USD 343,904 of project funding, a
leverage ratio of almost 4 to |. Over the project period to date, local government and schools
have contributed more than USD 2.63 million to dissemination activities supported by
USD 579,386 of project funding.
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| INTRODUCTION

This document is the Annual Report for the USAID PRIORITAS project. The project started in May
2012. This report covers the 12-month period from October 2014 through September 2015.

The report is divided into five main sections as follows.
Section | provides a brief road map of this report.

Section 2 provides an overview of the project, including aims and objectives, inputs, scope, and
beneficiaries.

Section 3 presents the main project activities and achievements during FY 2014-2015.
Section 4 discusses the project’s challenges and constraints during the period under review.

Section 5 describes the plans for the next |2 months of project implementation and is followed by
I5 annexes, which provide more detailed information on project activities, such as about the
participants in these activities.

2 PROJECT OVERVIEW

2.1 Aims and Objectives

The USAID PRIORITAS project started in May 2012, with the aim of supporting the overall USAID
goal of expanded access to quality basic education and improved quality and relevance of Higher
(Teacher) Education (IRI). On July 12, 2013, USAID issued a revised scope of work for the project,
to which RTI International (RTI) responded. This revised scope of work resulted in a contract
amendment, which was finalized in November 2013. The revised scope has a greater focus on the
development of reading and literacy. USAID issued a further revision to the scope of work in May
2015, which increased project funding to an additional reading program for early grade classes.

This report covers the period from October 2014 through September 2015. The Intermediate
Results (IRs) of the project are as follows:

IR I.I Strengthened Instruction in Schools (Component I)
I.I.I  More Effective Pre-Service (Teacher Education) Programs
I.1.2  More Effective In-Service (Teacher Education) Programs

IR I.2  Improved Education Management and Governance (Component 2)
I.2.1  Strengthened Capacity at the School Level
1.2.2  More Effective District-Based Management

IR 1.3 Strengthened Coordination between All Levels of GOl and Key Education Institutions
(Component 3)

1.3.1  Greater Capacity to Inform National Policy
1.3.2  Greater Capacity to Build Linkages
1.3.3  Greater Capacity for Staff Development

.34  Greater Capacity to Advocate for Education (Funding).
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The development hypothesis, which is implicit in the project design, correlates directly with this
results framework. Expanded access to quality basic education will be achieved with three activities.
First, pre- and in-service teacher training programs are being strengthened so that more and better-
trained teachers are working in more classrooms and so more schools are offering a higher quality
of instruction. Second, education management and governance of schools and districts are being
improved, which mean that teachers are receiving more and better support to assist them in
providing better instruction. Third, coordination is being strengthened at all levels of GOI agencies
and education institutions to improve communication, information-based planning and policy making,
feedback, and better use of financial and human resources within a decentralized system.

2.2 Project Inputs

The project is working with a range of local partners and implementing an extensive program of
interventions and activities to achieve the IRs and subresults. The project is currently working to
achieve the following:

o Building the capacity of TTls to provide improved quality training programs both for teachers in
training and for serving teachers, by developing the knowledge and skills of teacher educators to
use student-centered and innovative training methodologies and by increasing their access to and
use of quality training curricula, resources, and facilities.

e  Working with the staff of TTIs to design and implement an in-service training program to
improve school management, leadership, teaching, and learning, especially in early grade reading
(EGR) and in mathematics and science to expose these staff to models of good practices, which
can be adopted and used in their in- and pre-service programs.

e Increasing opportunities for new and serving teachers and school managers, so they can learn
from good practices by creating a network of good practice schools linked to the TTls.

e Supporting a more systematized approach for the provision of in-service teacher training
opportunities by improving human resource planning and budgetary allocations at the district
and provincial level, with the province-level Quality Assurance Institutes (Lembaga Penjaminan
Mutu Pendidikan [LPMPs]).

e Improving the ability of school leaders to better support quality teaching and learning in schools
in a decentralized system by improving the capacity of school principals and supervisors as
instructional leaders and school managers. These activities have a special emphasis on improving
the teaching of reading and creating a reading culture in schools.

e Developing the capacities of schools and districts to use good data and information for better
planning, budgeting, and policy development, focusing on better distribution of teachers to
achieve better teaching and learning outcomes.

e Supporting the capacity of provincial-level Education Offices to coordinate policy implementation
and synchronize the implementation of education programs.

e Strengthening the coordination and horizontal and vertical linkages between all education
stakeholders by involving them in project planning, implementation, and evaluation activities.

Throughout all interventions, USAID PRIORITAS is working closely with local service providers,
especially TTls, to build their capacities to continue to use and disseminate good practices.

All project interventions ultimately aim to expand access to better quality basic education, which will
result in better learning outcomes for more children.
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2.3 Geographic Scope

USAID PRIORITAS is working in the same seven provinces that previously partnered with DBE:
Aceh, North Sumatra, Banten, West Java, Central Java, East Java, and South Sulawesi. Since April
2014, USAID PRIORITAS has been working in Papua Province and has supported the work of two
NGOs in the highland areas of the province, one of which is still continuing. In June 2015, the
project started to work with one district in West Papua. Throughout the life of the project, USAID
PRIORITAS is expected to work in these nine provinces, with approximately 99 districts: 46 of these
are former DBE districts, and the remaining 54 are new USAID PRIORITAS districts.

These districts are being phased into the project in cohorts over the first three years, as shown in
Figure I.

Figure I: Five-Year Implementation Plan

Year | Year 2 Year 3 Year 4 Year 5
2012 2013 2014 2015 2016 2017
Former DBE Districts (46) 40 Districts

Cohort | USAID PRIORITAS Districts (23)

Cohort 2 USAID PRIORITAS Districts (20)

Papua Province (2 Districts) | District

Cohort 3 USAID PRIORITAS Districts (7)

West Papua Province (| District)

In FY 2011-2012, an initial cohort of 23 new districts was selected in the seven former DBE
provinces, and activities started in these districts in FY 2012-2013. In FY 2013-2014, work started in
a second cohort of 20 new districts in these provinces. During FY 2014-2015 work started in a third
cohort of seven districts in North Sumatra and East Java, resulting in a total of 50 USAID
PRIORITAS districts in these seven provinces. USAID PRIORITAS has also provided support to 46
former DBE districts, to encourage dissemination of good practices and to leverage the capacity built
within these districts to support implementation in the project’s newly added districts. It was
originally planned that this support would finish at the end of 2014. However, the support has been
extended for approximately 40 districts, which had expressed an interest in and commitment to
support extended activities. In April 2014, USAID PRIORITAS started to support the
implementation of a program in primary schools implemented by two NGOs in Jayawijaya and
Yahukimo districts in Papua Province. The grant to one of these NGOs has been extended for a
second year, while a second grant for the other NGO is currently under review. In June 2015, a
program started in one district in West Papua Province.

The distribution of all of the partner districts is summarized in Table |, below, and detailed in
Annexes | and 2.
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Table I: Number of Partner Districts (incl. Papua)
USAID USAID USAID
Former DBE PRIORITAS PRIORITAS PRIORITAS
Provinces Districts Cohort | Cohort 2 Cohort 3 TOTAL
Aceh 5@3) 2 4 - I
North Sumatra 7(7) 3 2 3 15
Banten 3(3) 2 2 - 7
West Java 6 (5) 3 4 - 13
Central Java 8 (8) 5 2 - 15
East Java 8 (8) 5 2 4 19
South Sulawesi 9 (6) 3 4 - 16
Papua - - 2 (1) - 2
West Papua - - - I I
TOTAL 46 (40%) 23 22 8 99 (93%)

*Number of districts continuing to receive support in 2015-2016. ** Currently active.

2.4 Direct Beneficiaries

The project is working with 50 USAID PRIORITAS partner districts as noted in Table 2. The total
number of partner schools in those districts is included in Table 2, as are the direct number of
beneficiaries (teachers and learners) in those institutions. USAID PRIORITAS is working directly
with 17 partner TTls (two or three per province), including one recently added TTI in West Papua
Province. The project is also working with an additional 31 TTls through consortia. The numbers of
direct beneficiaries, lecturers, and students in the partner TTls are also included in the table, as well
as the estimated numbers of beneficiaries in schools to which the program has been disseminated,
with or without USAID funding. The number of unique beneficiaries of the primary school reading
program is also shown. These are the students in schools, where teachers have been trained in
improved teaching related to reading. The 2,457,027 direct beneficiaries are those in schools where
training was conducted with full or partial USAID funding, while the 266,881 indirect beneficiaries
are those in schools where training was conducted without USAID funding assistance.

A partner districts and TTIs list is included in Annex 2 and lists of partner schools in Annexes 3-6.

Table 2: Project Partners and Beneficiaries

TTI and
Lab and
Cohort Cohort Cohort Papua Partner
Partner Beneficiaries 1 2 3 West Papua  Schools Total
Districts 23 20 7 3 53
Primary schools 371 320 11 92 97 991
Junior-secondary schools 184 160 57 0 50 451
Teachers in partner schools 11,416 9,987 3,499 184 4,035 29,121
Learners in partner schools 172,946 161,113 61,917 4,140 73,771 473,887
Teacher Training Institutes 17 17
Consortia TTls 31 31
Higher education lecturers 8,092 8,092
Student teachers 41,605 41,605
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TTI and

Lab and
Cohort Cohort Cohort Papua Partner
Partner Beneficiaries | 2 3 West Papua  Schools  Total
Dissemination Beneficiaries at Primary and Junior-Secondary School Levels
2012-2013 2013-2014 2014-2015 Total
Schools 1,616 5,185 10,430 17,231
Educators trained 11,350 24,643 40,557 76,550
Estimated student beneficiaries 923,522 1,383,830 2,702,406 5,009,758
Unique Beneficiaries of Reading Program in Primary Schools
2012-2013 2013-2014 2014-2015 Total
Unique beneficiaries of reading 242,461 706,129 1,508,437 Direct 2,457,027
program 14,909 64,049 187,923 Indirect 266,881
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3 SUMMARY OF PROJECT ACTIVITIES

3.1 Project Management

3.1.1 Project Midterm Evaluation

During quarter 12, a midterm evaluation of
the project was conducted. The evaluation
started on January |2 and was implemented
by a team of six persons from |BS
International. The team met with a variety of
education stakeholders and project staff in
Jakarta, then visited a total of 10 districts in
five provinces, where they met with local
education staff and stakeholders and
observed activities in TTls and project
partner schools.

REDI staff interviewing the Head of the Education Office in Bekasi Regency
during the project midterm evaluation.

The  evaluation  team  visits  were
supplemented by visits from a data collection firm, the Regional Economic Development Institute
(REDI), to all 43 Cohort | and Cohort 2 districts, to conduct focus group discussions with
government and MORA staff and other education stakeholders.

The midterm evaluation’s preliminary results were generally positive and were communicated to
USAID PRIORITAS at a meeting on March 31, 2015. The evaluation team then presented their
results at a meeting at the Sultan Hotel in Jakarta on April 2, which was attended by USAID and
project staff, as well as representatives from the GOI and education donors.

A list of the report’s main recommendations and RTI’s response to these recommendations is
included in Annex I5.

3.1.2 Project Offices and Staffing

Project offices are operating in all seven former DBE provinces and in West Papua. Two project staff
are also posted in Papua Province to oversee and support activities there. Staffing organization
charts for each of the project offices are included in Annex 13.

To support project activities, a number of short-term technical assistance (STTA) consultants have
been involved during the year. A list of their names and roles is included in Annex 14.

