[bookmark: Text64]


GEORGIA PRIMARY EDUCATION PROJECT

Monthly Report
JuLY 1 – JuLY 31, 2013

	
























Contract No. AID-114-C-11-00003
USAID COR: Medea Kakachia
Chief of Party: Nancy Parks


10 August 2013
[image: C:\Users\Nika Motsonelidze\Documents\G-PriEd\Andrew_Georgia PriEd\Administrative\Door Signs\G-PriEd Letterhead.jpg]
[image: Lockup_GEORGIA_RGB_HIGH]

This material is made possible by the generous support of the American people through the United States Agency for International Development (USAID). The contents are the responsibility of Chemonics International Inc., and do not necessarily reflect the views of USAID or the United States Government. Preparation of the material is made within the frame of USAID Georgia Primary Education Project in collaboration with the Ministry of Education and Science of Georgia.



XX Month 2006

This publication was produced for review by the United States Agency for International Development. It was prepared by <organization(s) involved in preparation of report.> The author’s views expressed in this publication do not necessarily reflect the views of the United States Agency for International Development or the United States Government.
[bookmark: Text80]G-PrIED Highlights
JuLY 2013

· [bookmark: Text66] “Achieving Student-Centered Instruction:  Implications for Teacher Professional Development” submitted to the MES in accordance with the ministerial decree
· Training materials for teacher learning circle (TLC) facilitators finalized
· Two scripts for TLC facilitation videos finalized
· Training materials for principals’ training on instructional leadership drafted
· Data entry of baseline diagnostic assessment tests continued
·  GORBI’s final report on baseline assessment administration received and accepted 
· Teacher training effectiveness study plan drafted
· Train-Net reports prepared and submitted to USAID
· Subcontract with Civic Development Institute, one of G-PriEd’s training services administrators,  completed and closed
· RfQ for printing of posters, big books, math activity cards and parent engagement cards posted on July 22; two bidders’ conferences conducted
· RfP for provision of training administration services to support delivery of trainers and school-based professional development posted on July 31 
· Modification to the disposition request regarding duplicate deliveries of CD players to schools submitted to USAID CO
· Tamar Sanikidze, new Minister of Education and Science, appointed 
· Due to appointment of new minister, the Memorandum of Understanding delayed 


Planned ACTIVITIES 
August 2013

· Principal training materials finalized
· Trainers for TLC facilitation and school principals identified
· Math modules finalized for Fall 2013 trainings
· Math instructional materials submitted to MES for feedback
· Development of module 2 reading training manuals finalized
· Three videos: 1) Reading instruction in grade one, 2) Using conversational posters in GSL instruction, 3) Before-during-after reading strategies completed
· Revise and edit the reading instructional posters and supplemental readers based on feedback from the MES and USAID 
· Diagnostic assessment tests’ data entry completed and data cleaned
· Diagnostic assessment test administrative manuals and other related documents translated and finalized
· RfP and RfQ awarded
· Diagnostic assessment tests’ data entry completed and data cleaned
· Teacher training effectiveness study plan finalized
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	GOALS:     1. Improve reading and math instruction for approximately 40,000 Georgian students, grades 1-6, including ethnic minority students in approximately 300 …                      schools.
                   2.  Improve reading and math delivery systems in Georgia’s primary education.
                   3.  Enhance community and public engagement, accountability, and transparency in approximately 300 schools.

	Component 1:  Improve reading and math instruction for approximately 40,000 students of grades 1-6, including ethnic minority students, in approximately 300 schools.

	Subcomponent 1.1  : Improve Teacher Effectiveness in Teaching Reading and Math, as well as in the Use of Formative Assessment-Based Teaching Approach

	JULY ACTIVITY

	Task 1:  Develop, propose, and support the implementation of school-based mechanisms for promoting professional development of math and reading teachers
	1.  Develop a concept for improving teachers’ instruction of reading and math through 1) training and 2) school-based professional development and integrate it with the MES’ concept of state-provided professional certification and continuous professional development.  This concept will cover the procedures for nominating teacher circle facilitators. 
Completed, October 2012

	
	2. Discuss the concept and requirements with the MES and encourage its approval.   
Completed, October – December 2012

	
	3.  Hold conferences with principals. 
Completed for principals of Georgian schools in January and for principals of ethnic minority schools in February 2013. 

	
	4.  Assist the schools/MES in identifying teacher facilitators in the pilot schools.
Completed, June 2013

	
	5. During pilot phase, provide sample materials and quality assurance procedures to support TLC facilitators.
G-PriEd plans to provide TLC facilitators with quality materials to implement and support their activities. Currently, two instructional films that describe TLC activities are in the development phase. In July G-PriEd completed the draft scripts for two educational films:
· How to Conduct Data Meetings: Analyzing reading data from a third grade reading assessment
· How to Conduct Case Discussions – Analyzing a fractions lesson in the 6th grade math class
The purpose of the films is to show TLC facilitators how to conduct effective TLC meetings.  The films will demonstrate major meeting facilitation skills, i.e., questioning, summarizing, handling difficult behavior, and active listening techniques.  
In August, G-PriEd will complete script revisions, including translation of some pieces into Georgian, in preparation for filming. G-PriEd expects to complete the videos in time for the TLC trainings next fall.

	
	6. Support and monitor, in cooperation with TPDC, the work of the teacher facilitators in pilot schools.
Activity is in planning stage.

	
	7. During expansion of pilot, hold conference with principals in expansion schools to introduce the plan to improve teachers’ instruction of reading and math.
This activity will begin later in project implementation.

	
	8. During expansion, assist schools/MES in identifying teacher facilitators in expansion schools.
This activity will begin later in project implementation.

	
	9. During implementation of the model in expansion schools, provide sample materials and quality assurance procedures to support teacher facilitators in leading TLCs.
This activity will begin later in project implementation.

	
	10. During expansion phase, support and monitor, in cooperation with the TPDC, the work of the teacher facilitators in pilot schools.
This activity will begin later in project implementation.

	

	Task 2.  Identify national trainers of reading and math, design TOT program for them, and provide teaching/guidance on training teachers and teacher facilitators.
	1. Create a working group together with TPDC representatives and local and international experts to develop the TOT manuals. 
Completed, January  2012 - February 2013

	
	2. Develop TOT manuals for national trainers in reading. 
G-PriEd finalized the third and fourth sections of the trainer’s manual and teacher’s manual for GSL module 1 in reading.

	
	3. Develop TOT manuals for national trainers in math. 
In July, G-PriEd staff developed materials for ToT and Teacher Training.  G-PriEd drafted two modules:  Formative Assessment and Constructivist Approaches for Teaching Numbers in Grades 1-4 and 5-6. The trainer’s guide for the Formative Assessment module was also developed.   Nato Kobuladze, G-PriEd’s regional representative in West Georgia, is reviewing the math materials before publication. G-PriEd staff also drafted the trainer’s manual for constructivist approaches for Grade 5-6 teachers.

	
	4. Develop TOT manual for national trainers of TLC facilitators.
G-PriEd finalized the TLC trainer’s manual and trainee’s guidebook for TLC facilitator training. The purpose of the manual and the guidebook is to equip TLC facilitators with the knowledge and skills that enable them to facilitate effective teacher learning circle activities at their schools.  Training topics will include:: 
· Importance of Improving Reading and Math Outcomes: Findings of International Assessments
· Importance of School-Based Teacher Professional Development 
· G-PriEd Model of Teacher Learning Circles; Roles and Responsibilities of Principals, Facilitators and Teachers
· Key Facilitation Skills and Techniques
· TLC Activities (data meetings, case studies, classroom visits, lesson studies, model lesson sessions): Description and Implementation. 
The training manual provides detailed plans for the implementation of a three-day training. It provides the name of the activity, type of the activity, time of the activity, description of the activity and resources for the activity. Various types of activities are used, i.e., trainer’s presentation, work in pairs, modeling and demonstration activities, guided practice activities, brainstorming, and group work. 
The manual and guidebook will be translated into Georgian in August. 

	
	5.  Create video lessons and/or other multi-media assistance for national trainers of reading and math. 
After receiving overwhelmingly positive feedback from the training participants who viewed “Using Conversational Posters,” a G-PriEd reading video, G-PriEd staff revised the video based on minor recommendations from TPDC.    The “Before-During-After Reading Instructional Model” video is in the shooting phase. 
G-PriEd submitted the video “Constructivist Teaching of Mathematics” to USAID for approval. The video includes classroom teaching episodes as well as interviews with teacher Nazi Menabde and math expert Giorgi Nozadze. G-PriEd staff continued development of the formative assessment video.

	
	6. Hire national trainers in reading and math in collaboration with the TPDC. 
Completed for the first phase of training, February 2012 – May 2013, resulting in a total of 49 math and 48 reading trainers 
Following the completion of the Spring 2013 trainings, G-PriEd identified six trainers, based on the training evaluation and observations reports, who remain unable to train independently despite the intensive mentoring and coaching by Tbilisi and Kutaisi-based experienced trainers. G-PriEd needs to recruit three math trainers for the Adjara region, one reading trainer for Samegrelo region, one in both reading and math for Kvemo Kartli and one math trainer for Tbilisi/Mtsketa-Mtianeti. G-PriEd contacted its former training providers, Democracy Institute (based in Adjara) and Civic Development Institute (based in Tbilisi) to help identify qualified candidates. G-PriEd plans to conduct recruitment in August and early September.  

	
	7.  Prepare national trainers to train teachers and teacher facilitators of reading and math in use of training materials.
G-PriEd plans to conduct math trainings for the national trainers during two weekends in September.  Teacher trainings will follow, beginning in October: four training days for Grade 1-4 teachers and three training days for grade 5-6 teachers.

	
	8. Develop example lesson plans and create a bank of lessons plans rich in differentiated instructional techniques, examples of supportive learning environment, methods of using leveled readers and math manipulatives, etc.
To facilitate differentiated instruction in math lessons, G-PriEd staff prepared 40 math activity cards for each of the six grade levels.  The staff prepared an instructional booklet to accompany the cards to enable teachers to use them most effectively in their classrooms. 

