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Executive Summary

The purpose of this report is to gain insight and assess the current state of in-service
teacher training in Iraq, specifically in the training that is provided through In-service
Training Centers (ISTCs). This assessment comprises TASK 2 of the three
MAHARAT project tasks. The MAHARAT project is a Task Order (14) under the
Education Data for Decision Making (EdData II) project. TASK 2 of the MAHARAT
project is implemented by RTI International in partnership with Cambridge
Education, a specialist education consultancy with Mott MacDonald; it is funded by
the United States Agency for International Development (USAID). The overall aim of
the MAHARAT project is to improve the quality of education provided at the primary
school level, with a specific focus on supporting the development of early literacy and
numeracy skills.

The main approaches used in this ISTC assessment were: a literature review,
interviews with key stakeholders, semi-structured interviews, and site visits. The
assessment included visits to 13 ISTCs;1 28 semi-structured interviews; and focus
group discussions with 18 stakeholders, including representatives from the Ministry
of Education (MOED), supervisors, in-service and pre-service teacher educators,
Head Teachers, and teachers.

Findings

Introduction

The results of the 2012 MAHARAT TASK 2 study do not appear to differ markedly
from the results from a previous ISTC education study conducted in 2010.> Although
a consistent need exists in terms of the weakness of infrastructure and equipment,
information technology (IT) provision, and other materials that are required for a
successful training environment, nevertheless, it appears more important to first attend
to findings related to the overall model of in-service teacher training pursued by the
ISTCs and to return later to questions of resourcing the model.

Key findings of this assessment are listed below, with some references to a revision of
the present model. The findings are then codified in the Recommendations section
below.

The current model

The key elements of how in-service training is currently being provided are as
follows:

' Ten centers took part in the study. Three additional centers were visited during the initial assessment of the in-
service teacher training and during the pilot study.

2 Mms| (2010) Assessment Report: Iraq Ministry of Education In-service Training Centers. MSI: Baghdad.
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e Training content is largely, but not exclusively, determined at the center—by
the Training and Education Development Institute (TEDI). Although
individual ISTCs do provide inputs into the planning of their courses, a strong
national agenda exists;

e The content agenda is closely matched to changes being made to the national
curriculum and to the associated textbooks;

e Courses are most frequently taught by visiting instructors—drawn from the
ranks of university teachers, supervisors, and excellent practitioner school
teachers—with the methodological approach being dominated by teacher-
centered lecturing to relatively passive groups of up to 35 teachers at a time;

e A common formulation of training courses is built around a 10-day period.

Weaknesses of the current model

Key weaknesses of how in-service teacher training is currently being provided are as
follows:

e Supply driven, where training content is largely determined centrally by TEDI
or by the ISTC, rather than demand-driven, where content is determined by the
realities in schools and by teachers’ needs.

e Focused on inputs rather than outputs, outcomes, and impact, with little
follow-up to determine how effectively the training is improving teacher
performance in the classroom and improving student learning.

e Detached from continuous professional development for teachers, with
training being viewed as an event rather than a process; it does not appear to
be linked to broader issues of continuous professional development for
teachers.

e Disconnected from international standards for the stages of typical teacher
training sequences (see figure just below for an example of international
standards for stages of training sequence).

International standard for stages of training sequence

In providing the current teacher training courses, only the first two stages of this
sequence are followed. The remaining three stages are assumed, with little
justification, to occur when the teacher returns to her/his school. Respondents to the
assessment instrument found it very difficult to articulate any kind of provision or
process that related to the last three stages of the sequence—Practice — Feedback —
Support/Mentoring—beyond indicating that these stages were the responsibility of the

X Assessment of In-service Teacher Training Centers in Iraq



visiting supervisor. Head Teachers appear not to be aware of the need to put in place
support for new and returning teachers. This non-awareness may be indicative of a
lack of professional development for Head Teachers themselves, which is essential if
schools are to be led with a strong focus on teaching and learning.

Links to career development

When in-service teacher training is described merely through a set of inputs, it is
unlikely that serious attention will be paid to the needs of teachers for systematic in-
service training that is linked to their professional development needs throughout their
careers. The development of such a professional development process, linked to clear
outputs and defined roles, is perhaps the first priority in making the in-service system
fit the purpose. The development of such a process will need to be moved forward
with significant government leadership, presumably under TEDI’s auspices. It is,
however, well recognized that the widespread disruption to schools and teachers for a
period of more than 20 years has militated against the development of coherent
approaches that are based on best international practice.

It is only after a clear model of in-service training has been agreed that the two key
issues of (1) infrastructure and (2) ISTC staffing should be addressed. The next two
sections of this report discuss these in brief.

Infrastructure, information and communication technology (ICT), materials

Some disparity of resourcing exists across the 10 centers studied. Bringing all the
centers up to a common standard in relation to environment and resources is clearly a
priority, particularly for those with responsibility for the day-to-day delivery of the
existing program. However, functional analyses should be conducted so that the
centers’ purpose is clearly defined.

The following key questions should be asked:
e Isthe ISTC to be only an administrative unit?

e If“yes,” what is the function, if any, of the existing craft’ facilities within a
number of the centers?

e Why should an ISTC have a suite of “training halls,” if it is decided to
decentralize the training activities to centers dispersed through each province
(which already occurs quite widely)?

A particular issue relates to providing ICT in the ISTCs. An easy option would simply
be to bring the ICT facilities to a general standard across the centers. More
appropriate would be a prior attempt to set the ICT needs of the centers in the broader
contexts of the following:

*ISTCs in Iraq operate a handicrafts department, which has two purposes: 1() train crafts teachers in new
crafts/methods, and (2) produce and sell crafts. In some ISTCs, the handicrafts department was used as a
fundraising body. It is unclear how much money is raised this way, how much is invested in ISTC, and for what
purposes.
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e An assessment of the likely use of ICT in the client schools, both primary and
secondary, and

e A careful reflection on the potential of ICT to enhance the training programs
offered by the ISTCs.

ISTC staffing

The TASK 2 study has shown huge disparities in staffing levels across the ISTCs,
which appear to result from a mix of (i) history and (ii) roles that are not clearly
defined. It is hard to resist the conclusion, supported qualitatively by observations,
that many staff members could be tasked with more responsibilities and some may not
be a particularly good match for the largely administrative tasks they perform.

ISTC finance and internal efficiency

The results of this study have revealed disparities in cost of training in different
centers. Explicit and detailed budget lines for operation of ISTCs and the
implementation of training courses have not been established. None of the examined
ISTCs have a bank account, and all need to periodically apply for cash at the local
Directorate of Education, often resulting in distribution delays. Detailed cost-
efficiency of the centers is difficult to examine because of unclear procedures in
allocating the budget. Significant disparities exist in the internal efficiency among
various centers, for example, with highly efficient centers delivering more than 3,700
training days annually, while employing seven staff members; and less efficient
centers delivering 592 training days annually, while employing 26 staff members.

Equity

The study seemed to find no evidence of inclusive programming (implementing the
expressed commitment to equality by developing and implementing specific plans,
measures, and activities that promote equality). Neither training plans nor training
budgets exhibit how equitable access to training is assured and whether incentives are
made available for disadvantaged teachers to attend training courses. Lack of data on
school performance and student outcome in relation to teacher qualification and
teacher performance in various regions in Iraq makes it difficult to assess equitable
access to quality education for students and training for teachers. Analysis of budget
allocation and staffing tables revealed significant disparities among the centers;
however, well-defined procedures for staffing and budget allocation were not
identified. This might suggest that procedural, distributional, and horizontal equity
(equal treatment of those equally situated) in allocation resources are not met.

Recommendations

1. It is strongly recommended that the Government of Iraq urgently review their
current model of in-service training for school teachers at all levels of the system,
particularly for the following dimensions:

Xii
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Set the professional development for teachers in the context of ongoing
curriculum reform to make a successful transition from the current model
to a more child-centered curriculum.

Move from a supply-driven to a demand-led system of in-service
professional development for teachers and Head Teachers.

Take into account international best practices in teacher professional
development and whole school development, and particularly explore
mechanisms for supporting schools and teachers through ongoing
professional development by applying coaching/mentoring strategies.

Set the professional development of teachers within the context of whole-
school development and the leadership needed to deliver such
development.

2. Within the context described above, review the content of professional
development curricula, which are presently so strongly focused on the subject
knowledge that is required to teach subjects at different levels of the school:

Consider shifting the emphasis more towards teaching and learning
methodologies and the development of the pedagogic content knowledge
of the teaching force,

Have these methodologies and approaches illustrated and practiced during
in-service programs and have support mechanisms developed for teachers
returning to their schools,

Increasingly, allow for responses to urgent priorities, such as enhancing
the investigational dimensions of science teaching, or paying attention to
early literacy and numeracy needs.

Design a national tracking process (e.g., Teacher Information Management
System [TIMS]) that documents the career/professional development
needs and experiences of every Iraqi teacher.

Set up a rigorous process for monitoring and evaluating the full system of
school and teacher professional development.

3. After careful review, agree upon and establish a revised ISTC mission that defines
the respective roles of (i) the national network of ISTCs, (i1) the supervisory
service, and (iii) schools themselves. Then, carry out a proper budgeting exercise
to determine the affordability of any proposed plans.

4. When the ISTCs’ mission has been clearly formulated and agreed, invest
appropriately in their infrastructural development, with particular emphasis on
providing information and communication technology (ICT).

5. In particular, for ICT, consider the following:

Formulating strategy for promoting ICT for managing ISTC daily
workload and communication with client schools and other stakeholders
involved in teacher development;

Formulating strategy for mainstreaming ICT in learning and teaching and
design teacher training courses to enable ICT mainstreaming;
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— Using ICT in delivering training courses for teachers (e.g., using
computer-aided learning materials in training the language teachers);

— Revising staffing patterns for the enhanced learning through ICT;
— Organizing professional development programs in ICT for ISTC staff;

6. Establish explicit budget lines for ISTCs, including administrative, maintenance,
operation, program delivery, and equipment costs.

— Revise training budgets to establish explicit and equitable* budget lines for
training courses.

This TASK 2 Analysis Report presents the above six recommendations that are based
on the current study. Clearly, it would not be appropriate here to take any further steps
towards moving these recommendations forward, because they would first depend on
the MOED/Government of Iraq (GOI) making decisions about (i) the
recommendations’ appropriateness in the Iraqi context and (ii) the mechanisms to be
used for a planning process to implement these recommendations.

* Because regional disparities were observed in the areas of security level, access to courses, and number of
teachers subjected to training, it is suggested that inclusive programming be considered, where clear and explicit
procedures are provided in detail for allocation of (1) training centers in different provinces, (2) ISTC staff, and (3)
budget, as well as for prioritization of training courses.

Xiv

Assessment of In-service Teacher Training Centers in Iraq



1 Introduction

1.1 Development Context

Although potentially rich in natural (oil, water) and human resources, Iraq remains
politically fragile and at a relative economic disadvantage. With an oil-dependent
economy and recovering from economic sanctions, the country is classified by the
United Nations (UN) Human Development Index as a mid-developed country
(Human Development Report [HDR], 2011), and one of the five least developed
countries within the Arab States (HDR, 2011). According to the GOI’s own data, 23%
of the country’s population lives in poverty (GOI, 2010; HDR, 2011). Regional
disparities are widely observed, with rural areas being most affected by poverty (GOI,
2010). To address poverty and ensure sustained prosperity, the GOI plans economic
diversification and investments in non-oil natural resources and labor (GOI, 2010).

Conflict, political instability, and economic sanctions, in effect between 1990 and
2003, have had a profound impact on Iraq’s institutional capacity, ranging from
physical destruction of infrastructure to considerable exodus of human capital (GOI,
2010). The GOI acknowledges that current government structures, which are
characterized by extensive centralization, functional overlaps, weak inter-government
coordination, lack of developed data systems, and inadequate financial management
and monitoring capabilities, need modernizing (GOI, 2010a).

The adult literacy rate, averaged over the years 2005 to 2010, has been estimated at
78.1% (HDR, 2011). On a scale of 0 to 10, where 0 represents least life satisfaction
and 10 is attributed to the best possible life, Iraq citizens rated their lives with a score
of 5.1 (Gallup, 2011). Gender disparities are widely observed, both in the education
sector and in the labor market (HDR, 2011). A total of 22% of women and 42.7% of
men over 25 years old completed secondary education; 13.8% of adult women and
68.9% of adult men participate in the labor market. According to the UN Gender
Inequality Index, reflecting gender-based disadvantage in three dimensions: (i)
reproductive health, (ii) empowerment, and (iii) labor market, women in Iraq are
disadvantaged and more likely to be poor than men (HDR, 2011).

1.2  Overview of the Education System in Iraq

Equal educational opportunities and quality of education are recognized by the GOI as
pivotal to development (GOI, 2005; Ministry of Planning [MOP], 2010; MOED,
2011). The GOI, together with international development partners, puts efforts into
improving the quality of educational provided at all levels: from kindergartens,
through primary and secondary education, to tertiary education (Geopolicity, 2009).
Education at all stages is free to Iraqi citizens (United Nations Educational, Social,
and Cultural Organization [UNESCO], 2010/2011). The official languages are Arabic
and Kurdish in the three provinces of Kurdistan. Iraqis have the right to educate their
children in their mother tongue, including Turkmen, Assyrian, and Armenian
(UNESCO, 2010/2011). Education is underpinned by religious, moral, and national
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values and is seen as essential for advancement of the society, promotion of tolerance,
modernization, productivity, and comprehensive growth (MOED, 2011).

The overall management of the primary level of education falls under the auspices of
the MOED, which is also responsible for training primary school teachers through
pre-service teacher training. Limited capacity of the Ministry, in terms of planning,
monitoring, management, and organization, results in a single-year perspective in
planning and budgeting. The GOI also notes deficiencies in the recruitment and
retention of staff (GOI, 2010).

The General Directorates of Education at the provincial level are in charge of the
delivery of the education services, teachers’ development and employment,
rehabilitation and maintenance of schools, and coordination with the Provincial
Education Committees (UNESCO, 2010/2011).

1.2.1 Structure of primary education

Primary education comprises six years, is free of charge and compulsory. It
encompasses approximately 16,500 school establishments in 13,000 school buildings,
employing around 300,000 teachers and educating five million students (Geopolicy,
2009). See Figure 1 below for an overview of the structure of the Iraqi education
system.
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Figure 1.  Structure of the education system in Iraq®
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Note: The above figure illustrates the structure of the education system in Iraq. Children aged 4-5 attend
pre-primary education, which consists of grade 1 and grade 2. Children aged 6-11 attend primary
education, consisting of 6 grades. Secondary education consists of 3 years of intermediate level, and 3-5
years of preparatory level. Preparatory level may end with vocational qualifications (3-year option), or with
a diploma (5-year option). Two diplomas are offered: (1) Diploma in Fine Arts and (2) Diploma in Primary
Education. Diploma level qualification leads to university

1.2.2 Basic statistics

Although spending on education has increased from 7.4% of the national budget in
2007 to 9.6% in 2010, it is still significantly lower than the percentage spent in
countries with education systems deemed highly successful (Geopolicity, 2009, p.
vii). The Gross Enrolment Ratio (GER) in primary education for the years 2001 to

° UNESCO (2010/2011)

Assessment of In-service Teacher Training Centers in Iraq 3



2010 has been estimated at 102.5% (HDR, 2011). The Net Enrolment Ratio (NER) in
2007 was 89.2%, with a ratio of female to male students in primary education of
0.84:1 (UNESCO, 2011). Some 501,445 children (out of the total primary student
population of 4,864,350) remain out of school; 369,532 are girls (UNESCO, 2011).
Mean years of schooling achieved in Iraq is 5.6, lower than that of Jordan and the
Syrian Arab Republic. The teacher to student ratio at the primary level is 1:17
(UNESCO, 2011). This figure, however, disguises a chronic lack of facilities
(According to the UN, up to 80% of school buildings in 2003 were in need of
rehabilitation or major repair), which results in many schools operating a double-shift
system (35.8% of primary schools) and a smaller number a triple-shift system (4.5%
of primary schools) (Geopolicity, 2009). This shortage of classroom space
(Geopolicity, 2009) results in children not receiving the recommended contact hours
with a teacher per year (UNESCO, 2005). See Table 1 below for an overview of the
basic statistics.

Table 1. Basic statistics

Item Data
Percentage of national budget allocated to education 10%
Adult literacy rate 78%
Percentage of adult men participating in the labor market 69%
Percentage of adult women participating in the labor market 14%
Gross enrolment ratio in primary education 103%
Net enrolment ratio in primary education 89%
Female-to-male student ratio in primary education 0.84:1
Population of students in primary education 4,864,350
Out-of-school children (primary level) 501,445
Out-of-school girls (primary level) 369,532
Mean years of schooling 5.6
Teacher-to-student ratio 1:17
Average class size 33
Primary schools with double-shift system 36%
Primary schools with triple-shift system 5%
Student-to-textbook ratio in primary education (urban areas) 1:1
Student-to-textbook ratio in primary education (rural areas) 1:1.5

1.2.3 Quality of education

In single-shift schools, children receive 27 to 28 lessons,6 or 21 hours of instruction,
per week, with the average school year consisting of 32 five-day weeks.” On average,

® UNICEF (2010/2011)
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primary school pupils receive 672 hours of instruction per year. The 2005 Global
Monitoring Report (UNESCO, 2005) proposes that quality education must be based
within the range 850 to 1,000 hours per year of instruction time. The Iraqi system
does not meet these standards. Generally, schools work without disturbance, and
teacher attendance is satisfactory. There are enough qualified primary school teachers
in the country to secure the international guideline teacher-to-student ratio standards
of 1:40; however, regional disparities are observed, with a higher teacher-to-student
ratio in the urban areas (1:17). Average class size is 33 students. Textbooks are widely
available, with a textbook-to-pupil ratio in urban areas of 1:1 and in rural areas 1:1.5;
children have access to basic learning materials.

1.2.4 Curriculum content

The primary school curriculum in Iraq has not been revised and updated for more than
three decades. In 2003, the Coalition Provisional Authority abolished the existing
curriculum and the United Nations Security Council agreed to fund a program for
revising and modernizing school curricula (Geopolicity, 2009), a process that began
in 2010. Currently, the UNESCO International Bureau of Education (IBE), with the
support of the First Lady of Qatar, is implementing a curriculum development
program (2010-2013) through which GOI and UNESCO aim to modernize classroom
practices and assessment methods and improve teacher education.

Currently, primary school children are taught 12 subjects (Islamic education, Arabic
language/reading in grades 1 and 2, English language, mathematics, social studies,

history, geography, national and social education, art education, physical education,
and songs and music). The revised curriculum will become effective in 2013—2014.

1.2.5 Education stakeholders

The efforts of the MOED to continuously improve the education sector in Iraq have
been supported by the international community and civil society, especially by the
United Nations (United Nations Educational, Scientific, and Cultural Organization
[UNESCOQOY] and the United Nations Children’s Fund [UNICEF]), World Bank (WB),
USAID, Japan International Cooperation Agency (JICA), European Union (EU), Save
the Children, Mercy Corps, CHF International, International Relief, International
Relief and Development, and Iraq Foundation.

UNICEF, UNESCO, USAID, and the Iraq Foundation have been involved in
supporting teacher training programs through both pre-service and in-service
initiatives. Currently, there are two international programs that are focusing on in-
service teacher institutes: (1) UNESCO In-service Secondary Teacher Training
Program that focuses on strengthening the capacity of secondary school teachers, and
equipping ISTCs with ICT; and (2) USAID In-service Training Centers’ Assessment,
as part of the MAHARAT Project, that focuses both on assessing the capacity of
centers and on improving literacy and numeracy in the early grades through in-service

"GOl (2011)
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teacher training. An additional, major USAID investment is in preparation; it will
focus on in-service teacher education.

