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[bookmark: Text80]G-PrIED Highlights
June 2013

· [bookmark: Text66]First cycle of trainings for 1,034 reading and math teachers in grades 1-6  in Georgian schools and 205 teachers in ethnic minority schools completed 
· Distribution of educational equipment and supplies for 600 beneficiary schools completed
· [image: C:\Users\nparks\Documents\Microsoft Event 21.06.2013\149.JPG]Software for diagnostic assessment data entry finalized and tested. Data entry began on June 27, 2013 
· On June 21st, G-PriEd awarded the primary math and reading teachers who designed the best projects that integrated IT into their lesson plans as the winners of  the Microsoft-MES “Partners in Learning Forum 2013” competition
·  (
Nancy Parks, G-PriEd COPand Aluda Goglichidze, Deputy Minister, MESwith Partners in Learning teacher awardees Tamar Martashvili, winner of best math project and Vera Somkhishvili, winner of best Reading project.
)G-PriEd finalized and submitted its work plan for the period of June 2013 to September 2014 and the project management plan based on the revised contract scope of work 
· All 122 pilot schools finalized the selection of 208 Teacher Learning Circle (TLC)  facilitators 


Planned ACTIVITIES JuLY 2013

· Draft the math and reading training materials for the second cycle of trainings to begin in October 2013
· Finalize the training materials for TLC facilitators 
· Finalize the scripts for two educational films for TLC facilitators,  two math videos on diagnostic assessment and innovative constructivist teaching techniques, and three videos in reading:  1) Reading instruction in grade one, 2) Using conversational posters in GSL instruction, and 3) Before-during-after reading strategies  
· Develop the draft training manual on instructional leadership for principals 
· Complete entry and clean diagnostic assessment test data 
· Close the subcontract with GORBI, implementers of the diagnostic assessment.
· Finalize and translate the diagnostic assessment test administrative manuals and other related documents 
· Finalize at-home reading and math activity cards for parents
· Develop the outline for the teacher effectiveness study
· Prepare and submit Train-Net reports to USAID
· Announce the request for proposals for administration of training delivery services 
· Announce the request for quotes for printing services for posters, math activity cards, and supplemental readers 
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	GOALS:      1. Improve reading and math instruction for approximately 40,000 Georgian students, grades 1-6, including ethnic minority students in approximately 300 …                      schools.
                   2.  Improve reading and math delivery systems in Georgia’s primary education.
                   3.  Enhance community and public engagement, accountability, and transparency in approximately 300 schools.

	Component 1:  Improve reading and math instruction for approximately 40,000 students of grades 1-6, including ethnic minority students, in approximately 300 schools.

	Subcomponent 1.1  : Improve Teacher Effectiveness in Teaching Reading and Math, as well as in the Use of Formative Assessment-Based Teaching Approach

	
	JUNE ACTIVITY

	Task 1:  Develop, propose, and support the implementation of school-based mechanisms for promoting professional development of math and reading teachers
	1.  Develop a concept for improving teachers’ instruction of reading and math through 1) training and 2) school-based professional development and integrate it with the MES’ concept of state-provided professional certification and continuous professional development.  This concept will cover the procedures for nominating teacher circle facilitators. 
Completed, October 2012

	
	2. Discuss the concept and requirements with the MES and encourage its approval.   
Completed, October –December 2012

	
	3.  Hold conferences with principals. 
Completed for principals of Georgian schools in January and for principals of ethnic minority schools in February, 2013. 

	
	4.  Assist the schools/MES in identifying teacher facilitators in the pilot schools.
G-PriEd finalized the process for selecting facilitators of Teacher Learning Circles (TLCs). To strengthen school-based teacher professional development, G-PriEd assisted principals of Georgian and non-Georgian schools in selecting a total of 208 facilitators from 326 candidates for the TLCs. According to the selection procedures, principals nominated 1-3 candidates for each facilitator position. The candidates were then observed and evaluated by the G-PriEd trainers during the trainings using the following criteria: 
	· Expertise in teaching reading/math in primary grades 

	· Commitment to teaching reading/math in primary grades

	· Communication skills

	· Collaboration skills

	· Verbal presentation skills

	· Problem-solving skills 

	· Leadership skills

	· Organizational skills

	· Creativeness 

	· Credibility among fellow teachers



Trainers evaluated  the candidates according to these criteria and identified the most qualified teachers to serve as facilitators. G-PriEd shared the trainers’ evaluations and recommendations with school principals who made the final decision. By the end of June, all schools had selected candidates in their schools. Depending on the number of the teachers, as well as language of instruction, schools selected one, two or four facilitators. The table below provides the number of selected facilitators by the regions and types of facilitators: 
	#
	Regions 
	Georgian Schools 
	Non-Georgian schools
	Total Number of Facilitators 

	
	
	R & M
	M 1-6
	R 1-6
	M 1-4
	M 5-6
	R 1-4
	R 5-6
	R 1-6
	M 1-6
	

	1
	Abkhazia 
	3
	 
	 
	 
	 
	 
	 
	 
	 
	3

	2
	Adjara
	9
	3
	3
	1
	1
	1
	1
	 
	 
	19

	3
	Guria
	4
	1
	1
	1
	1
	1
	1
	 
	 
	10

	4
	Tbilisi
	2
	4
	4
	4
	4
	4
	4
	 
	 
	26

	5
	Imereti
	15
	3
	3
	1
	1
	1
	1
	 
	 
	25

	6
	Kakheti 
	4
	5
	5
	1
	1
	1
	1
	3
	3
	24

	7
	Mtskheta-Mtianeti
	3
	2
	2
	 
	 
	 
	 
	 
	 
	7

	8
	Racha-Lechkhumi & Kvemo Svaneti
	8
	1
	1
	 
	 
	 
	 
	 
	 
	10

	9
	Samegrelo & Zemo Svaneti
	12
	2
	2
	1
	1
	1
	1
	 
	 
	20

	10
	Samtskhe-Javakheti
	4
	1
	1
	1
	1
	1
	1
	7
	7
	24

	11
	Kvemo Kartli 
	2
	 
	 
	2
	2
	2
	2
	9
	9
	28

	12
	Shida Kartli 
	7
	2
	1
	 
	 
	1
	1
	 
	 
	12

	 
	Total 
	73
	24
	23
	12
	12
	13
	13
	19
	19
	208

	KEY

	R & M:  Reading & Math facilitator of TLC for teachers of Georgian language and math in grades 1-6

	M 1-6:  Math Grades 1-6 facilitator of TLC for teachers of math in grades 1-6

	R 1-6:  Reading Grades 1-6 facilitator of TLC for teachers of Georgian language in grades 1-6

	M 1-4:  Math Grades 1-4 facilitator of TLC for teachers of Georgian language in grades 1-4

	M 5-6:  Math Grades 5-6 facilitator of TLC for teachers of math in grades 5-6

	R 1-4:  Reading Grades 1-4 facilitator of TLC for teachers of Georgian language in grades 1-4

	R 5-6: Reading Grades 5-6 facilitator of TLC for teachers of Georgian language in grades 5-6



In Fall 2013, G-PriEd will provide a three-day training for all facilitators of the School-based Teacher Professional Development facilitation.

	
	5. During pilot phase, provide sample materials and quality assurance procedures to support TLC facilitators.
The manual for TLC facilitators is currently being developed.

	
	6. Support and monitor, in cooperation with TPDC, the work of the teacher facilitators in pilot schools.
Activity is in planning stage.

	
	7. During expansion of pilot, hold conference with principals in expansion schools to introduce the plan to improve teachers’ instruction of reading and math.
Activity has not begun.

	
	8. During expansion, assist schools/MES in identifying teacher facilitators in expansion schools.
Activity has not begun.

	
	9. During implementation of the model in expansion schools, provide sample materials and quality assurance procedures to support teacher facilitators in leading TLCs.
Activity has not begun.

	
	10. During expansion phase, support and monitor, in cooperation with the TPDC, the work of the teacher facilitators in pilot schools.
Activity has not begun.

	

	Task 2.  Identify national trainers of reading and math, design TOT program for them, and provide teaching/guidance on training teachers and teacher facilitators.
	1. Create a working group together with TPDC representatives and local and international experts to develop the TOT manuals. 
Completed, January  2012 - February 2013

	
	2. Develop TOT manuals for national trainers in reading. 
The TOT manuals for the first stage of training are complete. G-PriEd finalized the third and fourth sections of the trainer manual and teacher manuals for Georgian as a Second Language module 1.

	
	3. Develop TOT manuals for national trainers in math. 
The TOT manual for the first cycle of trainers was completed in May 2013.  Following the meeting with trainers in June, in which training feedback was collected, G-PriEd will revise the teacher training materials before the second cycle of training.  The trainers recommended including more methodology and activities for teachers. The materials for the next cycle will include formative assessment administration, constructivist approach to teaching numbers in Grades 1-4 and 5-6 using visuals aids (posters, task cards, manipulatives) in the classroom, and parent engagement activities.

