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1 Executive Summary 
Both Bauchi and Sokoto states have been integrating the traditional religious curricula 
of Qur’anic learning centers (QLCs) in Nigeria with conventional or formal subjects 
since 2010. In order to better understand if the integration initiative is having a 
positive impact on increasing access to formal education, the Reading and Access 
Research Activity (RARA) designed an observational research study of Bauchi and 
Sokoto states’ existing QLC integration programs. The observational research was 
conducted for a period of seven months from January to July 2015.  

The observational research was intended to test the assumption that integrating a QLC 
will increase enrollment and access to formal education subjects. The assumptions 
were that the leaders of these institutions—known as Alaramman, or malams—
support the integration and that the parents of the children in these institutions would 
not withdraw children from the QLCs to avoid their exposure to modern education 
subjects. 

The observational research model allowed RARA to investigate the following: 
1. Changes in enrollment: Enrollment data were collected at the beginning of 

the integration of formal subjects into the QLC curriculum. Data were then 
collected two months after the integration, which represented the midline, and 
finally again at the endline to assess learner enrollment changes.  

2. Reasons for withdrawal and non-participation: As a follow-up, children 
withdrawn from the integrated QLC and newly enrolled learners were traced 
back to their respective households. Parents were interviewed to determine the 
reasons for the child’s withdrawal or new enrollment.  

3. Learner participation in integrated lessons: Monthly learner attendance 
data in each of the selected IQE centers in both states were collected to 
monitor participation.  

4. Process integrating centers: The study provided an opportunity to evaluate 
the methodologies and strategies used to encourage malams to participate in 
the integration program. RARA conducted routine monitoring visits to IQE 
learning centers to review the adequacy of learning materials, existing learning 
center facilities, community support received, and state monitoring of the 
integration program. 

Many of the observations captured in the areas noted above confirmed many known 
issues of concern and as well provided some new insigts that had not been previously 
known or documented in previous related work by RARA and or effots made by other 
organizations. Key insights from the study include the following: 

• The most significant observation made was that participation in integrated 
lessons is voluntary. There is no requirement that when a learning center is 
integrated that any learner must attend the integrated lessons being offered. It 
was found from follow-up interviews that many learners choose for 
themselves to participate or not. This is a signifacant finding in that it has a 
major impact on how the intergration program measure the number of learners 
accessing education through integrated lessons. Tracking attendance is the 
only way to get a accurate measure of the number of learners attending 
integrated lessons. 
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• Participation in integrated lessons by learners in the Qur’anic learning centers 
increases over time, but for many unexpected reasons. Data showed an 
increase in participation as shown in Figures 1 and 2. 

o There is a time lapse before learner participation increases because 
malams, parents, and community members as key decision influencers 
initially need to demonstrate their support for participation over a 
varying number of days.   

o Learner participation from those who attended irregularly (drop-ins) 
partially accounted for the increase in participation in integrated 
lessons.   

o Malams allowed learners not already enrolled in the center to 
participate in integrated lessons (considered a positive indicator of 
potential demand, demonstrating that malams allow integrated lessons 
to serve a wider population of learners in the community).  

Figure 1.  Bauchi Integrated Lesson Enrollment Trends 
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Figure 2.  Sokoto Integrated Lesson Enrollment Trends 
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• Sequential operational pattern of integrating QLCs 
o SAME officials approach malams to determine whether they are 

interested in providing the integrated curriculum 
o The state makes resources available to initiate the integration program 
o Total enrollment is verified  
o Learning materials and supplies are made available to the centers 
o Monitoring of the learning centers is conducted by state officers 

The observations made around steps undertaken to implement the integration 
program reflects that states prepare well to implement the intergration 
initiative. However, the success of the program is happered by irregular 
release of funds to support the work required. Such delays have a crippling 
effect to achieve objectives. 

• Outputs of the study 
o As part of the selection process 9 QLCs (4 in Sokoto, 5 in Bauchi) 

were integrated in which more than 50 percent of the enrolled children 
attended no other form of schooling that offered conventional subjects 
and centers having the highest numbers of girls enrolled were also 
prioritized for selection.  

o RARA introduced to the selection process of learning centers the use 
of criteria to select those centers that were most appropriate to be 
prioritized based on the learner population. 

o States decided not to arbitrarily assign facilitators to learning centers. 
Malams will have the opportunity to recommend individuals that meet 
the minimum qualifications. 

o States are commited to replenish supplies to learning centers as 
needed. As was observed the number of participants in integrated 
lessons increases over time and the number of learners often exceeds 
the quantity of supplies that are initially provided. 

o The observational tools developed are effective resources that the 
states will be able to use in on going monitoring of learning centers. 

o States have sustained the payment to facilitators. As noted earlier the 
states are oftern delayed in implementing the integration plan due to 
the lack of avialble financial resources. In support of the immediate 
start of the research by the states, RARA funded the monthly payment 
of state-trained personnel (N7,000), known as facilitators, who would 
teach the conventional subjects of English, math, social studies, 
science, and Hausa.  

o Negotiations with QLC malams regarding their participation in the 
integration program proved to be less difficult than anticipated. The 
observed reasoning behind this was that state officials did a good job 
of approaching and sensitizing the malams regarding the intervention. 
In some, but not all, cases the sensitization reached out to the 
surrounding communities as well. Proper awareness and sensitization 
strategies used by state officers can both shorten the process and 
increase the likelihood of malams to participate in a program. Proper 
awareness involved state officers making several visits to a particular 
malam to explain fully the integration program. This is usually needed 
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because the malam does not often make decisions on such matters 
without conferring with community members and perhaps other 
malams in the area. The efforts around awareness must be integrated 
within a sensitization strategy that affords the state and malam time to 
inform and consult. This can be done generally over a period of two 
weeks. The states have stated that in past instances where a malam has 
refused to participate in the integration program the reasons for this 
decision were related to either the malam’s position regarding Western 
education or his disapproval of the facilitator (teacher) assigned to the 
QLC by the state.  

Further context to the integration of non-integrated Qur’anic lerning centers and 
additional details from the obserservations made are provided in the following 
sections of this report and Annexes.   
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2 Qur’anic Learning Center Integration 
State Policy and Strategy 
Bauchi and Sokoto states follow the National Benchmark for Non-formal Education 
and Integrating Basic Education into Qur’anic Learning Centers (National 
Benchmark). The Adult and Non-Formal Education Agency (ANFEA) National 
Commission developed this document for Mass Literacy (NMEC) in 2008.  

The policy document identifies integration as “a system of education (formal and non-
formal) whereby Qur’anic school children have the opportunity to acquire reading, 
writing, computation, life, and vocational skills in addition to memorizing the Holy 
Qur’an and acquiring basic Islamic religious knowledge.”  Examples of the policy in 
practice are the Islamiyya schooling system (defined in Annex A) with a formal 
school structure.  In practice, any Islamic school where literacy and numeracy in 
secular subjects are taught in a formalized pattern is considered integrated. The 
secular subjects introduced include English, mathematics, social studies, primary and 
integrated sciences, and local languages. 

 
Alaramma Malam Usman IQE center, Darazo LGA, Bauchi State. Photo credit by: RTI International 

In 2014 in Bauchi State the ANFEA was officially changed to the Bauchi State 
Agency for Mass Education (BASAME). This change has brought about new 
budgeting and planning practices to the organization that are mandated by state 
legislation. Sokoto and Bauchi prepare annual budgets and plans based on mid-term 
sector strategy (MTSS) projections with the goal of integrating over 100 QLCs per 
year. Annex C presents the individual state budgets for the 2015 integration program. 
Prior to the integration program being launched the initial review of the budgets found 
them to be reasonable. However, during routine monitoring visits it was observed that 
the supplies were not adequate to meet the ongoing demands of the centers. State 
officials who participated in monitoring trips observed this. RARA recommended that 
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budget lines for materials be increased per center and that SAME and BASAME 
maintain stock that can be distributed as required. All other costs are in line with 
expectation and sustainable by the state governments. Key to implementing the 
budget plan is actual budget execution. Without funds being released the 
organizations mandated to implement the integration initiative will fail to meet 
strategic objectives. 

Facilitators who teach the secular subjects outlined in the curriculum are provided a 
monthly stipend of N7, 500 or $38. The benchmark guidelines also stipulate that 
malams are to be given a monthly allowance for having an integrated center. 
Additional reference can be made to the table in Annex A, which lists the key policy 
documents and objective and gives examples of program implementation.  
State Integration Process 
Both Bauchi and Sokoto adhere to the integration process as described in ANFEA’s 
National Benchmark (highlighted in Annex A). The benchmark document describes 
the standards for the following: 

• Literacy, programs, centers, and methodology 

• Facilitators, materials, and equipment 

• Curriculum, contact hours, learners–facilitators ratio, and measurement of 
achievements 

• Access, monitoring, evaluation, and quality assurance 

• Governance, multilingual learners and partnership 

• Continuity of learning and roles of stakeholders, including the international 
development partners (IDPs) 

 
Identification/Selection of Non-integrated Qur’anic Learning Centers 
RARA collaborated with the SAME in each state to compile a list of non-integrated 
QLCs located within RARA’s school cluster areas. From the list of existing centers in 
the cluster areas, learning centers were chosen based on the following criteria: 

1. Learning centers should be non-integrated. 

2. Learning centers should be located within RARA’s school cluster areas. 
3. Learning centers should have less than 50 percent of the enrolled children 

attending other forms of schooling that offer conventional subjects. 

Additionally, RARA identified QLCs that should be given prioritization in the 
integration program by taking into consideration the highest number of girls attending 
based on the percentage of learners enrolled between the ages of 5 and 14. Centers 
with a relatively higher percentage of girls attending were preferred over those with 
few girls participating. Tables 3 and 4 show the top five centers in the Local 
Government Authorities (LGAs). 
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Table 3.   Non-Integrated QLCs Identified for Participation in RARA Research 
(Bauchi) 

Name of Learning Center LGA Learner 
Enrollment 

Total Learners 
Only Attending 

Center 

Total 
Learners 
Aged 5– 

14 

Percent 
Learners 

Aged 5 – 14 

Tsangaya Malam Ahmed 
Usman 

Bauchi 20 45 20 100% 

Tsangaya Malam Usman 
Sade 

Darazo 30 30 25 83% 

Tsangaya Malam Abdu 
Tsoho 

Dambam 20 45 20 100% 

Tsangaya Mallam Yusuf 
Garba Aru 

Warji 200 200 162 80% 

Tsangaya Malam Musa 
Mai Wake 

Gamawa 126 120 78 62% 

 

Table 4.   Non-Integrated QLCs Identified for Participation in RARA Research 
(Sokoto) 

Name of Learning 
Center LGA Learner 

Enrollment 

Total Learners 
Only Attending 

Center 

Total 
Learners 
Aged 5– 

14 

Percent 
Learners 

Aged 5 – 14 

Makarantar Malam Idrisu 
Ahmed Tudun Yola 

Sokoto 
North 

100 85 100 100% 

Makarantar Malam 
Liman Madugu 

Tambuwal 72 64 60 83% 

Darul Hikima Islamiyya 
Wambai Yabo 

Yabo 230 230 70 30% 

Makarantar Malam Hadi 
Durbawa 

Kware 65 65 65 100% 

 

The states were responsible for implementing the integration program within the 
selected learning centers, and RARA would conduct its research by observing the 
process.  
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Facilitators 
In accordance with the National Benchmark, facilitators were chosen based on the 
following criteria: 

• Should hold a Grade II, National Council on Education (NCE), or BEd 
diploma in Education 

• Should be from the environment where the QLC is located 

• Should be able to speak the language of the QLC community 

• Should be accepted by the malam or proprietor of the QLC 
The training of the facilitators conducted by the states consisted of a one-day program 
to orient the facilitators on the integration program, the curriculum to be taught, the 
recordkeeping expected, and the materials being disbursed.  

	
Darul Hikima Islamiyya (Wambi Yabo) QLC, Yabo LGA, Sokoto State. Photo credit by: RTI 

International 

Monitoring of Integration Program   
In accordance with the National Benchmark the state is responsible for monitoring the 
learning center three times per year. This monitoring includes assessing the quality of 
facilitators, materials, and learning environment. It was the observation of the RARA 
team that routine monitoring of learning centers by state officers was not conducted 
with regularity. The RARA research team conducted routine monitoring of centers 
twice during the research period. Facilitators expressed that the absence of monitoring 
by state officials was not good in their minds and that they would benefit from having 
state officers visiting the centers so that they can provide the necessary support to the 
centers on an ongoing basis. Further observations regarding the monitoring of centers 
and their operations are elaborated in the observations section of this report. 
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Supply of Materials 
The states provided the selected learning centers with the teaching and learning 
materials and supplies noted in Table 5. Through routine monitoring of the learning 
centers it was observed that these initial materials were not enough to last an 
integrated academic period of nine months.  

Table 5.   Teaching and Learning Materials and Supplies Provided by the States 
Items Quantity 

Blackboard 4 

Primer (Koyon Karatu) 50 

Primer ( Koyon Rubutu) 50 

Exercise book (20 leaves) 100 

Integrated Curriculum 1 

Admission Register 1 

Pencils 50 

Erasers for Learners 50 

Duster/Eraser for Facilitator 3 

Attendance Register 1 

Big ruler as pointer 1 

Chalk (2 packets) 3 

Sharpener 40 
 

3 Learning Center Enrollment  
As part of the research exercise RARA captured the enrollment of learners in the 
QLCs at the following points: state and RARA initial total enrollment, baseline 
enrollment of integrated lessons, post two-month (midline) enrollment of integrated 
lessons, and endline enrollment of integrated lessons. 
Total Enrollment of Learning Centers—States 
At the onset of the research exercise RARA supported SAME to collect initial 
enrollment numbers for each non-integrated learning center. These figures were 
reported by malams, who do not keep written records. Table 6 presents the initial 
enrollment, collected by SAME, for the selected non-integrated learning centers. 

Table 6. Initial Enrollment Data Collected by SAME 

Sokoto Learning Centers 

SAME 
Aged 5 to 14 

M F Total 

Darul Hikima Islamiyya Wambi Yabo LGA 80 150 230 

Makarantar Malam Idris, Sokoto North LGA 40 60 100 

Makarantar Malam Liman Madugu, Tambuwal LGA 44 28 72 

Makarantar Malam Hadi, Kware LGA 35 30 65 

Bauchi Learning Centers M* F* Total 
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Alaramma Shuaibu Adamu, Bauchi LGA   120 

Alaramma Malam Abdu Tsoho, Dambam LGA   20 

Alaramma Mallam Usman, Darazo LGA   30 

Alaramma Malam Musa Mai Wake, Gamawa LGA   126 

Alaramma Malam Yakubu Mai Almajirai, Warji LGA   200 
* BASAME did not have the practice of collecting enrollment data disaggregated by gender prior to this 
research activity. This was corrected by the state through RARA’s recommendation that disaggregated data 
were necessary to determine gender-related participation. 

 

Total Enrollment of Learning Centers—RARA 
Prior to the commencement of the integrated lessons the RARA research team 
collected enrollment numbers by gender and age, which are presented in Table 7 
below. This was done to confirm the initial enrollment numbers collected by the 
states. Variations between the numbers collected by the states and those by the RARA 
research team can be attributed to estimates made by the malams initially and 
following a period of time when additional learners joined the centers. 

Table 7.  Verified Enrollment Totals Collected by RARA 

 

RARA 
5 to 14 

M F Total 

Sokoto Learning Centers 

Darul Hikima Islamiyya Wambi Yabo LGA 208 268 476 

Makarantar Malam Idris, Sokoto North LGA 96 124 220 

Makarantar Malam Liman Madugu, Tambuwal LGA 138 62 200 

Makarantar Malam Hadi, Kware LGA 69 61 130 

Bauchi Learning Centers 

Alaramma Shuaibu Adamu, Bauchi LGA 228 0 228 

Alaramma Malam. Abdu Tsoho, Dambam LGA 96 124 220 

Alaramma Mallam Usman, Darazo LGA 61 0 61 

Alaramma Malam Musa Mai Wake, Gamawa LGA 321 0 321 

Alaramma Malam Yakubu Mai Almajirai, Warji LGA 96 72 168 
 

Total Enrollment in Integrated Lessons—Baseline 
Following the commencement of integrated lessons the RARA research team 
collected the enrollment of learners participating in integrated lessons. Table 8 below 
presents the total number of learners. These data were collected by gender and age 
category.  
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Table 8.  Baseline Enrollment of Integrated Lessons 

Sokoto Learning Centers 

Total  Number of Learners Electing to Enroll in 
Integrated Lessons 

6 to 14 > 14   

M F Total M F Total  Grand 
Total 

Darul Hikima Islamiyya Wambi Yabo LGA 23 24 47 9 14 23 70 

Makarantar Malam Idris, Sokoto North LGA 45 85 130 5 15 20 150 

Makarantar Malam Liman Madugu, 
Tambuwal LGA 42 14 56 6 0 6 62 

Makarantar Malam Hadi, Kware LGA 40 20 60 10 9 19 79 
 

Bauchi Learning Centers  

Total  Number of Learners Electing to Enroll in 
Integrated Lessons 

6 to 14 > 14   

M F Total M F Total  Grand 
Total 

Alaramma Shuaibu Adamu, Bauchi LGA 21 0 21 31 0 31 52 

Alaramma Malam Abdu Tsoho, Dambam 
LGA 13 0 13 16 0 16 29 

Alaramma Mallam Usman, Darazo LGA 11 3 14 18 0 18 32 

Alaramma Malam Musa Mai Wake, Gamawa 
LGA 18 0 18 5 0 5 23 

Alaramma Malam Yakubu Mai Almajirai, 
Warji LGA 30 5 35 8 0 8 43 

 

Enrollment in Integrated Lessons after Two Months of Implementation 
After two months’ implementation of integrated lessons, the RARA research team 
visited the learning centers to collect enrollment data on existing learners of the 
Qur’anic center who joined the integrated program, learners who dropped out of the 
integrated program, and those who enrolled in the integrated program from outside of 
the learning center. Table 9 below presents the numbers by enrollment category, 
gender, and age. Annex F shows the midline findings. 

