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|. INTRODUCTION

In numerous contexts around the world, young people are developing the knowledge, skills and abilities
to take on leadership roles in their communities. Young people have proven to be effective change
agents in both their organizations and their communities. The means of developing leadership
expertise, however, remain less clear. The purpose of this evaluation was to document the impact of
three approaches to leadership development among youth in Kyrgyzstan. Using a mixed methodology,
the International Youth Foundation (IYF) examined the differential impact of entrepreneurship
interventions versus civic engagement interventions on leadership ability. These interventions were
implemented by Jasa.kg, a four-year USS4.2 million initiative of IYF, supported by USAID, designed to
cultivate the dynamism and creativity of the region’s youth to build a stable, prosperous, and
democratic Kyrgyzstan. The results of this study reveal that, in fact, both interventions contributed
significantly to improved confidence in a young person’s leadership abilities. However, civic
engagement interventions provided a somewhat higher degree of expertise and self-confidence.

Il. CONTENT

Kyrgyzstan’s 1991 independence from the Soviet Union ushered in periods of both hope and
disaffection. The country’s transition to democracy since then has been tumultuous. The country has
experienced periodic upheavals, including the Tulip Revolution of 2005 and the April 2010 revolution
that led to increased ethnic tension in the south of the country. The ethnic tension was primarily
between the ethnic Kyrgyz and Uzbeks in the south of the country and in June 2010 this tension
escalated into riots concentrated in Osh and Jalal-Abad. Anecdotal and eyewitness accounts suggest that
many of those involved in the April uprising and June violence were young people.

Limited social services, reduced political voice and meager economic opportunities, have marginalized
countless young people in Kyrgyzstan. With over 30% of the population between 10 to 25 years of age,
the result is a large sector of the population that distrusts the government and the promises of
democracy, posing particular challenges to the country’s economic and political development.
Contributing to this distrust is that little had been done to institutionalize policies related to youth’s
needs and development up to the time of the 2010 events. No Ministry of Youth had been assembled,
for example, leaving youth without a voice in the future of their country. Youth’s disillusionment about
the promise of democracy poses a significant obstacle to building a more stable and unified country.
While active youth citizenship encompasses the quality and quantity of youth participation within and
across various socio-political settings including family, community, work places, and government, limited
investment has been directed at engaging youth as partners in their own, let alone their country’s
development.



m.  OVERVIEW OF INTERVENTIONS

This tracer study sought to explore the impact of three different types of interventions under the Jasa.kg
program that included elements of youth leadership development: civic engagement, citizenship, and
entrepreneurship. .

Civic Engagement

The study looked at two interventions focused on civic engagement under the Jasa.kg program: youth
volunteer clubs and the Passport to Success® (PTS) life skills program. Both of these interventions
include significant service learning opportunities for youth and the development of youth-led
community service projects, but involve slightly different mechanisms for carrying out these activities.
The youth volunteer clubs are supported by the local youth-led NGO Youth of Osh in the south of
Kyrgyzstan. Youth of Osh established 23 clubs in secondary schools for youth ages 14 to 17 and provided
training to the clubs with the goal of enabling young people to develop their own community service
projects. Trainings focused on the following areas: organization and management of volunteer clubs,
teambuilding, social project development, fundraising for sustainable development, conflict prevention
and non-violent communication. Each of the youth clubs submitted proposals for service projects they
developed, and Youth of Osh provided funding to more than 40 of them.

The PTS life skills program is implemented by the NGO Center Interbilim in secondary and vocational
schools. The curriculum is designed as a life skills for employability program that covers behavioral
competencies, problem-solving, workplace readiness, healthy lifestyles and service learning. Interbilim
has geared the program more towards a focus on the civic engagement elements of the program and
has made the development of community service projects one of its key outcomes. The PTS lessons on
service learning cover topics such as: identifying a service need in the community, selecting and planning
a community service project, solving task team problems and promoting the importance of
volunteering. As the youth go through these lessons, they work with their PTS trainers to develop
community service project ideas and submit proposals for these projects to a panel organized by
Interbilim. Interbilim provides funding to the projects selected for implementation and also encourages
the PTS training groups to seek other financial and in-kind support from their local communities for the
projects.

Citizenship

The primary citizenship intervention covered in the study was the Summer School of Democracy (SSD).
The intervention was designed for youth with some previous leadership experience. The purpose of the
SSD program is to expand the understanding of young people with regard to democracy and its
institutions, as well as to improve the analytical and leadership potential of young people through the
development of critical thinking, acquisition of new knowledge and skills, and exchange of experience.
SSD was carried out in three one-week long seminars in the summer of 2011 and included lectures from
leaders from the public and private sector. Through SSD, participants also had the opportunity to
develop analytical articles to be published in the local media.

Entrepreneurship

Jasa.kg provides entrepreneurship-focused interventions for both youth of secondary school age (ages
14 to 8) and for slightly older youth (ages 18 to 29). For secondary school youth, the focus of these



interventions is to help build a culture of entrepreneurship through the establishment of youth
entrepreneurship clubs at those schools. These clubs were originally established and supported by the
Central Asian Free Market Institute (CAFMI). CAFMI provided training to clubs in the following topics:
recruitment, organizing meetings, teambuilding and fundamentals of business and entrepreneurship.
CAFMI also organized movie and game nights and club competitions to present entrepreneurship
concepts in an interactive format.

For the slightly older youth, Bishkek Business Club (BBC) supported activities focused more intensely on
supporting young people to become entrepreneurs. In particular, BBC targeted youth from Kyrgyzstan’s
rural areas where employment opportunities are the most limited. BBC developed and implemented
two entrepreneurship training courses: a Rural Entrepreneurship Development Course and a Business
Leadership Course. By enrolling in the training program, youth had the opportunity to develop and
workshop their business plans alongside leading business experts. By the end of the training program,
BBC selected the 20 most promising business plans to receive seed funding.

Iv. ~ METHODOLOGY

This study compares the beneficiaries of these approaches and examines the different impacts each
intervention has had on leadership outcomes. A process tracing (or tracer study) methodology was used
to answer questions of differential impact. Tracer studies get their name from the primary activity
involved, which is to track a group of individuals and then retrospectively trace the impact of an
intervention. The ultimate objective of a tracer study is similar to that of other impact assessments,
namely to systematically analyze the lasting or significant changes — positive or negative, intended or
not —in people’s lives brought about by a given action or series of actions. Tracer studies are often
compared to impact assessments and project evaluations. There certainly are similarities, but impact
assessments usually take a broader outlook and observe impacts outside the purview of the immediate
beneficiaries. Project evaluations emphasize the extent to which the intervention achieved the outputs
it set out for itself. A tracer study, in comparison, is concerned primarily with the changes at the level of
the former beneficiaries’ lives. It seeks to document changes but also to determine the extent to which
the intervention contributed to the changes. However, it has important similarities with evaluations in
the sense that it also seeks to influence decision-making or policy formulation through the provision of
empirically-driven feedback.

The approach IYF used had both qualitative and quantitative components, each of which is described
here.

a. Qualitative component

During the course of the qualitative component of the study the tracer study team conducted 25 focus
groups with a total of 263 participants (171 female, 92 male). Eleven focus groups were conducted with
youth who had participated in civic engagement activities sponsored by the local NGOs Interbilim and
Youth of Osh. Ten focus groups were conducted with youth who had participated in entrepreneurship
activities sponsored by local NGOs Central Asian Free Market Initiative (CAFMI) and the Bishkek Business
Club (BBC). Four focus groups were conducted with participants of IYF’'s 2011 Summer School of
Democracy (SSD).



It is worth noting that focus group participants from Interbilim, Youth of Osh, and CAFMI were primarily
school-aged, while most focus group participants from BBC and SSD had already graduated from
secondary school.

Focus groups were conducted in Russian (11), Kyrgyz (9), or Uzbek (5) depending upon the choice of the
participants, and were framed around the following questions:

=  What does leadership mean to you?

= How did the Jasa.kg activities influence you as a leader?

=  What Jasa.kg activity had the strongest impact (positive or negative) on you?

= QOther than Jasa.kg, what else has contributed to your development as a leader?

While focus groups were being conducted in the local language, simultaneous English translation
allowed for the capture of focus group transcripts in English. Focus group discussions were also
recorded, and 20 of the 25 focus groups transcripts were checked against their respective recordings.
The five transcripts not checked against their recording were from focus groups conducted in Uzbek. It
was not possible to find an Uzbek/English translator to perform this check due to the team’s time
constraints in the country.

b. Quantitative component

The quantitative portion of research into the impact of the Jasa.kg program on youth development was
started in December 2012. The questionnaire on leadership skills, originally developed by Karnes and
Chauvin (2005), was used to collect data. It consists of several sections related to the understanding of
leadership, written and speech communication skills, character — building skills, decision — making skills,
group dynamic skills, problem solving skills, personal skills, and planning skills. Each of the sections has a
block of 7 to 17 questions, and the total number of questions was 135. Each question requested the
respondent to assess the addressed issue on the scale from “almost always” to “almost never,” including
the option of “not applicable.” It was decided to use ANOVA to explore the results of the questionnaire.
It should be noted that because of the number of questions addressed it can become challenging to
provide a discussion of each question separately in this report. The annex for this report contains
descriptive statistics and ANOVA results for each variable. For the discussion of results, there will be only
a few questions explored from each section. It must be stated that partners are combined into two
groups, civic engagement and entrepreneurship components, for the purpose of drawing differences
between the interventions. In other words, this analysis was used to compare the groups.

The relevant questionnaire was administrated in three languages: Kyrgyz, Uzbek, and Russian. The
translated variants were piloted with local experts in cooperation with young people to attempt to
identify gaps in comprehension of the questions. The feedback obtained after the pilot stage was to
adjust a few questions in the Kyrgyz and Russian versions. The Uzbek version remained unchanged. The
changes simplified and rephrased the questions.

For the data collection process, the Jasa.kg program cooperated closely with local partners. As stated
above, the number of beneficiaries for the civic engagement component reached 650 young people by
September 2012. As for the entrepreneurship component, the BBC and CAFMI partners enrolled more
than 900 young people. The partners kept their own database of contact information (cell number, e-
mail or home address) of their beneficiaries and maintained regular contact with their groups through



staff and trainers. As a result of the professional work of the partners, the process for survey distribution
and collection went smoothly. There were cases when youth changed their contacts or left for abroad
(Kazakhstan or Russia), which complicated the process of contacting those people. Despite this, the
number of unreached beneficiaries remained insignificant, and the originally planned sample size was
obtained.

For the purpose of sampling, an SPSS database was created based on the registration forms received
from partners. The contacts were checked and it was ensured that the respondents were aware of the
research planned and the possibility to be enrolled in the study. Preliminary agreement from
participants was obtained. Afterwards, each participant was assigned an ID in SPSS to run the sampling.
The initial size of the civic component was 345 participants and 380 for the entrepreneurship
component. While contacting the participants, it became obvious that the majority did not have e-mail
accounts and thus a paper survey would be preferable.

As the Jasa.kg program has program activities in four geographical areas of Kyrgyzstan, it was decided to
train partner staff to help with survey implementation. There was a training organized for partners to be
involved in the study so that the staff had the skills to administer the questionnaire. The training was
devoted to the goals and objectives of the questionnaire, to the role of partners in data collection, and
the need to maintain the high quality of data collected. All recruited research assistants had experience
working with youth issues, and thus were familiar with existing challenges.

To cover the target sample in an appropriate timeframe, it was decided to use partners’ offices, youth
centers or secondary schools as the focal points for collecting respondents. In practice, respondents
would be informed about the place of gathering (whether a school or youth center), where they would
receive short instruction on the questionnaire and fill out the form. Research assistants were fluent in all
three languages in which the questionnaires were implemented.

The completed forms were delivered to the Bishkek office of the Jasa.kg program for data processing.
The data collection stage lasted from February 18 to March 31 of 2013. When the forms were collected,
the assistants entered data into an online data capture system. Each form completed was screened and
assigned an ID for entry. The online entry process ended on April 16, 2013.

v.  DESCRIPTION OF SAMPLE

The number of completed questionnaires by components was 306 for civic engagement and 376 for
entrepreneurship, with 16 forms coming from the Summer School of Democracy, for a total of 698. The
languages of completion were 349 in Kyrgyz, 286 in
Russian, and 63 in Uzbek. Respondents from Interbilim
programs were 119, Youth of Osh - 187, CAFMI — 95,
BBC —279, and SSD -16.

e male The questionnaire contained a block of demographic
Cemale questions. The number of young men that participated
57.9 in the study was 295, representing 42.1% of the total
population, and 405 young women or 57.9 %.

fed
Figure 1: Survey respondent sex




The ages of respondents lie in the
following range: below 15 years — 504
108 or 15.4%; 15to 17 — 353, or
50.4%; 18 to 20— 152 or 21.7%; 21 to
23 -43 or 6.7%. The remaining 41

respondents (2.3%) were 25 years 217
and older. If exploring the age and 154
gender variables, several things 6.7
3.4 23
should be noted. Young men can be
classified based on the following s 1517 1890 5193 5395 s

range: 15 and younger - 39 or 13.2%;
15t017-1290r 43.7%; 18 to 20 - Figure 2: Survey respondent age

84 or 28.5%; 21 to 23 - 25 or 8.5%;

older than 23 - 18 or 6.2%. Young women can be classified based on the following ranges: younger than
15— 69 persons or 17%; 15 to 17 - 224 or 55.3%; 18 to 20 - 68 or 16.8%; and older than 21 — 44 or
10.8%.

Three hundred and fifty eight (358) or 51.1 had less than 10 years of education. Two hundred and forty
nine (249) or 35.7% of respondents had 11 years of education, which is equivalent to completion of
secondary school. Thirteen percent were enrolled in technical colleges or university at the time of the
study.

The average number of years of education of
Frequency Valid Percent respondents for Interbilim was 10 years; Youth of

Less than 10 years 358 51.1 Osh — 9 years; CAFMI — 9 years; BBC — 11 years;

1 years 549 = anq SSD — 14 Years: Each partner performs
various activities with regard to young people. It

: : appeared that the target group for Interbilim,

Enrolled in tertiary a1 Lo Youth of Osh, and CAFMI was more likely young

education (vocational or . .

university) people studying in secondary or vocational
schools, whereas BBC and SSD participants were

Vo] 698 100.0 enrolled in higher education institutions.

Table 1: Education level

Only 47 or 6.7% of respondents were employed full time; 74 or 10.6% had part time placement, and 315
or 45% reported being unemployed. Two hundred and sixty one (261) or 37.3% of respondents
responded “other” on the
employment question.

132 137 .
The participants that
reported that they are
Full time e.mployed full-time or part-
74 time were graduates of the
68 Parttime . .
_ BBC and SSD interventions.
51 52 S
3836 Unemployed Considering these
29 32 Other interventions targeted youth

16 aged 18 and older, this age

y 47

100

Interbilim  Youth of CAFMI BBC SSD

I) Osh

Figure 3




group is more likely to be seeking a job.

Among 47 respondents reporting full time work, there were 27 males, and 20 females. Additionally, 34
females reported that they work part time compared to 40 males. As the majority of the respondents
attend school, and thus do not reach legal working age, they were categorized as unemployed.

Above are the general demographic characteristics of youth involved in partner activities for the
previous year, which reflects the type of youth each partner was trying to reach.

VI. RESULTS

a. Fundamentals of leadership

In both the survey and focus groups, young people were asked about the meaning of leadership. At the
most basic level, this is a question of understanding the fundamental skills of leadership, including
communication, decision-making, and problem-solving. Analyses of focus group data provide a detailed
picture of the perceptions of leadership among Jasa.kg participants. Leadership Skills Inventory, in
contrast, provides a broad overview from a large sample population, regarding their skills, knowledge
and abilities as leaders. This section first presents survey results, followed by the qualitative results. A
final section will synthesize the section into key takeaways. Given that the focus of the leadership study
inventory (LSI) is the core knowledge, skills and abilities of leadership, this section, in particular, provides
the majority of the quantitative results. When relevant, survey results are also included in other
sections.”!

Quantitative results

Survey respondents were provided a series of statements regarding the fundamentals of leadership and
asked to rate their understanding of these central concepts.” First, young people were provided the
statement “l understand the meaning of the term ‘leader”. Survey responses reveal that all who
responded showed a very high degree of understanding of the term. The mean score for all participants
was 4.56 (where 5 is the highest and 1 is the lowest). Those involved in civic engagement activities (M
=4.67) (Interbilim, Youth of Osh, SSD) were slightly more likely to understand the term than those
involved in entrepreneurship activities (CAFMI, BBC) (M =4.47). While Uzbek speakers scored
themselves higher (4.72) than both Kyrgyz (4.50) and Russian (4.61) speakers, this difference was not
significant at the .05 level®.

Survey respondents were asked about their ability to “accept other people’s ideas and choices”. All
participants, regardless of the intervention, reported a reasonably high capacity with this skill, with the
average score being 4.02. Civic engagement participants had a higher average score of 4.16, compared
to 4.05 for entrepreneurship participants. Russian speakers scored themselves highest (4.25), compared
to Kyrgyz (3.82) and Uzbek speakers (4.13).

! This section includes a selection of key results from the survey. For the results of all items from the LSI, please refer to Annex A.

% See Table 1 for tabular results on key variables.

3 These ethnic group designations are based on the language preference respondents indicated during recruitment and not a demographic
variable. Therefore, it is possible that the Russian category contains ethnic Kyrgyz and Uzbeks who were comfortable taking the survey in
Russian. Other scenarios are also possible (e.g., Uzbeks preferring Kyrgyz, Kyrgyz preferring Uzbek or Russians preferring Kyrgyz or Uzbek).
However, these scenarios are unlikely. Given that this variable is, all results assigned to “language preference” should be taken with some
caution. This last sentence is not making sense.
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Survey respondents were asked about their ability to “prepare an agenda for a meeting”. All
participants, regardless of the intervention, reported a reasonably high capacity with this skill, with the
average score being 4.08. Civic engagement participants had a higher average score of 4.31, compared
to 3.89 for entrepreneurship participants. Uzbek speakers scored themselves higher (4.52) when
compared to Kyrgyz (4.20) and Russian speakers (4.43).