	

	Task 3. Support national trainers to train teachers and teacher facilitators in the pilot schools in methods they can use to improve reading and math outcomes 

	1. Select pilot schools for intervention 
Completed in October 2012
Recent changes in the Ministry of Education could result in changes to the school list.  The new Minister of Education Tamar Sanikidze has announced plans to revise the school optimization strategy.  (School optimization refers to having several small schools share a central administrative staff.  The schools are then considered as one school, although they are located on several campuses.) G-PriEd’s current list of 122 pilot schools includes 16 optimized schools, which translates to 36 actual schools. If the MES implements the “de-optimization” plan, G-PriEd may need to adjust its target schools as needed.

	
	2. Develop the list of pilot schools in consultation with MES, its EMIS department and USAID.
Completed in January – February 2013

	
	3. Develop list of control schools, in consultation with MES and its EMIS department.
Completed in February 2013

	
	4. Design the schedule of the pilot, including the timeframe for training of teachers, principal conferences, follow-up monitoring, hands-on assistance, and M & E. Assign national trainers to each training cohorts of teachers.  
In July, G-PriEd drafted the training schedule for the 2013-2014 academic year at pilot schools, including trainings in reading and math for teachers, trainings in TLCs, principal trainings and school visits.
· Grade 1-4 teachers of Georgian Language will have 4 training days in reading: October–December 2013
· Grade 1-4 teachers of math will have 7 trainings days: October 2013 – February 2014
· Grade 1-4 teachers, who teach both subjects will have 11 total training days: October 2013 – February 2014
· Grade 5-6 teachers of Georgian language will have 3 training days: October–December 2013
· Grade 5-6 teachers of math will have 6 training days: October 2013 – February 2014
· Grade 1-6 teachers of Georgian as a Second Language will have 4 training days – October–December 2013
· TLC Facilitators will have a total of 3 days of training – September or early October 2013
· Current school principals will have a one-day training in instructional leadership – September or early October 2013
· Newly appointed school principals  will have a 3-day in-depth instructional leadership training - February 2014
· School visits will take place from November 2013 through April 2014. G-PriEd has included six visits to each school as part of the plan. 
G-PriEd is currently awaiting bids from training providers in response to the RfP that the project issued.  Once G-PriEd has identified the providers, the staff will coordinate with them as well as TPDC to review the draft Fall 2013 training schedule.

	
	5. Finalize training manual and other learning materials in line with the TOT training manuals.
Development of the reading modules continues.  
Math training materials and training delivery for the Fall 2013 trainings will be translated into Russian, Armenian and Azeri.  Training modules for the first trainings in math are nearing completion.
In addition to the core content modules in reading and math, G-PriEd is also developing several crosscutting modules, i.e., parental engagement, TLC as a school-based professional development model, and using diagnostic tests in the classroom.

	
	6. Develop QA plan to support the national trainers in delivering high quality training.
Completed in Spring 2013 for the first cycle of training
Based on the recommendations from observation and evaluation reports, G-PriEd will adjust the training program as needed.

	
	7. Support national trainers to train teachers and teacher facilitators in the pilot schools, while cooperating with TPDC and MES.
Activity will resume in Fall 2013.

	
	8. Monitor teacher training effectiveness; develop and share teacher training study reports with MES.
G-PriEd drafted the training effectiveness plan.  The plan proposes two rounds of monitoring activities: one is the ongoing monitoring of G-PriEd training programs (Georgian language and math teachers’ training; school principals’ training and facilitators’ training) and the other is the final monitoring and evaluation of the impact of the training programs.
G-PriEd submitted its training statistics to Train-Net Reports.  These reports summarize the attendance of teachers at G-PriEd trainings during the first training cycle (Spring 2013).  The report also provides financial information about the costs related to the trainings, including trainer, trainee and travel costs. G-PriEd submits these reports to USAID via the HICD Plus project.  

	
	9. Monitor teacher training effectiveness; develop and share teacher training study reports with MES.
Activity will resume in Fall 2013.

	
	10. Develop observations, lessons learned, and improvement plans from the training in the pilot schools.
Completed and submitted to USAID in the June 2013 monthly report for the first phase of training.

	

	

Task 4. Expand the training of teachers and teacher facilitators to the other target schools of the project.
	1.  Process results of all teacher training.
The results of the first cycle of training are recorded in the June 2013 Logistical Training Report which was submitted with the last monthly report.  

	
	2.  Identify and agree with USAID and MES on the list of additional target schools in which project interventions will be rolled out.
This activity will begin later in project implementation.

	
	3.  Design schedule of re-taking the TOT, training teachers and teacher facilitators in the additional target schools.
This activity will begin later in project implementation.

	
	4.  Implement TOT, training of teacher circle facilitators and training of teachers in the additional target schools.
This activity will begin later in project implementation.

	
	5.  Monitor teacher training effectiveness (Including pre- and post-training test); develop and share teacher training study reports with MES.
G-PriEd administered pre-tests in reading to training participants. Trainers compiled the results, using a template provided by G-PriEd.  Comparisons will be made when the post-test is given at the end of the second cycle of trainings. Math had no pre-test as the first cycle of training was in basic math principles only.  G-PriEd will administer a pre-test for the Fall 2013 math trainings.
In addition to the pre-and post-tests, the national trainers began observing teachers in classrooms during the first cycle of trainings.  These visits followed observations by G-PriEd staff and USAID personnel of the trainings.  The staff and USAID met frequently during the trainings to discuss observations and recommend changes to the training program.  Observations will continue in Fall 2013 using the same process.

	

	Subcomponent 1.2: Increase the Availability and Use of Age and Language-Appropriate Reading and Math materials and supplies 

	Task  5. Develop paper-based and electronic age-and language-appropriate reading and math materials, i.e., for grades 1-6 and in Georgian language.

	1. Examine current textbooks and additional reading resources for each grade, as well as reading materials available on the market. 
Completed in Year 1 of the Project.

	
	2. Development of readability criteria and benchmarks for levels of reading in the Georgian language. 
Completed in Year 1 of the Project.

	
	3. Hire local experts to develop supplementary leveled reading materials.  
Selection of authors was completed in Year 1 of the Project.  G-PriEd competitively selected two editors, Nino Bardzimishvili and Tinatin Bolkvadze to revise and edit the selected leveled readers. The authors will make final changes in their texts according to editors’ recommendations. G-PriEd also competitively selected two illustrators. 

	
	4. Develop leveled readers  (connect this Task to Task 2 to ensure readers are developed according to best practices)
To date, G-PriEd has 36 titles prepared as leveled readers.   To facilitate their development, the staff identified four illustrators and editors.   G-PriEd sent five texts to USAID for comments.  
As a result of the recent G-PriEd book competition (described in June’s report), the project selected 12 books, including two “big books”, to be considered for publication.
The chart below provides an update on the progress of the supplementary readers:
	#
	Title
	Grade
	Drafted
	Edited
	Illustrated
	Formatted

	1
	A Tortoise and a Cat (big book) 
	1
	 
	 
	 
	 

	2
	Hippo (big book) 
	
	 
	 
	 
	 

	3
	Nettle (big book) 
	
	 
	 
	 
	 

	4
	Cup (big book) 
	
	 
	 
	 
	 

	5
	Resentful or Uncombed? 
	
	 
	 
	 
	 

	6
	Schoolbag 
	
	 
	 
	 
	 

	7
	Giraffe Jiji 
	
	 
	 
	 
	 

	8
	 Woodpecker’s headwear 
	
	 
	 
	 
	 

	

	9
	Mangur the Hunter 
	2
	 
	 
	
	 

	10
	Kusuna’s Fortress 
	
	 
	 
	 
	 

	11
	 Colors 
	
	 
	 
	 
	 

	12
	Photo Camera 
	
	 
	 
	 
	 

	13
	Dandelion 
	
	 
	 
	 
	 

	14
	Luka and the Pirate
	
	 
	 
	 
	 

	

	15
	Fir-tree
	3
	 
	 
	 
	 

	16
	Creating the greeting Cards
	
	 
	 
	 
	 

	17
	Woodpecker
	
	 
	 
	 
	 

	18
	A Lazy Crow 
	
	 
	 
	 
	 

	19
	Vasa, the Boat
	
	 
	 
	 
	 

	20
	The Great Wall of Georgia
	
	 
	 
	 
	 

	

	21
	Houses 
	4
	 
	 
	 
	 

	22
	Cappadocia
	
	 
	 
	 
	 

	23
	A gift (Manana Khomeriki) 
	
	 
	
	 
	 

	24
	How long does the butterfly live? 
	
	 
	 
	 
	 

	25
	Ants 
	
	 
	
	 
	 

	26
	A House (Meri Bolkvadze)
	
	 
	
	 
	 

	

	27
	The Amazing Pyramids
	5
	 
	 
	 
	 

	28
	Wonder Trees 
	
	 
	
	 
	 

	29
	Elephants 
	
	 
	
	 
	 

	30
	Alpinism
	
	 
	
	 
	 

	31
	The Warrior 
	
	 
	
	 
	 

	32
	Khridoli
	
	 
	
	 
	 

	

	33
	Air Balloons 
	6
	 
	
	 
	 

	34
	Surtsey - Birth of an Island 
	
	 
	
	 
	 

	35
	Satellites 
	
	 
	
	 
	 

	36
	The Umbrella 
	
	 
	
	 
	 

	37
	Yesterday Seven Gurjanelis (Nino Bezarashvili) 
	
	 
	 
	 
	 

	38
	Pshaveli Gamakhare (Goderdzi Chokheli)
	
	 
	 
	 
	 




	
	5. Test the supplementary reading materials in pilot schools to determine whether they are properly leveled.
This activity will begin in Fall 2013.  

	
	6. Finalize the leveled reading materials; develop mechanisms for teachers to support their incorporation in the learning process.
This activity will begin later in project implementation. 

	
	7. Create electronic versions of the supplementary reading materials.
This activity will begin later in project implementation.