	
	4. Develop TOT manual for national trainers of TLC facilitators.
G-PriEd reviewed the manual on leading school-based teacher professional development for TLC facilitators with USAID.  The manual will be finalized in July. TLC facilitators will be trained in October 2013. 
In addition to the manual for TLC facilitators, G-PriEd developed the script for two educational films for TLC facilitators: 
1. Film One – How to conduct data meetings
2. Film Two – How to conduct case discussions. 
The purpose of the films is to show the future facilitators how TLC activities, namely data meetings and discussions, are conducted, what the major steps of each process are, and how they are implemented in practice. The films will also demonstrate major facilitation skills, i.e., questioning, summarizing, handling difficult behavior, and active listening.  The scripts will be finalized in July with film completion anticipated in September.

	
	5.  Create video lessons and/or other multi-media assistance for national trainers of reading and math. 
Filming began on a video for math. G-PriEd staff collected materials to develop the next script “Diagnostic Assessment in Math”.  
In reading, G-PriEd tested segments of the video on reading instruction using conversational posters during the training. The video was received enthusiastically by the training participants and an USAID observer.  The finalization of the Before-During-After reading instructional video was finalized after TPDC’s review and currently resources are being prepared for shooting.

	
	6. Hire national trainers in reading and math in collaboration with the TPDC. 
Completed, February 2012 – May 2013, resulting in a total of 49 math and 48 reading trainers.  

	
	7.  Prepare national trainers to train teachers and teacher facilitators of reading and math in use of training materials.
G-PriEd math improvement director Giorgi Nozadze continued to deliver trainings on a weekly basis to Azeri trainers.  Six math trainers attended the seven-hour training in the G-PriEd office on June 6th and 13th.  The Azeri trainers were so excited that training was being offered in Azeri for the first time in Georgia that they volunteered to edit the training materials that had been translated into Azeri. One trainer prepared handmade wooden models of geometric solids that were so impressive G-PriEd is now negotiating with him to provide 130 additional sets.  It was rewarding and inspiring to see the Azeri trainers’ enthusiasm and dedication.
Training activities are on hold until the second cycle of TOT begins in September 2013.

	
	8. Develop example lesson plans and create a bank of lessons plans rich in differentiated instructional techniques, examples of supportive learning environment, methods of using leveled readers and math manipulatives, etc.
Math:  G-PriEd staff selected and translated 40 activity cards per each grade level 1 to 6. The instructional booklet to accompany the activity cards was translated into Georgian and edited. G-PriEd staff began compiling additional activities and lesson plans.
Reading:  The third and fourth sections of the trainee/teacher manual for Georgian as a second language were developed. 
Development of the trainee/teacher manuals for the reading instruction module 2 for the second cycle of training started.

	

	Task 3. Support national trainers to train teachers and teacher facilitators in the pilot schools in methods they can use to improve reading and math outcomes 

	1. Select pilot schools for intervention 
Completed in October, 2012.

	
	2. Develop the list of pilot schools in consultation with MES, its EMIS department and USAID.
Completed in January – February 2013.

	
	3. Develop list of control schools, in consultation with MES and its EMIS department.
Completed in February 2013.

	
	4. Design the schedule of the pilot, including the timeframe for training of teachers, principal conferences, follow-up monitoring, hands-on assistance, and M & E. Assign national trainers to each training cohorts of teachers.  
G-PriEd completed the assignment of bilingual trainers to the ethnic minority teacher cohorts.  G-PriEd organized four training cohorts for grades 1-6 training in reading in three regions: Kakheti, Kvemo Kartli and Samtkhe-Javakheti.
	Region
	Cohort type 
	Training location 
	Total # of participants 
	Reading Trainers 
	Reading  Training dates 

	Kakheti
	GSL
	Mughanlo
	13
	Nona Arevadze 
	18-May
	1-Jun
	15-Jun
	17-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Kvemo Kartli (Azeri)
	GSL
	Rustavi #3
	23
	Nona Arevadze/ Zeinab Beridze 
	19-May
	2-Jun
	9-Jun
	16-Jun

	
	
	
	
	
	
	
	
	

	Samtkkhe-Javakheti (Armenian)
	GSL
	Gorelovka #2
	 11
	Giorgi Chauchidze
	18-May
	1-Jun
	8-Jun
	15-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Samtkkhe-Javakheti (Armenian and  Russian)  
	GSL
	Akhalkalaki #4
	19
	Giorgi Chauchidze /Elmira Kspoiani 
	19-May
	2-Jun
	16-Jun
	17-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	




For math Grades 1-4 trainings, G-PriEd assigned nine math trainers to the six training cohorts:
	[bookmark: RANGE!A1:I102]#
	Region
	Cohort type 
	Training location 
	Total # of participants 
	Math 1-4 Trainers 
	Math 1-4  Training dates 

	1
	Kakheti (Azeri)
	Math 1-4
	Mughanlo
	24
	Mamed Mamedovi/Qazax Abdulaevi
	25-May
	1-Jun
	8-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	2
	Samtskhe-Javakheti, Kvemo Kartli – (Armenian)
	Math 1-4
	Gorelovka #2
	16
	Susana Melikidze /Irma Kurdadze 
	25-May
	1-Jun
	8-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	3
	Samtskhe-Javakheti (Armeian, Russian)
	Math 1-4
	Akhalkalaki #4 
	24
	Susana Melikidze /Irma Kurdadze 
	26-May
	2-Jun
	16-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	4
	Kvemo Kartli (Azeri)
	Math 1-4
	Chapala School
	23
	Raxman Sofievi/Muradkhan Eminovi
	26-May
	2-Jun
	9-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	5
	Kvemo Kartli (Azeri, Russian)
	Math 1-4
	Rustavi School #3 
	4
	Sergo Durglishvili
	25-May
	1-Jun
	8-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	6
	Kvemo Kartli (Azeri)
	1-4 Math 
	Gardabani School #3 
	10
	Leila Gulieva/Shirvan Zeinabovi
	25-May
	1-Jun
	8-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	



For the Grades 5-6  math trainings in ethnic minority schools, G-PriEd decreased the cohort number by two, since the number of teachers to be trained was lower:
	[bookmark: RANGE!A1:I38]#
	Region
	Cohort type 
	Training location 
	Total # of participants 
	Math 5-6 Trainers 
	Math 5-6 Training dates 

	1
	Kakheti (Azeri)
	Math 5-6
	Mughanlo
	6
	Qazax Abdulaevi
	15-Jun
	22-Jun
	30-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	2
	Samtskhe-Javakheti, Kvemo Kartli (Armenian, Russian)
	Math 5-6
	Gorelovka #2
	17
	Susana Melikidze/Irma Kurdadze 
	15-Jun
	22-Jun
	30-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	3
	Kvemo Kartli  (Russian)
	Math 5-6 
	Rustavi #3 
	3
	Sergo Surglishvili 
	15-Jun
	22-Jun
	30-Jan

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	4
	Kvemo Kartli (Azer Russian)
	Math 5-6
	Gardabani #3 
	11
	Shirvan Zeinabovi/Raxman Sofievi
	15-Jun
	22-Jun
	30-Jun

	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	




	
	5. Finalize training manual and other learning materials in line with the TOT training manuals.
	Subject
	Grades
	Spring 2013 Modules
	Autumn 2013 Modules
	Language
	Progress to date

	Reading
	1 - 4
	yes
	yes
	Georgian
	Reading content for days 1, 2, and 3 finalized in April. Content for day 4 finalized in May.

	
	5 - 6
	yes
	yes
	Georgian
	Reading content, Grades 5-6, day 1(out of three total planned for spring) finalized in April. Content for days 2 and 3 finalized in May.

	
	1 - 6
	no
	Yes
	Georgian as a Second Language
	GSL materials finalized in June. 

	Math
	1 - 4
	Yes
	Yes
	Georgian, Russian, Armenian, Azeri
	Math content in Georgian language for the three-day training was completed in April. For Azeri materials, in June the Azeri trainers in June volunteered to edit the translated manuals for teachers in order to improve the quality of the trainings delivered. An Armenian language trainer also edited the Armenian teacher manual.

	
	5 - 6
	Yes
	Yes
	Georgian, Russian, Armenian, Azeri
	




	
	6. Develop QA plan to support the national trainers in delivering high quality training.
Throughout the Spring 2013 first cycle of training, G-PriEd observed the sessions. G-PriEd’s West Georgia training coordinator Nato Kobuladze monitored all training venues in her region and provided valuable feedback. G-PriEd staff observed trainings in East Georgia and provided recommendations to the trainers immediately after the observations as well as written feedback.  
Upon completion of the Spring 2013 primary grade teacher trainings in Georgian public schools, G-PriEd organized a meeting with the trainers to collect feedback including challenges encountered and recommendations for improvement for the next cycle of trainings scheduled to begin in Fall 2013. Trainers from East Georgia met in G-PriEd office in Tbilisi on June 20th and from West Georgia in Kutaisi on June 21st. G-PriEd’s Math Improvement Director Giorgi Nozadze, Reading Improvement Director Paata Papava and Training Director Nino Udzilauri facilitated the meetings.  

	
	7. Support national trainers to train teachers and teacher facilitators in the pilot schools, while cooperating with TPDC and MES.
Teacher trainings for 1,239 reading and math teachers started on April 6th and were completed on June 30th. The results of the teacher trainings and attendance records indicate that G-PriEd exceeded the PMP indicator target. The target for PMP Indicator 1.1.4 was 1,200 teachers trained during the pilot phase. 