 
Table 9.  Post Two-Month/Midline Enrollment of Integrated Lessons 

Sokoto Learning Centers 

RARA 
4 to 16 > 16   

M F Total M F Total Grand 
Total 

Darul Hikima Islamiyya Wambi Yabo LGA 

Enrolled in Qur’anic and integrated 14 23 37 9 12 21 58 

Enrolled in Qur’anic, formal, and integrated 8 6 14 0 2 2 16 

Non-Qur’anic, only enrolled in integrated 0 0 0 0 0 0 0 

Makarantar Malam Idris, Sokoto North LGA 
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Sokoto Learning Centers 

RARA 
4 to 16 > 16   

M F Total M F Total Grand 
Total 

Enrolled in Qur’anic and integrated 24 54 78 0 9 9 87 

Enrolled in Qur’anic, formal, and integrated 8 10 18 0 0 0 18 

Non-Qur’anic, only enrolled in integrated 0 1 1 0 1 1 2 

Makarantar Mallam Liman Madugu, Tambuwal LGA 

Enrolled and Qur’anic and integrated 33 24 57 6 0 6 63 

Enrolled in Qur’anic, formal, and integrated 9 5 14 0 0 0 14 

Non-Qur’anic, only enrolled in integrated 0 0 0 0 0 0 0 

Makarantar Malam Hadi, Kware LGA 

Enrolled in Qur’anic and integrated 38 19 57 6 6 12 69 

Enrolled in Qur’anic, formal, and integrated 9 2 11 4 2 6 17 

Non-Qur’anic, only enrolled in integrated 0 0 0 0 0 0 0 

	

Bauchi Learning Centers 

RARA 
4 to 16 > 16   

M F Total M F Total Grand 
Total 

Alaramma Shuaibu Adamu, Bauchi LGA 

Enrolled in Qur’anic and integrated 15 0 15 19 0 19 34 

Enrolled in Qur’anic, formal, and integrated 0 6 6 3 0 3 9 

Non-Qur'anic only enrolled in integrated 4 15 19 1 0 1 20 

Alaramma Malam Abdu Tsoho, Dambam LGA 

Enrolled in Qur’anic and integrated 18 0 18 16 0 16 34 

Enrolled in Qur’anic, formal, and integrated 0 0 0 0 0 0 0 

Non-Qur'anic, only enrolled in integrated 10 4 14 4 0 4 18 

Alaramma Mallam Usman, Darazo LGA 

Enrolled in Qur’anic and integrated 23 9 32 20 0 20 52 

Enrolled in Qur’anic, formal, and integrated 1 0 1 0 0 0 1 

Non-Qur'anic, only enrolled in integrated 13 0 13 13 0 13 26 

Alaramma Malam Musa Mai Wake, Gamawa LGA 

Enrolled in Qur’anic and integrated 22 0 22 11 0 11 33 

Enrolled in Qur’anic, formal, and integrated 0 0 0 0 0 0 0 

Non-Qur'anic, only enrolled in integrated 0 0 0 0 0 0 0 

Alaramma Mallam Yakubu Mai Almajirai, Warji LGA 

Enrolled in Qur’anic and integrated 40 31 71 15 6 21 92 

Enrolled in Qur’anic, formal, and integrated 0 0 0 0 0 0 0 

Non-Qur'anic, only enrolled in integrated 4 3 7 0 2 2 9 
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Endline Enrollment 
The IQE endline data collection exercise was conducted in August 2015 (Table 10). 
A review of the IQE baseline and endline data helped determine the appropriate 
sample size for the different categories of learner parents to be interviewed during the 
parent household interviews. Learner parent categories sampled included parent 
guardians of children who enrolled and of children who chose not to participate. 
Figures 1 and 2 (above) illustrate enrollment trends in the states. Annex G shows the 
full findings. 

 
Table 10.  Endline Enrollment Data 

IQE	Centers	 LGAs	 Male	 Female	 Total	

Darul Hikima Islamiyya Yabo 32 46 78 

Makarantar Malam Idrisu Ahmed Sokoto North 50 100 150 

Makarantar Malam Liman Madugu Tambuwal 46 31 77 

Makarantar Malam Hadi Kware 67 46 113 

Total 195 223 418 
 

IQE	Centers	 LGAs	 Male	 Female	 Total	

Tsangaya Malam Ahmed Usman Zungur Bauchi 41 22 63 

Tsangaya Mallam Abdu Tsoho (Yanda Bayau) Dambam 43 4 47 

Tsangaya Malam Usman Sade Darazo 74 8 82 

Tsangaya Musa Mai Wake (Babbar Gamawa) Gamawa 89 9 98 

Tsangaya Yusuf Garba Aru (Aru Village) Warji 122 40 162 

Grand Total 369 83 452 

	
 

Learner Attendance 
Learner attendance was tracked through routine monitoring of selected IQE learning 
centers by RARA research coordinators in Sokoto and Bauchi states. On a few 
occasions, staff from the SAME in both states also accompanied the team on field 
monitoring visits. Employing the Monthly Attendance Summary Sheet (MASS) and 
the Center Observation Tool (COT), the team collected learner attendance data, 
disaggregated by gender.  

Tables 11 and 12 present attendance data for each IQE center visited in each state. 
RARA was able to review the trend of learner participation in integrated lessons as 
well as monitor the consistency of instruction days per IQE center. The tables indicate 
that there is consistency in the delivery of integrated lessons during the period of the 
observational research. This sis a positive sign that reflects that malams are not 
interfering with the integrated lesson program and that facilitators are committed to 
delivering lessons as required. 
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Table 11.  Integrated Lessons Attendance, Sokoto (Jan – July 2015) 
IQE Centers Instruction 

Days 
Male Female Total 

Darul Hikima Islamiyya 53 1,457 2,004 3,461 

Makarantar Malam Idrisu Ahmed 48 296 2,762 4,058 

Makarantar Malam Liman Madugu 48 1,668 784 2,486 

Makaranta Malam Hadi 50 2,471 1,505 3,976 
 

Table 12. Integrated Lessons Attendance, Bauchi (Jan – July 2015) 
IQE Centers Instruction 

Days 
Male Female Total 

Tsangaya Malam Ahmed Usman Zungur 41 1,860 395 2,255 

Tsangaya Mallam Abdu Tsoho 
(Yanda Bayau) 

49 2,048 103 2,151 

Tsangaya Malam Usman Sade 49 2,690 260 2,950 

Tsangaya Musa Mai Wake 
(Babbar Gamawa) 

44 3,679 177 3,856 

Tsangaya Yusuf Garba Aru 
(Aru Village) 

45 5,191 3,778 9,397 

 

Parent Interviews 
Table 13.  Number of Parent Interview Conducted by State 

Questionnaire Response Count Bauchi Sokoto Total 
Percent 

(%) 

Form A: Children who initially 
participated in integrated lessons 
but currently do not 25 8 33 32.67 

Form B: Children who never 
participated in integrated lessons 5 19 24 23.76 

Form C: Children who currently 
participate in integrated lessons 24 20 44 43.56 

Total 54 47 101 100.00 
 

Table 13 above represents the number of households that completed questionnaires in 
the three different categories. Selected details of the findings, by state, are found in 
Annex D. Below is a discussion of the results per category of respondent. 
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Survey	of	parents/guardians	of	children	who	initially	participated	in	integrated	
lessons	then	chose	not	to	participate	(Form	A):	

This survey was administered to parents and guardians of children who initially 
participated in integrated lessons then chose not to participate. Given the fact that 
participation in integrated lessons is voluntary, it is likely that learners begin in the 
integrated lessons and then choose not to participate for a period of time and then 
again choose to participate in integrated lessons. The reasons for this fluctuation in 
participation vary widely and are driven primarily by domestic matters. This makes it 
somewhat difficult to track participation of a learner over the course of a full 
academic period of integrated lessons. From the data we can see that although most 
parents played a role in the decision to participate in integrated lessons, there are 
some learners who actively decided for themselves to participate in integrated lessons. 
In the cases that learners were making participation decisions on their own it was 
observed that the parents or guardians were not involved with the learners’ education 
or not specifically aware of the integration program. It is encouraging to see that most 
households knew of the learner’s participation in integrated lessons. Households were 
informed of the integration program, and parents wanted the learners to participate 
and learn formal education. The reasons for not participating varied widely, but the 
one cited most frequently was Child Needed For Labor – Domestic, Non-Agricultural 
Only.  

Survey	of	parents/guardians	of	children	who	were	non-participants	in	integrated	
lessons	(Form	B)	

This form was administered to parents and guardians of children who never 
participated in integrated lessons (opted out). The data show that most parents of 
these learners were not aware of the integrated program at the learning center and did 
not receive any information from a state official regarding the integration program. 38 
percent of the parents asked reported that they were not aware that their child was not 
participating. 100 percent of the parents asked said that they would let their child 
participate in integrated lessons. 

 

Survey	of	parents/guardians	of	children	who	participated	in	integrated	lessons	
(Form	C)	

This form was administered to parents and guardians of children who currently 
participate in integrated lessons. Of the learners in this category, many also attend 
formal schools (29 percent in Sokoto). In both states data reflect that more than 40 
percent of the households were informed of the integration program by state officials; 
most viewed these programs as a positive program that will benefit their children, 
who will gain by exposure to integrated formal subjects. The primary reason given for 
the learners’ participating in integrated lessons is to introduce them to Western 
education. The data also indicates that there is a mix between the parent making the 
decision for the learner to participate and the parent and learner making a joint 
decision. Decision of guardian interviewed was 56.82 percent and “joint decision 
between guardian and child” was 36.36 percent. 

 
Additional findings for the three categories are found in Annex E. 
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4 Key Observations 
The observational approach used by RARA proved to be a valuable way to gauge the 
effectiveness of implementing integrated learning programs in each state. Various 
instruments were developed specifically for this research exercise. They included: 
(Annexes E–H) 

1. Total Enrollment Form (TEF) 
2. IQE Baseline, Midline and Endline Instrument 
3. IQE Parents Interview Questionnaires (PIQ) 
4. Field Activity Summary Tool (FAST) 
5. Center Observation Tool (COT) 
 

Working collaboratively with state officials and malams, the research teams were able 
to bring to light key aspects of operational practices to be improved upon such as: 

• The selection of learning centers based on criteria to prioritize participation. 

• Training of facilitators.   

• Replenishment of teaching and learning materials. 

• Sensitization of parents and community members. 

 
Other key observations relate to participation in integrated lessons and how best to 
track participation in order to better measure number of learners accessing integrated 
education. This information is intended to help states determine the effectiveness of 
the integration program. In short, it has been observed that there is good participation 
in integrated lessons. It was also observed that budget execution should be improved 
in order for the states to implement their annual integration plans.  Presently the 
budget constraints/gaps include the timely release of funding that allows the states to 
implement the integration plans prepared annually. The significant funding delays that 
occur make it difficult for targets to be achieved. Monitoring as well is often not 
carried out due to the funding gaps that are an ongoing constraint. Finally, facilitator 
training and materials provision can be greatly improved by focusing squarely on 
improving program monitoring. 
 

State Policy and Strategy 
Currently Bauchi and Sokoto utilize the NMEC National Benchmark as well as the 
national blueprint documents to implement their IQE program. The states have not 
formally adapted these policy documents to reflect individual state procedures and 
practices. 

 
Prioritization and Selection of Qur’anic Learning Centers 
As a general practice it has been observed that the states work with malams who come 
to inquire about the integration program and as well seek to identify any non-
integrated QLC to advocate for its participation in the integration program. There is 
no systematic registration process to identify the total number of learning centers in 
the states. (UNICEF collaborated with state ministries of education to carry out a 
census in 1995, but none has been conducted since then.) Additionally, no efforts 
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have been made to prioritize the need for integration among the possible centers to be 
integrated.  

 
Voluntary Participation of Learners in Integration Program 
It was found that participation in integrated lessons is voluntary for learners in QLCs. 
This is because the learning centers were not established for the delivery of formal 
education. The primary objective of the QLC is for the learner to become 
knowledgeable of the Qur’an. In that participation in integrated lessons is voluntary, 
then the level of access to formal education cannot be determined by the total 
enrollment of the QLC. Tracking participation specifically in integrated lessons is 
required in order to determine the level of participation in integrated lessons and the 
total enrollment of learners gaining access to formal education. Figures 3 and 4 
illustrate non-participation. 

Figure 3. Total Non-Participants in Integrated Lessons (Sokoto) 
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Figure 4. Total Non-Participants in Integrated Lessons (Bauchi) 

 
 

In both states, there was a reduction in the number of non-participating learners in 
integrated lessons during the course of the research study because learners became 
more aware of the program over time. This was facilitated in most cases through the 
malam encouraging learners to participate. For example, Figure 3 shows that in 
Sokoto state a total of 581 non-participating learners were identified during the 
baseline (i.e., representing 62 percent of total IQE center enrollment) compared to 367 
learners at endline data collection (i.e., representing 45.7 percent of total IQE center 
enrollment). This showed a decrease of 214 non-participants in IQE centers from the 
initial baseline figure of 581 non-participants as a result of malams encouraging 
learners to participate and as well as sensitizing parents and guardians about the 
integration intervention and having them decide to have their children participate. 

In Bauchi State, 1,106 non-participating learners were also identified at baseline (86 
percent of total IQE center enrollment) compared to 101 learners at the endline in 
August 2015 (18.3 percent of total IQE center enrollment). This represents a 
significant decrease in non-participating learners across the five selected IQE centers 
in Bauchi State.  Likely reasons for this are the same as in Sokoto.   
 

Facilitator Selection Process and Performance 
The selection of facilitators followed the criteria recommendations outlined in the 
NMEC guidelines, which require individuals to meet the following: 

• Equivalence of Grade II, NCE or B. ED, Diploma in Education 
• Should be from the environment where the Qur’anic center is located 
• Ability to speak the language of that community 
• Should be accepted by the Malam or proprietor of the Qur’anic learning center 

3	 7	 4	

977	

115	

9	 14	 5	

163	
99	

9	 3	 0	
89	

0	
0	

200	

400	

600	

800	

1000	

1200	

TSANGAYAR	MALAM	
AHMED	USMAN	

TSANGAYAR	MALAM	
ABDU	TSOHO	

TSANGAYAR	USMAN	
SADE	

TSANGAYAR	MUSA	
MAI	WAKE	

TSANGAYAR	YUSUF	
GARBA	ARU	

Baseline	 Midline	 Endline	



20	 IQE	Process	and	Observations	Report	

RARA observed that collaborating with the malams proved most useful in identifying 
facilitators from the local communities. This should be a practice that the states 
follow as a standard procedure. 
 

Adequacy of Learning Materials and Supplies 
The materials and supplies provided to select learning centers were in line with 
federal policy guidelines. The list of material provided in each state can be found in 
Annex C.  

 
State Monitoring of Integration Program 
It was observed that the states conducted monitoring visits to the learning centers on a 
number of occasions during the research period. The monitoring consisted of SAME 
program officers and LGA coordinators visiting each learning center to capture center 
particulars, enrollment, and observations around teaching and learning. The number 
of SAME visits to respective integrated QLCs is presented in Table 14. It was 
observed that there was an increase in visits during the research period compared to 
the period before RARA initiated the observational research exercise. This benefited 
both the monitoring officers and the centers. State officers were able to observe over 
time that facilitators need additional support above the initial training in order to 
implement the integration program effectively and correctly. The QLCs benefited by 
being able to raise issues that needed state intervention to the state officers. Most 
requests involved the need for additional materials, refresher training of facilitators, 
and involvement of community members. 

Table 14.  State Monitoring Visits (Sokoto and Bauchi)  

States Number of SAME 
Visits to IQE Centers 

Number of IQE 
Centers Not 

Visited 

Sokoto 15 1 

Bauchi 10 1 

Total 25 2 

	

Enrollment Changes in Integrated Lessons 
QLCs often do not keep formal records that can be referred to in order to capture 
accurate records of enrollment. Because of this fact, the states and RARA research 
teams have relied on the malams to provide total enrollment figures for the whole 
learning center. Changes were observed in total enrollment and for integrated lesson 
participation for a number of reasons identified by the research teams. The nature of 
the non-formal learning environment allows for the regular drop-out and drop-in of 
learners. This has a direct impact on the enrollment and retention figures for the 
learning centers. Figures 5 and 6 show enrollment changes in each state. 
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Figure 5. Enrollment Changes in Integrated Lessons (Sokoto) 
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Figure 6. Enrollment Changes in Integrated Lessons (Bauchi) 
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Annex A: Policy Document Matrix 
Policy	

(State/National)	
Policy	Source	 Policy	Objective	 Program	Examples	 Appropriate	

to		Almajiri	

National Framework 
for the Development 
and integration of 
Almajiri Education 
into Universal Basic 
Education (UBE) 
Program (2010)  

Universal Basic 
Education (UBE) 
Commission 

The policy framework for 
the development of Almajiri 
education in Nigeria 
focuses on two levels i.e. 
Engagement with and 
rationalization of the 
existing traditional system 
of Islamic Education with a 
view to addressing existing 
problems and challenges, 
consolidating achievements 
and expanding 
opportunities for the growth 
and development of the 
system.  
Mainstreaming and 
promotion of a dynamic 
Almajiri education model, 
which seeks to integrate 
effectively Islamic 
disciplines and 
conventional school 
subjects; instill values and 
morals; provide dual 
language competency in 
English and Arabic; and 
cultivate a culture of 
educational excellence.  
Objectives 
Ensure the institutional 
development of Islamic 
school system and the 
provision of requisite 
infrastructural and welfare 
facilities such that it 
functions as a true Almajiri 
Education system and 
provide basic education 
access to all children of 
school age;  
Address effectively and on 
a long-term basis, the 
challenges facing the 
traditional Islamic education 
sector, especially as they 
relate to itinerancy and 
begging;  
Provide viable educational 
platforms and model 
Almajiri schools that could 
steadily and effectively 

Universal Basic 
Education Almajiri 
Integration Scheme 

YES 
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Policy	
(State/National)	

Policy	Source	 Policy	Objective	 Program	Examples	 Appropriate	
to		Almajiri	

integrate conventional 
disciplines into the Islamic 
Educational System;  
Support the emergence of 
an enabling environment 
that could facilitate the 
effective integration of 
Islamic disciplines into the 
Basic Education program;  
Produce quality products 
that are imbued with the 
discipline, character, 
knowledge and skills to 
participate effectively and 
meaningfully in the socio-
economic and political life 
of the nation;  

National Benchmark 
for Integrating Basic 
Education into 
Qur’anic Schools in 
Nigeria 

National Commission 
for Mass Literacy, 
Adult and Non-
Formal Education 
(NMEC) and 
Universal Basic 
Education 
Commission (UBEC) 

The National Benchmark 
for Integrating Basic 
Education into Qur’anic 
Schools was developed by 
the Adult and Non-Formal 
Education Agency (ANFEA) 
National Commission for 
Mass Literacy in 2008.  
The policy document 
identifies integration as “a 
system of education (formal 
and non-formal) whereby 
Qur’anic school children 
have the opportunity to 
acquire e skills of reading, 
writing, computation, life 
and vocational skills in 
addition to memorizing the 
Holt Qur’an and acquiring 
basic Islamic religious 
knowledge”.  

Islamiyya schooling 
system with a 
formal school 
structure i.e. in 
practice any 
Islamic school 
where literacy and 
numeracy in 
secular subjects 
are taught in a 
formalized pattern 
is considered 
integrated.  
The secular 
subjects introduced 
include English, 
mathematics, 
social studies, 
primary and 
integrated 
sciences, and local 
languages. 

YES 

Harmonized IQE 
Curriculum for The 
Mainstreaming of 
Basic Education 
Elements into 
Qur’anic Schools  

The State Universal 
Basic Education 
Board (SUBEB) 
Bauchi State 

SUBEB designed this 
curriculum specifically for 
two groups of learners i.e. 
“children from various 
places who only attend 
Qur’anic schools and 
survive through begging 
and other menial jobs; and 
other children who mostly 
attend Qur’anic schools 
and formal school system 
simultaneously”.  
Also, other non-itinerant 
children not enrolled in 
formal schools would also 

UBEC/SUBEB 
Integrated Qur’anic 
Education Program 
with support from 
UNICEF.  

YES 
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Policy	
(State/National)	

Policy	Source	 Policy	Objective	 Program	Examples	 Appropriate	
to		Almajiri	

benefit from this curriculum 
designed for three (3) year 
duration.  

Universal Basic 
Education (UBE) 
Program  
(Almajiri Integrated 
Model Schools – 
AIMS)  

The Universal Basic 
Education (UBE) Act 
2004 

The UBEC program is to 
operate as an intervention, 
coordinating and monitoring 
Agency to progressively 
improve the capacity of 
States, Local Governments 
Agencies (LGAs) and 
communities in the 
provision of unfettered 
access to high qualitative 
basic education in Nigeria.  
The UBE program (model) 
is Nigeria’s strategy for the 
achievement of Education 
for All (EFA) and the 
education-related 
Millennium Development 
Goals (MDGs). 
The target of the AIMS 
program was the Almajiri – 
itinerant school pupil, both 
boys and girls i.e. to 
mainstream about 20% of 
the total Almajiri population 
into the UBE program by 
2015 in the short term, and 
to mainstream all Almajiri 
into the UBE program by 
2020 in the long term.  