	
	8. Create posters, cards, big books, other paper-based learning materials for reading and math
G-PriEd staff continues to develop the posters for reading.  To date, the project has completed six reading posters.  The chart below details the status of the reading posters:
	#
	Title
	Drafted
	Revised
	Illustrated
	Formatted

	1
	We Love to Read! 
	 
	 
	 
	 

	2
	Good Readers 
	 
	 
	 
	 

	3
	Reading Strategies 
	
	 
	 
	 

	4
	Making Connections 
	
	 
	 
	 

	5
	Asking Questions 
	
	 
	 
	 

	6
	Character Map 
	
	 
	 
	 

	7
	Parts of a Paragraph 
	
	 
	
	 

	8
	Fluency Evaluation Rubric 
	
	
	
	

	9
	Vocabulary Graphic Organizers 
	
	
	
	

	10
	The Writing Process 
	
	
	
	

	11
	Six Traits of Writing 
	
	
	
	



In July G-PriEd submitted over 40 math posters, designed by Georgian formatters, to the MES for their feedback before sending to USAID for approval.   G-PriEd requested feedback by mid-August.



      
From left to right:  Examples of math posters for Grade 1, Grade 3, and Grade 5.

	
	9. Create a list of grade- and age- appropriate supplemental math problem books, visual aids and manipulatives for math learning; search for availability in local market.
Completed in Year 1 of the Project.

	

	Task 6: Distribute paper-based and electronic age- and language-appropriate reading and math materials for grades 1-6 and in Georgian language.

	1.  Publish and distribute the supplementary leveled reading materials, posters, cards, big books, and other learning resources in Georgian language to the pilot schools; support the uploading of electronic leveled readers to the MES netbooks.
On July 22, 2013, G-PriEd posted an RfQ for publishing math posters (34 titles), reading posters (12 titles), big books (4 titles), math activity cards (240 titles), parental engagement calendars (3 titles).  G-PriEd proposed several options for the number of copies per title, varying from 130 - 190 (pilot schools), to 310-450 (for all schools).  In addition to printing, G-PriEd also requested quotes for warehousing and distribution services. On July 26 and July 29 G-Pried conducted two bidders’ conferences to answer questions and provide clarifications. The RFQ will close on Monday, August 5.

	
	2. After the first year of the pilot, revise and finalize the reading materials.
G-PriEd decided to first pilot readers (6 titles per grade or 36 total) by distributing black and white photocopies to all pilot schools in October – December 2013. Based on feedback after the piloting phase, G-PriEd expects to finalize and print 24 titles January-February 2013. G-PriEd shares the draft readers with the Ministry and USAID before finalized for photocopying.  For example, twelve titles were recently sent to the MES for feedback.

	
	3. Publish and distribute final versions of the supplementary reading materials for all pilot and other target schools.
This activity will begin later in project implementation.

	
	4. Develop and implement a plan that increases access of all students to reading materials. 
G-PriEd is developing a plan to increase access to reading materials.  The project is exploring options to create a newspaper for students, grouped by Grades 1-2, Grades 3-4, and Grades 5-6.  As budget allows, the project will explore providing the newspapers next fall.

	
	5. Provide low-cost and scalable technologies to the project target schools to support the learning of reading and math, including those for reading improvement in ethnic minority schools.
G-PriEd proposes to use 61 CD players (retrieved from duplicate distribution to schools) and 30 netbooks procured previously to support field data entry of diagnostic assessment tests as awards to support teacher and/or trainer competitions or other similar events and activities that G-PriEd plans to have throughout the remaining years.   G-PriEd (Chemonics’ home office) submitted the request for the disposition modification to the USAID CO on July 12, 2013.

	
	6. Publish and provide grade-appropriate visual aids and manipulatives for math learning to the pilot and the other target schools of the project.
This activity was completed in 2013.  
In July, G-PriEd, through its training administration subcontractors, collected the math manipulatives used by trainers during the recent trainings.  G-PriEd is storing the manipulatives at its office in Tbilisi for future use by the trainers and for distribution to other target schools during the expansion phase.
G-PriEd recently considered providing schools with wooden manipulatives that one of the Azeri trainers produced for a training, but the project determined it would be cost-prohibitive to provide to all schools. 

	
	7. Publish and provide age-appropriate math learning materials, such as posters, task tools, etc.
Please refer to Task 6. 1. above.

	COMPONENT 2:  READING AND MATH DELIVERY SYSTEMS IMPROVED

	Subcomponent 2.1:  Promote professional standards and support professional development for teachers and administrators.

	Task 7: Provide evidence-based recommendations for improved effectiveness of teachers and assist in the implementation of effective policies for professional development of teachers
	1.  Conduct a study to investigate ways of enhancing teacher recruitment, induction, and retention.
As part of the committee, decreed by the Minister of Education, to analyze the current teacher professional development/certification scheme and suggest revisions, G-PriEd submitted a paper, co-written by G-PriEd staff, the USAID COR, and the World Bank representative, to Deputy Minister Aluda Goglichidze, who chaired the committee, as well as to the USAID Mission Director. Since submitting, the Ministry has appointed a new deputy minister, which will necessitate the re-submission of the paper to the new ministry staff in August.
The document is attached as Annex 1.

	
	2.  Provide assistance to the EMIS department of the MES to develop relevant data on all teachers.
This activity will begin later in project implementation.

	
	3.  Using the EMIS data, recommend effective mechanisms of managing and promoting teachers and improving induction and retention of qualified teachers.
This activity will begin later in project implementation.

	
	4.  Help MES and TPDC develop strategies to attract and retain a professional cadre of teachers.
G-PriEd included several strategies in its recent report on Teacher Professional Development and Certification (Annex 1), but in-depth collaboration with the MES will begin at a future point in project implementation.

	
	5.  In line with the project’s school-based professional development model, assist the MES and TPDC in implementing new strategies for effective teaching, induction and retention.
This activity will begin later in project implementation.

	

	Task 8:  Expand the project-developed school-based professional development model , adjusting it as needed for rural and ethnic minority schools, and support appropriate policy changes to improve teacher professional development and support appropriate policy changes to improve teacher professional development
	1.  As agreed upon with MES, provide assistance to TPDC to revise professional standards of principals and the corresponding training and certification programs, to incorporate the major concepts of school-based professional development introduced by the project.
This activity will begin later in project implementation.

	
	2. Build capacity of school principals. 
G-PriEd drafted the principal trainee’s guidebook and trainer’s manual. The following topics are covered in the first part of the guidebook and the manual: 
· Overview of the Georgia Primary Education Project
· Importance of Improving Reading and Math Outcomes
· Characteristics of Successful Schools 
· A clear and shared focus
· High standards and expectations for all students 
· Effective school leadership
· High levels of collaboration and communication
· Curriculum, instruction and assessments aligned with standards
· Frequent monitoring of learning and teaching
· Focused professional development
· A supportive learning environment
· High levels of family and community involvement 
· The Role of School Principals as Instructional Leaders 
· G-PriEd Model of School-Based Teacher Professional Development 
· Importance of school-based teacher professional development
· Overview of the TLC activities 
· Roles and responsibilities of principals, facilitators and teachers 
In August, G-PriEd will add sections on differentiated instruction, diagnostic assessment, and parental engagement to the training manuals.  The three-day training for school principals will be in October 2012.

	
	3. Provide assistance to TPDC to revise professional standards of teachers and the corresponding training and certification programs.
The G-PriEd reading expert presented a summary of teacher accountability issues at a meeting organized by TPDC where the revision of teacher professional standards was the main topic.  

	
	4. Support Teacher Houses and other agencies of the MES in attracting and nurturing a least 12 reading and 7 math experts.
This activity will begin later in project implementation.

	

	Subcomponent 2.2: Strengthen the System for Testing Reading and Math Outcomes Through Classroom Formative Assessments

	Task 9: Support improved classroom formative and national assessment methodology in reading and math 

	1. Assist in the design of the impact evaluation of the project.
Completed in October – December 2012

	
	2. Create a sampling strategy with control and treatment groups for the impact evaluation of project activities in pilot schools
Completed in October – November 2012

	
	3. Create task forces to develop formative assessment methodology.
Completed in October 2012

	
	4. Develop the formative assessment methodology in approximately 20 schools; adapt as needed for the Georgian as a Second language Learners.
Completed in December 2012 – January 2013

	
	5. Test the formative assessment methodology in approximately 20 schools; finalize formative assessment methodology in reading and math.
Completed in November – December 2012
G-PriEd finalized the diagnostic testing methodology for math and included it in the training materials for the Fall 2013 trainings.

	
	6. Develop or adapt an electronic system for data and analysis of assessment results.
[bookmark: _GoBack]Completed in June 2013

	
	7.  Conduct the data-collection part of the formative assessment in pilot schools; upload the data in the software, make the hard and soft copies of the assessment available to USAID
GORBI, the baseline diagnostic assessment subcontractor, continued to enter data into G-PriEd software, designed according to USAID’s requirements, such as the replication of actual test forms, assigning of test items to subject competency areas, parallel data analysis with average scores per test and per competencies, and the drop down key-based response areas under each test item. G-PriEd finalized the software after GORBI had submitted a cost for data entry but before they had the opportunity to use the software.  The actual time required for primary data entry exceeded the amount of time originally estimated by both the subcontractor and G-PriEd.  By mid-July, G-PriEd determined that the subcontractor would not be able to complete primary and double entry by the middle of August. Therefore, the project and GORBI mutually agreed to remove the double data entry requirement from GORBI’s scope of work and reduce their budget by the appropriate amount.   G-PriEd would then use the funds to carry out the double data entry by recruited data entry operators in its offices.  
G-PriEd made this decision for the following reasons: 
1) by USAID’s requirements, double entry should be done in the same software to facilitate consistent error identification and correction 
2) a pool of different data operators to be hired by G-PriEd will further ensure data entry quality and time-efficiency, as G-PriEd data operators can perform the work locally on computers which are not dependent upon online capability (the Subcontractor had to continue to complete the primary data entry online) 
3) the proposed subcontractor’s budget decrease provided sufficient funds for G-PriEd to hire 5 operators, who will complete double entry by August 15. Then data from primary and double entry will be compared for identification and correction of errors, and clean data sets will be made available to USAID by the end of August 2013.