3.1.3 Project Reports

Contractually required reports and a number of other reports were completed and submitted to
USAID during FY 2014-2015. These included the first Annual Report, all quarterly reports, and a
number of special reports and studies, as noted below:

e Collaborative District Capacity and Needs Assessment (Cohort 3) (April 2015)
e Draft Report on Teacher Distribution (October 204—currently being updated and finalized)

e Midline Monitoring Report Volume |: Assessing the Impact of the USAID PRIORITAS Program
on Schools in Cohort | Partner Districts (April 2015)
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e Midline Monitoring Report Volume 2: Assessing the Impact of the USAID PRIORITAS Program
on Student Performance in Bahasa Indonesia, Mathematics, and Science in Cohort | Partner
Districts (April 2015)

e Midline Monitoring Report Volume 3: An Assessment of Early Grade Reading (EGRA)—How
Well Children are Reading in Cohort | Districts (March 2015)

e Baseline Monitoring Report: An Assessment of Early Grade Reading (EGRA)—How Well
Children are Reading in Cohort 3 Districts (May 2015)

e Results of School Monitoring in Cohort 2, Cohort 3, and in TTI Schools (July 2015).

3.1.4 Internal Coordination Meetings

Several internal coordination meetings were held over the year, including regular quarterly Provincial
Coordinator meetings, national whole-team planning meetings in January and August 2015, and
regular planning and coordination meetings at the province level.

3.2 Improved Teacher Training—Working with the TTlIs

USAID PRIORITAS develops training modules and materials both for in-service and for pre-service
teacher training delivery. Modules designed for in-service whole-school development are delivered in
project partner schools and TTI lab and partner schools. These modules are also adapted for use in
TTI pre-service programs and made available as resources for in-service training requests.

3.2.1 Improved In-service Teacher Training

During this fiscal year, reference materials for Module 2, Good Practices in Teaching-and-Learning
and School-Based Management for TTls, were introduced in 23 workshops across seven provinces.
The materials were adapted from project in-service materials and introduced to pedagogy lecturers
from relevant departments in partner TTls. These materials have also been used in dissemination
training for TTI consortia partners throughout the year.

Module 3 materials will be adapted for TTls during the next fiscal year. A list of all modules and their
contents is included in Annex 8.

3.2.2 Improved Pre-service Teacher Training

Resource materials developed to support improved course content and student-centered teaching
and learning approaches have been very well received. The materials are being used in a wide variety
of applications, including in lecture programs, practicum programs, and dissemination training. The
value of these materials lies in their relevance to TTI lecturers. All materials were developed in full
collaboration with partner TTI representatives, who identified gaps in content and application in
their current courses.

The second round of development for TTI pre-service curriculum support materials provided an
additional four packages of curriculum support materials, taking the total number of resource
materials developed under this activity to seven.

The following support materials were developed and introduced during this fiscal year:
e Resource Book for TTI Lecturers: Teaching and Learning of Literacy in the Early Grades

e Resource Book for TTI Lecturers: Teaching and Learning of Junior-Secondary Literacy
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e Resource Book for TTI Lecturers: Teaching and Learning of Primary Science

e Resource Book for TTI Lecturers: Teaching and Learning of Primary Mathematics.

Provincial teams met for a total of 17 workshops, involving 350 persons, to draft materials and were
assisted by selected training facilitators, consultants, and project staff. Subject materials were
allocated as follows:

e Primary Literacy and Junior-Secondary Literacy: Banten, Central Java, and West Java
e Primary Mathematics: South Sulawesi and East Java

e Primary Science: Aceh and North Sumatra.

A National Review of Teacher Training Curricula and Materials Workshop was held in December
2014 to present the results of the curriculum materials packages to 128 participants. Materials were
socialized to TTI facilitators and engaged participants through simulations of suggested approaches
and activities.

During February 2015, provincial workshops in all seven provinces introduced the materials to TTI
pedagogy lecturers.

3.2.3 TTI Lab and Partner Schools

All pre-service teacher education degrees in Indonesia require student teachers to undertake
teaching practice in authentic contexts to be able to make connections between theory and practice.
USAID PRIORITAS is working with a small subset of schools used by partner TTlIs for teaching
practice for targeted improvement and as a laboratory for piloting new teaching approaches. When
possible, the schools are in close proximity to the partner TTI to encourage ongoing collaboration.

The selection and development of a group of TTI Lab and Partner schools has been a particularly
successful inclusion to the project program design, providing real contexts for lecturers and teachers
to develop and try out materials and approaches.

This fiscal year, 30 training workshops were held for the schools using USAID PRIORITAS in-service
Whole-School Development Training Module 2. Schools received training using the Primary, Junior-
Secondary, and School-Based Management modules. These workshops, facilitated by project-trained
university lecturers, were carried out to accommodate TTI schedules, and were implemented
between October 2014 and February 2015.

Training was followed up with one-day meetings between January and April, 2015.

To ensure continued support, project staff and TTI facilitators also make regular one-day visits to
the schools in this program for mentoring, planning, and assistance. These visits are subject to
lecturer availability and are an ongoing project activity.

3.2.4 Good Practice Schools

Good practice schools in USAID PRIORITAS districts will provide a hub for improved pre- and in-
service teacher professional development at the local level. These schools will provide stimulating
environments for practice teaching and a place for in-service observation for other teachers, school
administrators, and managers. Good practice schools may host visits from other schools, both from
inside and outside of their district, to share good practices with their colleagues. A list of good
practice schools is included in Annex 7.
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a) Cohort | Good Practice Schools

To provide enrichment and promote the role of the good practice school as a hub for local
professional development, project staff and consultants developed a training package exclusively for
these schools. A three-day workshop program was developed that included additional support and
practical activities to enhance the teaching of reading and literacy, mathematics, and science.

The Materials for Good Practice Schools for Primary and Junior-Secondary modules are expected to
reinforce and extend good practices introduced in the Whole-School Development modules. The
materials were introduced to 68 TTI facilitators at a National TOT in December 2014. These
facilitators and project staff trained participants from good practice schools in 23 provincial
workshops during February and March, 2015.

Review meetings with good practice schools in Cohort | are an ongoing activity to provide
continued contact between the TTls, the project staff, and the schools in the districts. The review
meetings are to be held three times per year, with consideration for the TTIl and schools’ schedules.
During this fiscal year, 48 district meetings have been held.

b) Cohort 2 Good Practice Schools

The selection of good practice schools for Cohort 2 took place between March and April, 2015. A
committee representing TTls, local education government members, and project staff developed the
guidelines for selection and took part in the review and final selection of schools. Districts were
asked to select up to four of their partner schools that represented good practices both in primary
and junior-secondary education and included regular and Islamic schools. In the 23 Cohort 2
districts, 76 schools were selected for their evidence of commitment and uptake of effective whole-
school management and teaching and learning practices.

Following initial meetings with the schools, province staff are preparing for the study visit program.
Representatives from new districts will travel to a neighboring province to observe and discuss
issues of effective teaching and learning and school-based management with current good practice
schools.

3.2.5 Teacher Practicum Program

USAID PRIORITAS are working with partner TTls to improve the quality and effectiveness of
teacher practicum programs.

TTls currently offer practice teaching programs as part of the per-service component (PPL one-
semester programs) and the recently introduced one year post-graduate PPG program. The
requirement for practice teaching components in TTls has been in the review process for some
years, with the introduction of the PPG program in selected major universities. The Ministry of
Research and Higher Education (MORHE) department responsible for TTls has mandated that all
TTIs must phase-in the PPG program and be operational with this program within three years.

Current practicum programs reviewed with TTI partners reveal a lack of content and instruction in
student-centered inquiry approaches; theory-based lecture programs, which are not connected to
the practice to be carried out in schools; inadequate programming of the practice teaching
component; and inadequate support from lecturers for student teachers, apart from their roles as
assessors.

The TTI Practicum National Review Meeting was the first in a series of activities and workshops to
improve the quality of pre-service practicum experiences for students, teachers, and lecturers. It was
held on May 21-23, 2015, in Yogyakarta. The meeting was attended by GOI representatives and all
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key persons from teacher practicum preparation programs in TTls, and served to identify strengths
and weaknesses of the existing programs. This steering group provided input on identified needs and
how best the project could assist in improving the quality of teacher preparation programs.

Following this meeting, a further meeting of key persons in September 2015 re-designed the
remaining activities to meet two identified needs: (|) materials support for lecture-based programs
in PPL workshop programs, and (2) materials support for lecturers and supervising teachers in PPG
programs. The materials for the lecture-based component of the PPL has been requested to be
available for use by the TTls in February/March 2016, so this component will be completed first.

The activities in this program will continue into the next fiscal year and include provincial workshops
for capacity building for PPG instructors; developing teacher practicum programs, including lab and
partner school training; and training lecturers in improved practicums.

3.2.6 Classroom Action Research

Classroom Action Research (CAR) is a popular method of research and professional development in
Indonesia. Universities require students to complete an action research investigation as part of their
coursework and MOEC requires teachers to submit action research investigations to gain credit
points towards accreditation. The GOl is supportive and wishing to promote CAR as a method for
teacher professional development in which individuals and groups of teachers can widely participate
to improve practice through informed investigation.

The project’'s CAR program started in October 2014. A key persons meeting determined the
technical and operational considerations in providing a program that placed classroom teachers at
the center of the investigation, supported by TTI facilitators and lecturers. Research conducted by
teams of TTI lecturers and teachers, and supported by project facilitators and staff, has been
recognized as a way to promote linkages between the TTls, their student teachers, and their
practice teaching schools. Bringing TTI lecturers into schools is an ongoing necessity, to ensure they
connect with real life situations in classrooms and benefit from better understanding of teaching and
learning issues that teachers face daily.

CAR research teams were formed, consisting of four members: one TTI lecturer from a practice
teaching department, one TTI project facilitator, and two teachers selected from a TTI lab or
partner school. Each TTI partner selected two teams, and a total of 128 CAR Team members met at
the Initial Meeting for CAR on October 22-24, 2014. During this meeting, teams discussed aims and
goals, were introduced to a simple model for classroom action research, and worked on the
formulation of clear research questions to be answered.

A total of 20 provincial workshops held between November 2014 and April 2015 provided
opportunities for teams to meet for planning, data collection, writing, and reviewing the research
process. The time frame proved optimal in allowing revisions and revisits to schools, where
necessary, to collect additional data or to pilot ideas for intervention. A National Review meeting,
held on June 25-26, 2015, provided teams with the chance to share their draft CAR reports, receive
feedback from staff and peers, and finalize materials for completion.

The final presentation of completed research by selected CAR teams was presented to TTI, GOI,
and project representatives on September 9—11, 2015. Each province and each main subject area
was represented by the seven teams, who presented their work to interested attendees. MOEC,
MORA, and Ministry of Research and Higher Education (MORHE) representatives were impressed
with the standard of quality achieved by the teams and the perspectives gained through the
cooperation between the TTls and their partner school teachers. MOEC has requested assistance to
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revise the CAR guidelines and process that they are currently implementing, with the view of
adopting a more clear and simplified approach to CAR, as demonstrated by the project CAR activity.

The project CAR was a major activity in Component | during this fiscal year and was deemed highly
successful and effective, both by research teams and those who shared in the final outputs of the
process.

3.2.7 Support for TTI Dissemination Programs

The success of the TTI program and the developed materials has spread beyond the project-partner
and consortia TT| members. Due to requests for dissemination training from various TTls, the
project has supported these requests by providing only facilitators and materials. The host TTI is
responsible for planning and funding all other training components. To date, |5 workshops have
been held by non-partner TTls this fiscal year, with the most requests coming from Aceh and South
Sulawesi provinces. The host TTI selects training materials that they feel would suit their needs, and
TTI facilitators provide a customized program for the two- or three-day training. This model is one
that could provide impetus to the program for TTls as service providers, because the method has a
high level of sustainability after project interventions end.

