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Executive Summary 
In May and June 2014, Nigeria Reading and Access Research Activity (RARA) and 

the National Bureau of Statistics (NBS) administered the early grade reading 

assessment (EGRA) in Hausa and English to 3,803 pupils in Jigawa, Kaduna, Kano, 

and Katsina states. The pupils were randomly sampled in Primary 2 (P2), Primary 3 

(P3), and Stage 1 and Cohort 3 (S1) from 127 government schools and 128 integrated 

Qur’anic and Tsangaya (IQTE) centers. All pupils were tested in Hausa, and P3 pupils 

were also tested in English. The results of this assessment provides information on all 

schools supported by the government and allows stakeholders to discern whether 

children’s reading ability improves from one year to the next. This assessment also 

shows whether children are acquiring reading skills in the two languages (English and 

Hausa) they are required to learn as part of the basic education curriculum. 

EGRA comprises five subtests that are designed to measure foundational to higher 

order literacy skills. The Nigeria Reading and Access Research Activity (RARA) used 

the existing Hausa and English test protocols developed in 2013 and used in previous 

EGRA administrations in Bauchi and Sokoto states. Instruments and test items were 

adapted in consultation with state partners and stakeholders. NBS, in collaboration 

with the state partners, conducted the field data collection; and RTI International 

provided training and technical assistance to the assessors during each phase of 

administration. 

This report is organized into six sections. Section 1 provides an overview about the 

methodology; Sections 2–5 present the findings organized by state, and then by 

language for each grade level. Section 6 concludes with a discussion on the contextual 

factors that appear to correlate with high performance of pupils and schools. The 

results of these correlations are derived from interviews that RARA staff conducted 

with pupils, teachers, and head teachers in the sampled schools. 

Although scores are exceedingly low across all subtests for both government and 

IQTE schools, the results of government school pupils are strikingly poor. Across all 

states, pupils attending IQTE centers generally outperformed their government school 

peers, and in some cases, by a wide margin. In most states, there was no significant 

difference between Hausa and English language abilities except for listening 

comprehension. Table 1 summarizes the mean scores for oral reading fluency (ORF) 

in Hausa by state, grade level, and gender. Table 2 provides the percentage of pupils 

who could correctly answer four out of five reading comprehension passages. As a 

useful benchmarking reference, the mean ORF for all P3 learners comprehending 80% 

(correctly answering 4 out of 5 questions) is approximately 50 correct words per 

minute (CWPM).  

  





 Nigeria Reading and Access Research Activity (RARA) 
4 Results of the 2014 Hausa and English Early Grade Reading Assessments (EGRAs) 

schools have available drinking water and electricity appear to have higher scores, 

indicating a more urban, developed community supporting those schools. 

Finally, we note a few revelatory findings by state that merit further examination. 

These findings are briefly mentioned as follows and are further discussed under each 

state’s section of this report. 

 In Jigawa State, on one hand, there appears to be no discernable difference 

between P2 and P3 learners; on the other hand, IQTE learners (and 

particularly girls) had remarkably high ORF and reading comprehension 

scores despite low scores in letter sounds and decoding. 

 In Kaduna State, S1 pupils performed better on both non-words and ORF than 

on letter sounds. This finding could indicate that most teachers do not pay 

sufficient attention to letter sounds as a core instructional practice. In addition, 

Kaduna State had a relatively high percentage of pupils speaking another 

language at home (22.4%), though this finding did not significantly correlate 

to pupils’ Hausa ORF scores. 

 In Kano State, S1 girls performed very poorly (on par with P2 children), and 

yet S1 boys performed quite well on most subtasks in Hausa. In addition, 

Kano State had the highest self-reported teacher absenteeism (37%) of all 

states, though this finding did not have any significant correlation with 

learning outcomes. 

 In Katsina State, P3 girls performed significantly poorly in comparison with 

their male counterparts. However, IQTE pupils had, relatively speaking, 

exceptionally high ORF and reading comprehension scores, despite very high 

pupil–teacher ratios (a mean of 109).  
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1. Introduction and Methodology 
Building on experience and lessons learned from Early Grade Reading Assessment 

(EGRA) exercises conducted in Bauchi and Sokoto states in 2013, the Government of 

Nigeria and the U.S. Agency for International Development (USAID) determined that 

a similar exercise in Jigawa, Kaduna, Kano, and Katsina states would provide useful 

information for possible additional development interventions in these states.  

