FY15 Q4 Quarterly Report
(July-September 2015)

=, USAID REB EDC

"I" / FROM THE AMERICAN PEOPLE Wacanda [ ducation lpard

Y L

Learning
transforms

lives,

EDUCATION DEVELOPMENT CENTER
43 FOUNDRY AVENUE, WALTHAM, MA 02453



.3 Overview

The Literacy, Language and Learning (L3) Initiative’s strategic objective is to strengthen teaching and
learning so that children leave primary school with solid literacy and numeracy skills. L3 works with
Rwanda’s Ministry of Education (MINEDUC) to improve students’ reading and mathematical skills in
grades one to four, as well as their English language proficiency. Working in collaboration with the
MINEDUC, USAID and technical partners, the L3 project works with pre-service and in-service facilitators
to introduce proven reading and mathematics teaching strategies, and with community volunteers to
support learning. The project also aims to improve the availability and use of innovative reading and
math instructional materials. Teachers’ and students’ reading, math and English language skills will be
reinforced through interactive audio instruction programs.

The L3 initiative has five intermediate results that support the strategic objective, and ultimately
contribute to USAID’s goal of improved reading skills for 100 million children in primary grades by 2015.
These results and key activities® include:

IR 1: Improved Quality of Teaching

e Activity 1: Development of a shared vision of effective literacy/numeracy instruction and tools to
measure progress with respect to that

e Activity 2: Implementation of a School-based Mentoring Program to support enhanced literacy,
numeracy and ESL instruction

e Activity 3: Support to TTCs to become Centers of Excellence for Literacy and Numeracy Instruction

e Activity 4: Pilot initiatives to improve teachers’ motivation and working conditions

IR 2: Improved Availability of Teaching and Learning Materials

o Activity 1: Develop a complete package of instructional materials to support early grade reading

e Activity 2: Hold Math Camps for teachers and story writing competitions and Writer’'s Workshops to
produce locally-developed reading materials

o Activity 3: Distribute over one million supplementary books

o Activity 4: Introduce “traveling libraries” in low income, rural communities

e Activity 5: Distribute sustainable technologies (5,400 solar powered MP3 players/radios, 1,057 video
projector systems) to support enhanced literacy/numeracy instructional program

o Activity 6: Hold local campaigns and activities to promote a culture of reading

IR 3: Support for English

e Activity 1: Develop interactive audio programs for ESL, P1 to P4
e Activity 2: Develop an instrument to evaluate teachers’ English language proficiency
e Activity 3: Revise existing English as a Second Language (ESL) curriculum

! These activities are based on the program description approved in April 2013 and listed in the FY 2014 workplan.
The activities in the workplan for FY2015 will follow the revised program description approved in August 2015.



IR 4: Strengthened Ministry Capacity

e Activity 1: Embed L3 literacy/numeracy specialists in the central MINEDUC and the 13 TTCs to provide
day-to-day support in literacy/numeracy and teacher training reforms

e Activity 2: Develop a criteria-based classroom observation form to monitor changes in teachers’
literacy/numeracy instructional practices over time

e Activity 3: Provide short-term technical support to the Examinations division to strengthen student
literacy/numeracy assessment programs

IR 5: Improved Equity in Education

e Activity 1: Include new instructional materials with positive images of girls and other marginalized
groups

o Activity 2: Provide additional supports and inputs to students in low-income and rural areas

o Activity 3: Provide grants to district committees to implement activities to address disparities

o Activity 4: Develop alliance with UNICEF to ensure that cluster and school-level support to literacy
aligns with its Child-Friendly Schools activity
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1.0 EXECUTIVE SUMMARY

In Q4, L3 continued to make steady progress. P4 English and mathematics materials were completed,
following recommendations from Curriculum and Pedagogical Materials Department (CPMD) focal
points, and submitted to the Rwanda Education Board (REB)’s Textbook Approval Committee (TAC).
Additionally, REB requested L3 to revise the existing P1, P2, and P3 Kinyarwanda and English materials to
align with the new competence-based curriculum. L3’s materials will serve as the core curriculum
materials as the curriculum is implemented beginning in 2016. L3 completed the revision of the P1
Kinyarwanda materials and submitted them to TAC.

L3 regional coordinators continued to visit continuous professional development (CPD) meetings as part
of the School-based Mentoring Program as well as to monitor mentors’ training of teachers. In August,
REB announced the restructuring of the program and mentors ceased their duties. L3 facilitated the
collection of netbooks and projectors and will continue to support the new program.

Eleven Literacy and Numeracy Advisors (LNAs) continued to support Teacher Training Colleges (TTCs),
and an additional two LNAs were recruited to support TTCs Kirambo and Bicumbi beginning in October.
The LNAs provided support for literacy and numeracy instruction, including materials-making
workshops, support for phonics and reading skills, and math teaching strategies. LNAs supported
student teachers preparing for their teaching practice, and included primary school teachers in the
vicinity of the TTC in Writers Workshops, Math Camps, and sessions at the Teaching Resource Centers
(TRCs), where TTC Mururu and other TTCs have established regular calendars for primary teachers. At 10
TTCs, LNAs organized events including reading and writing competitions as part of Rwanda Reads
Literacy Month.

Concern continued the training of School General Assembly Committees (SGACs) in Burera district.
Concern held an introductory meeting with district officials and then trained 93 SGACs in two phases on
their roles and responsibilities and support to teacher motivation, literacy, and equity in education. SEOs
in Huye, Gisagara, Nyanza, Nyarurguru, Muhanga, and Ruhango districts were trained to support the
monitoring of SGACs action plans. Of the 457 SGACs monitored by SEOs and Concern this quarter, 374
had begun their initiatives to support teacher motivation. Ten SGACs were identified to receive awards
to support these initiatives. SGACs in Nyamagabe, Nyanza, and Muhanga also organized literacy events
in which primary students participated in reading competitions.

L3 continued to roll out Community Mobile Libraries (CMLs). L3 visited 27 libraries for monitoring
purposes; lessons learned from monitoring are informing the development of a CML sustainability
strategy. Two inactive CMLs were relocated, and five were established.

Districts held juries to select their best stories and poems for the Andika Rwanda competition and sent
them to Kigali for final evaluation. L3 also circulated an RFQ for the editing, illustrating, and printing of
the 12 best stories and poemes.

VSO, as part of L3 Plus, conducted a rapid assessment to determine the needs of children, the resources
available, and attitudes towards special education needs. A technical working group met and drafted
training modules for educators on supporting children with hearing, visual, physical, and intellectual
impairments. Materials for the resource centers in Nyaruguru and Nyamagabe are being procured to
equip the centers ahead of the official opening, scheduled for October.

School monitoring continued. The M&E and implementation teams visited 133 schools, monitored 410
teachers, and observed 57 audio and 83 non-audio lessons. Regional coordinators continued to update
DEOs, SEOs, and inspectors about their findings and the status of the L3 program in schools. As a result,
regional coordinators were invited to present at some district education meetings.



L3 completed the development and piloting of P4 literacy and numeracy assessment tools to be used in
the 2015 P4 national baseline assessment, due to take place in October. Data collectors have also been
trained.

L3 also coordinated a number of media tours. Journalists were invited to schools to observe audio and
non-audio lessons and speak to teachers and head teachers about the use and management of the L3
materials. Journalists were also invited to one of L3’s CMLs in Ngororero district and to TTC Byumba for
a rice sack book making competition.

The following report details the progress of the quarter.



2.0 PROGRESS TOWARD RESULTS
INTERMEDIATE RESULT 1: Improved Quality of Teaching

1. A Develop a shared vision of effective literacy/numeracy instruction and tools to measure progress
with respect to that vision

Progress in Q4
Support REB in the finalization of standards for literacy and numeracy

Originally, L3 developed reading fluency standards for P3 and P5. As L3 will be reporting on P2 as part of
the endline survey, P2 reading fluency standards are also required. At the L3 Steering Committee
meeting on August 21%, L3 circulated a timeline for L3’s planned midline and endline assessments as
well as proposed P2 Kinyarwanda reading fluency standards at 20-32 wcpm. The steering committee
agreed that this standard will be used in both the midline and endline assessments to measure student
performance in oral reading fluency.

Develop and revise the P4 school, classroom and home/community-based instruments for assessment of
English and numeracy skills

As part of the materials development process, the L3 technical team produces a complete package of
instructional materials: teacher’s guides with daily scripted lessons, assessment tasks to monitor student
performance on key skills, and student print and audio materials. The class teacher or community
volunteer administers the assessment tools fortnightly. In quarter 4, the remaining Primary 4 English
assessment tools were developed and finalized. Mathematics unit assessments, which examine the key
skills and competences taught in each of the 18 curriculum units, were also developed.

Develop and revise the P1 school, classroom and home/community-based instruments for assessment of
literacy skills

During the revision process of the P1 English and Kinyarwanda instructional materials, the L3 technical
team also reviewed and redesigned the assessments. Each assessment tool focuses on the unit’s key
competences as well as assessing pupils’ reading and writing skills. The revised teacher guides also
provide information for teachers on how to conduct continuous formative and summative assessment
as part of the teaching and learning process.