In addition, a Teacher Training Network for Iraq has been established, with assistance
from EU funds to support teacher education for sustained quality education
(UNESCO 2011a). As part of this initiative, selected Iraqi and international
universities have established partnerships to improve knowledge exchange and to
modernize university teaching practice. The Iraqi Teacher Training Institutes (TTIs)
and ISTCs, with the exception of one center, were not found to be part of this
initiative.

With assistance from the EU, the Iraqi Edu TV Channel was established in 2008
(UNESCO 2011a). Its aim was to provide quality education to all Iraqi students, build
capacity of teachers, and allow easy and continuous access to updated curricula.
Interviews with teachers and senior education stakeholders suggested that after project
closure, the quality of broadcasts was not sustained, which resulted in decreased
program interest among teachers.

National nongovernmental stakeholders who were actively involved in supporting
teachers were not identified, which might suggest that they are either limited to low-
scale, grass-root level initiatives, or that they do not exist.

Teacher Education in Iraq

Primary school teachers in Iraq are required to hold a teaching certificate that
corresponds to at least a bachelor’s degree or a teacher training diploma earned by at
least two years of studies after secondary education (MOED, 2011). The GOI aims at
the gradual transition to having all teachers trained at the university level (GOI,
2010a).

Teachers are educated in 185 TTIs that enroll graduates of the intermediate level (see
Figure 1 above) after having completed grade 9 and offer them a five-year teacher
preparation program: three years of general education followed by an additional two
years for subject specialization, methodology, and school experience (although the
amount of school experience is very low when assessed against current international
best practice). Statistics are not available on the number of TTI graduates who
progress to teaching careers. It is, however, known that “most graduates” of TTIs
aspire to join colleges and continue their education at the university level. In that
sense, TTIs are often treated by its students as secondary schools, with the additional
benefit of awarding a teaching diploma. Our informal interviews with TTI students
confirmed that many of them do not plan a career in teaching and treat TTIs as good
schools to prepare for university.

The MOED recognizes that teachers and their skills are central to strengthening and
improving the education sector in Iraq (MOED, 2011). The Ministry has identified
that developing professionalism and the scientific capacities of primary school
teachers will require in-service refresher courses (MOED, 2011).
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In-service Teacher Training in Iraq

In-service teacher training in Iraq is managed by 20 In-service Training Centers
(ISTCs) under the direction of TEDI. Each province has one ISTC, and there are six
centers in Baghdad, 20 centers in all. They offer more than 1,700 courses annually
and focus on pre-primary-, primary- and secondary-school teachers, as well as
supervisors and Head Teachers. The main focus of the in-service teacher training is on
content knowledge; the implicit goal for the in-service teacher training is to keep
teachers updated on curriculum content. In-service teacher training does not upgrade
the Diploma of Primary Education or the teaching certificate.

Almost US$1.8 million (1,997,000,000 Iraqi dinars [IQD]) were invested in in-service
teacher training in 2011 and US$2 million (2,211,750,000 IQD) were invested in
2012. In 2009, a total of 23,311 teachers, out of a total population of 205,010 (or
11.4%), participated in 673 courses (reported in Management Systems International
[MSI], 2010).

The status and capacity of the in-service teacher training was assessed in 2010
through a joint project of the GOl MOED, USAID, and Management Systems
International (MSI) (MSI, 2010). The assessment concluded that the physical facilities
of the ISTCs are operational but of generally poor quality. The MSI report
recommended that in-service teacher trainers should undertake courses in modern
pedagogy, subject matter, and training skills. It was recommended that the training
program be expanded and become more focused on needs diagnosed at the
local/provincial level (MSI, 2010).

In 2011, USAID/Iraq contracted RTI International to conduct several education
surveys through the MAHARAT project, one of these studies about teacher training is
the TASK 2 Assessment of In-service Training Centers.

Background and Project Description

Project Background

The MAHARAT project is a Task Order (14) under the Education Data for Decision
Making (EdData II) project. It is funded by USAID. MAHARAT’s objective has been
to support the Iraqi Ministry of Education’s efforts to first “diagnose” the quality of
primary education in Iraq, so that based on scientific research and evidence, efforts
can then be redirected toward “improving” the quality of education, in particular
toward improving the quality of education provided at the primary school level, with a
specific focus on supporting the development of early literacy and numeracy skills.

Working in close collaboration with the Iraqi Ministry of Education, MAHARAT’s
lead implementer, RTI International, therefore, has used a set of survey instruments
across three surveys that provide information on the essential components of the Iraqi
education system. These three surveys include TASK 1: the Early Grade Reading
Assessment (EGRA), Early Grade Mathematics Assessment (EGMA), Snapshot of
School Management Effectiveness (SSME); TASK 2: an Assessment of In-service
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Teacher Training Institutes in Iraq; and TASK 3: the Iraq Education Management
Capacity Assessment (IEMCA) that assesses management capacity gaps within the
Ministry of Education itself.

This ISTC assessment comprises TASK 2 of the three MAHARAT project tasks.
MAHARAT’s TASK 2 was implemented by RTI International in partnership with
Cambridge Education, a specialist education consultancy with Mott MacDonald.

The main approaches used in this ISTC assessment were a literature review,
interviews with key stakeholders, semi-structured interviews, and site visits. The
assessment included visits to 13 ISTCs; 28 semi-structured interviews; and focus
group discussions with 18 stakeholders, including representatives from the MOED,
supervisors, in-service and pre-service teacher educators, Head Teachers, and
teachers.

Methodology

Aim and Objective of the Study

The purpose of this research was to assess the current state of the in-service teacher
education in Iraq. The assessment was focused on investigating the model of the
current in-service teacher training and its relevance to the classroom practice. The
study investigated how in-service training programs contribute to the career-long
professional development of teachers, and how in-service teacher training programs
contribute to whole-school development. Additional consideration has been given to
the infrastructure of the ISTCs (physical facilities and equipment) and the financial
management of the programs.

The study was divided into three phases: (1) literature review, (2) data collection, (3)
data analysis and reporting.

A literature review was conducted to gain an overall understanding of the Iraqi
education sector. Data collection included: (i) field research, and (ii) field visits. The
data collection phase focused on (i) infrastructure, equipment, and administration of
the in-service teacher training, (ii) relevance of in-service teacher training programs to
classroom practice, (ii1) efficiency of the ISTCs, and (iv) the relationship between in-
service teacher training and teacher professional development for quality education.
Data collection was conducted by a team of international and national researchers,
and national researchers were provided by the MOED and a national research
company that was employed during the project for all three tasks of the project
(TASK 1, TASK 2, and TASK 3) to assure national ownership and sustainability and
to strengthen national capacity in designing qualitative studies in education. Because
of the fragile security situation in modern Iraq, national researchers’ participation was
crucial to assure access to the ISTCs. Cambridge Education conducted the analysis of
the collected data for TASK 2.

The protocol and methodology used for data collection and data analysis are described
in more detail below.
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Literature Review

The literature review included relevant project documents; the report of the previous
2010 Assessment of the In-service Teacher Training Centers in Iraq; and other
documents, reports, and papers commenting on the education sector in Iraq. The full
list of reviewed and referenced documents is provided in Appendix A.

Field Research

3.3.1 Semi-structured interviews with key stakeholders

International consultants conducted semi-structured interviews with key stakeholders,
including representatives from MOED and TEDI, pre-service educators, in-service
educators, teachers, and a supervisor. Interviews led by the international team were
conducted during two field visits to Baghdad, which also included site visits.

3.3.2 Field visits

Two types of field visit were conducted: (1) field visits by international consultants,
and (2) site visits by the research team. Field visits conducted by international
consultants included visits to a pre-service training institute, an in-service training
center, and primary schools. The research team visited 13 ISTCs; three centers were
visited during the pilot study and 10 during the main study.

3.3.3 Visioning exercise

A visioning exercise was conducted to better understand the national perception of the
in-service teacher education that is currently being provided, as well as plans and
aspirations for the future. The visioning exercise was aimed to:

e discuss a new model of teacher development, grounded in the realities of Iraqi
primary classrooms/schools, which will consider the needs of the individual
teacher, in the context of his/her school(s), throughout her/his professional career;

e cstablish a clear link between teacher practice and teacher education in relation to
the ongoing curriculum reform;

e discuss a framework within which every primary teacher will become a teacher of
initial literacy and numeracy;

A full report of the visioning exercise is included as Appendix B.

3.3.4 Elaboration of research instrument

Efforts were made to assure that the survey instrument was useful to the various
stakeholders that are supporting teacher training in Iraq, as well as being thoroughly
contextualized and owned by the local partners. The first draft of the survey
instrument was outlined by the international researchers during the first trip to
Baghdad. The instrument was created after a literature review and analysis of
preliminary findings gained from interviews held with MOED and TEDI officials and
key stakeholders involved in teacher education. The first draft of the instrument was
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created as a complementary tool to that of the 2010 ISTCs assessment. Topics for
further analysis were identified (see Table 2), and discussed with officials in TEDI.

Table 2. Topic identification

Extent of coverage in

Topic for Analysis 2010 report Further study needed
1.Links between the centers and their client schools None Yes
Comprehensive
2. Infrastructure and equipment of centers No
[Instrument available]
3. Availability of IT for
(iYAdministration/record keeping Comprehensive Updating?
(ii)For teaching ICT Comprehensive Updating?

4.

Expected from Director

Training and/or institutional plans General (DG) and TEDI

Follow-up at each center

5. Actual training courses provided in a school year Limited Yes
6. Staffing of centers Incomplete picture Yes
7. Finance Incomplete picture Yes
8. How teachers are selected for courses None Yes
9. What happens to the teachers on their return to their

. . None Yes
schools? [Supervision, coaching?]
10. Teaching/learning styles used in the centers Comprehensive No
11. Professional career development for teachers. Is

None Yes

there a plan for each teacher? TIMS?

3.3.5 Adaptation of training instruments

An adaptation workshop was held with national researchers from both the MOED and
a subcontractor on May 29, 2012. The content of the survey tools were reviewed,
clarified, and adapted to the needs of the local context. The chosen sample was
reviewed against strict security criteria. To ensure inclusiveness of the study,
consideration was given to geographic diversity in selecting the provinces chosen for
the assessment, diversity of the researchers, and the need to use inclusive language in
the tools. Seven out of 15 participating researchers were female, and eight researchers

were provided by the MOED.

The practicality of the tools was assured by involving the researchers at an early stage
of the design process. The researchers’ feedback was incorporated into the revision of

the tools.

3.3.6 Training of field researchers

Sixteen researchers were invited to participate in researcher training that was held on
May 30—31, 2012. Eight researchers participated from the MOED and eight from the
subcontractor. An equal number of female and male researchers were assured. Seven
researchers were in the early stage of their careers, and nine had at least 15 years of

professional experience.
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During the researcher training, the MAHARAT project’s aims and objectives for the
study were presented and discussed with the researchers. This allowed consultants to
set the assessment in the historical and reform context.

Objectives of the thematic groups of survey questions were explained and discussed
with the researchers. Practical exercises were set to give the researchers opportunity
to further develop their interview and writing skills. Early observations were made on
the researchers’ skills and characteristics, and preliminary teams were composed.

3.3.7 Pilot study and finalization of research instrument

The research instruments were piloted in three centers in Baghdad on May 31, 2012.
Research tools and instruments were tested and practiced. Researchers collected the
full set of data from the centers and noted challenges and shortcomings of the
instruments.

The main purpose of the pilot study was to provide the researchers with a
contextualized research experience, test researchers’ abilities to conduct successful
research, and identify shortcomings of the research instrument. Where necessary,
alterations to the instrument were made, and the final, corrected version of the
instrument (see Appendix C) was submitted for translation.

Data collection and reporting timeframes were discussed with the researchers in
detail. Team skills were re-examined and the final teams were composed. Researchers
were divided into teams with clearly identified leaders, who were responsible for data
collection and reporting. Fifteen researchers were divided into five teams of three.
One researcher was not included, as the researcher’s motivation was assessed as
inadequate.

Considerations were given to team diversity, and where possible, teams were
composed of both MOED researchers and researchers from the subcontractor. All
teams were gender balanced, with at least one female researcher included in the team.
Consideration was given to the skills mix, making sure that all teams included both
younger and older researchers.

Research teams were assigned to assess specific research centers and the logistics of
the process were discussed in great detail. After the pilot study, a two day de-briefing
(June 2-3, 2012) was organized to learn lessons from the pilot, assess researchers’
skills, and correct the instrument, where necessary. The final research instrument and
research tools were distributed to the team leaders during the second day of the
debriefing (June 3, 2012).

3.3.8 Ethical considerations

This study was guided by ethical standards and the moral principle of full respect and
appreciation for the responsibilities and working conditions of the ISTC employees.
All conclusions are based on the obtained data. All facts used in the study were sought
and collected with the full knowledge and consent of the research participants, or/and
with full acknowledgment of and reference to the work of the other researchers, who
occasionally provided useful comments and observations.
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All interviewed participants, as well as their superiors, were informed about the
objectives and aspirations of the study, and gave the researchers permission to use
information for the purpose of this study. The anonymity of the research participants
has been secured to assure access to the highest quality of information and to secure
the respondents’ right to privacy (Pring, 1984; Frankfort-Nachmias & Nachmias,
1992).

This study has met the requirements of US Federal regulations (45 Code of Federal
Regulations [CFR] 46) and is in compliance with the RTI Policy and Procedures
Memorandum 1030 on research involving human subjects; it was submitted to the
RTI Committee for the Protection of Human Subjects for review and approval before
participation by human subjects began. Request for Approval of Research Protocol
with all relevant supporting materials was submitted and accepted in May 2012.

3.3.9 Sample

There are 20 ISTCs in Iraq. Ten of them were studied in 2010, a part of a
USAID/MSI project (MSI, 2010). The choice of centers within the MAHARAT
project was not specified; however, it was planned to assess 10 centers. To gain a full
picture of the current state of the ISTCs, it was important to include diverse centers in
the study. Considerations were given to the geographic diversity of province locations
where the centers operate.

Three preliminary lists were made of centers to be studied: (i) centers studied in 2010,
(1) refurbished centers, (ii1) remaining centers. From the sample, three centers in
Baghdad were excluded, because these were to be visited during the pilot study or
during the initial site visits. The security situation was then carefully investigated in
each of the provinces, and “no-go” areas were marked. Taking into consideration
geographic diversity of the provinces, a choice was made for the preliminary sample.
The preliminary sample was then discussed and revised with participation from TEDI
and local researchers.

Two groups of ISTCs were studied (Sample A and Sample B). The same instrument
was proposed to be used for both groups.

e Sample A involved revisiting centers studied in 2010. It was proposed to visit
two of the Baghdad centers (Rusafa 1 and Kharkh 1), and three of the four
provincial centers visited in 2010. Two of the provincial centers were chosen
from those rehabilitated under the TATWEER program (Anbar and Babil), to
try to determine whether the investments in infrastructure and equipment
have resulted in any changes in the quality of training delivery. In addition, it
was proposed to visit a center in Basrah.

e Sample B comprised five provincial centers chosen from the group of 10 that
had not been studied in 2010. Sample B included Najaf, Salah ad Din,
Dhi Qar, Maysan, and Kirkuk.

The sample selection was reviewed against security and diversity criteria to assure
inclusiveness of the collected data, safety, and feasibility (see Table 3).
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Table 3. Sample selection

Included
Included in 2012 Included
in 2010 Refurbished pilot Security Geographical in 2012
Center study in 2010 study situation location study

Kharkh 1 v Accessible Baghdad v
Kharkh 2 v v Accessible Baghdad
Kharkh 3 v Accessible Baghdad
Rusafa 1 v Accessible Baghdad v
Rusafa 2 v Accessible Baghdad
Rusafa 3 v Accessible Baghdad
Basrah v Accessible South v
Ninawa Not North

Accessible
Kirkuk Accessible North/East
Salah ad Din Accessible North/Central
Diyala Not East

Accessible
Anbar v v Accessible West
Babil v v Accessible Central
Karbala Accessible Central
Najaf Accessible Central v
Wasit Accessible Central/East
Muthanna Not South

Accessible
Diwaniyah Not Central

Accessible
Maysan Accessible South/East
Dhi Qar Accessible South/Central

3.3.10 Research procedures

Research procedures were developed to guide the site visits. All site visits were
conducted with the consent of MOED, TEDI, and the relevant ISTC Director. All
research teams were granted research permission from the Education Directorates of
each province and carried an introduction letter from the MOED. All ISTC visits were
pre-arranged and scheduled prior to the visit.

Research teams followed the conduct as noted below:

e The research team met with the ISTC Director, introduced the team members,
the project under which the study was conducted, and the purpose of the
research;

e The research team sought consent for the research;
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e The research team conducted an interview with the ISTC Director, collected all
necessary documents, made a record of all answers, and sought ISTC Director
validation of the record;

e The research team, accompanied by the ISTC director, conducted a site tour
during which they made a photographic record of the center and its facilities;

e The research team asked the ISTC for comments and the ISTC Director if he/she
had any questions related to the project and the current research.

In a small number of cases, the researchers were able to visit ongoing training sessions
and make a record of these. Additionally, the researchers sought to interview local Head
Teachers and educational supervisors, to gain an alternative perspective. As a result of
the time constraints for each site visit, only a small number of these interviews were
conducted.

Data Analysis

Collected data was submitted to the research leader, who secured the data and
submitted it to the MAHARAT project manager. The project manager made copies of
the research data and submitted the copies for professional translation. Translated data
was then submitted to the research consultants for analysis.

The consultants clarified any data or translation ambiguities with the research leader,
and when necessary, follow-up phone interviews with ISTC Directors took place. The
research findings were also discussed with the national counterparts to ensure clarity
and validity of the data.

Reflections on Methodology

The purpose of this study was to develop an in depth understanding on how ISTCs
function within the Iraqi education system. To best meet the needs of the study, a
qualitative approach, informed by semi-structured interviews and case studies, was
chosen. The present working environment in Iraq is far from ideal for pursuing this
kind of approach, and it has had consequences for the type of data that was able to be
retrieved and analyzed. Despite difficulties, the study proceeded with qualitative
research that allowed a deeper understanding of the current state of the in-service
teacher training centers, built capacity of local researchers in conducting qualitative
research, and allowed individual ISTC Directors to portray the current state of ISTCs
and the challenges they face. It also sensitized some of the key stakeholders involved
in teacher training to the necessity of strong contextualization of the teacher training
reform to the local context and not just simple adaptation of the models promoted
internationally.