3.2.8 TTI Strategic Business Planning and Service Providers

USAID PRIORITAS’ TTI program has been working closely with the Governance and Management
programs in developing strategic business planning for partner TTls.

The first TTI Strategic Business Planning workshop was held in Jakarta on June 3-5, 2015. It was
attended by the Director of Higher Education of MORA, the Inspector General of MOEC, and the
Secretary General of MORHE, indicating a high level of interest in this program. The project’s 16 TTI
partners presented their experiences as service providers, and all participants discussed the
opportunities and challenges in developing a role for TTls as service providers. All agreed that one
of the biggest challenges involves institutionalizing the collaboration of the TTI with government
institutions.

This Strategic Business Planning program will continue with province-level workshops early in the
coming year. The aim of the program is to develop the capacity of TTls to provide in-service training
and consultancy services to districts and provinces. In the past, some TTls have had Memoranda of
Understanding (MOUs) with districts or provinces, but the tendency is for individuals rather than
institutions to provide assistance on an individual contract basis. The risk with this approach is that it
weakens the TTls as institutions, by taking the most talented individuals away from their work in the
TTI In the longer term, it is hoped that TTls will begin to take on the role currently played by
donor-funded projects, that of supporting the education system to improve quality.

In the short term, it is hoped that some TTls will be willing and able to take a more proactive and
entrepreneurial role as a service provider. To facilitate this process, USAID PRIORITAS is involving
representatives of partner TTls in the Continuing Professional Development (PKB) planning
program, currently being implemented with partner districts (Cohort |, 2, 3, and former DBE
districts). The province-level TTI Strategic Planning workshops will enable the TTls to develop plans
to provide a service to the districts, based on the needs that those districts have identified in the
PKB planning program. In this way, it is hoped that the demand from districts will be matched by
supply from the TTls. Specifically, it is expected that TTls may be able to provide TOTs to train
more facilitators in districts to meet the demand of disseminating USAID PRIORITAS module
training to all teachers. TTls may also assist districts with activities such as monitoring and evaluation
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of training, teacher deployment mapping and policy development, financial analysis, and strategic
planning.

3.2.9 Coordination Meetings: TTls

a) National TTI Partner Review Meeting

The National TTI Partner Review Meeting brings together GOl Higher Education representatives
and all partner TTls to share in project activities and achievements of the project. The TTI partners
create a visual showcase of achievements and panel discussions and review progress, needs, and
future program activities. The National Partner Review meeting was delayed in this reporting period,
to be combined with a project National Showcase Meeting in November, 2015.

b) Provincial Consortia Meetings

The project facilitates the development of professional relationships between project TTls and other
provincial teacher training universities and colleges through various meetings. These meetings
provide opportunities for sharing program information and planning upcoming activities, as well as
allow for professional discussion related to academic programs and content. The participants
recognize and value the professional networking that occurs at these meetings.

These meetings have taken place in all provinces this fiscal year in line with TTI schedules.

3.2.10 TTI Provincial Showcase Meetings

TTI Showcase Meetings for nine TTls from five provinces took place during this fiscal year. The
meetings provided a forum for sharing progress, success, and outcomes from project training,
workshops, and activities. The events included displays from partner universities and lab schools,
which highlight examples of improved teacher planning and professional development, as well as
examples of student work, illustrating inquiry based, active learning approaches. Talk shows,
including panels representing TTls, district education office staff, and central government education
representatives, highlighted progress made and discussed issues and challenges faced in improving
education quality and delivery to schools and universities. The showcases attracted attention from
high level Ministry officials, including attendance from the Director of Primary Education, Special Staff
to the Minister for Education, (Echelon 1), Special Staff for the Minister (MORHE), Head of Higher
Education Section, Menko PMK, rectors from partner and consortia universities, and other high level
officials from both the Government and Religious Affairs directorates. Two provinces will complete
their showcase meetings during 2016.

3.2.11 Partnership between Florida State University and the State University of
Semarang

FSU was selected to implement a TTI partnership and, following a contract amendment by USAID, a
subcontract between RTIl and FSU was signed in early September 2014 to enable FSU to implement
the TTI partnership with UNNES. The partnership between the two teacher training universities is
intended to:

e Develop curricula and courses for pre- and in-service teacher training in developing reading and
literacy, especially in the early grades;

e Develop and pilot supporting training and classroom materials; and

e Roll out these courses and materials to other TTls.
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FSU staff and consultants made three visits to Indonesia during FY 2014-2015 for the following:
e An initial visit in November 2014 to conduct a needs assessment with UNNES.

e A workshop in May 2015, attended by UNNES lecturers and teachers from the UNNES
laboratory school, to:

— introduce the participants to current research on how children learn to read and write, and

— discuss possible modifications to existing pre-service courses for students, to equip them to
implement research-based literacy practices.

e Identification of resources by UNNES and FSU after the workshop, to enhance existing courses,
with lecturers from UNNES then working on the development of these resources pending the
next visit from FSU.

e FSU staff and consultants holding a series of activities with UNNES during late July and August
2015, to finalize the learning resources, which are grouped as follows: (1) Introduction, (2) Oral
Language and Listening Comprehension, (3) Phonological Awareness, (4) Print/Alphabetic
Awareness, (5) Word Reading, (6) Reading Fluency, (7) Vocabulary, and (8) Independent
Reading.

Between September and November 2015, lecturers will try out the materials in their courses and
evaluate their effectiveness. The FSU team will be returning in early 2016 to complete a further four
units and finalize all the units.

3.3 Strengthened Instruction in Schools

Work on this component was focused at two levels: (1) the school (and school cluster) level, and (2)
the TTI level. A special focus on improving the teaching of reading and on the literacy outcomes for
students has been introduced across the project.

3.3.1 Whole-School Development

a) Training Module Development

A major focus of the program in project partner districts is to develop access to quality basic
education. The in-service training program encompasses both Components | and 2 to develop such
access.

e Under Component |, the program is training teachers to improve the quality of teaching and
learning.

e Under Component 2, the program is working with the school principal, staff, and community,
including the school committee, to improve the management and governance of schools and to
increase community support.

This comprehensive approach is called “Whole-School Development” (WSD).

WSD training modules to support the program have been developed, based on existing training
materials from DBE and other similar programs. During FY 2012-2013, the project developed a first
set of training modules and a second set during FY 2013-2014. During 2014-2015, a third set of
modules has been developed. The modules were developed through consultation with specialists,
TTI partners, and government stakeholders before being tested and finalized.
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These modules are as follows:

I. Good Practices Training Module for Primary Schools: Modules |, 2, and 3

2. Good Practices Training Module for Junior-Secondary Schools: Modules |, 2, and 3
3. Facilitator and Mentoring Guide.

The Good Practices Training Modules cover teaching and learning management and methodologies,
school management, and community participation. The second and third modules include a greater
emphasis on developing reading and literacy. This encompasses developing (1) Early Grade Reading,
(2) literacy across the curriculum for the higher grades, and (3) a reading culture as part of the
School-Based Management (SBM) program. The third module for primary schools includes training in
the management and use of the leveled reading books, which will be distributed during FY 2015-
2016 to all partner and many non-partner schools.

A list of the topics covered by Modules [, 2, and 3 is included in Annex 8.

The modules have been printed and distributed to support training of Cohort I, 2, and 3 partner
schools and TTI lab and partner schools, as well as to support dissemination of the training to
additional non-partner schools, both within the DBE and USAID PRIORITAS districts and to a
number of schools outside those districts.

b) Training of Partner Schools

A critical mass of teachers in partner schools (at least six teachers in each partner primary school
and 15 in each partner junior-secondary school) is being trained in Active and Contextual Learning
Approaches. The school management and school committees are also being trained in participative
and accountable management and increased community participation. Each school is scheduled to
receive three rounds of training over the life of the project. The first round is a general introduction
to Active and Contextual Learning. The second and third rounds of training focus on specific
learning strategies for the following:

e Early grades reading, including the use of leveled reading books (Module 3)

e Developing interest in reading and reading comprehension in all grades and across all subjects
(grades 1-9)

e Bahasa Indonesia, mathematics, science, and social studies for primary schools

e Bahasa Indonesia, mathematics, science, English, and social studies for junior-secondary schools.

Following the selection of an average of 16 primary and 8 junior-secondary partner schools per
district, the WSD program begins with an introductory program to familiarize the participants with
the program and prepare for its implementation. These familiarization activities include the following:

I.  Socialization of the program to district stakeholders, school supervisors, and school principals of
partner schools and clusters.

2. Study visits in some provinces by district stakeholders, school supervisors, and school principals
of partner schools to schools exhibiting good practices in former DBE districts.

3. Selection of district facilitators, jointly with local government, for training in school management
and primary and junior-secondary school teacher training.

Before each training module is introduced, a TOT takes place at the national level for a group of
training facilitators from each province, who are selected from the most able district training
facilitators, and who are then able to deliver training to the remaining district facilitators in the
province.
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Following this familiarization, a core annual training program takes place, which includes the
following activities:

I. Training district facilitators at the provincial level, using the same WSD modules.

2. Training partner-school staff in school management and in teaching and learning, by district
facilitators, supported by TTI staff and facilitators.

3. Providing mentoring support by district facilitators for schools at cluster, school, and classroom
levels (currently taking place).

Training for Cohort | districts started in FY 2012-2013 and their schools have completed training in
the first and second modules. Training in the third modules started before the end of FY 2014-15
and will be completed early in FY 2015-2016.

Cohort 2 districts started to receive training during FY 2013-2014, and their schools have
completed training in the first and second modules. It is expected that they will receive training in
the third module early in 2016.

Cohort 3 districts started to receive training during FY 2014-2015, and their schools have

completed training in Module |. It is expected that they will receive training in the second and third
modules during FY 2015-2016.

In the Cohort | and 2 districts, the first round of training and mentoring was followed by a District
Showcase Meeting for the partner schools to display and present the impact the training and
mentoring had on their schools. The showcase meetings for Cohort | districts took place during FY
2013-2014 and for the Cohort 2 districts during FY 2014-2015. The District Showcase Meetings for
Cohort 2 districts are reported in section 3.5.5. It is planned to hold a further showcase meeting in
each of these districts before the end of the project.

The current status of training in the Cohort |, 2, and 3 partner districts is shown in Table 3.
Table 3: Training for Cohort |, 2, and 3 Districts

Cohort | Districts Cohort 2 Districts Cohort 3 Districts
Module |
Training of National Trainers January—February 2013 n/a n/a
::;ilri::tgo?: Provincial Training February—May 2013 January—February 2014 February—March 2015
Training of Partner School Staff May—November 2013 February—March 2014 March—May 2015
Module 2
Training of National Trainers March 2014 n/a n/a
'II:'::iiIri\ti:EgO:: Provincial Training March-May 2014 Octoberz%)(: I54—March _
Training of Partner School Staff September—November 2014 January—June 2015 -
Module 3
Training of National Trainers February and May 2015 n/a n/a

Training of Provincial Training

. August—October 2015 - -
Facilitators

Training of Partner School Staff September 2015 ongoing - -

c) Training of Training Facilitators

Two major national training workshops were conducted to train provincial facilitators in the third
set (Module 3) of training materials for primary schools and junior-secondary schools. The five-day
event for junior-secondary school trainers was held from February 25 to March | in Makassar, and
for primary school trainers, the training took place over four days from May 27 to 30 in Bandung.
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Over 280 participants attended the two events. The primary school event for early grade teachers
focused mainly on the management and use of the leveled reading books, which are to be provided
to all project partner and many non-partner schools.

The national level Training of Provincial Facilitators was followed by Training of District and TTI
Facilitators at the province level, as shown in Table 4. In the seven project provinces, 1,677 local
education staff (school supervisors, principals, and teachers) from 23 Cohort | districts, 16 partner
TTls, and 21 DBE districts were trained as Training Facilitators in the use of Module 3. They are
responsible for implementing the training in their own districts and TTls.