Table 1 details the breakdown of the 1,034 teachers from Georgian primary schools who participated in the trainings:
Table 1:
	Region 
	1-4 both subjects 
	1-4 Reading 
	1-4 Math  
	5-6 Reading 
	5-6 Math 

	Tbilisi
	52
	6
	7
	21
	23

	Kvemo Kartli
	34
	5
	4
	14
	14

	Mtskheta-Mtianeti
	73
	4
	4
	28
	28

	Kakheti
	25
	2
	3
	15
	13

	Shida Kartli
	72
	14
	13
	32
	24

	Samtskhe-Javakheti
	61
	20
	12
	34
	28

	Ajara
	37
	18
	4
	19
	13

	Samegrelo-Zemo Svaneti
	40
	4
	1
	9
	10

	Guria
	21
	1
	1
	18
	10

	Imereti 
	33
	3
	5
	14
	12

	Racha-Lechkhumi
	33
	11
	7
	12
	13

	Total 
	481
	88
	61
	216
	188

	1034



Table 2 below shows the breakdown of the 205 math and reading teachers trained in ethnic minority schools:
	Region 
	1-4 Math 
	5-6 Math   
	1-6 Reading

	Kvemo Kartli
	37
	15
	23

	Kakheti
	24
	6
	13

	Samtskhe-Javakheti
	39
	17
	31

	Total 
	100
	38
	67

	205


Attendance statistics are included in the attached training report.

	
	8. Monitor teacher training effectiveness; develop and share teacher training study reports with MES.
Details for monitoring the training effectiveness are included in Task 3.5 above.

	
	9. Monitor teacher training effectiveness; develop and share teacher training study reports with MES.
Details for monitoring the training effectiveness are included in Task 3.5 above.

	
	10. Develop observations, lessons learned, and improvement plans from the training in the pilot schools.
Recommendations for the second cycle of training in Fall 2013 are included in the attached June 2013 Logistical Training Report. Briefly, the recommendations for the next cycle of training include:
· Four training venues need to be changed
· Lunch service provider should be replaced in Kakheti region 
· Translated materials should be edited by G-PriEd math trainers prior to printing
· Recruitment of several trainers should be reconsidered for fall trainings
· Attendance policy should be clearly defined
· Training schedule should be coordinated with TPDC to avoid overlap of the training days 


	

	

Task 4. Expand the training of teachers and teacher facilitators to the other target schools of the project.
	1.  Process results of all teacher training.
The results of the first cycle of training are recorded in the  June 2013 Logistical Training Report (attached).  In summary, the attendance statistics for the different subject and language groups across the country: 
	#
	Cohort type  
	Attendance statistics 

	1
	1-4 both subjects in Georgian schools 
	83 % attended 6 days out of 7 day training

	2
	1-4 reading in Georgian schools
	81 % attended 3 days out of 4 day training

	3
	1-4 math in Georgian schools
	93%  attended 2 days out of 3 day training

	4
	5-6 reading in Georgian schools
	91%  attended 2 days out of 3 day training

	5
	5-6 math in Georgian schools
	96% attended 2 days out of 3 day training

	6
	1-6 reading in ethnic minority 
	82%  attended 3 days out of 4 day training

	7
	1-4 math in ethnic minority schools 
	100% attended 2 days out of 3 day training

	8
	5-6 math in ethnic minority schools 
	100% attended 2 days out of 3 day training




	
	2.  Identify and agree with USAID and MES on the list of additional target schools in which project interventions will be rolled out.
Activity has not begun.

	
	3.  Design schedule of re-taking the TOT, training teachers and teacher facilitators in the additional target schools.
Activity has not begun.

	
	4.  Implement TOT, training of teacher circle facilitators and training of teachers in the additional target schools.
Activity has not begun.

	
	5.  Monitor teacher training effectiveness (Including pre- and post-training test); develop and share teacher training study reports with MES.
Pre-tests in reading were administered when trainings began. Trainers compiled the results, using a template provided by G-PriEd.  Comparisons will be made when the post-test is given at the end of the second cycle of trainings. Math had no pre-test as the first cycle of training was in basic math principles only. Information collected on all reading participants. 
In addition to the pre-and post-tests, the national trainers began observing teachers in classrooms during the first cycle of trainings.  A total of 47 school visits were made in April and May.  These visits followed observations by G-PriEd staff and USAID personnel of the trainings.  The staff and USAID met frequently during the trainings to discuss observations and recommend changes to the training program. 

	

	Subcomponent 1.2: Increase the Availability and Use of Age and Language-Appropriate Reading and Math materials and supplies 

	Task 5. Develop paper-based and electronic age-and language-appropriate reading and math materials, i.e., for grades 1-6 and in Georgian language.

	1. Examine current textbooks and additional reading resources for each grade, as well as reading materials available on the market. 
Completed in Year 1 of the Project.

	
	2. Development of readability criteria and benchmarks for levels of reading in the Georgian language. 
The readability criteria have been developed and will now be tested in selected schools.  Using the criteria, texts will be finalized, grouped by grades and levels, and then a small number of the readers will be piloted in 10-20 schools.  G-PriEd expects to have 20 readers selected for the Fall 2013 training.

	
	3. Hire local experts to develop supplementary leveled reading materials.  
G-PriEd selected 36 texts for supplementary leveled readers and selected four illustrators through a competitive process. Five of the 36 texts were edited and sent to USAID for approval.
From the G-PriEd book competition (explained in 5.8 below), twelve books were selected for possible production.

	
	4. Develop leveled readers  (connect this Task to Task 2 to ensure readers are developed according to best practices)
Additional leveled readers were produced by G-PriEd staff this month, in addition to the readers previously prepared by the working group.

	
	5. Test the supplementary reading materials in pilot schools to determine whether they are properly leveled.
Draft copies of some of the supplementary titles were used during the Spring 2013 training.  Teachers, in turn, used the books with their students.  Informal feedback reflected a positive reaction to the books.  The actual piloting of the books will begin in October 2013.

	
	6. Finalize the leveled reading materials; develop mechanisms for teachers to support their incorporation in the learning process.
Activity has not begun. 

	
	7. Create electronic versions of the supplementary reading materials.
Activity has not begun.

	
	8. [image: C:\Users\nparks\Documents\School Book\011.JPG]Create posters, cards, big books, other paper-based learning materials for reading and math
Reading:  In June G-PriEd announced a competition among 1-6 grade teachers and trainers to produce supplemental reading materials. The goals of the competition were to: 
· Promote student reading through increased access to classroom reading materials
· Support primary grade teachers’ use of supplemental readers in the classroom
· [image: ]Encourage primary grade teachers to produce reading materials for use in their classrooms using readily available resources 
· Teachers were invited to enter a book that they had written and illustrated in any of the following categories: 
- Original illustrated big book for the first graders 
-Original illustrated fiction book for any grade 1-6
-Original illustrated non-fiction book  for any grade 1-6
 (
"We love reading!" One of G-PriEd's motivational reading posters.
) (
G-PriEd Reading Specialist Paata Papava and Training Director Nino Udzilauri reviewing the books submitted for the competition.
)The deadline for competition was June 24th, 2013. G-PriEd received total of 101 books from the training participants. Using a rubric, G-PriEd assessed and evaluated each book on a four point scale (1 – minimum – 4 maximum). The G-PriEd evaluation committee awarded one book a “4”, 11 books scored “3”, 13 books scored “2” and 76 books scored “1” (books that received “1” did not pass the first stage of the competition). During the second stage of evaluation, G-PriEd will invite representatives from the TPDC and the MES Curriculum Department to determine the winner. All teachers and trainers who submitted books will receive certificates from G-PriEd; the person with the highest scoring book will receive a netbook and have his/her book published; the second and third place winners will receive a CD player.  

In reading, 15 instructional posters for grades 1-6 were drafted and four layout designers were selected through a competitive process. Four posters have been developed and reviewed.
Math:   G-PriEd staff translated and edited selected posters before distributing them among graphic designers who were selected in June through a competitive process. Posters are expected to be finalized in July.

	
	9. Create a list of grade- and age- appropriate supplemental math problem books, visual aids and manipulatives for math learning; search for availability in local market.
Completed in Year 1 of the Project.

	

	Task 6: Distribute paper-based and electronic age- and language-appropriate reading and math materials for grades 1-6 and in Georgian language.

	1.  Publish and distribute the supplementary leveled reading materials, posters, cards, big books, and other learning resources in Georgian language to the pilot schools; support the uploading of electronic leveled readers to the MES netbooks.
Activity has not begun.

	
	2. After the first year of the pilot, revise and finalize the reading materials.
Activity has not begun.

	
	3. Publish and distribute final versions of the supplementary reading materials for all pilot and other target schools.
Activity has not begun.

	
	4. Develop and implement a plan that increases access of all students to reading materials. 
G-PriEd is considering publishing a monthly newspaper for Grades 1-3 and 4-6 with stories, informational text, puzzles, and games to supplement reading materials in the classroom.  

	
	5. Provide low-cost and scalable technologies to the project target schools to support the learning of reading and math, including those for reading improvement in ethnic minority schools.
G-PriEd completed the distribution of projectors and screens, CD/DVD and CD players, and five types of math manipulatives. Staff reported the deficiencies found during the distribution process to the MES and collected the excess equipment (61 CD players) from 6 schools. G-PriEd proposed to use these 61 CD players and 30 netbooks procured previously in support of field data entry of diagnostic assessment tests as awards during teacher and/or trainer competitions, or other similar events and activities that G-PriEd plans to have throughout the remaining years.   