Some of the factors that had an impact on data quality include the following:

e A fragile security situation that (i) prevented the international consultants to visit
training centers outside of Baghdad, (ii) limited visits to Baghdad centers to only
one, (iii1) restricted international consultants from taking part in the pilot study;
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e Limited access to literature on teacher training in Iraq and stakeholders in Iraq,
preventing the researchers from profiling the in-service training model prior to the
site visits;

e Lack of databases with statistical data available for public interpretation resulted
in fragmented, often delayed, and incomplete information. For example,
Education Management Information System (EMIS) data is not made available for
analysis in a comprehensive format, which resulted in numerous and time
consuming correspondences with the MOED each time data was needed;

e The challenges presented by the infrastructure and working conditions of ISTCs
resulted in discussions with stakeholders who were predominantly concerned with
inputs to infrastructure, at the expense of debate on teacher training quality.
Although a focus on physical inputs is understandable, it resulted in a
considerable amount of time spent during the interviews and visioning exercise in
refocusing the discussions on quality issues, instead of discussing infrastructure
and equipment;

e Lack of coordination between the international community in planning events and
in exchanging knowledge and data on planned and implemented interventions in
education. For example, the currently implemented curriculum reform is detached
from ongoing interventions and research in teacher education. During the
MAHARAT project, high-level officials from MOED and TEDI were involved in
numerous training events and workshops and requested to contribute their
thoughts for remodeling the education system, including remodeling or altering
the teacher training. Conclusions and recommendations from different
brainstorming sessions, progress reports, and plans were not shared between the
donors, nor kept centrally by the MOED, which often resulted in fragmented
knowledge, conflicting or incomplete information about the upcoming changes, or
unavailability of key stakeholders for discussions;

e Efforts were made to build up capacity and experience of local survey staff in
conducting qualitative research in the education sector. This was especially
necessary due to the highly technical and complex nature of the study. To build
capacity, researchers conducted training, a pilot-study, and a post-pilot capacity-
building debriefing, as well as carefully matched researcher teams. Nevertheless,
because of the main researchers’ inability to travel for security reasons, this
situation prevented being able to gather more complete information;

e Delays in starting survey activities, because of visa and security issues, with the
need for rescheduling training events and field research by all three MAHARAT
project task teams, as well as some preliminary misleading information on ISTCs’
training schedule, resulted in the main study being conducted during June and July
(school vacation), which (i) limited the number of interviewed Head Teachers and
supervisors and (ii) limited the number of available training sessions observed.

As the result of these issues, some of the data has not been accessed and some of the
outcomes are not as deep as was desired. In the report, we have indicated instances of
data limitations.
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Research Findings

The following sections on Findings are presented with relevance to the organization
of the research instrument and are presented in 11 subsections. Each section firstly
discusses the data and, where appropriate, offers commentary and recommendations.

Topic 1: Links between ISTCs and their Client Schools

International literature suggests that organizational partnerships contribute to teacher
knowledge and teacher skills (Villegas—Reimers, 2003). Partnerships built with the
aim of improving teaching and learning, uniting educational theory and practice,
connecting practitioners, and sharing common interests and concerns about education
were found to have a positive effect on teachers. Literature reports three models of
such partnerships: (1) partnerships between teachers, administrators, and university
faculty members; (2) partnerships between schools and universities (Miller, 2001);
(3) other inter-institutional collaborations, including school and teacher networks.
Research found that all of these models are successful in promoting the professional
development of teachers.

It has not been possible to locate literature about studies of organizational partnerships
that support teacher development in Iraq.

The 2010 Assessment of ISTCs does not discuss inter-institutional collaboration
between ISTCs and schools.

To understand how in-service teacher training may contribute to the improvement of
the early grades reading and numeracy achievement of children, it became vital to
investigate links between the teacher training institutes and their client schools
(schools within the ISTC catchment area).

From the interviews conducted with the pre-service teacher educators during the
inception phase of the project, it was learned that the pre-service Teacher Training
Institutes (TTIs) have limited relationships with schools and are aimed only at
establishing internship positions for trainee teachers. From the interviews with the
TTIs and ISTCs, it was also learned that TTIs and ISTCs do not facilitate mutual
dialogue about teacher skills and teacher knowledge, and that information about
teacher education is not shared between the pre-service institutions and in-service
training centers. As a result, it seemed necessary to investigate further the partnerships
and relationships of ISTCs with their client schools. Six questions were developed to
investigate what kind of relationships ISTCs have with schools and teachers, whether
ISTCs form or facilitate any models of partnerships with schools, and whether schools
have any role in providing information about the training needs of their teachers.

To validate the responses of ISTCs and explore how those relations are perceived by
schools, a set of eight matching questions was developed for primary school Head
Teachers.

Ten ISTCs and five primary schools participated in the research.

16

Assessment of In-service Teacher Training Centers in Iraq



4.1.1 Communication between ISTCs and their client schools

It was found that all ISTCs communicate with their client schools; however, this
communication seems to be limited to conveying messages about future courses. Such
messages include orders and directions about the number and profile of teachers to be
invited to offered courses.

Three main channels of communication with schools were found: (i) supervisors;

(i1) teachers attending training courses; (iii) letters/phone communication. Some
ISTCs report that training cards (Appendix D) are or were in use for communication
purposes with teachers; these are, however, essentially registration cards. The exact
purpose of training cards, their design and modus operandi, need further clarification.
Occasionally, ISTCs’ administrative staff members become an additional channel of
communication with schools. These are administrative staff, who simply inform
schools about upcoming courses and are not educational specialists, who could lead
professional dialogue with schools about their educational concerns and needs.

Supervisors seem to be the strongest link between schools and the ISTCs. Both the
centers and schools see supervisors as the main channel of communication between
the two. Data suggests that supervisors: (i) carry messages from ISTCs to schools
about the upcoming courses, (ii) provide feedback to ISTCs about school teaching
aids and training needs, and (iii) comment on the effectiveness of the training.

Strong procedural evidence was not available to support reports by some of the
ISTCs, which suggested that special arrangements exist for communicating with two
types of schools: (i) Child Friendly Schools® and (ii) failing schools. However, from
the interviews with ISTC directors, it was learned that failing schools are subjected to
more direct contact or communication with the respective ISTCs: one ISTC director
explained: “[...] in case of failure in one school we must visit that school.” It is
unclear how failing schools are identified, because currently no system of school
ranking exists in Iraq; however, it is known that school supervisors are tasked with
inspecting the quality of teaching and student outcomes. Written procedures directing
communication and contact between ISTCs and unsuccessful schools were not found;
however, the findings suggest that ISTCs and supervisors do take special measures to
raise the quality of failing teachers.’ These special measures might include more
intense supervisor attention to the practice of a particular teacher, or if there are a
number of teachers facing a similar problem in a particular school, measures might

8 Literature defines Child Friendly Schools in Irag as schools concerned with the present and future best
interests of the developing child. Such schools encourage participation, openness, and actions in the interest of
children and learning institutions that support effective and inclusive education. Capacity building of teachers in
Child Friendly Schools enables teachers to participate in action research and reflective thinking, be an active
team member, and share experiences and information with peers. It helps teachers in facilitation self-learning,
it encourages their professional development, and teaches how to be an effective member of a community of
learners. It is focused at building teachers skills in constructive leadership, curriculum design, development,
and evaluation (UNICEF, 2006).

It was found that supervisors identify failing teachers and take measures to raise the quality of their
performance. It is understood that there might be a failing teacher in an overall successful school, and there
might be successful teachers in otherwise failing schools. As discussed earlier in the text, it is not clear how
failing schools are identified in Iraq.
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include the organization of one-day school-based training sessions that address a
specific problem that a school faces (known as scientific committees).

From the literature, it is known that Child Friendly Schools are encouraged to form
partnerships and communicate effectively with learning institutions such as
universities, teacher training institutions, and other bodies that support learning. At
least 10 primary schools in each Iraqi province have been identified'® and upgraded to
Child Friendly status since 2011. Field research suggests that relationships of ISTCs
with Child Friendly Schools might differ from their relationships with ordinary
schools. One ISTC director noted that “there is no direct connection with schools,
except for Child Friendly Schools™; however, it is unclear how this relationship
differs, and whether effective communication between ISTCs and Child Friendly
Schools in Iraq is being sustained, because no record of communication between
ISTCs and Child Friendly Schools was found in ISTCs. This matter would require
more investigation.

There is no evidence of existing professional dialogue between ISTCs and schools
that contributes to improved learning; however, the central role of the supervisors, and
their function in linking ISTCs and schools, might suggest that potential for such
dialogue exists. Supervisors are already tasked to: (i) provide ISTCs with information
on teachers’/schools’ training needs; (ii) inform schools on the upcoming training
courses; (ii1) evaluate and provide feedback to teachers on their teaching skills and
knowledge, and often tasked with (iv) design and (v) delivery of in-service teacher
training course content. What was not found and what would enhance the quality
dialogue between the ISTCs and schools are: (i) unified methods for supervisors to
assess school training needs; (ii) platforms for exchanging knowledge and experiences
among the province supervisors and the ISTC; (iii) participative planning meetings
that involve schools, training designers, training implementers, supervisors, and
ISTCs; and (iv) independent training evaluation, which could provide supervisors and
ISTCs with more autonomous data about the relevance of in-service teacher training
to the teachers’ training needs.

4.1.2 Study visits in client schools

In general, ISTCs do not visit their client schools (e.g., primary and secondary
schools) unless for special purposes, such as after a school has been identified as a
school failure or for craft fairs.'' Only occasionally do ISTC personnel visit schools
for the purpose of, as one ISTC director explained, monitoring “failure in
management.”

Should an in-service training course be taught at a specific school, then that school is
visited by ISTC employees. These visits are mainly focused on the logistical

"% Child Friendly Schools in Iraq are identified and upgraded jointly by MOED and UNICEF.

" Schools in Iraq seem to organize periodical crafts sales. It is unclear whether these crafts are made by children
or by crafts teachers. It is also unclear whether any funds raised through craft fairs are used by the school for
school improvements. It is important to note that ISTCs also are reported to organize periodical crafts sales.
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preparation of a school hall for the planned course and occasionally for monitoring
the ongoing training at a specific school venue.

It is unclear if the instructors, who are providing the in-service courses in specific
schools, are also asked to visit or observe the regular classes in that school to provide
immediate feedback on the teaching practices they observe, but it seems unlikely that
this occurs. There is no evidence that ISTC visits to schools that act as sites for in-
service training have any impact on the training quality or on the teaching quality in
those schools.

4.1.3 Partnerships between ISTCs and their client schools

Four out of 10 centers reported having partnerships with schools. In response to
assessment questions, one center that reported no visits to schools in Question 2 (Do
ISTC staff visit schools? If so, with what regularity? If they occur, what are the
purposes of such visits?), gave an example of personal and formal visits to schools as
one type of ISTC — school partnership in response to Question 3 (Do you have schools
with which you have regular links/partnerships?). Another center provided an
instance of supplying electricity to a nearby school as an example of ISTC — school
partnership. A different center provided an instance of using experienced and
distinguished teachers from a client school as an example of an existing ISTC —
school partnership. In one case, a center reported that ISTC — school partnerships are
based on sending formal letters by the center directly to the schools. This suggests
that partnerships between ISTCs and schools, if they exist, are not well developed and
limited to administrative matters rather than technical ones.

Only two of the studied schools reported existing partnerships with ISTCs.
Interestingly, one ISTC, which has an existing partnership with a school, as recorded
in the school report (“‘yes [we do have partnership], continuously”), describes
partnerships with schools as non-existent. The ISTC reports, “there are no
partnerships with schools. We only inform them about the courses.”

Collected data indicates that community partnerships with some organizations exist.
These include partnerships between ISTCs and locally active nongovernmental and
international organizations such as UNICEF, and these are limited to logistical
support that ISTCs provide for courses designed and implemented by these
organizations. It is important to note that courses delivered by nongovernmental
organizations (NGOs) on ISTCs’ premises do not necessarily target teachers. It is
often observed that NGOs and international organizations target their training at high-
level officials at the province level and simply use ISTCs as training venues.

4.1.4 Participation of schools in designing training plans

Research indicates that for teacher development programs to be successful, they must
encourage teachers to participate in design, implementation of, and participation in
professional development opportunities. The kinds of professional development
activities designed by and for teachers must respond to: (1) their professional needs;
(i1) their professional interests; (iii) the stage of professional development attained at
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that particular time, and the stage of the education system in force in their place of
work (Villegas—Reimers, 2003).

In studying the professional development of teachers in Iraq, it was found that the
majority of the studied ISTCs do not consult schools during the annual planning
process. One ISTC explained that schools are not consulted during the planning
process because their role in that process is undefined. Two respondents involve
schools in designing the annual training plan, and one respondent is currently seeking
permission for the inclusion of teachers in the planning process.

Supervisors play a key role in providing feedback to ISTCs about teachers’ training.
All studied schools and ISTCs confirmed that the training needs are diagnosed by
supervisors and that it is the supervisors’ role to recommend courses to ISTCs.
Generally, supervisors are responsible for five to six schools. Through regular
observation of teaching practice, discussions with Head Teachers and teachers,
supervisors collect information about teacher training needs and provide their findings
to ISTCs. ISTCs collect information from the supervisors in their province and use
that feedback to develop the annual training plan for the center.

Respondent schools feel that the ISTCs do take their training needs into account;
however, they report that not all training needs are met.

ISTCs report that attendance in training is voluntary. Some schools perceive
participation in training courses as voluntary, but others recognize them as mandatory.
Table 4 below illustrates that the perception of respondents (schools) varied greatly.

Table 4. Perception of schools about attendance in training courses
Respondent Perception
Respondent 1 “Often the participation in courses is compulsory.”
Respondent 2 “Courses are compulsory, not voluntary. Only a few attend them.”
Respondent 3 “Attending courses is not compulsory, in fact, it is voluntary.”
Respondent 4 “Teachers are always likely to participate in courses voluntarily and not

compulsorily, and with high desire.”

“[Attendance in training is] voluntary. Teachers want to learn, and there is no

Respondent 5 difference [in participation] between male and female teachers.

Teachers recognize training as obligatory. Head teachers may apply disciplinary
actions if a teacher refuses to attend a course. For many teachers, attendance in a
training course means days out of school, a shorter working day, and free
refreshments. In addition, courses are registered in a teacher training card, which is
evaluated at each level of the teacher salary revision. A clear link between the number
of training courses attended and the salary scale has not been found; however, it is
expected (implicitly by teachers, head teachers, and supervisors) that for a teacher to
progress up the salary scale, s/he should have attended training courses. (For another
perspective, please see Section 4.8 Topic 8: Selection of Teachers for Courses.)
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4.2

Topic 2: Infrastructure and Equipment of ISTCs

4.2.1 Anbar and Babil ISTCs

Of the 10 ISTC centers assessed, these two centers are treated separately from the rest
of the study population, as they were recently extensively renovated and re-equipped.

[Photo: DCI, June, 2012] A refurbished Anbar ISTC  [Photo: DCI, June, 2012] A Babil ISTC training hall

training hall showing an example of the furnishing showing an example of an improved quality learning

and hall setup, which allows group work and a space that illustrates (1) a usual training setting and
more active approach to training. Access to (2) the most commonly used method of knowledge
technology may reinforce ICT-aided approaches to transfer—lecturing.

learning. Lecturing and note-taking remain the most

commonly used training method.

The environment in which teachers learn during in-service courses in these two
centers has been very significantly improved, as the photographs above show. Each
ISTC is now a place where center staff members feel that the environment supports
their work. Staff members in certain subject areas have been given extended study
opportunities in Jordan (English language, chemistry, physics, and computing).

Anbar indicated that the presence of overhead projectors (OHP) was important as a
motivator for teachers: ““OHP delivers information directly and motivates teachers to
attend a course.” However, Anbar still has no computing lab or IT facilities that can
be used for training courses. This seems very odd, when Babil is blessed with two
computer labs, sets of working computers, and associated support features such as
emergency power, a diesel generator, and Internet access. Anbar does have a
cleanliness problem both with the facilities and the equipment, as there is no cleaner
on the staff.

The main changes that were identified after the renovation are: (i) significantly
improved working environments for those members of staff who administer/manage
courses and (i1) enhanced learning environments for teachers attending courses that
are held in the centers’ training rooms. There is no evidence to show that the
improved environments of these two centers have altered the approaches taken to the
courses that are offered, which is in line with studies by Hanushek (e.g., Hanushek,
2003) and others suggesting that physical inputs to learning environment do not
always have a significant impact on learning outcome. This finding may be an
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interesting prompt to refocus current discussion on ISTCs’ needs from infrastructure
and equipment to quality of training.

4.2.2 Theremaining eight ISTCs assessed

Table 5 below summarizes the current state of the infrastructure and equipment in the
remaining eight ISTCs, and the photos further below illustrate the current state of the
ISTCs’ infrastructure.

Table 5. Infrastructure and equipment of ISTCs
Center Infrastructure Furnishings Tec_hnlcal
Equipment
N?' .°f Current needs/
training
comments
halls
Single seat chairs with
Additional training attaphed persqngl desk Audio-visual equipment
Kharkh 1 4 halls. available in training rooms. i, good condition in 4
Science laboratory. Locally produced training halls.
aids available.
Renovation of training
halls. Plastic chairs and tables Audio-visual equipment
Rusafa 1 3 ) available in training rooms.  in good condition in 3
Center in poor Furniture in poor condition.  halls.
condition.
Plastic chairs only,
available in one training
Building i d room. Audio-visual i t
uilding in goo udio-visual equipmen
Basrah S condition. Plastic chairs and plastic needed.
tables available in other
training rooms. Furniture in
poor condition.
o ) Plastic chairs and tables
Building renovated in available in training rooms. o .
Kirkuk 10 2008. All training Audio-visual equipment
ah rooms have air Single seat chairs with needed.
conditioning (AC). attached personal desk in
one training room.
Additional training Desks and tables available
halls. in all training rooms. Audio-visual equipment
Salah ad Din N/A o Furniture in good condition. . d di quip
Building in good Generator present, no fuel in good condition.
condition. reimbursed.
Renovation of the Desks and sitting benches
building and training available in one training o :
halls. room. Plastic chairs Audio-visual equipment
Najaf N/A S - and science equipment
Science laboratory. available in other training needed
Center in poor rooms. Furniture in poor a
condition. condition.
3 (30 . Plastic chairs and table IT and audio-visual
L Center in good available in all training . )
Maysan participants oo . equipment in good
condition. rooms. One room equipped e
each) . . X condition in 3 rooms. .
with solid chairs.
. Center in excellent Desks and sitting benches IT and audio-visual
Dhi Qar N/A o ) . )
condition. new and in excellent equipment in excellent
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Center Infrastructure Furnishings Technical

Equipment
N?' .°f Current needs/
training
comments
halls
condition. condition available in all
training rooms.

[Photo: DCI, June, 2012] An example of a Dhi [Photo: DCI, June, 2012] A Kirkuk ISTC training hall
Qar ISTC training hall illustrating (1) excellent illustrating the condition of the furniture. Available desks
condition of ICT at the center and (2) the use of and benches are arranged to best suit the most commonly

ICT for enhanced learning for teachers. used training method—lecturing. The current setting of the
training hall may be an obstruction to more active teaching
and learning approaches such as group work.
[Photo: DCI, June, 2012] A Najaf ISTC training [Photo: DCI, June, 2012] An example of a Rusafa ISTC
hall showing an example of the poor quality of training hall illustrating (1) the quality of furniture and
furniture. Available benches and their static setup learning space and (2) the most commonly used training
may be an obstruction to more active approaches method—Ilecturing.
to learning.
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[Photo: DCI, June, 2012] A Salah ad Din ISTC training hall, illustrating the equipment and setup of the ICT room.
ICT equipment is being used for transferring knowledge to ICT teachers about computer usage. Little attention is

given to mainstreaming ICT as an aid to enhance learning across the curriculum.

4.2.3 Commentary

There is no general standard of quality for infrastructure and equipment. Several
centers have benefitted from significant renovation, either with the support of
USAID or from the provincial council, but that has not always been matched with
the provision of good quality equipment and furniture. Even Anbar ISTC, which
has undergone significant upgrading, still has no computers.