Survey respondents were asked about their ability to “analyze facts before making a decision”. All
participants, regardless of the intervention, reported a reasonably high capacity with this skill, with the
average score being 4.09. Civic engagement participants had a higher average score of 4.22, compared
to 3.98 for entrepreneurship participants. Russian speakers scored themselves slightly higher (4.20)
than Uzbek speakers (4.18), with Kyrgyz speakers rating themselves the lowest (3.99).

Variable Population M F Sig.
4.67
CE 10.563 .001
E’ship 4.47
Meaning of leader Kyrgyz 4.50
Uzbek 4.72 2.627 .073*
Russian 4.61
4.23
CE 26.761 .000
E’ship 3.84
Accept other's ideas Kyrgyz 3.82
Uzbek 4.13 15.954 .000
Russian 4.25
431
CE 29.832 .000
E’ship 3.89
Prepare an agenda for a
3.88
meeting Kyrgyz
Uzbek 4.16 14.018 .000
Russian 4.08
4.22
CE 9.356 002
E’ship 3.98
Analyze facts before
3.99
making a decision Kyrgyz
Uzbek 4.18 3.515 .000
Russian 4.20
4.58
cE 44,984 .000
E’ship 4.21
Do what I say | will do Kyrgyz 4.23
Uzbek 4.62 13.079 .000
Russian 4.52
Write my ideas so that CE 4.49 21.914 000
others can read and E’ship 4.19
understand them
Kyrgyz 4.20 7.831 .000
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Uzbek 4.52
Russian 4.43
4.04
CE 4.650 031
E’ship 3.88
Kyrgyz 3.89
Offer constructive Uzbek 4.08 1.418 .243*
criticism in a kind Russian 3.99
manner
E’ship 4.21
Kyrgyz 4.23
Uzbek 4.62 13.079 .000
Russian 452

Table 2: Select LSI results
Qualitative results

Focus groups participants were asked to provide examples of what leadership meant to them, with
specific examples of people whom they viewed as good leaders and why. The responses from each
group were quite similar.

Civic engagement

Civic engagement participants in the Jasa.kg programs described leaders as decisive, active, and
educated people who motivate those around them. Leaders were also described as those who come up
with a common vision and support the group’s accomplishments. Civic engagement focus group
participants commented that leaders should treat people fairly and not consider themselves better than
others. The most common examples of leaders provided by civic engagement participants were class
heads, parents, school directors, and Interbilim/Youth of Osh trainers. Fathers were mentioned several
times as “breadwinners” and those who solve family issues. Mothers were mentioned less frequently
than fathers, though comments about mothers were more effusive than those about fathers. For
example, one young woman said of her mother, “My mother is a leader because she has life experience.
There are five kids in our family and she is the breadwinner and takes care of all of her kids and her
mother as well. She’s strong, purposeful, responsible, and | want to be like her.” Former president Rosa
Otunbaeva and the Kyrgyz writer Chingiz Aitmaitov were mentioned by participants from northern
Kyrgyzstan. Ms. Otunbaeva was described as, “...very humane, helping Kyrgyzstan overcome the
hardest period after its independence, having all the responsibilities on her. And she was also the first
woman in power in Kyrgyzstan.” Aitmaitov was praised because he was, “...not just a writer, he was a
good politician, he was brave and responsible.”

In response to the question, “Do you consider yourself to be a leader?” twenty-three respondents (13
women, 10 men) said that they considered themselves to be either a formal or an informal leader at
school (e.g. elected class head) or that they have leadership responsibilities at home, especially when
their parents are absent. Five focus group participants stated that they are not leaders because either
they don’t yet have the skills or others, especially adults, do not listen to their opinions.

Entrepreneurship

Entrepreneurship participants described leaders similarly to the civic engagement participants. One
woman stated that, “A leader has to have organizational skills and the ability to convince and inspire.”
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Another participant stated, “In order to make society flourish, the person has to try hard and have a
clear vision of his work. He has to be patient, decisive, and responsible, to fulfill his promises, be
humane, and analyze everything. He has to be two steps ahead and has to have all the good qualities a
person can have.”

While entrepreneurship participants listed communication skills as a key leadership attribute more than
any other attribute (14 out of 64 responses), while communication skills were mentioned only a few
times by civic engagement participants. Interestingly, however, the survey results revealed a different
message. Regarding their communication skills, survey respondents were asked to describe their ability
to “write my ideas so that others can read and understand them”. All participants, regardless of the
intervention, stated that they have high capacity in this skill, with the average score being 4.32. When
comparing the two groups, those in civic engagement activities (M= 4.49) scored slightly higher than
those in entrepreneurship activities (M = 4.21). Uzbek speakers scored themselves the highest (4.52)
when compared to Russian speakers (4.43) and Kyrgyz speakers (4.20).

Similarly, survey respondents were asked about their ability to “offer constructive criticism in a kind
manner.” All participants, regardless of the intervention, reported reasonably high capacity with this.
Civic engagement participants had an average score of 4.04, while entrepreneurship participants had an
average score of 3.88. Once again, Uzbek speakers scored themselves higher (4.08) than Russian (3.99)
or Kyrgyz speakers (3.89), although these differences were not significant at the .05 level.

A group of entrepreneurship participants defined leadership in terms of how an individual relates to a
group with one young man explaining, “The leader is the person who gathers all of the ideas and makes
something valuable out of it. A leader is the person who can manage and listen, and make proper
conclusions.” Entrepreneurship participants also stressed the importance of communication skills with
several youth stating that leaders must, “Make people follow them.” One young man added that, “It's
the person who has positive thinking and speaks well, because without good communication skills he
can’t express himself and make people follow him.”

A surprising dialogue surfaced during focus groups with entrepreneurship participants, where many
revealed that communication skills also included the “ability to lie.” For one group, an equal number of
focus group participants listed knowing how to lie as often as they listed honesty as a leadership skill.
Knowing how to lie was not mentioned once by a civic engagement participant.

The survey results show a similar pattern, although much less stark than what was revealed during focus
groups. In the survey, respondents were asked to describe their ability “to do what | say | will do”. All
participants, regardless of their intervention, stated that they consistently use this skill, with an average
score of 4.38. However, entrepreneurship participants scored themselves slightly lower (4.21) than civic
engagement participants (4.58). Once again, Uzbek speakers scored themselves higher (4.62) than
Russian (4.52) or Kyrgyz speakers (4.23).

b. Impact of Jasa.kg activities

Qualitative results
Civic Engagement

Both civic engagement participants reported becoming better communicators, more confident and
more responsible as a result of the Jasa.kg activities. The Passport to Success ® (PTS) life skills training
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program, in particular, was cited as a major source of capacity building around working in teams and
resolving conflict. One male focus group participant stated,

Before Passport to Success, | was not social or easy going. | was somewhere in the corner while
my friends were playing and | was just in my own head. Even in school, if my friends were
chatting, | was shy and afraid of interaction. | don’t know why. After this session, | become
confident and easy going and my friends started to say, “Wow, you can talk!” | became so
confident that | decided that | want to be a dentist. | wanted to be one before, but | wasn’t
working on this. | was just being around, but not in. But after the completion of these sessions |
know that | want to be a dentist, and what to do, and I’'m doing my homework.

Civic engagement participants also mentioned that they used information they gained from PTS as a
springboard to other activities. One participant shared that, “Passport to Success helped me realize that
there are different organizations and people who are engaged in social issues. So | started applying to
different programs, and now | am a member of different civic organizations due to Passport to Success.”
Participants also stressed learning “emotional control” from the Passport to Success program. One
young woman commented that, “Before the trainings | used to cry a lot, but now | try to keep myself in
control and be mature and show my emotions appropriately.”

Though all civic engagement participants were involved in community service-learning activities, the
social projects did not seem to have the same influence on all participants. When asked to describe
how the Jasa.kg project had influenced them as leaders, a group from one partner who focused on
young people from northern Kyrgyzstan tended not to mention the social projects unless asked directly
about them. When probed about the social projects, these participants stressed how the projects made
people feel. One young man from Kara-Balta explained, “In a school we ran a project to fix up the sports
yard. They were happy that from that time they were able to organize some different sports events for
kids and their parents. We were happy that the beneficiaries were glad about our project.” These
comments, however, were rarely supplied without significant prompting.

On the other hand, participants from the south were more likely to bring up their social projects on their
own and tie them directly into leadership. One young woman from Osh, when asked about the
leadership impact of Jasa.kg responded, “We rehabilitated our library under the social project. This was
an inspiring example for our younger generation. This inspired them and they say they want to be as
successful as we are now. To me, this is an example of leadership.” The focus group participants
mentioned that they had submitted their library rehabilitation project to an Oblast-wide contest on
social projects, and that they had won an award for the “best social project.” The participants used the
$200 prize to purchase books for their library. In a school in Jalal-Abad, several focus group participants
mentioned that their Passport to Success social project, a water-drinking station they built for younger
students, had even been recognized as an excellent project by local NGOs. These participants stated that
the NGO had since invited them to become a sponsored club and to propose additional, funded, social
projects. The relative importance of the social projects in the south could be related to the Osh riots of
2010. The aforementioned library rehabilitation project took place in a school that had been damaged
during those ethnic-based disturbances. Additionally, since that time, several NGOs have held social
project trainings and supported the development of school- and community-based social projects.

While some partners focused heavily on volunteering and service learning, many focus group
participants mentioned social projects when discussing how Jasa.kg influenced them as leaders. One
young woman, echoing many other participants, explained that,
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| was impacted greatly by the project. Before, | didn’t know about social projects or how to
design them. But through being a volunteer and participating | learned how to design a social
project. Last year, we developed the project and we planted trees and now we have our own
garden. | was so concentrating on what to do for our school. Now | can define and solve a
problem by writing a project. | knew that we could solve our problems before, but now | know
how to put it into words and how to write it down on paper.

Another young man explained,

Volunteering changed my life radically. When | became president of a [service] club, | started
developing my leadership skills. | created a team of like-minded people. With the help of this
team, | can help other people. | feel proud and am proud of what I’'m doing. Through
volunteering | found my love, and | have changed my way of seeing the world. | learned how to
work with children, and to me this is important because | am going to be a father someday.”

Entrepreneurship

Entrepreneurship trainings opened up a world that had been unknown to many participants. One
young man, who produced and sold handicrafts, represented many focus group participants’ thoughts
when he said,

Before the start-up, | wasn’t thinking about business, how it was run. | didn’t even think about
the basic concepts, like how cheap or expensive something is. The start-up taught me how to do
the first steps in business planning. Now we’ve learned to create things we need for ourselves.
Before we used to buy, now we can do it ourselves.

Other focus group participants mentioned the value of making money and explained that being part of a
start-up forced them to use their time wisely in planning activities, as opposed to wasting it in front of
the television. Several participants also mentioned that they share their “new business knowledge”
with their parents and that their parents enjoy discussing financial topics with them.

CAFMI and BBC participants discussed how their participation in the Jasa.kg project improved their
communication skills, increased their confidence, and, in the case of one CAFMI girl, completely changed
the way she thinks about the world. “Even though there is a tradition to listen to parents, before the
club I would follow and now | want to develop my own opinion about things. | used to think within
stereotypes. Now | realize that my parents didn’t give me any information. And the school lacks
qualities of giving information. | got all of this from the club. Market research helps me manage my life
better — if you have a diploma you have to use it in a good way. The club changed my mindset, and my
vision in life became more positive, with imagination and purpose. Everyone should set rules for
themselves, and shouldn’t be restricted by what others say to you. You need to analyze the way you
want to reach your goals. Money is very important, but we have to think about how we can get this
money.”

One BBC focus group participant stated, “It changed my life. Before | wanted to be a doctor, but after
the BBC project, | started thinking about work where | can get more profit than just being a doctor. It
helped me define what | want and how. So this training was the force to attend different business
trainings and to be interested in different events. So, | started developing myself in different spheres
and enriching my business experience. Before everything like that seemed to be impossible, but now |
know that | want to be a businessman.”
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Another girl said that, “Since the training, my husband and | started sending Uzgen rice to Russia. | also
started my own business with Aero Flame selling cosmetics. The money | is earn in Aero Flame is
enough for my meals ...These are small businesses, but small businesses can grow. The lecturers
included a visit from Ermek Niazov. He started his own business by selling his own computers, and it
dawned on him he could buy and sell computers and that’s how his business started.”

Even those BBC focus group participants who identified themselves as business people before their
involvement with BBC said that they were “inspired” and “motivated” by what they had learned during
the Jasa.kg project, especially from their interactions with mentors and by excursions to see successful
businesses. One BBC participant commented that, “Trainings had a very positive effect on my life,
really. Even though | had certain business ideas before, here | developed the mechanism of how to
realize my ideas.”

CAFMI focus group participants who identified themselves as coordinators for their respective CAFMI
groups noted the influence that being a coordinator has had on their lives. One coordinator commented
that as a result of her position she has “gained bravery, responsibility, and the ability to treat everyone
equally, since there are 15 of us. Before the club we were not as integrated as we are now. Everyone in
my team has his own idea for a business plan and | make them speak and develop their idea so we can
develop a common vision.”

Citizenship

In responding to the question “How did the Jasa.kg activities influence you as a leader?” a clear
distinction was seen between civic engagement and entrepreneurship participants, and SSD
participants. Civic engagement and entrepreneurship participants reiterated that they gained skills from
being part of Jasa.kg. Civic engagement participants described personal skill development, such as
learning emotional control, becoming more responsible, and learning to work in a team.
Entrepreneurship participants explained that the practical business skills (e.g. learning how to make a
business plan and how to implement a market survey) had helped give them the confidence to become
business people.

However, though a few Summer School of Democracy participants mentioned that participating in the
Jasa.kg project improved communication skills and boosted confidence, the vast majority of Summer
School of Democracy focus group participants did not mention specific leadership skills they learned
from their involvement with the Jasa.kg program. Instead, the majority of SSD focus group participants
described Jasa.kg’s most significant influence as helping them to develop and expand their professional
and personal networks. One SSD participant said, “It created a network that allows people to
communicate with each other, create common projects, and information exchanges. Now, when we go
for conferences to other cities or countries, we know that we have someone there to help us, to work
with us.”

SSD participants also were thankful for the opportunity they were afforded to be exposed to new ideas
and new ways of thinking. One SSD participant commented that, “I began to research business
administration, and | got a new approach to economics learning it deeper and more attentively. | read
the literature that was recommended by the experts who were there.” Several SSD participants
mentioned that they were using topics that they studied during the sessions for their Master’s theses.
Additionally, a few SSD participants said that had received job offers from individuals they had met
during the Summer School of Democracy.
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Though SSD participants did not bring up the social project component on their own, when asked about
them, many responded like one girl who said, “It was a good experience because we created an idea and
fulfilled it ourselves, and we felt so useful and helpful.” Another girl added, “And with the anti-
corruption actions, we had a good feeling that we were helping society and reminding people to
eliminate corruption.”

c. Jasa.kg activities with the greatest impact (positive or negative)

Civic Engagement

Interbilim focus group participants gave a variety of answers when asked what aspect of Jasa.kg had the
greatest impact on them. Several participants echoed one girl who stated, “I liked the emotion control
lesson most of all. Before it was easy to make me angry, but now I’'m much calmer, especially in the
conflicts with my elder brother.”

Interbilim participants also discussed the importance of future planning and career choices. One boy
commented, “I liked the preparation for interview training, how to behave yourself, and how to speak
well. Itis the most useful because | know | will be using this knowledge in the near future.” Other
aspects of planning that were appreciated included goal setting and money management.

Although the social project was not necessarily highlighted by Interbilim focus group participants during
discussion following the question “How did the Jasa.kg activities impact you as a leader?” the social
project was mentioned several times as a favorite component of Jasa.kg. One boy said, “The social
project was the most interesting for me because | felt that | really helped the needy kids, so | made my
little contribution to make them happier.”

The Youth of Osh activities were all based on promoting volunteerism through participation in Global
Youth Service Day and the development of school- and community-based social projects. A large
percentage of Youth of Osh participants responded similarly to this girl, who said, “The most remarkable
activity that | was part of was the Global Youth Service Day where we went to the public house for old
people. We learned how to be attentive, supporting, careful with the people, how to make them smile
and be happy.” Another girl commented that, “Before this project | thought that | could only help
people after | had finished university and found a job and made money. But here within the framework
of the project | realized that | can do it even now.”

A fewer number of Youth of Osh participants commented on the social project design training, echoing
this girl who said, “The social project design training was the most useful because we found a way to
help our school. We developed a project to open a sewing club. If the project will be approved, this will
be opened for the school and for the younger generation. We didn’t know before how to do this, so the
social project design planning gave us a way to do some good for the school.”

At the time of the focus group discussions, Youth of Osh had not yet funded any social projects. Itis
therefore not surprising that Youth of Osh focus group participants valued a practical, hands-on Global
Service Day more than a not yet realized social project design training.

Entrepreneurship

CAFMI participants were exposed to a wide variety of activities within their respective CAFMI start-up
clubs. Additionally, while some clubs had been active since April 2012, others had only had been
meeting since September 2012. Moreover, the clubs themselves had different configurations. In one
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start-up, the entire club acted as one business, with all participants working together to sell handicrafts.
In other start-ups, the clubs were designed as places to receive training and information and it was up to
individuals to develop their own business ideas.