Activities planned for 1.A :
e Revise P2 English School, classroom and home/community-based instruments for assessment of 1
reading skills :
Revise P3 English School, classroom and home/community-based instruments for assessment of |
reading skills 1
e  Specific support to REB on implementing Competence Based Curriculum agreed on :

4
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1.B Develop an instructional package keyed to the new standards and instructional models
Progress in Q4
Revise P4 English materials

Working closely with the Rwanda Education Board (REB) Curricula and Pedagogical Materials
Department (CPMD), the L3 English team has developed all P4 read aloud stories, leveled texts, poems,
audio scripts, and teachers guide and primer pages.

At the request of CPMD, a review workshop was held from August 27" to September 7™ in Centre du
Fatima, Musanze. The workshop was facilitated by EDC consultants Dr. Sandra Kleinman (Languages)
and Elizabeth Miller Pittman (mathematics) who have extensive experience in developing competence-
based literacy and numeracy materials. The Primary 4 English materials were reviewed by Emeritha
Muhongwanseko (English specialist CPMD), Joseph Rusanganwa and Livingstone Muhire. The review
process was thorough and the feedback useful in supporting the technical team’s work. The feedback is
summarized in the textbox below from a report developed by CPMD team.

The Primary 4 read aloud stories match the content of the English curriculum; they are
interesting. Major crosscutting issues are embedded and stories reflect Rwandan children’s
life experience. The daily reader (learner’s textbook) is child friendly. It includes the short
stories, which reflect Rwandan children’s life experience, and they are interesting. They cover
the content provided in the curriculum, major crosscutting issues are exploited. There are
plenty of exercises and they cover all skills provided in the curriculum. Teacher’s guide: All
units are available in the teacher’s guide with samples of lesson plans.

The following elements need to be taken into consideration:

The size of the font should be enlarged in the teacher guide. Assessment should cover all
learning objectives at the end of the lesson and competences at the end of unit. In the
development of the lesson plan, specify which activities are for the teacher and those of the
learner. The roles of the learners must outweigh the teacher’s activities. The different steps in
the development of the lesson need to be highlighted.

Figure 1 TAC feedback on English materials
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Following the workshop, the English team completed the recommended changes and the English
Primary 4 materials were submitted to TAC at the end of September 2015

Table 1 P4 English materials developed

Term 3 New
materials arrangement
developed in according to
Q4 Units
Audio scripts 15/40 N/A
written
Audio scripts 15/40 N/A
recorded
Audio scripts field Y] N/A
tested
Decodable texts 0/0 24/24
and activities
written
Decodable texts 2/24 22/24
and activities
desktop published
Read aloud stories HoJ/] 24/24
written
Read aloud stories WIpL: 22/24
desktop published
Scripted lessons 71/252 181/252

written

Diagnostic Tools 5/10 5/10




Table 2 P4 mathematics materials produced

Total P4 materials Total
materials developed materials
progress for in Q4 progress
Q2 and @3 for Q2, Q3
and Q4
Master plans
SR 31/39 8/39 39/39
Audio scripts
written N/A N/A N/A
Audio scripts
recorded N/A N/A N/A
Audio scripts
field tested N/A N/A N/A
Scripted lesson
E(I)ar:Spleted 40/252 2225 52257
Diagnostic Tools
developed 15/18 3/18 18/18

Revise P1, P2 English and Kinyarwanda materials to align them to the new curriculum

In July, L3 reinstated the Kinyarwanda Instructional Materials Development Team for the revision and
alignment of L3’s materials to the new competence-based curriculum. Two new members were added
to the team, and the Literacy Task Leader assumed responsibility for the alignment of the materials with
the curriculum. From July 13" to 15", the Kinyarwanda team met with CPMD specialists to review the
existing P1 materials at Notre Dame de Fatima Hotel, Musanze. During the sessions, the team identified
and agreed on the key changes in the program and needed changes for the read aloud stories and
leveled texts, and developed a new scope and sequence.

From August 27" to September 9', the Kinyarwanda team again met with CPMD focal points to review
the revised materials and to agree on the format for the teachers guide, pupil’s daily reader, and
assessment activities. The review team included Bacumuwenda Nehemie (CPMD), Kubwimana Fortunee,
and Mukantahondi Venantie. The feedback is summarized in the following text box.
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Pupil’s books, the book matches the content of the curriculum. Crosscutting issues are all reflected
in the book. The content is interesting and adapted to the level of pupils. Progression of the content
is well arranged. Read aloud stories: Many of the stories are interesting and match the content of
the curriculum and reflect the Rwandan culture.

Extend the teaching of the alphabet with songs, poems and dances, rather than teaching writing or
in reading in the first week of Primary one. Teaching vowels, consonants and blends should follow
the same lesson plan structure as agreed at the workshop. Some illustrations do not match with
the content and need to be reworked.

Figure 2 TAC feedback on Kinyarwanda materials

The below table summarizes the P1 Kinyarwanda materials revised. Following the workshop, the
Kinyarwanda team completed the recommended changes and the Kinyarwanda Primary 1 materials
were submitted to TAC at the end of September 2015.

Table 3 P1 Kinyarwanda materials revised

Audio scripts
written

Audio scripts
recorded

Audio scripts field
tested

Decodable texts
and activities
written

Decodable texts
and activities
desktop published
Read aloud stories
written

Read aloud stories
desktop published
Scripted lessons
written

Diagnostic Tools

Primary 1
materials
revised in Q4
N/A

N/A

N/A

19/19

19/19

27127

27127

288/288

9/9
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' Activities planned for 1.B

e Revise P2 English and Kinyarwanda materials to align with the new curriculum.

e  Submit P2 revised English and Kinyarwanda materials to REB

Revise P3 revised English and Kinyarwanda materials to align with the new curriculum.
Submit P3 revised English and Kinyarwanda materials to REB

Finalize the P4 English audio lessons and submit them for national distribution.

1.C Complete School-Based Mentoring Program (SBMP) framework and train mentors
Progress in Q4
Conduct visits to the school-based mentors CPD training

At the end of the senior mentor training on May 18" and 19", senior mentors made action plans for
cascading the training of best literacy and numeracy practices and inclusive education to school-based
mentors (SBMs). In Q4, L3 regional coordinators conducted visits to the SBMs CPD training in
Nyarugenge and Muhanga districts.

Conduct visits to the SBM training of teachers on best literacy and numeracy practices

SBMs then cascade the training to teachers in the schools they support, and L3 regional coordinators
conduct visits to monitor this training. At the training, regional coordinators have the opportunity to
answer teachers’ questions about L3 materials.

In quarter 4, regional coordinators visited 14 trainings by SBMs on best literacy and numeracy practices.

Figure 3 An SBM training teachers on the use of P3 materials at GS Gakenke in Gatsibo district
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Figure 4The senior mentor and SBMs helping teachers develop teaching materials using rice sacs and paper at EP Gakenke,
Kiramuruzi sector in Gatsibo district.

Support SBMP Task Force to develop and implement a comprehensive M&E strategy

The SBM Taskforce had put in place a sub-committee to develop SBM guidelines, which would include a
comprehensive M&E strategy for the SBM program. The sub-committee’s activities for the quarter have
been disrupted due to the restructuring of the SBM program that is still underway.

1
Activities planned for 1.C :
e Train the new SBMs and Subject Leaders on best literacy and numeracy practices for 1
“Transforming the classrooms” :

e Conduct visits to the school-based mentors, School Subject Leaders CPD training sessions on best |
literacy and numeracy practices :

e Develop a training plan and a training manual for P4 teachers I

1

b e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e

1.D Roll out the SBMP
Progress in Q4

In August, REB announced the restructuring of the School-based Mentoring Program (SBMP). By October
2015, REB expects to have recruited and deployed new SBMs to reach all public and government-
supported schools in the country with the specific focus on English Language Training and support to the
implementation of the competence-based curriculum. L3 will support REB’s Teacher Development and
Management department (TDM) through the Teacher Professional Development Technical Working
Group (TPD TWG) and the SBMP Task force on this activity. To ensure teachers received CPD on literacy
and numeracy practices as well, L3 will support the national implementation of the new curriculum and
work through District Curriculum Implementation Committees to ensure that training on early grade
literacy and numeracy practices are embedded at school level.

In addition, L3 will train VSO volunteers and Teacher Training College (TTC) tutors on the use of L3
materials and training resources including self-directed video modules. These VSO volunteers and TTC
tutors will cascade the training to the new SBMs and School Subject Leaders from each school in TTCs.
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SBMs and the School Subject Leaders will cascade the training to their colleagues in all 2,478 schools
nationwide.

Activities planned for 1.D
e  Activities in line with 1.C and 4.C

1.E Incorporate the Rwanda L3 literacy/numeracy models in Teacher Training Colleges (TTCs)
Progress in Q4
Provide L3 implementation support to TTC tutors and student teachers

Train tutors, student teachers, and local primary school teachers on effective literacy and numeracy
teaching including how to use locally available materials

In Q4, VSO Literacy and Numeracy Advisors (LNAs) continued to provide support to TTC tutors and
student teachers on L3 materials and the literacy and numeracy strategies included.