	
	8. Consult with the MES on the existing methodology for national assessment in reading and math. Support the MES to implement the national assessments in literacy and math and consult with them regarding their methodology in 2012 and observe the implementation of national assessments by the Ministry in 2014
Completed in April 2012; currently national assessments are not planned for 2014.

	

	Task 10:  Suggest reading and math benchmarks and appropriate policy changes for Georgia

	1.  Initiate discussions about the findings from the pilot impact evaluation with the MES.
This activity will begin later in project implementation.

	
	2. Cooperate with the independent evaluation team and USAID to suggest benchmark, standards and measurements to the MES and work with them to establish final benchmarks/standards of reading and math.
This activity will begin later in project implementation.

	
	3. Suggest policy changes that have demonstrated improved reading outcomes in Georgia
This activity will begin later in project implementation.

	

	COMPONENT 3: ENHANCE COMMUNITY AND PUBLIC ENGAGEMENT, ACCOUNTABILITY AND TRANSPARENCY 

	Subcomponent 3.1: Promote Expanded Student Participation in Reading/Math Activities and Parent Engagement in Children’s Reading/Math Outcomes Through School-Based Committees 

	Task 11: Support development of a Georgian model of parent engagement and promotion of expanded reading/math activities.

	1. Work with MES to develop a model of parent engagement. 
Completed in December 2012 

	
	2. Collaborate with MES to develop/implement a communications plan to engage parents in this model of parent engagement and engage them in increasing their children’s use of the reading materials at home.
Activities will resume in Fall 2013.

	
	3. Encourage development/expansion of reading and math clubs in the pilot and expansion clubs.
Reading and math clubs are included in the parental engagement model, which will be implemented in the 2013-2014 school term.

	
	4. Develop a model remediation program, support its use in target schools, and support parents’ engagement in these activities (as appropriate to the model selected.)
This activity will begin later in project implementation.

	

	Subcomponent 3.2: Strengthen community and education stakeholder access to and utilization of education data for local decision-making.

	Task 12:  Support local and national initiatives that inform communities, parents, and students about schools’ reading and math activities
	1. Strengthen the work in the EMIS agency of the MES on school report cards.
This activity will begin later in project implementation.

	
	2.  Support the EMIS agency to integrate the information about innovative programs including those about reading and math, in school report cards.
This activity will begin later in project implementation.

	
	3. Advocate for the recognition of those schools that implement innovative reading and math programs by assigning a score in the principal performance monitoring system.  The project must propose to award points to the principals that have reading reading/math experts and are implementing the reading/math programs successfully.
This activity will begin later in project implementation.
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ACHIEVING STUDENT-CENTERED INSTRUCTION:  IMPLICATIONS FOR TEACHER PROFESSIONAL DEVELOPMENT
[bookmark: _Toc361902964]INTRODUCTION
Georgian education leaders are being challenged to equip students with the competencies they need to become active and responsible contributors to Georgian society.  Educators constantly need to keep pace with innovations in curriculum, pedagogy, and the development of digital resources in order to deliver effective instruction required in the 21st century.  This will demand rethinking many aspects of the professional development system, including:  1) how to select the most qualified teachers to be in the classroom; how to induct and monitor teacher performance; 2) how to support teachers throughout their years of service to update their knowledge and skills; and 3) how the performance of struggling teachers is improved and the best performing teachers are given opportunities to acquire more status and responsibility.  
An education system is most successful when the focus of learning activities shifts from the teacher to learners. Rather than a passive recipient of knowledge, the student actively engages in learning experiences.   The main principles of student-centered learning include: 
· The learner is responsible for her/his learning 
· Active involvement and participation are necessary for learning 
· The relationship between learners is more equal, promoting growth, development 
· The teacher becomes a facilitator and resource person 
· The learner experiences confluence in his education (affective and cognitive domains flow together) 
· The learner sees him/herself differently as a result of the learning experience[footnoteRef:1] [1:   Brandes, D. and P. Ginnis (1986). A Guide to Student Centred Learning. Oxford: Blackwell. 
] 

The Ministry of Education and Science in Georgia recognizes the importance of student-centered teaching as it is included in its guidelines for the national curriculum (Chapter VI).
While the result of all teacher professional development systems should be student improvement, each component of the system must begin with recognition of the importance of teachers in increasing student competencies.   In other words, student achievement is the result of quality instruction delivered by competent teachers.  Teachers are the cornerstone of any education system.  Providing teachers with clearly defined standards, optimal learning/working environments, and relevant professional development activities constitute preconditions for a quality education.  Recent studies have proved that teachers’ effectiveness is one of the most significant factors influencing student progress.[footnoteRef:2] [2:   Hanushec and Rivkin, 2010] 

The need to provide the opportunity for each student’s success compels the Ministry of Education and Science to offer a teacher professional development system that addresses three components of a comprehensive program to foster and support teacher competency: 
· Standards and Certification:  Professional teaching standards are the basis for teacher preparation, assessment of teacher practice and professional development. Professional teaching standards provide a common language that describes what a teacher needs to know and be able to do.  Teacher certification, based on the professional standards, ensures that a teacher is ready to enter the profession.
· Classroom Practice: A teacher’s performance in the classroom is critical to ensuring students receive the best education.   Establishing an optimal learning environment, mandating an evaluation system, and reviewing national policies are critical factors in determining the success of a teacher’s performance.
· Continuous Professional Development:  Teachers are lifelong learners who need every opportunity to update and upgrade their knowledge and skills in order to keep pace with twenty-first century innovations.  
This document considers the current professional development system for teachers in Grades 1 – 12 and suggests refinements that can be made.  While it has implications for the pre-service university program, the paper does not address the university level specifically, as the university program should be more detailed and comprehensive than the program for practicing teachers.  This paper includes secondary data from studies conducted in Georgia as well as other international education systems.
[bookmark: _Toc361902965]The Situational Context
Professional development can succeed only in settings, or contexts, that support it.  The most critical support comes from school administrators (ministry personnel, regional representatives, or principals) as the outcome of every professional development initiative will depend ultimately on whether its administrators consider it important.  For this reason, administrators are critical to creating successful professional development programs.  It is, therefore, incumbent upon administrators to provide the context in which professional development activities can thrive.  Such factors as national policies, the teaching environment, and status of the profession greatly affect the context in which an effective professional development program can be implemented. Factors contributing to the context in which a professional development program can be implemented are described below.
[bookmark: _Toc361902966]Student-to-Teacher Ratio
Class size affects the quality of learning.  In order to implement student-centered learning effectively, a student requires at least two minutes of the teacher’s individual attention during each lesson.  This one-to-one interaction is impossible when the there are 30 or more students in a class.  Several countries have taken steps to limit class size:  Canada mandates no more than 23 students/class in public schools; Chicago reading test scores have shown that when class size is no more than 17, scores are higher than in classes with 27 students.  In countries where class size must remain large, teacher aides are assigned to assist in the class. 
Conversely, when class sizes are too small, teaching quality decreases sharply, as the interaction among students, the quantity of exercises, and the sharing of tasks are vital to the learning process.  Children require socialization and communication with friends in order to develop healthy social skills.  According to the Center for Public Education, optimal class size is 15-18 students per class, with no class smaller than 12 students.[footnoteRef:3] In Georgian rural areas, some classes are relatively small (11 students average)[footnoteRef:4], while in urban areas the average class size is closer to the optimal average (22 students/class). However, many urban classes exceed 30 students in a class.[footnoteRef:5]   [3:  	http://www.centerforpubliceducation.org/Main-Menu/Organizing-a-school/Class-size ]  [4:  	MES EMIS school data, 2012]  [5: 	Currently EMIS has no data regarding class size in schools; however, the data can be derived from information that the EMIS has collected.] 

Class size affects the student-teacher ratio.  The excess of small classes in rural Georgia results in a ratio of 6 students to every teacher (6:1); in urban areas, the average is 11:1.  In terms of teacher workload, this figure is 10:1 throughout the country (rural 8:1 and urban 13:1).  In comparison, the Office of Economic Cooperation and Development (OECD) indicator is 13.8:1.[footnoteRef:6]  A further breakdown of this number shows that 37% of Georgian students in schools with less than 320 students attend classes where the student-to-teacher ratio is unacceptably love, i.e., <6.5:1.  Approximately 45% of Georgian students go to schools, which have acceptably low ratios and 16% attend classes in which the student-to-teacher ratio is within or above the normal ranges.[footnoteRef:7]  [6:  	OECD, 2012]  [7:  	The above-norm indicator is problematic.  The figure needs to be adjusted for multi-grade schools to determine how many schools have the optimal ratio.  More than likely, the percentage of these schools is less than 3% (16% of students).] 