Table 4: Cohort |, DBE District and TTI Training Facilitators Trained in Whole-
School Development Module 3 at the Province Level

. unior Seconda Total Facilitators
Al s =il j Schools i Trained

M F Total M F Total M F Total
Aceh 43 47 90 15 8 23 58 55 113
North Sumatra - - - 93 70 163 93 70 163
West Java 59 51 110 80 31 11 139 82 221
Banten 36 41 77 4| 24 65 77 65 142
Central Java 143 92 235 113 54 167 256 146 402
East Java 127 14 241 120 67 187 247 181 428
South Sulawesi 46 35 8l 84 43 127 130 78 208
TOTAL 454 380 834 546 297 843 1,000 677 1,677

Table 5 shows that 899 district facilitators from the 20 Cohort 2 and three DBE districts were
trained using Module 2. The trained facilitators are then responsible for implementing the training of
staff from partner schools in their own districts.

Table 5: Cohort 2 District Training Facilitators Trained in Whole-School Development
Module 2 at the Province Level

. unior-Seconda Total Facilitators
At 7 B J Schools Y Trained
M F Total M F Total M F Total
Aceh 29 26 55 33 27 60 62 53 115
North Sumatra 15 I5 30 17 13 30 32 28 60
Banten 17 13 30 20 17 37 37 30 67
West Java 39 25 64 38 27 65 77 52 129
Central Java 13 6 19 14 I 25 27 17 44
East Java 112 63 175 118 51 169 230 114 344
South Sulawesi 35 37 72 35 33 68 70 70 140
TOTAL 260 185 445 275 179 454 535 364 899

*) 3 Kabupaten DBE yang ikut dalam Module 2 di Jawa Timur: Bojonegoro, Nganjuk, Sampang.

Table 6 shows that 241 district facilitators from the seven Cohort 3 districts were trained using
Module |. The trained facilitators are then responsible for training staff from partner schools in their
own districts.
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Table 6: Cohort 3 District Training Facilitators Trained in Whole-School Development
Module | at the Province Level

Primary Schools junio;;Sh(:;c::dary Tota_lrt:icrilét(:iators
M F Total M F Total M F Total
North Sumatra 20 29 49 27 21 48 47 50 97
East Java 40 32 72 52 20 72 92 52 144
TOTAL 60 61 121 79 41 120 139 102 24|

d) Training of Staff and Stakeholders from Cohort I, 2, and 3 District Partner Schools

Early in FY 2014-2015, Module 2 training was rolled out to Cohort | district partner schools,
following the training of district facilitators near the end of the previous year. Following the training
of trainers in FY 2014-2015 recorded above, further training was rolled out to partner schools in
the Cohort |, 2, and 3 districts. Module | training was rolled out to the staffs of the Cohort 3
district partner schools, and Module 2 training was rolled out to the staffs of the partner schools in
the Cohort 2 districts.

Module 3 training is currently being rolled out to the staffs of the partner schools in Cohort |
districts. The training for junior-secondary schools has been completed, while the training for
primary schools started in September 2015 and is expected to be completed in the first quarter of
2016. The later completion of the primary school training was necessary to await the printing and
delivery of the leveled reading books, which will be given to schools following the training.

e) Training of Staff and Stakeholders from Cohort 3 Partner Schools

Table 7 shows the numbers of participants in School-Based Management (SBM) and Active and
Contextual Learning training for primary schools (PS) and junior-secondary schools (JSS) in the
Cohort I, 2, and 3 districts during FY 2014-2015. In the Cohort | districts, 5,198 and 2,397 persons
were trained, respectively, using Modules 2 and 3. In the Cohort 2 districts, 6,387 persons were
trained using Module 2, and in the Cohort 3 districts, 2,154 persons were trained using Module |.
Figure 2 shows that the vast majority of the participants (72.6%) in the training were teachers.
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Table 7: Persons Trained in Districts in Whole-School Development

Cohort | Cohort 2 Cohort 3
Module 2 Module 3 Module 2 Module |
School-Based Management for JSS Male Female Total Male Female Total Male Female Total Male Female Total
School Principals 102 26 128 27 5 32 79 29 108 44 8 52
Teachers 204 202 406 51 38 89 153 143 296 65 58 123
School Supervisors 50 19 69 I 2 13 47 20 67 20 5 25
School Committees/Parents 234 37 271 65 5 70 205 35 240 92 20 112
District/Provincial Education Officers 9 | 10 2 0 2 13 0 13 0 0 0
MORA Staff 2 3 5 2 0 2 6 | 7 0 | I
Other Stakeholders 9 | 10 | 0 | 10 2 12 | 0 I
Subtotal 610 289 899 159 50 209 513 230 743 222 92 314
School-Based Management for PS Male Female Total Male Female Total Male Female Total Male Female Total
School Principals 174 121 295 0 0 0 118 94 212 39 52 91
Teachers 288 483 771 0 0 0 208 453 661 52 136 188
School Supervisors 46 26 72 0 0 0 50 30 80 14 8 22
School Committees/Parents 470 126 596 0 0 0 321 97 418 121 58 179
District/Provincial Education Officers 9 | 10 0 0 0 8 | 9 4 4 8
MORA Staff 4 I 5 0 0 0 4 0 4 2 | 3
Other Stakeholders 12 3 15 0 0 0 8 3 Il 3 | 4
Subtotal 1,003 761 1,764 0 0 0 717 678 1,395 235 260 495
Contextual Learning (CTL) for JSS Male Female Total Male Female Total Male Female Total Male Female Total
School Principals 30 9 39 67 21 88 54 22 76 9 2 I
Teachers 324 720 1,044 594 1,277 1,871 588 1,464 2,052 213 404 617
School Supervisors 16 8 24 53 18 71 50 23 73 18 4 22
District/Provincial Education Officers | 2 3 6 4 10 3 0 3 | | 2
MORA Staff 0 | I 3 0 3 0 | | 0 0 0
Other Stakeholders | | 2 2 3 5 2 10 12 0 0 0
Subtotal 372 741 L1113 725 1,323 2,048 697 1,520 2,217 241 411 652
Active Learning (PAKEM) for PS Male Female Total Male Female Total Male Female Total Male Female Total
School Principals 79 63 142 4 10 14 112 114 226 40 39 79
Teachers 252 957 1,209 34 76 110 319 1,393 1,712 110 452 562
School Supervisors 32 16 48 3 | 4 38 28 66 35 9 44
District/Provincial Education Officers 6 3 9 0 0 0 10 | I 2 | 3
MORA Staff 0 2 2 0 0 0 4 0 4 0 2 2
Other Stakeholders 12 0 12 I I 2 I 2 13 3 0 3
Subtotal 381 1,041 1,422 42 88 130 494 1,538 2,032 190 503 693
TOTAL 2,366 2,832 5,198 926 1,461 2,387 2,421 3,966 6,387 888 1,266 2,154
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Figure 2: Participants in WSD Training, by Position

& School Principals 9.9%

& Teachers 72.6%

School Supervisors 4.3%

& School Committees/
Parents | 1.7%

“ District/Provincial
Education Officers 0.6%

MORA Staff 0.2%

f) Impact of the Training

The results of the training have been positive. The midline monitoring in Cohort | districts in late
2014 show that after two years of project support, the percentage of teachers in partner schools in
Cohort | districts demonstrating good teaching practice improved from 21.5% to 59.6%, and the
percentage of classrooms with children demonstrating positive learning behaviors increased from
16.8% to 81.3%. The percentage of teachers of all subjects supporting the development of students’
reading comprehension rose from 8.7% to 48.4%. More details of the impact monitoring are included
in section 3.1 1 and Annex 12.

3.4 Improving Students’ Reading

USAID PRIORITAS has a specific focus on improving the early grades reading achievement of
children in Indonesian schools. The project aims to increase the following:

e The proportion of students who, by the end of two grades of primary schooling, demonstrate
that they can read and understand the meaning of grade level text; and

e The proportion of students who, by the end of the primary cycle, are able to read and
demonstrate understanding, as defined by country curriculum, standards, and national experts.

3.4.1 Early Grades Reading Assessment

The project conducted a study of early grades reading levels in project areas to assess:

e How well children in the early grades are reading;

e How well teachers are teaching children in the early grades to read; and

e How well prepared teachers are to teach children in the early grades to read.

These EGRA assessments took place in late 2012 in Cohort | districts, in late 2013 in Cohort 2

districts, in late 2014 in Cohort 3 districts, and in February and March 2014 in the TTI lab and
partner schools. The samples included a selection of project partner schools and a similar number of
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non-partner comparison schools in the Cohort | and 2 districts. The findings of the four
assessments were similar. They show the following:

e Children in grade 3 in this sample have well-developed word-level skills and can read words in
the Indonesian language, Bahasa Indonesia, which is a relatively straight-forward language from a
grammatical perspective.

e Indonesian children cannot always understand what they read. Moreover, they only understand
about half of what they hear.

The project also conducted a qualitative review of how reading is taught in schools, to better
understand the quality of teachers who are teaching reading, as well as the applied pedagogy and
approaches that are used to teach reading. The findings show that few teachers are offering an active
reading approach, and few have strategies to help students develop an understanding of what they
read. Most primary school teachers have very few resources to support their teaching and rarely use
assessment tools to improve their students’ learning.

In addition, project looked at how early grades teachers are currently being prepared to teach
reading during their initial teacher training courses, and how they are supported to continue to
develop their skills subsequently. The results of the assessment show that TTls are not yet preparing
teachers well and, in many cases, not at all to teach reading. Most new primary school teachers
enter the workforce unprepared to teach reading.

A second EGRA test was implemented in Cohort | partner schools during October and November
2014 to measure the impact of USAID PRIORITAS programs on student performance in reading.
Results showed that some improvement in student performance had been made, both in the project
partner schools and in the comparison schools. One of the reasons for the unexpected
improvement in the comparison schools appears to result from many of these schools having
received interventions such as training or participation in teachers working group meetings, together
with project partner schools. This result is an indication of the commitment of many districts to
disseminate USAID PRIORITAS programs to non-partner schools.

3.4.2 Supporting Reading Development

Using the results of the EGRA in project areas, the project has designed a program to improve
reading education in schools and districts. The new program, integrated into existing project
components, has been incorporated into the revised project scope of work. Elements of the
program that have started to be or already have been implemented include the following:

e Developing a resource book for TTI Lecturers, Teaching and Learning of Literacy in the Early
Grades, and training lecturers in how to use it.

e Including units on the Teaching of Reading in the Early Grades in the second and third WSD
training modules and using these to train early grades teachers in the partner schools.

e Including units on Literacy for All Grades and Across the Curriculum in the second and third
WSD training modules and using these to train teachers in the partner schools.

e Including units on Developing a Reading Culture in the SBM section of the second and third
WSD training module and using these to train school principals, supervisors, committee
members, and teachers in partner schools.

e Distributing over 170,000 books to date to Cohort | and 2 and TTI partner schools to support
reading development programs in these schools.

e Implementing a partnership between Florida State University (FSU) and the State University of
Semarang (UNNES) to develop reading courses for students.
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¢ Implementing a partnership with Yayasan Literasi Anak Indonesia (YLAI), an Indonesian NGO, to
produce leveled readers for use in early grade classrooms across Indonesia.

During the past year, USAID has amended the USAID PRIORITAS contract to expand the leveled
reading book program. USAID is procuring an additional 12,100 sets of leveled reading books for
distribution to non-partner primary schools in the project partner districts. The project is tasked
with distributing the books to the schools and training the early grade teachers and school principals
in managing and using them.