Consequently, CAFMI focus group participants had many different thoughts about what had made the
strongest impact on them. Several of the newest members of CAFMI explained that they liked the
“Baibol” board game and the movie “Dream Man” about the successful entrepreneur and other cartoon
shorts about running a business. Other focus group participants described the satisfaction of working
with a team to create a product and participate in a competitive business festival. These participants
also explained that they liked meeting with successful people and learning how those people had
overcome challenges. CAFMI focus group participants who were running their own business stated that
they found financial literacy topics and market research the most useful.

As with CAFMI, BBC focus group participants were engaged in a variety of activities and described a
wide-range of impacts from Jasa.kg. BBC focus group members included those who participated in a
Trainer of Trainers seminar, excursion participants, essay contest participants, rural enterprise
development course participants, and SBLC/business camp participants.

Several participants mentioned the value of learning how important business planning for success. One
boy stated, “Before the training | was afraid to start a business because | am so young and it would be a
shame to be bankrupt so young. But during the training | was taught about risk management, where the
trainer showed us revenue and income and management of income so you could compare the positive
and the negative and so | could say | could start my business without being afraid.”

Business camp participants said that they liked it that, “The trainings were conducted by teachers who
not only knew theory, but were business people who are involved in business.” Excursion participants
stated that they liked, “Hearing the stories about the development and establishment of the businesses,
like how they started and who supported them from the beginning.”

BBC focus group participants also included one individual who had successfully submitted a business
plan to BBC to win a voucher, and twelve individuals who had not been awarded vouchers for their
business plans. While the voucher winner appreciated the award, when asked which part of Jasa.kg had
had the greatest impact on him, he did not mention the voucher, and instead described participating in
summer camp activities. Two BBC focus group participants took responsibility for not being awarded
vouchers saying they wrote poor quality business plans because they weren’t “attentive or serious when
writing the business plan.”

While the majority of those attempting to win vouchers were unsuccessful, this did not seem to have a
negative impact on their future business plans. Following their involvement with the Jasa.kg project, a
few BBC participants opened up businesses without any funding from BBC. When asked if she had
approached BBC about a voucher, one girl with an active business explained, “I didn’t even try to
approach BBC because my husband wouldn’t believe that another organization would support us. He
said that it’s a miracle that banks do it, why would an organization do it.”

Citizenship

As previously mentioned in Sections Il and Ill, SSD participants valued the opportunity to meet experts,
especially those from other countries during round 3 of the training. One participant explained, “The
topics in the Summer School of Democracy were interesting and experts were available. Usually, it is
hard to reach the experts of such a high level. Especially interesting was the expert from Georgia who
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was talking about checks and balances. We were given competent experts, who gave us really useful
knowledge.”

Another girl added, “The most impressive period was the third round, when the international experts
came, especially from Kazakhstan and Estonia. They brought up interesting cases and policies, social
activities, and situations from other countries. This third round was the most useful for me, giving a
motivation to get more information on my own. Since I’'m a journalist, | became acquainted, and | know
who to interview, and what his opinion will be, and | have lots of contacts.”

d. Impact of other factors

In order to understand the various features that have affected these young persons in their
development as leaders and in building their capacity to lead, the research team also explored other
contributing and competing factors.

Civic Engagement

A high percentage of Interbilim focus group participants from the new settlements of Bishkek reported
that Passport to Success was the first opportunity they had had to be engaged in a leadership activity.
Those mentioning previous leadership experiences listed camp, going to mosques, being part of school
parliament, going to a youth resource center, participating in language classes, and attending sales
training for work.

Interbilim focus group participants from Kara-Balta were more likely than participants from the new
settlements to have had previous exposure to leadership opportunities. Several focus group
participants mentioned having been members of social projects connected with schools or clubs and
described running projects for retired people, orphans, and other “disadvantaged” children. Three
participants explained they had previously been in leadership clubs or gone to leadership trainings.

Interbilim focus group participants from Osh had participated in a conflict resolution workshop with
Save the Children, a UNICEF tolerance and hygiene training, and a freedom of speech seminar given by
local journalists.

Many Youth of Osh participants also shared that the Jasa.kg project had been their first opportunity to
participate in a leadership activity. Those who had participated in previous leadership opportunities
listed: a UNICEF hand-washing training; a Disaster Risk Reduction workshop; a peace-building and
tolerance training given by a Japanese NGO; HIV/AIDS trainings with the Rainbow NGO; and, social
project training with the Masters of Joy Club.

Civic engagement participants stressed that they had learned specific skills due to their participation in
Jasa.kg that they would not have learned had they not been part of the project. Several participants
mentioned gaining “emotional control” specifically from Jasa.kg. One boy said that emotional control,
“Relates to every sphere in life — like getting frustrated in math class,” and explained how important it
was for this skill to be taught as part of Passport to Success.

A boy from Youth of Osh agreed with those sentiments when he said, “Before | was only taking English
and IT courses but | didn’t have a chance to take life skills, and | believe that life skills were very
important to me. Passport to Success was the first training session we’ve had in our life on those kinds
of skills.”
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Several participants also stressed the importance of the career planning, including interview protocols
and C.V. writing that they learned during Jasa.kg. One girl stated, “Before, | participated in many
interviews and after the training | realized the mistakes | used to make.” Another boy mentioned that,
“Before, | had never heard about a C.V. and had no idea how to write it. It was sort of a discovery for
me.” One boy also mentioned that being part of the social project had also taught him financial
management skills that he will need later in life.

One girl, when asked how Jasa.kg was different from other leadership activities she had been part of
said, “If | didn’t participate in this program, | wouldn’t be active in other events. | wouldn’t speak up. |
would just analyze and think, but | would never speak up, just thinking about what is being said and
discussed. I'm sure it’s related to Passport to Success.”

Entrepreneurship

CAFMI focus group participants reported that previous to Jasa.kg they had been involved with sports (4
out of 28 responses), school parliament (3 responses), and participated in SIFE and Passport to Success
(two responses each). CAFMI participants also reported learning leadership skills from “watching the
mistakes of my siblings,” “being forced to perform songs as a child,” participating in a talent contest, and
applying to ACCELS/FLEX exchange programs.

Relatively few CAFMI participants had had previous formal leadership opportunities, so many equated
changes in their lives to their participation in Jasa.kg. One girl stated, “l wasn’t thinking about my future
before coming to the club. After attending the club, | understood that | want to open my own drug
store. | am working harder in chemistry and biology and the other classes that could affect my future.”
This girl had been active in the CAFMI start-up since it began in May 2012. The club itself is active,
according to the youth, “several hours per week,” and produces and sells handicrafts.

One girl, the silver karate champion of Kyrgyzstan in 2006, stated that, “I improved my communication
skills mostly due to Jasa.kg.” She also mentioned the benefit of meeting with and learning from
business leaders like Uluk Kydrybaev (president of BBC) and Aziz Abakirov (owns his own IT company) as
part of start-up activities.

Another girl felt that her CAFMI experience was perhaps more valuable than an opportunity to go to the
United States might have been. “I passed all three rounds of FLEX last year,” she said. “It was a good
experience when you start having an interview with foreigners and you realize that things depend on
you, your character, and your words. Everything is important. Fortunately, | didn’t leave for the states,
because if | had gone, | never would have participated in the start-up clubs.”

A young woman from a different CAFMI start-up that had only been active since September 2012 and
was not yet producing or selling any products credited her previous six-month participation with SIFE as
teaching her how to communicate, become confident, and helping her to realize that she wanted to
have a future in business. It would be misleading to base a comparison between the effectiveness of
SIFE and Jasa.kg on one focus group participant. [To have a fair comparison between the effectiveness
of Jasa.kg and SIFE, the sample size of participants of both programs would have to be larger, and focus
group discussions would have to be repeated after participants had spent six months, the time that was
spent with SIFE, involved with Jasa.kg activities.]

BBC focus group participants listed a variety of previous leadership opportunities including: Y-Peer
trainings on gender violence; Fund Eurasia training on social projects; UNICEF training on conflict
resolution/management; Japanese NGO training on peace and tolerance; training on stereotypes;
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participating with Y-Peer; participating in business trainings with SIFE; being part of Top Talents and
AIESC; working for the Red Crescent and other NGO youth centers; being involved with student
government at both secondary school and university; being a supervisor at work; and, participating in a
stand-up comic group. Several focus group participants mentioned being influenced by the books of
Robert Kiyosaki.

BBC participants credited previous opportunities with helping them develop their communication and
debate skills, learning how to lead activities for kids, how to lead promotions of different social and
ecological programs, as well as information about business topics through organizations like SIFE.

Several BBC participants who had had previous leadership experience explained that BBC was good
reinforcement and provided specific information and ideas that they had not been exposed to before.
As one boy explained, “What | got solidified my previous knowledge. Now, I’'m mature and can
understand things differently. If before | had a general idea about business, now | am getting specifics
like marketing and partnerships. It was just the basics, but BBC introduced me to detailed knowledge
about business.”

Another boy commented on the confidence he gained specifically from the Jasa.kg project saying,
“Comparing to all the other trainings that I've been in, it’s the best one because for the first time | could
see the comparison between the other (business) plans and not to be afraid of starting a business. It's
not about fear, it’s about planning. Even from today | can open my own business, without any feelings
of being afraid.”

Another BBC participant highlighted the differences between Jasa.kg and other trainings by explaining
that, “The difference was that in this training we were taught how to separate the spheres of business.
For example, how an ice-cream café differs from a brick making business. Before [participating in the
project] we didn’t know the particulars of business. After the training, the trainer was helping us and
motivating us to open our business.”

Citizenship

Summer School of Democracy participants also listed a range of previous leadership opportunities
including: being part of a debate team; participating in Interbilim’s School of Leadership; participating in
a USAID sponsored youth parliament; volunteering for Y-Peer; being involved with SIFE; and going to a
variety of summer camps. Several SSD focus group participants mentioned gaining leadership
experience at work through activities and university/graduate school research. Many SSD focus group
participants discussed attending trainings (Eurasia Foundation, Soros, human rights training, business
trainings) to the extent that during one focus group participants themselves mentioned the importance
of being selective about attending trainings, and not simply going to every training offered.

Many Summer School of Democracy participants spoke highly of their non Jasa.kg leadership
experiences. However, several also stated that the networking opportunities that they gained from
Jasa.kg would never have been gained without participation in Jasa.kg. One boy said, “Other parts of
SSD could be realized by other trainings. But the experts...The informal meetings in the evenings after
the dinners were so special. We had different political officials from the parliament. They were sharing
their ideas and their opinions, journalists, opposition members, people like that. It was something new
and very suitable for evenings when we were already tired from the trainings.”
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vii. CONCLUSION

Though impacting their respective participants differently, Leadership for Civic Engagement, Leadership
for Entrepreneurship, and the Summer School of Democracy all had positive impacts on their
participants and were all highly valued by participants. Through the Interbilim and Youth of Osh
activities, Civic Engagement participants became better communicators, increased their self-confidence,
engaged in team-work, and learned appropriate social skills and emotional control. Civic Engagement
participants also valued the opportunity to learn job preparation skills. Social projects allowed
participants to meet needs in their schools and communities, gain pride, and inspire others to become
more active. Civic engagement participants stated that they hoped to continue with their volunteer
work, and several were inspired to start their own projects. Entrepreneurship participants learned
essential business skills such as how to conduct market research and how to write a business plan.
Many CAFMI participants stated that the start-up club taught them how valuable time is and inspired
them not to waste it. Due to the knowledge and confidence they gained from their trainings, many
CAFMI and BBC participants decided that they want to become entrepreneurs.

vii. RECOMMENDATIONS

= Due to high number of clubs, long geographic distance between them and limited human and
transportation resources at Youth of Osh, it is recommended to utilize faculty focal points within the
schools to help guide social project activities when Youth of Osh project staff members are not
present. Guidance from faculty focal points will positively affect the quality of social projects and
will also lead to sustainability of the clubs as some of these faculty focal points might continue
working with clubs beyond Jasa.kg project duration. Faculty focal points need to be supported to not
dominate club members, with club members given a certain amount of autonomy in decision
making and implementation to maintain appropriate levels of empowerment.

= Conduct outreach activities to parents to explain the goals and activities of Jasa.kg. Family and
parents play significant roles in lives of Kyrgyzstani youth. It is important to ensure that parents are
supportive of their children participation in Jasa.kg activities. On one hand, due to lack of
information about Jasa.kg activities, parents do not allow their children to attend, on the other hand
even with good awareness parents do not realize the importance of new knowledge and skills as
part of human development. Parental support will strengthen positive changes in participants’ lives
as a result of participation in Jasa.kg and minimize dropout rates from the program. For participants
of the entrepreneurship component, parental support could mean anything from moral support to
financial contribution to businesses established by their children.

= Volunteer and entrepreneurship clubs were established in schools which previously never offered
structured extra-curricular activities for their students. To ensure that students and school
administrators understand the mission, programs should share the vision of and are be better
informed about rights, roles and responsibilities in clubs. Guidance documents should be developed
to assist with sustaining these clubs beyond Jasa.kg project. It is recommended to develop these
materials in both Kyrgyz and Uzbek languages.
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Summer School of Democracy consists of series of multi-day sessions. To maintain the spirit of
healthy competition and motivate active participation in each round, organizers select a small
percentage of participants to progress to subsequent rounds. This decision is made based on
informal evaluation of each individual participant’s active participation and demonstration of
his/her leadership potential. To ensure Summer School of Democracy participants fully understand
the criteria for being selected to participate in the later rounds of the project it is recommended
that organizers develop a more formal evaluation and better communicate criteria for admission to
next rounds to all participants from the beginning.

Consider adding internship opportunities to the BBC activities. Participants of entrepreneurship
trainings and camps are assigned mentors if they open a business. Mentors support mentees for one
year. It is recommended that the mentorship duration be based on necessity and provided until
businesses are fully independent. In addition to mentoring based on the specific case of each
individual business, it is recommended to add internship opportunities for those who are interested
in learning more about the experience of other businesses.

Consider linking Jasa.kg components so that youth who complete Passport to Success would then
have an opportunity to participate in entrepreneurship training, and vice-versa. This
recommendation is based on absence of follow-on activities for PTS participants after they have
completed the program. As a result PTS, participants become more competent about community
issues and become more active civically, however they need opportunities to implement their ideas
and initiatives applying new knowledge and skills from Passport to Success programs. This will also
allow Jasa.kg program to keep track of PTS participant’s life path and impact given by the program.



ANNEX 1: Research Instruments

1. Jasa.kg Tracer Study Focus Group Questions

Facilitator welcomes group and thanks youth for their participation. Facilitator then explains purpose and
methodology of FGs:

=  We are here to understand how, or how not, the Jasa.kg leadership interventions have impacted
you.

= We are confident that your voices and thoughts will lead us to better support youth.
= We plan to use your thoughts and ideas — not your names.

= We encourage everyone to be honest and open.

= If you have any questions, please feel free to ask at the end of our time.

= |f you don’t want to answer, you don't have to do so.

Key Question Probing Questions

1) What does “leadership” mean to you? What are some of the qualities that good leaders
have? Could you name a good leader and what
makes that person a good leader? Do you feel
that you have leadership qualities? Which ones?

2) How did the Jasa.kg activities influence Since you began the Jasa.kg project, have you

you as a leader? joined any teams or clubs? Have you started a
new job or acquired a new position? Do you feel
that you have become a more effective
communicator since beginning Jasa.kg? Do you
think that joining Jasa.kg has increased your
confidence or helped you make decisions easier?
Could you give an example of your improved
communication skills, confidence, or decision
making skills?

3) Other than Jasa.kg, what other Have you participated in any other leadership
experiences have contributed to your programs besides Jasa.kg? Do you come from a
development as a leader? family/community of leaders? Have any specific
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events changed your view of leadership?

4) What part of the project had the strongest
impact (positive or negative) on you?

Which activities did you learn the most from?
Which activities did you enjoy the most? Were
any parts of the project that you didn’t like? How
would you change the project in the future?

5) What are your goals for the next year?

What are your goals for school? For work? In your
personal life? What do you have to do to achieve
those goals?
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2. Leadership Skills Inventory (English)

Leadership Skills Inventory®

INTRODUCTION AND INSTRUCTIONS:

Thank you for your participation in this survey. This survey was developed to help us learn about your
abilities in leadership skills. There are no right or wrong answers. For each statement, mark the
response that is true for you. Do not skup an item. Read each statement carefully, and then mark the
response that best describes your skills.

=  Check ALMOST ALWAYS if you usually posses this knowledge or skill.

= Check ON MANY OCCASIONS if you frequenctly posses this knowledge or skill.
=  Check ONCE IN A WHILE if you occasionally posses this knowledge or skill.

= Check ALMOST NEVER if you rarely posses this knowledge or skill.

PERSONAL INFORMATION:

Question Response
1. <15
2=15-17
3=18-20
Age
4=21-23
5=23-25
6=>25

©
The Leadership Skills Inventory was developed by Frances Karnes and Jane Chauvin (2005) and is available from Great Potential Press. All
rights reserved by Great Potential Press.
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SECTION A: FUNDAMENTALS OF LEADERSHIP

This section will ask you about your understanding and practice of leadership fundamentals, such as
basic definitions of leadership and leadership styles. Please try to answer to the best of your ability.

Sex

1. Male

2. Female

Years of Education

Write number

Employment status

1. Employed, full time

2. Employed, part time

3. Unemployed

4. Other

3 2 1 0 Not
Hos Question Almost On Many | Onceina Almost Applicabl
always | Occasions While Never €
AL | understand the meaning of the term ]
‘leader.” | O O O
A2 | understand the meaning of the term O
“leadership.” O [ O O
| can tell the difference between the Ul
A3 meanings of the terms “leader” and n n n n
“leadership.”
Ad | am able to identify various styles of O
leadership. 0 [ 0 0
A5 | can describe my own style of leadership. n n n n Ul
| can identify leadership styles of various ]
A6 O O O 0

leaders
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A7

| can identify various titles of leadership

positions. 0 [ 0 0

| understand the requirements and O
A8 responsibilities of various leadership ] 0 n n

positions.

| can identify the positive and negative O
A9 O O O 0

aspects of being a leader.