Table 1:  Number of Teachers and Students in Terms of School Size[footnoteRef:8]  [8: 	MES EMIS school data, 2012] 

	School Size
	Number of Schools and percentage
	Number of Students
	Number of Teachers
	Teacher-to-Student Ratio

	1-50 Students
	410 
	(18 %)
	12,287           
	(2 %)
	5,889            
	(9%)
	2

	51-100 Students
	475 
	(21 %)
	35,426               
	(6%)
	9,509              
	(14%)
	3.7

	101-320 Students
	1033        
	(39%)
	164,796             
	(29%)
	25,067               
	(38%)
	6.5

	320 -1000 
	449   
	(19 %)
	252,453                
	(45%)
	21,563             
	(32%)
	11.7

	>1000 
	67     
	(3%)
	93,175             
	(16%)
	5,946
	(9%)
	15.6

	Total
	2,322
	558, 137
	65, 666
	8.5



Conclusion.  From the statistics regarding Georgian class sizes, the following conclusions can be made:
· Approximately 2% of Georgian students (410 schools, 9% of teachers) are enrolled in schools with 50 or fewer students where the class size is 3-5 students. This small class size negatively impacts the students’ learning environments. The low student-to-teacher ratio results in a significant increase in expenditures.
· Approximately 6% of Georgian students are enrolled in schools with 50-100 students (475 schools, 14% of teachers), where the class size is 5-7 students (teacher/student ratio – 1:3.7).
· When the two categories described above are combined, approximately 8% of Georgian students are enrolled in unacceptably small classes in schools with low enrollment.  However, 23% of education resources are used to support these small schools. 
· Approximately 29% of students attend schools (1033) with a low student-to-teacher ratio (6.5:1); the class size is 9 students per class, which is smaller than the recommended optimal size. This group of students (29%) requires 38% of secondary education resources.
· Only 45% of students (449 schools, 32% of teachers) study in an acceptable learning environment with an ideal student-to-teacher ratio (1: 11.7). 
· At the opposite end of the spectrum,  3% of schools with more than 1000 students have class sizes of 30-35 students,  too high to create an optimal learning environment and to maintain school discipline; 
· In general, the excessive number of teachers in some schools is due to a large number of part-time teachers.
Recommendations:  In order to create an optimal student-centered learning/working environment for students as well as teachers, the following recommendations are offered for consideration:
1. Consider combining smaller schools into one large school in order to increase educational effectiveness.   School consolidation is always a topic of great concern for many small rural schools. Advocates for consolidation commonly cite increased access to quality facilities and classes for students and fiscal economizing for the overall system.  However, opponents point out the prominent position of the rural school in the economic and social development of community. Merging smaller schools into one larger school is a politically- and socially-sensitive issue, which requires much planning and preparation to implement.  Any consolidation which takes place must be based on transparent, specific criteria, such as:
· There are fewer than 10 students in each class
· Another school is located within a thirty-minute radius 
· Demonstrated downward demographic trend over five years 
· Low potential for economic investments in the area 
· Number of the children not enrolled in school in the area
	Consolidation is offered as a consideration only.  It is one way to ensure that all students receive a quality education.
2. Create more multi-grade classes.  In the primary grades, Grades 1 and 2, 3 and 4, 5 and 6 could be combined.  However, merging grades requires additional training to enable teachers to deal with two grade levels in one classroom.  
3. When class size must remain large, provide instructional aides to assist teachers in the delivery of lessons.
[bookmark: _Toc361902968]Teacher Demographics 
Georgia faces the challenge of an aging teacher population.  Currently, 18.4% of teachers are at the retirement age and 27% nearing retirement age. In rural areas, the figures are 19% at retirement age and 29%[footnoteRef:9] nearing retirement. Therefore, in a few years, 45% of Georgian teachers are scheduled to leave the system.  The retirement of nearly half the teacher workforce will cause serious problems as the pool of teacher candidates from which replacements will be selected is not large. [9:  EMIS, 2012] 

Another age-related challenge is that young teachers, aged 20-29, comprise only 8.1% of the workforce. As the older teachers retire, fewer teachers are available to replace them.  It becomes increasingly important to attract young people to the teaching profession.  The gender disparity between male (15%) and female (85%) teachers necessitates the targeted recruitment of men in order to create a healthy gender balance in schools. 
Conclusion:  The demographics reveal a need to recruit young, qualified teachers while encouraging teachers who have passed the normal retirement age to retire.  Working with a new generation of teachers to develop their professional skills has the potential of increasing students’ learning outcomes. 
· The expected number of new generation teachers is less than 20% of the retiring teachers.
· Despite the excess of teachers in some schools, the departure of teachers who reach retirement age compounded with the problem of fewer young people entering the profession will result in classroom vacancies. Student learning outcomes will suffer greatly if competent teachers are not available to fill the vacancies.
Recommendations:
· Teachers at retirement age should be offered incentives to leave the profession.  To achieve this goal, a “teacher’s pension plan” should be in place which is higher than the current age pension.
· An aggressive recruitment campaign, targeting bright and talented aspiring teachers, especially males, will offset the deficit caused by retiring teachers. 
[bookmark: _Toc361902969]Teachers’ Wages and Social Status
The status ascribed to the teaching profession has a significant impact on the composition of the teaching force and the quality of teaching.  Attracting skilled and committed individuals and retaining them in the profession is a prerequisite for ensuring quality education. International studies show that men and women are more likely to join the profession if salaries are adequate to provide for their families.  Teachers are more apt to perform at a higher level when they are adequately compensated for their efforts.  An optimal workplace and workload in addition to the provision of fair wages will serve to raise the status of teachers.[footnoteRef:10] [10:      http: //www. ecommons.aku.edu/cgi/viewcontent.cgi?article=1084&context=book_chapters] 

The salaries of practicing Georgian teachers are only slightly differentiated based on years of experience or professional certification.   A slight increase of 10-15 GEL is provided for increased work experience and education level. The difference is relatively higher for professional certification (75 GEL); however, this amount does not motivate teachers to become certified. Teachers that pass additional exams in English and/or computer literacy receive an additional 125 GEL/month, which is twice more than the amount provided for obtaining professional certification. While competence in computers and English are valuable skills to obtain, they should not overshadow other equally valuable competencies such as math, science or Georgian language.  If a teacher scores in the top 25% of the certification exam, in addition to passing the English or computer test, he/she will be eligible to receive 1000 GEL/month if they teach full time. However, only 370 out of 65,000 teachers have qualified for the 1000 GEL salary; the remaining teachers must cope with regular wages. This approach to wage policy in which knowledge in specific areas rather than knowledge in other areas as well as effective instructional practice are rewarded demoralizes the teachers who may be excellent instructors in the classroom but who cannot succeed in test taking or learning a new language (English) or skill (computers).  
Conclusion:  The following conditions preclude attracting and retaining more highly qualified candidates:
· A teacher’s basic wage is not aligned with comparable professions. 
· Wages are not differentiated by years of experience or professional expertise.
· The current system which awards a teacher’s knowledge in specific subjects with a higher salary demoralizes active teachers who may not fit into the higher salary category.  
Recommendations:  Investment in education makes sense; it provides opportunity for people to thrive and creates economic wealth. A better educated population earns more money, some of which flows to public revenue - thus paying a bountiful social and economic dividend.  The only way to achieve a better-educated future workforce is to attract and retain highly qualified people into the profession through offering higher salaries.  Education is one of the best investments the government of Georgia can make. Georgian teachers deserve it - and Georgian children need it.
· In order to attract highly qualified teachers and retain strong teachers in schools, a salary increase should be taken into consideration.
· The introduction of salary increases, reflecting the years of experience as well as the professional development of the teacher, would provide increased motivation among teachers.
[bookmark: _Toc361902970]Professional Development Framework 
The role and function of schools are changing rapidly in the twenty-first century and teachers must be prepared to adapt quickly and effectively to new ideas.  Teachers are asked to teach in increasingly multicultural classrooms; to place greater emphasis on integrating students with special learning needs in their classrooms; to make more effective use of information and communication technologies in their lessons; to offer increased assessments and evaluations of student progress; and to engage parents effectively.  Teachers need the appropriate tools to face these challenges to ensure students have the optimal learning experience. The education system, therefore, must provide teachers with continuous opportunities for professional development in order to maintain a high standard of teaching and to retain a high-quality workforce.[footnoteRef:11] [11:  Creating Effective Teaching and Learning Environments, OECD, 2009, p. 49.] 

Effective professional development is on-going, includes training, practice and feedback, and provides adequate time and follow-up support.  Successful programs involve teachers in learning activities that are similar to ones they will use with their students, and encourage the development of teachers’ learning communities.  There is a growing interest in developing schools as learning organizations, and in ways for teachers to share their expertise and experience more systematically.[footnoteRef:12] [12:  Creating Effective Teaching and Learning Environments, OECD, 2009, p. 49.] 

In 2010 the Ministry of Education and Science in Georgia developed a framework for teacher professional development for only certified teachers.  During an eight-year period, teachers may accrue credits to advance in the profession, although the credits are not yet tied to salary increases:
	Category
	Credits

	Certified Teacher
	21

	First Category Teacher
	32

	Highest Category Teacher 
	42


The activities which enable a teacher to earn credits include:
· Attending and/or facilitating training programs.
· Participating in school-based peer activities
· Serving as a peer mentor to teachers-in-training (induction program)
· Developing classroom and/or system-wide educational projects
· Attending, participating in and/or organizing conferences/seminars/study tours
· Authoring and/or editing articles/books
· Conducting and reporting on pedagogical research
· Teaching student winners of national/international Olympiads
· Developing electronic classroom/professional development resources
· Working with special needs students
The list of professional activities is impressive; however, some of the activities lack a mechanism for implementation.  Additionally, with 85% of Georgian teachers uncertified, only 15% of the system’s teachers have access to them.  The Georgian certification process, which was introduced in 2010, will become mandatory in 2014.  This could possibly increase the number of teachers engaged in professional development activities. However, without a link to salary increases, along with the professional advancements, motivation to participate in the system will remain low.  
The professional development scheme is currently unbalanced in that it considers accredited professional activities only for certified teachers.  Additional components such as teacher classroom observation and continuous activities, which focus on classroom teaching, would enrich the current system and ensure that teachers upgrade their skills and knowledge throughout their tenure. 
Conclusion: Professional development can have a powerful effect on teaching skills and knowledge, and student learning.  To be effective, professional development needs to be conducted continuously and collaboratively among ALL teachers.  The Georgian system currently focuses on activities only for certified teachers.
· The current system offers certified teachers potentially a wide variety of professional activities ranging from attending training programs and developing projects to authoring educational books and articles, although not all of these activities are offered in the country.
· Teachers have eight years in which to accrue credits and/or take another certification exam. 
· The current system assigns credits to teachers only for professional activities; it does not take into account classroom observations.
· The professional development system is available only to certified teachers, which precludes 85% of teachers (the ones who are not certified) from participating.  
· Non-certified teachers teach in classrooms, but the law has mandated that they must become certified by December 2014 (although the test is scheduled for July 2014).  
· Incentives to become certified are:
· To remain employed (as proposed) 
· To have a possible salary increase.
· Few incentives are provided to motivate teachers to participate in the professional development scheme. 
· While numerous activities provide the opportunity to obtain credits over eight years, many teachers have limited access to them. 
Recommendations: The teacher professional development system should align standards and certification, classroom practice, and continuous professional development activities.  An illustrative scheme is provided at the end of this document for consideration.
· Create a teacher professional development scheme, which provides more professional advancement tied to salary increases.
· All teachers must participate, at some level, in the teacher professional development scheme and be allowed to earn credits.
· To provide an inclusive professional development scheme with a focus on student need, three areas need to be considered:
· Standards and certification
· Classroom practice (teacher observation/evaluation)
· Ongoing professional development activities
[bookmark: _Toc361902971]REFINING THE TEACHER DEVELOPMENT SYSTEM
Professional development is defined as “activities that develop an individual’s skills, knowledge, expertise and other characteristics as a teacher.”[footnoteRef:13]  Appropriate models should focus on empowering all teachers to succeed in the present while enabling them to grow professionally over time. The program must be aligned with the national curriculum, standards, and certification in order to reflect the core national beliefs regarding education. [13:  OECD, 2005, p. 49.] 