To accelerate the 
integration of 
Qur’anic and 
Islamiyya schools, 
the UBEC program 
introduced a 
modernized model 
of Qur’anic and 
Islamiyya school 
system with 
established models 
for each type 
implemented by 
the respective 
State Universal 
Basic Education 
Boards (SUBEB) 
i.e.  
Model 1.  
Existing Qur’anic 
school or an 
itinerant Tsangaya 
school where the 
malam has agreed 
to integrate by 
allowing the 
teaching of secular 
subjects with the 
use of the 
harmonized UBEC 
Curriculum through 
support provided 
by the Federal 
Government,  
Model 2.  
Popularly known as 
the Almajiri 
Boarding School 
and solely 
controlled by 
SUBEB. This 
model is an entirely 
new school 
established under 
the control of 
SUBEB with 
support from the 
Federal 
Government.  
Model 3.  
This is the 

YES 
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Policy	
(State/National)	

Policy	Source	 Policy	Objective	 Program	Examples	 Appropriate	
to		Almajiri	

Islamiyya model, 
popularly called 
Ma’ahad, originally 
established to 
serve the 
southwestern part 
of Nigeria. The 
Federal 
government 
identifies a school 
and provides 
teaching and 
learning materials 
and an operational 
grant based on 
proposals and a 
detailed action plan 
submitted by the 
malam.  
The school recruits 
its teachers and 
controls curriculum 
delivery and 
assessment 
procedures in 
collaboration with 
SUBEB and Adult 
and Non-Formal 
Education Agency 
(ANFEA) and State 
Agency for Mass 
Education (SAME).   

Twelve (12) Point 
Policy Framework 
for the Development 
of Education in 
Nigeria (2003) 

National Council on 
Education (NCE) 

The NCE 12 Point Policy 
Framework focuses on 
strengthening the 
institutional management of 
education for quality 
service delivery.  
As part of the federal 
governments push towards 
the actualization of the 
MDGs and Education for All 
(E4A), the Federal Ministry 
of Education adopted 
strategic priority programs 
e.g. National campaign on 
access, Almajiri Education 
program, Back-to-School 
Drive, Adult and Mass 
Literacy and Albinisim 
Education to address 
issues of access and 
equity. 

The Almajiri 
Education program 
launched to reduce 
the number of Out-
of-School children, 
with textbooks in 
11 subjects e.g. 
Sokoto Almajiri 
Integrated School, 
Gagi was the first 
modern Almajiri 
school established 
by the federal 
government in 
2012. 
The Almajiri 
education program 
aims to 
mainstream the 
Almajiri system into 
basic education 
and provide 
opportunities for 

YES 
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Policy	
(State/National)	

Policy	Source	 Policy	Objective	 Program	Examples	 Appropriate	
to		Almajiri	

skills development.  

Policy Guidelines 
for Adult and Non-
Formal Education in 
Nigeria 2012  

National Commission 
for Mass Literacy, 
Adult and Non-
Formal Education 
(NMEC) 

The document outlines a 
system of Non-Formal 
Education for adults and 
out-of-school youth to 
support the work and 
mandate of the National 
Mass Education 
Commission (NMEC), 
stipulated in the National 
Policy on Education (NPE) 
1977 (also revised in 1981, 
1989 and 2004). 
The policy document sets 
forward strategies to 
significantly increase 
literacy through the 
provision of functional basic 
education, in-service 
vocational and professional 
training for adults and 
youths with limited access 
to formal education.  

The document sets 
out guidelines for 
the non-formal 
education system 
for NFE Early Child 
Care Education 
(ECCE), Basic 
literacy, Post 
Literacy, 
Vocational and 
Continuing 
Education 
programs in 
Nigeria.  

YES 

National Blueprint 
for Adult and Non-
Formal Education in 
Nigeria 

National Commission 
for Mass Literacy, 
Adult and Non-
Formal Education 
(NMEC) 

The National Blueprint 
gives policy direction on 
strategies to fast-track 
literacy delivery in Nigeria 
including issues concerning 
funding, capacity building, 
monitoring and evaluation 
of literacy programs with 
support from DFID/ 
UNICEF.  

DFID/ UNICEF Girl 
Education Project 
(GEP 3) via girls’ 
education 
scholarship 
program.  YES 

National Benchmark 
for Non-Formal 
Education and 
Integration Basic 
Education into 
Qur’anic Schools in 
Nigeria 

National Commission 
for Mass Literacy, 
Adult and Non-
Formal Education 
(NMEC) 

The policy document 
examines best practices for 
assessing the activities and 
programs of the Non-
Formal Education system in 
Nigeria i.e. Non-Formal 
Education (NFE) and 
Integrated Qur’anic 
Education (IQE) with 
indicators on literacy, 
programs, learning centers, 
methodologies, facilitators, 
materials and equipment. 
The document serves as a 
platform for the future 
review of Non-Formal 
Education (NFE) standards. 

 

 

Four Year (4) 
Strategic Plan for 
the Development of 
the Education 

Federal Ministry 
of Education (FME) 
Nigeria 

This Strategic Plan 
represents the Education 
component of the 
Transformation Agenda in a 

Almajiri Education 
Program  
The Tertiary 

YES 
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Policy	
(State/National)	

Policy	Source	 Policy	Objective	 Program	Examples	 Appropriate	
to		Almajiri	

Sector  
(2011 – 2015)  

coordinated approach to 
address challenges in 
Nigeria’s education sector. 
The Plan brings together 
key policy documents i.e.  
Roadmap for the Nigerian 
Education sector 
One Year strategy for the 
Development of the 
Education Sector (2010- 
2011) 
Report of the Presidential 
task team on Education.  

Education Trust 
Fund (TET-Fund) 
constructed 32 
schools under 
Phase 1.  
UBEC constructing 
60 schools e.g. 100 
schools completed 
in 2012 and 400 
schools to be 
completed by 
2015.  
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Annex B: Data Collection   
The research study gathered the following data at specific points in time:    

• Total enrollment for prioritized non-integrated QLCs 

• Total center enrollment and learner participation in integrated lessons at 
baseline  

• Total center enrollment and learner participation in integrated lessons at 
midline, which occurred two months after commencement of integration 
program 

• Total center enrollment and learner participation in integrated lessons at 
endline  

• Observational data on operational practices and support to learning centers 

• Parental involvement on decisions around participation in integrated lessons 
To ensure data quality assurance and effective capture of IQE research data, the team 
developed a number of monitoring and evaluation (M&E) tools, outlined in the Data 
Collection Matrix (DCM) in Table 6. 

 
Table 15.  IQE Data Collection Matrix  

Data Collection 
Tools Purpose 

Frequency and 
Dates Tools 

Administered/Used 

Total Enrollment Form 
(TEF) 

Used to collect enrollment data from selected RARA 
non-integrated QLCs in both states prior to their 
integration. 

Once (Baseline, 
November 2014) 

Learning Center 
Profile 
(LCP) 

Provides profile information on selected IQE centers in 
Sokoto State  

Twice 

IQE Baseline, Midline 
and Endline 
Instrument 

Used to collect data on the different learner categories 
in selected RARA QLCs in Bauchi and Sokoto 

January 2015, April 
2015, and August 
2015 

IQE Parent and Child 
Interview 
Questionnaires (PIQ) 

Gathers information form parents of learners attending 
integrated learning centers to find out reasons for their 
children’s enrollment or withdrawal from QLCs; 
gathered information from select children regarding 
their participation 

September 2015 

Field Activity 
Summary Tool (FAST) 

Provides a summary report for one-off or impromptu 
visits to QLCs 

Routinely 

Center Observation 
Tool (COT) 

Collects center-based observations of integration 
program (center profile, available learning materials, 
learning area, available facilities, state monitoring, 
community and malam support for integration program)  

Routinely 

Monthly Attendance 
Summary Sheet 
(MASS) 

Used to collate monthly attendance data from 
integrated QLCs, disaggregated on monthly enrollment 
figures and total actual attendance 

Routinely 
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Data Management 
A database was developed to collate all information through the data collection 
process. Each section of the consolidated database was specifically design to collate 
specific research data from designed data collection tools throughout the IQE data 
collection process (DCP) for the study. An overview of the different sections of the 
consolidated database with corresponding descriptions provided for each research 
dataset is highlighted in Table 7 below.  

Table 16.  IQE Research Study Database 
Research Data Description 

Total IQE Center 
Enrollment 
(Sokoto and Bauchi) 

The total enrollment figures for each selected QLC in Sokoto and 
Bauchi states 

Total Integrated Lesson 
Enrollment  
(Sokoto and Bauchi) 

The total enrollment in integrated lessons in each state, IQE center, 
by gender as a percentage of the total enrollment in the IQE center 

Total Non-Participants 
(Sokoto and Bauchi) 

The total number of non-participants (learners who decided to opt-
out out of integrated lessons) per IQE learning center in each state 
and disaggregated by gender 

Integrated Lessons 
Attendance (Bauchi and 
Sokoto) 

Provides information on monthly enrollment, percentage (%) 
attendance per monthly enrollment and total attendance of learners 
in integrated lessons per IQE center disaggregated weekly by 
gender  

IQE Center Profile 
(Bauchi and Sokoto) 

This section provides a detailed IQE center profile information on 
selected IQE centers in Sokoto State 

 

Learner Categories 
The data collected at the different stages was then disaggregated by category. These 
are highlighted in Table 8 and disaggregated further by age grouping.  

Table 17.  IQE Learner Categories 
Learner Categories Data Collection Points 

Total IQE Center Enrollment Baseline 

Not Attending Formal School Baseline 

Elected to Enroll in Integrated Lessons Baseline 

Only Enrolled in Qur’anic Center Midline and Endline 

Enrolled in Qur’anic and Formal School Midline and Endline 

Enrolled in Qur’anic and Integrated Lessons Midline and Endline 

Enrolled in Qur’anic, Formal, and Integrated 
Lessons 

Midline and Endline 

Non-Qur’anic, Only Enrolled in Integrated Midline and Endline 
 

Following baseline data collection it was necessary to expand categories based on 
observations found. For example, after the baseline data collection exercise, it was 
observed that there were learners who were not officially enrolled in the integrated 
QLC but still attended integrated lessons. Also, another set of learners opted-out of 
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integrated lessons; the team discovered that participation in integrated lessons was not 
a requirement. In this case, learners only attended Qur’anic lessons and did not 
participate in integrated lessons.  
IQE Instruments Development  
As part of the IQE endline data collection exercise, parents of learners from selected 
IQE learning centers in Sokoto and Bauchi states were interviewed to better 
understand reasons around learner participation, enrollment, and drop-out from 
integrated classes. To this end, RARA developed a Parent Interview Questionnaire 
(PIQ) to be administered across three primary categories (Annex A).  

• Questionnaire Form A: Integrated Lessons (Dropped-Out)—data collected 
on learners who participated in integrated lessons then dropped out from the 
lessons and remained enrolled in the learning center or dropped out 
completely 

• Questionnaire Form B: Non-Participation in Integrated Lessons (Opted-
Out)—data collected on learners who chose not to participate in integrated 
lessons and remained enrolled in the learning center 

• Questionnaire Form C: Participation in Integrated Lessons (Enrolled in 
Integrated Lesson)—data collected on learners who participated in integrated 
lessons from baseline to endline 

Over a five-day period, the developed IQE PIQ forms were piloted in four IQE 
learning centers in Sokoto and Bauchi states (two per state). The questionnaires were 
administered by the respective RARA Research Coordinators as the lead interviewers 
with support provided by the RARA M&E Advisor in Bauchi and the Education 
Program Support Officer in Sokoto. SAME officials also participated in the parental 
interview process in a monitoring role.  
A total of six parents were interviewed during the process in Sokoto.  

IQE Routine Monitoring 
As a follow-up from the baseline data collection exercise, RARA employed the use of 
the Routine Monitoring Tool (RMT, Annex H) for documenting findings from field 
visits to selected IQE centers. The RMT consists of the MASS and the Center 
Observation Tool (COT). The MASS tool reviews learner participation by collecting 
monthly attendance data from each IQE center for the duration of the research study, 
a period of seven months from January to July 2015.  
The findings from the monthly attendance data were used to review the collated 
enrollment figures for the baseline, midline, and endline data collection. These will be 
used to review existing patterns of gender learner participation in each state. 

The RARA state research coordinators used the COT during routine monitoring visits 
to the IQE centers. The data was used to review the adequacy of learning materials, 
existing learning center facilities, community support received, and state monitoring 
of the integration program, among other data parameters.  A summary of RARA 
selected IQE center profiles can be viewed in Table 18 for both states. A complete 
updated IQE center profile can be viewed in the IQE consolidated database, which 
will be submitted separately. 
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Table 18. Summary IQE Center Profile (Sokoto) 

Center Profile Yabo Sokoto 
North Tambuwal Kware 

Additional Supplies (other than 
those provided by state)2 

Yes No No No 

Established Community- Based 
Management Committee (CBMC)3 

No No Yes Yes 

Community Support4 Yes No  Yes Yes 

Dedicated Learning Area5 No Yes Yes Yes 

Conducive Learning Environment6 No No No No 

Available Facilities None Yes None None 

Number of Visits by state officials 0 2 8 5 
 

	 	

																																																													
2 Additional items such as learner lesson books, pencils and learning materials for the facilitator. 
3 The observation by the research team was only intended to note the existance of a CBMC or not. The 
frequancey of meetings was not documented. 
4 Community support is provided in a number of ways such as the provision of additional learning materials, 
food to the learning center, and provision of learning space among many other things. 
5 A dedicated space for integrated lessons is separate from where Qur’anic lessons occur. 
6 For a learning center a condusive learning environment can be considered one that is a dedicated space for 
learning, is able to reduce distractions from learners not actively participating in lessons, has adequate 
ventilation, and lighting among other things.  
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Annex C: Bauchi and Sokoto State Budgets for 
2014–2015 Integration Program 
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1 Bauchi 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

2 Katagum  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

3 Misau 5 

10 
facilitators. 
Two per  
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

4 Jama’ar
e  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

5 Dass  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 



34	 IQE	Process	and	Observations	Report	

S/
N
	

LG
A	

N
o.
	o
f	Q

ur
’a
ni
c	
		

ce
nt
er
s	
to
	

in
te
gr
at
e	

N
o.
	o
f	

fa
ci
lit
at
or
s	

Ti
m
e	
lin

e	

Fa
ci
lit
at
or
s	

al
lo
w
an

ce
s	
pe

r	
an

nu
m
	

Pr
oc
ur
em

en
t	o

f	
le
ar
ni
ng

	&
	

se
at
in
g	
	

m
at
er
ia
ls
	c
os
t	

pe
r	L

G
A	

Pa
ck
ag
e	
pe

r	
ce
nt
er
	

6 Ningi 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

7 Ganjuwa 6 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,200,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

8 Dambam 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

9 Gamawa 6 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,200,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

10 Alkaleri 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

11 Kirfi 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 
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12 T/Balew
a 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

13 Bogoro  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

14 Shira  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

15 Giade 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

16 Toro 6 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,200,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

17 Zaki 6 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,200,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 
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18 Darazo 6 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,200,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

19  Dass 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

20 Warji 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014- 
Jan. 
2015 

7500x10x1
2= 
900,000 

1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size robber 
Mats, 2 carton of white chalk, 5 
Duster, Ka koyi karatu/lissafi 
(primers), 20copies of each 4 
core subject and 1 curriculum 
in each core subjects. 

  105      
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1 Binji  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 
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2 Tambuwa  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

3 Wurno  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

4 Tangaza  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

5 Gada  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

6 Rabah  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 
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7 Gwadaba
wa  6 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,200,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

8 Dange/Sh
uni 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

9 Sabon 
Birni 6 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,200,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

10 Sokoto 
North 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

11 Sokoto 
South 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 
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12 Goronyo  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

13 Isa  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

14 Shagari  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

15 Kebbe  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

16 Yabo  6 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,200,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 
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17 Bodinga  6 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,200,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

18 Kware  6 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,200,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

19 Gudu  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

20 Wammak 
o 5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

21 Illela  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 
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22 Tureta  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

23 Silame  5 

10 
facilitators. 
Two per 
Center. 

Sept 
2014
- 
Jan. 
2015 

7500x10x1
2= 900,000 1,000,000 

2 facilitators, Exc Bks (2A, 2b, 
2d ), 2 blackboard, pencils, 
sharpener, 5 Large size 
robber Mats, 2 carton of white 
chalk, 5 Duster, Ka koyi 
karatu/lissafi (primers), 
20copies of each 4 core 
subject and 1 curriculum in 
each core subjects. 

  
120 240 

 
16,740,000 24,000,000 
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Annex D: Parent Interview Questionnaire 

Form A: Integrated Lessons Drop-out Questionnaire 
This form should only be administered to guardians with children who initially 
participated in integrated lessons but currently do not. If the guardian is NOT 
available, indicate below. 

Demographic information 
The information below should be completed by the data collector prior to 
beginning the interview.  
1. 	 Unique child ID:  

 
2. 	 Child’s gender:  0 ................. Male 

 1 ................. Female 
3. 	 Child participation category based on 

information from learning 
center/malam: 

 1 ................. Initially participated in integrated lessons but 
currently does not (dropped out); attends Qur’anic lessons only  

 2 ................. Initially participated in integrated lessons but 
currently does not attend learning center (withdrew/dropped out 
completely)  

4. 	 Person interviewed:  1 ................. Parent/guardian 
 2……………. Malam 

5. 	 Parent/Guardian gender:  0 ................. Male 
 1……………..Female  

	
Part A1: Parent/Guardian Responses 
1. 	 Please	tell	me	your	relationship	to	this	

child	[NAME]:	
	
Mece	ce	dangantakarku	da	yaron	
nan[SUNAN	YARO]	

	1	 Father	
1.....................	Mahaifi	

	2	 Mother	
2........................	Mahaifiya	

	3………………Other	guardian	(Specify):		
3.........................	Da	sauran	maruƙa	
______________________	

4	 Malam	
4...........................	Malami	

2. 	 How	old	is	the	child?	Please	tell	me	
his/her	age	in	years.	
	
Shekarun	yaron	nawa?	Yawan	shekarun	
shi/ta	zaka	faɗa.	

Age	[In	Years]:		
Shekara	[yawansu]______________	

	98	.................	Don’t	Know	
.........................	Ban	sani	ba	

	99		................	Refused/No	response	
.............................Ba	amsa	

3. 	 Please	tell	me	the	different	learning	
centers	or	schools	the	child	attends.	
Ka	gaya	mini	yawan	tsangayu	ko	
makarantun	da	yaronka	yake	halarta.	
	
Tick	all	that	apply.	If	the	
parent/guardian	provides	school	names,	
ask	for	the	type	of	school.			

	1	...................	Integrated	Qur’anic	learning	center	
..............	Tsangayar	karatun	Ƙura’ani	ta	haɗaka	

	2	...................	Non-integrated	Qur’anic	learning	center	
...............	Makarantar	Allo		

	3	...................	Formal	school	
							Makarantar	boko		

	4	...................	None	
.................	Ko	ɗaya	

	98	.................	Don’t	Know	
.................	Ban	sani	ba	

	99		................	Refused/No	response	
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.....................Ba	amsa	
4. 	 Are	you	aware	that	the	Qur’anic	learning	

center	[NAME]	the	child	attends/was	
attending	has	integrated	formal	subjects,	
including	mathematics	and	English,	to	be	
taught	to	learners?	
Ko	kana	da	masaniyar	cewa	tsangayar	
karatun	Ƙura’ani	ta	haɗaka	da	yaronka[	
sunan	yaro]	yake	halarta	na	koyar	da	
darussa	irinsu	Turanci	da	Lissafi.	

	1	...................	Yes	
......................	I	

	2	...................	No	
..................	A’a	

	98	.................	Don’t	Know	
.....................Ban		sani	ba		

	99	……………….Refused/No	response	
.........................Ba		amsa	

Notapplicable	(malam	respondent)	
											Ba	a	buƙata	[	amsar	malami]	

5. 	 Did	anyone	provide	you	with	information	
about	the	Qur’anic	learning	center	
integration	process,	program	or	
expectations?	
Ko	wani	ya	ba	ka	labarin	tsangayar	
karatun	Ƙura’ani	ta	haɗaka;	hanyar	
shigar	ta,	tsarin	ta	da	burin	ta?	