SECTION B: WRITTEN COMMUNICATION SKILLS

This section will ask you about your understanding and practice of written communication skills, such as

outlining, writing a speech and doing research reports. Please try to answer to the best of your ability.

3 2 1 0 Not
Hos Question Almost On Many | Onceina Almost Applicabl
always Occasions While Never e
B1 | know how to get and use written ]
information 0 [ 0 0
B2 | can write my ideas so that others can read ]
and understand them 0 [ 0 0
B3 | can compare and contrast ideas in my O
writing 0 [ 0 0
B4 | can distinguish fact from opinion in writing n n n n Ul
BS | can summarize written information in a ]
clear manner 0 [ 0 0
B6 | can write an outline 0 0 0 0 O
| can write to persuade others to my point O
B7 O O O O

of view
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B8

| can write a business letter

O 0 O O U
B9 | can write a social letter n n n n Ul
B10 | | can prepare an agenda for a meeting 0 [ 0 0O O
B11 | | can write a speech. 0 N 0 0 O
| can evaluate my writing and the writing of O

B12 O O O O

others.

SECTION C: SPEECH COMMUNICATION SKILLS

This section will ask you about your understanding and practice of speech communication skills, such as

defining one’s viewpoint on issues, delivering a speech and offering constructive criticism. Please try to

answer to the best of your ability.

3

2

1

0

Not
No. Question Almost On Many | Onceina Almost Applicabl
always Occasions While Never e
c1 | can speak in a clear and concise manner. 0 [ 0 0O O
c2 I can tell others how I feel. 0 0 0 0 O
c | can participate in group discussions. O ] O O O
ca | can summarize the ideas of the group and O
express them. 0 [ 0 0
c5 | can tell both sides of an argument without ]
allowing my own feelings to show. 0 [ 0 0
Cé6 | can state and defend my viewpoint. ] 0 n n O
7 | can offer constructive criticism in a kind Ol
manner. O [ [ [
c8 | can deliver a prepared speech to a group. n n n n Ul
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c9

| can deliver an extemporaneous speak to a

group. 0 [ 0 0

C10 | | can moderate and direct panel discussions. ] 0 n n O

c11 | listen carefully to others in order to be an O
effective communicator. O [ [ [

c12 | can use body language effectively as | ]
speak. 0 [ 0 0

C13 | | am honest and sincere when speaking. ] 0 n n O

Please try to answer to the best of your ability.

SECTION D: CHARACTER-BUILDING SKILLS

importance of free choice, identifying things that one values and prizes and affirming one’s choices.

This section will ask you about your understanding and practice of character-building skills, such as the

3 2 1 0 Not
No. Question Almost On Many | Onceina Almost Applicabl
always | Occasions While Never €
D1 | understand my own feelings. n n n n Ul
D2 | care about others and treat others fairly. n n n n Ul
D3 | try to understand the feelings of others. 0 [ 0 0O O
D4 | am sensitive to the needs of others. 0 [ 0 0O Ol
D5 | am sincere in my interest in other people. 0 [ 0 0O O
D6 | try to deal honestly with others. ] 0 n n O
D7 | do what | say | will do. 0 0 0 0 O
| have strong beliefs and can defend them O
D8 O O O O

when necessary.
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D9

I am willing to admit my mistakes.

O 0 O O U
D10 | | have a set of personal standards. n n n n Ul
D11 | | have free choice in establishing my values. 0 [ 0 0O O
D12 | know the things in my life that are O
important to me. O [ O O
D13 | | can state my choices publicly. ] 0 n n Ul
D14 | can keep my own standards, even when ]
others disagree with me. 0 [ 0 0
| can accept other people’s ideas and O
D15 | choices, even when they are different from m n m m
mine.
D16 | | respect the rights of others. n n n n Ul
D17 | | am loyal to my superiors and my friends. n n n n Ul

SECTION E: DECISION-MAKING SKILLS

This section will ask you about your understanding and practice of decision-making skills, such as

gathering facts, analyzing the consequences of certain decisions and reaching logical conclusions. Please

try to answer to the best of your ability.

3 2 1 0 Not
No. Question Almost On Many | Onceina Almost Applicabl
always | Occasions While Never €
E1l | understand decision-making skills. n n n n Ul
E2 | can gather facts for decision-making. n n n n Ul
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E3

| can accept advice from others.

Ul Ll l l
E4 | can analyze facts before making a decision. n n n n Ul
E5 | am aware of how my decisions will affect O
others. 0 [ 0 0
E6 | know how to reach logical conclusions. ] 0 n n O
E7 | can reach decisions on my own. ] 0 n n Ul
Es | can make a decision quickly and accurately ]
based on facts. 0 [ 0 0
| can accept the fact that my decisions may O
E9 ; O O O O
not always be popular in my group.
| can support group decisions even though | O
E10 O O O O

may not always agree with them.

SECTION F: GROUP DYNAMIC SKILLS

This section will ask you about your understanding and practice of group dynamic skills, such as serving

as a group facilitator, effecting compromise, and achieving consensus. Please try to answer to the best

of your ability.

3 2 1 0 Not
No. Question Almost On Many | Onceina Almost Applicabl
always | Occasions While Never e
F1 | can lead a group discussion. n n n n Ul
F2 | enjoy group activities. 0 ] 0 0 O
F3 | know what “brainstorming “is and can lead O
a group in this exercise. 0 [ 0 0
| can use parliamentary procedure in ]
F4 O O O 0

leading a group.
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F5

“u Ill

| use “we” instead of “I” when conducting

group sessions on matters that involve the

Ul Ll l l
group.
F6 | can lead a group so that people feel safe ]
expressing their opinions. 0 [ 0 0
F7 | usually allow others to express their O
opinions before | express mine. 0 [ 0 0
F8 | try to understand the viewpoints of others. ] 0 n n O
F9 | keep in mind the best interests of the ]
group. U O O O
F10 | | canresolve conflicts within a group. n n n n Ul
F11 | recognize and value differences in O
individuals. 0 [ 0 0
F12 | can distinguish between influence and ]
manipulation. 0 [ 0 0
F13 | do not take it personally when others ]
disagree with my ideas. 0 [ 0 0
F14 | | can maintain trust within a group. O ] O O O
F15 | | can keep a group on task. ] 0 n n O
F16 | | canincorporate the suggestions of others. ] 0 n n Ul
F17 | | can work effectively for compromise. ] 0 n n Ul
F18 | can help the group agree upon a plan of ]
action. 0 [ 0 0
| can give credit and praise to others for O
F19 O O O O

work well done.

SECTION G: PROBLEM-SOLVING SKILLS
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This section will ask you about your understanding and practice of problem-solving skills, such as

identifying problems, revising strategies for problem solving and accepting unpopular decisions. Please

try to answer to the best of your ability.

3 2 1 0 Not
No. Question Almost On Many | Onceina Almost Applicabl
always | Occasions While Never e
- | know and use the elements of problem- O
solving. O [ O O
62 | know what to do as a leader in problem- O
solving situations. 0 [ 0 0
G3 | can identify problems. m 0 m m Ul
- | can develop different ways to solve O
problems. 0 [ 0 0
G5 | can develop different ways to solve O
problems. 0 [ 0 0
G6 | can select the best way to solve a problem. n n n n Ul
G7 | can judge how effective my strategy is. n n n n Ul
SECTION H: PERSONAL SKILLS
This section will ask you about your understanding and practice of personal skills, such as self-
confidence, sensitivity, and personal grooming. Please try to answer to the best of your ability.
3 2 1 0 Not
Hos Question Almost On Many | Onceina Almost Applicabl
always | Occasions While Never €
H1 | am self-confident. m 0 m m Ul
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H2

| feel comfortable in most situations.

L] [ U] L]
H3 | can identify my own strengths and ]
weaknesses. O [ O O
H4 | can acknowledge my mistakes. ] 0 n n O
HS | can accept constructive criticism. O ] O O O
H6 | plan self-improvement. ] 0 n n Ul
H7 | am persistent. m n m m Ul
H8 | try to avoid being overly sensitive. n n n n Ul
H9 I am on time. m 0 m m L]
H10 | | am reliable. m 0 m m L]
H11 | | am enthusiastic. m 0 m m L]
H12 | | am ambitious and desire success. 0 [ 0 0O U
H13 | | am a hard worker. 0 N 0 0 U
H14 | | can deal with abstract concepts. ] 0 n n O
H15 | | am patient with myself and others. ] 0 n n O
H16 | | make friends easily. 0 0 0 0 O
H17 | try to be thoughtful about the feelings of ]
others. O O O O
H18 I make an effort to remember names and L]
faces. O [ O O
H19 | | can get along with others. ] 0 n n O
H20 | | know how to dress for different occasions. ] 0 n n U
H21 | | am neat in my work and appearance. ] 0 n n Ul

SECTION I: PLANNING SKILLS
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This section will ask you about your understanding and practice of planning skills, such as setting goals,
developing timelines and formulating evaluation strategies. Please try to answer to the best of your

ability.
3 2 1 0 Not
No. Question Almost On Many | Onceina Almost Applicabl
always | Occasions While Never e
11 | have organizational skills. 0 [ 0 0O O
12 | set reachable goals for myself. 0 [ 0 0O O
13 | set reachable goals for groups. ] 0 n n O
14 | can take the lead in group planning. ] 0 n n O
15 | accept suggestions from other people. ] 0 n n O
16 | can direct the efforts of the group. ] 0 n n Ul
17 | seek advice when necessary. ] 0 n n Ul
I8 | can set objectives to help accomplish my ]
goals. 0 [ 0 0
19 | can tell the outcomes of certain actions. 0 [ 0 0O U
110 | can tell what is needed to accomplish O
certain goals. 0 [ 0 0
111 | can develop and keep to a timeline. ] 0 n n Ul
112 | | can meet deadlines. m 0 m m L]
113 | can set up ways to measure whether or ]
not my goals are completed. 0 [ 0 0
114 I am not overwhelmed by details. ] 0 n n O
115 | am flexible and can accept change. ] 0 n n O
116 | can delegate authority to others. ] 0 n n O
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117

| review my plans and revise them from
time to time. 0 [ 0 0

Thank you for your time and your willingness to answer our questions. All
responses will remain confidential.
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3. Leadership Skills Inventory: Kyrgyz

Jinpepnuk TaxKpbiitba }KeHyHAe cypammbmoo©

KUPULLI Co3 {AHA HYCKAMAAP:

YWwyn cypamKblJI00ro KaTblWKaHAbINbIHbI3 YUYYH bipaasblybliblK 6ungmpedbus. byn cypambinoo busre
CV34MH MNOEPVK TaXKPbIMba KeHAOMAYYYKTOPYHY3AY TEKLLEPYYTe Kapaam bepyy yuyH uwtenmn
YbIKTbl. Byn )Kepae Tyypa e Tyypa aMmec *KOONTOP *KOK. Ap 6Up alnTbiMAbIH TywyHa Cu3 y4yH Tyypa
602yn caHanraH )oonty 6enrnnenus. MyHKTTapapbl TawTaba TONTYpyHY3. Ap 6Mp aliTbiMabl KOHYN
KOMOM OKyM, aHAaH KMIMWH KeHAYMAePYHY34Y TaK basaHgaraH xoontyy 6enrnneHms.

*  3Jrep 6yn Gunumaepre xe Taxpbliibanapra Cus agatra 33 601cony3, JAUBIMA perenam
TaHAAHbI3.

= 3rep 6yn buanumaepre xe TaxKpbinbanapra Cu3 ken yuypaa 33 6oaconys, KOMYY/1YK YYYPLA
AereHamv TaHaaHbI3.

= 3rep 6yn buaumaepre e Taxpbinbanapra Cu3 aHaa-caHAa 33 6oacony3, K33/E nereHau
TaHAAHbI3.

= Jrep 6yn bunumaepre e Taxkpbiibanapra Cus eTe ceripek 33 6onconys, 433P/INK 34 KAYAH
AereHamv TaHAaHbI3.

EKE MAAJIbIMAT:

Cypoo Xoon

© Ninaepnvk Taxpblinba eHyHAe cypamKbinoo OpaHcec KapHec KaHa ¥eiH YosumH (2005) TapabbliHaH UwwTeaunn
YblKKaH, aHbl Great Potential Press 6ynarbiHaH anyyra 60n0T. Bapabik yKykTap Great Potential Press TapabbiHaH
KOPro/iroH.
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1.<15

2=15-17

3=18-20
HKauwbl

4=21-23

5=23-25

6=>25

1. OpkekK
HKbIHbICbI

2. Aan

OKyraH Xblngapol

CaH MeHeH »Ka3blHbl3

HMymywuy crtaTycy

1. UwTeitm, TONYK KymyLu

KYHY

2. Nwiteliim, Tonyk amec
KYMYLL KYHY

3. NwTebelrim

4. bawkKa

A BONYK: TUAEPNTUKTUH HETU3AEPU

byn 6enykte CU3aMH NMMAEPAUKTMH aHbIKTaManapbl }KaHa NMAEePANKTUH CTUNAEPU CbIAKTYY

NMAEPAVKTUH HErM3AEPUH TYLWYHYYHY3 *KaHa TaxKpblibaHbI3 }eHyHAe cypoonop 6epuneT. CypaHblid,

60/IFOH MYMKYHUYYNYTYHY3 MEHEH 00N 6epyyre apakeT KblblHbI3.

3 2 1 0
. c Maanbim
- ypoo Kenuynyk Kaspe I3PSINK
Taiibin yny a O33p aT XOK
yuypaa 34 Ka4yaH
MeH «nnaep» AereH ce3ayH MaaHUCKH O
Al O O O O

TYLUYHOM.
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A2

MeH «1MaepanK» AereH ce3ayH MaaHUCuH

TYLUYHOM. 0 [ 0 0
MeH «1naep» XaHa «KAMGepPAnK» aereH Ol
A3 ce34epayH MaaHUAepUHAErn akblpMmaHbl 0 ] 0 0
TYLWYHAYPYN 6epe anam.
Ad MeH NMAEPAUKTUH ap KaHAa cTunaepuH Ol
aHbIKTan bepe anam. 0 [ 0 0
AS MeH e3yMAyH NNAEPNK KeKe CTUANMAMN Ol
6asHaan 6epe anam. 0 [ 0 0
A6 MeH ap KaHgalh angepnepanH ANaepavK Ul
CTUNOEPUH aHbIKTan 6epe anam. 0 [ 0 0
A7 MeH nMaepanK eHyTTepPAYH ap KaHAaal Ol
aTanbIWTapbIH aHbIKTan 6epe anam. O [ [ [
MeH ap KaHAalh AnaepavK eHyTTepayH Ul
A8 TaNanTapblH }aHa }XOOMNKEePUYUIUKTEPUH 0 ] 0 0
TYLUYHOM.
A9 MeH nuaep 60/yyHYH OH, }KaHa Tepc Ul
YKAKTapbIH aHbIKTan bepe anam. O [ [ [
B BOJIYK: YXA3YY XKY3YHAO CYUNOLLYY Kenaemaep
Byn 6enyKTe nnaH Ty3yy, Cylnieeuy ce3ay ¥a3lyy KaHa U3nnaeenepayH NpPOTOKOAYH XKYPry3yy CbIAKTYY
Kasyy TYPYHASTY KOMMYHUKATUBAMK KeHAYMAepay CU3AMH TYLIYHYYHY3 KaHa TaXKpblibaHbI3 XeHYHAe
cypoonop 6epunet. CypaHbl4y, 6OAFOH MYMKYHUYAYTYHY3 MEHEH Ko0on 6epyyre apakeT KblblHbI3.
3 2 1 0
No C Maanbim
- ypoo O33pnuk | Kenuynyk Kaage [33pnuk aT JKOK
Aabim yuypaa 34 KayaH
MeH Ka3syy TYpyHAery maanbiMaTTbl anyy Ol
Bl O O O O

’KaHa KO/ILOHYY *KONJ0pYyH bunem.
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MeH e3ymayH naesnapbimapl 6alikanap

B2 OKyM ana TypraHAaal ¥aHa TyLWyHreHaemn
Kbl/1bIM a3bin 6epe anam.
B3 MeH a3bin }KaTkaHaa naesnapabl ]
CaNbIWTbIPa }KaHa alblipmanali anam.
B4 MeH »Kasbin *KaTKkaHA4a NMKMpaun GakTblgaH O
aXkblpaTta bunem.
BS MeH Kasyy TypyHAery maanbiMaTTbl ayblK- O
TaK KbICKapTa anam.
B6 MeH nnaH »asraHabl 6unem. ]
MeH 6allKa 3naepau ara MweHreHaemn ]
B7 Kbl/1bIM, ©3YMAYH K63 KapallbiMApl XKasyy
TYpyHAe 6asaHgan 6epe anam.
B8 MeH MLWKepaMK KaT ¥KasraHgbl bunem. ]
B9 MeH coumManabik KaT ska3raHabl bunem. ]
B10 MeH Xonyryulyy y4yH KyH TapTUbUH ]
naspaan anam.
B11l | MeH cyiineeuy ce3ay *Ka3raHabl bunem. O
B12 MeH e3ymMayH XasraH4apbiMAbl XKaHa O
6allKanapablH ¥Ka3sraHblH 6aanan anam.
C BO/TYK: OO3EKU CYUNOLLYY KeHAYMOePY
Byn 6enykTe cypoonopao KUumanp 6UpeeHyH TUrnA xe Byn macenere Ke3 KapallblH aHbIKTOO, YbIrbIN CO3
CYN1e6 }KaHa KOHCTPYKTMBAYY CbiH aiiTyy CbISIKTYY 003€KM Ken KeHAyMaepyH CU3AUH TYLIYHYYHY3 KaHa
TaXKpblibaHbI3 *KeHyHAe cypoosiop bepunet. CypaHbly, 60rOH MyMKYHUYAYIYHY3 MEHEH oon 6epyyre
apaKeT Kbl/bIHbI3.
Ne Cypoo

Maanbim
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A33pnuk | Kenuynyk Kaspge A23pauk aT KoK
Aabim yyypaa 34 KayaH

MeH aublK-aliKblH }KaHa TYLIYHYKTYY cynnewn O
c anam. O [ [ [
c2 MeH cesummman 6alKkanapra aiiTa anam. 0 ] 0 0 Ul
c MeH TONTOo TaNKyya00ro KaTtbilwa afam. 0 ] 0 0 Ul
ca MeH ToNTyH ngeanapbliH KbICKapTbin, alTbIN Ul

6epe anam. 0 [ 0 0

MeH e3yMAyH KeKke cesmmmmam Ol
C5 KaTbllWTbipbai, AanMnaepAnH 3KU TapabbiH ] 0 n n

TeH, aliTbin 6epe anam.
6 MeH e3 Ke3 KapalubiMabl bunanpe Koprom Ol

aNamblH. 0 [ 0 0

MeH KaKLUbl ahTbIM, KOHCTPYKTUBAYY CbiH Ul
c7 ; O O O O

CyHyLWITal anam.