It seems that achieving a national quality standard across the 10 centers studied is
a realizable goal. This standardization would require a sizeable investment in both
the infrastructure and the furnishings/equipment of several centers. However, an
important prior question would need to fully address the anticipated functions and
workings of each center.

A costly investment would be any decision to equip each center with a full suite of
science laboratories and associated equipment, in addition to computer
laboratories. It was interesting to read that Najaf ISTC has addressed the issue of
teaching practical science by developing a relationship with the University of
Kufa, so that science teachers, who are attending a course, could use the university
facilities and also engage with instructors from the university.

A key question regards the extent to which each ISTC should have a suite of
training halls sufficient to deliver all its courses. To be economically efficient, the
halls would need to be able to show evidence of a much higher level of occupancy
through any one year than is currently the case with the existing programs. In
addition, the use of decentralized delivery of training, typically in schools, has
significant advantages in relation to access for the teachers, and in showing that
the ISTC is properly linked to its partner/client schools.

Taking the above point more broadly, it is appropriate here to reflect briefly on
whether the present model of training, which is based on the assumption that
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4.3

bringing teachers to a central point to gain new knowledge related to the
curriculum of their teaching subject is the most appropriate for the Iraqi context.
This point is taken up in detail in the Conclusions (Section 5). It is important to
note that there is a strong international trend to locate in-service training for
teachers as close as possible to the school. Two reasons are generally promoted
for this change in trend. First, studies of the impact of participation by teachers on
courses such as those currently provided by the ISTCs suggests that, in general,
new learning is not absorbed into the normal/best practice of individual teachers.
Second, no mechanism seems to exist within the school for embedding new
learning in the wider practice of the whole school. It appears that these
understandings have not been considered in the Iraqi context and, therefore,
discussion on them need to be initiated with key stakeholders, including MOED,
TEDI, supervisors, teacher educators, Head Teachers, and teachers.

Topic 3: Availability of IT for (i) Administration/Recordkeeping and (ii)
Teaching ICT

This study shows that in the Iraqi context, there appears to be no ICT strategy: not for
managing ISTCs, not for managing communication between ISTCs and schools, and
not for enhancing teaching and learning through ICT.

In all studied ISTCs, computers are used mainly as word processors, with little use of
e-mail, Internet, and data processing programs.

Of the 10 centers reviewed, five centers have one computer lab, two centers have two
computer labs, and three centers do not have computer labs. Not all working
computers are used for training purposes. Three centers report that the majority of the
computers (from 50% to 100%) are not used because of lack of space or finances. In
one center, reported to have 60 computers, these are not used because of lack of
funding to operate the computer lab. For training purposes, that center uses a
computer lab in the Directorate of Education.

Five centers have at least one staff member who is a trained IT specialist. Computers
seem to be used only in training courses that specifically relate to teaching ICT in
schools. Computers use is not mainstreamed in other courses, even when it might be
expected that they would contribute to the course, for example in mathematics,
physics, or foreign languages.

All centers with computer labs rely on maintenance and servicing of the computers by
the General Directorate of Education. One ISTC reports using its IT trainer to
maintain its IT equipment. It is difficult to assess the overall level of maintenance
support, as it depends on the personnel external to ISTC. It was not possible to
establish to what extent they are responsive to urgent support requests.

ISTCs reported that a wide range of administrative documents are archived on
computers. These documents include: (i) staffing lists, (ii) training plans, (iii)
accounting data, (iv) evaluation forms, (v) orders and correspondence, and (vi) other
documents. There appears to be no systematic record of teacher participation over a
number of courses over several years, i.e., tracking of teacher development.

Not all ISTC staff that has been allocated a computer actually uses it for managing
their daily workload and not all ISTC staff has been formally trained in computer use
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for managing their daily work; however, all centers have at least one member of staff
who uses computers daily.

All centers, with the exception of two, report a need for training its staff in computer
use for managing daily work. On average nine staff in each center need further IT
training; however, differences between the centers were observed. Salah ad Din and
Kharkh centers report no need for further computer training for its staff, and Basrah
and Dhi Qar report that 15 and more staff members need training in daily use of
computers.

Not all centers made computers available for in-service teacher trainers for their use
during organized courses. One center has no computers, one possesses three, which
are used solely for administrative purposes, and one possesses 60 working computers
with none made available for the use of trainers or teachers in training.

The majority of the ISTCs (9 out of 10) use available computers for adaptation of
training materials (training material is generated by the MOED centrally, but may be
re-programmed for local use); however, it is unclear whether training materials for all
organized courses is archived on the computers. It is also unclear whether the centers
use computers for duplicating course materials for trainees’ use.

The majority of the studied ISTCs (7 out of 10) have Internet connection. One center
reported that the newly installed Internet connection does not work, and one center
reported that despite no Internet connection, trainers bring their personal Internet card
adapters and use Internet when needed. There is no evidence on how the Internet is
used; there seems to be little use of it as a key resource within the existing training
courses. Table 6 illustrates the present state of IT availability in the ISTCs.
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Table 6.

IT usage in the ISTCs

No. of
staff in Availability
No. of No. of ISTC No. of need of of Computer
computers No. of ISTC staff using staff computer computers use in
No. of working in No. of IT IT equipment staff with a a computer Information trained in training during producing
computer computer specialists maintenance computer on in daily kept on a computer for daily course training Internet
Location labs lab in ISTC arrangements their desk work computer use work delivery materials connection
Admin
Maintenance unit documents
30 (15 in in Directorate of
Kharkh 1 use) 1 Education 7 7 Training 8 0 Yes Yes Yes
documents
and IT trainer
Correspondence
Rusafa 0 0 0 N/A 3 3 dmin 5 13 No Yes No
ocuments
Maintenance unit Admin
Basrah 1 60 (0 in use) 1 in Directorate of 4 4 d 10 24 No Yes Yes
; ocuments
Education
Maintenance unit
Kirkuk 1 18 0 in Directorate of 8 4 None 3 13 Yes No No (planned)
Education
Maintenance unit Admin Yes (not
Salah ad Din 1 32 0 in Directorate of 2 2 0 0 Yes Yes :
; documents working)
Education
Anbar 0 0 0 N/A 18 18 Training data 0 9 No Yes Yes
Maintenance unit
Babil 2 24 1 in Directorate of 13 10 Accounting data 18 5 Yes Yes Yes
Education
Maintenance unit Admin
Najaf 2 40 0 in Directorate of 8 3 5 3 Yes Yes Yes
; documents
Education
Maintenance unit Admin
Maysan 0 4 1 in Directorate of 1 1 d 0 14 Yes (3) Yes Yes
; ocuments
Education
Maintenance unit Admin
Dhi Qar 1 20 (O in use) 4 in Directorate of 6 6 d 12 15 Yes Yes No
: ocuments
Education
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4.3.1 Commentary

Of note is the absence of any strategy relating to the value of a significant investment
in IT as a component of a modern program for teacher development. It is probably
inadequate to allow the growth of IT capacity in the centers, for teaching rather than
administration, without this overarching strategy being in place.

A key element of such a strategy should be a realistic projection of the likely use of IT
in Iraqi schools of all kinds (primary-secondary; rural-urban) over the next decade.
There should then be a close match between the proposed IT provisions for the ISTCs
and the best-fit use of IT in the schools, to ensure a reasonable chance that the skills
gained by teachers will be useful and applied at their schools.

For comparison, Table 7 below shows the changes in status of IT resources for the
five centers that were assessed in both 2010 and 2012.

Table 7. Status of IT labs at the ISTCs assessed in 2010 and 2012

No. of IT labs Number of IT labs
No. of IT labs working No. of IT labs in working
Location in 2010 in 2010 2012 in 2012
Rusafa 1 0 0 0 0
Kharkh 1 1 (15 computers) 1 (15 computers) 1 (30 computers) 1 (with space for 15
computers)
Anbar 0 0 0 0
Babil 2 (41 computers) 1 (21 computers) 2 (24 computers) 2 (24 computers)

1 under renovation
(20 computers)

Basrah 1 0 (no IT specialist, lab 1 (60 computers) 0 (lab closed)12
being used for non-IT
courses)

Unsurprisingly, in this relatively short period, there have not been significant changes
in the IT infrastructure/resources in these five centers. Perhaps the most notable
change is that four of the five now have Internet access.

44 Topic 4: Training and/or Institutional Plans

The available literature suggests that teachers’ professional development must be
thought of as a long-term process, which begins with initial preparation and only ends
when the teacher retires from the profession. This development must be
systematically planned, supported, funded, and researched to guarantee the
effectiveness of this process (Villegas—Reimers, 2003).

This study explores the planning process of teacher development in Iraq and
investigates the relationship between teacher development needs and the responses of
ISTC:s to these needs. This study concentrates both on the inclusion of teachers in the

"2 The Directorate of Education hosts IT training for teachers in its computer lab with 20 stations.
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design of professional development opportunities and on the development process of
the teacher development plans. Six questions were designed to investigate how
teacher development opportunities are prioritized and processed.

4.4.1 Prioritizing future courses

Two main aspects were found to influence ISTCs’ choice of future courses for
teachers: (i) feedback from supervisors on teachers’ current training needs, and (ii)
changes in curriculum. One center reports that ““a scientific committee®® was formed
to consult the priorities for annual teacher development.”

Titles of training courses provided by the centers in 2011 and 2012 suggest that TEDI
has a pool of courses they offer for ISTCs. Taking into account suggestions made by
supervisors and scientific committees, ISTCs choose from that pool of courses those
items they will offer in a particular year. Later, ISTCs submit their needs in the form
of a training plan proposal to TEDI for approval. Only a few courses are offered
exclusively for a specific province. Courses that extend beyond the core curriculum
are in the minority. Examples of such courses in 2011 were: (i) nationality class; (ii)
additional language and calligraphy courses; (iii) rapid teacher training course; and
(iv) measuring and calendar course. Remaining courses focus on: (i) subject areas
(.e.g., mathematics, chemistry, biology, social studies); (ii) teacher specialization
(e.g., grade 1 teacher course, special education needs teacher course, newly qualified
teacher/beginner teacher course); (ii1) management and supervisory roles (e.g., school
management course, school librarian course, school supervisor’s course, school card
course); and (iv) methodology (e.g., teaching aids course). It is unclear whether any
innovative courses have been suggested by supervisors/schools to ISTCs and whether
space in the training plan could be made for any such courses.

With a great majority of courses focused on content, it is evident that traditional
subject matter is prioritized in training plans. With only four out of 54 items in the
training plans focusing on pedagogy, teaching methods, teaching aids, and education
innovation, it is apparent that less importance is given to the process of teaching. A
diverse variety of opportunities for teacher professional development that is focused
on the teaching process rather than on content was not found, which might suggest
that the offered selection of training courses do not fully address teachers’ training
needs.

Two centers report that training for: (i) beginning teachers; (ii) failing teachers; and
(ii1) those aspiring for leadership positions, are prioritized in the annual training plan.
The findings of the study suggest that failing teachers are identified by supervisors
and Head Teachers. The precise process used to identify failing teachers is not clear.

' One-day workshops, focus groups, and study groups are known in Iraq as scientific committees. In that sense,
scientific committees are not groups or boards of advisors, but activities. Scientific committees are more
contextualized and active sessions than the 10-day in-service courses. In 2011, scientific committees included
sessions on educational film shows, field trips, learning competitions, fairs, and festivals. They also included
training workshops and study groups for teachers.
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4.4.2 Development and approval of training plans

ISTC:s collect information on teacher training needs from the supervisors in the
respective province and, based on that feedback, develop the annual training plan for
the center. They send the proposed annual training plan to TEDI, and at a later stage,
ISTC members attend in-person negotiations about their training plans with TEDI.
The plans are then costed out in Baghdad through in-person budget negotiations
between TEDI and the provincial DG of Education. The finalized national training
plan, with proposed budget, is submitted by TEDI to the Ministry of Finance for
agreement and onward distribution to MOED Directorates (see Figure 2).

Figure 2. Training plan development

A consistent schedule for the presentation of annual training plans to TEDI was not
found. Some centers report submitting training plans to TEDI in February/March,
while others submit them in May/June, and some submit them for approval as late as
October. Although consistency in submission of training plans is not observed, the
majority of the ISTCs submit their plans for TEDI’s approval in the first half of a
calendar year.

Centers report that TEDI returns these plans after the budget approval. Some centers
report receiving the approved plans at the end of the calendar year in which the plan is
being proposed; other centers report receiving the plans in the first quarter of the
following calendar year.

4.4.3 Changes in the training plans

Changes to the proposed ISTCs’ training plans are made centrally through in-person
meetings during which TEDI negotiates changes with the ISTC directors.

Changes in the approved annual training plan may also occur at the individual ISTC
level. The studied centers report that occasionally they provide courses outside of the
training plan. Permission for offering such courses must be given by TEDI. These
special courses may be divided into four categories: (i) courses organized by
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nongovernmental and international organizations; (ii) courses facilitated by
universities; (iii) administrative courses added by ISTCs at the request of the Ministry
of Education, Commission of Integrity, or other (example: corruption course); and
(iv) other subject-related courses (this group is the smallest in number). It is important
to note that not all training courses offered by the ISTCs target teachers, Head
Teachers, or supervisors. “Many” courses, especially these outside of the training
plan, target stakeholders outside of the education system. These courses, although
they contribute to the use of ISTCs, do not have any significant impact on the quality
of teachers and teaching practice. Records of these special courses were not made
available during the study; therefore, it was not possible to establish what percentage
of the ISTCs’ time and effort is used to assist with these courses.

4.4.4 Course content

The content of some courses is designed at the central level, at the Ministry of
Education. Content of such courses is scripted in detail and, with course plans, is sent
to ISTCs for their use. The centers are expected to closely follow the detailed
structure provided. Other courses are prepared at the provincial level, where three
groups of people are involved in deciding the course content: (i) supervisors; (i)
training leaders; and (iii) university professors. In some instances, these groups
collaborate and jointly design the course content; in other cases, they work separately.

Course content is delivered through 10-day courses and 1-day courses known as
scientific committees. Content of the 10-day courses is curriculum driven and is
focused mainly on covering the subject content. As discussed elsewhere (Section 4.10
Topic 10: Training Styles), programs are rather theoretical, and many do not present
teaching techniques as models. Table 8 below provides examples of course titles
offered to teachers in 2012.

Table 8. Courses offered to primary level teachers in 2012 in Kharkh

Teacher training courses offered by ISTC
Primary school core subjects in 2012

Islamic education

Arabic language and calligraphy

English language English language
Mathematics Mathematics
Social studies Social studies
History

Geography

National and social education

Science Science, Labs
Art education Art education
Physical education Sports

Songs and music
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Teacher training courses offered by ISTC
Primary school core subjects in 2012

14
School management

School management (activity)

Handicrafts

Computer science

Newly qualified teachers course

Teaching aids

Civil defense

Having incorporated up to one day of training that is focused on teaching
methodology, the directors of three centers: (i) Anbar, (ii) Salah ad Din, and

(ii1) Dhi Qar demonstrate some innovation with regard to training content. This seems
to be the exception among the majority of ISTCs that are delivering highly theoretical
courses.

One-day courses/activities are also organized in schools. These are known under the
generic name of scientific committees and are led by supervisors or senior teachers.
These school-based sessions address quality and content issues faced by teachers in
that particular school. Analysis of issues tackled by scientific committees suggests
that these sessions are more active and more relevant to classroom context than the
standard training courses offered by ISTCs, e.g., field visits. In 2012, a significant
number of training days is planned under the scientific committees. Centers in Kirkuk,
Babil, and Maysan plan to deliver the majority of their training activities through
scientific committees. The remaining centers, on average, plan to deliver some 20%
of their training activities through scientific committees (see Table 9).

Table 9. Number of training days organized under scientific committees in
comparison with 10-day courses
No. of Average"
training number of
days training
planned days
No. of Average no. under the planned
training of training scientific under the
courses days committee scientific
planned in  planned in a activity in committee
ISTC 2012 year 2012 activity
Kharkh 74 775 600 477
Rusafa 43 485 177 107
Basrah 55 605 199 135

" Three different courses are offered under the school management name. One is known as activity course, a
second course is known as school management, another is known as training course. The study did not
establish the content of these courses.

18 Average calculated on the basis of 2011 reports and 2012 plans.
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No. of Average"
training number of
days training
planned days
No. of Average no. under the planned
training of training scientific under the
courses days committee scientific
planned in  planned in a activity in committee
ISTC 2012 year 2012 activity
Kirkuk 32 360 397 472
Salah ad Din 353 3345 704 406
Anbar 241 3015 1434 1593
Babil 67 665 840 558
Najaf 54 480 106 118
Maysan 58 470 585 328
Dhi Qar 155 1460 267 197

4.45 Courseinstructors

Specifications of appropriate course instructors are often identified at the planning
stage, and they include: (i) university professors; (ii) Doctor of Philosophy (PhD)- and
Master of Arts (MA)-qualified specialists in a given subject; (iii) supervisors; and (iv)
distinguished teachers. Great emphasis is put on the strength of the theoretical
background of the course instructors, and it is preferred that course leaders are highly
qualified. It is clear that the majority of these highly qualified instructors are not
practicing teachers; however, given that the course content is often curriculum-driven,
it is suspected that course lecturers are not expected to develop teachers’ skills in
conveying the content, but rather develop teachers’ knowledge in the given subject,
which suggest a rather traditionalist approach.

4.5 Topic 5: Actual Training Courses Offered in a School Year

Teacher training schedules vary greatly from center to center. Some centers deliver
most courses during the summer holidays, other centers offer their courses in the first
quarter of the calendar year, and some at the beginning of the school year. According
to the annual training plan, each center delivers within a range of 360 to 775 training
days in a calendar year, excluding activities managed by scientific committees. Three
centers, however, deliver far more training days in a year than the average center. The
ISTC in Dhi Qar delivers 1,460 training days in a year; the ISTC in Salah ad Din
delivers 3,345 training days in a year; and the ISTC in Anbar delivers 3,015 training
days in a year. This means that, in case of Salah ad Din, the center delivers on average
12 courses daily throughout the calendar year (see Table 10).
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Table 10.  Number of training courses planned in 2011 and 2012, with
average number of training days offered in a year
No. of No. of
training training
No. of No. of courses No. of courses
training training targeting training targeting Average no.
courses courses grade 1 courses grade 1 of training
delivered planned in teachers in planned in teachers in days planned
ISTC in 2009 2011 2011 2012 2012 in a year'
Kharkh 67 75 0 74 0 775
Rusafa 53 50 1 43 1 485
Basrah 47 62 3 55 0 605
Kirkuk No data 36 2 32 0 360
Salah ad Din No data 313 4 353 4 3345
Anbar 93 358 8 241 12 3015
Babil 86 62 0 67 0 665
Najaf No data 38 0 54 0 480
Maysan No data 32 2 58 5 470
Dhi Qar No data 133 10 155 15 1460

Titles of courses offered to primary and secondary school teachers suggest that their
focus is on subject matter knowledge. Courses offered to Head Teachers focus on
school management, with little information on which specific areas of school
management they cover. Special courses are offered for teachers of students with
special education needs, supervisors, and teachers in pre-schools. Some centers
explicitly target beginner teachers, and some focus on grade 1 teachers. In 2011 the
studied centers provided 30 courses that targeted grade 1 teachers, and in 2012 they
provided 37 such courses. Most of these courses were organized at two centers: (i)
Anbar, and (ii) Dhi Qar. The Anbar center provided 8 courses targeting grade 1
teachers in 2011 and 12 courses targeting grade 1 teachers in 2012, while Dhi Qar
provided 10 such courses in 2011 and 15 courses in 2012. Between 6 to 8% of all
courses provided at the Maysan center in 2011 and 2012 were targeted at grade 1
teachers, while centers in Kharkh, Babil, and Najaf did not organize any courses
targeting grade 1 teachers in 2011 and 2012. Findings might suggest that teaching in
early grades is not highly prioritized; however, more data is needed to better
understand how teachers of early grades are supported and trained to work with
beginner students.