	1	...................	Yes	
......................	I	

	2	...................	No	
..................	A’a	

	98	.................	Don’t	Know	
.....................Ban		sani	ba		

	99	……………….Refused/No	response	
.........................Ba		amsa	 	

Notapplicable	(malam	respondent)	
											]	Ba	a	buƙata	[	amsar	malami	

6. 	 What	do	you	understand	as	the	meaning	
of	“integration”	of	the	Qur’anic	learning	
center?	If	you	don’t	know	what	is	meant	
by	“integration,”	that’s	OK.	
Me	ka	fahimta	da	kalmar	“haɗaka”a	
makarantar	allo?	Idan	ba	ka	san	
ma’anar	ba,	ba	damuwa	
	
Do	not	read	response	options.	Tick	all	
responses	provided.		
	
	

	1	...................	Introduction	Of	“Formal”	Education.											.........		
Shigar	da	Ilimin	Zamani	

	2	...................	Opportunity	For	Child	To	Learn	To	Read	In	Hausa	
............Samun	dama	ga	yaro	ya	iya	karatun	Hausa	

	3	...................	Opportunity	For	Child	To	Learn	To	Read	In	English	
.............Samun	damar	yaro	ya	iya	karatun	Turanci	

	4	...................	Opportunity	for	Child	to	Learn	Mathematics	
..............Samun	damar	fahimtar	darasin	lissafi	

	5	...................	Opportunity	for	Child	to	Learn	Other	Subjects	Besides			
Arabic/Religion	
............	Samun	dama	ga	yaro	ya	koyi	wasu	darussa	baya	ga	Larabci	da	
Ilimin	Addini	

	6	...................	Child	Provided	With	A	Welfare	Package.	
........	Za	a	ba	yaro	ɗan	abin	masarufi.	

	7	...................	Other	[Specify]:	.	
..........	Da	dai	makamantansu	
____________________________	

	98	.................	Don’t	Know	
									.....................	Ban	sani	ba	

	99	……………….Refused/No	response	
............................Ba	amsa	

Not	aplicable	(malam	respondent)	
							Ba	a	buƙata			[amsar	malami]	

7. 	 Did	you	know	the	child	participated	in	
integrated	lessons,	like	English	and	
maths	at	[NAME	OF	LEARNING	CENTER]?	
	Ko	yaron	ya	taɓa	halartar	ɗaukar	
darussan	haɗaka,	inda	ya	koyi	Turanci	
da	Lissafi	(A	BA	DA	SUNAN	TSANGAYAR)	
	
If	guardian	responds	“no,”	skip	
Questions	8,	9	and	10.			

	1	...................	Yes	
..................	I	

	2	...................	No	
......................A’a	

	98	.................	Don’t	Know	
....................Ban	sani	ba	

	99	.................	Refused/No	response	
............................	Ba	amsa	

Notapplicable	(malam	respondent)	
...............Ba	a	buƙata	[amsar	malami	
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8. 	 Ask	if	guardian	responds	“yes”	to	
Question	7.	If	“no,”	skip.		
	
The	malam	of	[NAME	OF	INTEGRATED	
LEARNING	CENTER]	informed	me	that	
the	child	stopped	participating	in	
integrated	lessons.	Who	decided	that	the	
child	would	no	longer	participate	in	the	
integrated	lessons	(i.e.,	English	and	
maths)?	Was	it	your	decision,	the	child’s	
decision,	a	joint	decision	by	you	and	the	
child,	or	a	decision	made	by	another	
person?			
		
	
Malamin	(Sunan	tsangaya)	ya	shaida	
mini	cewa	yaronka	ya	daina	zuwa	
ɗaukar	darussan	haɗaka.	Wa	ya	goyi	
baya	hana		yaron	nan	halartar	ɗaukar	
darasin	haɗaka	(	musamman	darasin	
Turanci		da	na	lissafi)?	Shin	kai	ne	ka	
yanke	hukuncin	ko	yaron	ne,	ko		
shawararku	ce	kai	da	shi,	ko	kuma		wani	
ne	ya	ba	ka	ita?	
	
If	malam	is	being	interviewed,	ask:	
Who	made	the	decision	that	the	child	
would	not	participate?	Was	it	the	
parent/guardian’s	decision,	the	child’s	
decision,	a	joint	decision	by	the	guardian	
and	parent,	or	a	decision	made	by	
another	person?	If	you	don’t	know,	
that’s	OK.		

	1	...................	Decision	of	guardian	interviewed	
.................	Ra’ayin		maruƙin	da	aka	gana	da	shi		

	2	...................	Decision	of	the	learner	
................	Ra’ayin	ɗalibi	

	3	...................	Joint	decision	between	guardian	and	child	
..........	Ra’ayin	maruƙi	da	yaro	

	4	...................	Decision	of	another	person	(not	interviewed):	
Specify:		
........	Ra’ayin	wani	da	ba	a	gana	da	shi	ba_____________________	

	98	.................	Don’t	Know	
...............	Ban	sani	ba	

	99	……………….Refused/No	response	
......................	Ba	amsa	
	

9. 	 If	guardian	responding:	Ask	if	“yes”	to	
Question	7.	If	“no,”	skip.If	malam	
responding,	ask.	
	
Please	tell	me	why	the	child	no	longer	
participates	in/no	longer	attends	the	
integrated	lessons.	If	you	do	not	know,	
that’s	OK.	
Ka	gaya	mini	dalilin	da	ya	sa	yaron	ya	
daina	zuwa	ɗaukar	darussan	haɗaka.	
Idan	ba	ka	sani	ba,	ba	damuwa.	
	
Note	to	assessors:		
• Do	not	read	potential	responses.		
• Tick	all	responses	provided	by	

parent/guardian.		
• If	the	response	is	not	clear,	ask	for	

clarification.	For	example,	if	the	
person	says	the	child	was	needed	
for	work,	ask	what	type	of	work.		

	1	.........	Child	Needed	For	Labor	–	Domestic,	Non-Agricultural	Only.	
.......	Buƙatar	samun	yaro	don	gudanar	da	ayyukan	gida,	ko	wani	aikin	
da	ba	na	gona	ba.	

	2	.........	Child	Needed	For	Labor	–	Agricultural	Only						2.....	Buƙatar	
samun	yaro	don	gudanar	da	ayyukan	gona	kawai	

	3	.........	Child	Needed	For	Labor	–	Both	Non-Ag	and	Ag.	
.............		Buƙatar	samun	yaro	don	gudanar	da	kowane	irin	aiki	

	4	.........	Financial	Burden/No	Money	for	Education	............Kuɗin	
kulawa/	Ba	kuɗin	kulawa	da	karatu	

	5	.........	Child	Did	Not	Like	Going	To	Integrated	Lessons.	
........	Yaron	ba	shi	da	sha’awar	halartar	tsangayar	ɗaukar	darussan	
haɗaka	

	6	.........	Child	Was	Not	Learning.	
......Yaron	bai	ƙaruwa	da	komai		

	7	.........	Facilitator	Was	Not	Good/Had	Problems	With	Facilitator.	
...........	Mai	koyarwar	bai	ƙware	ba/	Sun	samu	matsala	da	mai	koyarwa	

	8	.........	Parent/Guardian	Did	Not	Want	Child	Learning	Integrated	
Subjects	
........	Iyaye		ko	maruƙi	ba	shi	sha’awar	yaronsu	ya	halarci	tsangayar	
ɗaukar	darussan	haɗaka	

	9	.........	Child	Did	Not	Want	to	Learn	Integrated	Subjects..	
.......	Yaron	ba	ya	son	koyon	darasi	cikin	haɗaka	

	10………Integrated	Subjects	Not	Appropriate	For	Qur’anic	Learning	
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.......Koyar	da	sauran	darussa	ba	zai	haɗu	da	karatun	allo	ba	
	11………No	Benefit/Not	Important		

.......Ba	a	cin	gajiyarsa/	Ba	amfani	
	12	.......	Child	Did	Not	Receive	Welfare	Package.	

......Yaro	ba	ya	samun	ɗan	abin	masarufi	
	13	.......	Child	Attending	Integrated	Lessons	at	Another	Learning	

Center	(IQE)		
.......Yaron	na	halartar	wata	tsangayar	a	wani	wuri	

	14	.......	Child	Enrolled	In	Formal	School	
.....	Yaron	ya	shiga	makarantar	boko	

	15	.......	Child	Got	Married	
..............Yaron	ya	yi	aure	

	16	.......	Child/Family	Moved		
.....	Yaro	ko	tare	da	iyayensa	sun	sake	wurin	zama	

	17	.......	Child’s	Illness.	
.....	Rashin	lafiyar	yaro	

	18	.......	Child’s	Disability	(physical	or	mental)	
......	Nakasa	ga	yaro(ta	jiki	ko	ƙwaƙwalwa)	

	19	.......	Child’s	Death	
.......	Mutuwar	yaro	 	

	20	.......		Other	(Specify):	
.....	Koda	wasu	dalilan	
	____________________________	

	98	.......	Don’t	Know	
.........	Ban	sani	ba	

	99	……..Refused/No	response	
..........Ba	amsa		

10. 	 Ask	if	a	reason	provided	to	Question	9.	If	
no	reason,	skip.	
	
From	among	these	reasons,	can	you	
please	tell	me	the	PRIMARY	reason	the	
child	no	longer	participates	in/no	longer	
attends	the	integrated	lessons	(i.e.,	
English	and	maths)?		
Daga	cikin	waɗannan	dalilai,	ko	zaka	
gaya	mini	babban	dalilin	da	yasa	
yaronka	ya	daina	halartar	ɗaukar	
darasin	haɗaka(kamar	na	darussan	
Turanci	da	lissafi)?	
	
Tick	only	one	response.		

	1	.........	Child	Needed	For	Labor	–	Domestic,	Non-Agricultural	Only.	
.......	Buƙatar	samun	yaro	don	gudanar	da	ayyukan	gida,	ko	wani	aikin	
da	ba	na	gona	ba.	

	2	.........	Child	Needed	For	Labor	–	Agricultural	Only						2.....	Buƙatar	
samun	yaro	don	gudanar	da	ayyukan	gona	kawai	

	3	.........	Child	Needed	For	Labor	–		Both	Non-Ag	and	Ag.	
.............		Buƙatar	samun	yaro	don	gudanar	da	kowane	irin	aiki	

	4	.........	Financial	Burden/No	Money	for	Education	............Kuɗin	
kulawa/	Ba	kuɗin	kulawa	da	karatu	

	5	.........	Child	Did	Not	Like	Going	To	Integrated	Lessons.	
........	Yaron	ba	shi	da	sha’awar	halartar	tsangayar	ɗaukar	darussan	
haɗaka	

	6	.........	Child	Was	Not	Learning.	
......Yaron	bai	ƙaruwa	da	komai		

	7	.........	Facilitator	Was	Not	Good/Had	Problems	With	Facilitator.	
...........	Mai	koyarwar	bai	ƙware	ba/	Sun	samu	matsala	da	mai	koyarwa	

	8	.........	Parent/Guardian	Did	Not	Want	Child	Learning	Integrated	
Subjects	
........	Iyaye		ko	maruƙi	ba	shi	sha’awar	yaronsu	ya	halarci	tsangayar	
ɗaukar	darussan	haɗaka	

	9	.........	Child	Did	Not	Want	to	Learn	Integrated	Subjects..	
.......	Yaron	ba	ya	son	koyon	darasi	cikin	haɗaka	

	10………Integrated	Subjects	Not	Appropriate	For	Qur’anic	Learning	
.......Koyar	da	sauran	darussa	ba	zai	haɗu	da	karatun	allo	ba	

	11………No	Benefit/Not	Important		
.......Ba	a	cin	gajiyarsa/	Ba	amfani	

	12	.......	Child	Did	Not	Receive	Welfare	Package.	
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......Yaro	ba	ya	samun	ɗan	abin	masarufi	
	13	.......	Child	Attending	Integrated	Lessons	at	Another	Learning	

Center	(IQE)		
.......Yaron	na	halartar	wata	tsangayar	a	wani	wuri	

	14	.......	Child	Enrolled	In	Formal	School	
.....	Yaron	ya	shiga	makarantar	boko	

	15	.......	Child	Got	Married	
..............Yaron	ya	yi	aure	

	16	.......	Child/Family	Moved		
.....	Yaro	ko	tare	da	iyayensa	sun	sake	wurin	zama	

	17	.......	Child’s	Illness.	
.....	Rashin	lafiyar	yaro	

	18	.......	Child’s	Disability	(physical	or	mental)	
......	Nakasa	ga	yaro(ta	jiki	ko	ƙwaƙwalwa)	

	19	.......	Child’s	Death	
.......	Mutuwar	yaro	 	

	20	.......		Other	(Specify):	
.....	Koda	wasu	dalilan	
	____________________________	

	98	.......	Don’t	Know	
.........	Ban	sani	ba	

	99	……..Refused/No	response	
..........Ba	amsa		

11. 	 Are	you	likely	to	allow	your	child	to	
participate	in	the	integrated	lessons	at	
some	point	in	the	future?	
Shin	ko	zaka	sanya	yaronka	halartar	
ɗaukar	darussan	haɗaka	a	nan	gaba?	

	1	...................	Yes	
.................	I	

	2	...................	No	
................	A’a	

	98	.................	Don’t	Know	
.....................	Ban	sani	ba	

	99	………………	Refused/No	response	
.....................	Ba	amsa	

Not	applicable	(malam	respondent)	
.................	Ba	a	buƙata	(	amsar	malami)	

12. 	 Do	you	support	the	integration	of	the	
Qur’anic	learning	center	your	child	was	
attending?	
Ko	ka	goyi	bayan/taimakawa	tsangayar	
ɗaukar	karatun	Ƙura’ani	ta	haɗaka	da	
yaronka	yake	halarta?	

	1	...................	Yes	
................	I	

	2	...................	No	
.................	A’a	

	98	.................	Don’t	Know	
....................	Ban	sani	ba	

	99	……………….Refused/No	response	
.........................	Ba	amsa	

Notapplicable	(malam	respondent)	
........	Ba	a	buƙata	(	amsar	malami)	

	 Thank	you	for	your	time	and	for	sharing	this	information	with	us!	
Muna	godiya	da	lokacin	da	ka	ba	mu	domin	ganawa	da	kai!	
	
IF	PARENT/GUARDIAN	INDICATES	LEARNER	PLAYED	A	ROLE	IN	DECIDING	TO	DROP	OUT	OF	INTEGRATED	LESSON:	
IDAN	IYAYE/MARUƘI	YA	NUNA	CEWA	YARO	NE	YA	YANKE	HUKUNCIN	YA	DAINA	ZUWA		ƊAUKAR	DARUSSAN	
HAƊAKA:	
	
I’d	now	like	to	speak	with	your	child	about	his/her	participation	in	the	integrated	lessons.		
Ina	buƙatar	tattaunawa	da	yaronka/ki	don	jin	ra’ayinsa/ta	dangane	da	ɗaukar	darussan	haɗaka.	
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Part A2: Learner Responses 
The	questions	below	should	be	asked	only	if	the	guardian	indicates	the	child	was	involved	
in	the	decision	to	drop	out	of	the	integrated	lessons.	

1
6
.	

Learner	Assent.	
	
Hello.	My	name	is	[NAME].	Today	we	are	collecting	information	about	children’s	participation	in	Qur’anic	Learning	
Centers.	I’d	like	to	ask	you	a	few	questions	about	this.	My	questions	should	only	take	a	few	minutes.	If	you	do	not	
wish	to	answer	a	question,	that’s	OK.	Your	responses	will	not	be	shared	with	the	malam	or	anyone	else	at	the	
school.	Are	you	ready	to	begin?	
	
Sannunku.	Suna	na[suna].	Yau	zamu	tattara	bayanai	ne	dangane	da	yanda	yara	suka	rungumi/karɓi	halartar	
tsangayun	karatun	Ƙura’ani	na	haɗaka.	Ina	son	na	yi	maku	‘yan	tambayoyi	a	kan	wannan.	Tambayoyin	na	‘yan	
mintoci	ne	kawai.	Idan	akwai	tambayar	da	ba	ka	son	amsawa,	ba	damuwa.	Amsoshin	duk	da	zaka	ba	mu	zasu	
kasance	a	asirce,	ko	malam	ba	zai	ji	ba.	Ina	fatan	ka	shirya	don	mu	fara?	
	

	1	....................	Yes	
	2	....................	No	[If	NO,	thank	the	child	and	end	the	interview.	Save	this	form.]	

	
1. 	 I	recently	learned	you	no	longer	attend	

integrated	lessons,	like	English	and	
maths,	at	[NAME	OF	LEARNING	CENTER].	
Can	you	please	tell	me	why	you	no	
longer	participate	in/no	longer	attend	
the	integrated	lessons:	
Kwanan	nan	na	ji	cewa	ka	daina	zuwa	
ɗaukar	darussan	haɗaka,	inda	ake	koyar	
da	ku	Turanci	da	lissafi[SUNAN	
TSANGAYAR].	Ko	zaka	gaya	mini	dalilin	
daina	zuwan	ka	ɗaukar	darussan	
haɗakar?	
	
Note	to	assessors:		
• Do	not	read	potential	responses.		
• Tick	all	responses	provided.	
• If	the	response	is	not	clear,	ask	for	

clarification.	For	example,	if	the	
child	says	s/hewas	needed	for	work,	
ask	what	type	of	work.		

	
	

	1	.........	Child	Needed	For	Labor	–	Domestic,	Non-Agricultural	Only.	
.......	Buƙatar	samun	yaro	don	gudanar	da	ayyukan	gida,	ko	wani	aikin	
da	ba	na	gona	ba.	

	2	.........	Child	Needed	For	Labor	–	Agricultural	Only						2.....	Buƙatar	
samun	yaro	don	gudanar	da	ayyukan	gona	kawai	

	3	.........	Child	Needed	For	Labor	–		Both	Non-Ag	and	Ag.	
.............		Buƙatar	samun	yaro	don	gudanar	da	kowane	irin	aiki	

	4	.........	Financial	Burden/No	Money	for	Education	............Kuɗin	
kulawa/	Ba	kuɗin	kulawa	da	karatu	

	5	.........	Child	Did	Not	Like	Going	To	Integrated	Lessons.	
........	Yaron	ba	shi	da	sha’awar	halartar	tsangayar	ɗaukar	darussan	
haɗaka	

	6	.........	Child	Was	Not	Learning.	
......Yaron	bai	ƙaruwa	da	komai		

	7	.........	Facilitator	Was	Not	Good/Had	Problems	With	Facilitator.	
...........	Mai	koyarwar	bai	ƙware	ba/	Sun	samu	matsala	da	mai	koyarwa	

	8	.........	Parent/Guardian	Did	Not	Want	Child	Learning	Integrated	
Subjects	
........	Iyaye		ko	maruƙi	ba	shi	sha’awar	yaronsu	ya	halarci	tsangayar	
ɗaukar	darussan	haɗaka	

	9	.........	Child	Did	Not	Want	to	Learn	Integrated	Subjects..	
.......	Yaro	ba	ya	son	koyon	darasi	cikin	haɗaka	

	10………Integrated	Subjects	Not	Appropriate	For	Qur’anic	Learning	
.......Koyar	da	sauran	darussa	ba	zai	haɗu	da	karatun	allo	ba	

	11………No	Benefit/Not	Important		
.......Ba	a	cin	gajiyarsa/	Ba	amfani	

	12	.......	Child	Did	Not	Receive	Welfare	Package.	
......Yaro	ba	ya	samun	ɗan	abin	masarufi	

	13	.......	Child	Attending	Integrated	Lessons	at	Another	Learning	
Center	(IQE)		
.......Yaron	na	halartar	wata	tsangayar	a	wani	wuri	

	14	.......	Child	Enrolled	In	Formal	School	
.....	Yaron	ya	shiga	makarantar	boko	

	15	.......	Child	Got	Married	
..............Yaron	ya	yi	aure	

	16	.......	Child/Family	Moved		
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.....	Yaro	ko	tare	da	iyayensa	sun	sake	wurin	zama	
	17	.......	Child’s	Illness.	