	
	6. Publish and provide grade-appropriate visual aids and manipulatives for math learning to the pilot and the other target schools of the project.
Distribution of math manipulatives included in equipment delivery as described in #5 above.
Each of the 33 training venues for teacher trainings received a set of five types of manipulatives (4 units of each type) to enable national trainers in math to demonstrate different uses of math manipulatives to small groups of teachers. Since these manipulatives are training aids, the school principal of the training venue and the national trainers signed a temporary handover agreement, which stipulated the responsibility of each party. In June, G-PriEd started the process of collecting the manipulatives through its training subcontractors, which will be completed in July.

	
	7. Publish and provide age-appropriate math learning materials, such as posters, task tools, etc.
Development of math posters and activity for each grade level progressed. Forty  math activity cards per grade level and approximately 10 posters per grade level were translated and edited. The activity cards and posters are now in the design phase.

	COMPONENT 2:  READING AND MATH DELIVERY SYSTEMS IMPROVED

	Subcomponent 2.1:  Promote professional standards and support professional development for teachers and administrators.

	Task 7: Provide evidence-based recommendations for improved effectiveness of teachers and assist in the implementation of effective policies for professional development of teachers
	1.  Conduct a study to investigate ways of enhancing teacher recruitment, induction, and retention.
G-PriEd is currently working with Deputy Minister Aluda Goglichidze to propose a new scheme for teacher recruitment and retention.  

	
	2.  Provide assistance to the EMIS department of the MES to develop relevant data on all teachers.
Activity has not begun.

	
	3.  Using the EMIS data, recommend effective mechanisms of managing and promoting teachers and improving induction and retention of qualified teachers.
Activity has not begun.

	
	4.  Help MES and TPDC develop strategies to attract and retain a professional cadre of teachers.
At the request of the Deputy Minister, G-PriEd was tasked to provide a situational analysis of the challenges of the  teacher certification process and propose short and long-term strategies to revise the teacher professional development scheme. The revised professional development program would cover teacher evaluation/observation, certification tests revised to reflect relevant practices, and a training scheme tailored to teachers needs.

	
	5.  In line with the project’s school-based professional development model, assist the MES and TPDC in implementing new strategies for effective teaching, induction and retention.
Activity has not begun.

	

	Task 8:  Expand the project-developed school-based professional development model , adjusting it as needed for rural and ethnic minority schools, and support appropriate policy changes to improve teacher professional development and support appropriate policy changes to improve teacher professional development
	1.  As agreed upon with MES, provide assistance to TPDC to revise professional standards of principals and the corresponding training and certification programs, to incorporate the major concepts of school-based professional development introduced by the project.
Activity has not begun.

	
	2. Build capacity of school principals. 
The training manual for principals training is currently being developed. Training will begin in September 2013. The training follows an orientation session provided to principals before the first cycle of training began.

	
	3. Provide assistance to TPDC to revise professional standards of teachers and the corresponding training and certification programs.
As described in Task 7 above, discussions are underway with the MES regarding professional standards and certification programs.  Once the new scheme has been developed with the MES, results will be shared with TPDC.

	
	4. Support Teacher Houses and other agencies of the MES in attracting and nurturing a least 12 reading and 7 math experts.
Activity has not begun.

	

	Subcomponent 2.2: Strengthen the System for Testing Reading and Math Outcomes Through Classroom Formative Assessments

	Task 9: Support improved classroom formative and national assessment methodology in reading and math 

	1. Assist in the design of the impact evaluation of the project.
Completed in October – December 2012

	
	2. Create a sampling strategy with control and treatment groups for the impact evaluation of project activities in pilot schools
Completed in October – November 2012

	
	3. Create task forces to develop formative assessment methodology.
Completed in October 2012

	
	4. Develop the formative assessment methodology in approximately 20 schools; adapt as needed for the Georgian as a Second language Learners.
Completed in December 2012 – January 2013

	
	5. Test the formative assessment methodology in approximately 20 schools; finalize formative assessment methodology in reading and math.
G-PriEd staff drafted the methodology for classroom administration of formative assessments in June. The methodology includes activities and supporting materials for training teachers to use the methodology effectively.

	
	6. Develop or adapt an electronic system for data and analysis of assessment results.
[bookmark: _GoBack]G-PriEd presented the software to USAID on May 31st. After implementing the requests for additional functionalities and fields, the final version was finalized and tested and data entry commenced in June. In July, G-PriEd will monitor the data entry process during both the primary and double data entry phases. Following correction of errors, if any, G-PriEd will clean the data for handover to USAID.  

	
	7.  Conduct the data-collection part of the formative assessment in pilot schools; upload the data in the software, make the hard and soft copies of the assessment available to USAID
G-PriEd subcontractor GORBI began data entry of the baseline assessment tests in the software program prepared by G-PriEd. GORBI will enter primary and double data of reading and math tests (Form 1 and Form 2) into the G-PriEd- created software program. Prior to starting the data entry process, G-PriEd trained GORBI personnel.  Data entry completion is expected in July.
The Impact/Baseline Study Report, which described all major steps involved in the baseline test administration, was finalized. The report covers study design, pilot and control group school sampling and selection process, test administration manual development, reading and math diagnostic assessment tool development, data collection process, and baseline study quality control. The complete Baseline Study Report is attached to this monthly report.     

	
	8. Consult with the MES on the existing methodology for national assessment in reading and math. Support the MES to implement the national assessments in literacy and math and consult with them regarding their methodology in 2012 and observe the implementation of national assessments by the Ministry in 2014
Completed in April 2012; currently national assessments are not planned for 2014.

	

	Task 10:  Suggest reading and math benchmarks and appropriate policy changes for Georgia

	1.  Initiate discussions about the findings from the pilot impact evaluation with the MES.
Activity has not begun.

	
	2. Cooperate with the independent evaluation team and USAID to suggest benchmark, standards and measurements to the MES and work with them to establish final benchmarks/standards of reading and math.
Activity has not begun.

	
	3. Suggest policy changes that have demonstrated improved reading outcomes in Georgia
Activity has not begun.

	

	COMPONENT 3: ENHANCE COMMUNITY AND PUBLIC ENGAGEMENT, ACCOUNTABILITY AND TRANSPARENCY 

	Subcomponent 3.1: Promote Expanded Student Participation in Reading/Math Activities and Parent Engagement in Children’s Reading/Math Outcomes Through School-Based Committees 

	Task 11: Support development of a Georgian model of parent engagement and promotion of expanded reading/math activities.

	1. Work with MES to develop a model of parent engagement. 
Completed in December 2012 

	
	2. Collaborate with MES to develop/implement a communications plan to engage parents in this model of parent engagement and engage them in increasing their children’s use of the reading materials at home.
No activities this month.

	
	3. Encourage development/expansion of reading and math clubs in the pilot and expansion clubs.
G-PriEd discussed the idea of developing math and reading clubs with the Deputy Minister Aluda Goglichidze and other Ministry staff members. It was agreed that the draft outline of the concept would be discussed with the Ministry staff as well as for principals, teachers, and parents.  The plan will be drafted by Fall 2013.

	
	4. Develop model remediation program, support its use in target schools, and support parents’ engagement in these activities (as appropriate to the model selected.)
Activity has not begun.

	

	Subcomponent 3.2: Strengthen community and education stakeholder access to and utilization of education data for local decision-making.

	Task 12:  Support local and national initiatives that inform communities, parents, and students about schools’ reading and math activities
	1. Strengthen the work in the EMIS agency of the MES on school report cards.
Activity has not begun.

	
	2.  Support the EMIS agency to integrate the information about innovative programs including those about reading and math, in school report cards.
Activity has not begun.

	
	3. Advocate for the recognition of those schools that implement innovative reading and math programs by assigning a score in the principal performance monitoring system.  The project must propose to award points to the principals that have reading reading/math experts and are implementing the reading/math programs successfully.
Activity has not begun.
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Introduction
The USAID/Georgia Primary Education Project (G-PriEd) is a five-year project designed to provide comprehensive assistance to improve reading and math competencies of Georgian and ethnic minority students in the public primary school system. This will be achieved through supporting instructional improvements, diagnostic testing, teacher training, and the development of subject experts in reading and math in schools.
G-PriEd, together with the Ministry of Education and Science, is designing a school-based professional development model supported by teacher training in new methodologies for teaching reading and math. The goal of the training is to prepare teachers to offer quality instruction that results in increased reading and math competencies of primary students. This report details the logistics of the first cycle of training offered in spring 2013:  training statistics, logistics, quality assurance measures, and recommendations to consider while planning the second cycle of the trainings.
G-PriEd plans to train reading and math teachers in 122 Georgian and multi-language pilot schools throughout Georgia (103 Georgian language schools and 19 minority language schools). The teacher training schedule is broken into three phases: 