On July 25", a low-cost/no-cost materials making workshop was held at TTC Byumba. Participants
included 4 SBMs (3m, 1f), 2 Tutors (males), 14 primary teachers (5 m, 9f), and 42 student teachers (22f,
20m). The aim was to develop skills and knowledge on how to create teaching resources to supplement
the L3 print and audio materials. During the workshop, participants created teaching resources for
English and math lessons, including number flash cards, number charts, number fans which help children
to show one-, two-, and three-digit numbers, bottle top counting sticks, and alphabet charts. The
workshop also provided an opportunity for student teachers, SBMs, and primary teachers to work
together.

LNAs provided support on P3 instructional materials on August 25" and 26 at TTC Cyahinda and August
31%in TTC Gacuba. The support was a refresher training following the initial training on P3 materials in
March 2015 and was aimed at preparing student teachers for their teaching practice and to ensure TTC
tutors are able to support their student teachers. In TTC Cyahinda, participants included 11(9m and 2f)
tutors and 12 student teachers (5m and 7f). In TTC Gacuba, participants included 35 Senior 5 student
teachers (19f, 16m) and 26 senior 4 student teachers (16f, 10m).

AT TTC Muhanga, a phonics and reading skills workshop was held on August 19" and 20%" involving 22
primary teachers (5m ,17f,) 7 student teachers (4m, 3f) 2m Tutors, 1f Matron, and 2 Head Teachers
(1f,1m). Also in TTC Muhanga, a workshop on effective mathematics instruction was held on August 31°
with 47 student teachers (24m, 23f).

At TTC Gacuba, a mathematics teaching strategies workshop was held on July 10" and 11%. Participants
included 9 tutors (7m, 2f), 10 primary school teachers (4m, 6f), 20 student teachers (12 f, 8m) and 20
parents (12m, 8f). Participants shared good practice in mathematics teaching in lower primary classes
including concepts in maths, starters, and methods of teaching numbers.

Working sessions on phonics and language development were held in TTC Kirambo on July 15" and 16
and in TTC Mururu on July 13" and 14™. The aim of the sessions was to improve teachers’ awareness of
the English letter sounds and to demonstrate techniques in teaching and learning phonics. During the
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sessions, it was highlighted that a child is more likely to be able to decode and read words correctly if he
or she knows the relationship between letter sounds and letter names.

Conduct resource making sessions in the TRC for student teachers and tutors

LNAs continued to organize resource making
sessions in the Teaching Resource Centers (TRCs).
Two such sessions were held in TTC Cyahinda this
quarter. In July, it involved 3 SBMs, 5 parents, 5
primary school teachers, 1 tutor, 1 TRC manager. In
August, it involved 20 Primary school teachers
(15m, 5f); 4 tutors (2m, 2f); 9 parents (5m, 4f); 2
SBM (1m, 1f). The August session was aimed at
boosting the resources of the community library
with additional materials such as rice sack books,
tongue twisters, and proverbs in English and
Kinyarwanda.

A resource making session was held in TTC Gacuba
on August 26" with 6 primary school teachers from
Kiroji PS (2f, 4m).

Figure 5 Rice sack storybook making in TTC Mururu

In TTC Mururu, resource making sessions took place on August 21t and 28" and September 4th. 17
teachers (4m, 13f) participated.

Support and supervise student teachers in teaching practice schools

LNAs support student teachers in their preparation for teaching practice through organized sessions and
drop-in support.

In TTC Mururu, 136 student teachers were supported as they prepare for their teaching practice (81m
and 55f) on August 215 and 28" and September 4™,

The same support was provided to 40 student teachers (18f, 22m) from TTC Gacuba on August 28™.
During this session, student teachers were guided on how to generate interesting activities in teaching
mathematics, such as number fans whereby a teacher can call out a number for the children to show or
the teacher could give a calculation and the learners must display the answer on their number fans.

In other TTCs, support was mainly through ad-hoc and drop-in sessions as students seek support from
volunteers on different aspects based on personal needs.

Train TTCs on the new resource pack for the Teaching Methods and Practices Course

Support TTC tutors in pre-service reading / writing and mathematics curricula (Including how to use
support materials)

At TTC Mururu, the LNA volunteer taught communication skills and TMPC courses. The communication
skills course aims at developing student teachers’ English language proficiency and English
communication skills. The LTMP course equips student teachers with the effective and practical ways of
teaching languages. Participants included 575 student teachers (275m and 300f).
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Activities planned for 1.E

e Recruit additional volunteers (LNAs) to ensure each TTC is being supported

e Support the development of a training manual and resource for training TTC tutors in the use of L3
P4 materials

e Train TTC tutors, student teacher and primary school teachers on effective instruction of literacy
and numeracy (Including how to use support materials)

o Develop additional self-directed video modules to support training of teachers on best literacy and
numeracy practices (Including L3)

e  Conduct resource making sessions in the TRC for student teachers and tutors

e Support and give feedback to student teachers in teaching practice schools

e Develop support materials for the TMPC (Teaching Methods and Practices Course).

e Train TTCs on the new resource pack for the Teaching Methods and Practices Course

1.F Pilot Initiatives to improve teachers’ motivation and working conditions
Progress in Q4

Roll out module and training on teacher motivation to PTCs in schools in the Southern Province in
Muhanga and Rulindo

In Q4, L3 partner Concern Worldwide expanded activities into Burera district. On August 20" Concern
held an introductory meeting with the Burera DEO, district immigration officer, Joint Action
Development Forum (JADF) Officer, and 13 SEOs. The meeting was to introduce the program, target
beneficiaries, planned activities, and project duration, as well as to discuss roles and responsibilities of
all stakeholders.

Participants expressed appreciation for the program and the way that it complements their own effort
to improve community involvement in education. They also pledged their full commitment and agreed
on the operational plan.

The training of School General Assembly Committees (SGACs), formerly known as Parent Teacher
Committees (PTCs), was implemented from September 1% to 4" and from September 21° to 25%. 410
members of 93 SGACs in Burera district were trained by community-based facilitators on their roles an
responsibilities in enhancing community support for literacy, teacher motivation and equity in
education. Participants developed action plans to implement activities that support the L3 initiative’s
efforts to increase teacher motivation, encourage the culture of reading and promote equity in
education.

S

d
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Table 4 SGAC members trained

SGACs/ | Head Teachers | Teachers | Parents (PTC | SEOs | School | Tot | F M
PTCs President owner | al
and Vice S
President)
Burera | 47 42 46 90 7 12 197 | 53 160
Burera ll IS 46 46 96 10 15 213 | 45 152
TOTAL 93 88 92 186 17 27 410 | 98 312

*Note: SEOs were also trained, although they are not PTC members.

Monitor PTC action plans together with SEOs in the districts trained in the previous quarters

During this quarter, 452 SGAC/PTC action plans were evaluated by SEOs, of which 327 have been
implementing initiatives to support teacher motivation.

Table 5 SGACs evaluated

Training Period SGACs visited SGACs Districts
implementing
initiatives
January 2015 66 out of 71 trained 65 Ruhango
March-April 2015 90 out of 108 trained 76 Muhanga
Oct 2014 67 out of 81 trained 49 Nyanza
July 2014 66 out of 102 trained 50 Nyamagabe
August 2014 66 out of 89 trained 26 Nyaruguru
February 2014 40 out of 64 trained 31 Gisagara
November 2014 62 out of 88 trained 75 Huye
Total 457 out of 603 trained | 374 Initiatives

Train SEOs to implement the L3 program and to support M&E of PTCs and hold experience sharing
meetings

Training of SEOs for the support of M&E of SGACs was planned in September in both Rulindo and Burera
districts. However, Concern was required to complete the annual NGO registration with the Department
of Immigration and Emigration before conducting the training, though the registration was valid until
the end of September. The negotiations and re-registration process delayed the training in Burera
district so that it was rescheduled for October 2015.

SEOs and DEOs from seven districts in the southern province participated in experience sharing
meetings to share best practices and discuss strategies for overcoming challenges. Concern also
provided advice and recommendations on how to improve the M&E of SGAC action plans.
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Table 6 SGAC experience sharing meeting participants

District No. of Participating SEOs District No. of Participating SEOs
Huye 14 Nyaruguru 14

Gisagara 14 Muhanga 12

Nyanza 10 (+Immigration Officer) Ruhango 08

Nyamagabe 17

Total SEOs 89

In these meetings, SEOs put forward the best initiatives in their sectors to be awarded for supporting
teacher motivation, as seen in the table below. Participants also agreed on future activities, such as
literacy days organized in Nyanza and Muhanga Districts and which were held in each Sector of the two
districts.