Centers in provinces with an active presence of NGOs host a significant number of
courses focused at upgrading schools to Child Friendly status. These courses are
offered in addition to courses included in the national training plan, and are fully

'® Data reported in the 2010 Assessment Report: Iraq Ministry of Education In-service Training Centers.
' Data excludes scientific committees’ activities.
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facilitated by external organizations (e.g., UNICEF). These courses are excluded from
the above table, as it was not possible to obtain records of these courses during our
study.

As discussed earlier, scientific committees in each province provide additional
professional development activities for teachers. These activities are more practically
oriented and include topics such as forums, film shows, field trips, educational
competitions, fairs, and festivals.

451 Course evaluation

Training courses are not evaluated externally by independent or appointed evaluators.
Some centers report that courses are evaluated by participants through an end-of-
course evaluation questionnaire; however, a clear evaluation procedure was not found
in any of the centers. One center shared an example of the end-of-course evaluation
questionnaire, which consists of 10 closed questions that can be divided into five
categories: (1) course organization (ii) acquired skills, (iii) lecturers, (iv) course
objectives, and (v) relevance of the training. The questionnaire uses a three-point
scale to assess the success of the course (e.g., Question: Can you develop your skills
according to the course program?; Answer: Yes/ No /Somewhat). Two open-ended
questions were included in the questionnaire: How can you develop this course? and
What are your needs in the next courses? At the end of some courses, especially
language courses, attendees are asked to complete a test assessing knowledge of the
training content. It is unclear how feedback gathered through such tests is used for
course improvement, and it appears that there is no systematic way of evaluating the
quality of courses either by the participants themselves or by independent evaluators.
Feedback into course design to make improvements seems to be very limited.

The impact of the completed training on trainees is evaluated via supervisors, who
observe teachers returning from training courses and assess their knowledge and
course application in their teaching practice. Later, supervisors provide feedback to
ISTCs on the effectiveness of a particular training course. This system of evaluating
teachers’ knowledge and skills acquired through courses is only successful for unified
courses, where the content is well known to supervisors, which exposes the weakness
of this type of training evaluation strategy.

Topic 6: Staffing of Centers

Analysis of the ISTCs’ staffing revealed some inefficiency in allocating and use of
personnel. A consolidated analysis of the ISTCs’ staffing is presented below.

4.6.1 Staffing list

All of the staff members included in Table 11 are full-time employees. None of these
staff members perform any teaching duties for the prescribed courses.
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Table 11.  Staffing table
Preparation
and Others
2011 2012 Training Craft- (watchmen, Total
Planned Planned Department related Administrative cleaners, number of
ISTC Courses courses staff staff staff etc.) staff
Anbar 358 241 20 10 3 5 38
Babil 62 67 15 0 15 17 47
Basrah 62 55 4 . 12[*6 4 ? 18
impaired”]
Kirkuk 36 32 4 7 2 2 15
Najaf 38 54 12 0 8 9 29
Maysan 32 58 3 0 6 6 15
Kharkh 1 75 74 6 6 14 4 30
Rusafa 1 50 43 8 5 8 5 26
Salah ad 313 353 3 1 1 2 7
Din
Dhi Qar 133 155 n.a. n.a. n.a. n.a. n.a.

It is of some interest to establish the relationship, if any, between staffing levels and
number of courses promoted. If the two centers offering very large numbers of
courses—Anbar and Salah ad Din—are omitted, the correlation coefficient linking the
number of courses offered in 2012 and the number of ISTC staff in the remaining
seven centers is 0.68, which is not impressively high.

The ISTCs have no full-time instructors. Their full-time members of staff do not
normally teach courses. Rather, they provide a range of support and administrative
services for courses.

The part-time instructors who actually do all the teaching on the standard 10-day
courses come from three sources:

University lecturers

Education supervisors

School teachers recognized as exceptional.

The first two categories—university lecturers and education supervisors—provide the
overwhelming majority of course instructors. The university-based instructors are
generally recruited from mainstream subject specialist areas, such as chemistry or
mathematics. It is unlikely that they will have particular insights into the
methodological or pedagogic needs of the teachers. This should, of course, be the
province of the education supervisors, whose major function relates to the
strengthening of quality of teaching and learning in the schools for which they have
responsibility. If it were possible to bring the talents and skills of the two groups to
bear on the delivery of each course, that might provide an appropriate teaching
balance.
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Several ISTCs indicate that they have established close relationships with their local
universities (Anbar, Dhi Qar, and Babil were specifically mentioned) to guarantee a
regular supply of appropriate course instructors.

The question about training hours, which was intended to represent the commitment
of an instructor over a period of a year, was unfortunately interpreted as being the
daily commitment, which varied from 3 to 6 hours.

Four of the ISTCs kept information about their pool of part-time instructors in their IT
systems. In some cases, this was in the form of a full curriculum vitae; in others, it
was simply a record of name, address, telephone number, and skill set. The other
centers did not, apparently, keep detailed information about their external instructors.
One response indicated that information about all the instructors is kept in the
Supervision Department in Baghdad, but the researchers of this study had no means of
checking this response.

It is clear from the ISTC responses, that all payment rates for instructors are decreed
in Baghdad, so that there are very few opportunities for alternative strategies for
keeping instructors engaged and enthusiastic. The daily fee rate was doubled last year,
from 2,000 to 4,000 dinars per hour, so that has acted as a stimulus for instructor
participation, but it remains at a low level. As one center responded, instructors do
this work ““for the love of their country and not for the financial aspect, as it is
low/scarce.”” The payment level is determined by the rank and normal salary of the
part-time instructor.

Topic 7: Finances

The 2010 ISTC assessment reports that the yearly budget for the training plan for each
ISTC is set by the Central MOED, and then the funds for training delivery are sent to
the Directorates by the Ministry of Finance (MOF). The current study confirms that
budgets for training are set centrally by the MOED; however, it has been learned that
the training budget is negotiated by TEDI and the provincial DGs of Education during
in-person meetings. The provincial DGs collect budget needs from ISTC directors
before participating in negotiations with TEDI. The finalized and costed out national
annual training plan is submitted by TEDI to MOF for funding, with subsequent
distribution to the Education Directorates. ISTCs then apply to their Education
Directorate for allocations of cash to provide a particular training course (see

Figure 3). It is reported that cash is distributed late. None of the ISTCs have a bank
account.
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Figure 3. Budgeting ISTC training

In 2012, three centers were asked to estimate the cost of the planned training, which
suggests that MOED will use these estimates in calculating budget allocations for the
ISTCs. The request for estimates is a novelty, and one of the interviewed directors
found it to be a ““good step” forward.

Only three ISTC directors were able to explain how the training budget is calculated.
One director explained that the training budget is calculated on the basis of the
following costs: (1) hospitality; (ii) transportation; (iii) accommodation; and

(iv) materials. It is unclear whether hospitality cost was meant as fees or as an
administrative fee for the ISTC. Another director explained that the budget for the
training plan is calculated as follows: (i) number of courses; (ii) trainees’ fees; (iii)
trainers’ fees; (iv) mission fees; and (v) contingency of 10%. The third director
explained that the budget consists of the following costs: (i) lecturers’ fees; (ii)
hospitality; and (iii) materials. The explanation given by the last director matches
most closely with the explanation given by TEDI confirming that the training budget
is allocated on the basis of: (i) fees for trainers; (i1) administrative fee for the ISTC,
and (iii) cost of materials. A unified procedure for setting training budget and
operation of ISTCs was not found.

In the 2010 study, it was reported that the training budget allocated to centers was
often “refunded” or “reallocated.” This situation was not found during the 2012 study.
In general, centers report spending the entire allocated budget. In 2011, some centers
requested and were allocated additional funds for training. See Table 12 below for
budget allocation information.
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Table 12. Budget allocations in 2009, 2011, and 2012 and budget

expenditure for training in 2009 and 2011.*

Budget Budget Budget Budget Budget
allocation in  expenditure in allocation in expenditure in allocation in

ISTC 2009 2009 2011 2011 2012
Kharkh 51 22 74 74 82.5
Rusafa 58 13 40 21 45
Basrah 93 93 104 N/A 115.5
Kirkuk N/A N/A 163 N/A 178.5
Salah ad Din N/A N/A 233 233 261
Anbar 93 93 363 363 403.5
Babil 164 50 184 184 123
Najaf N/A N/A 62 62 69
Maysan N/A N/A 52 52 58.5
Dhi Qar N/A N/A 142 142 159

*Note: All costs are presented in millions and in Iraqi Dinars (IQD).

In 2009, 2011, and 2012, an average of 105,490.10 IQD, equivalent to US$90.80, was
allocated per training day.'® Given that averages of 35 participants attend a training
course, '’ the average cost of training day per participant is US$2.60 or 3,014 IQD.
The standard duration of a single training course is 10 days, which means that an
average 10 days should cost approximately US$900. These calculations do not match
with information given by ISTCs’ directors, who report that an average 10-day course
costs 335,000 1IQD (US$285). The difference may be explained by operation,
maintenance, insurance, and other costs that ISTCs bear annually. More research is
needed on how the allocated budget is spent by the centers. However, in case
operation and administration costs explain the difference between spent and allocated
budget for training, the conclusion would be that ISTCs are not cost-efficient, because
their main cost is not training (US$285 per 10-day course), but operation of the center
(US$615 per each 10-day course organized) (see Table 13). In such case, a study into
alternative training venues, including school venues, should be made to investigate
cost effectiveness of organizing training courses outside of ISTCs.

Significant regional training cost disparities were observed. In 2012, a training day in
Kirkuk was 3.25 times more expensive than training in Kharkh—US$184.63
compared to US$56.71. The average training day cost in 2012 in the studied centers
(excluding the most expensive: Kirkuk [US$184.64] and Basrah [$134.32], and the
least expensive: Kharkh [US$56.71] and Salah ad Din [US$59.88]) was 91,466.74
1QD or US§79. It is unclear why such significant disparities are observed regionally,

'8 Calculations include scientific committees’ activities.

19 Average based on data collected in 2010. It is noted that some courses are provided for a small group of
participants. Average was established by the formula: No. of teachers trained in 2009 / No. of training courses

in 200

9.

Assessment of In-service Teacher Training Centers in Iraq 39



however it is possible that participants’ transportation and operation costs might
partly explain the discrepancy.

Significant differences are observed in a number of planned courses in the various
centers. The smallest number of 10-day courses, 32, is planned by the Kirkuk center.
The highest number of 10-day courses, 353, is planned by the Salah ad Din center. On
average, centers plan for delivery of up to 60 courses. The following centers deliver a
significantly higher number of courses: Salah ad Din (353), Anbar (241), and Dhi Qar
(155) than the remaining centers. Interestingly, the difference in infrastructure quality
does not always seem to explain the difference in the number of planned courses per
center. Babil, for example, a center with notably improved infrastructure, delivers 67
courses, while the center in Salah ad Din, with fairly poor infrastructure, delivers 5
times more courses than the center in Babil.

It is also interesting to note that the Salah ad Din ISTC operates with seven staff
members and plans to deliver 353 training courses in 2012 and 704 scientific
committees, while Rusafa ISTC operates with 26 staff and plans to deliver 43 courses
and 107 scientific committees in 2012. On average, training centers plan to deliver
1,605 training days each. However, regional disparities are observed, with highly
productive centers in Salah ad Din (3,751 training days) and Anbar (4,608 training
days), and least productive centers in Rusafa (592 training days) and Najaf (598
training days). This raises significant questions regarding the efficiency of the ISTCs,
which would need further study.

Table 13.  Costs of training in relation to planned courses and number of
ISTC staff in 2009, 2011, and 2012. *

Average no.
of training
days
Allocated Allocated delivered in
Spent No. of budget No. of budget a year,
cost training per training per including
Courses per courses training courses training scientific Total
delivered training planned day in planned in day in committees  number
ISTC in 2009 in 2009 in 2011 2011 2012 2012 activities of staff

Kharkh 67 0.76 75 0.057 74 0.061 1252 30
Rusafa 53 1.09 50 0.057 43 0.072 592 26
Basrah 47 1.98 62 0.097 55 0.152 740 18
Kirkuk N/A No data 36 0.222 32 0.248 832 15
Salah ad N/A No data 313 0.060 353 0.061 3751 7
Din

Anbar 93 1.00 358 0.069 241 0.103 4608 38
Babil 86 1.91 62 0.062 67 0.080 1223 47
Najaf N/A No data 38 0.126 54 0.105 598 29
Maysan N/A No data 32 0.118 58 0.090 798 15
Dhi Qar N/A No data 133 0.087 155 0.086 1657 N/A

*Note: All costs are presented in millions and in Iraqi Dinars (IQD).
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It has been estimated that, in 2011 and 2012, up to 80,000 teachers, supervisors, and
Head Teachers were trained in the studied centers through the national program for
in-service training courses. Records of trained teachers were not always made
available at the training centers; however, data on the number of trained teachers in
each center in 2011 has been found in the TEDI records.

4.8 Topic 8: Selection of Teachers for Courses

4.8.1 How are teachers recruited for courses?

The most general mechanism for recruitment to center courses is through nomination
by a combination of education and specialized supervisors, acting with Head
Teachers. Nominations are made to the Preparation and Training Departments for
those with development needs relating to teaching skills. In recent years, nomination
priorities have been to include newly appointed teachers, teachers who are not
succeeding, and teachers with less than 10 years of experience, who have not found a
place in a previous course. Babil ISTC wrote:

“There is a series of selection steps, taking account of the views of specialized
supervisors. Schools also submit staff lists showing which courses teachers have
attended, which then leads to decision-making.”

4.8.2 Can teachers choose whether or not to attend?

All centers except one agreed that attendance at a course for which a teacher has been
nominated is compulsory. If, in fact, a teacher is then absent for two days or more,
they will automatically be asked to leave the course. That said, however, it is possible
for individual teachers to make a case for their not attending a course—presumably
for medical or other reasons. In that case, permission not to participate has to be
granted at the level of the Education Directorate.

Question: What provisions are made, if any, for teachers to attend courses? (e.g.,
appropriate timing of courses; provision in schools for absent teachers;
transportation to/from centers; accommodation)

Response: “We undertake careful coordination with the supervisors and Head
Teachers so that when a teacher is nominated, they can be made available during the
course period.”

“The training plan can be achieved without affecting the teaching in the schools.”

The main supporting provision relates to the location of the centers, where the courses
operate. They are chosen to minimize travel times for the participants. Nevertheless,
in both urban and rural areas, participants may have to travel considerable distances.
Where there is no easy solution, transport costs for the participants may be met.

The obvious question to be asked, is how exactly the schools manage to cover for the
absence of key teachers during the teaching term. Does this denote low levels of
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teaching load that allow colleagues to cover for each other? Does it mean classes are
simply left without a teacher?

Question: What specific provisions, if any, are made for the needs of female
teachers who attend courses?

Response: “If a teacher is given sick leave, her place will be postponed to another
course, or she will be released from the course.”

It appears that the provision in the above quotation is available for both male and
female teachers.

Centers try to provide locations for courses that make for minimal transportation for
female teachers; they meet transport costs; some arrange courses that are female-only,
but there is no indication of how many such courses are provided.

Question: Does each advertised course have a description of the content to be
covered?

Response: In general, in 7 of 10 centers, all that is available to the teachers prior to
their arrival is the title and level of the course, so “teachers are briefed on the course
when they arrive.”

The exception seems to be Basrah, where:

“The announcement of the course is via the supervisor, who informs schools via
phone calls, mail, or personally. He/she provides a description of the courses, their
type, and the presenting lecturers. The supervisor also indicates to the schools those
teachers who would profit most from the course.”

Question: Does each course description have details of those who should attend?

Response: Generally the answer is “no,” although Salah ad Din indicated that, for the
first time in 2010, guidance was given as to who should attend the English language
course.

Question: Does the ISTC keep records of (i) those teachers invited, (ii) those who
actually attended the course?

Response: All centers indicate some form of recordkeeping, although this may be
limited to lists of those teachers who attend particular courses. Others clearly maintain
a data-base of invitees, attendees, and those who are successful. Records that would
show the pattern of course completion over time, by an individual teacher, are not
kept by the ISTCs. Whether provincial directorates maintain such records/files is not
known.

Salah ad Din indicated that:

“Record cards for each trainee/school have been discussed but not yet implemented.”

4.8.3 Commentary

There appears to be a reasonably efficient process for identifying participants for
courses operated by the ISTCs, based on assessments made by supervisors and Head
Teachers.
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It is less clear that there is a close match between what is presented in the courses and
what is needed by the schools, except for the rather general proposition that teachers
need to be well briefed on the content of new subject curricula.

More could clearly be done—increasingly through the use of electronic media—to
brief participants about the purpose and content of the course they are expecting to
attend. More progressive still would be to give teachers the opportunity to express
their own needs and priorities before the start date of the course, so that the content
covered could be seen to be responsive to expressed needs at the classroom level.

4.9 Topic 9: What Happens to Teachers When They Return to Their
Schools?

A cautionary note

Overall, the responses to this section were quite limited. At least three explanations
can be posited:

e Meaning of the questions was lost in translation (Likelihood — Low/Medium)

e Unfamiliarity of the respondents with the request for substantial insights into
outcomes/results of training (Likelihood — High)

e Inexperience of the interviewers in developing follow-up questions (Likelihood —
High)

4.9.1 Interview population for this topic

In each case, the main respondent was the ISTC Director or his senior colleague.
Additional responses were obtained from one supervisor; two primary Head Teachers,
and one chief of the provincial scientific committee.

4.9.2 Presentation of analysis

Each question is taken in turn, with a three-part structure comprising:
1. Summary of key points made across the centers;

2. Quotations from the words of respondents, where they are particularly
insightful; and

3. Commentary.

4.9.3 How does participation in in-service courses count for
professional progression?

Because none of the respondents answered the above question as it was framed, there
is a suspicion that the lack of understanding may be related to the translation of the
original question from English into Arabic. However, this issue should have come to
the surface when the field researchers were being trained, when every question was
subjected to scrutiny for understanding. As a result, there are a number of responses
that say something about the benefits of in-service training for the teachers, but it is
not expressed in terms of their professional progression. Thus:
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“All the courses have positive outcomes for teachers. Our field interviews show that
(i) courses increased the success rate for trained teachers, and (ii) developed
teaching approaches for them.” [Deputy Director ISTC]

“In most cases, participation is positive through development noticed in teaching
skills, particularly in the last two years.”” [Director ISTC]

“Supervisors’ reports assess improvements in teachers’ performance. Additionally,
interviews with Head Teachers and DGs interviews with supervisors and
departments.” {Director ISTC]

In these responses, as in those to the whole of this topic, there is no evidence of a
systematic approach to the planning of professional development, either for the
individual teacher or for the whole school as a professional development entity. One
response hints that an assessment of the effect of participation in a course is obtained
by scrutiny of student test results. How this is done is not clear.

Question: Does participation in in-service courses count for salary enhancement?