MeH gaspaanraH ces MeHeH TOMNTyH Ul
cs i O O O O

anzblHa YbIrbin cylinen anam.
9 MeH pgaspaaHb6aii Typyn TONTYH anabliHa Ol

YbIrbIN Cynaen anam. 0 [ 0 0
c10 MeH TonTo TanKyy/N00HY Ke3emeiaemn XKaHa Ul

6arbiTTanm anam. 0 [ 0 0

MeH HaTbliKanyy maekTeww 6oy yuyH Ol
11 O O O O

6aluKkanapabl KOHY KoM yram.

MeH cyiinen »KaTkaHaa olomay Ul
12 O O O O

TYIOHAYPYYra AeHeMay 4a KOJAOHO anam.

MeH cyinen *KaTkaHAa YblHYbIA XKaHa aK Ol
13 O O O O

HUETTYYMYH.

42

D BO/Z1IYK: MYHO3Y TAPBUANOO KeHAYMAePY




Byn 661YKTe 3pKMH TaHAO0OHYH MaaHUCcK, KUMAMp-bupee 6aanaraH Hepcenepaun aHbIKTOO, 63 TaHAOOCYH

TACTbIKTOO CbIAKTYY MYHe34y Tapbuanoo KeHayMaepyH CU3UH TYWYHYYHY3 *KaHa TaXKpblibaHbI3

eHyHZAe cypoosiop 6epunet. CypaHbly, 6ONTOH MYMKYHUYYTYHY3 MEHEH Xoon bepyyre apakeT

Kbl/IbIHbI3.

3 2 1 0
. c Maanbim
- ypoo O33pnauk | Kenuynyk Kaage [33pnuK aT JKOK
paiibim yyypaa 34 KauvaH
b1 MeH e3yMAyH KeKe cesmmaepuman O
TYLWYHOM. a O a a
D2 MeH 6allKanapra Kam Kepyn, anapra Kanbic O
MaMu/ie Kacamm. a O a a
D3 MeH 6alwKanapablH Ce3MMAEPUH TYLLYHYYTIe O
apaKeTTeHeM. O O O O
D4 MeH 6allKanapbiH MyKTaXabIKTapblH cese O
bunem. a O a a
D5 MeH 6aluKanapra YbiHAAMN Kbi3biram. 0 ] 0 0 O
MeH 6alKanapra YblH HUETUMAEH O
D6 Kanpblyyra apakeTTeHem. O O O O
D7 MeH aTKaH ce3ymay aTKapam. 0 ] 0 0 O
MEHMH Ky4uTyy UileHMmaepum 6ap KaHa O
b8 3apbin 60/c0, anapabl KOpron anam. 0 [ 0 0
MeH e3ym KeTupreH KatanapbiMAbl MOKOHa O
b9 anyyra faspmbiH. O O O O
MeHWH BUp KaTap KeKe cTaHaapTTapbiM O
D10 O O O O

6ap.
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D11

©3ymayH 6aanyynykrapbimapl Ty3yyae

MEHMWH TaHA00 3PKUHANTUM Bap. 0 [ 0 0
D12 MeH TypMyLwymaa e3ym Y4yH MaaHuayy Ol
601roH Hepcenepam 6unem. 0 [ 0 0
D13 MeH e3ymayH TaHA00OMAY Kannbl 3NAMNH Ul
anablHAa aTa anam. O O O O
MeH e3yMAyH »KeKe CTaHZapTTapbiMAbl Ol
D14 | 6awkKanap makyn 60n160roH KyHae aa m n m m
KapmaHa bepem.
MeH 6alwKanapabiH naesnapbiH KaHa Ul
D15 | TaH400N0pYH, anap MeHUKUHEH 0 ] 0 0
aliblpManaHraH KyHae 4a, kabbln ana anam.
D16 | MeH bawKanapablH YKYKTapblH CblANanm. ] 0 n n Ul
MeH ynyynapra »aHa 4oCTopyma Ul
b17 NOANAYYMYH. 0 [ 0 0
E BO/TYK: YHEYUM KABbIN1 A/TYY KEHOAYMAOOPY
Byn 6enykTe daKkTbl TONTOO, KalCbl HUP YeUMMAMH KeceneTTepuH Taa[00 KaHa NOTUKAbIK KOPYTYHAY
YbIrapyy CbIAKTYY Ye4MM Kabbln anyy KeHaymaepyH CU3AMH TYLUYHYYHY3 KaHa TaXKpblbaHbI3 XKeHYHAe
cypoonop 6epunet. CypaHbl4, 6OAFOH MYMKYHUYAYTYHY3 MEHEH Koon 6epyyre apakeT Kbl/blHbI3.
3 2 1 0
Ne C Maanbim
- ypoo A33pnuk | Kenuynyk Kaspge A23pauk aT JKOK
Aaiibim yyypaa 34 KayaH
E1 MeH Yyeunm Kabbln anyy KeHAYMASPYH Ol
TYLUYHOM. 0 [ 0 0
MeH yeuynm Kabbln anyy Y4yH GaKTbl TONTOM O
E2 O O O O

anam.
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E3

MeH 6allKanapaaH KeHel Kabbln ana anam.

Ul Ll l l
MeH Yyeunm Kabbin anraHaaH mypyH Ul
E4 . O O O O
daKTblNapabl TanAalk anam.
Es MeH yeunmaepum balikanapra KaHgam Ol
Taacup 6epepuH bunem. 0 [ 0 0
E6 JlorvKanbiK KOpPYyTYyHAYra KaHA4am KeTyyHy Ul
MeH bunem. 0 [ 0 0
E7 MeH e3ym Yeunm 4Ybirapa anam. 0 ] 0 0 O
E8 MeH dakTblnapra TasaHbIN TE3 }KaHa Tyypa Ol
Yyeymm Ybirapa anam. O [ [ [
MeH Yyeunmaepumam Tobym ap ganbim ane Ul
E9 ¥aKTblpa bepbeLin MYMKYH SKeHUH Kabbln n n n n
anyyra XeHgemayyMyH.
MeH TONTyH YeYnMaepPUH, 63YM MaKy Ul
E10 ; O O O O
60160roH KyHAe A3, KoNAon anam.
F BOJIYK: TONTYK AUHAMUKA KEHAYMOOPY
Byn 6enykTe ToNTyH KoopaMHATOPY 60YYy, KOMNPOMUCCKE KEYY, KOHCEHCYCKA KETULLYY CbIAKTYY
TONTYH AMHAMUKACLIHbIH KOHAYMASOPYH CU3AMH TYLIYHYYHY3 KaHa TaXKpblibaHbI3 KeHYHAe cypoosiop
6epunet. CypaHbly, 6OATOH MYMKYHUYYAYTYHY3 MEHEH K0oon 6epyyre apakeT Kbl/blHbl3.
3 2 1 0
Ne C Maanbim
- ypoo A33pnuk | Kenuynyk Kaspge A23pauk aT JKOK
Aabim yyypAaa 34 KauyaH
F1 MeH TONTO TaNZ0O0HY XKeTeKTel anam. 0 0 0 0 O
F2 Mara TonTyK nw-apakeTTep *Karar. 0 0 0 0 O
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F3

MeH «aKbln Yabyyny» AereH SMHe 3KEHMH
6unem xKaHa 6yn KeHyryyge Tonty
KETEKTEN anam.

F4

MeH TONTy 33pYMTYYAe NapAaMeHTTUK KO-
)obonopay KOAZOHO anam.

F5

TonTy TapTyy MEHEH TOMTYK Ceccus eTKkepyy
YUypPYHAa MEH «MEH» AereHAnH opayHa
«6u13» gereH ce3ay KOAL0HOM.

F6

MeH TONTy 3/ ©346PYHYH KO3 KapalTapblH
KOPKMOW alTbILWKaHAAM Kbl/bIM KeTeKTel
anam.

F7

ApaTtTa MeH e3yMayH otomay aiTapgaH
Mypaa ballKanapra e3 Ke3 KapaluTapblH
anTbIN YbIryyra MYMKYHUYYAYK Bepem.

F8

MeH 6allKa 3naepAnH Ke3 KapawTapblH
TYLIYHYYre apakeTTeHeM.

F9

MeH TONTYH KbI3bIKUYbINbIKTAPbIH 3cMMAe
CaKTanMm.

F10

MeH TONTYH U4NHAOETN KOHd)J'IMKTTM yeye
anam.

F11

MeH KuwunepanH anbipmanapbiH bunem
yaHa 6aanait anam.

F12

MeH Taacup TUAMM3YYHY Ke3 Xa3rblpyyaaH
ablpmanait anam.

F13

MeHUH oinopyma balKkanap makyn
60160rOHYH MEH KYPOryme »aKbiH
anbamm.

F14

MeH TONTyH UWeHMMUHE 33 60510 anam.

F15

MeH TONTyH KeHy/lyH macenere 6ypyn
Kapman Typa asam.

F16

MeH 6alwKanapablH CyHYLITapbIH
OUPUKTMpPE anam.
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F17

MeH KoMMNPOMUCCKe *KeTyyae y3ypayy 6ono

anam. 0 [ 0 0
MeH nw-apakeTTep NAaHbIH Kabbln anyyra Ol
F18 O O O O
TOMKO apAam b6epe anam.
TanwbipManapgbl }KaKuwbl aTKapraHgapra Ul
F19 . ; O O O O
CbIA/IbIK Bepe afiam KaHa MaKTai afam.
G BOJIYK: KOUremneray Ye4yy KeHAYMAOOPY
Byn 6enykTe Kerennepay aHbIKTOO, KBMrenay Yedyy y4yH CTpaTernanapabl TEKLIEPYY KaHa 3.
»KaKTbipbaraH Yeunmaepam Kabbln anyy ColAKTyy Keirennepay Yedyy KeHAYMAOpYH CU3AMH TYLIYHYYHY3
YKaHa TaxpblibaHbI3 XKeHyHAe cypoosiop 6epunet. CypaHbiy, 6OATOH MYMKYHUYIYTYHY3 MEHEH ¥oon
b6epyyre apakeT Kbl/blIHbI3.
3 2 1 0
. c Maanbim
- ypoo O33pnuk | Kenuynyk Kaage [33pnuk aT JKOK
Aaiibim yyypaa 34 KauvaH
1 MeH Kelirennepay Yeuyy snemeHTTepuH ]
6unem KaHa KoNA0HOM. 0 [ 0 0
MeH KeWrennepay Yeuyy KolpAaangapbliHaa Ol
G2 O O O O
nvaep KaTapbl SMHE KblnyyHy 6unem.
G3 MeH KeWirennepay aHblKTal afam. ] 0 n n O
MeH Kelirennepay Yeyyy y4yH ap KaHaam ]
G4 O O O O
bIKMalapAbl ULITEN YbIra anam.
MeH KeWrenepay Yeuyyae H, *KaKLbl Ol
G5 . O O O O
bIKMaHbl TaHAAN anam.
MeH cTpaTernam KaH4yanblK HaTblMKanyy Ol
G6 O O O O

3KEeHWH aiiTa anam.
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H BO/TYK: XKEKE KEBHAYM/O 6P

Byn 6e1yKTe 83yHe-83Y ULLEHYY, CE3MMUTMK KaHa ©3YH Kapoo CbIAKTYY KeKe KeHaymaspay CusamnH
TYLUYHYYHY3 *KaHa TaxpbliibaHbli3 XeHyHae cypoosiop bepunet. CypaHbid, 60ATOH MYMKYHUYAYTYHY3
MeHeH »oon 6epyyre apakeT KblNblHbI3.

3 2 1 0
No C Maanbim
- ypoo O33pnauk | Kenuynyk Kaage [33pnuK aT JKOK
Aabim yyypaa 34 KayaH
H1 MeH e3yme uiieHem 0 0 0 0 O
MeH Kenuynyk ydypiapga esymay Ul
H2 bIHFalayy cesem. 0 [ 0 0
H3 MeH e3ymAayH Ky4yTyy »KaHa ancbi3 Ol
YKAKTapbIMAbl aHbIKTal anam. 0 [ 0 0
H4 MeH e3 KaTanapbiMabl MOMHYMa ana anam. 0 ] 0 0 O
HS MeH KOHCTPYKTMBAYY CbiHAbI Kabbln ana Ul
anam. O [ [ [
MeH e3 canaTTapbiMAbl }aKLWbIPTYYHY Ul
HE NiaHZan }KXypem. 0 [ 0 0
H7 MeH e3KepMyH. 0 0 0 0 O
Hs MeH 6aapblH XYPOKKS 6T6 ¥aKblH Kabbln Ol
anbooro apaKkeTTeHeM. O [ [ [
H9 MeH 6aapblH 63 ybarbiHAa Kblnam. n n n n Ul
H10 | Mara uweHce 600T. 0 N 0 0 Ol
H11 | MeH AUArMpMUH. 0 N 0 0 O
H12 MeH AbIMAKTYYMYH ¥aHa UATUNNKKe Ol
YMTYaMm. O [ [ [
H13 | MeH aMreK4YnnmuH. 0 ] 0 0 Ul
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H14

MeH abCTpaKTTyy TYWYHYKTOP MEHeH

nwten anam. 0 [ 0 0
H15 MeH e3yme aHa balkanapra Ol
cabbipayymyH. 0 [ 0 0
H16 | MeH goctopay *KeHun ane Tabam. 0 ] 0 0 ]
MeH 6awKanapaplH cesumaepuHe KeHyn Ul
H17 6enyyre apakeTTeHeMm. 0 [ 0 0
H18 MeH bicbIMAapAbI }KaHa afapAablH KY3YH Ol
3CTen Kanyyra Ky4ymay *KyMLUAnm. O [ [ [
H19 MeH baluKanap meHeH 6aT T Tabbiwa ]
anam. 0 [ 0 0
H20 MeH ap KaHZan ydypniapra KWMMM TaHA00HY Ol
bunem. O [ O O
H21 MeH e3ymayH Mwnmae *KaHa TbiLKbl Ul
KUAMMUME TbIKaHMbIH. O [ [ [
| BONYK: MTIAHAO0O MNJIAHAOO *XeHaeMAaery
Byn 6enyKkTe makcaT Kotoy, yHaKbITTbl 6enyLTypyy KaHa 6aanoo cTpaternanapbiH ULWITEN YbIryy CbISKTYY
NAaHA00 KeHAYMASPYH CM3aMH TYLWYHYYHY3 XaHa TaxKpbliibaHbI3 }KeHYHAe cypoonop bepunert.
CypaHbly, 60ArOH MYMKYHUYYYTYHY3 MEHEH oon 6epyyre apakeT Kbl/blHbI3.
3 2 1 0
Ne C Maanbim
- ypoo A33pnuk | Kenuynyk Kaspge A23pauk aT JKOK
Aabim yuypaa 34 KayaH
11 MeHUH yiowWwTypyy KeHaymaepym 6ap. 0 0 0 0 O
MeH e3ymayH angbima KeTkeHre 6010 Ol
12 O O O O

TYpraH MakcaTTapabl KOoM.
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MeH ToNTyH angblHa KeTKeHre 60,10 TypraH
MaKcaTTapAbl KOMOM.

MeH TONTyK nnaHAooA0 Ton 6alwbiHa Typa
anam.

MeH 6alwKanapgaH cyHyw Kabbla ana anam.

MeH TONTYH Ky4Y-apakeTuH barbiTTai anam.

3apb|n 601'ICO, MeH aKblagalam.

MeH mMaKcaTTapbiMa YKeTKeHre apaam
6epyy Tanwbipmanapabl KOMO anam.

o g g od

MeH Kalicbl 6Up Mw-apakeTTepamH
MbINbIHTbIrbIH Kepe buaem.

110

MeH Kaiicbl BUpP MaKcaTTapra KeTyy ydyH
3MHE KepeKTUrMH aiTa anam.

111

MeH y6aKbITTbl 66/yLITYPYN, aHbl KApMaHa
anam.

112

MeH nwTepam e3 ybarbiHaa 6yType anam.

113

MeH MaKcaTTapbimM KaH4Yanblk ByTKepyayn
’KaTKaHbIH en4eit anam.

114

MeH geTtangapra anakcbin kanbamm.

115

MeH MMKemMayYMYH »KaHa e3repyynepay
Kabbl/ ana anam.

116

MeH bIirapbim yKyKTapbimapl balikanapra
eTKepyn bepe anam.