In May and June 2014, EGRA was thus administered to a random sample of pupils in 

Primary 2 (P2) and Primary 3 (P3) in formal government and government-Islamiyya 

schools and to pupils in Stage 1 or Cohort 3 (S1) in integrated non-formal integrated 

Qur’anic, and Tsangaya learning centers
1
 in each of the four states. EGRA in Hausa 

was conducted with P2 and S1 pupils, whereas P3 children were assessed in both 

Hausa and English reading skills. Stage 1 or Cohort 3 (S1) refers to the same level in 

integrated Qur’anic and Tsangaya education (IQTE) and lasts for the equivalent of 

one academic year. S1 curriculum is equivalent to P1 in government schools.  

1.1 Study Objectives 

The rationale for conducting the assessments for these school types, grades, and 

languages is as follows. First, conducting the assessment in both traditional formal 

schools and non-formal IQTE centers provides information on all schools that are 

currently supported by the government. Gathering data for two grades also allows us 

to determine whether children’s reading ability improves from one year to the next. 

Moreover, gathering data in P2 and P3 will allow us to report results in accordance 

with both USAID’s and the Global Partnership for Education’s (GPE’s) reading 

goals.
2
 Finally, conducting EGRA in both Hausa and English will allow us to 

ascertain whether children are acquiring reading skills in the two required languages 

that serve as the language of instruction for the basic education curriculum in both 

formal and non-formal IQTE centers.
3
 

                                                 

1
 Schools or learning centers participating in this survey are classified into five types: (1) government (formal), 

(2) government–Islamiyya (formal), (3) IQTE–Qur’anic (non-formal), (4) IQTE–Islamiyya (non-formal), and 

(5) IQTE–Tsangaya (non-formal). All non-formal IQTE learning centers participating in EGRA are integrated, 

meaning they are supported by a state governmental agency or international development partner through the 

provision of facilitators and materials for teaching and learning of basic subjects: mathematics and Hausa 

language. For the purposes of this analysis, we have collapsed the five school types into two broad categories: 

formal government and non-formal IQTE. 
2
 The GPE has identified Grade 3 as its benchmark for measuring mastery of basic literacy skills (see Goal 3 of 

the GPE’s Strategic Plan at http://www.globalpartnership.org/our-work/areas-of-focus/early-grade-reading).  
3
 The Nigerian National Policy on Education requires that the medium of P1–P3 instruction be in the language 

of the immediate environment (see fourth edition, 2004, pg. 16), which is primarily Hausa in the northern states. 

The purpose of testing P3 English reading ability is to determine whether pupils have acquired sufficient 

English language literacy skills to be able to learn in English, which is the language of instruction starting in 

Primary 4.  
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Data collection took place from May 21 to June 5, 2014, before the end of the school 

year. NBS field supervisors oversaw data collection in each state, and RTI staff 

provided general oversight and assisted with trouble-shooting, as necessary. As was 

done in Bauchi and Sokoto states in May 2013, data were collected using electronic 

tablets transferred from NEI. RTI supported NBS Information Technology 

professionals at all times to ensure the smooth functioning of tablets and uploading of 

data.  

1.2.4 Analysis Framework 

The sample was drawn to yield statistically valid results by state, grade, and school 

type (either p < 0.01 or p < 0.05). For the statistical analysis of results, data collected 

from the sample were weighted so that the results would be representative of the 

population of schools and pupils. Sample weights for schools were calculated as the 

inverse of the probability of selection.  

Because schools were sampled based on the combined enrollment of P2 and P3 pupils 

in government schools and for all pupils in Kano State IQTE centers, according to 

enrollment data received prior to data collection (source: state Education Management 

Information Systems [EMIS]), school weights were calculated as the total number of 

P2, P3, Stage 1 or Cohort 3 pupils in the state divided by the pupil enrollment in the 

target grades of the selected school. Demographic data on schools, head teachers, and 

teachers were weighted based on the number of schools in the state.
4
 IQTE centers in 

Jigawa, Kaduna, and Katsina states were sampled with equal probability because 

many schools on the list did not contain enrollment information.  

Because pupils were stratified by grade and gender, the weight of each selected pupil 

(given that the school was selected) was calculated based on the total number of 

pupils in the strata divided by the sampled number of pupils in the strata. For instance, 

the weight of P2 girls in each school was calculated as the total number of P2 girls in 

the school on the day of assessment divided by the sampled number of P2 girls in that 

school. These weights were then multiplied by the school weight to obtain the pupil’s 

sample weight. 