	Phase
	Type
	Duration


	1
	Training in 122 Pilot Schools
	April 2013 – June 2013

	2
	Training in 122 Pilot Schools
	October 2013 – June 2014

	3
	Training in 178 expansion schools
	September 2014-December 2015



The first phase of the trainings started on April 6, 2013 in all regions of Georgia at 34 training venues in G-PriEd’s pilot schools. The training was delivered on Saturday and/or Sunday to avoid disruption to the school schedule. Each training day consisted of seven hours including a one-hour lunch break. The teachers or trainers who had to travel in order to attend the training were reimbursed for their travel costs.
In most cases, two trainers delivered the training at each locale. In particularly small cohorts, only one trainer led the training; in some cases, a third trainer was assigned to the groups if G-PriEd felt that additional support was required to build the capacity of the two trainers assigned to the cohort.  
The trainings for teachers were organized into cohorts. A teacher training cohort is defined as a group of teachers participants who will receive training over a period of time. The size of the training cohorts varied from a minimum of six to a maximum of 25 trainees per cohort.  
The teachers participated in the following trainings:
1. Teachers of Georgian language and math from grades 1-4  received a total of seven days of training between April and June 2013 
2. Teachers of Georgian language from grades 1-4 received a total of four days of training between April and June 2013
3. Teachers of math from grades 1-4 received a total of three days of training between April and June 2013
4. Teachers of Georgian language in grades 5-6 received a total of three days of training between April and June 2013
5. Teachers of math in grades 5 -6 received a total of three days of training between April and June 2013
6. Teachers of Georgian as a second language received a total of four days of training between April and June 2013

This report provides information regarding only the first cycle of the trainings. The next cycle of teacher trainings will begin in October 2013 and will involve the same schools and teachers. G-PriEd plans to deliver the following number of the training days for different training cohorts starting in October 2013:

	Type of the cohorts
	# of reading training days 
	# of math training days

	1-4 both 
	4
	7

	1-4 math 
	
	7

	1-4 reading 
	4
	

	5-6 math 
	
	6

	5-6 reading 
	3
	

	1-6 GSL
	4
	


[bookmark: _Toc361055237]
Spring 2013 Training Statistics
[bookmark: _Toc361055238]Training Cohorts
The table below shows the number of teacher training cohorts created for different grade levels and subjects across the country for 122 pilot schools: 

	Georgian School

	Type 
	# of cohorts 

	grades 1-4 
	27

	grades 1-4 math 
	1

	grades 1-4 GL
	2

	grades 5-6 math 
	14

	grades 5-6 GL
	14

	Total 
	58

	Ethnic minority  schools

	Type 
	# of cohorts 

	grades 1-4 math 
	6

	grades 5-6 math 
	4

	grades 1-6 GSL
	4

	Total 
	14

	Grand Total
	72


[bookmark: _Toc361055239]Training Participants/Attendance
The table below provides information regarding the total number of Georgian as well as ethnic minority primary grade teachers by region trained from April till June 2013:

	Region 
	# of training participants 

	Tbilisi
	109

	Kvemo Kartli
	146

	Mtskheta-Mtianeti
	137

	Kakheti
	101

	Shida Kartli
	155

	Samtskhe-Javakheti
	242

	Adjara
	91

	Samegrelo-Zemo Svaneti
	64

	Guria
	51

	Imereti 
	67

	Racha-Lechkhumi
	76

	Total 
	1239




The table below shows the number of teachers in Georgian public schools per region/grade level/subject who actually attended trainings: 

	Region 
	1-4 both subjects 
	1-4 reading 
	1-4 math  
	5-6 reading 
	5-6 math 

	Tbilisi
	52
	6
	7
	21
	23

	Kvemo Kartli
	34
	5
	4
	14
	14

	Mtskheta-Mtianeti
	73
	4
	4
	28
	28

	Kakheti
	25
	2
	3
	15
	13

	Shida Kartli
	72
	14
	13
	32
	24

	Samtskhe-Javakheti
	61
	20
	12
	34
	28

	Adjara
	37
	18
	4
	19
	13

	Samegrelo-Zemo Svaneti
	40
	4
	1
	9
	10

	Guria
	21
	1
	1
	18
	10

	Imereti 
	33
	3
	5
	14
	12

	Racha-Lechkhumi
	33
	11
	7
	12
	13

	Total 
	481
	88
	61
	216
	188

	1034


 
The table below shows the number of teachers from ethnic minority schools per region/grade level/subject who actually attended trainings: 

	Region 
	1-4 math 
	5-6 math   
	1-6 reading

	Kvemo Kartli
	37
	15
	23

	Kakheti
	24
	6
	13

	Samtskhe-Javakheti
	39
	17
	31

	Total 
	100
	38
	67

	205


[bookmark: _Toc361055240]Training Days
The table below shows the number of training days delivered per region in reading and math:

	Region
	Number of training cohorts 
	Number of schools
	Actual # of training days 

	Tbilisi
	9
	9
	37

	Kvemo Kartli
	10
	13
	33

	Mtskheta-Mtianeti
	1
	5
	7

	Kakheti
	8
	12
	37

	Shida Kartli
	4
	9
	13

	Samtskhe-Javakheti
	9
	13
	37

	Adjara
	5
	12
	27

	Samegrelo-Zemo Svaneti
	8
	16
	40

	Guria
	4
	6
	20

	Imereti 
	8
	18
	40

	Racha-Lechkhumi
	6
	9
	26

	Total 
	72
	122
	317



[bookmark: _Toc361055241]Training Dates
The table below provides the duration of the teacher trainings for different subjects and for Georgian as well as ethnic minority schools:

	Georgian schools 

	 Grade/Subject
	Start date 
	End Date 

	1-4 both 
	6-Apr
	19-May

	5-6 math 
	27-Apr
	2-Jun

	5-6 reading 
	12-May
	9-Jun

	Ethnic minority schools 

	1-4 math 
	25-May
	9-Jun

	5-6 math 
	15-Jun
	30-Jun

	1-6 reading 
	18-May
	16-Jun



[bookmark: _Toc361055242]Training Attendance
The training summative report below provides detailed information regarding attendance statistics of the teacher trainings. Two main reasons were listed as the main causes of absence besides health problems and death in the family are 1) a conflict in schedule because of a training delivered by the Teacher Professional Development Center (TPDC) on the same day and 2) farm work. In the future, G-PriEd’s trainings should be coordinated with TPDC to avoid scheduling conflicts. In addition to that, a special policy should be developed to regulate teacher training attendance.
[bookmark: _Toc361055243]Primary grade teacher training attendance statistics
Attendance statistics in Georgian schools 
Table 1 below shows the difference between the expected number of participants and the actual number of teachers who attended trainings in G-PriEd pilot schools. 

Table 1
	Type of teachers 
	Expected # of teachers
	Actual  # of teachers 

	1-4 both 
	461
	480

	1-4 math 
	80
	61

	1-4 GL
	100
	89



Table 2 shows the number of participants from grade 1-4  teachers who were expected to attend the seven- day training both in math and reading (total of 42 hours).

Table 2
	grade 1-4 both subjects (max # of hours 42)

	# of training hours
	# of trainings days
	# of participants  attended each session
	% of participants who attended each session

	42
	7 days
	286
	60%

	36
	6 days
	109
	23%

	30
	5 days
	43
	9%

	24
	4 days 
	16
	3%

	18
	3 days
	12
	3%

	12
	2 days
	7
	1%

	6
	1 day
	7
	1%

	 
	 
	480
	100%



Table 3 below shows the number of teachers from grade 1-4 Georgian language teachers who were expected to attend a four days of training in reading (total of 24 hours).

Table 3
	1-4 GL (max # of hours 24)

	# of training hours
	# of trainings days
	# of participants  attended each session
	% of participants  attended each session

	24
	4 days 
	48
	54%

	18
	3 days 
	24
	27%

	12
	2 days
	6
	7%

	6
	1 day
	11
	12%

	 
	 
	89
	100%



Table 4 below shows the number of teachers from grade1-4 math teachers who were expected to attend three days of trainings in math (total of 18 hours).

Table 4
	1-4 math (max # of hours 18)

	# of training hours
	# of trainings days
	# of participants  attended each session
	% of participants  attended each session

	18
	3 days
	50
	82%

	12
	2 days
	7
	11%

	6
	1 day
	4
	7%

	 
	 
	61
	100%



Table 5 below shows the dynamics of attendance throughout the seven days of trainings for grade 1-4 teachers who teach both math and reading.   

Table 5
	Attendance dynamics  for teachers who teachboth reading and math  grade 1-4 

	Attendance 
	Day 1
	Day 2
	Day 3
	Day 4
	Day 5
	Day 6
	Day 7

	# Attended
	430
	429
	435
	429
	420
	420
	423
	423
	421
	420
	440
	439
	422
	421

	% Attended
	90%
	89%
	91%
	89%
	88%
	88%
	88%
	88%
	88%
	88%
	92%
	91%
	88%
	88%

	# Absent 
	50
	51
	45
	51
	60
	60
	57
	57
	59
	60
	40
	41
	58
	59

	% Absent 
	10%
	11%
	9%
	11%
	13%
	13%
	12%
	12%
	12%
	13%
	8%
	9%
	12%
	12%


Note: The tendency to be  absent is similar across all training days. This means that holidays did not affect the training attendance. On average 50 participants were missing on a daily basis at trainings throughout the county. The mean rate of attendance was 89% and the absence rate was 11% across the country.

Table 6 shows the dynamics of attendance throughout the four days of trainings for grade 1-4 teachers in reading.   