The results of some of these programs have included the following:

e The proportion of early grades teachers demonstrating good practice in teaching and assessing
reading in Cohort | partner schools has risen from 13% in 2012 to 66.5% in 2014.

e The proportion of school managers initiating activities to create a school reading culture in
Cohort | partner schools has risen from 24.8% in 2012 to 78.3% in 2014. Examples of good
practice in developing a reading culture have been collected and published as a book, which will
be distributed widely to project partner ministries, TTls, districts, and schools. The Minister of
Education has recently added his express support for developing a reading culture by
encouraging all schools to institute |5-minute reading sessions at the start of each school day.

Progress on the following programs is reported in separate sections of this report:
e The partnership with YLAI and the leveled reading book program (section 3.4.3)
e The partnership between FSU and UNNES (section 3.2.11)

3.4.3 The Leveled Reading Book Program

a) Leveled Reading Book Development

In December 2014, USAID PRIORITAS started to implement a fixed obligation grant agreement with
YLAI, valued at approximately USD 200,000. The grant’s duration is for one year and covers the
following activities:

e Reviewing the 75 titles of leveled readers that YLAI has developed, to assess their suitability for
use more widely across Indonesia, including identifying any changes needed;

e Revising the readers to incorporate the changes identified;

e Reviewing and adapting YLAI training materials for teachers and school principals in how to use
the books;

e Producing pilot versions of the revised books for use in training the training facilitators in USAID
PRIORITAS partner districts and TTls; and

e Supporting the implementation of training for training facilitators at the national and provincial
levels.

The revision of the books was discussed at two workshops in Bali, which were held in February and
April 2015, and attended by:

e YLAI and project staff;
e Representatives of schools in the seven project provinces;

e Representatives of the partner TTls; and
e  Government staff from MOEC and MORA.

Additional workshops took place in March and April 2015 to adapt existing YLAI teacher training
materials for use with USAID PRIORITAS-supported schools. The number of participants at this
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workshop was smaller than at the book review workshops, but included a similar spectrum of
participants from YLAI, project staff, GOI staff, and representatives of project provinces.

Activities took place in parallel with books and training materials revision, to gain GOl endorsement
for using the leveled books. A team of GOI personnel, including representatives of the Curriculum
Development and Book Center, the Language Center, the Primary School Directorate, and the
Teacher Professional Development Center of MOEC, as well as a representative of MORA, were
included in the book revision and training module development activities.

Senior project management held a meeting in January and May 2015 with the Director-General of
Basic Education, who recommended that the books should undergo a more formal approval process
involving the National Education Standards Body (BSNP) and the Curriculum Development and Book
Center.

Meetings were subsequently held with the Secretary of the BSNP and the Head of the Curriculum
Development and Book Center, and the Secretary of the BSNP attended the National Training of
Trainers in Bandung on May 26-30. The Minister of Education and Culture’s special staff member,
Mr. Ahmad Rizali, then convened a further meeting on June 3 that included the Secretary of the
BSNP and representatives of the Curriculum Development and Book Center, who then gave
MOEC’s endorsement to distribute the leveled reading books. In the meeting, it was recommended
that:

e A list of names of GOI staff, who had been involved in the book revision, should be included
inside the back cover of each leveled reading book; and

e The MOEC logo should be placed on the back cover of each book.

Following this meeting with MOEC, further meetings were held with MORA and the Coordinating
Ministry for Human Development and Culture (Menko PMK) to inform them of developments and
to gain permission to include their logos on the backs of the books.

By the end of FY 2014-2015, the revision of the books had been completed, and the books were
being printed for distribution to schools.

b) Printing, Planning, Distribution, and Training

Each package of books to be distributed to schools includes eight copies of 75 separate titles
arranged in six levels, a number of “big” books for the teacher to read aloud in front of the class,
and a set of six teachers’ guidebooks and student workbooks. Teachers and school principals from
recipient schools will be trained in managing and using the books.

The leveled reading books are being procured under two separate mechanisms:

I. In September 2014, the project contracted the publisher Gramedia to print 1,011 packages of
the books to distribute to project partner schools and partner TTls. The books are expected to be
delivered to the project in November 2015.

2. USAID has contracted a printer to prepare 12,100 packages of the books that the project will
then distribute to non-partner schools in the project districts. These books are expected to be
received in January 2016 and will be stored in five distribution points around the country.

Below is a progress report on various activities related to the leveled reading book program, which
have already taken place or are planned in the near future.

I. Training of national training facilitators in the use of the leveled reading books took place in May
2015. During August and September 2015, training of district facilitators from USAID
PRIORITAS Cohort | and DBE districts started in the seven partner provinces. It is expected
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that the training of schools in Cohort | partner districts will start in November 2015, when the
packages of books are received from the printers.

2. Following the appointment of a program manager for the leveled reading program in June 2015,
interviews took place during the final three months of FY 2014-2015, to prepare for the
appointment of staff to support the implementation of the leveled reading program, particularly
with the non-partner schools. Technical coordinators in each province will start work in
October 2015.

3. The 12,100 packages of books that are being procured by USAID will be stored in warehouses
in the following five locations: Jakarta, Medan, Semarang, Surabaya, and Makassar. Procurement
of warehouse space in these five locations is expected to be completed early in October 2015.

4. Meetings took place in three provinces, Aceh, West Java, and East Java, during the final quarter
of FY 2014-2015, to introduce the leveled reading book program to provincial and partner
district stakeholders. Meetings in the other four provinces will take place early in FY 2015-2016,
as will district level meetings to plan the detailed implementation of the program in the districts.

3.5 Governance, Management, and Linkages

To support the improvement of teaching and learning
in Indonesian classrooms, Components 2 and 3 of the
project focus on improving the management,
governance, and policy linkages within the Indonesian
education system. This effort involves a series of
activities at district, province, and national levels.
Activities this year focused on two major programs: (1)
teacher deployment and (2) district planning for
continuing professional development of teachers.
Other important  activities, including  annual
dissemination planning meetings with provinces and
districts, district showcase events, and support for the

. | school fi . . d North Aceh Regent, Muhammad Thaib, speaking with students
national school finance reporting system, continued. making a presentation at the USAID PRIORITAS District Showcase

in North Aceh.

Activities this year became increasingly integrated with

and supportive of national government policy development in these two areas. The priority of the
new government, elected in 2014, is to improve the competency, deployment, welfare, and status of
teachers. The USAID PRIORITAS focus on in-service and pre-service teacher training and teacher
deployment is very well aligned to this priority.

The work on teacher deployment and continuing professional development for teachers was
underpinned by a study of the role of the provinces and by collaborative district capacity
assessments conducted in all Cohort I, 2, and 3 districts. Although most of these assessments had
been completed in previous years, the Cohort 3 district assessments took place early in the current
project year.

3.5.1 Studies of District Capacity

The project’s collaborative District Capacity Assessment in Cohort 3 followed the same approach as
in Cohort | and 2. It was based on focus-group discussions conducted in the six Cohort 3 districts,
in the provinces of East Java and North Sumatra. Informants included representatives from schools,
education offices, MORA, Regional Development Planning Board (BAPPEDA), and district personnel
offices. A report on the results was submitted to USAID in March 2015. In addition to confirming
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previous findings, the assessment served also to build ownership and support for the USAID
PRIORITAS program within the district Education Office (Dinas Pendidikan) in each district.

Although each district is unique, the profile and capacity-building needs identified for the six Cohort
3 districts did not differ substantially from those in the previous Cohort | and Cohort 2 districts.
The program of interventions designed and planned for Cohort | and Cohort 2 districts at district
level was thus found to be appropriate for these districts. In particular, the report recommended
that the Teacher Deployment Program be implemented in these districts, along with the Continuing
Professional Development Planning Program. Involving all stakeholders in these activities, and
especially involving the province and province-level institutions, including the LPMP and TTI, in the
Continuing Professional Development Program also serves to improve coordination, along with
planning and implementation of programs, to improve the quality of teaching and learning in schools
and madrasah.

The best leverage point for effecting improvement is to assist schools, districts, provinces, and the
national government in using MOEC’s existing datasets (this helps improve data quality), analyzing
data for policy and planning, developing information-based plans and policy, and conducting multi-
stakeholder forums to improve coordination. Based on capacity assessment results from all districts,
and aligned with USAID PRIORITAS objectives, the project is focusing on the following key areas:

e Teacher deployment to improve teacher distribution;

e Targeted, needs-based teacher training: pre- and in-service, funded from national, province,
district, and school budgets’

e District and province level planning and coordination to improve synergies between levels and
organizations in the system and to support planning for dissemination of good practices; and

e Financial planning and management to support the above.

3.5.2 Teacher Deployment

During the period October 2014—September 2015, the Teacher Deployment approach known as
Penataan dan Pemerataan Guru (PPG) continued in Cohort | and 2 and was rolled out in Cohort 3
districts. The PPG approach uses data from MOEC’s national online database, known as DAPODIK,
to map the current teacher distribution within a district, highlighting areas of oversupply,
undersupply, and mismatch. The tool assists districts to redistribute teachers aligned with the needs.
It also enables districts and provinces to prepare long-term human resource plans and plot future
human resource requirements. The results can then be used by TTls for their planning. Each district
prepares and implements policies and plans to address the issues of teacher deployment. All Cohort
I and 2 districts are now in the process of implementing policies to improve teacher deployment,
which they have prepared, while Cohort 3 districts are in the process of formulating their policies
based on the analysis conducted this year.

The Teacher Deployment Program has now been implemented in 50 USAID PRIORITAS partner
districts and has been disseminated in five former DBE districts with district funding. Support is being
provided for implementing policies to address teacher deployment. This takes the form of
(1) implementation planning workshops and (2) follow-up meetings to monitor progress in
implementation. The main issues for primary schools are (1) inefficient teacher deployment because
of the large number of small schools with small classes and (2) uneven distribution between schools.
The main issues for junior-secondary schools are (l) an oversupply of teachers and (2) uneven
deployment between subject areas and schools.

28 USAID PRIORITAS—Annual Report, October 2014—-September 2015



District policy outcomes

At the district level, policy outcomes from the PPG program to address these issues vary, depending
on local contexts, and include the following:

e Transferring teachers from overstaffed to understaffed schools—sometimes with incentives for
teachers to relocate to less attractive locations: 4,393 teachers have been transferred.

¢ Redeploying teachers from one function or level in the system to another: 201 junior-secondary
teachers have been redeployed as primary class teachers, along with 139 school principals; 70
kindergarten teachers; 25 senior-secondary teachers; and two vocational-school teachers.

e Assigning mobile teachers: 1,190 teachers have been assigned as mobile or “itinerant” teachers
to teach in more than one school.

e Merging (or “regrouping”) of small primary schools in close proximity: 307 small schools have
been regrouped, resulting in 153 merged schools.

e Establishing multigrade teaching in small and isolated primary schools where a merger is not
possible: 84 schools have combined classes or are soon to combine classes and implement
multigrade methodologies.

e Recruiting from the ranks of temporary teachers to meet specific shortages: 3,809 contract
teachers have been appointed as civil servants to meet specific needs.

e Reassigning primary school subject specialist teachers: 39 primary subject specialist teachers
(English) have been reassigned as primary class teachers (in Cimahi District).

e Retraining and redeploying non-teaching civil servants: 13| non-teaching civil servants have been
retrained and redeployed as teachers (in Kuningan and Ngawi Districts).

To strengthen the implementation of policies on teacher deployment and to reduce resistance from
those impacted, strong regulations may be required. Such regulations can indicate the support of
government, legislature, and nongovernment stakeholders for the policy. At the time of writing, 20
such regulations have been issued in partner districts as a result of the PPG program. These
regulations are designed to support the implementation of policies such as school mergers, teacher
transfers, and multigrade classes. A list of these policies is included in Annex | 1.