Response: The simplest question received the clearest answer! Eight out of 10
responses indicated that there was no link with salary enhancement. Just one center
indicated that, ““The top three teachers receive a money reward, a pay rise, and a
thank-you note.” It is not clear from the response above whether this reward is a gift
from the ISTC or the Education Directorate. If the latter, which seems most likely, it
is really part of a process separate from that of the ISTC courses, most likely under
the aegis of the relevant supervisor.

Question: Are there mechanisms in schools — formal or informal — by which
teachers can share their new skills? If “yes,” please seek examples.

Response: There is no formal mechanism at the school level to ensure that new skills
are shared. There appears to be no guidance from the ISTC, either to the school or the
teacher completing a course, on how newly learned skills might be systematically
shared.

“No official mechanism, but the head teacher counts on the teacher’s aptitude to
spread his experience to other teachers.” [ISTC Director]

“No, but some teachers exchange information gained on the course with other
teachers in their common subject.”” [ISTC Director]

“We don’t have a formal mechanism — the teacher can exchange his new skills with
his students and Head Teachers with other teachers.” [Supervisor]

4.9.4 How may the returning teachers expect to be given opportunities
to practice their newly developed skills?

As with the responses to Question 3 (Are there mechanisms in schools — formal or
informal — by which teachers can share their new skills? [...], there is no formal
recognition of the needs of the teacher on returning from an in-service course to be
able to practice and build on newly developed skills in a supportive environment
where experimentation may be encouraged.
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“The inept teacher becomes skilled after returning from the training and his
performance will have been improved.” [ISTC Director]

“The teachers are expected to teach very well and use the best techniques in
teaching.” [Primary Head teacher]

“The returning teacher can apply what he learned when conditions allow: such as
number of students; space in the classroom; and availability of visual aids.”” [ISTC
Director]

The responses, both from leaders of training and others, show a significant lack of
understanding of the necessary conditions for learning gained on an in-service
program to become grounded in the best practice of an individual teacher or of a
school. It appears that, at present, most responsibility for transfer of training (i) rests
with the supervisors, on whose role there have been only limited insights, and (ii) with
the judgments of a wise Head Teacher. Otherwise, in general, changes to the practice
of the individual teacher are likely to be marginal, and the wider impact on her/his
subject department/school is negligible.

4.9.5 To what extent are supervisors responsible for assessing
changes in the quality of teaching and learning in the schools?

The majority of respondents chose not to address the above question. Responses were
received only from a primary Head Teacher and a supervisor. Neither gives any
serious insights into how quality of teaching and learning is systematically monitored.

“The supervisor plays a major role in evaluating the teaching and learning through
counting the success rate of the teacher, his performance, and his knowledge.”
[Primary head teacher]

“The supervisor’s main role is to evaluate the teacher before and after the course to
know what he’s gained from the course.” [Supervisor]

Because of the nonresponse to the above question, the research team is not satisfied
that they have obtained a sufficiently detailed understanding of the function of the
supervisory cadre in relation to the outputs from the existing large-scale in-service
program.

Topic 10: Training Styles

The recent USAID study of the ISTCs (2010) reported on brief observations of
training classes in action. They reported the following:

“About 40 classes were briefly observed in the IST Centers visited. All but one of the
classes was being conducted in a traditional ““trainer as lecturer’ fashion, with
trainees sitting individually and writing notes. In only one of the classes visited were
student-centered activities and active learning taking place. The trainer had the
teachers working in groups of four preparing a lesson plan for later demonstration.
Teachers in each group were active and discussing their ideas, with one teacher
preparing their lesson plan and another busy making notes for the presentation. The
trainer was moving from group to group encouraging the teachers and asking them
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about their plans. All of the teachers were clearly engaged, actively learning and
using their training materials to support their choices.

The next day the same training course was observed in another IST Center. The
trainees were sitting in rows listening to the trainer lecture, and had no training
materials at all. They were writing down the trainer’s notes from the whiteboard. In
the focus group discussion that followed, all trainees in that course complained about
the lecture method as the sole type of training format, and the lack of training
materials.”

There is widespread agreement that the methodology of training should largely mirror
and display the range of techniques which would normally be expected to accompany
the presentation of the subject matter under consideration, be it an approach to reading
in the early primary grades or an advanced concept in physics. It was worrying to note
that in a course for beginning teachers at one of the featured ISTCs, with the theme of
“Teaching methodology,” a university professor lectured for one hour on the subject,
using only a data projector as a supportive technique.

In this study, in order to explore more thoroughly the range of approaches used in
training, a simple observational instrument was developed (see Appendix C). All field
researchers were trained in the use of the instrument, which involved recording up to
12 behaviors of instructors (five) and teachers (seven) during five-minute time units
over a 30-minute period.

As has been reported elsewhere, the amount of training being carried out during this
study was at a very low level. Of the 10 centers in the study, training activities could
only be tracked in five: Basrah, Dhi Qar, Maysan, Najaf, and Rusafa. In Basrah,
Maysan, Najaf, and Rusafa, five training classes were observed using the instrument.
In Dhi Qar some useful notes were made by one of the researchers observing a
session. The sample is small and, therefore, the data from the five classes has been
summed and presented as a percentage in Table 14 below. It should also be noted that
the range of exhibited behaviors varied considerably across the four classes. The
reader should note that, as more than one behavior may be exhibited in a single five-
minute time unit, the percentages do not sum to 100.

Table 1. Summary data from four training observations: Basrah (2),
Maysan (1), Najaf (1), Rusafa (1)

Total occurrence in five-minute  Percentage occurrence

Activity segments (X) 100X/24

1.Instructor talks 9 37.5
2.Instructor asks questions 5 21
3.Instructor gives instructions for different

11 46
tasks
4.Instructor observes teachers carrying out 4 17
activity/exercise
5.Instructor receives feedback from

5 21
teachers
6.Teachers listen to instructors 14 58
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Total occurrence in five-minute  Percentage occurrence

Activity segments (X) 100X/24

7.Teachers taking notes 9 375
8.Teachers asking questions 4 17
9.Teachers carrying out individual activities 2 8
10.Te.achers demonstrating a particular 2 8
technique

11.Teachers working in groups 1 4
12.Teachers reporting on group or 3 125

individual activities

4.1

4.10.1 Commentary

The observed picture of behavior in the training environment is not as stark as that
suggested in the 2010 study. However, the most commonly observed modes of
activity remain highly instructor-centered, with instructor behavior being
predominantly “instructor talk™ (37%) and “instructor gives instructions for different
tasks” (46%), while course participant behavior is dominated by “teacher listening to
instructor” (58%) and “teacher taking notes” (37.5%)

Questions emanating either from instructors (21%) or teachers (17%) are at a low
level, suggesting that a dialogic approach is not often taken in these classes.

Categories that imply strong engagement of the teachers with the subject matter—
working in groups or individually, carrying out activities/exercises—are present at a
rather low level.

Topic 11: Professional Career Development for Teachers

To investigate the current strengths and opportunities for development of in-service
teacher training a question exploring teachers professional development needs was
designed.

Each of the 10 studied centers, three schools, and three supervisors responded to these
questions.

None of the centers see teacher career development as a continuous process, with
clearly described aims and achievement goals. Centers do not seem to have a clear
picture of how they may contribute to teacher quality and enhancement of their skills.
Instead, the focus is given to inputs such as sufficient salary levels for teachers,
comfort at the work-place, and exposure to international practice though study trips.
Quality training is not mentioned in the context of teacher professional career
development needs. This might suggest that currently the working conditions of
teachers are of a public concern and that the conditions of service are seen as a barrier
to teachers’ creativity and professional development. It might also suggest a need for
a series of visioning sessions for ISTCs to begin a discussion about the purpose of in-
service teacher training in the Iraqi context.
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5.1

5.2

As with ISTCs, interviewed supervisors do not discuss teacher career development as
a longitudinal process. Supervisors mentioned study conditions, study trips, course
materials, and course length as important teacher development needs. One supervisor
mentioned knowledge and ability to continuously work on the national curriculum as
a professional need for teachers.

However, the interviewed Head Teachers seem to have a clearer picture of what a
teacher might need to develop his/her skills at different stages of their career. Courses
and practice are mentioned as most important factors for beginner teachers;
encouragement to incorporate modern and active teaching methods is underlined as an
important aspect of meeting professional needs of teachers. Senior—Junior teacher and
community partnerships are mentioned by Head Teachers as crucial factors in
creating a teacher career development path.

Conclusions

Introduction

It is tempting to begin this discussion with reference to the seemingly obvious needs
of the 10 ISTCs explored in this study, which do not, incidentally, appear to differ
markedly from the results of the 2010 study. In all of the information, there is a
consistent note of urgency in relation to the weakness of infrastructure and equipment,
IT provision, and other materials required for a successful training environment.
Nevertheless, it seems much more important to first attend to findings related to the
overall model of in-service teacher training pursued by the ISTCs, and to return later
to questions of resourcing the model.

Current Practice

The key elements of how in-service training is currently being provided are as
follows:

e Training content is largely, but not exclusively, determined at the center—by
the Training and Education Development Institute (TEDI). Although
individual ISTCs do provide inputs into the planning of their courses, a strong
national agenda exists;

e The content agenda is closely matched to changes being made to the national
curriculum and to the associated textbooks;

e Courses are most frequently taught by visiting instructors—drawn from the
ranks of university teachers, supervisors, and excellent practitioner school
teachers—with the methodological approach being dominated by teacher-
centered lecturing to relatively passive groups of up to 35 teachers at a time;

e A common formulation of training courses is built around a 10-day period.
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5.3

Weaknesses of the Current Model

Key weaknesses of how in-service teacher training is currently being provided are as
follows:

e Supply driven, where training content is largely determined centrally by TEDI
or by ISTC, rather than demand-driven, where content is determined by the
realities in schools and by teachers’ needs.

e Focused on inputs rather than outputs, outcomes, and impact, with little
follow-up to determine how effectively the training is improving teacher
performance in the classroom and improving student learning.

e Detached from continuous professional development for teachers, with
training being viewed as an event rather than a process; it does not appear to
be linked to broader issues of continuous professional development for
teachers.

e Disconnected from international standards for the stages of typical teacher
training sequences (see Figure 4 below for an example of international
standards for stages of training sequence).

Figure 4. International standard for stages of training sequence

5.4

In providing the current teacher training courses, only the first two stages of this
sequence are followed. The remaining three stages are assumed, with little
justification, to occur when the teacher returns to her/his school. Respondents to the
assessment instrument found it very difficult to articulate any kind of provision or
process that related to the last three stages of the sequence—Practice — Feedback —
Support/Mentoring—beyond indicating that these stages were the responsibility of the
visiting supervisor. Head Teachers appear not to be aware of the need to put in place
support for new and returning teachers. This non-awareness may be indicative of a
lack of professional development for Head Teachers themselves, which is essential if
schools are to be led with a strong focus on teaching and learning.

Links to Career Development

In the context described above, where in-service teacher training is described through
a set of inputs, it is unlikely that serious attention will be paid to the needs of teachers
for systematic in-service training linked to their professional development needs
throughout their careers. The development of such a professional development
process, linked to clear outputs and defined roles, is perhaps the first priority in
making the in-service system fit the purpose. This was the focus of the visioning
exercise, which was held as part of the research process, but will need to be moved
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5.5

5.6

forward with significant government leadership, presumably under TEDI’s auspices.
It is, however, well recognized that the widespread disruption to schools and teachers
over more than 20 years has militated against the development of coherent approaches
that are based on best international practice.

Only when a clear model of continuing professional development, both for
individual teachers and for whole schools, has been agreed, should the two key
issues of (i) infrastructure, and (ii) ISTC staffing, be addressed. A short commentary
of these is given in the next two sections.

Infrastructure, ICT, materials

Some disparity of resourcing exists across the 10 centers studied. Bringing all the
centers up to a common standard in relation to environment and resources is clearly a
priority, particularly for those with responsibility for the day-to-day delivery of the
existing program. However, functional analyses should be conducted so that the
centers’ purpose is clearly defined.

The following key questions should be asked:
e s the ISTC be only an administrative unit?

e If“yes,” what is the function, if any, of the existing craft facilities within a
number of the centers?

e  Why should an ISTC have a suite of “training halls,” if it is decided to
decentralize the training activities to centers dispersed through each province
(which already occurs quite widely)?

A particular issue relates to providing ICT in the ISTCs. An easy option would simply
be to bring the ICT facilities to a general standard across the centers. More
appropriate would be a prior attempt to set the ICT needs of the centers in the broader
contests of the following:

e An assessment of the likely use of ICT in the client schools, both primary and
secondary, and

e A careful reflection on the potential of ICT to enhance the training programs
offered by the ISTCs. .

ISTC Staffing

As previously documented, the study has shown huge disparities in staffing levels
across the ISTCs, which appear to result from a mix of (i) history, and (ii) roles that
are not clearly defined. How can a center like Salah ad Din, with seven staff members,
offer 353 courses in one year (2012), while Najaf, with 29 members of staff, only
manages 54 in the same time period? It is hard to resist the conclusion, supported
qualitatively by observations, that many staff members could be tasked with more
responsibilities and some may not be a particularly good match for the largely
administrative tasks they perform. There are, for example, lengthy periods of each
year when no training courses are taking place for them to administer.
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5.7

5.8

ISTC Finance and Internal Efficiency

The results of this assessment have revealed disparities in cost of training in different
centers. Explicit and detailed budget lines for operation of ISTCs and the
implementation of training courses have not been established. None of the examined
ISTCs have a bank account, and all need to periodically apply for cash at the local
Directorate of Education, often resulting in distribution delays. Detailed cost-
efficiency of the centers is difficult to examine because of unclear procedures in
allocating the budget towards different costs that ISTCs bear annually. There are
significant disparities in internal efficiency of the centers, for example, with highly
efficient centers delivering more than 3,700 training days annually, while employing
seven staff members; and less efficient centers delivering 592 training days annually,
while employing 26 staff members.

Equity

The assessment seemed to find no evidence of inclusive programming. Neither
training plans nor training budgets exhibit how equitable access to training is assured
and whether incentives are made available for disadvantaged teachers to attend
training courses. Lack of data on school performance and student outcome in relation
to teacher qualification and teacher performance in various regions in Iraq, makes it
difficult to assess equitable access to quality education for students and training for
teachers. Analysis of budget allocation and staffing tables’ revealed significant
disparities among the centers; however, well-defined procedures for staffing and
budget allocation have not been identified. This might suggest that procedural,
distributional, and horizontal equity in allocation resources are not met.

Recommendations

It is strongly recommended that the Government of Iraq urgently review their current
model of in-service training for school teachers at all levels of the system, particularly
for the following dimensions:

— Set the professional development for teachers in the context of ongoing
curriculum reform to make a successful transition from the current model
to a more child-centered curriculum.

— Move from a supply-driven to a demand-led system of in-service
professional development for teachers and Head Teachers.

— Take into account international best practices in teacher professional
development and whole school development, and particularly explore
mechanisms for supporting schools and teachers through ongoing
professional development by applying coaching/mentoring strategies.

— Set the professional development of teachers within the context of whole-
school development and the leadership needed to deliver such
development.
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2. Within the context described above, review the content of professional development
curricula, which are presently so strongly focused on the subject knowledge that is
required to teach subjects at different levels of the school:

Consider shifting the emphasis more towards teaching and learning
methodologies and the development of the pedagogic content knowledge
of the teaching force,

Have these methodologies and approaches illustrated and practiced during
in-service programs and have support mechanisms developed for teachers
returning to their schools,

Increasingly, allow for responses to urgent priorities, such as enhancing
the investigational dimensions of science teaching, or paying attention to
early literacy and numeracy needs.

Design a national tracking process (e.g., Teacher Information Management
System [TIMS]) that documents the career/professional development
needs and experiences of every Iraqi teacher.

Set up a rigorous process for monitoring and evaluating the full system of
school and teacher professional development.

3. After careful review, agree upon and establish a revised ISTC mission that defines the
respective roles of (i) the national network of ISTCs, (ii) the supervisory service, and

(ii1) schools themselves. Then, carry out a proper budgeting exercise to determine the

affordability of any proposed plans.

5.

When the ISTCs’ mission has been clearly formulated and agreed, invest
appropriately in their infrastructural development, with particular emphasis on
providing information and communication technology (ICT).

In particular, for ICT, consider the following:

Formulating strategy for promoting ICT for managing ISTC daily
workload and communication with client schools and other stakeholders
involved in teacher development;

Formulating strategy for mainstreaming ICT in learning and teaching and
design teacher training courses to enable ICT mainstreaming;

Using ICT in delivering training courses for teachers (e.g., using
computer-aided learning materials in training the language teachers);

Revising staffing patterns for the enhanced learning through ICT;

organizing professional development programs in ICT for ISTC staff;

6. Establish explicit budget lines for ISTCs, including administrative, maintenance,
operation, program delivery, and equipment costs.

Revise training budgets to establish explicit and equitable®® budget lines
for training courses.

» Because regional disparities were observed in the areas of security level, access to courses, and number of
teachers subjected to training, it is suggested that inclusive programming be considered, where clear and explicit
procedures are provided in detail for allocation of (1) training centers in different provinces, (2) ISTC staff, and (3)
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This TASK 2 Analysis Report presents the above six recommendations that are based
on the current study. Clearly, it would not be appropriate here to take any further steps
towards moving these recommendations forward, because they would first depend on
the MOED/GOI making decisions about (i) the recommendations’ appropriateness in
the Iraqi context and (ii) the mechanisms to be used for a planning process to
implement these recommendations.

budget, as well as for prioritization of training courses.
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Appendix B: Summary Report from Visioning
Exercise

Making In-service Training Effective
Date: Baghdad, May 27 and 28, 2012

B.1 Context

The context of MAHARAT Project was introduced. Participants were informed on
project aim and objectives. Technical approach and the results framework were
discussed and explained to participants. A short introduction to the project tasks was
given, and relations between project tasks were explained:

e Task 1: Assessment of School Management Practices and Student Outcomes
e Task 2: Assessment of Teacher Training Institutes
e Task 3: Iraq Education Management Capacity Assessment (IEMCA)
The current major study of in-service teacher education in Iraq (MAHARAT Task 2)
was introduced in greater detail and the importance of the in-service training centers

assessment was emphasized and linked to the 2010 ISTCs assessment and donor
(planned) interventions in quality improvements in primary education.

The timely opportunity to create a medium-term teacher development plan was
discussed.

B.2 Aim and goals

The visioning exercise was organized with the aim of contributing to the quality
improvement of primary education in Iraq. The main goals of the visioning exercise
were:

e To establish a new model of teacher development, grounded in the realities of
Iraqi primary classrooms/schools, which will consider the needs of the
individual teacher, in the context of his/her school(s), throughout her/his
professional career;

e To establish a clear link between teacher practice and teacher education in
relation to the ongoing curriculum reform;

e To provide a framework within which every primary teacher will become a
teacher of initial literacy and numeracy.

B.3 Participants
Participants (18) of the visioning exercise included representatives of:

e Ministry of Education (Curriculum Department, Teacher Education
Department) (6 participants),

e Training and Educational Development Institute (2 participants),

e Pre-service Teacher Training Institute (1 participant),
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e In-service Training Centers (3 participants),
e Primary school teachers (3 participants),
e School supervisor (1 participant)

e Primary school Head Teachers (2 participants).

B.4 Facilitators

A Senior Education Advisor specializing in teacher professional development and an
Education Advisor specializing in school improvement in early primary education led
the exercise. The Senior Education Advisor contributed his internationally acquired
knowledge and expertise about teacher education models and helped participants to
foresee possible benefits and challenges of applying different teacher education
models in the Iraqi context. The Education Advisor assisted in facilitating group
discussions, ensured focus on early primary education in all discussions, and
facilitated case study exercises on teacher training needs.