To allow the reader to more easily determine the size of the subpopulation on which 

the results were based, the “number of observations” reported for descriptive statistics 

and each EGRA subtask is the total number of teachers or pupils sampled, rather than 

the weighted total. 

                                                 
4
 Although the teacher sample is not necessarily a perfectly representative sample of the entire teaching staff in 

the school because of limitations in the number of teachers who were present and could be interviewed at each 

school, by applying the school weights to the teacher data collected, we have a good indication regarding 

teacher-related characteristics for the target grades and school types in the state. 
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Figure 1. School Characteristics (Jigawa State) 

 

 

Table presents data on school enrollment and attendance. The mean enrollment in 

Stage 1 IQTE centers is higher on average than the enrollment in P2 and P3, though it 

is important to note that Stage 1 is one of only two stages offered by IQTE centers 

and, therefore, represent a significant portion of the entire population of the school. 

Pupil–teacher ratios in the sample schools were generally large, and there was no 

statistical difference between Hausa and English. However, the range of pupil–teacher 

ratios from minimum to maximum is quite high and is indicative of the challenges 

that many schools face. Of particular importance is the percentage of pupils who were 

absent on the day of the EGRA. These figures were reported by head teachers, who 

provided the number of pupils registered for the grade and the number absent on the 

day of the visit; schools were not informed about the visit in advance. Nearly 23% of 

government school pupils in P2 and P3 were absent, with no statistical difference in 

the rates of absenteeism between boys and girls. The rate of absenteeism in IQTE 

pupils was higher, approximately 39% overall, with the rate of absenteeism for boys 

somewhat higher than that for girls.  
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scores will increase as pupils move from lower order to higher order skills; if children 

struggle with letter sounds, then they are less able to decode words, read fluently, and 

understand what they have read.  

Findings from pupils in government schools also reveal unexpected results. As noted 

in Figure 4, P3 learners had only slightly lower proportions of zero scores than P2 

pupils. In fact, the overall subtask mean scores for P2 pupils are marginally higher 

than the mean scores for P3 learners (Table 11), although the differences are not 

statistically significant. These findings together indicate that Jigawa State P3 pupils, 

despite an additional year of schooling, show no better performance than their P2 

schoolmates on any task, with the exception of listening comprehension.  

IQTE pupils, in contrast, displayed substantially higher decoding, ORF speed 

(number correct per minute), and accuracy (percent correct of items attempted) in 

their responses, compared with P3 pupils.  

Figure 4. Percentage of Children Scoring Zero on Hausa Subtasks, by 
School Type, Grade, and Subtask (Jigawa State)7 

 

 

                                                 
7
 For this and other figures, when indicated, P2 = Government Primary 2; P3 = Government Primary 3; 

and S1 = IQTE Stage 1 or Cohort 3. 
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As for progress toward the GPE benchmark of “learning and demonstrating mastery 

of basic literacy,” encouragingly, for IQTE girls (the highest performing pupil 

subgroup), 43% were able to read in Hausa with comprehension levels of 80% or 

higher. This was the highest comprehension rate of any subgroup in any of the four 

states surveyed. Unfortunately, the other subgroups scored much lower, with only 

21% of IQTE boys reading with comprehension, 0% of P3 pupils of either sex, and 

3% of P2 boys. In addition, although IQTE girls scored highest in basic literacy, 42% 

were unable to answer a single comprehension question correctly, as well as 53% of 

IQTE boys and 86–94% of pupils in government schools. Overall, these results show 

that children/pupils are woefully being prepared to master higher order skills. The 

results for P3 pupils tested in English were much lower, calling into serious question 

their preparedness to be successful when English becomes the formal language of 

instruction in upper primary. 

3. EGRA 2014 Study Results for Kaduna State 

3.1 Descriptive Statistics 

In Kaduna State, data were gathered in 33 government schools and 32 IQTE centers 

across 23 LGEAs. A total of 979 pupils (659 in government schools and 320 in IQTE 

centers) were administered the EGRA in Hausa and English assessments. As noted in 

Table 20, more boys than girls participated in the assessments, indicating that more 

boys than girls were found to be in classrooms on the day of the test (an equal number 

of boys and girls, five per grade, was selected whenever possible). Overall, girls 

comprised approximately 43% of assessment participants: in government schools, 

girls made up almost half (48%) of the sample, whereas in IQTE centers, girls 

comprised approximately one-fourth (25%) of the sample. Because the results are 

weighted, however, they are representative of the total population of boys and girls 

enrolled in schools. It is important to note that 100% of the government schools were 

co-ed, whereas only 67% of the IQTE centers were co-ed. The remaining 33% of the 

IQTE centers were boys-only. 