117

MeH 63 NiaHAapPbIMAbI KapawWTbIpbIN Typam
’KaHa anapapbl Me3rua-mesrmanm MmeHeH
TEKWepun Typam.
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Bu3auH cypoonopro oon 6epyyre 6eareH y6aKbITbiHbI3 }KaHa AaApAbIrbIHbI3
YUYYH Cu3re bipaasbiublibik 6ungupebums.

BaapabiK }XoonTtop Kynysa 60iMAa0H Kanar.
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4. Leadership Skills Inventory: Russian

AHKeTa 0 IngepcKux Kayectsax'®

BBEAEHWUE U UHCTPYKLUUU:

Bnarogapum Bac 3a yyactme B gaHHom onpoce. Llenb paspaboTkuM onpoca — BbIACHWUTb YPOBEHb
pasBUTMA BaluMx NMAEPCKMX KadyecTs. 34ecb HeT MpaBWibHbIX AM60O HenpasBubHbIX OTBETOB. [lo
Ka)XAOMy M3 NPeACTaBAEHHbIX HUXe YTBEPXKAEHMI OTMeTbTe TOT BapWaHT, KOTOPbIM ABAseTcA
npasuabHbIM AnA Bac. [lo)kanyiicta, OTBeTbTe Ha BCE YTBEPXAEHMA, He NPOMycKas HW oAHoro.
BHMMAaTENIbHO MPOYTUTE Kaxaoe yTBEpPXKAeHMe, a 3aTeM OTMETbTe TOT BapuaHT OTBETa, KOTOPbIN Aydlue
BCEr0 NOAXOAMT A/1A XapPaKTepPUCTUKM Balumx HaBbIKOB.

= [locTaBbTe OTMETKY B rpade «[TOYTU BCEl[JA», ecnv Bbl npeumyullecTBeHHO obnaaaete
YKa3aHHbIM HaBbIKOM UM KAa4eCTBOM.
= [loctaBbTe OTMeTKY B rpade « YACTO», ecnun Bbl YacTo obagaeTe AaHHbIM HAaBbIKOM MAN

KaueCcTBOM.
= [loctaBbTe OTMeTKY B rpade «PE/JKO», ecnn Bbl peako obagaete AaHHbIM HaBbIKOM UK
KauecTBOM.

= [loctaBbTe OTMETKY B rpade «M1OYTU HUKOT [A», ecnn Bbl KpaHe peaKo obnagaeTte AaHHbIM
HABbIKOM M/IN Ka4yecTBOM.

NN4YHAA UHOOPMALMUA:

Bonpoc OtBer

© o
AHKeTa 0 Inaepckux Kayectsax bbina paspaboraHa PpeHcuc KapHec n xeliH LosuH (2005 r.). OHa aocTynHa B
KomnaHuu Great Potential Press. MpaBoo6nagatenem agnserca KomnaHua Great Potential Press.
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PA3AEN A: OCHOBbI TUAEPCTBA

B aaHHOM pasgene 6yayT 3a4aHbl BONPOCH! O Ballem NOHMMaHUKM OCHOB IMAepPCTBa (Hanpumep,

1. <15

2 =15-17

3=18-20
Bospacr

4=21-23

5=23-25

6=>25

1. My:KcKol
Mon

2. eHcKuit

Konunuecteo neT 0byyeHus

YKaxuTe KoaAn4ecTso

3aHATOCTb

1. Pabortato nosHbIM pabounit
AeHb

2. PaboTato HemonHbIN
pabounii geHb

3. He pab6orato

4. Opyroe

OCHOBHble onpeageneHna n CtTuamn pyKOBOACTBa) M NCNONb30BaHUN UX HA NPAKTUKE. YKarKute TouyHee, Ha

YTO Bbl CMOCOBHbI.

3 2 1 0 He
Ne Bonpoc Moutn Yacro Pegko MouTtun oTHOCUTC
Bceraa HUKOrga A
Al MHe NOHATHO 3HaYeHue TepMUHa «anaep». 0 [ 0 0O Ul
A2 MHe NOHATHO 3HaYeHWe TepMUHA Ul
«INAEPCTBOY. 0 [ 0 0
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A3

f1 Mory onpefennTb pasHULy mexay

3HAYEHMAMMU TEPMUHOB KANAEP» U n n n n
«NOEpPCTBO».
A1 Mmory onpefennTb pasandHble CTUAN Ul
Al pyKoBoACTBa. 0 [ 0 0
AS A1 mory onuncaTtb CO6CTBEHHbIN CTU/b O
pyKkoBoAcTBa. 0 [ 0 0
A6 Al Mory onpesennTb CTUAN PYKOBOACTBA Ol
pasnnyHbIX INAEPOB (pyKoBOAMUTENEN) 0 [ 0 0
A7 Al Mory AaTb onpeaeneHus PasnnuyHbIM Ul
Ha3BaHWAM PYKOBOAALLMX AONKHOCTEN. 0 [ 0 0
MHe NoHATHbI TPE6OBAHMUA U KpyT Ol
A8 | 06s3aHHOCTEN pPa3INYHbIX PYKOBOAALLMX 0 0 0 0
JO/IKHOCTEN.
Al Mory onpesennTb NONOKNUTENbHbIE U Ol
A9 | oTpuLaTeNbHble AaCNeKTbl PYKOBOAALLErO 0 0 0 0
NONOMKEHMS.
PA3AEN b: HABbIKU MUCbMEHHOIO OBLLEHUA
B naHHOM pasgene 6yayT 3a4aHbl BONPOChI 0 Ballem NOHMMaHUM MUCbMEHHOTO 0bLeHUs 1 06
NCMO/Ib30BaHNN 3TMX HAaBbIKOB Ha MPAKTUKeE, HAaNpPUMMep, HanncaHne U3N0XKEHUA, BbICTYNAEHUA U
COCTaB/IeHME UCCAeA0BaTeNbCKOro oTYeTa. MocTapaliTech OTBEYaTh Kak MOMKHO Nydlle.
3 2 1 0 He
e Bonpoc Moutn YacTo Pegko MouTn oTHOCUTC
Bceraa HUKorga A
Al 3Hato, KaK NOJy4aTb M UCNO/b30BaATbL Ol
b1 O O O O

nHbOpMaUUIO B NTUCbMEHHOM dopme.
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Al mory 3anuncaTb CBOU MbICIU, NAEN TAaKUM

B2 | obpasom, 4yToObl Apyrue Moram ux NpoYvecTb
W NOHATD.
63 Al Mory CpaBHMBATbL M CONOCTaBAATb NAEN B Ul
NUCbMeHHO dpopme.
E4 Al MOTy yKa3aTb oT/IMume pakTa OT MHEHMA B Ol
nucbMeHHol dopme.
Es5 A1 mory nucbmeHHOo 0606LWNTb O
nHdopmauuto B AscHom dopme.
b6 A1 mory HanucaTb KpaTKuii 0630p. Ul
A mory ybeantb Apyrux noaen B ]
b7 NPaBWUIbHOCTU CBOEN TOUYKU 3PEHUsA B
NUCbMeHHO dpopme.
b8 A mory BecTn 4e/10BYIO Nepenmncky. Ul
69 A mory BeCTU ApYrKeCKyto Nepenmncky. Ul
E 10 A1 MOry NO4roToBUTbL MPOrPammy K Ul
npoBeaeHuo cobpaHus.
611 | A mory HanucaTb peub. O
E12 Al MOTY OLLEHWNTb CBOIO M YYXKYHO MaHepy Ol
nucbma.
PA3AEN B: HABbIKA PEHEBOIO OBLLLIEHUA
B naHHOM pasgene 6yayT 3a4aHbl BONPOCHI O Bawem NOHMMaHMM U MPAKTUYECKOM NPUMEHEHNN
HaBbIKOB peYeBoro obLeHus, Hanpumep, GOpPMUPOBAHME CBOEN TOUYKU 3PEHMA HA PA3/IMYHbIE BOMPOCHI,
BbICTYMN/IEHME C PEYbIO U C KOHCTPYKTUBHOM KPUTUKOM. MNocTapaiTeck 0TBEYATb KaK MOXHO Jlyylle.
o]
Ne Bonpoc He
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Moutn YacTo Pegko MouTn OTHOCUTC
Bcerga HUKOraa f
B1 Al mOry roBopuTb NMOHATHO U KpPaTKo. 0 ] 0 0 O
B2 Al mory pacckasaTb ApYrMm, YTO YyBCTBYIO. 0 ] 0 0 O
Al MOTY NPUHUMATD y4acTUE B KONNEKTUBHOM Ol
B3 ONCKyCCUN. O [ [ [
- A mory noAbITOXUTb UAEWN, BbICKa3aHHbIe B Ul
rpynne u U3NoXnTb UX. 0 [ 0 0
A1 mory BecTn obcyKaeHme c obenmu O
B5 CNOpPALLMMM CTOPOHAMMU, HE BbIKA3blBAA O ] O O
CBOMX COBCTBEHHbIX YyBCTB.
B6 Al mory chopmynmMpoBaThb U 3aLMLLATD CBOHO Ol
TOYKY 3peHusa. 0 [ 0 0
B7 A MOry KpUTMKOBaTb KOHCTPYKTUBHO U Ul
MATKO. O [ [ [
B8 A mory BbICTyNaTb nepes KONNEKTUBOM C Ul
npeagsapuTeNibHO NOATOTOBAEHHOW PEYbIO. 0 [ 0 0
BS A mory BbICTYNaTb Nepes KONNEKTUBOM C Ol
MMMPOBU3NPOBAHHOMN peYbto. O [ [ [
B 10 Al mory 6bITb MOZEPATOPOM U PYKOBOAUTD Ul
XOZO0M ANCKYCCUUN 3@ KPYTAbIM CTO/IOM. 0 [ 0 0
YT106bI ObITH XOpPOLWINM cObecegHMKOM, 5 O
Bl BHUMATE/IbHO CNYLIalo APYrux. O [ [ [
B 12 B xoae pasroBopa A mory appeKTMBHO ]
MCNO/1b30BaTb A3bIK KECTOB. 0 [ 0 0
B 13 | B pasroBope A YeCTEH U UCKPEHEH. 0 0 0 0 O
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B aaHHOM pasgene 6yayT 3a4aHbl BONPOCH! O Ballem NOHUMaHWK HaBbIKOB GOPMUPOBAHUA MOPabHbIX

npuHUMnos (Hanpmmep, Ba*XHOCTb CBOGOAbI Bbl60pa, onpegeneHne Toro, Yto UEHHO U ABNAETCA

6.I'IaI'OM, noareepxgeHne CBoero Bbl60pa) N NPUMEHEHUNN NX HA NPAaKTUKe. MonbITalTecb OTBEYaTb Kak

MOXHO /siydule.

3

0

He
= Bonpoc Moutn Yacto Pepko Moutun oTHocuTC
Bcerga HUKOraa A

ri MHe NoHATHbI COBCTBEHHbIE YyBCTBa. 0 ] 0 0 O

r2 A oTHOLWYCb K Nt0AAM cnpasBeasiBo U C Ol
yBaXeHuem. O [ [ [

r3 A NbITaloCb NOHATL YYBCTBA APYIMUX. 0 ] 0 0 Ul

rq f1 OTKAMKaAlOCb Ha NOTPEBHOCTU APYrUX. 0 0 0 0 O

rs A UCKpeHHe MHTepecyoChb APpYrumu Ol
noabMu. 0 [ 0 0

re A NbITatoCb HbITb YECTHBIM MO OTHOLIEHMIO K Ul
apyrum. O [ [ [

r7 Al pepKy cBoe cnoBo. 0 ] 0 0 Ul

rs Al umeto TBepable ybeXxxaeHuA U Mory ux Ol
OTCTaMBaTb, KOrAa 3T0 HeobxoAMMO. 0 [ 0 0

r9 Al cTapatocb NPM3HABaTb CBOM OLUMOKM. 0 ] 0 0 O

F10 | Y meHa ecTb onpeaeneHHbIn Habop npasui. 0 ] 0 0 Ul

r11 A1 cBOb6OAEH B YCTAaHOBNEHWUN LLEHHOCTHbIX Ul
OpPUEHTUPOB. 0 [ 0 0

F12 | A 3Hato, YTO ANA MEHS BaXKHO. 0 0 0 0 O

13 | A mory oTKpbITO 3a8BUTb O CBOEM BblbOpeE. 0 0 0 0 O
A Nnpnaep>nBaoCcb CBOUX NPaBUA, gaxe Ol

ria O O O O

ecnn gpyrme ¢ HUMum He cornacHal.
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fl MOry cornacuTbecs ¢ uaeammn n BbiIbopom

15 | apyrux nogen, garke ecnm oHu He 0 0 0 0
COBNagatoT C MOMMMU.
F16 | Aysaxato npasa Apyrux. 0 ] 0 0 Ul
[17 A NOANBHO OTHOLLYCb K CBOMM Ul
pyKOBOAMTENAM U APY3bAM. 0 [ 0 0
PA3AEN A: HABbIKU NPUHATUA PELLIEHUIA
B maHHOM pasgene 6yayT 3a4aHbl BONPOCHI O Bawem NOHMMaHMM HaBbIKOB NPUHATUA PELLUEHWU U
NPUMEHEHNN UX Ha MPAKTUKeE, Hanpumep, cbop GaKToB, aHaM3 NOCAEACTBUI ONpeaeneHHbIX pelweHui
1 NMOCTPOEHUE IOFMYECKUX 3aKNt0UeHMIA. onbITaliTeCh OTBEYATb KaK MOXKHO fly4Lue.
3 2 1 0 He
Ne Bonpoc Moutn Yacro Pegko MouTn oTHocuTC
Bceraa HUKoraa A
Al MHe NOHATHbI HAaBbIKM NPUHATUA pPeLLEHU. 0 0 0 0 O
02 Al mory cobupaTb GaKTbl 41A NPUHATUA Ol
peLueHuin. O [ O O
03 A mory npucnyLimMBaTbca K COBeTam Apyrux Ul
nogen. O O O O
04 Al mory aHannsnMpoBaTb GaKTbl Nepes, Ol
NPUHATUEM peLleHUs. 0 [ 0 0
05 A NTOHMMaI0, KaK MOU peLleHnA BANAIOT Ha Ol
Apyrux. O [ [ [
06 A 3Halo, KaK CTPOUTb IOrnYecKkne Ul
3aK/toYeHuA. 0 [ 0 0
a7 A Mmory NpuMHATL pelleHne CaMoCTOATE/IbHO. 0 ] 0 0 O
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as

A1 mory 6bICTPO 1 TOYHO NPUHUMATL
pelleHns, OCHOBbIBAACh Ha haKTax.

a9

Al MOTy COracuTbCA C TEM, YTO MOM
pelleHna He BCceraa MoryT 6biTb NOMNyAAPHbI
B MOEM KOJ/I/IeKTUBE.

A 10

Al Mory noaaeprKaTb peLeHnn Bcero
KO/INEKTUBA, HECMOTPA Ha TO, YTO He BCeraa
C HAMM COTNaceH.

PA3AEN E: YMEHUE YNPABNATb FPYNNOBON AUHAMUKON

B aaHHOM pasgene 6yayT 3a4aHbl BONPOCH! 0 Ballem NOHMMaHWUM yNpaBieHna rpynnoBoi AMHaAMUKOM U

O NPUMEeHEHNU ero Ha NPakTuKe, HanNnpnumep, NCNoOIHEHNE POIN pyKOoBOAUTENA KONNTEKTUBA,

npegnoxeHne Komnpommcca n AoCctnKeHmne KoHceHcyca. MonblTaliTecb 0TBEYATb KaK MOXKHO nyyuie.

3 2 1 0 He
& Sl MNouTtun Yacro Pepko MNoutn oTHocuTC
Bceraa HUKOrAa A
E1 Al Mmory pyKOBOAMTb KONNEKTUBHOM Ul
ANCKyCCHen. 0 [ 0 0
E2 MHe HpaBuTCcA paboTaTb B rpynne. 0 ] 0 0 O
f1 3Hal0, UTO TaKoe «MO3roBas aTaka» Ol
E3 («MO3roBoW WITYPM») U MOTY MPUMEHUTb 0 [ 0 0O
ero B pabote c rpynnom.
Al mory ncnonb3oBaTb NapaMEHTCKYHO Ol
E4 npoueaypy B XoAe pyKoBOACTBA ] 0 n n
KONNEKTUBOM.
Al ICNONb3YI0 MECTOMMEHME «Mbl» BMECTO Ul
«A» B X04e NPoBeAeHNA KOJIEKTUBHBbIX
ES O O O O

ceccum no BOMpoCam, Kacarownmmca scero
KOJZINEKTUBA.
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E6

1 MOTY PYKOBOAUTb KOIJIEKTUBOM TaKMM
obpasom, ytobbl Ntoan mornm ceobogHo
Bbipa)kaTb CBOM MbIC/N.

E7

Kak npasuo, A BbICAYLUINBALO APYTUX,
npexae Yem BblpasuTb CBOE MHEHWe.

ES8

Al NbITatoCb NOHATb TOYKY 3PEHUA OPYIUX.

E9

A NOMHIO O CaMbIX Ba*KHbIX NHTEPECax
KO/ZINeKTuBa.

E10

A1 MOry yCTpaHUTb KOHGAMKTLI BHYTPU
KO/NINEKTUBaA.

Ell1

Al NPMHMMAIO M LLEHIO Pa3Anuna Mexay
noabMu.

E12

MHe M3BEeCTHa pasHMLLA MeXAaY BAUSHUEM U
MaHuUnynaumen.

E13

A He NPUHMMAIO Ha CBOM CYET Hecornacume ¢
MOVMU NOLAMWN.

E1l4

A MOry nogaepxumnBatb 40BEPUTENIbHbIE
OTHOLWEHUA BHYTPU KOZI/IEKTUBA.