The current professional development scheme in Georgia provides multiple opportunities for certified teachers, but these activities are not accessible to the majority of teachers who remain uncertified.   They are also not linked to salary increases.  In order to offer an effective professional development program, additional components that acknowledge a teacher’s expertise in the classroom, subject content knowledge, and an ongoing willingness to upgrade skills should be added.  
The objectives of any teacher professional development program should include:
· Updating the teacher’s knowledge of a subject area in light of recent advances
· Updating the teacher’s skills, attitudes, and approaches in light of new research and the development of new teaching techniques and new circumstances
· Enabling teachers to apply changes made to curricula or other aspects of teaching
· Exchanging information and expertise within a community of teacher learners
· Helping weak teachers become more effective.
With an understanding of the context in which the system has been developed, a professional development program comprised of three major components: standards and certification, classroom performance, and participation in continuous professional activities is feasible in the Georgian system.  
[bookmark: _Toc361902972]Aligning the National Curriculum, Standards and Certification Exam
Teacher standards and the certification exam are based on the national curriculum, although deviations exist.  These deviations, discussed in this section, point to the need for aligning the national curriculum, the standards and the certification exam to avoid conflicting messages.  
The chart below illustrates the differences among the national curriculum, the teacher professional standards (both general and subject standards), and the teacher certification exam which need to be aligned in order for the Ministry to have a consistent message.
	National Curriculum
	Teacher Professional Standards[footnoteRef:14] [14:  This table refers to the current officially approved Teacher Professional Standards, which TPDC is in the process of revising.   ] 

	Certification Exam

	National Curriculum is based predominately on student-centered approaches. (Articles 31-34, 36)
	Eight learning theories are covered in the standards without identifying which theories are considered most relevant.  The theories which support student-centered teaching are not emphasized in the standards.
	Part One of the exam requires the teacher to know multiple teaching and learning theories, not only those focused on student-centered learning.

	Instruction in multi-grade classrooms should be fully based on the principles of differentiated instruction (Article 4.10)
	Teacher standards do not emphasize the importance of ability to teach multi-grade classrooms by using differentiated instruction. 
	The Certification program does not emphasize the importance of teaching multi-grade classrooms by using differentiated instruction.

	It is necessary to use multiple instructional resources both for teachers and students (Article 8.1). Teachers and students should have access to different educational and instructional resources – library and ICT Lab, etc. (Article 8.2; 8.3)
	Teacher Standards do not mention the following abilities of teachers: ability to evaluate and select the textbooks and other instructional resources; create or adapt various instructional resources; ability to use and be able to teach students how to use a library. 
	Not currently assessed in the exam.

	A teacher council, with participation of teachers and subject departments and principal, develops a school curriculum (Article 11.3). 
	The teacher standards do not expect the teachers to be able to develop school curriculum. 
	Not currently assessed in the exam

	Two types of assessments are used at school: formative and “determinative” (Article 16.1).
	The general part of the professional standards does not specify types of assessments; however, the subject standards are aligned with the national curriculum.
	The exam program includes four types of assessments: formative and “determinative”, ongoing and summative. 

	During the semester students are evaluated with three equal components of assessment: (a) homework assignments, (b) classroom assignments, (c) summative/final assignments (Article 18.1). Quite a few articles of the national curriculum emphasize the importance of using multiple forms of final assignments. 
	The standards do not emphasize the ability of a teacher to create final assignments that are closely aligned with student achievement indicators. 
	Not currently assessed in the exam

	The national curriculum emphasizes the importance of in-depth teaching and learning (Article 33). 
	The standards emphasize only one aspect of in-depth teaching:  interdisciplinary teaching. 
	Not currently assessed in the exam.

	Article 33 includes the list of cross-cutting competences such as literacy, media-literacy, digital-literacy, numeracy, ecological literacy, multilingual competence, semiotic literacy, social and civil competence. 

	Professional Standards for Teachers include only two requirements listed in the national curriculum:[footnoteRef:15] [15:   Part 2, TS] 

a) Teacher knows how to assist students in raising ecological awareness  
b) Teacher has knowledge of multicultural and multilingual approaches and principles and applies them in planning and implementation of his/her practice. 
	The current version of the exam does not include test items measuring cross-cutting competencies. 

	Not included in the national curriculum
	The Standards require teachers to be familiar with legislative acts related to the teaching profession. 
	The certification exam items test requires extensive understanding of the articles from the legal acts.  


 
[bookmark: _Toc361902973]Teacher Professional Standards (General Section)
Teaching standards provide the foundation for the education system.  Effective teaching standards serve several purposes. Teachers use them to evaluate their own practices; school administrators use them to evaluate teachers, and then use those evaluations in employment decisions such as hiring and firing. Ultimately, strong standards aim to improve the quality of learning and teaching in schools.  Standards describe the teacher’s professional knowledge and skills as well as professional values and duties. 
The standards do not need to be long and complicated.  In fact, the standards should be clear and concise to facilitate understanding.  For example, the National Board for Professional Teaching Standards in the United States recently adopted five core standards:
Teachers should . . .
· Be committed to their students and learning
· Know their subjects and how to teach them 
· Be responsible for managing and maintaining learning
· Think systematically (understand how things, regarded as systems, influence one another within a whole)
· Belong to learning communities.[footnoteRef:16] [16:   http://www.ehow.com/about_6459614_importance-effective-teaching-standards.html#ixzz2YvbiGyza] 

These brief standards send a strong message of teacher expectations.   
Standards from other countries indicate the need to provide clear, concise standards supported by indicators.  The United Kingdom’s professional standards for teachers contain eight standards with approximately five indicators provided for each standard.[footnoteRef:17]  In the United States, each state has its own standards, but generally the number of standards ranges from eight to twelve with indicators provided for each standard.  Australia has seven standards with indicators provided for each standard as well.[footnoteRef:18]  In all systems, the indicators listed under each standard can be used to differentiate among the levels of teachers, i.e., beginning, experienced, master levels. Regardless of the level of teaching mastery the teacher attains, the standards remain constant for all teachers.  [17:  http://www.bsme.org.uk/Websites/bsme/images/resources/cpd/Teachers'%20Standards%20September%202012.pdf]  [18:  http://www.teacherstandards.aitsl.edu.au/Standards/AllStandards] 

According to the Georgian General Education Law, the teacher standards provide knowledge, skills, attitudes, and duties that all teachers must have. Teacher Standards are divided into two components:  General Professional Skills and Subject-Specific Skills.  The Georgian national curriculum, approved in 2011 with a six-year validation period, is the main document from which the teacher standards and professional development model have been developed. The national curriculum includes expected content and learning outcomes with supporting indicators and principles for student-centered instruction that are reflected in the standards.
The general teacher standards encompass three areas:
A. Development and Learning Theories
B. Teaching and Assessment
C. Professional Environment
The chart below summarizes the current situation in the general section of the professional standards and recommends changes to refine the professional development system for teachers.
	Current Situation
	Recommendations

	The standards document is knowledge-oriented and quite a few indicators start with the statement “The teacher knows.”

Current version: The teacher knows how to use the information gathered from the assessments and is able to develop short-term and long-term plans for instruction. 
	The share of performance indicators should be substantially increased and more emphasis should be made on what the teacher does rather than what the teacher knows. 
Recommended version: The teacher plans the instruction based on results of the student assessment.  


	The level of teaching expertise is not differentiated in the Standards. For example, the expectations for a novice teacher are not differentiated from those of an advanced teacher. 

	It is suggested that the Standards reflect 8-10 key competencies, supported by indicators that describe the teacher’s performance. Indicators can be written to describe the professional behavior of the novice teacher, experienced teacher and advanced teacher. 
The initial certification exam should be the same for all teachers; however the recertification exam may differentiate by levels.

	The standards document does not clearly identify standards, indicators, and benchmarks and the relationship among them. 
	The structure of the Standards should reflect the key competencies, supported by indicators/benchmarks.

	Quite a few indicators are replicated in professional and subject standards:
a) Teacher assists colleagues in their professional development;
b) Teacher has ability to study his/her own practice to increase the effectiveness of teaching activities
c) Ability to analyze professional literature and apply it for the assessment and improvement of his/her practice 
d) Knowledge how to apply different means and resources for professional development and improvement of skills.

	Revise standards to make them more subject specific and to avoid redundancy.

	The Professional Standard requires teachers to know how to assist the beginner teachers in their practical activities (Article 10). 
	It is suggested that not all teachers be required to assist the beginner teachers. This can be required for the advanced teachers provided that standards have indicators of different levels. 


	Article 10 of the Standards document requires teachers have: 
a) Knowledge of the methods of productive cooperation with the representatives of school society required to improve his/her professional knowledge and skills; 
b) Knowledge of the forms of public relation required for retrieving the teaching resources.
	These items are quite vague and general and need better definition. 