Policy development at province and national level

Strong interest has also been shown in the Teacher Deployment Program at the province and
national levels. With the workshop conducted in North Sumatra on October 2, 2014, province-level
PPG workshops have now taken place in all seven partner provinces. These workshops provided the
opportunity for the districts to share the results of their teacher deployment mapping and policy
development and to discuss the role of the province in supporting teacher redistribution.

In 2014, the GOI passed a new law on regional governance which, among other things, passes
responsibility for the management of senior-secondary schooling (SMA) and vocational and pre-
professional senior-secondary school (SMK) from the district to the province level.! The government
regulations required to enact this law have not yet been issued. Meanwhile, as a result of this new
law, it is fair to say that provincial governments are focused more on anticipating this new role than
on supporting districts with the professional development or deployment of teachers.

One exception to this focus is the Government of Aceh, which, in cooperation with USAID
PRIORITAS and the DFAT-funded Education Policy Research in Aceh (EPRA) program, and
coordinated by the Aceh Education Development Coordination Team (TKPPA), is preparing to

I'Undang Undang 23, 2014, tentang Pemerintahan Daerah.
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disseminate the Teacher Deployment Program (PPG) to all districts and facilitate the redistribution
of teachers across districts in Aceh, as needed. The Government of North Sumatra is also now
taking a similar approach. Sumatra is coordinating, with the support from the State University of
Medan (UNIMED), to disseminate the teacher deployment program to all districts, along with a
program for continuing professional development for teachers.

On October 14, 2014, USAID PRIORITAS held a National Policy Forum on Teacher Deployment in
Jakarta. Results of the teacher deployment work conducted in 23 Cohort | districts were presented
and discussed, good practices were shared, and policy issues were raised for discussion at the
national level. A draft national report and a policy brief were released and discussed at this event.

The Director General of Basic Education opened the forum, on behalf of the Minister of Education
and Culture, and also gave a presentation on the need for teacher deployment to be addressed. This
was followed by remarks from the USAID PRIORITAS Chief of Party and the USAID Mission
Director. The workshop was attended by 109 participants, consisting of District Heads and Heads of
District Education Offices, as well as Heads of the Provincial Education Offices, and representatives
from MORA, MOEC, the Ministry of Home Affairs (MOHA), USAID, other donors and donor-
funded programs, and USAID PRIORITAS staff from the Jakarta office and the provinces.

This forum was followed by two more donor-funded events. On February 23-25, 2015, an Education
Sector Symposium? was held in which the issues were debated and outcomes were communicated
to the new Minister for Education and Culture. On August 4-5, 2015, a third national Teacher Policy
Forum (Forum Kebijakan Guru)? produced a list of policy recommendations on the management and
professional development of teachers.# The participation of USAID PRIORITAS in these events,
along with informal advocacy in MOEC, has made a substantial contribution to policy development at
the—national level.

As a result of the formation of a new national government after the 2014 elections, the national
planning and development body, Bappenas, prepared a new National Development Plan. This plan
was formally adopted in a decree on January 8, 2015.5 The Government's commitment to improving
the deployment of teachers is apparent in this plan. Relevant policy objectives include: (1) increasing
the professionalism, quality, and accountability of teachers and education personnel, and (2)
improving the management and deployment of teachers. ¢

The next step in the national policy process was for the National Development Plan to be translated
into MOEC's Five-Year Strategic Plan (renstra). MOEC's strategic plan was released on June 23, 2015.
It includes the following strategic objectives related to teacher deployment:

e Developing the capacity of local governments and municipalities to manage the recruitment,
deployment and quality improvement of teachers and education personnel effectively and
efficiently;

e Enforcing the rules in the appointment of teachers, based on strict quality criteria and the actual
needs of districts;

e Increasing the efficiency of teacher deployment to improve the teacher-student ratios and
optimize teaching loads;

2 Education Sector Symposium, sponsored by USAID-funded Program Representasi (ProRep).

3 Teacher Policy Forum, sponsored by Education Sector Analytical and Capacity Development Partnership) ACDP.

4 ACDP Indonesia. (2015). Risalah Kebijakan: Manajemen dan Pengembangan Guru.

5 The President of the Republic of Indonesia Regulation No. 2 of 2015, concerning the National Medium Term
Development Plan (RPJMN) 2015-2019.

6 Peraturan Presiden Republik Indonesia No 2, 2015, tentang Rencana Pembangunan Jangka Menengah Nasional (RPJMN)
2015-2019.
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e Strengthening cooperation between teacher training institutes (TTI) and all levels of government
to ensure that the quality and deployment of teachers and education personnel is equitable; and

e Providing incentives and adequate facilities for teachers and education personnel assigned to

remote areas, to support their professional development and career paths.?
To support this national policy development, providing input based on the results and policy
outcomes of PPG in 55 districts, USAID PRIORITAS is currently preparing to hold another national
policy forum. The event, being jointly planned with MOEC, is planned for November 2015. A
working group to prepare for the event has been formed and consists of representatives from
various agencies within MOEC, a special advisor to the Minister, and representatives of USAID
PRIORITAS and other donors involved in this area. The National Report on PPG discussed in draft
form at the 2014 National Policy Forum has now been updated to include recent district policy
outcomes, the changing national policy environment, and a cost-benefit analysis conducted per the
suggestion of USAID. This report will be released at the November event, along with additional
policy briefs to address specific issues, including small-school management and cost-benefit analysis
of teacher deployment. The policy forum will also address issues related to continuing professional
development, discussed below.

PPG in madrasah

While MORA has been involved throughout the USAID PRIORITAS PPG process at district,
province, and national levels, until recently, the project has been unable to fully implement the
Teacher Deployment Program with madrasah. Differences between the MORA and MOEC systems
are as follows:

I. MORA’s teacher/student database system, known as EMIS, is different from MOEC’s DAPODIK
and generally less consistent and less reliable than DAPODIK.

2. The majority of madrasah are private (over 90%), meaning that it is not a simple matter, for
example, to merge schools.

3. The majority of teachers in madrasah are non-civil servants (approximately 90%), meaning that it
is not a simple matter, for example, to transfer teachers between schools.

4. MORA'’s planning and budgeting systems are centralized. Madrasah and madrasah teachers do
not come under the authority of districts.

As a result of these differences and challenges, until now the PPG Program approach has not
generally extended to madrasah and madrasah teachers, which provide schooling to approximately
20% of Indonesia’s children. Where the program has been applied to the Islamic education sector,
this was made possible by directly collecting the data from the madrasah. However, this is generally
too resource-heavy and lengthy a process for the project to undertake. It has thus been undertaken
in only a small number of districts in Aceh, where few madrasah exist and the district administration
is willing to include them in its planning.

Meanwhile, MORA has requested assistance from USAID PRIORITAS to adapt and pilot the PPG
Program for madrasah. Three districts have been jointly selected in East Java in which to implement
a modified teacher deployment analysis. A technical team has been formed to include national,
province, and district level MORA personnel, and the pilot is currently underway.

7 Peraturan Menteri Pendidikan Dan Kebudayaan, No. 22, 2015, tentang Rencana Strategis Kementerian Pendidikan dan
Kebudayaan Tahun 2015-2019.
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3.5.3 Planning and Budgeting for Continuing Professional Development

The second major initiative currently being implemented is an approach to help districts plan and
budget for in-service teacher training. Continuing Professional Development of teachers is a key to
improving and maintaining quality in education systems. In Indonesia, MOEC has adopted this
approach under the title Pengembangan Keprofesian Berkelanjutan (PKB). However, a lack of capacity
to plan and implement professional development exists at all levels in the system. The project aims
to support districts to plan and budget for a five-year PKB program, based on good practices, in
which every primary and junior-secondary teacher will have access to professional development on a
continuing basis, initially through dissemination of the USAID PRIORITAS training modules. After the
approach is institutionalized, it is hoped that it will be sustained and further developed in the future.
The district-level approach will also inform policy and practice at province and national levels.

The PKB approach is supported by a simple needs assessment, teacher training cost analysis and
education finance analysis. To plan for PKB, districts need to answer the following questions: how
many teachers need training (assuming training will provided to all teachers in clusters, taking into
account training that has already been provided), what training do they need, how much will it cost
per teacher per day, how much money is available and from where (district budget, school budgets,
teacher professional allowances, and other sources), and what other resources are available/required
(facilitators, training modules, venues, time allocation)? The PKB Planning program enables the
districts to answer these questions using data available from DAPODIK and other sources.

Teacher competency testing and the Central Java experience

MOEC’s intention is to assess each individual teacher through an online competency-based
assessment (UKG) and in-school performance appraisal (PKG) and to provide continuing
professional development for individuals based on the results. MOEC is preparing to conduct a third
round of online UKG tests in November 2015 for all teachers nationally. However, there are a
number of problems in the national approach. One overriding concern is the questionable validity of
the data as a basis for determining teacher competency and performance. A second concern with
MOEC’s approach is that professional development of teachers is best provided through teacher
working groups (known in Indonesia as KKG and MGMP) rather than on an individual basis.
Teachers learn best in “communities of practice.”

Nonetheless, improving UKG scores is now a goal in the government’s new National Development
Plan (RPJMN) and in MOEC’s New Strategic Plan (renstra). The goal is to increase the overall score
from 40% to 80% by 2020. In light of the value that MOEC places on this teacher competency
approach, USAID PRIORITAS worked in the first part of this year with MOEC to design a program
to help districts and provinces plan for professional development of teachers using the competency
test results as a basis for planning. It was intended that the approach would use results of UKG,
PKG, and national student examinations (UN) to help identify teacher training needs in each district.
This information was to be enriched through focus-group discussions (FGD) and supported by
financial analysis, to determine unit costs of training in each district and funds available through
annual budgets.

While developing, refining, and reviewing the approach during the early part of this year, USAID
PRIORITAS worked with MOEC’s Pusbangprodik, along with LPMP and TTls in Central Java, to
implement the program in three districts: Purbalingga, Batang, and Banjarnegara. Among the
problems encountered were obtaining the UKG and PKG data and conducting meaningful analysis.
While the UKG data should be available to districts, this was found not to be the case. Following
consultations with the Head of MOEC’s Personnel Management Body (Badan) in January, project
staff obtained a complete set of 2012 UKG results from MOEC for the seven partner provinces (a
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total of 15.5 GB). Data for PKG were obtained from the districts. However, the analysis of PKG data
was found to be ineffective, as the performance appraisals, conducted by teachers’ immediate
supervisors (school heads, senior teachers, and supervisors), were felt to be very subjective with
average scores upwards of 95%. This contrasted markedly with the online competency tests, which
produced an average national result of around 40%.

The work in Central Java was completed with public consultations in each district to share the
recommendations for teacher training. However, due to the problems described, it was decided not
to continue in other districts with the teacher training needs analysis using UKG, PKG, or UN data.
As a result, the approach was redesigned to exclude the UKG and PKG analysis. The new approach
is now being implemented in all districts: USAID PRIORITAS Cohorts |, 2, and 3 and former DBE
districts. Meanwhile, the software and manual for analyzing UKG and UN data to obtain information
about teacher training needs at the district level was handed over to the MOEC’s personnel branch
in a series of training events funded by the Ministry. MOEC was very appreciative of this, as they had
no meaningful analysis at district level.

The PKB planning approach

The revised PKB Planning Program builds on the annual dissemination planning and budgeting
workshops (described below) that have been conducted for the past two to three years in all
districts, plus results of teacher deployment analysis and finance analysis. As illustrated in Figure 3
below, through a series of workshops, districts share good practices from their own experience in
dissemination, determine training needs by analyzing the number of teachers per KKG and MGMP,
calculate the unit cost of training and potential funding available, and prepare budgeted five-year
plans for PKB. Activities |, 2, and 4 in Figure 3 are conducted at province level. Technical teams
from all districts, including USAID PRIORITAS partners and former DBE districts come together to
share experience and undertake the analysis on their own data in combined workshops.