Overall, 153 head teachers and teachers were interviewed, the majority of which were 

men. All head teachers from IQTE were men. Of the 32 head teachers surveyed in 

government schools, only five were women. All but three out of the 25 teachers from 

IQTE centers were men. Of the 66 government teachers surveyed, approximately 25 

(or 38%) were women. It is important to note that frequently the same individuals 

serving as both a P2 and a P3 government school teacher were interviewed, which 

explains why the overall number of teachers does not sum across the rows, unlike 

other fields in Table 20. 
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Table  summarizes the responses. The majority of pupils—73% in government 

schools and 95% in IQTE centers—reported Hausa as the language they most 

frequently speak at home. A significant minority (24%) in government schools 

reported speaking another language at home, whereas just fewer than 5% of pupils in 

IQTE centers speak a different home language than Hausa. 

Pupils were asked several questions related to how well they are prepared to learn. 

Approximately 32% of pupils reported having attended nursery school before P1: 

37% of government school pupils and 34% of IQTE pupils. (Given that the definition 

of “nursery school” may vary, even children who said they attended nursery school 

may not necessarily have attended a formal program supported by the government.) A 

large percentage of pupils reported eating a meal before coming to school (78% of 

government school and 88% of IQTE pupils).  

A significant percentage of pupils who took the EGRA reported being absent during the 

previous week—38% of P2 and P3 pupils and 26% of IQTE pupils—indicating that 

many children are missing crucial learning time. These self-reported absenteeism 

figures correspond to the high rate of pupil absenteeism reported by head teachers on 

the day of the testing, indicating a significant need to improve children’s attendance.  
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population. The p-values are reported to indicate whether differences in the average 

scores between different groups (e.g., boys and girls) are statistically significant or are 

not due to random chance. (A p-value is considered to be statistically significant if it 

is below 0.10. The closer a p-value is to zero, the greater the statistical significance.) 

Standard errors were calculated to illustrate the variation of scores around the mean (a 

low standard error indicates that most pupils obtained scores at or close to the mean, 

while a high standard error indicates greater variability of scores).  

3.2.1 Results Summary  

The overall results from the EGRA in Hausa indicate low performance across all 

reading skills tested in both school types. Overall, IQTE S1 learners perform much 

better than their government school counterparts across all subtasks. The low 

performance is particularly acute in government schools, with very few P2 and P3 

pupils able to read with comprehension. As illustrated in Figure 13, the vast majority 

(80% or higher) of government school pupils in P2 and P3 were unable to provide a 

correct response for any of the items in a given subtask, resulting in a score of zero. 

Given the very large percentage of children scoring zero in each subtask, it is not 

surprising that overall mean scores are also low (see Table 25), although P3 pupils 

performed significantly better than P2 students on non-word decoding and on ORF, at 

a confidence level of 99%. 

The subtask scores of government school pupils showed better performance on the 

foundational skill of letter-sound identification than on the higher order skill of ORF. 

For IQTE centers, however, the findings run counter to specific expectations in that 

the proportion of their zero scores decreases, and average correct scores increase, 

from letter-sound identification to ORF. These results are uncharacteristic of the 

typical progression observed, in which performance attenuates as pupils move from 

lower order to higher order skills: if children struggle with letter sounds, then they are 

less able to decode words, read fluently, and understand what they have read. 

Figure 13. Percentage of Children Scoring Zero on Hausa EGRA Subtasks, 
by School Type, Grade, and Subtask (Kaduna State)a 

 
a
 For this and other figures where indicated, P2 = Government Primary 2; P3 = Government Primary 3; 

and S1 = IQTE S1 or Cohort 3. 
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Figure 19. School Characteristics (Kano State) 
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Table 35), we note that government schools had an average of 88 P2 pupils and 74 P3 

pupils, although enrollments varied greatly, from a minimum of 17 to a maximum of 

374 in a given grade level. Although the average S1 or Cohort 3 enrollment in IQTE 

centers S1was more moderate at 52 pupils, the range of enrollment size observed in 

these schools was even greater, from 0 to 600 pupils. Girls represented on average 

50% of enrollments in P2 classrooms, 49% in P3 classrooms, and 40% of enrollments 

in IQTE S1 or Cohort 3 classrooms. 