B.5 Methods and forms of working

The visioning exercise was underpinned by a participative approach. Challenges of
the current teacher education system were identified and discussed. Teacher education
models were introduced. Emphasis was put on contextualization, where participants
were encouraged to identify similarities and differences of the Iraqi system with
systems applied worldwide, plan changes, and foresee challenges and benefits. Strong
emphasis was put on the need for developing a context-specific teacher professional
development model, without simple replicating foreign concepts. Challenges of
replication approaches were underlined and studied to make participants aware and
sensitive to possible shortcomings of such approaches.

B.6 Theoretical inputs
Three significant “theoretical” inputs were presented:

The importance of teachers. Research evidence (McKinsey, 2007) was presented on
the critical importance of recruiting students of high ability into the teaching
profession and training these to become highly effective instructors. “The quality of
an education system cannot exceed the quality of its teachers” and “Students taught
by high-performing teachers from age 8—11 will show, on average, a 53 percentile
point difference in achievement from those taught by low-performing teachers.”

Effectiveness of training. Evidence relating to the effectiveness, or otherwise, of
training methodologies was presented (Michigan State University, 2001; Joyce &
Showers, 1998). Conclusion was stressed that unless the full training sequence
[Theory >Demonstration> Practice>Feedback>Support/Coaching] is carried through,
with emphasis on support/coaching at the classroom level, it is almost certain that
changes in teaching practices will not occur.

The myth that short-term, in-service workshops are an effective device to improve
teaching practice was discussed.
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Research conclusions were discussed that:

Even with extended and intensive support, it was difficult for teachers to
change their practices.

Substantial changes in teaching practice are likely to occur only when teachers
have extended, ongoing assistance that is grounded in classroom practice.

Models of training. Teacher Professional Development models used in a number of
other countries were first presented and further discussed and explored in detail. The
presented models included:

B.7

Pre-service training in the United Kingdom, with a very strong, school-based
component;

In-service training in:

— Malawi [Ministry of Education uses a national network of primary
education advisors working out of teacher development centers built in
primary schools, with each advisor responsible for around 15 schools];

— Pakistan, Tajikistan, East Africa [Aga Khan Network uses teacher
development centers and field-based support teachers to support relatively
low-trained primary teachers];

— Uzbekistan [Ministry of Education uses “methodological groups” of
teachers in their own schools for school-based training];

— China, Japan, Korea [“Lesson study” models in each school: on the one
hand very supportive structures, on the other hand unlikely to generate
radically new approaches];

— United Kingdom [All candidates for senior positions in schools have to
study for qualifications at the National Centre for School Leadership].

Literature

International literature was recommended for future reference. Special emphasis was
put on the importance of publications from UNESCO/IIEP shaping the current
international thinking on the teacher professional development:

B.8

Schwielle, J; Bembele, M. & Schubert, J. (2007) Global perspectives on
teacher learning: improving policy and practice; Paris: UNESCO/IIEP

Villegas — Reimers, E. (2007) Teacher professional development: an
international review of the literature; Paris: UNESCO/IIEP

Outputs

Discussion on the quality of in-service teacher training was initiated. A unique
opportunity to exchange perceptions and views on in-service teacher training
between different stakeholders (MOED, TEDI, teachers, directors of ISTCs,
inspectors) was created.

Teachers were given space to present their perspective on the quality of in-
service teacher training.

Discussion on teacher professional development was initiated.
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e A short set of policy and practice recommendations covering the professional
development needs of teachers throughout their career was concluded.

B.9 Key findings and possible ways forward

The career and professional development of the Iraqi teacher is not well defined. The
needs at different stages should be articulated and appropriately matched training
programs generated, e.g., for the teacher in her/his first year of teaching, the teacher
who is looking for mid-career promotion, etc. Ongoing work on the development of
teacher standards is related.

The diagram shows the present relationships between teachers and their support
mechanisms, indicating strengths and weaknesses:

Supervisor

'r- __/
Teacher Teacher Teacher Teacher

Training methodologies are not “joined up” at present. The ISTCs’ present typical
priorities come from the “center,” principally relating to revised curricula and
textbooks. They pay limited regard to the expressed training needs of the individual
teacher, or to messages about priorities articulated by supervisors. The system of
supervisors appears robust, certainly at the primary level. Currently, TEDI promotes
the role of the supervisors and plans additional input to supervisors’ skills and role.

In order to locate training nearer to the individual school and cluster of schools, a
model of “satellite” centers or teacher development centers may be considered.
“Satellite” centers would respond to all articulated needs, and work under the
supervision of the ISTCs. This would give the existing 20 provincial ISTCs a
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supervisory role, rather than an instructional one. It is important to note that in some
instances, ISTCs already organize the planned training in schools, which are
understood as “satellite” centers. This might suggest that the concept of “satellite”
centers is emerging, and could be built on and scaled up.

Creation of “school development teams” for each school might be considered.
“School development teams” would be responsible for the oversight of professional
development, both for individuals and for the whole school. Research shows that the
focus of significant change in learning has to be the individual classroom.

It has been recognized by the Government that there are huge infrastructural and
equipment needs in the whole education system in Iraq. Investments in both areas are
critical; however, research findings underline that simple physical/infrastructural
inputs do not generate rooted changes in teaching practice.
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Appendix C: Research Instruments

Task 2: Research Probes for In-service Teachers Centers [ISTC]
(A quill g Moy acd )
Jos gy 2 a8 ) dagal) .l jlga £ 9 e

ISTC Research Instrument

Gl S ) %*ﬁ,‘:&&gﬁ; dalald) 51aY)

Assessment of In-service Teacher Training Centers in Iraq 61



Topic 1: Links between the centres and their client schools
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1. How do you normally communicate with the schools in your
constituency?

Ll 3):\\.\.“ (yua u.uJ‘JA]\ & sale dm\)ﬁ L_L\S
eehy

2. Do ISTC staff visit schools? If so, with what regularity? If
they occur, what are the purposes of such visits?

(s Camll s eI and ) IS o Ja
Lad Q\JL:\J\ oda Jia caliaa \5}} ,wJ\AAﬂ Gl ;\):L\
?Q\)QJ\ Y ¢l s ) 9
3. Do you have schools with which you have regular
links/partnerships?
Uany ae DS LE S dplie) COla ol Jayl 5 clal Ja
4. Describe one such partnership.

QLS\_).\:J\ XYY EJA\} Cﬁi
5. Do your links with schools help you in designing your training
programs? If so, how? [Cross reference to Topic 4]

BJL."I:‘ o elly (e X @l sl s
6. Do schools themselves identify their training needs and

communicate these to you? Please give examples of how this
works,

o3 ol (e lgilaliial (et o 8 Lgimy G ladl Ja
faaaall U il 3 e A claliia¥) @l Juals a5
Selll Jsa JUia elac el Ll

Mode of data collection
bl g 485k

Semi-structured interview
with ISTC Director or
representative [First choice
— recording; Second choice
— written notes]

e skl Ol
clla) cld il

and ple aa Badzia
cuaill g alac )

iy a5l (550
Qi -Js3) LE8Y1)
S LY e
(a3 idaadle —

Presentation of the
data <ULl (= e

Summary of responses
to Q1 - Q6

il padls
e AL Adlatial)
6 1
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Research questions ¢l b

For Schools [One primary, one secondary]

(Mo sia Bas) 5 a5 A1) A jaa ) e laall
1. How do you normally communicate with your provincial
ISTC?

e () cuoxil g lac ) aud ) aa ol Jual 55 CaS
?&é\;‘\djﬁm

2. Do ISTC staff visit your school? If so, with what regularity? If
they occur, what are the purposes of such visits?

(s %Jﬁ\})\&?‘ﬁé))ﬁ&eﬂdﬁ
13) 5 Sl a8l cala amd ol saldl IS 13) Seling jaa 3k
?Q\JL:\J\ %) c_h@i\ )ALA ,Q\JLJJ\ Glian
3. Would you say that you have a regular link/partnership with
the ISTC?
Slae V) ALl ) aa 4810 o il elal b I J s da
(Al il
4. If yes, describe how the partnership works.
Aleld 48) L8l o3 () 685 S il and il ) IS 1)
5. Do you identify your school’s training needs and

communicate these to the ISTC? Please give examples of how
this works.

585 5 i el Bl aliaY) il o 55 o
(Lﬁ}-‘)ﬂ\ cuaill g alac Y auﬁ )‘;\ Glabiay &l Jhals
Selld Jga Jlia elacf ela )1 €

6. Do you find that the ISTC does teach courses which
respond to the training needs you have described to them?

(@508 il SseY1 k) o s 5 s

7. Do you find that the ISTC does teach courses which
respond to the training needs of your teachers?

AL o 855 5o a5 Sae ) and ) o) 55 b
felialral Ay yuil) Clalia¥) ol 4y )23 50
8. Do your teachers see participation in a course as voluntary
or mandatory? What factors make teachers wish/not wish to

attend training courses? Is there any difference between the
responses of female and male teachers?

Sac o Ay paill 5 ally 15V G O salaall (5 Ja
Al o Jan G dal el (ol 5 il e o o 5k
Glla Ja Al el gall Gl i) e Y ol [ e

23] AlainVl dals e (palzall y Clalaall (s (38
£ gall

Mode of data
collectiontLud) aea 45, )1
Semi-structured interview
with school head teacher,
and possibly teachers
[First choice — recording;
Second choice — written
notes]

& badate Clila) @il
ol g dae Yl aud e
iy g S sl
s -Jg¥) JLEAYY)
— SR Ssa
IESPNICIEN Y

Presentation of the
data =Ll (= e

Summary of responses
to Q1 -Q8

sl (adls
e AL Al
8 1
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Topic 2: Infrastructure and equipment of centres e‘-‘-ﬂg\ﬂé Aaldl) il jgail) g ddiadll Al 1 2 ad ) £ guagal)
Infrastructure and equipment status of ten centres will be documented on the basis of an institutional snapshot

and photographic documentation

3550 Gl e L 6wl Cipas 3 ptil (a0 81 o Aalil) s ) pgntl 5 Al i) Al
b salls ase sl 355 5 (5 yal

(a) For centers in Anbar and Babil

s 1 b 581, )

Research questions ¢l a

1. Did you observe any changes in performance of the Center
after it was renovated?

el al amy Sl el s ol calaal s
?Q\.A..}A)ﬂ\

2. Describe changes in performance of the Center resulting
from renovation of the building and equipment.

Dlasall any o) 58 Bale) 5 Al ave i (e Al

3. How has IT equipment contributed to the changes in
performance of the Center?

b @l ) Slaal  Cile sleall 4385 5 jeal Craal (as
¢ 35S0 5all e lal

Mode of data collection
b} pen 43 50

Open-ended interview with
ISTC Director to identify
changes in center
performance resulting from
renovation. Focus
particularly on IT use,
perhaps discussing with IT
specialist [First choice —
recording; Second choice —
written notes]

e 5 shil Cllia
Cld bl culd Al
e e s st el
kil 5 e )xill aud
(el g5l phall
o ALalall eyl
Cdagn Sl gl
ol JSh s S il
A plastl e

Loy sl salal)
DLV gulall 438
, S dinad -J5Y)
(Fnns Cllaadle

Presentation of the
data bl = e

Summary of findings (i)
general, (i) IT

gl padle
e il
Alasind Jga il

Cila glaall A
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(b) All other centers
Aanial) Syl JS

Research questions ! ik Mode of data collection Presentation of the

L s 43, 50 data <tlull (= e
1. Please describe the status of infrastructure of the Center. Record briefly, in words and  Brief impression
. daadll i g : pictures, general impression  summary + photograph
SSoall el i) Al 5 slaJll of infrastructure and 3 + R
2. Please describe the status of equipment used in the Center. equipment status [First D5
S A) o aiiad) ol Ala Cia g ol ShOICE —recording; Second sl gl

choice — written notes] . .
. Record briefly, in words
Dbaidlig Jiauily o8 and pictures, general

ekl 5ol il RO e
Al Al dlls e alal equipment status
) 339> gall Clamall Alla g [Institutional snapshot]
Jimnsi =) JLEaY) B sy Jiaady o
— QU LY | Gea GldSIL 3 patida
(i cllade oLyl ) pall
oo o aladl
dgadll
3 dad), Claaall 5
(e
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Topic 3: Availability of IT for (i) Administration/record keeping, (ii) Teaching ICT 4L 4y 3 az‘u a4l
Cila glaal) 40185 (11) Onalrall aslali (11) , @ lawd) Jada g 500y (1) J Al cila glaal)

An assessment of IT capacity was made in the 2010 study of ten ISTCs.
(525 a5 JaeY) and )ose aludl 5 55ie J 2010 ple e sbaall 4385 aladiul (530 Jon apiiy g o jal a3 ad

(i) Assessment will be updated in the five institutions in Sample A

() el 8 a8 lisas 3o Fused (3 il slaall Capaas oy i gus(1)

(i) Assessment will be carried out in the five new institutions in Sample B.

()Gl 8 LS Bauaa s 3o dsad b anill) i o) el 4ty Casu (1)

A slightly modified version of the instrument used in the 2010 study is presented below and should be used.

ale Al )y 8 Lgalasiind &5 ) slaY0 dlleial) 5 Abal) danl) e Ldls Dass Alaee a0 5 olial dasiall i) aladi) sy
2010.

The precise target for the questions will vary. It may be the ISTC Director, or it may be one of her/his staff who
has responsibility for IT.

B G Ol innall 5 Lol s/l s a1 5i(cs 5201 i)y Sae Y )t 055 288 liy O (Sm ALY (n 23nall gl
.la glaall
IT resources and policy ‘\-‘I-,\EAM &;!Lu.ll_u“ ..MJ ala ah i '“..... J..il

Mode of data
Research Questions &) AL collection o> 44,k Presentation of the data <ULl = e
i)
1. Does the ISTC have a computer lab? [Yes/No] If  Interview with ISTC As the 12 Q’s are almost entirely
‘yes’, is the IT lab only for use by the ISTC? Director and IT factual, they can be answered and
.. . .. g - 1 specialist (if an reported concisely.
e (g Al ol s dae Y and ) Aliag Ja [VF\)/ritten n<()tes] Y i . - yu e lde JuaN] o
o A "aad gl (S 3 (V/ans) S sulal L Leie 8 d Jq‘-@—ﬁ‘*—.\ :?1 b
DY) and ) AlafinY il 13 alasil He Bl d) gy
01 (s 0l il ol S5
2. If ‘yes’ how many computers are in the lab? How Lfﬁ)'d\ Jﬁﬁu‘}
many are working today? | &as

e ga oS Mand" Gl gl IS 1Y) i e J siandll
e ga oS iRl A cul gall '15\5‘)&.: -l
sl 13 Alelall gl gl © —
> y Ja
3. Who is trained using the computers in the lab? In a ( e e
typical training course, how much time (in hours) do o oAt
course members spend working with computers? ke
How are they intended to use them? How do they Ly st calaa Dl
actually use them?
z\*x:m‘)ﬂ\ Q\JJJ\&?M\QQ.M\)Q\
(lelul 3)cd ) e oS $alie )
& sl a3 sall (B G S fdall ol
ol oIl il Lgaadind Cas
4. Who is responsible for the maintenance of the
computers

la e Josmadl i3l s e
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Research Questions ¢l ilu

S gall

5. How many staff have computers on their desks?
Al AN faa (e A EY) 22 g8 WS
Saramlic o gula 3 el () Shia
6. How many staff use a computer in their daily work?
Ol ISH i e Y1 dae s oS
foostll agles (8 Gl ga () geadiiny

7. What information is kept on the computer? (e.g.,
budgets, training data, inventory)

S smlall 8 Ledain 25y 3 e slaall ale
f(aall il by | Al aall | Sa )

8. How many staff have received training in using the
computer?

\}E&M\)A&\W&A\)&?\amﬁé
Gl gall e\ASL.u\ Jes Gly

9. How many staff still need to be trained in using the
computer?

Ol LIS Cpana e Y1 2ae g oS
plasiul 488 Jsa a8 ) dalas 15 5l
0 gulall
10. Are computers available for trainers to use during
course delivery? [Yes/No]
o) yal el adll 58 sie canal sall Ja
11. Are training materials produced on the
computers? [Yes/No]
Al Ay il ) gal) e o Ja
(‘>1 / ?’-‘) £ pulall
12. Is the ISTC linked to the internet? [Yes/No]
(5o il 5 alae V) and ) Loy ) 235 Ja
(¥ [ axd ) S 51 — Ayl sall Aually

Mode of data

collection xe 3l
i)

Presentation of the data <Lyl (= e
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Topic 4: Training and/or institutional plans Lgall Jabadl) g /g quail) Jabad 1ol ) £ gua gal)

Research Questions <l il

1. How do you identify priorities for future courses?
S ysall ety iy sl aaty o 8 S
S Linal) Ayl
2. When is your draft Training Plan submitted to
TEDI. When is it returned to the centre?
el dalall cy il Aas sl Chdd e
s (sl skl s cupxill agas) Y
¢ el cuale
3. What kind of changes does TEDI make?
¢ cypaill ddad e (Lﬁﬁ)ﬂ\‘)ﬂ)kﬂu

4. Do you have any opportunity to discuss these
changes?

el il sl 4S8l da jall Shal i g5
5. Who then writes the course content?
il sine LU 068 ) (il 2 e )
S il 3 gall
6. Do you deliver any courses during the year which

are not listed on the TEDI annual training plan?
Please give one or two examples.