E15

A mory noaaepxuneatb 3dPeKTUBHOCTb
paboTbl KONNEKTMBA.

E 16

A1 MOTy NPUHUMATb NPEANONKEHNA APYTUX.

E17

A mory addeKTMBHO paboTaTb Hag,
AOCTUXKEHMEM KOMMpoMMcca.

E18

1 MOry NnoMoYb KONNEKTUBY B COrNacoBaHUU
niaaHa AencTeui.

E19

Al MOTy NpU3HaBaTb XOPOLUO BbIMOJIHEHHYIO
paboTy M XBaNWUTb 3a Heé.
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PA3AEN }K: HABbIKU PELLEHUA NPOBJIEM

B aaHHOM pasgene 6yayT 3a4aHbl BONPOCHI O Ballem NOHMMaHWM HaBbIKOB peLleHns npobaem u

NPUMEHEHUM UX Ha NPaKTUKe, HanpuMmep, onpeaeneHue npobaem, cornacosaHue cTpaTernin no

peleHnto Npobaem 1 NPUHATUE HEMONYAAPHBIX PelleHuid. MonbiTaiTecb 0TBEYaTb Kak MOXHO AydLle.

3 2 1 0 He
e Sl MNouTtun Yacto Pepko Moutn oTHocuTC
Bceraa HUKOrAA A
W1 Al 3HaK0 M NCNOAIBb3YI0 3NEMEHTbI PeLleHnA Ul
npobnaem. 0 [ 0 0
Byayum nangepom, A 3Hato, YTO Aenatb B Ol
K2 O O O O
CUTYaumsax, Tpebytowmx peweHns npobnem.
X3 | A mory onpegenutb npobaemsl. 0 ] 0 0 Ul
A mory pa3paboTaTtb pa3sinyHble cnocobbl ]
K4 O O O O
pelwweHns npobnem.
WS A1 mory BbI6bpaTb Hanay4LWwMin cnocob O
peweHunsa npobaembl. O [ [ [
W6 A MOry oUeHMUTb, HaCKOJ1IbKO 3pPeKTUBHA ]
MOS CTpaTeruns. 0 [ 0 0
PA3AEN 3: TUYHDbIE KAHYECTBA
B aaHHOM pasgene 6yayT 3a4aHbl BONPOCH 0 Balwem NOHMMaHUM INYHbBIX Ka4eCcTB U YMEHUM
NPUMEHATb UX HA NPaKTUKe, HaNPUMep, YBEPEHHOCTb B cebe, BOCMPUMMUNBOCTb U BHELLHWUI BUA,
MonbITalTeCcb OTBEYATb KaK MOXHO ayulue.
3 2 1 0 He
Ne Bonpoc Moutn YacTo Pegko MouTn oTHocuTC
Bceraa HUKOrAA A
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31

Al yBepeH B cebe.

Ul Ll l l
32 A yyBcTBYIO Ceba KombOpTHO B ]
6O/bLUNHCTBE CUTYALNIA. 0 [ 0 0
33 Al mory onpenenntb CBOW CU/IbHBIE U Ol
cnabble CTOPOHDI. O [ 0 0
34 Al npM3Hato cBOM OLWMOKMU. 0 ] 0 0 Ul
35 A MmOry NPUHMMATb KOHCTPYKTUBHYIO Ul
KPUTUKY. 0 [ 0 0
36 Al nhaHMpyo camocoBepLLeHCTBOBATbLCA. O ] O O O
37 Al HacTonume. 0 0 0 0 Ol
38 fl u3berato YpesMepHOIN YyBCTBUTENIBHOCTY. O ] O O O
39 A HMKorpa He onasgblBato. 0 ] 0 0 ]
310 | Ha MmeHA MOXKHO MONOKUTLCA. 0 ] 0 0 Ul
311 | A nonoH sHTy3Masma. 0 ] 0 0 Ul
312 Y MeHsA ecTb ambuLmn 1 KenaHue JoCTNYb Ul
ycnexa. 0 [ 0 0
313 | A paboTalo NpUAEKHO. 0 0 0 0 O
314 Y MeHsA HeT TPYAHOCTEN ¢ abCTPAKTHbIMM Ol
NOHATUAMM. 0 [ 0 0
315 | A tepnenus K cebe n OKpyKaOLWMM. 0 ] 0 0 Ul
316 | A nerko 3aBoXy ApYKOY. 0 ] 0 0 Ul
317 Al NbITatoCb HbITb BHUMATEIbHBIM K Ul
4yyBCTBAM ApPYTrUX. 0 [ 0 0
318 Al Bcerga ctapatocb 3aMOMMHATb MMEHA U Ol
amua. Ol ] Ol O
319 | A naxy c Apyrumu ntogbmu. 0 ] 0 0 Ul
Al 3Hal0, KaK 0AeBaTbLCA B ONpeaeneHHoM Ul
320 O O O O

CUTyauun.
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321

fl aKKypaTeH B paboTe 1 BO BHELIHEM BUAE.

PA3AEN U: HABbIKU NNNAHUPOBAHUA

bOopMYNNPOBKa OLLEHOUYHbIX CTpaTernit. MNMonbiTaliTecb 0TBEYAThb Kak MOMKHO AyuLLUe.

B aaHHOM pasgene 6yayT 3a4aHbl BONPOCHI O Ballem NOHMMaHMM HaBbIKOB NJaHWPOBaHUA U
NPUMEHEHWUM UX Ha NPAKTUKe, Hanpumep, NOCTaHOBKA Lenel, paspaboTKa NaaHoB-rpaduKos 1

3 2 1 0 He
Ne Bonpoc Moutn Yacro Pegko MouTn oTHocuTC
Bceraa HUKoOraa A
Wi Y MeHA eCcTb OpraHM3aTopcKme ]
cnocobHocTw. 0 [ 0 0
n2 A ctaBnto nepes coboi AOCTUKMMbBIE LENU. ] 0 n n O
U3 Al cTaBnto nepen KONNEKTUBOM ]
OOCTUXUMbIE LLenn. 0 [ 0 0
Ua A mory pyKoBoAUTb XO040M NMaHUPOBaAHUA, ]
OCYLLECTBNAEMOrO KOJIEKTUBOM. 0 [ 0 0
ns A NnpMHUMatO NPeSNOKEHNA APYTUX NHOAEN. 0 ] 0 0 O
ne Al mory HanpasAATb YCUNUA KONNEKTUBA. 0 ] 0 0 O
U7 Mpu HeobxoAMMOCTM A MOTy 06paTUTLCA 3a ]
COBETOM. 0 [ 0 0
na A mory nocTaBMTb 334341, KOTOpble ]
NMOMOTYT MHE B AOCTUXEHUN MOUX LieNen. 0 [ 0 0
A mory nporHo3mMpoBsaTb UTOru O
9 onpeaeneHHbIX AeUCTBUN. O [ O O
f1 3Hato, UTO TpebyeTca AN AOCTUNKEHUA ]
nio [ O l U

onpeaeneHHblxX Lenewn.
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A1 mory paspabotath 1 cobatoaaTb NaaH-

ni rpaduk. a O a a

N 12 | A cobnatogato HazHaYeHHbIE CPOKM. 0 ] 0 0

A1 mory pa3paboTaTb MeToabl OLEHKM
nis . O O O O
YCNEeWHOCTU A0CTUNXKEHNA MOUX LLeneun.

MeHA He nyraeT HeobxoAMMoCTb paboTaThb C

nia

aetanamu. 0 [ 0 0
N 15 | A rMboK 1 roToB K USMEHEHUAM. 0 ] 0 0
N 16 | A mory aenernpoBaTb 0643aHHOCTU APYIUM. 0 ] 0 0

Bpemsa OT BpemeHM A NepecmaTpmBato 1
niz O O O O

MEHA0 CBOW MJ1aHbl .

Cnacubo 3a yaeneHHoe BpemMs M 3a OTBETbl Ha HaLUM BONpPOCbI. Bawm oTeeTbl
OCTaHYTCA KOHPUAEHUMANbHbIMU.
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5. Leadership Skills Inventory: Uzbek

Nnpepnuk cudatnapm xakmaa aHkera®

w

KUPULL BA MYN-UYPUKNAP:

Ywby cypoknawaa MWTUPOK 3TAaETraHMHIM3 yuyH CM3ra MUHHATAOPYMAUK Bunanpamms. CypoKaallHK
Mwnab unkMwaaH makcag — CU3BHUHT Angepavk cudaTNnapUHIM3HUHT PUBOXKAAHMLW  LAParKacuHU
aHuKNawaunp. by epaa TyFpu EKM HOTYFPU XKaBobnap NyK. Kyiinaa kentnpuarad GUKpPAApHUHT Xap bupwu
6ynnua Cns yuyH TyFpu 6ynraH BapuaHTHM TaHnab benrunaHr. Untumoc, xap 6up dbukp 6yiinya KaBob
6epuHr, Xe4y KaMCUCUHU KoNampub KeTmaHr. Xap 6Mp GUKPHU ANKKAT BUNaH YKUO YMKUHT, WIYHAAH CYHT
CM3HUHT KYHUKMaNapuHIrn3ra sHr MocC KeslyBUYM KaBob BapMaHTUHM TaHNAHT.

= Kypcatnb yTnuaraH KYHMKMma €kn cudatra KYNpokK ara 6yncaHrus, «AEAP/IN XAP JOUM»
rpadacura 6enru KymuHr.

= KypcaTnb yTuaraH KyHMKMma €ku cudatra Te3-tes ara 6yncanrus, «TE3-TE3» rpadacura 6enru
KYWUHT.

= KypcaTmb yTUAraH KYHMKMA €KM cudaTtra KamaaH-kam ara 6yncaHrus, «KKAMIAH-KAM»
rpadacura 6enrn KymuHr.

= KypcaTnb yTUAraH KYHMKMa éKM cudaTra yTa KamaaH-KamM xoaaapaa sra 6yncanrus, «JEAP/IN
XEY KAYOH» rpadacura 6enrv KymumHr.

LIAXCUIA MAB/TYMOT/IAP:

CaBon YaBo6

© Nuaepnvk cndatnapu xakmaarn aHketa PpeHcnc KapHec Ba xeiH LLOBUH TOMOHUAAH MWNab YynkuaraH
(2005 i1.). Y GreatPotentialPress KomnaHuacuga masxkya. XyKykaap aracu GreatPotentialPress komnaHusacu.
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1. <15

2=15-17

3=18-20
EWwnHrms

4=21-23

5=23-25

6=>25

1. dpKak
HKUHCKHIN3

2. Aén

TabAMm 0NraH MUANAP COHU

MUKO0PUHM KYpCaTUHT

BaHaNUINHIK3

1. TYAnK MW KyHKaa
nwnanmaH

2. TYAUKCKU3 UL KyHMAA
uwnammaH

3. MwnamarimaH

4. bowkKa

A BYIUMU: NIUOEPNTUK ACOC/IAPU

Ywby 6ynmmaa CU3HMHTF TyLIYHUYaHIM3ra Kypa Maep/nk acocnapy (MUCo yuyH, paxb6apauKHUHT acocuit

Tascudnapu Ba ycnybnapu) Ba ynapaaH amannétaa ponganaHMamwn xakmaa casonnap bepunagu. Cus

HUMaNapra KOANPUIMHIN3 XaKnaa aHUK MabNyYMOTHU KYpCcaTHHT.

3 2 1 0
Ne Cason T Tes-Tes KampaH- | [eapnu Taannyknm
B KaMm xeu amac
Xap Aoum
KauoH
MeHra «nanaep» TEpMUHUHUHT MabHOCKU D
Al 0 . - -
TYWYHapan.
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A2

MeHra «MaepanK» TEPMUHUHUHT MabHOCH

TyLWYyHapau 0 0 [ [
MeH «nuaep» Ba «NMAEPAUK» TePMUHNAPU Ol
A3 ; O O O O
opacuaarn GapkHM Tabpudaan onamaH
MeH Typanda paxbap/vK ycnybnapuHu Ul
A4 ; O O O O
Tabpudnam onamat.
AS MeH Y3 paxbapaunK ycnybumHu TaBcudnab O
6epa onamaH. O O [ [
MeH Typanda nuaepnap (paxbapnap)HuHr ]
A6 paxbapvK ycnybnapuHu Tabpudnaii n n n n
onamaH
A7 MeH Typanya paxbap/MK naBo3mmaapu Ol
HomAapura Tabpud 6epa onamaH. 0 0 [ [
MeHra Typaunya paxbapavk naBosvmnapura Ul
A8 KynnaguraH Tanabnap sa maxkbypuatnap n n n n
A0oMpacK TyLYHApAKAUP.
MeH paxbap/MK X0NaTUHUHT UXKO6MIA Ba ]
A9 ; O O O O
canbuii xxuxatnapura Tabpue 6epa onamaH.
b BY/IUM: E3MA MY/ZIOKOT KYHUKMA/IAPU
Ywby 6ynmmaa CU3HMHT €3Ma MYIOKOT Xaknaarm TyLWYHYaNapUMHIM3 Xakuaa Ba ywby KYHUKManapaaH
amanga ¢onpanaHUWKMHIM3 Bopacnaa casoanap bepunagmn, MMCcon yuyyH mMasMyH-MOXMATHU, Mabpysa
YMKMLWNHN €316 Gepul Ba M3NaHULW XaKuaarm xMcoboTHM Tysuw Kabunap. MMKOH Kagap AXWWMPOK,
’KaBob H6epuLura xapakaT KUAUHT.
3 2 1 0
Ne Cason fespnn Tes-Te3 KampaH- | [Oeapan =y
: Kam xeu 3mac
Xap Aoum
KaYoH
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MeH é3ma KypuHULAArY MabyMOTHMU ]
b1 KaHAal Knamb onvw Ba yHAaH n n n n
donpganaHMwHM BunamaH.

MeH Y3 pUKpAapnumMHu, FoanapmmHm ]
b2 60LlWKanap yKMLWM Ba TYLWYHUO onmwm n n n n
MYMKUH BYIULIN y4yH €316 KYA 0/laMaH.
63 MeH foanapHuM €3Ma WaKknaa TaKKoC/1an Ba Ol
COMMLWITMPA OJIaMaH. O O [ [
64 MeH pakTHU PMKpaaH dapKAaHULWINHK ]
€3Ma LWaKNaa KypcaTa o/lamaH. 0 0 [ [
MeH ax60pOoTHU €3Ma LWaKN4a TyLWyHapan Ol
B3 X043 YMyMIaLWTMpPaA 0/laMaH O O [ [
b6 MeH KucKkaya TaBcud €3a 0NULWNM MYMKUH. 0 0 ] ] Ul
MeH é3ma paBuLAa Y3 HyKTau- ]
b7 Ha3aPUMHUHT TYFpuanrura 6owka n n n n

O4aMNIapPpHUN ULLOHTUPA OJ1aMaH.

68 MeH Xx1M3maT E€3nLManapuHu topuTa ]
0NaMaH. O O [ [

69 MeH AycToHa é3uma topuTa 01amMaH. 0 0 ] ] Ul

510 MeH MUFUANLL YTKa3MLW YYyH Jactyp O
Talépnain onamaH. O O [ [

611 | MeH HyTK €3a on1amaH. 0 0 0 0 O

612 MeH Y3UMHUHT Ba Y3rafapHUHT é3ULL ]
nycmHura 6axo 6epa onamaH. 0 0 [ [

B 6Y/IMM: HYTK MYOMAJ/IACU KYHUKMA/IAPU

Ywby 6yaMmaa HyTKAM Myomana KYHUMKMmanapu xakuaarn CU3HMHE TyLlyHYanapuHrn3 Ba amannéraa
KYNNalWKWHIM3 Xaknaa casoanap 6epunagm, MUCON yUYyH Typ/n4ya macananapra y3 HyKTan-HasapuHrU3HK
WAKNNAHTUPULW, HYTK OGMNAaH Ba KOHCTPYKTMB (@coCNaHraH) TaHKUA, YMKUW KUAUwWw Kabunap. VIMKoOH
Kadap AXWMPOK KaBob 6epuLura xapakaTt KUIWHT.

68




3 2 1 0
No Cason i p—— Tes-te3s KamaaH- | [Oeapau UCELLTL
P Kam xeu 3Mmac
xap aomm
KA4yoH

B1 MeH TylwyHap/M Ba KUCKA Cy3/1alt onamaH. ] n 0 n O
B2 MeH HMMa XUC KMNAETTaHMMHM O

6owwkanapra cyanab 6epa onamaH. 0 0 [ [
B3 MeH *KamoaBuii MyHO3apaaa ULWTUPOK 3Ta Ul

onamaH 0 0 [ [

MeH rypyxaa antmb ytunraH foanapra O
B4 XyJ10Ca ACAlMM Ba ynapHU 6aéH aTa 0 0 ] ]

0NaMaH.

MeH Y3 LWaxcu XMCCUETNAPUMHM alUTMaraH O
B5 X043, baxcnawaétraH MKkana Tapad bunax m m n n

XaM MyXOKama topuTa onamaH.
B6 MeH Y3 HyKTau-Ha3apMMHM LWaKAIaHTMpPa Ul

0N1aMaH Ba YHM XMMOA KMNa 0slaMaH. 0 0 [ [

MeH acocnaHraH xon4a Ba IOMLLOK Tap3aa Ol
B7 TaHKUA, KMNA O/1aMaH. O O [ [
BS MeH aBBangaH Tanépnab oNMHraH HyTK, ]

61NaH }Kamoa on4Maa YNKA ONaMaH. 0 0 [ [

MeH onpaHaaH Tanéprapamk KypmaraH Ol
B9 | xonaa HyTK 6MnaH }Xamoa onamaa YmKa m m n n

0NaMaH.