Table 6
	Attendance dynamics for teachers who teach grade 1-4 reading 

	Attendance 
	Day 1
	Day 2
	Day 3
	Day 4

	# Attended
	71
	71
	77
	77
	71
	71
	67
	67

	% Attended
	80%
	80%
	87%
	87%
	80%
	80%
	75%
	75%

	# Absent 
	18
	18
	12
	12
	18
	18
	22
	22

	% Absent 
	20%
	20%
	13%
	13%
	20%
	20%
	25%
	25%



Table 7 below shows the dynamics of attendance throughout the three days of trainings for grade 1-4 grade teachers in math.   

Table 7
	Attendance dynamics for teachers who teach grade 1-4 math 

	Attendance
	day 1
	day 2
	day 3

	# Attended
	55
	54
	53
	53
	55
	55

	% Attended
	90%
	89%
	87%
	87%
	90%
	90%

	# Absent 
	6
	7
	8
	8
	6
	6

	% Absent 
	10%
	11%
	13%
	13%
	10%
	10%


Note: It is important to consider regional attendance trends to observe 1) the differences in attendance across regions 2) the training providers’ efforts made to ensure high attendance rate.

Table 8 shows the regional trend of attendance for grade 1-4  teachers in both reading and math who were expected to attend seven  days of training (total of 42 hours) in both subjects. 

Table 8
	
Regional trend of the attendance for both math and reading teachers

	grade 1-4 both 

	 
	7 days
	6 days 
	5 days
	4 days
	3 days
	2 days
	1 day 
	 
	 

	Region
	42 hours
	36 Hours 
	30 Hours 
	24 Hours 
	18 Hours
	12 Hours 
	6 Hours
	Total %
	Total # of participants 

	Adjara
	62%
	25%
	6%
	2%
	4%
	0
	1%
	100%
	52

	Guria 
	59%
	29%
	3%
	6%
	 
	 
	3%
	100%
	34

	Samegrelo 
	53%
	27%
	11%
	1%
	1%
	4%
	1%
	100%
	73

	Racha 
	72%
	20%
	4%
	 
	4%
	 
	 
	100%
	25

	Imereti 
	69%
	25%
	3%
	1%
	1%
	 
	 
	100%
	72

	Tbilisi 
	28%
	21%
	25%
	10%
	11%
	3%
	2%
	100%
	61

	Kakheti 
	65%
	22%
	10%
	3%
	 
	 
	 
	100%
	37

	Kvemo Kartli 
	68%
	20%
	5%
	 
	3%
	3%
	3%
	100%
	40

	Mtskheta-Mtianeti 
	86%
	5%
	5%
	 
	 
	 
	5%
	100%
	21

	Shida Kartli 
	64%
	24%
	9%
	3%
	 
	 
	 
	100%
	33

	Samtskhe-Javakheti 
	64%
	12%
	12%
	6%
	6%
	 
	 
	100%
	33


Note: Table above shows that the attendance rate is similar across all regions except for Tbilisi, where attendance rate is very low.  On average the percentage of teachers who attended at least 36 hours of trainings out of 42 hour of trainings (6 days out of 7 days) is above 85%. 

Table 9 shows the regional trend of attendance for grade1-4  teachers in reading expected to attend four days of training (total of 24 hours). 

Table 9
	Regional trend of the attendance in reading

	grade 1-4 reading 

	 
	24 Hours 
	18 Hours
	12 Hours 
	6 Hours
	Total %
	Total # of participants 

	Adjara 
	33%
	67%
	 
	 
	100%
	6

	Guria 
	40%
	30%
	 
	30%
	100%
	5

	Samegrelo 
	100%
	 
	 
	 
	100%
	4

	Racha 
	100%
	 
	 
	 
	100%
	2

	Imereti 
	79%
	14%
	7%
	 
	100%
	14

	Tbilisi 
	60%
	30%
	5%
	5%
	100%
	20

	Kakheti 
	50%
	22%
	11%
	17%
	100%
	18

	Mtskheta-Mtianeti 
	 
	75%
	25%
	 
	100%
	4

	Kvemo Kartli 
	 
	100%
	 
	 
	100%
	1

	Samtskhe-Javakheti 
	67%
	33%
	 
	 
	100%
	3

	Shida Kartli 
	36%
	18%
	9%
	36%
	100%
	11



Table 10 shows the regional trend of attendance for grade 1-4 teachers in math expected to attend three days of training (total of 18 hours). 

Table 10
	Regional trend of the attendance in math

	grade 1-4 math 

	 
	18 Hours
	12 Hours
	6 Hours
	Total %
	Total # of participants

	Adjara 
	100%
	 
	 
	100%
	7

	Guria 
	100%
	 
	 
	100%
	4

	Samegrelo 
	100%
	 
	 
	100%
	4

	Racha 
	67%
	 
	33%
	100%
	3

	Imereti 
	92%
	8%
	 
	100%
	13

	Tbilisi 
	83%
	17%
	 
	100%
	12

	Kakheti 
	75%
	25%
	 
	100%
	4

	Mtskheta-Mtianeti 
	100%
	 
	 
	100%
	1

	Kvemo Kartli 
	100%
	 
	 
	100%
	1

	Samtskhe-Javakheti 
	60%
	20%
	20%
	100%
	5

	Shida Kartli 
	43%
	29%
	29%
	100%
	7


Note: Attendance rate of grade 1-4 math teachers is exceptionally high, which shows high motivation among math teachers. Schools whose training participants had low attendance rates were identified. Schools  Tbilisi # 133, Tbilisi #22 and Tbilisi #198 showed the lowest attendance rate among all schools.

Table 11 provides the list of schools with the lowest teacher attendance rates.

Table 11
	Identified schools with the lowest teacher attendance rate

	SN
	Region
	School

	1
	Adjara 
	Peria School

	2
	Samegrelo 
	Khabume School #1

	3
	Samegrelo 
	Apkhazia #7

	4
	Samegrelo 
	Martvili # 2

	5
	Tbilisi
	Tbilisi # 45

	6
	Tbilisi
	Tbilisi #133 

	7
	Tbilisi
	Tbilisi #102

	8
	Tbilisi
	Tbilisi #198

	9
	Tbilisi
	Tbilisi #22

	10
	Tbilisi
	Tbilisi # 64

	11
	Kakheti 
	Bakurtsikhe 

	12
	Kakheti 
	Karajala schools 

	13
	Kvemo Kartli 
	Rustavi #4

	14
	Samtkhe-Javakheti 
	Spasovka 

	15
	Samtkhe-Javakheti 
	Gomaro 

	16
	Samtkhe-Javakheti 
	Akhaltsikhe 1

	17
	Guria 
	Ozurgeti #2 

	18
	Shida Kartli 
	Kaspi School # 1



Table 12 below shows the difference between the expected number of participants and the actual number of teachers who attended Grade 5-6 reading trainings in G-PriEd pilot schools. 

Table 12
	Type of teachers 
	Expected # of teachers
	Actual  # of teachers 

	5-6 GL
	217
	216





Table 13 shows the number of participants from grade 5-6 teachers who were expected to attend three days of trainings in reading (total of 18 hours).

Table 13
	grade 5-6 reading  (max # of hours 18)

	# of training hours
	# of trainings days
	# of participants  attended
	%

	18
	3 days
	135
	63%

	12
	2 days
	61
	28%

	6
	1 day
	20
	9%

	 
	 
	216
	100%



Table 14 below shows the dynamics of attendance through the three days of  training for grade 5-6 teachers who teach Georgian language.   

Table 14
	Attendance dynamics for teachers who teach grade 5-6 reading
	

	Attendance 
	day 1 
	day 2
	day 3

	# Attended
	189
	187
	172

	% Attended
	88%
	87%
	80%

	# Absent 
	27
	29
	44

	% Absent 
	13%
	13%
	20%



Table 15 shows the regional trend of attendance for grades 5-6 teachers in reading who were expected to attend three days of training (total of 18 hours). 

Table 15
	Regional trend of the attendance in reading

	5-6 Reading 

	 
	18 Hours
	12 Hours
	6 Hours
	# percentage
	# of participants 

	Adjara 
	76%
	19%
	5%
	100%
	21

	Guria 
	29%
	64%
	7%
	100%
	14

	Samegrelo 
	71%
	25%
	4%
	100%
	28

	Racha 
	67%
	27%
	7%
	100%
	15

	Imereti 
	84%
	13%
	3%
	100%
	32

	Tbilisi 
	53%
	38%
	9%
	100%
	34

	Kakheti 
	53%
	32%
	16%
	100%
	19

	Mtskheta-Mtianeti 
	44%
	44%
	11%
	100%
	9

	Kvemo Kartli
	61%
	17%
	22%
	100%
	18

	Shida Kartli 
	71%
	29%
	 
	100%
	14

	Samtkhe-Javakheti 
	50%
	25%
	25%
	100%
	12




Table 16 below shows the difference between the expected number of participants and the actual number of teachers who attended grade 5-6 teacher trainings in math in G-PriEd pilot schools. 

Table 16
	Type of teachers 
	Expected # of teachers
	Actual  # of teachers 

	5-6 Math 
	209
	188



Table 17 shows the number of participants from grade 5-6 teachers who were expected to attend three days of training in math (total of 18 hours).

Table 17
	grade 5-6 math (max # of hours 18)

	# of training hours
	# of trainings days
	# of participants  attended
	%

	18
	3 days
	141
	75%

	12
	2 days
	39
	21%

	6
	1 day
	8
	4%

	Total
	 
	188
	100%



Table 18 below shows the dynamics of attendance throughout the three days of trainings for grade 5-6 teachers who teach Math.   