J 3 yind) A il Aol (o e gum g0 (S5
elac | ;\;J\?(Lﬁﬁ)ﬂ\ )_._\}Jaﬂ\}g._:;u.lﬂ\ J@a.o)

7. Do training plans explicitly indicate which trainers
are to be used for each training course?

cﬁb\} SS:._JE.—HJ-\S]\JJ . - .udA
§ O ) Agaliy o sy (sl (e (a

Mode of data
collection xe 3l
bl

Semi-structured
interview with ISTC
Director or
representative [First
choice — recording;
Second choice —
written notes]

e s siad Al
bl culd ad
PRRERPY )S)A B
3 sl s il
DY) Jalias (s

, i Janasd -J5Y)
_ S sy
(B clladle

Presentation of the data <Ulull (=

Summary of responses to Q1 — Q6
Adlaiall el Jsa paidle

6 I 1 e Al
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Topic 5: Actual training courses mounted in a school year w\ %Jm\ ‘;'UJJJ\ 5 PEJ 6\9‘“.4\9*‘M

A Al diul
Research questions <l b

1. Do you have a training timetable? [Researcher to
collect]

Ol e ) iyl i) Jsaa il Ja
(Usall Sl Juaas

2. Please give an example of the courses delivered in
your busiest training month of the year. Please
complete the table below.

aelhac) a3 4y a5 i) sl Jlie lac ela
il ol saly Wlan )l gelll ST DA
A ol
sLal J saall JLsh ela )

3. Could we have a copy of last year’s report to TEDI?
eyl 501 (30 A e ) gumal WSty o
Al (8 (o il o shaill g ) dgas) I
a3l 2gaa) (o Letle Jsemall (S Lay ) § ol
(s bl

4. How are your courses evaluated? Who evaluates
them?

Pleaniiy o 58y (53 ey <l ) sall ans 2y aS

5. Do you systematically collect feedback from schools
on the effectiveness of your training programs?

Mode of data collection 4,k

Collect hard copy or take
photograph of relevant pages

Gl e o
Ldll) o) de gladll
(e Aginall Gﬂ“ﬂ A3 ga
;.uw‘)ﬂ\
Leave framework for Q2 and

Q3 on Day 1 of visit, to be
collected on Day 2

el Joe i & g
3 dlslly 248,

5 b3 e JY1 ol
SUEINNY
Sal

Collect examples of any
feedback forms used

Presentation of the data
bl G e

Hard copies or photos
O Ae salae g
sl

Completed tables for Q2 and
Q3

Letant 5 0 Ul
3 Al 2 a8, adaudl

Feedback forms if available

3 (sl gan plaie JSS 5 3ale o g5 Ja SOT DLY PECP R .
2333 (5] gan pliine IS4 (s L oeglhesmd L PR
YR TNy addiuall Gl jlatu) - | f". s
Al el s 5l 52 Jsa Gulaall oo i G s A5 s (A,
Axal ) M3
Table for completion: Jsall Jusi o
Title of Scope and Target Numbers Course Title of Course
completed duration population enrolled budget training location
course 55l (3Uas i) A4 . Crlaall 2ae azall ) juall tutor(s il Ad
Bl oyl i el Badlly e el Al ) o e
S Sae) aaals o) g glinl)
Llall Ol
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Topic 6: Staffing of centers abué\ﬂ S 1 6 £y sall
Research questions ¢l Ju

1. Complete a staffing list using the table below. Do not include
external tutors.

A oLl Jpandl alasiuly HalSIl dalal) Aailll dams s
Ol n e ddlaly
2. In addition to your full-time tutors, where do you source your

part-time tutors? How many training hours do they deliver on
average? How do you identify / select those tutors?

e duand ol e JalSl al5all 53 (s paall ) AdLaYL
G Xl e Aol oS JanaS, 5 5l alsall (593 Gaila sall
Somodall Vs LA 5 oty o 68 CaS € sehy

3. Do you have a data base of part-time tutors, with their skills
and experience recorded?

Jis aa Sl algall (560 Caaleall ULy 3ac 18 elliad Ja
foed) i o agdl i (&
4. In the light of the 2010 finding that tutors are poorly paid for
their work, do you have strategies for attracting better quality
tutors to teach in your center?

AL i) 5 ) O salives e ;38 (8 2010 ple il ¢ g B
il 318 53 (paales adald ladl i) @bl Ja | aglee Jilie
Sely palal) andll & Ly xill

Table for completion: Jsall Jusi o

Mode of data

collection x> 3l
bl

Semi-structured interview
with ISTC Director or
representative [First
choice — recording;
Second choice — written
notes]

e (g skl GOl
lla) ey Al
and ple aa Badzia
cuaill g alac )
aliey (e sl (5505
Y LEay))
— Al ey
iy s A
Quantitative questions
(elements of Q1, Q2 and
Q3) may need to be

presented on Day 1 and
collected on Day 2

Aooaal) ALY (5SS 8
(Bas2 08,51
ol b s M) Al
b lean s J5Y)
SUl o gll

Presentation of the
data <Ulull (= e

Summary of responses to

Q1-Q5

w..! - n QL_}\;?\J . ]
51 1 0e Al

Completed data sets
A< iy de gana

Job title Full time Teaching staff Non-teaching Comments
i sl 5 sinl employee el <) staff s Se
Al sl 53 il all el e )
Jalsll
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Topic 7: Finances Z\:\"L‘d‘ . &.\Lﬂ-“ &MJAS‘

. el e e Presentation of the data .-
Research questions &) Al collection x4,k bl o=
bl -
1. Please explain the mechanism for operational Semi-structured interview ~ Summary of responses to Q1 — Q2
budget allocations for ISTCs. with ISTC Director or AU daleiadl LA %
AR 2\_\_.‘\).“3‘ 25 a0 ~Loayl l;)S\ finance officer [First ; TE
- H ol papaas Al Fhay] o > choice — recording; 2410
(5 cwxill g dacY) aud)  Second choice — written

2. What was your budget allocation for 2011? What notes]
were the components of the budget? e LS)M ) WA

?ua:\..aiﬂ\a._a\}.\ig.ﬁu}

and ple aa Badia
3. How much of the budget allocation was spent under il | |
each category? il 5 alacy

el 25 40 dl peun eaadall JIsa¥) e oS Alia Ofﬁi g5 A
S S (I )
Ly oat allaada
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Topic 8: How teachers are selected for courses? ‘;'Ujﬂ C),-)AM‘ Jl,ﬁi\ ;‘-\3,-.\ ﬁ-i,-.*s :8 P§J ﬁJ*bJA

Ay il

Research questions ¢l i

Questions to ISTC
(52 a5l alaed) ad ) ) il
1. How are teachers selected for courses?
S il &l sall paleadl LA Al X
2. Can teachers choose whether or not to attend?
S gaall B IRV A e Gualeal) 2l b
J}a'aaj\ %) t\_\fw\J\
3. What provisions are made, if any, for teachers to attend
courses? (e.g. appropriate timing of courses; provision of

cover in schools for absent teachers; transportation
to/from centers; accommodation)

Pk

4 i cul 1y ladas) &l cllabga)
0,1l ol sall ab ) guas Ay (ppalrall il gial
il il Apnlie <l 5l sl il Jas e )
LSl (5 e Ja 5 (palrall b Adais
(o8

4. What specific provisions, if any, are made for the needs
of female teachers who attend courses?

el ya) sl llia S 13 sl clblaal) ala
b S sl el i) Al Al sa)
02::.:,3).3.\.“ Q\)}.\]\

5. Does each advertised course have a description of the
content to be covered?

Sleindazs Fuie ‘é_ﬂ\ @A\}Aﬂ
6. Does each course description contain details of the
target population?
M}ﬁ)ﬂﬁ)}ddsmy\w&gd.é
Siagiunl 18l e Auis y Jualis
7. Does the ISTC keep records of (i) those teachers
invited, (ii) those who actually attend courses?

uca_a).;...u(‘%;}\_)ﬂ\ il g alac Y eué)ksﬁaidﬁ
Slad \J).Ua;&_.\ﬂb(z) e@j)cagl:.&ju:a.\]\ O galaall (1)
Sl S

Mode of data collection
b} pen 43 50

Semi-structured interview
with ISTC Director or
representative [First choice
— recording; Second choice
— written notes]

e g skl GOl
bl el ad
(‘.wé e pa PRRERIY
il g alacy)
Al e sl g5 )
-JY) L)

) o

— G_‘Lfd\ JL...\EA\J\
PRITIR

Presentation of the data
bl e

Summary of responses to Q1

- Q6

w..! - S\ QL}\;?\J .]
6 I 1 o dlndL
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Research questions ¢l b

Questions for schools (one primary and one
secondary

(Aami sia Bas) 5 | B2 g A A jaa ) el
1. How are teachers selected for courses? How do you
advertise the courses in your school?
r‘._ug_q;:S"i_mJ.\ﬂ\ Q\J}JMQ;:M\ Jh.\;\ru.\g_gs
_LU.\AS\ <t Q\JJ.\]\ oe ey
2. Can teachers choose whether or not to attend?
EL\L\\J\ }i J}.'a;j\ ‘53 JL:\:\':\J\ 3.:\)3 U:\Au\ LQAJ Ja
3. What provisions are made, if any, for teachers to
attend courses? (e.g. appropriate timing of courses;

provision of cover in schools for absent teachers;
transportation to/from centers; accommodation

s L

4 Gy a1y s 5 gl cldabisY)

) Sl sl an ) sas diy Cpalaall Cildalgin
Aadaat culy ol Analie il ol sla) JUA Jasa e
(Sl SSIal (s e Jal 5 Gpaleal) il

4. What specific provisions, if any, are made for the
needs of female teachers who attend courses?

ol Jlia il 1) saasall GlbliaY) ale
Clalaall cilalyial 4l blia) el )
S i) <l sl 8 oS iy

5. Does each advertised course have a description of the
content to be covered?

lha  Cpaai dan il il gall e e Y Ja
6. Does each course description contain details of the
target population?

ﬁ)ﬁ'&)}dds@a‘yﬂwbﬁg&

Mode of data collection
L s 43y 50
Semi-structured

interview with local head
teacher (s) as available,
minimum of one [First
choice — recording; Second
choice — written notes]

A e g shii @i
e Badale Clils) &l
il g e Yl and e
aliay oo 5l 500
St -J Y1 LAY

Presentation of the data
bl e

Summary of responses to Q1 —

Q5

w..s - S\ Qlelé?\j . !
5 G 1 e dliuly
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Topic 9: What happens to the teachers when they return to their schools? Jale 19 eﬂJ 6\9*.4\9-‘5‘

fagita ) agidge 2 (paleall Jasy

Research questionssil il

Questions to ISTC
Gl g alac Y and ) ) dually
(A

1. How does participation in in-service
courses count for professional progression?

il sall g AS i) aalud (i
e Y and) Loy Al 5 Ay il
Dkl o o (i) il
R

2. Does participation in in-service courses
count for salary enhancement?

S sall 3 48 Ll alaie) o Ja

L) o)l S e Laasy (A Ay il

Sl I sl (al e Y daadld)

3. Are there mechanisms in schools — formal
or informal — by which teachers can share

their new skills? If ‘yes’, please seek
examples.

i O DA e oSy Gl 5 dpan

13) Sagiany ae Ba3al) agh) pd () galaall
"e’..'\" <l gall <

4. How may the returning teachers expect to

be given opportunities to practice their newly
developed skills?

O Gilall Cpaladl) (ga a8 54y CaS
pl g bl dua il ) iy
QL\.\J; BJ}LA”

Mode of data collection
bl pes 43 51

Semi-structured interview with Summary of responses to Q1, Q2 and
ISTC Director or representative Q4

Presentation of the data <Lyl (= e

[First choice — recording; wrs Ryp L ey - ~ .
Second choice — written notes] AL M‘ “‘Méj)d ua;}"
A e g ghti ol 408,520,510,

& badate Clla) @il
ol g dae Yl aud e
iy g S sl
s -Jg¥) LEAYY)
— S LY S
ESPNICIN Y

74

Assessment of In-service Teacher Training Centers in Iraq



Research questionsc:sill il

Questions for schools (one primary and
one secondary
Baal g, Bas) g ANl A yae ) (e laall
(o 5
1. How does participation in in-service
courses count for professional progression?
@gJﬂ\ Q\J}ﬂ\ GJ::&SJLM | eALuﬁ kJ.\S'.~
s eI ) Leads 5
¢ gall skl s e (Al
2. Does participation in in-service courses
count for salary enhancement?
<y sall QZ\SJLM balde) 24 Ja
s pal) 38 pe Laasy Al Ay il
Sl I sl () e Y daadld)
3. Are there mechanisms in schools — formal
or informal — by which teachers can share
their new skills? If ‘yes’, please seek
examples.
ol Ly CilS o) g 401 40 llia Ja
OV DA e Sy (Al dgansy e
e Bl agdl i ) salzall &Ly
"l l sl SN Sagudans
4. How may the returning teachers expect to

be given opportunities to practice their newly
developed skills?

| saiay ) Cpailadl Gaalaall (e 1 51y (oS
o 3 ) ghal) e@.ﬁ\‘)\.g_ad:\.\ua.‘.a‘)ﬂ\
5. To what extent are supervisors
responsible for assessing changes in the

quality of teaching and learning in the
schools?

Osbsie Al 08 s2e gl )
cuodl e g3 (At (o) el (e
§ ool L aleill

Mode of data collection
bl pen 43 51

Semi-structured interview with
local head teacher (s) as
available, minimum of one
[First choice — recording;
Second choice — written notes]

cld sl e (g shi ¢l
3 e e Boanie 403 Gl
Sl USA\ K] :\.uj.\.q.“ C«‘J.\A
JLEY) aaly Y e

, i i -5V
Gldaadle — JE LERY)
(im0

Presentation of the data <Lyl (= e

Summary of responses to Q1- Q5
A daleiall e aile
Sai, N1 a0
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Research questionsc:sill il

Questions for school supervisors

1. Are there mechanisms in schools — formal
or informal — by which teachers can share
their new skills? If ‘yes’, please give
examples.

Ay o WA (e oS 15 Apam
1) Qe@_..aa_\ & EJ:\J_AJ“ ?@3\‘).\: O galaall
e Jae§ "and" (il gall oS

2. How may the returning teachers expect to

be given opportunities to practice their newly
developed skills?

| saiay ) Cpailadl Gaalaall (e 1 5y CaS
o 3 ) ghal) e@.ﬁ\‘)\.g_ad:\.\ua.‘.a‘)ﬂ\
3. To what extent are supervisors
responsible for assessing changes in the

quality of teaching and learning in the
schools?

O O3l siae el 058 s3e g1 )
(& plaills Gl dpe 58 (A s (o) s
£l

Mode of data collection . ol .
il e dis 5o Presentation of the data <ULyl = e
Semi-structured interview with Summary of responses to Q1 — Q3
local head teacher (s) as

available, minimum of one ALYL dalid) Gl (aale
[First choice — recording; - R~ .
Second choice — written notes] 3 D) L_A\ 1 A U

cld sl e (g shi ¢l
3 e e Boanie 403 Gl
Sl USA\ K] :\.uj.\.q.“ C«‘J.\A
JLEY) aaly J3Y) e

, i i -5V
Gldaadle — JE LERY)
(im0
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Topic 10: Teaching/learnﬁing stylgs used in ISTCs . .
G A qu il g lasy) ebufé\ ‘“,é pslil) g aleill dasdiual) Cullu¥):10 P§J £ gall

Training Observation Checklist L.‘.-Uim saalie o dala By ga dals

Observe a minimum of two training sessions and complete observation schedule

3aaLiall el y Aaaty B JEY) o (o )5 (4 ) 90 328 Ly A8

Submit completeg observation schedules

saaliall ¢l 5al dyia jll G.a\),d\ e:usfu (‘;3

Center Name: )SJAM e-*-"\ Date: é—)_)tm
Course Title and Scope: 5)}-‘” O sie 5 LeaWlas

Length of Course: 5_ Ul dxia 31 5 yidll

Daily Hours of Work: da gl Jandl el 22e

Course Population —

i Numbers: Aacy)

ii. Teaching posts in schools: welaall uﬁ 3»:“*:')33” Crglindl

Course Tutor(s) — Q\JJJS‘ S e

i.  Full-time/Part-time: &2 3> al 52 / JalS o 52
ii. Professional background: dadla ol 4alal)

Course Plan day by Day: Available/Not available [Please collect copy if available]

Instructional materials available, in whatever form:

Use of |T, if any: e\.ﬂm i \ Lé'“ ‘.ﬂm Q“_L.!ts \..3;\ ,QLA M\ 3\:\.@3 e‘.ﬂm i ‘

Rapid Picture of Teaching/Learning Approach: “.\.\aﬂ\ /ﬁl‘ﬂ‘ ‘\34,)5 (S Aag d g

During a 30 minute period, tick which of these activities occur in each five minute interval. You may, of course,
use more than one box in a given five minute time interval.

aide Juald (5 DA b Led ean Jla llladl) 038 (e sl alal 3 L3 auza 4383 30 58 SO
(380 Fsed Lgine Al Jual sil) 8w e (e ST a0 G Leada elicUninly | (3380 dased

Activity Ll 0-5 5-10 10-15 15-20 20-25 25-30
Tutor (s _3ell

1.Tutor talking (sl PR

2. Tutor asks questions A C)J’:‘ )

3. Tutor gives instructions for different tasks gsl”—,' ol
- .!.. . eL@A dP Q‘ “] -

4. Tutor observes teachers carrying out activity/exercise )
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Activity Ll 0-5 5-10 10-15 15-20 20-25
Lyl UsLii (0505 o 5 Cpalaall Jaadly

5. Tutor receives feedback from teachers 433 (s yall em 2

Oalaall 8 (e doas

Teachers lzall

1.Teachers listening to tutor Jalsall ) () salzall  aiay

2. Teachers taking notes <aaSle () slaall i35,

3. Teachers asking questions sl () saladll & jlay

4. Teachers carrying out individual activities 1ol () galadl) s
e JSE g Allleall (jany

5. Teachers demonstrating a particular technique OJA’-A\ _)€-1=:'
Lala bl

6. Teachers working ion groups Q—‘A\AA Jsé A;J“ Osalaall oy

7. Teachers reporting back on group or individual activities 3)3.4.
25 yie Cillalds j @AL;.A\ Cldalin Jea )l Uy () salaal)

25-30
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Topic 11: Professional career development for teachers ‘\:\-'%-A-“ Q‘JLG-‘M Jﬁ# 11 P§J &J*.é}d‘

Cmaleall

Research questions

Questions to ISTC

(50 a5 dlac Y and ) ) dssailly

What are the professional development needs of teachers at

different stages of their careers?

selal e J3A Cppaleall (52l igall ) shall cilillaia aLe
?w .r. “ -.~~.~J.‘9”

Research questions

Questions for schools (one primary and one secondary
(Aami sia Bas) 5 | Bas) g A A jaa ) el

What are the professional development needs of teachers at

different stages of their careers?

?a.!... n ”“.“J.Jj‘

Mode of data

collection x4,k
i)

Presentation of the data
bl e

Semi-structured Summary of responses to Q1
interview with ISTC

Director or dalaial) AU (aala
representative [First -

choice — recording; 1 D) d‘}“*n-’
Second choice — written

notes]

e skl @Ol
bl el Al
B N BAdxla A
Aac Y and
3 sl il
Jkia¥l) aliey (s
s -J gV
JdY) ) (Sea
cillaadle — Ll
(A as

Mode of data

collection x4,k
bl

Presentation of the data
Ll e

Semi-structured Summary of responses to Q1
interview with ISTC

Director or Aalaiall AL adla
representative [First -

choice — recording; 1 D, d‘}“*n-’
Second choice — written

notes]

e skl @Ol
bl el Al
e & BAdxla A
Aac Y aud
3l gl il
DY) aliay (4
st -J Y
JdY) ) (Sea
cillaadle — Ll
(A as
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el e e Presentation of the data

Research questions cqllectlon e Ay L L e
bl -
Questions for school supervisors Semi-structured interview  Summary of responses to Q1

.. . WithISTC Director or .
L)n_)\lnn ‘:_“.)AA ‘:J\ ali.l  representative [First daleiall Qb\;)d ua;lq

choice — recording;

What are the professional development needs of teachers at ~ Second choice — written 1 & d‘}“*n-’
different stages of their careers? notes]

pelal o JOA Gaddaall sl gl skl clllie ale o (g ghati DLl
Skl Ll ) 4 s el culd A

and ple s Badzia

cuaill g alac )

aliay g ) (5550

-Js¥) LEay))

S | g W QY
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Appendix D: Training Card
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Directorate General of preparation

and training
Training Department

[ Ministry Of Education Training Ca rd

This card is to be transferred with the employee to his new job

Full Name: \ General Information:

Current job title:
Date of Birth: Start date of current position:
Language:
Gender: Location of the current position:
\Date of first employment: J
2
v College or Institute who graduated from and any obtained certificates Province District Sub District Village
Certificates | Study area College or Year of Duration of
Institute Graduation | study in years
q
3 =
v Years of service # | Province | Nameof | Startdate School
the Location
Position In School
School sector Administration | Educational | Educational | Other | Total
Pre- Primary | Secondary Supervision | Specialty jobs
school
B 1 Iraq




Training Activities

Duration

From

TO

Training Location

Score or Rating

Training tutor

Notes
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