Table 7 SGACs to be awarded for best teacher motivation initiatives

District Sector School (SGAC/PTC) [Type of initiative
Ruhango Byimana GS Byimana ICow rearing

Ruhango GS Muhororo Pig rearing

Mbuye GS Kizibere Goats rearing

Mbuye Gishali PS Hair salon
Nyanza Nyagisozi sector, EP, Nyamagana/ Hair salon

Busasamana EP Kibaga Hair salon
Huye Rusatira EP Mugogwe Cow rearing

Rwaniro Mwendo PS Establishment of small business (shop)

Ruhashya Busheshi Goat rearing

Maraba GS Mugano Cow rearing
e e e e e e e e e e e e e e e
: Activities planned for 1.F :
1 ¢ Roll out module and training on teacher motivation to SGACs in schools in the Western |
| Province/ Karongi :
: e  Monitor SGAC action plans together with SEOs in the districts trained I
| e Award the two best initiatives in Teacher Motivation per district ( Rulindo, Burera, Karongi, |
: Kayonza :
I e  Train SEOs to implement the L3 program and to support M&E of SGACs and hold experience |
| sharing meetings :
|

|
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INTERMEDIATE RESULT 2: Improved Availability and Use of Teaching and
Learning Materials

2.A Provide all teachers and students with a comprehensive package of materials
Progress in Q4
Enhance the collaboration/partnership with the DEOs and SEOs

DEOs and SEOs support the national implementation of L3 in all public and government-aided schools
across the country. They inform and invite teachers for training on L3 materials, participate in the
orientation of head teachers, support the L3 implementation team on conducting school monitoring
visits and lesson observations.

In quarter 4, DEOs and SEOs collected information on the number of students from P1 to P3 in 2015 and
the number of English, Math and Kinyarwanda teachers. DEOs and SEOs also support regional
coordinators in their school monitoring and lesson observation activities as well as in the organization of
the Andika Rwanda competition.

Provide regular updates to the DEOs and Regional Inspectors about L3 activities in the district/province

L3 regional coordinators provide regular updates to SEOs, DEOs and Regional Inspectors on
implementation of L3 in the sectors, districts and provinces. Providing regular updates to DEOs and SEOs
enables the L3 team to share success stories, examples of best practices and challenges identified from
school monitoring visits. Local education stakeholders can then share the information with other
schools. The following are examples of good practices documented by L3 regional coordinators and
shared with local education stakeholders.

Figure 6 At GS Musambira, all student readers are covered and those that are not being used were returned and well kept.
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Figure 7 At EP Munege in Nyaruguru teachers trained by SBMs make posters using low or no cost materials.

Some of the challenges that were shared with local education stakeholders during this quarter include
schools failing to replace damaged or stolen technology equipment as stated in REB technology
management guidelines, schools that do not allow children to take books home, and schools that do not
implement the program as planned. This consistent and regular reporting has resulted in L3 regional
coordinators attending and participating in district education meetings to facilitate discussion on the
successes and challenges identified in implementing L3 materials in schools. These education meetings
were organized in Muhanga district on September 18™ and in Nyagatare district on September 29*". This
serves as an opportunity to highlight schools that are leading the way in literacy reform so that others
can learn from them and to shared lessons learned to schools that are lagging behind so that they can
overcome challenges the face implementing L3 activities effectively.

Complete the P4 term 3 English materials field testing

In quarter 4, the remaining P4 materials were field tested in Remera Catholic School. The literacy team
field tested the P4 term 2 audio lessons, teachers guides, leveled texts, poems, and audio stories.
Regular feedback was incorporated into the materials. In addition to the field-testing conducted in
Remera Catholic, the instructional material development team meets regularly with the program
implementation team who provide them with feedback from teachers on the field.

Work with REB on a plan for publication of Andika Rwanda 2015 winning stories

In Q4, L3 decided to fund the publication of the Andika Rwanda 2015 stories and poems. In doing so, L3
aims to facilitate a relationship between the publisher and REB so that they can arrive at an agreement
on terms for the future publication of stories and poems. L3 hopes to facilitate an arrangement whereby
a publisher will be free to continue printing the Andika Rwanda books and sell them to schools, libraries,
and book shops so that the books will continue to be available beyond the initial printing funded by L3.

At the end of Q4, L3 had developed and circulated an RFQ for the editing, illustrating, and printing of the
Andika Rwanda winning stories and poems. It is expected that L3 will select a publisher who will also
participate in the writers symposium with the winning authors in October 2015.
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Select winning stories/poems from Andika Rwanda

In Q4, L3 received packages from DEOs with their selections of the best stories and poems at the district
level. After inventorying and sorting all submissions, L3 arranged for the national jury, which will include
three REB inspectors, one teacher, and three managers of L3 community libraries. The jury will meet
from October 1t to 2,

Hold writers symposium and awards ceremony for Andika Rwanda

Rwanda Reads Literacy Month is set to conclude on Tuesday, October 6. At the closing ceremony, the
12 national winners of Andika Rwanda 2015 will be announced and presented with their prizes: netbook
computers and USAID backpacks, notebooks, and t-shirts. The winners will also participate in a writers
symposium in which they will work with the publisher selected by L3 on the editing and illustrating of
their stories and poems to prepare them for publication.

I Activities planned for 2.A

e Collection of existing SD cards to load them with P4 content.

e Redistribution of SD cards loaded with P1, P2, P3 & P4 content and conduct a follow up session
with local education stakeholders (An orientation session with DEOs and SEOs)

e Follow up and coordinate the distribution of P4 materials.

e Enhance the collaboration / partnership with local education stakeholders by providing them with
regular updates on the implementation of L3 activities in schools.

e Select a publisher for Andika Rwanda 2015

e Hold writers symposium for Andika Rwanda 2015

e Engage with potential private partners to select partner for the 2016 competition

|
|
|
|
|
|
|
|
|
|
|
|
|
: e Agree on budget/workplan for 2016 competition with REB/partner
|

S U ——

2.B Pilot additional innovative tools and materials in rural and low-income regions
Progress in Q4
Collect and analyze data on implementation of mobile libraries

In Q4, L3 continued to collect data on the implementation of community mobile libraries (CMLs). This
quarter, 27 CMLs were visited and monitored. During the visit, the libraries were also provided with L3
instructional materials and the 2014 Andika Rwanda books as an addition to the library collection.

6 of the 14 libraries sponsored by volunteers who have since finished their placements were found to be
dormant. Another 21 libraries were operational, though some require additional attention to support
sustainable management.

The most successful libraries are managed by faith-based or community-based structures involved in
CML pre-launch activities.
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Figure 8 Library users read their own
stories at an event at Muramba,
Ngororero CML

It has been observed that adults value reading but do not come to the library to read. A key strategy in
the initiative is to market the library to adults by bringing them to the library for activities or information

they already want or need. Once at the library, they may be more likely to read or borrow a book.

Activities of interest to adults are crucial for the success of CMLs. The socio-economic activities

organized by the managers of CMLs in collaboration with the community and other partners not only

attract adults but also enhance school-community partnerships.

Additionally, it is observed that libraries would be more attractive to adults if there were additional

Kinyarwanda books which provide information that adults in the community want and need.

L3 is finalizing a CML sustainability plan including these suggestions to be implemented in FY16.

Table 8 CMLs visited

No District
Kamonyi
Muhanga
Gisagara
Nyamagabe
Nyaruguru
Nyamagabe
Nyanza
Bugesera

© 0O N O o1 B~ W DN P

Bugesera
Ngororero
Ngororero

el
= o

CML

Gacurabwenge

Kibangu
Mamba
Musange

Ruramba
Tare
Cyabakamywi
Ruhuha

Juru

Hindiro
Gatumba

Location

Rugobagoba
Nkondo
Rugunga
Karama

Ruramba
Gasarenda
Karama

Rwanika
Kankuba

Gatega
Rusumo

Sponsor

AVSI
PCV/Sector
PCV

PCV

PCV/Sector
VSO/Sector
PCV

NAR/Sector

PCV/Sector

PCV/Community
PCV

Status

Operational
Operational
Dormant
Dormant

Operational
Operational

Operational
Operational

Dormant

Operational
Dormant
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12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27

Work with DEOs to relocate inactive libraries in other communities in the district prepared to manage

them

Ngororero
Ngororero
Karongi
Rutsiro
Rutsiro
Rutsiro
Rubavu
Rubavu
Rulindo
Burera
Gakenke
Musanze
Rulindo
Rulindo
Rwamagana
Gicumbi

Ngororero
Muhororo
Gashali
Mushubati
Mushubati
Boneza
Nyamywumba
Gisenyi
Bushoki
Rwarere
Janja
Busogo
Bushoki
Base
Gishali
Nyankeke

Rususa

Myiha
Birambo
Bumba
Cyarusera
Remera/Kinunu
Rubona
Amahoro
Nyirangarama
Mwange
Janja

Busogo
Gasiza

Base

Ruhunda
Nyankenke

UMUHUZA
UMUHUZA
VSO/UMWANUKUNDWA
MGC Center
Catholic Parish
Catholic Parish
ADEPR
Restoration Church
PCV/Health Center
Catholic Parish
Catholic Parish
Catholic Parish
Catholic Parish
District/RLS

PCV
PCV/Community

Operational
Operational
Operational
Operational
Operational
Operational
Operational
Operational
Operational
Operational
Operational
Operational
Operational
Dormant

Dormant

Operational

When L3 finds that libraries have fallen dormant, L3 makes plans to reactivate them or relocate them to

other communities in the district which are ready to manage the library. In Q4, the Muhoza CML was
handed over to Ruhengeri Catholic Parish. Rukomo CML was handed over to an AVSI Rwanda project
based in Rukomo.