Table 18
	Attendance dynamics for teachers who teach grade 5-6 math
	 

	Attendance 
	day 1 
	day 2
	day 3

	# Attended
	171
	173
	165

	% Attended
	91%
	92%
	88%

	# Absent 
	17
	15
	23

	% Absent 
	9%
	8%
	12%



Table 19 shows the regional trend of attendance for grade 5-6 grade teachers in math who were expected to attend three days of training (total of 18 hours). 

Table 19
	Regional trend of the attendance in math

	

	 
	18 Hours
	12 Hours
	6 Hours
	# percentage
	# of participants 
	expected #
	Difference 

	Adjara 
	52%
	43%
	4%
	100%
	23
	24
	1

	Guria 
	64%
	29%
	7%
	100%
	14
	15
	1

	Samegrelo 
	86%
	11%
	4%
	100%
	28
	30
	2

	Racha 
	62%
	31%
	8%
	100%
	13
	14
	1

	Imereti 
	79%
	17%
	4%
	100%
	24
	29
	5

	Tbilisi 
	68%
	25%
	7%
	100%
	28
	32
	4

	Kakheti 
	92%
	 
	8%
	100%
	13
	13
	0

	Mtskheta-Mtianeti 
	90%
	10%
	 
	100%
	10
	10
	0

	Kvemo Kartli
	70%
	30%
	 
	100%
	10
	12
	2

	Shida Kartli 
	83%
	17%
	 
	100%
	12
	16
	4

	Samtkhe-Javakheti 
	92%
	8%
	 
	100%
	13
	14
	1

	 
	 
	 
	 
	 
	188
	209
	21


Based on the recorded numbers, a special attendance policy should be  developed which aims to regulate teacher training attendance. 


Attendance statistics in ethnic minority schools
 (
Attendance statistics of 
grade 
1-6 Georgian as second language teachers
)ls 


Table 20 below shows the difference between the expected number of participants and the actual number of teachers who attended trainings in G-PriEd pilot schools. 

Table 20
	Type of teachers 
	Expected # of teachers
	Actual  # of teachers 

	1-6 GSL
	66
	67



Table 21 shows the number of participants from grade 1-6 Georgian language teachers who were expected to attend four days of training in reading (total of 24 hours).

Table 21
	grade 1-6 Georgian as a second language  (max # of hours 24)

	# of training hours
	# of trainings days
	# of participants  attended
	%

	24
	4 days
	33
	49%

	18
	3 days 
	22
	33%

	12
	2 days
	8
	12%

	6
	1 day
	4
	6%



Table 22 below shows the dynamics of attendance throughout the four days of  trainings for grade 1-6 teachers who teach Georgian as a second language.   
Table 22
	Attendance dynamics for teachers who teach grade 1-6 Georgian as a second language

	Attendance 
	day 1 
	day 2
	day 3
	day 4

	# Attended
	51
	62
	51
	54

	% Attended
	76%
	93%
	76%
	81%

	# Absent 
	16
	5
	16
	13

	% Absent 
	24%
	7%
	24%
	19%



Table 23 shows the regional trend of attendance for Grades 1-6 Georgian as a second language teachers who were expected to attend four days of training (total of 24 hours). 

Table 23
	Regional trend of the attendance in reading

	

	Region 
	24 Hours 
	18 Hours
	12 Hours
	6 hours
	percentage
	# of participants 

	Kakhteti
	54%
	46%
	 
	 
	100%
	13

	Kvemo Kartli 
	57%
	26%
	9%
	9%
	100%
	23

	Samtskhe-Javakheti
	45%
	32%
	16%
	6%
	100%
	31








 (
Attendance statistics of 
grade 
1-
4
 
math teachers (ethnic minority schools)
)

Table 24 below shows the difference between the expected number of math teachers and the actual number of math teachers who attended trainings in grade1-4 ethnic minority schools.  

Table 24
	Type of teachers 
	Expected # of teachers
	Actual  # of teachers 

	1-4 math 
	101
	100



Table 25 shows the number of participants from 1-4 grades teachers who were expected to attend 3 day math training (total of 18 hours).

Table 25
	grade 1-4 math  (max # of hours 18)

	# of training hours
	# of trainings days
	# of participants  attended
	%

	18
	3 days 
	90
	90%

	12
	2 days
	10
	10%

	6
	1 day
	 
	 



Table 26 below shows the attendance dynamics throughout the three days of  trainings for grades1-4 math teachers.   

Table 26
	Attendance dynamics  for teachers who teach grade 1-4 math

	Attendance 
	day 1 
	day 2
	day 3

	# Attended
	95
	99
	96

	% Attended
	95%
	99%
	96%

	# Absent 
	5
	1
	4

	% Absent 
	5%
	1%
	4%





Table 27 shows the regional trend of attendance for grade 1-4  math teachers who were expected to attend three days of training (total of 18 hours). 

Table 27
	Regional trend of the attendance in math  grades 1-4

	

	 
	18 Hours
	12 Hours
	6 hours 
	# percentage
	# of participants 

	Kakhteti
	92%
	8%
	 
	0%
	24

	Kvemo Kartli 
	95%
	5%
	 
	100%
	37

	Samtskhe-Javakheti
	87%
	13%
	 
	100%
	39



Table 28 below shows the difference between the expected number of math teachers and the actual number of math teachers who attended grade5-6 trainings in ethnic minority schools.  

Table 28
	Type of teachers 
	Expected # of teachers
	Actual  # of teachers 

	grade 5-6 math 
	37
	38



Table 29 shows the number of participants from grade 5-6 teachers who were expected to attend three days of math trainings (total of 18 hours).

Table 29
	grades 5-6 math  (max # of hours 18)

	# of training hours
	# of trainings days
	# of participants  attended
	%

	18
	3 days 
	37
	97%

	12
	2 days
	1
	3%

	6
	1 day
	 
	 



Table 30 below shows the attendance dynamics throughout the three days of  trainings for grades1-4 math teachers.   

Table 30
	Attendance dynamics  for teachers who teach grade 5-6 math

	Attendance 
	day 1 
	day 2
	day 3

	# Attended
	38
	37
	38

	% Attended
	100%
	97%
	100%

	# Absent 
	0
	1
	0

	% Absent 
	0%
	3%
	0%



Table 31 shows the regional trend of attendance for grade 5-6math teachers who were expected to attend three days of training (total of 18 hours). 

Table 31
	Regional trend of the attendance in math grade 5-6

	

	 
	18 Hours
	12 Hours
	6 hours 
	# percentage
	# of participants 

	Kakheti
	100%
	 
	 
	 
	6

	Kvemo Kartli 
	93%
	7%
	 
	 
	15

	Samtskhe-Javakheti
	100%
	 
	 
	 
	18



[bookmark: _Toc361055244]Math teacher training attendance statistics in ethnic minority schools is extraordinary high. As Azeri, Armenian, and Russian math teachers noted, this was the first time they received 1) math trainings and received 2) any training in their native language. Training Attendance Policy
Based on the attendance statistics, G-PriEd proposes a plan to increase the attendance rate for the next cycle of training. The attendance rate from the first cycle of training does not meet G-PriEd requirements, since the project envisions all primary grade teachers from the pilot schools to attend all training sessions. In all regions (except for Tbilisi) average attendance rate was more than 85% for teachers who attended at least six out of seven days of training; however G-PriEd would like to ensure more than 90% attendance rate for all training days across the country. G-PriEd assumes that participating schools are highly motivated to attend the trainings, since they expressed a desire to be enrolled in the project’s pilot phase. Therefore, a special policy will be developed to regulate teacher attendance. 
The teacher training attendance policy holds all involved parties accountable in training delivery, but mostly highlights school principals and subcontractors roles in ensuring teacher attendance. 
Training subcontractors’ responsibilities:
The training subcontractors’ responsibilities will include: informing, monitoring, and acting on participant attendance. In order to fulfill training requirements, subcontractor organizations must follow the steps listed below: 
Notifications:
· Inform all participants regarding training date, time, and location and confirm their attendance 
· Inform school principals regarding training date, time, and location and notify if teachers are absent at trainings 
· Inform national trainers of participants who will not attend upcoming session
Monitoring:
· Observe training attendance using the following: 
· The subcontractor’s regional representative will visitthe training venues and monitor teacher attendance 
· During lunch breaks, national trainers will call the subcontractor’s regional representatives and inform them of teacher attendance 
Action to be taken: 
· Subcontractors inform school principals of any teacher absence 
· Subcontractors compile information from all training venues and report to G-PriEd  on a weekly basis on teacher attendance status 
School Principal’s Responsibilities: 
School Principals are responsible to ensure teacher attendance. At the beginning of the 2013-2014 school the principal will inform all primary grade teachers enrolled in G-PriEd teacher trainings of the upcoming training schedule, rules, and regulations concerning teacher training attendance and issue of certificates. All teachers will sign informed consent on the following attachment to MoU between the school and G-PriEd:

The school will:

By agreeing to participate in G-PriEd School-based Professional Development Program, the school principal, on behalf of the school, commits to the following:

· Ensuring that all primary teachers of Georgian language and math from grades 1-6 attend G-PriEd trainings per agreed training schedule.