In all schools, pupil absenteeism appeared to be high, particularly in IQTE centers, 

where 35% of formally enrolled pupils were absent on the day of the assessment. 

Government schools showed somewhat better absenteeism rates, but they were still 

high, at 28% for P2 and 24% for P3 classes. Although a smaller proportion of girls 

than boys was absent in P3 classrooms, this was not the case for P2 or in IQTE 

classes, where the proportion of absenteeism among girls was higher than that of 

boys. 

Pupil–teacher ratios also varied considerably in our sample, with the highest average 

ratio noted for P2 classes (87 pupils per teacher). The greatest range observed in 

IQTE centers, where the pupil–teacher ratio varied from 0 to 600 pupils per one 

teacher, although government schools also reached ratios as high as 374 pupils per 

one teacher.  
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Table 37). Just over one-third (37.5%) of government pupils and one-fourth of IQTE 

pupils reported having attended preschool. Although most children reported eating a 

meal before coming to school, 19% of government pupils and 30% of IQTE pupils 

reported that they had not, and a similar number in each category had missed at least 

one day of school in the previous week.  
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Figure 22. Percentage of Children Scoring Zero on Hausa Subtasks, by 
School Type, Grade, and Subtask (Kano State)a 

 
a
 For this and other figures where indicated, P2 = Government Primary 2; P3 = Government Primary 3; 

and S1 = IQTE S1 or Cohort 3. 

 

Given the extremely large percentage of children scoring zero on the reading 

subtasks, it is not surprising that overall mean scores on these subtasks are also low 
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than lower levels, with P3 pupils performing significantly better than P2 pupils at a 

confidence level of 95% or better on most tasks (reading comprehension being the 

exception, with no significant difference between P2 and P3 pupils). IQTE S1 and 
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required for comprehension (estimated in most languages to be at least 40 CWPM, or 

more).  
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Hausa with 80% comprehension or higher, and a majority were able to answer at least 

1 question correctly. Although one-third is still far from satisfactory, it is nonetheless 

unparalleled in any of the other states (except for IQTE girls in Jigawa State). In 

government schools in Katsina State, only 1–4% of pupils can read Hausa with 80% 

comprehension or higher, and 78–93% were unable to answer a single comprehension 

question correctly in Hausa or English, so progress is still grossly inadequate.  

6. Contextual Factors Relating to Learning
Outcomes by State

6.1 Summary Results by State

The state data permit us to identify general trends and aberrations across the four

states. In this section, we examine the pupil-home, school, and teacher factors that

were correlated with high pupil achievement and high performing schools.

6.1.1 Summary Descriptive Statistics by State 

Across the four states, women comprised 27.2% of the teachers in government schools 

and only 6% in IQTE centers. In government schools, only 4.4% of the head teachers 

were women, and in IQTE centers only 2.8%. Female pupil enrollment in IQTE centers 

ranged from 19–31%, but hovered at approximately 50% in government schools. 

Very few schools, usually 10% or fewer, had libraries. There was a wide variation in 

the availability of electricity, running water, and toilets, ranging from 0% (electricity 

in Kaduna State government schools) to 73% (functioning toilets in Katsina State 

government schools). In Jigawa and Kaduna states, IQTE centers had substantially 

better facilities than government schools, but government schools had the edge in 

Kano and Katsina states. 

Overall, 28.7% of pupils were absent on the day of the assessment. By state and 

school type/grade, pupil absenteeism ranged from 21% (Kaduna State IQTE centers) 

to 39% (Jigawa State IQTE centers). As for teachers, Jigawa State had the lowest 

rates of self-reported teacher absenteeism the week before the assessment (13–17%), 

whereas Kano State had the highest (37%).  

The mean pupil–teacher ratio in Hausa classes was 47.8 pupils per teacher in 

government schools, but 91.3 pupils per teacher in IQTE centers. Kaduna State had 

the lowest pupil–teacher ratio means (45:1 in P3) and Katsina State the highest (109:1 

in IQTE), with maximums in Katsina as high as 970:1.  