In October 2015, three additional CMLs will be handed over: Juru CML in Bugesera, Mamba CML in
Gisagara, and Jarama CML in Ngoma. They will be managed by Compassion International projects
operating in those communities. CML Batsinda in Gasabo will be managed by Children Affected by
HIV/AIDs (CHABHA).

Distribute books to an additional 20 CMLs, reaching all 30 districts

L3 continues roll out the CML Initiative. In Q4, five additional community libraries were distributed in the
most rural and low-income communities. Three of them are supported by local faith-based
organizations, one by a community multimedia center, and one by sector officials.

These libraries also received L3 instructional materials and the 2014 Andika Rwanda publication with the
distribution.
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Table 9 CML books distributed

. o Titles
District Sector Cell Village rganlz:_altlon . .
Responsible | Kinyarwanda | English
Karongi Murundi Kareba Gashuru EPR 150 766
Gisagara Gikonko Gikonko Gikonko PCV and
Gikonko
Multimedia 168 833
Kayonza Kabarondo Cyabajwa Kabarondo Catholic
Parish 142 810
Nyaruguru Kibeho Nyundo Nyundo ADEPR 149 850
Rutsiro Mushubati Sure Kivumu EPR 162 826
Rulindo Burega Taba Taba Burega Sector 140 836
Total 911 4921
Grand Total 5832

Identify new local organizations interested in sponsoring CMLs

In Q4, EDC-L3 co-signed a memorandum of understanding with Kabarondo Catholic Parish for the
implementation of its CML initiative. Working with Compassion International, EDC-L3 has been able to
reach new sites managed by churches other than the Catholic Church. The table above includes new
sites managed by EPR (Presbyterian Church of Rwanda) and ADEPR (Association des Eglises
Pantecotistes au Rwanda).

Figure 9 A new CML is established
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Maintain relationship with Rwanda Library Services

As part of L3’s sustainability strategy, L3 has initiated and maintained a relationship with Rwanda Library
Services. In Q3, Rwanda Library Services relationship to the Ministry of Sports and Culture was under
discussion, and so L3 has paused in partnership activities. However, L3 has continued to develop
relationships with churches and other community-based associations to ensure the sustainability of the
libraries beyond the close of L3.

Activities planned for 2.B

e Identify new local organizations interested in sponsoring a CMLs

e Distribute books to an additional 8 CMLs

e Collect and analyze data on implementation of mobile libraries

Relocation of 5 CMLs for which the new sponsors have been identified

e Local Authorities (LAs) work on reactivation of the remained inactive CMLs

e Check which CMLs have been reactivated

e Validation of CMLs sustainability Plan

e  Work with DEOs, SEOs and CSOs to relocate inactive libraries in other communities in the district
that are ready to sponsor them.

e  Ensure that the community has matured to manage CMLs with or without the support of the CSOs.

S ————

2.C Support student, teacher and community production of low-cost/no-cost materials
Progress in Q4
Conduct Writers Workshops

A workshop on writing, oral literature, and story illustration was held in TTC Gacuba on July 18", 25,
and 27'™. The aim of the workshop was to identify, edit and illustrate the best stories written during the
Writers’ Workshop. The activity involved 10 primary school teachers, 6 tutors, 2 mentors, 20 science
option students, 20 community members (parents) and 1 volunteer.

At TTC Matimba, the volunteer continued to support the Writers Club.

Table 10 Writers Workshop participants

TTC Date Number of | Number of | Number of | SBMs SEOs Community | Total
tutors student teachers Members
teachers
TTC 18t 6 20 10 2 0 20 58
Gacuba 25% and
27% July

Produce story booklets for distribution to schools in the vicinity of the TTC

As part of the Rwanda literacy month celebration, a rice sack storybook making session was organized in
TTC Byumba on September 26%. 28 student teachers participated (22m and 6f), and 14 rice sack books
were produced.




Schedule and facilitate Math camps in TTCs including TTC tutors, TTC students and primary school
teachers from the schools in the vicinity of the TTC

A follow up math camp session was held in TTC Matimba on July 17th to support beneficiaries to
develop teaching aids, such as flash cards, number chants, number fans, and counting sticks, for use in
the maths lessons.

A math camp facilitators’ training was held in TTC Byumba on July 10", and math camps were held in
TTC Zaza and TTC Muhanga. Further information is provided in the table below.

Figure 10 VSO volunteer demonstrating a math module — TTC Muhanga (July 2015)

Table 11 Math Camp Participants

TTC Date Tutors Student Teachers SBMs Total
teachers
Matimba July 17t 2 15 20 1 38
Byumba July 9th-10t 0 0 18 7 25
Zaza July 6th-gth 3 0 11 (Including 1 0 14
head teacher
Muhanga July 7t 1 54 0 0 55
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: Activities planned for 2.C

e Organize Writer’s Workshops in TTCs for student teachers, TTC tutors, and local teachers

e Support the editing of the best products from the different Writers’ Workshops

e Organize rice sack book making & taking for Primary School Teachers

e  Facilitate Math camps in TTCs including TTC tutors, TTC students and primary school teachers from
the schools in the vicinity of the TTC

e Train TTCs (tutors and student teachers) on how to make and use lo-cost/no cost instructional
materials

e Organize instructional materials making sessions

e  Produce video-module on how to make and use low-cost/no-cost materials

e ————

2.D Promote a culture of reading
Progress in Q4

Roll out module and training on community support for literacy in PTCs in the Northern Province (see 1.F
above) in Burera District

As explained in section 1.F, 410 SGAC members from 93 SGACs in Burera district were trained. As part
of their training, SGACs were informed about basic literacy facts and how the community can
contribute to improving children’s literacy skills and how to help parents, families, local leaders and
school staff to understand their roles and responsibilities in promoting the culture of reading among
primary school children. Participants then developed action plans to improve literacy in their
respective communities and schools.

Conduct M&E workshops with DEOs and SEOs from Rulindo and Burera Districts

As explained in section 1.F above, the M&E workshops were rescheduled for October due to delays with
reregistering Concern with the immigration office.

Monitor PTC action plans on literacy promotion

In this reporting period, SEOs reported that among the 452 SGACs visited in Nyanza, Muhanga,
Nyamagabe, Nyaruguru and Gisagara, 258 (58%) had implemented their plan to promote literacy,
including activities such as community sensitization, reading competitions and buying the Hobe
newsletter for children.

Organize literacy event and reading campaign in Nyanza, Muhanga, and Rulindo with SEOs, DEOs, and
other local leaders

During this quarter, SGACs planned activities to sensitize children, parents and communities to
promote a culture of reading. SGACs from 5 sectors of Nyamagabe district [Gasaka (at Sumba P.S),
Kamegeri (at G.S Rususa), Kibilizi (at Kibilizi P.S), Tare (at G.S Uwinkomo) and Kitabi (at Uwingugu P.S)]
brought together 6,045 children, parents and teachers at the end of the school term and sensitized
them on the culture of reading. Children participated in reading competitions and parents received
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messages about supporting their children in developing the culture of reading. SGACs received
technical and financial support from Concern in form of awards, refreshments and transportation of
children to and from the competitions.

In collaboration with SEOs, Concern supported schools and SGACs to organize a literacy week in
Nyanza and Muhanga districts from September 8% to 11",

In these events, children from P1 to P4 participated in reading competitions at their schools. The best
performers from each school went on to compete at the sector level, where the final winners were
rewarded with T-shirts, notebooks, pens, and posters with Behavior Change Communications (BCC)
messages promoting literacy. Sensitization sessions for parents and community members and debates
about literacy were also held. The events were held at 12 sites in Muhanga district and at 11 sites in
Nyanza, with a total of 22,707 participants, including school children, teachers and parents. The events
resulted in the following:

e Parents who attended the literacy events committed to improving their support for their
children by giving them time for reading at home, providing them with books, and signing them
up for age-appropriate newspapers such as Hobe.

e Children testified that they had acquired more knowledge, thanks to what they had read, and so
the competition helped them to learn more in addition to what they learn at school.

e SGACs decided to make literacy events at the closing of each term a tradition as a way of
bringing together large numbers of parents in order to sensitize them about the importance of
literacy.

Concern learned that awareness-raising activities should be planned at times that are most
convenient for parents, such as the end of school term. In addition, fewer parents attended morning
events for the literacy week because agricultural activities compared to those who attended events
organized in the afternoons.

Monitor the impact of BCC materials distributed in schools

Posters and t-shirts with BCC messages are currently used in the literacy events, and parents who
attend these events are sensitized using the following messages:

e Parents, take time to read with children.
e The culture of reading should be taken into consideration in decision making.
e |tis good to read stories for young children, they will grow up with a culture of reading.

e Parents, provide reading books to your children.

Organize local campaigns and implement activities to promote reading in schools in TTC catchment
areas

During the reporting quarter, a Home Literacy Conference was held in TTC Byumba on July 11*" with the
aim of creating higher awareness among parents and head teachers about the need for parents to
strongly engage in literacy development and to establish a culture of reading at home. Participants in
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the conference included 40 parents from 4 different school’s SGACs, 3 school-based mentors, 3 head
teachers, and 2 Directors of Studies.