.....	Rashin	lafiyar	yaro	
	18	.......	Child’s	Disability	(physical	or	mental)	

......	Nakasa	ga	yaro(ta	jiki	ko	ƙwaƙwalwa)	
	19	.......	Child’s	Death	

.......	Mutuwar	yaro	 	
	20	.......		Other	(Specify):	

.....	Koda	wasu	dalilan	
	____________________________	

	98	.......	Don’t	Know	
.........	Ban	sani	ba	

	99	……..Refused/No	response	
..........Ba	amsa		

2. 	 From	among	these	reasons,	can	you	
please	tell	me	the	PRIMARY	reason	you	
no	longer	participate	in/no	longer	attend	
the	integrated	lessons	(i.e.,	English	and	
maths)?	
Daga	waɗannan	dalilan	da	ka	bayar,	
wanne	ne	babban	da	ya	sa	ka	daina	zuwa	
ɗaukar	darussan	haɗaka(	kamar	Turanci	
da	Lissafi)?	
	
Tick	only	one	response.	
	
	
	

	1	.........	Child	Needed	For	Labor	–	Domestic,	Non-Agricultural	Only.	
.......	Buƙatar	samun	yaro	don	gudanar	da	ayyukan	gida,	ko	wani	aikin	
da	ba	na	gona	ba.	

	2	.........	Child	Needed	For	Labor	–	Agricultural	Only						2.....	Buƙatar	
samun	yaro	don	gudanar	da	ayyukan	gona	kawai	

	3	.........	Child	Needed	For	Labor	–		Both	Non-Ag	and	Ag.	
.............		Buƙatar	samun	yaro	don	gudanar	da	kowane	irin	aiki	

	4	.........	Financial	Burden/No	Money	for	Education	............Kuɗin	
kulawa/	Ba	kuɗin	kulawa	da	karatu	

	5	.........	Child	Did	Not	Like	Going	To	Integrated	Lessons.	
........	Yaron	ba	shi	da	sha’awar	halartar	tsangayar	ɗaukar	darussan	
haɗaka	

	6	.........	Child	Was	Not	Learning.	
......Yaron	bai	ƙaruwa	da	komai		

	7	.........	Facilitator	Was	Not	Good/Had	Problems	With	Facilitator.	
...........	Mai	koyarwar	bai	ƙware	ba/	Sun	samu	matsala	da	mai	koyarwa	

	8	.........	Parent/Guardian	Did	Not	Want	Child	Learning	Integrated	
Subjects	
........	Iyaye		ko	maruƙi	ba	shi	sha’awar	yaronsu	ya	halarci	tsangayar	
ɗaukar	darussan	haɗaka	

	9	.........	Child	Did	Not	Want	to	Learn	Integrated	Subjects..	
.......	Yaronba	ya	son	koyon	darasi	cikin	haɗaka	

	10………Integrated	Subjects	Not	Appropriate	For	Qur’anic	Learning	
.......Koyar	da	sauran	darussa	ba	zai	haɗu	da	karatun	allo	ba	

	11………No	Benefit/Not	Important		
.......Ba	a	cin	gajiyarsa/	Ba	amfani	

	12	.......	Child	Did	Not	Receive	Welfare	Package.	
......Yaro	ba	ya	samun	ɗan	abin	masarufi	

	13	.......	Child	Attending	Integrated	Lessons	at	Another	Learning	
Center	(IQE)		
.......Yaron	na	halartar	wata	tsangayar	a	wani	wuri	

	14	.......	Child	Enrolled	In	Formal	School	
.....	Yaron	ya	shiga	makarantar	boko	

	15	.......	Child	Got	Married	
..............Yaron	ya	yi	aure	

	16	.......	Child/Family	Moved		
.....	Yaro	ko	tare	da	iyayensa	sun	sake	wurin	zama	

	17	.......	Child’s	Illness.	
.....	Rashin	lafiyar	yaro	

	18	.......	Child’s	Disability	(physical	or	mental)	
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......	Nakasa	ga	yaro(ta	jiki	ko	ƙwaƙwalwa)	
	19	.......	Child’s	Death	

.......	Mutuwar	yaro	 	
	20	.......		Other	(Specify):	

.....	Koda	wasu	dalilan	
	____________________________	

	98	.......	Don’t	Know	
.........	Ban	sani	ba	

	99	……..Refused/No	response	
..........Ba	amsa		
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Form B: Non-participation in Integrated Lessons 
This form should only be administered to guardians with children who never 
participated in integrated lessons (i.e., “opted out). If the guardian is NOT 
available, indicate below. 

Demographic information 
The information below should be completed by the data collector prior to 
beginning the interview.  
1. 	 Unique	child	ID:		

	
2. 	 Child’s	gender:	 	0	...................	Male	

	1	...................	Female	
3. 	 Child	participation	category	based	on	

information	from	learning	center/malam:	
	1	...................	Opted	out	of	integrated	lessons	(never	attended)	but	

currently	participates	in	Qur’anic	classes	
	

4. 	 Person	interviewed:	 	1	...................	Parent/guardian	
	2…………….	Malam	

5. 	 Parent/Guardian	gender:	 	0	...................	Male	
	1………………….Female		

	
Part B1: Parent/Guardian Responses 
1. 	 Please	tell	me	your	relationship	to	this	

child	[NAME]:	
Mece	ce	dangantakarku	da	yaron	nan	{	
SUNAN	YARO]	

	1	....................	Father	
.................	Mahaifi	

	2	....................	Mother	
.......................	Mahaifiya	

	3………………….Other	guardian	(Specify):		
....Da	sauran	maruƙa	
______________________	
4	..........................	Malam	
............	Malami	
	

2. 	 How	old	is	the	child?	Please	tell	me	
his/her	age	in	years.	Shekarun	yaron	
nawa?	Yawan	shekarun	shi/ta	zaka	
faɗa.	
	

Age	[In	Years]:	______________	
Shekara	[yawansu]______________	

	98	..................	Don’t	Know	
.........................	Ban	sani	ba	

	99		.................	Refused/No	response	
.............................Ba	amsa	
	

3. 	 Please	tell	me	the	different	learning	
centers	or	schools	the	child	attends	
	Ka	gaya	mini	yawan	tsangayu	ko	
makarantun	da	yaronka	yake	halarta.	
	
	
	
Tick	all	that	apply.	If	the	
parent/guardian	provides	school	
names,	ask	for	the	type	of	school.			

	1	....................	Integrated	Qur’anic	learning	center	
..............	Tsangayar	karatun	Ƙura’ani	ta	haɗaka	

	2	....................	Non-integrated	Qur’anic	learning	center	
...............	Makarantar	Allo		

	3	....................	Formal	school	
							Makarantar	boko		

	4	....................	None	
.................	Ko	ɗaya	

	98	..................	Don’t	Know	
.................	Ban	sani	ba	

	99		.................	Refused/No	response	
.....................Ba	amsa	

4. 	 Are	you	aware	that	the	Qur’anic	 	1	....................	Yes	
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learning	center	[NAME]	the	child	
attends/was	attending	has	integrated	
formal	subjects,	including	mathematics	
and	English,	to	be	taught	to	learners?	
Ko	kana	da	masaniyar	cewa	tsangayar	
karatun	Ƙura’ani	ta	haɗaka	da	
yaronka[	sunan	yaro]	yake	halarta	na	
koyar	da	darussa	irinsu	Turanci	da	
Lissafi.		

......................	I	
	2	....................	No	

..................	A’a	
	98	..................	Don’t	Know	

.....................Ban		sani	ba		
	99	……………….Refused/No	response	

.........................Ba		amsa	
Not	aplicable	(malam	respondent)	

											Ba	a	buƙata	[	amsar	malami]	
5. 	 Did	anyone	provide	you	with	

information	about	the	Qur’anic	learning	
center	integration	process,	program	or	
expectations?	
Ko	wani	ya	ba	ka	labarin	tsangayar	
karatun	Ƙura’ani	ta	haɗaka;	Hanyar	
shigar	ta,	tsarin	ta	da	burin	ta?	

	1	....................	Yes	
......................	I	

	2	....................	No	
..................	A’a	

	98	..................	Don’t	Know	
.....................Ban		sani	ba		

	99	……………….Refused/No	response	
.........................Ba		amsa	 	

Not	aplicable	(malam	respondent)	
											]	Ba	a	buƙata	[	amsar	malami	

6. 	 What	do	you	understand	as	the	
meaning	of	“integration”	of	the	
Qur’anic	learning	center?	If	you	don’t	
know	what	is	meant	by	“integration,”	
that’s	OK.	
Me	ka	fahimta	da	kalmar	“haɗaka”a	
makarantar	allo?	Idan	ba	ka	san	
ma’anar	ba,	ba	damuwa	
	
Do	not	read	response	options.	Tick	all	
responses	provided.		
	
	

	1	....................	Introduction	Of	“Formal”	Education.											.........		
Shigar	da	Ilimin	Zamani	

	2	....................	Opportunity	For	Child	To	Learn	To	Read	In	Hausa	
............Samun	dama	ga	yaro	ya	iya	karatun	Hausa	

	3	....................	Opportunity	For	Child	To	Learn	To	Read	In	English	
.............Samun	damar	yaro	ya	iya	karatun	Turanci	

	4	....................	Opportunity	for	Child	to	Learn	Mathematics	
..............Samun	damar	fahimtar	darasin	lissafi	

	5	....................	Opportunity	for	Child	to	Learn	Other	Subjects	Besides			
Arabic/Religion	
............	Samun	dama	ga	yaro	ya	koyi	wasu	darussa	baya	ga	Larabci	da	
Ilimin	Addini	

	6	....................	Child	Provided	With	A	Welfare	Package.	
........	Za	a	ba	yaro	ɗan	abin	masarufi.	

	7	....................	Other	[Specify]:.	
..........	Da	dai	makamantansu	
____________________________	

	98	..................	Don’t	Know	
									.....................	Ban	sani	ba	

	99	……………….Refused/No	response	
............................Ba	amsa	

Not	aplicable	(malam	respondent)	
							Ba	a	buƙata			[amsar	malami]	

7. 	 Did	you	know	your	child	did	NOT	
participate	in	the	integrated	lessons,	
like	English	and	maths	at	[NAME	OF	
LEARNING	CENTER]?		
	Ko	yaron	ya	taɓa	halartar	darussan	
haɗaka,	inda	ya	koyi	Turanci	da	Lissafi	
(A	BA	DA	SUNAN	TSANGAYAR)	
	
If	guardian	responds	“no,”	skip	
Questions	8,	9,	and	10.	

	1	....................	Yes	
..................	I	

	2	....................	No	
......................A’a	

	98	..................	Don’t	Know	
....................Ban	sani	ba	

	99	..................	Refused/No	response	
............................	Ba	amsa	

Not	aplicable	(malam	respondent)	
...............Ba	a	buƙata	[amsar	malami	
	

8. 	 Ask	if	guardian	responds	“yes”	to	
Question	7.	If	“no,”	skip.		

	1	....................	Decision	of	guardian	interviewed	
.................	Ra’ayin		maruƙin	da	aka	gana	da	shi		
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The	malam	of	[NAME	OF	INTEGRATED	
LEARNING	CENTER]	informed	me	that	
the	child	stopped	participating	in	
integrated	lessons.	Who	decided	that	
the	child	would	no	longer	participate	in	
the	integrated	lessons	(i.e.,	English	and	
maths)?	Was	it	your	decision,	the	child’s	
decision,	a	joint	decision	by	you	and	the	
child,	or	a	decision	made	by	another	
person?			
	Malamin	(Sunan	tsangaya)	ya	shaida	
mini	cewa	yaronka	ya	daina	zuwa	
ɗaukar	darussan	haɗaka.	Wa	ya	goyi	
baya	hana		yaron	nan	halartar	ɗaukar	
darasin	haɗaka	(	musamman	darasin	
Turanci		da	na	lissafi)?	Shin	kai	ne	ka	
yanke	hukuncin	ko	yaron	ne,	ko		
shawararku	ce	kai	da	shi,	ko	kuma		
wani	ne	ya	baka	ita?	

	
	
If	malam	is	being	interviewed,	ask:	
Who	made	the	decision	that	the	child	
would	not	participate?	Was	it	the	
parent/guardian’s	decision,	the	child’s	
decision,	a	joint	decision	by	the	
guardian	and	parent,	or	a	decision	
made	by	another	person?	If	you	don’t	
know,	that’s	OK.		
	

	2	....................	Decision	of	the	learner	
................	Ra’ayin	ɗalibi	

	3	....................	Joint	decision	between	guardian	and	child	
..........	Ra’ayin	maruƙi	da	yaro	

	4	....................	Decision	of	another	person	(not	interviewed):	
Specify:		
........	Ra’ayin	wani	da	ba	a	gana	da	shi	ba_____________________	

	98	..................	Don’t	Know	
...............	Ban	sani	ba	

	99	……………….Refused/No	response	
......................	Ba	amsa	
	

9. 	 If	guardian	responding:	Ask	if	“yes”	to	
Question	7.	If	“no,”	skip.	If	malam	
responding,	ask.	
	
	
Please	tell	me	why	the	child	no	longer	
participates	in/no	longer	attends	the	
integrated	lessons.	If	you	do	not	know,	
that’s	OK.	
Ka	gaya	mini	dalilin	da	ya	sa	yaronka	ya	
daina	zuwa	ɗaukar	darussan	haɗaka.	
Idan	ba	ka	sani	ba,	ba	damuwa.	
	
Note	to	assessors:		
• Do	not	read	potential	responses.		
• Tick	all	responses	provided	by	

parent/guardian.		
• If	the	response	is	not	clear,	ask	for	

clarification.	For	example,	if	the	
person	says	the	child	was	needed	
for	work,	ask	what	type	of	work.		

	

	1	.........	Child	Needed	For	Labor	–	Domestic,	Non-Agricultural	Only.	
.......	Buƙatar	samun	yaro	don	gudanar	da	ayyukan	gida,	ko	wani	aikin	
da	ba	na	gona	ba.	

	2	.........	Child	Needed	For	Labor	–	Agricultural	Only						2.....	Buƙatar	
samun	yaro	don	gudanar	da	ayyukan	gona	kawai	

	3	.........	Child	Needed	For	Labor	–	Both	Non-Ag	and	Ag.	
.............		Buƙatar	samun	yaro	don	gudanar	da	kowane	irin	aiki	

	4	.........	Financial	Burden/No	Money	for	Education	............Kuɗin	
kulawa/	Ba	kuɗin	kulawa	da	karatu	

	5	.........	Child	Did	Not	Like	Going	To	Integrated	Lessons.	
........	Yaron	ba	shi	da	sha’awar	halartar	tsangayar	ɗaukar	darussan	
haɗaka	

	6	.........	Child	Was	Not	Learning.	
......Yaron	bai	ƙaruwa	da	komai		

	7	.........	Facilitator	Was	Not	Good/Had	Problems	With	Facilitator.	
...........	Mai	koyarwar	bai	ƙware	ba/	Sun	samu	matsala	da	mai	koyarwa	

	8	.........	Parent/Guardian	Did	Not	Want	Child	Learning	Integrated	
Subjects	
........	Iyaye		ko	maruƙi	ba	shi	sha’awar	yaronsu	ya	halarci	tsangayar	
ɗaukar	darussan	haɗaka	

	9	.........	Child	Did	Not	Want	to	Learn	Integrated	Subjects..	
.......	Yaro	ba	ya	son	koyon	darasi	cikin	haɗaka	

	10………Integrated	Subjects	Not	Appropriate	For	Qur’anic	Learning	
.......Koyar	da	sauran	darussa	ba	zai	haɗu	da	karatun	allo	ba	
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	11………No	Benefit/Not	Important		
.......Ba	a	cin	gajiyarsa/	Ba	amfani	

	12	.......	Child	Did	Not	Receive	Welfare	Package.	
......Yaro	ba	ya	samun	ɗan	abin	masarufi	

	13	.......	Child	Attending	Integrated	Lessons	at	Another	Learning	
Center	(IQE)		
.......Yaron	na	halartar	wata	tsangayar	a	wani	wuri	

	14	.......	Child	Enrolled	In	Formal	School	
.....	Yaron	ya	shiga	makarantar	boko	

	15	.......	Child	Got	Married	
..............Yaron	ya	yi	aure	

	16	.......	Child/Family	Moved		
.....	Yaro	ko	tare	da	iyayensa	sun	sake	wurin	zama	

	17	.......	Child’s	Illness.	
.....	Rashin	lafiyar	yaro	

	18	.......	Child’s	Disability	(physical	or	mental)	
......	Nakasa	ga	yaro(ta	jiki	ko	ƙwaƙwalwa)	

	19	.......	Child’s	Death	
.......	Mutuwar	yaro	 	

	20	.......		Other	(Specify):	
.....	Koda	wasu	dalilan	
	____________________________	

	98	.......	Don’t	Know	
.........	Ban	sani	ba	

	99	……..Refused/No	response	
..........Ba	amsa		

10. 	 If	guardian	responding:	Ask	if	“yes”	to	
Question	7.	If	“no,”	skip.	If	malam	
responding,	ask.	
	
	
Please	tell	me	why	the	child	Did	not	
enroll	and	opted	out	from	the	
integrated	lesson.	If	you	do	not	know,	
that’s	OK.	
Ka	gaya	mini	dalilin	da	ya	sa	yaron	ya	
daina	zuwa	ɗaukar	darussan	haɗaka.	
Idan	ba	ka	sani	ba,	ba	damuwa.	
	
Note	to	assessors:		
• Do	not	read	potential	responses.		
• Tick	all	responses	provided	by	

parent/guardian.		
• If	the	response	is	not	clear,	ask	for	

clarification.	For	example,	if	the	
person	says	the	child	was	needed	
for	work,	ask	what	type	of	work.		

	
	

	1	.........	Child	Needed	For	Labor	–	Domestic,	Non-Agricultural	Only.	
.......	Buƙatar	samun	yaro	don	gudanar	da	ayyukan	gida,	ko	wani	aikin	
da	ba	na	gona	ba.	

	2	.........	Child	Needed	For	Labor	–	Agricultural	Only						2.....	Buƙatar	
samun	yaro	don	gudanar	da	ayyukan	gona	kawai	

	3	.........	Child	Needed	For	Labor	–	Both	Non-Ag	and	Ag.	
.............		Buƙatar	samun	yaro	don	gudanar	da	kowane	irin	aiki	

	4	.........	Financial	Burden/No	Money	for	Education	............Kuɗin	
kulawa/	Ba	kuɗin	kulawa	da	karatu	

	5	.........	Child	Did	Not	Like	Going	To	Integrated	Lessons.	
........	Yaron	ba	shi	da	sha’awar	halartar	tsangayar	ɗaukar	darussan	
haɗaka	

	6	.........	Child	Was	Not	Learning.	
......Yaron	bai	ƙaruwa	da	komai		

	7	.........	Facilitator	Was	Not	Good/Had	Problems	With	Facilitator.	
...........	Mai	koyarwar	bai	ƙware	ba/	Sun	samu	matsala	da	mai	koyarwa	

	8	.........	Parent/Guardian	Did	Not	Want	Child	Learning	Integrated	
Subjects	
........	Iyaye		ko	maruƙi	ba	shi	sha’awar	yaronsu	ya	halarci	tsangayar	
ɗaukar	darussan	haɗaka	

	9	.........	Child	Did	Not	Want	to	Learn	Integrated	Subjects..	
.......	Yaro	ba	ya	son	koyon	darasi	cikin	haɗaka	

	10………Integrated	Subjects	Not	Appropriate	For	Qur’anic	Learning	
.......Koyar	da	sauran	darussa	ba	zai	haɗu	da	karatun	allo	ba	

	11………No	Benefit/Not	Important		
.......Ba	a	cin	gajiyarsa/	Ba	amfani	

	12	.......	Child	Did	Not	Receive	Welfare	Package.	
......Yaro	ba	ya	samun	ɗan	abin	masarufi	
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	13	.......	Child	Attending	Integrated	Lessons	at	Another	Learning	
Center	(IQE)		
.......Yaron	na	halartar	wata	tsangayar	a	wani	wuri	

	14	.......	Child	Enrolled	In	Formal	School	
.....	Yaron	ya	shiga	makarantar	boko	

	15	.......	Child	Got	Married	
..............Yaron	ya	yi	aure	

	16	.......	Child/Family	Moved		
.....	Yaro	ko	tare	da	iyayensa	sun	sake	wurin	zama	

	17	.......	Child’s	Illness.	
.....	Rashin	lafiyar	yaro	

	18	.......	Child’s	Disability	(physical	or	mental)	
......	Nakasa	ga	yaro(ta	jiki	ko	ƙwaƙwalwa)	

	19	.......	Child’s	Death	
.......	Mutuwar	yaro	 	

	20	.......		Other	(Specify):	
.....	Koda	wasu	dalilan	
	____________________________	

	98	.......	Don’t	Know	
.........	Ban	sani	ba	

	99	……..Refused/No	response	
..........Ba	amsa		

11. 	 Are	you	likely	to	allow	your	child	to	
participate	in	the	integrated	lessons	at	
some	point	in	the	future?	
Shin	ko	zaka	sanya	yaronka	halartar	
ɗaukar	darussan	haɗaka	a	nan	gaba?	