MeH moaepaTtop 6yna onamaH Ba AaBpa ]
B 10 | cyxbapu BakTMAa MyHO3apa 60pULLMHM m m n n

60LKapa os1amaH.

AXwWKM cyxbaTtaoLl 6yAnLL yyyH meH ]
B11 O O O O

6oLWKanapHN AUKKAT BUNaH TUHrNakmMaH.
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Cyxbat gasomuaaH MeH UMO-ULLopanapaaH ]

B 12
camapanu ¢onganaHa onamaH. 0 0 [ [

B 13 | Cyxb6ataa meH pocTryii Ba CaMMMUMMaH. ] n 0 n O

r 6YIMM: MABHABUIA TAMOMUANAPHU LUAKNNAHTUPULL KYHUKMAAPU

Ywby 6yammaa CU3HUHT MabHaBUIM TaMOWMANAPHU LWAKANAHTUPULW (MUCON Y4YyH, TaHNaW SPKUHAUTU
XYKYKMHUHT MyXMMIUIU, HAMa Kagpau Ba AXWWANIMHKU Tabpudnall, Y3 TaHA0BUHM TacaAMKaL) Xamaa
ynapaaH amanga ¢orfanaHuil xakmaary TylwyH4YanapuHrus xaknaa casonnap bepunagm. MMKoH Kagap
AXLWMPOK, }KaBob BepuLura xapakaT KUANHT.

3 2 1 0
Neo CaBon i p—— Tes-te3 KampaH- | [Oeapam Taannykam
P Kam xey aMmac
xap aomm
Ka4oH
ri MeHra y3 XUCCUETNAPUM TYLIYHAP/IN. 0 0 ] ] Ul
r2 MeH ogamnapra agonaT Ba Xypmat bunaH Ul
MyHocabaTga 6ynamaH. 0 0 [ [
MeH Y3ranapHUHI XMCCUETNAPUHM O
rs TYLWYHMLUra XapaKaT KM1amaH. 0 0 [ [
ra MeH y3ranapHuHr axTUéxKnapura bedapk, ]
aMacMaH. O O [ [
rs MeH 6oWwKa ogamnapra YMH AnnaaH Ul
KM3MKULW BungnpamaH. 0 0 [ [
MeH 6owkKanapra HMcbaTaH pynupoct O
re 6ynuwra xapaKkaTt KnaamaH. 0 0 [ [
r7 MeH Y3 cysumpaa TypamaH. n n n n Ul
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MeH KaTbuit Kapalaapra aramaH Ba Ul
rs 3apypuAT 6yAraHaaH ynapHU XMmMoa Kuna m 0 0
0NaMaH.
ro MeH Y3 XxaToNapMMHM TaH ONULLIra Xxapakat Ul
KMNAMaH. 0 [ [
MeH mabaym 6up Komaanapra aman Ol
KMaMaH.
MeH KaapusaTtnap NyHaauWnHU O
rii n 0 n
6enrmnawaa spKUHMaH.
F12 MeH Y31M Y4yH HUMA MYyXUMAUTUHN Ul
6unamaH. 0 [ [
r13 MeH Y3 TaH/I0BMM XaKMAa OUMK aiTa O
0NaMaH. O [ [
Bolukanap byHra po3u 6yamacanap xam, ]
ria . n n n
MEH Y3 KOMZanapumra puos KunamaH.
lapum MeHUKM BUnaH MoC Keamaca-aa, MeH Ol
15 | 6owKa ogaMNAPHUHT FOANAPW BA TaHNOBUIA 0 ] ]
po3un 6yna onamaH.
MeH Y3rafiapHUHT XYKYKUHWU XypmaT Ul
KMaMaH.
MeH Y3 paxbapnapvm Ba AycTiapumra O
riz n 0 n
XO/MC MyHOCabaTaamaH.
A BYZIUM: KAPOPJIAP KABY/1 KWIULL KYHUKMANAPU
Ywby 6ynmmpga  CuM3HMHT  Kapopnap Kabyn KWAWMW  KYHMKManapu Ba ynapdaH amanga

bONAANAHULWINHINE, MUCON YYYH AaNMANAPHM Tynaaw, mabaym 6uUp KapopnapHUHr okubaTtnapu Ba

MaHTUKWIA Xy/focanapHu Ty3uw 6opacuaarn TylwyHYanapuHrM3 xakuga casoanap bepunagn. MMKoH

Kagap AaxXWMpPOoK »asob bepulura xapakaT KUAUHT.
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3 2 1 0
Neo CaBon fles Tes-te3 KampaH- | [Oeapam =y
n
p Kam xeu amac
xap aomm
KQ4yoH

01 MeHra Kapop/siap Kabyn Kuauw Ul

KYHUKManapw TyLuyHapau. 0 0 [ [
02 MeH Kapop Kabyn KMavwW yuyH AannnnapHu Ol

TYnnaih onamaH. O O [ [

MeH 6oLWKa o4amMNapHMHT MacnaxaTmra Ul
A3 O O O O

KY/IOK TYTULLMM MYMKUH.

MeH Kapop Kabyn KManwaaH onguH Ul
A4 O O O O

OANVUANAPHU TaxJNA KMNA ONAMaH.

MeHHUHT Kapopaapum bolKanapra KaHaam Ol
AsS O O O O

TabCUP KUAULIMHU TYLLYHAMaH.
06 MeH MaHTUKMUI XynocanapHu KaHaan O

TY3ULWHKN BUNamaH. 0 0 [ [
a7 MeH MycTakun Kapop Kabyn Kuna onamaH. 0 0 ] ] O

MeH ganunnapra acocniaHraH xon4a Tes Ba Ol
As O O O O

aHWK KapopAnap Kabyn Knaa onamaH.

MeHWHT Kapopaapum xap 4OMM Xam Ul
09 | MeHWHT )Xamoamaa ommabon 6yna n n n n

OJIMAC/IUIMHK TaH Ona bunamaH.

MeH BYTYH }KaMOaHWUHI KapPOPUHU KYN1ab- ]
A 10 | KyBBaTAAWMM MYMKWUH, Frapuu ynapra xap 0 0 ] ]

AOVM XaM KYLIMMacamM Xam.

E BY/IUM: TYPYX, AUHAMUKACUHUN BOLLKAPULL KYHUKMACHU

Ywoby 6ynumaa CU3HUHT rypyx AMHAMUKAcUHM BoLKapuMLW xamaa yHAAH amMannétaa ¢oiiaanaHuWmHInS,

MWCO/ YYyH Kamoa paxbapy ponnHKU BarKapull, ¥3apo mMypocara KeauwHW Takamd KUMAuW Ba AroHa
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duKpra Kenuiura spuimMw ByMnYa KYHMKManapuHrns xakuaa casonnap bepunaan. VIMKoOH Kapap

AXWUPOK KaBob bepuLura xapakart KUAWHT.

3 2 1 0
Ne Cason fespnn Tes-Te3 KamaaH- | [Oeapan UEES T
: Kam xeu amac
Xap Aoum
KaYoH

E1 MeH XamoaBuii MyHO3apaHu bolKapa O

ONaMaH. 0 0 [ [
E2 MeHra rypyx, 6yn1b nwnaw ékaau. ] n 0 n Ol

MeH «aKNUI XYKYM» HUMaAUTUHN Ul
E3 6unamaH Ba yHAaH rypyx 6yamb nwnawaa n n n n

donaanaHa onamaH.

MeH rypyxra pax6apavK KMauw gasommaa Ol
E4 napAamMeHTYUNMK amannétnaan doimganaHa ] n 0 n

ONaMaH.

MeH ByTyH Xamoara Taannykam 6ynrax O

KaMOaBUN MNFUAULLNAGPHM YTKa3MLW
ES 5 ; O O O O

»apaéHmaa « MEH»HUHT YpHUra «b6us»

o/imolmMAaaH ¢oiiaganaHamaH.

MeH XamoaHu WyHaal bolwkapa O
E6 ONlaMaHKu, byHaa ogamnap y3 GuKkpaapuHm ] n 0 n

3pKMH ndoaa 3Ta onagnnap.

V3 GUKPUMHM BUAAMPULLAAH ONANH MEH Ol
E7 ofaTaa bowKanapHUHT GUKPUHU TUHINAb m m n n

0NaMaH.

MeH 60LWKaNaPHUHT HYKTanU-Ha3apuHu Ul
E8 O O O O

TYLWYHMLUra XapaKaT KuM1amaH.
EQ MeH »*KaMOQHWMHT SHT MyXMM Ol

MaHopaaThapuHu éana TyTamaH. O O [ [

MeH *Kamoa numaaru suaaaTaapHu Ul
E10 O O O O

6apTtapad aTa ofamaH.
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MeH ogamnap opacuaaHn dapKHM Kabyn

E11 o
KMN1a 0N1aMaH Ba KagpaalimaH.
E 12 MeHra Tabcup 3TUL BA MaHUNYAALMA Ol
opacuaaHun Gapk Mabaym.
E13 MeH V3 Fosinapum 6unaH HOPO3UAUKHM Y3 ]
XMcobmmra onmammaH.
MeH »kamoa numaa y3apo MLOoHY Ol
E 14 | myHocabaTnapuHu Kynnab-KyBBaTnai
O0NaMaH.
E15 MeH »Kamoa ULMHWUHT CaMapasop/IMIMHM Ul
KyNnab-KyBBaTaal oflamaH.
E16 MeH 6oWwKanapHUHF TaknMbnapuHM Kabyn O
KMNa 0N1aMaH.
E17 MeH mypocara 3puLLInLL YY4YH camapani Ul
WWNan onamaH.
E18 MeH xapaKaTnap pexacMHU KeanwmL Ol
6opacuaa amoara épaam bepa onamaH.
E19 MeH axwu 6axkapuaraH UWHW TaH 0u1b, Ul
YHW MaKTal onamaH.
X BYIMM: MYAMMOJ/IAPHU XA 3TULL KYHUKMANAPU
Ywby 6ynumaa CUSHUHT MyamMMOSApHM Xaa 3TUMW KYHMKMANapWHIM3 Ba YynapAaH amanvétaa
¢dolipanaHnwmHrnz  6opacnaa casonnap Hepunagw, MYaMMONAPHU  aHUKANALL,
MyaMMOJIapHN Xan 3Tull 6yinya cTpaTerMaHuM Kenuwull Ba OMMaBMi BynmaraH eunmmnapHu Kabyn
KMAMLW. MMKOH KaZap AXLWMPOK, *KaBob bepuiura xapakaT KUANHT.
Ne Cason

Taannykam
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Tes-te3 KampaH- Aeapan amac
Deapaun
Kam xey
xap aomm
KaAYoOH
MeH MyamMOo/TapHU Xap 3TULW YHCYPAAPUHM Ul
K1 ; O O O O
6unamaH Ba ynapzaH doriganaHamaH.
Nnaep 6ynran xonaa, MEH MyaMmonapHU Ol
X 2 | xan atMw Tanab stmnaguraH BasuATnapaa m m n n
HUMa KUAULWHK BUNamaH.
X3 | MeH MmyammonapHU aHUK/IA 0namaH. 0 0 ] ] Ul
W a MeH MyamMoapHU Xan STULHWUHT TypsiMya Ul
ycnybnapmHm nwnab ymka onamaH. 0 0 [ [
W5 MeH MyamMMOHM Xan STULIHUHIIHT AXLLIW Ol
ycnybuHM TaHNalh onamaH. 0 0 [ [
MeH Y3 cTpaTerMaMHUHI KaHYanuK Ul
K6 O O O O
camapagopaurura baxo bepa onamaH.
3 BY/INM: LLUAXCUIA CUDATNIAP
Ywby 6ynnmaa CU3HUHT waxcuit cudaTtnap Ba ynapaaH amanmétaa domnganaHa onml KYHUKManapuHrms
6opacuaa caBonnap 6epunagm, macanaH, yaur aulioHy, Kabyn Kuna oNyBYaHAMK Ba TALUKWU KYPUHULL.
MMKOH Kazap AXWMPOK, *KaBob Bepuiura xapakaT KUAWHT.
3 2 1 0
Neo CaBon fles Tes-te3 KampaH- | [Oeapam Taannykam
nm
P Kam xeu amac
xap aomm
KaYoH
31 MeH y31Mmra MwoHamaH. 0 0 ] ] Ul
KynruHa BasusaTnapaa MeH Y3MMHU Kynamn ]
32 O O O O

XMUC KNNamaH.
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33

MeH Y3UMHUHT Ky4an Ba 3amd
HUXATNAPUMHU aHUKNAM ON1aMaH.

34

MeH {3 xaToNnapMMHM TaH 0N1amaH.

35

MeH acocnu TaHKUAHM Kabyn Knna onamaH.

36

MeH Y3-Y3UMHWN YCTUPULLHK
pexKanawTmpamaH.

37

MeH KYHT-MATOHAT/IMMaH.

38

MeH xaa[aH TallKapy TabCcupyaH
6YAnWwAaH YeTra KovamaH.

d

39

MeH Xxe4 KauyoH Ke4 KosIManmaH.

310

MeHra UWOHMLW, CYAHULL MYMKWUH.

311

MeH Tawabbycra 6oimaH.

312

MeHUHr Y3 oaumra KymraH makcaanapum Ba

MyBaddaKMAT KO30HULL UcTarum 6op.

o g o0 o

313

MeH KyHT 61naH uwnaiman.

O

314

ABCTPaAKT TyLyHYaNap MeHra KMUUHYINK
TYFOMpMangm.

315

MeH y3umra Ba atpopumaarmnapra
HUcbaTaH cabpanmaH.

316

MeH OCOH AYCT TYyTUHA 0namMaH.

317

MeH y3ranapHUHT xMcnapura sxTnbopau
6y nAunwra xapakart KunamaH.

318

MeH oMM UCMAapHW Ba 103
TY3UAULINAPUHK 3cNab Koauwra xapakart
KMAamaH.

319

MeH 6owwKa ogamnap 6MnaH YNKULWA
oNnamaH.

320

MeH mabiym 6Up BasnATAa KaHaal
KUNUMHULW KepaKAUTMHU BunamaH.
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321

MeH MlNall Ba TalKM KypuHMLWAA

CapaHXom-capuiluTamaH. 0 0 [ [
U BYZIUM: PEXXANNALLUTUPULL KYHUKMANAPU
Ywby 6yanmaa CU3HUHT perkanalTUpULL KYHUKManapu Xakuzarv TyWwyHYanapuHIUM3 Ba yiapaaH
amanunéTtaa GonganaHUILMHING XaKkuaa caBonnap bepwunaan, macanaH, MakcagiaHu 6enrmnab onvw,
pexa-rpaduKknapHn nwnab yMkuw Ba H6axonaw cTpaterManapuHu aHuK mdboga stvw Kabunap. MMKoH
KaZap AXIWMPOK, *KaBob bepuLlra xapakaT KUAUHT.
3 2 1 0
Ne Cason fespnn Tes-Te3 KampaH- | [Oeapan =y
: Kam xeu 3mac
Xap paoum
Ka4oH
M1 | MeHaa TaWKUNOTYUAMUK KOBUauaTnapm 6op. n n n n O
MeH Y3 ongmmra amanra owmpuob O
w2 | ; O O O O
6ynaguraH makcaanapHu KyamaH.
MeH ¥amoa onaura amanra owmnpmb Ul
U3 | o ; O O O O
6ynaguraH makcaanapHu KysimaH.
MeH ¥amoa ToMOHMAaH amanra Ul
OLIMPUAAETIAH PeXKaNaUTUPULLHUHT
na O O O O
6opuLwn ycTUAAH paxbapanK KMAnWmnm
MYMKMH.
MeH 60LWKa 04aMNAPHUHT TaKAUDNAPUHM Ol
us O O O O
Kabyn KunamaH.
MeH }aMOoaHMWHT cabii-xapaKaTiapuHu Ul
e | .. O O O O
MyHanTMpa onamaH.
3apypuATra Kypa MeH MaciaxaTt OAunLL yuyH Ul
n7 O O O O

MYpPOXKaaT KUAULLMM MYMKKH.
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MeH Y3 maKcagnapumra spuwimiira épgam ]

ns
6epaguraH BasndanapHn KYNWMM MYMKUH. 0 0 [ [

MeH mabaym 6Up xapakaTAapHUHT Ol
na HaTUMKaCUHWM ONAUHAAH Kypa buavwmm 0 0 ] ]
MYMKWH.

MeH Mmabaym 61p maKcaanapra apuwmL Ol

nio
YUYYH HUManNap 3apyp 6YAUWMHK BruaamaH. 0 0 [ [

MeH perka-rpaduK nwnab YMKUWmMm Ba yHra Ol

nii
PUOA STULLMM MYMKUH. O 0 O O

MeH 6enrmnaHraH myaaataapra p1os Ul

niz2
s3TamaH. [ [ o O

MeH y3 MmaKcagnapumra SpuLLNLWLHUHT Ol
N 13 | myBaddakuaTra spuWMLLMHK HBaxonaLl ] n 0 n
ycnybnapmMHm Uwnab YMKUWmnMmM MyMKUH.

14 MeHn manga TadpcunoTnap 6unaH nwnaw O
3apYypPUATM YyUUTManan. O O [ [

15 MeH KaliMIWKOKMaH Ba y3rapuiwnapra ]
TanépmaH. 0 0 [ [

MeH maxkbypuaTnapHu boluKanapra yTkasa ]

ni
° OJlaMaH. [ [ o O

BaKTM-BaKTM BUNaH MeH Y3 pexkanapumHu Ol
N 17 | KaiTa KYpMb YMKaMaH Ba yapHH n n n n
y3rapTmpunb TypamaH.

CaBonnapummsra xaBob 6epuiura BakT a’KpaTraHMHIU3 yuyyH paxmart. CU3HUHT
»KaBobnapuHrns maxduii Konagu.
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