Activities to mark Rwanda literacy month were also organized in 10 TTCs currently supported by LNAs. A
complete list of all activities and participants can be found in Annex 1. For 2015, the literacy month was
planned from 8" September to 4™ October with the theme “Open a book, open the World”. Activities
during the month in the TTCs included reading a writing competitions, literacy games, and the book
making competition previously mentioned.

[ " " N N N N N N N N N N N N N N N N N N N N N R N N N R

I Activities planned for 2.D

e Module and Training on community support to literacy rolled-out to SGACs in schools Western(
Karongi and Eastern Province( Bugesera and kayonza (see 1.F above)

e  Monitor SGAC action plans on literacy promotion

e Organize reading campaigns in Burera, Karongi, Bugesera with SEOs, DEOs, and other local
leaders

e Distribute and monitor the impact of BCC materials in schools

e Organize and facilitate Home Literacy & numeracy workshops to sensitize parents on their roles in
supporting their children in literacy and numeracy

e Organize and implement reading sensitization activities for International Literacy Day

e Produce materials (banners, brochures) to promote the culture of reading for the TTCs and the
schools in the vicinity of the TTCs.

em——————————————

INTERMEDIATE RESULT 3: Support for English

3.A Develop a program to transition teachers (and students) to English as a language of instruction
Progress in Q4

As explained in section 1.B above, in Q4 L3 completed the P4 English materials and submitted them to
TAC for review.

Activities planned for 3.A :
e See activities for 1.B above |
1

3.B Use IAI to reinforce and extend face-to-face ESL training program
Progress in Q4

As part of the materials development process, L3 develops English audio lessons, incorporating best
practices in second language teaching. Using the audio programs not only develops students' English
language but also supports teachers.
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3.C Use the SBMP and VSO volunteers to reinforce teachers’ English
Progress in Q4
Support extracurricular activities in support of English proficiency for student teachers at TTCs

Extracurricular activities are ongoing at all TTCs supported by LNA volunteers with the aim of improving
student teachers’ English language proficiency through supporting such talents as writing, poetry, and
drama. For example, in TTC Muhanga, a debate competition was held on July 23 involving 23 student
teachers. In TTC Matimba, a writers’ club involving 1 tutor and 55 student teachers received ongoing
support. Stories written by the writer’s club members are on the display at the TTC.

|
Activities planned for 3.C
e Organize extra curricula activities in support of English skills (speaking, writing, reading,...) for TTC
student teachers and primary school teachers

|
|
|
|
S —————

3.D Revise the existing English curriculum (activities carried out concurrently with 1.A)
Progress in Q4

The process of the curriculum revision has been completed and the new REB Competence —based
curriculum was launched on 23rd April 2015. As explained in section 1.A, EDC continues to attend the
follow up workshops and meetings for the implementation of the new curriculum and to support the
process as much as possible.

|
1 Activities planned for 3.D
: e No activities planned

e e e e e e e e e e e e e e e e e e e e e e e e e o e e e e e e e e e

INTERMEDIATE RESULT 4: Strengthen Ministry Capacity
4.A Strengthen REB central capacity

Progress in Q4

Implement technical projects to strengthen MINEDUC capacity

L3 senior management continues to engage with the MINEDUC and REB and contribute to ongoing
discussions around education reform. The COP attended the last meeting of the Education Planning
Technical Working Group where the education decentralized management plan was validated.

Advise on policies in support of L3 Initiative objectives (ongoing)

During the quarter L3 held several meetings with the REB senior management. The meetings focused on
the ongoing revision of P1 to P3 materials to align with the new competence based curriculum.
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Discussions were also held with the Examinations Unit on how to review and validate the current draft
standards being developed by REB.

Distribute quarterly and annual reports to REB

The last quarterly report was distributed to the REB senior management and L3 steering committee
members.

Hold quarterly Steering Committee meetings

The third steering committee meeting was held on August 21, 2015. See annex 2 for minutes with action
points.

Participate in Teacher Professional Development Technical Working Group

The Teacher Professional Development Technical Working Group meets once a month and is attended
by the L3 COP and Technical Director. The main focus of the previous meeting was on updates regarding
the implementation of the new curriculum, teacher training, and the status of the Teacher Professional
Development Policy.

Participate in the Curriculum, Materials, and Assessment Technical Working Group

During the quarter, staff from the L3 technical team, the COP and the Technical Director continued to
engage with the REB curriculum materials implementation task force. L3 staff participated in all
workshops organized by the task force and provided inputs into the curriculum implementation
strategy. During the quarter the following workshops were attended:

Co-chair School-based Mentoring Task Force

As mentioned in section 1.D above, in August REB announced the restructuring of the SBMP. The
technical director is working closely with TDM to prepare a working session for the current members of
the School-based Mentoring Task Force to identify how development partners can support the
restructured program.

Participate in the School Leadership and Management Task Force

In Q4, the School Leadership and Management Task Force didn’t meet.

Participate in Rwanda Reads steering committee

The COP continued to participate in Rwanda Reads activities and attend meetings of the steering
committee. In this quarter, Rwanda Reads focused on planning the Rwanda Literacy Month, which was a
series of literacy promotion activities conducted throughout Rwanda during the month of September. A
major highlight was a reading activity by the USAID Mission Director and the CPMD Director at Remera
Catholic using the L3 literacy materials.
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Participate in Pre-Service Task Force

The L3 team is actively participating in the Pre-Service Task Force, working in collaboration with the
University of Rwanda College of Education. L3 have assisted in the development of situational analysis
tools to assess the current needs in TTCs in preparation for developing a competence-based curriculum
for TTCs. L3 support focused on TTC tutors and student’s beliefs and practices in relation to literacy and
numeracy. The situational analysis will be conducted in October and L3 will be supporting the data
collection and data analysis activities.

Activities planned for 4.A
e Implement technical projects to strengthen MINEDUC capacity
e Advise on policies in support of L3 Initiative objectives (ongoing)
e Distribute quarterly and annual reports to REB
e Hold quarterly Steering Committee meetings
e Collaborate with other development partners in the restructured SBMP Taskforce
e Collaborate with other development partners in the TPD Working Group
e Collaborate with other development partners in the Pre-Service Taskforce
e Collaborate with other development partners in Teacher Development and Education Leadership
e  Participate in the Curriculum, Materials and Assessment Technical Working Group
e Participate in the School Leadership and Management Task Force
e Participate in Rwanda Reads steering committee

4.B Transform TTCs into centers of excellence for literacy/numeracy
Progress in Q4

VSO volunteers appointed to each TTC to organize school outreach programs in TTC catchment areas to
reinforce effective reading and mathematics instructional practices

Current LNA placements at TTCs are outlined in the table below.
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Table 12 VSO volunteer placements in TTCs

Volunteer name TTC Start of Service End of Service

1 | Anne Olieba TTC Muhanga 6-Sep-14 29-Feb-16
2 | Antonina Musuya TTC Gacuba Il 11-May-14 29-Feb-16
3 | GanaSimon TTC Byumba 15-Jan-14 30-June-16
4 | Maaike Baak TTC Zaza 6-Sep-14 29-Feb-16
5 Mary Wangui Wambugu TTC Matimba 11-May-14 31-Dec-15
6 Monica Dillys Atoo TTC Muramba 28-Sep-13 30-Jun-16
7 Natif Isaac TTC Cyahinda 6-Sep-14 29-Feb-16
8 | PrimaYanuar JumhanaR. | TTC Save 3-Feb-14 3-Feb-16

9 | Sarah BARNETT TTC Mururu 11-Jan-14 31-Dec-15
10 | Francis Tiberondwa TTC Rubengera 15-Feb-15 30-June-16
11 | David Keane TTC Mbuga 7t Sept 15 30June-16

Two more volunteers are expected in October 2015 for placements at TTC Kirambo and TTC Bicumbi.

Provide ‘drop in’ sessions for tutors, student teachers and local primary school teachers

Resource making sessions for primary school teachers are part of L3’s endeavors to position TTCs as
centers of excellence for literacy and numeracy. Teachers from the schools in the vicinity of the TTCs can
receive professional support and guidance and access resources in TTCs. Following TTC Mururu’s
example of weekly sessions for primary school teachers, other TTCs are working on establishing a
regular schedule for primary school teachers to receive professional support from the TTC.

Local teachers participate in math camps facilitated in the TTCs

As explained in section 2.C, this quarter teachers in the vicinity of the TTCs had an opportunity to attend
math camps at the TTCs. At TTC Matimba, 20 teachers participated, 18 participated at TTC Byumba, and
11 participated at TTC Zaza.

Local teachers participate in writers’ workshops facilitated in the TTCs

This quarter, a writers workshop was held at TTC Gacuba and was attended by 10 primary school
teachers.

Provide training on best literacy and numeracy practices including planning, methodology and resources

This quarter, outreach activities were organized to G.S Gasasa, G.S Kagarama, G.S Muhambara and G.S
Coko, all in the vicinity of TTC Cyahinda. The volunteer worked closely with the Dean of Studies in those
schools to establish to what extent they have been implementing best literacy and numeracy instruction
practices such as using stories, L3 materials and other low / no cost resources. Agreement was reached
on areas to support in the coming months, including special education needs, handwriting skills, micro-
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teaching sessions, use on L3 materials through demonstration, lesson preparation, methodology and
math camp. In total, 15 primary school teachers (10m and 5f) participated in this activity.