Figure 3: PKB Budgeting and Planning Program

Review and Preparation

Meeting (1) V.
Mentoring Data
\:/ Collection
Analysis and Planning
_______________ .
Workshop (2) v
l/ e Mentoring to Finalize
\4 Plans
District Strategic Planning
Meeting (3)
Provincial Strategic @  F-----------o-_- |
Planning (4) v
[ Mentoring and
\V/ Preparation for MSF
Multi-stakeholder
Forum (MSF) (5)
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This strategic approach builds on and enhances the successful annual dissemination planning in a
number of ways:

e It uses a strategic planning approach to help districts plan and implement programs to
disseminate USAID PRIORITAS training modules.

e It shifts the focus from annual to multi-year planning and from project co-funded dissemination
to 100% district and province funding.

e It promotes the efficient and effective use of teacher working groups (KKG and MGMP) as a
forum for continuing professional development.

e The approach includes TTI and LPMP to support implementation and to better link with USAID
PRIORITAS programs with these partner institutions.

e |t promotes sustainability and ongoing project impact beyond the five-year USAID PRIORITAS
implementation period.

e |t links explicitly to MOEC’s Continuing Professional Development (PKB) program mandated in
the national five-year development plan, providing greater leverage for more funding and better
planning, and supporting policy links between district, province, and national levels.

The program began in July—August in all provinces, with the first province-level workshops attended
by key personnel from all USAID PRIORITAS and former DBE partner districts. At these
workshops, districts reviewed their dissemination programs and identified the data required for PKB
strategic planning.

The second workshop, also at province level, took place in Aceh in September, 2015. In this
workshop, data on teachers, clusters, and finance were analyzed for each district. Similar workshops
will be held in other provinces early in the new project year.

These province level workshops will be followed by district-level consultations and then a final
province-level workshop at which each district team will prepare a draft strategic plan, based on the
earlier analysis and consultations. These plans will be finalized following public consultations in each
district.

3.5.4 Annual District and Provincial Planning Workshops

While the long-term planning process described above was being developed and rolled out, annual
district and province dissemination planning workshops took place in all provinces this year. In most
districts, this was a second (in some cases, third) round of workshops.

The format varied, with some provinces opting to combine district planning meetings at province
level, and others conducting separate district-level meetings. The aim of the workshops was to
facilitate districts and provinces in planning and budgeting for the dissemination of USAID
PRIORITAS programs. In particular, the activities aimed: (1) to share the experiences of success and
good practices in changing approaches to teaching and learning, education management, and
governance, between the districts (and the province); (2) to facilitate the synchronization of planning
between project programs and activities of the Education OfficessMORA through revisions to the
2015 budget and through planning for 2016; and (3) to plan the dissemination of good practices,
both in teaching-and-learning and in school-based management as a sustainability strategy.

In addition to the formal District/Province Planning and Review Meetings, routine coordination and
consultations continued in all provinces to support planning for dissemination of USAID PRIORITAS
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training to more schools. The frequent and widespread coordination with government partners at all
levels is evident in the more detailed quarterly reports.

3.5.5 Showcase Meetings in Cohort 2 Districts and for Madrasah

Between February and April
2015, the 20 Cohort 2
districts held their District
Showcase  Meetings to
demonstrate the impact of
the USAID  PRIORITAS
training and mentoring on
their schools, as good
practices in teaching and
learning, school-based
management, and reading
culture, and to encourage
dissemination. In addition, a
special showcase for
madrasah took place at the

province level in Central Java_ Kuningan Regent, Utje Khairiyah Hamid Suganda, trying out a student’s water filter project at SDN |
F [1.201 Cilimus during a USAID PRIORITAS District Showcase in Kuningan, West Java.
(February 11, 2015).

These showcase meetings took place over a morning or a whole day, and the venue was, in most
cases, a prominent location such as the District Head’s auditorium (Pendopo).

Each of the 24 partner schools in each district made a display of students’ work, teaching aids, and
school and teaching plans that have resulted from the training. Programs included presentations of
practical teaching activities by students and presentations and panel discussions involving school
principals, committee members, school supervisors, and District Education and MORA Office staff.

Most events were opened by District Heads or
senior officials and attended by policy makers as
well as representatives of the wider community.
The showcases were an effective means of
demonstrating the program’s impact to district,
provincial, and national government stakeholders.
There was considerable demand from non-partner
schools present at the meetings to receive training
similar to that given to the partner schools. Many
districts made public commitments at the meetings
to fund dissemination of the program to non-
partner schools.

A provincial-level showcase was held in Central
Java, specifically to demonstrate good practices for

North Aceh Regent, Muhammad Thaib, speaking with the students
who are presenting at a USAID PRIORITAS District Showcase in . .
North Aceh. madrasah partners. Representatives of the national

MORA office, the Head of the Central Java
Provincial MORA Office, and the Rector of UIN Walisongo attended. These senior officials all
expressed appreciation for the positive changes in madrasah as a result of the USAID PRIORITAS
assistance. As a result of this activity, increasing support for the program is now evident.
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Stakeholders who have been able to observe the successful outcomes are now committed to
disseminating the program on a wider scale.

3.5.6 School Finance Reporting

Menu Utama Aplikasi BOS

USAID PRIORITAS continued to
provide low level support to MOEC

for the school finance reporting Q JJ — e
application, known as ALPEKA this o 0513,14.15.46
year. ‘

USAID PRIORITAS developed the
software in the first year of the
project in response to a request
from MOEC. It is based on earlier
DBE| models, but was updated, and
made more secure and more user-
friendly. The new application was
launched in 2013 and is available
free for downloading from the MOEC BOS Website, which can be found at this link:
http://bos.kemdikbud.go.id/home/artikel/l |

Opening page of ALPEKA Software.

USAID PRIORITAS support in developing the software is acknowledged on the software and
Website. It is mandated for use in all schools (SD and SMP) in Indonesia.

According to MOEC and reports from the field, the ALPEKA software is widely used in schools
throughout the country and significantly increases transparency and accountability in school financial
management. Information from MOEC suggests that the software is in use in approximately 120,000
schools (65% of all SD and SMP schools in the country). In 2013, only approximately 1,000 schools
were able to submit their financial reports online. By the end of 2014, this figure rose to 120,000.
This figure is expected to rise even further when reports are submitted at the end of 2015.

During this project year, the application was updated to reflect minor changes to MOEC’s policy and
format for BOS reporting. The changes relate to school asset inventories, which are now
automatically updated, when capital spending is reported.

3.6 Working in Papua and West Papua

3.6.1 Papua

During FY 20142015, the first period of grant activities in Jayawijaya and Yahukimo districts, which
started on April |, 2014, was completed on May 3I, 2015, following a two-month, no-cost
extension. Towards the end of this period, the two foundations implementing the activities, Yayasan
Kristen Wamena (Wamena Christian Foundation [YKW]) and Yayasan Sosial Untuk Masyarakat
Terpencil (Social Foundation for Isolated Communities [YASUMAT]), prepared proposals for a
second grant for each foundation. YASUMAT’s second grant was approved and activities covered by
this grant started on June |, 2015. The approval of YKW’s second grant was delayed due to
organizational changes within the foundation. By the end of September 2015, a proposal has been
completed and is currently being finalized for submission to USAID in early October 2015.
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a)

YKW in Jayawijaya

Below is a summary of the achievements during the period of YKW’s first grant.

A total of 38 teachers from |9 partner schools and 10 teachers from a further six schools were
trained in the use of the Papua contextualized textbooks (BPKP) and other matters related to
teaching and learning. Their training of the teachers from the partner schools was followed up by
in-school mentoring.

A total of over 12,300 books were distributed to the schools that had taken part in the training.
These books consisted of teacher’s guides, student workbooks, and assessment books. The
schools also received sets of teaching aids to support the books.

The program held workshops for parents and community members associated with the 19
partner schools, which attracted 713 participants. These workshops helped the participants to
understand the changes in teaching and learning in their schools and encouraged them to send
their children to school regularly.

Regular coordination meetings took place with the Jayawijaya District Education Office, which
resulted in the district expressing their support for and appreciation of the YKW program and
attending several program activities, including the showcase meeting.

A showcase meeting was held towards the end of the grant period, to demonstrate the
achievements of the program to governments and non-government agencies and other non-
partner schools. At these meetings, two teachers and a school principal testified about the
success of the program and demonstrated teaching aids that they had made and used.

A number of publications were produced, including three editions of a newsletter and posters to
raise awareness of the program.

Monitoring data reported in the Quarter |3 Report to USAID indicated an increase in school
attendance in a sample of schools and significant increases in student performance in grades |, 2,
and 3 in reading, writing, and mathematics.

The main objectives of the proposed second grant are as follows:

b)

A total of 15 new partner schools will be added in Jayawijaya District. They will be trained and
receive mentoring in the use of the BPKP books.

The program will continue in the 19 partner schools supported under the first grant, to further
strengthen the work of the teachers in the schools and the use of the BPKP books.

Nine additional trainers will be recruited to support the work with the total of 34 partner
schools.

Workshops with parents and community members will continue, to encourage local support for
student’s education.

YASUMAT in Yahukimo

Below is a summary of the achievements during the period of the first YASUMAT grant:

The program started with the training of teachers and school principals from 25 partner schools
and expanded, at no extra cost to the project, to a further 28 schools over the period of the
grant, giving support to a total of 53 schools.

106 teachers from the 53 schools were trained in the use of the Papua contextualized textbooks
(BPKP) and other matters related to teaching and learning. The training of the teachers from the
partner schools was followed up by in-school mentoring.
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A total of over 33,000 books were distributed to the schools that had taken part in the training.
The schools also received sets of teaching aids to support
the books.

e The program held workshops for parents and community
members associated with the 25 partner schools. These
workshops helped the participants to understand the
changes in teaching and learning in their schools and
encouraged them to send their children to school regularly.

e Regular coordination meetings took place with the
Yahukimo District Education Office, which resulted in staff
from the district education office regularly attending
program activities.

e Three editions of a bulletin (newsletter) with stories from
partner schools were produced.

e Monitoring data reported in the Quarter |13 Report to
USAID indicates significant increases in student
performance in grades |, 2, and 3 in reading, writing, and
mathematics.

Mahason Kobak, a volunteer teacher at Wesili Village,
Yahukimo, teaching in class. He received training in using the
L. Papua contextualized textbooks from YASUMAT and
Activities funded by a second grant to YASUMAT started on implemented the results of the training in his class.

June |. The objectives of the second grant-funded program are
as follows:

e To strengthen the capacity and skills of teachers in the 53 partner schools from the first year
e To train 10 new partner schools in the second year

e To improve the use of the Papua contextualized textbooks among the 106 teachers, who had
trained in the first year of the grant.

e To improve school management in the schools in the 63 villages of Yahukimo District

e To strengthen the involvement of parents in school management in the 63 partner schools in
Yahukimo.

Some activities have already taken place using the funding from the new grant. A socialization activity
took place on July 21-23 in two clusters, Soba and Holuwon, to introduce the YASUMAT program.
Two TOTs have been held in June and July 2015 for nine newly-recruited school facilitators.
Participants were trained in the use of the Papua contextualized textbooks for Bahasa Indonesia and
math in grades | and 2.

A workshop was conducted in Puldama cluster on July 27 in collaboration with community
members, students, and administrators of the church. The training focused on the importance of
education for children. A total of 143 people attended. The aim was to improve the understanding of
the community, religious leaders, and church of the value of education. The participants are
expected to play an active role in supporting the learning process in schools.