[bookmark: _Toc361902974]Teacher Subject Standards
In addition to the general professional standards, teacher subject standards are also included in the Georgian standards. The teacher subject standards cover three areas: 
1. The skills required by the subject
2. The list of topics in each subject
3. The methodologies used to teach the subject. 
The standards provide the guidelines to improve overall educational environment and to guide teachers in their selection of effective instructional aids and activities. Teacher subject standards comprise one of the two certification exams. 
The chart below outlines several issues with the current teacher subject standards and proposes changes.  Examples provided are from math and primary Georgian language courses. 
	Current Situation
	Recommendations

	Similar to the Professional Standards, the subject standards do not differentiate among levels of teachers’ expertise. 

	It is recommended that each standard is followed by the performance indicators distributed across different levels of proficiency, i.e., novice teacher, experienced teacher and advanced teacher. 

	Primary Teacher Subject standards (both in math and Georgian language) contain duplicate items from the Professional Standard or include general methodological items that are more relevant for the Professional Standards document. 
Example 1: The Grade 1-6 math subject  standard (Draft version of the standard has no official version publicly available) includes the following indicators:  
“The teacher uses various methods for developing reading and writing skills”. 
“The teacher takes the students’ family, social, physical and cultural differences into consideration and acts appropriately”.  
Example 2: The Grade 1-6 Georgian Language Subject Standards includes the following indicator: 
“The teacher can organize the learning environment and select the learning resources in order to facilitate smooth comprehension of learning materials that will activate their attention and create interest for learning. 
“The teacher is able to conduct preliminary, ongoing and summative assessments for ensuring full development of students; When assessing certain stages of the instruction, is able to write constructive, positive and specific feedback for each student”. 
“When conducting the lesson, teacher can use multiple methods that result in students’ interest towards learning”. 
	Revise standards to make them more specific to avoid redundancy.




Example 1: Both indicators are important, however, they are beyond the scope of the Subject Standard and should be part of the Professional Standards.  


Example 2: Both indicators are important, however, they are beyond the scope of the Subject Standard and should be part of the Professional Standards.  


	The section on instructional methods of the Subject Standards includes a number of items that describe learning targets rather than instructional methods and techniques. 
Example 1: The section on the Instructional methods of the Grade 1-6 math teacher subject standard includes the following indicator: 
“The teacher can help students to develop social skills, such as self-expression, self-assessment of the behavior, and cooperation”
Example 2: The section on the Instructional methods of the Grade 1-6 Georgian language teacher subject standard includes the following indicator: 
“The teacher is able to set a goal of the lesson to develop students’ reading and writing strategies”. 

	The structure of the Subjects Standard should be improved and relevant items should be included under each section of the document. 




	Part of the items in the section on instructional methods in the Grade 1-6 Georgian language teacher subject standards includes the list of specific teaching strategies.
For example: “In the instructional process the teacher is able to use methods for writing acquisition, such as fantasy writing, writing the text by using lexical units, writing by “skip a line” writing,  patterned writing, Round Robin, pyramid writing, RAFT, etc. 

	Listing the specific instructional or learning strategies either has to be avoided, or created more carefully. 

	Teacher subject standards require from teachers subject-matter proficiency at levels higher than the ones they teach.  In addition to this, there are many topics with much supporting material above the grade level. 

Example 1: primary school teachers are required to be proficient in basic level subject topics. Grade 1-6 math teacher subject standards include topics that are taught at the basic level (grades 7-9). This judgment is based on the content of the certification program as the subject standards for the grade 1-6 math teachers is not publicly available. 


Example 2. Basic and secondary level math teacher subject standards cover the topics that are not part of the national curriculum, except for the specialized schools in math. 
	It is recommended that teachers are required to know the subject matter only at the level they teach. They should be required to demonstrate more in-depth knowledge of the foundations of the subject. 

Example 1: The following topics taught at the basic level (grades 7-9) illustrate topics that should be removed from the primary math teacher subject standards.
· Power, power of a number with natural indicator;
· Properties of a triangle;
· Properties of a parallelogram;
· Properties of a trapezium;
· Mode, median and frequency of the Data. 
Example 2. The following topics should be considered for removal from the basic and secondary math teacher subject standards.
· Matrices;
· Limits of functions;
· Derivative of the function;
· Integral;
· Complex numbers;
· Elements of analytical geometry in space. 

	Teacher Subject Standards in Georgian Language include items that are not relevant to the subject learning outcomes. For example: 
The standards cover formerly-used and currently-used Georgian scripts, concept and functions of the Georgian language and historical changes of the language 
The standards also includes the full course of Georgian grammar, dialectic words and phrases, professional vocabulary, slang, barbarisms, neologisms, archaisms, stylistics, terms and definitions of philology. 

	It is suggested that Items that are not directly required by the national curriculum be removed from the Teacher Subject Knowledge Standards. 

	Several important items of the new National Curriculum are not adequately reflected in teacher subject standards. 
	The teacher subject standard should be better aligned with the new version of the National Curriculum. As an example, the following items should be included in the Grade 1-6 Georgian language teacher standard: 
· Selecting the appropriate reading strategies and their application at various stages of reading.
· Identifying levels of understanding/comprehension; critical assessment of the texts read;
· Reading, analysing, understanding/comprehending informational texts are hardly mentioned in the national curriculum and not at all in the teachers’ standards and certification tests. This is a serious omission in that reading/comprehending information texts is one of the main components of the PIRLS test. 
· Issues related to the understanding of informational/educational texts, i.e., composition, basic and auxiliary elements, language-grammatical characteristics, should be added to understanding fiction texts. 
· The main stages of writing should be added to the writing block: brainstorming, drafting, revising, editing, finalizing.  The main aspects of the written work and basic evaluation criteria; using writing for learning (learning writing and learning through writing).
· Verbal description of meta cognitive strategies (thinking aloud)
· In writing aspect along with the culture of calligraphy it is desirable to add skills for converting texts into computer; skills for written communication with a student, a parent, a colleague. 



[bookmark: _Toc361902975]Certification Exam
Georgia currently faces the challenge of having only 15% of its teachers who have passed the certification exam.  The high percentage of teachers who do not pass the exam provide the following reasons:
· Lack of basic knowledge of the subject and pedagogy
· Lack of exam “wiseness” (test preparation) 
· Exam structure
· Exam conditions
Teachers who choose not to take the exam cite the following reasons:
· Insufficient incentive for passing the exam
· Expectation that the mandate will change
· Belief that the exam does not measure the skills and knowledge required in the classroom
· Teachers from minority language schools often do not have the language proficiency required to pass the exam[footnoteRef:19] [19:  TPDC Survey on teachers’ attitudes towards professional development scheme, 2012. ] 

The chart below describes issues with the current situation and suggests appropriate action.
	Current Situation
	Recommendations

	According to the Law on General Education, the certification exam measures if the teacher meets the Professional and Subject Standards; however, certain indicators cannot be measured by the exam. This is particularly true for the methodological section of the Teacher Subject Standards. The primary teacher exam program does not include any methodological items at all. 

	In order to measure how a teacher uses knowledge and skills in the classroom, a teacher observation/evaluation program should be implemented. However, this should not be part of a certification exam, but rather a component of the overall professional development system.  

	In certain cases, the certification exam program and test items are not aligned.  For example, the primary teacher exam program does not include methodological items as well as academic writing while the exam covers both components. Also, the mathematical part of the exam includes items on teaching the pedagogy of reading and writing that are not relevant for the math subject exam. 
	It is important to provide public access to all relevant standards documents for primary teachers. This will help teachers prepare for the certification. Furthermore it is important that the exam align with these standards, and that all exam items include the topics presented in the exam program. 



	The certification exam sets the same passing score for all the teachers, irrespective of the teaching experience. 
	It is suggested that the initial certification exam be the same for all testing candidates. For recertification of experienced teachers, a levelled exam can be developed or the same exam can be taken again. 


	The exam content is extremely comprehensive. Primary teachers who must cover multiple subjects face an additional challenge. This leads to exhaustion by the end of the exam, where teachers cannot fully demonstrate their knowledge and abilities. 

	When possible, the volume of program and test items should be reduced. Also, it is recommended that the format of the exam be revised, instead of a 5-hour exam, teachers should be offered the opportunity to take two or more shorter exams. 

	The certification exams are held only once a year in the capital. 
	To make the exam more accessible to the greatest number of teachers, the exam should be administered several times a year in all of the regional exam centers. 


[bookmark: _Toc361902976]Teacher Performance Evaluations
Teacher evaluation typically has two major purposes.  First, it seeks to improve the teacher’s own practice by identifying strengths and weaknesses for further professional development.  Secondly, it is aimed at ensuring that teachers perform at their best to enhance student learning.  The teacher’s knowledge of the subject to be taught and knowledge and skill in how to teach the subject are equally important.  The certification exam covers these subjects, but only on a theoretical level.  While content knowledge is important and necessary, it alone cannot determine whether the teacher is able to enable students to learn. The teacher must demonstrate the use of that knowledge in the classroom in order to be an effective teacher.   Effective teachers understand and are able to apply strategies to help students increase achievement. They understand and apply knowledge of child and adolescent development to motivate and engage students. They are able to diagnose individual learning needs. They know how to develop a positive climate in the classroom in order to make it a stimulating learning environment.
Characteristics shared by exemplary teachers include:
· a belief that all children can learn, but not all in the same way. 
· a belief that teachers are learners and children are teachers. 
· a high level of respect for all students. 
· high expectations for all students, but not the same for all. 
· a humanistic rather than custodial approach to classroom control.
Classroom observation enables a principal to determine if the teacher exhibits the behavioral characteristics of an exemplary teacher.  A test alone cannot provide that information.  Teachers who successfully pass the exam with high scores may not be able to transfer that knowledge into practice when faced with the challenge of educating a classroom of diverse students.  Meaningful teacher evaluation involves an accurate appraisal of the effectiveness of teaching, its strengths and areas for development, followed by feedback, coaching, support and opportunities for professional development.  It is also essential to celebrate, recognize, and reward the work of teachers. [footnoteRef:20] [20:  OECD Review on Evaluation and Assessment Frameworks for Improving School Outcomes, 2009, p. 3.] 