Activities planned for 4.B
e Finalize criteria for TTC as center of excellence on literacy and numeracy
e Strengthen outreach program - Linking pre-service to in-service by establishing calendars and
support PS teachers in the TTCs
e Provide ‘drop in’ sessions for local primary school teachers for support in TRC
e Local teachers participate in math camps facilitated in the TTCs
e Local teachers participate in writers’ workshops facilitated in the TTCs

4.C Develop tools and systems for monitoring teacher practices
Progress in Q4

Compilation and reporting of analysis of data collected through SMS reporting system and class
observation

Documentation of the use of SMS reporting system in monitoring teachers’ practices

The L3 M&E continuously carried out the data verification through school monitoring visits in which
M&E and Program Implementation Teams discussed with teachers the support they have received from
mentors in term one and two. Through these discussions, teachers verified if they had been trained by
SBMs on the use of the L3 materials and if mentors had supported them in the preparation and delivery
of lessons using L3 materials.

As previously mentioned, REB announced the restructuring of the School Based Mentoring Program and
mentors ceased reporting their activities in August. Up to that point, mentors had reported the
following.

Table 13 School Based Mentors achievements in as of July 2015

Province | District Working | Number of | % Number =/>16 Hours | <16 hours training | = />16
SBMs SBMs who | (B/A) of training (P3 | (P3 teachers) Hrs
(A) reported Schools | 4oachers ) (P3,P2,P1
(B) reported
teachers)
M F M F M+F
Gasabo 13 13 100% 21 1 0 18 38 1
Kigali | Kicukiro 9 10 100% 19 0 0 12 37 3
City Nyarugenge /8 4 36% 8 0 0 6 20 0
Gisagara 15 11 73% 20 5 1 15 43 112
Southern | Huye 26 25 96% 41 3 7 16 38 12
Kamonyi 19 14 74% 22 0 0 8 41 0
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Western

Northern

Eastern

Muhanga 28 21 75% 36 1 0 14 39 2
Nyamagabe 22 11 50% 20 0 0 11 22 0
Nyanza 19 17 89% 30 2 1 21 39 6
Ruhango 21 21 100% 37 5 17 20 35 23
Nyaruguru 31 18 58% 27 0 0 17 40 0

Karongi 37 28 76% 53 0 2 37 51 3
Ngororero 31 23 74% 39 9 6 13 31 23
Nyabihu 26 23 88% 44 7 4 38 41 11
Nyamashek

e 40 34 85% 58 1 3 39 56

Rubavu 21 15 71% 24 0 0 22 25

Rusizi 34 24 71% 45 0 0 23 57

Rutsiro 33 15 45% 26 0 0 24 23

Burera 29 22 76% 41 1 0 57 47 2
Gakenke 34 34 100% 62 20 25 23 35 57
Gicumbi 37 28 76% 50 4 2 50 38 6
Musanze 16 10 62% 14 0 0 12 17 0
Rulindo 26 22 85% 39 3 6 21 38 9

Grand

Total

743

560

75%

978

106

701

1150

Bugesera 29 23 79% 40 7 4 30 52 14
Gatsibo 17 7 41% 13 0 0 11 20 0
Kayonza 32 25 78% 40 3 9 32 61 15
Kirehe 14 13 93% 22 0 0 26 40 0
Ngoma 25 18 72% 32 2 7 334 43 13
Nyagatare 23 16 70% 30 11 5 32 43 27
Rwamagana 24 15 63% 25 9 6 20 41

254

200

1851
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As per the table above, by the end of July 200 P3 teachers have received at least 16 hours of training and
mentoring. It has been expected that SBMs would train teachers throughout term 3 to reach the 16 hour
threshold. However, training ceased at the end of July, and it was reported that 1,851 teachers received
training from SBMs but did not meet the 16 hour threshold.

|
Activities planned for 4.C :
e Train Schools based mentors and School Subject Leaders in use of monitoring tool and SMS |
reporting system 1

e Update school and grade monitoring questionnaire in DataWinners :

4.D Improve tools and systems for assessing students’ reading and math competencies
Progress in Q4

Incorporate the feedback from REB on the baseline report

Circulate the completed report on the National Reading and Math Baseline Assessment

In March 2015, L3 presented the 2014 National Reading and Mathematics Assessment Baseline results
to REB Senior Management. L3 is still waiting for REB feedback before incorporating the feedback to
finalize and publicize the report.

Discuss with REB how the Baseline Assessment complements the LARS results and how they might be
presented together

In 2014, REB carried out the Learning Assessment in Rwanda Schools (LARS). REB has not yet published
the LARS report. It is expected that once the report is released, L3 will work with REB and UNICEF to see
how the results of the two assessments complement each other and if they could be presented
together.

|
Activities planned for 4.D :
e Present findings of L3 Midline and P4 baseline reading and mathematics assessments to REB 1

|

|

INTERMEDIATE RESULT 5: Improved Equity in Education

5.A Ensure equal access to quality instruction

L3 is providing the same comprehensive package of print and audio materials to all schools. The scripted
lessons in the teacher guide, as well as the audio lessons, ensure that the materials are used in the same
way across the country. L3 also aims to support the implementation of the program at all schools,
including those not supported through the SBMP.
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5.B Promote positive image of girls and other marginalized groups
Progress in Q4
Print and disseminate BCC materials on equity

The equity materials have been redesigned as the first consultant failed to provide materials of
satisfactory quality. The second consultant submitted a draft of illustrations which were pretested
during the Burera SGAC training. He is now finalising the illustrations based on feedback from the SGAC
and L3 partners prior to printing, which will take place in Q1. Dissemination of the materials will begin in
October.

: Activities planned for 5.B

1 e  Print and disseminate equity BCC materials

e e e e e e e e e e e e e e e e e e e e e e e e e e

5.C Train teachers and parents to address barriers
Progress in Q4
Train tutors, student teachers, and parents on special needs and inclusive education and gender equity

On August 27" and 28™, a Special Education Needs workshop was held in TTC Cyahinda to equip
participants with skills and knowledge to identify learners with special learning needs and to cater for
their needs in mainstream learning settings. Participants included 3 head teachers (m), 11 teachers (7 m,
4f), 10 tutors (7m, 3f) and 11 student teachers (5m, 6f).

Module and Training on equity in education rolled-out to PTCs in schools in Burera district (See 1.F
above)

As explained in section 1.F, 93 SGACs from Burera were trained in Q4. At the training, participants
learned basic facts about equity in order to help community members and school staff understand their
role in promoting equity among children. Participants discussed different barriers to equity in education
and developed action plans to help them overcome those barriers and promote equity.

Monitor PTC action plans on equity in education by Concern staff and SEOs

All the SGACs trained developed action plans that include activities to respond to gaps in supporting
and promoting equity in education. During follow up visits, SEOs assessed the progress made regarding
implementation of equity activities by SGACs. Activities include the construction of a fully equipped
girls’ rooms, creating and supporting gender clubs, which include both boys and girls, visiting children
at school, and visiting vulnerable children at home in order to best understand their situation and how
they can be supported. Out of 452 schools visited by SEOs, only 256 (57%) had implemented their
action plans during the reporting period. Concern will increase the follow up visits to SGACs to reach
more schools to assess and provide support on their implementation of initiatives.
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Monitor the impact of the awards received to promote equity in education

No monitoring visits to assess impact awards were carried out during this quarter.

Activities planned for 5.C

e Train tutors, student teachers, and parents on special needs and inclusive education and gender
equity

e Module and Training on equity in education rolled-out to SGACs in schools in the Western
(Karongi) and Eastern Province( Bugesera and Kayonza) (See 1.F above)

e  Monitor SGAC action plans on equity in education by Concern staff and SEOs

e  Monitor the impact of the awards received equity materials disseminated to promote equity in
education

5.D Provide additional resources to rural, low-income areas
Progress in Q4
Identify additional rural and low-income communities to receive libraries

As explained in section 2.B above, L3 continued rolling out the CML initiative in Q4 to rural and low-
income communities.

1 —_—
I Activities planned for 5.D

: e Activities in line with 2.B above

5.E Increase awareness of equity issues at key nodes
Progress in Q4
Conduct rapid assessment and share findings

A rapid assessment was carried out in Nyamagabe and Nyaraguru districts from June 29 to July 17 to
collect baseline information about special education needs among school-age children and to assess
resources available and attitudes about children with disabilities among community members. On July
29%™, preliminary findings were presented at a validation meeting. Comments and inputs from meeting
participants were incorporated into the final report (Annex 3).
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Open first resource center (recruit the Assistant, procure materials, renovate and set up)

L3 Plus will open two resource centers in Nyaraguru at Munege Primary School and in Nyamagabe at

Uwinkingi Health Center. Resource center assistants for both centers have been recruited and will take
up their duties on October 9. The procurement process for the materials to equip the resource centers

is ongoing. The resource center in Nyamagabe is set to open by October 16™. The resource center in

Nyaraguru is expected to be open by the end of October following the completion of the renovation of

the space.