3.6.2 West Papua

Following visits to West Papua by USAID and project staff and extensive discussions with USAID
and stakeholders in the province, plans for a program to improve the quality of basic education in
South Manokwari District and in the TTIl, STKIP Muhammadiyah, Manokwari, were finalized in April
2015, and incorporated into the USAID PRIORITAS Year 4 Work Plan.
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In early May, a small team from the national
project office took part in a visit to West
Papua to discuss and finalize the Working
Agreements (KAK) for the district and the
TTI. The project leased a building in Ransiki,
South Manokwari, to serve as an office and to S
house project staff. Three project staff are
located in the district: the technical
coordinator, the WSD Specialist, and an o
administration and finance assistant. Launch
events took place at the end of June 2015 in

Manokwari and South Manokwari. Following

these events, program actiies started with:  *{200 (o st s dsrg cosn e vt e
() a study visit to South Sulawesi; (2) a school in Maros, South Sulawesi.

workshop for adaptation of the USAID

PRIORITAS Whole School Development (WSD) Training Module | (Teaching and Learning and
School-Based Management) to the Papua context; (3) baseline monitoring; and (4) an Early Grades
Reading Assessment (EGRA).

-,

Coordination meetings were also held at province and district level with the Bupati and the Head of
the District Education Office in South Manokwari, to coordinate support for the implementation of
the project.

3.7 Gender and Inclusive Education

The following provides a summary of gender and inclusive education activities conducted during the
period of October 2014-September 2015. These activities with gender and inclusive education
perspectives have been integrated into activities carried out in the partner districts.

3.7.1 Gender

Discussion of gender issues has been integrated into Module 3 on good practices, including reviewing
the results of monitoring the implementation of the training and paying attention to the roles of boys
and girls in lesson activities.

A checklist has been drawn up to help district facilitators, project staff, and other local stakeholders
to view the development of partner schools from a perspective of gender.

An analysis of district facilitators (project training) showed that of the seven partner provinces, four
provinces reflect a balance between women and men facilitators (Aceh, North Sumatra, South
Sulawesi, and Banten), while in the other three provinces (West, Central, and East Java), women still
account for less than 40% of district facilitators.

When analyzed by subject or area of responsibility, mathematics, the Indonesian language, science,
social studies, the English language, and SBM have substantially more male district facilitators. Only
for the early grades are there substantially more women.

Terms of reference for a gender study to follow up on the results of the project’s mid-term
evaluation were submitted to USAID for review in August 2015. These have now been finalized. The
project is planning to engage a consultant to implement the study starting in early October 2015.
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3.7.2 Inclusive Education

Inclusive education (IE) has been integrated into Module 3 on good practices, including discussing the
results of monitoring the implementation of the training and paying attention to inclusive education
in giving tasks to students. Inclusive education activities during the past project year include the
following:

e A checklist has been drawn up to help schools adopt an inclusive perspective. This checklist
is designed to help district facilitators (project training), project staff, and education
stakeholders to see the development of partner schools from a perspective of inclusivity.

e A video showing good practices in inclusive education was made in a partner school in
Lumajang District, East Java, in January 2015. The video aimed to document the good
practices in teaching learners with special needs in the partner schools. The video has been
used as media for training and advocacy, to improve the understanding of the various parties
about implementing inclusive education.

e Project-supported training for teachers, school principals, and other relevant stakeholders
took place in Lumajang District in East Java and Bireuen District in Aceh.

e A “Grand” Design was developed for an Inclusive Education Workshop that took place in
Bireuen District in August 2015.

e The project has supported North Sumatra Provincial Education Office in making plans to
develop inclusive education in the province. The plan will be sent to the Directorate of
Special Education and Special Services at MOEC, so that the province can be declared as
implementing inclusive education. A draft of a Governor's Decree on the implementation of
inclusive education has been prepared in support.

3.7.3 Monitoring Gender and Inclusive Education in Schools

Monitoring of partner schools has been carried out in nine districts in five provinces (Takalar,
Tobasa, Blitar, Situbondo, Cimahi, Makassar, Bireun, Wonosobo, and Sragen) to discover the extent
to which gender and inclusive education perspectives have already been applied by teachers and the
school community. The main findings concluded that:

e Principals and teachers in partner schools need to understand more about inclusive education
and special needs education.

e Schools that implement |IE need to have special needs teachers, to cater to the special needs
children.

e Some schools already have the resource room, along with equipment and media, but teachers
need to be trained in their use.

e Schools that implement |IE need to develop an appropriate curriculum (an individualized
education program) for special needs children, so that these children receive learning services
that are suited to their needs.

3.8 Working with the Government of Indonesia (GOI)

A feature of the USAID PRIORITAS project to date has been to make a concerted attempt to work
with the GOl at all levels. The project has been successful in building relationships with GOI at the
central government level, especially with MOEC, MORA, and more recently with MORHE, which
has taken over responsibility for TTls. The provincial offices of the project have developed good
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relationships with their provincial governments and many district governments. A prime reason for
this success is that USAID PRIORITAS is seen as supporting priority Government policies and
objectives.

These positive relationships between USAID PRIORITAS and the GOI have also resulted in the GOI
often requesting ad hoc assistance and support from the project, which the USAID PRIORITAS team
has been pleased to give on many occasions. Examples of such assistance include the following:

e At central government level—training staff of the LPMP in the use of the WSD modules and
training staff of MOEC in monitoring and evaluation using project monitoring instruments. The
project has also been asked to take part in working groups on teacher policy and developing a
reading culture.

e At province and district levels—supporting strategic planning and responding to requests to
disseminate DBE and USAID PRIORITAS programs. More recently, the project has given
support to the North Sumatran provincial government and a number of districts to draft
inclusive education plans.

Frequent planning and coordination meetings have taken place in the partner districts and have
included a variety of stakeholders from the Education and Religious Affairs Office, and in many cases,
from the local development agency, parliament, and education council.

Allocations of funding amounting to USD 1,354,803 have been made by 86 DBE and USAID
PRIORITAS districts, two provincial governments, and one TTI to support dissemination of the
program, demonstrating a commitment on behalf of these districts to support the USAID
PRIORITAS program. Furthermore, serving as a liaison at the technical level, with all levels of the
GO, the project’s Technical Coordinator has been able to develop a close working relationship with
officials at MOEC and MORA, which has benefitted the commitment to the project.

Following the change of government in October 2014, many changes of personnel have taken place
in the central ministries (MOEC, MORA, MENKO PMK, and MORHE) with which the project
works. Despite this, the project has been successful in meeting with all the relevant new senior staff,
especially the directors-general and directors of the various parts of the ministries, to establish good
relations and ensure the continuity of project activities and support to GOI.

Additional details about individual meetings and activities with GOl have been provided in the
quarterly reports. A list of national GOI officials who attended USAID PRIORITAS events of FY
2014-2015 is attached in Annex 10.

3.9 Dissemination

The project has been supporting the dissemination of good practices developed under DBE and
USAID PRIORITAS in USAID PRIORITAS and former DBE districts. This support involves some
district-level management programs and, more frequently, disseminating school-level training in SBM
and teaching and learning to non-partner schools.

USAID PRIORITAS support typically covers the following:
e Support for planning and budgeting for dissemination programs;
e Funds for district facilitators to conduct training; and

e Materials and modules (generally, districts will fund the cost of photocopying).
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The districts or other disseminating agencies (such as MORA) usually fund the following:

e All participant costs;

e Meals, rental of meeting rooms, equipment, etc.; and

e Cost of stationery.

USAID PRIORITAS only supports dissemination activities that meet the project’s criteria of good
practice in training. Training programs should:

e Include a significant number of teachers and other participants from each school;

e Include the entire training program, as designed by DBE or USAID PRIORITAS; and

e Be implemented by trained facilitators.

During FY 2014-2015, the dissemination activities covered 40,557 participants from 10,430
institutions (mainly schools) in 86 districts and TTls and also included some provincial level training.
A total of 60.1% of the participants were female, and 39.9% were male. Table 8 shows the numbers
of participants in dissemination training per province. There had been a common practice in the past
to invite as many schools as possible to join a training, with the consequence that most of the
schools could only send a few participants. The project encourages the districts to include more
participants from each school, to create a critical mass within the school that will have a better

chance to implement what they have learned during the training. Table 8 indicates that, on average,
3.9 persons were sent by each school to attend a training.

Table 8: Number of Participants of Dissemination Activities, by Province

No. of

No. of Participants/
Province Male Female Total Schools No. of Schools
Aceh 393 1,067 1,460 483 3.0
North Sumatra 1,397 2,569 3,966 1,005 3.9
Banten 645 1,505 2,150 446 48
West Java 2,277 2,417 4,694 1,018 4.6
Central Java 4,294 6,097 10,391 2,218 4.7
East Java 4,280 4,962 9,242 2,986 3.1
South Sulawesi 2914 5,740 8,654 2,274 3.8
Grand Total 16,200 24,357 40,557 10,430 3.9
Percentage 39.9% 60.1% 100%

Table 9 shows that the majority (78.7%) of the participants were teachers, followed by school
principals (13%), as these are the main targets of the training. A number of school supervisors (2.2%)
and school committee members (2.9%) participated in the dissemination activities. A significant
number of other participants from District Offices of Education, TTls, and MORA also attended the
dissemination activities, on average 3.2% of the participants.
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Table 9:

Main Occupation of Participants of Dissemination Activities, by Province

School School School
Province Principals Teachers Committees Supervisors Others Total

Aceh 5.20% 92.20% 0.00% 0.80% 1.80% 100.00%
North 16.10% 72.60% 6.40% 2.30% 2.60% 100.00%
Sumatra

Banten 10.00% 84.80% 0.00% 0.00% 5.20% 100.00%
West Java 21.50% 76.10% 1.00% 1.30% 0.10% 100.00%
Central Java 11.00% 83.50% 3.20% 2.30% 0.00% 100.00%
East Java 13.50% 80.00% 2.30% 4.00% 0.20% 100.00%
South 11.10% 72.10% 4.00% 0.90% 11.90% 100.00%
Sulawesi

Overall 13.00% 78.70% 2.90% 2.20% 3.20% 100.00%

The following Table |0 presents the total number of participants in dissemination training from
2013-2015 (quarters 4 to 14). During these || quarters of project implementation, the number of
participants in dissemination activities totals more than 75,000. The proportion of female
participants (60.4%) has been consistently higher than that of male participants (39.6%), and the
average number of participants per school has been 4.4.

Table 10: Total Number of Participants of Dissemination Activities in 2013-2015
(Quarter 4 to 14), by Province
Male + No. of
Male Female Female Schools Participant/School

Province (1) (2) (3) 4) (5= 3:4)
Aceh 845 2,159 3,004 719 42
North Sumatra 2,514 5,771 8,285 2,089 4.0
Banten 2,351 5,073 7,424 1,334 5.6
West Java 3,930 4,834 8,764 2,408 3.6
Central Java 6,930 9,435 16,365 3,256 5.0
East Java 8,902 10,100 19,002 4,395 43
South Sulawesi 4218 7,886 12,104 3,004 4.0
Yogyakarta 95 108 203 26 7.8
Grand Total 29,785 45,366 75,151 17,231 4.4
Percentage 39.6% 60.4% 100.0%

Table Il shows that local sources, including local governments and schools themselves, provided
79.8% (USD 1,354,803) of the funding for implementation of dissemination activities: this is almost
four times the USAID PRIORITAS contribution, which was 20.2% (USD 343,904).
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Table I1: Sources of Funding of Dissemination Activities, by Province in USD

USAID

Province GOl PRIORITAS TOTAL
Aceh 71,769 5858 77,627
North Sumatra 257,090 48,030 305,120
West Java 206,115 27,232 233,347
Bante