	1	....................	Yes	
.................	I	

	2	....................	No	
................	A’a	

	98	..................	Don’t	Know	
.....................	Ban	sani	ba	

	99………………	Refused/No	response	
.....................	Ba	amsa	

Not	aplicable	(malam	respondent)	
.................	Ba	a	buƙata	(	amsar	malami)	

12. 	 Do	you	support	the	integration	of	the	
Qur’anic	learning	center	your	child	was	
attending?	
Ko	ka	goyi	bayan/taimakawa	tsangayar	
ɗaukar	karatun	Ƙura’ani	ta	haɗaka	da	
yaronka	yake	halarta?	
	
	

	1	....................	Yes	
................	I	

	2	....................	No	
.................	A’a	

	98	..................	Don’t	Know	
....................	Ban	sani	ba	

	99	……………….Refused/No	response	
.........................	Ba	amsa	

Not	aplicable	(malam	respondent)	
........	Ba	a	buƙata	(	amsar	malami)	

	 Thank	you	for	your	time	and	for	sharing	this	information	with	us!	
Muna	godiya	da	lokacin	da	ka	ba	mu	domin	ganawa	da	kai!	
	
IF	PARENT/GUARDIAN	INDICATES	LEARNER	PLAYED	A	ROLE	IN	DECIDING	TO	DROP	OUT	OF	INTEGRATED	
LESSON:	
IDAN	IYAYE/MARUƘI	YA	NUNA	CEWA	YARO	NE	YA	YANKE	HUKUNCIN	YA	DAINA	ZUWA		ƊAUKAR	DARUSSAN	
HAƊAKA:	
	
I’d	now	like	to	speak	with	your	child	about	his/her	participation	in	the	integrated	lessons.		
Ina	buƙatar	tattaunawa	da	yaronka/ki	don	jin	ra’ayinsa/ta	dangane	da	ɗaukar	darussan	haɗaka.	
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Part B2: Learner Responses 
The questions below should be asked only if the guardian indicates the child 
was involved in the decision to not attend integrated lessons. 

	 Learner	Assent.	
	
Hello.	My	name	is	[NAME].	Today	we	are	collecting	information	about	children’s	participation	in	Qur’anic	
Learning	Centers.	I’d	like	to	ask	you	a	few	questions	about	this.	My	questions	should	only	take	a	few	minutes.	If	
you	do	not	wish	to	answer	a	question,	that’s	OK.	Your	responses	will	not	be	shared	with	the	malam	or	anyone	
else	at	the	school.	Are	you	ready	to	begin?	
Sannunku.	Suna	na[suna].	Yau	zamu	tattara	bayanai	ne	dangane	da	yanda	yara	suka	rungumi/karɓi	halartar	
tsangayun	karatun	Ƙura’ani	na	haɗaka.	Ina	son	na	yi	maku	‘yan	tambayoyi	a	kan	wannan.	Tambayoyin	na	‘yan	
mintoci	ne	kawai.	Idan	akwai	tambayar	da	ba	ka	son	amsawa,	ba	damuwa.	Amsoshin	duk	da	zaka	ba	mu	zasu	
kasance	a	asirce,	ko	malam	ba	zai	ji	ba.	Ina	fatan	ka	shirya	don	mu	fara?	
	

	1	...................	Yes	
	2	...................	No	[If	NO,	thank	the	child	and	end	the	interview.	Save	this	form.]	

	
1. 	 The	Malam	at	[INSERT	NAME	OF	

LEARNING	CENTER]	told	me	you	do	
not	attend	the	integrated	lessons,	like	
English	and	maths.	Can	you	please	tell	
me	why	you	did	not	participate	in	the	
integrated	lessons?	Malamin	(Sunan	
tsangaya)	ya	shaida	mini	ka	daina	
zuwa	ɗaukar	darussan	haɗaka,	
musammam	na	darasin	Turanci	da	
lissafi.	Ko	zaka	gaya	mini	dalilinka	na	
daina	halarta?	
	
	
Note	to	assessors:		
• Do	not	read	potential	responses.		
• Tick	all	responses	provided.	
• If	the	response	is	not	clear,	ask	

for	clarification.	For	example,	if	
the	child	says	s/he	was	needed	
for	work,	ask	what	type	of	work.		

	

	1	.........	Child	Needed	For	Labor	–	Domestic,	Non-Agricultural	Only.	
.......	Buƙatar	samun	yaro	don	gudanar	da	ayyukan	gida,	ko	wani	aikin	
da	ba	na	gona	ba.	

	2	.........	Child	Needed	For	Labor	–	Agricultural	Only						2.....	Buƙatar	
samun	yaro	don	gudanar	da	ayyukan	gona	kawai	

	3	.........	Child	Needed	For	Labor	–	Both	Non-Ag	and	Ag.	
.............		Buƙatar	samun	yaro	don	gudanar	da	kowane	irin	aiki	

	4	.........	Financial	Burden/No	Money	for	Education	............Kuɗin	
kulawa/	Ba	kuɗin	kulawa	da	karatu	

	5	.........	Child	Did	Not	Like	Going	To	Integrated	Lessons.	
........	Yaron	ba	shi	da	sha’awar	halartar	tsangayar	ɗaukar	darussan	
haɗaka	

	6	.........	Child	Was	Not	Learning.	
......Yaron	bai	ƙaruwa	da	komai		

	7	.........	Facilitator	Was	Not	Good/Had	Problems	With	Facilitator.	
...........	Mai	koyarwar	bai	ƙware	ba/	Sun	samu	matsala	da	mai	koyarwa	

	8	.........	Parent/Guardian	Did	Not	Want	Child	Learning	Integrated	
Subjects	
........	Iyaye		ko	maruƙi	ba	shi	sha’awar	yaronsu	ya	halarci	tsangayar	
ɗaukar	darussan	haɗaka	

	9	.........	Child	Did	Not	Want	to	Learn	Integrated	Subjects..	
.......	Yaro	ba	ya	son	koyon	darasi	cikin	haɗaka	

	10………Integrated	Subjects	Not	Appropriate	For	Qur’anic	Learning	
.......Koyar	da	sauran	darussa	ba	zai	haɗu	da	karatun	allo	ba	

	11………No	Benefit/Not	Important		
.......Ba	a	cin	gajiyarsa/	Ba	amfani	

	12	.......	Child	Did	Not	Receive	Welfare	Package.	
......Yaro	ba	ya	samun	ɗan	abin	masarufi	

	13	.......	Child	Attending	Integrated	Lessons	at	Another	Learning	
Center	(IQE)		
.......Yaron	na	halartar	wata	tsangayar	a	wani	wuri	

	14	.......	Child	Enrolled	In	Formal	School	
.....	Yaron	ya	shiga	makarantar	boko	

	15	.......	Child	Got	Married	
..............Yaron	ya	yi	aure	

	16	.......	Child/Family	Moved		
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.....	Yaro	ko	tare	da	iyayensa	sun	sake	wurin	zama	
	17	.......	Child’s	Illness.	

.....	Rashin	lafiyar	yaro	
	18	.......	Child’s	Disability	(physical	or	mental)	

......	Nakasa	ga	yaro(ta	jiki	ko	ƙwaƙwalwa)	
	19	.......	Child’s	Death	

.......	Mutuwar	yaro	 	
	20	.......		Other	(Specify):	

.....	Koda	wasu	dalilan	
	____________________________	

	98	.......	Don’t	Know	
.........	Ban	sani	ba	

	99	……..Refused/No	response	
..........Ba	amsa		

2. 	 From	among	these	reasons,	can	you	
please	tell	me	the	PRIMARY	reason	
you	did	not	participate	in	the	
integrated	lessons	(i.e.,	English	and	
maths)?	
Daga	cikin	waɗannan	dalilai,	ko	zaka	
gaya	mini	babban	dalilin	da	ya	sa	ka	
daina	halartar	ɗaukar	darasin	
haɗaka(kamar	na	darussan	Turanci	
da	lissafi)?	
	
	
Tick	one	response	only.		
	

	1	.........	Child	Needed	For	Labor	–	Domestic,	Non-Agricultural	Only.	
.......	Buƙatar	samun	yaro	don	gudanar	da	ayyukan	gida,	ko	wani	aikin	
da	ba	na	gona	ba.	

	2	.........	Child	Needed	For	Labor	–	Agricultural	Only						2.....	Buƙatar	
samun	yaro	don	gudanar	da	ayyukan	gona	kawai	

	3	.........	Child	Needed	For	Labor	–	Both	Non-Ag	and	Ag.	
.............		Buƙatar	samun	yaro	don	gudanar	da	kowane	irin	aiki	

	4	.........	Financial	Burden/No	Money	for	Education	............Kuɗin	
kulawa/	Ba	kuɗin	kulawa	da	karatu	

	5	.........	Child	Did	Not	Like	Going	To	Integrated	Lessons.	
........	Yaron	ba	shi	da	sha’awar	halartar	tsangayar	ɗaukar	darussan	
haɗaka	

	6	.........	Child	Was	Not	Learning.	
......Yaron	bai	ƙaruwa	da	komai		

	7	.........	Facilitator	Was	Not	Good/Had	Problems	With	Facilitator.	
...........	Mai	koyarwar	bai	ƙware	ba/	Sun	samu	matsala	da	mai	koyarwa	

	8	.........	Parent/Guardian	Did	Not	Want	Child	Learning	Integrated	
Subjects	
........	Iyaye		ko	maruƙi	ba	shi	sha’awar	yaronsu	ya	halarci	tsangayar	
ɗaukar	darussan	haɗaka	

	9	.........	Child	Did	Not	Want	to	Learn	Integrated	Subjects..	
.......	Yaro	ba	ya	son	koyon	darasi	cikin	haɗaka	

	10………Integrated	Subjects	Not	Appropriate	For	Qur’anic	Learning	
.......Koyar	da	sauran	darussa	ba	zai	haɗu	da	karatun	allo	ba	

	11………No	Benefit/Not	Important		
.......Ba	a	cin	gajiyarsa/	Ba	amfani	

	12	.......	Child	Did	Not	Receive	Welfare	Package.	
......Yaro	ba	ya	samun	ɗan	abin	masarufi	

	13	.......	Child	Attending	Integrated	Lessons	at	Another	Learning	
Center	(IQE)		
.......Yaron	na	halartar	wata	tsangayar	a	wani	wuri	

	14	.......	Child	Enrolled	In	Formal	School	
.....	Yaron	ya	shiga	makarantar	boko	

	15	.......	Child	Got	Married	
..............Yaron	ya	yi	aure	

	16	.......	Child/Family	Moved		
.....	Yaro	ko	tare	da	iyayensa	sun	sake	wurin	zama	

	17	.......	Child’s	Illness.	
.....	Rashin	lafiyar	yaro	

	18	.......	Child’s	Disability	(physical	or	mental)	
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......	Nakasa	ga	yaro(ta	jiki	ko	ƙwaƙwalwa)	
	19	.......	Child’s	Death	

.......	Mutuwar	yaro	 	
	20	.......		Other	(Specify):	

.....	Koda	wasu	dalilan	
	____________________________	

	98	.......	Don’t	Know	
.........	Ban	sani	ba	

	99	……..Refused/No	response	
..........Ba	amsa		
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Form	C:	Participation	in	Integrated	Lessons	Questionnaire	
This	form	should	only	be	administered	to	guardians	with	children	who	currently	
participate	in	integrated	lessons.		

Demographic	information	
The	information	below	should	be	completed	by	the	data	collector	prior	to	beginning	the	
interview.		
1. 	 Unique	child	ID:		

	
2. 	 Child’s	gender:	 	0	...................	Male	

	1	...................	Female	
3. 	 Child	participation	category	based	on	

information	from	learning	center/malam:	
1	....................	Attended	integrated	lessons	and/or	the	learning	

center	since	the	initial	RARA	data	collection	
2	....................	Started	attending	integrated	lessons	and/or	the	

learning	center	after	the	initial	RARA	data	collection		
4. 	 Person	interviewed:	 	1	...................	Parent/guardian	

	2…………….	Malam	
5. 	 Parent/Guardian	gender:	 	0	...................	Male	

	1………………….Female		

	
Part C1: Parent/Guardian Responses 
1. 	 Please	tell	me	your	relationship	to	this	

child	[NAME]:	
	
Mece	ce	dangantakarku	da	yaron	
nan[SUNAN	YARO]	

	1	 Father	
1.....................	Mahaifi	

	2	 Mother	
2........................	Mahaifiya	

	3………………Other	guardian	(Specify):		
3.........................	Da	sauran	maruƙa	
______________________	

4	 Malam	
4...........................	Malami	

2. 	 How	old	is	the	child?	Please	tell	me	
his/her	age	in	years.		
	
Shekarun	yaron	nawa?	Yawan	shekarun	
shi/ta	zaka	faɗa.	
		

Age	[In	Years]:	______________		
Shekara	[yawansu]______________	

	98	..................	Don’t	Know	
.........................	Ban	sani	ba	

	99		.................	Refused/No	response	
.............................Ba	amsa	

3. 	 Please	tell	me	the	different	learning	
centers	or	schools	the	child	attends.		
Ka	gaya	mini	yawan	tsangayu	ko	
makarantun	da	yaronka	yake	halarta	
	
	
Tick	all	that	apply.	If	the	
parent/guardian	provides	school	names,	
ask	for	the	type	of	school.			

	1	....................	Integrated	Qur’anic	learning	center	
..............	Tsangayar	karatun	Ƙura’ani	ta	haɗaka	

	2	....................	Non-integrated	Qur’anic	learning	center	
...............	Makarantar	Allo		

	3	....................	Formal	school	
							Makarantar	boko		

	4	....................	None	
.................	Ko	ɗaya	

	98	..................	Don’t	Know	
.................	Ban	sani	ba	

	99		.................	Refused/No	response	
.....................Ba	amsa	
	

4. 	 Are	you	aware	that	the	Qur’anic	learning	
center	[NAME]	the	child	attends	has	
integrated	formal	subjects,	including	

	1	....................	Yes	
......................	I	

	2	....................	No	



 	

	59		 IQE	Process	and	Observations	Report	

mathematics	and	English,	to	be	taught	to	
learners?	
Ko	kana	da	masaniyar	cewa	tsangayar	
karatun	Ƙura’ani	ta	haɗaka	da	yaronka[	
sunan	yaro]	yake	halarta	na	koyar	da	
darussa	irinsu	Turanci	da	Lissafi.	

..................	A’a	
	98	..................	Don’t	Know	

.....................Ban		sani	ba		
	99	……………….Refused/No	response	

.........................Ba		amsa	
Not	aplicable	(malam	respondent)	

											Ba	a	buƙata	[	amsar	malami]	
5. 	 Did	anyone	provide	you	with	information	

about	the	Qur’anic	learning	center	
integration	process,	program	or	
expectations?	
Ko	wani	ya	ba	ka	labarin	tsangayar	
karatun	Ƙura’ani	ta	haɗaka;	hanyar	
shigar	ta,	tsarin	ta	da	burin	su?	

	1	....................	Yes	
......................	I	

	2	....................	No	
..................	A’a	

	98	..................	Don’t	Know	
.....................Ban		sani	ba		

	99	……………….Refused/No	response	
.........................Ba		amsa	 	

Not	aplicable	(malam	respondent)	
											]	Ba	a	buƙata	[	amsar	malami	

6. 	 What	do	you	understand	as	the	meaning	
of	“integration”	of	the	Qur’anic	learning	
center?	If	you	don’t	know	what	is	meant	
by	“integration,”	that’s	OK.	
Me	ka	fahimta	da	kalmar	“haɗaka”	a	
makarantar	allo?	Idan	ba	kasan	abin	da	
kalmar	haɗaka	ke	nufi	ba,	ba	komai.	
	
		
	
Do	not	read	response	options.	Tick	all	
responses	provided.		
	

	1	....................	Introduction	of	Formal	Education	
1...........		Shigar	da	Ilimin	Zamani	

	2	....................	Opportunity	for	children	to	learn	Hausa	
	2.	............Samun	dama	ga	yaro	ya	iya	karatun		Hausa	

	3	....................	Opportunity	for	children	to	learn	English	
						3.............Samun	damar	yaro	ya	iya	karatun	Turanci	

	4	....................	Opportunity	for	child	to	learn	Mathematics	
						4..............Samu	damar	yaro	ya	fahimci	darasin	lissafi		

	5	....................	Opportunity	for	child	to	learn	other	subjects	besides	
Arabic/Religion	
						5............	Samun	dama	ga	yaro	ta	ya	koyi	wasu	darussa	baya	ga	
Larabci	da	Ilimin	Addini	

	6	....................	Child	provided	with	a	welfare	package	
6.........	Za	a	ba	yaro	ɗan	abin	masarufi	

	7	Other	(Specify):		
7...........	Da	dai	makamantansu	

7. 	 Did	you	know	the	child	is	participating	in	
integrated	lessons,	like	English	and	
maths	at	[NAME	OF	LEARNING	CENTER]?	
	Ko	yaron	ya	taɓa	halartar	ɗaukar	
darussan	haɗaka,	inda	ya	koyi	Turanci	
da	Lissafi	(A	BA	DA	SUNAN	TSANGAYAR)	
	
If	guardian	responds	“no,”	skip	
Questions	8,	9	and	10.		

	1	....................	Yes	
..................	I	

	2	....................	No	
......................A’a	

	98	..................	Don’t	Know	
....................Ban	sani	ba	

	99	..................	Refused/No	response	
............................	Ba	amsa	

Not	aplicable	(malam	respondent)	
...............Ba	a	buƙata	[amsar	malami	
	

8. 	 Ask	if	guardian	responds	“yes”	to	
Question	7.	If	“no,”	skip.			
Who	decided	that	the	child	would	
participate	in	the	integrated	lessons	(i.e.,	
English	and	maths)?	Was	it	your	decision,	
the	child’s	decision,	a	joint	decision	by	
you	and	the	child,	or	a	decision	made	by	
another	person?			
	Wa	ya	goyi	baya	hana		yaron	nan	

	1	....................	Decision	of	guardian	interviewed	
.................	Ra’ayin		maruƙin	da	aka	gana	da	shi		

	2	....................	Decision	of	the	learner	
................	Ra’ayin	ɗalibi	

	3	....................	Joint	decision	between	guardian	and	child	
..........	Ra’ayin	maruƙi	da	yaro	

	4	....................	Decision	of	another	person	(not	interviewed):	
Specify:		
........	Ra’ayin	wani	da	ba	a	gana	da	shi	ba_____________________	
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halartar	ɗaukar	darasin	haɗaka	(	
musamman	darasin	Turanci		da	na	
lissafi)?	Shin	kai	ne	ka	yanke	hukuncin	
ko	yaron	ne,	ko		shawararku	ce	kai	da	
shi,	ko	kuma		wani	ne	ya	ba	ka	ita?	