Teachers to participate in the training are: 
· primary teachers of grade 1-4 
· teachers of Georgian language in grades 5-6
· teachers of math in grades 5-6

For schools of non-Georgian language  instruction: 
· teachers of Georgian as a second language in multi-ethnic schools grade 1-6
· teachers of math in multi-ethnic schools grades 1-6
Teachers must attend all training sessions. In the case that teachers have a valid excuse or justifiable reason to be absent for a training session, they should inform school principal prior to the training. 

G-PriEd’s activities support improvement of students’ outcomes in reading and math, therefore participation of all primary grade teachers in the project’s activities is crucial.  

In case a teacher misses the trainings without informing the school principal, the following penalties will be used by G-PriEd:
· Teachers will not receive a certificate of completion
· Teachers who are registered in teacher professional development scheme will not receive credit
In the case that teacher attendance is less than 90% for the whole school at the end of each month, G-PriEd reserves the right to reconsider the school’s participation in the project’s pilot phase. 

All teachers and principals will be required to sign a statement agreeing to the terms of training.

Teachers responsibilities:
All teachers enrolled in the G-PriEd primary grade teacher trainings must attend all training sessions offered by the project. Prior to the next cycle of training, all teachers must sign the informed consent sheet  to participate in the sessions.  In case of a justifiable absence, he/she will inform the school principals prior to the session. 
National trainers responsibilities: 
National trainers should monitor and report teacher absences immediately during the training sessions. National trainers will be informed by the training subcontractor if a teacher will be absent at a training on that day. In the case of an unexcused teacher absence, the trainer should immediately report the absence to the subcontractor organization during the lunch break. 

G-PriEd 
G-PriEd will receive weekly teacher training attendance reports. Project staff will collect and analyze the data and action to take if attendance is low.

Teacher training attendance monitoring chart 
In case of informed absence:
Teacher                          School Principal              Subcontractor                               Trainer 
In case teacher does not attend training without informing the school principal:
Trainer                           Subcontractor                  Principal                                       Teacher 
Compiled information regarding attendance will be submitted to G-PriEd on a weekly basis. 
[bookmark: _Toc361055245]Teacher Training Evaluation
This section covers national trainers and teachers feedback on the following topics: 
1) Training locations and venue (room equipment and facilities)
2) Transportation 
3) Lunch service
4) Translated materials into Azeri, Russian, and Armenian languages
Training locations:
For 122 pilot schools G-PriEd created several training venues across the country. In total 72 training cohorts were created with 34 training venues. Each region had betwee one and three training venues. G-PriEd surveyed teachers as well as trainers regarding selected locations to receive their feedback and change the location if needed for the subsequent trainings. The following recommendations were made for the fall trainings:
1) Kaspi School # 1 in Shida Kartli Region should be replaced with Kaspi school # 4.The training room is not appropriate for the trainings. In addition, the school principal showed complete disrespect to the training participants as well as trainers by not showing up at least once during the training sessions. 
2) Tbilisi school # 87 needs to be replaced or project should give a warning to the school principal to clean the room. As trainers reported, the room was always dirty and they had to clean the room themselves. It is better if this training venue remains the same, since most of the teachers in that cohort are from school #87, although warning should be definitely given to the school principal. 
3) It is recommended to replace Shilda School with Pshavleli school, since most of the teachers are from the second school. 
4) It is recommended to replace school Batumi  # 23 with Batumi school # 8, since the first school is far from the city center. 
5) Change Orbeli School with Tsageri School (Racha-Lechkumi). 


Transportation
Transportation reimbursement was distributed by the subcontractors. G-PriEd received feedback from trainers as well as teachers regarding reimbursement problems. The table below lists the training venues where transportation problems were identified: 

	#
	Training venue 
	Problem 
	Responsible contractor organization

	
	Chiatura # 2 
	Some teachers had to leave sessions early, since there is no transport after certain time (16:00 p.m) 
	KEDEC

	
	Martvili # 2
	Some teachers had to leave sessions early, since there is no transport after certain time (16:00 p.m)
	DI

	
	Zugdidi # 11
	Some teachers had to leave sessions early, since there is no transport after certain time (16:00 p.m)
	DI

	
	Village Gurjaani 
	Some teachers had to leave sessions early, since there is no transport after certain time
	CDI

	
	Kaspi school #1 
	Some teachers had to leave sessions 40 minutes early, since there is no transport after certain time
	CDI



Outside of transportation problems, no complaints were expressed at the end of the trainings. All teachers were reimbursed for transportation costs or the contractor provided a car for participants travel. 
In addition, we recommend that Tsalka School be added to Rustavi cohort and not Ninotsminda Cohort. 

Note: The majority of the training participants requested to decrease the training duration from six to five hours (including lunch).

Lunch Service
No major complaints were raised related to lunch quality or quantity. Most trainers reported that lunch was delivered on time and was enough for all participants. The only concern was raised in Muganlo school (Kakheti) where the lunch provider needs to be changed. It is recommended to change the lunch service provider in Kakheti region since trainers in this region complained about the quality of the food provided by the contractor organization.

Translated math material in Azeri, Russian, and Armenian Languages: 
· Azeri materials were edited and updated by Azeri trainer Qazakh Abdulav.
· Trainer of Russian groups reported that translation is good and does not need further editing.
· National trainers of Armenian training cohorts (Susana Melikidze and Irma Kurdadze) provided edited manuals. 

a. Evaluation of the Teacher training delivery
Evaluation of the national trainers
In order to build the local capacity of the trainers, G-PriEd assigned a third trainer to support the group.  Although G-PriEd believes that great assistance was provided by support trainers to build the local capacity of the trainers, observation by G-PriEd staff clearly shows that the following trainers are not capable of conducting teacher trainings without assistance of the support trainers.  

Identified weak trainers
1) Manana Topuria – math- (Kvemo Kartli)
2) Mziur Shavadze – math (Adjara)
3) Kishvard Gorgoshadze- math (Adjara)
4) Roman Tavartkiladze – math  (Adjara)
5) Liana Charkviani- reading (Kvemo Karlti)
6) Khatuna Fantia- reading (Samegrelo)
7) Lia Jabanashvili –leaving  the project (math) 
G-PriEd has to consider recruitment of the new trainers in the given locations. G-PriEd already requested contractors to send CVs of candidates in order to start the selection process in August 2013. 

Recommendations for the national trainers during the training delivery
· At the beginning of the trainings it is crucial to review the training schedule and planned activities to all participants 
· It is important to emphasize training goals and expected outcomes, which did not occur at all training sessions
· Clear instructions for different activities is crucial at the trainings. National trainers are advised to provide instructions in a clear and concise manner 
· Trainers should involve participants while working on the different activities. Participants should be encouraged to be active: write on the board, help trainers to complete various activities, etc.
· National trainers must make sure that terminology used throughout the sessions is understood by all training participants 
· Trainers should monitor the time for each activity accordingly. Trainers should not skip topics or cover topics superficially 
· Trainers should provide consistent feedback to the training participants during the sessions 
Participants’ evaluation of the strengths of the trainings  
· Trainers professionalism
· Innovative methods
· Activities, lessons, and practical tasks
· Theoretical materials, supported with practical exercises
· Model lessons 
· High level of engagement
· Well-organized training materials, educational resources
· Training process – learn by doing method
· Technical resources
· Active and cooperative attitude toward teachers, positive environment
· Reflection process
· Three phase lesson model 
· Well organized training –hours, training materials
· Group work and presentation
· Visual materials, comprehensive answers from the trainers 
The best activity/method used during the training
Reading: 
· “Word researcher”
· Think aloud
· Teachers’ plan 
· Three phase reading method 
· Live sculpture
· Words wall
· “Walking in the illustration”,“Raft method, we are the writers” 
· “Whole-part-whole”
· Learn by doing
· Practical work and model lessons
· Balanced method 
Math
· Group work 
· Practical tasks
· Division of materials based on the level of difficulty
· Data gathering
· Creating spatial figures 
· Construction different shape figures with the rope
· Building stereo metrical figures 
· Activity “pocket money”
· Situational activity – “In the Market”
· Working on a statistics – budgeting
· Creating column diagram based on dates of birth
· Modeling 
· Lesson provided by the trainer 
· Data analysis on flat figures
· Euler equals
· Assembling the geometric figures.

Trainee’s response on what could be changed in order to improve the training
· Increase the number of training days by decreasing the training hours per day
· Provide more support during actual practical lessons
· Print and distribute the books to schools with innovative methods
· Organize and deliver texts to the schools according to grade levels
· Guided practice should not be at the end of the training sessions since participants are very tired
· Different level questions need more time during the sessions
· Text comprehension needs more time during the sessions
· G-PriEd training materials should be in compliance with current  text books materials 
· In the second module all components of reading should be discussed again 
· First and second day of the trainings are very busy and the third day is shorter (both in reading and math). Training days should be more balanced. 
Participant needs
· More resources regarding innovative methods 
· Additional resources to create three phase lessons
· Authentic texts 
· Methodological literature
· Video tutorials 
Ethnic Minority trainings 
Problems and challenges 
· Language barrier for Georgian language teachers is a serious concern for understanding training materials
· Teachers are not aware of the teaching methodologies  
· It is almost impossible to conduct guided practice in ethnic minority schools because of their competency and language barrier
· For the fall semester, it is recommended to translate the trainers’ book into Azeri, Russian, and Armenian languages. 
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