Aligning the national curriculum, standards and certification exam provides the solid foundation upon which the professional development system can be built.  If the standards have indicators or benchmarks delineated by level of expertise, i.e., beginning, experienced, advanced teacher, they can be used as indicators to evaluate the teacher’s classroom performance. 
Recommendation.  Teacher performance evaluations range from the simple observation of a principal of the teacher’s in-class behavior to a complex system in which parents, colleagues, school administrators and even students provide an evaluation of the teacher.  Designing and governing a comprehensive framework for teacher evaluation entails a range of aspects.  First, it needs to be framed in the overall context of the national curriculum and standards.  Secondly, the evaluation framework needs to be clearly defined so that teachers understand what is expected from them.  Finally, feedback must be provided.
Currently, Georgia has no formal teacher evaluation system established.  Therefore, in order to establish teacher performance evaluations as a component of the professional development system, the evaluation could be completed by principals in the initial stages.   The performance evaluation best serves the teacher and students when it is part of the professional development system and not the certification exam.  Including it as part of the certification exam adds considerable administrative tasks to the education system.  Points should be assigned to the annual evaluation and counted in the professional development system.  Evaluations should not be a one-time event but rather an ongoing, annual event. The purpose of the evaluation is, after all, to ensure that the teacher maintains the practice of the requisite skills and knowledge.  
[bookmark: _Toc361902977]Continuous Professional Development
The third component of the teacher professional development system is the provision of ongoing activities which enable the teacher to continuously upgrade and update skills and knowledge.  The Ministry of Education and Science in Georgia offers a wide range of professional development activities but these are available to only certified teachers.  In order to best serve the needs of students, professional development should be offered for all teachers annually.  
High quality professional development activities provide beginning teachers with the knowledge and skills needed for effective teaching.  Without this support, many new teachers will not stay in the profession, or even worse, stay in the classroom without the requisite skills to be successful.  As a result, vulnerable children suffer and the achievement gap persists. Ongoing activities provide experienced teachers with opportunities to learn new approaches or to be introduced to new technologies.  As teachers are lifelong learners, the need for continuous training never ends.
In a survey conducted by OECD in 2009 on professional development, the following conclusions were made:
· In the participating countries, an average of 89% of teachers in lower education (Grades 1-8) engaged in professional development.  The 11% who did not were a source of concern.
· On average among the countries surveyed, teaches participated in professional development for slightly less than one day per month.
· A significant proportion of teachers think that professional development does not meet their needs. Over half reported wanting more than they received during the previous 18 months.
· The aspect of their work for which teachers most frequently say they require professional development is in teaching special needs students followed by acquiring and teaching ICT skills and maintaining student discipline and behaviour.
· Teachers who paid the full cost of professional development took part in more activities than those who received it free or at partial cost.  
· Even when activities were paid by the teachers, their demand was not satisfied.  Those who paid were more likely to say they wanted more, indicative of the importance they placed on continuous professional development.
· The main reason for not participating in more activities was inability to fit the activities into their work schedule, but the lack of suitable development opportunities was also a significant factor.
· The survey found a correlation between teacher competence and student achievement.  Unprepared teachers often blamed the students for not having skills when in reality it was the teachers who lacked skills.
· The types of development that teachers regard as the most effective have, on average, lower rates of participation. However, those who do participate in these activities also devote more time to them than those participating in other activities, even though they are more likely to pay for them.  This suggests a need for policy makers to ensure that the available development opportunities are effective and meet teachers’ needs. [footnoteRef:21] [21:  OECD Teacher Professional Development Survey, 2009, page 48.] 

The menu of professional development activities offered by TPDC is impressive.  Offering these activities to all teachers by requiring that teachers take a specified number of courses within a period of time would ensure that all teachers could benefit from them.
In top-ranked nations, support for teachers takes the form of:
· Universal high quality teacher education, typically two to four years in duration, featuring extensive practical training as well as coursework;
· Equitable, competitive salaries, comparable to those of other professions, such as engineering, sometimes with additional stipends for hard-to-staff locations;
· Mentoring for all beginners, coupled with reduced teaching load and shared planning time;
· Extensive opportunities for ongoing professional learning, embedded in substantial planning and collaboration at schools.
· Teacher involvement in the curriculum and assessment development and decision making.[footnoteRef:22] [22:  How High-Achieving Countries Develop Great Teachers, Stanford Center for Opportunity Policy in Education, August 2010, p. 1.] 

[bookmark: _Toc361902978]Illustrative Professional Development System
The professional development system proposed in this document incorporates the best international practices for preparing teachers to be effective in the classroom.  The system mandates for teachers to participate in these activities continuously throughout their careers.  The Georgian system is already built on a solid foundation of teacher professional activities, and with refinement, could be a high quality system.
 Incentives, i.e., professional advancement and salary increases, attached to participation in the professional development system will motivate teachers to participate.  The chart below, provided as a suggested system, illustrates an equitable system which allows teachers to accumulate points for participating in a professional development system which offers salary increases as incentives:
	
	Certification test
	Professional activities/ training
	Classroom Observation
	Re-certification test
	Total Credits

	Entry level 
(Teachers receive points for passing the initial exam.)
	60 credits 
	
	
	
	60 

	A minimum of five years and maximum of eight years to accrue the credits to advance to the next level.
	
	+30
	+ 30
	+ 30
	90

	Intermediate  level 
	150 credits
	Salary increase upon completion of 150 credits

	A minimum of five years and maximum of eight years to accrue the credits to advance to the next level.
	
	+30
	+ 30
	+ 30
	90

	Experienced level 
	240 credits
	Salary increase upon completion of 240 credits

	A minimum of five years and maximum of eight years to accrue the credits to advance to the next level.
	
	+30
	+ 30
	+ 30
	90

	Master level 
	330 credits
	

	Once a teacher has reached the highest level, he/she should be expected to continue professional development activities every 3-5 years or face the loss of the “master” standing; however, a smaller salary increase would be provided.
	
	+30
	+ 30
	+ 30
	90


[bookmark: _Toc361902979]Explanation of Levels
Entry level  (5-8 years) 
Upon passing the certification exam, the teacher is considered to be at the entry or base level.  The incentive for passing the exam is a salary increase to a fair amount, i.e., 700 GEL/month. During the first years of teaching, the entry-level teacher would be provided a mentor to guide him/her through the difficult first years of acclimating to the teaching environment.  
In order to progress through the professional development system, an entry-level teacher would need to accumulate 30 points on the classroom observation, accrue 30 points for participating in various trainings and professional development activities, and earn 30 points for passing a re-certification exam after no less than five years in the classroom and no more than eight years.  If at the end of eight years, the entry level teacher has not accrued 150 points, then he/she should be exited from the profession.
Intermediate Teacher 
Once the teacher has successfully accrued 150 points, he/she will be considered as an intermediate-level teacher with an increase in salary.  In order to progress through the professional development system, an intermediate-level teacher would need to accumulate 30 points on the classroom observation, accrue 30 points for participating in various trainings and professional development activities, and earn 30 points for passing a re-certification exam after no less than five years at this level and no more than eight years.  If at the end of eight years, if the intermediate-level teacher has not accrued the additional 90 points for a career total of 240, then the teacher will be required to participate in a special one-year assistance program.  Upon successful completion of the program, the teacher will have two years to accrue the points to advance to the next level. 
Experienced Teacher
Once the teacher has successfully accrued 240 points, he/she will be considered as an experienced-level teacher with an increase in salary.  In order to progress through the professional development system, an experienced -level teacher would need to accumulate 30 points on the classroom observation, accrue 30 points for participating in various trainings and professional development activities, and earn 30 points for passing a re-certification exam after no less than five years at this level and no more than eight years.  If at the end of five years, if the experienced-level teacher has not accrued the additional 60 points for a career total of 330, then the teacher will be required to participate in a special one-year assistance program.  Upon successful completion of the program, the teacher will have two years to accrue the points to advance to the next level. 
Master Teacher
Once the teacher has successfully accrued 330 points, he/she will be considered as a master-level teacher with an increase in salary.  In order to remain at this level for the remaining years in the profession, a master-level teacher would need to accumulate 30 points on the classroom observation, accrue 30 points for participating in various trainings and professional development activities, and earn 30 points for passing a re-certification exam after no less than five years at this level and no more than eight years.  If at the end of eight years, if the master-level teacher has not accrued the additional 60 points for a career total of 390, then the teacher will be required to successfully complete a special assistance program.  
In this system, the teacher would be able to achieve master-level status in a minimum of 15 years and maximum of 24 years from the point of certification. In special cases, when a teacher has a “delay” on a level, he/she will be provided with specialized, additional assistance and training programs. Credits and the assigned level will not be lost when transferring to another school. 
A professional development system cannot be successful without the support of the Ministry and school administrators.  For example, TPDC would need to assign credit hours for each of its professional development activities; principals would need to have teacher classroom evaluation forms based on a point system; and finally, the government of Georgia must mandate appropriate salary increases, perhaps a percentage increase attached to each level, in order to motivate teachers to be part of the system. The overall system would need to be mandated by ministerial decree.
[bookmark: _Toc361902980]Mentoring
Mentoring new teachers is essential to retaining beginning teachers.  The first years of teaching need to be viewed as a phase of learning that follows and builds on the learning that occurred in the university or workplace prior to entry in the profession.  If teachers receive no support during this time, they may leave the profession. [footnoteRef:23]  [23:  	Cooper, James M. and Alvarado, Amy.  Preparation, Recruitment, and Retention of Teachers, International Academy of Education, UNESCO, 2006, p. 20.] 

The induction program should include a two-year or three-year mentoring program, where young professionals, while teaching and receiving a salary, will receive support from their professional peers.    The mentoring program would include in-classroom coaching by trained mentors and shared collaboration time with teacher peers.                 
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