	
	
If	malam	is	being	interviewed,	ask:	
Who	made	the	decision	that	the	child	
would	participate?	Was	it	the	
parent/guardian’s	decision,	the	child’s	
decision,	a	joint	decision	by	the	guardian	
and	parent,	or	a	decision	made	by	
another	person?	If	you	don’t	know,	
that’s	OK.		

	98	..................	Don’t	Know	
...............	Ban	sani	ba	

	99	……………….Refused/No	response	
......................	Ba	amsa	

9. 	 If	guardian	responding:	Ask	if	“yes”	to	
Question	7.	If	“no,”	skip.	If	malam	
responding,	ask.	
	
	
Please	tell	me	why	the	child	is	
participating/attending	the	integrated	
lessons.	If	you	do	not	know,	that’s	OK.	
Ka	gaya	mini	dalilin	da	ya	sa	yaron	ya	
daina	zuwa	ɗaukar	darussan	haɗaka.	
Idan	ba	ka	sani	ba,	ba	damuwa.	
	
Note	to	assessors:		
• Do	not	read	potential	responses.		
• Tick	all	responses	provided	by	

parent/guardian.		
If	the	response	is	not	clear,	ask	for	
clarification.	For	example,	if	the	person	
says	the	child	was	needed	for	work,	ask	
what	type	of	work.		

	1	....................	The	child	asked	to	attend/participate	
	2	....................	Parent/guardian	unaware	the	child	is	

attending/participating	
	3	....................	Opportunity	for	child	to	learn	Western	

education/formal	subjects	
	4	....................	Opportunity	for	child	to	learn	Hausa		
	5	....................	Opportunity	for	child	to	learn	English	
	6	....................	Opportunity	for	child	to	learn	Mathematics		
	7	....................	Opportunity	for	child	to	learn	other	subjects	besides	

Arabic/Religion	
	8	....................	Child	Provided	With	A	Welfare	Package	
	9	....................	Other	children/family/friends	were	attending	
	10	..................	Lessons	are	fun/interesting		
	11	..................	Don’t	Know	
	12		.................	Refused/No	response	
	13		......	Other	(Specify):	__________________________________
	98	.......	Don’t	Know	

.........	Ban	sani	ba	
	99	……..Refused/No	response	

..........Ba	amsa		
10. 	 Ask	if	a	reason	provided	to	Question	9.	If	

no	reason,	skip.	
	
From	among	these	reasons,	can	you	
please	tell	me	the	PRIMARY	reason	the	
child	is	participating	in/	is	attending	the	
integrated	lessons	(i.e.,	English	and	
maths)?		
	
Daga	cikin	waɗannan	dalilai,	ko	zaka	
gaya	mini	babban	dalilin	da	yasa	
yaronka	ya	daina	halartar	ɗaukar	
darasin	haɗaka(kamar	na	darussan	
Turanci	da	lissafi)?	
	
Tick	only	one	response.		

	1	....................	The	child	asked	to	attend/participate	
	2	....................	Parent/guardian	unaware	the	child	is	

attending/participating	
	3	....................	Opportunity	for	child	to	learn	Western	

education/formal	subjects	
	4	....................	Opportunity	for	child	to	learn	Hausa		
	5	....................	Opportunity	for	child	to	learn	English	
	6	....................	Opportunity	for	child	to	learn	Mathematics		
	7	....................	Opportunity	for	child	to	learn	other	subjects	besides	

Arabic/Religion	
	8	....................	Child	Provided	With	A	Welfare	Package	
	9	....................	Other	children/family/friends	were	attending	
	10	..................	Lessons	are	fun/interesting		
	11	..................	Don’t	Know	
	12		.................	Refused/No	response	
	13		......	Other	(Specify):	__________________________________	
	98	.......	Don’t	Know	

.........	Ban	sani	ba	
	99	……..Refused/No	response	
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..........Ba	amsa		
11. 	 Do	you	support	the	integration	of	the	

Qur’anic	learning	center	your	child	is	
attending?	
Ko	kana	goyon	bayan/taimakawa	
tsangayar	ɗaukar	darussan	haɗaka	da	
yaronka	yake	halarta?	

	1	....................	Yes	
................	I	

	2	....................	No	
.................	A’a	

	98	..................	Don’t	Know	
....................	Ban	sani	ba	

	99	……………….Refused/No	response	
.........................	Ba	amsa	

Not	aplicable	(malam	respondent)	
........	Ba	a	buƙata	(	amsar	malami)	

	 Thank	you	for	your	time	and	for	sharing	this	information	with	us!	
Muna	godiya	da	lokacin	da	ka	ba	mu	domin	ganawa	da	kai!	
	
IF	PARENT/GUARDIAN	INDICATES	LEARNER	PLAYED	A	ROLE	IN	DECIDING	TO	DROP	OUT	OF	INTEGRATED	LESSON:	
IDAN	IYAYE/MARUƘI	YA	NUNA	CEWA	YARO	NE	YA	YANKE	HUKUNCIN	YA	DAINA	ZUWA		ƊAUKAR	DARUSSAN	
HAƊAKA:	
	
I’d	now	like	to	speak	with	your	child	about	his/her	participation	in	the	integrated	lessons.		
Ina	buƙatar	tattaunawa	da	yaronka/ki	don	jin	ra’ayinsa/ta	dangane	da	ɗaukar	darussan	haɗaka.	
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Part C2: Learner Responses 
The	questions	below	should	be	asked	only	if	the	guardian	indicates	the	child	was	involved	
in	the	decision	to	attend/participate	in	integrated	lessons.	

	 Learner	Assent.	
	
Hello.	My	name	is	[NAME].	Today	we	are	collecting	information	about	children’s	participation	in	Qur’anic	Learning	
Centers.	I’d	like	to	ask	you	a	few	questions	about	this.	My	questions	should	only	take	a	few	minutes.	If	you	do	not	
wish	to	answer	a	question,	that’s	OK.	Your	responses	will	not	be	shared	with	the	malam	or	anyone	else	at	the	
school.	Are	you	ready	to	begin?	
Sannunku.	Suna	na[suna].	Yau	zamu	tattara	bayanai	ne	dangane	da	yanda	yara	suka	rungumi/karɓi	halartar	
tsangayun	karatun	Ƙura’ani	na	haɗaka.	Ina	son	na	yi	maku	‘yan	tambayoyi	a	kan	wannan.	Tambayoyin	na	‘yan	
mintoci	ne	kawai.	Idan	akwai	tambayar	da	ba	ka	son	amsawa,	ba	damuwa.	Amsoshin	duk	da	zaka	ba	mu	zasu	
kasance	a	asirce,	ko	malam	ba	zai	ji	ba.	Ina	fatan	ka	shirya	don	mu	fara?	
	

	1	....................	Yes	
	2	....................	No	[If	NO,	thank	the	child	and	end	the	interview.	Save	this	form.]	

	
1. 	 Please	tell	me	why	you	decided	to	

attend/participate	in	the	integrated	
lessons	at	[NAME	OF	LEARNING	CENTER].	
Shaida	mini	abin	da	ya	ja	ra’ayinka	ka	
shiga	tsangayar	ɗaukar	darussan	
haɗaka[	sunan	tsangayar]	
• Do	NOT	read	response	options.		
• Tick	all	responses	provided.	
• If	the	response	is	not	clear,	ask	for	

clarification.		

	1	....................	Introduction	Of	“Western”	Education.											.........		
Shigar	da		Ilimin	Zamani	

	2	....................	Opportunity	For	Child	To	Learn	To	Read	In	Hausa	
............Samun	dama	ga	yaro	ya	iya	karatun	Hausa	

	3	....................	Opportunity	For	Child	To	Learn	To	Read	In	English	
.............Samun	damar	yaro	ya	iya	karatun	Turanci	

	4	....................	Opportunity	for	Child	to	Learn	Mathematics	
..............Samun	damar	yaro	ya	fahimci	darasin	lissafi	

	5	....................	Opportunity	for	Child	to	Learn	Other	Subjects	Besides			
Arabic/Religion	
............	Samun	dama	ga	yaro	ya	koyi	wasu	darussa	baya	ga	Larabci	da	
Ilimin	Addini	

	6	....................	Child	Provided	With	A	Welfare	Package.	
........	Za	a	ba	yaro	ɗan	abin	masarufi.	

	7	....................	Other	[Specify]:	.	
..........	Da	dai	makamantansu	
____________________________	

	98	..................	Don’t	Know	
									.....................	Ban	sani	ba	

	99	……………….Refused/No	response	
............................Ba	amsa	

Not	aplicable	(malam	respondent)	
							Ba	a	buƙata			[amsar	malami]	

2. 	 Thank	you	for	the	information.	From	
among	these	reasons,	can	you	please	tell	
me	the	PRIMARY	reason	you	decided	to	
participate	in	the	integrated	lessons?	

	1	....................	Introduction	Of	“Western”	Education.											.........		
Shigar		Ilimin	Zamani	

	2	....................	Opportunity	For	Child	To	Learn	To	Read	In	Hausa	
............Samun	dama	ga	yaro	ya	iya	karatun	Hausa	
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Muna	godiya	da	wannan	bayanin.	
Daga	cikin	waɗannan	dalilai,	ko	zaka	
gaya	mini	babban	dalilin	da	ya	sa	kake	
halartar	ɗaukar	darasin	haɗaka(kamar	
na	darussan	Turanci	da	lissafi)?	
	
Tick	one	response	only.		

	3	....................	Opportunity	For	Child	To	Learn	To	Read	In	English	
.............Samun	damar	yaro	ya	iya	karatun	Turanci	

	4	....................	Opportunity	for	Child	to	Learn	Mathematics	
..............Samun	damar	yar	ya	fahimci	darasin	lissafi	

	5	....................	Opportunity	for	Child	to	Learn	Other	Subjects	Besides			
Arabic/Religion	
............	Samun	dama	ga	yaro	ya	koyi	wasu	darussa	baya	ga	Larabci	da	
Ilimin	Addini	

	6	....................	Child	Provided	With	A	Welfare	Package.	
........	Za	a	ba	yaro	ɗan	abin	masarufi.	

	7	....................	Other	[Specify]:		
..........	Da	dai	makamantansu	
____________________________	

	98	..................	Don’t	Know	
									.....................	Ban	sani	ba	

	99	……………….Refused/No	response	
............................Ba	amsa	

Not	aplicable	(malam	respondent)	
							Ba	a	buƙata			[amsar	malami]	

	
	

	  



64	 IQE	Process	and	Observations	Report	

Annex E: Parental Interview Results 
 

Results from the RARA IQE Guardian and Child Interview 
 

Questionnaire Response Count 

Bauchi Sokoto Total 

Cell 
Count 

(n) 
Percent 

(%) 

Cell 
Count 

(n) 
Percent 

(%) 

Cell 
Count 

(n) 
Percent 

(%) 

Form A: Children who initially participated in integrated 
lessons but currently do not 25 46.30 8 17.02 33 32.67 

Form B: Children who never participated in integrated lessons 5 9.26 19 40.43 24 23.76 

Form C: Children who currently participate in integrated 
lessons 24 44.44 20 42.55 44 43.56 

Total 54 100.00 47 100.00 101 100.00 

 
Form A: Children who initially participated in integrated lessons but currently 
do not 
 

	
Questionnaire A Responses 

Bauchi Sokoto Total 
Percent 

(%) 

3. Child participation category based on information from 
learning center/malam     

Initially participated in integrated lessons but currently does not 
(dropped out); attends Qur’anic lessons only 25 4 29 87.88 

Initially participated in integrated lessons but currently does not 
attend learning center (withdrew/dropped out completely) 0 4 4 12.12 

2. How old is the child? Please tell me his/her age in years.     

12 5 1 6 18.18 

3. Integrated Qur’anic learning center - A1Q3 (1)     

No 13 2 15 45.45 

Yes 12 6 18 54.55 

3. Formal school  - A1Q3 (3)     

No 21 4 25 75.76 

Yes 4 4 8 24.24 

4. Are you aware that the Qur’anic learning center [NAME] the 
child attends/was attending has integrated formal subjects, 
including mathematics and English, to be taught to learners?     

Yes 24 8 32 96.97 

No 1 0 1 3.03 

5. Did anyone provide you with information about ...     

Yes 22 7 29 87.88 

No 3 1 4 12.12 
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6. Introduction Of 'Western' Education - A1Q6 (01)     

No 6 0 6 18.18 

Yes 19 8 27 81.82 

7. Did you know the child participated in integrated...     

Yes 23 7 30 90.91 

No 2 1 3 9.09 

8. The malam of the learning center informed me...     

. 1 0 1 3.03 

Decision of guardian interviewed 15 1 16 48.48 

Decision of the learner 2 6 8 24.24 

Joint decision between guardian and child 2 0 2 6.06 

Skipped (Q7) 2 1 3 9.09 

Don't Know 3 0 3 9.09 

9. Child Needed For Labor  – Domestic, Non-Agricultural Only - 
A1Q9 (01)     

No 15 5 20 60.61 

Yes 8 2 10 30.30 

Skipped (Q7) 2 1 3 9.09 

9. Child Needed For Labor – Agricultural Only - A1Q9 (02)     

No 18 6 24 72.73 

Yes 5 1 6 18.18 

Skipped (Q7) 2 1 3 9.09 

9. Child Needed For Labor –  Both Non-Ag and Ag  - A1Q9 (03)     

No 20 6 26 78.79 

Yes 3 1 4 12.12 

Skipped (Q7) 2 1 3 9.09 

10. From among these reasons, can you please tell me...     

. 3 0 3 9.09 

Child Needed For Labor  ? Domestic, Non-Agricultural Only 6 0 6 18.18 

Child Needed For Labor ? Agricultural Only 5 0 5 15.15 

Child Needed For Labor ?  Both Non-Ag and Ag 3 1 4 12.12 

11. Are you likely to allow your child to participate...     

. 2 0 2 6.06 

Yes 21 8 29 87.88 

No 2 0 2 6.06 



66	 IQE	Process	and	Observations	Report	

12. Do you support the integration of the Qur’anic...     

. 3 0 3 9.09 

Yes 22 8 30 90.91 

2. From among these reasons, can you please tell me the 
PRIMARY reason you no longer participate in/no longer attend 
the integrated lessons (i.e., English and maths)?     

Child Needed For Labor  ? Domestic, Non-Agricultural Only 1 0 1 3.03 

Child Needed For Labor ? Agricultural Only 1 1 2 6.06 

Facilitator Was Not Good/Had Problems With Facilitator 0 1 1 3.03 

Parent/Guardian Did Not Want Child Learning Integrated 
Subjects 1 0 1 3.03 

Other 0 1 1 3.03 

Refused/ No response 22 5 27 81.82 
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Form B: Children who never participated in integrated lessons 
	

Questionnaire B Responses 
Bauchi Sokoto Total 

Percent 
(%) 

2. Child's Gender     

 1 0 1 4.17 

Male 2 9 11 45.83 

Female 2 10 12 50.00 

3. Child participation category based on information from 
learning center/malam:     

Opted out of integrated lessons (never attended) but currently 
participates in Qur’anic classes 4 19 23 95.83 

3. Integrated Qur’anic learning center - B1Q3 (1)     

No 5 17 22 91.67 

Yes 0 2 2 8.33 

3. Non-integrated Qur’anic learning center  - B1Q3 (2)     

No 1 2 3 12.50 

Yes 4 17 21 87.50 

4.Are you aware that the Qur?anic learning center [NAME] the 
child attends/was attending has integrated formal subjects, 
including mathematics and English, to be taught to learners?     

Yes 5 10 15 62.50 

No 0 9 9 37.50 

5.Did anyone provide you with information about the Qur?anic 
learning center integration process, program or expectations?     

Yes 5 9 14 58.33 

No 0 10 10 41.67 

6. Introduction Of 'Western' Education - B1Q6 (01)     

No 2 15 17 70.83 

Yes 3 4 7 29.17 

7.Did you know your child did NOT participate in the integrated 
lessons, like English and maths at [NAME OF LEARNING 
CENTER]?     

Yes 4 2 6 25.00 

No 1 17 18 75.00 

8.Who decided that the child would NOT participate in the 
integrated lessons (i.e., English and maths)? Was it your 
decision, the child?s decision, a joint decision by you and the 
child, or a decision made by another person?     

Decision of guardian interviewed 3 0 3 12.50 

Decision of the learner 0 1 1 4.17 

Joint decision between guardian and child 0 1 1 4.17 
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Skipped (Q7) 1 17 18 75.00 

Don?t Know 1 0 1 4.17 

9. Child Needed For Labor  – Domestic, Non-Agricultural Only - 
B1Q9 (01)     

No 3 0 3 12.50 

Yes 1 2 3 12.50 

Skipped (Q7) 1 17 18 75.00 

10. Ask if a reason provided to Question 9. If no reason provided, 
skip.     

Child Needed For Labor  ? Domestic, Non-Agricultural Only 1 2 3 12.50 

11.Are you likely to allow your child to participate in the 
integrated lessons at some point in the future ?     

Yes 5 19 24 100.00 

12.Do you support the integration of the Qur?anic learning center 
your child was attending ?     

Yes 5 19 24 100.00 

 
Form C: Children who currently participate in integrated lessons 
	

Questionnaire C Responses 
Bauchi Sokoto Total 

Percent 
(%) 

Child participation category based on information from 
learning center/malam:     

Attended integrated lessons and/or the learning center since 
the initial RARA data collection 20 0 20 45.45 

Started attending integrated lessons and/or the learning center 
after the initial RARA data collection 0 5 5 11.36 

3. Integrated Qur’anic learning center - C1Q3 (1)     

No 2 0 2 4.55 

Yes 22 20 42 95.45 

3. Non-integrated Qur’anic learning center  - C1Q3 (2)     

No 23 16 39 88.64 

Yes 1 4 5 11.36 

3. Formal school  - C1Q3 (3)     

No 20 7 27 61.36 

Yes 4 13 17 38.64 

4.Are you aware that the Qur?anic learning center [NAME] the 
child attends/was attending has integrated formal subjects, 
including mathematics and English, to be taught to learners?     

Yes 23 20 43 97.73 

Don't Know 1 0 1 2.27 
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5.Did anyone provide you with information about the Qur?anic 
learning center integration process, program or expectations?     