Organize workshop for technical experts on the design of training modules on inclusive education
Design and produce training modules for healthcare providers, CHWs and NCPD representatives

From September 14" to 15, VSO organized a two day workshop for the Technical Working Group to
provide input in the inclusive education modules for teachers. Technical Working Group members

include EDC, MINEDUC, REB, UR-CoE, UNICEF, National Council for People with Disabilities (NCPD), HVP
Gatagara, Association Generale des Handicapes au Rwanda (AGHR), Rwanda Union of the Blind (RUB),
Rwanda National Union of the Deaf (RNUD), Collectif Tubakunde, volunteers, and VSO staff. The training

modules on hearing, visual, physical and intellectual impairments will be finalized after incorporating

feedback from an educators’ training beginning on October 3. The training modules will be finalized by
the end of November ahead of trainings for healthcare providers, community health workers, and NCPD

representatives.

Develop and broadcast radio message

VSO has developed a plan and messaging content for radio broadcasts. The plan is undergoing internal

review before signing an MoU with a local radio station to begin broadcasting. The first broadcast is

planned to air during the week of October 12,

! Activities planned for 5.E

e Resource centers established, equipped and functional as sources of information, materials and
resources for CWDs, educators, parents/caregivers, healthcare providers, CHWs and NCPD

representatives and the wider community

e Open days carried out per Resource Centre to motivate teachers, parents, health care workers,

CHWs, NCPD representatives to use the materials and resources available

e Identification of children with special needs, sharing this information with the Resource Centre

and signposting to relevant service providers

educational resources to the needs of children with special needs

e Design and deliver a training package for parents and healthcare givers on activities of daily life,

with NCPD to play key role in training of parents/caregivers

e Radio messaging and feature programs including live public phone-ins with a panel of project

stakeholders and experts, to be broadcast on local radio;
e Community theatre and sports demonstration events held
e  Printed materials including posters, banners and leaflets developed

|
|
|
|
|
|
|
|
|
|
: e Cross functional technical working group reviews and adapts L3 teaching strategies and
|
|
|
|
|
|
|
|
|
L
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MONITORING AND EVALUATION (M&E)
Progress in Q4
Collection and analysis of data for monitoring L3 performance with respect to indicators

In quarter 4, the L3 M&E team continued the collection of actual results against the targets as defined in
the Performance Monitoring Plan.

Results on materials distributed were compiled from proofs of delivery. Participant attendance in
trainings for SGACs and TTC tutors were reported by Concern and VSO. The Q4 actual results are
reported in the Performance Monitoring Table attached.

The results of monitoring activities are regularly shared with implementation and technical teams to
support the implementation process and with finance and administration teams for management
decisions.

Conduct school visits and lesson observation of L3 materials in P1, P2 and P3 classrooms

In the quarter under review, the L3 M&E team oversaw the collection and analysis of data from school
monitoring and lesson observations carried out jointly by the M&E team and the Program
Implementation team. The L3 team used the school-monitoring questionnaire to gather school statistics.
Grade monitoring questionnaires and the classroom observation tools were used to monitor teaching
practices and to assess the delivery of audio and non-audio lessons using L3 materials.

In total, 133 schools and 410 teachers have been monitored, and 57 audio lessons and 83 non-audio
lessons were observed. After conducting lesson observations, a post observation discussion is held with
the teacher. This allows the L3 team to provide feedback to the teacher, seek further information, note
suggestions from the teacher and answer any additional questions they might have. Detailed monitoring
reports can be found in Annex 4.

The following table summarizes the school monitoring activities.

Table 14 Distribution of schools monitored/Province

Province Schools monitored

East 34
| Kigali City 8
North 21
South 45
West 25
Total 133
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Table 15 Distribution of teachers monitored in Quarter 4

Math English | Total

Province Kinyarwanda
East Pl 12 13 9 34
P2 14 12 12 38
P3 13 19 11 43
Total 39 ‘ 44 ‘ 32 ‘ 115 ‘
Kigali Pl 4 4 3 11
city P2 3 5 1 9
P3 4 4 4 12
Total 11 ‘ 13 ‘ 8 ‘ 32 ‘
North Pl 7 8 6 21
P2 4 5 2 11
P3 3 4 3 10
Total 14 ‘ 17 ‘ 11 ‘ 42 ‘
South P1 28 30 20 78
P2 26 20 24 70
P3 18 31 19 68
Total 72 ‘ 81 ‘ 63 ‘ 216 ‘
West P1 3 0 3
P2 1 1 2
Total 4 ‘ ‘ 1 ‘ 5 ‘
Grand total 140 155 115 410

Details on lesson observations carried out in quarter four are illustrated in the following tables.

Table 16 Distribution of audio lessons observed in Quarter 4

Subject taught
Kinyarwanda English Math Total

Class observed




Table 17 Distribution of non-audio lessons observed in Quarter 4

Subject taught
Kinyarwanda English Math
Class P1 15 4 7 26
P2 12 11 13 36
P3 8 9 4 21
Total 35 24 24 83

As the tables show, the L3 M&E and Program Implementation teams consider the subject and grades
targeted by L3 and ensure that all grades and subjects are equitably monitored.

School and grade monitoring activities and lesson observations enable the L3 team to monitor and
collect data on various aspects of L3 implementation. This includes the use of instructional materials,
including print, audio, and the technology used, as well as community support to literacy, equity, and
teacher motivation. During the monitoring process, the teams also verified data reported by SBMs in
qguarters 2 and 3 on teachers trained.

Produce a summary report of monitoring data collected from schools

The M&E team carried out the analysis of the data collected in school monitoring to assess the trend of
L3 implementation in schools visited. The findings from the school monitoring of quarter 4 revealed that
91% of the 133 of head teachers interviewed monitor the Kinyarwanda and English reading progress of
students, mainly through classroom observation and monitoring students’ results on tests prepared and
given by teachers and through oral evaluation on reading.

From grades monitoring, it was revealed that 95% of teachers monitored the use L3 print materials, and
that 95.6% of them use the registrar to track students’ attendance.

Teachers were also asked if they use L3 technology (phones with SD cards, speakers) in teaching P1, P2
and P3 students. Results show that 77% of teachers monitored use L3 technology at least once, and 64%
use technology between 2 to 4 times a week. It is important to note that the frequency of technology
use in the L3 program varies from subject to subject. For instance, math requires technology for two
lessons a week, while Kinyarwanda and English can require up to five lessons a week.

Of the teachers monitored, 18% report that they don’t use L3 technology. Reasons given include
shortage of materials, damage, theft, and electricity problems. Some also reported that head teachers
keep materials in their offices.

The table below depicts the status of the use of L3 technology.
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Table 18 Use of L3 technology

P1 Kinyarwanda
Math
English
Total ‘
P2 Kinyarwanda

Math

How often do you use this technology in teaching students in
this subject?

Every
day

2-4 times a
week

Once a
week

More rarely
than once a
week

F W w

Never

Total

P3 Kinyarwanda 0 19 3 8 34
Math 0 33 5 4 8 50

English 1 24 2 2 2 31

Total 1 76 10 10 18 115

Grand total 18 242 29 24 67 380

18%

Carry out Data Quality Assessments to verify accuracy of data submitted, entered and archived

100%

During school monitoring, the M&E team verified data on the numbers of materials received by schools
as reported during the material distribution process.

Develop the P4 assessment tools

The data collection for the P4 national baseline assessment for reading and mathematics is scheduled
for October 2015. In preparation, the L3 M&E and technical teams worked with REB staff from CPMD
and EQS to develop the assessment tools. These include Kinyarwanda reading and comprehension tests
and procedural fluency mathematics tests.

Pilot the P4 assessment tools

Following the development of the P4 assessment tools, the M&E team piloted the tools in four schools

in Kigali, assessing 240 P4 students. Each student was assessed with 3 Kinyarwanda texts, 3 English texts,
and 2 math texts. The analysis of the data collected allowed the M&E team to determine the assessment
tools to be used in the 2015 P4 baseline and 2016 P4 endline.
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Collection of data on nationally representative sample of P1, P2, P3 (midline) and P4 (baseline) students
using FARS and MARS

In Q4, L3 trained the data collectors for the P1, P2, and P3 national midline and P4 baseline. Data
collectors include nine REB pedagogical inspectors and eight external enumerators. Data collection is
planned to take place from October 6% to 21°. During the assessment, 2,400 P1-P4 students will be
assessed from 60 schools in 30 districts.

r
: Activities planned for M&E :
: e Collection and analysis of data for monitoring L3 performance with respect to indicators :
1 e  Produce a summary report of monitoring data collected from the schools 1
i e Carry out Data Quality Assessments to verify accuracy of data submitted, entered and archived. |
: e Collect data for the 2015 P1, P2, and P3 midline and P4 baseline assessments :
1 e Analyze data, report, and disseminate findings of the 2015 P1, P2 and P3 midline and P4 baseline |
: assessments :
i

b e e e e e e e e e e e e e e e o e e e e e e e
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