Between 40–60% of pupils in government schools were over age. IQTE pupils were 

generally 1 to 3 years older than their P3 counterparts. The large majority of pupils (at 

times up to 99%) reported speaking Hausa at home. Kaduna State stood out with the 

highest percentage of other home languages reported (26.8%).  
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Figure 41. ORF and Reading Comprehension Box Plot for All P3 Pupils 

6.5 Areas for Further Study and Research 

In summary, the findings across the four states are generally consistent with the 

findings from the past EGRA administrations in Bauchi and Sokoto states. 

Nevertheless, on a state-by-state basis, there are a few unexpected findings that should 

give rise to further research to help understand or explain what exactly is behind these 

results.  

The first area for further research is to understand the reasons why S1 (IQTE) learners 

are performing better than their counterparts at government schools. Although their 

advanced age may play a role in their performance, age in itself did not correlate 

significantly with high-performing IQTE pupils (compared within the cohort). 

Moreover, it was surprising to find that the highest performing IQTE centers were 

overwhelmingly those supported by SAME or MORA as opposed to SUBEB, UBE, 

or ESSPIN. Perhaps it is worth re-examining the existing assumptions about how 

effective an outside (government/international development partner–supported) 

facilitator can be in this type of learning center. 

The second question relates to the letter-sound identification subtest. That there is a 

low correlation between letter sound identification and ORF, but a high correlation 

between decoding (non-words) and ORF raises a question about the relevance of 

letter-sound identification as a necessary foundational skill. Is this a uniquely Hausa 

issue or are there other pedagogic factors at play, particularly in IQTE, where perhaps 

more emphasis is placed on sight words and rote memorization? It is also quite 

possible that the letter name in Hausa (which is a syllabic sound ending most typically 

with the vowel “a”) was confused for the letter sound. It could also be that pupils 

provided the English name of the letters. Although the instructions are clear, and the 
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assessors were trained to give three examples, further study on these low CLSPM 

results are worth exploring so as to ensure the EGRA is yielding the most valid and 

reliable results relating to early grade foundational skills. 

The third area for further research could focus on those high-performing S1 girls in 

Jigawa State. Their performance was far above the mean, even in relation to their 

male counterparts and other S1 learners in each state. Although S1 girls were fewer in 

number compared with the boys, it would be worthwhile to visit a few of those and 

undertake a qualitative assessment of the teaching and management practices, as well 

as pupil characteristics that may be driving these scores. Conversely, in Kano State, 

S1 girls performed strikingly poorly in relation to their male counterparts and other S1 

cohorts. As such, the experience in Jigawa State could potentially offer a model for 

other IQTE across northern Nigeria. 

There are additional contextual factors to explore that may or may not have an 

influence on learner performance that were not captured in the interviews. The most 

important issue perhaps is time on task for teaching a language lesson. Many 

government schools offer only two Hausa language lessons per week, whereas it is 

possible that IQTE centers are offering four to five Hausa language lessons per week 

(because those lessons are not competing with other secular subject areas on the 

weekly timetable). In addition, we found from past EGRAs and household surveys 

that many pupils often attend both a non-formal IQTE for their religious studies and a 

government school for their secular studies. Those learners who are “double dipping” 

by attending an IQTE center and formal government school could explain the IQTE 

higher scores. 

Finally, because more than 20% of the pupils assessed in Kaduna State do not speak 

Hausa at home underlines the need to re-examine how local language policies should 

be implemented or domesticated in states where the school or community is 

multilingual. Although this issue is less of a concern for the other four states, there is 

a significant population of non-Hausa speakers (approximately 5%) that may be 

adversely affected by a Hausa-based reading lesson. In Kaduna, for instance, non-

Hausa speakers fared significantly  worse (p < 0.000, significant at 99% confidence 

interval) than their Hausa-speaking counterparts on the listening comprehension 

subtest. Holding constant grade and gender, Hausa speakers (on average) scored 

38.6% higher than Non-Hausa-speaking children, and answered 1.9 (out of five) 

questions correctly more than non-Hausa speakers. 
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Annex 1. Head Teacher Questionnaire 
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Annex 2. Teacher Questionnaire 
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Annex 3. EGRA Hausa—Assessor Protocol 
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Annex 4. EGRA Hausa—Pupil Stimuli 
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Annex 5. EGRA—English 
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Annex 6. Kano State Summary IRR for All 
Assessors 
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Annex 7. Katsina State Summary IRR for All 
Assessors 
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Annex 8. Kaduna State Summary IRR for All 
Assessors 
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Annex 9. Jigawa State Summary IRR for All 
Assessors 
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