. 1 0 1 2.27 

Yes 21 18 39 88.64 

No 1 2 3 6.82 

Don't Know 1 0 1 2.27 

6. Introduction of Western Education - C1Q6 (1)     

No 3 5 8 18.18 

Yes 21 15 36 81.82 

6. Opportunity for children to learn Hausa  - C1Q6 (2)     

No 19 13 32 72.73 

Yes 5 7 12 27.27 

6. Opportunity for children to learn English - C1Q6 (3)     

No 21 13 34 77.27 

Yes 3 7 10 22.73 

6. Opportunity for child to learn Mathematics  - C1Q6 (4)     

No 20 19 39 88.64 

Yes 4 1 5 11.36 

8. Ask if guardian responds ?yes? to Question 7. If ?no,? skip.     

Decision of guardian interviewed 17 8 25 56.82 

Joint decision between guardian and child 4 12 16 36.36 

9. Opportunity for child to learn Western education/formal 
subjects - C1Q9 (03)     

No 15 11 26 59.09 

Yes 8 9 17 38.64 

Skipped (Q7) 1 0 1 2.27 

9. Opportunity for child to learn Hausa  - C1Q9 (04)     

No 20 14 34 77.27 

Yes 3 6 9 20.45 

Skipped (Q7) 1 0 1 2.27 

9. Opportunity for child to learn English - C1Q9 (05)     

No 20 13 33 75.00 

Yes 3 7 10 22.73 

Skipped (Q7) 1 0 1 2.27 

9. Opportunity for child to learn Mathematics  - C1Q9 (06)     

No 21 19 40 90.91 
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Yes 2 1 3 6.82 

Skipped (Q7) 1 0 1 2.27 

9. Opportunity for child to learn other subjects besides 
Arabic/Religion - C1Q9 (07)     

No 22 7 29 65.91 

Yes 1 13 14 31.82 

Skipped (Q7) 1 0 1 2.27 

10. Ask if a reason provided to Question 9. If no reason, skip.     

Child asked to attend 14 3 17 38.64 

Parent/guardian unaware child is attending 1 1 2 4.55 

Opportunity for child to learn Western education/formal 
subjects 3 4 7 15.91 

Opportunity for child to learn Hausa 2 0 2 4.55 

Opportunity for child to learn English 0 10 10 22.73 

11. Do you support the integration of the Qur’anic learning 
center your child is attending?     

. 2 0 2 4.55 

Yes 21 20 41 93.18 

Skipped (Q7) 1 0 1 2.27 
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Annex F: Data Collection Instruments and Descriptions 
 

Data Collection Tools 
 

 
Purpose 

 
Data Acquisition 

Frequency 
 

Total Enrollment Form (TEF) 
 

 
The paper based TEF tool was used to collect enrollment 
data from selected RARA non-integrated QLCs in both 
States prior to their integration.  

 
November 2014 

 
Learnning Center Profile 

(LCP) 

 
Provides profile information on selected IQE centers in 
Sokoto State i.e. adequacy of	learning materials, facility and 
environment, Number of Instruction days, type of structure, 
State monitoring visits to centers etc. 

 
Routinely 

 
IQE Baseline, Midline and 

Endline Instrument 

 
The Endline Instrument was used to collect data on the 
different learner categories in selected RARA QLCs in 
Bauchi and Sokoto. 

 
January 2015, 
April 2015 and 
August 2015 

 
IQE Parents Interview 
Questionnaires (PIQ) 

 
Also parents of learners attending integrated learning 
centers will be interviewed to find out reasons for 
enrollment or withdrawal of their wards.   

 
September 2015 

 
Field Activity Summary Tool 

(FAST) 

 
Due to the need to properly document, capture and report 
ongoing follow-up field activities at the states, the Field 
Activity Summary Tool (FAST) was employed to provide a 
summary report where the RARA Activity Completion 
Report (ACR) is not required for one-off or impromptu 
field stand-alone visits. 

 
Routinely 

 
Center Observation Tool 

(COT) 

 
Collect center based observations of integration program 
i.e. center profile, available learning materials, learning 
area, available facilities, state monitoring, community and 
malam support for integration program.  

 
Routinely 

 

 
Monthly Attendance 

 
The MASS tool was used to collate monthly attendance 

 
Routinely 
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Summary Sheet (MASS) data from integrated QLCs. The MASS tool disaggregates 
data on monthly enrollment figures and total actual 
attendance. 

 
IQE Cognitive Interviewing 

Guide  
(CIG) 

 
The purpose of cognitive interviewing is gather feedback 
from survey respondents to inform instrument development.   
 

 
Before IQE 

Endline 
August 2015 

 

Baseline Data Collection Instrument 
 

Integrated Qur’anic Learning Center Questionnaire 
IQE Access Research Study 

Reporting Period: January 2015 
 

Learning Center Name 
 

Learning Center Address 
(community, LG) 

 

Malam Name  
Malam Contact  

Learning Center ID  
 
1. Enrollment		
	

Total Enrollment 
Gender M F MF 

Age 6-14 
 

   

Age > 14 
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2. Not	attending	formal	School	
	

Of which: Not attending Government School 
Gender M F MF 

Age 6-14 
 

   

Age > 14 
 

   

 
3. Elected	to	enroll	in	Integrated	Program	
	

Of which: Enroll in Integrated Program  
Gender M F MF 

Age 6-14 
 

   

Age > 14 
 

   

 
 
 

ID 
Number Child Name Father Name Mother Name Drop-out 

Month 2 
Drop Out 
Endline 
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ID 
Number Child Name Father Name Mother Name Drop-out 

Month 2 
Drop Out 
Endline 
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Post Two-Month IQE Integration Monitoring (Midline) 
Integrated Islamic Learning Center Questionnaire 

IQE Access Research Study 
Post Two Month IQE Integration Monitoring (Midline) 

Reporting Period: April 2015 
Learning	Center	Name	 			 Learning	Center							

													ID	
								
												QLC		/												/	

Learning	Center	Address	 	
	
	

	
				LGA	

	
	

Malam	Name	
	

	 Contact	 	

Facilitator	Name	  Contact	  

	
	

	 4	to	16	
Total	

>16	

							Total	
Grand	
Total	

	 M	 F	 M	 F	
Learner	Category	

Total		 	 	 	 	 	 	 	
	
Only	enrolled	in	Qur’anic	 		 		 		 		 		 		 		
	
Enrolled	in	Qur’anic	and	formal	 		 		 		 		 		 		 		
	
Enrolled	in	Qur’anic	and	integrated	 		 		 		 		 		 		 		
	
Enrolled	in	Qur’anic,	formal	and	integrated	
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ID 
Number Child Name Father Name Child Home Address Drop-out Month 2 Drop-in 

Month 2 
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Endline Data Collection Instrument 
	
	

Integrated Qur’anic Learning Center Questionnaire 
IQE Integration Endline 

Reporting Period: August 2015 
Bauchi State 

 
Learning Center Name  Learning Center ID QLC / BAU / 00 

Learning Center Address  LGA  

Malam Name  Contact  

Facilitator Name  Contact  

 
 

Learner Category 
4 to 16 

Total 
16 

Total Grand Total 
M F M F 

1. Total        

2. Only enrolled in Qur’anic        

3. Enrolled in Qur’anic and Formal        

4. Enrolled in Qur’anic and Integrated        

5. Enrolled in Qur’anic, Formal and Integrated        

6. Non-Qur’anic Only Enrolled in Integrated        
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Routine Monitoring Tool 
	
	

INTEGRATED QUR’ANIC LEARNING CENTER   
ROUTINE MONITOIRNG TOOL (RMT)  

 
 

 
Name of Learning Center: ___________________________________________________________    State: _____________________     LGA: 
___________________________________________ 
 
Name of Malam: ____________________________________________________________________ Locality: 
______________________________________________________________ 
 
Name of Facilitator: ________________________________________________ Checked by: _____________________________________________ Date 
of Visit: ___________________ 
 

 
Section One: Adequacy of Learning Materials (Supplies) 

 
1. Were initial materials and supplies provided by SAME, to the learning center, enough?     YES                 NO  

 
 

2. Have additional learning materials being received from SAME? (Chalks, Exercise books etc.)            YES                NO  
 

3. What additional materials and supplies are needed for the center? (Please tick as appropriate) 
 
 
             Black Attendance        Chalks  Sharpeners          Dusters      Curriculum 
           Board                      Register 
 
          Exercise         Admission        Erasers  Rulers           Pencils      Instructional 
            Books                       Register              Materials (Primer) 

 
 
Other:  _________________________________________________________________________________ 
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4. Does the center have a constituted Centre Based Management Committee (CBMC)?    YES              NO    
 

   If YES, please specify date of establishment of CBMC (DD/MM/YR)    _____________________ 
 

Section Two: Learning Centre Facility and Environment 
 

 
5. Does the learning center have a dedicated structure or learning area for integrated lessons?    
 

       YES             NO                        (if YES, please specify type of structure or learning area in use).  
	
 ___________________________________________________________________________________________ 
 
 
 

 
6. Is the dedicated structure or learning area conducive for learners enrolled in integrated lessons?    
 

      YES                 NO               (please tick below all that apply) 
  
 
 

 
  Ventilation                  Desk/ Seating Area                  Learning Area               Well Lit Area/Space 
 
 
  State of Structure                   Repairs Needed                   Other: ________________________________________ 
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7. What facilities are available for learners of the center?  
 
 
Drinking Water (Well)                  Drinking Water (Tap)   
 
Toilets (pit latrine)                      other: ____________________________________________________________   
 
Section Three: Support Observed 

 
8.   Is the malam supportive of the integration program?                                 YES                     NO   

(Please describe your observation)  
 
 

9.   Are you seeing community support of the integration program?               YES                      NO   
(If YES, please specify type of support seen):  

 
10. What are your observations of additional support the facilitator would benefit from in the delivery of 
integrated lessons?   

 
Better understanding of subject matter                     Interaction with learners/Facilitation Skills                           
 
 
Use of instructional materials                Use of Teaching Aids              Lesson Duration                                 

 
 

Other: __________________________________________________________________________________________ 
 
 

Section Four: Monitoring of Integration Program  
 

11.  Has the center been visited by representative(s) of SAME?     YES                 NO  
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12.  If YES, When was last visit	and by whom?  
 

 _________________________________________________________________________________________________	
 
 
13. Since integration, How many monitoring visits have been made by SAME in total to the learning center? 
 
 

 
 
 

MONTHLY ATTENDANCE SUMMARY SHEET (MASS) 
INTEGRATED QUR’ANIC LEARNING CENTER 

	 																	 	

	
Name	 of	 Learning	 Center:	 _____________________________________________________________	 	 	 	 	 	 	 LGA:	
____________________________			
	
Name	of	Malam:	______________________________________________________________													Month:	JUNE	Year:		
2015	
	
Name	 of	 Facilitator:	 __________________________________________	 Total	 #	 of	 Instruction	 Days	 for	 Month:	
________________________	
	
																																								

  



82	 IQE	Process	and	Observations	Report	

 
 

WEEKS Dates of Week 
(DD/MM) TO (DD/MM) 

Enrollment Numbers 
(Count total number of boys/girls on the 

Enrollment register ) 

Actual Attendance 
(Count numbers of days attended by each 

child in a week, and add up weekly totals for 
the boys/girls to get the sum total). 

B	 G	 B	 G	
WEEK 1   

 
   

WEEK 2   
 

   

WEEK 3   
 

   

WEEK 4   
 

   

WEEK 5   
 

   

 TOTAL  
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MONTHLY ATTENDANCE SUMMARY SHEET (MASS) 

INTEGRATED QUR’ANIC LEARNING CENTER 
	 																	 	

	
Name	of	Learning	Center:	____________________________________________________			LGA:	____________________	
	
Name	of	Malam:	______________________________________________________________		Month:	____Year:	____	
	
Name	of	Facilitator:	__________________________________________	Total	#	of	Instruction	Days	for	Month:	
________________________	
	
																																								

 
 

WEEKS	
Dates	of	Week	

(DD/MM)	TO	(DD/MM)	

	
Enrollment	Numbers		

(Count	total	number	of	boys/girls	on	the	Enrollment	register	)	

	
Actual	Attendance	

(Count	numbers	of	days	attended	by	each	child	in	a	week,	and	

add	up	weekly	totals	for	the	boys/girls	to	get	the	sum	total).	

B	 G	 B	 G	
WEEK	1	 	 	

	
	 	 	

WEEK	2	 	 	
	

	 	 	

WEEK	3	 	 	
	

	 	 	

WEEK	4	 	 	
	

	 	 	

WEEK	5	 	 	
	

	 	 	

		
TOTAL	
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Annex G: Types of Qur’anic or Islamic Learning 
Centers found  
• Qur’anic	school	-	These	are	the	most	common	Islamic	schools,	referred	to	as	Traditional	Qur’anic	or	

Makarantar	Allo	(in	the	Hausa	language).	This	type	operates	in	a	non-formal	mode	at	an	identified	
venue,	mostly	in	the	residence	of	the	malam	in	charge.	The	school	operates	as	a	day	school	either	in	
the	morning	or	afternoon	or	both.	The	pupils	are	enrolled	from	the	local	communities	and	
neighboring	houses	to	receive	daily	lessons,	while	some	others	come	from	afar	and	reside	with	the	
malam.	The	days	of	instruction	are	normally	Saturdays	to	Wednesdays.	Their	curriculum	
concentrates	exclusively	on	the	recitation,	memorization,	and	writing	of	the	Holy	Qur’an.	
	

• Tsangaya	schools	-	These	schools	are	similar	to	the	traditional	Qur’anic/Makarantar	Allo	and	
operate	in	a	non-formal	mode.	They	are	sometimes	referred	to	as	Almajiri	or	Cirani	schools.	These	
are	often	described	as	itinerant	or	migrant	schools,	where	the	malam	moves	with	pupils	from	one	
location	to	another.	Anecdotal	evidence	suggests	that	this	type	of	school	normally	has	poor	
accommodations	or	facilities	and	provisions.	Learners	may	beg	for	funds	for	the	school	or	provide	
some	menial	or	other	work	in	the	community,	such	as	selling	water	or	food,	sweeping	shops,	or	
collecting	refuse.	The	curriculum	in	this	type	of	school	is	the	Holy	Qur’an.	

	
• Islamiyya	schools	-	This	is	a	modernized	version	of	the	Qur’anic	school,	which	operates	in	two	ways:	

the	non-integrated	or	Islamiyya	General	and	the	Integrated	Islamiyya	school.	The	Islamiyya	General	
schools	operate	as	a	formal	school,	but	their	curriculum	is	limited	to	the	study	of	religious	subjects	
only.	The	Integrated	Islamiyya	schools	operate	with	an	expanded	curriculum	that	includes	secular	
subjects.	These	integrated	Islamiyya	are	often	considered	conventional	primary	schools	with	a	
mixed	curriculum	of	religious	subjects	and	the	core	national	subjects	of	English,	mathematics,	
science,	and	social	studies.	Most	integrated	Islamiyya	schools	receive	support	from	the	GON	in	
terms	of	teachers	and	instructional	materials,	and	are	supervised	by	a	state	education	institution,	
such	as	SUBEB.	

	
• The	Universal	Basic	Education	Commission	(UBEC7)	model	schools	-	In	order	to	accelerate	the	

integration	of	Qur’anic	and	Islamiyya	schools,	the	UBEC	introduced	a	modernized	model	of	the	
Qur’anic,	Tsangaya,	and	Islamiyya	schools	discussed	above	to	serve	as	models	for	integration.	These	
schools	all	use	a	formal	curriculum	in	addition	to	offering	traditional	religious	studies.		

	
The	Itinerant	Qur’anic	Learning	Center	(IQLC)	is	considered	different	because	the	malams	and	centers	
move	from	place	to	place	or	the	majority	of	Learners	have	moved	to	study	with	the	malams	in	a	fixed	
location.	These	are	informal	centers	that	have	not	been	well	studied.	Traditional	practices	dictate,	
among	other	things,	how	centers	are	operated,	welfare	provided	to	the	learners,	level	of	government	
recognition,	and	civil	society’s	role	in	supporting	these	learning	centers.	

	
For	this	study	our	working	definition	of	an	Itinerant	Islamic	learning	centers	is	one	in	which:	

	
1. The	malam	and	the	center	moves	from	place	to	place	(itinerant	school),	or	

																																																													
7 Universal Basic Education Commission was set up by an Act of government to implement and coordinate the 
Universal Basic Education Programme 
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The	school	is	fixed,	but	at	least	50%	of	the	learners	at	the	center	are	boarders,	who	have	traveled	from	
other	communities	to	learn	with	the	
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Annex H: Research Definitions   
• Actual attendance: The total number of learners who attended integrated lessons 

during a reporting period. These data were collected with the Monthly Attendance 
Summary Sheet (MASS) during routine monitoring visits by RARA. 

• Instruction days: The number of days integrated lessons were held during a 
reporting period. Typically, integrated lessons were conducted twice weekly; 
these data were collected with the MASS during routine monitoring visits by 
RARA as a monthly total. 

• Non-participants: For the purpose of this research study, non-participants 
represent the number of learners who opted out of integrated lessons since the 
commencement of the integration program. Data were collected at the baseline, 
midline, and endline.  

• Drop-outs: The number of learners who dropped out of integrated lessons. This 
learner may remain enrolled in the learning center or may have dropped out 
completely. The monthly learner attendance is used to review the number of drop-
outs from integrated lessons and the IQE center. 

• Gross attendance: This refers to the maximum attendance number for integrated 
lessons, if all enrolled learners regularly attended classes Calculated by taking the 
Total Enrollment x Number of Instruction Days. This is collated as a monthly 
total using the MASS tool. 

• Percentage (%) attendance: The percentage of enrolled learners who attended 
integrated lessons per total integrated lesson enrollment. This is calculated by 
taking the Actual Attendance/Gross Attendance x 100. This is collected at the 
baseline, midline, and endline.  

• Percentage (%) enrollment: The percentage of enrolled learners in integrated 
lessons per total IQE center enrollment; collected at the baseline, midline, and 
endline.  

• Percentage (%) non-participants: The percentage of learners not-participating 
in integrated lessons per total IQE center enrollment.  
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Annex I: Context to Education Participation   
The design of interventions to resolve issues of access to education for the north of 
Nigeria is hampered by lack of understanding of the scale of the challenge on the one 
hand and too many attributions for the cause of non-enrollment and drop-out on the other. 
However, the results from a 2011 household survey, conducted by the Nigeria Northern 
Education Initiative (NEI), in a representative sample of households in 10 local 
governments each in Bauchi and Sokoto provides information that provides insights into 
scalable strategies to address the problem of non-participation in public schooling by 
eligible-age children. 

Causes	of	Non-Participation	

The survey specifically collected data on children who have never attended school or 
who have dropped out of school. Although the responses of parents and guardians are 
varied, they can be grouped into three broad categories roughly associated with values, 
cost, and quality, summarized in Table 19.8 Although the categories are diverse, they also 
suggest that some broad interventions that offset some of the direct costs of schooling or 
improve the general quality of public schools could increase participation of eligible-age 
children, regardless of gender. 

Table 19. Factors in Children’s Never Having Attended School, Bauchi and Sokoto  

 
Cost of 

Schooling Values 
School 
Quality 

Travel to 
School 

Not Safe 

Sokoto 

      Male 24 34 35 7 

  Female 24 40 30 6 

Bauchi 

      Male 38 22 30 10 

  Female 39 23 29 9 
Source: NEI Household Survey, 2011 

Distribution	of	Participation	by	School	Type	

In the same study, heads of households were asked the schooling status9 by formal and 
religious schooling of all children aged 4 to 16 years in the household. Table 2 shows the 

																																																													
8 Values includes children having no interest in school, formal schooling not being considered important, and formal 
schooling not reflecting religious values; school quality includes distance to school and the perceived quality of 
conventional school curriculum, teaching, and facilities; cost of schooling includes both direct expenditures and 
income forgone in the form of labor. 
9 Schooling status includes (1) never attended; (2) currently attending; and (3) withdrawn from school. 
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distribution of participation by school type.10 In Sokoto, more than half of the eligible-
age children are attending schools offering Islamic subjects. In Bauchi the number is 
closer to one-quarter. These children already attend an institution of learning regularly 
and could be afforded access to conventional subjects through continued efforts to 
integrate conventional subjects into Islamic studies. However, this approach to bringing 
secular subjects to children (as opposed to bringing children to public schools) will only 
work if the leaders of these institutions support the integration and the parents of the 
children in these institutions do not withdraw children who are exposed to conventional 
subjects. The response of malams and parents to integration has not heretofore been 
measured. 

 
Table 20. Percentage of Muslim Youth Aged 4–16 Who Attend Formal Academic 

Schools, Qur'anic Schools or Neither Type of School, by Gender  

 
Academic  Qur’anic 

Not 
Attending Total 

Sokoto 

      Male 47% 49% 4% 100% 

  Female 37% 56% 7% 100% 

Bauchi  

      Male 50% 27% 23% 100% 

  Female 50% 21% 29% 100% 
Source: NEI Household Survey, 2011 

	
	

																																																													
10 Islamiyya schools that offer conventional subjects within a religious environment are included under the category 

“Academic.” 




